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TWO PERSPECTIVES ON SCHOOL CLIMATE: DO STAFF
AND STUDENTS SEE A SCHOOL THE SAME .WAY?

Introduction and Mefhodologz

Ig response to declining academic performance among Detroit high school
students,l the High School Improvement Project2 was mounted by the Detroit
Public Schools. This massive, multi-phased progfém3 was funded by the Ford
Foundation during the 1981-1982 school year. The duration of the funding was

through the 1984-1985 school year.

Based on recommendations prepared by a school system task force, local

school improvement programs were instituted in eight senior high schools: one
En each of Detroit's then eight adminiétrétive regions. The key unit in each
project school was the school planning team, composed of édministration and
teacher representatives and often a pareﬁt and a—student. This group was
augnmented with central and regional office staff as well as county inter-
mediate. school district representation. Among this support group was a
project evaluator assigned to each school planglng team fgom the Research and
Evaluation Department.

Change was viewed as occurring through local school péoblem definitions
and consensus~derived solutions: the products of the school planning team's
deliberations. In addition, é'éodtinu;pgkp}ogram of inservice training was
instituted to inform regional and éentral offi;;}liaison staff and key scﬁool
persons, i.e., the principal and the school facilitator, of schgol improvement

methodologies, strategies, philosophies and research findings.4

Each evaluator was expected to provide the local school planning team

with school descriptor infbrmations (e.g., test score data), respond to ques-
\ .

tions raised by team members that related to research bearing on effective




schools and teaching, and reports on promising practice; for school improve-
ment, participate in team deliberations and serve on subcommittees, assess
schonl climate among staff and students by administering questiomnaires to
both groups, and administer a team assessment (process) questionnaire to team
members.

Data reported in this paper proceed from the charge to all project
evaluators to}sample school climates among both students and staff. The
purpose was t; éstablish, early on, an inventory of school climate as‘well as
an ipitial agsessment against which future assessments could be compared.

The Student Opinion Invent:ory6 was used at the Boulevard high school to
measure students' perceptions of their school milieu and their gxperiences
there. This instrument has 34 questions with five response choices per ques-
tion, ranging from "strongly aéree" te ”strong;y disagree." For the purpose
of analysis, questions were sorted topically into six school-descriptor
categories: student activities, instruction, curriculum, guidance and
counseling, school morale, and school administration.

The procedure of randomly selecting classes, used in the 1982 and 1983
student surveys, was repeated in 1984. For grades nine, eleven and twelve,
selgction was made from social studies classes; for grade ten, bilology
classes were saupled. Selection was made using random numbers with the
nunber chosen per grade dictated by the proportion each grade contributed to

the total school enrollment.7

In all three surveys, the teacher administering
~ the questionnaire was asked to read a short statement explaining the purpose

of the survey.8
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The questionnaire used in the survey of staff perceptions was the second
revised edition, July, 1982, of the School Effectiveness Questionnaire. Thi§
instrument was originally developed by the Connecticut State Depértment of
Educat:ion9 to serve as a component in that agency's School Effectiveness
Assessment Process at the elementary school level. The instrument was first
modified by the present authors, so as to reflect the instructional program in
Detroit's high schools. Items addressing elementary school procedures and
curriculum were delected. The administrative roles played by the principal

and the department head were explicated. A second revision followed the

administration of an abbreviated version (80 items) at Boulevard High school .

in June, 1982. The questionnaire was shortened to 48 items and additional
changes were maae in tﬁé content. Notwithstanding the changes made, the
conceptual nature and structure of the instrument was retained. The Connec-
ticut’instrument,‘as well as the Detroit adaptation, provided for an
agsegssment of staff perceptions of school and instructional effectiveness
behaviors and policies vis-a-vis seven research—derived cﬁéracteristics.
These.were: 3afe and orderly environment, clear school mission, instructional
leadership, high expectations, opportunity to learn and student time~on-task,
frequent monitoring of student progress, and home-~school relations.10

" In 1984, from a staff of 92, 86 usable questionnaires (93 percent of the
staff) were returned. These 86 questionnaires provided the data used in éhis

sghdy.




Demographic Characteristics of the Boulevard Community

‘ b4
Located within the inner third of the city, Boulevard high school's

attendance area occupies the majority of two contiguous subcommunities:
roughly three-fourths of one subcommunity and two-thirds of the other. (A
subcommunity is an aggregate of contiguous census tracts; Detroit has 51
subcommunities.)

On most demographic descriptors, the two subcommunities differed
slightly~—one or two percentage points, and the average of the two, used here
to describe Boulevar@'s milieu, was, for many descriptors, dissimijar from the
city as a whole.

In 1980, the two subcommunities' combined population was 72,343 and 95
percent black. The city's black pcpulation was just under two-thirds of the
total.

Median household income (April, 1979) was $9,350 and $10,537, respec-
tively, for the two subcommunities in comparison to approximately $14,000 for
the city.

Median family income (April, 1979) was $11,247 and $12,735, respectively,
and $17,245, city~wide.

The unemployment rate (April, 1980) for persons 16 and older was approx-
imately one-fourth in the Boulevard milieu, but under one-fifth in the city.
Approximately one~fourth of the Beculevard commmity work force was
employed as technicians, salespersons aad a&ministrative support workers, or
as service personnel or operatives. City percents for the same occupational

categories were 30, 19 and 25, respectively.
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Approximately one-third of the households in the Boulevard community
were in poverty in comparison to less than one-fourth of the city's.

Just over half of Boulevard community's children under eighteen resided
in on#—parent households. The total for the city as a whole was 40 percent,

/Approximately two-thirds of the housing structures in the Boulevard

;ubcémmunities were built in 1939 or earlier. City-wide, just under half were

ovef 40 years old.

Mean values of owner~occupied housing units for the two subcommunities

i

we#e approximately $19,500 and $16,100, respectively, but the city mean was

approximately $23,250.
|
/
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in comparison to a city average of $165.

/

Average monthly rents for renter units were $140 and $134, respectively,

Households lacking the availability of a vehicle, i.e., automobile, van

or light truck, were 45 and 35 percent, respectively, for the two subcommuni-

ties. Just over one-fourth of the city's households lgéked comparable
transportation.

One-fourth of Boulevard community persons 25 years of age and older had
an eighth grade education or less. One-twentieth had graduated from college.

For the city, the proportions were slightly more favorable.

Boulevard High School

Boulevard high school is the city's fifth oldest high school. Opened in
1914, the original structure stood at the very limits of a fast growing city.
A new structure'was built and first occupied in 1972. The Fourth Friday

official enumeration for Fall, 1983, listed 1926 students, of whom 72 were in



special education. With the exception of four American'Indians and one white,
the student population was entirely black.

The weighted, composite poverty index for the Boulevard high school in
1984 was 46.68. This wa;‘the fourth highest index among all city high schools
and easily eﬁtitled BouleQa;d;to Chapter 1 funding.ll While over half of the
students were eligible to participate in the free and reduced-in-price lunch
program, most of the eligible students did not participate. For example, the
average propoétion participating during January, 1982, was 20 percent.

With the emphasis on graduating students with marketable skills or
college entrance prerequisites, the Detroit Public Schoois has provided its
s:u&ents opportunitiés“to develop marketable skills through its vocational/
tachnical centers. One—~fourth of the combined eleventh and twelfth grade
enrollment (March, 1984) at Boulevard attended a vocgtional/technical center
on a half-day basis. The average nroportion for all HSIP schools was the
same. However, just over a third of the students (1983-84) were enrolled in a
science class. The average for HSIP schools was 44 percent. Ninth grade
algebra enrollment at Boulevard high school was slightly higher than the HSIP
average, 30 percent in comparison to 26 percent, fﬁr the 1983-84 school year.

Eleventh grade students were the single grade group ;n high school tested
on a norm-referenced test. The performance of the Boulevard students in mean
grade-equivalent units on the CAT (California Achievement Test) in reading was
10.1 and in math vas 10.3 for 1984, City-wide mean grade-equivalent scores
were 10.3, reading and 10.9, math; national means were 1ll.7-on both subtests.

On the High School Proficiency Examinations, administered to teanth grade

students, Boulevard's tenth graders compared favorably with the averages for

)



both project and non-project high schocls in 1984. Sevent&-eight percent

passed the reading section (75 and 77 percent for the two comparison aggre-
gates); 57 percent passed the writing section (55 and 57 percent for the two
comparison aggregates); and 33 percent passed the mathematics section (35 and

36 percent for the two comparison aggregates).

The exclusion rate12 at Boulevard high school in 1983-84 was 766, and the

suspension rate for the same school year was 96. Both rates were above the
HSIP average as wéll as the non-HSIP average.

Average daily attendance for ; sample week i1t the Fall semester at
Boulevard high school was 81.2 percent, and for a sample week in the Spring
semester, it was 84.5 percent. These percentages approximated the averages

for HSIP and non-HSIP schools during the same sampling weeks.

Students' Perceptions of The School

The results of the student surxvey conducted in 1984 indicate that
students felt most positively about the academic program at Boulevard high
§chool and least positively about the school's administration. School morale
Qas rated somewhat positively, while student activities were seen in a less
positive light.

Evidence of the positive perception of students concerning the school's
academic program may be found in student responses to items ia three areas:
g&idance and counseling, curriculum, and instruction. .

Among the services provided by counselors listed in the survey instru-

ment, assistance in course selection was most favorably assessed (68 percent

positive responses). Overall, 65 percent of the students were satisfied or
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very satisfied with the way their counselors treated th;m. Other items rated
positively by students in this area were help in the selection of a college,
vocational or trade school (60 percent) and help in the selection of a
vocation (52 percent). Helping students with personal problems was the least
favorably assessed (41 percent positive responses): These results indicate
that students felt that their counselors performed the duties related to the
academic program of the school to their satisfaction. The remaining question
in this group askad students to express their degree of satisfaction with the
way they were treated by their counselors. Sixty-five percent of the students
indicated satisfaction. On all items, ninth and tenth grade students were the
most positive.

In the area of curriculum, more than half of Boulevard's studeats
responded positively to each of the items. There was significant variation
among the grade levels on all questions with students in the ninth and™tenth
grades responding more positively than students in the eleventh and twelfth
grades. The highest positiva response was made to the question, "Regardless
of what your grades may be, in how many of your school subjects would you say
that you are learning a lot this year?" Sixty-four perceant of the studeﬁts
responding indicated either most or all. Sixty percent of the students
indicated that they were learning almost all or all they could from their
school work, and that they were satisfied with the variety of subjects that
the school offers. Fifty-six percant of the students rasponded that most or
everything that they were studying would be useful to them in everyday living.
Fifty-two percent indicated that most or all of the things they should be

learning ware being taught at the school.
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However, there was greater uniformity of response ;cross grade levels in
thé area of instruction. Overall, two-thirds of the students (67 percent)
said that teachers usually or always clear{z\explained how assignments were to
be done; Sixty-five percent findicated that teachers usually or always
explained what to do on an assigament, and the same percent said that teachers
usually gave them most or all the help they needed with their school work.
Sixty percent said that either most or all of their teachers made sure that
.they understood what they taught in class. Fifty-nine percent said that most
or all of their teachers seemed to care if they learned the subject they
targht. Just under half the students (49 percent) said that all or most of
their courses were taught using satisfactory teaching methods. Forty-two
percent said that most or all of their teachers were willing to give students
individual help outside of class. However, only 36 percent said thgt most or
all. of their teachers gave them personal encouragement in their school work.

These three areas comprise what might be described as the academic
program of the school, and student responses indicate that they were most
positive toward the school's academic program. -

At the opposite end of the spectrum, students felt that the administra-
tion was the weakest component of Boulevard high school. There was consider-
able uniformity of response to the six items in this category. On three cf
the four questions where the school's administration was viewed negatively,
differences among grade level means were not statistically sigmificant. There

were significant differences among grade levels in their responéea to the way

the administration included students in making decisions about matters

directly affecting students. Half of the eleventh &nd twelfth grade studeuts




expresged dissatisfaction in this area, while only a third of the ninth and
tenth graders were dissatisfied. Overall, 59 percent were dis§§tisfied.

The item which received the most negative response asked if the
administration talked to students as individuals on all occasions. Sixty-
three percent of the respondents said seidom or never. Half of the students
indicated that the administration seldom or never seemed to really care about
them as individuals. Nearly half (46 percent) said that the administration
gave them little or none cof the personal encouragement they needzad concerning
their schooi work.

The two remaining items yielded more ambiguous results. Almost half of
the students (46 rercent) said they would have to wﬁit less than a day to
communicate a suggestion or a problem to the administration. Howevar, 15
percent felt they could not talk at all. When asked how satisfied they were
with the way they were treated by the administration, 25 percent were very
digsatisfied, 40 percent were neither satisfied nor dissatisfied, and 36
percent were satisfied. It should be noted that the percentage of students
expressing :Le moderate position outnumberad the percentage expressing either
positive or negative opinions for this item.

In the area of school morale, responses to four items resulted in
approximately half of the students responding favorably to three of the
questions and two-thirds responding favorably to.a fourth.

The most favorable response (65 percent) was made to the question, "How
often do you feel that you 'belong' in your school?" The favorable responses

were usually and always. Only 14 percent said seldom or never.

.
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The general level of satisfaction with the school ;as assessed at 52
percent responding either satisfied or very satisfied. School spirit (i.e.,
students' support of athletic teams, charity drives, class money-raising
1 projects, etc.) was rated as good or excellent by 49 percent of the students.
Finally, 47 percent of the students indicated that they were proud or very
proud of Boulevard high school.

The final area assessed in the student questionnaire was student
activities. The responses o these items‘were evenly split. The three
quastions related to variety of activities, quality of activities, and level
of acceptance received favorable responses. The_three questions related to
participation received unfavorable responses.

More specifically, 57 percent of the students\indicated satisfaction with
the variety of student activities offered, 52 percent of the students indica-
ted satisfaction with the quality of student activities, ¢£=d 51 percent
indicated that they would be accepted in most or all of the activities at
Boulevard high. The number of activities in which the responden£$~felt

. Students were involved iﬂ the-planning of the acfivii?‘was none (22 percent),
few (30 percent), about half (27 percent), many (15 percent) and all (7 per-
cent). When asked how many of the activities in which they would like to
particggate did they participate, students reported none (15 percent), few

" (30 percent), ;bout half (24-percent), most (20 percent) and all (13 percent).
It appears, based upon these data, that students who want to participate in
activities are able to do so. The final question in this area asked students
how many sponsors of the activities in which they participated seemed well
suited to the activity. None or few were cited by 34 percent, 23 percent gaid

about half, and 44 percent said most or all.

-11~-

ERIC o 13




To summarize student perceptions of Boulevard high scliool, the academic

program, including gqidance and counseling, curriculum, and instruction, was

rated most favorably. School administration was rated most negatively by

students. School morale and student activities received the least definitive

ratings.

Staff's Perceptions of The School

The results of the staff survey conducted at Boulavard high school in
1984 indicate that staff responded most positively toward the role of the
department head as an instructional leadér, the frequent monitoring of student
progress, and the opportunity to learm ;nd student time-on-task. They
indicated a reasonably positive feeling about home/school relations. Staff

responded least favorably toward high expectations (for students). The areas

of safe and orderly environment, clear school mission, and the principal as
instructional leader also were seen in a less favorable light.

Evidence of the positive reception of the departm;nt head as an
instructional leader comes from responses to items which outline the stages
in the formal classroom observation process. Over half the staff agreed‘that
their department head made several formal classroom observations each year.
Equal proportions (AQ percent) agreed and &iaagreed that the department head
met with the teacher prior to an observation to discuss what. would be
observed. Over half of thé:st;ff indicated that a post-observation conference
usually followed a forﬁa; obggrvatinn. Forty percent reported that an

instructional improvement plan usually resulted from this conference. Forty-

six percent felt that improved instructional practices often resulted from

sy
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discussions with department heads. Sixty percent viewed the department head
as a gource to be consulted for instructional concerns and problems. The most
consistently high response from the staff (74 percent) indicated that depart-
ment heads required and regularly reviewed lesson plans.

Frequent monitoriug of student progress received positive responses from
a large proportion of the Boulevard staff. This factor was assessed by five -
items. Sixty-three percent of the staff indicated that there was a regular,
systematic assessment of students' basic skills in most classrooms; 56 percent
indicated that multiple assessment methods were used, and 60 perceng indicated
that teachers gave students specific feedback on daily assignments. Forty-
four percent of staff indicated that criterion-referenced tests were used to
assess basic skills throughout the school. One area where staff eﬁpressed
dissatisfaction related to monitoring was tlw2 standardized testing program:
40 percent felt that it was not a valid and reliable measure of the basic
skills curriculum.

Staff ggsponses were positive on three of the five items in the area of
opportunity to iearn and student time-on-task. These three items were areas
where teachers had control: their own classrcoms. Seventy-one percent said
that daily lesson plans typicaliy included teacher presentations, student
practice, specific feedback, and evaluation of student performahce. Fifty-
three percent indicated that class atmosphere was, genezally, very conducive ,
to learning for all students. Fifty-seven percent indicated that teachers
plan assignments so that students would be highly successful during the

practice work that followed direct instruction. Fifty-four percent of staff

responding indicated that there were many interruptions during class time,




something over which they had little or no control. The remaining item
concerned the use of clags time for seatwork. The respondents were almost
equally divided on this issue.

Seven items assessed the home/school velations factor. Those items which
represented school initiated activities received high levels of positive
response. To wit: 76 percent of staff responders indicated that there was a
focus on student basic skills mastery during parent-teacher conferences, 72
percent said that teachers and parents wera aware of the school's homework
policy, 70 percent said that teachers used several means beyond parent confer=
ences and report cards to communicate with parents, and 52 perceant said that
parent:-t:ea?her conferences resulted in specific home/school cooperation aimed
at improving st:uc!ent: classroom achievement. The three remaining items
received very low positive ratings and were matters over which teachers had
very little control. To wit: _13 percant agreed that all students completed
a.ssigned homework before coming to school (73 percent .‘disagreed), 20 percent
indicated that mos: parents would rate this school as superior (71 percent ’
disagreed), and 38 percer;t: said there was anr active parent-school group that
involved many parents (51 percent disagreed).

In the area of hiéh expectations, the staff gave the J:eut positive
assessmant for the entire questionnaire. 'All?five items resulted in negative
regponses. Seventy~-two percent indicated that low-achieving students
presented more discipline problems than other students, 61 pexcent felt that
most of the oresent ninth grade ;t:ndent:s could not be expected to complete

high school (only 28 percenﬁ responded positively), 54 percent said that low-

achieving students did not usually answer questions as often as other students

16



in their classrooms; and only 34 percent indicated that teachers believed that
they were responsible for all students mastering all basic skills at each
grade level (48 percent disagreed). Responses were divided on the item which
stated teachers believed that every student in this school could master basic
skills as a_direct result of the instructional program (46 percent disagreed,
42 éercent agreed),

in the area of safe and orderly environment, the Boulevar@ staff gave
high marks to the school's physical appearance and cleanliness (91 percemnt
were favorable) and 86 percent felt that the building was neat, bright, clean
and comfortable. However, the staff feit that security was an issue at the
school (80 percent agreed) and that the school was not a safe and secure place
to work (63 percent agreed). Relative to students, 67 percent of the staff
felt that discipline was a proglem and the same percentage indicated that most
students were neither eager nor enthusiastic about learning. Staff was
undecided on the issue of students abiding by school rules; 45 percent agreed,
and 59 percent disagreed.

Thé clear school mission factor was assessed by three items. Over half
- (53 percent) of the staff responding disagreed that a written statement of
purpose existed that was the driviﬁg,force‘béhind most important decisionms.
The majority (64 percéht) felt that reteaching and specific skill remediation
’ ﬁereﬁimportant parts of the teaching proc;ss. The use of the High School
Proficiency Exam results to program students into appropriate classes received
mixed support: 27 percent agreed, 45 percent disagreed, and 28 percent were

undecided.

=15~




The final category assessed was the principal as {ﬁstructional leader.
Eight items addressed this area. Only 34 percent of the staff agreed that the
principal was an important instructional resource person in the school (56
percent disagreed). Only 30 percent agreed that the principal led frequent
formal discussions concerning instruction and student achievement (49 percent
disagreed). Only 38 percent agreed that ghere was clear, strong, centralized
instructional leadership from the principal (42 percent disagreed). Fewer
than half (44 perceat) of the staiif agreed that the principal was very active
in securing resources, arranging opportunities and promoting staff development
activities for the faculty (47 percent aisagreed). The Boulevard staff felt
that the principal was accessible to discuss matters dealing with instruction'
(57 percent agreed), but was not high visible throughout the school (56 per-
cent). Staff disagreed (57 percent)Qwith the statement that the principal
rarely made informal contacts with students and teachers aroung the school.
Finally, 58 percent of the staff agreed that most problems facing the gchool '
could be solved by the principal and faculty without a great deal of outside
help. )

To summarize staff perceptions of Boulevard high, the department head ﬁas
perceived as an instructional le;ﬁer by most staff members. Student work was
frequently monitored, students were afforded opporfﬁnities to learn and
student time-on-task~was encouraged. Staff felt positively about home/scﬁool
relations where they had control. They also felt the school building was.
pleas;nt and clean, but- felt less positively about their own and their
students' safety. The school mission was not clear to them. The princigal

was accessible but received low marks‘as an instructional leader. The area



which elicited the least favorable responses from staff was high expectations

for students.

Similarities and Differences Between
Staff and Student Perceptions

-

The academlc program at Boulevard high school was viewed most positively
by both groups. Students werxe positive about guidance and counseling, the
curriculum, and the instruct:it;n. The staff also was po;sitive about. related
areas: frequent monitoring of student p‘rogress-, and 6pportunit:y to learn agd
‘time-on~task. They viewed the department head, especially in the role of
instructional leader in a positive iight:_.:

St#ff's perceptions of the school as a safe and or;lerly environment area
were reflected in students’' responses to items concerning student activities.
The staff did not feel 'safe, and students did not participate in activities
which would cause them to remain at school, especially after ho{xrs. Students
felt they be]:onged to the school, and more i;han half were satisfied with t;he
school. The §t:aff also liked the school, i;_e., they felt positively about the
buil}é:@g‘g_‘ “and its appearance. -

) '1‘3::6t:h staff and students had negative perceptions concerning Boulevard's
admix}j.strat:ion. The staff indicated that they viewed the principals as
!

accedaible. but as a poor instructional leader. Students felt that the admini-

-

stration was§ not accessiﬁla to them, and they were not involved in the
decision mging process. This cat:egéry‘ received the least positive response
from‘ both gr::\\\.lps.

While t:h;'relwas considerable homogeneity in staff and student respomses,

staff tended to have low expectations of student performance. Students,

=17~
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however, felt they were learning almost all they could and learning a lot in
most or all of their classes. This may be expiained, in part, by Shoemaker
and Pecheone's observation, "the expectations scale is the least reliable and
the validity of measuring agtitudes with a self-report scale is question-

nl3

able. Another explanation for this discrepancy is that students have few

reference groups other than their own, while staff can make comparisons to
multiple reference groups.

;

Conclusions

( Based upon the findings of this research,' it appears that in order to get
Hé good picture of the school climate, data from both students and staff must
be collected. Although-staff and students have convergent opinions in many
areas, their perspectives are sufficiently different so that a well-rounded
‘aggegsment of the school requires dafa from both groups. Therefore, the
answer to the major question posed by this paper, can the data from one group

be used as a surrogate for the data from another, must be no, not in most

cages. -
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Footnotes

lln an abstract of the Ford Foundation proposal provided iocal school

planning teams, the following summarized the plight of academic achievement
among Detroit's high school population:

The scores of eleventh grade Detrcit students given standard-
ized norm referenced tests show that, while 50 percent of the
nation's students aresat or above grade level, only 30 percent
of Detroit's students were at or above grade level in reading
and only 32 percent in mathematics. In both reading and
mathématics, 23 percent of the national norms group are above
average. Detroit's first grade students exceed the national
norms group with 29 percent above average. In the high
school, however, only 9 percent of the Detroit's students are
above average.

ZHereafter referred to as HSIP.

3Six general phases were identified. They were team buildiné, planning,
implementation, evaluation-modification-continuation-expansion, evaluation,
and dissemination.

4The position of school facilitator was created and funded by the HSIP
with .4 full time equivalent teacher service provided to free the school
facilitator from teaching and/or department head duties. In theory and
usually in practice, the functioning of the HSIP was dependent upon the school
facilitator. Assigned tasks included assisting the principal in leading the
planning and implementation process, acting to interface with the total school
staff, arranging for resources and training for the school planning team,
-writing drafts of the school plan, arranging documentation of the school
effort, etc.

SAn elaborate set of tables was prepared by the senior author and
presented to the Boulevard high school HSIP team. Besides the results on the
CAT in reading and mathematics for ninth and eleventh grade students at
Boulevard high school for years 1973 to 1981, and the results on the same two
subtest areas on the CAT and ITBS test for feeder school students (1973-1981),
tabular displays produced included the following information for the Boulevard
student body: drop-out percents for each grade, 1970-~71 to 1979-80; enroll-
ment counts by grade, 1970 to 1981, and ninth/twelfth grade and tenth/twelfth
grade enrollment ratios, 1970 to 1979; average daily attendance for two sample
weeks per school year, 1976 to 1981; percents not promoted in the four major
academic areas (English, social studies, mathematics, and science:), 1973 to
1977, and percents not promoted by number of subjects failed, 1974 to 1978;
and percents passing the High School Proficilemcy Examination per competency
area, 1979-80 to 1981-82.
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For both Boulevard hizh school and its feeder schools, i.e., middle and,
in some cases, elementary schools, the following information was presented in
tabular form: percent of families in poverty per school attendance area,
1973-74 to 1981-82; percent of non-promotions per grade, 1980-8l; average
percents receiving free or reduced-in-price-lunches, January, 1982; numbers
of students excluded for illegal or prohibited behavior, 1980-81; incidences
of illegal behavior resulting in exclusion by violation types and categories,
1980~81; incidences of prohibitéd behavior resulting in exclusion by violation
types and categories, 1980-8l; and dispositions of suspensions, 1980-81.

It the second and subsequent progrém years, school descriptor information
vwas prepared centrally for all eight project schools and, for the most part,
limited to test results, attendance and drop-out percents.

6Was developed by the National Study of School Evaluation, Falls Church,
Virginia. See Clinton I. Chase, "Ten Thousand Students View Their High
Schools," High School Journal, Oct.-Nov., 1982, pp. 36-41, for an analysis of
the questionnaire responses of high school students in twenty-four school
gystems across twenty-two states.

A few of the HSIP evaluators administeved this instrument ‘during the
project's first year. By the third year, this instrument was used exclusively .
© by those who surveyed student climate.

7A total of twenty-one classes participated in the survey: edight ninth
grade social studies classes or 38 percent of the study sample: six tenth
grade biology classes (half were general and half were lab biology) or 29
percent of the study sample; four eleventh grade social studies classes or 19
percent of the study sample; and three twelfth gezde social studies classes or
14 percent of the study sample of classes. Percents of the total school
enrollment in March, 1984, for the four grades were: mniath grade, 39 percent;
tenth grade, 28 percent; eleventh grade, 20 percent; and twelfth grade, 14
percent.

It should be noted that sixteen percent of the answer sheets were
returned with grade placement unmarked. The resulting distribution of answer
sheets returned with marked grade placement was at avriance with the above
enrollment or study gsample distributions. The distribution of returned grade-
marked answer sheets by grade was: 31 percent ninth grade, 23 percent tenth
grade, 25 percent eleventh grade, and 21 percent twelfth grade. The -
difference between enrollment and answer sheet in grade count was statisti-
cally significant: (x?=21.1, df =3, p <.01).

The responses of 469 students, or 25 percent of the school onrollment,
are reported in this paper.
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8"This class is one of many in our school which is being asked to
fill out the questionnaire you have been given. Before you start,
I would like to tell you why you are asked to do this. Boulévard
high school is one of eight Detroit high schools participating in
a four year school improvement project. Out school has received

a grant of over $25,150 to support our third year of project acti-
vities. The goal of the project is to improve teaching and learn-
ing at Boulevard. Since December, 1981, a committee of teachers,
counselors, administrators, and a parent have been holding
meetings to plan ways and means for working toward school improve-
ment goals. You are asked to help in this effort. Your honest
answers to the questions in this questionnaire will help the
committee learn what is most needed to improve our school."

In fact, the response frequencies in tabular form for students and
teachers, from both the 1983 and 1984 surveys, were distributed among the
Boulevard staff and discussions were held on how to cope with the more
negative findings.

9Robert: M. Villanova, William J. Gauthier, Jr.; C. Patrick Proctor; and
Joan Shoemaker, "The Connecticut School Effectiveness Questionnaire."
Hartford, CT: Connecticut State Department of Education, 1981.  See also
The Connecticut School Effectiveness Project, Development and Assessment,
Hartford, CT: Connecticut State Department of Education, December, 1981;
Joan Shoemaker and Raymond Pecheone, "Are The School Effectiveness Character=
istics Alterable? A Connecticut Perspective." -Paper presented at the Annual
Meeting of AERA, April 23-27, 1984,

10William J. Gautﬁier, Jr., "The Connecticut School Improvement Project,"
in The Connecticut School Effectiveness Project, Development and Assessment,
Hartford, CT: Connecticut State Department of Education, December, 1981, p.4.

llThe weighted, composite poverty index is used to determine Chapter 1
eligibility as well as the allocation of Chapter 1 funds to eligible schools.
It is derived, in part, by calculating the percent of families, in the 1980
census, whose income wasﬁat or below poverty level per ‘census tract (weighted
.85 in the 1984 equatidﬁ) and the percent of students enrolled in public and °
private schools recriving AFDC agsistance in January, 1983, per census tract
(weighted .15 in the 1984 equation). Boulevard high school received approxi-
mately $61,000 in Chapter 1 funding in the 1983-84 school year.

lzBoth rates are based on the number of exclusions per 1000 enrolled
students.

‘L3Op' cit', p' 8'
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Appendix A

Responses to Student Questionnaire
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A. STUDENT ACTIVITIES

In how many of the student activities that you participate in are
the students involved in planning the activity?

(Student Opinion Question 1)

Grade Percents OfA:t:ucéenc Responses . Number Mean
Level Noue Few H:;f Many All Responding Scores
9 27% 312 29% 7% %2 (119) 2.4
10 24 30 25 14 8 (89) 2.5
11 19 31 24 25 2 (98) 2.6
12 15 27 32 15 o u (81) 2.8
Total 22 30 27 15 7 (387) 2.5

— —

One—way analysis of variance test for the difference among grade means was
not significant .at the .05 level.

In how many of the activities of your school would '
would be accepted? ‘ Jou feel thac ymrx

(at:uden: Opinion Question 2)

Grade Percents Of Student Responses
Lot oo n About Number Mean
ew Half Most - A1l Responding Scores
lg (z)z 272 252 362 . 11Z (123) 3..3
n : ;6 25 - 46 14 (90) 3.6
12 h 21 34 27 17 (98) 3.4
0 26 31 22 (81) 3.5
Total 1 21 27 B 16 (392) 3.4

One-way analysis of variance test for the di’f.

not significant at the .05 level. ference among grade means wa:\s
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How many student activities (clubs, parties, plays, athlatics, etc.)
that you would like to paczticipate in, do you participate in?

(Student Opinion Question 3)

Percents Of Student Responses

Grade Number Mean

Level None Few ABHZI{E Most All Responding Scores
9 162 397 217 16% 92 (122) 2.6
10 18 21 22 26 13 {90) 3.0
11 10 26 31 21 12 (98) 3.0
12 15 31 21 16 17 (81) 2.9
Total 15 30 24 20 13 (391) 2.9

One-vay analysis of variance test for the difference among grade means was
not significant at the .05 level.

How many sponsors of the activities that you participate in seem
" well suited to the activity?

(Student Opinion Question 5)

Grade Percents 0f St:ud‘enc Responses Number N
Level None Pew ) AbH:'{g Most All Responding Scores
9 14% 232 16% 232 13 2 ¢ V3 D 3.2
10 17 17 18 28 20 (89) 3.2
11 6 29 25 32 9 (98) 3.1
12 10 17 36 24 14 (81) 3.1
Total 12 22 23 27 17 (389) 3.2

One-way analysis of varxriance test for the difference among grade means was
not significant at the .05 level.




How satisfied are you with the variety of student activitins that
your school offers?

(Student Opinfon Question 33)

Percents Of Student Responses

Grade Number Mean
Very Dis- Disg- Neither Very
Level o tisfed satisfied S Nor D Satisfied Satisfled Responding Scores
9 17 . 32 20% 52% 242 (111) 4.0
10 2 5 26 45 22 (87) 3.8
11 3 - 19 43 30 5 - 98y - 3.1
12 5 13 35 40 8 (80) 3.3
Total 3 10 31 42 15 (376) 3.6

One-vay analysis of variance test for the difference among grade means was
significant at the .01 level.

The t-Test comparisons between grade means were significant at the .05 level
for grades nine and eleven, nine and twelve and ten and eleven, ten and twelve.

How satisfied are you with the quality of student activities that
your school offers?

- (Student Opinion Question 34)

Percents Of Student Responses

Grad Numb Mean
L:3e§ Very Dis- Dis- = Neither Very ResponSEng Scores
satisfied satisfied S Nor I Satisfied Satisfied

9 2% 1z 332 46% 182 (110) 3.8

10 2 6 27 55 9 (85) 3.6

11 5 18 46 23 7 (95) 3.1

12 3 15 37 39 6 (79) 3.3

. Total 3 10 . 36 a1 11 (369) 3.5

One-way analysis of variance test for the difference among grade means was
significant at the .01l level.

The t-Test comparisons between grade means were significant at the .05 level
for grades nine and eleven, nine and twelve and ten and eleven.
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B. INSTRUCTION

How many of your teachers seem to care 1f you learn the subject they

teach?

‘ (Student Opinion Question 6)
Grade Percents Ongchent Responses Number Mean
Level Yone Few HZIE Most All Responding Scores
9 3% 202 9% 27% 42% (123) 3.8
10 2 19 20 32 27 (90) 3.6
11 4 20 22 32 21 (98) 3.5
i 12 4 16 28 32 20 (81) 3.5
Total 3 19 19 30 .29 (392) 3.6

One-way analysis bf variance test for the difference among grade means was
not significant at the .05 level.

How often do your teachers clearly explain what to do on assignments?
{Student Opinion Question 7)

Percents Of Student Respouses
Grade About Half Number Mean

Level Never ° Seldom: The Time Usually Always Responding Scores

9

17 132 162 322 38% (123) 3.9
10 1 14 23 31 30 (90) 3.7
11 0 12 .25 39 25 (98) 3.8
12 6 10 L, 41 22 (81) 3.6

Total 2 13 21 35 30 (392) 3.8

One-way analysis of variance test for the difference among grade means was
not significant at the .05 level.
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How much help do your teachers usually give you with your schoolwork?
- (Student Opinion Question 8)

Percents Of Student Responses

Grade Ni Me
Leiel None I Little - About Half Most I All L Res;ﬁiging Sco::s
Need I Need I Need Need Need
9 12 122 20% 382 30% (122) 3.9
10 ' 3 14 19 + 39 24 (90) 3.7
11 3 15 18 41 22 (98) 3.6
12 5 9 25 42 20 (81) 3.6
Total 3 13 20 . 40 25 (391) 3.7

One-way analysis of variance test for the difference amoug grade means was
not significant at the .05 level.

How many of your teachers mske sure you understand what they teach in

clags? -
(Student Opinfon Question 9)

Crade Percents OfA:tudent Responses Nuzmber Mean
Level None Few ~H:;§ Most All Responding. Scores
9 0% 182 152 332 352 (123) 3.8

10 <2 18- 19 41 20 (30) 3.6
11 1 15 28 35 21 (98) 3.6
12 4 20 25 28 24 (81) 3.5
Total 2 1b 21 3. 26 (392) 3.7

One-way analysis of variance test for the difference among gfade means was
not signifieant at the .05 level.
L
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How often do your teachers clearly explair how assignments are to be
done? ’

(Student Opinfon Question 10)

-Percents Of Student Responses Number Mean

About Half
Seldom The Time Usually . Always Responding Scores

~

9 4% 15% 402 37% (123)
10 8 28 38 24 (90)
11 12 . 17 13 31 (97) .
12 9 33 30 26 (81) .

Total 3 8 22 37 30 (391) 3.8

One-way analysis of variance test for the difference among grade means was
not significant at the .05 level.

. How many of your teachers are willing to give students individual help
outside of class time?

(Student Opinion Question 11)

Percents Of Student Responses )
Grade s P Number Mean

Level None Few Half Most All Responding Scores

9 127 27% 18% 297 152 (123)
10 13 27 16 29 16 (90)
11 8 28 23 T32 9 97)
12 7 31 24 25 14 (81)

Total 11 28 20 29 13 (391)

One-way analysis of variance test for the difference among grade means was
‘'not significant at the .05 level. :




How many of your teachers give you enough personal emcouragement in
your schoolwork? '

(Student Opinion Question 12)

Percents Of Student Responses

Grade About Number Mean
Level None Few H:?f Most All Responding Scores
9 147 28% 182 262 142 (122) 3.0
10 11 32 30 17 10 (90) 2.8
11 10 26 18 35 11 7 3.1
12 12 3% 22 22 7 (81) 2.8
Total 12 " 30 22 _ 25 11 (390) 2.9

One-way analysis of variance test for the difference among.grade means was
not significant at the‘.OS level.

In how many of your courses are you satisfied with the methods used
to teach the courses?

-

- (Student Opinion Question 25)

. Grade

Percents Of Student Responses

About Numberx Mean
Level None Few Half Most All BResponding Scores
9 32 16% 23% 362 C 212 (117) 3.6
10 0 18 24 42 16 (88) 3.6
11 3 - 28 33 25 11 (97) 3.1
12 6 16 36 32 10 (81) 3.2
‘Total 3 20 29 134 15 (383) 3.4

« ' .
One~way analysis of variance test for the difference among grade means
was sigonificant at the .01 level.

The t-Test comparisons between grade means were significant at the

.05 level for grades nine and eleven.

]
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C. CURRICULUM

How much of what you are studying do you think will be useful to you
in everyday living?

(Student Opinion Question 24) o ST e

Percents Of Student Responses ‘
Grade * = Number Mean
Less Than About Every- .
Level None Balf Balf Most thing Responding “Scores
9 2% 8% 262 29z - 372 "(120)° 3.9 -
10 2 8 27 42 21 (88) 3.7
11 1 18 35 29 17 (96) 4
12 6 11 38 31 14 (8L 3.3
Total 3 1 31 33 23 (385) 3.6 3
Une-way analysis of variance test for the difference among grade means j
‘was significant at the -0l level. :
The t-Test compirisons between grade means were significant at the
.05 level for grades nine and twelve, nine and eleven.
Eﬁg?rdtess 3§ what your grades may bﬁ, in how many of your school
ects would you say that you are "learning a lot" this year? |
. (Student Opinion Question 26) .
Grade Percents Of Student Responses %
Level None Less Than  About Number Mean |
Half Half Hos; All Responding Scores
13 22 9% 21% 40% 292 (118) 3.9
! 7 21 43 28 (88) 3.9
5 2 13 30 41 13 (@7 3.5
> 8 30 35 25 (80) 3.7

Total 9 25 24 (383)

One-way analysis of variance test for the difference among grade means
was significant at the .02 level.

The t-Test comparisons between grade means were significant at the
+05 level for grades ten and eleven.
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How many ¢f the things that you should be learning right now are - -
being taught in your school?:

(Student Opinion Question 27)

Grade Percents Of Student Resporses

Number Mean

Level None . Few Ag:;g Most All Responding Scores
9 22, 102 20% 38% 30% (115) 3.8
10 1l 9 31 43 16 - (87) 3.6
11 2 21 38 27 12 (98) 3.3
12 6 20 35 33 6 (81) 3.1

Total - 3 15 30 35 17 (381) 3.5

One-way analysis of variance test for the difference among grade means
was significant at the .0l level.

The t-Tést comparisons between grade means were siénificant at the
«05 level for grades nine and twelve, nine and eleven and ten and twelve.

All things counsidered, how much do you think you are learning from
your schoolwork?

(Student .Opinion Question 28)

Percents Of Student Responses

Grade Much Somewhat About Half Almost NG Number Mean

Level Less Than Less Than 0f What All That Responding Scores
I Can " I Can I Can . LCan * I Can

9 22 5% 25% 42% 252 (114)- 3.8

10 1 6 19 53 21 (88) 3.9

11 6 17 34 29 14 . (98) 3.3

12 8 5 36 44 8 (80) 3.4
Total 4 8 28 42 18 (380) 3.6

. One-way analysis of variance test for the differeuce'émong grade means
was significant at the .01 level.
The t~Test comparisons between grade means were significant at the

.05 level for grades nine and eleven, nine and twelve and ten and eleven,
ten and twelve.

A9
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In general, how well satisfied are you with the variety of the subjects
that your school offers? )

(Student Opinion Questionm 32)

Percents Of Student Respoases -
Grad =3 — ;
-Levei Very Dis- -Dig- Neither . Very~ Reggzizing sggizs
satisfied satisfied S Nor D Satisfied Satisfied
9 1z 3z 267 497 222 T @3y 3.9
10 -2 5 22 59 13 (87) 3.7
11 2 24 33 33 9 (98) 3.2
12 4, 15 28 41 13 (80) 3.4
Total 2 11 27 45 15 (378) 3.6

One-way analysis of variance test for the difference among grade means

was significant at the .0l level.
The t-Test comparisons between grade means were significant at the
.05 level for grades nine and eleven, nine aund twelve and ten and eleven.
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D. GUIDANCE AND COUNSELING PROGRAM

How much help does your counselor give you in the selection of a

college, vocational, or trade school?

(Student Opinion Question 13)

Grade " Percents 0f Student Responses

p : Number Mean
None I Little About Half Most I All I

Level >z
Need I Need I Need Need Need Responding Scores
9 18% 112 6% 16% 502 (123) 3.7
10 7-- 8 17 26 43 (90) 3.9
11 6 31 ' 22 20 20 (98) 3.2
12 15 11 11 25 38 (81) 3.6
Total 12 - 15 14 21 39 (392) 3.6

One-way analysis -of variance test for th. difference among grade means

was significant at the .01 level.

The t-Test comparisons between grade means were sighificant at the

.05 level for grades ten and eleven.

How much help does your counselor give you in the selection of courses?
(Student Opinion Question 14)

Percents 0f Student Respouses

Grade = Number Mean
, None I Little About Half Most % All I

Level Need I Need I Need Need Need Lesponding Scores

9 72 _ 82 7% 212 57% (122)* 4.1

10 6 6 3 28 58 (90) 4.3

11 7 24 22 22 25 (98) 3.3

12 11 9 20 24 37 (81) 3.7
Total 8 12 13 23 45 (391) 3.9

One-way analysis of variance test for the difference among grade means

was significant at the .0l level.

The t-Test comparisons between grade means were significant at the
.05 level for grades nine and eleven and ten and eleven, ten and twelve,
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In general, are you gatisfied with the way you are treated by your

counselor?
(Student Opinion Questioa 15)
Percents Of Student Responses
Grad o
Leve; Very Dis- Dis-  Nelther Very Reggﬁijin Sﬁgiﬁg
satisfied satisfied S Nor D Satisfied Satisfied &

9 42 7% 14% 33% 432 ‘(122)° 4,0

10 3 7 16 33 41 (90) 4,0

11 8 16 32 28 16 (98) 3.3

12 10 5 24 - 24 38 (81) 3.8
Total 6 9 21 30 35 (391) 3.8

Oue—way analysis of variance test for the difference among grade means
was significant at the .0l level. |

The t-Test comparisons between grade means were significant at the
.05 lavel for grades nine and eleven and ten and eleven.

~

How much help does your -counselor give you in the selection of a
vocation?

(Student Opinion Question 16)

Percents Of Student Responses
None T Little About Half Most I All T

Grade Number Mean

Level  ‘yood I Need I Need Need Need 1o3ponding Scores
9 201 12 14% 20% 35% (122) 3.4
0 - 7 13 17 30 3% (88) 3.7
1 24 24 14 28 10 97) 3.8
12 20 15 12 26 27 (81) 3.3

Total 18 16 14 25 27 (388)

One-wsy analysis of variance test for the difference among grade means
was significant at the .0l level.

The t-Test comparisons between grade means were significant at the
.05 level for grades nine and eleven and ten and eleven.
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How much help does your counselor give you in solving your personal
problems? '

(Student Opinion Question 17)

Pexcents Of Student Responses
None 1 Little About Half ‘Most 1 All I
Need I Need I Need Need Need

9 30% 9z 8% 20% 332 (121)
10 27 13 14 20 25 (84)
11 33 16 27 16 9 97)
12 38 8 16 20 13 (80)

Grade
Level

Number Mean
Responding Scores

Total - 32 11 16 19 22 (382)

One-way analysis of variance test for the difference among grade means
was significant at the .01l level.

The t-Test comparisons between grade means were significant at the
.05 level for grades nine aud eleven.
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. E. SCHOOL MORALE

How often do you feel that you "belong" in your school?
(Student Opinion Question 4)

Percents Of Student Responses

Grade About Half Number Mean
Level Never Seldom Tg: Time  USu2lly  Always Responding Scores
9 7% 62 217 192 48% (122) 4,0
10 6 6 9 32 48 (90) 4,1
11 7 13 26 25 29 97) 3.5
12 9 5 25 19 43 (81) 3.8

Total 7 7 20 23 42 (390) 3.9

One-way analysis of variance test for the difference among grade means
was significant at the .01 level.

The t-Test comparisons between grade means were significant at the
+05 level for grades ten and eleven.

In general, how proud or ashamed of §our school are you?
(Student Opinion Question 29)

Grade T Percents Osz;tgzzt Responses = *  Number M
e
Level Ashamed Ashamed P Nor A Propd Pro:Z Responding Scores
9 72 72 32% — 33 222 (114) 3.6
10 2 2 45 26 24 87) 3.7
11 S 22 38 24 11 (98) 3.1
12 8 11 '36 29 16 (80) 3.4
Total 6 11 37 28 19 (379) 3.4

One-way"hnalysis of variance test for the difference among grade means
was significant at the .01 level.

The t-Test comparisons between grade means were significant at the
05 level for grades nine and eleven and ten and eleven.

v
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How would you rate "school spirit" at your school? (Comsider students'

support of athletic teams, charity drives, class money-raising
projects, etc.)

(Student Opinion Question 30)

Grade Percents Of Student Responses Numbégﬁﬁ Mean
Level Very Poor Poor  Adequate Good  Excellent Responding® Scores
9 8% 3% 252 422 222 (114)° 3.7
10 5 5 26 34 32 (86) 3.8
11 7 28 43 16 6 (98) 2.9
12 15 10 34 29 13 (80) 3.1

Total 9 11 32 31 18 (378) 3.4
One-way analysis of variance test for the difference among grade means
was significant at the .0l level.
The t~Test comparisons between grade means were siénificant at the
.05 level for grades nine and eleven, nine and twelve and ten and eleven,
ten and twelve,
In general, are you satisfied with your school?
(Student Opinfon Question 31)
__Percents Of Student Responses
Grad
leyel Very Dis-  Dis-  Neither Very Reg‘“:ﬁging s?:::s
satisfied satisfied S Nor D Satisfied Satisfied ——F
9 7 72 27% 45% 15% (113) 3.6
10 1 6 33 47 13 (87) 3.6
11 4 37 25 24 i1 (98) 3.0
12 6 10 33 36 15 - (80) 3.4
Total 5 15 29 38 14 (378) 3.4

One-way analysis of variance test for the difference among grade means
was significant at the .01 level.

The t-Test compqrisons between grade méahs were significant at the
.05 level for grades nine and eleven and ten and eleven.
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P. SCHOOL ADMINISTRATION

If you had a problem or suggestion for the administration, how long
would you have to wait to talk to a member of the administration?

(Student Opinion Question 18)

Percents Of Student Responses .

Grade

level Could Not Within  Within Within  Immedi- Reg:ﬁgjzng sﬁgizs
Talk At All A Month A Week The Day ately

9 162 7% 26% 36Z 152 (122) 3.3
10 12 6 31 46 6 (87) 3.3
11 18. 20 32 27 4 97) 2.8
12 11 10 33 39 8 (80) 3.2
Total 15 10 30 37 9 (386) 3.1

- '

One-way analysis of variance test for the difference among grade means
was significant at the .01 level.

The t-Test comparisons between grade means were signifiyanc at the
.05 level for grades nine and eleven and ten and eleven.

In general, are you sa:isfied with the way you are treated by the

adminis:racion? -
(Studeant Oﬁigion Question 15)
Percents Of Student Responses

Grade
Level Very Dis~ ~ Dis- Neither Very R,S:ﬁﬁ;ins sﬁ;:ﬁ,

. satisfied satisffed S Nor D Satisfied Satisfiod

9 9% 8% 38% 37% 9% (120) 3.3

10 10 7 40 39 3 (89) 3.2

11 18 27 40 17 2 (96) 2.6

12 18 6 ‘ 41 30 5 (80) 3.0
Total 13 12 40 31 5 (385) 3.0

One-vay analysis of.variance test for the difference among grade means
was significan +t the .01 level.

The t-Test comparisons between grade means were significant at the
.05 level for grades ‘ten and eleven and nine and eleven.
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In general, how often does the administration seem to really care
about you as an individual?

(Student Opinion Question 20)

gradi _ PercentsAgiuitggizt Rfigpnses Number  Mean
eve Never Seldom The Time Usually - Always Responding Scores
9 20% 252 172 232 152 (120) 2.9
10 18 33 20 27 2 (89) 2,6
11 20 31 28 17 4 (96) 2.5
12 26 29 18 19 9 (80) 2.6
Total 21 29 21 22 8 (385) 2,7

One-way analysis of variance test for the difference among grade means was
not significant at the ,05 level.

Are you satisfied with the way the administration includes the students
in making decisions about matters which directly affect the students
(dress code, assemblies, etc.)?

(Student Opinion Question 21)

Percents 0f Student Responses

Level Very Dis=  Dis- _ Helther VETT  pesponding Seores
- satisfied satisfled- S Nor D Satisfied —Satisfied = T
9 162 122 262 302 172 (122) 3.2
10 14 16 33 29 8 - (90) 3.0
11 25 27 33 10 5 (97) 2.4
12 28 22 28 20 1 (81) 2.4
Total 20 19 30 23 9 (389) 2.8

One-way analysis of variance t for the differenée among grade means

was significant at the .01 level.

The t~Test comparisons between grade means were significant at the
.05 level for grades ten and eleven, ten and twelve and nine and eleven,
nine and twelve. : )




How much personal encouragement does the administration give you
conceraing your schoolwork?

(Student Opinion Question 22)

) Parcents Of Student Responses Nt "
gzzgi None I Little About Half Most I All I Res onzin Scores
Need I Need I Need Need: Need P g
9 20% 22% N 252 17% 162 (119) 2.9
10 23 26 21 24 7 (88) 2.7
, 11 24 22 28 21 6 (97) 2.6
/ 12 -30 20 28 19 4 (81) 2.5
Total 24 22 26 20 9 (385) 2.7

One-way analysis of variance test for the difference among grade means was
not gignificant at the .05 level. "

Does the administration talk to you as an {ndividual on all occasions?
(Student Opinfon Question 23)

Grade PércentsAgguitudent Responses Number Mean
Level Never Seldom Half -Usually Always Responding Scores
The Tinme
9 38% 20% 172 162 92 (120) 2.4
10 a3 28 18 17 S (89) 2.3
11 27 35 21 16 2 “n 2.3
12 37 35 10 15 4 (81) 2.1
Total 34 29 17 16 S 387) 2.3

One-way analysis of variance test for the difference among grade means was
not aignificant at the .05 lavel.
L4
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A. Safe and Orderlsznvironment

There is an orderly, purposeful atmosphere which is free from the threat of
physical harm. However, the atmosphere is not oppressive and is conducive
to teaching and learning.

Iten Percents of Responses
No Statement Strongly Dis- Unde- . Strongly
) Disagree agree cided Agree Agree

1. This school is a safe and secure

Place to WOrk « v ¢ ¢ ¢ ¢ 4 o ¢ 4 o o 14Z 497 8% 232 62

8. Most students in this school are . -
eager and enthusiastic about ) o |
leaming * L] * * ) * * « * L] * * * * * 23 44 S 23 5

9. The physical condition of this
school building is, generally,
_@pleasant and unkemRt‘ ¢ o o o o ¢ o 41 50 1 7 ¢ =~ l

16. Students in this school abide by .
school rules .« « ¢ o ¢ ¢ o « o o« o« o« 12 37 6 41 4

21, Generally, discipline is not an .
issue in this school . .. .. ... 29 38 7 20 6

34, The school building is neat, bright,
clean and comfortable . . s . . . . . 4 11 0 58 28 |

37. Staff and students do not view
security as an issue in this
SChOOI Ooﬂooooo-o...o.o 44 36 2 14 4

48. A positive feeling permeates the - '
- SChOOl 6 e e e 86 o o @ ¢ e e o o o 16 27 I"‘ 32 ll




B. Clear School Mission

There is a clearly-articulated mission for the school through which the

staff shares an understanding of and a coamitment to instructional goals,
priorities, assessment procedures, and accountability.

Itém - — Percents of Responses
No. Statement Strongly Dis- Unde~ Strongly
* Disagree agree cided Agree Agree
6. A written statement of purpose
that is the driving force behind
most important decisions exists
In this school . ... ....... 112 427 112 332 42 o
|
28. At this school, reteaching and:
specific skill remediation are
important parts of the teaching .
“PEOCESS ¢ o 4 4 4 4 4 o o o o o o o . 8 14 15 50 14
47. The results of the High School
Proficiency Exam are used to
program students into appropriate
classes in this school . ... ... 12 i3 28 22 5




C. Instructional Leadership

The principal or department head acts as the instructional leader who
effectively communicates the mission of the school to the staff, parents,
and students, and who understands and applies the characteristics of

ins*ructional effectiveness in the management of the instructional program
of the school.

Iter _ Percents of Respouses )
Ne Statement Streugly Dis- Unde- Strongly
—- Disagree agree cided Agree Agree

3. Most problems facing this school
can be salved by the principal
and faculty without a great deal
of outside help «'» v« ¢« ¢ v v o o « » 13Z 25% 47 452 13%

7. Teachers in my department consult
with my department head about
instructional concerns or
problems . « ¢ ¢ 4 4 4 4. . 9. .

10. The principal is highly visible
throughout the school . . « . + « , . 7 47 6 37 4

l4. The principal is an important
instructional resource person ’
in this school . . : ¢ v ¢ v v v o . 16 40 10 22 12

17. My department head requires and
regularly reviews lesson plans . . . 5 12 9 46 28

20. Discussions with my department
head often result in improved -
o instructional practices . « « + o . . 10 22 22 30 16

22. The principal is very active in.
securing resources, arranging
opportunities and promoting staff
development activities for the

faculty L] L] L L] L] L L] L] - L] L] L] L] L] L] 13 34 10 31 13

24. My department head makes several
formal classroom observations

eacb year L L] L] L] o o L] - L] L] L] L[] L] L] 9 22 14 40 16

26. The princlpal is ‘accessible to
discuss matters dealing with
ingtruction. . + ¢ ¢ . . . 0 . ., 9 24 11 42




’

C. Instructional Leadership, Continued

Item
- No.

Statement

Percents of Responses

Strongly Dis- Unde-~ Strongly

_Disagree agree cided Agree Agree

29.

31.

35.

38.

39.

42.

Teachers in my department wczt
with our department head
regularly to discuss what the
department head will observe
during classroom observations . .

The principal rarely makes
informal contacts with students
and teachers around the school .

Pormal observations by my
department head are regularly
followed by a post-observation

conference . . o .t v e o o o .

An instructional improvement
-plan- usually results from a
post~observation conference
with my department head . . . . -

There is clear, strong, centralized

instructional leadership from the

principal in"this aschool . . . .

The principal leads frequent formal

discussions concerning instruction

and student achievement . . . . .

. 102 292 21% 292 112

. 23 3% 12 27 5

. 6 20 16 37 21
_

. 6 27 26 26 15

: iA 28 20 | 26 12

. 9 40 21 24 6

16




D. High Expectations

The school displays a climate of expectation in which the staff believes
and demonstrates that students can attain mastery of basic skills and
that they (the staff) have the capability to help students achieve such

mastery.
Item Percents of Responses
No Statement Strongly Dis- Unde- Strongly

. Disagree agree cided Agree Agree

2. In this school, lov~-achieving -
students present more discipline
problems than othel‘ Students e o o o 62 17‘2 Sz 482 242

13. Most of the present ninth grade
students in this school can be
expected to complete high
school . . ... .... ¢, 4.... 20 41 12 25 3

18. Teachers in this school believe
they are responsible for all
— students mastering- all basic
) skills at each grade leyel . .. ., . 11 37 17 28 6

27. Low-achieving students usually
angwer questions as often as
other students in my

classroom « + . 4 ¢ 4 44 o4 00 .. 10 44 19 17 10 .
. gl -
32. Teachers believe that every T
student in this school can e
master basic skills as a
- direct result of the .
instructional program . . . . . . . . 6 40 12 28 14

o | 4%y




E. Opportunity to Learn and Student Time-On-Task

Teachers allocate a significant amount of classroom time to instruction in

basic skill areas. For a high percentage of that allocated time, students
are engaged in planned learning activities.

Item . Percents of Responses
No Statement Strongly Dis- Unde- Strongly
i Disagree agree cided Agree  Agree

12. During basic skills instruction,
students are working
independently on seatwork for
the majority of the allocated )
tiMe o ¢ o o ¢ 4 0 6 6 0 0 0 0 o . 4 26% 35% 33% 32

25. Class atmosphere in this school
is, generally, very conducive
to learning for all students . . . . 5 27 15 44 9

33. There are few interruptions
during class time « ¢« ¢ ¢ o ¢« ¢ o « o« 26 28 11 30 5

40. Teachers in this school plan
assignments so that students
will be highly successful
during the practice work
that follows direct
‘Instruction . « . 4 4 4 b e e e e o W 3 11 30 44 13

46. Dally lessons in this school
typically included the following
elements: teacher presentation,
student practice, specific
feedback, evaluation of student
performance . « « ¢ 4 4+ ¢ o6 e o o o 3 10 17 57 14




F. Frequent Monitoring of Student Progress

Feedback on student academfc progress is frequently obtained. Multiple
assesswent methods such as teacher-made tests, samples of students' work,

mastery skills checklists, criterion-referenced tests and norm-referenced -

tests are used. - The results of testing are used to improve individual
student performance and also to improve the instructional program.

Item Percents of Responses _
No Statemeat Strongly Dis-~ Unde- Strongly
: Disagree agree cided Agree  Agree

4. Criterion-referenced tests are

used to assess basic skills

throughout the school « « ¢« o & o « & 47 21% 323 392 5%
11. There is no systematic, regular

assessment of students' basic :

skills in most classrooms . . « « . . ‘18 45 16 17 4
19. Multiple assessment methods are

used to assess student progress

in basic skills (e.g., criterion—-

referenced tests, work samples,

mastery checklists, etci) « o ¢« o . 3 19 23 43 13
41. Teachers give students specific:

feedback on daily assigomeuts-. . . « 4 6 30 51 9
44. The standardized testing program

is an accurate and valid measure

of the basic gkills curriculum

in thisgchool . .. . ¢+ . ¢ .o. . 10 36 22 28 4
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G. Home-School Relations

Parents understand and support the basic mission of the school and are made
to feel that they have an important role in achieving this missiou.

AN

Iten Percents of Responses
No Statement Strongly Dis-~ Unde~ Stroagly
* Disagree agree cided Agree Agree

5. Most parents would rate this
school as superior .. .. .. ... 172 54% 9% 16% 4%
15. Beyoud parent conferences and
report cards, teachers in thig
school use several other ways
for commnicating student N .
Progress o0 Parents o ¢« « o o o o o . 3 16 11 58 12

23. There 1s an active parent-school
group in this gchool that involves
manyparents oooooo.o.oooo 16 35 ll 28 10

30. Teachers and parents are aware of
the homework policy in this
SChool * L] L] L] * L] L] L] L] L] L J L] * L] L] 3 20 6 56 16

36. Almost all students complete
assigned homework before coming . .
toschool ¢ ¢ ¢ o v e e i e 0o e oo 38 35 15 9 T4

43. During parent-teacher conferences,
there is a focus on student
achievement and basic gkills
MASEETY ¢ o o o o ¢ o o o 2 o o o o o 6 6 11 56 20

45. Parent-teacher conferences. result
in specific plans for home/school
cooperation ailmed at improving
student classroom achdevement ., . . . 5 34 9 - 44 8
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