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Emotional Development:- Fostering the Child's Identity was “developed by
) 'Em11{ Jean McFadden as an elght-week course to use with foster parents for

the Foster Parent Education Program at Eastern Michigan University. This, - ™ .
- program was developed with federal demonstration funds from the Center, for
- the Study of Metropolitan Problems, NIMH, HEW"(5T21 MH 13742).

The goals of the Foster Pareﬂ% Education Program are .to: 1) develop a

model fof foster parent training that can be used on a statewide basis with = .

foster parents working for a variety of agencies and 2) develop curriculum 0
- and materials for a variety of classes:that will upgrade the services foster
parentgare able to provide for the children in-their homes.
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~ Emotionad Development:+ Féstering the Child's Identity is-a manual to be
, used in training families who. provide service to foster children. The -
participant's manual.is divided into eight segsions. The introductory section d
of the instructor's manual was prepared by the project staff at Eastern L
., Michigan University and makes suggestions on physical -facilities, room
ahrangements, and other practical problems that may concern the instructor. .
The specific instructions for each of the eight.sessions precede the content
for that session. ’ S .

- In order t0'facifitate the instructor's use of the manual, instructions to o
. the’ instructor are on colored paper. The white pages are copies of the pages
‘found in the participant's manual. Instructor's.material on these pages is in ’
. red ink, You will note such pages have two different page numbers, one desig--
nating the sequence in‘the participant's manual and one designating the
sequence in the instructor's manuals - . L

This workbook . has been developed to assist instructars in presenting
course content to foster parents. It has been used by several different
 “instructors with different groups of foster parents. These foster parents vary
in  age, type of coimunity in which they live, and educational attainment. The
workbook provides a framework to be developed by.the instructor in 1¥ne with
the needs, concerns, and abilities of a particular class. Thé folloWing
comments are in reaction to the instructors' comments and may be useful in
helping new instructors iq.planning theic presentation. ’ Ca 0
‘ : . . o v .
If the workbook is used, the instructor may want to consider the two,most
* common complaints we have received. "There is_not enough material" and ”fhere,
is too - much material." Both of these comments are justified depending on the
. composition of the class and the way in which the manual 4s used. - The workbook -
is intended to be only one of thé instructor!s toeis. It was designed so .k
n foster parents would have a permanent record of the material discussed in class
and so they could personalize the material, making it meaningful in, terms of i
the children in their home and the agency with which they work. The instructor
will have to be sensitive to the foelings generated by discussion &nd provide
the atmosphere necessary for a’frank and open discussion.
Instructors who concentrate on helping participants fill in all the appro-
priate blank spaces may find the participants are still confused at the end of
the class and do .not understand thesmaterial fully. The format of the class
o ‘shduld be structured so the participants can discuss what each idea or term
means ‘with opportunities to provide one another with concrete examples. Always
the questions, "What does this mean for the children.in my home?" and “What
» does this imply about my cesponsibility as a foster parent?" should be
answered. The instructor will find further suggestions on activities designed
to help trainees learn and apply course material in Seventeen Course Outlines.*

If the class seems to master the materidl quickly and with ease, the
instructor may want to, invite speakers from the community or former foster
. children to address the class and provide additional material. Time can be ™
spent in role-playidg and value clarification activities. 1
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 The instructor musy always remember the material presented to the class is
not only intended to increase their understanding of-its ramifications for
¢hildren in foster care; the class wjll have truly met the needs of foster )
parents only when they are able to utilize the material to improve their work
and the amount of ‘services they can provide children. In order for the
material to b. used as tie basis for behavipral -change, it will_be necessary to
- allow plenty of time for repetition and utilization of concrete examples.

L]

Instructors who find there -i$ too much material are probably, using these
techniques. They may find it necessary to select the material which is of most
interest or concern to their particular class and to briefly summarize the
other material without spending much fime on it. If the participants in the

_ class have different-corcerns, the instructor may find it useful to divide the
class into small groups and let each group concentrate on a particular. problem.
The small groups can report their findings or discussion to the whole class

.

-during the last hour. o .
° Both concerns of too mucdr and-too 1ittle material probably arise out of
heavy dependence on the workbook to provide class format. Certainly many
participants will pressure the instructor to give them the answers¢
. Participants who do not get most of the:answers filled in will feel cheated.

In order to make sure they dé not rush the instructor through the material to
“get the answers" and to make sure those who are not used to taking notes are
assisted in getting the material written down, the instructor may find it

helpful to request participants not to take notes until a section is finished.

Then the -whole class can go back and fill in the material they have found

impgrtant. This procedure not only assures each participant has a complete '
. manual at the end of the coursé, but serves as a review for each section.

4

'Ihe'qpst important resource in any ‘instructional situation Ys the teacher.
A1l other ‘materials and resources are useful to the extent the instructor is
able to utilize them effectively. . The .following material is offered as one
tool for the foster parent instructor's kit. .ATthough we hope it will be °
_ useful, we would be disappointed to find instructors were ralying.on the manual
to replace their own knowledge, techniques, and assessment of class needs.
Feel free to use the manual selectively, in order to most appropriate to your =~
teaching scyle and the needs of your class. ‘

-~
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*Ryan, Patricia,-et al. Seventeen Colrse Outlines, Eastern Michigan *
University, 1978. ., . - Ce,
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Foster parents: who use this manual will have a wide range of
skills and’exper1ences in fostering. sSome foster parents will be =, . .
relatively new, others may have workeg in this capacity for g
twenty or thirty- years. Some foster parents may work with
children of all ages, while others may specialize in working with
children of a certaim age range, such-aswadolescents. This
workbook. as with all the Foster Parent Trajining Progect workbook

. . series, is designed to draw on the strengths and experiences of

" foster parents, working together in a group to share and enhance .

their knowledge of the ‘children they serve.. '

Children in foster care, like all ch1ldren, move through © :
stages of developmerit and master the tasks of development at . "
their own individual pace. They need to develop self-esteem and

a sehse of identity. Some children in foster care may develop at

a slightly slower place due to circumstiances of their earlier

lives and the impact of separation. 'The questions of self-esteem

and identity may be more problematic for such children due to |
divided loyalties between natural and foster families. The * - -
purpose of this workbook is to focus primarily on the emot1onal -
development of children in foster care, and the roles ‘of foster
parents in partnership with the agency to .ensure the healthy

growth 6f the child. . ‘

- The chlld's caseworker can Qe a great help to the foSter

~parent in prov1d1ng background information on the child's

development which may shed light on the meaning of the child's

behavior now.. When working on a scrapbook to maintain a record

for the child, the foster parent and-worker can decide. together

who will do which tasks. 1In some agencies, the worker may be . .

actively involved in developing a scrapbook with the foster

parents, while in other instances, the task may be delegated to

,foster\parents, with the worker serving as a resource person.

Many foster parents are concerned about the behavior of
- their foster children. Does a specific behavior indicate that
the child has a slight developmental lag and ¥ill soon be growihg
. to a new stage of development? I8 it fdirly typical. for .a child
to react in this way to separat1on? Is it a sign that the°child _ -
needs more intensive help in handling this stage of development,
or in resolving the .conflicts of separation? Is the behdvior an
unspoken cry for help?- This class may raise more questions than
it answers for some foster parents. Through class ‘discussions
foster parents can sort out these igdsues, and begii. to decide
when it is ‘necessary or advisable to call upon.the caseworker,
school personnel or therapists for expert guidance in handling
_ the unique situation of each individual child.

. _ ® _ )
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- Foster parents make'.a significant difference in the life-6f
' a child. They can comfort fears and worries, help develop more
: positive behaviors, and build -a sense of self-worth for tne. .
child. By understanding a child's feelings about his natural v
family, they can help the child feel good about_ him/herself,
reduce feelings of conflict, and increase a constructive sense of
self and a positive identity. | S
, : o, 3 " :
’ . ' . . . e - v
© ‘a ‘a\. !
@ ' ,
. » s — ———
’ h “ v . f . ‘
'] ! Q - .
' , : f
4 - “
9 ) !
. * : ‘!
s ' o . A [y
1 G 1 ‘
g A t
»
} )
' [ Y
LY b~
\ -
* s ; 1]
[ ~
3 \ ' L) )
‘ (
) ' e, , ’
4 ¥ . ()
+ . v ’
!
. . ’ o '
. A
. » - > 4
Q
' . ! , .
° 'J‘ . y A
.
(vi)




TABLE OF CONTERTS. .

-r

¢
N

T'INTRODUCTION'TO INSTRUCTOR S MANUAL.

L]

. * . .

by Foster Parent Education Program Staff

Eastern M1ch1gan University

Sess1on 1: Children Grow Fnom Stage to Stage

Instructor S Mafer1alsd e e e .

Paft1;1pant Content ». . . . . ..

Session 2: Developmental Dimensions and -

.Developmental Lag

Instructor s Matgrials.

Part1c1pant Content . . . .. .,

Sess1on 3: Emotional Deve]opment

. . . .
*

. Infan¢y Threugh Adp]escence

. Instructor's Ma%er1als AR
Part1c1pant Contéent . e e

. . . [ ]

Session'4 The Many Mean1ngs of Behav1or

" Instructor' s Materials. . % .

N
Participant.Content . . . . . . .

Session 5: Handling the Child's Behavipr

To Help 3uild Self-Esteem
Instructor's Mater1als. e e

Part1c1pant vontent e e e e

‘session 6: The Child's Fam1]y and
' . Ethnic Her1fﬁge s

Instructor s Materials. . . . .

Participant Content . .. . . . . . . .

Session 7: The. Fantasy FamiTly and Heroes

Instructor's Mater1als . e e e e e
Participant Content-. . . . .. .

Session 8: The Foster Family's Role

, Assisting Development

in

“Instructor's Maferfals: . C e
Parti¢ipant Content . . ... . . .

®
" Page in Page in
Instructor's . .Part1c1pant S
Mdnua)l - =~ Manual ey
DS . g . « . v -
n ,
13-
’ 17 1 o
. . & :\
27 :
29 11
. ST |
41 . ‘
43 23
53 Lo
-55 - 33
65 . B
' 67 43 .
7,7.. . .' [— —— —_ haid
.79 ) 53 {
P ‘ ?
87.
» 89 61 ]'V
>f .
! 0.
93 L
95 65




. o .
| f ' ; . ~—— Page in . , Pnée-in .
. ) N _ Instructor's Participant's
IR - _, Manual Manual
. APEENDICES _ o B ‘ 5 ) e, T, y
S My Deveiopment 6s Rn Adu]b.,; . .». Ce Tl’”lgl o 7 7 ¢
B - Making A Scrapbook. % . . . .4 . % .m © 103 - . 73, ‘ |
C - Childhood Growth: Gains and Losses . . . - 107 o "’
. D - Stages.of Emotiona]'Deveiopment l'.‘, . g- ‘ 11} o ,gl o ‘
, E - Needs and Behav1ors R s -~ . 8
W 7F 1,Rewards T R )': C 123 :t 93
° s‘ G - Natural and'Logicai Cbnsequences.;l c 127 .97
_ H - Four Basic Questions About Child>Behavior i }29 - :99 °(F .t . .
R g Genogram (Family Treg) R & 105 i
© 3. A Letter To A Young Man Formerly i Foster™ . - -
T e Care, oo v v v e e e e e 137 - AlO]
- Se]f—?ssessment . .'. . .,.‘; C.. 13 109
M;L - Issues of Ethnicity in the Child's Placement 145 | ‘ .
, M - Audio- Visua] Resources... + % . . U . 147 i
'BIBLIOGRAPHY " . ’
Foster;Rarent Bib110graphy. « ¢ « o v v v o1 D152 v 113
-Instructor's'Bib]ionraphx_. coe e e l . o 155 “ .
. . <
( 7
\ \
. » n




. .
-« .

< ' GEMNERAL PROGEDURES AND TECHNIQUES

<; ) ) ~ : (- . | o .. ' (‘

L3 v

Emdtiona] Development : Fbsteﬂirig.'Chﬂd's Identity is o_'ne_ of a series of
manuzls developed for the Foster Parent -Educatiom®Program at Eastern Michigan
UnYversity. The Manual is*™divided into eight sessions and has been-used

.effectively at weekly meetings of two and a half hours duration.
. . . . . . . q .! N .' . .
~ This manual helps foster parents ask and answer some basic quéstions:- -

L

L]

k " 1) How do.chilﬁren'afow and. devélop? - . =

2)' What-can we do to understand and help the development of a child .in )
our care? ‘ . ' N e

o . ..
; . S J ' .
4) How can we handle the behavior so*a®to build the child's .self-

esteem? N ' -

h . i L) ) . 3 B
- 3)_ What does the bebavior of a particylas.chiid mean? -, -

5) Why is the natural-family important to the child?
6) How do we help the chiid develop a posﬁtfve sensé of idehtity? ' T .

. The following introductory material proyides a general framework to use
«  with all_of the modules. It is designed to provide the instructor_with an_
9 understanding of the clussroom dynamics the project staff W@s found successful
in-working with fioster parents. Participants have had vary¥ng. educational back- .
grounds, s~rve many different kinds of children, and work with &' types of
agencies. Although these procedures should constitute a hefpfule-guide for the
instructor, thé greatest contribution of any tedcher is his or her ability io>
~evaluate the students and bring them what they most need, It is the instruc-
tor's creative use of his materials, his ability to use the strengths of his
class, and his warm support of each student's struggle to jJrow .hat are most
effective in determining what is learned.- Thus, we see these matérials as the’
‘basis from which the instructor starts, and to which he adds his own ideas,
skills, and knowledge to meet the unique needs of his class. ‘

- ©
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TEACHING. ADULTS . - .

Althdugh there are many common elements in the teache®'s role regardless df
. the subject matter or the type of student, teaching adults outside of. the .
traditional classroom or university setting.is different. Typicalliy, the adult’
student is in the classroom because he has a certain questich that he hopes-the b
class will help answer. His,educational experience may be 1imited and sometimes
he ‘has had unpleasant classroom experiences. As a competent person used tod.
making his own decisions and. fucntioning well in his world, he may resent the
implied subordination in the student's role. PR ,
, An effective teacher of adults reassures the students that he recognizes
and appreciates their competency. He ‘gives them support for seeking help &
through attending classes. . In-addition, he emphasizes that learning can be fun
.and enjoying oneself in class'may be the most effective way of learning. The
student need not suffer to.learn. Although new ideas and ways of doing things -
" may sometimes make a gtudent uncomfortable, the support of the instructor and °
his ctassmates aids him in his struggle for growth. o

3
L3

- Busy adults are not in the classroom for the sheer joy of learning. They T
have taken the time to p§rttcipate because they have specific préblems. . They
‘typica)ly want immediate answers and are 1. * interested in “theory." The .
instrdctor of adults will find that he is usually most effective by starting _
with specific questions that his class brings. He_uses these questions and .
their solutions to. help the class build a more " framework rather than >
teaching them the general rules and hopi af Lhey can deduce answers to their
questions. : '

-

_Unfortunately, many adults are ‘skeptical of the value of "hook" knowl edge.
‘They are accustomed to experiential learning and continuously question the
credibility of material, especially if it appears to be so abstract as to be
inapplicable to their daily livés. In teaching foster parents, the instructor’s
greatest resource is the-foster udrents in his classs Collectively. they have
had tremendous exparience in working with foster children and solving problems..
'Nheneve; possible, the instructor should encourage the class members to teach
each other. ‘ : >

~ Typically, a class discussion starts with a foster parent describing a

lématir_situatibn+__As_thisﬂpoint,_the_instructon_maywneinrmulntewthe_iss
in line with-the topics of the class. The other participants then offer )
solutions - often through describing similar situc.ions they hav=> encountcred.
If the similarities are not obvious, the instructor may wish.to pu:int them out
to th%’class. ' ' ) '

The variqus ways of dealing with the problem can then be evaluated. In . %
most cases, some solutions will be eliminated as inapprogriate, unfeasible, or
damaging to the child, but the class will. be left with two or three alterna-
tives. Participants should be reminded that there is seldom one right way of
parenting and encouraged to try the-solution that is best suited to their style
or with which they feel the mo§r'comfortab1e. _

This process maximizes the participation of each student, assures the
relevancy of the discussion to the immediate needs of the ‘participants, and
reassures them of their competency and ahility.to d=al with various situations.

It has its dangers, especially in dealing with emotionally iaden issues. There

o . ¢ 12 - o ot ., ‘;:';";7:




is always a tendency for the class_to use the time available to ventilate their

feelings without constructively address.ng ‘the problem. - The instructor must
tolerate some airing of feelings, but strivé to refocus the issues. If
participante are continuously cut off, they will soon feel they should-not
- . contribute. Also, some participants will tend to ramgle but eventually make a
» contribution. A tolerant and supportive instructor.whe guides the.discussion
and then summarizes the salient points assures that each person is receiving =
what he most needs. oty ‘. '
Adult participants, 1ike all students, often need to hear new material
severai times oefore accepting and 1ncorporati'n% it. We all need to hear the
. 'same thing,saig_gggy times tn many ways. The iffstructor need not fear repeti-
tion. Notonly is it necessary for initial learning, but once something has
been learned We usually find that each time we come back to it we discover new
facets and a new areas to which we can apply it. The‘organization of course
content into a number of important points underscores commitment to learning
through repetitions Typically, each point will surface or resurface themati-
cally through the weeks of class discussion. ' | .
Teaching through group ‘discussion is probably the hardest way to teach, but
when succgssful, is the most rewarding in that the students not only learn more
but learn in a way that is emotionally satisfying. They can useé the material to
effectively alter their 1ives. However, the good group leader does not simply
rely on his students to contribute and hope for the best. He carefully prepares
the ways in which he will be able to elicit the most meaningful contribution but
is.willing to alter his plans if a more fruitful-approach emerges from group
‘discussion. This manual supplies a structure for class discussion. The
sensitive instructor will guide class discussion untjl participants are .
. comfortable in completing the answers. Some of the w the-instructor cao
.~ éncourage meanirigful group participation and techniques that have been
successfully used with foster parents are discissed below.

THE PHYSICAL SETTING “ .

Classrooms.should be selected to comfortably-hold twenty to twenty-five
partidipants. In order to assure maximum participation, seats should be
arranged efther-around one large table or in a circle unless special
arrangements are suggested for a particular sessiod. The instructor sheuld be
seated so that he is-one of the participants. If there are two instructors, or
~if a special resource .person is present, they should sit on opposite sides of
the circle. Participants should be encouraged to address their remarks to the

‘group. rather than to the instructor. | o .
b o, LM ¢ .

If at all possible, there should be coffee available. - If 'the site does not
have coffee, one of the first tasks of the groups might be to decide if they
would like,to have coffee and how they should divide the responsibility for
buying and preparing it. Some foster parent groups have established norms of
bringing and sh&ring food, ranging from cookies to'élaborafe meals, If foster
. parents wish to bring food this can be a pleasant and acceptable manifestation
of -good feeling. However, refreshments are in no way a requirement and instruc-
gors should be careful to see that no foster parents feel pressured to contri-
ute. "

» .




Smoking can be a problel. Unfortunately, smokers are most comfortable when
allowed to indulge their habit but may seriously discomfort non-smokers in the
group. The best solution is a well-ventilated room with smokers in one half of
the circle and non-smokers in the other. If smoking is not allowed in the
classroom, there should be a break. - .

If the ﬁarticipants are encouraged to get up to get coffee, leave the room
when they 1ike, and are allowed to smoke, it is not always necessary to have a !
break in a two-to-three hour session. Although the break gives people an
opportunity to stretch and jove about, it may be difficult to continue the
discussion. This can be uggful,to the instructor if the class has lost the \

point or is rambling.- After the break he can refocus class agtention on the
crucial issues or begin a new activity.

Overall, the instructor should do everything possible to.ssure that
participants are comfortable. This includes being comfortable with each other.
Providing each person with a name tag and. involving them ‘in the group discussion
as early as possible serves to increase trainee comfort with one "another.

> ESTABLISHING GOOD PROCEDURES

L)

- The first class meeting is the crucial time for establishing the right
atmosphere for optimal learning. and establishing good procedure. It is very
important that each and-every person be made to feel comfortable and encouraged

‘to participate. Since the first night of classes often requires some - :
-/3 .registration or people have difficulty in finding the building or parking, class
may start a little,1ate. The instructor should encourage everyone to arrive a
. little early so that they can start promptly in the future. [t is sometimes
" helpful to add that people who are inadvertently delayed shouid come anyway and
not miss the class. '

The instrddtor's opéning remarks should include the following points:

1. We are all here-to learn'because we want to help foster children,
especially those' in our own homes. A statement about the goals
of the course is appropriate here.

2. Although we have én important and serious task, the process of
learning can be fun. It need not be unpleasant to do us any good.

3. Learning to'%arent is not as simple as learning to sew or put a-
radio together. There are many good ways to parent and nobody has
all the answers.' - T .

4. You as a class already have had a great deal of experience in
parenting, most of it successful. 1t is important that we all
share our experiences with each other.

If the instructor can honestly say that he hopes to learn as much from the class
as they do from him, he should add this.

-

! - 14




Unfolding: As soon as possible, the instructor will want to get each
person to participate. The suggested technique for doing this is to have
each member of the class introduce himself agh describe his bagkground. A few
people object to.this procedure, feeling it is a waste of time, so itris
important to let the class know why they are going through this exercise. The
instructor should point out:
. . /
1. Through the process of sharing information about ourselves we begin
participating in the class.
2. As we listen to others, we find that we usually have something in
common with everyone else and often a 1ot more than we had supposede

J. The process of sharing helps to begin to focus on ourselves and
experiences.

4, No one need tell anything that would make them fee uncomfortab]e or
which he is reluctant to share with the group.

B4

5. Each person should take not more than three to five minutes.
1) . .

The instructor then lists the things that he hopes each will cover and
starts the process by describing himself. The instructor's own unfolding always
sets the tone and establishes a model for the foster parents' participation. If
the instruc?or omits a point, others usually skip it; if the irfistructor adds a-
point, others often add it too. The list should include name, age, place of .
birth, where you went to school, where you work, how you decidéd to become
involved with foster children, and present interests. Most instructors find it
very useful to add one last topic that focuses the foster parents into a
particular aspect of the course. See the specific suggestions included in the
manual. o

©

3

Se]ecting out the topics to be described by the participant is the
instructor's first opportunity to use his creativity to help them focus on their
own feelings about the topics of the course. His ability to respect each
person's contribution provides the class with a model for how they will treat
each other.

Recall: After everyone has introduced himself, it is useful to go back
around the room asking what people recall about each person starting with his
name. Many instructors find that both processes take up too much time for the
first session. Waiting until the second session for recall not only allows time
to introduce some content into the first session but helps people to loosen up
and continue to participate at the beginning of the second session.

In onder to encourage as much interaction as possible, the iﬂstructor may
ask if anyone objects to the rest of the class having his name, address and
telephone nymber. A 1ist can be prepared and distributed to the class at the

« second meeting. This becomes especially useful if an emergency arises and .
_class has to be cancelled or postponed. It also encourages the trainees to talk
" together outside of class and to collaborate on assignments.

1
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R .
TEACHING TECHNIQUES : R

-

" Each instructor develops his own style. This manual has been used by
several instructors. Each one used the material in a different way. Good
teaching, 1ike good parenting, does not consist of following ¢ rigid set of
rules. Rather each teacher develops techniques with which he feels comfortable,
- evaluating the usefulness of the technique on his ability to use it to stimulate

‘his students to share relévant expreiences around particular issues, evaluate
the various alternatives available.to them, and plan how to implement one of
these in solving problems. ’ ‘

The instructor's main task then is to stimulate panticipatiohg However;‘asli
the trainees find support from the class for their experiences and feelings they,

may try to use class time to release many of their féelings. For many trainees . .

this will be the first time they ever felt comfortable talking about their own
feelings or ever had such a sympathetic audience.

The 1n§tructor can focus participation by:.

1. Introducing theftopic under discussion for the evening and relating it
to previous topics

2. Asking questions that lead the participants to relate their own exper-
jences to the topic to be discussed - - R

3. Summarizing a pérticipant‘s statements with emphasis on its relevancy
"~ ° for the topic o '

4. Réminding partiqipants who talk on and on that they were making a
+ specific point v ' , :

5. If Becessary. assuring a participant that élthpugh his contributiop is
interesting, the class has a specific -topic they wish to discuss and
they must return to that

6. Summarizing, or better yet, asking the class to summarize the way in
which the topic for the evening was covered, and :

7. Showing how points covered on a particular topic relate back to ]
other topics or how they will be discussed further under a new topic
heading. . . '

In addition to group discussion, there are many otherﬂtecﬁniqueﬁ that gen-

erate interest and increase participation. Most of these will not be new to the

instructor but he can think about ways in which they might be used to present or.ml"wf

explore particular topics. These techniques are presented in a general form
below. Specific ideas are presented at the beginning of individual sessions.

Reading Materials: The manual. assumes little outside reading except what
is included for participants. There is a 1ist. of suggested reading at the end
of the manual. Many foster parents have little time or inclination to read, but
almost every €lass has some people who find reading pleasurable. Those who do
outside reading should be encouraged to share with the class what they have read °

; 16




and to ask the class to evaluate how useful it m1ght be in work1ng with the 2
children in their homes. .

Part1c1pants may be asked to read materials to their families and share
with the' class the reaction of “their spouse and child to the reading.

Ass{gnmentS' As frequently as poss1ble, participants should be g1ven an

expli¢cit assignment to complete at home. This need not be lengthy, but may .
involve some writing or recording. (It is 1mporﬁ%nt to remember that some

foster parents may have difficulty with reading or writing, and not to set up
assignments which would induce failure ot frustration due to lack of these .
skills).: It should allow the participants to immediately put to:use some of the _
things that thej’d1scussed in the class or prepare-them for material that will .
be” introduced next sessicn. Observing.a child, use of a new management - N\
technique with a child, calling their worker or a community resource for .
specific information, recording some specific behaviors, are all examples of - Con
) “asuch assignments. The instructor should assure that eachparticipant recejves .
feedback: on all of his assignments, either through discussing it with the whole ,
‘group; discussing it in a small group, or through rece ving written comments

from the instructor.

" Role Playing: One of the best techn1ques for help1ng part1c1pants develop e K
new ideas and to see things from a’new vantage point is role playing. At the

. beginn1ng, many participants may feel a little uncomfortable about “play acting” .
and it is often useful to start with a written script. With more experience, ) ;
they may be given role assignments and a situation and allowed to .spontaneously '

develop their own lines. The class may be broken into small groups and each S
group given a different situation to do for thé whole class or. each group may be

" given a different role and discuss how one of their megbers should act out his.

_ part. Play1ng a certain role may trigger fairly intenSe feelings. Part of the

instructor's task is to help the participants articulate and handle the affect

engengered by the role play, while construct1ve1y using the feelings to build
“empathy. A . .

, Brainstorming: This iS'a set of techniques used for creative problem - .
solving or generating new ideas. The instructor prowides the following ground .
rules for trainees: o 4

There are no right or wrong answers; any idea, no matter how far fetched,
is acceptable. .

J {

No verbal or non-verbal approval or disapproval is given for any ideas.
A1l ideas are visually listed, written on blackboard, newsprint, etc.
No idea is discarded for any reason. - ~—— - S
Long pauses or s11ences are encouraged, as quiet engenders creat1v1ty.

A sess1on runs from 20 minutes to half an hour to allow suff1c1ent time,
It is useful to start with a “prj%t1ce run" 1f participants are unfam111ar

with brainstorming. They can be asked to "brainstorm" or list a number of items *
in a certain category (pets, colors, fruits, eccupations, etc.). After a brief
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"warm up" of 5 or 10 minutes, using the brainstorming gujdélineé, participants
‘are then asked to brainstorm the topic question (e.g., new ways of working with
natural families.) o )

_ Following the brainstorming session participants may then select the most -
useful ideas generated. They may discuss how they could implement some of these
ideas. It may be useful to sort the ideas into relgted;catégories and allow for
small group discussion. _ : ‘

Games: There are many group games available that aid the participant ‘in
gaining a new perspective, finding out how different people are, or beginning to
understand how difficult it is to understand even simple communications. Some
of these are described in the manuals. They can be used in small groups.or. for

~ the whole class. . - ) - "

J

9

, Multi-Media: Movies, tapes, and slide presentations that can stimulate
discussion on particular topics are sometimes available. If the instructor has
access to a tape recorder or video-taping materials, these can be used
successfully in allowing participants to critically observe their role playing

or other activities; and decide how they might gant to\change.

Small Groups: Dividing the class into small gpoiks has been discussed
above, but is also useful for more intensiye discussion around specific topics.
These topics will vary, and may be established by a number of criteria, which
would include, but not be limited to, age of the foster children, legal status .
. of the foster children, and level of functioning of a child with soecial needs.

*For example, in-.a class on Mental Retardation, small groups might be set up for
foster parents of infants, pre-schoolers, ‘school age children or teens, so that
- participants can relate concepts of emotional development to the specific age

groups with which they are dealing. It may also be useful at .times for small
groups to all focus on the same topics, not for the purpose .of dealing with a
variety. of specialized issues, but rather to afford all participants an
- opportunity for more intense involvement than.is possible in large group
-discussion. ~ '

' 'ﬁﬁedinstructor should make sure that each group has a specific topic and a
clear jdea of what they are trying to accomplish. To maintain the group process
of the class as a whole and to focus the small group disoussion; it is useful to
ask each small group (or a designated number) to report back to the class as a
whole on the important points of the.small group discussion.

Implementation of Techniques: " The above techniques are suggestions to
increase the usefulness of the manual by maximizing the involvement and par- ,
. ticipation of the participants. The suggestions, along with the material co
provided in the manual, should be useful in helping the instructor develop an
interesting-and-useful course. _However, each instructor is responsible for

evaluating the materials and using them in the way he feels is most benefictal
to his class. The decisions he makes about materials and techniques, and his
order of presentation should be based on his professional judgement as to the
participants' needs and what will be most beneficial in helping them grow and
learn. He should .consider his own strengths and limitations and select those
techniques with which he will be most comfortable, while feeling free to ¢
experiment with a variety of suggested techniques to enhance his own skills.
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GENERAL THEMES

The materials presented in this manual and other mater1als have been
devéloped by the staff of the Eastern Project and/or by the instructors teaching
for the project. There has been no attempt to incorporate any. particular
approach to child development or child management. Rather we have
selected from many works those ideas and techniques ‘bur experience working with
foster parents suggests will be most helpful to them.  Most instructors will
probably be familiar with_many of these ideas and will already be using thems
Certain themes have emerged from our classes that cut across the lines of '
specific courses., Some are stressed more heavily in one course than in others:\\
Our experience suggests that, although it s fairly easy to get agreement in
these ideas, it is also easy to forget them and lapse into older habits. It is

_our hppe that instructors will reread frequently the following points and
attempt to stress them whenever appropriate in.class d1scuss1on.

: How We V1ew the Ch1ld. It is important that the foster parent regards each '
child as a child first and as a foster child second. A1l children ‘are more
alike than different. If the child has a physical, emot fonal, or mental
handicap, he is still a child with all the needs of a child. All children
progress through a series of developmental stages with corresponding growth,
stress, and challenges. Children in foster care have the same needs and follow

~ the same patterns as other children. The particular traumas a child has °
experienced or ‘his exceptional characteristics may mean that he will develop at
a somewhat different pace than other children. Sometimes behavior typical of a
particular stage becomes problematic especially if the child is chronologically
older than one for whom this behavior -is typical or if the behavior is more a
child's behavior as more frequent or exaggerated than usual. To the extent that -
foster parents can view a child's behavior as more normal than abnbrmal even
when it is disruptive, they will be more easily able to cope and to help the '
child move to more appropr1ate behaviors.

In addition to physical care and.emotional suppoft, the major job of the
foster parent, indeed any parent, is to assess the child and help him mgve on to
the next appropriate level. It is helpful if foster parents can view the goal
of their work with the child not as "improvement" in his behavior but as
progress and growth.

- The long range goal for any child is to help him develop into, or come as

. ¢close as possible to behaying as a capable, .self-sufficient adult who feels good -

about himself. The foster parent works with the social worker and other :

professionals in assessing the child's needs and developing a plan-to help the
child progress toward independent adulthood.

Examining Our Own Feelings:: Foster parents often have had little oppor- -
tunity or motivation to examine their own‘feelings and attitudes. To the extent
that their caseworker has-been able to -eslablish -a-relationship that’allows him - ...~
to work with them in these areas, stress is usually on their conflict$ and
problems. ‘

) .

o It is more helpful to reassure foster parents their feelings are normal and
uxperienced by most parents. Self-examination helps one to be more aware of
_one's values, moral codes, and behavioral standards, it does not necessarily
" mean one should change but allows one to sort out which standards are most
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important. It gften ws one to become more tolerant of people who have
different stagdards. '

Many foster parents are concerned -that if they are unable to teach the
children in their care to behave properly, or stop them from behaving wrongly,
they will grow up with serious problems or find themselves in serious trouble.:
They do not like to admit to themselves 'their reactions to certain behavior:

" They find themselves angry. They are embarrassed in front of their friends

and neighbors. They are sometimes-"turned off." They are afraid they are not

coping and fear things will get completely cut of control. They tend to blame

themselves for the child's behavior. They often think that if only they were

better foster parents, if they had done the job well, if they knew more about -

how™to handle children, then these things wouldn't happen. Exploration of these

feelings helps participants to discover that “they are complicating” the problem.

The difficulties created by the child's problem are real and some forms of

- behavior can not be allowed to continue, but as participants come to grips with
their own feelings, they are better able to help the child.

‘As foster parents come to realize: that .anger, frustration, and embar-
rassment are normal and-that all:foster parents, indeed all parents, have these
feelings more often than they would 1like to admit, they can stop blaming’ them-
selves. Finally, they begin to realize they are not responsible for most of the-.
problems of the child.and the chi’ld's behavior does not mean that he' does not
1ike them. They are able to 100k at the success they are having, try to be
satisfied that they are doing their best, and then look for alternative ways to
" handle the behavior. ' .

, Communications: - Failure to effectively communicate clouds both profes-
sionaT and personal interactions. Failure to say exactly what one means not
only conveys the wrong message to the listener but when. repeated distorts the
speaker's own perception of what he means. Foster parents often find it .
effective to rethink the messages they are, sometimes inadvertantly, sending the
children. .lLearning to describe behavior rather than personalizing #®r labeling,
and including positives as well as negative points often helps them to be more—
positive_about the child. : ' ' o

. There are certain rules that can be emphasized'pver'and over again: s

1. Althoughjthe child's behavior is d%sapproved, the child is worth-
while. (I don't like dirty hands, not I don't like you if you are
dirty.) ‘ , L

. [ 4 ©

2. Describe the behavior not personal characteristics. (You did not
make your bed, not you are a slob.)

-

- 3. Be specific. (You took a dime, not you stole.)

'”&; Differentiate between féeTThQS'Eﬁd”SEhavfor?~ (It 15 0.K. to'be angry
but you can't hit your brother.) . C

5., Try to sta;évalternatives positively. (I 1ike clean rooms, not' 1 don't
. 11ke dirty “rooms.) . . ,

6. Try to let the child know what you want as specifically as possible.
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7. Whenever possible, provide the child with acceptable alternative

L behavior rather than simply teTT1ng him to stop.

8. Remember the example the parent sets is much more 1mportant in shap1ng

~ behavior than anything the parent says. (If you don't want a ch1ld to
interrupt you don't interrupt him.)

9, -Try to reassure the child-that you believe he is capable of grow1ng,
chaﬂg1ng, and iearning to conrol himself. a

Policy: Since agency policy differs from one agency to another, the .
material in the manual does not discuss specific- agency poJ1c1es. When ques-
tions about pdlicy arise in class the instructor can assign one or more ’
participants the task of f1nd1ng out what a particular agency's*policies are.

It is part of the foster parent's role respons1b1l1t1es to know his own agency 's
c.' pe]icyh \
. The Foster Parent's Role: There is a growing discussion about the feasi-
bility of redefining the role of the foster parents. Suggestions as to new role
' models include foster parents being viewed as: ' .

1.- Agency employees | .
- 2. Volunteer Service Providers -
3. Thdependent Ser%ice Providers from whom'the agency purchases service.

AlthHough ‘these models -dif‘er, there is agreement that the foster parent is

the direct service provider to the child, a member of the team, rather than a

- qudsi-client. The foster parent's job 1ncludes warking with the caseworker,
natural parents, if possible, and other professionals to assess and plan for the
child. Foster parents are recognized as having special skills and knowledge
whose input and participation in decision making is integral in providing good .
service ihformation on a regular basfs, and abide by agency policy. They should . -
expect to receive the information they need to work with the'child, be given
adequate time to prepare the child for changes; and to be kept 1nformed of any =
pending changes in the child's situation. The motivations of the foster parents
for fostering, their persondl feelings, and any problems they may have.are
irrelevant except when they manifest themselves in behavior that 1nterferes with
adequate JOb performance. . | <

*\{ - THE . INSTRUCTOR‘S ROLE- IN MODELING TEAM.BUILDING

“As foster parents change thetir own role perceptions, and move towards
def\\Tﬁg themselves as valued members of a child-serving team, the impact of the
1nstructo(\1s a crucial factor in two-areas. By affirming and validating the
participantis expertise and newly acquired skills, the instructor can model and
reinforce the>team concept. Equally important, the instructor can impart, by

example, many efﬁegtlle techniques of parenting.

The instructor, most 1nstances, represents “the professional world" to
partictpating foster pg)ea;s. Those instructors who actually are foster parents
are often highly skilled #nd successful foster parents who have maste?ed the art '

o | 11 L
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of working in a team approach. Those who are professional child welfare )
workers p clinical ps;chologists, or special education teachers represent to the
participants a part of the professional community with whom foster parents must
interact for the good of the child. As they learn to.interact with their,
instructors, they acquire skills which will later be invaluable in contacts with
_caseworkers, therapists, and teachers of their foster children. Learning to
assert themselves, describe behaviors spécifically and cooperate with o. O°
instructors helps thé foster parents to practice, in a safe place, behaviors . :
which will later be used in encounters with other professionals. The ¢ ~
“instructor's respect, cooperation and support of foster parents as team members
“"is instrumental in defining role expectations of trained foster parents, and
reinforces the growing self-esteem of participants as valued members of the
child serving team. : '

Similarly, the instructor models many -effective techniques of parentihg in ~
his interaction with the elass. Although teaching is only a quasi-authority .
; position, a certain analogy can be drawn between the process of teaching and the
", - process of parenting. In éach situation, -there are needs to be assessed and
met, stages of development to be defined, and areas of growth to be encouraged.
The studeit (whether in foster parent traininq or graduate school) looks to an
instructor for guidance and support just as a ‘¢hild looks to a parent figure.
By being a good "parent" to the class, encouraging growth rather than
"obedience", using support rather than criticism, the instructor models the most
effective ways of dealing with people, and demonstrates the project philosophy.
Feedback from foster. parents indicates that when “in a tight spot" they often
stop to think what a favorite -instructor might do or say in a simtlar situation..

K

& s

V'Thus, while much of the participants' learning results from sharing of
experience in group discussion and acquiring content material, the instructor
should not overlook the process of identification and his impact in modeling

_growthoriented philosophy as an integral component or foster parent"training.

Specific instructions for 'the class you are about to teach are included -
With the material for each session. Additional class matetials are available
from the project entitled Seventeen Course Outlines.” The project staff hopes -
you and the members will enjoy the experience and Tearn much from each other, .
that all of the participants in the class will be able to better serve children
bacause of the'!r participation. o :

4 [

Patr1C‘ia Ryan, PhoDo ", s
Bruce L. Warren, Ph.D. '
Emily Jean McFadden, M.S.W.
Ypsilanti, Michigan
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CHELDREN GROW FROM STAGE T0 STAGE

i

. INSTRUCTOR s INTRODUCTION

_Purpose: o . S E . o
1. D1str1!ote the manuals.

2. Introduce the goals of the e1ghtrweek course (page 1 of the part1c1pant 3

' manual, page 17 of the instructors manual).

3. Describe the f?rmat for 1earn1ng _— T ‘ '
: a. ‘use of the manual . .
* b. use of small group discussions _ "
c. - use of ass1gnments P .
‘4, -Introduction of selfe v o ' | '
5. introduction*of class participants.
. R 919’.5‘
6. Summary ' ¢ .
‘ a. what ‘have I learned about others? ) ‘
be why is it important?
" 7. Discuss growth "development»and change. ’
' 8, Introduoe the scrapbook or life story book: as a way to o o
: record development. )
9, Give “homework ass1gnm°rt" . Lo '
. . ' o ! [ @
. ) . / . . : \ ,
Methbds: | ' - | A

1. Place workbooks on tables. Ask-class members arrive, ask them to sit at _
one of. the pre-arranged tables, and to take a workbook and write their name
in it. A

2. When the group is assembled, review the goals for .the course-as they appear
on page 1. -Restate, rephrase and repeat; g1v1ng examples to ensure the ‘ '
class members understand the goals. , .

3. Discuss with the group the methods that will be used to maximi.. the
learning experience.

a. The manual will allow for the gradual assimilation of new concepts )
and techniques as well as the acknowledgement of ‘the expertise. of
the class members. Specifically, tHe manual provides for ease of
notetaking and will be -a record for the part1cipaqts.

2

)
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b. Class members will be expected to particinate in small group
discussipn as a way of sharing experiences and knowledge.

c. Assignments will be given (such a§fmakihg a scrapbook) so that the
1éarning becomes individualized. EXxplain that assignments help
the foster parent to focus on his own home and the child in his
care. “ .

. L “

!
4. Introduce y.urself .to the group using the following outline:

<

. a. Explain that you are going to demonstrated a way of self- .
N " introduction that you will ask them to follow in turn. Explain -,
" why this.process will be useful. ' ° )

*

b. Repeat your name. °
: c. Tell of your own interest in foster parenting and your work with
' > children, and how it brought you to this place in time. Emphasize
- at least one change brought about in your 1ife by this interest, .
~and how you have grown. , . -
d. Be.brief--remember each of the class members will folioW‘youf
model. ‘ o
5. Invite each class member in turn to tell about him/herself--using steﬁs b
and ¢ as described under #4. Suggest to other class members they may wish
to take notes about some of their new acquaintances.

e

6. At the complet%oq of.alluintroducfiens: . e

a. Summarize for:the class some of the interesting facts they have
* shared with each other. Acknowlédge with the class the rich:
experience and-practical,knowledge that they have come to share.

, _ b. Discuss the’ﬁos§ibility that different situations and experiences
. often result in different points of view. Introduce the idea that
all points of view will be permitted and discusséd.

7. Discuss or cover in mini-lecture the influences on development and the
differences in development: '

» a. Ask participants to compare similarities and differences within
- the group. Are there similarities in appearances, physical
’ characteristics, interests, family'size, or mannerisms? Are there

differences?

b. Ask participants to spend a few minutes.looking at Appendix A

(page 71) and identifying areas of change in their lives. Ask

them to write thé most important change on page 6 and to share it ° .
with the class if they are comfortable in doing so. '

> . . ' T

14




8.

PR

9.

Ce Ask'participants to remember an important event from childhood
(page 7). In group discussion, elicit both information and the
feelings surrounding the event! - ‘

Show the class a “scrapbook" of a cHild in fostér .care. Discuss the
importance to the child of having a record. Ask participants how they feel
about old photographs and other memorabilia from childhood. - s
As a homework assignment, ask participants to read Appendix B and.to
purchase or make a scrapbook so that as the course continues they can
develop a record for the ‘child. Suggest that they contact the child's
caseworker about the project.

o a
- N N a - >
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SESSION 1

- CHILDREN GROW FROM STAGt T0 STAGE | |
- J ' - . "v_ .

~ <

f//

. Welcome to the f1rst session of Emotional Development.. We w111 be

worklng together to achleve the EOIIOW1ng goals: .. ' ' “f““if
'GOALS  \_ "
1. To provide ay overview of the formal emotional e s
development of childreh, with'the perspective that life d .
experiences of children in foster care may be a part of " T
developmental lag. , . ' o

i 4 ° : -

2. To recognlze some meanings of a Chlld's behavior, in
terms of development and the experience of b#ing. in
foster care, and to develop ways of handling behavior so : . g
that the :child may grow. _ _ ' . ‘ e
3. To promote understandlng of the way that hav1ng a
natural family and a foster family is a conflict
situation for the child and may give special importance,
to the role of the ideal (or fantasy) family.

4, To develop ways to help the child-develop his own
\_feellngs of self-worth belonging, and identity.

* In order to achieve thesé goals. there will be a variety of -

- discussion and activities in this class. You are asked to bring -~ -
this workbook to every session and to jot down 1mportant points in"
it when they come up._ At the end of eight _se551ons you: will have
completed your own textbook._ :

* During the fOIIOW1ng weeks we will be dlSCUSSlng.
Chlldren Grow From Stage to Stage

. Developmental Dimensions and Develdpmental, Lag
Emotfon2% Development:s Infancy'Through Adolescence
The Many Meariings of Behavior | L B

. bl

Handllng the Child's Behagigg to Help Bu1ld Self-Esteem '
The Natural Family and} Ethnic Heritage

The Fantasy Family and Hetoes

. i . Y .
The Foster Family's Role in Assisting Development




) I GETTING TO KNOW. EACH OTHER . AN

Since.we will be working together over the next several weeks, it
is important that we learn a little bit.about one another so that
we will be comfortable in working with .each other. Being a foster
parént is an exciting challenge. Many people feel that fostering
brings about a lot of change for them and their family. A way of .
introducing yourself might be to mention one way in which
fostering has brought about change, and one specifi¢ thing you
hope to get out this course. List the things about yourself you.
- .will be sharing with the group. LN _ ;
1 . - . ) ‘ - * " ’
. ) » | , .,

6.

Now use the space below and on the next ‘page to make notes about
the others in the group. : ‘




v

Why is getting to know others important?
' v

’ 1. Through the process of sharing, we begin participating
in the class ‘ : .

oy . -

. 2. We find out how many things we have in common

Y

- 3. We begin lookihg at ourselves and what we feel is important .
: -about our_selves '

4., We let others know what is important about us and what we think

- ~

A




INFLUENCES ON DEVELOPMENT

Throughout the life cycle each human being moves through stages of
development. Part of the growth is genetically or biologically
determined. An agorn is programed to become an oak, not a maple.

. Another part deperids on the nutrients in the environment. An
acorn will take root in good soil and grow if there are the right
amounts of sun, rainy and*minerals in the soil. ‘
Foster care is a positlve enviromment where children can receive
the nourishment, warmth and care to rest, grow and flour1sh
according to their potential.

X k k k k k Kk * k *

L3

As we think about our own lives, or the children we have known, we
realize that people are always growing and changing. We are also
aware that individuals move from:stage to stage at different
paces, at different ages, and may be different from each other in
the length of time they spend at a certain stage or how far they
progress. .

DIFFERENCES IN DEVELOPMENT

There are a variety of reasons for the differences between people.
and the ways they grow and develop:

Biological, genetic or physical differences of an individual
influence 'size, appearance, health, life expectancy and
stamina. . '

The environment influences growth. This includes factors’
such as nutrition, educational opportun1ty, financidl
resources, cultural heritage, expectations of family and the
way the individual is' treated by others.

The personality of an individual -- sense of self-worth, the
ability to respond to others, the sense of trust or mistrust
of the world, the ability to accomplish tasks and reach
goals =~ influences the way a person grows and develops .
throughout life.

* kX k k k k& Kk Kk Kk *

In looking at ourselves, and each other in this class, we can see
the similarities and differences in development, and think about
some of the reasons we have become the people we are today. . (See
Appendix A).




“.As an adult, I am continuing to develop at my own pace, If I
think of myself .as I was ten years ago, I can see many changes.
For meJ_the most important change over the last ten years was:

[+
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'Thinking back to my'childhood, I can recall changes such as :

——————
——
————
——
———
el ——

the first time I spent tnévnight away from home
my first day of school |
the firét club or group I joined

my first serious illness

my first date

the first time someone close to our family died
the first impbrtant projéét I did for éénpoi
learning to ride a two-wheeler )

finding a ”hero or someone to look up to .

learning something new about my family's history

other (£ill in event) - L

If I think of one of these, I recall feeling:

What did I do?

Why was .it important?

Was it part of moving to a new stage of development?

- What were the gains and losses involved?

?
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What are the reasons for differences between people and in their
rate of development? '

bio]ogica1, genetic differences; environmental factors--health, nutrition,
safety, location; social factors--relationships, culture and ethnicity
expectations. - ° : :

¢ )
\

what are some of bhe important changes all children go through

from birth to adulthood? ‘%

BRS¢ . being born o | - , | S i %

2. walking |  §

_3-' talking - . _Jé

| f!  toilet training  §

5.  starting school - %

6. making friends : - ' f%

7. reaching puberty f%

8. . first date ,4?

9. first job | , o | ‘ | ' _;L€

10. experiencing sexuality ' i

. 11.  graduation - leaving §Ehooi :
. leaving home

Wha£ are some of the gains*and losses experienced with each ii

change? (See Appendix C) . : f

. Continuing gains in developing a self separate from parents, in responsi- ‘é

bility for self, and in independence and competence.

Continuing loss of parental security and advantages of younger status. L

24




. .KEEPING A RECORD OF DEVELOPMENT \

Looking back on our growth from childhood to adulthood, we see how
important our memories are. For a child in foster care,. the
understanding and memory of growth through childhood to adulthobd
‘'may be more difficult.

Such a chilq, especialry one who has been in more than one
placement, may have gaps or distortions in his or her sense
of time, ‘dense of place, and sense of self.

The child, especially a younger child, may not have a well-
" developed time sense. To a newly separated child a week can
seem like an etqrnity. Later, when looking back, the former
foster child may not be able to remember how long or at what

age he or she was in care or with a Specific foster family.

'~ . .The 'child in foster care may also experience confusion about
wheré he or she started out, where he or she lives, and not
be able to think of a specific place as being home.

The ch;ld in foster care may also need extra reminders of’
accomplishments and activities on which the sense of sel£ -
identity and self-esteem -- are based. ‘ ~ . , 5

 In order to help children in our homes grow and to reinforce their.
memories, one project will be to work on scrapbooks or life story
books for them. : .

A book is an orderly way for children to preserve a record of
their identity while in foster care. When the children move,
whether to return home, to be adopted, or to be placed in another
foster home of institution, the scrapbook can go with them to
document their past and their development.

Why might scrapbo°ks be important? They prov-|de a clear record of peop]e

and events. They help the child handle separations. Fhe child has a record
of accomplishments that aids the development of self-esteem. The book can
be a therapeutic tool for professionals who work toward permanence for the

What 01131d they contain?

pictures, information about the child's development, draw1ngs, mementoes
from school or recreation, information about the child's family, such as
‘history, customs and a family tree or genogram

o J

'NOTE: See Appendix B for .further information on life story
°  scrapbooks.,
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SESSION 2
DEVELOPMENTAL DIMENSIONS AND DEVELOPMENTAL LAG

INSTRUCTOR s INTRODUCTION

Purpose:
1. Reinforce use of life story scrapbook.

2. ‘Increase understanding of parental roles in he1p1ng children grow,
especia]]y in emotiona] development. | .

3. Examine various dimensions of development and their relat1onsh1p with
emotional development.

‘4, Increase understanding of developmental lag and regression.
5. Introduce the idea of a continuum of emotional.nealth.'

6. Helpffoster parents assess when to ask for professional help. '

!

. ¥

Methods:

1. Discuss and display life story scrapbooks. .The movie-"The Scrapbook
Experience" might be shown here. Provide reinforcement for parti-
cipants who have started scrapbooks. - -y

2. Break foster parents into five small groups. Assign each group a
dimension of development (i.e., social, cognitive) and ask them to
1ist on newsprint all the things that parents do to encourage growth
and development 1n this area. After about-10-15 minutes, ask each
group to report their findings to the large group.

3. Use either: \ - : . "

a) mini-lecture to cover developmental material on page 13. Refer

to-examples from film or case material foster parents have provided;
or

b) large group discussion: ask questions pages 14 through 16.

Use blackboard to 1ist items to be written in workbook.

4. Introduce definitions of developmental 1ag and regression. Ask
participants o provide examples. Be sure to distinguish in each case

between developmental lag and rcgression. Ask them to write examples
in workbook . .

6. Draw the continuum of emotional health on blackboard. State clearly *

that you will be providing some broad guidelines with which to view
the child. As you touch on these areas, foster parents may become

34 | : 2




concerned. Underscore their role responsibilities to contact the case .
worker and arrange for assessment. You as trainer can not make these
assessments. As the group examines the continuum, ask them to think
, about a pasticular child and where he or she fits along the cont inuum.
+ It is important to emphasize the wide range of normal development.

‘6., Foster parents may want to discuss particular children. Using the
guidelines on page 19, apply them in terms of the child's age and
history. Clarify foster parent role responsibilities of contacting
the worker with specific. information to illustrate their concerns.
Summarize information covered on development. .

a) Ask class to continue working on life sfory'scrapbook at home and *’7\
to add pictures and anecdotes which illustrate dgve]opment! . R

b) Ask participants to select an age (from infancy through
ado)escence) which they will observe, think about, and read about

during the week.. Refer to "Portrait of a Child" in Session IIl and
suggest reading in Appendices D and E about the age selacted.

Ry
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o - . SESSION 2
- * DEVELOPMENTAL DIMENSIONS AND DEVELOPMENTAL LAG

« ’ . o

As we discussed last week, the child's book is an important record .
of development. As we look at areas of development in this.
session, we can think of ways in which the scrapbook can

. 1llustrate progress. .

There are many dimensions or areas in which a child develops. ' . S
‘Bach area has its own importance. What is the importance of each
dimension, and how do parents or foster parents encourage"growtp?

Dimension "~ Importance What Parents Do

Physical " If child is to survive, Provide food, clothing, shel- - !§j
biclogical needs must ter. Encourage child to move C
y be met. Child must about,—explore—environtent:
) : develop coordination, ~ care for the child when -
. ability to handle body immature or i11. Touch, hold.

and physical skills.

‘Cognitive ‘. Child needs to think, Help ch]]d acquire speech. o

(intellectual talk, solve problems, Talk with child about exper- ;
or mental) interpret world. - jences. Ask questions and

explain. Provide educational L
opportunities: sqhoo], games, .

, books, etc.

Emotional Child needs to feel " . Provide cons1stency and sec-
close to others and “urity. Give child a name,
develop trust. Child personal belongings. Provide
needs sense of self feedback and praise. Help
as unique. Child child Yearn and label

- needs self-esteem. feelings. Teach child ways
- Child\ needs to label to handle feelings.
) feelinys and the '
appropriate behavior
. for each feeling.

_________________________ B e e

Social | Child needs to get ~ Provide examples of relation-
along with others, ship skills. Entertain
develop relationships, - friends of your child. En-
make friends and deal courage clubs and activities.

constructively with
others. ;

\




‘ ) \' o
3 _ Child develops sense - Provide rules for living.
» of right and wrong. Teach by example. '_Egtab-
- feelings of responsibility  yigh consequences for

?,o , for own behavior and need
] - o for rules and to intern-
; alize sense of right and

behavior: Discuss moral
implications of TV, movies,
etc. Provide religious .

: Wroqg.(develop a con- " training. -

. -.science) . : : . :

)

E  - . | e \ H L

; The different dimensions of development aie often closgly . Yoo
interrelated. It is generally accepted that attachment or’ : '

L ‘bonding, which invdlves both physical closeness and emotional
b ° ‘sedurity during infancy,. are important to the development of
! cognitive functioning and physical growth. -The ability to care . .
about others is an important part .of moral dévelopmetit -

g e e

_____Although-the focus of this woikbookﬁis on emotional development,
it is important to see how one dimension of development is
affected any and interwoven with the other dimensions.

[
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{Review) ‘
The areas 6f development are: °

o

E
'

A

!

B
A}

L)

T 1 -physical‘"

2.  cognitive
3. emotional
4.  social .
5. motral ’
. , 12 N 37
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Thinking about ‘children in foster care you have known, how might

foster care or the\exper1ences leading to foster care affect a
child's development:

Physica11y~ 0 - oo ’

Neglect and abuse often lead to physical trauma, poor health, or fawlure
to develop. Home situation may not have provided opportunity to learn
physical skills. ~Separation trauma may result in regression--apparent °
Toss of previously learned skills.

Cogniﬁively:

. . . X
Malnutrition, neglect, or abuse might lead to mental retardation or

failure to learn. Trauma and adjustment to it may result in regression.
A1l of ch11d S engrq1esgmay be focused_nn emotional-needs-

. -~ - .
——— IR S - s

Socially:

Négléct; abuse and/br separation trauma may delay or dgétroy chiﬁd’s _
ability to trust others and to develop empathy for others. Child may have
- had poor models of appropriate ways to relate to others.: - . ° o~

’ 4

Emotionally:'

Neglect, abuse and/or separation often result in poor self- esteem Anger
and fear may be overwhelming, especially if child has had no opportunity
- to learn or few models of appropriate ways to act out feelings.

'

- 7 I

- P . -

, .
‘ /7‘,"

L
L

Morally: R
Child may have had few models of mora, behavior. External punishment and
reward may have been only basis for controlling behavior. Feelings of
distrust fér the world and poor Self-esteem may make it difficult for

~.child to develop -empathy and take responsibility. Child may feel unworthy
and therefore act "Bad." Child may feel unable to meet needs or earn
rewards and therefore feel the need to 1ie, cheat, take -advantage of others
if he or she is to survive. ‘ ) <5 v

13
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Although each of the dimensions of development are different, they
are interrelated, and may impact on the child's emotional
development. —_—

How might problems in physical development affect emotional
deveélopment? | , P

- The child who is small, devé]opménta]]y.immature, may be ashamed
or embarassed about his/her body. ‘ o -

- The child who is unusually big.may be perceived as "older" and
consdguently séem immature or "dumb" for his age.. ’

- The child who is 111 or physically handicapped perceives himself
as different or needing special attention. He feels, "not normal".

. N . v
[ . - v
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How might pfoﬁlems in cognitive develbpment affect emotional
development? -

- The child who is slow or learning disabled may internalize a ~ ~
, negative self-image of "dummy" or "Sped" (special education).

. ]
- , )

- The child Who has difficulty in understanding cause and effect
will need lots of structure to feel safe, and can't be expected.
-2 to follow rules on his own. ' \

- The ¢hild who hés trouble reading may feel isolated or left out.
: e

- The chiid with speech difficulties may avoid communication and
feel frustrated. _ . .

How might problems in social development affect emotional 'vaﬂ

development? | : | : !
- The child who doesn't know how to make or keep friends.will feel

lonely, rejected.’ . . A

- The‘child who is picked on or scapegoated in a group will expect = R
to be treated poorly. - - - Coe ‘//f

- The child who doesn't know how to get atten%ion or recognition may
develop provocative behaviorswhichlead to rejection or injury.,

- Thé withdrawn child may develop his .own fantasy world. } | 1
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When we think about developmental d1men81ons, we can see ~how they
are. interrelated. -
o NI ' : ! ' a

‘The "fa11ure to thrive" 1nfant who does not gann weight or grow_ at
the expected rate:

May have difficulties in attachment or, bonding.

+ _ 'May not be able to°'relax in-mother's arms to eat. —

' May be slightly immature neurolog1ca11y. . SN
May lack emotional security. . - . - N
Doesn't provide interactional (5001a1) stimulation for \

mother, little contact, cooing, crying for what he needs.
May have a physical d1ff1cu1ty which prevents assimilation

| of food. ‘.
’ % . ) . ’
. . _ _ S {
‘Here are three. examples of- behaviors involving the relationships -
.“muwbetﬂaen«deveio@mentaJ’dxmensaonewwNWhat mlght«be«deve&epmenba&* -
.- tasks. otmproblems in each? '

« o

» "é‘ < ) , ’ ¢ ':
l. What might be the tasks or problems 1n the development of the- .
child who has difficulty w1th toilet tratﬂigar

The, child may be physically or‘neurolog1ca11y 1mmature, unable to
control body sphincters.

Emotionally,the child’ may be afraid of the sounds of flushing or
fearful of losing self or body produets down the big toilet.

_ Soc1al] 5 the ch11d may not have reached the point of want1ng to win
_ the caregiver's approval,

The child in foster care may nevet have learned at home that <~
toileting was expected. Or, the child may ot understand .the connéc-

: - tion between body sensations, and the parents w*—ﬁ to have the child
. sit on the potty.

f} »
)

\

-
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2. What might be the developmental tasks or prob}ems with the .
five year old having trouble with drawing a picture of his

s | family?

Physically, the child may lack fine motor skills in manipulating a
crayon,

Emotionally, the child may be unable to express feelings about the n .H
family.

The child may not understand instructions, or be confu§§d about who
is in his family, or which family he belongs to.

The child may have been warned not to reveal information about the
family. Morally, he feels he can't betray parenta]hﬁjshes.

> |
]

3. What might be the developmental issues fbr the ninth grader:
who doesn't like gym class? // - .
_ /
Physically, the teen may lack skills. Other students may laugh,
_Teaving him feeling socially rejected.

- Sexual deve16pment‘may be émbarrassing i?~the teen 1% over-or-under
déweloped. ieens tend to feel critical of their bodies and appear-
C

C: A ances. ° ‘
/

Morally, the teen may feel awkward or/ "bad" about emerging sexuality.

He may have trouble with competitioﬁ in si:ets, and not want to be a g
"loser." The teacher or coach may mot unar“::cad the insecurity of .
a foster child. Emotionally, the teen may i#:} young, vulnerable

-and fearful of failure. ;
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We have been reviewing some of the many reasons that children
‘develop at a different pace, and how one dimension of development
can affect another. Children pass through stages of development

at their own pace, and each is a unique individual. However, if a -

child is very slow in-development ‘we might-talk about
developmental lag. |

Because of their life experiences, children in foster care are o
. often a little behind other children in the developmental -

sequence. As the child adjusts.to separation and receives : '

specialized attention from the foster parents in the areas where

he may be lagging, foster parents, caseworkers and natural parents

may note steady or “sudden progress in development., At other

times, foster parents may note:that the child.is making progress

in one area (e.g., physical growth) while seeming to lose ground

in another area (becoming more clinging, or wanting to go back to

the baby ‘bottle).

Can you think of an example from your own experience of a child

developing slowly, or a child losing'ground in an area of ‘ .
.development? ‘ '

Definitions

Developmental lag refers to a child's slowness in
accomplishing a developmental task. Foster care often helps
the child grow in these areas.

Regression (moving backward to an earlier developmental
stage) is often a temporary result of separation trauma. If
it occurs when a child has appeared to be adjusting, foster
parents may feel upset. It is important to understand that
the child may be temporarily moving back to a safe place,
and that it can be an opportunity for the child to rework
earlier difficulties in a new way.

' . 17 ‘ (35)
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Does developmental lag or regression mean that there is "something
wrong with the child?” ' ;

Not necessarily, but it signals that the child may need extra help

in moving to the next stage, or that he/she is having difficulty

adapting to separation,

THE CONTINUUM OF EMOTIONAL HEALTH

Foster parents have many valid concerns about the emotional health™
and overall development of children in their care. One of the
most difficult tasks of fostering is the assessment of a child's
development and level of functioning in order to determine whether
or not outside help is needed. The following chapter will reyiew
stages of emotional development to provide the broad outlines of a
child's development. from-stage to stage. Later sessions will
examine the meanings of behavior, -ways to handle behavior so as to
promote growth and self-esteem, and the aspects of a child's
identity. - However, the important questions remain:

-

"How can I tell if a child is growing'ihto emotional
health? ’ ‘

How can I tell if a child is "emotionally disturbed"
and needs extra help? ‘

Wwhat sort of help does a child need to become
emotionally healthy? «

It is important to keep in mind that the majority of foster
children can adapt to the circumstances of their lives, benefit
from the warm nurture provided in their foster homes, and move
ahead to the next stage of development. Despite hardships,
separation trauma and problematic behaviors, these children are
survivors and possess a life force that keeps them growing when
their needs are met. ' \,
The term "emotionally impaired" is a professional diagnostic term
which indicates the degree of difficulty a child may have
functioning in his environment. '

Terms such as "disturbed," sick," "crazy," "mental" are labels
applied by the general public to explain behavior they don't .
understand. Part of the foster parents' role is to help others
avoid labels which may be damaging to the child, and which are
ineffective in describing the functioning of the child. Foster
parents can instead focus on the strengths of the child, and the
progress toward healthy emotional development. - :

In examining emotional development, behavior must be understood
within the context of developmental stages. For example, it is
quite normal for a two year 0ld to be negative and four year olds

typically have some difficulty in distinguishing between fact and
fantasy. .

36 .18 ,
| 43




6T

(£)

THE CONTINUUM OF EMOTIONAL HEALTH*

L

|

|

"

Emotional
impairment,
functioning
impaired in
several di-
mensions,
severe re-

gression or°.

blocks in
development

‘Margxnal

functioning,
copes given
structure,
eXtra help.
Blocks in
development
may impede
progress in
certain areas

Adequate
functioning
lags in
some dimen-
sions of
development

or has limited

periods of

regression

Good func-
tioning in
all or most
areas of '
development, -
lags or re-
gression

occur seldom_—

if at all -

Optimal

‘health

functioning
well in all

dimensiong

.0of develop-

- gfAt, good

self-esteem
and mastery
of tasks

*Reminder - At any point on the continuum, the child continues to grow and develop!

A child who is ill or tired or has had a difficult experience may
temporarily function further to the left than normal.



It is also quite typical for children in fostér care to have some
developmental lags or to regress under the strain of separation,
Emotional health can be manifested in a variety of ways. Children

can

.lag in several areas, or regress slightly and still be

_healthy.

Foster'parents should become concerned when:

1,

~ v \

Problematic behaviors are: extreme
frequent
dangerous

~long lasting

Regression is :- severe
prolonged

r

Developmen£a1 lag does not respond to: nurture

Blocks 'in one area of development affect development in other
dimensions (the ch11d is so upset; withdrawn or angry that it

interferes with 1earn1ng, social development, phy51cal health
or safety).

46
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When I have reason to be concerned about the emotional health of a

child, how can I get help in assessing the child S development and
meeting his needs? .

The caseworkers should be informed. Provide specific information to
demonstrate concern, i.e. frequency, duration and severity of tantrums;
poor co-ordination is evident in problem riding a tricycle; and sleep
is disturbed by nightmares 4-5 times a week. Together the foster par-
ent and worker decide whether the child should be seen by a doctor,

a therap1st a school psychologist for an initial assessment.

Whom do I contact first?

The caseworker. He or she needs to know, and may have the skill to assess
the child's development, or may have a list of professionals who
understand the needs of children in foster care. He or she may need to.
work out methods of payment (medicaid or purchase of serv1ce)

Once an initial assessment is made, there may be a referral to a

second professional--an eye doctor, a speech therapist, a physical
therapist.

Reminder: As you are working on a scrapbook for a child, include
some pictures or ancedotes describing his or her

strengths or skills at this stage of development.

Illustrate progress in the various dimensions.
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SESSION 3
EMOTIONAL DEVELOPMENT: INFANCY THROUGH ADOLESCENCE

INSTRUCTOR'S INTRODUCTION

Purpose:

1. Preéent critical importance of attachment in emotional deveiopment.
2. Develop empathy for feelings of children.

3. Review information about emotional deQelopment.'

. 4, Develop techniques for helping children to grow and move to the naxt stage
of development. o

Methods:

1. a) Use a mini-lecture or media presentation to provide material on
attachment.

b) Ask participants to reflect on attachment using workbook.

2. Portrait of A Child. Group foster parents by the age they selected to work

: on. Be sure groups are small, no more than 4 per age. Each group should
decide on a name and a description of the child they are thinking about.
This need not be a real child, but it may be if they wish. When writing
down characteristics of the child, 1t is important to use the. words "I" and
"me". e.g., "I" handle separation by clinging, sucking my thumb, and
wetting the bed" or "Big dogs and noisy trucks scare "me". Help
participants to write up description in workbook. Each group should select
one reporter. When groups have completed the exercise, ask each reporter to
read "Portrait of A Child" and each member to record typical emotional
development issues for each stage in the workbook.

Follow with discussion of the feelings of a childe How does it feel to be
little and afraid of the dark? \

- 3. Using materials from Appendices C, D; and E cover broad areas of emotional
development, focusing especially on ages/stages of most interest to foster
parents. Emphasize the idea of the child moving from one stage to another.

4, a) Turn to Appendix C and have group discuss the gains and losses children
experience as they pass developmental milestones. Ask participants to fill
in workbooks with important points you summarize on blackboard.

b) Ask participants'to select a child they have known well (their own or a

child in foster care) and fi11 in the second part of Appendix C with
examples of how they have helped the child to grow.
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c) Emphasize the importance of a child's developmental stage, not
chronological age. Ask foster parents for examples of things to say to
help a child move through a stage. Summarize content of session.

~d) Remind participants to continue working on scrapbook .’

e) Ask participants to read Appendix H, "Four Questions," in preparatidn
for the next session. ‘




EMOTIONAL DEVELOPMENT: INFANCY THROUGH ADOLESCENCE - A

AN
AN
. \‘.
Each child moves from stage to stage. Completion of one stage is )
the foundation for moving -on to the next stage. In this chapter
we will lcok at the development of infants and preschoolers as

stepping stones to later development in the school-age and teen . -
years. ;

We will also briefly examine the possible impact of separation or
ways in which development can be held up or slowed down. °

It is important to remember that a child must complete one stage
of development before he or she can successfully move on to the
next stage. For example, a 5 year old who has difficulty in
sharing toys needs to be able to trust, to ledrn first about
ownership of a toy, to have a social relationship with other
children, to handle feelings of anger, and to understand the rules
or norms of behavior about sharing. If the 5 year 0ld needs to
experience and learn the tasks of a 3 or 4 year old, he is not yet
ready to move on to a 6 year old level of development in sharing
toys.

Similarly, an adolescent may have missed out on the basic trust or
attachment so important in early years. The teen may desperately
need to gain a sense of security before he is ready or able to
strike out on his own. .

~ Attachment

Infants normally experience the process of attachment or bondin
with the mother or primary caregiver. Bonding begins at birth,
with the infant entering the quiet and alert state at which he can
gaze and make eye contact with mother. Attachment is the
interactional process over time by which parent and child get to
know each other, read each other's cues and connect on an
emotional level.

Attachment and parental response to infants and children's signals
and needs provide the basis for physical, emotional, social,
cegnitive, and moral development. Children (and indeed

all of us) need to feel attachment to grow and develop.
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~ ATTACHMENT

Thinking about family members I am deeply attached to, I find the
attachment expressed in the following ways:

When I was a Child. As an Adult
(Typically children feel and express (Adults make commitments of time
attachment through hugging, clinging, and energy to those they care
rituals such as being tucked in at about. They like to be with the
night.) ‘ person, to touch and to communi-
: cate.) -
P

How has attachment helped me to grow?

(Typical responses are: "I can trust," "I feel secure," "I know I'm

~ cared about," "There .is someone there to back me up.when I take a risk,"
"I feel what 1 do and who I am is important;" -“Caring about my spouse helps
me to care for my children") .

%

Things\to remember about attachment:

Attachment is the interactional process over time by which parent and child
get to know each other, read each others' cues and connect on an emotional

level.
Attachment is the “secure base" from which to grow and explore.

Attachment involves physical senses of seeing, hearing, touching, and even
smelling or tasting the other.

Attachment in adults is seen with spouses, friends as well as with children.
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PORTRAIT OF A CEILD

As we summarize in this session the stages of emotional
development of children, it is important to understand from

" the child's point of view what it feels like to be at tRis

stage of development.

Draw on your experience as a parent, as a foster parent; on '
memories of childhood: and on the developmental charts in
Appendices C, D, and E, to. create a portrait of a child. .
Imagination will help, as the pieces of information are put

- together. The child does not have to be a real child. Rather

the child can represent a stage of development to explore in y
See: Appendix % for stages of Emotional Development, fears and
. worries, - '
Appendix E for needs and behaviors of children.
Q _
l
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' Portrait of an Infant . - ’ . j
) ' L0 ' ﬂ [y
I am ‘ , and my age is . | .
” (name) ' % . ’ ~i
. | | A Y S
These are the things I experience in each of the dimensions of '
development: ' ' | o . 2
: ' ' ', L
Physical 9
N s ® v 3 g
- ,‘ - i ?é
Cognitive | ?é
e : Y
D3
Sociai " %
p f
Emotional
8 . .
t\ a
Moral/Value ' “ o , , L 1
” | | . :
. . . ¢
When I am angry I: ’
-~ ) '
] \ '
* Things I like best are:’
Things that frighéen,me are:
~
1 show attachment by:
1 hahdle separation byt
o
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- ‘Portrait of -a Toddler

i e

£
e L
PL-PT W N

o 2>

I am o ' © 4 and my ad%.is around . ’ ' L
i ‘ '(name) ' ’ o F

»

- There are the things I experience in each of the dimensions of
z development.

T Y

o - _ . ol

Physical - | ) | o

- Cognitive o o o ' . U

. | o , "4
Social w - A
' v . . . .‘;
Emotional B : ‘ : . E
Moral/Value . ' ; _
. el

*  When I am angry I:

Things I like best are: -

: ._ ' ' -_g
Things that frighteﬁ-me are: - o . Co s

’ . :

I show attachment by: ' o )

I handle seearation by: | ‘
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Poptrait of A Pre~Schooler

\

i
|

L4

I am , » and my age is around . .
" (name)

These are the things I experience in the dimensions of
development: ‘

-

Physical

4

Cognitive

Social

Emotional

Moral/Value

When I am angry I:

Thing. I like best are:

\
N\

Things that frighteﬁ*me are:
1 show attachment by:

I handle separation by:

‘l




Portrait of A School-Age Child

» and my age is around

(name)

These are the :hings I experience in the dimensions of

development:

Physical

Cogniti!g

Social

——

Emotional

Moral/Value

When I am angry I:

\
Things I like best are:

\

Things that frighten me are:

\

o

I show attachment by:.

I handle separation by:

a9)




Portrait of a Teen

I am , and my age is. around .
1 (name)
[ :
There are the things I experience in the dimensions of
development:

thsical

Cognitive

Social . ' ' 3

Emotional

‘Moral/Value

When I am angry I§

Things I like best are: | \
Things that frighten me are:

I show attachment by:

7 handle separation:




SUMMARY
HELPING CHILDREN TO MOVE FROM STAGE TO STAGE

It is impdrtant to remember that the stages are orderly, in
sequence, and cannot be skipped. A child must grow through one
stage before he moves on to master another. It is possible that a
child may lag in some areas of development, or regress under the
strain of separation, as trauma can slow down devechmental
progress. Each child grows at his unique pace.

The key to understand1ng a child's behavior is his develop-

mental level, not his chronological age. When we understand the
developmental stage a child is passing through, his behavior makes
more sense in terms of the stage rather than age.

Behaviors that may seem 1nappropr1ate at a certain age, may "fit"
with a child's stage.

'As foster parents, our main goal is to help the child grow and
develop. Although we may have immediate concerns about con-
trolling or handling dangerous or destructive behavior, we keep in
mind that the long term goal is crowth of a child, not control.
Ooften, our patience, our understanding of the stage the child is
moving through, and the passage of time will lead to the child's
mastery of problematic behaviors. Our positive expectation--that
the behavior and stage will pass, and that the child will grow is
crucial to the child's development and our own peace of mind. We
remember that we are doing our part to help children reach adult-
hood with a strong self-worth and identity.

Things we can say to Ch1ldren to help them move through a stage
include:

1. I know right now you're having a hard time with
2. But this is something most kids go through.
3. I'm confident it will be OK for you soon, and you'll Tearn to .

4, In the meanwhile, I'11 try to help by

What are some of the services the caseworker can provide to help
the child grow:
Assessment, planning and therapy. Prompt permanence planning reduces
extended periods of anxiety and/or confusion. Help the foster parent plan
behavior management, or use foster parent training.

Reminder: Use the scrapbook to record the child's growth from
state to stage -~ first bike ride, first day at junior high.




Purpose:

1.

2.
3.

-
4, To examine the ways we reac//eo/behav1ors and understand why we are upset
by behaviors.
5. To review when to ask for help with the child's behavior, \
\
Methods: ‘

1.

2.

3.

4.

s,

SESSION 4 | -

THE MANY MEANINGS OF BEHAVIOR

INSTRUCTOR'S INTRODUCTION

To examine the things we know about development of foster children as a
basis for understanding behavior.

To understand that discipline is teaching.

To examine typical behavior problems and developmental ~stages so aS»tq"”
assess the meaning of behavior. N

e

Review.points one through eight on page 33. Do participants understand
them? Disagree with any points? Discuss why foster children may have
more developmental problems than other children.

Do participants view discipline as teaching or punishment? How do they as
adults learn? What do they as adults respond well to? As teachers of
children, how do we manage behavior?

Divide into 4 groups, one for infants, one for small children, one for
school-age children and one for teens. Ask groups to brainstorm, for each
behavior listed, what it might mean in terms of the child's development. A
recorder should 1ist responses. When groups reconvene, examine responses
generated as a large group. If participants want to use value- laden
interpretations (the child is sinful or naughty, the child is willful),
.refocus in terms of development.

Use group discussion to focus on why behaviors are upsetting. Instructor
can begin with an example from personal experience. You can expect both
humorous anecdotes and ventilation of frustration. It is important to
establish the norm that 1t is OK to ask for help in understanding a child's
behavior and handling one's own frustration.

Read Guidelines: When to Ask for Help, pages 35-42 and review pages 19-21.
Ask participants to return to charts on behavior problems and to establish
when to ask for help. Emphasize importance of development information.
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6.

54

Ask participants to select one specific behavior of a foster child's and
observe it during the week; think about it and what it means to the child
and the family; and ask the caseworker if there is any information about
the child's development that helps to explain.the behavior.




SESSION 4

THE -MANY MEANINGS OF BEHAVIOR

During the last two sessions, we have been reviewing the reasons
children behave in different ways and how these behaviors might be
related to developmental stages. Let's review what we know about
development:

l, The stages are orderly and sequential and cannot be
°  skipped.

2, As individuals, children move through the same general
stages at their own pace and in a unique way.

3. Physical, cognitive, social, moral development go
together with emotional development.

4, 1t is possible to become stuck or lag at any stage.
5, Trauma:.can slow down progression.,

6. "Abnormal" behavior is often an exaggeration of
"typical" behavior.

7. The child's developmental level rather than his
chronological age is key to understanding his behavior.

8. Growth and development is always our goal--not control.
We are raising adults not children.

Wwhy might children in foster care have more developmental prob-
lems or be more likely to lay behind other chlldren? -

They may have lacked important ingredients before they came into care. For
example, inadequate food may “esult in a child being physically small and

- delayed. Lack of attention or security makes a child ofra1d and mistrustful.
Lack of st1mu1at1on impairs ability to learn.

Additionally, the trauma of separation may cause a child to be "stuck"
developmentally if he has not had a chance to grieve and adapt.

33 55
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What can I as a foster parent do about problematic behavior?

1.
2.
3.
4,
.
6.
7.
8.

Try to understand why behavior is occurring.
Be aware of when it occurs and what the circumstances are.
Be aware of what it means to the family.

Be aware of consequences of the behavior.

Estab]ish a plan to change the behaVior.
Discuss it with the child. |
Explain the rules and consequences.

Reassure child he is growing and gaining control of
behavior. \

* &k %

If problematic behavior continues, ask for professional assess-
ment and help.

DISCIPLINE - 1) instruction; 2) a subject that is taught, a

field or study; 3) training that corrects, molds, or
perfects the mental faculties or moral character;

4) punishment; 5a) control gained by enforcing
obedience or order; 5b) orderly or prescribed -
conduct or pattern of behavior; 5c¢) self-control;

6) a rule or system of rules governing conduct

or activity. (Webster's New Colle iate Dictionary,
Henry Bosley Woolf, Editor. Springfield, Mass.:

G. & C. Merriam Company, 1975, p. 325.)

{

As teachers or leaderé of childrén, what kinds of things do we do
to discipline children or manage their behavior? '

Reward, praise, estiblish guidelines and rules.}

We tell them what we want and expect. -We give feedback, sometimes
positive, sometimes critical. We provide consequences. .

Less desirably, we nag, scold, spank, swat, etc.

How does good discipline build a child's self-esteem?

Good discipline is good teaching. Good discipline provides a safe
framework for a child to learn new skills. It provides clear
expectations and rules, so the child knows how to earn rewards and
desired consequences. It helps to build a child's internal control and
motivation--what we would call self-discipline.

34
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Reasons for Behavior
- Developmental Stage
- Issués or

BEHAVIORS THAT ARE WORRISOME OR UPSETTING TO FOSTER PARENTS

Behavior Attachment/Separation | When Do We Seek Help?
Infants fretfulness Infants showing these If the family or caregiver
(Stage 1) behaviors may be reacting feels exhausted.

constant crying

eating problems

stiffening, resistance:

to holding

sleep problems

' to separation, or may have

not yet attached to their
own parent or the foster
parent.

Infants need a thoreugh
physical examination, -
especially if they are
having gating problems.
If the child remains unable

to relax with the caregiver
even after holding is

o increased.
(%))
Young Children | whining, 'clinging -attachment behavior -If child is nut more secure
usually crying reaction to separation after increased holding and
(Stage 1I) passage of time.
withdrawal -reaction to separation -If child won't "engage" with
or feeling of shame family.
fighting,temper . .
-normal for the stage -If they disrupt physical
tahtrums functions.
disobedience -normal for the stage -I1f child consistently, over a
. period of time, never cooperates.
fears of dark, sleep -fears of separation & -If nightlights, bedtime rituals,
problems normal for age a roommate don't help.
w »
/ .
noisy, boisterous play |[-normal for the age -If it becomes harmful to other
. ' children
resistance or loss of [-regression as a result -1f family is evhausted by
toilet training of separation laundry, etc. Ir child does not
, appear at times to want control of
o body. If it interferes with
~ school or activities.
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Why

58

are these behaviors upsetting?-

Some of them, in the extreme, might mean more serious problems. We feel
alarmed.

Some make more work, disrupt our schedules, or are expensive. A

Sometimes we feel that the behaviors make us look like 1nadequate parents.
Or we feel embarassed.

»ﬁomet1mes they clash with our values or our beliefs about how things should

be.

Sometimes these behaviors get the other children st1rred up,‘and the stress
multiplies for the parents.

_Why is my reaction to these behaviors important?

’

It is important to "keep a‘cool head" and retain the ab1]1ty to_use good
judgement instead of over-reacting.

The verbal and non-verbal message I give the child w111 affect his.self-
esteem and sense of self, B

AThe way I handle a behavior can determ1ne whether-the child will grow and

develop or "get stuck at a stage."
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BEHAVIORS THAT ARE WORRI SOME OR UPSETTING TO FOSTBR PARENTS

+

(cont1nued)

Reasons for Behavior

- Developmental Stage
t - Issues.or . N
. Behavior ' Attachment/Separation When Do We Seek Help?
School Age truancy, school problems -separatwn may affect a . -when school identifies
and Teens | child's ability to "con- chi¥'s problem
(Stages III _ . _ nect" with learning -
or 1V) sassiness, talking back -if it interferes with relation-

LE

Q 66

eating: bad manners,
won't eat, 'stealing’
- food, overeating

' fighting, destructive-

ness, swearing

masturbation, sex play,
'dirty talk’, Sexual
involvement

'stealing, lying,

cheating

‘sloppiness,.refusal
to Yathe

substance abuse

running away

L4

- -a degree is "normal"

-often a result of poér
attachment or reaction
to separation

-some aggression is
normal

~interest in sex is
normal
-the poorly attached child -

{ may crave "love"

-lag in moral development

-lack of socializatign or
declaration of indepéndence

-often peer pressure and a
“response to emotional pain

-child may fear gett1ng
"too close" J/
**A1]1 of the behaviors can
be considered "normal" at
certain stages. It is a
matter of degree

Y

\
'\
N

ships or accomplishing tasks

-if it persists aftercéevera1
months of adequate food supply &
clear expectations. If health is
affected '
-if it interferes with relation-
ships or harms another child

'-when\it interferes with child's
social relationships. If it
exploits another child. )

-if we are aware, we- need to seek
help--counseling & contraception

-when it interferes with relation-
ships

-when it interferes with relation-

. ships or is a health hazard

-immediately ¢

** See Guidelines, When io”Ask
for Help

6

B




Why are these behaviors upéetting to me?

They{E}srupt relationships. ’ ‘ N
They assault our moral code or values. : :
They. are embarrassing . B j@
They are ‘a bad influence on other-children. h . ¢
We fear the child,is out of control.
We feel as if we have failed. |

' L] -
» . [
! ., " . 3
. . B
- ‘ . B
. . . P
. . ’ . 9
. o
. g/
f

Why is my reaction to these behaviors important?

Affects the chiid's self-esteem.
It is important to keep "cool" and make sound judgements.

We may frighten or reject a child, ‘ﬁnd repeat the painful experience he @
had with his own parents.

We set an example for what we value and-expect
My handl1ng of the behavior determines whether or not the child is helped . .;
to grow. . , B

” ’

~

I
- : ‘ 2
A . s

What information do we need to understand the meanings of a . :
child's behavior? . |

p o

We need to know the stages of child developmnnt, what is "normdl" and the
dimensions of development. , . .

We need to know the child's developmental history, -patterns:that have been "
formed and whether the behavior is lag or regression. :

How can the child's caseworker help me in understanding the :
child's behavior? ~ : =
He or she can discuss the child's deve]opmental h1story, point onut patterns;
provide resources on developmental 1nformat1on and apply their general ;
and theoretical knowledge. . ' o

s
a

)

Reminder: Put picturés and ekamples of gosit1ve behavior and
growth in the scrapbook!

L

60




GUIDELINES FOR FOSTER PARENTS: )
WHEN TO ASK FOR HELP

L

Foster parents do a very difficult and demanding job. Before.you
became foster parents, y.u prohably experienced the normal
stresses and strains of family life. But fostering brings a lot
of new expeiiences and challenges which may affect not only the
foster chilcd, but also tle well being of the entire family. 1In
order to assist you in providing good care for the child, the
agency has a commitment to working in a team approach. .As team
members, you are expected to keep the worker informed of problem
" areas and things that are going well. Some foster parents are
reluctant to contact the agency for fear that they will be
considered inadequate or will be blamed for the child's
difficulty. .

" This is not the case. We know how difficult some of the children
can be. We are aware of the :ffect on the entire family of
problems with a foster child. We consider honest communication
and requests for assistance as a sign of strength. Straightforward
reports of problems with a child show that you are cooperating
with the team approach. We encourage you to contact the worker
when you f{eel you could benefit from some additional plann1ng for
the child. We urge you to let us know if i. “amily is being
stressed by the child. It is your right a3 responsibility to
keep us informed and request assistance wnen needed.

The following are some guidelines, developed by foster parents and
workers together. They are based on typical situations in which
foster parents have needed to sort things out with the workers.

BEHAVIOR OF THE FOSTER CHILD

The behavior of the child is dangerous to himself and
others.

The behavior of the child is bizarre, exaggerated or
inappropriate for his/her age.

The behavior of the child is getting him into trouble
at school or in the neighborhood.

The behavior - f the child is causing a great deal of
extra expense or work for the family.

The behavior of the child does not make sense to you,
and is difficult for you to understand even with your
knowledge of child development and the effects of
separation trauma.

[ 4
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EFFECTS ON THE FAMILY s

' Your own children are upset or developing prbblems as a
result of conflict with the foster child. -

It is becoming more difficult for members of the family to
see the child in a positive light.

) .

You and your spouse, or you and your children are
experiencing increasing anxiety or conflict about

the foster child. ' /

You are so busy taking care of the foster child's needs or
problems that you don't have time for recreation, privacy
or enjoyment of each other.

The foster child gets "too close" to your spouse, and tries
to shut you out of, the relationship.

You find yourself preoccupied with problems of the foster
¢hild; you or someone else in the family is having
trouble eating, sleeping, or being able to get away from
the child for a few hours. ‘ ® .

Your discipline; rules and routines are being violated by .
the foster child, and you are concerned it will undermine
the structure you have for your own children.

The family cannot afford to maintain the usual lifestyle
because of finapcial expense for the foster child.

You are aware that things that go;wrong in the family are
being blamed on\the foster child.

DISCIPLINE | | |

\

. \\ . - .
The child does nQF respond to normal discipline. .

1f the child does\not respond to normal discipline, you
find yourself needing to escalate the level of discipline.
For example, you have tried talking to the child, taking
away privileges and are now considering spanking’. Or
spanking doesn't work, and you: are considering hitting as
the only way to manage behavior.

Tge child appears to:be attempting to provoke you into

more serious physical discipline. For example, the child

 who taunts, "Go ahead, and hit me" or the child who physically
lashes out at you. '

All children will test\the limits set by parents. But the
child who consistently tests limits or breaks rules without
seeming to learn from the experience needs extra help.




You find it increasingly difficult to stick to discipline
techniques approved in the discipline policY. You are aware

‘that you are starting to want to use discipline techniques
which are not allowed, because the child doesn't respond to

vour best efforts.

You are feeling frustrated or are los1ng hope that you will
be able to manage the child's behavior in a productive way.

THE AGENCY AND THE COMMUNITY

The medicaid care or foster care payment is late, and there
is. an immediate need that must be met.

You need assistance in locating a community resource to help
the child (doctor, dent1st, team, scout troup, tutoring,
etc.). |

v :
You have ascked fcr help at a community resource, but you are
denied access, ur put on a long waiting list.,

You are feeling isolated or unsupported by the agency or
staff.

N .
You know that y¢u need training or reading materials about
a certain probiem the child is having. [~
You do not undrrbtand your part in the case plan for the '
child.

You have relevaont information about the child's family.

Your are feelirg stressed or you are experiencing values
conflicts from your involvement with the child's family.

You are concerned that the child is being hurt in some way
by the relationship with the natural family or the agency
plan.

[

You need the workers' support or advocacy to deal with the
school. ' ' .

You do not believe you are receiving adequate compensation
or reimbursement for the expenses of the child, the amount
of transportati.is you provide, the damage done by the child
to your hone.

You are having difficulty coping with the pressure or
criticism of the neighbors about the foster child.

REMEMBER: it is your right to contact the worker for assistance.

There are many valid ieasons to ask for consultation, not just the
listed above. However, if you are concerned about the child, -
or your family is stressed for any of the reasons listed

,{ ones

0
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‘ -
here, it is important to let the adenéy know. We can assist in a
plan to handle the child's behavior, we can connect you with

~ community resources that can help, and we can work together to
reduce the stress on your family.




- SESSION 5
HANDLING THE CHILD’S BEHAVIOR TO HELP BUILD SELF-ESTEEM

INSTRUCTOR'S INTRODUCTION

Purpose:

1. To' examine the meaning and components of salf-esteem.
2. To clarify limits on discipline techniques used with children in care.

3. To distinguish between discipline that enhance the child's self-esteem and
discipline that dc:s not and examine discipline techniques within a frame-
work of child development.

3

4, To build skill in clear communication of expectations.

Methods:

1. A. Ask participants to look at "building blocks" diagram on the first page
of Session 5. Can they give examples from their own experience which
illustrate how their self-esteem developed. You may wish to begin with an
example from your experience. .

B. Discuss problematic ways a°child may express a sense of self. Divide
into small groups. Ask each group to select a behavior and discuss devel-
opmental appropriateness and how it could be handled. .

2. Distribute copies of agency discipline policies if available. Discuss
reasons for agency policy on discipline. Compare policies if more than one
agency is represented. It is part of foster parents' role responsibility
to know their policy. Recall discipline methods that made participants
feel best as children. ' P

3. Divide into small groups (by agency) to fill in blanks on discipline
charts. Review in large group.Present to the group for general discussion
the two discipline methods proposed which enhance a child's self-esteem --

" rewards, and nabgra] consequences. Remind participants that the workbook
Fostering Discipline 1is available for those who want to spend greater
amounts of time exploring discipline. Ask participants to identify
examples of these two approaches that have been useful to them and have
helped the child. Refer to Appendices F and G.

4. Discuss the characteristics of good rules, and ask participants to change
the negatively worded rules to positive ones. Ask if anyone would like the
group's help in developing rules for their home. Summarize the importance
of positive communication and discipline to the child's self-esteem .

5. Discuss p}ogress on scrapbooks. Ask participants what they can include
this week to enhance the child's self-esteem.

kD ,




SESSION 5

HANDLING THE CHILD‘S BEHAVIOR TO HELP BUILD SELF-CSTEEM

Self-esteem: Pride in oneself,.

A child's sense of self, and self worth is composed of many
building blocks. Attachment, trust and security are the founda-
tions. The child's name, the face he sees in the mirror, his
physical comfort and the way he feels about his body are impor-
tant. The messages he receives from the people around him
affect self worth. A sense of mastery or competence in
accomplishing tasks or developing skills contribute to
self-esteem. °Acceptance and expression of feelings is crucial,
and appropriate words and activities to get the feelings out are
necessary. A sense of gaining control over himself in behavior
and feelings is an ultimate part of self-esteem. When children
are young, they need the limits and structure provided by parents;
as they grow older, they need an ever-increasing awareness of
controls from w1thin.

Express
and
Handle Feelings

Skills Compatence

The Messages People Give

| .
Physiqal Self

Comfort ' Body
Health Image

Trust Attachment ‘ *. Security




A child's developing sense of self is expressed in ways that may
seem problematic: :

defiance

testing limits

not wanting to share

fighting over possessions
interrupting

bragging

wanting to be the center of attention

pushihg to be first

At the same time, these behaviors may be important steps toward a
sense of self. Select one of the above behaviors and think about
when (deqelopmentally) it may be appropriate, ‘what it may msan,
and how it can b' handled. 7

Behavior:

A11 the behaviors are an assertion of self.

Foster parents can enhance the child's sense of self by paying

special attention to the child, listening, pointing out strengths

and accomplishments, expressing affection.

At the same time, 1imits and rules need to be clear and consistent.
With certain behaviors (defiance, bragging, wanting to be the center),

it is possible to use planned ignoring when the child is inappropriate,
and praise when the child is appropriate.
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What kinds of discipline techniques do most parents use?

g Spanking, scolding, nagging, rewarding, yelling, teaching, explaining.

In thinking about digcipline, how is the situation of foster
parents different than than of parents in general?

Foster parents are limited by agency policy. Foster children are not
their own, and do not have a history of attachment and secur1ty with
the foster family.

Foster children have experienced neglect, rejection, abuse, etc , and
may have established patterns that perpetuate the negative experience.
Foster parents can have their homes investigated on complaints of

improper d1sc1p]1ne or be subjett to liability suits, ]oss of license,
if a child is h.rmed by discipline attempts.

N

What is my agency policy of discipline?

Why might children in foster care have a greater need for building
self-esteem? s

They blame themselves for separat1on from their families, and may
feel bad, unworthy, unlovable, etc., because of their earlier life
experience and the effects of separation.




" For each of the discipline techniques parents might use to manage behavior; let's look

‘\l
< what it might teach the child, the effects on self-esteem, whether or not it is per-
mitted by agency policy, and limits that should be applied.
What It Effects on Limits on Permitted by
Type of Teaches Self- Using | = Agency
Discipline Technique the Child Esteem Technique Policy?
PHYSICAL to hurt someone should not be used N J
—_— when you are negative with abused children
Spanking angry and pY‘Obab]y not with
any child
bigger people can should not be used
Wwashing Mouth Out hurt and humiliate | negative :
With Soap - little ones
> | Al
Holding or Restraint| bigger people have Jusually negative used minimally to
:»| stop child from
power can be helpful if .
it protects child hurting self or others
or destroying property B
ing, H to hurt or strike .should not be used
Slapping, Hitting out when angry negative with abused child-
- and not with any
child
VERBAL to put up with harmful, espe- vent feelings by
—_— scolding in order |]cially if it using "I messages"-
Scolding to do what he attacks child'sg | Set rules and carry
wants ° character rather | through
than behavior -
o Y . . ' ' v -
N 7/ Nagging to ignore a turn- | can be harmful same as scolding '?8
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What It

»

Effects on

_ “Limits on 'f’efmftted by
7 Type of Teaches . Self- . Using . Agency
Discipline Technique - the Child Esteem ’ Technique \ Policy?
\\ -7
- \
Praising that he cap do positive praise behavior \
things well realistically \\,
Shamilng u that he is no negative show how to do better \
: good \
. l| - . \
, ' bigger people can negative may be used for \
WITS?Sﬁg§§%gR %(I)XéNG take away what you desserts or ‘special N
e 9 . need treats, but tends to |
‘ make food imnortant \\
-
T :
< ' ' \
Giving Extra Money | you can earn good positive should be realistic - A
or Treats things in terms of behavior \
\ \
¢ \
.
; . bigger people can | special clothes or
Wlthholdlng“Clothes .take away things negative very expensive \\
you need clothes may be used o
' as rewards \
" either thht you within keep very short, |
ﬂﬁ%me Out" or leave a Situation Timits, - keep child close to
Isolation until you're in con- positive, or | adult, emphasize ,
‘ trol of self of that negative if 'child gaining \‘«
people will desert used to control -.
- you. excess \
° b 4 , | that peoble are | \
iﬁiiﬁ?i;ing Child's helpful and there positive none
are better ways to .
- , hanc%le a situation \




Using Rewards to Shape Desired Behaviors /
' K . /

If we reward children for .doing well, won't we teach them to
expect rewards for everything they do?

Not necessarily. Only if rewardS/are excess1ve. We use rewards while
the behav1or is difficult, and ﬁecrease them as- 10TE£Fomes easier.
/

| S | /o
How can 3§ use rewards to teach children, but also so they willl
not have ‘always depend on rewards in order to behave wel}?

/
Combine rewards with sincere and specific pra1se SO that?ihex/ —/
will come to feel good about themselves. /

\ . . ,

What are some of the rewards I get for doing things I'm expected
to do?

. L] ' &

How do rewards and punishfents fit into what we know about
development? ' '
-
Infants: Controls are all external. Child needs to:.learn to-trust
others. Lots of praise with rewards will help child build
social relationships rather than material rgwards.

7

Toddlers, Preschoolers: Controls are still bas1ca1]y\xterna] but‘
" social rewards are important.  Child usually responds to a
combination of rewards and pra1se

School-Aqge: Chﬂdren want rules, and feel things, should be "fair". ' /
« They will work hard to earn goodies and others esteem. They (\,
are resentful over unfair punishments. :
\
‘
Teens:

Can wait and worker longer for rewards. They still need S :
»to feel people care, and receive social rewards as well.
Should be actively involved in setting rules and consequences.

-

See’ Append:x F for uses of rewards.

REMEMBER TO USE CHILD'S DEVELOPMENTAL STAGE N;\KQIS AGE, L

t‘
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Natural and Logical Consequences of Behavior

What is meant by allowing the child to learn from the consequences
of his behavior? '

The child learns to make decisions and take responsibility for don-
sequences as a result of the decisions.'

L]
/ : -
/ » N
/ . .

)
. .

People talk about natural, logical and artificial consequenceé.t

. ]
Natural consequences are: NN , ( -

‘ Those that gccur without a parent's intervention.

-

. . . ’
Logical consequences are:

Those set by the parent and d1rect1y connected to the
behavior.

1

Artificial: consequenées are: .

Those which .the parent sets which are not conﬁf;ted
. to the behav1or ’

What would I be teaching-:a child 1f I allowed him or her to
.experience the natu:al consequencés of behav1or whenever poss1b1e?

He earns what the consequences are and. 1earns to make good decisions.

You would be_teach]ng him respon51b111ty for his own behav1or.

L4
"
o !

1] . LY

49 - : 73




$ Communication of Expectations

One of the first things we have to do is make sure the child knows
what we expect or insist upon and that he knows how to do it. What
are the characteristics of ‘good rules?

1. they are gpecific as to behavior
2. they include alternatives»or choices and rewards
~ 3. they include consequences
4. they concern behavior which is under the c;ntrol of the child
Z&"S- they co;cern behavior which the parenting person can monitor
: ) 6. whenever possiblejuthey are stated poéitive1y

Can you change these rules from a negative to a positive
expectation?

. If you don't make your bed or clean your room you are
'grounded’' for that day. ’

, Your bed must be made and your clothes picked up before you can
go anywhere after school. ~

If you fight, your punishment is to go to your room.

We don't allow hitting. If you and Susie disagree, we'll help you
talk it over, or you may wait in your room ‘until” you calm down
enough to solve the problem. .

Wwhat are the ways we can make sure chiidren know the rules?

Include them in setting up rules. Repeat the rule tlearly and ask

the child to repeat it. Repeat the rule each time you reward child i
or provide a consequence. You might ask child to draw or write the
rula.

why might we include children in setting up rules?

They are more 1ikely to understand the rule and the reason for it.
They will feelthe rule s fairer, and be more willing to express
their feelings. You may understand more about behavior after
_hearing their side of the stories. -

*
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Self Assegsment ‘
What are some of the best discipline techniques I use to build my

foster child's self-esteem?

Which one3s might I not want to use, as they\may not help
self-esteem?

Reminder: Put lots of "positives" about the child into his
R scrapbook to reward and acknowledge strengths and
build self-esteem,

51 | (75)




SESSION 6
THE CHILD'S FAMILY AND ETHNIC HERITAGE

. INSTRUCTOR'S” INTRODUCTION

Pur: ose.

o e —

l.
2.

Examine the importance of the bioﬁogical family to the foster child.
Develop techniques for foster parents to acknowledge positive
attributes of the biological family (nuclear and extended) which
support the foster child's developing identity..

Develop understanding of the importance of ethnicity and cultural

awareness to the child's identity. .

Determine resources and techniques for foster parents to enhance
the child's ethnic identity.

Methods:

1.

2.

3.

Ask participants to discuss the importance of the family. Ask them
to think about the foliowing: Who do I resemble? How? Who is in my
family? Who am I closest to from the family in which I grew up? Who
is my favorite relative?

How important is my family of origin? When participants establish in
their own minds positive connections with their families, proceed to
discussion of foster children's families.

Ask participants to think of specific children and thevr families. List
all the positives they can think of on newsprint or board. Ask them to
copy into their workbooks the ones they can use most effectively.

Ask trainees to turn to Appendix I. What can they tell about children
in their care from examining the family tree? What are the strengths
they can point cut to the children? How might the family tree help the
child? §Remember. it may point out placement resources for permanency
planning).

Give a mini-lecture on minority children in care, ethnicity, and
transracial placement. This may be a good time to have a resource
person or two who are knowledgeable in minority child development and
cultural issues. This will depend on background of participants,
placement practices and the community. Even if there are no transracial
placements, it is still a good idea to examine cultural differences.
(See Instructor's Appendix).

If participants have ethnically and culturally diverse backgrounds,

they can discuss differences in traditions, rituals, and holidays. How
are children handled differently? How are children supposed to react to
adutts?

85
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4. Ask foster parents to think specifically about children in their care.
What ran foster parents do to strengthen a child's ethnic or cultural
identity? List on board or newsprint, then ask them to discuss and select
techniques they might try at home, Point out appropriate items in biblio-

graphy. :

Identify resources in the community which promote ethnic awareness,
particularly those which might be helpful to children in foster care.
Summarize and provide~pime“for filling in the workbook.

5, Discuss items which can'ﬁé:édded to the child's scrapbook which
reinforce his connections to family and ethnic group.




SESSION 6
THE CHILD’S FAMILY AND ETHNIC HERITAGE

All children receive their physical, biological potential as the
genetic gift of their parents and ancestors. What are some of
these "gifts?"

Color of eyes, hair, skin. Height, large or sma]]lframe. Intelligence
potenttal and abilities. Facial and other physical features (nose,
hands, ears).

AY

Why are these "gifts" important to the foster child, or any child?
¢

They are what makes the child uniquely himself. They constitute his
appearance, his capacity and his sense of self.

In this country, many people tend to think of a "family" as con-
sisting of parents and children. However, there are many types of
 families. For example, a family may be a grandmother, auntie,
mother and child.
Other types of families might include:

A sibling group with an older sibling as 'caretaker.'

Grgndparents. parents and child--all living with and involved
with the child.

Parents, aunts, uncles and grandparents--all living with or
close to and involved with the child.

Members of a band or tribe--éll involved with the child.

Foster or adoptive family, .with some children not
biologically related to the parents.

A stepparent who is not related to the children but takes
care of them.

)




why is the foster child's extended family important to him?

Aunts, uncles, cousins, grandparents, godparents, all make up the
fabric of his experience, and carry the same genes and features as
the child.

Especially if the child has not received much from parents, other
relatives can give to the child and provide a positive identification.
They are a potential resource for placement.

why is it important to place siblings together?

It reduces the trauma of separation from parents. Siblings are

bonded to each other and depend on each other. Our first social
peer relations are with siblings. Older siblings teach and take
care of younger siblings. Separation of siblings causes guilt,

self-blame, and intensifies sibling rivalry.

Sometimes brothers and sisters are placed in different foster
homes. How can foster parents maintain the ties between siblings?
Offer to take all siblings in your home, if feasible. ~Arrange
regular visits and outings for siblings. Be sure to include
in birthdays and other important occasions.. Encourage siblings
to call and write regularly between visits. : . «

Keep photographs of sib]ingé prominently displayed. Talk about
the brothers and sisters frequently. -

amani

What if I don't find too many positives in the child's parents?

Try again. At the very least you can comment on color of hair or
eyes and other physical attributes in which the ~hild resembles the
family. Look at the extended family. There may be a grandparent
_or uncle with certain characteristics you can genuinely admire or \\\~“
value. Also, the biological parents have produced a fine child,
your foster child. This is certainly poditive.

How many positiVe things about their natural family have I
mentioned to the children in my home? How can I do more of this?
el

]
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Thinking about a particular child's family (parents,

uncles), what can I point out that is positive?

siblings, grandparents, aunts and

Examples

-

What I Can Say or Do

1

Physical You are tall like your dad.,
Characteristics | You have black hair like your
' mom. . -
Grandpa was a farmer.

Occupations

Uncle Joe is a good mechanic.
Aunt Sagah is a beautician.

(15

_Concern for
the Child

Your auntie sent a birthday
card.
Grandma sent you cookies.

-

\

Names

You have a beautiful name.

You were named for your dgreat
aynt. :

YouE name MeansS seeoeee

R

-

Family Talents
and Skills

Your grandma is a terrific cook.

L4




The 'family tree' or genogram is a diagram of the extended family.
It can show names, dates, locations, and bits of family history.
Can I make a family tree for children in my home? (See Appendix
I), . ) )

It is extremely helpful for the child in foster care to see the
family tree of biological relatives.

The genogram is an objective and visual reminder of a child's
connections with the extended family.

o

Why are visits with the natural family important?
' - Research shows that children who have visitation W1th their parents
are more likely to return home (Fanshel). -
- Children are reassured tgat their parents have not died, van1shed or
- abandoned them.
- It keeps children in touch with reality; so they don't. form un-
realistic fantasies about their parents.
- It.reinforces their sense of self--and their self-.esteem to see

that parents still care despite the separation.
7/

What if the child 'in my home has’'little or no contact WIth his .-
her natural family?
He still needs to know about his family and fan1]y history. The
. foster parents and caseworker can help by 1ocat1ng'photographs and
other family memorabilia, and working on:the child's family tree.
Trips to the place the.child was born, develophment of a 1ife story
book, and conversation about the fam1]y can help. Why is there no
contact? Has the worker tried aggressive outreach with the fam1]y?
Are there other re]at1ves who could be invoTved?

It is often difficult for a school-age child to explain to.
classmates or teachers who he is, why he's living with a foster
family. - How can I help a child explain his or her status?

The foster barents and caseworker he]p the child develop a "story"
which is true, but omits details which might gain negat1ve attention,
For example:
"My mom is in the hospital so I'm stay1ng with the Smiths" not
"My mom went «crazy and the police took her away

Also, help the child understand that he does not have to answer .
quest1ons or give information he does not feel comfortab]e discussing.’

-




Many of the books and responses a®out child development were
° written mainly with the middle class, white, two-parent family in
mind., But, when we look at the ethnic backgrounds of children in
: foster care, we find many don't fit here. - How are they different? g

Minority children are over-represented in care. Only 52.7% df the
children in foster care in this country are white.. (Child Protection
Report, Volume X, No. 1, pg. 3, Jan. 1984) '

We find Black, Hispanic (Puerto Rican, Mexican American, and other groups),
Native American _(who come under jurisdiction of Indian Child Welfare Act),
~ Southeast Asian, and other Agian children, and a variety of bi-racial or
bi-cultural children.

Many states and agencies now have policies that children should be
placed in foster homes of the same racial or ethn1c group as their
families. Is this prejudice?

No. [t is a good practice, based on knowledge of the child's develop-
ment of self-esteem and identity. ' ) >

Qe

What are the advantages of such a policy for the child?

The child is with people who look Tike him; speak the same language or .

; dialect; have customs and folkways 1ike his own famjly. He feels more :
of a sense of "belonging" because he fits in. He léarns-how to be a ' 2
part of his own culture, and learns survival skills as a minority person.

;
What are the d1sadvantages?

This should always be h1gh priority. "However, other factors may take

greater priority. Even if the fam11y of the same cultural group is,

pobrer, less educated, etc., it is outweighed by the adﬁbntage to the 4
child's identity. : :

What are some differences from ethnic group to ethnic group'iﬁ
what is expected.of ehildren? .

Ways of relating to parents and ether adults; ways of re]at1ng to sib-
11nqs, ways of relating to relatives.

Here are some examples:
Hispanic children lower their eyks as a sign of respect when addressing
an adult. Anglochildren are expected to make eye.contact.

.Black children are expected to help with siblings. The Hispanic
or Arabic boy is expected to be protective of his younger sister.

- Native American children are regarded as belonging to the tribe.or
extended family rather than belonging-exclusively to two parents.

°o . 57 92 | 83




'THE CHILD'S BACKG;bUND

.g » . AS PART OF IDENTITY
' EXAMPLES | WHAT CAN I DO TO FOSTER THE CHILD'S IDEN’I‘&ITY/?
] , ot .

;‘AMII:Y _ family traditions / Discuss traditibns, stom‘es with family and c}ﬁld
nuclear and family reunions; ! Try to include famﬂy in foster famﬂy cele,bratwns
extended family history, with child. ~ ‘.

" 'gzggizlgveggztéggggi"‘lsr Include family history in 1ife story book or case  record.
X grarduatic'ms') ' - Arrange for chi]g‘to attend family functions.
ggmg ::g:ﬁ: Incorporate some family customs into foster family
. ' activities. . -
y §<: <
- .Religion celebrations and customs Arrange for chﬂd to attend regular religmus observance if
© (christenings, bar of a religion different than foster family.
* mitzvah, weddings, etc¢.) “Talk with ;
-oTe : pastor, priest, mul]ah guru, or rabb1 about
?:gﬁ;:t;‘)’? ‘C’fl ;‘::Y days | gbservagce of holy days within your home, or arrange
Yom Kipgur. Ra';ada!n‘:as' for child to part1c1pate with his ‘own family.
‘Chinese Nev'v Year ' Understand how difference in values apd beliefs may affect
Values and beliefs child s behavior. , |
Ethnic Group Clothing, Hairstyles Support child's wish to resemble h"‘s‘ethmc group in
. Language, Music~* appearance, dress, hairstyle, etc.
Literature, Food, Learn special techniques of hair and skin care, -
celebrations and customs
o Histdrical accomplishment | Expose child to literature, music, drama of h1s gr‘oup

Leaders Teach him history of his group.

AV OIS ' Learn a few words of his language. Teach him language.

Point out leaders and role models of his group, Arrange

for child to meet and know other members of his group.

« ' (4
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What are some of the resources in my commun1t{uwhich might be

- helpful for learning more about d1fferent cultures?

Organizat1ons such' as InterTribal Councils {aRaza Unida, NAACP,

Urban League, etc.

Ve
Churches, temples or mosques.

1

Grocery and specialty shops. ) '
Library - books, films, records, artwork - and museums.

Schools, part1cu1ar]y social studies and language programs. v

What can I-do if there are no such resources?
Visit a nearby city where resouvces exist. B

¢« Use 11brary to request ]oans of books and movies from other areas‘
Br1ng ethnic spec1a11sts to foqter parent or community conferences.
Question why agency is placing minority child in my community.

-

1' ' . v e ' 4

. How can I help ch1ldren in my care feel proud of their ethnic:

heritage? .
First dnd foremost, demonstrate reSpect for his biological family.
AlTow him to drkss, talk, play,like members of his ethnic group.

- Do not'expect him to confornf to minute details and rules f your
group=~ Have a variety of materials in your home which fedature the
music, art, literature of his greup. Cook ethnic dishes for him.
Arrange for him to $pend time with adults and other children of his

» group., Do not allow your associates to make insensitive remarks
about the child's origins or his group. Help the child ohserve
rel1gi%us or cultural traditions with his family or his group.

¢ Express genu1ne pos1t1ve feeling for hair, eyes, skin color, etc.

]

\ ' -

i
|
i
N
|
|
)

Reminder: | P1ctures of the extended family, and 1nformat1on

, about the ethnic group can be ‘included in the scrap-
book. See Appenslx I for "Maklng,A Family Tree "

) . [ -.!,
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SESSION 7 !
THE FANTASY FAMILY AND HEROES / \
‘ ' INSTRuCTORfs [NTRODUCT 10N - .
Purpose: . | | | - | /j?q— |

~

. ’ . ?
1. Increase understanding df the role fantasy plays in our development.

@ 2. Increase understanding of the role of fantasy for the emot1ona1 develop-
mept of children in care.

3. WI crease understanding of children's fantasies about their natural families.

4. . P;ve]op techniques for handling children's behaviors around fantasies.

s
‘hods'
l. Give every foster parent a blank name tag, and ask them to write on it the
name of a 'childhood hero or idol. Ask them to get up and walk around :s0
‘they can see each other's name tags. - Ask them to/ make relevant remarks. °

" Then discuss: Why did we pick these "heros"? How did it feel to be called/
by their names? Why was this person 1mportant to me? What need did it meet

for mez\\ o

Encourage active discussion and emphasize normalcy and usefulness of fantasy
in child and adult development. .

2. Use a mini-lecture to briefly review-dévelopmental material in Appendix D.
Review what we know about development so far. Then invite group to discuss
the effects of fantasies on-development. " A

3. Divide class’ into 3 sma]l groups and assign one of three cases to each group
(Jory, Alicia, Laura). Ask each group to ‘develop strategies for helping
the child. Reconvene and report back to large group.

State that it is not unusual for children to develop a fantasy fami]y. ‘The
. author gives an ‘example from her childhood when she decided at age 4 or 5

she must have been adopted hecause "these people” (her parents) would not
give her a white rabbit. [f you as an instructor can recall a fam1ly you,

y fantasized about, it would make a good introduction. ;

’ ) - o /

4, Discuss: "How can we as foster parents help foster children to accept
reality?" Generate, list and summarize important points as they emerge.
o / , .

36




5. Ask participants to bring the scrapbooks they are working'oh to the next
© session.

ok . .
Also ask them to fill -in Self Assessment in Appendix K‘bq?bre next week's
session. Explain that it will help them think about the directions they
will take and can help you in assessing training needs for the future.

F{,
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SESSION 7
THE FANTASY FAMILY AND HEROES
;o -

. Children have an active fantasy life. They daydream of accom-
plishments and recognltlon. They have hopes and aspirations.
When something:is lacking in their lives they may. fantasize to
fill the void. Fantasy plays,a creat1ve part in the child's

emotional development.

.,

*
“

&
In early childhood ch1ldren may develop an .imaginary friend or
pet. Observ1ng preschoolers, we see them playing.a€-being grown-
up mothers and fathers or playing at a spec&ﬁlc role like being a
fireman or a nurse. As children grow older, their fantasy figures
may change. A little leaguer waiting his turn at bat may think of
Reggie Jackson. The child climbing the fence in the backyard may
be pertending”to be Spiderman. The fifth grade girl doing her

homework may be hoping to become a teacher just like Miss Johnson.
The eighth grader at the roller rink may be remembering the star
of the roller Aisco movie as she navigates a turn.

As adults, we can remember some of the heroes and idols of
childhood. I remember daydreaming about:

When I think about this person, I realize ‘that I wanted: .

© )]
o ’ ‘

”

I pictured myself with or like this person doing:

Are these daydreams and fantasies a<¥6rmal part of childhood
developnent? ‘

Yes, all children daydream and fantasize. We use our heroes as | o

guideposts for our future aspirations.

Why are daydreams and fantasies significant td children in foster

care? Because children in foster care have been separated from their families
and their past, they are confused. They create fantasies to explain their
present situation to themselves and to the world. Fantasies can take off the
edge of pain, 6r substitute a more pleasant thought for a'co@fusing and
difficult reality. 2
. 61
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Here are two exémﬁles of fantasies children have had.,

\

B Joyce knew she would never be able to go home to her
natural family. She went through 11 placements
) during school-age years and adolesence. She dregmed
- that some day she would find, a foster mother who would
really understand her and want to keep her. She did. not =,
£ind that fosterr mother, buf grew up to become a foster
parent for teenagers.

A black teen with at the last name of Robinson learned all
~he could about black athletes Jackie Robinson and Sugar
Ray Robinson. He fantasized that they were his uncles.
¢ ‘His interest in sports developed, and he became competent
at boxing and baseball. .

’

How were the fantasies useful or productive for Joyce and the
Robinson youth? :

. [ . :

Joyce became the foster mother she had wanted for herself.. It was an
ideal that shaped her development. It gave her hope, and led to &n
peventua]'sense of great accomplishment. '

The RobLinson youth needed a family and needed role models. By fanta-
sizing about Jackieand Sugar Ray Robinson, he rewarded his own efforts
to become proficient at sports.

&

Séme children get into difficuities with their fantasies.

. Joey, age 8, did not know who is father was. Wher asked’
in school to write a paragraph on "My Dad," he wrote that
his father was a well-known TV star. The teacher, reco-
ginzed, that this was not true, gave him a failing grade
on the assignment. One of his friends saw the paper and
began making fun of Joey. They got in a fight and the
fostér parents were called to school. They were embarrased

e ——and-felt - Joey shc ald--be—punished for lyinge- P

Alicia remembered. her mother and could not accept that her
parental rights had been terminated. She said that she knew

. her mother would come get her soreday and refused to be
adopted by the foster family who loved her dearly. She .
spent many hours in-her room writing letters to her mother .
whigh were never mailed. All the members of the foster -
family weresupset by this rejection, and the parents were
angry about Alicia's preoccupation. They began to wonder 1if
they could tolerate keeping Alicia under the circumstances.

" Laura's mother is a prostitute and drug addict. Laura
claims tha+ her mother isva v"dancer" and that she wants
to grow-up to be a dancer like her mother.

39
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what, might be the reasons for Laura, Joéey and Alicia's fantasies
about parents?oHow could the situations be handled productively?

-

-Joey heeds to know about his father so he doesn't have to create fan-
tasies. Someone needs to-educate the teacher on the emotional needs —
of children in foster care. The foster parents need support, and they
. need to help Joey develop an explanation about his’ father he can® give f?
L at school and to his friends. , ’ :
~ *  -Alicia needs help (perhaps therapy)‘in grieving for the terminatior,of
parental rights and 1pss of her mother. _The caseworker could-use a life
. story book and other records to help make the loss of her parents real. 2
- Perhaps Alicia's.bio-mother could tatk or write to her, and°give her
. reassurance and permission for adoption. The foster family.needs tc give "j
Alicia time and support to talk about her loss. hagl
. -Give Laura dancing lesscns sp she can develop self-esteem.for her own ,
acgomplishments. Ignore claims about mother, but acknowledge Laura's .
" love for her mother. )

- Why do children in care qevelbp fantasies about their- natural

parents? |
. - Because they are confused about actual history and circumstances.”
- Sometimes past reality is tno painful to face. . L

: N .
- A11 children fantasize about. all 'sorts of things,pinc]uding parents.
- They aren't getting immediate needs met.

- A-fantasy is something a child can create and control, which feels v
S especially géod to someone who- feels little control over his/her
g Tife. o : . -

° .

-

When should foster parents become concerned about a child's
fantasies? . _ g

- If a child becomes excessively withdrawn.

> If a child is frightened by his “amtasies, or frightens and ~ =
-threatens others with his fantasies. . g

- If a_child beyond the agé of eight has real difffcu]t} dis-
tinguishing betweer: fantasy and reality. :

- If child's social elationships are not rewarding, or thé child '
has difficulty learing and growing. " :

If the child receives negative reactions from the environment. as
a resylt of fantasies. B

-t

A

REMEMBER -~ FANTASIES ARE USUALLY PRIVATE. \ | b
. ! ¢ ‘
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How can we as foster parents héip'children to’accept'reality? Is. ’
this affected by the stage of development?

-
/

It is normal to fantasize and daydream throughout the life cycle.
Fantasies help us feel gbod, provide inspiration, and are a_harm-
less way to discharge tension. Fanfasies are usually private and .
need not be shared. The ability to gistinguish fantasy from J
reality is operating in most children around age six. This means .o

that children of school age are beginning to understand consequences ‘ .
and principles of cause and effect. Younger children typically be-

‘1ieve that thinking about saomething makes it happen--what we would

call "magice] thinking." -

&b
=B -

.- Children® i foster care will typically exhibit some developmental 0
lag, and may fantasize more, and for a longer period of time as a
result of painful life experiences. - IT° IS IMPORTANT TO KEEP IN MIND ’
THAT A FANTASY. (particularly about nataral parents)-MAY PROTECT A
CHILD FROM PAIN HE IS NOT YET.ABLE TO FACE. .Children should not
‘be told to relinquish fantasies--they will give them up as they
are ready and able. - - '
The child-will "accept the reality" of being in foster eare as .he
becomes involved in every day activities, gets his needs met, and
feels acceptedas an individual and as part of his biological fam-
ily. <Casework and/or therapy can be helpful for the child who is
“ having a lot of difficulty in this area. Remember, FANTASIES ARE
NOT LIES. .THEY ARE CREATIONS THAT.MAY HELP THE CHILD FEEL BETTER.

s o ~ . ’ ¢

' ’ L

Reminder: Who are your child's 'heroes?’': Can fantasies be b .
;o . " changed into god&ls? Pictures of heroes, and people
. doing what they hope to do can be included in the
scrapbook . . ' !

o
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- SESSION 8
| THE FOSTER FAMILY'S ROLE -IN ASSISTING DEVELOPMENT . - * -
4 INSTRUCTOR'S INTRODUCTION
'surpose:' T )
v 1. Review knowledge of emotional development. . ) {
2. Summarize techniques for building the child's self-esteem.
3. Discuss importance of parental visitation.
4, Discuss identification of children withi the foster Tamijy.
5. Assess strengths of'the,foster family. d
Methods: I -
1.'.Display 1ife story scrapbooks which participants have brought in.' Admire )
“and reinforce all projects.
Ask participants what things they have 1earned that new foster parents would ™
need to know in order to promote the foster child's emotional development.
\gé List on the board or neWSprint as topics are mentioned. AMlow time.for |
™. _group to copy into manual. ‘. _
2. Divide into sma11 groups to summarize techniques for building self-esteem. A"

: recordef feom each group can report to the larger group when it reconvenes.
Remind participants that their life stary scrapbooxs are a significant tool ‘
for helping children feel good about themselves. )

- 3. You might plan to distribute -agency policy regarding natural families. Ask -
participants to discuss.

' What are the responsibilities of the foster famiiy to the natural family? o
List on. the board or newsprint items generated including: .o

. problematic behaviors ' . .,

reaction to separation ’
things .to do if visits are triggering reactions

4, Ask participants to 1ist in their workbooks any “evidence of chéidren N et

identifying with their foster families. .
5., As a summary, ask participants to discuss briefiy their: seif—assessment of

ﬂtheir training needs re:

children of specific ages
natural families o
behavior management | C e

Use this discussion of needs asse$sment for the pianning of future training.

93
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6. Psk each -particfpant to sh

course.

e

v é

When the entire g

VIS

£y

are one important idea they have gottén from the ,
:oup has shared, corclude by summarizing what

participants have stated, and what you have learned .from them.




SESSION g .
THE FOSTER FAMILY'S -ROLE N ASSISTING DEVELOPHENT

4

While the natural families and fantasy families play an important
part in the development of children's identity, it is fostdr
families who are entrusted here and now with the respon51b111ty of
helplng chlldren grow and develop in their homes. :

What are some of the thlngs foster families need to understand
in order £o promote the child's tmotional dovelopment? :

- - Each child develops at h1s own ‘unique pace. " : '.f

o - ¥ .
- The dimensions of development (emotional; socialg cognitive, = -
physical, mora1) are interrelated.

- - Because of separation and ear1y 11fe exper1ence, deve1opmenta1
]ag or regressmon is ot unusual 1h,ch11dren in foster care. o,

- There are th1ngs we can do and shy to help the child grow to the
PR next*stage . \

o <o . ’

. ’ - Discip1ine is teaching, and should promo€e self-esteem. '_' . -

o

- What the child's behavior means to -the ch11d ﬂ o y
- Al ch11dren fantasize. Fantasy can be creative and product1ve

', - The'child. in foster care may fantasize about his family and/or
-@ther heroes.

- When to get profes§iona1 help. - oL
- The child's family, is very important to him. Positive -
attr1bu%es are part of h1s identity. : s o

- The child's ethnicity is an 1mportant part of 1dent1ty
I

¢
L]

RS
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What.are, some of the things foster families'cén do to help
children feel good about themselves? ' .t

- gstablish positive expectationéaboutbshavior, with clear rules.
' Use rewards and consequences rather than physical punishment, shaming
and scolding. * . ‘

o

) . v

Give the chﬁ]d a mirror, nice clothes, prai%g hﬁs,appearance: ‘ . &~ e
Give tasks and-chores at the chi]d‘@ abi]ityi]eve] so he can succeed.
Give specific and sincere praisé for,accdmp1ishméﬁts. See the child - o,
has opportunity for lessons g instruction to develop talents. S
Provide an environment: which rgf1écts the-chi]dis‘ethnicity, and . | ' -
- includes food, music, literature, art, traditions, etc. ’ -
Accept the o ‘ .
.Keep a scrapbook as a record Gf‘éﬁg‘ghi1d‘s identity,f_{ . Lt
*-Seek professional help as needed. .. T o

. Point out posiﬂive attributes of fhe child's fahi]y.
" Never "put down" the child's patural family. “He is part of them.

¢ 3

What are the rgsponsibilities of the foster families to natural
* families? : T ‘ S ’ ) . ¢

£

Policy may vary from agency to agency. - Generally speaking, the
natural family has ,rights to make non-emerjency medical decisions, :
to determine the child's.religign, and to expect good care and to e
-see the child. The foster parents' responsibility’ is’ to.ensure
that child and parents visit, that parents are informed of cnild's
progress, and that parental rights are fespected. : oo ' .
It is important to point out strengths of the family 10, the child,
and to respect his attachment to them. - A

: It is use?u1 and aqp%dpriate to involve the family in planning-for : .
. the child (schooh‘conferences, haircuts, birthdays). : :

. . ‘ o - : . . . : S
Rememper the child's family (extended family) 'is a rich resource . <
and a major source of -his identity.




~What are sohe of, the problemat}c behav1ors that visits with
natural families secem to tr1gger in. chrrdren? :

/ R .
' Regress1on P : . . ’
,»/) "hi]d W111 be "W11d“ hyperactive out of contro1 o y
F) ¢ 0(\ N ¢ _. -
Child will be sad s, ¥*thdrawn.

' or‘ . ) R . ]
Child w111 be angry, destruct1ve. :

¢ W a

Ch11d w111 wet the bed, have trouble eat1ng or s1eep1ng

-~

How are these behaV1ors a Eeactlon to owu01ng separatLon trauma?

The child misses home the past, the- parents and feels a- recurrence , o

P of sadness or.anger w1th each_goodbye-. . t.
Phe child feels torn between the foster and natural fam11y' o
The child is anxious, confused abQut where he rea]]y be]ongs -
. 8 o : N \ :

¢ : S
. ’ Ad
) Y : °

wOuld stoppind the v1s1ts help the behdv1or?

4

\. Probab]y not. The child would still miss the, parents, and would
deve]opxéven greater anxiety of abandonment or loss of love.

Not see1ng the parents would lead to an 1ngrease in fantasy,
probably with’ the natura] parents growing nicer and better in the *
ch11d s mind. )

-

What are some of the thlngs I can do if visits with thé’natural
family are trlggering such behaW1an in children in my. home?

¢ <

Reflect1ve listening. "It must be hard and- sad to say goodbye "

Providing more support, attention at difficult times before and
after visits.’ . . .

Involve the worker and, the natural- -patrent in planning v1S1ts for

L “smoother transitions. .

Increase the visiting so the child haS'more frequent reassurance.
" Ask the caseworker to monitor visits if necdssary. =

)
I3

¥

WhY? . '
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*  Even children who feel very close to their natural family may
‘develdp"” important jdentifications with the fdster family, L
espcrnially in the skills and talents developed in the foster home.

. ..+ quong- after she returned to her mother, Beth continued to love . '

‘mysic and play the piano--which she had learned from her foster ’
father. . Randy became a good student and eventually attended thg-;
college that the foster parents had attended. Susan had loved. the '
foster family camping trips and grew up to love the out-of-doors.

L [N o ’ N ' . .
. In what ways can I see éhildren‘fn my care identifying with our o
family? . ~ : . r . o o

‘.. ’ -

s g : Y * k &

Even after thgy groy up and leave foster care,.childpen‘wonder

~about the time spent with your family: o )

L3N

- Sometimés they will contact you trying to reconstruct memoyries .or

answer tmportant questions which arise 2n" the young adult's search

"% for identity. They may’be partiéulaglg concerned about their ' :
worth and loveability when they were. with you, and why they left
your tome. ' " : ‘ " S

"A Letter.to a Young' Man Formerly in Foster Care" is found in

Appendix J. It -illustrates the foster parent's important role- in. :

building .self-esteem and enhancing identity evern aftet a child has '
) ‘\. - . .. ; . .

What Wwould I write to a former foster child? ’ ~ .

©
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APPENDIX A
MY DEVELOPMENT AS' AN ADULT

- s >

" Loam cont1nu1ng to develop although I am an adult. 1If I think
of myself as I was ten years ago, I can see many changes.

-

o, —— . . o
Physically, I “ave changed in the follog&ng ways:
E /—-‘"‘ 'e ) ’
* Q . \\»
P - \
\ %

1)

Men ally or 1nte11ectua11y I have changed by learn1ng the
following new sk1lls or accepting new ideas: o

‘-

8001ally, ih”Eetms of gett1ng along w1th other people, I have
changej in the following ways dur1ng ‘the past ten years:

' . - ' *
. N . ’ N S, A
Yy ' .
. .
‘
- ' . : ¢
N . L2 ." . .’ . A
. . * -

, .

.

&

¢ .




Emotionally, recognizing, dealing with, and expressing my
feelings, I have changed in the following ways:

Q

Morally, in terms of what I think of as right and wrohg, I have '
changed in the following ways: . |

»

- -

Whaé are some of the things that happened to me that led to these
changes? What did I do to change?

1 -’

@ " . "

what changes can I expect during the next ten yeafs?

1 . N -

What are some of the things during my childhood which made me the
person I am today? .

!




APPENDIX B
MAKING A SCRAPBOOK

W ’

]

- The child in foster care, especidlly one who has been in more than
one placement, may have gaps or distortions in his or her sense of
time, sense aof place and,sense of self.

+ The child, espec1ally a younger child, may not have a well-
developed time sense. To a newly separated child, a week can seem
like an eternity. Later, when looking back, the former foster
child may not be able to remember how long or at what age he or
she was in care or with a spec1f1c foster family.

The child in care may experience confu51on about where he or she
started out, where he or she lives, and not able. 56 think of a
specific place as being home. . d )
The child in care may 3lso need extra reminders .of accomplishments
and activities on which the sense of self--~identity and self-
esteem--are based.

A scraphook is an orderly way for the child to preserve a record
of his identity while in foster care. When the child moves on,
whether to return home, to be adopted, or to be placed in another
foster home or institution, the scrapbook can go along to document
the past.

The Scrapbook can be'

-

T --a photo album or scrapbook purchased at the dime store

-“a.notebook binder

, --a home-made book covered with wallpaper, contact paper or
draw1ngs by the child. ,

The Scrapbook can contain:
--pictures of the natural family

-~-pictures of the child's life in the foster home:
arrival )
o birthdays
candid snapshots
special pets
Ahe child's r'oom
the foster family




--information about the child's physical development.
height , ;
weight . :
skills . , - L
‘birthdays
physical chwckups

--a record of milestones (include dates)
first bike ride -
using a punching bag to handle anger

, first day at school
--pictures of the child's activities: , v
school S
3ports -
Sunday school ‘
b ~ .camping -, '
scouts

-~drawings by the child

--mementos.
school work or projects
letters . .
birthday cards
‘ ) awards
e programs _
newspaper clippings .

*--dates, names, and places identifying where the child was
at a given time

. --a family tree to show names and charaeteristics of the
‘natural family

--a family tree to show names and characterlstics of the
foster family -

——plctures cut from magazines to represent a child's heroes,
fantasies or goals .

Sources of information for the scrapbook: | T
--natural family (including extended family) |
--caseworker (qurrent and pastl
--case records
--school (current and paét)'

--recreational activities




'THE IMPORTANCE OF THE SCRAPBOOK:IN THE CHILD'S TRANSITION ‘TO .
. PERWANENCE R | :

——Inearlter-daysi there were rigid boundaries which separated
foster parents from the natural families or ‘adoptive parents of
children. That once-rigid line is becoming blurred as foster
parents become, adoptive parents themselves, or work closely with

.natural families, or are involved in the adoptive planning and
placement. In the past, foster parents found themselves writing
letters or lists of necessary information #eo faceless unknown per-
sons, hoping that all would go well, yet uneasy because therr was
no contact. "Will tne new family b& able to handle Jamie's bad

Qream§?"' "I kgow“Sam's teddy bear is worn and grubby, but he came
here with it, and he needs it when he's feeling low. I hope they C e
understand that he doesn’'t want a new teddy yet." ) - TN ) L

_ Former foster children reminisce in later years: The Johnsons--. . .
. the people with the big black dog--let me play the piane when I : '
" was little. I wonder if that's why I got so interested in music?" .

Adoptive parents wonder in later years--" "aat happened with Johnny

between the ages of six and eight? Did he have a good start in

school?" Or, "Who is this 'Nonna' that Judy remembeérs vaguely as

important person, but whom she’can't identify?“ ¢

' v : , A ) :

Natural parents wonder how the child's life changed in foster = ,

care. "Did Joey stop loving me?" "Did Sally take dancing les- v
sons, or did she learn to dance in school? Or did this interest-
just happen?" '
JFor  all partles involved, the scrapbook can be a more cqmplete

. 'record of a child's experience. "One picture is worth a' thous- . .
and words.” When th'e pictures are combined with wdrds, the o -
reality of the child's life is captured as fully as possible. - '

For the foster parents, making and using a scrapbook is a way of
handling separations. The physical act of putting a scrapbook
together is a concrete permanent expression of love and concern.
For the natural or adoptive parents, the scrapbook is a gold mine

" 0f information about the child's history and development. For'the
child, the scrapbook is a clear record of his life, useful in .

building self-esteem and understanding quéstions of identity. K

For the caseworker, or therapist preparing the child for a perma- \ |
nent move, the scrapbook is a therapeutic tool. It is a vehicle - ¥
for uncovering feelings and questions the child has about place- »
ment. When the scrapbook is used as the "Life Story Book" it
helps to resolve and lay to rest the child's past worries, and
release the child's emotional energy in preparation for the perma-
nent move. ' c s

75 ) - . (105)
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. Remember, as you prepare and keep this record of the child's iden-
tity, to'work closely with the caseworker (and/or the child's .
--therapist) so that roles are clarified, and the project is coor- T
dinated to most fully meet the child's needs. h

1




What are some of the gains and losses experlenced with each of

these changes?

Walking

1}

Talking .

. 7
Toilet Training

Starting School

oY

Making Friends

Reaching Puberty

-

CHILDH06D GRONTH:

. - > W W o W am W e w W W W e W o e
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APPENDIX C
- GAINS
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AND LOSSES

- .

The beginning of-life
outside the womb. Be-
ing able to breathe,
move freely.and to cry
'Ability to explore
environment. . Sense

of separate self.

Make needs known,
Development of lan-
guage and abstract
thinking. Express
self-

Sense of mastery over
body. Ability to.
please adults.

nOpportunitydtb learn,
meet new people,
deyelbg_self.

— e D i D D D D D = D S D W . -

Social skllls, new
shared experience,.
\feeling of belonging.

. Y — S - ) - - - o=

Sense of growinq up.

New awareness of sex-
uality. Interest in

own body. ’

ey D AmD D S kb A AR WD AN G GED Gl A G ) i ) w aod

arms. May fall and :

experience pain. o
________________________ , .
| Parents no longer, try e

as hard:to .anticipate - "

_{child's needs, wishes.

. |Loss of uncomplicated.

Warmth and security of
of the womb,

The security of mommy's

Loss of body products.

Loss of diaper chang-

ing as pleasant and

secure time to ‘get

attention,

Leaving parent or baby . .
sitter. Loss of free- =~ ..
dom to play. Must ‘
adjust to routines and
expectations,

' Focus shlfts from a11 -
importance of- family. )
A loss of security in
being a focal point --
need to adapt to

friends' expectations.

oie o i i D ) D i D G D D GO - e . -

Léss of ' '
'child.,'

. ’

body image.
self image. as
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Change
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Flrst Date

First Job

- Leaving Home

'Fee11ng of be1qg
potentjially 'popular
or socially accept-

able to peer.

Able to begin meeting
own needs financially.
Accomplishment
Greater indepen-
dence and.sense of
responsibility for
own life.

»ChilahOOd relationship
with opposite sex.

--——-‘------_——--—--—--_

The. feeling that par-

rents will always take

care of you.

Less of redular support

and attention from

parents. Final loss of
'child' status.

) af




.+ Thinking of child.I have known over a year (or 1onger), the o p
developmental: changes I have seen are: ,

Child s F1rst Name° 7 . .

¢

How have.l helped this child
to crow? N

‘1\'

Physical Changes

Cogn1t1ve ) : ) ’
(Mental or Intellectual
Changesf

Social, Getting Along . ‘
With People - _ | | : -

- S0 G MED WD D MD S D WD D G, G G M D D D WD CHD D D R A D D b ey i o T D D - - - - D D WD G D D WD D D D D D = WD b s o

‘ ) . ?

Moral or ConSC1ence -
- Development. . ‘




" APPENDIX D
. STAGES OF ENOTIONAL DEVELOPMtNT | -

{ ——— e RS —

STAGE I

The infant is helpless, with little control over h1s body. This
is a time 6f rapid physical growth and change. Even a newborn. -
child is capable . of lz2arning and responding to stimulation. In
" the. first year of life, the baby learns that he can gause certain’
things--cry -and mother will come, shake the rattle and a noise
_occurs. The baby depends completely on mother or main careg1v1ng
person, but dellqhts in father, brother and sister too. He sées _
his family only as ‘people who exist to meet his needs, not . ‘
_know1ng that others have needs too. He must be able to, trust . ‘
that his needs will be met. When he is angry, ‘frustrated or ’
‘happy, he has no control oyer his behavior. He simple reacts,
kicking, screaming or laughing. He sees himself as the center of
the world and has no sense of right or wrong.
\e
When o child's phys1cal needs are met, the child develops a sense
of basic trust in the world. The infant grows from total depend-
ence to being able:to creep, crawl, and move away from mother to
explore. The infant learns simple cause and effect: "if I cry,
mother will appear" or "if I wave my_ hand, I hear the rattle." . ..
Social relationships and smiles appear with caregiver and family.
The infant has no sense of "right or wrong." The child must be
able to signal needs——crylng, scream1ng, and .other signals of

need to the careglver. .

o

Fears or Worrles

’Loud noises, fear of . pa1n, sudden movements, loss of careglver. ’ .-

’ ' ,

Effects of Separat1on - , -

~ A child at th1s stage of development is l1kely to react to separ- -
ation by withdrawal. He may seem passive, not take a bottle or

fuss, cry or wake up in the middle of the night, change sleep
patterns, or be generally cranky., Minor‘illpess is not unusual o

after a move.

The foster parent should give the ch1ld as much uttention ‘as
possible--quiet talking, rocking, cudd11ng._ Consistent and
immediate attention to the child's needs is ‘impontant. ' .




ki

STAGE II ~ -

" As the child becomes able to move about independeritly and gains.
“—mimbrE“COntroiwover”hiSWbody“fuhctibﬁs,“hé“may“move"into the next-* — - —
: stage. He learns to talk and can communicate w th words as well.
as actions. He begins to understand that'there are other causes -
besides himself but still understands causation as*“it relates to
his needs or wants--the light comes on so it won't be dark. He.
can relate to others outside the immediate family. Grandparents,
relatives, and especially playmates become important to him. He
needs approval from others but has little empathy for them. He . °
negins to learn‘what .makes others happy or mad and adapts to .
their expectations. He is still frequently overwhelmed by
feelings. As he struggles to be more independent,- he can be !
overcome by doubt or shame., The child is concerned about what
behavior works to bring about rewards or avoid punishment, but
dépends on outside controls. The child is~impulsive, but can.
sense adult disapprdval and feels shame; can be aggressivg and
demanding in asking for affgction. Greater physical mobility
leads to beginnings of *‘independence. Child may delight in saying
"no."  Tantrums are to be expected. Although-speech and words.
are used, the child lacks verbal ability to express feelings com-
pletely, ,and may be physically aggressive. -deeds consistent .o
externalelimits, yet also needs to explore. Can handle short A

separations. Fascination with body products (feces,"urine) may w
‘cause resistance to toilet training. . \
- Pears and Worries oo .

Fear of loud noises, going down the drain, animal noises, sepaflf.

ation at hed time. . . : -

Ef fects' of Separation | - : ‘
The child may react'tb separation by Wiiﬁdrdwal, becoming very
actjve and.aggressﬁve, or alternating between the two. He may
have nightmares, wet his pants although already toilet trained,

- stop eating, or.cry. He many-cling to the foster parent and

" become very disturbed if the foster parent disappears for a few
minutes. It is not unusudl for a child at this stage to have a-

MQ‘ favorite object to cling to--a blanket, stuffed animal or such.-

- Foster parents should set up consistent routines as much as pos-
‘sible like the ones the .child is used to, if this is known. This
is not the time to change clothes, throw away toys. try to toilet
tradin or wean. Depending on the child, either let him alone as
long. as he knows you afe close, or if he is re~eptive, rock,
cuddle, talk to and reassure him. ) b :

-




. STAGE III

- The chlld develops better large 'muscle coordination kr1dlﬁg a:’

~ of the cause-effect nature 'of reality. He is better able to

* important. o >

<

--bike) andrbeq1ns to master fine motor coord1nat1on (us1ng a
pencil). He is able to generalize from s1m11ar items to forming
mental categor1es gnd learns more about the.regularities of the -
world., He adds _he teacher and a few otl.er adults (scout leader,
teacher) .to the family and friends as important persons. He )
tries to: conforn?to expectatiuns of others and begins to b& able
to understand another's point of view. He can:.identify and label
what ‘he ,is feeling and can distihguish between a wish and an
act1on, or a motlve and guilty - :

-~ & IR

The child moves :very slowly friom fantasy to initial understand1ng

identify and verbally express what he is feeling. There are
periods of silliress, boisterousness, boasting® and aggression,
intermingled with cooperation, helpfulness and eagerness to ’
learn. The child moves-to valuing rules and limits, and sees
breaking rules as "bad." - Differences in standards and rules are
confusing. Aggression, tantrums, verbal threats, alternate with
trying to be good. Moves to greater independence from parents, i .
and greater 1nvolvement with friends and teachers. ’ ' :

[

?

-

3

Fedrs and WOrr1es

*

Fears of dark, being lost. Fears of supernatural--ghosts, . 4
witchds, and the' thing that lives in the dark under the bed. R
Beginning worries about death, especially of a parent. Fears of :
being late to school, not doing-well, not being liked by friends,
parents. Anxieties.about living up to new s1tuat1ons. Fears of
war, 1nJury and pun1shment.

Effects of Separation . . . -

. ' , , _ R . SR

A child at this stage may react to separation either by being , L
very.good, hoping if he is good enough he will ‘be returned, or

very bad, hoping you will get rid of him.. He may be w1thdrawn,
passive and may suffer disturbances in bodily functions such &s
eating or sleeping problems. He may be aggressive and destruc- ‘
tive. His schoolwork may drop. He may suffer nightmares or wet
the bed. He"may .spend a lot of time tellingéyou how good his
natural panents are or what they will do when they catch up with
YOU . - . A

-,

The foster parent must set up a consistent, warm, acceptlng
atmosphere, but set.limits. Recognition of the child's feelings
as normal and natural, while 1nsist1ng on appropriate limits to ¢
behavior and not” interfering when it ,is not necessary will win '
out in thé long run. Being readily available to talk and giving

hugs and physical affection if it is accepted are still




STAGE IV

Even if the child has progressed through all the other stages, it
is not until adolescence he reaches this stage. He faces the
rapid growth and changes of puberty and becomes capable of
abstract thinking about the world. He begins to focus on his
peer groups as most important. He develops an interest in the
opposite sex and starts the process of separating from the .

. family. He also develops empathy for another's point of view.
'He can identify feelings and thair causes. He needs an identity
as part of a group to avoid alienation or lonely feelings of .
being left out. He car carry rules inside rather than depending - .
on adults to enforce rules. We say he has developed a con- '
science, so that breaking rules causes discomfort. He sees some
rules as applying to everyone.. ¢ ‘ ‘ :

L

" The adolescent continues to pull away emotionally from the family
and seeks an independent. sense of self. ‘Identity-and self-esteem
issues are tied to physical .development and sexuality as well as.
to development of skills. ‘The early teen conforms to standards

of his-friends, and later grlows to-a position of establishing his
own standards. and values. Greater  cognitive abilities of .
abstraction.extend the ;een‘s interests and sense of respons-
ibility to the school and the world. Aggression is more likély
to bé handled verbally than by physically lashing out. The need °
- to .establish autonomy inyolves saying:no, sulking, withdrawing,
and pouting. ' ‘ S .

Fears and Worries

The main anxieties are about school and. peer relationshipé;‘
Worries about appearance--skin,rweight, developing body and
sexuality. Concerns for world conditions, getting a job. -

Effécts of Separation T . - f'“n st

Passive, withdrawn behavior. may alternate with angry -and
aggressive behavior. The child may be especially conciliatory .
and very careful of appearance and trying to do well, or sloppy.
‘negativistic, and a trouble maker.. ' ’ ©

At this stage, the foster family ‘should let the child set the
pace of the relationship, letting the child know they care and
are available to help, but that he is frée to determine his own
behavior within limits. . :

.«

b4




T APPENDIX E .
| * NEEDS AND- BEHAVIORS
“ / o ) ' - | , » ,‘ i \;\\

ot STAGE I ‘(INFANTS) .

NEEDS AND BEHAVIORS

Dimension of" , : o -
Development . o Child's Need S .
. - 1 ‘
Physical ' The infant expresses needs and cries when
‘ hungry or uncomfortable., He regulates his own -
aSleep and learns to shut out external -
stimuli. 'As he‘:becomes. physically. stronger,
he holds up his. head, grasps, rolls ovér and
créeps.. He needs room for movement and 1ots
of holding and cuddling. .

Cognitive ' The infant needs to interpret perceptions of -
. . the worl¢ and must be provided with’
stimulati n from .the environment: He neéds to
.learn about his body, and feelings, and to
¢ : . learn about simple cause and effect. The
} , infant  observes and gazes and explores the
\\ | ) physical world by playing with toys, people, .
: - his own fingers, toes and genitals. .

Social " The infant needs td develop relationships with
the primary caregiver and o her-members of the
family. He smiles, coos, rgles and .reaches

his arms out to be held,rr ponding to others.
or engaging them., " .. )
« Emotional . The infant must develop a basic trust.that

| needs will be met<> He lives in thespresent

ahd wants what he wantg now.. Only if his

needs aré met quickly and consistentty-will he
develop trust.- ‘

C

’

Moral/Value - The infant needs limits at this point for his e
“+own safety because he is helpless and has 4
'L little control over his own behavior. He has E

no concept of right and wrona,

J




Typical Behaviors of Infants '

f

For attachment to occur the infant must interact
consistently with a primary caregiver. He demonstrates :
~attachment by gazing and eye contact, cuddling or molding his
‘body when held, vocalizing and smiling. .As a result of .
attachment, the infant will become fearful around the age of 5 to
‘7 months when strangers approach, and shows a strong. preference
for the primary caregiver or familiar family members. Between 8

months and 1 year he becomes upset when the.pnimary caregiver
leaves his sight. This separation ankiety shows that the child is
. LY

‘attached to the caregiver. -

‘ \
Mok ok :

(This stage is typ

.
-

i

- STAGE IIA-—- et e ‘_“.

.« NEEDS AND BEHAVIORS

cal-of toddlers, if they have completed the

tasks of Stage I)* .

<]

Dimension of
Development

Physical

Cognitive'

Social

Emotional

* Child's Need \P\ ,

The todd®r is able to'move about, walking,
running, climbing and jumping. He needs”a
safe environment sp he can move about freely
and develop gross motor cooyxdination. He must

learn to feed himself often throwing, dropping

or smearing food in the process.

The toddler needs lots of stimulation,
particularly in the area of spoken lang e.
He needs opportunity to learn cause and Tffect
and object permanence through gimple games and
access to simple toys. : .

The toddler needs opportunity to relate to an:

increasing number of people, td ledrn their
reactions and to respond to them. | .
The toddler needs to develop a feeling of¥
autonomy, that he is a separate person from
the caregiver, and that he is separate from
the world around him. He needs to overcoeme
feelings of shame associated with toilet
training. - He still has little control over

emotions, and will scream in rage when hurt or .

frustrated.

S,
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" Moral/Value The toddler geeds to develop an early
. understanding of right and wrong, and to
discover and know the limits established by
- parents. ' )

Typical Behaviors of Toddlers

. The toddler is constantly exploring thg environment by
looking at, handling and manypulating objects. He explores them
with many senses and: may touch, rattle, observe, mouth and throw
a toy., The toddler plays along side of other children in ' °
parallel play. He has not yet learned to play with his age T
mates. He is learnihg reactions of other people, and is oftenr ’
more confortable meeting _new people than he was -as an older
infants Feelings are still overwhelming, and he may show his S
feelings by biting, kicking, screaming or hitting. The toddler

» genjtals.,

says . "no" _frequently as _a-way-of asserting-his-separateness. - s
‘When- he is 0ld enough to be aware of-body sensations and develop————
some,.control of his sphinctets, he will signal to parents that he -
is getting ready to begin toilet training. Toileting is an
opportunity for the toddler to examine, admire, and sometimes

play with his body products. The toddler enjoys touching his

-
2

- . W
- -

\

* %k %

" SFAGE IIB

NEEDS AND BEHAVIORS

. (This stage is typical of”pre-scﬁool children, if they have
completed the tasks of the earlier stages)

Dimensfgns of
Development Child's- Need

Physical ' The preshooler needs room to move about and

- - explore, with provisions for safety and

- : supervision. He also needs opportunity to

begin developing fine motor skills (drawing,
stringing beads). He needs the opportunity to
learn to care for himself while bathing,
dreesjirg, toileting although he may still need
help 1n these areas. .

Cognitive The child needs many verbal interactions to
stimulate speech and vocabulary. He needs to
A learn about sizes, relationships, colors and
nuEbers. He is now understanding elementary
cause and'effect, and needs time to play in
order 'to reinforce these concepts.

-

4
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Social . The~child needs opportunities to play with

children his own age as well as with family .
members. )
Emotional The child needs to devélop beginning
. .self-esteem @and to recognize and express his
) - 7 own feelings. He needs to learn about his

-feelings and to be able to label them as
| ngad",*"glad" or "mad". Hé needs help in
- ' beginning to learn how to express: feelings
appropriately. ' o o

Moral/Value _ The child needs to have clear and consistent’
rules to follow, and to be told the reasons :
for the rules. Although he can often repeat L
the rules, this does not-mean that he .

~understands them or why they are necessary. -

‘Typical Behaviors of Pré Schoolers

i
The pre-schooler is typically very active .and develops new E
physical skills such as riding tricycles, dancing, jumping and
‘climbing. They need the opportunity and materials to begin
development of fine motor coordination. " Both boys and girls
enjoy playing with dolls and trucks alike. Dress up and fantasy
play is evident. 7The child may have ,an imaginary playmate or
animal. The child is very serious about play and considers it
his "work". All forms of play, books, pictures, TV and trips can
help him to explore the world. He is learning to play with other
children, and to co-operate by sharing, taking turns, giving and L
following instructions. ' Pre-school age children may 'play . ]
doctor' with each other, looking at each .others bodies or .
touching and comparing geniteals. ~Both boys and girls are wvery-
curious at this age. . ’ ‘ o
Children at this age:- will often show flirtatious behavior or * -
‘"express rivalry feelings to parents. They- can not always— ~
distinguish between fact and fantasy, and may tell stories which
are not deliberate lies. The pre-schooler is learning about
- . ownership and property, so may test the limits by taking other
people's things and trying to £ind out what thé rules are.  The
pre-school child may begin to-experience guilt when he does
something wrong. ] '




STAGE III

NEEDS AND BEHAVIORS

o

(This stage is typical of the school-aged child, if they have,
completed the tasks of the previous stages) '

9

Dimension of

Development

Physical

Cognitive

Social

\
i

|

{
|
|

Emotional

|

Morals/Values

,.\

~such as teachers and scout leaders provide the

Child's Needs

The child at this stage takes more and more
responsibility for his own self care including .,
bathing, shampooing, grooming and diessing but -
he may not feel cleanliness is very ‘important.
He still needs plenty of opportunity to gain
further strength and skllls through sgorts and e T
games. . . -

#

~ The child needs a school situatioh which will

provide academi¢ learning, and enhance his.
self-esteem and sense of competence by

- providing .xreasonable challenges. He needs to

learn about time, and through hobbies and
actjvities develop skills in classiﬁipatﬁoh.

The school age child needs the opportunity to
learn to trust. and to accept adults other than
his own family members. Adult role models

child an opportunity to explore many ways of

.behaving. He needs clubs and activities in

which to learn to get along with other .
children, and practice sharing, tak1ng turns
and working together.

The child at this stage will feel good about
hiuself if he can develop a.sense of
competence, skill, and self-esteem. He also
needs to learn his own limitations and to have
reasonable expectations of himself. He needs

to‘continue tc work on appropriate expression

of feelings.

The child needs to learn rules and take
responsibility for consequences. He also
begins to understand the concept of fairness
and to respect the rights of others.,




Typical Behaviors of the School Aged Child

: School becomes an important.focal point both for learning,

* for development of physical skills and for social relationships
with other children. Games, activity groups, teams and hobbies
enrich learning and relationships. The school aged child becomes
interested in the community, and explores more widely. He's
often interested in reading about other children in different
situations and parts of the world. By participating in games,
making. friends, learning rules, he learns the values of good
. citizenship and fairness and begins to appreciate the other

persons point of view. He tends to think of right and wrong as

absolutes with few shades of gray. ' '

As he comes to understands more about his own feelings, he

develops increasing empathy with others. He learns to respond to

— .other peoples feelings and handle his own in socially appropriate
o ways. When under stress, he will still regress to earlier '

} behavior. Behaviors which parents may find annoying include .

‘. + sassiness and dawdling over chores. Children will play in groups
and play alone. It is not unusual for the school aged child to -
join other children in games of sexual exploration or to soothe
shim or herself sexually when alone. The school age-child's .o
se]lf-esteem is generally shown through his projects and
activities. . i

» -
Xk * .
STAGE 1V
NEEDS AND BEHAVIORS | :
- ) -~ I .
(This stage is typical of adolescents whc have completed the
X tasks of earlier stages) .
Dimension of _ :
Development Child's Needs
Physical The teen needs to adjust and accept body
changes and explore his/her own gsexuality. He
needs to accept responsibility for his own
health'care,'including working with healt
. professionals. :
Cognitive The teen needs the opportunity to develop more
. - general and abstract thinking. He also needs
to learn independent living skills including .

those of work, transportation, planning and
budgeting, which will help him move toward
adqlthood. : "

90




Social The adolescent needs-opportunity to develop

peer relationships with same and opposite sex
peers. Young adult role models are important.

Emotional ~ The teen needs th porbunlty to enhance
feelings of independence, responsibility and
self-esteem. He needs to understand and
accept his feelings and learn approprlate

’ v expression of feelings. .. .

Moral/Value The teen needs to take responsibility for
behavior independent of emotional
consequences. . He needs to understand the

" reasons hehind rules, and to develop a sense
_ of responsibility not just to his family, but
- - to the community and the world.

@ -

Typical Behaviors. of Teens i

Teens handle their own dressing and grooming, often wearing
hair styles or ‘clothing that are faddish, unusual or repulsive to

‘adults. They can become upset or depressed over minor flaws in
-their physical appearance, i.e. hair that is not right, pimples,

or weight. They will often diet or exercise to change their body
‘'image. They can ¢go to the doctor by. themselves, or seek
contraceptlon themselves.

Adolescents will explore their own sexuality privately
masturbating or reading fantasy materials, or with another teen.
Young teenagers may explore sexuality with a member of the same
sex; typically older teens will become sexually involved to one
extent or another with a mémber of the opposite sex. .

~ .

Teens have a sense of privacy and often resent parental or.
s1blihg intrusion. , A . _

-

School is usually quite important to the teen even .if he.is
not -doing well academically, as it is the center of 3001a1
activities. The teenager may find that work is a more important
way of learning - 'skills. He often has a group of friends related
to a particular interest (work, sports, music) and prefers
spending time with friends to being with the family. Although
the teen is aware of how others react to him, he is beginning to
differentiate his own sense of self from the way he is seen by
others. He will often say no, question authority, or renegotiate
his responsibilities as ways of asserting increasing
independence. His vocabulary -and customs may seem baffling t¢
patrents--the adolescent subculture is designed to maintain
distance from parents. The teen may experiment with some
behaviors such as drinking or smoking’ pot. N

o




The teen has begun to internalize values of ri;ak and wrong,
and .is able to think more abstractly about concepts. He may
condemn people as hypocrites or for having & double standard. He'
now sees complexities in rulés and situations. He may :
participate in yreligious, political or social action causes.




. COPPENDIXF

- . REWARDS -

Rewards are an important way to help children learn to behave
appropriately. Although children will respond to both punishment :
and rewards (negative and positive consequences:of behavicr),’ ;
punishment often makes a child angry and lowers his self-esteem. i
The child oIten focus8es his anger and attention on the adult and o
looses sight of the inappropriate behavior that led to the ° A
punishment. Rewards, on the other hand, make a child feel good . : :
and build his self-esteem. Rewarding good behavior teaches a o
child that appropriate behavior brings good things and makes him -~ §
feel good.: : e

'Many adults are relectant to use rewards. They feel that

children should want to do the right thing or fear that if they
reward a child too frequently, the child will only do things to
‘get' a reward; that he won't do what.is appropriate unless he
knows he will be rewarded. Other people feel that it is wrong to
reward a child for doing what is expected and that, tlis
‘constitutes a bribe. - ‘ - .

What is the difference between a .reward and a bribe?

1) We reward people for doing what they should and bribe them x
for doing what they shouldn't. If a child finds that he can . oA
usually get things he wants If he makes enough fuss, we are K
teaching him to misbehave in order to get what he wants. This 3
constitutes a.bribe to stop the annoying behavior. Rewarding E
good behavior is not a bribe. <

Why do éhildrgn.need %ewards?_

From what we have learned about development, we know that

small children and infants are most impressed with material . ..

rewards. As we develop into responsible adults, we are able to , :
generate our own rewards. Sometimes we just feel good knowing . .
that we have done something that is unpleasant but important. - 5
However, we also appreciate it when we receive rewards from other i
.people. Certainly those of us who work for pay, expect our ?
paychecks even if we enjoy ou+ work and find it satisfying. When o
people reward us through compliments or give us gifts, it lets us , |
know our efforts are appreciated. . L

Young children, and children of any age who have not
internalized values, are not ready to experience their own .
satisfaction from doing what is right. They need someone to ;
provide the rewards from the outside. As they continue to behave * C

appropriately or as they successfully substitute acceptable

(123) ) 93 130




behaviors for unacceptable behaviors, the appropriate behaviors
. will become easier and easier. They will need fewer rewards to
o continue the desired behavior.

. How do we determine appropriate rewards?
4 - :

It is important that we apply the same principles to the use -
of rewards as we do for .other types of consequences (See Appendix
G). Rewards can be thought of as natural, logical or artificial
consequences of behavior. When the reward is the natural
consequence of a behavior, we' as parents don't have to do
anything. “Sometimes we might point out to a child the positive

consequences of his behavior that -he might not realize. It feels . \\f
good when we share our toys with others, and they in turn, share .- N
WithUS. ._ : .0 -

. - .

- ~ Unfortunately, from the adult point of view, children do not

- ___always place_the same value on things that we do. Consequently, ...
‘they often do not experience the same rewards as we do. For i
instance, very few children think that clean rooms -are important
and they often find very little satisfaction in having a nice,
neat room. ,In such situations, we must provide the reward. In
time they may come to recognize and appreciate the natural
consequences of certain ‘behavior. ;

We should try to use_logicai/reWafda when natural rewards are .
not effective. If we can not think of a logical reward, then we
can fall back on artificial rewards. ' ‘ :

As with other types of consequences, rewards should be

. appropriate to_the child's stage of development and appropriate
to the behavior expected. Generally speaking, frequent small
rewards are more effective than a few. large rewards. As the:
child matures, we can help him develop a schedule of saving up
small rewards for larger ones. But even with a large reward, it
is helpful to keep track of small increments So that the child is
reminded of the way in which he is earning what he wants. >

Rewards are also most effective when established in
cooperation with the child. Discusaing possible rewards provides
an opportunity to explain why the desired behavior is important
and why we want the .child to behave. this way. It allows us to
learn why the child is difficult at this time. We can also link
priveleges of the next stage of development with responsihilities
of that stage so that a child is motivated to move on. :

Remember rewards include smiles, hugs and praise as well as
things and priveleges. If a child has not learned to respond to
praise, we may start out using material rewards combined with
praise. Over time, the child may come to value our: esteem and no
longer need the material rewards. ‘ ) -
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USING REWARDS -

E Undesired Behavior

a

Specific
Desired Behavior

Application of
Reward

Possible Rewgrd

; tardy to school

arrive on time

teacher rewards
" or .

parent rewards

after school -

’

a special snack
after school

' _messy room

put away clothes
and toys

instruct, check
and reward as soon
as child gets up-
and performs task

‘watch cartooen

before school

@

bathe and lay

out clean clothes

instruct, monitor
reward immediately

story or extra |
time before lights
out : , -

_

a penney or a

swearing, - use of substitute reward child each
' . phrase to express. time substitute . . nickle
feelihg phrase is used, or .
"1 feel angry" each day that child
- does not swear
| whining uses pleasant catch child doing praise

tone of voice

something right,
reward pleasant tone
of voice immediately

points on éhart

N 132




APPENDIX 6 ‘
NATURAL AND LOGICAL CONSEQUENCES -

| ) .
' }

If discipline is tea9h1ng, then ‘we should'make. sure that our
disciplinary technigues teach children what we want them to .
learn. One of the important things for children to learn is-that ]
all behaviors have consequences. As adults, we are ‘responsible —
for the consequences of our behavior. We have to learn how to R
correct our mistakes or learn to live with them. - If we i
continuously monitor behavior and set the consequences, ch1ldren :
do not learn to take responslbllty for their behavior. .

+Children will learn most qu1ckly if they can understand the . .j
« connection between their behavior and the consequences. Some . 1
—consequences follow naturally from behaviors and.we as parents do . _@
~not have to do anything about it. 1If ‘you do not eat, youw ‘get. o R
hundgry. If you do not wear your, boots, your feet get cold. o i

Children do not always anticipate the consequences of their
behavior. Sometimes the consequences would be dangerous or
harmful., We can not let childrem learn that streets are
"dangerous by letting them get hit by a car. Sometimes the
.consequences happen so far in the future that the child finds it
difficult to connect them with the behavior. Leaving a bike out
in the rain will eventually result in a rusty bike.  Sometimes . R
the consequences are not meaningul to the child. Many children ol
.would not mind wearing dirty, wrinkled clothes as a result of not »
putting them in the laundry. Sometimes the consequences would
further damage a child's already ‘low self—esteem.

When we are unwilling to let a child learn from the natural
consequences of his behavior, or when they would be ineffective,
then we set l gical consequences. Log1cal consequences are
» connected to e behavior. If you fail  to put your bike in the
garage, you can 't ride it the next day. The connection between
.the behavior and the consequence helps the child learn. - ' :

ST PN
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* NATURAL AND LOGICAL CONSEQUENCES

. trouble with law

) - .
‘ Natural togical : j
thqyior Consequences CopSaquences ;
Refusal to Eat | hunger " no~snacks :
Réfhsal to Go  sleepy next day go to‘bedtl/g hour - é
to Bed . v earlier next time x i

' Fighting: = 'hgéfﬂﬁﬁffw:wﬁdfﬂblayh' “parent separates and .
- together at choice | won't allow to play .~ o]

‘ ‘ L together for 15 minutes ]

Not Sharing other éhiquen won't | separating children x .§
Toys share with them ' | . g .

‘ ]
Failure to "Put can't find or are can't use until the "j
Things Away broken, messy, etc. next day . f A)j””j
Stealing trouble with others pay "back A

' guilt,fears return "
apologize :

Setting Fires

burh self or
property

no campfire privileges b
go access to matches P

Smoking Pot

high, trouble with
school or law

4
! j
.
keep from situations .
where pot is available - 4
grounding for certain. ©
times




In dealing with specific behaviors that are bothersome, we are
most effective when we can assess the behavior and develop a plan

to help the child do better and control the most, dangerious or
bothersome behavior for the short run. The following questions - 3

will help
What Does

APPENDIX H

FOUR BASiC QUESTIONS ABOUT CHILD BEHAVIOR

by: Patricia Ryan Ph.D.*

L4

us in understanding behavior and helping a child grow. .

It Mean To The Foster Family? '

¥

Although
family 14

;wecomplicat

threatens
- how we ha
is wrong

taught to respect the rights of others! ' Use of drugs is 1mmorall

.Second, we are concerned that if we can't teach the children 1n oA

some of thevthings foster childxen do are disruptive to : -
fe, in dealing with specific behavior problems is often S
ed by our own, feelings. First of all, the behavior T
our basic beliefs about how people -are supposed to act,
ve been taught to behave, and what we think is right. It
to steall Nice .people don't fight! Children must-be

our care to behave properly, or stop them from behaving wrongly,
they will grow up with sérious problems or find themselves in
. serious trouble. If he is not taught to stop wetting the bed, he :

will never. be able to control himself! Sexua. acting out may lead o
to adult perversion. Petty theft ‘can be the first step to the B
penitentiary! - o E -
Third, we do not like to admit to ourselves our reactions to ° ’
certain behaviors; we find ourselves very angry. We are R
embarrassed in front of our friends and neighbors. We are ' .

somet imes
completel

Finally,

"turned off." . We can't cope and fear things may get . i
y out of control. ‘

we bfeme ourselves for the child's behavior. If we were

‘better foster parents, if we did the job well, if we knew more
about how to hapdle children, then these things wouldn't happen.

.Once we b
éomplicati
problem a
continue,
able to h
- sexuality
self=-cont

*Source?

egin to explore these feelings, wé find that we. are often
ing the problem. The difficulties created by the child's -
re real and some forms.of behavior can not be allowed to -
but. as we come to grips with our feelings, we are better

elp the'child. So we explore our own feelings about

, substance use, honesty, anger, selfishness, and

rol. Most of us recall times when our behavior fell

"We've Only Just Begun." Summary of the Michigan Foster
Parent Association 3rd Annual Education Conference
Workshop Proceedings.
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short in these areas. We have all told a lie. We have all
wished that we could run away even if we didn't actually try it.
Most -of us- have at least experimented with tobacco or alcohol. We
have felt jealousy about the attention our siblings received:at
our expense. We were all teenagers. Most importantly, we realize

that we had been able to grow into responsible adulthood despite
“these behaviors. . s :

As we shift our attention to our feelings as foster parents, we N
realize that anger, frustration, and embatrrassment are normal. :
All foster pairents, indeed all parents, have these feelings more \
often than we would like to admit. We decide that blaming o SR
ourselves is not really helpful, but. if we can accept our feelings L
and stop blaming the child for causing these feelings, we will be" ’ 4

a lot more effective in working with the child. . .
Finally, we begin to realize we are not responsible for must of :
the problems of the children in’our care. And the child's ) ]
" behavior does not mean that he doesn't like us. There are no } ‘é
tried and true solutions. We will be.most helpful to the childiren? L
if we look at the successes we are having “with them, try to be

satisfied that we are doing our best, and then look for C
alternative ways to handle the behavior.

What Does It Mean To The Child?™

A3

' Before we think about ways in which we could modify a child's .
behavior, it might be helpful to figure out why the child behaves ’

-

the way he does. Some behavior must.be ‘stopped immediately é ;

' . because it is harmful to the child or to others, but as we begin

to understand where the child is coming from, it is often easier
to stop thé behavior or to offer a substitute behavior. x

Some of the reasons for the Dehavior of foster children are realdty
typical of many children, even those, who have. always lived with

.~ their natural families. Others arise out of the experiences that
-brought the child into foster care or his experiences in foster
care. Why do children éxhibit troublesome behavior?

" Sometimes, it is because they, are frightened. All foster children -
have reason to fear that bad things can happen to them. In -
addition, they fear the loss of our love and affection, the loss

of their place in our family, and the loss of 'acceptance by their
peers. They fear punishment if their behavior, is detected. They
fear they may be sent away once again, that no one will really put
ur with them because they are not worthy. Thus they will

sometimes lie to cover up their misdeeds, wet the bed rather than
face the darkness, go along with the group rather than risk losing -
their friends, or run away rather than face waiting to be sent
away.




Many children, especially those who are frightened, misbehave in
order to get attention and reassurance that someone cares, if only
" to punish them., For these children, even spankings are better
- than nothing. - :

Q

Most chldren are angry sometimes. Many foster children are angry
a lot. They have lost what most children can take for
granted-~their family. Because of this anger, they may be more
likely than other children to break things, to fight with other
children, to sass adults, or to take things. These behavid¥s do
‘not mean that they are angry at us, only that they have no other
way of expressing their feelings. o ‘

Many foster children have never had the opportunity to learn
appropriate behavior or have actually been taught inappropriate
behavior. They may feel cussing is tough, stealing is the only
way to get nice things, hiding food assures you of something to
eat. They were never taught to clean their rooms, eat at the
table, or use the bathroom properly. They have not had the ,
experience of living in a normal family to help them to learn to
share, to take turns, or to be careful of other people’'s things.

Finally, children may have physical, mental or emotional problems
that make it difficult .-for them to perceive what is wanted of them
or to behave as is expected. They may not hear properly. They
may not understand at the same level as others of their age. They

may not have” developed the same level of skills. Other problems
may make them appear "lazy", "nervous", or "belligerent".

What Are The Long Range Consegquences? /

We have all behaved inappropriately many times agé yet most of us
have grown up reasonably well. We are able to think of children
as growing up in stages and that many types of pehavior are really
typical of a stage. At.each stage, the child needs the security
of having a family to love and protect him, but at the-same time,
he is trying té learn new skills and gain greater independence.
He is caugft between the need to leave and tvz need to stay while
Baving learn a lot of new things, some of 'which are difficult.
his is las true of the two- or ten-year-old /as it is of the teen.
Each child passes through these stages at a;different pace, but no
one can skip a stage. Often times, the beb v'or of a problem
child is an .exaggeration of behavior that :: typical.

.For foster children, -their past experiences oy have slowed their
pace so that even though they are perfecfly nocrmal, they act a
year or two younger. Our job becomes helping them to move to the
next stage rather than insisting that they "act their age.”

What then are the long range conseéuenées for the child who
steals, wets the bed, smokes marijuana, or mastqybates in public?-~

- *
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Our job as foster parents becomes:

1. to prevent the child from behaving in any way that is harmful
to himself or others or that is illegal. :

2. to stop him in a way.that does not make him feel that he is a
worthless humar being.

3. to offer alternative behaviors that make him feel good and
make him feel good about  himself. .

4. to regssufe him that with help and growth, he will be able to
overcome his problems. '

5. to spmetimes jignore behavior that really is not serious.

6. to point out the consequences of his behavior and set limits.

7. to teach the child to make wise decisions about his own
behavior in line with the possible consequences.

What Do You Do For The Short Run?

After we explore our own feelings about specific types of behavior
and some of the reasons foster children are likely to behave this

. way, we are still left with handling the child's behavior right
now. The following steps might help us to work more effectively
with the child: :

1. Assess the problem. What is the specific behavior that
bothers me most? Why? Most behavior can be divided into three
categories: '

Damaging or illegal béhavior. This behavior must be stopped
immediately. e child should be physically stopped, or put
into a situation where his behavior‘will not be destructive.

Behavior that'is“Q%Eentially damaging or disruptive. This is

- behavior that the foster parent must control, set limits on,
or help the child find appropriate settings for. It is
behavior that is permissible within limits, in appropriate
settings, or under certain conditions, but which can be
problematic or lead to trouble.

Behavior that can be ignored. This is behavior that is really
wIthin the child's realm to decide how he is going to express
himself or to behave. It becomes problematic to ‘us when it is
annoying or threatens some of our values. Such things as
sloppy dress, fads, use of slang, certain types of mannerisms,
or the use of private time can be upsetting. As parents, we -
are tempted to direct the child to behave the way we think is
best, but must consider if using our energies to correct these
things is really worthwhile. 1If we are not careful, we can
find ourselves continuously picking at the child which is not
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only unpleasant for everyone, but make us less effective in
moxe important areas. .

It is helpful in assessing the behavior that is bothering us to
keep in mind the following points:

a) Be specific in our own minds as to what the behavior is.
Don't think "he is a thief", but "he took 25 cents from his
brother's dresser." Not "she is lazy", but "she doesn't make
her bed before school." : :

b) When is the undesired behavior most likely to occur? At
bedtime? When the child is tired?

c) Try to figure out why the child behaves this way. What it
- means to him,. . '

2. Make a plan. If we remember that our role is to teach
children to be able to eventually grow to the point of being able
to make their own decisions “as:to how they will behave, then we
can base our ‘plan on helping them to control their behavior rather
than depending on outside controls. This dcesn't mean that we
should not use outside controls. With young children, or with
children of any age who have not developed the1r own controls,
outside controls are necessary.

3. Managing behavior. We can now turn to changing or modifying
the child's behavior. The plan we have made will depend on the
child's stage of development and the nature of the behavior.

Illegal or destructive behavior. We must stop the child from
behaving in this way. We tell him that he cannot do what he
had done, naming the spe01f1c behavior that has been
committed. Use physical force if necessary to stop him.
Explain why it is wrong. Tell him exactly what w1lr happen if
he continues and make sure that consequences follows
1mmed1ate1y upon repetition of the behavior.

\

Behavior that is potent1a11y damaging. When a child is doing
things that are annoying or undesirable, but which we have
decided that we do not have to really deal with, we can still
encourage him to behave differently. Sometimes, if we ignore
the behavior, he will "grow out of it." We can tell him that
we don't like it and why we would prefer different behavior,
provide him with alternative behavior, tell him when it is
appropriate:and when not, reward him when he behaves better
and reassure him that he is normal, worthwhile and 1oveable
even if sometimes less than perfect.

4, Plans for when a ch11d 8 behavior cannot be controlled.
Sooner or later, most of us find a situation in which we cannot
stop a child from behaving in a certain way. If the behavior is
damaging or iilegal, we must try to get outside help. We explore
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possible plans with our worker or take the initiative in finding
community resources to help the child, not because we have failed,
but because the child needs more than we can offer. While we are
getting help, we can try to assure that the child is controlled so
he doesn't harm himself or others.

If the behavior is neither damaging nor illegal, we can ease
the situation by assuring that the child's behavior is no more
disruptive than necessary, that he is never rewarded for ,
disrupting, and he is provided with alternatives that will lead to
his eventually substituting appropriate behavior for
inappropriate. For instance, a child who has temper outbursts can
be put in another room until he is able to rejoin the group.
Children can be taught to clean up after themselves, change their
beds, or given chores to pay for damage or theft.

Throughout all of our attempts to help children change their

behavior, it is important to keep in mind and share with the child

that:

1. children, like all human beings, come in many variations,

2. each family has rules the members must follow if everyone
is to live together,

3. all feelings and fantasies are normal, but behavior cannot
exceed certain limits, ,

4. although some behavior cannot be" tolerated, the child is
worthwhile and can learn more appropriate behavior,

5. eliminating behavior is sometimes easier if the child is
provided with acceptable alternative behavior,

6. we will work on a limited number of behaviors at one time,
and

7. we are dealing with specific behaviors and not trying to
change character traits. -

L4
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APPENDIX J -

"A Letter to A Young Man Formerly in Foster Care"”

Dear Rickie: : ¢

_ I will try to tell you something about our family now and
‘then tell you a few things that I remember about those two years
you were with us. The things that stand out in my mind ....(the
foster family members are described)

) _ +s+You came to us in the spring of 1963 when you were two
years old. There was a small story in the paper about needing
a foster family for a two year old boy. I was fixing dinner when
Lynne brought the paper to me and said she thought we could do
this. We discussed it at dinner time and since we had nevar been
a foster family before, we were a little concerned. We Gecided
that we'd be perfectly capable of taking care of you as another

- member of the family...After all the investigations, you came to
us, although there were actually three families who answered the
story. You seemed to belong right from the first day. You slept
with David - holding on to his hand.

. One of the things I remember is that when I fixed dinner you
were always in. the middle. You would pull the stool up next to
the sink and talk all the time I peeled potatoes or sliced tom-

_~ _atoes - the parts on the ends of the tomatoes were yours. I think

dinner was your favorite time as everyone was home - usually in
the kitchen and there was a lot going on. Of course - you also
liked to eat. We had a rule that no one gets 'something without
' you having some too, like David or someone snitching from the .
refrigerator. You were right behind so it was kind of hard
anyway. Lynne always did a lot of cooking, too, and you always
got to lick the bowl... _

We had two dogs - a large collie named Poncho that belonged
to David and a small black Chihuahua named Miggy who was in the
house. You and Poncho got along pretty well but I don't think
Miggy liked any little kids and you stayed away from her st of

I think you were happy with us, Rickie, and although there
were some difficult times, they wire mostly happy days. You were
a charming little boy most of the time. Most of our neighbors
were friends of yours, and one in particular, Kay, was at our
house at all times of the day. You were quite fond of her.

Then in the latter part of 1963, Cliff was offered an excell-~
ent job in another city and he took it. They allowed you to come
. with us, although it wasn't usually done. You were doing so well
they didn't want to change foster homes and hurt you...
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We still had the same arrangement - the house had three bed-
rooms and you slept in Dave's room, <You did an uncanny thing
there - we could take you someplace once and you could direct us
there the next time. Do you still have that sense of direction? :
You also loved big words. And we all used them on purpose, it was
fun finding new ones just to hear you latch on to them and use
them. You used to say - "I'm irrepressible.” When you got upset,
1'd tell you to go rock in your rocking chair. It wouldn't take
long until you were "good Rickie" again. You'd forget what was
bothering you. 1 ‘

You always went to your parents for two weeks at Christmas, . -
Christmas (1964) you were due to .go home again. " You always went
home for other holidays, also, it just happened that that Christ-
mas will always be something to remember...I was to leave you with
your parents at the Welfare Department. As I sat there, I learned
you weren't coming back. That was a very difficult time for me, -
Rickie. I'm sure if I'd known:.it wouldn't have been easier, but
at least I would have been able to cry. At that time, you were
running ‘around the office happy as could be at your going home.

- It wouldn't have done for me to cry. I'm very thankful that my
parents gave me the guts to take things like that... :

There it is Rickie. If you care to know details, just ask.
. It's a long lette@ but I didn't want to leave you with half a
loaf. I'm not su that 1 3/4 years of living with another
family's life has been good for you. I often wonder if your five
year old mind hasn't believed that we rejected you. In the years
since, I've had a lot of time to think about it and I've often
wondered if you were told we didn't want you anymore. When you
~called, I think it told me ycu weren't. You seemed to have a good

connection with us in your mind. §

I'1l try to answer any letters, better than I did this time.
The best for you, Rickie.

Love,
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SELF-ASSESSMENT
T,  In understanding my own identity I can remember: ' o 'é
Messages I received as a child, such as: ,f
" 3
A
A
B
4 . .l’%
Family traditions, such as: f
¢ 5/ . ﬁ
~
My name - where did it come from? -
r
[ .li
My choice of an occupation is related to:
One of my fantasies was:

Significant people who encouraged me weret
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My self-egteem_yas ﬁelpqd Sy:-.~ \\\\
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a
'My ethnic group gave me: . .

11, Ig reviewing this workbook, I feel that I know the most
~ about: |

Ig reviewing this workbook, I feel that I know the least
about: )

In managing children's behavior I want to be able to:
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I have ‘trouble handling children- who:

The age group of children I want to learn
more about is:

I need more information or training before I take a child
from the following ethnic group:

In thinking about the importance of a child's natural
family, I .am aware of the following feelings:

What I need to learn most about nd(i;al families is:
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The spec.fic age group of children I want to learn more )

about is: :

) , B
s . "

The training I need most at this time would be on the, | i
topic of: .y S N L
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APPENDIXAE

ISSUES OF ETHNICITY IN THE CHILD’S PLACEMENT
. . a ’ .

¢

‘Minority group children are generally at risk compared to children of the
dominant culture. ' Nutritional deficiency is three times more common, and
minority children receive fewer medical services.l In school, minority
children are over-represented in special education classes, often they are
unfamiliar with the language used by the teacher, and find that their customs
and normal behaviors are not understood by schogl personnel. They are . -
~especially at risk in foster care when they are separated not only from their -
family, but from their culture. - S : -

Each ethnic and minority group has developed ways of c0ping'with and adapting' e

to the dominant culture, while simulataneously preserving custons which
strengthen the identity of the child, the family and the group. Ideally,
children will be carefully matched and placed with foster families of the same
ethnic group. On, a realistic level, many agencies continue to place children '
across racial and ethnic liness due to the lack of foster homes. Our purpose
is not to debate the merits and disadvantages of-transracial or transcultural
placement, but to warn the instructor that this may. be a very controversial
issue with:foster parents. An assessment should be made of placement |
practices and ethnic groups represented in training. It may be helpful to = *
contact the agency, ahd/or to invite.an agency representative to discuss the
local policy and practice. ' ) ' -

Many foster parents feel "a child is a child" and.deny cultural and ethnic

. differences, seeing the child’s need for nuture as paramount. .It may be .

helpful to explaim that the Indian Child Welfare Act, and the "Position Paper

Against Tramsracial Adoption" of the National Association of Black Social
Workers were both strong reactions to the transracial placement of ¢hildren.

" Both minority groups pecceived such placements as "cultural genocide." A

child who identifies with the dominant culture and rejects his heritage risks .
losing his sense -of self and belongingness. The greatest.concern for foster

parents may be that they don't understand what the child's behavior means.

‘A variety of resources‘ph etﬁnicity are included in the biblto rapﬁy. ‘Two are
especially recommendeg for general background reading for the instructor:

" McGoldrick, Monica, J. Pearce and J. Giordano. Ethnicity and Family
‘ Therapy. < New York: Guilford Press, 1982, .

Powell, Gloria Johnson (editor). The Psychological Development of
Minority Children. New York: Brunner/Mazel, 1983..




However, the greatest resource will be fgster parents and community resources

persons who will share in discussion of

ustoms and feelings. Some 2f the

differences which may be highlighted between the dominant white culture and
ethnic minorities: |

Greafef involvement and reiiance upon the extended family.

A more dominant male role in décisibn-making as compareed to the
democratic family structure-preferced in middle-class W.A.S.P.
families. >

Differing emphases on child &urturing and discipline. Less emphasis on
child's independence. \°

Morezemphasis on respect of elders.

Generational conflict between the older generation which preserves the
"old ways" and the younger generation which is more assimilated into -
"American" ways. :

Problems of poverty and discrimination whiéh‘call forth a family's
"survival skills." .

Different orientation to time than that of the majority culture.

Values of independence or self-reliance which mitigate agaigst
"professional help.” ’R%
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APPENDIX M

AUDIO-VISUAL RESOURCES

FILMS

Title: | : Available from:
The Children's -Group : R - Image Associates
A group of school age children discuss the effects of separation on
their lives and self-esteem. Particularly notable are their ques-
tions about why they are separated from birth parents.
: ./ﬂ |
Does Anyone Hear Me? : Child Welfare League of
| America, Inc.
‘An interview with foster children, who discuss feelings about
~separation and the placement process.
Don't Condemn Me 'Til You Know Me Child Welfare League of
. America, Inc.
An intervi.w with natural parents whose children have been
returned. They discuss their feelings about separation from
thetr_children, and the overall experience of foster care.
Jane, 17 M§nths: In Foster Care For rental from:
10 Months | University of Michigan
- | (or check your local
. : university) N
! -
I1ustrates techniques of managing brief separations so that ‘the
young cbild can handle the temporary loss of a parent. :
agn%a_Lz?m%gﬁngj Nine Days in a rental from:
esidential Nursery University of Michigan
| ' (or check your local
, university)
Documents the traumatic effects of separation on a young child.
The viewer sees progressive deterioration of the child's coping
capacity. ,
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Pinballs Walt Disney Educational
' Media Company

An upbeat technicolor Walt Disney film starring Kristy McNichols,
15 years old, as Carly who angrily defines foster children as
“pinballs...knocked around from place to place." The foster
' parents encourage Carly to become involved in helping the two
other foster children.

The Scrapbook Experience Image Associates

Shows the therapeutic techniques used in reviewing a child's
placement history in order to prepare him for_ adoption. Making of a
life story book figures prominently in the film.

VIDEO-TAPES

Marlene's Story - Eastern*Michigan University
. Dept. of Social Work

Part 1 - An interview by Emily Jean McFadden with a former foster
child about her belief that she would be reunited with her bio-
logical mot-2r. Marlene describes the distortions in time which
occurred during separation, the implications of contact with her
mother, and the experience of coping with physical abuse in the
foster home.

Part II « In a panel discussion with social work faculty the topic
is intervention strategies which enhance the ties of the biological
family with the child in foster ‘care. (This part would be of more
interest tu workers than to, foster parents.)
\\\ |
Sanford's Story “Eastern Michigan University -
Dept. of Social Work -

Part 1 - An interview by Emily Jean McFadden with a former foster
child which explores emotional development and identification issues
of a black male in foster care and youth correctionhal system. Sanford
discusses memories of stealing food as a child, identification with
extended family members, and fantasies of sports heroes and movie
stars who might become his "family." '

Part 11 - The nature of the helping relationships is discussed by
Sanford with a panel of Eastern Michigan University Social Work
faculty members. This progression of his 1ife from youth corrections
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to prison are reexamined in terms of the lack of social work inter-
vention. His rehabilitation from adult crime to social worker is ex-
plored, with emphasis on importance of early attachments and
meaningful helping relationships in later years. (This part would be
of more interest to workers than to foster parents.)

FOOTSTEPS SERIES* National Audio-Visual Center

Hairy Scary Theme - Childhood Fears

Spare the Rod Theme - Discipline
New Kid On The Block Theme - Social Skills
Love Me and Leave Me Theme - Attachment and Separation

*also available in 16mm films

FILM STRIPS

Parents Magazine Series . Parents Magazines Films, Inc.

What Do I See When I See Me?
Concerns social and emotional development of children within

the home and school.

I See Hope - Shows milestones in affective development and
underscores the importance of social growth.

I See Smiles, [ See Frowns - Deals with recognizing and identifying
feelings. Also shows assessment of emotional problems in
children. ‘ ' :

I See Strength - Portrays the growth of self-confidence in children, -
with specific reference to the development of internal controls.

I See Love - Concerns parent-child relationships with emphasis on
communications and understanding.

Understanding Early Childhood (Ages 1-6)
Presents in a dramatic, meaningful way, current research and
authoritative information that provides insight into the -
formative years.

The Development of Feelings in Children - Shows how feelings grow,
are expressed, and dealt with. “ :

Preparing the Child for Learning - Il1lustrates cognitive and

”“"Tﬁﬁgﬁﬁbe deveTopment, ana‘gmphasizes the home as focus of
learning. '

The Child's Relationship With the Family - Discusses the parent

as teacher, dependence vs. independece, and learning from
children. .
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The Child's Point of View - Discusses a young child's concept of
causality, the reainess of fantasy, the use of names and
language skills.

The Forgotten Years - Understanding Children 6-12
— Designed to help parents and caregivers to understand the importance
of middle childhood and the role they can play in encouraging 2
child's healthy development.

A Sense of Self - Considers the many factors which influence a
child's development of a self-image and how adults can help make
‘the self-image a positive one. Also examined are the
developmental accomplishments which may be expected during
middle childhood, with regard to the levels of social, emotional
and intellectual maturity needed to function successfully in
society. . ' ,

Physical Development - Examines the impact of physical changes during

middle cﬁiiaﬁood upon a child's emotional, social and

: intellectual. growth. This set considers the spurt of growth and

the development of secondary sex characteristics which accompany
the approach of adolescence, stressing the need to prepare
children for these physical and psychological changes.

The Growth of Intelligence - Explains the interests and abilities of
children from 6-1.  mphasizing how a child's interests and
learning abilities can be encouraged. Suggestions for proviﬁing
a rich learning environment ‘for children are offered, pointing
out that this can begin from the moment of birth. This set also
discusses how parental attitudes affect the learning child.

The Child and the Family - Explores how familly relationships change
as school, peer groups and the desire for the independence
becomes increasingly important to children during the middle
years. This set illustrates how the family can help children
acquire the confidence and self-worth they will need for
interacting with people outside the family.: Various family
structures and lifestyles are also examined. o

The School Experience - Discusses how parents and teachers can work
together to provide a complete educational experience for
children. Since school is a social and emotional experience, as

‘well as an intellectual one, communication among children,
parents, teachers and other school personnel can aid a child's
well-rounded development at home and in school.

b

\.
\

~ With Pride_to Progress - The Minority Child _
Designed to provide clear and sensitive insights into the needs
of children from minority cultures. :

The Black Child - Suggests how Black parents and other adults who

care for Black children can contribute to the child's
development of pride in his or her identity and culture.
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The Puerto Rican Child - Explores the effects of the Puerto Rican
culture on development of the young and the ways in which
traditional values and beliefs can contribute to our conflict

with healthy growth.

The Chicano Child - Explores the centuries-old customs and values
that shape the development of the child. Explains why Chicao
children often become confused about their self-concept and
heritage when challenged by the traditional Anglo culture.

- The Indian Child - Focuses on the time-honored child rearing

attitudes of Native Americans.
in language, dress and lifestyle
values as pride in heritage, ear

beauty and humility.

AUDIO TAPE CASSETTES

Your Child's Self-Esteem:
The Key to His Liie

Is Pain a Part of the Healing Process?

A Foster Child's Three Sets of Parents

Although various tribes differ
they hold in common such

sel f-reliance, the love of

?

Success Motivation Institute

Child Welfare League of
America, Inc.

" Child Welfare Leauge of

America, Inc.




* ADDRESS INFORMATION FOR ‘AUDIO-VISUAL RESOURCES

Child Welfare League of America, Inc.
67 Irving Place .
New York, NY 10003

Eastern Michigan University
Department of Social Work

411 King Hall

Yosilanti, MI 48197

Image Associates
P.0, Box 40106

352 Conejo Road
Santa Barbara, CA 93103

'Nationa1 Audio-Visual Center
General Services Administration
Washington, DC 20408

Parents Magazine Films, Inc.
, 52 Vanderbilt Avenue
New York, NY 10017

University of Michigan

Audio~Visual Education Center
416 Fourth Street
-~ Ann Arbor, Ml 48109

Success Motivation Institute
5000 Lakewood Drive
Waco, TX 76710

Walt Disney Educational Media Company

500 S. Buena Vista Street
Santa Barbara, CA 93103




SUGGESTED READINGS FOR FOSTER PARENTS

>

Child Development

Braga, L. and J. Braga. Learning and Growing. Englewood
Cliffs, New Jersey: Prentice Hall, > o

i

Brazelton, T. B. Toddlers and Parents. tNew Yotk: Dell, 1¢74.

Brazeiton, T. B, Infants -and Mothers, Differences in
Development. New York: DelSante Press, 1974.

Fraiberg, S. The Magic Years. New York: Charles Scribner's
Sons, 1959, .

Harrison-Ross ‘and B. Wyden, The Black Child - A Parents Guide.
New York: Peter Wyden, Inc., 1973. f

M1nton, L. Growing Into Adolescence.' A Sensible Guide for
Parents 11 to 1l4. New York: Parents Magazine ~ Press, 1972,

Young, L. Life Among the Giants. New York: 'McGraw Hill, 1965.

Identity, Self Esteem, Handling Separations

Briggs, D. C. Ycur Child's Self Esteem. Garden City, New York:
Doubleday, 1970. .

Carney, A. No More Here and There.. Chapel Hill, North Carolina:
University of North Carolina Press, 1976. }

Fahlberg, V. Helping Children When They Must Move. Lansing,
Michigan:™ Michigan De Department of Social Services, 1979,

Felker, E. Ra131%pther People ] Kids. Grand Rapids, Michigan:
Eerdmans Publishing Co., 1981, ‘ ,

Jewett, C. Adopting Older Children. Harvard, Massachusetts:
Harvard Common Press, 1978. \ i :

Parenting/Behavior Management

Biller, H.M. Father Power. 'Garden City, NY: Anchor Press,
1975, ,

Comer, J. and A. Poussaint. Black Child Care. _NewﬂYork: Pocket N
BOORS' 19750 ' . . . ‘\ | - . 1

Dinkmeyer, D. and G. McKay. Raising A Responsible Child. New
York: Simon and Schuler, 1 . ‘
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‘Dodson. F. How To Father. Los Angeles: Nash Publication Co.,
1974. '

Ginnot, H. Between Parent and Child. New York: McMillan, 1965.
Ginnot, H. Between Parent and Teenager. New' York: McMillan,
1965. . ;

Gordon, T. Parent Effectiveness Training.’New York: P.H. Wyden,
1970. : :

Lehane, S. Help Your Baby Learn. Englewood Cliffs, New Jersey:
Prentice Hall, 1976.

Patterson, G. Families. Champaign, Illinois: Research Press,
1979. |

Satir, V. Peoplemaking. Palo Alto: California: Science
Behavior Books, 1972.

Foster Parent Roles

Child Welfére League of America. On Fostering: Fifteen Articles

By and For Foster Parents. New York: Child Welfare League
of Bmerica. ‘ |

Child Welfare League of America. With A Little Help From Our
Friends: A Collection of Readings for Foster Parenting
Adolescents. New York: Child Welfare League of America,

CTI9TT. 4 |

Dickerson, M. Our Four Boys. Syracuse, New York': Syracuse
University Press, 1978.

Felker, E. Foster Parenting Young Children: Guidelines From a
Foster Parent. New York: Child Welfare League of American,
1974, .

_ Reistroffer, M. Conversations-What You Always Wanted to Discuss
) About Foster Caré But DIdn't Have the Time or the Chance to
Bring Up. New York: Child Welfare League of America, 1971.

Rex, E. "A Letter To A Foster Child," Children Today.
May-June, 1973.

!
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SUGGESTED READINGS FOR'INSTRUCTORS.

Norkers will also find many of the suggested readings for foster parents to
be useful and relevant. .

Emotional Development ) - | | -

B°“]b{§53' Attachment and Loss (Vol. I & II). New York: Basic Books, Inc.,

Elking, D. A S{mpathetic Understanding of the Child, Birth to Sixteen.
Boston: Allyn and Bacon, 1378.

Falhberg; V. Attachment and Separation. Lansing, MI: Dept. 7% Social
Services, 1979. , . '

A

Issues of Identity/Families and Separation

Aldridge, M. and P. Cautley. "Placing Siblings in the Same Foster Home,“
Child Welfare, 2:1976, 85-93.

. Aust, P. "Using the Life Story Book in the Treatment of Children in
Placement," Child Welfare, 9: 1981, 535-559.

Beste, H. and R. Richardson. "Developing the Life Story Book Program for
Foster Children," Child Welfare, 9:1981, 523~ 534.

¥

Compton, B. and B. Galaway. "Assessment and Problem Solving," Social Work
Processes. Homewood, IL: Dorsey Press, 1979,

Falhberg, V. e]Qin? Children When They Must Move. Lansing, Michigan: Dept.
of Social JServices, 1979, ¢

Geiser, R. The Illusion of Caring, Children in Foster Care. Boston: Beacon
Press, 1973.

Hartman, A. "Diagramatic Assessment of Family Relationships," Social
Casework, 10:1978, 465-476.

Jolowicz, A. "The Hidden Parent," paper presented to New York State °
Conference of Social Welfare, 1946, (renrinted by Children's Bureau).

Kadush;né A. Adopting Older Children. New York: Columbia University Press,
1976. . : .

o

Kaufman, M. and K. Walton (as told to D. Thomas). The Placement,of A Large
Sibling Group. Washington, Dept. of Health and Human Services, Apri
981.

Laird, J. "An Ecological Approach to Child Welfare," Social Work Practice:
People and Environments. C. Germain (ed) New York: Columbiz University
Press, 1979. |




Coa

McFadden, E.J. "Helping the Inexperienced Worker in a Public Child Welfare
Agency," Child Welfare 5:1978 319-329.

Project Craft, Training in the Adoption of Children with Special Needs.
Ann Arbor, Michigan: University of Michigan School of Social Work, 1980.

Wheeler, C. Where Am I Going? Making A Life Story Book. Juneau: Winking
Owl Press, 19/8. |

Ethnic/Cultural Issues

General:

Coles, R. Eskimos,rChicanos, Indians 3E;i]dren of Crisis ‘Series). Boston:
Little, Brown and Co., 1977, ' :

McGoldricx, M., J. Pearce and J. Giordano. Ethnicity and Family Therapy. New
York: Guilford Press, 1982. '

uPéwell, G.J. The Psychosocial-Devélopment of Minority Children. New York:

~ Brunner/MazeT, 1983, 9
Stehho, S. "Differential Treatment of Minority Children in Service Systems,"
‘ Social Work, 1:1982 39-45, \

\
\

Black Children and Fami}ies

Comer, J. and A.F. Poussaint. Black Child Care. WNew York: Pocket Books,
1975, . :

Draper, B.J. "Black Language as an Adaptive Response to a Hostile

‘Environment ," in C. Germain (ed) Social Work Practice: People and
Environments. New York: Columbia Press, 19/9, 26/-28l. -

Grow, L. and D. Shapiro. Black Chi1drén, Nhite'Parents: A Study of

Transracial Adoptior. New York: Child Welfare League of America, Inc.,

1974,

Jones, C. and Else, J. "Racial and Cultural Issues in Adoption," Child
Welfare, 6:1979 373-382.

Ladner. Joyce. Mixed Families. New York: Anchor/Doubleday, 1978.

Wilson, A. The Develophenga1 Psychology of the Black Child. New York:., .
Africana Research Publishers, 1978. |
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Hispanic

De1gado..ﬁ. "A Hispanic Parents Program," Child Welfare. 7:1978, 427-431,

Délgado. M. and D.M. Delgado. "Natural Support Systems: Source of Strength
in Hispanic Communities," Social Work. 1:1982, 98-102.

Ghali, S.B. "Understanding Puerto Rican Traditions," Social Work, 1:1982
98-102. | ’ o

Velasquez, J., M.E. McClure, and E. Benavides. "A Framework for Establishing- .
Social Work Relationships Across Racial/Ethnic Lines," from Social Work' .
' Processes, B. Compton and B. Galaway (eds) Homewood, I1linois: Darsey
Press, 19/9. ' . - .

>

2

Native American

. | [} | [} -
Blanchard, E.L. and K.L. Barsh. "What is Best for Tribal Children?" Social
Work, 9:1980, 350-357. :

Farris, Charles and L.‘Farﬁis. "Indian Ch{ldren" The Struggle for Survival,"
Social* Work 1976: pg. 386-389. _

! Ishisaﬁa, H. "American Indians and Foster Care: Cultural Factors and

Separation," Child Welfare. 5:1978; 299-307.

Red Horse, J., R. Levis, M. Feit and J. Decker. "Family Behavior of Urban
American Indians", Social Casework, 2:1978, 67-72. ?

Walker, T. "American Indian Children: Foster €are and Adoptions," paper
presented to Conference on Education and Occupational Needs of Native
American Women. Oct., 1978. . L

Walker, T. "The Indian Extended Family Concept and Its Relationship to -
Parenting," paper available from National Indian Child Abuse and Negléct
Resouce Center. ! , : .

3

South East Asian

- Baker. N. "Substitute Care for-Unaccompained Refugee Miﬁors," Child Welfare,

6:1982, 353-363. ‘

Redick, L.T. and B. Wood. "Cross-Cultural Problems for Southeést Asian Refugee
Minors," Child Welfare. 6:1982, 365-373. '




