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The rationale tor the 1983 Summer Institute in
the social sciences was that these disciplines—
economics, sociology, and psychology—were,
and are, being taught at the high school level by
teachers who are educated too narrowly in the
discipline. They have not been given the oppor-
tunity to explore the basic questions surround-
ing knowledge within the discipline; they have
little exposure to the tradition within which
they are teaching.

In order to teach a subject well, one must be
conversant with the historical and philosophical
background of that subject through ivs primary
sources. If one takes current work in a social
“science and combines it with the history behind
those facts, then one can see clearly what ques-
tions and connections caused the social sciences
to evolve nto a distinct discipline. Likewise, if
one understands  the commonalities ataong
social sciences as they emerge in philosophical
discourse. one can discover the present-day con-
text ot a particular disciphne as it relates to other
- disciplines.

Q

ERIC

Aruitoxt provided by Eic:

Note frO_m the Director |

What emerges from these understandings?
The Institute postulated, first, that its partici-
pants would be better teachers as a result of per-
ceiving historical background and philosophical
commonalities; and second, that they could be
encouraged to move away from secondary
sources to primary sources in the classes they
teach. Every indication is that the participants
in fact saw and were influenced by these two
thrusts. While curricular possibilities were ditti-
cult to predict at the close of the Institute, they
have since become clear in letters and state-
ments received from participating teachers.
Excerpts reproduced in this report show the cur-
ricular extension and impact of the Institute in
the teachers' own schools; and many urge a con-
tinuation of the Institute's primary approach in
other social science and humanities courses at

the high school level.

—Stuart Levine, Director of the 1983 Summer
Institute
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In June 1983, under a grant from the National
Endowment for the Humanities, Bard College
conducted a four-weck Summer Institute tor
high school teachers entitled “Before Social Sci-
ence: The Roots of Economics, Psychology, and
Sociology in Philosophy and History,™

The poal of the Institute was two-fold. By
providing high-school teachers and their stu-
dents with the philosophical and historical roots
of the social sciences, it aimed to relate their
knowledge to their courses of study and thus to
improve high-school teaching, By using the
classical texts of (he humanities as its mediating
materials, it served to close the gap between
high-school and coliege teachers—to establish
those monographs as the foundation for social
studies teaching at any level.

The challenge facing the Institute was a tradi-
tional lack of success in integratiag the social

sciences into the high-school curriculum. Until
recently, psychology, sociology, and economics
were rarely even taught on the high-school level
or were only oftered as electives or as fimited ™
components of social studies courses. Even with
the current recognition: of the significance of the
.ols  hire
trained economists,  psychol gists, or sociol-
ogists to teach these courses on a full-vime basis.
Most commonly, a socal studies teacher with
little or no preparation is assigned the responsi-
bility for covering specialized material in the
social sciences. La these courses, only brief refer-
ences are me .¢ to the great thinkers who ver
the ages have shaped and defined the social sci-
ences, and the work of contemporary theorists
nay be paraphrased and condensed into dull
expositions, devoid of the life of the original
theory. Too often, high-school teachers and

social sciences, very few hizh
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therr students Lack tist-hand exposure to the
writings of those men and women who tor-
mulated the early philosophical foundations ot
modem thought or who carry them through in
the present day. Yot 1t s only through immer-
sion 1 the dise. es and conclusions ot the
philosophers ot the past and the intellectual
leaders of our own tme tha students and

“teachers can really experience the vitality and
the ultimate historical unplications ot the social
wienees. :

The Instirure’s response to this challenge was
to remnvest the teaching experence in the social
wiences with the underl jing knowledge that
created these tields of study in the finst place.
The program aimed to provide participants with
@ working knowledpe of the foundatons and
asumptions intluencing present-day econom-
s, peychology, and sociology. Ultihzing prime
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ary works by the most’ 'unpnﬁnnt philosophers
and writers of Westem civilization, the Institute
taught high-school teachers the use. of such
benchmark texts in actual classroom teaching.
By reading and raising questions about these
classical works, the teachers would later be able
to burld bridges for themselves and their stu-
dents, between phitosophical and even literary
tradition and the highly professionalized discip-
bines of psychology, sociology, and economic.
By purceiving these disciplines as the natural
outgrowth of issues in philosonhy and history,
the teachers could ennich and enliven their
classroom work. The tocal pont was the social
sciences, but the methodology, the perspective,
and the tools were those of the humanities.

it



The Institute |
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Thc first three weeks of the Summer Institute
wese divided among the disciplines of econom-
ics, psychology, and sociology and stressed their
historical underpinnings; the fourth week was

devoted to philosophical and curricular issues -

affecting all three disciplines. For the first three
weeks, the participating teachers, or Fellows,
split into three groups. Each group devoted one
week to each of the three disciplines—
econortics, psychology, sociology—in varying
succession.

Each motning, two sessions were conducted
in cach discipline. Two faculty members con-
Jducted these sessions; one focused on recent und
contemporary theory, while the other consid-
ered the historical origins of such current work.
The presence of both faculty members at bein

sessions provided continuity and helped to form
meaningful connections between contemporary
thought and its historical context. (See Figs. 1,
2,and 3)) ‘

Afternoons consisted of individual confer-
ences between Institute faculty and Fellows,
special meetings, and time for reading course
material (see Bibliography) Evening guest lec-
tures included such topics as the sociology of
higher education, discussed by Jerome Karabel
of Harvard University, and the prospects of radi-
cal ecornomics, discussed by Herbert Gintis of
the University of Massachusetts.

The fourth and fnal week of the Institute
tocused on the underlying critical philosophical
questions which unite the three disciplines and
which play a major role in their individual -
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theory and application. Secking to develop a
basis tor the philosophical commonalities of the
disciplines, philosopher Robert Solomon, who
led the sessions, discussed how philosophical
nottons enter into each of the social sciences
and tie them rogether. The three formal lectures
delivered by DProfessor Solomon were  hased
directly on eminars which had covered each of
the disciplines during the course of the Institute,
and thus related the prior work that Fellows had
done to the new, integrative concepts pre-
sented. (See Fig. 4.)

In addition to the philosophy forum, the
fourth week was devoted to devising effective
ways of integrating  lnsticute material with
high-school curncula. Fellows divided into two
groups, cach of which met daily with three

\
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taculty members to define curriculum me difi-
cation goals and discuss implentation strategie .
for their own classrooms. Early in the week, an
Institute-wide discussion was held to review the
first three weeks; later in the week it was fol-
lowed by an “Open Forum on Issues and Prob-
lems, in the Social Sciences,” which built on
naterial covered to create a dialogue between
Fellows and faculty.

Finally, a special workshop was conducted for
Institute Fellows by Bard's nationally known
Institute for Writing and Thinking. The pur-
pose of this workshop was to acquaint Fellows
with techniques and approaches they might use
to foster the development of critical thinking
and writing skills in their stud »nts.
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“| woudd say that the 1983 Summer Institute wis
one of the most positive experiences 've had in
my college teaching career. It gave me a chance
to address 4 group of adults in my field of social
studies on both historical and contemporary
ities. | regained my own sense of history in the
Jdiscipline, the roots of economics, as I tried to
challenge the other participants in the course. [
think. too, that the lostitute broadened my

“QOur purpose was to show the links between
economic problems and theortes past and pres-
ent. The participant response suggests that our
plan was 4 good one. About one-third of the
participants were teaching economics at the
high-schoul fevel. Many of those who teach Liis-
tary told us that our lectures and the reading ot
past and present economic theories helped them
to mteprate the intellectual history ot the 18th
and 19th centuries with their knowledge of his-
torical events. __

“Economic problems and theories are but one
of many cultural totces, but the partcipants in
the Institute seemed to agree that economiesas a

8

undenstanding of both the high-school situation

and the high-school student. Trealized what pos-

oibiles there were in the high-school social

studies curriculum, just waiting to be tapped.

The experience prompted me to participate in
recont State Council on the Social Sciences,
where secondary and college educators met to
discuss the future of soctal studies learning in the
high school.”

powertul cule o 1 was deligheed to learn
that at least one .ot of high-school students
tound ourapproach farmore stimulitite than an
abstract corsideration of graphs and charts pre-
sented outside a cultural comext.

“During thie 1985 Baad January Conference 1
chanced to meet one o the participants who
teaches in Peansyhvania. He teld me that he
now teaches economics as a specia hind of intel-
lectual history, and that thiv technique discov-
ered during the Bard Summer Institute ‘really
works.” Validation from a practitioner in the
ficld 1s the highest form of praise.”



. FIRST CLASS

-

Mandav -

Neo-classical Economics: Keynesians vs. Monetarists
Friedman, Capitalism and Freedom, selections

Tuesday .
Classical Economics vs. Mercantilssm

Mun, “Enghand’s Treasure by Forewn Trade™; Turgot.,

“Retlections on the Formatuon and Distnbution ot

Wealth”; Smuth, "“The Wealth of Nations”*

Wednesday
Radicul Poliical Marxist Econonues

Best & Copnnolly, The Polincized Ecomomy. 2lections

Tharsday )
Radical Copaperativist Econonmies

Schumacher, Small s Begrfied, selections

S
Frida
Post-Keynesian Economies

Galbraith, Economues and the Public Purpose, selec-
tions

O
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SECOND CLASS *°

Keynesian Economics ,

Lekachman, The Age of Keynes, seléctions

Discusion  of  Relationship  ta Keynesians v,
Monetarists :

™\

Muarx st Economies

»

Marx, “Capitai”

19th-Centusy Population and Utopiun Econonues-

Malthus, “An Essay on ihe Principle of Populution™;
Owen, "A New View of Society”™”

.

Post-Keynesian Economics,

Veblen, “The Theury of the Leisure Class™*

*From Abbott, Masterworks of Economucs

3
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Figure1 Economics

:

The design ot the economics cur-

riculum centers on the tying of con-
temporary economic thinking to its
historical and philosophical roots.
Five contemporary schools of ¢
economic thoughtare considered
{Neo-Classical-Monetarist, Neo-
Classical-Keynesian, Radical Political
Marxist, Radical Cooperativist and
Post-Keynesian). Over the five days,
ten two-hour classes are offered,
halt presenting the contemporary:
viev: and half presenting each one’s
hist »rical roots.

Bot 1 piofessars will attend each
clacs, each being primariheresponsi-
Uie tor one lass each day and the
othet taking the role of active |
auditor. The reading assignments &
are held to 200 pages a day, and

‘material 15 carefully selected for its

ease of readability. A special infor-
mal seminar will be held sometime
in the afternoon on Thursday or Fri-
day to discuss the relationship of
contemporary schools of economic
thought and their historical roots to
supply-side economics and
Reaganomics.
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Eugene Taylor

Associate in Psychiatn at the Har-
vard Medical School and Consulant
in the History of Psychiatry at Massa-
Bhusetts General Hospital, Eugene
Taylor is the au thor ot William James
on Exceptional Mentyl Stites and of
many scholarly articles in the-history
of psychology. As taculty member
for the first class. he focused on the
historical backgrolnd oi the field.

Richard Gordon

“ Assotiate Protessor ot Psychology at

- Bard College. Richard Goygddan

received the Ph.D). tronythie Gradu-
ate Fac Uity of the New School tor
Social Research. His areas ot spe-
aalty include abnormal psycholngy,
personahty and clinical psvchology,
psychotherapy. and psyc hological
anthropology. As taculty tor the sec-
ond class in psychology at the Sum.
mer [nstitute. he tocused pnimanly
on contempaorary and theoretical
E ltc‘(uves in psychology.

Aruitoxt provided by Eic:
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“The plan of presenting some of the core of each
of these disciplines, given added depth by add-
ing historical commentary, set the stage for a
potentialfy interesting dialogue just within the
faculry, not to mention the students, and could
be a model for increasing communication be-
tween many other disciplines. . .. The idea rthat
philosophy might somehow inform the social
sciences is refreshing, in that such ddalogues as
those encountered in the Summer Institute cer-

“| wanted, in five days, to give the participants
five major ccnteniporary perspectives on prob-
lems or viewpoints in twentiegh-century psychol-
ogy. The five areas 1 chose presented sufficient
breadth to be of interest, ultimately, to the high-
school students with whom these teachers were
concerned; and at the same time, these issues
presented a gertain intensity within the field
which engaged participants’ interest.

“*Many of the teachers Rid some background
in psychology, but within that large designation
there was a great diversity of knowledge and

N ' o

tainly constitute an optimistic agenda for philos-
ophy in the futur~. The goals of the Institute
seemed partigularly reasonable, in that its puz-
pose was specifically stated as not intending to
draft sume grand design for the integration of the
disciplines, but rather to achieve the more real-
istic goals of awakening interest, sponsoring
interdisciplinary communication, and at least
suggesting int.ovative ideas for curriculum plan-
ning.”" .

opinion. Some taught psychology as a course,
others incorporated it into the social studies
curricuium. | think that we succeeded in find-
ing. theoreical applications—to therapy, to
social psychology, ard to other areas—that have
since proven useful in the teachers’ classrooms.
Gaining the broad perspective for the teachers
themselves, however, was the most important
element.” ’
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FIRST CLASS e - bE(,OND CLASS ~ Purpose of the first class: To provide ™ -
. .. . . the high school teacher withan *
Monday . - T ' awdreness ot the historical and
* A History of Psvehology h\ Dcs..lde since 1870« - Piychoanalytie Thtlry _ :;T;ILOI::)?()):C‘ilse\s(nltlr;tv::fv: 'L?fthe
& . ’ R L)
) ) - ’ h vt the fe
James, Talks to~=Feashers wnd \mdmm on Sone@of 1. 1& L, l‘rcu? The Outline of Psychounatysis, plus one paper 4 - ttory oithe pro ession.
ldeals = % . . - tnnu'rhcftnmempnmry htenture Yurpese ot the second class: To pro-
‘ _ . * . I » . wvidethe high school teacher,
. T B ‘ ' through readings of primary,
”}:]L:“J[l{\ Pheure | ( Y e ' ' Analyvtical Psyeholog toe . sources. with an ovétview ofmod-
¢ Hitory of Pheoretrea u{nrmu\n among ni Hls.‘.l wwehology . . 4 e theoretical controversies in

_Schouls ot Pscholegical Theaghe psychology, aswell as some selected

topics in empirical research ti.e.,

] .’ .

_ RN .
Kuhn, The Sowtioe of Scentfic Reedlutons, selec-, | Jung, Analyticd Paychalogy: s Th..?m and Practice, ~ contemporary research on sleep and
tions; Naslow, The Paschology'of Saence. selections selecrions dreaming and research on madness).
Wednesda, . " '
The Historical Nasis of Methodalogical Taues : Behaviorisin and the Humamisgic Challenge
t b A R . 4 ' .

Bonng & Herrnstem, The History of Experimental Skinner, Science and Human Behaeior; Rogers, On .
Psychology, selections Becoming a Person, selections . L

. e L
- - . . - .3
Thursday . : S )
Histonical Denspectives on lhc Protession ot : Contemporary Fesearch ang Theory on Slegp and - ® 7 -
Paychology . . Dr raming ) ) ®

J - s )
Hedbredder, Seven Paschnlogies, selections Dement, Some Musi Watch While Some Mast Slug:
. i ,
Fridas .
Pyrhological Theory and Autobographs Centemporary Theory and Researchv on Madness : .
i ¢ v

Cttard. Paschoanabais, Pywchatherapy and the New snyder, Mdness .nd the Bram, selections; Lang &
B TC~31r¢11LLtl Seene, selections Esterson, Sanity, Madness und the Family, case history . ’ .

g 11 : : . .
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Suzanne Vromen

Associate Protessor of Sociology and
Coordinator ut Women's Studies at
Bard College. Suzanne Vromen
-received the M.A. and Ph.D. frem
New York University. She s a con-

tributor to wvvml protessiongl jour-
nals, among them Review of socnl
Theon American Behavioral Scientist,
and C antemporan Sociologhs As
taculty member tor the first dassin
souology ot the Institute, she
focused primardy on the historica,
background ot the held,

Charles Lemert

Protessorfol sociology wthe John .
Andrus Genter tor Pulsic Attaies ot
Wesleyan tiniveraty - ¢ harles
Lemert is the coauthor o Alchel
Foucadt astudy ot the french
sagiologint As taculty member for
the sec ond chassin socology. Dr.
Lemert tocuses d prnarihy on con-
< yrany and lhl‘()lt‘ll(dl perspec:

l: MC " the tield.
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© “When we speak of the benefits of the Institute,
"1 think we have to confirm that these four

weeks were primarily for the teachers themselves.
What the participants brought to the Institute,
and what they gained from it, is broader than
any specific subjecr area—and has to do with
excitement about the pursuit of knowledge. .
“Specifically, the Institute succeeded in

_establishing the continuity of some major

assumptions of the social sciences. In sociology,
I examined the ways in which the field was

- ‘gender-blind’ until recently, when feminist

scholarship introduced gender as a factor' of

“l was impressed by the quality of the high
school teachers participating in the Institute.
They did an enormous amount of reading in a
very short period of cime. From everything [
could tell they were, in spite of being over-
whelmed with ideas, able to appropriate a great
deal. It should also be said that the Institute was
great fun. | believe that most everyone there,
myself included, gained a good deal of pleasure.
As for'myself, specifically, I there met an out-

- L3

schapls.”

analysis; [ also brought up new scholarshlp inthe
sociology of the family.

“Participants were both dedicated and chal-
lenging. The quantity of material assimilated
was amazing—we asked the impossible and they
accomplished it. For me, the chance to teach -
professional teachers and to work in tandem
with another sociologist was very rewarding.

“I hope a program similar to the Institute’s is
tried again—perhaps, next time, with a‘cur-
riculum linked to the history of ideas, which is
the grounding not only for the social sciences,
but for all intellectual pursuits.” '

4

standing teacher from Culver Academy in
Indiana. He impressed me so much that [ sent
my son to Culver for summer school and it
changed his life. | came away from the Institute
with warm affection for Bard and deep respect
for the quality of some teachers in our secondary

.

12
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" FIRST CLASS

Monday
The Social Order and the Construction of Reality

_ ﬁerger, Invitation to Sociology: A Humanistic Perspec-
tive; Mills, The Socwlogical Imagination

© Tuesday '
. Sacial Order and Construction of Reality, cont.

Goffman, The Presenwation of Self m Everyday Life,
selections

Wednesday
The Social Order and Deviance

Erikson, Wayward Puntans, selections; Merton,
Anomic and Sacial Structure :

Thursday
Sociology as Radical Critique

Bowles & Gintis, Schooling in Capitalist America,
selections

_ Friday
* So¢fology as Radical Critique, cont.

Karabel &.Halsey. Power and ldeology in Education
Q
" ERIC. S

IToxt Provided by ERI

SECOND CLASS

Weber, “Politics as a Vocation,"” “Science as a Voca-
tion,” “Basic Concepts in Sociology” (from Essays in
Sociologv)

Durkheim, Rules of the Socivlogical Methods, selec-
tions; Suicide, selections

Continuation of first class

Marx, German Ideology, selections; The Communist
Manifesto .

Weber, Class Status and Party

13

| Figure3 Sociology

Rationale: To present the historical
and philosophical context in which
sociology arises as a discipline, and
to show how some contemporary
theoretical perspectives are tied to
it. In the process, we will address
snciology as an interpretative
enterprise, in which the social order
15 construeted, and as a critique of

society.



_The Power of Capltal

On the Inadequacy of the Conception of the Capitalist Economv as ‘‘Private”’

ngbert Gintis |

Special le-cturers in economics and
sociology, as well as a special work-
shop with Bard's Institute for Writ-
ing and Thinking, were an important
facet of the four.week Institute.
Following ts an excerpt trom the
address delivered to the participants
by Herbert Gintis, ot the Depart-
ment ot bconomics, University ot
Massachusette.

Q

Liberal political theory holds that the just soci-
ety must ensure liberty. Democratic political
theory holds that the jusc society must ensure
popular sovereignty. Liberal democratic theory
generally supports the application of both liberal
and Jdemocratic principles to the state, while
supporting the application of the liberal prin-
ciple alone to the economy. Thus according to
liberal democratic norms, capitalist economies
may represent a just form of social organization.
I contend that liberal democratic theory supplies
no coherent justification for this asymmetric
treatment of state and economy.

This fault stems, | believe, from the incorrect
notion that the capitalist economy is a “'private”
sphere—i.e., that its operation does not involve
the socially consequential exescise of power.
One might argue that the economy, perhaps
when suitably controlled by the democratic
state, should remain private. This, however, is
beside the point. For if my argument is correct,
the capitalist economy is not now a private
sphere, and the basic issue concerns its proper
organization as a public sphere.

I suggest that the capitalist economy confers

‘
three types of socially consequential powerupon
owners of capital. First owners exercise command
over production, through which the organization
of the work process and the ordering about of
workers are tailored to the interests of capital.
Second, owners exercise command over invest--
ment, imparting a systematic bias to the range of
organizational forms of business enterprise per-
mitted to flourish. Finally, owners exercise com-
mand over state economic policy, through
which substantive limits are placed upan the
range of democratic control of economic life.
The notion that the capitalist economy is
private is based on two central propositions from
neoclassical economics. The first asserts that the
exchange between capitalist and worker has the
same _character as other and presumably
“private” exchanges: the emplcyer thus has no
more power over the worker than the shopper
over the grocer, or any.other buyer over a seller.
We shall call this the Labor Commaodity propo-
sition. The second asserts that freely operating
capital markets divorce ownership from control:
any entrepreneur with a mousetrap or a better
way of doing business. can find the capital it

_‘ ' 1 4 (continued on last page)



Monday
Lecture and discussion: “Pluralism and Paradigms”

Qpen torum: “"What Have We Been Up To for the
Past Three Weeks?

Tuc day
Lecivre and discussion: "Ethics, Ethos, and Ethical
Theory"

Forum: Curricular Possibulities and Implications

Wednesday

Lecture and discussion: “Vartue vs. Moraliey”
Forum: Curnicular Possibihines .od Implications

Thursday

Plenary sesston: Open Forum on sues and Problems
in the Socal Sdences

Lecture. "Psychology as g Saence of the Whole
Person”

Friday
Farewell Forum

Figure4 Philosophical, Historical, and Curriculum Issues

‘Readings: Maclneyre, After Vartie, Cha 1, 2, 7, 8

Kuhn. The Stricture of Scentfte Revolutims, selec:
[413148}

Readigs: Machntyre, After Virtee, Chs, 3-0,9
o

Readings: Maclntyre, After Viree, Chs. 10, 12, 14,
15,18

Workshop: Bard Language and Thinking Program

Afternoon set aside tor reading, discussion, relaxation,

15
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Applications in the Classroom

At the conclusion of the Institute, it was clear
that the broad geographical diversity of the Fel-
lows (who came from eleven states and three
foreign countries) and the active partic.ation
allowed by the small-seminar format had com-
hined to yield an unusually high degree of indi-
vidual interest in and commitment to the goals
of the Institute. Initial responses to question-
naires indicated that by exposing teachers to
significant primary texts in -the history and
philosophy of three social sciences, the Institute
not only broadened understanding of the discip-
lines and their contemporary applications, but
also clarified the critical connections among the
disciplines. In addition, enabling Fellows to
engage in discussion and dialogue with their

yo—t
o

peers stimulated a vew enthusiasm for teaching
and a new perception of sociology, psychology,
and economics as they are related to the basic

_ concerns and achievement of individuals and of

societies through the ages. (See Figs. 5, 5a.)
Curricular implications took longer to
analyze, but over the course of the year following
the Institute, a number of Fellows were able to
apply not only broad concepts but specific lec-
tures and readings to their high-school ppegrams -
in economics, psychology, and sociology.
Excerpts from statements submitted later in the
year to Institute faculty provide rhe best indica-
tion of eurricular impact, as well as suggesting
new directions for the social sciences/ -
humanities bridge established by the Institute.
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“For me, initially and foremost, 1 think of the
tremendous personal intellectual and academic
stimulation | received through my ekxperience at
Bard. The daily curricular challenges, the long
hours of individual reading, as well as the
numerous classroom and individual interactions

of ideas and views with others was a kind of

“You began to get at a task that I think has long
needed attention when vyou introduced
philosophy into the curriculum. The social sci-

ences need to be informed by philosophy, their -

original mother. Consider, for example,-how
epistemology is needed. Each discipline studied

“l can hciestly say with pride that 1 had an
opportunity to work with some .of the finest
academicians who gave me so much to bring

© my school in the way of new ideas and

ERIC

Aruitoxt provided by Eic:

experience | had not had in many years of teach-
ing on the public secondary school level....
The extensive bibliographical sources in all sub-
ject areas, but mostly in economics and sociol-
ogy, are naw being used by department members
and are on file in the library along with all of the
texts | received as a participant.”

last month showed itself seized with problems of
knowledge of itself, of what it regards as reality,
of what should stand as its factual basis. In addi-
tion to these substantive issues are the epis-
temologicalproblems and opportunities of social
science teaching.”

approaches in secondary education. ... | made
some close 1riends, and we plan to exchange
feedback regarding the actual implementation
ot what we learned at Bard."”

1%

P.R., Tollgate High School,
Rhode Istand

R.W., Lexington High
School, Massachusetts

S.S., Ruam Rudi
International School,
Thailand



. .c.R.D.', Lexington Highl
. Schools;, Massachusetts
-

M.D., Mt, Greylock Regional
High School, Massachusetts,
on leave at the University of

New Mexico

R.].. Boyertown Area School
District, Pennsylvania

1

9

“] was astounded at the changes which have -
taken place since I left graduate school in 1965.

It was a real revelation and a comfort too,

“

“My studies [on sabbatical] have been interdis-
ciplinary in the fields of anthropology, history,
and literature. The Institute broadened my
understanding of sociology, psychology, and
ecanomics and thereby increared my ability to
correlate the various disciplines and encode
their relationships. . . . | have been assigned two
sections of Freshman English as a teaching

+

“Not only did I change my approach and course
outline, but I now have a greater feeling of confi-
dence and competence. The impact had its
major effect in economics, since that is the

“course | teach. Specifically, 1 structured the

course outline to cover the history, principles,
and theory of econemics. .. . One of the benefits
[ treasured most was the readuy; list. It offered
both depth and breadth, thus enabling me to
cover the history of economics, show how two
views evolved, and require students to read two
contemporary approaches. Concurrently, the
faculty played ro small part in guiding us
through the books with stimulating lectures,

because I thought [ was alone in much of my
thinking. In face, I found out | was part of 'a
much broader stream than | had imagined."”

associate. Lictle did I know that the Writing
Workshops 1 attended would be so valu-
able!...Upon my return, I shall be prepared to
make a valuable contritution: economics will be
a significant part of our United States history
curriculum. The Institute helped to convince
me of its value.”

A

1

some of which I have used in my classroom. The
sociology and psychology parts of the Institute
strengthened my presentation of economic
theory. For example, by making known real
social and psychological factors it was easier to
make clear why certain economic theories are
used or, indeed, workable. Finally, my principal
appointed me to chair a committee whose
charge is to design a program for gifted students.
The experience and knowledge that I received
from Bard’s Summer Institute will serve me well
in planning a Humanities course for the senior
gifted students.”

18
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“The social history survey course is  unique’

development in our high school, open to our top
“students.... The course is taught compara-
tively, both American and European history,
and covered topically through the following
- themes: work and leisure; childhood and family;
health and medicine; crime and law enforce-
ment. The invaluable notes | gained agsi the

“"As a curriculum director and instructor of
teacher trainces, | have also found the Institute
useful when 1 am working with behavioral scien-
tists. While I had taken the obligatory courses in
college and graduate school, I now feel better
equipped to talk with them and help them with

"I thought the Institute well planaed and more
than worth the journey from Geneva. The
economics course has already provided materials
for inclusion in courses offered at all grade
"“'“‘= . Aspects of the socmlogy course have

]:Kaned very useful.... The psychology

-

readings covered by lectures and discussions per-
meated all of these topics. . . . In discussions this
past school year with educators from the State
University of New York, their surprise was at the
advanced materials I was able to utilize for my
students, thanks to a tremendously profitable
Summer Institute.”

>

their curricular and daily planning.lThis conf-

dence stems from the enriched backgrounding I

received in the behavioral sciences at the
Institute plus the insights into the field I gained
from some newer works | had never known

before."

4

course has added another dimension to my
20th-century history courses by, for example,
linking the impact of Frerd to the post-World
War I emancipation of women and the wide-
spread breakdown of established social

values...."”
19
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_;..Figure 5 1983 Summer Institute for High School Teachers: An E‘vaIUati.on

v -

* Overall Ratings ot institute Compo Component Mean®,
nents Economics 1 (Contemporary) . 4.75
Economics Il (Historical) 4.81 "
Psychology 1 (Contemporary) 4.3
~ Psychology 11 (Historical) ' 4.1
Sociology | (Contemporary) 4.25
Sociology I (Historical) - . 4.38
Philosophy : 4.25
.. Curnicular Possibilities 1.43
Faculty Forums ' 3.93
Writing Workshop ' 4.29
©Overall Ratings ot institute Resnlts As a result of the Institute | feel more confident to 4.27
' teach in the social sciences.
L expect that the Institute will influence my curricular 4.21
plans. ‘el
The Institute has increased my awareness of interdis- 4.5}

ciplinary ideas.

The goals of the Institute were made clear. 4.47
Throughout the Institute 1 felt free to ask questions or 4.80
» state my opinioen.
o 5 *Rated on 1 to 5 scale, 1 = strongly disagree

: ‘ 2 O 5 = strongly agree



- -« o ’
. ~ . Figure 5a
MEAN h Additional Ratings of Institute, by
Section
ltem : © Economics Paychology  Sociology  Philosophy
Objectives tor each segment of the Institute were 4.7} 4.07 4.13 3.67 g.,
made clear.
Class time was used well. o 4.86 43 - 4.57 3.64
Challenging questions and problems for discussion 4.62 3.92 4.38 4.00 7
were rised inseminar. -
' There was enough time to do the work assigned. 3.00 3.23 2.77 3.3
Each segment stimulated my interest in the subject 5.00 4.57 4.36 4.21

matter of the disciphine. .

21




“Figure 6 Direct applications of the Bard Institute: some examples °

Course d .

A.P. American History and A.P. European History
(ineluding economic  philosophy ant history, of
economic thought)

A.P. American History and A.P. European History:
growth and process of political systems; psychohistory

Soctal History

Economics

Saciology

¢ 20th-Century History

A P. American Hiatory
Native American Studies and Minority Stadies

Psychology: personality theory

10th-grade History
Sucial Science

Freshman English
N

Marerials used
Thurow, Zeru-Sum Soctety: bchumacher. Small Is
Beautiful ¢

Erikson, Wayward Purituns

Freud, Civhzation and Its Discontents; Durkheim,
Rules of the Suciological Method (sections on values).
Weber, Cluss Status and Party

Institute lectures on “Keynesian Economics,” *19th
Century Population .ard Utopian Economics,” and
on context

Weber, Class Status and Purty

Psychology lectures, especially on Freud and the
emancipation of women

Lectures.in economics
Goffman, The Presentation of Self in Everyduy Life

Lecture by Gene Taylor, "*Psvchology as a Science of
the Whole Person”

Marx, Gemman Ideology, The Communist Manifesto
Weber, Class Stetus ond Party

Writing and Thinking program (4th week)
LN

<



ECONOMICS

Abbore, L. D, ed. Maswrworks of Economics, Vols. I-ll1. New York McGraw-Hill, 1972, Includes:
Malthus, "An Essay on the Principle of Population”
- Marx, “Capital”
"Mun, “England’s Treasure by Foreign Trade” .
Owen, “A New View of Society” _
. Smith, “The Wealth of Nations”
" Turgot, “Refleccions on the Formation and Distribution of Wealth"
Veblen, “The Theory of the Leisure Class” -
Best, Lzhchael A. and William E. Connolly. The Polmclzed Economy. Lexington, Mass.: Heath Publishing Co.,
197
Friedman, Milton. Capitalism and Freedom. Chicago: University of Chicago Press, 1981.
Calbraith, John Kenneth, Economics and the Public Purpose. MNew York: New American Library, 1980.
Lekachman, Robert. The Age of Keynes. New York: McGraw-Hill, 1975.
~Schumacher, E. F. Small Is Beautiful. New York: Harper & Row, 1973.
Thu\row. Lester C. Zevo-Sum Society. New York: Peregrim Inc., 1980,

PSYCHOLOGY

Borin, Edwin G. The History of Experimental Psychology Englewood Cliffs, N.]J.: Prentice-Hall, Inc., 1950.
Dement, William C. Some Must Watch While Some Must Sleep. New York: Nortor, Publishing Co., 1978.
Freud, Sigmund. The Outline of Psychoanalysis. New York: Norton Publishing Co., 1970.

~ Gifford, George, ed. Psychoanalysis, Psychutherapy and the New England Medical Scene. New York: Neale Watson

Academic Publications, 1978.
Heidbredder, Edna. Seven Psychologies. Englewood Cliffs, N.J.: Prentice-Hall, Inc., 1963.
Jung, C. G. Analytical Psychology: Its Theory and Practice. New York: Random House, 1970.

James, William. Talks to Teachers and Students on Some of Life's Ideals. New York: n Publishing Co., 1958.

Kuhn, Thomas. The Structure of Scientific Revolutions. Chicago: University of Chi®go Press, 1970.
Laing, R. D. and A. Esterson. Sanity, Madness & the Family. New York: Penguin Books, 1970. -
M O \braham. The Psychology of Science: A Reconnaissance. Chicago: Reynery-Gateway, 1969,

FUESTIN
T

EKC il R. On Becoming a Person. Boston: Houghton-Mifflin, Inc., 1961. . 2 3

'l--.'l\- D

Bibliography



» dalws

2" Skinner, B. F. Science and Human Behavior. New York/Free f’ress. 1965. o
- Snyder, Solomon. Madness and the Brain. New York: McGraw-Hill, Inc., 1975.

LY

© SOCIOLOGY

Beryer, Peter L. Invitation to Sociology: A Humanistic Perspective. New York: Overlook Press, 1973.
Bow les, Samuel and Herbert Gintis. Schooling in Capitalist America: Educational Reform and the Contradictions of
Economic Life. New York: Basic Books Inc., 1976.
Durkheim, Emile. Rules of the Sociological Method. New York: Free Press, 1950.
rkheim, Emile. Suicide. New York: Free Press, 1951. .
Etikson, K. T. Wayward Puritans: A Study in the Sociology of Deviance. New York: John Wilev & Sons, 1966. '
Goffman, Erving. The Presentation df Self m Everyday Life. New York: @verlook Press, 1959.
Karabel, Jerome and A. H. Halsey. Power and Ideology in Education. London: Oxford University Press, 1977.
Marx, Karl. German Ideology. New York: Russell & Russell, 1963. % < .
Marx, Karl and Frederich Engels. The Communist Manifesto. Chicago: Regnery-Gateway, 1982.
Merton, Robert K. Anotnie and Social Structure. New York: Free Press, 1904.
Mills, C. Wright. The Sociological Imagination. London: Oxford University Press, 1967.
Weber, Max. Essays in Sociology! edited by Hans Gerth and C. Wright Mills. Includes “Politics as a Vocation,”
“Class, Status, Party,” and "Science as a Vocation.” Secaucus, N.J.: L. Stuart Lyle, 1980.

v

PHILOSOPHY o ' /

Mclntyre, Alasdair. After Virtue. Notre Dame: University of Notre Dame Press, 1982.

N

24




N

> s
AN

“Gintis, “The Power of Capital," continued
-needs. The dictates of competitive, survival
- determine economic outcomes. We will call this
~ the Asset Neutrality proposition.

I shall argue, in contrast to ‘the Labor Com-
madity proposition, that there are two charac-
teristics of labor which set it arart from the gen-
eal attribuies of commadities in a neoclassical
medel. The fest 15 the inseparability of the
worker from the labor service supplied: labor is
embodied in and indlienable  from  economic
agents. The second is the general superiority of
production techniques which bring together in
one location, and in direct interaction, the
labors of distinet workers. We shall refer to this

- aspect of praducticn as the economies of proxim-
ity. Together these two characteristics imply the
social nature of pfoduction: the capitalist enter-
prise brings into social and physical interaction
not only the lubor services supplied to the
employer, but the very suppliers of these services.
It will follow that major aspects of the contract
between cupitulia and worker are not guaran-
teed by the formal terms of contract, but rather
are directly contingent upon the capitalist’s con-
teol of the work process. From these premises it
will be shown that the command®f capital over
labor represents a socially significant exercise of
| S _

- ERICjection uf:hc Labor Commadity propo-

Aruitoxt provided by Eic:

i

. !
sition is without substantive import unless I can

“also sustain the argument that democratically

controlled firms are, all else equal, economicall
more efficient than their capitalist controlled
counterparts. Yet if they are more efficient, why
do they not win our in the competitive market
place? Clearly the Asset Neutrality proposition
would predict precisely this outcome. The Asset
Neutrality proposition, however, is not correct.
The privileged access to funds enjoyed by those
already well endowed i be shown to stem
quite simply from the dictates of competitive
profit maximization on the part of lenders.

The Asset Neatrality proposition shares with
the Labor Commadity proposition the tollowing
weakness: the enforcing of the contractual quid pro
gquo is taken -as unproblematic, when in fact
enforcement represents the central concern of, in
the one cise the purchaser of fabor, and in the
other the lender of capital funds. The lendeér is
particularly concerned with the possibility of
default, and to ensure non-default, strives to
establish conditions under which the borrower
as well as the lender stands to lose from default,
and hence will be properly motivated to avoid
default. In the case of the lending of capital, the
symmetrical position of buyer and seller is
ensured normally by the requjrement of collat-
eral, itself represented by the possession of

wealth. 2 5
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