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ANTROLOCLLON

Sinee the 183 Nattoml Comatssaton on Sxeailence tn fducation's A Natien
AL Rish, research on tho problems of the teachur 1\!\\1‘ markel has Ddeen well
pudlicizad. The t‘om}:s O Tuch of this reszared haa desn the Qquantitative
spalyaed of the academlc abilfty of the teacher work force (&vhleohty and
Veaos, 1381, 1082, 1983; weaver, 19¥3). Those studiea have underscored the
following alareing conditiona: (1) the SAT acores of atudents who plan to
teach have dedlined aharply over the iast decade (Schlechty aud Vaves, 1981),
and (2 teachera who acore high on measupres of academte abllity sre wore
likely to leave the classroon then their "lass able* oollesgues (Schleohty
and Yance, YORQ), Furthey, asurvey reaenroh  findings demonatrate aupply and
desind  imdalances in  sueh Yoritdcal™ subjeot arens as rpath snd  sclience
{(Guthrie aad Zuswman, 1982; Akin, 1983),

Though these atudies have bdeen {lluminating, reacarchera' and policy
psakers' general accveptance of the rational sconomio comoept that “talent
will oventuallg} flov  to opportunity® {wWeaver, 1983, p. 22) has lod to
policies such  as career ladders aqg incentive (worit) puy programs in an
effort to attraot, rewdrxd, and ratain.nuallty‘pu?liq gochool teachers, Since
thess atudles genorally have bsen limited to survey rosearch or *head counta®
(Bird, 1983) and statistioal analyses of existing data bases (such as the
anslysis of the Natjonal Longitudinal Study by Sohlechty snd Vanoce, 1981), it
ia largely Lo thit:

The right quostions kave not baen ideniifiad before
¢ data collection efforts began, or tha- available
data have not the exaained and analyzed adequately

to discover thas undorlying trends, oauaes and
effects . . ... (Bird, 198%, p, 1)

‘Bird {198k) goes on to argue that:
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to be  useful to polivy makers, it should explurs
the relationahipr among varidhles wbioh  affeot
the warket and Adentify effective optiona for
oontro) and adjustment of supply and  demand  qon-
ditlons. Thia means going beyond collection of
the alwple desoriptive data and beginning the con- -
plex  procesa of analyzing the tbehavioral and

inst{tutional ohavacteriatioa of the teacher labor

market (Ried, 198%, p. 10),

In essentd, Dird'a oritigue of the teacher labor market studies indicates
thal the "nurbersa® rosearch is limited to factors that are tangential te the
profilen  and ignores the offects uf oontexts, while his call for qualitative
resesroh pointa te the need to uncover the faoctors. impacting upon the

profleas and the causes, Taking heed of Mrid's ordtique, it 1s our intent to

domonstrato that a qualitative analyais of the toacher labor market has the

< capaodty to ge doyond already exisbting quese
tiona, to refine them ov to transfors the gueations .
to render them wxore wmeaningful and  potantinlly :
more powerful (Wiloox, 1981, p. 41},

JHE QUALITATIVE CRITIQUR

quantitative researsh is moat spproprintely used to aet “puzkles,™ not solve

|
|
|
X
o The qualitative oritique has two dasic strands, Cn the one hand,
t thaw (Turner, 1980), Initially, our in\rantiéatiuna vora designed, in part,
bused on the ?\unea the guantitative rasesrch px;uqontnci‘ " Whdle it dia u '
useful  thi have puzxles aot, ;t.lm iwportant .:iszmb sonocorna the solution
{explonation) of the pusxle. As Turner’ (1960) argued, the solutica of
pus#ioa is an interproativa prcglea that aysentially employs a _ toaparative
sabh‘;ﬁq Thua, t.ha first qualitative 'uvihiquu {8 the inability oft the
guantitative raaaag'ah to p,rovideﬁ an interprotive franswork tased on the \
astual conditions of tho teaoher labor market. In basio research that tosts .

hypothesen daduced from theory, the iusus i» not: as dramatic as in polioy

reaaaroh, In poliey research, wa shapé the discourse of the problem

v
*




definition and polfoy solution.  Thin requites a  grounded frasework which
encoppasses the extant ajftuastion rather than labor market theorich.

The second atrand of the qualitatiQa oritique of the toacher labor
merket atudies vonuverns the prnblém of even asetting a puzrie via quu;titativo
methodolog;aa. Siwos quantitative approachen esnnct aaﬂentlalzy learn  more

than they oan antioipate ingtially, we are left with the problem of the

naturs  of  pusglesn hafﬁg sot, Cortuinly, theorstical and wmothodologloal

i
sophistioation can reassure un that puzeles are not arbitrary, but they do‘

not  ensure us they are valid, To the extent to whioch we let quontitative

resenroh set the puzzler we examine horo, {t may be that our orror was in not

discovering i{ssues that have taken~ror~gr§nted statua., It ia thoso osame
issusa that are more 1likely to have drematic effeots op  teacher labor
markets.  In shori, puzsiod ueh'by the rulen of positivism may laock validity
oxcapt for the purposes of thoory §oat1ng.

Based on this oritique, wo ast out to conduot qualitantive studies 6F tﬁé

toeacker latior market, In what follows we disouss owr approach and what w3

lsarned:  Primarily wo learned that quantitative researoh had set puzzles

that tend to ignore the dynmmies of the teacher labor market. As a result,.

the policy implications of our vesearoh aro®athor different from those

1

currontly being considered, '
THE SETTING AND METHODOLOGY
A opse study wothodology was utilized to understand the situational
context of the temahor labor market in the Southeast and hopsfully to provide
. v !
*poandng to  tho numboras,™ In-depth atudies of 12 institutdons (6
universities and 6§ school systoms) that arc dnvolved directly in the

identification, reoruitment, and soiaution of puylio school teachors wers

Y
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} selectod to eapture geogruphie, economic, and oultural diverafty In the
roglon. (Sce Tables A and B for details of our samplo, )

The ocane atudies were devoloped by, aynthesizing interviews, doocumonts,
and fleld observation dats collected fn ths 12 aftes, 7The {informants
interviewed (nx180) {neluded deans, pﬁgfezsora, placoment officera, and
atudenta 1in the education units of the universitiaa end central office
adniniatratora, principals, and teachers in the achool aystonms, A repro-
sontative rapga of teachers and 2ducation astudonts bamed on nox, raoe, grade
level, and aubjeot mat}ar waz seleated Lo be intervicwed (see Berry, 1981,
for more detalls),

A follog:up astudy of teacher attrition in the largeat of the & sohool
, systems studied (a mpjor metropolitan sohool district with 78,000 studenta

and ovor 4,000 toachers) was conducted to elaborate on the original cases and

to delihonte (1) whioh teachers leave, (2) why they leave, (3) whero they

- . ' wont, and (4) what 1t would have taken to retain them as public school
’ ) .toaohera. Initially, an attenpt wes mado to iInterviow by telephone ali

' teaochars who haod ronigned in the 1983-84 academic year. 0f these 210

tenohors, nn uppnoximato 5 percent turnover rate for the district, 82 uere

- -

5ntorviowed and 45 or the romninins 128 (who had disconnected telephone

numbora) responded to & mail survey. This was 2 60 percent respotas race

+ (mse Borry, 1985 for more debaiia).
4
s
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Briefly, our utudy has‘hi%hlighteﬂ that the preaent teacher labor market
roned&ea h h an oareer laddern and inocentive pay plnna do nq&syddress the
significan’, vaviableu of (1) teachar reoruiting by systens and universitiens;

(2) mobility pnbtevno of teaoherb* (3) ohagqcteriatics of teaoherp sought by

— -
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Echool systens; (k%) expectations, 1ife atyles, and attrition of teachers;
45) working conditions in schools; and (6) teacher role wodeling for public
school astudenta, The assumptiona impliocit within policion such as ocpreer
ledders and incentivs pay progtams are that the best teachera do nai entgr
tonehing 6r that the best toachers exit ﬁho occupation early because of o
lack of career opportunity and pocuniary gain. Az ve delineate the {indings
of our astudy, we ask you to consider the above agsusptions that sre implicit

in the policies gencrated from quontitative rescarch,

»

Regruiting

University education officials, an well aa‘those in schoocl systews,
regorted that they "essentinlly do_nothing” in terms of reocruiting atudfnts
to education programs and to the public schools, Some universities have
noted that they rely on their reputations as research ‘1natitutiona and
teachara®colleges. Further, officials of traditionslly bdlaek uniyeréities
stated they have Pgiveln] up” on their récruitins since their minority
studonty Jmight not be abie "to attain the NTE outoff score for entry,"
Novertheless, these some students were able to enter the chemistry progrém,
maintain good grades, be recruited by 1nduatry, and "be sont [to graduahe
achool] in chewical enginsering® by the employins 1udustry.

While ot school oyatamn reported having a plethora af"applicanta on
filo,™ officials in urbnn systoms tend to "assume the right people will walk
1n the door ¢« .88 people aro leaving, people are ooming.“ In thaae areas,
there have bsen "built-in supplies" because "industry and universities
attract’ able spouses," an& nan? *ayp;ioahﬁa who aﬁﬁ 30-38 years 61&,"

)

”oxporionced,“ and ”theiv ohildren are groan" have been returning to the

&

clagsroom,  As ‘one urban school orricial noted, "In many oases, the divorce

haa neoeaaitated [these teaohara] aoing back ho work, " gbhaequently, these



urben systes administrators asserted a "need to reoruit poople in arecas where
theres 4s not enough depth of the pool.” Another syatom officinl notod, "We
pay hirs 30 to 30 math and science {per year], and our reservoir is 50.*

On the other han&, rural school systems have relied either on ‘those
*want{ing] to come home and teach in [their] rural settings"™ or on the
*i{nforpal notworks® as tho best way "to find gocd teachers.” However, rural
systems. have not competed for the top minority candidatea‘ since urban

administrators, with local money and positions, argued that they Qcan gourt

and sign outstanding pzople®” early in the "recruiting season"™ and later place

lthem in the most appropriate vacanoy. But more importantly, recruiting in

all systens was somewhat limited sinoe turnover wes low., (0fficals reported

Lturnover rdtes of 2.0 to 5,0 parcent.).

Mobility S

In some respects, the largeat sohool syatem in terms of 5tudents and

budget reportad that they only "spend $2,5G0" p year raoruiting because they

recognized the immobility of edueation students and teachers, Urban students
wanted to Leach "back home," in their university town; or in a place like
their university town.* Rural atudenﬁa vere even less moblle. A university

official epitomized this situativn by stating moat rural students Eganp to

teach only back home . . . sometimes working as aides or substitute teagheram

»
I .

until a Joﬁ opens, However, ~somne rural students fwho attended urban

universities did not want to return hons beoauae thara nere reportedly ™not
many Job openings. More importantly, they rccognizad both that their
*philosophy doean't olick™ in rural aréas and that thero are "thinga to do"

in their university town, This was a common patternj the rural students of

“high qﬁa;ityﬁ 1 (vho chose to beooﬁé doctors pr lawyers) leave their home
P . s .

w . . v/ -




towns, attend urban univeraities, _and aiao "never retydn,.® 'In fact, one
% rural teacker characterized the "impossible® task in attracting and retaining
urban students to become teachera 1n‘their system, by exclalming:
What's a young person to do here on Saturday night?

The limited mobility patterns of atudents wore coppounded by teacher
ibbility preferences which wore demarcated by the needs of the nuclear family
for thoss {n urbsn areas and the needs of the extended family for those in
rural areas. Many urban teacherns left their positions primarily because of

\ *spouse moves"™ and child rearing. (One teacher moved with her husband 6
times 1in 10 years.) On the other hand, many rural teachers stayed in their
positions because "daddy lives right down the road,® and some "can't afford
to astay home™ with their ohildren.  While retirements saccounted for
considsrable urban and rural turnover, some teachers from 1solated rural
ayétana Jeft because there was no nearby.univeraiiy at uhﬁcb' to pursue a

graduate program in education,

. C.aragteriation )

proapecbive teaohern with "the best academio qualities.® They wanted those
with ”a certain a;;;nt cr inbelligenne," but more imporbantly, the teachers
negded to be able ﬁo frolate ty- children and pareuba,. "orgaﬁizé,"
"disoipline,” fwithatanh pressure,” and be invelved 4n axtracurricﬁlgr
nntivitiea; Ih many oaqes,byhoge who wore Mvery br'::!.gm:*i were not necessarily
vhat system.officials needed or wanted. An 1nne$-c1ty principal noted that
some of the Mbest®™ candidates "turned out, to be terrible as” [they] don't
expcot enough . . . Just can't handle people, " Rural administrators sought

non-academio charaoteristicn in teaohera. They "wouldn't want a Ph.D. from

y -

DuPont® beoauae to teach effectively 1n their communitiea, teachers:

. . 4

School systenm offioiala,reporbed they wére not necessarily interested in |

e
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have tolove the church . . , not like 1ife in the
fsat lane . ., . have n real appreciation {[for
those who are] poor and illiterate ., , . . Talk
sbout teaching the whole ohild-~our tsachers
really have to do 4t.

N

Ail achool system adminisirators recognized the nead to find "gocd® coaches

sincs they amro "real hard to find.™ With "twenty q1ffarent aports and £0-
member parching band{s],” systems had te: (1) "nako® positions for potential
coachos, (2) “"hire PE teachur{s]—-{bacauaél zmost of them are certified in
biolosé or physical soiences, too,” and (3) *terminate® physic[s] teachers irf

they "give up their coaching™ assignment,

Expectations, Life Stvles, and Attrition

¥ost teachers were influenced to teach by their own publis achool
teachers aﬂb displayed the zame reyvor toward the ooccupation as theif
mentera, A? seeohd grade teacher related stories about her second grade
tsacher, ai;ehemiahry ;eacher talked about the clcse interaction with her
teachsr in the lab, and a coach talked about his' coach., HMany teachors

decided to teach because they Zsaw the liggg;" and they wers datermined to
"zold the minds of children,” _

In essence, teachers stayed in teaching beoause Sthey are good at it,"
their "husbands are in the area," they “love working with kids,” géaohins "in
as good a job as [one] can find around [the communityl,® and it 'giv;n fthom]
time to vacation an& bave time with their childran,® Thesze teachers repovtsdJ
h t?at they ";ove working in an environment that cators to kids" and *would not
ogﬁaider an 8 to 5 job until [their own) ghiidren §§e , grown." For most,
industry was considered "too imperaonal,® Many teachers reported, being
. attracted to woriing with childven or a@éleaéents, ratha; than with'adulta;
For exagble, a science teache? wh? vorkad with & utility combany becauss of

‘her Sfantasy of the chemist in the‘ybite lab coat? quickly returned;to the

' -




olassroes sinve {t was *dirty, dirty, work" at the utility cocpany. Finally,

many urban teachers whose husbands bad “good Jots® considered their "aalories
{as) griwy,“ O the other hand, for teacheram who case from rural and blue-
nollar bacmmundss{ teac’nmg, provided o "very good incoms.®

Of the teachor ros;:ondants‘ who had left the largest schooi systez in our
study, &9 porcent wore eithor teaching (4n other aystema), at bone, or
retired.  The others who left for other oococupations mere pricarily in anles
€real ostate or insurance), wmelf~employed (prizarily with their spousas), or

eandueting t.raihing for industry. For those who left for these Jjobs, wmoney

aud career opportunity mxre not the primary reasons for thelr d<issatia-

I’za.r:tioms.1 Inatead, these teachers cited the many negative aspects of thelr

"'working conditions, ' .

Morking Conditions

If tepchers left bocause of dissatisfactionn, i1t was wusually becouse

'they ®ean't handle aiaadvanbaged kida® (axx imner-city high achool priuncipal)
.or  they wero “frustrated uith the lack of diaoiblinar: action taken by _'

administrat\)m" (a resigning high echool caleulus teacker’). The frustra-
t:ioha of these ..eachars stmod more from the peraeption that ) schools were

"danandihs" and ‘atmssful" ylacaa to work, wnot that they were vastly

underpaid or did not have opportuniuea ror carser growth. Since "there is

1ess discipline now and more queat:lcning of authority,” tcachera bcuoved

' they vwere not respscted by parontg, administratora, or students. Sinilarly,

many asw their prbbioma relating to the fact that "education is not  the
nunbnr-onc priority fér femilios today,” their "principal has the baekbono of
a Jellyriah," they are "not treated am prot’eaato’m}.c,' or they were Fealled a

uhito—goddanned-aonuei‘-;-bitoh one too naixy kinea.” Anothar sinply not.ed'

fPaperwork, paperwork, {:aperworlp." As ons Engu.ah teacher- uho was foroed to

) \\ BN .
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= retire bocouze of her “nerves® asaerted, ™I knoy ; dculd have La;gbz betber

1f I didn't bave to ralse $8,000 for, tie Junl-or'Senior prea. ™

| Hany of their frustratitne vers rooted im the fact that thoy hud "nc

‘ planning perfod . . . & lack of diaciplinary support, tec many reaponsibily-

\E}cs, inadequate supplies, too such aftef-aahool work . . . ond {wverol

disturbed over the value of medfocrity [in the school and aysteal.™  Boing
\

Y »
reapobnstbia for ninere waz s pajor source of dissatiasfaction because *once
3

you hit campua [you are} a aleve® to the ehildren, no high school valouiua

+ - S S

\ teacher who left because of "burmout due to the Imok of rewards or pats on
. H
tha back™ noted that she had to "keep tho ocmputer lab open bofore and after

1¢\ school, during lunch, =and at break.™ A former junler high rcath iteacher who
' enteroed sales roported that for her:

It was not the momey , . . . The reason goea

cuch dgpper,l'l vasn't wvalued o apprecisted

« « « o The achool syste= appreciated ths Jjob I
did, I would go back,

L]

- For many teachers, dinolpline wus an izoonae problem bocauso Yteachers and
| mdminintratqrs ars alraid tor kids,® and one “has to be sn attornoy® to
_ discipline nkgtudent. As one former teacher noted, "It is not jJust edﬁeaiors
snd polioitians . . . but pavents . . . The second tolevision is mors

inportant than a tutor.™

N,

Bele Modeling - AN

¥hile teachers were 'b;ﬂntrited,' they felt ztragpcd‘ sinoa they ﬁéro
*depondent,” had_'invoaied ypar; {in tenoching},* had husbands in the aroa,
and' had ¥a house and a wortgage.* Unlike thoirraaugora, tedu&'a tcﬁohgrﬁ

roported being aiiunatéd from thelr ocqﬁpatibn and more inclined to Vrearuvit

. {their] students away from teaching® (ses Berry, 198%, 1985). Wnhlls they.

stayed odmittedtq the ootupation for & plethora of reascns, thedr




fruntrations are Preéonzly turning of f tomorrow's teacher labor pool—-tcfay'a
publio aehcol‘ahudené. In fact, our aﬁalysis led us ta beldieve that this
hegative éole zodeling by today'a ioaoher xay bé‘tﬁa Qosz dynamic  varisbdle -
. “affesting the teacher labor market and }be one that should be addressed hy

.

L
polioiss designed to manipulate favorable conditions for attracting and

. ~ SUEMARY AND POLICY IMPLICATIONS

~

|
' . retaining teachera, g

. In’ summsry, the variables affeoting the teacher labor market are fur

pore complex and subtle than égst researghers, §pn{yats. and daoision~mgkers
B ;ny believe, and that ensuring an adequate supply or’comhotent teachera pay )
involve pore factors than providing higher salaries and career ladders. It
sengy poaaible that quantitat%ve astudies, whick have been the impetus for
ourrant reforns, npiss tho rark ainee theg are }cstrieted to predeternined

csteacriba and quentions, Subsequently, recent analyses of the teacher labor

rarket have fooused on the aaeaingly moot question, %Why do teachers leave?®

while ignoring wany salieat queationir~1ndlud1ng-

<*
(1) thet aro tho dynardes of entry, exiting.‘and ro-entry of
tekchors? . .

~ : {2} How do theme dynanics vary in difforont geographical,
CR aconopical, and cultural oontexta? .
: {3) Wwhat teacher characteristioa are sctually deotred and hd
s needed by various school systews?
g? (8} ¥hat are the effects of working oconditions on teacher R 7

nobility and job satiafaotion? -
*} ) ) {8} OCiven the nb&va, *ghy do teachers ptay?*®

"It is our delief that qualitdtive responses to thess questions have begun to

. unnﬁrer the factora iapaetins upon~tho probleun and causes of the teacher

Inbor sarket. These raotors inoiuded'




(1) Essentially 1low turnover rates were artificially
increased by urban teachers who continually exit and”
regnter teacher Jlibor markets because of spouse
zoves, marital separation, ohild rearing or return-
ing to graduatevﬁphool.' On the other hand there was
little mobility among rural teachers since in large
part they chose to teach in the communities ™ from
whence they came. &

,!

(2) TIn urban and economically advantaged areas achool
systems had been able to take advantage of industry
bringing in "able gpousec” and the availability of
‘tescher certification through local universitiex.
Further, urban schcol systems in these aress could
take advantage of relatively higher turnover rates
by giving unspecified teacher contracts to eape~
cially talented or targeted poola of the teacher
labor market--climinating these .same teachers from
consideration by wrursl school systems., Also, rural
argas do not offer the cultural and social oppor-
tunitiea that many urban students and.teachdrs would
{gxpect in their life style,

3

«{3) ﬁighly qualified acadepic teachers were in lesa
demand since different contexts required different
teaching roles. 1In both urban and rurel contexts
teachers had to supervise extracurriculer astivi-
ties. . However, in rural aystems, teachers had to
fit into the community.

{4} If teachers were so dissstisfied with their job that
they chose to leave, diacipline, lack of respect, °
lack of administrative and pérental support, bureau-
cratic intrusions, and the *valuing of mediocrity®
were the primary factors. Low pay and leck of
career opportunities were not o¢ited as such. Just
as importantly, teachers whs astayed reported aimilar
dispatifsctions.

{5) Teacherg stayed becsuse of a commitment to teaching,
8 love of children or adoleascents, an unwillingness >
to cove into business 'or industry, and =& cormitment
to preserving & 1life style. Howéver, because these
.teachers were alienated by their working conditiona,
they reported that they *recruit (their) studenta
‘away teaching."

Baned on Jdur resocarch, w2 would offer the follcwing policy
recozsontations:
'~ Soheol systems should beoome- more khowledgeable of and

aensitive to labor market forcea indigonous to their
locale.

12
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7.

Obviously, gualitative research leads to dramatically different polioy .

To recruit those presently noy. choosing to teach,
school systens must attend to the school milieu which
presently frustrates and alisnates teachers,

. ¥
Legislatures and state education agencies should pro-
vide mechaniairs  for all sochool syatemss which parmit
them to be mere f{lexible 1n their recruiting and
hiring processes,

Given the auxiliary and extracurricular functions
required of achools, ataff support for tmeachers needs
te be expandad.

»
Urban schonl systens {with nearbdy industry and univer-
sitiea) have added capability to attract teachers who
are not now choosing to teach, They can:

o promote the hiring of able, but noncertified
teachers and assist them in receiving certi-
fication while they are teaching;

¢ Work with dindustry to recruit spousea of
employees transferring into the locale;

¢ Recerult and hire capable college graduates
in high demand sreas (auch as math, science,
special education) for short-tera periods,
and in turn, pay for their masters degress
and help place them in lccal industries,

Rural scheol systens can market the banefits of non~
urban living much as industry dces in attrasting

 talented gradustas to their rural industrial sites.

If carser, ladders ars to have a positive impact on
the teacher labor market, local systems and state
education. agencies need to address the divergent
zobility patterss between urban and rural teschers,

Teacher pay needs to be increased. However, thia is
pot beoause af its potantial eoffect on the labor
parket. Rather, it is a direct expression of how
society values education and teaching.

-y

ixplications than those of quantitative research. ' 1o esseuce, Guantitative

resoaroh gives the policy maker a sciontific analysis of tha perspective of

.an outsider; however, qualitative research ra§ealn the nscoial context and

salient oharacteristics of the perspective o insiders. Both are useful, but

each has different uses. With regaid to tixe teachor labor market, it appears

— \
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that quantitative research is useful in makxﬁg 8 atatement of the general

nature of the overall situstion and may suggest general trends, It does not,
however, provide the specifics necessary raé local implementation., Cualita-
tive research, concerned as i3 is with the local sooisl context amnd crucial
Plocal knowledge® (Ceertz, 1983), 3 necessary for policy and policy
1Fplementation. Acting op recent quantitative analyses of the teache} lator
rarket, decision prakers =are enacting poiiciea\(auGE as career ladders and
incentive pay programs) in order to: ‘

(1) decrease high teacher turnover,

(2) provide the opportunity for teschera to receive

nore pay (by managing adults), and

(3) provide more money for peritorious teachers,

Cur researoh convinces us that:

Thes obvlous facts about the teaching career are
not so obvious after ail {(Charters, 1967, p.
182).

Such 18 the gualitative oritqus of teacher labor market studies.
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TABLE &

SCHOOL SYSTEMS

SYSTEM

. COUNTY
DEMOGRAPHICS

CONTEXT

ELEM INT °'SEC

Metro Area;
Populatien,
300,000 -

R
MFl = §13,600

Inner City System;
White; Site of

Ms jor State’
University

Il

Metro Area;
Population,
500,000;

MFI = 522.0Q0

Urban, Suburban,
Rural System; Top
Salary Supplement
Paid to Teachers;
13X Local Teaching
Positions,; Many
Goiversities in Arca

’

111

Rural Area;
Population,

' 20,000;

County Seat
Population,
700;

MFI = 311,100

No Indus~ry, o
Shopping Centers,
few Government
Jobs; Church
Important to -
Community; Nearest
University 100
Miles sway

**uEI 1s 1980 Median Family Income for county im which

school system is located

(Source:- County and City Data Book 1983, United States

A}

Department of Coometbce)

.

ENROLIMENT: STURENTS x
AND TEACHERS WHO INTERVIEWED
. TOTAL €O F T:
30,000 Students (75% 20: 2 3 15:
Black); 2,000 Teachers
{602 White)
70‘000 Studenrs (40X 37: 3 & 30:
Black); 4,000 Teachers
(70% White)
4,500 Students (80X 10 2 2 6
Black); 275 Teachers
{35% White) )
*CO = Central Office
P » Principal
T = Teacher
E = Elementary
I = Intermediate)
S =

Secondary

18




IV Rural Area;

Some Industry; 30
Local Teaching

5,500 Studcnts (56X 16: z 2 12 3 0 7

Black); 320 Tedchers

|
TABLE A . ]

SCHOOL SYSTEMS (cont’d) l R

' ]

COUNTY ENROLLMENT STUDENTS ) . R j

SYSTEM  DEMOGRAPHICS CONTEXT AND TEACHERS - WHO INTERVIEWED |

. . . TOTAL CO P T: ELEM INT SEC |
. . - . - . 1
» ™ _ - . i

i

|

Population,
26,000;
County Seat
Population,
6,000;

MFI = $13,800

Positionsg; Neares®
Universicy 30
Miles Away

(62% White)

[

Y Metro Area;
Population,
300,000;

91

MFI = $19,600

Mostly Suburban

and Rural as Inner
City Has Own School
System; White Flight
in the Past; Many
Univrsities in Area

~

244000 Students (18X S ¥ 1 2 8: 0 5 3
Blagk); 13,000 Teachers

VI ‘ Rural Araa;
Population,
32,0003 7

-~

MFI = $14,500

Site of Major State
University; 23 Local
Teaching Positions;
College Town of
10,000 People

(862 White) S

5,000 Students (17X 13: 2 2 9: Z 1 6 .
Black); 270 Teachers ,

("411 White") ~

Ve R0,

R 2T SR O e L LR
. oy .

(el Chakda« xe
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TABLE B

'UNIVERSITIES . )

APPROXIMATE ENROLLMENT:

SCHo0L UNIVERSITY/EDUCATION/ STUDENT " -
UNLVERSITY LOCATION HISTORY UNDERGRADUATE EDUCATION BACKXGROUND WHO INTERVIEWED
’ . TOTAL: E P S .
—
1 City Popula-. Black 2,500/ Many Rural 12: 3 1 8
tion, 60,000; .College 400/ First-Genera-
i Surrounding 240 tion College; s
- Area, Rural; Military ®
. ’ Military Base . . Dependents;
Coumunity

College Transfers

- Il City Popula- White 13,000/ Many Rural 10: 1 1 8
~ tion, 35,000; Teachers’ 1,900/ . First Genera-
’ Surrounding  College 1,300 tion College; *
Area, Rural Some Urban
Studeats
Unable to ; S
Enter Other
Univergities
- )
I City Popula~ White 10,000/ Daughters of 11: 2 1 8
tion, * Female 1,300/ Female ’ '
175,000; Teachers’ 800 Alumnae} i
Major Metro College Community
College
Transfers

3 - i

<

* . ) .
E = School or Department of Education officials (dean, professer, student teachirg coordinators)
Q P » University Placement Officials
- FRIC 5= Education Students . .

Iy
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. -TABLE B . .
I UNIVERSITIES (cont’d)
l
| APPROXIMATE ENROLLMENT:
i SCHOOL UNIVERISTY/EDUCATIOHN/ STUDENT LN
} UNIVERSITY LOCATION HISTORY  UNDERGRADUATE EDUCATION BACKGROUND WHO INTERVIEWED .
f TOTAL: E p S
v City Popula- White 10,000/ Many Rural 15: 2 2 11
tion, 10,000; Teachers’ 1,600/ First-Genera-
» Resort and College 1,200 tion College;
Urban , Many Urban !
College Students See +
Town School As ’ '
"Fun Place"”
b v Cicty Popula- * Major Research 20,000/ ’ Urban; If 13: 4 1 8 v
@ N tion, 35,000; University 675/ from Rural,
College 350 High SATs;
Town ’ /~ Many Second- .
’ Generation . .
. . W// College - .
VI City Popula-  Black 5,000/ |  Many Rural 12: 3 1 8
tion, College 375/ First~-Genera~ '
150,000; 250G tion College; .
Major Metro Many Children
Area of Teachers

23
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