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This is the first national study specifically of xnrernshlps in the
humanities. Itsprovides information on the attitudes and practices of 1,621
departments and E%“tral offices on college and university campuses across the
country with respect to internships for undergraduate majors in the
humanities: English, American studxes, higtory, art history, philosophy,
classics and modern foreign 1angques. Respondents furnished data on why
they provide humanities students with access to internships--or why they do

not.
' 7

-~
nghlxghts of the repO{t include the fxndxngs that: °

* Nearly a third of 411 baccalaureate—grantxng institutions have:.some
form of internship activity in the humanities. (p. 5) ~

* Art history, American studies, history and K English have the
greatest involvement with internships; classxcs, philosophy and
. modern foreign languages have the least. (p. 5) :

-k The percentage of hxghly selectxve 1nst1tutxons sponsoring

-

institutions in the nation. (p. 8) \“\\\

AY
* Faculty whose departments do not sponsor internships point more
. often to resource limitations than to faculty attitudes to explain

the lack of activity. (p. 12)

* A quarter of the respondxng faculty who do ngt sponsor internshxps
are now interested 1In offerxng Lnternshxp accegs to their majors.
(p. 16) .

*  Nearly two thxrds of those who sponsor Lnterngﬁxps established
programs in the last ten years, one fourth of theq\wxnce 1980.
(p. 22)

*  Vocational purposes are the ratignale cited most often for
providing internships in’ the humanities. (p. 23)

* Four fifths provide internships to humanities ~students thrOpgh
department—Based programs. _(p. 25)

*  Most programs have né funds specifically allocated for xnternshxp

activity. (p. 27) ] . ;-

*  Most who' sponsor internships receive no combensation for;}their
involvement."' *(p. 29) .-

*  Quality ‘control and screening are typically exercised in
controlling student  access to internships. (p. 30)

*  Among the large majority who assign grades for inEénnshipa, the A-F
scale is most popular. (p. 35

* A large majority award credit for the‘internship, most of ghem
credit in the major. (p. 36)

v * A majority report that former interns are, in fact, more employahle
after graduation, (p. 23)

-iii-

humanities xnternshxps is nearly double the percentage of .gelective .

. (/";
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INTRODUCTION'

14

In October 1983, the Washxngton Center began work on a national* survey
and study of internships in the humanities, supported by a grant from the
National Endowment for the Humanities. The study is the first .to focus
specifically gh internships in the humanities. The humanities were defined
as English, American studies, history, art history, philosophy, classics, and
‘modern foreign languages, the humanities disciplines most often offered as
undergraduate majors. <1> 'Nearly 9,000 departmencs and central offices <2>
at the nation's 2,006 baccalaureate~grant1ng institutions were surveyed
regardxng why they provxde humanities .8tudents with access to internships--or
why they ,do. not. This report provxdes information on the internship
attitudes and practices of both groups. The audience for the report consists
of educdtors, administrators and professxonals concerned with the future of
pobtsecondary humanities educarion in the United States, as well as faculty
interested in implementing or improving undergraduate internships in the
humanities.

. Internships are structured, out-of-clags learning experiences that
include a substantial work component, and they may be taken either full-time,
or part-time with concurrent ccurse work. <3> Work experlence gained as part
of a teacher education or certification program is not included in the
definition of an internship. N2ither is assistance with a course or research
performed to assist a professor in a department.

<1> In its current literature, the National Endowment for the
Humanities says that study of the humanities encompasses “language;
lingeistics; history; jurispridence; philosdphy; archaeology; comparative
religion; ethics; the. history, criticism and theory of the arts; those
aspects of the social sciences which have humanistic content and emp oy
humanistic methods; and the study and application of the humanities to the
human environment, with particular attention to the relevance of the
humanities to the current conditions of national life." Several
congiderations prompted us to narrow the focus of our study. First, the
seven disciplines chosen slready constituted.a large survey pepulation, close
to 9,000, and included the greatest number qf humanities undergraduates. In_
addxtxon, certain social gciencz fields, for example, political science, were
known to have a history of well-established internship. activity. Fields such
as studio art and theatre, which some include in the humanities, were
excluded because the gap betweea classroom learning and practxcal experience
is much more obviously and readily bridgeable than it is in the traditional
humanities disciplines.

<{2> Central on-campus offices include Lnternshxp offices, experiential
learning and cooperative education offices, deans' offices, and career
planning and placement centers.

<{3> While some internchips may be paid, financial return is not their
sole purpose, gs it wculd be with a part-time or College Work-Study job.
]

\\ .
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Internships for undergraduates have been popular gince the 1960's in

certain fields with obvious connectipons to non—academic employment, for
example, political science and journalism, but have been less well accepted

. by faculty in traditional humanities disciplines. According to returns, from

our sample, however, the 1970's and early 1980's saw exploasive growth in
internship activity in the humanities, despite a geperal return in the last
few years to a more straightforward academic approach to education. . Since
1975, the Washington Center, a tonprofit edu~ational organization, has
provided an academi¢ internship program that places college juniors and
seniors from afound the country in government, business, cultural and public
interest organizations "in the nation’s capital. Sensing that interest in
internships in the humanities had grown, the .Washington Center in 1982
enlisted the support of. the MacArthur Foundation in incorporating a
humanities component into its undergraduate internship program, and 15% of
the Center's interns are now humanities‘students.

The increased interest among humanities faculty in work-and-learming
experiences for their undergraduates has coincided with a severe decline in
the employment opportunities formerly available to such students upon
graduation. Concerned for the precarious position of humanities studies at
colleges and universities nationwide, the Washington Center entered into
discussions with the Office of Planning and Pelicy Assessment at the National
Endowment for the Humanities about the kinds of access that humanities majors
have to internships. It was felt that if humanities faculty could know what
their peers elsewhere were offering undergraduates in the way of structured,
supervised work experiences, they might possess an effective tool for
strengthening the position of their own humanitieés programs. In proviging
additional funds to complete the project, the Rocke er Foundation was
moved by a similar concern’ for the position of the¢ humanities in American
life and higher education. One of thé priorities” of the report, therefore,
is .to highlight how participants feel about the vocationalism implied by
internships, given the traditionally more scholarly philosophy of the liberal
arts education. }

-
[

Many humanities faculty ®elieve that it is appropriate for them to
concern themselves with their gtudents' worries about what they will do with

their education oncc they graduate. Yet they seldom meet with péople in

government or.the private sector to discuss employment opportunities for
their students. They are uncomfortable with the concept of experiential
education and uncertain about the application of the liberal arts outside of
academe. Well-designed internships can promote practical understanding aad
mutual 'y beneficial ré€lations between humanities faculty and the world off
campus. It is our hope that the breadth and variety of internship activities
emerging from this report will invite dialogue among faculty about ways in
which internships can "fit into" and complement studigg\in the humanities.
After a brief discussion -of the survey popvlation and the
representativeness of the sample, the report focuses on the questionnaire
findings . Questionnaire A was returned Sy those who do not provide
humanities students with access to internships. Questionnaire B was returned
by those who do provide access to internships. Before each questionnaire

s

.
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item is discussed, the findings are highlighted in tables. The tables are
intended to make palpable for readers the enormous diversity and complexity
of the internship activity that exists across the country and to provide easy
reference points f{or those who might wish to flip back through the narrative
or review it in summary form. It should also be noted that the analysis of
Questionnaire A and B findings does not follow the sequence of items in the
actual questionnaires. Some items yere omitted from .the discussion due to
insufficient data. Others were grouped out of sequence for discussion
according to theme. (Questionnaire A and B are reproduced in their entirety
in Appendix A.) ’
. o :

The second part of the report presents a series of ten case studies

illustratingy the ways in which humanities students mos§ commonly secure

access to internships. The case studies make more concrete and meaningful

some /of the data analyzed in the Questionqaire B narrative.

The third part of the report suggests some principles of good practice.

It comparee findings in® the two preceding sections with recommendations for

good practice advanced in material ‘prepared for the major professional

organizations in the field of experiential learning: the Council for the

dvancement of Experiential Learning (GAEL) and the National Society for
%bternships and Experiential Education (NSIEE).

. Available under separate cover is a Directory of the departments and
central offices in our sample <4> that provide humanities majors with access
to ‘internships. The programs included range from the ad hoc and informal to
the most highly structured. Faculty ipterested in ob%aining information
about internships may use the Directory to contact other faculty in their
geographic area or +in their discipline who have had experience with
internships. The Directory will also function as a reference source ‘or
educators and employers seeking to initiate effective internship
relationships.

' ~
I. SURVEY POPULATION

N~

The population surveyed “for’ this study represents the 2,006 colleges
and universities in, the United States that offer bac:alaureate degrees;
two-year colleges and graduate research institutes were excluded. Becaise
this ..was the first national survey of the opportunities provided to
humanities undergraduates to participate in work-and-learning internships, no
accurate and complete mailing lists yet existed that were suitable for our
purposes. Accordingly, several methods were used to contact humanities

, >

<4> Questionnaires A and B included a guar;ntee of anonymity: ''Please
be assured that responses will not be identified with particular
institutions; results will be reported only in aggregate." Departments . .d
central offices listed in the Directory have authorized the inclusien of
information on the administrative structure of their internship program) the
program prerequisites, and the services provided to students.

-3- %
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departments and related csmpus offices that could contrgbute to a broad
picture of 1nst1tut10nal internship attitudes and practices.

s . N ’ :

Early in December 1983, humanities facult‘y were contacted through

compercial mailing lists. Department chairs at colleges and universitics
across the country numbered 6,312 in the following di§cip1ines: .

TABLE 1 DEPARTMENTS SURVEYED AT INSTITUTIONS ACR‘dss THE "COUNTRY _n=6,312 <5>

Engllsh........'."l 500 Phllosophy.'......Q'?Q.Q‘.Q..'l’ooo
American Studies.....311 ClasSiCB.aessnsassoancsoonasemnss 03 !
HiStOrY.eesesenenanssa?50 - Modern Foreign Languages <6>,.1,748 ~ °

Art History-cccctaaccj’o()' ‘M . -

Faculty in related fields khat tend to include experiential . 'arning"és a
built-in component of the curriculum--fields such’ as politidal , science,
communications, ‘theatre, and the performing or visual. arts--were not
surveyed . ) . R )

" -
-y ’ . ‘\
LY ) .

£ : ]

A
In additidm, 2,407 questionnaires were2 sent to central on-campus
offices. Internship, experiential learning and cooperative education offices
were reached through mailing lists obtained from the National Society for
Internships and Experiential Education (n=576) and the National Commission

. for Cooperative Education (n=238). To make up for any omissions of central

offices on these lists, questionnaires were also mailed to deans of academic

.and student affairs (n=1,§93) with a memo requesting that where appropriate,

these be forwarded to offices on campus "that provxded internship
opportunities to humanities majors. It is in tlis way that the
questionnaires. reached career planning and placement offices ‘' serving
humanities students. ’ © .

Humanities department: were asked to return either Questionnaire .A,
designed for departments thit,.,do not provide their undergraduate majors with
access to internships, or Questionnaire B,,designed for lepartments that do
provide their . majors with access to internships.- ©ampus offices for

internships and experiential and cooperative education received only .

Questionnaire B, as did tle .deans of academic and student affaxrs. In
mid -December, all questionnaire recipients received a follow-up postcard
reminding them that the- dnadlme for teturnmg the survey instrument was
December 22, 1983.

. 3
L&

. ~ ; N J

<5> References to the '"number" of respondents appear in the text as
n=112, for éxample, or 6,312.

v e

<6> Departments group:d under Modern Foreign Langudges include Romance
Languages, East Asian Languages s Spanish (or Spanish and Portuguese), French,
Italian, Portuguese, German, Rusaian/Slavic Languages, Japanese, Chinese, and
the combination of classical- with any modern languages.

— -

. S~ ! ?

15

.




Pl - - -

2. RESPONSE RATES AND REPRESENTATIVENESS OF RESPONSES

I3

The' departments and campus offices which received Questionnaires A and

B, then, constituted a survey population of 8,719, approximately one quarter

C (28Z)~of them campus offices and the %remaining three. quarters departments. A

total of 1,927 of the §,719 questionnaires ,were returned; of these, 1,621

(84%) were used in the data analysis. Thus, the overall rate of response to

the survey,.based upon the number of usable'returns, was 19%. Once adjusted

for multiple returns from the same institution, our sample of 1,621

departments and campus _offices represents close to half (43%) of the
bgccalauEéEté¥grantfﬁ§§§?stitutions in the nation.

< -

*

Returns on the two survey instruments, "A" and "B," were divided
Toughly 40~60 among respondents. Those who returned Questionnaire A,
indicating that the department does not provide its undergraduate majors with
access to internships, numbered 666 or 41% of tRhe usable returns.’ They
represent 117 of the nation's 6,312 humanities departments and come from 467
ingtitutions or 23%7 of . the nation's 2,006 baccalaureate~-granting
institutions. Respondents who returned Questionnaire B, indicating that the
department or central office does provide access to internships, numbered 955

« 0r 59% of the usahle returns. They represent 15% of the nation's humanities
departments and fome from 620 institutions, demonstrating that nearly a
third (31%) of all baccalaureate-granting institutions have some form of
internship activity in the humanities. ’ .

H Il
" Analysis of the usable responses from departments (Table 2) shows both
the rate of return within each discipline and the percentage of the total
survey sample constituted by returns from that discipline.

Art history had the highest rate of return among the variz;s humanities
disciplines on the mailing list, with 130 or one third of the 400 art history
departments (see Table 1) sending back the survey instrument. Neverthele:s,
art Ristory comprised only 8% of the 1,621 usable survey responses. The
modern foreign languages and English constituted the largest percentage of
the survey sample, 21% and 18% respectively.

In part the reason for this stronger showing is that English and the
modern foreign languages constituted such a large part of the initkial mailing
list popudation, Reviewing a breakdown by departmént of rziponses to
Questionnaire A (''No's") and Questionnaire B ("Yes's") will result in a more
accurate sense of the degree of internship activity reported by ths various
humanities disciplines in our sample. The breakdown shows that among the
departments in our sample, art history, American studies, history and English
reported the greatest involvement with internships; classics, philosophy and

modern foreign languages reported the least involvement (Table 3),

! . of tﬁ% 955 usable returis to Questionnaire B, 237 or 25% came from
central on—campus offices. Tre greatest number of these came from career
development ‘or career placemeint centers (42%), while smaller numbers came
from offices of cooperative edication (24%) and experiential learning (14%),
deans' offices (13%), and interunship offices proper (8%).

-
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TABLE 2 USABLE RETURNS BY DEPARTMENT/OFFICE-~QUESTIONNAIRES A AND B a=l,621

Total Number of Usable Rate of Return X of Survey

Department Returns ("A" and "B") Within Discipline Sample
English 291 192 18%
American Studies 55 - , .18% k74
History - 196 - 262 122
Art History <7> 130 ' 332 8%
Philosophy ) 195 20% 12%
Classics 56 9% kY4
Modern Foreign. Languages 339 19% - 21%
Humanities Unspecified <8> 122 L 8%
Central Offices 237 10% 15%

‘ i . -

7

TABLE 3 FREQUENCY OF 'A's" and "B's" IN SAMPLE--BY DEPARTMENT

Total Number of Usable

Depaétment A (No) B (Ygs) Returns (A and B)
English ‘ 110 (38%)  181-(62%) 291
American Studies® 15 (2#%)° 40 (732) . 55
History o761 (312) © 135 (69%) L3 196 -
Art History r-27 (21%) 103 (79%) ’ 130
Philosophy v 147 (75%) 48 (25%) 195 7
Classics 45 (80%) 11 (20%) ° 56

* Modern Foreign Languages 227 (67%) 112 (33%) 339
Humanities Unspecified T34 (28%) 88 (72%) 122

* Details on the part1c1pat10n of specific modern foreign language
departments appear in Appendxx B.

-~

™)

<7> The tallies for art history may include a‘few studio art majors
because in some schools art history is a concentration within the art
depa-tment, and_the responses provided made it difficult to distinguish the
art from the art history interns.

<8> , "Humanities Unspecified" encompasses returns from programs
reporting for several humanities disciplines together, for example, a School
of Humanities or a Humanities Division. Because we were primarily interested
in individual disciplines comprising the humanities, we made no effort to
reach conglomerate ‘umanities Divisions and the like through a separate
mailing. A number nevertheless received the questionnaire through other
channels and are therefore reported in the "% of Survey Sample" column.
Since they did not constitute a mailing list group for this survey, however,
there is no data to enter for them in the "Rate of Return within stcxplxne"
column.

-6~




It is our view that the 955 departments and central offices that
returned Questionnaire B represent g sxgnxfxcant pr0portxon of the internship
activity available to humanities majors nationwide. That 1is because a
department or campus office that provides internship activity for humanities
students is probably more likely to respond to a survey of this kind than one
" that does not. Responses to Questionnaire B were far more numerous than
anticipated; it is our view that they reflect with substantial accuracy the
attitudes and practices of those who provide humanities undergraduates with
access to internships. -

? &
’

3. ADDITIONAL CHARACTERISTICS OF THE SAMPLE St

Additional descrxptxvc characteristics of the sample pertain to the
institutions in which the responding departments and campus offices are
located rather than the departments and offices themselves. They include the
_ public-private status of institutions and their size. In addition, later

coding based upon Cass and Birnbaum’s, Comparative Guide to Americanp Colleges )

and Edwatd B. Fiske's Selective Guide to Colleges, 1984-85 made it possible
to characterize the sample by selectivity-and academic quality.

The following information shows that the data base for this study is
overrepresented in terms of responses from three groups: 1) larger
institutions, 2) public institutions, and 3) institutions that rank -

i

relatively high in terms of selectivity and academic quality. Smaller
institutions, especially pcivate colleges, are the most ‘significantly
underrepresented group., <9> This pattern 1is. characteristic of both

Questionnaire A and Questionnaire B respondents.

TABLE 4 I&STITUTIONAL TYPE~-PUBLIC VS. PRIVATE (QUESTIO@NAIRES A &and "B,
Item #1) .

Institutions Awarding the B.A. Public Private
* U.S., Colleges and Universities (n=2,006) 28% 72%
Questionnaire A Institutions (n=467) - 52% 48% .
Questionnaire B Institutions (n=620) 39% 617

* Source: American Council on Education, Higheg Education Panel

.

<9> 1Individual faculty and staff at small, private institutions
typically demonstrate lower rates ofa . responsi? to questionnaire surveys,
whethér because of lack of support staff. or for other reasons. Other

researcher# have encountered similar dxffxcultles in surveying faculty at .
smaller institutions. ¢
e . - -
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TABLE 5 _ INSTITUTIONAL S¥ZE--BY TYPE (QUESTIONNAIRES A and B, Item #1)

! Under 1,000~ 2,500- 5,000~ Over
Ingtitutions Awarding the B.A.. 1,000 2,499 4,999 9,999 10,000

* U,S. Colleges and Universities  48% 23% 122 . 9% 7%
Questionnaire A Institutions 15%. 252 192 18% 23%
Questionnaire B Institutions 232 3z I5Z 14% 18%
Public Tnstitutions . N
* U.S. Colleges & Universities 14% 17% 222 7 232 24%

Questionnaire A Institutions 12 6% 182 28% 47%
. Quastionnaire B Institutions 2% ,fﬁ% 10%. 192 262%. 447
0o
Private Institutions
* U.S. Colleges & Universities 62% 26% 8% 3 7 .8
Questionnaire A Institutions  28% 42% 202 92 1%
+{  Questionnaire B Institutions 37% 422 122 6% 2%

-

* Source: American Council on Education, Higher Education Panel

The principal impact of these differences in response rates - from
various types and sizes of institutions is that the findings are weighted
toward the larger and public institutions. However, the majority of the
students in this country are enrolled at such institutions, which helps to
compensate for the imbalance. Smaller institutions in particular should be
aware that the findings of the study may be less specifically descriptive of
them.,

The level of selectivity and academic quality of the respondentm was
determined by comparisons with institutions rated "Very Selective" and higher
by Cass and Birnbaum and "high academic quality" (3-5 stars) by Edward B.
Figske. That is, by combining and refining the list of top institutions in
the country developed by two leading college guides, we obtained an even more
select group, comprised of 170 institutions, the top 8% of all U.S. colleges
and universities. The institutions in our sample are well represented in
that group. Departmental respondents to Questionnaire A include 67 of these
institutions or 392 of the top group. These 67 selective institutions in
turn comprise 14X of the institutions in the "A" sample. Departmental and
central office respondents to Questionnaire B include 96 of the selective
institutions or 56% of the top group. These 96 selective institutions in
turn comprise 15% of the institutions in the "B" sample. This means that the
per_entage of highly selective institutions sponsoring humanities internships

is nearly double the percentage (8%) of selective institutions in the

-

nation.- R
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In the analysis of Questionnaires A<and B that follows, it should be
remembered that, unless otherwise noted, findings refer to departments and

offices—-the groups surveyed in the study--rather than to institutions (the

group which = formed the basis of the preceding discussiom of
representativeness)., Nearly a. quarter of the _ institutions returned
questionnaires from more than one on-campus source. This is true of both the
"A" and "B" group, so that it is not clear from this data whether the
presence of 1internship attivity in one department means that other
departments at the same institution are or are not more likely to have
internship programs. It should be ‘noted, however, that a number of
departments reported that their institutions are currently taking=ateps to
provide humanities internships gpecifically because of successful internship
precedents elsewhere on campus. (See Table 9.) —

Although many of the findings that follow may not come as a surprise to
experts in the field of internships and experiential education, they
nevertheless corroborate in @ systematic way, with hard data, some
speculations and hunchesd never before empirically assessed. The findings may.
be less familiar to humanities faculty. It is this group that we especially
kept in mind during the writing of the report.

——
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QUESTIONNAIRE A: THOSE WHO DO NOT SPONSOR INTERNSHIPS IN THE HUMANITIES

Data gathered from the "A" questionnaires show that Hmits on the
’ growth of departmental internship programs are rooted primarily in a lack of
material resources and of information and ideas about how internships might
appropriately relate to studies in the humanities. Deep-seated hostility to
the concept of internships and comments about the difficulty of insuring the
internship experience appeared 1less often. Although Questionnaire A
respondents are not now sponsoring internships for their undergraduate
majors, more than a fourth of them registered interest in instituting
department-based programs.

Questionnaire A was filled out by humanities faculty whose departments
do aot provide their undergraduates with access to internships, either
directly through the department or indirectly through another academic
department, campus office or organization based off campus. Respondents who
provide access in these ways or give credit in the major for any kind of ad
hoc arrangement with individual faculty members, no matter how informal the
arrangement, instead returned a "B" questionnaire. s

As noted earlier, Questionnaire A respondents number 666 or 41% of the
1,621 wusable returns. They- represent 11% of the nation's humanities
departments and 23% of its baccalaureate-granting institutions. Of these "A"
returns, 59X came from departments that grant the B.A. as their highest
degree, 19X came from departments that grant the M.A. as their highest
degree, and 22% came from cepartments that grant the Ph.D. Departments of
classics, philosophy and modern foreign ' languages report the least
involvement with internships: of the overall survey sample of 1,621, 80% of
the respondents 4n classics, 75% of the respondents in philosophy, and 67% of
the respondents in modern foreign languages do not sponsor internships for
their undergraduate majors. (See Table 3.)

1. RATIONALE FOR NOT SPONSORING INTERNSHIPS

r

Please indicate the reason(s) why your department does not provide internship
experiences or access to such experiences to your undergraduate majors.
(Questionnaire A, Item #4) n=651 (98%) <10> i

Respondents' answers to this item can be grouped into two large
categories: 1) faculty attitudes and 2) resource limitations. Faculty
attitudes relate to the philosophical issues behind internships and the
perceived difficulty of insuring the quality of the internship experience.

* Resource limitations may exist in the areas of funding and staffing or be
© manifest in a lack of interest and support from students, school

<10>  Throughout the report, unless otherwise noted, response rate
percentages have been computed individually for each question on the basis of
_ the number of respondents answering that particular‘syestion.

-10-
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administration, and sponsoring businesses and organizations. Many faculty
noted more than one reason. Often these do not fall neatly into one or the
other category. For example, such resource limitations as lack of released
time or inadequate staffing can be redated to faculty disinterest.
Miscellaneous other kinds of comments account *for. 4% of the 2,082 individual
responses to this question.

TABLE 6-A RATIONALE FOR NOT éPONSORING INTERNSHIPS (Questionnaire A, Item

#4) n=651 (98%)

Faculty Attitudes Frequency/Percentage
Faculty have not expressed an interest 306 (47%)
Difficult to insure qudlity of internship experience 138 (21%)
Too many requirements already 83 (13%)
Detracts from course work 69 (11%)
* Not aware of the issue 66 (10%)
* Regret or uncertainty 56 (9%)
Weakens liberal arts orientation 54 (8%)
* Dismissal or irritation 44  (7%)
Concern that employers are }ooking for "cheap labor" _18 (3%)
Total number of responses (11> 834

v

* Starred entries represent comments added by respondents.

Answers indicating faculty disinterest or reservations numbered 40% of
the checks recorded in all respanses to this question. Nearly half of the
respondents (47%) said outright that '"faculty have not expressed an
interest,” though only a fifth (21%) cited the difficulty of insuring the
quality of the internship experience. However, other answers also indicate
doubts about academic quality, for example, comments that internships weaken

the liberal arts orientation (noted by 8%) and detract’ from course work

<I11> The inclusion of :he "total number of responses" given in answer
to an item provides a second way of assessing the relative importance of
respondents' answers. The first way, the frequency count/percentage, reveals
the number of respondents who picked certain comments among all those who
answered the item. The second way can be used to reveal the number of times
that a certain comment or group of comments appeared among all responses to
the question.’

This second way of .assessing responses is useful when observing
larger 'rends or tendencies. At such times, it is most meaningful to be able
to compare the number of comments in the group under discussion--for example,
Faculcy Attitudes in Table 6-A~-with the total number of comments offered in
answer to the item (Rationale for Not Sponsoring Interaships). Since many
respondents checked more thau one option in answering this item, it would not
be cgpeeiqfly helpful to add together frequency-count percentages. The
totals wou q\exceed 100%, as they do here and jn many other tables.

¥
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(noted by 11Z). Surpris?ﬁély few expressed concern that employers are
looking for "cheap® labor," a fear that might have been expected to appear
widely among faculty worried about academic quality.

A number of faculty seemed rarher favorably inclined toward internships
even though they do not sponsor them. They expressed regret about not
providing access: "Suitable internships for our majors are hard to find," or
they registered what sounds like open-minded uncertainty: "What internship
would be appropriate for this Pajor?" (92). In some cases, they evaluated
the problem as '"a lack of imagination on our part." But others voiced
dismissal or irritation: "There is nc need for internships in this field ==
they are not appropriate" (72). A usurprisingly large number of respondents
to the question (10%) also indicated that no one arourd them had brought up
the subject, that they were not aware of it, or that they had not thought
about it. Possibly this is attributable to the relative separateness of most
academic communities.” As an interesting sidelight on the issue, it is worth
noting that a very few (less than 1%) reported that they had ‘sponsored
internship activity in the past, but that it had been discontinued. A few
more (3%)* reported that they were just now adding or considering adding an
internship program. .

Although more people checked "Faculty have not expressed an interest"
than indicated any other- 8ingle reason for not providing access to

internships, resource limitations as a group appear much more often--562 of
the time. - .

-y

/ [N
TABLE 6-B RATTONALE FOR NOT SPONSORING INTERNSHIPS (Questionnaire A, Item #4)
n=651 (98%) : . .

»

Regource Limitations

Frequency/Percentage

There has been no student interest 289 (44%)
Geographic limitations: few local internship opportunities 271 (42%)
Inadequate number of faculty or staff to run the program 244 (37%)
Faculty would not get released time or .other compensation 187 (29%)
" Too costly , . 80 (12%)
, The school administzation does not support such efforts 80 (12%)
* There are too few students in the department 10 (2%)
Total number of responsesd 1,161

* Starred entries represent comments added by respondents.

Lack of student interest, and, hence, a lack of potential interns, is
the resource limitation cited most frequently by respondents to this item
(44%), almost as frequently as lack of faculty interest. Geographic
constraints, however--the scarcity of internship opportunities available
locally--were cited by almost as many (42%).

Is
.
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Only 12X of the respondents to this item specifically cited lack of
support from the sgchool administration as a reason for not providing
humanities majors with access to internships, but that may be just the tip of
the iceberg. The comments "Inadequate number of faculty or staff to run the
program" and "Faculty would not get released time or other compensation,"
checked by 37X and 297 of  the respondents respectively, point .to a
no-man's~land between department and administration in which it is difficult
to pin down responsibility. It is worth noting that Questionnaire B returns
reflect a similar uncertainty about who is responsible for inadequate
material resources. :

-

2. INTERNSHIP ACCESS OQUTSIDE OF THE DEPARTMENT

Because we wished to determine not only the attitudes of faculty but
the behavior of students in departments that do not provide access to
internships, we asked. as'series of additional questions about access outside
of the department,

Do _your undergraduate majors participate in internships arranged outside of
the department? (Questionnaire A, Item #5) n=652 (98%)

Over half (54%) of the respondents said that their majors do not go
outside of the department to secure internship experience, but almost a third

(28%) said that their majors do secure internship experience through
non-departmental means. Another 19% said that they were not certain. While
there is not enough data to determine the precise numbers of students who
secure access to internships outside of the department, it is possible to say
something about hew these internships are arranged. ’

:

If your undergraduate majors particfégge in_internships arranged outside of
the department, who coordinates them? (Questionnaire A, Item #6) n=178 (27%)
<12> N

Virtually half (49%) of those who answered this question indicated that
their majors secure access to internships through other academic departments.,
Another 13% specified that internships coordinated through other academic
departments are part of a double major or a pre-professional program. Such
programs, which are also cited in answers to the "B" questionnaire,
apparently constitute on important way in which internships gain acceptance
in humanities curricula.

<12> Even though they are only 27% of the "A" survey sample, the 178
constitute a good rate of response to this- question. That is because they
correspond so closely in number to the 181 (28%) who in answering Item #5
were certain that their majors participate in internships outside of the
department. -

-13-
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A third of the respondents indicated that their majors secure
non-departmental access to internships through a campus office, for example,
an experiential learning, career services or cooperative education office.
Smaller numbers noted study abroad that incorporates a substantial work
component (10%) and access through_ internship programs .or organizations based
outside of the _school (16%), for example, the Great Lakes College Association

or the Washington Center.

Students whose participation in internships cannot be credited to the
departmental major can stfill meet many of their other academic requirements
* through the experience, as is evidenced in resporfses to the next question:

.
_ _What type of academic requirements, the major excluded, can be satisfied by

internship experience? (Questionnaire A, Item #8) n=347 (52%)
* 4

Nearly half (42%) of thoseyesponding said that internship experience
gained outside of departmental channels could satisfy no academéc
requirements, But the remaining 58% of the«:respondents said that such
internships could satisfy some type of academic’ requirement, and many of them
indicated more than one. Elective credit was cited by 437 of the
respondents. Smaller numbers said that an internship arranged outside of the
department could satisfy General Education requirements (9%) and requirements
for graduation (20%). Once again, a number (5%) reported that internship
experience satisfied requxrements in" a double maJor or pre~professional
program,

-

3. CURRENT LEVELS CF INTEREST IN INTERNSHIPS

’

Because we were interested not only in the attitudes that have up until
now prevailed among humanitkés faculty and students, but in shifts of
attitude and the national internghip climate overall, we asked a series of
additional questions. Thege focus on.current levels of interest in
implementing department-based access to humanities internships. We also
asked open—ended questions to determine the basis of this interest and the
circumstances under which new programs might develop.

Interest Among Students

Have any of your current students eXxpressed an interest 1in having
department-based internships or access to Lnternshlps Lhrough the department?

(Questionnaire: A,- Item #9) 1n=582 (87%)

Those who believe that their students are now interested in
department-based acress to internships number 112 or 17% of the entire
Questionnaire A survey sample. The basis of this interest was discussed: in

terms of students' vocational, integrative, academic and personal motives.

"Integrative" motives signify a desire to integrate classroom learning with

14~
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practical experience in a “real world" work situation. Respondents often

attributed more than one motive to students. .

TABLE 7 BA®IS OF CURRENT STUDENT INTEREST (Questionnaire A, Item #10) n=10l
(15%)

Bagis of Interest : Frequency/Percentage

Increased student employability, marketability 40 (40%)

Hands-on work experience (related to the major) 20 (20%)

Career exploration 7 (7%

Academic benefits: Increased academic knowledge, g 21 (21%)
sharpened academic skills

Interdisciplinary and pre-professional studies, 8 (8%
double majors .

Integration of academic knowledge with practical 19 (19%)
experience

Money . 4 (42)

Personal maturation, 3 (32)

Other _11 (1i%)

Total number of responses 133

Faculty emphasized various vocational motives above all else in
assessing current student disposition toward internships. Vocational
comments appeared 50% of the time, while integrative comments appeared 14% of
the time, academic comments 22% of the time, and personal comments 5% of the
time,

The vocational motive for student interest is reflected in comments
that students desire career exploration,. hands—-on work experience (related to
the major), and, especially, increased marketability in non-academic
employment, The integrative desire to apply academic theory was cited by
nearly a fifth (192Z) of the faculty interpreting student intédrest.., It should
be noted, though, that a vocational motive such as desire for hands-on work
experience (related to the major) is also integrative in nature and it too
was cited by a fifth of the respondents. .

A substantial number of respondents reported that current interest
among students was motivated by academic considerations. Those who reported
that -students are interested in department-based internships because of a
desire to increase their academic knowledge and sharpen their academic skills
often referred to fanguage studies and preparation for graduate school.
This interpretation of student interest was noted mostly by faculty in modern
foreign languages (12%), but also by some faculty in history (4%), and in
philosophy (5%). (Presumably the history and philosophy faculty were
thinking of graduate programs in applied studies.) Interdisciplinary
studies, cited by 8% of the respondents, may also be regarded as an aspect of
the academic motive, even though such studies often channel students 1n a

-]5~
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more vocation-cqnscious direction. Few faculty explained current student
interest in terms of~personal benefits such as maturation or mouey.

Interest Among Faculty

~ »

Are faculty members in your - department ‘now interested in offering
majors department-based internships or access. to internships? (Questionnaire
A, Item #11) n=585 (88%) :

\ .
Interest in instituting department-based internship activity is*®
currently higher among faculty than among students. <13> Interested faculty
number 170 or 26% of the entire Questionnaire A survey sample. Vocational,
integrative and academic motives, among others, account for facudty interest,
according to 146 respondents,.most of whom discussed more than one factor in
the open-ended format. .
TABLE 8( 1BASIs OF CURRENT FACULTY INTEREST (Questionnaire A, Item #12) n=146
(222) . c, : ’

-

’ ¢

13

Basis of Interest . Frequency/Percentage
Increased student employability, marketability - 41 (28%2)
Hands-on work experience for students 13 -(9%)-
- Career exploration for-students 9 (62)
. Business or organization approached school for interns 1 (.72)
S;udents"lntegrétion of academic knowledge 28 (19%)
with practical experience ‘ -
Show that the humanities are good training for S5 (3%
non-academic employment ) o
Closer campus—~community relations 5 (3%)
Academic bengfits for students: increased ) 23 (16%)
academic‘kﬁﬁﬁTEﬁQe,«sharpened academic skills ’
Recruitment or retention of students in #ajor 15 (102) )
Interdisciplinary and pre—prof%saicnal studies, _ 14 (10%)
double majors . .
Successful precedent elsewhgqre on iEBPus N 8 (52)
Successful precedent off campus ’ 7. (5%)
Desire to respond to student requests 6 (4%)
Student maturation ‘ J 1 . 1 (.7%)
Other 14 (102)
Total number of }gsponseh . . - 190

. -

<13> It is possible that the figures may .instead mean that faculty are
less aware 'of what students want than they are of what they and their
colleagues want, but rates of response.to Items #10 and #12 do not, readily
support that conclusion. The question about current studént interest is
answered by 87X of the "A" survey sample; the question about current faculty
interest i answered by 88% of the "A" sample. Faculty at least feel they
are as aware of students' attitudes as they are of their colleagpes'.

. -16-
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Not unexpectédly, the 190 comments within the various groups of motives
noted by faculty portray a somewhat different sense of priorities from those
attributed to students, Still, it is not radically different. Even in
facultyi interest, vocational motives predominate, although they account 1In
this item for only 34% of the comments entered, not 50%, as in the comments
on student interest. Faculty say that integrative motives are more meortant
to them than to ‘students; they are noted 20% of the time in comparison to
14%. The same pattern holds true for academic motives, cited 27% of the time
for faculty interest in comparison to 22% for student interest.

Desire to increase student employability and to prov1de students with
gsome kind of career preparation for non-academic employment is still the most
prevalent single comment, noted by 28% of the faculty responding to this
item. The vocational motxve was registered in other comments as well: the

‘desire to give students opportunities for career explorat1on, the desire to

give students opportunity for hands-on work experience related to the maJor
and, in one case, the desire to/ respond to businesses or organizations
approachxng the school for interns. . ‘(

Among the integrative motives, the desire to integrate academic
knowledge with practical experience was cited by nearly a fifth of the

"respondents. Some faculty also explained their interest as a desire to show

that the humanities are relevant to the "réal world" and effectively prepare
students for non=-academic emp loyment, Others noted a desire for closer
campus-communlty relations: a soclal-mlnded aspect of the integrative motive.
N v,

With regard to. academic motives for the1r current interegt in
internships, faculty reported being moved both by the desire that students
increase their academic knowledge and sharpen their academic skills {(16
and by a commitment to 1nterd18c1p11nary studies (10%), A suhstantxal fiusber
registered “the desire to recruit or retain students in the major’ (io2) .
Other factors influencing a smaller number cf faculty were 1) . on-camp
precedents, which are intermnship successes in other. -programe and d*,artmég%g
at the same 1nst1tut10n, and 2) off~campus precedents or internship successes
at other institutipns. 1In addition, 4% of the respondents reported that
faculty interest arose out of a desiré to respond to student requests.,

- 4 13
Further insgight into facult} attitudes toward internships came from a

" philosophy department at a small (1,000-2,500), private college in the South.

The department chair asked, "How do you have internships in Ph11080phy?"

then added: "We don't have regular internships. . . . However in one area
[of the major] we have an internship with [the Department of] Cgmputer
Science to [develop] a symbolic logic program." He explained that the basis
of current faculty interest a offering students department-based internships
or access to internships w.8 the interdisciplinary subject of artificial

intelligence and computers, a promising instance of the intersection of ~

academic with more vocational concerns.

Indeed, the illustration serves to highlight an area of concern that
respondents to Questionnaire A share with respondents to Questionnaire B: the

Y ‘ ¥
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ability to find internship placements related to the major. Particularly in .
areas of relative geograpth isolation, although not exclusively, imagination
is essential to finding mean1ngfu1 internship placements, In many instances, -
gxlstlng work, situations can be deve10ped or shaped to relate meaningfully to
g‘fhe major, even when a relationship is not apparent at first. Among our case N
‘ﬁtudxes, the Phlﬁi:bphy Department at Bowling Green State University and the
‘History Departme at Boston University have been especially creative about
carving out’ sighificant internship experiences for their majors. ¢
A . Ve

o Q‘ .A/ﬂ

1}
#Interest Among Institutions .

o ,/ﬁis your institution currently {taking steps to provide internghips for
Ve +* “=humanities students? (Questifpnaire A, Item #13) n=559 (84%)

. Faculty were asked to characterize their institutions' levels of

. interest. Their responses show that intensity of institutional interest
) falls between student and faculty interest. Almost a fifth or 122 (18%) of

the "A" survey sample reported that their institutions are now\seeking to

M —

establish internships in the humanities and almost as many discussed the .
basts of this action, principally in terms of what might” be called
"administrative factors." Miscellaneous other comments about institutional .

motivation included the observation, made by 14 respondents (13%), that the
school is just now adding or considering adding internships for humanities

students.
: g

TABLE 9. BASIS OF CURRENT INSTITUTIONAL ACTION (Questionnaire A, ‘Item #14)
n=107 (16%)

Basis of Action Frequency/Percentage
Successful precedent elsewhere on campus 24 (22%)
Several departments or fa.ulty members expr?ssed Lntqiest 14 (13%)
Successful precedent off campus 4 (47%)
Make school more compétitive with other institutions 2 (22) 4
Increased student employability, marketability 18 (17%)
Career exploration for students 3 (32) ,

- Hands-or. work experience for students ) 1 (.9%)
Academic benefits for students: increased 8 (7%

. academic knowledge, sharpened academic skills
Interdisciplinary and pre-professional stydies, double majors 7 (7%)-
Students' integration of academic knowledge 7 (7%)
with practical experience '
Show that the humanities are good traiaing -/for 4 (4%)
non~academic employment
Closer campus—-community relations 2 (22)
Student maturation . - 3 (32)
Other _26 (267) . .
Total number of responses 123 ! .
! >
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_Administrative factors as a%group gre discussed 36% of the time by
respondents. Next in importance are vocational motives, noted as 18% of the
responses; academic motives, noted as 12% of the responses; and integrative
motives, noted as 11% of the responses. ' ,

Administrative factors include successful on-campus’ precedents;
interest specifically expressed by departments or faculty on campus, even
without precedents; off-campus precedents; .and a desire to make the;
institution more competitive with other institutions. The single mast
frequegtly cited motive among the administrative factors and, indeed, among
all institutional motives is the on-campue precedent--internship successes in
programs or departments at the same institution--cited by 222 of the
respondents, These figures suggest that internships are "catching," that the
gpportunity to see close-up what internships are and how they work is more
égffective than anything else in dispelling suspicion of and disinterest in
htmanities internships. In addition, the fact that on-campus precedents
weigh 8o much more with the administration (according to 24 respondents in
Item #14) than with faculty (according to 8 respondents in Item #12) perhaps
indicates Ya greater openness among those -in .the administration to being
persuaded, especially when faced with tangible evidence that internships at
that very institution "work." .

Thus, the data suggest that the best chance for faculty who want to
introduce humanities internships on their campus may be to approach the
administation with illustrations drawn on the experiences of other
departments at thz same institution. . Since nearly a third of the
respondents, numbering 181, indicated on Item #5 that their students are able
to take part in jihternships through other departments, such an approach may
be feasible at many institutions. It is worth noting in this regard that
nearly a third (322) of the Questionnaire B respondents reporting on the
factors that played a role in their decision to sponsor internship activity
(Item #7) point to the influence of individuals in the administration.

4. ADDITIONAL COMMENTS

Nearly a third (30%) of the Questionnaire A sur&ey sample made a number
of ddditional comments (Item #15) that provide further insight into the
concerns of humanities faculty not presently engaged in internship activity.

!

A sizable number of them (31%) said that the internship concept was
attrdctive in principle or was of significant interest.’ Indeed, another 5%
specified a need for more information on the subject. Only 8% of the
respondents s8aid either that they personEle‘ were strongly opposed to
internships for the liberal arts major (or for their particular major), or
that faculty around thém had strong reservations about the appropriateness of
internships to study in the humanities. The numbers indicate that resource
limitations pose a more sSerious obstacle to the acceptance éi internships in
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T ' the humanities than do -attitudes. Respondents commented on limitations in

fo the area‘both of funding (4%) and of time and staffing (62).
A\ few respondents indicated that the department offered internships on
/ the graduate level (4%) and a few more noted that their departments were just
now adding or considering adding internships for humanities students (6%).
<14> ’ !
Ed ! .}
R 5. SUMMARY

2 .

It thus appears that there is & sgignificant level of interést in
internships even among humanities departments that do not provide their
majors with access. Despite 47% who point to "lack of faculty interest" as
the reason they do not sponsor departmental access, to internships, further
comments suggest that this disinterest ig not fixed, but circumstantial. It
is held in place less by deep-rooted fears about the difficulty of ifsuring

.. the quality of the internship experience than by concern about various
““yesource limitations: inadequate number of faculty or staff to run the
program, lack of released time or other compensation, and inadequate
internghip opportunities in the area. The fact that the "B" survey sgample is
so well represented in terms of selective institutions further suggests that
concern about  academic quality does not overshadow the field.

-

N <14> Respondents who specifically noted that their departments: are
about to add or are considering adding internships for humanities students;
number 41 on three different items of Questionnaire A (#4, #14, and #15).
b This number has been corrected for repeats and represents 6% of the A"
survey sample. ’ '

—
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QUESTIONNAIRE B: THOSE WHO SPONSOR INTERNSHIPS IN THE HUMANITIES

Data gathered from the "B" questionnaires suggest that preserving
educational quality is a priority for those who provide humanities
undergraduates with access to internships. Humanities internship programs
have been careful ° to safeguard the intellectual integrity of
work-and-learning experiences through policies governing prerequisites,
evaluation, grading, grades of "Incomplete," and the amounts and forms of
credit awarded for the experience. Perhaps most significant in this respect
is the finding that fully four fifths (82%) of%those in our sample who
provide internships to humanities students administer programs that are based
in departments and that therefore develop their identity in the context of
the’academic curriculum. -

Questionnaire B was filled out by respondents whose departments or
campus offices provide humanities undergraduates with access to internships.
"Access" includes credit in the major for internships arranged outside of the
department as - well as ad hoc arrangements with individuzl members of the
department, no matter how informal the arrangements.. -

As noted before, of the 1,621 usable returns, 955 or 592 came& from
Questionnaire B respondents. Tbey represent 152 of the nation's humanities
departments and 3I% of its baccalaureate-granting institutions. Nearly two
thirds (64%) of the respondents said that the B.A. was the highest degree
they offered, while 23% indicated that the M.A. was their highest degree and
13% checked the Ph.D. Departments of art history, American studies, history.
and English report the greatest involvement with experiential education. In
the overall survey sample of 1,621, 79% of the respondents in art history,
73% in< American studies, 69% in history, and 62% in English sponsor
internship sctivity or access to internships for their undergraduate majors.
(See Table 3.)

1. HISTORY AND RATIONALE OF INTERNSHIP PROGRAMS

This section focuses on the founding dates of internship programs, the
factors that influenced their establishment, and the purposes they are seen
as serving.

Since when have humanities majors had access to internships? (Questionnaire
B, Item #6) n=798 (84%) ,

The 1970's and early 1980's saw explosive growth in internship programs
<15> for humanities undergraduates. Only 10Z of those responding to the

*<15> The word "program" is used to designate even informal internship
activity, including ad hoc arrangements between faculty and students. The
phrase "Department-coordinated program" refers to programs with a relatively
high degree of formality and centralization within the department.

-9] -
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question about program founding dates offered humamnities internships before
1970: 4% of them before 1965 and 6% between 1965 and 1969. During the
1970's, another 632 of the respondents gave humanities undergraduates access
to internships: 25% of them between 1970 and 1974, and 38% between 1974 and
1979. Since 1980, an additional 25% of the respondents have established
humaniti¢s internship programs. Thus, scmewhat mére than a third (35%) of
the respondents have offered internship access to humanities students ten or
more vears, while nearly two thirds of them established intermship activity
within the last ten yéars, one fourth of them since 1980.

’

What factors played a role in your decision to offer students access to
internships? (Questionnaire B, Item #7) n=874 (92%)

~

Respondents' answers to this question indicate that a range of motives
and incentives figured in the establishment of intetnship programs for
humanities students. Respondents checked as many factors as applied.

TABLE 10 FACTORS IN THE DECISION TO OFFER INTERNSHIPS (Questionnaire B,
Item #7) n=874 (92%)

Y

Factor : £reguency/?ercentage

Student interest ~ - 747 (86%) ’

Faculty interest 7 611 (70%)

Desire to retain majors 295 (34%)

Employers in area began,éfquesting 251 (29%)
student interns

Suggestion by president, dean or ' 278 (32%)
other administrators .

Suggestion arising from institutional 188 (22%)
review or self-study

Change in educational philosophy 161 (18%)

Other *. 133 (15%)

Student and faculty interest were the decisive factors in the decision
to offer internships, with more than a third of the respondents also
specifying a faculty desire to retain majors. In addition, nearly a third
pointed to the role of employers in the area who began requesting student
interns. Employer interest of this intensity is probably related to an
ingtitution's closeness to urban areas. Conversely, in answering the
question, '"What difficulties have Yyou encountered in sponsoring or providing
students with access to internships?" (Questionnaire B, Item #31), 30% of the
respondents indicated that the location™ of their institution poses a
significant obstacle to internship activity. »

Over half of the respondents (54%) pointed to the role played by the

school administration-—through suggestions coming from an administrator (32%)
or through institutional self=-study (22%)--in motivating the decision to

~22-
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establish an internship program. In addition, 14% attributed the decision to
offer internships (through comments offered under "Change in educational
philosophy" and "Other") to a shift from an exclusively academic to a more
career-conscious perspective. Presumably changes of that type and magnitude
Were coordinated through the administration. Another 4% (also offering
comments under "Change in éducational philosophy” and "Other") reported the
influence of interdisciplinary programs, pre-professional training and double
majors or minors.

What dc you see as the purpose of internships for humanities students?

(Questionnaire B, Item #9) n=895 (94%)

Respondents gelected vocational purposes far more often than any other
group of purposes to explain what they see as the raticnale for internships
in _the humanities. Other respondents see the purpose of internships as
integrative and academic.

TABLE 11 RATIONALE FOR SPONSORING INTERNSHIPS (Questiomnaire B, Item #9)
n=895 (94%) ]

2

Purpose Frequency/Percentage

Career exploration 811 (91%)

Acquisition of general work experience 563 (63%)

Development of specific work skills ) 545 (612)

Integration of academic knowledge with 830 (93%)
practical experience

Student maturation 662 (74%)

Acquisition of academic knowledge, 294 (33%)
sharpening of academic skills

Other ’ 74 (8%)

Total number of comments entered 3,779 - °

Vocational purposes accounted for 52% of all responses to the item, in
terms of career exploration; acquisition of general work experience;
development of specific work skills; "and the comment "student employability,
marketability," which respondents added under "Other." The importance
attached to vocational purposes is corroborated by data for Item #10: "In
your experience, are humanities students who have had iaternships moare
successful at obtaining employment after graduation?" (n=784 or 82%). Four
fifths (81%) of those responding reported that former interns are, in fact,
more employible after graduation. ’

After vocational purpose, the most frequently cited purpose’ for
humanities internships was integrative, indicating a degire to relate liberal
arts knowledge to experience outside of the classroom. Respondents noted the
integrative purpose 22% of the time by checking "Integration of academic
knowledge with practical experience."

Y
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Academic purpose was given far less often as the rationale for
providing internships to humanities students. Although as many as a third of
the respondents selected "Acquisition of academic knowledge" as one of the
purposes of internships, Table 11 shows that this ‘is not many compared with
the frequency of response for other purposes. In fact, comments about
academic purpose accounted for only 82 of all responses to the item, whether
that purpose was expressed directly as "Acquisition of academic knowledge" or
indirectly, under "Other," as "Foreign language or bxlxngual opportunxtxes
or "Interdisciplinary and pre-professional studies; double majors or minors."

Often comments about the purpose of internships for humanities students
cannot be neatly categorized. For example, the rationale "Interdisciplinary
or pre-professional studies" often represents a vocational motive within the
academic curriculum, in the same way that th€ comment "Acquisition of general
work experience," although it highlights a vocational objective, implies an
integrative purpose. ~ After all, students can get "general work experience"
from any job, but an xnternshxp gives them general work experxence related to
the major—an integrative goal. Respondents to subsequent questions in many
cagses spelled out their desire that the internship work be related to the
major. The same kind of rich complexity and, overlap that emerges from these
comments is iypical of many other areas 9! attitude and practice in the

provision of jnternships in the humanities.

Finally, a group of miscellaneous purposes, accounting for only 18% of
all responses, included the comments "Student maturation" and '"Money (pay)
for students." This finding should not, however, obscure the fact that
‘student maturation was singled out by nearly three quarters (74%) of the
respondents as at least one”of the purposes of internships. .

2, HOW INTERNSHIPS ARE PROVIDED TO HUMANITIES STUDENTS

This section focuses on the structures through which students secure
access to internships; the sources of funding for these structures; the
internship services provided through them; the special training or work
experience that may be required of those who administer the internships; and
the forms of compensation; both short and long-term, that may be awarded for
administering internships.

When asked to indicate how humanitigs majors obtain access to
internships, respondentd$ in departments and central offices checked the
following range of structures for internship ‘activity:




TABLE 12 STRUCTURES THROUGH WHICH STUDENTS OBTAIN ACCESS (Questxonnaxre B,
Item #3) n*954 (99%) .

Structure ) Frequency/Percentage

Through the department - 783 (82%2)
Department chair 245 (26%)
Department's administrative staff 54 (6%)
Graduate students : 7 (.7%)
Individual faculty in ad hoc 362 .(38%)

arrangements with studeats

Faculty-coordinated department program 260 (272)

Through other academic departments < 224 (23%)

Through central offices on campus 579 (61%)

Through internship programs or organizatiocns 222 (23%)
based outside of the school

Other - 134 (142)

-

It is sxgnxfxcant for an understandlng of internship programs that most
students' access comes through multiple channels. Two thirds of the
departments and central offices answering this item noted that students have
more than one way of securing access to internships.

——

The most popular form of internship access is "Through the department,"
which is favored by a large majority of the respondénts (82%) when used in
combination with qther forms of access, and by almost one fourth (24%) even
when used alone. The most popular of the access combinations is a department
and a central office on campus, a combxnatxon checked by nearly half (45%) of
the respondents to this item. <16> ,

3

Internships, then, are most commonly provided to humanities students
through their departments. When provision comes8 from both a department and a
central office in access 'tombination," it may mean many things. For
example, the central office may maintain files of placements and the
department may do the rest, advising, screening, placing, supervising and
evaluatxng students. In other cases, though, the central office and the
department may both advise students on placements, and the central office may
also teach students how to prepare ré€sumés and make field contacts, and then
help them evaluate and adjust to the workplace emperience through a series of
concurrent seminars. In still other cases, the central office will also
place students and make site visits. There are even times when a department
and a central office at the same institution offer students not coordinated
but parallel internship programs, each of them separately equxppud to handle
all aspects of the internship.

<16> The findings on singic-use access and access "combinations" are
not reflected in Table 12.
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When internships are provided to students through the coordinated
efforts of a department and central office, there are the advantages of a
division of responsibility and costs. Sharing of responsibility, for
example, is likely to ease time and money constraints for faculty who find
that locating and developing placements is very time-consuming work, often
without compensation, and that publicizing the intermship program may be both
time-consuming and costly. Commenting later on program difficulties (Item
#31), 112 of the respondeats did, in fact, report severe time constraints. v

Smaller numbers indicated that students have access to internships
through the cdmbination of their own department and some other academic
department (21%), presumably for interdisciplinary or pre-professional
studies. Almost as many (192) said that students participate in internships
through the combination of their own department and an internship program or
organization based outside of the school, in academic consortia such as the
Great Lakes College Association or free-standing educational organizations
such as the Washington Center.

Within the department, internships administered by faculty members in
ad hoc arrangements with students aré most prevalent, checked by 38% of the
respondents in conjunction with other forms of access. In an ad hoc
arrangement, a student approaches a faculty member for sponsorship. There is
no single coordinating mechanism within the department for handling
internships. The next most popular forms of departmental access are
internships administered through a department-coordinated program or by a
department chair, each option checked by over a quarter of the respondents in

combination with other forms of access. In department-coordinated programs,
there is typically a single person in charge of coordinating or administering
the internship activity. It is indicative of the seriousness with which
departments generally regard internships that so few programs (.7%) are
administered by graduate students, even though 36% of the respondents who
provide undergraduates with access to internships have programs of graduate
studies at either the masters (23%) or doctoral (13%) level.

It might be noted, in addition, that the single most popular form of
access combination within the department is the department chair working with
individual, faculty members who have ad hoc arrangements with students, a
combination cited by 7%. The combination of ad hoc departmental arrangements
and a department-coordinated program might seem unlikely, but it is cited by
4% of those answering the question. The combination means that a single
faculty member "coordinates'" the internship activities of the department,
including those of other faculty members working with students on a more
informal, ad hoc basis.

A central on-campus office is the second most comm(;n administrative
channel overall through which humanities students take part in internships.
It is cited by 61% of the respondents in combination with other forms of
access, but by only 1127 when used by students exclusive of any other
channels., This last statistic indicates how few internship programs for
humanities students are, in our sample, operated out of central offices
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alone. As noted before, almost half (45%) specified that their students take
part in internships arranged through both the department and the central
office. Another 17X reported that students take part in internships arranged
through both the central office and internship programs or organizatioms
based outside of the school. -

Respondents indicated that programs and organizations outside of the
school constitute a third, less prevalent channel that students in the
humanities use to take part in internships. Overall, the option was checked
by 232 of the respondents in combination with other forms of .access; only
four of these 222 indicate that they use this means of access exclusive of
any others. i

What is the source of your present funding? (Questionnaire B, Item #8) n=885

(932)

Over a third (38%) of the respondents receive special funds from one or
more sources, including the institution, the department, corporations and the
government., A third of these receive institutional funding, primarily for
internship activity 1located in a central office. Fewer than a tenth,
hovever, receive funds from departmental budgets. This suggests an extremely
high level of commitment among those who provide humanities students with
internships through departmental means. Goverament grants are a source of
funding for 112 of the respondents (102 of them receive funds from the
federal government, 12 from the state), while corporate grants are a source
of support for another 2X. But nearly two thirds of the respondents=--549 or
62%--reported that there are no funds specifically allocated for internship

activity.

¢

Through the various channels of access, and with or without specific
allocation of funds, Questionnaire B respondents provide humanities
undergraduates with a wide range of internship services.

TABLE 13 INTERNSHIP SERVICES (Questionnaire B, Item #24) n=872 (91%)

Services Frequency/Percentage
Counseling of students interested in

internships 802 (922)
Asgistance to students in securing placements 708 (812)
Evaluation of students at end of internship 692 (79%)
Identification and certification of work sites 651 (75%) - o
Supervision during internship 646 (74%)
Recruiting and/or screening of students 618 (71%)
Pre-internship orientation ) 467 (54%) -
Concurrent seminar 158 (18%)
Organized period of post-internship 102 (12%)

agsessment by students <
Other 55 (6%)

-27-
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Nearly all of the respondents who provide services counsel students
interested in internships, and three fourths or more of them also help
identify work sites and assist students with placement. The seriousness with
which respondentg approach internships is suggestqﬁ by the large number who
supervisg their students during the process (74%), and evaluate them at the
end (792).

However, there is comparatively less for students jsa the way of other
kinds of institutional services, either at the beginning, middle or end of
the internship experience. While about half of the programs provide
pre—internship orientation (54%), fewer than a fifth offer a concurrent
seminar (182), and only 12 offer an organized period of post-internship
assegssment in which ‘students reflect back upon the internship and discuss or
write critically about what they have learned. This underdevelopment may be
a sign of the relative newness of internships in the humanities and their
lack of institutionalization. In addition, the rather small number of
respondents who provide students with a concurrent seminar connected with the
internship may reflect the relative importance assigned (in Item #) to
vocational over academic or even integrative purposes. It should also be
noted that a greater number of respondents—-25%--evaluate students at the end
of the internship on the basis of participation in concurrent seminars (Table
16) than offer concurrent seminars as a service. Although they themselves
are not able to provide it as a service, they apparently regard a concurrent
gseminar as an important enough component to have students get it somewhere
else at the institution.

Is special training and/or work experience required of faculty or staff who
administer the internships? (Questionnaire B, Item #27) n=840 (88%)

Three fourths ?Z%the respondents to this question indicated that no
special training or wofk experience is required. Among the 25% who said that
special preparation of some kind is required, the preference was strongest
for background in the area of the internship, required by 10% of the
respondents, rather than for training or workshops that specifically equip
fagulty or staff to administer internships. Only 3% said that training is
rZ%Dired,of staff and only 2% that sgpecisl training is given t¢ faculty
befo;e they administer internships. The implication is that expertise in the
areafof internships is regarded 4s important enough to justify requiring it
in/advance, but not important enough to justify training on~the-job.

One corollary, perhaps, of the relatively low percentage required to
have special training or preparation is a correspondingly small number who
receive compensation or reward, as seen in the following.

What compensation is given for administering internships? (Questionnaire B,
Item #25) n=867 (91%)

Over a third (39Z) of those who answered this question receive one or
more forms of* compensation for administering internships. The single most
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popular form of compensation is course load credit, although it is awarded to
only 21% of the respondents. A few receive extra salary (8%), released time
(8%), and service credit (4%). Others (8%), in central offices, added the
comment that administering internships is part of their regular paid job.
Nonetheless, 61X of the respondents to this Question receive no form of
compensation whatsoever for their involvement with internships. They provide
services to interns or administer internship programs without remuneration,
as an extra workload. This finding agrees with data for Item #8 showing that
nearly two thirds of those who operate internship programs do not have any
special allocation of funds from institutional, departmental, or other °
sources.

*oa
In such cases, departmental internships are especially vulnerable. If
internship activity depends solely upon a faculty member's good will and
interest and that faculty member leaves, the internship activity may cease.
Such lack of institutionalization means that programs will forever have to
"reinvent the wheel."

¥

Is administration of internships given consideration in promotion, tenure, or
merit pay evaluations? (Questionnaire B, Item #26) n=334 (35%)

Slightly over a third (35%Z) of the Questionnaire B survey sample
indicated that involvement in internships and their administration carries .
weight in decisions regarding long-range rewards. Two thirds (69%) of this
group noted that involvement in internships affects promotion, 60% noted
tenure, and 61X noted merit pay. Relative to the whole "B" survey sample of
955, however, the number of respondents “who receive long~-term rewards 1is
small. Coupled with the only somewhat larger group of 336 who receive short
term compensation (Item #25), the inference again is that most respondents” .
involvement with ints:rnships is motivated primarily by a sense of commitment:
in providing students with internships, faculty work essentially as
volunteers.

3. STUDENT PROCESS

This section focuses on the student's part of the internship
experience, It includes the prerequisites for participating in an
internship; the location of placements; the extra fees, if any, that students
pay to participate in internships; the number of programs in which students
are paid a stipend or salary for internship work; the attitude toward student
learning plans or contracts; and the number of hours that students typically
work. .

In 15% of the responding programs, students have no prerequisites to
meet. But 85% of the prdgrams exercise quality control by requiring students
to meet certain requirements before they can take part in internships.

\
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TABLE 14 PREREQUISITES FOR PARTICIPATION IN INTERNSHIPS (Questxonnalre B,
Item #11) n=885 (93%) .o

.

., Prerequisites : Frequency/Percentage
k) - )

No prerequisites . 129 (15%)
Minimum grade-point average ’ ’ ‘ 423 (48%)

c . 119 (282)

c+ . ’ 127 (30%2)

B~ - 21 (5%) -

B 124 (29%) .

B+ . - 11 (3%) . . .-
class year (earllest year permittéd) 624 (71%)

Freshman 8 (1%).

Sophomore 185 (30%) 7

Junior 361 (58%)

Senior ) 62 (102)
Minimum number of credits in the major ’ 263 (30%)
Preparatory course ‘ . . eeay ’ 206 (23%)
Other & T e 239 (272)

R : ’- .1.

-

- About 'haTf (48%) of the re:poqd’egﬁe go t:hl.a questxon requlred a minimum
grade-point’ g €rage for part:xcxpu.').gﬁx in mtemshxps Nearly three quarters

#(71%) had a, class-year requirement. Roughly. a. third (30%) also required a

. minimum number of credits gn‘,atha major; ;pg{.lm,d: a quarter (23%) required a

pfepazatory cbux;_se. > Among /K?ther" requuebeé‘ts, comments notmg faculty
recommendatlogs " dqpqrtmém: >approval wgrg ‘added to the questionnaire by

11%, It'is cur spec’.ﬂagmn that the perceﬁttge might have been much higher

if faculty approvaT had appedred as an. Opt:ion on the questionnaire. After
all, among, faculty who* agreg to sponsor students on an ad hoc basis, faculty
approval’ ‘1:, by defmxtxon a prerequigite-for the internship-—and this ad hoc
group coﬁsf}.&gted 382 of the total "B" sample.

g —

From dﬁ)se data it appears that quahty control and screenmg are

* typically exerciseds in controllmg student access to internships. These

who indicatéd .a minimum grade—ponJ,t average, 58% accepted a € or C+; only 32X

standards, %mwever, may not bé expressed solely in terms of grades. Of those
required a B or better. But restrictions on class year are tlghter, with 68%

' of those who mdxcated a class—year cutoff restricting accees to juniors and

‘zemors, only 3% permit sophomores and freshmen to participate in.
A ;mternshxp&. .
iy .

We can speculate that since the content and purpose of internships is -
not principally academxc, faculty do not apply strictly the criterion of
academic performance in selecting partxcxpants. They do, however, limit
participation to more capnble and experienced studeuts-—as determined by
nubber of credits in the ‘major and class year-and in at least 11% of the

~
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internship programs, f1rsthand faculty knowledge of the student personalizes
and refines the sélection process.

.

Are students required to find their own placements? (Questiohnaire B, Item

#14) n=856 (90%) .

- In addition to meeting _certain geéquirements to paf?ic1pate in
internships, students in roughly a8 third (29%) of the responde'&s programs
are also requ1red to find their own placements.. The data indica e, however,
tha't even in these programs, students often receive assistance. Consider the
fact that while only 550 respondeats report here that they assist students, a
much larger numbes of the "B" sample--708 respondents--report (in Item #24)
that one of the serv1ces they offer students is placément assistance.

What percentage of students taking internships are placed locally, in the
state, .throughout the nation, and internationmally? (Questionnaire B, Item
#12) =716 (75%2) - ]
- . R s .
Local internships account for placements in 86% of the programs
responding to this question, with nearly two thirds (62%) of them indicating

that more than half of their interns work locally. Participation 1in
internships drops dramatically when placement sgites are located at a d1stance
from the institution. v

(Questionnaire B, Item #12) n=716 (752) 17>

Local o+ '»  state ) National " International
? | 29 (4%) | 23 (30) 17 (22) 6 (.82)
0% |97 (142) 53 (492) 385 (54%) . - 615 (86%)
1-50% 144 (20%) 1271 (383) 273 (38%) 80 (11%)
5I-1002 [ 446 (622) 1 _ 69 (10%) 1_(6%) 1 15 ()

-Only ‘51% of those responding to this question place any students at all
at the state level and fewer than half (46%) place students at the national
level. No more than 13%~14Z place students internationally. Furthermore,
even in these' programs, the distant placements affect relatively few
students. For example, although 512 of the respondents place students
“statewide, only 10% place more than half of their interns statewide. At the
national level, the number of students affected is even smaller--only 6% of
the respondents place more than half of their students around the nation.

<17> A question mark ("?") was entered by respondents who did not know
the percentage of students involved, but krew the level at which there were
placements. For this-reason, the overall percentages cited in~the discussion
of local, state, national, and international placements include the
respondents who entered question marks.

3] -

fABLE 15 LOCATION OF INTERNSHIP PLACEMENTS RELATIVE TO HOME INSTITUTION‘




Ve

And only 2% of the programs are able to place more than half of thexr
stydents internationally. .

From answers a&o a later question about the difficulties of providing
students with access to internships, it is easy to see why distant ‘placements
are less fréquent. Responding to the opeu-ended question, "What difficulties
‘have you encountered in sponsoring or providing students with access to
internships?" (Item #31), 18% of the respondents commenced that there are not
enough positions avaxlable locally, suggesting that more distant placements
might alleviate the problem. But 12X also cited problems with
logistics--students' schedules and transportation--and 11% pointed to
problems posed by students' financial situations and the lack of  paying
internships. These difficulties confine internship activity to the
. approximate location of thq}xnstxtutlon as well as limit the number of hours
‘per week that students can work in the internship. '

What extra fees, if any, do students pay to participate in internships?
(Questionnaire B, Item #17) n=795 (83%)

-

Very few programs charge students additional fees for intermships
beyond the cost per credit hour in tuition that is charged for a1l courses.
Only 5% of the respondents td the question said that students pay extra and
the amounts vary so greatly--from $5 to $1 350 <18>--that they yield no

discernible pattern. . t.

This is an area in which additional information might, be particularly

. valuable, given the scarcity of faculty rewards for administering internships
and the lack of departmental and institutional furding. We simply do not

know how many students would be willing to pay extra for internship services.

) Although very few students pay extra for internships, many more ‘are .
themselVes paid, as answers to the following question show. .

- -

What percentage of your interns, if any, typically receive a stipend or
salary? (Questionnaire B, Item #16) n=805 (84%) )

7 .
¢ Over half of the programs (57%) reported that some studeuts.,receive a
stipend or salary in the internship, but this by no means includes all of the
students in thegse programs. For example, nearly half (43%) of the

respondents who indicated that financial reward is' involved for interns
reported that no more than a quarter of the students are paid. Only a
quarter (28%) of them indicated that over three quarters of theit interns are
paid. We can speculate, on the basis of comments made by the internship

<18> The figure of $1,350 was reported by the cqoperative education
office of a small college in the South, which also, yeported that 100% of 1its
students are paid for their internships. Students work full-time™ for a

.semester and can apply the 15 credxts they earn toward requirements in the
major or graduation. . , .
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programs covered as caserstudies; tliat most students who rQCeﬁve pay do their °
internships with fbusinesses, In some cases, institutiod® have worked out
innovative arrangemgnts with nonprofit sponsors whereby students receive pay
equal to the tuitiop costs of the credits they earn in the 1nternsh1p
. experience. In other cases, students are‘rexmbursed for travel expenses.
- A4 ; “

’ p % A .
Are formal® learning plans or contracts required of each intern?
. (Questionnaire B, Item #18) n=863 (902)

.

Formal learning plans or contracts indicate a closely monitored
internship program that glves high priority to student initiative and on-the-
" job learning. Over three quarters (77%Z) of the internship programs
responding to this questlon require formal learning plans .br contracts of
each intern, On a subsequent question (Item #19), over half. of the
respondents reported that they use learnlng plans or contracts to evaluate
student performdnce during thé 1nternsh;p. Nevertheless, only 2% of the
respondents cited a well worked=-out ﬁearnlng plan in discussing what
constitutes a high-quality internship experience (Item #29) and what has made
their program successful (Item #30). Apparent.y, learning plans are
percelved'as a basic” part of & well—desxgned internship program, but one that
is 80 basic it may be taken for granted: with a learning plan or contract in
place, _respondents feel, other factors determine the succéss of the
experience. s . — .

- ﬂ/ )
"How many hours weekl} do vyour humanities interns typically work?
(Quzstionnaire B, Item #15) n=770 (81%) :

« . ~
. 1he hours gpent on the job are the heart of most students' internship
experient s, Over three quarters (84%) of the usable sanswers to this
‘// question come from programs on the semester system, 14% come from programs on
the quarter system, and 3% come Ffrom programs offering the 1ntern8h1p during
a miniterm. .

In(;ur gsample, most students who intern on the semester system work 1%
to 2% days a week. While roughly a fifth (18%) typically work 1-9 hours a
week (Ebst of them more than 6 hours), roughly the equivalent of 1 workday a
week, the largest group, roughly two fifths (38%), work an average of 10-20 .
hours a week, most of them 10-15 hours, or 1% o 2 days. Another fifth work
20-40 hours a week, most of them 20—38_.hours, the equivBlent of 2% to 4 days
of work a week. Only 112 of those on the semester system typically ‘intern a.
full 40-hour week. Of those responding from semester programs, 7% specified
"Varies'' to indicate that the length of their ig;erns week varies
significantly from one internship to another, while %% entered numerical
ranges whose width (for example, 1-25 or 10-40) alsc suggests there may be
‘ congiderable accommodation to the needs of the particular internship and

student. :

.

In programs at schools on the quarter system, the pattern is similar.
Those who report that interns work an averdge of fewer than 10 hours a week

. , -33- .
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total 11%, while those who report that interns typically work 10-20 hours a
week total 43X. In_ the case of both gemester and quarter systems, then,
gomewhat more than half the interns typically work no more than 20 hours a
week. This leaves them enough time Yo continue progress work toward the
degree without excessive interruptiop, Only in the programs operated on a
miniterm schedule do most (81Z) of /the interns work full~-time, making it
impossible for them to pursue trad{tional academic studies concurrently, but
this is consistent with the purpose of miniterms, which often is tp provide
students with less structured or more experimental learning opportunities.

4. STUDENT EVALUATION AND THE FULFILLING OF ACADEMIC REQUIREMENTS

At the end of an internship, a student's work is evaluated to determine
what, if any, grade should be assigned and whether any academic requirements
have been satisfied by the work experience. Respondents use a broad range of
evaluation mechanisms to assess student performance.

TABLE 16 METHODS OF EVALUATING INTERNSHIPS (Questionnaire B, Item #19) n=874
(92%) ‘

Methods of Evaluation Frequency/Percentage

On-site supervisors' comments and written

evaluations ] 784 (90%)
Journals, logs, progress reports -, 710 (81%)
Site visits and/or telephone calls by faculty - ¢ 558 (64%)
Term papers \ 474 (54%)
Oral reports | 448 (51%)
Evaluation of learhing plans or contracts ° 450 (51%)
Exit interviews - ’ ) - 373 (43%)
Participatign in courses conducted 219 (25%)

concurrently with the internship
Written examinations - ‘ 50 (6%)

* Material produced by intern on the job 26 (3%)
* Regular sthrent meetings with faculty 9 (1%)

i

* Starred entries represent comments added by respondents.

[ 7

-

The mechanisms most frequently used to measure student performance in
internships are comments and written evaluations from supervisors at the
workplace (90%), and student journals, logs and progress reports (81%).
These methodd enable campus-bound educators to overcome, a8 much as possible,
their separation from the scene of learning and to evaluate the internship on
its own terEs rather than on imported academic terms. Several other
widely~used/evaluation mechanisms also grow out of the internship. Site
visits and %alls to the intern at the workplace were checked by mearly two
thirds of the respondents (64X); learning plans or contracts by half (51%);
and exit interviews by 43%. Adding to the options presented in the

i3
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questionnaire, a few respondents (3%) reported that they tied evaluation even
more closely to the internship 'experience by evaluating interns on the basis
of materials they produce on the job--press releases, newsletter articles,
exhibition catalogues, and so forth. It seems likely that the number who
evaluate studepts in this way would have registered as higher if the option
had been offered on the questionnaire. It is difficult to imagine that
interns in only 3% of the programs produce materials for the internship and,
if such material is generated, it is difficult to imagine that it would not
be used in evaluation. Another 3% added the comment that. students produce a
self-evaluation (paper) at term's end which, in turn, becomes one means of
evaluating them. .

The differences between an internship and a traditional course emerge
most sharply in the finding that only 6% of the respondents use written
examinations to evaluate student learning in internships, while over half
(54%) use term papers., As traditional indicators of textbook learning and
its integration with classroom lecture, written examinations are probably
less valid as measures of knowledge gained in' an experiential process than
term papers. Papers can be used to weave together academic theory and its
practice in an pxtended narrative arising out of the internship experience
itself. The fact that only 25X tied evaluation to concurrent, related course
work again suggests how far away internship learning is from traditional
classroom learning. It also suggests how much imaginative work can still be
done to bridge the two experiences through a course or seminar. Among the
cage study schools in the next section, Scripps College has been particularly
‘imaginative in this respect.

After evaluating students by various means, most programs assign
grades, as shown by answers to the next question:

What evaluation system is used to assess the student's internship experience?
(Questionnaire B, Item #20) n=877 (92%)
f

Only 5% of those answering this question indicated that their
internships are never graded. Another 3% of the programs checked off "No
grades given" and one of the grading options, meaning that some of their
internships might be graded and others not, depending upon the nature of the
placement or the student's choice. Among the 95% who assign grades for
internships, nearly two thirds (63%) favor the A-F scale, either gingly or in
combination with other grading options. Somewhat fewer than half (45%)
indicated that they use the Pass/Fail optisn, either singly or in combimation
with other grading arrangements. The popularity of the A-F scale suggests
that considerable evaluative rigor is the norm with internships.

4’
What percentage of your interns typically take an "Incomplete" each year?
(Questionnaire B, Item #21) n=746 (78%)

It is a further indication of considerable academic rigor that more
than "two thirds (68%) of those responding said that they do not allow
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"Incompletes." About a third (n=242) do grant "Incompletes," but to
relatively few students. For example, close to half of them typically grant
“Incompletes" only to 1%-5% of their students, generally for some delay in
the exit interview process or in the processing of paperwork connected with
the internship. Another third of those awarding 'Incompletes" typically

allow 6%-50% of their students each year to take them. Only a very small \

number--3%--typically permit over 50% of their students to take "Incompletes"
each year. (Another 142 were uncertain how many students were affected.)

What academic requirements can be satisfied by internship experience?
(Questionnaire B, Item #22) n=878 (92%)
&

Nearly all of the respondents (94X) to this item allow internships to
be used to meet one or more kinds of academic requirements. Credit in the
major is the most common requirement satisfied by internship experience, and
i3 awarded by a substantial majority of 702. This is an indication of

significant departmental acceptance and, very likely, academic rigor.
Respondents reported that internships can also earn General Education credit
(15%) and elective credit (67%). In addition, in roughly a third (32%) of
the reporting programs, internships fulfill certain requirements for
graduation. °

If credit is given, what is the average amount of credit awarded to students

in one semester; or in one cuarter? (Questionnaire B, Item #23) n=742 (78%)

~

Most interas earn the equivalent of approximately | course credit per
term. Of those who specified a credit amount, 84% are on the semester
system, 13X are on the quarter system, and 2% reported offering internships
during miniterms. .

Nearly 50% of the semester programs sponsor students for internships
worth 3 credits., That percentage rises to 73% for students taking
internships for 1-4 credits. <19> There is much less internship activity,
however, at the upper end of the credit scale. Only 6% of the programs award
semester credits in the range of 12-15 credit hours, or the equivalent of 4-5
courses. Generally, then, most students in schools on the semester systenh.
take internships as part of a regular course load or for a few credits on a

part-time basis. Few participate in an internship experience full-time.

<19> Single amountg of credit (1, 2, 3, 4, and so" forth) account for
83% of the credit given for semester internships, while 17% of the semester
credit is reported in ranges (1-3, 4-6, and so forth) of amounts varying from
1-16. This suggests that, in most cases, the amount of credit that students
can earn in internships is set in advance. Credit awarded in ranges may
imply a more particularized "fit" of the amount of credit to the tasks and
respongsibilities of the specific internship, and students may have more
freedom and flexibility in planning the experience.

~36~ -
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Major discernible patterns in the programs that report giving credit on l
the quarter system gshow that 16% limit the award to 4 credits, the equivalent
of 1 course, while the percentage rises to 57% for 1-5 credits. <20> Almost
all internships offered during miniterms earn 3-4 credits, the equivalent of

1 course (students work a full 40 hour week over a period of 6 weeks). ’

The number of credits awarded to students takes on added meaning when
juxtaposed with the number of hours per week that they work. Let us consider
the situation just for semester internships. Nearly a tenth (8%) of those
providing internships on the semester system (and, it might be added, on the
quarter system, as well) reported that students earn no credit at all, even
though they may work anywhere from 2 to 40 hours per week. But, as noted
before, students in nearly half (47%) of the semester programs earn 3 credits
for their internship. The number of hours worked for the 3 credits, however,
varies widely, from 3 to 40 hours per week. For example, 14% of the semester
programs award students 3 credits for 3 or fewer hours per week. Conversely,
12X grant gtudents the same 3 credits for working up to 40 hours every week
of the semester. The most common pattern for 3 semdster credits, or the
equivalent of 1 course, however, centers on 5-10 hours per week, as reported
by 38X of the 3-credit semester programs., These % to 1% days per week of
work constitute an intrdduction to experiential learning and at the same time
allow students to continue with' a fairly full schedule of on-campus course
work.,

Other common patterns for 3 credits a semester involve longer
internship hours: 11-15 hours per week, reported by 19%, and 15-20 hours per
week, reported by 13%. Approximately 18% reported very wide ranges of hours
for the semester internships (9-40, 10-20, 20-40), or simply wrote in-
"VYaries," Regarded pessimistically, the variety potentially suggests
patterns of unfairness in the hours of work required of students for a given
amount of credit. Regarded optimistically, though, the vapiety may imply
flexibility, suggesting that internships are often tailoredjio the needs of
the individual student and the placement site. i

: - '
. Fluctuations in the credit-to-~hcur, retio persist at the higher end of
the credit scale. There is wide variability in the number of hours worked
among the 12% of the semester programs that award 6 credits for internship
work. For example, 10% award 6 semester credits for 9 hours of work a week
or less. Conversely, 17% require a full 40-hour week for the same number of
credits. The most common range of hours worked for 6 gemester credits is
10-20, or roughly 1% to 2 % days per week, reported by 54% of the 6-credit

gemester progams.

P

& .

<20> Single amounts of credit add up to 61% of the total, while ranges
account for 39%, which may suggest that students taking internships on the
quarter system have greater freedom to plan their workload than they do on
the semester system. . .
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Very few (3%) of the semester internship programs award as many as 12
credits. But almost a third (292) of those that do award 12 credits give
them for 20 hours of work per week, while more than a third (38%) award the
same 12 credits for 40 hours per week. The remdining third vary greatly in
the number of hours per week required for the 12 credits.

. / .
In the preceding credit-hour-to-work~hoéur ratios, variation is the

norm, suggesting that job tasks and responsibilities may also vary

considerably. :

The next section includes more specxfxc information about the tgsks,
responsxbxlxtxes and achievements that departments and campys. offices
congider crucial to a high-quality Lnternshxp in the humanxtles.-

5. HUMANITIES INTERNSHIPS: AN OVERVIEW

Questionnaire B contained a series of questions designed to elicit an
overview of humanities internships from those who provide students with
access to them. The overview covers four areas: the ease with which
"high-quality" internship placements can be found for humanities students;
the characteristics of a "high-quality" internship; the reasons for programs’
success and the sourcee of difficulty. in providing students with access to
internships; and the major internship issues affecting undergraduate students
in the humanities. The last three issues were explored through open-ended
questions that elicited a broad range of responses. +

Is finding high-quality internship placements for humanities undergraduates
easy or difficult? (Questionnaire B, Item #28) n=815 (85%)

About a third (37%) reported that finding high-quality internship
placements is at least moderately "éasy." More than half (56%), however,
said that fxndxng such placements was difficult. Another 6% reported that
their experience varied. Comments suggest that both the variability and the
difficulty may depend upon the institution's location relative to urban
areas, the health of the economy in the surrounding area, and the creativity
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that faculty are able to bring to the development of suitable placements. In
the last matter, respondents have the opportunity to exercise some control
over their internship situaticn.

What, in your opinion, constitutes a high-quality internship experience?
(Questionnaire B, Item #29) n=759 (792

ReSpondents cited 19 factors, singly or in combination, that they see
as decisive in determining the quality of an intérnship., These can best be
discussed in two groups: program components and program results. Program
components, which are mentioned 50% of the time, characterize a good
intership by what goes into it; they refer to requirements, resources,
procedures, processes and conditions that constitute the nature of the
experience. Although it is sometimes difficult to make a totally clear-cut
division, program results characterize a good intermship by what comes out of
it; they réfer to the effects or thé outcome of the experience as a measure
of its success.

TABLE 17-A DETERMINING INTERNSHIP QUALITY (Questionnaire B, Item #29) n=759
(79%)

~

Components Frequency/Percentage
Sponsor supervision =~ 286 (38%)
Substantive tasks 288 (38%)
(/ Integration into workplace, opportunity to see how 60 (8%)
sponsoring corporation or organization operates
Variety of tasks 51 (7%)
School supervision or monitoring 52 (7%
Pre-internship planning 38 (5%)
Good students 33 (4%)
Good sponsors (e.g., important corporations or 34 (42)
. organizations)
Well worked~out learning plans or contracts 15 (2%)
Post-internship assessment by students _10 (1%)
Total number of comments entered 867

.

Sponsor supervision -and substantive work are the factors regarded as
most crucial to the quality of the internship experzence, whether it 1is
evaluated in terms of components or results. The focus is on the quality of
the student's daily work experience at the placement site. Close sponsor
supervision insures individual attentxon for the student at the workplace and
cooperation with the school's goals’ for the experience. The assxgnment of
substantive tasks means that clerical and "go—fer" work are kept to a minimum
and, again, that the school's serious objectives in organizing the internship
are respected. It is noteworthy that a number d¥ schools cited not only
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substantive tasks but a variety of tasks, .which in turn enables students to
get an overview of the sponsoring organization and the way it operates
(itself a criterion selected by 8% of the respondents). Surprisingly few
(7%), however, noted faculty monitoring--their own supervisory role--as a
determinant of internship quality. (We shall gee that the number who
referred to their own supervisory role virtually doubled in responses to Item
#30, which asks about the reasons for success in individual internmship
programs.)

Among program results alone, the highest~ranked single indicator of
internship quality 1is ‘"integration of academic theory with practical
experience." This suggests that in evaluating internship quality, nearly a
third have their eyes on the question of how academic training in the
humanities can be integr&ted with or applied to life and work off campus.

° TABLE 17-B DETERMINING INTERNSHIP QUALITY (Questionnaire B, Item #29) n=759

(792)
’ ~
" Results Frequency/Percentage
Integration of academic thedry with practical 220 (292)
experience
Hands-on work experience i 216 (28%)
Increased student employability, career 84 (112)
preparation
Development of specific job-skills 72 (9%)
Career exploration 68 (92)
Sharpening of academic skills, acquisition of 126 (17%)
academic content—intellectual challenge .
Student maturation 43 (62)
Student pay or stipend ) 19 (3%)
Equal profit by intern and sponsor _24 (32)

Total numbetr of comments entered 872

*

These figures support data repor-ed earlier in 'the study showing the
importance of the vocational pyrpose to those who provide humanities students
with access to intérnships. Here, taken as a group, vocational criteria for
determining that an internship has beén of high quality account for most of
the "result" comments. Vocationally satisfying results, indicated singly and
in combination, were expressed as student's hands-on work expérience related
to the major, increased employability or marketability, develcpment of
specific job skills, and career exploration.

cited by 17% of the respondents, academic and intellectual challenge
account for 14% of the 'result" comments offered to explain internship
quality. '"General maturation of student' and "Student pay" were noted less

often. b
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What has made your department’'s experience with internships a successful one?

(Questionnaire B, Item #30) n=732 (77%)

In evaluvating internship qua.ity (Item #29), roughly a third of the
respondents emphasized sponsor supervision, substantive work tasks,
integration of academic theory with practical experience, and hands-on work
experience. They answered this question about the reasons for program
success quite differently, emphasizing good students and faculty supervision.

Respondents noted 28 program components and results that, singly or in
combination, have made their departments' internship programs succeed.
Camponents accounted for 76X of the answers, results for 24%. Miscellaneous
other comments included the observation by a few (5%} that their departments’
experiences were not yet or not particularly successful.

TABLE 18~A REASONS FOR SUCCESS IN INTERNSHIP PROGRAMS (Questionnaire B, Item

#30) n=732 (77%)

Components Frequency/Percentage
Good students 190 (26%)
Faculty support, f ulty participation without 118 (162)
compensation g
Support from (local) businesses, contacts N 114 (16%)
Sponsor supervisgion 112 (15%)
School supervision or monitoring 92 (13%)
Selectivity regarding internships. proposed or in 82 (11%)
the matching of student and internship
Support from school administration 42 (6%)
Support from or coordination with central office 44 (6%)
Pre~internship planning 39 (5%)
Good sponsors (e.g., important corporatizus or 29 (4%)
organizations)
Well-organized, wellrrun program (alﬁ—purpose 26 (42)
testimonial)
Support or assistance from alumni 12 (22)
Well worked-out learning plan or contract 13 (22)
Program kept gmall 14 (2%)
Public relatiéns, high visibility for program 10 (12)
(on campus and off)
Internship is a requirement 7 (1%) .
Support from grants 3 (.4%)
Total number of comments entered 947
w
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A quarter (26%) of the respondents cited good students as the reason

their programs succeed, more than cited any other factor of success. Support
from faculty and from sponsoring businesses and organizations was also
singled out by respondents in substantial numbers (16X each). Fewer
respondents (6Z), attributed their success to support or assistance from a
central office on campus. Possibly many central offices experienced a sense
of modesty that kept them from making this comment. But the scarcity of thie
remark (n=44) <21> in the item's open-ended returng also suggests that in the
main, departments see themselves, not campus offices, as responsible for the
success of humanities internship programs, regardless of how the tasks of

*administering the programs may have been shared. Support and assistance from
alumni too, noted by 2%, are a small but imaginative part of the success
story.

When respondents evaluated internship quality (Item #29): they
emphasized sponsor supervision and downplayed faculty supervision. When they
evaluated program success, however, nearly twice as many as before (92 to 52)
pointed instead to their own supervisory role. In addition to the 16%,
already mentioned, who cited faculty support and participation without
compensation, respondents also claimed responsibility for the success of
their programs indirectly, as when they emphasized their selectivity
regarding internships and the care they take to match the right student with
the right placemeut (11%),

. <21> In the Questionnaire B survey sample of 955, 237 returns came from
central offices, so that even if all 44 comments in praise of assistance from
a central office had come from central offices themselves, they would still
not represent more than a fifth of such offices that could have made such a
conment . At the very least, it means that a very small percentage of the
718 departments in the "B'" group made this comment.

-42-




~

Respondents evaluated the success of their programs in terms of results
as well:-

TABLE 18-B REASONS FOR SUCCESS IN INTERNSHIP PROGRAMS (Questionnaire B, Item"

#30) n=732 (77%) <22>

Results ‘ Fraauercy/Pozcentage
Hands-on work experieace)(related to the major) V59 (8%) ‘
Increased student empl y bility, career ' . \61 (8%2)
preparation
Career exploration 28 (42)
Integration of academic¢ ‘theory with practical 38 (62)
experience, application of academic knowledge N
Sharpening of academic skills, acquisition 34 (52)
of academic content—intellectual challenge .
Student maturaticn . » 21 (3%)
Equal profix by infern and sponsor ) 18 (22
Student excitement when returming to campus 14 (2%)

course work
Campus—community relations atrengthened 9
Increased student interest in department, 7 v
retention of majors
Student pay or stipend _1

Total number of comments entered 296

e -

£
Vocation-related criteria, including hands-on work experxence, career

exploration and ircreased student employability, account for a much smaller )

number of the comments offered on internship program success than on
internship quality. The differences that emerge in the way respondents
define a high-quality .internship and a successful xnternshxp program are as
might be expected given the change “in perspectlve, but are still worth
summarizing. In talkxng about internship quality, respondents emphasxze
on~the~job supervision, important tasks, and integrative and vocational
opportunities. In talking about their own program successes, respondents
emphasize the quality of. student interns, contacts with businesses and
organxzatxons, and their own role in shaping and supervising the xnternshxp
experience, even without compensatxon.

<22> Percentages for this tab;? and the ones that follow add up to less
than 1002 because the open-ended codmments that have .been clustered together
here for discussion as sub-themes were. noted by fewer respondents than
answered the }tem overall. I
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What difficulties havé you encountered in sponsoring or providing students

with access to internships? (Questionnaire B, Item #31) n=647 (68%)

/\

A logical balance to the preceding question about a program 8 strengths
and reasons for success is supplied By this questlon about a program's
sources of difficulty. Significantly fewer respondents, however, answered
the, question, although it is difficult to say whether that is because they
were unsure of the answers, they had no major difficulties to report (as,
indeed, a number of respondents actually commented), or they had reservations
about commun1cat1ng them. Exclusive of miscellaneous other comments
registered by 102 of the respondents, the ,answers, noted singly and 1in
combination, fell into three groups: difficulties related to the attitudes of
the key players, cited 29% of the time; difficulties of procegs, cited 17% of
the time; and resource d1ff1cu1t1e8, cited 55% of the time. As before, there
1s some overlap in these categories, but they reflect real and useful
differences in the kinds of difficulties encountered by those who prov1de
human1t1es students with access to 1nternsh1ps.

TABLE 19-A PROGRAM DIFPiCULTIES (Questionnaire B, Item #31) n=647 (682)

Attitudes - Frequency/Percentage
Student resistance ] 116 (18%)
Employer resistance : 55 (9%)
Faculty resistance . 53 (8%;
Administration resistance . 28 {4%)
Relating the major to careers, the 'real world" 14 (27%)
Total number of comments entered 266-

When discussing the next question (Item #32) about major internship
issues in the humanities, respondents focused on the relation of studies in

the humanities to vocationalism on campus und the world of work off campus in

32% of their answers. The fact that so few (2%) of those commenting on
program difficulties sald t.it they have trouble with this relation suggests
that humanities programs have learned to bring a high l¢ el of sophistication
to the challenge of placing their students in the 'real world." Many
respondents seem to have reached a sgense of ease in their dealings with

,1nternsh1ﬁ{‘that enables them to provide a very finely-tuned experience, as

the Boston“w.University and Brown University case studies, among others,
suggest. &

To us, a big surprise inu Item #31 was the relatively , large
number-~nearly 20%~-reporting that student attitudes constitute a difficulty.
In the same way that students are the major asset in program success, they
apparently are also a major source of program difficulty. Specifically,

. respondents reported that students may lack self-esteem, be poorly prepared,

or be unpredictable in their interest in internships or their ekpectations of

by~
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the experience. Contrary to what might have been antxcxpated faculty and
employer resistance are portrayed here as less pressing. But if it were
otherwise, the internship program could probably not have been established in
the first place. Employer resistance was spelled out in a range of
observations-—-for example, that employers see no value in the humanities,
that they lose interest after a couple of years as internship sponsors, that
they expect too much of students or expect the wrong things, that they are
reluctant to take time out of the day to supervise interns, and that they
worry about other employees resenting the interns. Lack of support from the
institution and the department is generally expressed as a lack of
compensation for admxnxsterxng internships, although relatively few (4% and
8%) focused on these problems, -

Noted only 17Z of the time were dxffxcultxes in the internship process:
the way internships are handled either on campus or at the workylace.

TABLE 19-B PROGRAM DIFFICULTIES (Questionnaire B, Item #31) n=647 (68%)

Processes - ) Frequency/Percentage
B A »
Logistics--student schedules, transportation 76 (122
Inadequate public relations, low visibility of 30 (4%
program (on campus or off)
Faculty supervision difficult or inadequate 11 (2%)
Prob lems evaluating interns, inconsistencies 16 (2%)
in grading standards
Program too informal 18 (22) -
Lack of credit ot not enough credit for hours 3 (.6%
worked (sentiment attributed to students) :
Internal politics in sponoring organization 4 (.62%)
Total number of comments entered 158

-

Most difficulties of process are logisticalj; they involve the mechanics
of tranSportxng the student to and from the placement site or fitting the
internship into a student's schedule, either in = given term or in long-range
plannrng for the degree. Surprisingly few respondents reported that faculty
supervision, evaluation or lack of credit pose serious obstacles. A few
indicated that more work needs to be done to promoté awareness of internships
among students and community organizations qu businesses. Although only a
very small number (.6%) mentioned difficulties growxng out of internal
polxtxcs in‘the sponsoring organization, it is worth notxng this because it
is an area in which interns may need extra preparation or assistance.

By far the greatest source of difficulty for our sample's internship
programs was resource limitation, which accounted for more than half of all
the comments made. Resources are the people, time, moiey and structures that
make internships work.
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TABLE 19~C PROGRAM DIFFICULTIES (Questionnaire B, Item #31) n=647 (68%)

»

Resource Limitations ) Frequency/Percentage
Internship assignments not meaningful - 80 (12%)
in terms of major .
Too few positions suitable for this major 75 (11%)
Geographic limitations: too few positions 115 (18%) s
available (locally)
Time constraints 74 (11%)
Lack of pay for students , -71 (11%)
Insufficient funding from school 32 (5%) N
Insufficient staffing ) 24 (4%)
'Too few students for available positions .26 (4%)
Too few internships available with busxnesses 12 (2%

and profit-making organizationms

Total number of comments entered , 309 -

3
« ) - ’

- 5

The most prevalent ‘kind of resource limitation reported was the

bercexved lack of internship placements suitable for humanitxes majors. The

problematic relation of the major to the world of work off campus appeared as
a theme in almost a third (30%) of the comments on resources. Some said that
it was difficult to find internships appropriate to the major (11%), while
others said that even when they did locate what Seemed to be suitable
placements, the work did net always relate meaningfully to the major (12%).
Behind these comments, however, may lie a more general problém of fully and
xmagxnatxvely exploring the variety of work situations for which humanities
majors are meaningfully--but not necess§ri1y obviously--qualified.

_In locating _internships with less immediacely opparent but equal
releyance to the major, cre .iivity is key. Two sample placements reported by
our/iase study programs exemplify such creativity. At Bowling Green State
Un&versxty, a Philosophy Department intern worked as a conservationist at a
municipal park on the ethics of animal management and developed a context
based in ethics fotr the pruning of animal populations. At Boston University,
a student doing an internship in history at a textile museum interviewed
former textile mill workers and transcribed and edited the interviews for_ an
oral history report for the museum. . {

Failure to fully and ’imaginafivefy explore work optiions can also
intensify geographic limitations, which account for 23% of all comments” made
about program difficulties. Nearly a fifth (18%) of the respondents reported
that the,isolation or econgmic depression of their area makes it difficult to
find placements. And, indeed, the required start-up. efforts may be daunting.
Yet it seems likely that virtually wherever there are ,businesses,
organizations or agencies, it is possible to carve out an area of work that
can be shaped to make it relevant to the humanities.

-

* .
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In reporting on other resource dimitations, 4% of the resondents
pointed to insufficient staffing and roughly another tenth commented that
their work on internships is extremely time-consuming and that they have far
too little time to develop contacts or monitor placements. It is not clear
whether respondents make any connection to institutional or departmental
budgeting priorities or trace these program difficulties to administration or
faculty attitudes toward internships.

Approximately another tenth (11X) of the respondents said that lack of
pay for students constitutes a serious resource limitation. In a related
comment, a few respondents (2%) reported the specific worry that a scarcity
of internship placements with companies and profit-making organizations
perpetuates volunteerism aﬁhng humanities professionals, None, however,
explicitly registered the irony of their own positions~-the lack of funding

p] or other compensation for their own work with internships. The omission may
suggest that respondents are too uncomfortable about their own volunteerism
to focus on it, or that they feel that, given the budgetary and other
priorities of thexr departmentg and institutiong, there is no way to change
the sxtuatlon at the present time.

-

Please discuss briefly vhat you see as the major internship issues affecting

undergraduate humanities students. (Questionnaire B, Item #32) n=628 (66%)
This open-ended question was pldced last on the "B" survey instrument
in order to elicit from respondents a summarizing view of the field. The
fact that the item was ankwered by only two thirds of the 955 Questionnaire B
respondents may point to the recentness wxgh which mlny have become invclved
with internships (we saw that a quarter of the programs in the sample were
established since 1980). It may also show that many of those, particularly
in departments, who have been’ involved with internship programs even for
several years may still not be (and have no_need as such to be) versed in the
issues and controversies of the internship field. As many of our findings
suggest, internship activity agross the country in the humanities is not
monolithic or uniform. Respondents do not seem to have a national
perspective. Programs arise out of particular departments' needs and are
shaped by local pressures and opportunities, rather than by’ a national
constituency or consensus, or by communication among colleagues recognizing
common goals and challengeg. '

Issues offered b5ingly or in combination clustered in four areas:
internship attitudes, raised in 19% of the responses; internship program
resources, raised in 23X of the responses; internship program processes and
‘f? design, raised in 25% of the responses; and philosophical coucerns about
vocationalism and the role of the humanities in modern technological society,
raised most often of all--~in nearly a third (32%) of all comments.

As they did in discussing the difficulties they encountered in
sponsoring internships (Item #31), respondents again focused on student
attitudes in reviewing the major internship issues.

-
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TABLE 20-A MAJOR INTERNSHIP ISSUES (Questionnaire B, Item #31) n=628 (66%)

Attitudes ) Frequency/Percentage
Student attitudes — 79 (132)
Faculty resistance 68 (11%)
Administration not supportive _36 (62)
Tétal number of comments entered 183

-

Student attitudes were singled out by 13% who reported that students
are rigid, fearful, poorly motivated, unaware and, best, unsure of what
type of internship to pursue. Given the current drift toward professional
training among students on mos: campuses, thia hesitation about internships
is surprising. One respondent from a ‘Professional Practice (Co—op) Division
of a large public institution in 'the Midwest designated as major issues:
"Undergraduates who give no thought to how to make themselves attractive to
employers," and "Professors who have no idea that their graduates have to go
out in the world and make a living, i.e., they cannot satisfaétorily answer
student questions on where, alumni work, how they cbtained the job," and so
forths Lack of support from faculty and administration was noted by smaller
numbers of respondents xn the survey, however. ,

Internship resources such as money and placements were also included
among the 1issues that most concern respondents. One of the two most
frequently noted internship issues. overall was the availability of placements
related to students' majors, a concern whxch can partly be addressed through
imaginative development of placements.

TABLE 20-B MAJOR INTERNSHIP ISSUES (Questionnaire B, Item #32) n=628 (66%)

‘Resources - Frequency/Péercentage
Supply of inte}nships related to students' majors 189 (30%)
‘School budget, funding . 23 (4%)
Supply of internships (locally), geographic limitations 7 (12)
Supply of internships in business : __5 (.8%)
Total number of comments entered - 224 7

*

Nearly a third of all those answering this item expressed concern about
finding placements that utilize students' academic interests and training.
They regard the issue as partly a problem of employers' lack of openness to
humanities students; partly a problem of lack.of faculfy creativity (in
developing or helping to shape appropriate placements), and partly a problem
of lack of quality control (the difficulty of insuring that students at the
placement site are assigned substantial and relevant tasks).

» -
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The question of school funding stands out as a major issue for rather
few respondents (4%). It may be that many respondents view the amounts of
time and money that are available for administering 1nternah1ps as givens,
rather than as subjects of inquiry and debate. The low numbet concerned with/.
the issue here and in Item #31 may also reflect the fact that .in- mosgt &
departments, only a few and, often, only one very committed person is . L.
involved in internship activity. It seems likely that the comiitment end the
relative isolation of those who are involved may suppress overt commentary on
this issue. .

o

. Internship program processes and design constitute an even larger area . .
- in which respondents pinpointed concerns about the field. A~ tenth slngled
out the issue of whether or not interns should be paid.

* .
TABLE 20-C MAJOR INTERNSHIP ISSUES (Questiomnaire B, Item #32) n=628 (66%)

Processes and Progrgﬁ Design N ) : Frequency/Percentage .
Student pay for internships . 62 (10%)
Credit for internships . . 41 (72)
Keeping internship in perspective - 38 (62)
Logistics: student transportation and . 38 (6%)
: scheduling f ) L ‘
Sponsor supervision, cooperation 029 (5%)
i Faculty evaluation procedures ~ - ¢ . 18 (3%)
Faculty supervision: difficult, 1nadequate* 14 (2%)
time ~consuming . )
Grades for internships ' . _ _5(.8%)
Total number of comments entered. . 25 g

—

-

The issues of grades and credit €or internships turned éﬁt to be less
impoftant to those in the sample than internship pay. These findings
coincide with earlier responses showing that .92% of those answering the
question on systems of evaluation (Item #20) do, in fact, give grades dnd
that 94% of those answering the question on what academic requirements can be
satisfied by internships (Item #22) grant credit of some sort, 70% of them
credxt.xn the major. In other words, those 1in our sample have reached a
greater degree of resolution on the issues of grading and credit than on the'
issue of pay. The 3% who expressed concern about evaluation procedures worry -3
about the accuracy of grades assigned by someone not directly involved in the
internship and about the  legitimacy of grading work done outside of the
acwdemic process at all. Among the 6% who worried about designing programs
in such a way as to keep the internship in perspective (''mot letting the tail
wag the dog"), there was the concern that the liberal arts curriculum could
oe weakened by excessive orientation toward vocationalism, but the number who
expressed- this concern was small. . -




Concern for the strength of the humanities and the liberal arts
curriculum emerged not only in respondents' thinking about ‘the proper way to

design internship programs, but also, more generally, in their thinking about
the philosophy behind internships.

TABLE 20-D MAJOR INTERNSHIP ISSUES (Questionnaire B, Item #32) n=628 (66%)

. - WY

- The Philosgphy of Internships ) Freque‘ncy/i’ercentage
Relation between the liberal arts and 235 (37%)
vocationglism on campus ‘ .
¢ The relevance of the humanities to - ) 76-{12%)
» contemporary society .
, ’ — .
*  Thtal number of comments entered ’ 311

. ] w4

»

Over a third (37%) of all those answering this item focused on the

relation between vocationalism on campus and liberal arts learning. A few

(4%) respondents specified doubt, worry or irritation about, the relation

between career preparation. and studies in the liberal arts. They - were

concerned* that too much exposure to the technologically advanced,

. vocation-conscious larger society could jeopardize the traditional liberal

arts core of a collége education and dilute the strength of training in the

humanities. Many more (16%) of the respondents, however, were confident

about  the relation. They stated that study in the liberal arts and career
preparation are compatible, mutually supportive or necessary to integrate.

Those who focused on the issue of relevance believe that internships
cap’ help to demonstrate the. efficacy and importance of the humanities in an/
inoreasingly technological and specialized society. Internships introduce

" hynanities students to employers who might normally hesitate to hire them,

nd thus help to forge communication between the academic community and the

Jlarger society. Devé‘l‘opgd to its logical and most heglthy extreme, such a

connection could make it possible to break down the prevalent, socially

harmful distinction between ideas and power and promote recognition that

there is' an essential kinship betweén power and knowledge, technology and

morals, dding and thinking. The stereotypes produced by percegving them -as

disjunctive and unrelated affect philosophy students, perhaps, most

7 pointedly, but students in all humanities disciplines confront these
stereotypes~—and are uniquely equipped to challenge and transcend them.

Y




ERIC

Aruitoxt provided by Eic:

- 6. SUMMARY

The “impnrtance assigned to vocationalism in respondents' evaluations of

internship purpose’ and quality is not necessarily a discouraging sign for

_those concerned with the future of studies in the humanities. A desire to

strengthen the impact of the humanities is evident in the fact that many of
the same respondents, when commenting on the major internship issues
affecting undergraduate humanities students, were concerned firdst and
foremost with synthesg’ the relation between study of the humanities and
career preparatxon and the role of the humanities in modern society. The
severe decline in opportunities for academic employment coincides with a need

in society at large that students focused on the humanistic dimensions and,

implications of experience are uniquely equipped to fill. Discussing the
relationship bet¥een the humanities and business, Francis L. Broderick,
Cammonwealth Prcfessor at the University of Massachusetts at Boston, proposes
that "the study of the humanities produces individuals .who understand the
history and culture of modern societies, develop personal values and respect
for the value systems of others . .’ . and exercise skill and care in
communications, analysis, and dealings with others.! <23> The migration of
humanities students from the relative cloister of the campus to the work
world off campus enables them to translate theory into practice in work that
can profoundly enhance the quality of life for us all.

At the same time, internshf} programs have preserved the academic
seriousness of the on-campus experience. For example, in the area of
prerequisites for participation in internships, we saw that 85% of those
respondxng to the question required that certain prerequisites be met. While
a superior grade-point average was not consistently required, other criteria
which indicate maturity of intellectual purpose were. These included junior
and senior-year standing, required by 68% of those who specified that class
year mattered; a minimum number of credits in the major, checked by 30% of
those who i;;bussed prerequisites; and recommendations from department
members who n personally vouch for the student's motivation and competence,
required by at least 11%. In addition, more respondents (26%) singled out
student quality than any other reason for the success of their programs.
Student quality was explained in terms of preparedness, intelligence, and
motivation. . ’

In evaluating internships, respondents by ~and large eschew the
traditional measure of academic accomplishment, the examination, but 547%
favor term papers. In addition, 95% of the programs assign grades for the
internship, and nearly two thirds (63%) of these use the most rigorous
system, letter grades A-F. Only a third (32%) permit students to take an
"Incomplete," and almost half of those who do so limit the grade of

[

<23> Francis L. Broderick, "The Nature of the Humanities,” :a background
paper prepared for "The Humanities and Careers in Business," an invitational
conference sponsored by the Association of American Colleges and the National
Endowment for the Humanities in Princeton, New Jersey, April 27~-29, 1983.
See "The Humanities and Careers in Business: Proceedings of the Conference,"

p. 9. _ N
-5] -

62

.




Q

ERIC

Aruitoxt provided by Eic:

"Incomplete" to 1%~5Z of their interns yearly. Furthermore, nearly all (94%) -
of the programs said that internships can be used to satisfy agadenic
requirements, and 70% award credit in the major for the experience. The
educational seriousness with which those who administer humanities internship
programs regard the 1nternsh1p experience is further suggested by the finding

that most interns eatn roughly the equivalent of 1 course credit. That means

that, for the mostfpart, students do not take time off from school to work

full~time at their internships; they incorporate them into the regular

academic curricplum. One final indication of the educational seriousness of
most programs is the finding that mo e respondents (38% each) cited sponsor

#

supervision and substantive internship 'tasks than any other criteria in -
defining _what a "high-quality" internship ig. - These are criteria which .
assure a high lével of -learning on the job. . @ ] - N 4

-

ﬁ .

The dedication that those in departments and central offices bring to
their work with internships, however, is largely uncompensated in any terms ¢
but those of professxonal or .personal satisfaction. Although over half of
the respondents pointed to the role played by the ‘school administration
(through direct suggestion and institutional review or self-study) in the
decision to gstablish an internship program, their gubsequent remarks show
that most school administrations do not follow through with material support.
Nearly two thirds of the respondents (62%) reported that they receive no
funding whatsoever for their internship programs, and nearly two thirds (61%)
also reported that they personally receive no form of compensation for
sponsoring internships: no extra salary, released time, course load credit,
or service credit. Only a third (35%) receive consideration: for any of the
traditional forms of long~term compensation: promotion, tenure and merit pay.
Moreover, because respondents, to judge by their comments, rarely associate
this lack of material support and compensation with any particular source,
either institutional or depa/;mehtal the problem will very likely be slow to
improve.

It is, of course, quite poszible that campus administrators hold back
because they believe that faculty are resistant to the idea of internships.
Our findings, however, indicate that there 1is  rather little faculty.
resistance, at least in departments and institutions where programs have
already been launched. Thus, only 8% of the respondents reportxng on sources
of program d1ff1cu1ty cited faculty resistance. And again, when commenting
on the major issues affecting undergraduate internships in the humanities,
only 11X focused on faculty resistance. Even on Questionnaire A, the samé
pattern holds true. Respondents indicated faculty disinterest 40% of the
time as the reason they do not provide internship access to humanities
students. But most often—56% of the time~—they attributed the absence of
internship activity to limited resources.

In The Humanities in American Lifé, The Commission on the Humanities,
which was sponsored by the Rockefeller Foundation to assess the humanitjes'
place and prospects in our culture, urges that "new models of a libergé
curriculum . . . accomodate the various backgrounds and goals of tod
students, including their concern with careers." Faculty are key figures in
this new synthesis of the humanities and the working world., Through
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sponsorship of internships, they provide their majors with a tether out into
this working werld. It is they who can persuade students that a liberal
education "must search for the connections . . . between knowledge and its
uses.”" They can promote this synthesis by making clear both on campus and in
their communication with the larger society that

Each major branch of the humanities helps educate men and
women for citizenship., . . . Science and technology
transform the conditions of 1life in benefitial ways.
They also raise serious moral arnd civie questions:
genetic engineering; the chemical control of huan
behavior and reprodugtion; euthanasia; the distribution
of space, fuel, and pther diminishing natural resources;
the electronic invasfon of privacy . . . , <24>

to name” only a few.

Faculty are uniquely positioneﬁ to have an impact. They can strengthen
the perception that every critical issue upon which we will have to decide as
a nation in the next decade has far-reaching social implicatigns that
students trained in the humanities are especjally equipped to explore,
articulate and act upon. Through work with internships, faculty help to
provide these students with an optimal entry point into society. As
internship sponsors, they play a direct role in assisting the humanities to
find their essential place in the world of action. And by thus wedding
theory and practice, they help to revitalize our functioning as a society and
culture.

e

<

<24> Report of the Commisgion on the Humanities, The Humanities in
American Life (Berkeley: University of California Press, 1980), pp. 66,

70-71.
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A

CASE STUDIES

Introduction

The ten case studies that follow were selected from among the 21% of
the "B" sample that sent additional descriptive materials about their
interndhip programs. A series of telephone interviews supplemented the
descriptive materials and the information provided in the questionnaires.
The programs chosen 4s case studigs) reflect, though they do not statistically
"represent," the radge of departments and campus offices that sponsor
undergraduate internships fn the humanities at institutibns of different
types and sizes across the country. The goal.in this section is to flesh out
the preceding data analyses and provide some useful and provocative ideas on
program practices and design for both those who now sponsor internships and
those who have not yet established programs,

The case studies are organized in terms of 5 forms of access through
which, the survey shows, humanities students most often take part in
internships. Within the department, there are 1) ad hoc arrangements between
individual department members and students, and 2) department-coordinated
internship arrangements, Other frequently used forms of internship access
are 3) joint arrangements by a department and a campus office, &)
institutionalized internship programs on campus, and 5) internship programs
or organizations based outside of the school. The forms of access are
arranged in ascending order of institutionalization.

*

As noted earlier, department-based internships are favored by 82% of
the "B" sample in one or another form. Most popular among these are ad hoc
arrangements between individual faculty members and students, and
department-coordinated programs. In ad hoc arrangements, favored by 38% of
the "B" sample in combination with otlier access channels, a student may set

. up an internship through any one of several faculty members. There is no set

policy about who arranges the department's internships and even though one
faculty member may customarily do it, the department has not reached the
point of designating anyone an official administrator. Indications are that
although internship arrangements in these ad hoc programs may vary somewhat
from one faculty member to another, on the whole, they demonstrate an overall
consigstency. Ad hoc arrangements are the least institutionalized form of
access and the most vulnérable. If a faculty member who has administered
internships on an informal basis should leave the department, there may be no
one .else to assume the responsibility for somé- time, and whoever does it
later may have to 'reinvent the wheel."  In department-coordinated
arrangements, on the other hand, a single faculty member generally has been
designated to serve as internship coordiantor or director. This may at least
imply that the department has made a policy decision regarding the importance
of the activity in their curriculum. Department-coordinated internships are
favored by 27% of the "B" sample in combination with other forms of access.

Joint arrangements by a department and a campus office are a third
rijor form of access to internships. For the 45% of the "B" sample who
checked it, joint arrangements provide a way for departments to sponsor

-
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internships even if they can devote little time or money to the activity.
/ The central office, with the advantages of institutional funding, may provide
"‘( many internship services, while department faculty take charge of less
: time-consuming evaluative work and forgo pay and released time. The central
office that works with or coordinates departmental activity may be a dean's
office, a career development or placement center, an office of experiential
. ( learning, or an internship office proper.

Institutionalized internship programs, a fourth form of access, have
-~ taken hold at some schools, for instance, Antioch and Kalamazoo Colleges, to
i such an extent that virtually all students participate in at least one
internship experience before they graduate. Other schools, such as the
University of Cincinnati, have institutionalized intgrnships in some
humanities fields by adding the option of a fifth undergraduate year by means
of which students can earn a Certificate of Professional Practice. Short of
major changes in the curriculum, however this degree of institutionalization
may not be feasible at many schools. It geemed more useful, therefore, to
illustrate a lower level of institutionalization, such as that provxded by
the Humaiities Internship Program at Scripps. Such _a version of
institutionalization may even promote humanities internships more forcefully
and, indéed, more visibly than a more generally institutionalized internship
program cou°1d. Although relatively few such programs presently exist, it

seemed important to include so suggestive an option.

Internship programs or organizations that are external to the
institution were favored by 23% of the “B" sample in combination with other
forms of access provided to students: on campus.- An external organization
serves as an intermediary between multiple educational institutions and
multiple intern sponsors. Off-campus arrangements may prove to be more
advantageous than college-based internship arrangements when the number of
. students seeking field experience becomes greater than a faculty member 1is

willing or able to take on without released time or other forms of
compensation. In addition, the different kinds of field experience that
students seek may go beyond the real interests of available faculty members
and/or their immediate knowledge of potential field placements, Very often,
except for a few large urban centers, students must go further and Jfurther
from campus to locate high quality internships and faculty supervxsxon may be
more difficult from a distance. Internship programs that are external to the
institution provide, in essence, a campus away from home and trained
professionals whose full-time job it is to assist students with placements

and supervise and evalulst{ them throughout the internship.

These five means of access do not, however, exist in pure. form very
often. In fact, two thirds of the programs in the '"B" sample offer students

multiple and overlapping access channels. For example, the internship
practiges of the Foreign Language Department at Purdue Umvers:.ty-Calumet
(Case tudy 2) suggest a structure that is both ad . hoc and >

department-coordinated. A single faculty member coordinates the Lnternshxp
) activity of the department, including that of other faculty members who work
with students on a more informal, ad hoc basis. The same department also
exemplifies a movement toward a rather high level of institutionalization, of
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the kind that is evident in Scripps' Humanities Internship Program (Case
Study 8). That is, Purdue-Calumet's Foreign Language Department hopes to
link up with other departments at the school to form a centralized internship
program specifically for humanities students. ts . .

At the beginning of each case study, basic information on the
internship program to be discussed is given in highly compressed form. This
includes the¥name and title of the program's contact person and information
on the public/private status of the institution, the size of the
undergraduate student body only (given in ranges, as, on the questionnaires)

and, for departmental programs, the highest degree of fered by that department
only.

/
A. AD HOC DEPARTMENTAL INTERNSHIPS
1. Sweet Briar College Program founded: 1977 -
Art History Present funding: no funds
Sweet Briar, Virginia 24595 specifically allocated
Aileen H. Laing, Chair Interns placed yearly: 4-5
(804) 381-6125 out of 15-20 majors
Private/ Under 1,000/B.A. only Placements: .5% locally, 4% in

the state, 95% nationally,
+5% internationally

The Art History Department at Sweet Briar provides an illustration of
a departmental internship program founded at a small school in an area of
relative geographic isolation. The program grew out of a 5-year $25,000
grant from IBM secured by the director of the Career Planning Office in
1977. The purpose of the grant was to improve faculty understanding of
and involvement in the student career-planning process. One fourth of
the faculty chose to participate through proposals for research projects,
field trips, surveys and interviews related to the subject of the grant
proposal. Among them was the art history department chair, Aileen Laing,
who used money from the grant over two summers to establish internship
contacts at museums and galleries up é&nd down the east coast.

Present placements, generally located between Boston and Washington,
come from contacts made during these summer trips and- from the
suggestions of friends and colleagues at other institutions. Placements
may, however, range as far away as Texas and California 1f the student
generates her own opportunltxes. Since internships are taken full-time
during a 4-week period in January or during the summer (with a minimum of
160 hours of work), students often return to their hometowns for the
internship. (Thus, some long distance internship problems, such as
travel and housing expenses, may unever arise.) In such cases, the
internship sponsor sets up the interpship with the faculty sponsor
through written correspondence. ) -

The Art History Department has 3 faculty members as well as a chair,
who rotates every three years. Art history majors may take part in
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internships through other academic departments and through ad hoc
arrangements with individual art history faculty. Usually, though not
always, whoever is art history chair at the time advises students on
internships, so that different department members may set up the
internships at different times. Although the requirements from one
internship to another are consistent, the department considers its
program to be ad hoc precisely because there is no set policy about who
administers it:,any faculty member may serve as .a student's internship
sponsor. . ‘

Although faculty are not compens&ted for their work with internships,
the administration at Sweet Briar is known to be very receptive to the
internship idea and internships are available ‘through all departments.

- The Career Planning Office assists departments by carryxng lists of

kY lacements, as well as information about sponsoriig agencies and

organizations, and by preparing, students for. internships through
assistance with résumés, cover letters, and self-presentation. Despite
.the services provided by Career Planning, however, the Art Hxstory
Department does not think .of itself as providing its majors with access
to internships jointly with this central office.

s+ The Art History Department defines a quality internship as a "learning

experience with both intellectual and practical content." The
establishment of internships was motivated above all by student interest
and secondarily by faculty and administration interest. Its purpose is
seen as career exploration first., followed by other vocational, academic
and Lnfegratxve concerns. Prerequisites for participation consist of a
grade point average equivalent to at least a C, sophomore standing, and a
minimum number of credits in the major. The department counsels

. interested students, screens them, identifies suitable work sites,
assists students in securing placements (although students must taKe the’
initiative), and evaluates students at term's end. Formal learning plagg

s

are required and students are evaluated in terms of journals or diari
detailing what they have done and learned on the job; research papers
such as might be submitted for a regular course; and on-site supervisors
comments. Studehts earn grades of Pass/Fail only and receive 3 credxts
(1 course) in the major or elective credit. .

Roughly a fifth of the students obtain placements in business, with
the rest working in nonprofit agencies or institutions; 1% are paid. One
student did a paper on the restoration of a building (focusing on its
past and future use) while the rtnovation of the buiilding was an actual
project of the Texas architectural firm where she interned. Other papers
have focused on an artist who 1is important to a museum or gallery where
an intern is working, or an artist who is featured in an exhibition that
the intern helped to sget up. -

Professor Laing attributes the program's success to good contacts and
to students' opportunities for personal growth and career exploratxon.

Drawbacks of the program are time ‘&nd financial constraints on the
anestxgatxon "of new internship possibilities. The potential
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disadvantage of the school's rural setting, however, has reportedly not
made it difficult to find high-quality internship placements for art
history students. These are characterized by "interesting experiences,
not just secretarial work," and by ‘¢careful supervision that nevertheless
permits interns the opportunity for independent work.

AD HOC DEPARTMENTAL INTERNSHIPS

<

P

2, Purdue University-Calumet Program founded: 1979
Foreign Languages and Literatures Prefent funding: no funds
Hammond, Indiana 46323 .gpecifically allocated,
Dr. Geoffrey R. Barrow, Head federal grant pending
(219) 844-0520 x. 459, 393 nterns placed every other year:
Public/ 2,500-5,000/ B.A. only 16 out of 40 majors

Placements: 60% locally, 35% in
7: the state, 5% internationally

Foreign Languages and Literatures at Purdue University-Calumet
provides a good illustration of a department that wants to make a
humanities major more aftractive on a campus that presently inclines
toward bus1ness and the sciences. A branch of Purdue at West Lafayette,
Calumet. is a commuter school located in a highly industrialized area that
is part of greater Chicago. Its first—-college-generation, urban students
tend to be work-orientéd and the program grows out of a desire to meet
that. orientation and at the same time offer a core of courses in the
humanities.

Department majors in French, Spanish and German may select the
International Studies concentration, which requires them to take 25% of
their coursework in career-oriented studies outside of the department,
primarily in marketing, management and Jinternational Thospitality
management. Half of the. department's 40 maJors select this option and
80% or 16 of this group typically take part in internships.

A

The structure of departmental internship access for these foreign

, language majors is quite varied. Several of the 6 department members’

teach the recommended preparatory commercial language courses, which
simulate work exper1ences in different environments. They also help to
locate and supervise internship placements, but send evaluation material
and other paperwork related to internships to Dr. Celestino Rufz, who
coordinates the department‘'s internships. Final approval for all
internship activity comes from the department chair, Dr. Geoffrey Barrow.
The department s program shares certain esséntial features with the
department-ccordinated model of internships in that standards, practices
and evaluation are brought into conformity by a Director of Irternships.
Nevertheless, the department describes its program as ad hoc in nature
(individual faculty members in ad hoc arrangements with students) becafise
a student may approach any member of the department to sponsor an
internship.
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Department interest in internships was stimulated by student interest
and by the substantial social contact that department members had with
area businesses, contact enhanced by the location of humanities
departments in the School of Humanities, Education and Social Sciences.
Motivated by a desire to include the humanities in the primarily business
atmosphere and by the success of internships in engineering, the school
administration funded a questionnaire which Dr. Ruiz composed for the
local business community. The survey led to the establishment of foreign
language internships in alternating years. Dr. Rufz had taught in the
foreign language department for seven years before he began to coordinate
this internship program in 1979.

The department has now applied to the U.S. Department of Education for
a cooperative education grant. Funds would be used to expand humanities
department internsnip progrfams at the school and, ultimately, merge them
into a centralized internship program. Internships already exist in
communications, history/political science and English, as well as foreign
languages. Institutionalizing them in the form of an overall humanities
internship program would, it is felt, prevent duplication of bureaucratic
effort and enable humanities departments to make a- stronger, more unified
presentation to local businesses.

Dr. Rufz locates internshiﬁ placements through newspaper ads and
personal contacts (he has had of f~campus experience as a translator), and
through summer trips to Spain with groups of students. (Up until now,
however, international placements have been the least developed part of
the internship program.) 1In a program which features prominently the
activity of both a chair and a department internship coordinator, a
finely tuned reciprocal relationship between the two is probably a great
asset. Dr. Rufz has a good working relationship with Dr. Barrow, who
draws upon his business background to oversee the department's internship
activity. Both men attend regional business tings to increase
internship contacts in the busin:ss community. I:ﬁjéd}tion, the Career
Development Office helps to 1locate roughly 25% of the department's
placements.

1

Not all departmental majors pursuing the International Studies
concentration are qualified to take internships, so: it is no longer a
requirement for that part of the major. Conversely, however, .for those
students who do want to take an internship, the GPA prerequisite is now
unusually high., Prospective interns must be “uniors with a grade-point
average equivalent to at least a B+, Other prerequisites include a
minimum number of credits in the major, extremely good foreign language
skills, and an interview with the sponsor. Three quarters of the interns
are placed with businesses, 20% with nonprofit organizations, and 57% with
gnhvernmeat agencies. Interns typically work 20 hours a week, a quarter
of them for pay.

In addition to developing placements, Dr. Ruiz counsels and screens

students, giving each prospective intern an individual orientation that
includes information on that intern's~sponsoring company. Students are
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then asked to prepare a topic for a research paper related to the work
they will .do. For example, a student may propose a paper amalyzing the
risks to the sponsoring company of investing in a particular Latin
Arerican country. This academic component of the internship may undergo

‘modification once the student begxns work. Dr. Rufz also supervises the

internships; he monitors their quality through site visits and makes sure
that students are doing substantive work. ltimately, Dr. Ruiz evaluates
students by means of the term papers, as well as by means of journals and
logs, oral reports, on-site supervisgrs' comments and written
evaluations, evaluation of required learni plans, and exit interviews.
Students receive grades of A-F and earn units of credit in the major or
elective credit. v

The administration of internships is handled prfﬁarily as an
additional responsibility to tedching. Dr. Rufz receives }itle extra
compensation, although his work with Lnternshlps does figure in merit pay

.evaluations. In addition, he has access t§ a university car for

internship-related travel, and his supplies and offices expenses (mostly
telephone calls) are covered. Every second year, coxncxd1ng with the
internships, he receives released time amountxng to' 1 coursé (out of a
teaching load of 4 courses per term).- .

as

Some typical pldcements have been as translator for a

freight-forwarding cdmpany, social worker in a bilingual situation,
assistant to a probation officer in juvenile court, and assistant in the
marketing department of the Bank of Argentina. Such placements obviously
satisfy vocational <cbyectives; they also meet more strictly academic
goals by providing students with opportunities to use and sharpen their
foreign language skills and their knowlredge of other cultures.

Dr. Barrow attributes his department's success with internships to
faculty dedication and successful internship precedents, especially in
the sciences, both at Purdue-Calumst and elsewhere in the state
university system.” In defining a high-quality internship experience, he
emphasizes active faculty and sponsor supervision, hard-working students,
and a system of checks and balances provided by site visits. Foreign
language internships are enthusiastically supported by the department and
favorably evaluated by participating studgnts. Such difficulties as
exist are traceable tc the uniqueness of each placement, which puts
additional pr sure on already limited time and resources. In an
overview of <c(he major internship 1issues affecting undergraduate
humadities students, Dr. Barrow emphasized the power of internships to
improve the American business community's acceptance of the humanities in
general and of academics in particular.
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DEPARTMENT-COORDINATED 1INTERNSHIPS

7

3. Wayne State University ' *Program founded: 1983
English " Present funding: departmental
405 Svate Hall s funds, corporate grant
Detroit, rachigan 48202 Interns placed yearly: 33 out
Jane Dobija, Coordinator of 104 majors
(313) 577-3324 or 577~2450 Placements: 100% locally

Public/ Over 10,000/ Ph.D.

The department-coordinated internship program in English at Wayne
State University has grown dramatically, in its one year of operation.
The program is noteworthy for a wide variety of placement opportunities
and’ for ongoing development of its intellectual component. Activity is
administered by an Internship Coordinator, Jane Dobija, who last year
received 1 course of released time each term (out of a 3 course load) for
her work with internships. This year, she will have 2 courses released
each term: the first for coordinating internships and the second for
teaching ,a newly developed concurrent academic geminar that "will be
paired with each teri's internships. The whole will be called the
Internship Practicum gnd will be worth 3 credit hours (1 course).
Professor Dobija is the only person involved in internships in a
department of 67 full-time and up to 30 part-time faculty, although
majors participating in internships can also link up with staff in the
university's Co-op Education Program. The department's attitude toward
internships seems to be a friendly skepticism.

" Factors that played a role in the decision to offer students
internships jincluded the desire to retain majors;. student and faculty
interest; suggestions from the administration, including those arising
from institutional self-study; and requests for student interns from
local employers. The purpose of internships is sgeen as priruarilylX
integrative and vocational: to hélp students integrate academic theory )-
with practical work experience and to make students_'more employable.,
program began with $10,000 of start~up funds from the Gale \Research
Corporation, a locally based .publisher of reference books. The ney was
used mainly for salaries., Additional monies were funneled ihto the '
¢grogram by the department as needed.

Professor Dobija taught in the department two years part-time and one
year full-time before beginning to work with internships. She comes. from
a journalism and profegsional writing background and wuses her
professional contacts to hélp with student placement. In addition to her
internship activities, she presently teaches creative writing,
composition and research writing. As coordinator of the internship
program, she publicizes the internships through the department
newsletter, letters to all majors, and orientation sessions in which past
interns describe their experiences. Prerequisites for taking part in
internships consist of a grade~point average envivalent to at least a C
and, sophomore standing. Professor Dobija locates placements through-
former contacts and suggestions from other faculty; recruits and screens
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students; carefully matches them with potential sponsors (she personally
coordinates ther hiring of each intern through interviews and telephone
calls); and provides a pre-internship orientation. She also supervises
the academic component of the students' experience and evaluates students
at term's end on a grading scale of A~F. This past year, the academic
component included three pieces of wrifing: a one page descripfion of the
internship work, a weekly ,journal of job experiences, and a final paper
based upon the student's learning experiences during the internship (no
outside reading was requxred for the paper) Students were also
evaluated in terms of on-site' supervisors' comments - and written
evaluations.,

The new Internship Practicum will meet once a week and require of
interns a final paper that integrates reading and research with
on-the~job learning. The course will focus on literary and analytic
texts related té work, perhaps some anthropological texts, and works
written in the workplace. Professor Dobija proposed the new course
because she wanted to show that the internship could be related to course
work and because she felt that she had too little contact with her
interns and they haJ\too little contact with each other. She sees the
course as providing a forum in which students can discuss stimulating and

"unusual internship experiences as tley occur. ~She also sees the course
as providing an opportunity for her to achieve one of her most personally

important goals: encouraging students to think about how work at the
sponsoring institution or company can be more productive or more humane.
She hopes through discussion to enable students to view the job
differently, perhaps more creatively.

Students typically work 8-20 hours a week dqring the internship, half
of them ir budsiness and half of them 1in nonprofit agencxes or
organizations. To date, interns havé most bften been placed in three
vncational areas: public. relaticns (for example, putting out newsletters
in public or community ofganxzatxons), business writing (particularly
grant proposals and ‘technical reports); and publishing (for example,
magazines or the Gale Research Corporation). Internship placements
available to English majors, however, range” widely: public relations
assistant, cultural events promoter, advertising copywriter, fundraisersy
scriptwriter, filmmaker or videotape producer, grants writer, research
assistant, technical writer or editor, and traffic manager (publxshlng,
and publxc relations skills are relevant)

Department faculty feel that all interns should be paid, but at
present only 25% of them dre. Most of these are' positions in private
corporations. Ms. Dobija has found, however, that whether or not an
intern 1s paid has very little to"do with the nature of the work or the
student. It depends mainly on how enterprising the particular .internship
superyisor is about finding money*within the company or organization.

Professor Dobija commented that a high-quality internship is
determined by: . .

[Xa
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ongoing supervision . . . as well.as provision forexperiences
that truly challenge and educate the student. Erom the
. student's perspective, paid placgments are extremely éaluable.
e « o -While many businesses and community groups are anxious
to provide 1nternsh1ps, the maJorLCy are not willing to pay
for our students' services. This is a major difficulty for {
our urban students who often cannot afford to spend so ,much
time without being reimbursed for it.

A e,
In an* overview of internship issues in the humanities, Professor

L{ Dobija noted: . . . K ' ,
. . ¢ .

I am interested in seeing how our students are able to bring
the critical skills they acquire as English majors into a
business setting. Therefore, as coordinator of this program,
L am trying to learn new ways of helping these students hold
onto their '"academic" perspective, without being separated

- from their colleagues at their placements. It seems that this
is probably the best way our students can actually benefit
their supervisors.

B. DEPARTMENT-COORDINATED INTERNSHIPS
4. Boston University Program founded: 1977
History Present funding: no funds
226 Bay State Road specifically allocated
Boston, Massachusetts 02215 Interns placed yearly: 9 out of
Dr. John Borden- Armstrong 134 majors
(617) 353-2551 « Placements: 92Z4locally, 5% in
v Private/ Over 10,000/ Ph.D. : the state, 3% nationally

The History Department at Boston University 1is a senior department,
highly tenured and stable, and exceptionally comfortable with internships
and other external programs. Its receptivity to external programs dates
back to 1970, when the university created an interdisciplinary graduate
American Studies Program that included art history, English and history.
Department members worked with people off-~campus and as a result found it
easier to make a connection between on-campus and off-campus learning for
undergraduatés. Dr. John Amstrong, who coordinates the department 8
‘internship activity, feels that the experience and security of the
department contribute significantly to the ease with which it houses
internships and integrates them into its academic eurriculum.

»

There is an Office of Career Planning and Placement on campus that
posts placements and serves as an internship clearinghouse, and history
majors may occasionally look for government or law-placements there, but

9 the History Department does not itself work wxqb”@ha% office. It relies

Y
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instead on g department-coordinated internship program, which it finds
preferable even to ad hoc arrangements because 1) Uniformity. of
requirements may be lacking in an ad hoc program and "What's everybody's
business is nobody's buginess"; 2) The program would have less visibility
if operated on an ad hoc basis;.and 3) Students taking part in ad hoc
internships would have little opportunity for group interaction. <25
With the present department-coordinated arrangement, Dr. Armstrong meets
regularly with all of his interns together and they are able to share
experiencgs.

\\\ Dr. Amstrong is the only faculty person in the 24~member department
. who is involved with internships. The department internship is a
2-gsemester. course (Internship in History, HI495-496) which he teaches
every year. Upper division students in history and other majors (e.g.,
art history and English) can take either half, or both halves. Dr.
Armstrong taught in the department fourteen years before becoming
involved with internships, which he felt strongly should be offered,,
Initially, he taught the course in addition to his regular teaching load.
At present, he receives course load credit: .the seminar constitutes a
third to a half of his %eaching load. :

Dr. Armstrong's field" is American social history and New England
history. He 1is acquaintéd with directors of historical institutions,
gsocieties and museums throughout New England and through, them hag built
up a network of internship contacts. Since the program hggan in 1977, he
has had 75-80 interns. Generally, he has more internships than quality
students to fill them. Prerequisites for student participation consist
of a grade-point average equivalent to at least a B, junior standing, and
Dr. Armstrong's personal knowledge of the student or high recommendations
from others testifying to the student's intelligence, seriousness of
purpose and sense of responsibility. Dr. Armstrong emphasized that the
best precaution against unsatisfactory internships ig to know your
students and seek out those .of intelligence and maturity. He also
emphasized the importance of knowing your sponsoring institutions, and
believes that successful internships are likely to result when both
students and sponsors know of the faculty coordinator's high expectations
in the course.

In addition to arranging for placements and screening studepts, Dr.
Armstrong meets with the student and fnstitution together.well in”advance
of the internship to, define the project on which the student will work.
At the beginning, middle and end of the ink®€rnship, he monitors the
students and ingtitutions through telephone calls and site visits. Once

.

<25> We have seen that ad hoc arrangements are the most prevalent form
of departmental “internship access, as reported by 38% of the respondents.
Several respondents traced their success with internships specifically to the
informality of their programs. In addition, rfequirements in even ad hoc
programs can attain a high degree of consistency. The size or resources of a
department may incline it toward a more informal; ad hoc internship program
structure.
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"the project. In orf'her words, he evalua

ERIC

a month, interns meet informally as a group to discuss their projects and
other matters of common concern. At term's end, he algso .requires
students to submlt brief written evaluations of the int€rnship and the

sponsoring insti tutxon.

. ’, -

. To evaluate his interngs, Dr. Armstrong uses journals and logs, oral
reports, on-site supervisors" comments and written evaluations, required
learning plans, and written work done for the project. Traditional
papers are not required. Dr. Armstrong believes that the internship must
incorporate an intellgctually challenging academic component, but that
this may take various forms. The o writing he uses in evaluating the
student is writing done for the sponsoréng igstitution in comnection with
the internship rigorously in
terms of criteria growing out of the inter th itself.

One sponsoring dnstitution, the Cambridge Historical Commission,
wanted to know about the* construction of the subway system in the early
twentieth century. The intern did original reseaich and wrote a paper on
the subject for the Commission. An intern at the Boston Athenaeum did
research on Civil War photographs and then wrote a historical
introduction for ‘the published catalogue. Another intern at the
Merrimack Valley Textile Museum interviewed former textile mill workers
for an oral history report for the muséum and transcribed and edited the
interviews. ’

Interns work an average of 12 hours a. week, two thirds of them in
nonprofit placements and one third in government. None of Boston
University's history interns is paid. The internship is evaluated on a
grading scale of A~F and students earn 4 credits (1 course) for the
gemester in the form erther of credit in the major or elective credit.
Internships also count toward graduation.

In reviewing the factors that have made the internship program
suceessful, Dr. Armstrong especially emphasized an attitude he calls.

"professionalism':
t

My interns are adJured to think of and conduct themselves not
just as students in a course but as [historians] in thexr
first professional situations. In our meetings we discuss
aspects of professionalism ranging from understanding
institutioffs' adminsitrative structures to being aware of
dress codes to appreciating the importance of a really
finished piece of work. "Numerous interns have commented on
‘how helpful this emphasis on professionalism was in their own
experience. \

*
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5. Bowling Green State University Program founded: 1979
Philosophy . Present funding: institutional
Bowling Green, Ohio 43403 funds ‘

. Dr. Donald Scherer Interns placed yearly 2 out of
(419) 372-2119 . 20 majors "
Public/ Over 10,060 /M.A. Placemeuts: 107 locally, 40%
' . . in the state, 502 throughout
nation

Dr. Donald Scherer, who coordinates the Philosophy Department's
internship program at Bowling Green State University, believes that the
study and the issues of philosophy are strongly connected to the larger
issues of society that shape our evéryday lives. He sees internships as
a way of establishing and demonstrating. that connection, * The
department's orientation can be traced back to ‘the early % 8 Wwhen the
department felt that there were many social problems that philosophérs
had the, background and the authority to address, although they were not
doing so0. “ Individual courses were ¢added to the curriculum in the
Philosophy of Death and Dying, Feminist Philosophy, the Philosophy of
Punishment, and Bio-Medical Ethics. In 1976, Dr. Scherer obtained a
consultancy grgnt for the department from the National Endowment for the
Humanities; the consultant recommended thatp}pe department reorient the
M.A. in the dxrechggﬁiof applied philosophy agid add internships, and also
that the depaLtment s undergraduates have exposure to applied ethics and
the opportunity to take internships in the senior year. The department
received an NEH grant for thé deyelopment of the M.A. part of the program
only, but the consultant's suggeglion about the undergraduate part of the
?ajor triggered the creation of an internship component.

Dr. Scherer is the department 8 undergraduate advisor and advises the
20 majors on many matters, one of them, internships. As Chair of the
Auerxcan Philosophical "Association' 8 _ Committee for Non-Academic Careers,
he has the advantage of knowing aboudt internships at the national level.
While theoretically his posxtxon as undergraduate advisor is a rotating
one, in fact he has been advising students for four years and will do so
for another four. Students may also secure access to internships through
a number of non-departmental means: Thrcough other academic departments
(particularly the Department ,of Social Work, reflecting the social
service orientation that gave rise to philosophy internships in the first
place); through the cooperative education office; through the Center for
Educational Options on campus; gpd through “internship programs based
outside of the school (The Washington Center). 'Student who go outside of
the department to arrange internships still see Dr. Scherer ‘for
asgsistance in securing the placement and relating the internship to the
philosophy major. For all of his advising work, including internships,
Dr. Scherer is given 1 course of released time per year.

DZ. Scherer does not have lists of internship placements. In fact, in
the history of the department's internship program, there has been only
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-one repeat placement. ,That is because, for the most part, at the

undergraduate level, the internship slot does not preexist. A position
may exist in another field, for example, in social work. Or it may be
fashioned by the particular student. In either case, though, through
careful conceptualization of their abilities and the needs of the
sponsor, students end up with an intérnship that relates to the
philosophy major. Dr. Scherer plays a pivotal role in this process of
conceptualization. He helps prospective interns identify their
abilities, teaches them how to approach the company or organization for
which ‘they want to work, and helps them write the letters that explain
what they, as philosophy students, are uniquely equipped to offer to the
sponsor.,

Prerequisites for student participation in the internships consjist of.
at least junior standing, a minimum number of credits in the major, and
the advice and consent of the undergraduate advisor, Dr. Scherer. In
addjtion to counseling and screening students, helping them to identify
work sites. and assisting them with placement, Dr. Scherer also provides
them with prer~internship orientation and supervises them during the
internship. In the case of national placements, which constitute 50% of
the department's internships, Dr. Scherer sends a standard letter to
on-site supervisors explaining what the department expects interns to be
able to do and informing them about the evaluation form they will be
askgd to fill out at the end. Then, once a week, Dr. Scherer calls the
sponsor for a philosophical discussion related to the theme the student
has selected for the internship. Thus, the focus is not on the mechanics
of the experience but on its philosophical substance and content.

Dr. Scherer evaluates students in terms of weekly progress reports (he
speaks to students by telephone), on-site supervisors' comments and
written evaluations, required learning plans, and term papers. He may
ask for more writing, in the form of journals, from students who seem
less organized and defined about their goals, adjusting the details of
the internship to the individual student. The term papers focus on
philosophical issues or skills :ielevant to the interns' work. Thus, some
papers are content-oriented, scme skills-oriented (focusing, for example,
on how to organize an argument or present a particular issue). While
some papers are closely tied to the work of the internship, others are
more- theoretical and depend more upon library work that the students do
whren they return to campus. (The paper is written between the end of one
term and the beginning of the next.) Topics emerge as the internship
progresses rather than being pre-planned. ’

Interns typically work 20 hours a week, 5% of them in business, 65% in
nonprofit institutions, and 30X in government. The 5% who intern with
businesses typically receive a stipend or salary. Students are evaluated
on a Pass/Fail basis and receive 3 credits in the major or elective
credit. Internships also count toward graduation.

At a municipal park in Cleveland, onev\ intern worked as a
conservationist in the ethics of animal manhgement, drawing on a
' v
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background in philosophy to deal with the question of how it is
legitimate, ethically, to "prune'" animal populations. Another intern
worked .with Catholic Children's Services in Toledo, a position that is
filled through the Department of Social Work. At Lutheran World Services
in New York City, another intern used philosophical training in ethics to
mediate between different United Nations delegations. Mediation has
begun to emerge as a major theme in philosophy internships, whether at
the international or the neighborhood level.

Dr. Scherer noted that philosophy students often find it difficult to
make decisions about thelir career direction. They take philosophy
becauye they like it, but they are uncertain about whether they want it
to lead to a career in law, medicine or theology. This uncertainty also
makes them indecisive about pursuing a particular internship placement,
so that they often earn a degree in philosophy without having taken an

internship or made any other career initiatives.

On the positive side, Dr. Scherer commented that the internship
program has worked in tandem with the department's service courses in
starting to build enrollment in the major back up again \from its mid-70's
low. Service courses include computer ethics, for domputer science
majors; medical ethics, for nurses; legal ethics, for pretlaw majors; and
courses in aesthetics, for art majors. !

{

:

JOINT AKRANGEMENTS BY DEPARTHMENT AND CAMPUS OFFICE

6. Brown University Program founded: 1978 |
Office of the Dean of the College Present funding: institutional
Box 1825 funds '
Providence, Rhode Igland 02912 Humanities interns placed
Donald . Scott, Associate Dean yvearly: 20~30 out of 40-60
(401) 863-2412 in all fields
Private/2,500-5,000 Placéments: 98% locally

Brown Univer, iiy provides a good illustration of a school where the
departmental rgsppnsibility for academic internships is shared with a
central on-campus office. Most of Brown's departmental internships are
coordinated through the Dean's Office and another central office called
the Resource Center, which is under the jurisdiction of Associate Dean
Donald M. Scott. The university defines internships as 'courses which
use fieldwork as a basis for examining theoretical issues in the various
academic disciplines." The course is called Independent Study and is
credited on the tramscript in that way. Dean Scott has faculty standing
(he teaches a course in the history department), which is especially
helpful to him in his work with the academic component of internships.

The internship program began formally in 1978 with interdisciplinary
e+uydies (in Health and Society, Public Policy, and Environmental Studies)
in which it was more apparent than in the humanities that field
experiences were valuable. Most of the placements on file at the
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Resource> Center date back to this early period ,of, Dean Scott's
predecessor, who brought experience outside of academe to the job. 1In
many cases, these interdisciplinary concentrations helped to maneuver
internships beyond faculty resistance to non—academic work. Yet even
now, Dr. Scott feels, humanities faculty are quite skeptical of
internships, although most who are have had no direct involvement with
the program. There is, however, an active core of supportive faculty on

- whom Dean Scott relies.

Within departments, internships are handled by individual faculty
members in ad hoc arrangements with students. Interested students with
at least sophomore standing myst meet requirements which wvary with
specific placements and faculty spansors. Then prospective interns
undergo a challenging secondary qualification process which, in effect,
requires them to develop a course around the internship. First, they
must draw up a formal proposal, which includes arn academic project and
plans for the internship, as well ‘as statements Qf support from agency
and faculty sponsors. The proposal specifies what issues will be raised
in the project, how the work at the host agency will relate to‘these
issues and help the student learn about them (this part of the proposal
is like a work contract), what readings will accompany the sfademic.
project (a bibliography),.and how the final project will integéite the
work experience and the more theoretical conc rn? presented iIn the.
readings. It is essential that the final project not be simply a term
paper tacked on to the work experience. The schodl)s internship material
emphasizes that "more mediocre and unsuccessful internships result from
the agency and academic components being mutually exclusive than from the
overt failure of either part."” Once the formal proppsal is submitted and
the student HRas thus declared a desire to take ah internship;, the
subcommittee of the Educational Policy Committee, a faculty-wide
curriculum committee, must approve  it, q_a separate decision, the

artment decides whether to give credit” in the major for the
internship. All of this takes place “%before the internship begins.

Dean Scott personally counsels students on internships and makes
available to them through the Resource Center a Jisting of various
placement sites. After the students have had interviéws at the potential
placement sites, Dr. Scott helps them secure faculty sponsors and draw up
internship proposalst” His main focus is the formation of the academic
proposal. He then %hairs the faculty subcommittee that decides whether
or not to approve the student's proposal. He presently does some
internship supervision| through site visits and hopes that a graduate
assistant, who may be added to his staff this year may make more such
visits. 'He also ofganizes or offers concurrent workshops roughly three
times a term on such subjects as adjusting to the agency and the
workplace. Or he may organize special workshops for a number of students
doing similar internships. His coordination of internships means that he
is the one who helps work across department lines for interdisciplinary’
internships and who fields any problems that arise among the three
principal parties in the internship. Hp*aiso publicizes the~program, and
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hopes this year to send a general information letter to all members of
the faculty.

Dean Scott's offiée, with secretarial help, handles all of the
paperwork for internships, including the paperwork associated with
evaluations, but the faculty sponsor oversees the academic portion of the
internship and assigns the grade. Students negotiate with the faculty
and agency sponsors regardxng evaluation procedures and the basis of
* grades, which may be either A~F or Pass/Fail. Internsh1p8 are evaluated
by means of oral reports, on-site supervisors comments &and written
evaluat%pﬂg, required learning plans, and the integrative term papers,
Slready discussed, which the student leaves on file at the Resource
Center for reference by other students, faculty, and Center staff. Some
internship programs even incorporate what might be called a "town crier"

_ feature—the intern brings back to the campus news of the world. At

i

Dartmouth College, ' for example, studénts whose internships have been

arranged through the Tucker Foundation--an on-campus Department of
Interns and Community Programs--must publicly share their off-campus
experiences through classroom presentations, newspaper features, Student
Union preséntations, and thé like. A ; !

Brown University's students typicall)};orkllo-IZ hour§ a week at the
placement site, 60% of them in nonprofit- agencies or institutions and 40%
of them in government, none Of them paid. They receive 3 credits in the
major or electgve credit. Typical placements are with the Rhode Island
Historical Society; the Division of Public Parks; in publishing; and with
nearby independent schools, where interns, teach and devise programs in
writing and other subject areas. Often humanities students do not take
part, in ~strictly defined "humanities internships." Non—humanxtxes
placements may be located, for example, in hospitals, bankxng firms or in
administration, .and require students to usé gazneral liberal arts skills.
Yet .although Dean Scott does not advocate placing students strictly by
maJor, he emphasizes that all internships include an academic component
and integrate academic theory with relevant practical experience. The
integration may be accomplished by allowing the paper to make the
connection between the work experience and the humanities.

Institutional funding covers Dean Scott's salary and the salary of the
Coordinator of ‘the Resource Center, who comes from a community-
involvement background but has somewhat less to do with internships than
Dean Scott, whose primary focus,is the academic component. In addition
to internships, the Center oversees volunteer activity and Work-Study.
In the 4gase of both the Associate Dean and the Coordinator of the
Resource Center, work with internships is one of the many
responsibilities of the job and does not appear in the budget as a line
item. Compensation is specifically connected with internship work only

in the case of one of the Center's Work-Study students whose sole

responsibility is internships. Faculty sponsors of interns receive no
mpensation-~work with internships is regarded as similar to overseeing
an Honors Thesis or a regular Independent Studv course.
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C. JOINT ARRANGEMENTS BY DEPARTMENT AND CAMPUS OFFICE

7 Macalester College . Program founded: 1972 ]
Career Development Center/ Présetit funding: institutional .
. Internship Program funds, corporate grants . .
) 1600 Grand Avenue Humanities interns placéd '
. St. Paul, Minncsota 55105 " yearly: 35 out of 250 in all ¢
’ . Susan J. Lowe fields .
Internship Coordinator . Placements: 80% locally, 10%
* . (612) 696-6384 nationally, 10% inteér-
' Private/ 1.,000-2,500 nationally ’ ’

"Joint arrangements" of internships at Macalester College means that
every department’ provides students with internship access through the o
Carger Development Center, where Susan J. Lowe coordinstes the Internship
Program.for the entire school. At first, it was reportedly a struggle to
establish credibility for internships "among academic faculty, but they
are now highly regarded The enabling trade-off in this joint venture 1is
that the program has a full- time, paid staff member who does the
time*-consuming work of developing placements and preparing students for
internships, while faculty do less time-consuming evaluative work and
forgo pay. Each department lists the internehip as a departmental course
offering in the college catalcz, thus assuring for the activity a high
degfee of visibility and insZ1tutionalizdtion. i - : N

. -
he -

* The Internship Program began twelve yearS' ago with a communxLy
ihvolvement effort that included an 1nternsﬁ1p and a volunteer component.,
In a capital campaign three¢ years ago, alumn1 helped Macaiester approach
——\EJ General Mills and the St. Paul CompanLes, Ine.” (a local insurance

company) for corporate grants ’that were designated, in part, for the
Carecer Development Center. Institutional reports later recommended that
the school's internship program bé merged with the Center and the .
corporate funds became part of the Center s operating budget.” The merger
resulted in a greater number of“alnternsths and the creation of the
full-time position of Internshxp.Coordxnator., A ] .
Some ‘departments list their owr placements and then send students to
the Career Development Center, but in most cases the central office lists
“and publicizes: the internship positions. As Coordinator, Ms. .Lowe
develops internship opportunxtles, often through suggestions from faculty .
and local ¢lumni. The program is publicized through a handsome brochure
and periodic breagkfasts and luncheons with faculty. Ms. Lowe also
attempts to develop ‘new internship &areas: computer-related, advertising,
and international business. Many more requests come in than there are
students to fill them. ' . .

Ms. Lowe' er responsibilities as Internship Coordinator include
pre-internshij orientation sessions for. all prospective interns, .to show >
them how to Yook for an ,1nternsh1p, individual coonseling to teach
1nrerv1ew techniqies and résumé writing; and workshops to teach students

\ \ . -
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how to write a learning contract, how to evaluate the internship at
mid-semestez , and so forth. She makes some site visits and ccordinates
mailings to suvervisors and faculty sponsors. She also handles all
paperwork connected with learning contracts and the evaluation and
grading processez. At the end of the term, she sets up a dinner for
interns and their supervisors.

Institutional funds pay for Ms. Lowe's salary and part of the Career
Center budget, upon which she draws for such additional expenses as
printing and telephone calls. She also administers a Work-Study
component within the Internship Program: Work-Study students can choose
to do an internship off campus and have 20% of their salary paid by the

nonprofit organization and 80X .by the school. These internship
arrangewents are attractive both to students and to appropriate
sponsoring -.organizations. ) \

Students who want to participate in internships must be of at least
sophomore standing and must meet other requirements specified by the
individual department. The type of internship arrangement’ (department ad
hoc or department-coordinated) and the methods useZ to evaluate
internships (journals and papers, for the most part) may differ from
department t¢ department and 1ntetnsh1p to internship, but students are
almost always evaluated in terms of learnlng plans, site evaluationg by
on-gite supervisors, and calls to the student at the placement site.
Faculty receive no form of compensation for their work with internships,

but they reportedly arge not disturbed-—they did not pursue an earlier’
opportunity to obtain compensacion. The administration is seen as,

supportive and 60-70 of the school's 100 faculty members sponsored
internships last year, signalling wide acceptance both of the .internship
concept and of current internship pracl ces..

Interns typically work 10-15 hours a’'week, 40% of them in business,
40% in nonprofit agencies or institutions, and ZOZ in government., They
earn grades A-F and Pass/kail and are awarded rhe equivalent of 1 course
in the major, elective credit, or General Education credit. A fifth of
all interns are paid. Ms. Lowe reported that although some students
experience difficulty finding  internships because they lack
self-confidence, most humanities majors encounter little difficulty 1in
locating placements. But it is more difficult, she noted, for humanities
majors than for students in technical and “business areas to find paid
internships. Not surprisingly, humanities students who do secure
placements in technical and business internships afte more likely to
receive pay.

Additional information was available regarding foreign language
internships. A variety of international firms in the Twin Cities areas
(banks, export firms, companies that conduct international business)
provide a ready supply ¢f internship placements 'in translation and
Fnglish-as~a-Second~Language Programs (for refugees coming into the ared,
mainly from Southeast Asia and Latin America). Foreign language students
can also arrange off-campus aczess to internships through The Associated

Pl
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Colleges of the Midwest, a consortium with a Chicago Urban Studies
Program. Although many study abroad, few take internships out of the
«country (typically onlv 5 each year out of the Center's 250 placements)
and, then, only during January or the summer term.

In reviewing Macalester's program, Ms. Lowe commented:

We don't find internships for students; we teach them the
skills necessary to develop tailor-made placements. Some
students don't want to work that hard. Fewer employers
pay; students need money.

k)
One other area of program difficulty is logistical: in a few cases,
faculty may wait too long to alert interested students that it is time to
. begin making internship arrangements,

It has already been noted that Macalester faculty are broadly
supportive of internships. To assess and respond to any skepticism that
may exist, however, Ms. Lowe holds periodic luncheons with faculty where
she can find out what the obstacles and reservations are. This past
year, she also held weekly breakfasts (one for- each department in the
college) to help her keep in touch with faculty sentiment on internships.

D. INSTITUTIONALIZED INTERNSHIP PROGRAMS °

8. Scripps College Prograr founded: 1975
Humanities Internship Program (HIP) -Present funding: institutional
Balch Hall funds
Claremont, California %1711 Humanities interns placed
Dr. Margaret L. Newhouse, Director yearly: 16
(714) 621-8000, x. 3550 Placements: 100% in Greater
Private/ Under 1,000 Los Angeles area

Some schools, such as Antioch and Kalamazoo Colleges, have
institutionalized experiential education to such an:extent that virtually
every student will have “a learning experience in the field before
graduating. Kalamazoo, for example, advises students i its literature
that "Participation in the [Career Development Internship ,Progra:] is
strongly encouraged by the college,. although it is not a requirement for
graduation. The - large majority of students do have at least one
internship experience." The rationale behind the school's venture into
internships includes integrative and vocational objective$ and a desire
to help students take greater responsibility for their education and
their lives. Other schools, however, have institutionalized the
internship concept at a lower but still highly visible level. One of the
most innovative and intellectually challenging of these ventures is an
institutionalized experiential learning program developed by Scripps
College specificaily for humanities students. It is virtually full-time
and includes an ecademic seminar takex by students concurrently with the
internship. .
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Among the several Claremont Colleges, which all, except for Pomona,
have a specialty, Scripps emphasizes the humanities. It 1s an all
woman's college and since more and more women are preparing for careers,
the school felit it would be wise to include a vocational option as part
of the academic curriculum. There are several kinds of internship
opportunities available now at Scripps. For example, summer internships
for pay are offered by the Career Planning Office. Students can also
convince faculty to give them credit in ad hoc internship aYrangements
that place them in field experiences through American University's
Washington Semester or UNESCO, or they can design their own field
experiences. But the Humanities Internship Program (HIP) is the only
credit-bearing internship program at the college.

The program began in 1975 with a three-year grant from the Mellon
Foundation which was part of a larger proposal put forward by the five
Claremont Colleges. Over the years, faculty from academic departments,
principally English and history, have occasionally co-taught the HIP
seminar, which is interdisciplinary, but the relation is informal and the
HIP program is not run jointly with departments. Since HIP is an
autonomous acasdemic program, department members do not serve as faculty
sponsors for HIP interns. Credit in the major depends upon approval from
the relevant department chair or advisor, but without departmental

supervision or additional evaluation. Neither ' does Dr. Margaret
Newhouse, the HIP Director, teach in any department, althouvgh her
fraining is in political science. Her half-time position involves

fadministration and teaching within the HIP program only.

The program accepts approximately 16 students a year (out of a student
body of roughly 500) for a spring semester internship. Entry is
competitive and the program has a somewhat elite reputation on campus.
Prerequisites for participation consist of a grade-point average
equivalent to at least a B~; sophomore standing; humanities courses two
previous semesters; and personal maturity, dependability and motivationm,
as evidenced in an interview that 1s part of the internship application
process.

With help from Associate Director Patricia Ruth, who is also
half-time, Dr. Newhouse develops and maintains lists of placements and
of fers placement assistance tu students. She receives internship
suggestions from Scripps alumnae, other faculty, the Career Planning
Office, and students themselves. Her network of contacts is further
enhanced by the fact that although she has not worked off campus, she
knows many people in the area. Placements tend to be highly
individualized: they are selected in terms of the student's career
interests, temperament and/or major, if the student sees the major as
important to her career. For the college, the main purpose of
internships 1is the integration of academic theory with practical
application. From the student's point of view, the principal goal may be
career exploration (for instance, an English major may want to explore a
career in law).
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Dr. Newhouse's responsibilities also include monitoring and evaluating
the internship. She makes one visit to each placement site during the
internship and the associates (internship sponsors) visit the college
twice during the term, for a social event at the beginning and a dinner
and academic presentation at the end. At each academic presentation,
three students deliver oral versions of their projec.s. Dr. Newhouse
also meets with interns one evening a week throughout the internship,
following a group dinner, to provide a forum for discussion, films, guest
speakers, panels (which include past interns), and the presentation of
required weekly issue papers.

Another of ner responsibilities is outreach. Dr. Newhouse speaks aff
campus to trustees, alumnae and other groups about the program. She also
works with the development and admissions offices on campus. Her
coordination with the administration in this way helps to show businesses
that Scripps is preparing women for work and helps to make the school
more attractive to prospective applicants.

Ultimately, Dr. Newhouse evaluates students on ,the basis of required
learning plans and evaluation forms that she sends to associates at
midterm and again at term's end, and students usually gee these
.evaluations. They receive grades of Pass/Fail for the work component of
the internship and can wuse the experience to gain elective credit.
Typically interns work 16-20 hours a week, 65% in business, 30% in the
nonprofit sector, and 5% in government at placement gites in the Greater
Los Angeles area. Internships are non-salaried, although students are
generally reimbursed for a portion of their transportation expenses.

The work SOmponenr however, 1is only one of three parts of an HIP
internship, Two other c0mponents, the independent project (a term paper)
and the interdisciplinary seminar, eack count as the equivalent of a
course, making the total internship experience virtually full-time.
Students may petition for credit in the major if the independent project
and their work relate to the major. And they may also receive humanities
credit (roughly the equivalent of General Education credit elsewhere) for
the academic seminar. Both academic components  of the internship
experience are evaluated with grades A-F.

The syllabus for the interdisciplinary course, which changes each year
to meet the interests of faculty and students, includec such texts as
Studs Terkel's Working, Freud's Civilization and Its Discontents, Marx's
"On Alienated Labor," Barbara Ehrenreich's The Hearts of Men, Betty

- -Friedan's The Feminine Mystique, Sissela Bok's Lying, urwell's 1984,
Arthur Miller's Death of a Salesman, Mary Shelley's Frankenstein,
Dickens' Great Expectations, Ursula Le Guin's The Dispossessed, as well
as selections from Ruskin, Thoreau, and J.K. Galbraith and many other
writers. The course is generally team-taught by two to three people (Dr.
Newhouse and department faculty) and centers on discussion and the
wr1t1ng of 6 papers on the required readings. The purpose of the course
ig to provide historical and cultural perspectives on work and
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work-related 1issues. There are also weekly issue papers in which
scudeqts cvaluate their job experiences and relate them to the broader
issues raised in the seminar. These brief analytical papers have
replaced the journal, which Dz. Newhouse felt had become merely
descriptive in the hands of most students.

The independent project is a disciplingd examination of some
humanistic issues confronted in the work situation. Projects are
normally based upon both library and on-the-job research ard where
relevant, bibliographies are submitted with project proposals. Each
project is first presented orally to the group and then turned in as a
final paper (usually 15-20 pages long) The following sample paper
titles reflect the variety f students' majors and internship placements:
1) "Criticizing the Critics: A Review of the Los Angeles Times Book
Review," written by a comparative literature major; 2) "The implications
of Self-Help Books Published by J. P. Tarcher, Inc.," written by a British
literature major; 3) "The Social Function of Taverns from the Medieval
Period to the Present," written by major in British and Amerlcan
literature; 4) "Artificial Intelligence: 'A Conflict of Mycin Men,"
written by a major in British and American literature; 5)7'"Notions of
Emergency and Responsibility in a'Health Care Situation," also written by
a major in British and American literature; 6) "The Social Role "of a
Small Museum, -written an American studies major; 7) "Art and
Environment in, Downtown Los Qngeles," written by an art history major; 8)
"Pub11c Ass;stance and Poor Chicanos in Pomona; California, 1979,"
written by a Latin American studfes major; and 9) "The Fusing of Theology
and Political Activism: The Theo ogy of Liberation and American uOCl&l
Movements," written by a history maJor. It is evident from these titles
that so-called "humanities placements" are often defined quite creatively
and that the paper plays a crucial role in integrating the woik of the
internship with the academic component.

At the end of the internship, students extensively evaluate all
aspects of the HIP program. \ “ B :p

Amdng the difficulties encountered in thé HIP program, Dr'. Newhouse
cited that of obtaining partial transportation reimbursement for students
and of financing dinners and related social events. The institution
funds the program, which is -very costly, and that is one reason the
program has remained small. Dr. Newhouse also noted that student
schedules sgometimes cause problems for employers who need interns
full-time, not just for 2-3 days a week. In a few cases, employers may
also have computer needs or needs for practical skills (e.g., drafting)
that not many liberal arts majors can meet. Dr. Newhouse commented that
on the whole, however, employers appreciate the Jliberal arts background
of the interns, and finding high-quality intefnship placements for
humanities mzjors 1is usually relatively easy. :
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INTERNSHIP PROGRAMS BASED OUTSIDE OF THE SCHOOL

9. The Washington Center Program founded: 1975
1101 14th Street, Northwest Present funding: tuition and
"Twelfth Floor. : grants from corporations
Washington, D.C. 20005 . and foundations
Dr. James M. Heffernan Humanities interas placed
Executive Director yearly: 100 out of 750 in
(202) 289-8680 - all fields ’
Private/ Nonprofit/Under 1,000 Placements: 100Z in Greater

Washington, D.C. area

Since it began 0perat10ns in 1975, the Washington Center, a nonprofit
educational organization, has placed 7,000 students from more than 500
colleges and universities across the nation in internship positions in
a11 fields in Washington, D.C. The Center also offers two~week special
topic symposia for undergraduates in all majors. In 1982, with the help
of a grant from the MacArthur Foundation, the Center added a humanities
component to its undergraduate internship program and, at present,
roughly 15% of the Center's interns each year are bumanxtxes majors.

The Center offers undergraduates an academic internship program with
realistic field experxences, hands-on respon81b111t1es, substantive
asgignments, one-on-one supervxsxon and evaluation, career guidance, and
exposure te one of the country’s 1ead1ng employment markets. - The
placement process is a negotiated one in which the Center acts as an
agent for the student and the student's home institution in establishing
contact with potential internship sponsors. Students remain enrolled at
their home institutions while taking part in the Center's program, but
the Center coordinates all internship act1v1ty, supervises and evaluates
students, conducts weekly required seminars and discussion groups, and
provides housxng and support ryices., The Center thus provides a
structure within which students’ far from their home institutions can take
part in supervised work-and-learning experiences that have been
individually tailored to their academic backgrounds - and their
professional aspirations. Washxngton Center internship experiences a.e
full-time and students typically receive 9712 college credits for working
35 hours a week at the placement s1te and 3 college credits for academic
work in the weekly semlnar.

Before applying to the program, a student of at least junior standing
must co _2r with an on-campus Institutional L1axson, a person at the home
institution who has worked with the Center, in order to determine the
amount and kind of credit, the- basis for grading, and all other
internship requirements. Once accepted into the program, students
indicate the kinds of placements they would prefer in terms of their
interests, background, training and/or career goals., Program Associates
at the Center ,capéfully match student requests with descriptions of
available placements and, as a rule, offer students at ledst four
placement options. 7Thr particular placements students have gelected are
then confirmed and sei up before they arrive in Washington'
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One fourth K of the interns overall typically secure placements’ in
business, 15% in nonprofit agencies, and 60% in government. A tenth of
the interns are paid and from 82-12% receive Center scholarships. Sample
placement sites for humanities majors include the National Endowment for
the Humanities, the Kennedy Center, the Corcoran Gallery of Art, the
National Archives, the Library of Congress, the Folger Shakespeare
Library and the Folger Theatre, the American Folklife Center at the
Smithsonian, the Woodrow Wilson Internatiqnal Center, the Hispanic Link
News Service, and the Congressional Hispanic Caucus, as well as
placements on Capitol Hill., Many internships are also available in the
areas of business, consumer affairs, international relations, labor,
education and 1in sgpecial interest organizations and associations.
Sponsors receive students on the understanding that the internship is,
above all, an educational experience for the student, nodﬂa way for them
to obtain low=-cost labor.

. Washington Center Program Associates develop and certify internship
placements, assist students in securing placements, provide them with’
pre~internship orientation, help them write the required formal learning
contracts, counsel and supervise them during the internship, help resolve
any placement problems that may arise, and evaluate students at the end
of the internship. The 10 Associatés are full-time professionals
specifically trained for this work by the Center. They monitoft student
progress at the workplace through three on-site performance evaluation
sessions with each student and internship sponsor. The sponsor
recommends a final internship grade based upon student performance in the
placement, which is revealed in the evaluation sessions with the Program
Associate and the student. Associates direct the evaluation process and
submit their own final evaluations of the students. Seminar faculty
evaluate student performance in the required weekly seminar and submit a
final grade for each student. Seminar and internship grades of A-F are
then sent to on-campus faculty, who assess the grales and award credit at
the home institution on the basis of all program assignments and
evaluations., ’

Each intern is required to enroll in one of the Washington Center's s
academic seminars to complement the work component of the internship.
Seminars are discussion-size groups (limited to 15 students) that meet
cne evening -a week, Instruction 1is provided by experts who ‘are
themselves practitioners in the field under study. The effectiveness of
these\adjunct faculty derives from the fact that ‘they are not traditiocnal
academ}c 1nstructors, while all have strong academic bacngrounds and sdme
teaching experience. Seminar faculty include lawyers, senior 4geacy
executives, congressional staffers and policy analysts.

Each seminar is designed to explore a particular subject of
intellectual inquiry related to students' internships, and to serve as a
forum for the integration of academic theory and practice. ''Business and
Ethics," "Arts and the City," "Political News Reporting," 'Trial by
Jury," and "Latin America and International Politics" are among the

l
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sixteen to twenty seminars taught each term. Reading and writing
assignments are required for all seminars, as 'is gome practical
experience (e.g., attendance at exhibitions, congressional hearings,
press conferences, and so forth) related to the seminar topic.

Program Associates also set up a full schedule of co-curricular
actiyities that supplement the work experience and seminar. Throughout
the K;nternshxp pegiod, students attend lectures featuring prominent
public figures in government, business and culture, as well as social and
culfural eventd that enrich their personal experience. Rezular offerings
include a Monday Night Speakers series, Capitol Hill Break fasts, Brown
Bag Lunch dxscussxon groups, agency gite visits and brxefxngs, and visits

to local cultural institutions, such as the Smithsonian and the Museum of’

African Art.

More than half of the institutions whose students take part in
internships through the Center pay the program fees frop”student tuition
and/or campus financial aid. Others have special funds and waivers to
help subsidize Washington -costs. Through ‘corporate and foundation
grants, the Center also offers a limited number of scholarships to
minority and other applican*s. Center programs are available year-round.
For the fall and spring semesters (15 weeks each), the program costs
$960; program costs for summer session and winter and spring quarters (10
weeks each) are $840. The Washington Center also provides housing for
students; the centrally-located facility includes furnished apartments
with full kitchens.

In discussing what constitutes a high-quality internship experience,
the Center's Executive Director, Dr. James Heffernan, pointed to
conscientious supervision; a high level of work assignments and
responsibility at the placement site; and students' commitment to, and
readiness to benefit from, the internship. He, commented that agency
sponsors in Washington need interns snd hence provide good mentori.g and
stimulating assignments. Good relationships with campis faculty are also
central to the success of the program. Dr. Heffernan emphasized the
value and credit-worthiness of experience-based learning and uaderscored
the educational and professional importance of an internship as part of a
studert's course of study.
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INTERNSHIP PROGRAMS BASED OUTSIDE OF THE SCHOOL

10. The Great Lakes College Association Program founded: 1968
Philadelphia Urban Semester Pregent funding: institutional

1227-29 Walnut Street funds

Philadelphia, Pennsylvania 19107 Humanities interns placed
Stevens E. Brooks yearly: 28 out of 200 in all
Executive Director fields

(215) 574-~9490 Placements: 100% in
Private/Nonprofit/Under 1,000 Philadelphia

The Great Lakes College Association (GLCA), founded in 1961, id an
academic consortium of 12 independent liberal arts colleges: Albilon,
Antioch, Denison, De Pauw, Earlham, Hope, Kalamazoo, Kenyon, Oberlin,
Ohio Wesleyan, Wabash and Wooster. Since 1968, the Philadelphia Urban
Sem.ster has provided 2,500 students from GLCA's member colleges, as well
as liberal arts students from other colleges and universities across the
nation, with a structured learning experience of an academic and
experiential nature within the urban environment of Philadelphia. Of the
200 undergraduates typically placed each year, 142 are humanities

- students (in English, history, art history and philosophy). Students

refain registered at their home institutions, but pay the term's tuition
to GLCA for 16 semester hours of credit (4 courses). Program components
congsist of the field placement, where students- work 4 days a week; the
required City Seminar, which meets 1 day.a week; and an elective seminar,
which meets ! evening a week. All supervision and evaluation are done by
Urban Semester faculty.

Students with at least sophomore standing, a minimum grade-point
average equivalent to a B, and a minimum number of credits in the major
may apply to the program either directly or through faculty or
administration at their schools. Staff in the Urban Semester office
develop placements under the guidance of a placement coordinator.
Students select and are interviewed for prospective placements after they
arrive. Typically interns work 32 hours a week, 60% of them in business
and 40% in the nonprofit sector. However, over two thirds of the
business placements are with nonprofit organizationa, for example, the
business office of the Philadelphia Orchestra. Furthermore, Urban
Semester faculty have found that the distinction between humanities and
non-humanities internships does not hold up; students are placed
according to what théy want to -learn, which may or may not be tied to
their major. For example, a physics major may request a placement with
the Ph11ade1phla Museum of Art because it provides an opportunity to
learn more about the arts.

The program has 6 full-time faculty members, most of whom have the
_doctorate or other terminal degrees (M.B.A. or M.F.A.). They are given
special training when they arrive, and each is assigned a maximum of 20
students to spupervise in the internship and to teach in City Seminars.
Most have had prior experience with traditional campus-bound education
and have deliberately chosen a careey in non-traditional education. The
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fact that one faculty member recently won an NEH fellowship ‘for faculty 4
development indicates that even though program faculty work outside of :
academe , they are regarded as academically of high quality. Roughly half, -

of them are scholars, research and publication-oriented. The other half

are practitioners (for example, a ceramicist or a performing artist).

The program does not try to match faculty members' areas of expertise

with students' majors or placements, however. The emphasis is on the
liberal arts and on teaching students how to learn.

Faculty advisors are selected on the basis of students' personal
preferences during orientation and the topic ;of the City Seminar that
each faculty member teaches, These are -academic seminars, often
interdisciplinary in content, and provide a methodology for using the
city as a subjeect of aciive learning. Typical seminar topics offered ,
each term include urban art, myth and the modern city, and community and ‘//,‘/’/
politics. A maximum of 20 students are permitted per topic, 10 in each
section. Classes meet once a week for 4-5 hours, depending upon the
field activity. In this "seminar day," students also discuss issues
raised by their placements and have time to meet individually with their
faculty advisors. Term papers are not required for the seminar, but
students are assigned outside reading and might write a journal and a
series of short papers.

In addition to the City Seminar, students usually elect to take one
evening seminar a week. These are conducted by adjunct faculty, people
working in the field, practitioners who may or may not also be academics.
They are offered according to student interest and may or may not be
related to students' majors. Typical evening seminar titles are Justice;
Communication and Community; Women and Social Policy; New Styles in
Management; The Form of the City; and Performing Arits. As with City
Seminars, students prepare outside reading and writing for this course.

At the end of the internship experience, faculty evaluate and grade
students’ tota] program performance on a scale of A-F in terms of site
visits and calls to the intern, on-site supervisors' comments and written
evaluati.ns, evaluation of required learning plans, exit interviews,
course work and any other evaluation material that may have been agreed
upon with Urban Semester faculty. Depending upon arrangements made with
each participating college, students carn credit in the major or in an
interdisciplinary field, or elective credif. As a form of
post-internship assessment, students meet one-tO-one-with Urban Semester
faculty and fill out a post-~internship learning plan showing what courses
or further kind of study they intend to pursue, whether they plan a
change of major, and what skills they have still to learn to achieve
their goals.

4

To supplement the work and academic components of the program, Urbaa
Semester faculty and staff also offer students special wa:ckshops and
colloquia. All students take computer and writing workshops. Colloquia
topics have included "Social Issues: The Philadelphia Mayoralty Race
1983" and '"Managing a Small Nonprofit Organization." In addition,
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students avail themselves of.the wealth of cultural and social resources
in PhiTadelphia and at the 70 colleges and universities in the area.
Recently, they have also had access to a job bank where alumni and
friends advertise positions. ‘

Tuition for the program is about the same as it is at a GLCA college,
$2,970 for fall or spring semester (16 weeks), housing,%cf‘ included. The
usual arrangment is that students enrolled in the”/GLCA program pay no
tuition at their home institutions, or perhaps pay just a maintenance
fee, although they retain their campus status. Students generally rent
apartments in Philadelphia during the internship, which,h is feasible,
since, with so many schools in the area, the turnover in hbusiug is very
high.

Reviewing the major internship issues confronting humanities majors,
Executive Director Stevens Brooks noted that '"Faculty and parents
misguid. students, who then Believe that business rarely wants humanities
students at entry level." . Commenting on the GLCA program in
Philadelphia, he added that the| city is its own worst enemy. Perceived
as a stepchild to New York iA the arts and to Washington, D.C. in
politics and government, Philadelphis, he believes, offers a wealth of
untapped resources for students interestec in internships.

_82_

33 :




P

PRINCIPLES OF GOOD PRACTICE

[ {

It is not likely that recommendations from an externai/report such as

this can affect the problem of resource limitations that respondents cite

.most often as a difficulty, whether they do or do not“Sppnsor internships.

This section therefore focuses on faculty practices and attitudes, an area in

which such recommendations can more readily make a difference. Suggested

below are some techniques that are generally adaptable by humanities faculty
members who wish to help their students learn experientially.

The' principles of good practice that faculty use in the classroom carry
over into the field of experiential-learning. Such components of traditional ,
learning as faculty supervision, student reflection on‘ the learning process, e
and faculty evaluation of student learning re-emerge in two themes that are .
central to experiential education: "articulation" and content-account-
ability. "Articulation" is the integration of the internship. into the
student's overall course of study. Content—accountability means that the
learning goals of the internship are spelled out, often in connection with or
as an extension of the articulation process, and that ways of verifying these
goals are established. »

It seems likely that experiential learning will have the best chance.
for wide acceptance among humanities faculty when internships are strongly
and convincingly linled to the teaching curriculum. In a jointly sponsored
publication, the Western Interstate Commission for Higher Education (WICHE),
a thirteen-state educational association that surveyed regional internship
practices, and the Council for the Advancement of Experiential Education
(CAEL), one of the two major professional organizations in the field of
experiential learning, advise that .
. ,

: Experiential education components . . . are [generally] part
of a larger academic program, whether that be the core
curriculum, a specific academic major, or a sequence of

* professional courses. . . . In an "articulated" internship,

'+ « . learning must bear a close relationship to the larger
learning and career goals of the student's academic
program, <26> . .

Articulation can take place whether the student makes arrangements for the
internship through a department or a campus office. The WICHE-CAEL Casebook

notes that

’

Those programs that have originated from faculty initiative
have the strongest articulation, because faculty "own" the
programs and because faculty understand the relationship
between components of a curriculum and how internships can

<26> Holly Zanville and Richard Markwood, A Casebook on Practice in
Internship Education (Boulder, Colorado4 Western Interstate Commission for
Higher Education, 1982), p. 15. Subsequent references to the Casebook appear
l ~ 1 the text.
|
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be integrated. . . . Programs in which faculty are not ‘
instrumental in designing Lnternshxps that fit into an
overall pattern of courses [for example, programs arranged
e hrough a central office (on campus] can accomplish the same,
end by developing a process in which the student and his/her
faculty advisor individually relate the internship to a
larger pattern of course work. (pp.*20, 21)

of academic acceptance and to further its '"institutionalization
establishment as a valued and enduring component of the curriculum.
Institutionalization is vital to ensure that programs do not have to start
over again each time theré 1is a turnover in faculty .administering the
program, whether because someone has left the department or because lack. of
compensation or time constraints have forced the pergon involved with
internships to abandon the work. Yet it is also possible for an intermship’
program to become over-institutionalized. within an academic department,
although not many departments have reached that stage of concetn. A problem
might arise, for ex‘mple, if a department had an overly specialized idea of
what constitutes a suitable internship for that major and restricted student
participation to fit just a few patterns., Or the program might become
over~institution.lized if it were assigned an established course number and
appeared every year pro forma in the college catalogue, but had no particular
department member(s) to champion its visibility among the majors. It .is
probably best, therefore, for the longevity and educational distinctiveness
of internship activity if some. central office or member of the administration
at the institution oversees program development and evolution.

Content-accountability becomes a particular issue when educational
programs are located away from campus or when the day-to-day presence of
traditional instructors 1is impractical or inappropriate. To assure
educational quality and then secure widespread faculty recognition and
acceptance under such conditions, it is egsential to '"clarify intended
outcomes [of the ihternship], ang to do so in assessablexform."<27>

Learning contracts or formal learning plans provide both a way to
formalize internship objectives and grounds for assessing their achievement.
Often signed by all three interested parties—the student, the faculty
sponsor and the workplace supervisor——the contract clarifies the internship's
afticulation or "fit" into the student's overall academic program 'by
specifying the kinds of learning the student expects to -accomplish, the
methods by which the learning will be achieved, and the procedures by which
the learning will be evaluated. If the contract is used to assess the
learning that has, in 7act, been achieved by the end of the intermship, it
becomes an instrument of accountability. Over three fourths (77%) of those
whu responded to the Questionnaire B item about formal learning plans or

<27> Morris T. Keeton,''Assuring the Quality of Educational Programs,"
in Learning by ExpeJxence--What, Why, How, eds. Morris T. Keeton and Pamela
J. Tate (San Francxiro' Jossey~Bass and CAEL, 1978), p. 40, a
~
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contracts reported that they are required of each intern, and roughly half
who commented on means of evaluating interns cited the evaluation of these
contracts. Often there is also a field-service contract in which the
placement sponsor is asked to specify, ahead of time, the type of“work the
intern will be doing, thus assuring commitment at the placement site to the
learning the student has formalized as a goal.

Papers and term papers are critical in verifying internship learning
and helping to define its relationship to the student's course of study.
Over. half (54%Z) of. those who answered the Questionnaire B item about
mechanisms used to evaluate student internship perfarmance reported using
term papers. A number of the respondents who shared their experiences with
us as case studies, however, emphasized that papers should grow out of the
internship and its experiential nature, and not be simply a traditional
course assignment tacked onto an untraditional learning experience.

In this respect, evaluation of products.prepared for the internship can
be an ideal solution. Such products as newsletterts and introductory essays
to exhibition catalogues, for example, ,can provide primary "evidence" that
traditional knowledge and skills have been enhanced during the internship and
that new learning has taken place. As noted earlier, while only 3% of those
who responded to the questionnaire item about methods of evaluation tock the
trouble to add the comment that they evaluated students in terms of material
produced for the internship organization, the number who actually do so is
probably much greater. .

Term papers and projects can also be key in freeing students from the
difficulty of having to secure narrowly defined humanities internships, or
internships defined strictly in terms of the major.. The papers and ptojeccs
may be used as bridges, to make the connection back to the maJor, if that 1is

desired.

/} Another creative way of forging articulation or connection between the
internship and the student's overall curriculum is through a concurrent
course (some programs instead require courses to precede and/or follow.the
internship). Concurrent courses, whether principally academic or
professional in emphasis, are an area of weakness for programs that
participated in our survey, however—-only 25% of those who commented on
methods of evaluation assess students on this basis. Jane Permaul, speaking
on behalf of the National Society for Internships and Experiential Education,
cautions, however, about the need to integrate the seminar with the work of
the internship: "Too frequently [an] experiential learning course fails
because the instructor uses his lecture notes and readings with total
disregard [of] student €ield experiences. The course then becomes a regular

course [with] an additional requirement."<28>

{28> Jane S. Permaul, "Policies andgsPractices for Quality Experiential
Learning,”" a presentation delivered at a workshop sponsored by NSIEE at the
annual meeting of the Association of American Colleges, January 8, 1981, in
Denver, Coldrado. The material quoted appears on p. 7 of the draft.
Suosequant references appear in the text. :
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In a traditional course, quizzes, examindtions and class discussions
bring about student reflection on the learning experience.  In internships,

. " it is necessary to take speciil measures to activate student reflection on
what has been learred and how it relates to learning in other parts of the
curriculum. The degree to which students reflect on this less traditionally
structured experience will very likely determine how much they benefit from
it, intellectually ang developmentally.

In addition to the opportunities for reflection on the internship
afforded by a finely integrated concurrent seminar, there 1is the’
pre-internship orlentatlon, a gervice offered by over half (54%) of those .who
réported providing internship services. In a pre~1nternsh1p orientation,
students are able to ‘focus early on the kinds of learning they want to get
from the internship and for which they will later by held accountable. In
some cases, they may even receive early instruction in how to compose a
learning contract, where questions of learning and accountability are spelled
out. . .

Four fifths of ‘those who discussed evaluation mechanisms indicated that
they use journals or logs, another method of activating student reflection,
although it has been observed that students often have difficulty maintaining
an analytical edge to such informal writing. For this reason, some
respondents find the assignment of.short analytlcal papers or reports more,
effective for stimulating student re\lectxod .

3 s

Additipnal opportunities for tudent reflection arige with the exit
interview, during which. the faculty sponsor reviews with the student the
various évaluations ‘of his or her work' made throughout the internship.
Almost half (43%Z) of those who commented on methods of evalGation use exit
interviews, . Because experiential learning requires studénts to be
self~directed much of the time, however, one such session is not enough. It
is important to build into the course a number of occasions when students can

. hear how faculty and intern sponsors-see their progress. At their best,
these ongoing evaluations train interns' powers of reflection back upon their
own learning in the internship. Jane Permaul coliments that ongoing
evaluation "will provide . . . feedback to students and alert the instructor
and supervisor [to] student progress. This mechanism should not be closely
tied to grading [although] the actrval learning gained in accordance [with]
course objectives should be the basis for grades, as [it] would be in other
courses" (p. 6). . , -

Used least frequently to stimulate student reflection 1is .an organized
period of post-internship assessment, checked by cnly 1% of those who
indicated the internship services they provide. The period -after’ the
int:rnship is ideally one of the most fertile for reflectlon, and one that
could bring great rewards to both the student and the prOgram. The student
has finished all work for the internship and 1is therefore in a better
position than at any other time to reflect on what the experience has. meant
and what impact it may have on the rest of his or her course of study. The
fact that a program requires a period ’ of structured post- internship
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"EDUCATING TH}éUCH T!‘IE lESOUleS OF THE CAMITAL CITY” - ,
- . ’ . November 29, 1983 .
P . - . 7
| MEMORANDUM ’ S
'TO , .DEPARTMENT CHAIRS IN ENGLISH, AMERICAN STUDIES ART HISTORY
PHILOSOPHY, CLASSICS AND MODERN §OREIGN LANGUAGES . Ci

FROM DR CARREN KASTON, PROJECT DIRECTOR, NEH GRANT, THE WASHINGTON
GENTER . .

I

RE:  * Survey of College-Level Internship Programs for Humanities Stu(}ent:

The National Endowment for the Humanities has awarded The Washmgton Center a six-month grant to

survey and analyze college:level internship programs for students in the humanities natnonwnde

Recogmzmg ‘that”humanities departments may differ widely in their attitudes toward the mtemshnp

concept, the Center is seeking responses both from departments that do and departments that do not

support undergraduate internships. For example, some departments may think that internships enrich

the student Lurriculum, while others may think that internships take time away from students’
* concentration on the. -Major. -

To survey both of these groups, two questjunnaires are being sent to humanities departments on your
campus. Please fill out the pink QUESTIONNAIRE A if your department or division DOES NOT
support the internship concept, either by sponsoring internships for its undergraduate majors or by

* giving them access to mtetnshnps arranged through other academic departments, central mtemshnp
offices on‘campus, or internship programs based off-campus Your participation in the survey is very
valuable in helping us learn more about the iniernship climate nationwide. Please note that ad boc
internship arrangements with mdmdual faculty sponsors should be recorded on QUESTIONNAIRE B.
Please fill out the yellow QUESTIONNAIRE B, then, if your department or division DOES support the
inteinship concept; ¢ither by spunsouring internships for its undergraduate majors or by giving them
access to internships arranged through other academic departments, central internship offices on campus,
or mtemshnp -progiams based off-campus.

. «

A final report, based upon the information y’:u’ provide in these questionnaires, will detail the extent to
which humanities students have access to work-and-learning internships and the attitudes and practices
that prevail in your field with respect to internships. Acorpphmentary copy of the Execubive Summary of
the final report will be available to all survey participants. Simply indicate on the last page of your
-questionnaire if you would like to receive it.

PLEASE "MAIL YOUR QUESTIONNAIRE BACK BY DECEMBER 22. Qur postal permit for the first-
class return mail envelopes runs out un December 31, and to stay on schedule with the grant, we must
"begin olir analyses in mid December. As a fellow faculty member, I realize that our December 22 deadline
will toincide with end-of term pressures for most of you. I would greatly appreciate it, however, if you
could find a few moments durmg these busy days to answer our questtons

» ¢

If you have any questions or problems, please do not hesitate to call me collect at (202) 289-8680. We are
excited about the opportunity to survey the range of attitudes and practices affecting internships in the.

.‘ | ¢ - QUer, pleaie -— 1_ OO

{FORMERLY THE WASHINGTON CENTER FOR LEARNING AI.TIRNM’IVU) ?
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humanities. Thank you’very much for your assistance.
- . .

¢ 4

. -

.
%
N
h . -

N.B.. For the purpose of this study, internships are defined as supervised, out-of-class learning
experiences that include a substantial work component. The internship may be full-time for a term, r
part time with concurrent course work. While some internships may be paid, financial return is not their

. sole purpose, as it would be with\a part-time job or College Work-Study.

-~

.
x

The Washington Center is a non-profit educational organization in the natian’s apital. Sihce 1975, uver

6,000 students from 500 institutions and all major fields have benefited from Center’s internships,

selected-topic seminars, housing and suppof't services. | :
2
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* * ) : 2 o . November 29, 1983 © .,
: , ¢ - o 5 R ‘
: MEMORANDUM" ‘ o . ' . -
: Lo -7 - 4 . h » ¢ .
:I‘()_:/ OFFICES FOR EXPERIENTIAL LEAKNING, INTERNSHIPS, COOPERATIVE <
e .EDUCATION AND CAREER SERVICES, AND INTERNSHIP PROGRAMS BASED
OUTSIDE OF COLLEGES AND UNIVERSITIES - oL 6
FROM. .DR. CARREN KASTdN, PROJECT DIRECTOR, NEH GRANT, THE \)_C/A?ﬁINGTON
. CENTER e T / . \ :
y . N v . »
' S -, . , . .
.. RE Survey of College-Level Internship Programs for Humanities Students - s
- ) : - . F,
‘ - ‘ » . . R .
The National Endéowment for thie. Humanities has awarded The Washington Center asix-morth grant to .
, survey and analyze college-level intérnship programs for students in the humanities ‘nationwide. In
“addition to studying the access to internships provided to humanities stddents through their departments, ,
- " we wish to learn about non-departmental arrangements through which humanities majors can undertake .

internships. The enclosed QUESTIONNAIRE Bis therefore being sent directly to department chairs in
the humanities and to offices for experience-based learning and internships, both inside and outside of
campus settings. : T

.
» Y-

- A final report; based upon the information yod provide in thése questionnaires, will detail the extent to
which humanities students have access to work-and-learning internships and the attitudes and practices . ,
* that prevail with, réspect to these internships. A complimentary copy of the Executive Summary of the
final report will be available to all survey participants. Simply indicate on the last*page of your .
questionn_&e if you would like to receive it. s : . A .

K -

PLEASE MAIL YOUR QUESTIONNAIRE BACK BY DECEMBER 22. Out postal permit for the First-
class return mail envelopes runs out on December 31, and ‘o stay on schedule with the grant, we,must
begin our analyses in mid-December. As a colleague in €xperiential education, Lrealize that our December .
. 22 deadline will coincide with end-of-term pressures for most of you. I would greagly appreciate i,
however, if you could find a few moments during these busy days to answer our questions. .

v *

. - . [N
If you haye any questions or problems, please do nut hesitaie to call me collect at (202) 389.8680. We are
excited about the opportunity to,survey the range of attitudes and practices affecting internships 1n the
humanities. Thank you very/chh for your assistance. ‘ :

'

. . . .
N.B.: For the purpose of this study, internships are defined as s&pervised, out-of-class- learning
- experiences that include a substantial work component. The internship may be full-time for a term, or
" part-time with concurrent course work. While some internships may be paid, financial return’is not their

sole purpose, as it would be with a part-time job or College Work-Study. ;

*

® [ ® [ ® .

H

The Washington Center is a non-profit edacational organization in{thq nation’s capital. Since 1975, over
6,000 students from 500 institutions and all major fields have benefited from thc{ Center's internships,

selected-topic seminars, housing and support services. . <, .
-+
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1101 FOURTEENTH STREET, NW
WASHINGTON, DC 20005

- : v 202/289-8680
“EDUCATING THROUGH THE RESOURCES OF THE CAPITALCITY" ¢ A )
-m : \ -
. November 29, 1983
MEMORANDUM
. M ‘ ‘ b
TO: ‘CHIEF STUDENT AFFAIRS OFFICER . ~ O K

FROM . DR. CARREN KASTON, PRO]ECT DIREZTOR, NEH.GRANT, THE WASHINGTON
' " CENTER . .

"“RE: Survey of Coliegeeievel Internship Programs for Humanities Students

" The National Endowment for the Humanities has awarded The Washington Center a six-month grant to

survey and analyze college-level Internship programs for students in the humanities nationwide. In
addition, to studying the access to interpships provided t6 humanities students through their departments,
we wish to learn about nun- departmeg‘:l arrangements through which humanities majors can undertake
internships. The enclosed QUESTIONNAIRE Bis therefore being sent directly to department chairs in
the humanities and to offices for experience‘based learning and internships.

In order fobesure ue baie not missed yny internship programs based outside of humanities departments,
we are.ashing you to forward the enclosed memo and Questionnaire B to your campus’ office of
experiential learning, internships, covperative education, career services, or the like. If there is more than
one such office on campus, we would greatly appreciate your mgkingas many copies as necessary of the
enclosed faterial and forwarding them. Q/ : '

I might note that the deadline fur mailing the questionnaire back is DECEMBER 22. Qur postal permit for
the first-class return mail envelopes runs out on December 31, and to stay on schedule with the grant,we
must begin vur analyses in mid-December.  realize that the December 22 deadline will coincide withend-
of-term pressures for most of you, but I would greatly appreciate your help in distributing the§
questionnaire, to the proper offices as soon as possible. .

)

To help you decide t6 whom to furward the enclused material, it may be useful for me to specifyghat for

the purposes of this study, internships are defined as supervised, out-of-class learning experiences that

include a substantial work component. The internship may be full-time for a term, or part-time with

cuncurrent cuurse work. While some internships may be paid, financial return is not their sole purpose, as

it would be with a part-time job or College Work-Study.
-

-~

- - v
If you have any questions or problems, please du not hesitate to call me collect at (202) 289-8680. We are

excited about the uppurtunity to survey the range of attitudes and practices affecting internships in the
humanmes Thank-you very much for your assistance. Y

The Washmgtun Center is a non- profit educational vrganization in the nation’s capital. Since 1975, uver
6,000 students from 500 institutions and all major fields have benefited frum the Center’s internships,

selected-topic seminars, housing and support services.
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#ow % QUESTIONNAIRE A * * #
Questionnaire A is designed for departments in the humanities that DO NOT provide their
wndergraduite majors with access to internship experiences, cither through the department or through
nther mechanisms " Access” includes credit in the major for internship work arranged elsewhere and any
kind of ud Foc curriculum arrangement with individual faculty members. If your department does not
provide access of this or any other kind, pléase help us learn more about instructional actitudes and
practices in your field by answering the following questions and mailing the questionnaire back by
DECEMBER 22 in the enclosed, stamped, self-addressed envelope to Dr. Carren Kaston, Project
Direcror,}IEH Grant, The Washington Center, 1101 14ch Street, N.W., 12¢h Floor, Washington,)D.C.
. ¢ , -

20005. ./,

[ -

. L=
Pleasebe assured that responses will nye be identified with particular institutions, results will be reported
only in the aggregate. : '

. Name and citle of respondent ' - |
lnstituti;)n : _ ) .
« Department ! : :
" Address i : - a
- : Zip Code ;
Telephone ( ) : _— - .
Public institution —____: Private insticution - :
Size of undergraduate student body: ' .
——— Under 1,000 C e 2,500-5,000 —— Over 10,000

——— 1,000-2,500 5,000-10,000

\

2. How many undergraduate majors are enrolled in your department?

B

Check here if your department o'ffers the B.A. only —____; the M.A. ;the Ph.D. .

[V

» . e ad * - . -
Please indicate the reason(3) why your department dues not provide internship experiences or-
access to such experiences to your undergraduate majors. Some reasons thae have been advanced

appear below Check those thac apply in your department and mark the most importait witha “1.”
2
. x
Detracts from course work. . .

Weakens liberal arts orientation. .~
Too many requirements already. :
——— Too cagtly. :
——— Difticult to insure quality of internship experience.
: There has been no $tudent interest. w .
— — The 3chool administration does not support such efforts.
Faculty have not expressed an interest. ©
Inadequate nurdber of faculty or staff to run the program.
—4__ Faculty would not get released time or other compensation.
Geographic'limitations: few internship opportunities available locally.
Concern that employers are looking for “cheap labor.” '
e Other A :

-—

'

5 Do your undergraduate majors pareicipate in internships arranged outside ot the deparement?
Yes - s No s ldon'tknow . ,

-

— over, please — ' i -
, " =] g

I3
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6. If so, who coordinates them? (Check all items that apply.)

A

Other academic departments. ' ’ ¥ -
Central internship. office on campus (e.g., experiential learnmg program, careef
services office, cooperative education office).

Study abroad. (Check here only if the study abroad’ incorporates a substantial work
component.) ’

Internship programs or org .nizatiens based outside Df the school (e.g., The Great Lakes
College Association or The Washington Center).

Other: ,
Please help us in vur data-collection by forwarding Qne:tmmmn Bthe offue(s) above thatcoordinate
non-departmental internships for your majors. - 7 : ' -

7. How many of your undergraduate majors typically participate each yeaz in internships arranged
through such mechanisms? ¢

8. What type of academic requirements, the major excluded, can be satisfied by internship experience?
(Check as many as apply.)

L .y
None, Gradugtion. N
. General Education credit. _—— Other!
Elective credit. / /
. . < /
9. Have any of your current students expressed an interest in having department-based internships or
access to internships through the department? Yes ; No
-
10. If so, what is the basis of their interest?
, - K’/
* -

1. Are faculty members in your department now interested in offering majors department-based
internships*or access to internships? Yes ; No

12, If so, what is the basis of their interest?

13. Is your institution cu -ntly taking steps to provide internships for humanities students?
Yes ; No

e

14. If so, what is the basis of that action?

1 4

4 M O
15, Additional comments:

A

4
?

PLEASE MAIL THIS QUESTIONNAIRE BACK BY DECEMBER 22 to Dr. Carren Kaston, Project
Director, NEH Grant, The Wnshmg,ton Center, 1101 14th Street, N.W., 12th Floor, Washington, D.C.
20005, Thank you for participating in the survey.

-

Chedk here if you wish to receive the Executive Summe 2ty of the report generated by the findings of the

crudy
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ook Kk QUESTIONNAIRE B * *x *

Questionnaire "B i dengned for departmem: or dwmons in the /mmamhe: that provide thes
undergraduate m.quu with access to inteinship experiences, either through the department vr throug/
nther mechanisms. (Study abruad shoukd nut be countedasan mternshlp experience unless it incorpurates

a substantial work component) . .

Please mail the que stPonnaire back by DECEMBER 22 in the enclosed ‘gtampcd' self-addressed envelope

to Dr Carren Kaston, Project Director, NEH Grant, The Washmgton Center, 1701 14¢th Streer, N.W.,
12¢h Floor, Washington, D.C. 20005.

Please be assured that responses will not be |dent|f|ed wnth particular institutions, results will be reported
only in the aggregate. ;

1 Inscitution

Department/Office
Address

‘ Zip Code

Contace person (name and title) .

Telephone ( )

; Private institution

Public institution

Size of undergraduate student body: “
Under 1,000 2,500-5,000
. 1,000-2,500 5,000-10,000

Over 10,000

o

; the M.A.

-

Check here if your department offers the B.A. only ; the Ph.D.

\ ’ .

3 Check all the entries below that describe the ways in which your dep.xrtment provides access t
internships for your undergraduate majors.

Through the department, A - .
Primary responsibility (check one):

Department chair

Department’s administrative staff :

Graduate students :

Individual faculty members in «d .,oc arrangements. with srudents

Faculty-coordinated departmental program

Through other academic departments.

—— Through central internship office on campus (e.g., expericntial learning program,
career services office, cooperative education office).

——— Through internship programs or organizations based outside of the school te.g., The
Grear Lakes College Associaticn or The Washington Center).

— Odher

»

.

Answer EITHER +f or 5. THEN PROCEED TO 6. )

1

.

4. To be answered by departments:

a) How many undergraduates are enrolled this year?
b) How many participate in internships arranged through the department?
¢) How many participate in internships arranged through central offices on campus ur organi-

zations based off-campus? Name of program?

— over, please —

Ce 95— 106
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5. Tuleansuercdbyinte rn.rb:p programs based outside.of academic du partment,. whether ina central
office on campus or an organization off-campus:

a) How many undergraduates do you typically serve each year?
b) How many of them are humanities students - -

¢) How many of them major in the following areas? ! .
English .Art History . _———_ Modern foreign languages
American Studies — Philosophy _(please specify):

History Classics .

-

NOTE TO INTERNSHIP PROGRAMS BASED OUTSIDE OF ACADEMIC DEPARTMENTS: Please
answer all subsequent questions as they pertam to humanivies undergradyate interns onljl

6. Since when have humanities majors had access to internships? 19 .

7. What fﬁuursuplayfd a role in your decision to offer students access to internships? (Check all items
that apply and mark the most important with a "1".)

Py
Student interest. . . 4
Facuity interest.~
— Suggestion by president, dean, gr other administrators. f

—_ Suggestion aglsmg from institutional review or self-study.
Desire to retain majors.

Employers in area began requesting student interns.
Change in educational philosophy: s -
— Ocher:

-~ »

8. What is the source of your present funding? (Check all items that apply.)

——— No funds specifically allocated. Corporate grants. v
Institutional funds. Federal grant.
Departmental funds. —wter. Other:

9. What du yuu sec as the purpuse of internships for humanities students? (Check all kms that apply
and mark the most impor:int with a "1".) )

Acquisition of agademic content.

Integration of academic theory with practical application.

Career exploration.

Acqmsmon of general work experience.

Development of specific work skills.

General maturation of student (e.g., sens€ of responsnblhty, interpersonal skills, clanflcamm
of values).

—— Other:

10. Inyuur experience, are humanities students who have had internships more suceessful at ubtaining

3 No —. Corument:

L]

employment after graduation? Yes

1. What arc the prerequisites for participation in the internship? (Check all items that .lpply.)

No prerequisites.

Minimum grade-point averagé of ina point grading system.
Class year: Fr. ; Soph. s Jr. 3 Sr.
Minimum number of credits in the major. .

Preparatory course.

.

o Other:




. -12. What percentage of students taking internships are placed £ . *
v a b R d
Locally? % - . Throughout the nation? %
In the state? 2 - Internationally? %

s

13. What percentage of them secure placement in : .

. "

%: Government?

-~

Business?

%; Non-profit agencies or institutions?
L]

. 14.  Are students required to find their own placements? Yes —; No

15. How many hours weekly do your humanities interns typically work? —

. 16. What percentage of them, if any, typically receive a stipend or salary? %
17. What extra fees, if any, do students pay to participate in internsilips? $
18. Are formal léarning plans or conttacts required of each intern? Yes ; NO —.

19. Indicate which mechanisms are u-=d to evaluate student performance. (Check all items that apply.)

Journals, logs, progress reports.
Oral reports.

Terrpl.pap.ers._ . . . . «
Participation in courses conducted concurrently with the internship.
Written examinations. : *

On-site supervisors' comments and written evaluations.
Site visits and/or telephone calls to-intern by faculty.
Evaluation of learning plans or contracts.
L — Exit interviews. . )
’ —e Other

20. +What evaluation system is used to assess the student’s internship experience?”

Grades A through F ; Other: - .

; Pass/Fail —__; No grades given

21.  What percentage of youf interns typically take an “"Incomplete” each year %

Comment-, .

22, What academic requirements can be satisfied by internship experience? (Check as many as apply.)

None. — Credit in major.
General Education credit. ———_ Graduation. )
Elective credit. ——— Other:

23 If creditis given, what is the average amount of credit awarded to scudents in une semester?
in one quarter?

,0r

-
€

.

24.  What internship services do you provide? (Check all items that apply.)

Counseling of students interested in internships.
Recruiting and/or screening of students.
+——— Identification and certification of work sites. -
' Assistance to students in securing placements. -
Pre-internship orientation.
Supervision during internship. Y
——————Concurrent seminar. : .
EvaluationOf student at end of internship.
~— Organized period of post-internship assessment by students. ;

e Other _

’E . .
|

[l{TC . . —_ oye:,gj;l-c:g:e — 1 0 8

Aruitoxt provided by Eic




NSRRI
SRR
PN '

.
Y

What compensation is given'for administering internships?

s 7

No compensation. Course load credit.
Extra salary. - Service credit.
Released time. Other:

‘. . . - - . . . e . ’ .
26. Is admunistrativn of internships given consideration in promotion? —___, tenure? —__, of merit
pay evaluations?
W L

27, Isspeual traiming and, ur work experience requlred uf faculty or staff who administer the internships?

Yes:

No.

or difficult?

28. Iy finding high-quality intexrnship placements for humanities undergraduates easy.?
s . .

3

29. What, in your opinion, constitutes a high-quality internship experience?

_/

PLEASE DISCUSS BRIEFLY THE FOLLOWING ADDITIONAL OPEN-ENDED QUEoTIONS (If.

necessary, use an extra sheet for your answers, and number eagh response.)

30. What has made your department’s experience with intgfnships a successful one?
. . b
‘)

3
31, What difficulues have you encountered in spe 1soring or providing students with access to internships?
v

32, Please discuss briefly shat you sce as Zhe major internship issues affecting undergraduate humanities
students.

-
]

.

e

If you hav  sescriptive niateruals for your program, please send them to us when returning the questionnaire.

MAIi THI QULSTFIONNAIRE BACK BY DECEMBER 22 to Dr. Carren Kaston, Project Director, NEH

Crant, The Washington Center, 1101 14th Street, 12th Floor, Washington, D.C., 20005. Thank you for

pasticipating in the survey. ,
*

Chech here of you wish tu receive the Executive Summary of the report generated by the findings of the study

o . -98-: - 109
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APPENDIX B ‘

Within the group of medern fpreigﬁ languages, a further breskdown shows
that, except for Spanish, most language departments in our sample have little
involvement in internship activity.

MODERN FOREIGN LANGUAGES: FREQUENCY OF "A's'" and "B's'" IN SAMPLS n=339 s\
: Number of Usable
Languﬁge Department A (No). B.(Yes) Returns (A and B)
" Languages ‘and Literature 9 (36%) 16 (64%) 25
Modern F3reign Languages 123 (682) 58 (322) 181 5
Romance Languages 20 (772) 6 (232) 26
Spanish (or Spanish and 11 (58%) 8 (42%) 19
Portuguese Y T
Portuguese -0- -0~ -C-
French 7 (78%) 2 (222) 9
Italian 3 (75%) . 1 (252) 4
: German © 23 (74%) 8 (262) 31
Russian/Slavic Languages 14 (70%) 6 (302) 20
~  East Asian Languages . 7 (70%) 3 (302) 10
Japanese -0~ -0~ -0~ ¢
Chinese -Q=- -0~ -0~
Classical and any modern 10 (71%) 4 (29%) 4

foreign language(s)

S
Departments of Language(s) and Literature combine the study of English
and foreign languages, either modern or classical{ presumably an adaptation
at schools that do not haye enough’ foreign language students to justify
separate language departments.,. ° " -

Departments of Modern Foreign Languages combine the stgdy‘of several
foreign languages, either unspecified or in unpredictable combinations (e.g.,
German and Rugsian).

-t

ot
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