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CHILDREN'S ART CARNIVAL, CREATIVE READING PROGRAM
EVALUATION SUMMARY, 1983-84

The Children's Art Carnival (C.A.C.) is a community arts organization

T founded in Harlem in 1969. 1In 1972, the Children's Art Carnival staff
began the Creative Keading Program in conjunction with the New York City
Board of Education. In 1983-84, its 12th year, the program operated in
“eight elementary schools in Manhattan and Queens. Its purpose is to improve
the language skil]s of pupils with low academic achievement through intensive
participation 'in creative arts activities. In 1983-84, the program was
funded with $248,265 from the E.C.I.A. Chapter I, Part A, Basic Grant
Program.

The program served 305 second, third, and fourth graders from eight
schools in Manhattan and Queens. 1983-84 was the first year the program
served bilingual classes and the first year for a predominantly early ele-
mentary group of students, 81 percent of whom were second and third graders.

The primary evaluation questions for the 1983-84 program were the
following.

o Did 75 percent of ...e students master a targeted number of reading
skills?

o Did the attendance of 75 percent of the participating students
improve?

o How was the diagnostic-prescriptive approach to reading and arts
instruction actually implemented by artist teachers, reading
specialists, and home school teachers?

o What psychological and social work services were provided to
students and how were they received?

o What training activities for C.A.C. staff were held during the year
and how effective were they?

o What were the perceptions of the C.A.C. staff, home school staff,
and parents about effectiveness of various aspects of the program?

The major findings of the C.A.C. evaluation were:

o For the first time in the last five years, the reading achievement
goal was not achieved; 62 percent of the English speaking and 38
percent of the 1'mited English speaking students mastered their
targeted skills. This was the first year C.A.C. Serviced bilingual

. students.

o Since school attendance rates were high (over 90 percent) for
students before the:r participation in C.A.C., no s1gn1f1cant
improvements in attendance were f~und. :

® Reading and arts instruction were implemented as proposed.
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o Psychological and social work services were provided only for stu-
dents at the Manhattan site. Even though the services were rated

. - as moderately £o very successful, many home school staff were
uncertain about the duties of the psychology intern and social
worker,

°© C.A.C. staff members reported they had received sufficient training
for the program. The home sc'J0l teachers were enthusiastic about

the program. Training and orientation activities for them should
be expanded. ' :

> C.A.C. staff, home school teachers, princi?als, and parents had , ”////,
positive comments about the program and believed it was worthwhile
for the participating children. . -

The following recommendations were aimed at program improvements.

o Review program objectives regarding skill mastery with consideration
for the grade levels and language background of the participating
stydents.

° Deve1op or employ a measure other than annual attendance rate to
measure the program's impact on students' attitude and motivation.

o Eliminate the psychology compcnent unless additional services can
be delivered to students.

° Establish formal communication between C.A.C. and home school staff

to discuss students' progress, and how the reading skills are
assessed.

o Initiate standardized orientation training sessions for all home
school- teachers.

L
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I. PROGRAM DESCRIPTION - .

¢ The Children's Art Carnival, Creative Reading Prngram is a Chapter I;
program operating under the auspices of:the Cultural Arts Unit of the |
Division of Curriculum and Instruction of the New York City Board bf
Education. Its'purpose is to improve the language skills of pupils yith
low academic achievement through intensive pérticipation in creative arts
activities. In 1983-84, the program was funded with $248,265 from the
E.C.I.A. Chapter I, Part A, Basic Grant Program.

The Children's Art Carnival (C.A.C.) is a community arts orgaftization
founded in Harlem in 1969, The improvement of children's reading and
speaking skills through creative arts activities has been an aim of the
Carniva]‘s-activities since its 1nception. In 1972, Carniva]’staff began
the Title I Creative Reading Program in conjunction with the New York City
Board of Education. In 1983-84, its 12th year, the program operated in
eight elementary schools in Manhattan and Queens.

The Creative Reading Program was designed to draw on functional
para]leLs between the processes used in the creative arts and those
necessary for reading comprehension and verbal self-expression. The
program is based on the work of the developmental psychologist Jean
Piaget, particularly the belief that children learn primarily through
their own activity. The program is carried out by a psycho-educational
team that includes artists, reading teachers, and psychologists working
together on children's artistic and verbal self-expression, reading

competence, and enotional development.

-



.POPULATION SERVED

- : Each year tﬁijyarnival gxtends invitations to superintenc 4
commqnity school districts located in low-income areas of the city to
recommend schools for participation in the program. The main factors for
selection of schools are pr&‘imity to a Carnival site and Tow student ;//;;/
scoreé on city-wide tests of achievement. Within the.se1ected schools,
principals choose classes marked by low acad;hfé achievement, often
coubled with behavioral d%fficu]ties.
The program serv®s second- to sixth-graders reading one or more years
beloQ grade level. Classes participate during a 18-week cycle in the fa]]

or the?spring semester., In addition, for the past few years one class

participates in the program for both cycles.
t

PROGRAM ORGANIZATION

During 1983-84, the Creative Reading Program®was staffed by an artistic
director who is director of C.A.C., a program coordinator, five read- |
ing specialists, six artist teachers, one social worker, one psychologist,
one psychology intern, and a secretarial associate. The program coordina-
tor, one reading specié]ist, and the secretary were full time employees;
the other teachers and staff were pér-diem enployees.

There were a number of staffing changes from previous years. These
included the loss of the educational director, who iﬁ earlier years had
coordinated efforts to develop new curriculum ideas and document suc-
cessful teaching strategies. This yeaf. unlike previous years, the pro-
gran coordinator worked an additional day per week as a readfng teacher,
which limited her ability co supervise the teaching staff and provide

staff training. In addition, there was only one psychology intern for the
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year, who was assigned to work in Manhattan; there was no intern in Queens
to provide a liaison between the psychologist's work and the Queens C.A.C.

staff, '

STUDENT CHARACTERISTICS

In 1983-84, 305 second- to fourth-grade pupils froq'eight e]emeatary
schools took part in the C.A.C. Creative Reading Program. Table 1 shows
the number of students per grade per cycle. Because of the.high level of
" transfer out of participating schoo]s, complete test data was available
for only 261 of these pup1ls. -

On the basis of an informal assessment by C.A.C. and home school staff
during the'first cyc]e;ione class of 28 second-graders was chosen fo part-
icipate for the entire year. In addition, two of the classes of'third-
graders participating in the progran were bredominantly Spanish speakiné.
These classes were included as a result of the principa]'s recommendation,
and it was the .first time that bilingual classes took part in the program.

The distribution of reading 1eve1s from the April, 1983, (pre project)
California Achievement Test (CAT) for third- and fourth-graders and the
Informal Rgading Inventory for second-graders was as follows (see Chapter

Il for information on how‘reading lTevel was determined):

° less than one year below grade level N= 47
° onc to 1.9 years below grade level N =103
° two to 2.9 years below grade level N= 77
° three or more years belcw grade level N= 16
Total 243

This does not include 18 students for whom complete data were not available,

Thus, over half of the pupils were less than two years below grade level

-3 -
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Number of Students Participating in the
Children's Art Carnival, By Grade, 1983-84

-Grade ‘, 'M .

P Two Three Four
Cycle I 26 - 85 ' 26
Cycie Il . -- - 107 33
Full Year : 28 - -

Total* 54 ‘ 192 59

305

*Total number of students

10
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~in reading. This year the pupils were somewhat younger than in previous
. ’

- years, when-the program served students through sixth grade. , \\\

INSTRUCTIONAL ACTIVITIES | | " | _
The Creative Reading Program combines participation in art we.'kshops : \
in printmaking, puppetry, and clay with 4ntensive small-group instruction

"in reading. The art workshops are held at the'C.A.C.'headquarters in b
Harlem and at a Carnival site in P.S. 123Q in South Ozone Park, Queens.
Pupils attend fﬁe art workshops onc~ a week. The.same day an hour-long
readint.workshop is held at tﬁE‘pupilsf home school by £;e b.A.C. staff.
The entire team -- three .reading specialists, threé artist teachers, and, ' ’
in Mﬂnhattan,.one psychology intern --.takes part in these workshops, |
which may include the whole class or small groups of students. The
reading specialists conduct a second session of reading instruction for
individuals and sgroups of six to eight pupils on another day each week. -
Art and reading instruction are usually Brganized around a common theme, -
A description of a typical Carnival day is given in the rext section.

The program attempts to provide pgychological and social work services
for its students. G;;auate interns in psychology, working under the super-
vision of a developmental-psychologf%t at City College. take part in the
’ art and reading workshops, observe the students' behavior, and discuss
their observations with the psychologist and C.A.C. staff. They also
discuss with the C.A.C. staff the psychclogist's findings on the House-
Tree-Person Test administered to students at the beginning of the program.}

- < 0n the basis of students' drawings of a house, a tree, and a person, the

psychologist determines whether further assessment of neurological impair-

. B -5 -
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ment or t.otional disturbance is needed. Parental consent is obtained

before furthep testing is administered.

- Program Act*v1f1es - A Typical Day

A typical day of C.A.C. activities at "the Manhattan site begins with a
class of students wa]king or riding a bus to a C.A.C. site.  When they
arrive, they begin working on the puppetry, pr1ntmak1ng, or clay projects
they have started. They take part 1n each of these workshops for six
weeks in groups of about ten. The workshops take place at separate tables )
in a large rgom.

Each art?étlteacher has instrpctions for the day's lesson and vocao-
ulary wcrds wriptgn on a large piece of paper, mounted on the wall or on
an easel, which the children copy intp their logs. .During the yorkshop,
the rgading teacher circulates among the students and questions them about
their work. 'As the children work on their projects, they pré.encouraged
to talk about what they are dping: On a papf1cu1ac day the& may all be
working on .a unit about fairy tales, telling stories abput their characters
as they work. The psychoTogy intern is also pre nti Hp takes part in
. the actiyities and intervgnes.ﬁhen prpb1ems,qccur.. -

After the two hour workshop the pupils return to their school. In the
afternoop, the entire C.A.ﬁ. team -~ a reading specialist, artist'teachgrs,
and psychology intern -- go to the school.for the read1ng.workshop. On a
particular day they may be reading fairy ta]es. They begin as a large
group, and ‘then break up into smaller groups. In their 16gs, the ch11dreﬂ"-
write dialogues for the fairy tale characters which they made in the art \

)
workshop that morning.,



/
.

On the following day the reading specialist retuﬁns to the school and
mqgig with the children in small groups. Ddring this lesson they work
directly on reading skills. ‘Théf:;acher has made up some sheets dealing
with vowels and consonants. The childre; work on the sheets and then play
a game ;hat tests their word-attack skills., They keep a folder of the
work they have done,

| \

PARENT ACTIVITIES : 527

- . ~/
A1l parents are encouraged to visit the Carnival and observe activi-

ties. At the beginning of the program, the staff send out letters and
1nv1tat18ns. In November and March, staff mei .ars go to the parent
)
conferences at the home schools to meet with . ~ents and show them their
-

children's work. .
| n ?%J
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II. EVALUATION METHODOLOGY
EVALUATION OBJECTIVES

Previous years' evaluation reports have shown.that the Childrer's Art
Carnival, Creative Reading Program is a well-established program which is
generally implemented as proposed and successful in attaining its reading
objectives for children. The 1983-84 evaluation sought to answer thé
following questions. |

o Did 75 percent of thecgg;:icipating students master, by the end
of the program, a specffied number of reading skills that they
failed to master on entering the program?

o Did 75 percent of the students perform better on a posttest than
they did on a pretest of art-related vocabulary?

o Did the attendance of 75 percent of the students improve during
their year of participation in the program? Does student attendance.
remain high the year after participating in the program?

o How was the diagnostic-prescriptive approach to reading instruction
actually implemented? How did artist teachers, reading specialists,
and home sc.aool teachers coordinate their efforts in this approach?
What attemyts did home school teachers make to integrate C.A.C.
activities in their classroom instruction?

o What psychological and social work services were provided during
the year? How were they received?

o What training activities for C.A.C. staff were held during the
year? How effective were they found by the participants?

o What were the perceptions of the C.A.C. and home school staff

about the effectiveness of various aspects of the program? What
were their recommendations for improvement? What were the

reactions of the parents of participants to the program?

DATA COLLECTION AND ANALYSIS

Reading

Student reading achievement was assessed by the McGraw-Hill Prescriptive
Reading Inventory (P.R.l.). The P.R.I. is a criterion-referenced test
that measures mastery of 29 to 34 basic reading skills, depending on the
test level. Test levels Red, Green, and Blue (normed for grades 1.5 to

-8 -
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-4.5) were administered to C.A.C. students. It was used at the beginning of
each cycle (September and February) to diagnose student weaknesses in
reading. On the basis of the results, five of these skills were targeted
for improvement for each child. The P.R.I. Interim Tests, short teacher-
scored tests for each of the P.R.I. objectives, were used as posttests
(January and dune)..

The mastery criterion for each pupil varied according to the student's
reading level on entering the program. Pupils reading less than one year
belcw grade level were expected to master all five of their reading ob-
jectives. Those reading 1 to 1.9 years below grade level were expected to
master four of the five targeted skills. For students reading 2 to 2.9
years below grade level, three of the five skills constifuted mastery,’and
for those more than three years behind in reading, two skills constituted
mastery. Initial reading level was determined by the pupils' scores on
the California Achievement Test (CAT) which is given in April, 1983 for
the New York City Reading Test progran.

For second graders, no CAT scores were available. In these classes,
the home school teachers administered the'}nformal Reading Inventory to
assess their reading level. In this test, pupils are asked to read aloud
from a hasal reader and are then asked comprehension questions on what
they have read. They are also tested on their knowledge of vocabulary
words on a graded word list. The percentage of correct responses is
considered a measure of their reading level.

For the program as a whole, the criterion for success was that at
least 75 percent of the students master the number of targeted reading

skills designated for them. The findings on student mastery of reading

skills are found in Chapter III.

15
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Vocabulary
Student mastery of the special art-related vocabulary used in the work-

shops was to be assessed by a vocabulary test developed by the Office of
Educational Assessment (0.E.A.) in consultation with artist teachers and
reading specialists in earlier years (see Appendix A). The test includes
visual items for the students to identify as well as sentences to complete.
[t was given as a pretest in February to all students in the second cycle.
Pcsttest copies of the test were sent by C.A.C. staff to the schools by
mail at the end of the year, but were reported lost en route. For this

reason, findings on student mastery of vocabulary are not reported here.

Attendance

In previous years, the evaluation of the C.A.C. program had been un-
successful in its attempt§ to measure the program's impact on areas such
as students' attitude and.behavior. In 1983-84, evaluators examined
school attendance as a measure of pupils' attitudes toward school,
Attendance figures were examined both for students participéting in the
1983-84 program and for those who had participated in 1982-83 to determine
whether pupils attended school more frequently during the year they
attended C.A.C. and whether they sustained these rates the following year.
For both 1982-83 and 1983-84 C.A.C. students, attendance figures for the
year of C.A.C. participation were compared with those of the previous
year. For 1982-83 students, attendance figures for the year following
participation were also reported.

For current C.A.C. students, attendance figures for the current and
previous years were taken from data retrieval forms prepared for each pupil

for the State Education Department. For 1982-83 C.A.C. students, attendance

- 10 -
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infarmation was cq]lected from the students' permanent records. The re-

sults of the analysis of the attendance records are discussed in Chapter IlI.

Surveys and Interviews

Program and Home-School Staff. Infocimation on the diagnostic-prescriptive

instructional approach, psychological and social work services, staff training
activities, and reactions of the C.A.C. and home school staff to the program
were obtained from.survgys and interviews. All program staff members and
home-school teachers and principals were interviewed dufing May and June,
1984. The interviews consisted of open-ended questions concerning the
implementation of the diagnostic-prescriptive approach in the program, the
effectiveness of staff training, the integration of C.A.C. activities in
home-school classes, and the effectiveness of the psychology and social
work components. Responses to these interviews were content-analyzed and
are discussed in Chapter III. | |

- A1l staff members were also asked to complete a questionnaire rating
how much children had improved in different areas as a result of the
program as well as the effectiveness of different aspects of thc program
(Appendix B). urvey findings are discussed in Chapter III,

Parents' Reactions. A parent survey developed by 0.E.A. was adminis-

tered to parents attending the home schools' parent conferences in March
(see Appendix C). The survey asked parents about reading activities in
the home, changes in their children since participating in the program,
and the parents' reactions to the progran. The form was translated for
Spanish-speaking parents. Ninety-four parents completed the form. Their

responses are summarized in Chapter III.

-11 -
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[II. FINDINGS

STUDENT ACHIEVEMENT

Unlike previous years, the Creative Reading Program was not successful
in achieving its goal of having 75 percent of the pupils master the number
of reading skills targerad for them. This'finding is due in part to the
lower achievement of bilingual students compared to English speaking
students in this year's participants, Students in the two bilingual
classes performed less well than their English-speaking counterparts, with
only 38 percent of the bilingual studénts\mastering their targeted number
of skills. Of the English speaking students, 62 percent mastered their
targeted number of skills. Table 2 shows the number and percentage of
students meeting the criterion for each targeggd skill level., Overall, 57'
percent of all the students achieved mastery. Students needing to master
three skills -- those reading 2 to 2.9 years below level -- were the most
successful, with 70 percent meeting the criterion. Least successful were
students needing five skills -- those less than one year behind in reading.

Overail, 63 percent of the third-graders met their criterion. Even
including the bilingual students, however, third-graders were the most
successful group, as Table 3 shows. Again, pupils needing to mnaster three
skills were the most successful. Fourth-graders were the least successful
grade level; only one-half of the students mastered their targeted number
of skills. Second-graders were successful in 54 percent of the cases.

The one second-grade class that participated in the program for the entire
year performed better than the average, with 68 percent of the pupils

mastering the required number of skills,

- 12 -
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Tatle 2

Number and Percentage of Students
Achieving Mastery of Targeted Skills on
McGraw-Hi1l Prescriptive Reading Inventory,
Children's Art Carnival, 1983-84

Number of Targeted Skills?

2 3 - 4 5 TOTAL

English- '
Speaking 16 57% 39 70% 64 59% 3 75% 122 62%

Bilingual -- - - -- 13 45% 4 25% 17 38%

ToTALY 16 5% 39 70% 77 s6% 7 354 139 &7

) —

Targeted number of skills corresponds to student's reading level on
entering program:

2 skills - more than 3 years below grade level
3 skills - 2 - 2.9 years below grade level

4 skills = 1 - 1.9 years below grade level

5 skills - Tless than 1 year below grade level

bNumber of students in this group achieving mastery of targeted skills.
cPercentage of students in this group achieving mastery of targeted skille,

dNumber and percentage of English-speaking and bilingual students achieving
mastery within each "targeted skills" group.

-13-
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Table 3

Number and Percentage of Students
Achieving Mastery of Targeted Skills on McGraw-Hill Prescriptive
Reading Inventory by Grade, Children's Art Carnival, 1983-84

Number of Targeted Skills?

2 3 4 5 TOTAL

GRADE | N & N 4 N % N 4 N %
P 16 70% 1 so% 15 4% .2 673 34 54%

3 - - 38 763 31 | 62% 5 29 74  63%

4 0w 0 o 3 se . - 31 508
TOTAL 16 572 39 70% 77  56% 7 35% 139 57%

4Targeted number of skills corresponds to student's reading level an
entering program: -

2 skills - more than 3 years below grade level T
3 «ills - 2 - 2.9 years below grade level

4 skills - 1 - 1.9 years below grac- level

5 skills - 1less than 1 year below grade level

bNumber of students in this group achieving mastery of targeted skills. -

CPercentage of students in this group achieving mastery of targeted
skills.

dNumber and percentage of students, across all grades, achieving mastery

within each "targeted skills" group.

-14-
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ATTENDANCE S - —

The attendance records of the students participating in the C.A.C.
program durinn 1933-84 and 1982-83 were analyzed to determine whether their

attendance improved during the year of participation. For both groups there

" was no significant differenge between tha year of participation and the pre-

vious year. For the 1983-84 students, the mean rate of attendance was 91.5
percent for the previous year and 91.1 percent for the year of C.A.C.
participation. For the 1982;83 students, the cofresponding mean rates of
attendance were 91.5 and 92.7 percent.

The question of sustained dttendance was investigated by comparing
students' annqgl attendance rate during C.A.C. participation with their
attendance rate the year after their participation in C.A.C. This comparison
showed a small drop in the mean a;tendance rate from 93.1 percent during
C.A.C. particfﬁﬁtion to 90.3 percent the year later.*

In sum, the program's impact on students' school attendance was noc

denonstrated. -

IMPLEMENTATION OF DIAGNOSTIC-PRESCRIPTIVE APPROACH

Findings regarding the implementation of the program's diagnostic-pre-

scriptive approach to reading instruction and the integration of C.A.C.

activitias in the home schouls are reported in this section.

*The 1982-83 rates of attendance vary whea compared with 1981-82 and with
1983-84 because the number of students in each comparison varies.

-15-
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Skill Selection

e

Both the home school teachers and reading specialists agreed that the
reading specialists would select the targeted skills for each child and
group them for reading instruction using the P.ﬁ.I. test results. Reading
teachers said that they chose basic skills necessary for the acqt.sition of |
other skills -~ for example, knowledge of .vowels or reading for ﬁhg main
idea. There appeared to be somé lack of clarity about the role of the home
school teacher in this process. Although fdur;of the six reading teachers
menticned that they had conferred with the home schoql teacher when selecting
the targeted ski]]gz one reading teacher stated that home school teachers
might be aware of pupils with reading problems, but were often not aware gf
their shecific deficiencies. 'Two of the reading teachers noted that the
- P.R.I. scores occasionally did not ref]ectlthe pupils' true abilities be-
cause of guessing or test anxiety, which pointed up thé need for conferring
with the home school teachers. |

TH; home school teachers Kriw thét studentsdqera being grouped according
to individual needs, bqt gid not have any clear id2a how reading~teachers
detérmined which skills. were needed and when they had been mastered. Since
they were not involved in the skill selection or mastery process, they felt
the need for more communication in these two areas. Three of the 11 home
school teachers recommended that reading specialists consg]t with classroon
teachers about the skills selected and that home school teachers pick the
targeted skills. They alsu requested that they receive copies of the

students' pre- and posttust scores on.the P.R.I. A majority of classroom

.teachers said that they also teach reading by grouping students in clusters
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according to their weaknesses, and assignments to these groups are not

correlated with the CAC reading groups.

Evaluation of Mastery

Reading spec®alists worked with groups of five to seven students, using
commercial and‘ﬁéacher-made°mater1als. After each,period of reading in-
struction, they filled out an assessment sheet for each child, detailing the
skills worked on and the progréss made. The reading teachers believed that
they were able to 1nformaily assess students' progress on the'basis of their
work in class. When students appeared to have mastered a skill, they were
posttegfed, and recorded as having mastered the skill if thei received a
passing score. If they did not, fu. ‘her instruction was provided.

In general, the reading specialists thought that the skill selection/
mastery procéss worked well, but felt that the P.R.I. testing process was
very time-éoﬁsuming. Some of the home school teachers made suggestibns for .
improving the testing and remediation process. Three teachers stated that
there should be more individual drill for students with particular problems,
and one said that she would like more attention paid to the needs of bilin-
gual pupils. Another teacher thought that the foimat of the P.R.I. was too
complicated for her second-graders.

The artist teachers saw themselves as closely involved with the overall
reading objectives of the program, but not with the students' individual
targeted 6bjectivws, becausc the art workshops were grouped independently of
the reading groups. The artist teachers, however, said that the themes of
the art workshops were chosen based on the students' geﬁera] reading needs.

i
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Integration of C.A.C. Activities In Home Schools

C.A.C. and home school staff believed the infusion uf C.A.C. activities
into regular classroom instruction to be one of the most sﬁtcessfql aspects
of the program. C.A.C. staff members rated the classroom teachers' response
to C.A.C. activities as very enthusiastic. Most teachers integrated the
C.A.C. activities‘into their class work by taking up the C.A.C. phéhes,
usihg the same reading materials or vocabulary, or ¢ 1tinuing C.A.C. kriting
projects in class. Each semester one or two teachers of the six worked
especially closely with the C.A.C. staff. In one school, a teacher had
begun teaching other teacher§_art techniques and infusing C.A.C. activities
into the whole school.

The integration of C.A.C. activities in the home school was aided by the
fact that some of the themes for the Carnival workshops grew'out of classroom
work. ‘For example, the unit on fairy tales originated with a classroon
teacher in Queens. The C.A.C. staff also picked up the theme of community
workers from the second-grade social studies curriculum.

Eight - f the 11 classroom teachers reported trying to incorpa(ete
Carnival-type activities in their daily teaching. Two'teachers had children
do arts projects in conjunction with social studies lessons. It was generally
felt that the Carnival's hands-on apprvach to learning was effective, and
most teachers tried to replicate this method in one way or another, although
art facilities in the schools were generally limited.

Insufficient communication between C.A.C. and home school staff may have
inpeded even greater teacher involvement both in arts activities gﬁd the
reading process. Home school teachers did not receive any substantial
orientation to the program. Three of the teachers said orientation consisted
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of a brief interview with the program coordinator, and one other saidgshe
was given a brochure to read. Unless they had been involved with the pro-
gram in previous vears, teachers did not understand the program's objec-
tives until well into the cycle. Four of the teachers said that there
should have been more orientation. If teachers had a clearer understanding
of what to expect from the program they might be more inclined both to take
'part in the program sessions and to integrate C.A.C: methods énd activities

into their daily teaching earlier in the cyclel
¢

PSYCHOLOGY AND SOCIAL WORK COMPONENTS

The psychological component of the program was intended to orovide
professional assessment of the pupils by ihe psychologist and observation of
their behavior and <intervention during program activities by the intera.

The 1982-83 evaluation had specifically recommended a clarifjcation of the,
role and purpose of the psychological éompon?nt of the prggram. Although no.
structural changes were implemented during the year, the 1983-84 evaluation
sought to document the specific psychological services provided and the
reaction of p;ogram staff to them.

In'1983-84, as in previous years, the psychologist assessed student res-
ponses to the House-Tree-Person Test, for which parental consent is not
needed, and made referrals for further &eurological testing or clinical o
services. As in the past, there were problems with gaining pirental consent
to prqyide fhese services. The.social worker met with parents to discuss

their children's needs and recommend remediation, but was not successful in

securiny their consent.
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/ The psychologist saw her role as consuTting with program staff on the

developmental problems of particulér children, diéEuésing with the staff
psychological issues relafed to the teaching of ,art and reading: and super=-
vising'the intern. Although parental consent remained a prob{ém, she‘felt
that the pyogrdm had made some headway by fidentifying children who néeded
assistance and beginning to make contact 31th their families.

The psychology intern began working with the Manhattan classes in Feb-
ruary. He saw his role as part’ agting in the'initia] assesément of stu-
dents and assisting in the art and reading acé%vities. C.A.C. staff members
reported that he discussed the results of the House-Tree-Person Test with
them and shared his observations about the students' behavior. He took part
in the art and reading workshops and spoke with the children when difficulties
arose. In one school, a classroom teacher asked for assistqnceiwith three
boys with behavioral problemss The intern met with them once a week'for
half a semester to talk about their dif‘iculties and do rdble-playing. He

. believed that the children had'benefjtted from the group. -
On the whole, the psychology .intern believéd that his services had been
, well received by the program and home school staff. Some c{aséroom teachers,
however, were uncertain Qhat the intern's duties were. Despite the uncer-
tainty, all but one of the teachers and'principals in Manhattan_rated the
impact of the intern on student behabior as "very successful" or "moder;tely
| 1.0 * |

successfu

-

The socizl worker was‘scheduled’ro spend three days a week on matters
relating to the Cbgative Reading Progran and two days or other C.A.C. ac-
tivities. According to the program coordinator, .the role of fhe social
» , RV,
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worker was to interact with parents and families and to see that they fol-
1owed d;fﬁn referrals éﬁd services for their children. The social worker
saw her role primarily as interacting with families and helping parents
obtain the social services they needed for their children. She led about
six family group meetings over the course of the year, helped parents who
were trying to change their children's schools, and was instrumental in
getting a permanent teacher for a Manhattan class that was without one for
‘three months. She also functioned as a liaison between the psychologist and
the C.A.C. staff.

Several home school teachers and principals reported that they were un-
aware of the nature of the social wbikér's activities. Three teachers re-
marked that students had been referred to the social worker for a variety of

reasons: some had learning difficulties, others lacked English proficiency,

: > ¥
and one had no reading skills at all. While some teachers thought that

. . referred students had not'ceably improved at year's end, only one teacher
k W' atitributed the change diractly to the social worker.
i . .
- Classroom teachers and principals rated the social worker's impact on

student behavior less favorably than did C.A.C. staff, who were more aware
of her actiéities. Respondents in Queens suggested that the program might
be improved by the aidition of a social worker and psychology intern to the
staff in their schools. The comments by Manhattan home school staff that
they were unclear aboﬁt the roles of thés*social worker and psychologist
point up the need for greater integration of these personnel into the

r‘O( -‘&m. -
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STAFF_TRAINING

Training activities for Carnival staff during 1983-84 were reduced from

the levels of previous years due to budget cuts. There was no educational
director, and the coopsjnator, who in earlier years superfvised teaching,
worked during Carnival days as a reading specialist. A resource person from
the Cultural Arts Unit of the Board of Education had been scheduled to give
arts sessions every other month, but was able to do only three.. However,
staff members in Manhattan and Queens did meet together once a week to
discuss the program and plan activities. Also, several staff members
attended sessions of a State Education Department series on reading.and
writing and brought back ideas and ﬁateria]s which they shared with the
other teachers.

According to‘the artistic director, the lack of staff‘training had a
~inimal effect on instruction because the staff members worked together as a
highly cohesive team. She attributed this cohesiveness to the continued
participation of the artist teachers in the reading workshops, an innovation
which had been introduced the previous year. The artistic director admitted
that the lack of an educational directo} meant a heavier load for the art
and reading teachers. They also lost some-opportunities to develop cur-
riculum ideas and .document the results.

A1l but one of the 12 reading and art teachers rated the staff training
provided as "sufficient" or better. Several artist teachers echoed the
director's belief that the most important training activity continued to be

the staff's tearwork in developing instructional activities. The reading

staff in Queens, however, thought that freeing the coordinator to do super-
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vision, especially of the per diem teachers, was a critical need. Other
suggestions made by staff members for impiovements in training included

videotaping classes and greater use of consultants.

PERCEPTIONS OF EFFECTIVENESS OF PROGRAM

The survey form (see Appendix H) completed by all C.A.C. (N=13) ang home
school staff (N=17) asked them to rate the success of the program in improving
various aspects of stqdent performance, attitudes, and béhavior. By and
large, the program received high marks from the respondents (See Table 4).

The area that received the highest rating was student improvement in art
skills. The areas.with the next greatest concentration of high ratings were
all in affective areas: self-esteem, school attendance, and academic motiva-

tion. The area judged least successful was the program's impact on writing

‘skills.

A second section of the survey asked the C.A.C. and home school staff to
rate other aspects of the program. Rated highest was the program's coordina-
tion of arts activities with reading instruction; Coramunication between the
C.A.C. staff and the non-bilingual students and the infusion of C.A.C.
activities into regular classroom instruction were also rated highly. Amon1
the lowest rated areas were the impact of the psychology intern and social
worker on student behavior. Judged least successful was the comnunication
between C.A.C. and home school staff concerning the mastery of target
skills for each student.

Recommendations made by five staff members included the addition of a
social worker and psychology intern to the Queens staff (5 C.A.C. staff

members) and more instructional time or longer periods of participation for
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Table 4

Number and Percentage of Respondents Rating Areas
of C.A.C. Program Activity "Very Successful"

e
C.A.C. Scaff Home School Staff
(N=13) (N=17)
AREA . Number Percent Nuhber Percent
Effects on Students = _
Art Skills 13 100% 15 88%
Self-esteen 1 , 85% 14 82%
School Attendance 9 69% 11 65%
Academic Motivation 6 46% 11 65%
Writing Skills 3 23% . 5 29%
o~ Program Organization
Coordination of arts activities _
with reading instruction 11 - 85% 12 71%

Cormunication between C.A.C.
staff and non-bilingual _ -
students 9 69% 12 80%
Infusion of C.A.C. activities
into regular classroom
instruction 8 73% 10 59%
Impact of psychology intern
_ and social worker on
: student behavior 4 57% 4 36%
i Communication between C.A.C.
and home school staff
concerning student mastery :
of target skills 4 36% 6 40%
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students (3 principals, 1 home sﬁhoo] teacher, 1 C.A.C. staff member).

Other suggestions made by more than one respondent were: more readiag
teachers to free thé coordinator for full-time supervisio& (3 C.A.C. staff
members), more teacher input in selection of targeted reading skills (3 home
school teachers), and participation of greagsr numbers of students (2 C.A.C.

staff members, 1 principal). “ G

Principals' Response to the Program

A1l eight principals intervieweq were enthusiastic about the C.A.C. and
wanted their schools to participate in the program again. 'They mentioned
improvement in reading skills and interest among students; improvement 1in
atéitude, behavior and self-esteem, and increased interest in art as benefits
of the program. Many principals had student art works displayed in their
offices and thought that the improvehent of the school environment by the
“art work produced was an additional benefit of the program,

The principals reported almost no serious difficulties implementing the
prcgram apart from initial problems coordinating the transportation of stu-
dents. Two principa]s suggested that there be a full-time Carnival staff’

member at participating schools and two others suggested more and longer

sessions.

Parental Response to the Program

Lack of parental involvement has long been a problem for the program.
This may be due to the fact that working parents are unavailable to part-
icipate in C.A.C. activitice during thg school day, or parents may he

uninterested in participating in these activities.
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C.A.C. staff attended the afternoon parent conferences held onte each
semester at the home schools to discuss the program and shoﬁ'the parents
their children's work. Generally about six parents attended each of these
meetings. C.A.C. staff, however, did not attend the evening parent ﬁeetings,
which greater numbers of parents attended.

In Manhattan, the open house held at the Carnival in the fall was at-
tended by 55 parents, largely from one school in the neighborhood, In
Queens,.the C.A.C. staff gave an art exhibit at the end of the year which
was well attended by parents and attracted principals and representatives
from several schobl districts.

A majority of principals, artist teachers, and reading specidlists said
that parents who were aware of the program were very enthusiastic about it.
Home school.teachers, however, were less favorable; only half rated the
parents' response to the prbgram as "very enthusiastic".

In an attempt to obtain information from parents about their children's
reading habits at home and their percéption of the program, an 0.E.A.-de-
veloped Parent Survey ~as administered to parents of C.A.C. students attend-
ing parent conferences at the home schools in March, 1984. Ninety-four
parents from all three cycles completed these forms. About half the parents J
reported that their child talked to them about the Carnival more than once a
week ,

More than two-thirds of the parents reported that books were available
in their houses, that they read to their children, and that thefr children
read magazinés and cnmic books. Almost all parents said that they watched

television with their children discussed these prograims with them. Over
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half of the parents said that their children visit museums. However, fewer
than half -of the children had library cards, and roughly the same ﬁumber
were reported to receive and write letters.

In response to qqestions asking parents to assess their child's improve-
ment in school attitude and achievement since starting the C.A.C. program,
two-thirds of them reported that their child's attitude toward reading had
improved. Nearly as many reported positive changes in attitudes towards
school and teachers. In addition, nearly half of the parents reported that
their child's participation in thé C.A.C. had a positive impact on the
child's réading and“other school grade:. and more than half noted improved
school\éttendance, No parent.reported a worsening of attitude or behav%or ;
in any of these areas, while approximately one-third reported no change in
either directiqn. A majority of parents said that they would like to visit
the Carnival with their child's class.

When asked what they liked best about the program, almost a third of the
parents wrote that their child had a chance to be creative, to work with his
or her hands, or to learn new things. Abcut a third responded that they
liked specific activities such as pottery, printmaking, or puppet-making.

Other responses to this question 1nc1uded comments to the effect that their

child was more enthusiastic, read more, was interested in school, was
learning to be a better person, or may develop a hidden talent.

Few parents wanted to change anything about the program. Some thought.
that the children should have more time in the program or that there should

be nore sessions per week. 0One parent suggested an art contest and another
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thought that parents and children should put on an art show toyether. The
only negative comments were from a Spanish-speaking parent who thought that
more English should be taught and that there should be greatei improvement
in reading ability. | “ |
Overall, it is difficult to assess parents! responses to the survey.
. Parents renorted fhat the program had positive effects on their ckildren.
However, data presented éaflier in this report indicate that parents per-
ceived improvement in their chiidren's attendance despite no demonstrable '
effect of the program on student attendance. Additiona]]y,‘parénts reported
an interest in attending C.A.C. workshops but data show the vast majority of
parents'did not do this. .Therefore, parents'ciﬁswers to survey ifems may

reflect socially desirable responses rather than accurate reporting.
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IV, CONCLUSIONS AND RECOMMENDATIONS

The 1983-84 Children's Art Carnival Creative Reading Program did not
meet all 1ts_object1ves. The evaluation revealed that only 57 percent of
the pupils participating in the program mastered the requisite number of
reading skills targéted for them. Since 0.E.A. began to evaluate the pro-
gram in 1979, this was the first year that the program did not meet its
goal. If the program contiﬁhes to service the younger students and bilin-
gual students, the staff shoﬁ]d consider &hanging the reading assessment
instruments and criteria for program success. |

Séudeht achieveﬁent on the.art vocabulary test in 1983-84 could not be
measured because of a problem in distributing the test. Since this test may
prove a useful tool for p}ogram evaluation, program staff should take steps
to administer it without incident. | |

" The dna]ysis of student attendance records revealed that participation
in the program had no‘impact on student attendance, which was a]réﬁdy at a
high level. Program staff may wish to consider a different measure of the
program's impact on students' attitude and motivation.

C.A;C. and home school staff were generally enthusiastic about the
program. They perceived a brogram impact on students' art skills, se]f—
esteem, and motivation. The psychology and social work components of the
program, however, continue to be problematic, especially since these services
were unavailable to the students at the Queens site. Parents continue to be |
unresponsive to the effortslbf staff members to help them obtain clinical
sarvices for their children. The one psycho]ogy intern, who was well

accepted by students, led only one group of three pupils for half the year.
- 29 -
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The Timited amount of services actually provided should lead staff to
consider whether the psychology component, which has been a part of the
program since its inception, should be eliminated. The activities or
" services that are provided should be explained to the home school staff
members, who often commented on their uncertainty about the‘dﬁties of the
psychology intern and social worker. S
C.A.C. staff members generally reported-that they received sufficient
staff training for the prggram, although théining and supervision by the
ccordinator, who also functioned as a reading specialist for more time this
year, was missed. Although the home school teachers were generally enthusi-
astic about the prqgram,.training and orientatién activities for them should
be expanded. Many teachers reported during interviews that they weré f
initially unaware of the program's objective, unsure of their role during
Carnival activities, and_felt the need for more communication with Carnival
staff about students' reading assessment and feedback. The C.A.C. should
offer orientation and training for home school teachers. This could be an
effective use of limited C.A.C. resources, and teacher training is easily
adaptable to the program fbrmatf
| The program had limited- success-in--its-.attempts.-to.involve parentson-an— ——
ongoing basis in Ca;nival activities. However, record numbers of parents
attended an open hpu§e in Manhattan and an art exhibit in Queens. Nearly
one hundred parents resbbnding to a parent survey reported that their
children spoke to them about the Carnival activities and had improved their

attitudes towards reading, school, and the.r teachers sﬁnce being in the
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program. Finally, the principals of the home schools ware very enthusiastic
about the prégram.and wanted their schools to continue to participate.
Based on these findings the following recommendations are made for

program improvements.

°© Review program objectives regarding skill mastery with consideration
for the grade levels and language backyround of the part1c1pat1ng

students.

° Develop or employ a measure other than annual attendance rate to
measure the program's impact on students' attitude and motivation.

1

o Eliminate the psychology component unless add1t10na1 services can
be delivered to students. -

o Formal communication between C;A.C. and home school staff to
discuss students' progress, and reading skill$ assessment.

o Initiate standardized orientation training sess1ons for all home
school teachers.

y
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STUDENT'S NAME

Appendix A .

SCHOOL

__GRADE & CLASS

TEACHER
CYCLE DATE
‘PRE-TEST POST-TEST__ - - (Check ore) '
_ ,  Conceived by:
: : .
" The Children's Art Carnival Title I
Staff - 1982 -
| f]lﬁséf;tiohé by: Bufst Harqﬁébh“"_—__"—
Claire Fergusson
Enily Berger
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DIRECTIONS: Students should be instructed to circie tha, word
that qoes with the picture in each box.

P i
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uppet _ rubber cement.
%efwl | Sponge
de&gn | | brush
paper- | anCh hOOLK
/ \ 2

oarer baren
linoleun cuﬁcrr - brayer
prayer | brush
kilm . bench hook
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shapes | Spine
scissors | . Sponge
dGSign Scissors

) 6.

SHOp es

magic mar ker
brayer ‘
feather




penc'tl kiln
uppet brayer
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paper ; baren
Shape i bench hook
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q. - /0 o
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© 8CisSSors

needle.

spine pencil
Shapes baren
sponge : magic marker
/3. | _/4: |
| aper
brayer pap
brush thread
bench hOOk _ l'moleum C(J++er )
43
/6.
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kiln Kiln |
brayer bench hook .
pench hook baren: .
17 | |

penc”

puppeT

paper

shapes

44
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Circle -H\e word 'H'\a'(' Lits in the

Sen'f‘ence

L A (s used +o press the
pattern or design onto paper

baren  brayer gpine  pencil

2. The is like an oven. T+ is
used -+ bake --c‘iay pieces.

brayer kiln  oven baren

3. When you use a , you should
always push forward so that you
will nof cut yourself.

brush baren linoleum cutter SPIné

. The part of a book that joins and |
holds +he pages +05e+her is called

the
page <cover spine shape

are used to. hold the linoleum
in place while +Hhe design IS beina aut.

barens brayers bench hooks brushes

S.
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é When we beym 7o wWerk with elays

Wwe MusT it FirsT bt1
‘H‘\fow'ms i, |
" / | Wedge voll  waSh

7 We throw ov beng elay o take
- the - out.

- QoloY ,3)&z.e avyr

. We PUT ouv P‘mQh pot into the
__ to harden LT.

Kill Kiln S Tove

gd. The clng pinch potT  CaAan De
With different gojors.

jlaze Qoi led 355234
0. We use « brqqex‘ to .
cut ink.
Yol| Clea n Yub
Q . 46
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. The paren s vsed -Go_'w’r .
Yubbing  glazing rolling

1d. Texture 1is Something we can

———— —— O

See hear See)

13. We need p\ds +o0 +he
Labrig +o9e'fhe.r.

held Mmold | glve

4. Did you learn how o
+he needle ¢

wedge - thread = sew

1. We need To +he pattern
+0 +he $adric,

pin  Sew  sSTamp

4

47
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FHILIRENIS ADT FARNTUAL AUESTTAMMATOY | Appendfx 8

Posgi=inn: Rapnh Schenl /8§ e

- 1, ©2lease ~ate the success of tne Children's Arr “arnival 2rogram in
: \\. amabling participatina children *o improve, - /214ce 4 check on the
scala next to each itam),
_ 1 . k4 2 4

- ' . ' ’ ‘lery “nderately ‘“nderately Mot at all
. successful successful  unsuccessful successful
Children improved in: '

a, Arts skills
h, Academic:motivation

c., Self.estaem
- .d. Classrnom hehavior

e, Weiting skills

f. Reading skills

REREN
NEREE

NEREE
NERER

q. Sncial skills laetting
alang with cthers

| |
N

——
mp——

h, ~Attendance

f. Nther pleasa specify):

“» .

H
. tp———

?. Pleasa rata the following aspects of the C,A.C, Praaram,

1 ? k| 4
ery Moderately Mnderately Mgt at all
successful successful unsuccessful successful

a3, Coordination of arts
. activities with reading
. instruction, -

h. Practical application of
diagnostic-prascriptive
anproach,

¢, Co.munication between (C,A,C,
staff and home school staff
concerning:

' 1. selectinn of tarqet skills:
for each student
?. mastery f target skills
for each student
3. infusion of Art Carnival
Activities into reqular
class ~om instruction

d. (mpact of DSychofcqy in.
. terns on imp~rved student
° hehavinr,

e, 'mpact nf social worker \
4n fmppyved s ‘ant
‘Q"a‘li")r.

.

." A -U'\iCJ'.Y’)” '\qr-ﬂenn e
~arnival staf€ ant (52
students, . . —_ \\\ 4 o
q. !Impurication hetween Airt . P ‘
v rarnival staff and reqular
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| CHILDREN'S ART CARNIVAL Appendix C
o PARENT SURVEY
K o FALL

N\

The staff of the Children's Art Carnival is interested in your react1oﬂs\to
the program. Thank you for your frank responses to these questions, '\

_ "
1. Which of the following did your child do at the Children's Art Carnival?

a) paint a picture d) see a film

b) sew a puppet ") tell a story
c) make a vase or bowl f) make a book
out of *lay

(The answer to this question is: all of these!l)

2., Did your child talk with you about what he or she did at the Carnival?

Yes : No

T ——— —

3. How often did your child talk about what he or she did at the Carnival?
More than once a week About once a week Almost never

4, Did you receive a letter describing the Carnival program when your child
began the program?

Yes No

5. Please check the answer that is true of you and your child.

=
()

Yes

Does your child haye a library card?

Do you have books An your honie?

Do you read to yoyr child?

Do you have your Child read to you?

Ddes your child receive and write letters?
Does your child read children's magazines?
Does your child read comics or comic books?
Does your child visit museums?

Do you watch TV together with your child?
Do you talk with your child about what he
or she sees on TV?

=T A0 o
PN N TN 2 )

-

I
T

(PLEASE TURN pPVER)
)

\ .
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CAC FALL PARENT SURVEY PAGE 2

6. Has your child changed in the following ways since being in the,
Children's Art Carnival program? _

Better Worse Same

Attitude toward school
Attitude toward reading
Attitude toward teachers
Grades in reading

Other school grades
Attendance at school

MERRR

T
[T

7. Please check the one answer that is true of your child:

My child reads less since being in the Children's Art Carnival program. .

My child reads a little more since being in the Carnival program., 3
‘My child reads a Tot more since being in the Carnival program.

My child reads about the same since being in the Carnival program.

8. What things did you like best about the Art Carnival program?

9., What things do you think should have been different?

0.E.E. 3/84

-45- 91




CHILDREN'S ART CARNIVAL
PARENT SURVEY
-l ~ SPRING -

The staff of the Children's Art Carnival is interested in your reactions to
the program. Thank you for your frank responses to these qgsstions.

1. Which of the following does your child do at the Children's Art Carnival?

a) paint a picture d) see a film

b) sew a puppet e) tell a story

c) make a vase or bowl f) make a book
out of clay

(The answer to this question':s: all of these!)

2. Does your child talk with you about whal he or she did at the Carnival?

Yes : No

————— ehnp—p——

3. How often does your child talk about what he or she did at the Carnival?

More than oace a wesk ‘Abput once a week Almost never

4. Did you receive a letter describing the Carnival program when your child
began the program7 .

"'1

Yes ' f = No T

5. Please check the answer that is4true of you and your chiN.,

- -Y_e_s- No

l

Coe = 3D —HD A O T
et Nt “aeaasbt? Wit vtV el st Wit etV ont® "

Does your child have a library card?

Do you have books in your home?

Do you read to your child?

Do you have your child read to you?

Does your child receive and write letters?
Does your child read children's magazines?
Does your child read comics or comic books?
Does ‘your child visit museum ?

Do you watch TV together with your child?
Do you talk with your child about what he
or she sees on TV?

|
IRERRERRR
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CAC SPRING PARENT SURVEY 2 PA.. 2

Would you 1ike to visit the Art Carnival with your child's class?

6.
S Yes ) No
7. What things do you like abett the Art Carnival program? \\\\j>
| A | |
. \ - i NJ.
g -  /
_/

é: wﬁat things do you think should be different?

A\

0.E.E. 3/84
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» | CHILDREN'S ART CARNIVAL
s _ PARENT SURVEY = .~
U FULL-YEAR

The staff of the Chiidren's Art Carnival is interested in your reactions to .
tne program, Thank you for your frank respons. s to these questions,

¢

1. which of tne fallowing does your child do at the Children's Art Carnival?
. ¢

. «r 2) paint a picture d) see a film
- b) sew a fuppet e) tell a story
c) make a vase or bowl f) make a book '
out of clay ' .

|

(The answer to this question is: all of these!)

. .
i\ 2. Does your child talk: about what he or she does at the Carnival?

Yes No

————— —————

3. How often does your child talk about what he or‘she does at the Carnival?.

More than once a week . About once a week Almost never

4, Did you receive a letter describing the Carnival program when your child
began the program? -

v

, Yes | ~ No ' Y

1 .. . —— e —

5. Please check the aﬁSwers that are true of you and your child.

Yes

J -

Does your child have a library card?

No
a) ,
b) Do.you have books in your home?
¢) Do you read to your child? ) \
d) Do you have your child read to you? \ i ~
e) Does your c"*1d receive and write letters?
f) Does your cnhild read children's magazines? '
g) Does your child read ®omics or comic books?
h) Does your child visit museums?
i) Do you watch TV together with your child?
j) Do you talk with your child about-what he
. or she sees on TV2? N .
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¢4 CAC FULL-YEAR PARENT SURVEY | PAGE 2

6. Has your child changed in the following ways since starting the
Children's Art Carnival program?
_ \Agtter

Same

=
o
=
7]
(1]

.J\

Attitude toward schpol
A+titude toward reading
Attitude toward teachers
Grades in reading

Other school grades
Attendance at school

'6(

[T
1111
[T

7. Please check the one answer that is true of your child:

My child reads less since starting the Children's Art Carnival prograin,
My child reads a TTttle more since starting the Carnival program.
My child reads a lot more since starting in the Carnival program,
My child reads 2bout the same since starting in the ®arnival program

—

g, wWould you like to visit the Art Carnival with your child's class? ?

Yes No

E—— E——— ' i

9. What things do you like best about the Art Carnival program?

\ 10. What things do you think should be been different?

0.E.E. 3/34
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