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PREFACE

- This manual, along with the Student Activity Cards. contains activities which should help

teachers of Indian students feel more comfortable in the classroom. Teachers using The Indian
Reading Series: Stories and Legends of the Northwest are urged not to rely entirely upon these
teacher’s aids but to diverge and create strategies and activities which are bost suited to theirown
particular class at any given time.

Although The Indian Reading Series: Stories and Legends of the Northwest is designed to help
meet some of those particular problems which Indian students face. the Series is good for evervone
since it gives some insight into parus of the Indian cultures which are represented in creating the
Serizs, -

As s commaonly known, there are - veral Indian cultural groups within the northwest arca, We
have had to generalize some of the concepts across the region with the definite danger of creating
ste catypes.

Teachersare urged to find out about ¢ he particular tribe with which thevwork. If thereis an Indian
progrant assaciated with vour school. this is the hest place to start,

There s another valuable resource in the community, the Indian people themselves. Invite them to
the cliassroom to help teach children. Plan a lesson with them prior to having them come into the
clissroom <o they can cover as much as possible in the limited time available,

We the program staff. can never express enough the gratitude that we feel to the 155 Indian people
who wrote and illustrated the books, the teachers and administrators (who were invatuable in the
testing phases as well as providing many of the ideas incorporated into the manual), the Program
Pohiey Baard for st guidance, NIE for the tunding and moral support and the Laboratory
adiinistrators who were instrumental in making the project possibie,

Joseph Cobarn
Program Director



1< THE SHADOW OF A FLAME

Lile the heat of the fire these stories warm us
Like the usefulness of the fire these stories help us: toach s
Like the beauty of the fire these stories give us pleasure.

Like the ashes of the fire these stories rest in our meviory and stir our
thoughts, thoughts from the shadow of a fiame . .

We are people. We are Indian people. No one knows how many winters we have been here. We e a
people have been coming to be on this ground for a long time. just as each child is coming to be on
this ground each dav. f' )

P .
Before, the way of bein ple was different. At that time the way thev moved was different . At
taat time the way the ground moved was ditferent. Now. how we are people has changred. The way
we move has changed! The way the ground moves has changed.

But the fire has not changed. The flames still burn bright and hot and steady. The smoke still rices
and the smell of pine or oak or maple lingers on. Gaze into the fire for it is constant. Gaze into the
fire and feel the warmth. Gaze into the fite and rekindle vour spirit and listen to the wavs of the old.

The ways of the old people are in their stories. The wavs of the old people linger in the shadaw of 4
flame. in the smoke of the old campfires. Around old fires were told s ood stories. Mavbe the
fires were roaring a« an old person was telling a storyv. Mavbe some chitMn were gazing quietl

' into the story that the old person was telling. “\

~

S~

Like the heat of th- fire these stories uarm us.
Like the usefulness of the fire these stories help us: teach us.,
Like the beauty of the fire these stories give us pleasure,

Like the ashes of the fire these stories rest in our memeary and ~tir our
thoughts. thoughts from the shadow of a flame . . .

The old people have left their stories and we are building fires again. We are usine the thowgri < that
were born in the shadow of a flame. Linger! Listen! Think! Listen and think. Thinking  that'«
good. Thinking is one of the best things on this ground. Using thoughts that are good . (o use ralk
thatis good. to give people hearts that are good. Doing this is one of the best things on this ground.

The thoughts of the old ones are good (houghts. The thoughts of the old ones give peaple grood
hearts. The thoughts of the old ones, the thoughts from the shadow of a flame. will help our
children who are coming to be on this ground cach dayv to have good hearts like the old ones

These good heart thoughts are in these stories. What they tell is what we should knows 1o becore
better people. Like the usefulne: < of the fire these stories help us. Thev teach us. The foach us how
todathings. how to make things. They teach us to listen and to obey our elders. Thev teach s tor be
good to our relations. They teach us to be honest and geaerous and kind to others. They teach us 1o
appreciate the animals. the plants. the water, the ground. the skv. the stars. the moon. the ~un.
They teach us that not knowing evervthing is all right. They teach us that the my<tersy all arond
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us is a good thing.
Like the heat o f the fire these stories warm us.
Like the usefulness of the fire these stories help us: teach us.
Like the beauty of the fire these stories give us pleasure.

Like the ashes of the fire these stories rest in our memory and stir our
thoughts. thoughts from the shadow of a flame . . .

These stories are from Indian people. These stories are from Grandpas, Grandmas. Moms. Dads.
Brothers and Sisters. These stories arc from them. They are the ones who show children things.
They are the teachers.

These stories are told because children are coming to be on this ground. They are told because
children want to know why.

Why are there so many jellvfish in the water at the upper end of Sinelair
Inlet?

Why are there alligators in Florida and not in The Dalles”
Why are owls” eves big and crows’ feathers black”

Why are there only so many summer months?

=

Why are rocks so different

y '
These stories tell of whatever is around us: the plants, the water. the ground. the skv. the stars. the
moon. the sun. . life. These stories tell of the animals and show us how we are like our sisters and
brothers. The animals are like people. some good. some bad. The animals talked to each other and
they talked to the people. At that time the way they moved was different. At that time the way the
ground moved was different. Now. some penple don't talk to animals. Now, some people don't talk
to people. These stories remind us how much we have changed and how much we have lost.

But we are building fires again. We are telling thesc stories again. We are thinking good thoughts
and building good hearts in our children. When life rests in the mean winter, when white days are
short. dried berries come back to life from boiling water. That is the time the people tell stories and
eat the berry pudding. That is the time to think and tolisten to the old ones and rekindle vour spirit
gazing into the fire. These stories give us pleasure and power and peace and they strengthen our
hearts and give us a place on this ground to continue becoming who we are at our verv best.

Like the heat of the fire these stories warm us.
Like the usefulness of the fire these stories kelp us: teach us.
Like the beauty of the fire these storics give us pleasure.,

Like the ashes of the fire these stories rest in cur memory and stir our
thowghts. thoughts from the shadow of a flame . . .

Robin A. Butterfield
Henry Real Bird
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. RATIONALE

In spite of some encouraging indicators in recent vears, Indians continue to lag behind the general
population in formal educational attainment. Four major problem areas have been defined: .

The reading and language arts curriculum materials currently in use in schools do not
contain content that is culturally relevant or within the experiential background of most
Indian children. ™

When Indian children's reading and language skills are measured using typical norm-

referenced standardized tests. their scores tend to be lower than scores for other comparison
groups (especially middle-class Anglo-children). Although the chiidren learn decoding
skills. they seem to lag behind in developing comprehension and language fluency.

Indian children seem to become less interested in school and school activities as they
progress through the grades. Drop-out rates in high school and junior high are extremely
high. Many elementary school Indian students become quiet and withdrawn and do not
participate verbally in classroam activities. )

Due to cultural conflicts in the classroom and the resultant lack of academic success. many
Indian children lack a positive self-image.

Upon examination of these problem areas. one can readily determine the special needs of Indian
children: ( '

Indian children need to develop an increased interest in school, especially interest and
imolvement in language arts activities and communication processes. They need the
opportunity to use the ' aguage they bring to school. Only after they are aware of the
potential of their own lunguage. and feel free to use it, can theyv develop new and more
cffeetive patterns of communication.

Endian children. like all children. need relevance and high interest potential in the content to
which they react while speaking. reading. writing or listening. Thes need instructional
strategies and activities which more closely match their past experiences and interactions
with adults. - ‘ :

Indians children need support from parents and other community members involved in the
~chool program. They need experiences with school materials which emphasize the dignity
and importance of people and places within the Indian community.

Al children need to knew and understand important similarides and differences among the
varied cultural backgrounds of their classmates.

14
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PROGRAM OBJECTIVES

The Indian Reading Series isa supplementary reading and language arts development program for
elementary grade Indian and non-Indian children. The objectives of the program are to:

« Expand student interest in language arts experiences.
¢ Increase student skills in language arts activities.

e Improve student feelings of competence and success in communication skills.

Reirforce for Indian students a positive self-image and price in being Indian.

Provide students and teachers with a greater understanding of Indian culture.

15
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~ INDIANS WERE ALWAYS GOOD READERS

SIGNS OF NATURE

SMOKE SIGNALS
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LANGUAGE EXPERIENCE
. and
NATIVE AMERICAN COMMUNICATION SYSTEMS

[ hope to indicate something about the nature of the relationship between
language and experience. It seems to me that in a certain sense we are all
made of words; that sur most essential being consists in language. It is
the elemer.t in which we think and dream and act. in which we live our
daily lives. There is no way in which we can exist apart from the morality
of a verbal dimension.

N. Scott Momaday

If one accepts the premise of Momaday's quote then it is essential that educators create an-
environment which gives students maxiraum opportunities to experience language. The more
adept an individual becomes at utilizing language. the more fully that individual may realize his or
her potential.

The language experience approach to reading was promoted throughout the first three levels of The
Indian Reading Series. With Level 1V it still provides a bridge by which Incdiar and non-Indian
students may better understand the relationship between spoken and written language. The
language experience approach employed in Level 1V encourages students to draw upon their
individual experiences, as well as their experiences as members of a collective tribal group rich in
cultural contributions to be shared. The program gives students ample opportunities to practice
language skuls such as reading, listening, speaking and writing within a cultural context.

The language skills developed in the traditional classroom are often too narrowlv defined. Level [V
of The Indian Reading Series attempts to expand that definition to include the rich variety of
communication systems which have been utilized by native people for centuries.

Within this program students are encouraged to explore the use of non-verbal communication.
Program activities require students to become more in tune with *Yeir sense of smell. hearing, taste
and touch. Students are also required to communicate using traditional pictographs. hand signals
and smoke signals in an attempt to give them a more comprehensive idea of what real effective
communication involves.

The Teacher’s Manual and Student Activity Cards take time to familiarize the teacher and
students with the power inherent in oral tradition. (Oral tradition is that process by which the
stories of a people are formulated, communicated and preserved in language by word of meuth
rather than in writing.) There is not only beauty but a sense of power gieaned from stories told by
word of mouth. Oral tradition requires the active participation of both the storvteller and the
listener for cach must internalize the thoughts. words and spirit of the story since no reference can
be made to written words.

The stories of The Indian Reading Series originated in oral tradition. and. some might argue. have
lost something in the written translation. However. the response from students indicates that
these stories can stand on their own even in written form and. if conscientiously presented. can
provide students with stories to recreate the benefits of the oral experience. By role playving,
pantomiming. reading aloud. retelling old stories and creating new stories. students can be
immersed in the thought and spirit of oral tradition: a truly rewarding experience with language.

9
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All such activities will require additional time and commitment on the part of the teacher. Only a
committed and sensitive teacher can provide the enthusiasm which will help shy inhibited
students get out of themselve. ind get into the stories. The creative powential of all students can-
not be appreciated unless it is given a chance to be expressed.

. Robir: A. Butterfield
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A HISTORICAL PERSPECTIVE

In order to help students and teachers better understand not only the stories but Indian culture as
it exists today. a good deal of time should be taken to explore the changes and adaptations Indian
people have made in recent history. Following is a brief description of three historical periods.

Historical Periods (As described by Dr. Deward Walker)

There are various ways of looking at the evolution of the Indian cultures reflected in The Indian
Reading Series. The most practical way, however, of dividing wp that history is as follows:

* Pre-Contact or Aboriginal Culture Period (pre 1860)
(This is the period prior to the treaties: values are those that are significantly intact and
unaltered, or those portions of the present culture that might be said to derive from that
peried.)

* Reservation Culture Period (1860 to 1930)
('This period follows the treaties and the establishment of the reservations: it includes the
carly experiences with the missionaries, traders. and the Bureau of Indian Affairs.)

« Modern Culture Period (1930 to Present)
('This period begins with the Indian Reconstruction Act when the tribes underwent formal
organization: it is the period of formal institutionalization of effective tribal government.)

These three periods are roughly the same for each of the culture areas ( Plains. Plateau and Coast)
represented in The Indian Reading Series.

Almaost all the stories in Level IV originated in the Pre-Contact Period with the exceptions of
Catchies Up to Antelope (Reservation Period ), Running Free and Qur Homes Then and Now (1930
to Maodern Period).

In order to better eliminate stereotypes for Indian and non-Indian students alike. opportunities
should be taken to note that Indian people encompass a diverse group of people who range from
being very traditional in some cases to very modern in others. They live on and off reservations and
stll maintain their ties with their culture. There is a need to point out real life examples of Indian
people who are successfully bicultural. We all need to understand that practicing traditional
culture and living in the modern world are not necessarily contradictory. Indian people have
developed a clear. rich. multicultural kind of existence in which they can express their “Indian-
ness7an certain contexts and yet be quite competent with non-Indian behavior in other context
Culture i< un ever changing phenomena. a process rather than an end result.

Pre-Contact Period

Before interacting with non-Indians, Pre-Contact. the tribes in the northwestern part of the United
States maintained unique cultures, which for sake of discussion may be grouped according to three
greographical areas (Plains, Coast. Plateau).

Fhi~ general discussion of the three culture areas and the values that make them distinctive
concentrates on the differences. not the similarities. of the three cultures. People tend to talk as if
Indians were all the same. which thev are not. Nor are these culture areas the same even now.

11
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Normally. the Northwest Coast, Plateau and Northern Plains are thought to have been quite
distinctive in terms of the pre-treaty or aboriginal Indian cultural period (prior to the advent of the
whitesy,

The Northern Plains is historically characterized by horse nomadism. a lifestyvle of following a
seasonal round of economic activities by wayv of the horse. It is also characterized by the warrior
cthic. inwhich one’s abilit v as a man. at least. was measured by how successful he was in war. Some
anthropologists would also describe this culture in terms of religion that was a search for visions or
religious ecstasy. (Some stories such as Little Weasel's Dream. Catches Up to Antelope, Seeking A
Spirit and Chief Mountain's Medicine allude to this.) The Northern Plains inhabitants have
traditionally had large confederated tribal council groups -~ much larger political units than those
of the Plateau or the Northwest Coast Indians.

The Northuwest Coast is theught of in terms of relatively rich fisherpeople with a host of patterns
surrounding status consciousness based on property holdings sind property distinetions. The
Northwest Coast people can be characterized by a very rigid class distinction and a close
connection between material success in life and religious virtue.

In looking at the Plateau. which lies in between the Northern Plains and the Northwest Coast. one
finds an area that is not so well known or so well characterized in the literature. Some anthropolo-
gi~ts have seen the Plateau as transitional between the Plains and the Coast. but this has been
shown recently to, be a bit too simplistic. More recent research sees the Plateau as being only
indirectly involved with either the Northern Plains or the Northwest Coast. and has shown that it
formed a rather distinet set of cultures with separate values. For example, the Plateau is character-

ized by an economie svstem that is more diverse in its nature. It involved some horse nomadism.

some fishing and much reliance on roots and game. all of which suggests a more generalized
adaptive kind of cultural pattern. It was a diverse economic scheme. in other words, compared to
the more concentrated focus on buffalo out in the Plains and on salmon on the Coast. The social
organization of the Plateau is distinet from either the Plains or Northwest Coast in that it
emphisized very small sized groupings, like small villages. A very strong emphasis was placed on
the individual and @ kind of equality of each individual, more so than in either the Plains or the
Northwest Coust areas. In the Plateau, the religion was not strongly concerned with materialistic
success. nor was it as oriented to religious ecstasy and vision as was the case in the Plains area.

There are, then important difterences between these three culture arcas, not just harking from the

traditional cultures and the differences that existed, for example, one hundred and fifty vears ago.

Even now. certain ditterences exist due to the different kinds of exposures and involvement with
non-Indians in the three culture areas.

Core Values of the Three Cultural Areas

While the three culture areas have distinet differences. the culture arcas are the same in terms of a
conimon set of core vilues, at least during the Pre-Contact Period. A common set of core values
that apply tairly equally in all three arcas would include the following:

e primacy of kinship,/ family obligations
(family is the ultimate security: sharing among family members is not even questioned. it s
dssumed

e religion as maintaining harmony between man and nature
trespect for nature: nature. society and man have to be brought into an equitable balanced
telatwonshipd
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* economy as dependence on what nature has to offer
(dependence on nature itself for food: a passive. non-agricultural approach in which people
exercise and exploit that which nature has to offer)

* political organization based on the consent of the governed
(a respect for the aged in general: a leader has no automatic power outside of the consent of
the governed)

* art, music and recreation as reflections of man's relationship to nature
(naturalistic. highly stylized representations that deal primarily with phenomena of nature)

* commeon rituals or ceremonies of thanksgiving
(the first salmon ceremony on the Coast. the first buffalo ceremeony on the Plains. and the
first root ceremony in the Plateau)

The Indian Reading Series contains a good set of core values for the three culture areas. Those
values represented in the stories include emphasis on the harmony princi ple with nature, the heavy
¢mphasis on the importance of relatives and kin and the dependence on nature itself for food
tinhabitants followed their distinctive but still similar economic activity patterns by being
dependent upon nature for what it gave rather than on what people could raise).

Reservation Period

For indian culture. the Reservation Period can be likened to a visit from outer space by people who
refuse to leave and who get stronger and ever more involved with changing the planet earth. If one
thinks of the Reservation Period for Indian people as being like i visitation from outer space. then
one gets some idea of how tremendous the impact must have heen.

The establishment of reservations was not just a restriction on the movement of Indian people to
certain physical areas. which of course was very much a part of it. but it also involved exposing
them systematically. as well as somewhat less systematically, to European influences in the form
ot missionaries. teachers and government agents. This might be called the period when Indian life
became burcaucratized: when Indian life was turned over to diffcrent kinds of bureaucrats: where
certain bureaucrats had control of one’s head. certain others had control of one’s heart and certain
others had control of the food. horses. ete. Life began to be split up and put under the control of
alien people. individuals that Indians had no reason to understand or no real svmpathy with from
the beginning. The Reservation Period is reallv a revolution in Indian life. a major transformation.
It involved administration by the Bureau of Indian Affairs and intensive efforts by missionaries.
educatorsand other individuals to change Indian people.

e adso involved a slow erosion of reservation resources. Many reservations Yacked resources to
begin with. but underwent a slow erosion (or sometimes not so slow ) as land. minerals and timber,
not to mention cultural autonomy of Indian people. were eroded. During this time. there was a very
Fapid increase in non-Indian control over practically all institutions of Indian life. from the family
to religion to ceonomic and political activities. Practically no area of life escaped during this early
Reservation Period in which the Europeans were trving to vither elimirate or to change them
~omchow to resemble European patterns. In the case of the familv. for example, it invalved doing
away with multiple marriages. tryving to develop the nuclear family and isolate it on a picce of
ground. as opposed to the older extended family pattern in which there was much more economic
cooperation. It involved trving to stamp out the old religion in favor of basic Christianity that
Furapeans tried to implant evervwhere. In terms of politics, it involved giving leaders a lot more
power. whether they were non-Indians or ones appointed by non-Indians. It involved increasing a
leader’s power unlike that exercised by any of their political leaders during the Pre-Contact time.
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Of course Indian people had to develop values in order to deal with this. Most anthropologists
think that core values are those vilues from the traditional ( Pre-Contact ) period that were learned
carliest in life  those that a child took in during its first years of life and tended to be perpetuated
by viriue of the fact that individuals in the Reservation Period were still being raised by their
elders. and still learning their culture from the parents and grandparents, Many of the core values
therefore continued.

These vildues continued, but on top of them. as soon as school started i and sometimes before ) the

individual began to be taught contrary values. basically Anglo-European values relating to family-,

religion, and so on. Out of this came a need to deal with the two cultures and consequently, the
values which fit into the general area of biculturalism. began to emerge.

Biculturalism is a coping mechanism, a way of keeping certain things that are Indian with Indians
and exercising them with Indians only. and of keeping the things that are from white culture with

the whites and using them with whites only. Out of the experiences of the early Reservation Period.

people began to be not only bilingual in the sense that they would use their Indian languagre in
certain settings and English in certain other settings, but they also even began to practice two
religions. They waould do the old religion when they were out at the first salmon ceremony downon
the coast. and then would go listen to a Presbyterian minister on Sunday and talk about life in the
Holv Lund somewhere. In areas of kinship and family, (on paper) Indians would look like
Europeans in terms of each house supposedly being owned by a father and mother with their
children. but in practice mayvbe several cousins and brothers also lived there: even some multiple
marriages were still being contracted but not acknowledged publicly in the white man’s way:.

In almost all institutions of life, the early Reservation Period was producing a bicultural response.

People were learning to practice traditional Indian ways in certain areas of life. What they had to
practice in non Indian settings was being practiced primarily there.

The Reservation Period. then. brought about biculturalism. in itself a response to the fact that
Indian people would not change or could not change many elements of their makeup and their
culture, in spite of Furopean pressure. The Indian learned rather reflectively, like people learn to
use two languages reflectively. These may appear on the surface to be contradictory modes of
behavior. Thes are not: what they are is situationally specific forms of behavior that one might
obvioushv label “white man’s behavior™ or “Indian behavior.” But for Indian people. it is like
shifting gears. It is shifting from one context to another depending on the situation’s calling.

Originally, there were theories that two cultures could flow together like milk and water, They
start out being quite distinet and then flow together and become so mixed that n- one could ever

extricate them, In other words, they form a solution. What anthropologists have found. however.

and what is a better theoretical approach to this problem. is that really much that was Indian still
exists and is derived from the traditional (Pre-Contact) period.

In the later Reservation Peried. with the emergence of tribal governments that began to be
relatively effective. there was an increase in the degree of political sophistication; as evidenced in
the use of the courts, the use of intertribal communication and lobbying. and the use of
organizational development. like the Affiliated Tribes of Northwest Indians. and for that matter.
the National Congress of American Indians. It is also marked by intertribal blossoming and
consequently, i kind of pan-Indian political alliance against efforts that were otiginally successful
because they could be applied piecemeal and divide Indian people one from another.
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Modern Period

The Modern Period (1930 to present) is the last historical period in which values and changes in
values need to be discussed. Changes in values have become obvious in the “urban/reservation
split” that has been made so much of by some people. Today, something like half to a majority of
American Indian people live off reservations at any given time. Many of them. even though they
start out life in a reservation community, will move to urban centers at some poinc in their lives.

There are many examples of Indian people who are successfully bicultural. The individual lives of
Indian people may show them participating in the first salmon ceremony one day of the week. and
going to the university on the next day. Maybe on a special weekend., if they are deeply religious
people like many on the Plains, they may take part in the sundance. This is an area where Indian
children need much assistance, since many children think they are only Indian if. for example, they
are like Sitting Bull. To the degree that they are not like Sitting Bull, they feel they are not Indian.
There is a need to take real life examples in which the Indian child can see that these things are not
necessarily contradictory, that people put them together in a clear. rich, multicultural kind of
existence in which they can play the white man's game and the Indian game without any kind of
trouble at all. without contradiction and quite successfully. There are many ways of being Indian
and successfully living in the bicultural mode where Indian people can be Indian in certain
contexts and quite competent with non-Indian behavior in others.

To summarize. the Pre-Contact Period is that period from which the core (or common ) values of the
three culture groups have derived. The Reservation Period is the period when biculturalism was
developed by Indians as a way of dealing with European demands to change and assimilate into
the white culture. The Modern Period has brought a shift from reservations to urban centers for
many Indian people. though without the loss of access to reservation culture.

The Indian Reading Series reflects many of the core values which have derived from the Pre-
Contact Period. There is a need, however, to reflect more contemporary issues. such as Indian life
in an urban setting and successful biculturalism, in order to assist Indian students to deal with the
complexities of modern culture.

15

23



PROGRAM
ORGANIZATION

On the following pages you will find an overall plan for
the implementation of Level 1V of The Indian Reading
Series. The ideas are only suggestions which you may
adapt to fit your particular class. Since this Series
supplements best the language experience approach
to reading, teachers should conscientiously attempt
to insure that students complete the language cycle,
(i.e., talking, performing, writing, reading) wherever
possible, even if not specified in the Teacher's Manual
or on the student activity cards. Authentic discourse
is communication in which there is a real audience to
which one sends oral, written or nonverbal messages.

Level IV has three major components: the thirty-six
stories published in twenty one booklets, the Teach-
er's Manual and a set of student activity cards.
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~" THE STORIES

The thirty-six stories in Level IV have been sequenced according to common themes for
instructional purposes. On occasion stories from the same book have been separated in the
sequencing because it was felt the content of the story lent itself best to certain instructional
activities, Hopefully., this will not be too inconvenient.

Stories, therefore. which are similar either in “type” or in main idea have been grour od together to
provide continuity and to facilitate follow-up activities. (Story “types™ are described in the
Teacher's Manual Section.)

The scasons or time of year in which a story might be most appropriately read was also taken into
account in the sequencing since sume stories seemed more appropriate for specific seasons (i.e.. the -
gift giving ideas presented in *Nosy Coyote” seem to work well around Christmas time). It should
be noted also that the first few stories were choser because they came from the three regions
(Plateau. Coast. Plains) and provide an opportunity to discuss the differences :nd similaritios
mentioned in the “Historical Perspectives™ section.

o The VWeasel and the Fagle und The Otter and the Bearer (Warm Springs) - Plateau Region

o Snald Woman at Sqtale (Suquamish) Basket Woman and Blue Jay - Star Child ( Muckle-
shoot) - Coastal Region

o Assiniboine Woman Muaking Grease (Assiniboine) - Plains Region

Some stories are not as long nor as detailed as others so may not require the same amount of class
time to complete. The number of stories however will require that they be used one to two times a
week. The schedule. as well as the sequencing, are suggestions and individual teacher discretion is
encouraged.

The following two pages show the story sequencing onranized as a wintercount is organized. It
be-gins in the middle and goes in a spiral fashion counter-clockwise. You may want to enlarge this
for vour bulletin board and add story titles as vou complete each story,
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THE TEACHER'S MANUAL

The primary purpose of this teacher's manual is to suggest activities which are not only cultur-
ally relevant for Indian students but will further involve students in languagre production and
refinement- ‘

Forcach story the manual identities the geographical arca from which the story came. the story
Cvpes new or unfamibiar words, a <short summary including a choification of values stressed.
activities which require teacher gadance. and o notation of the appropriate student activity
cardist to be used as tollow up.

Geographical Areas

Al stortes come trom tribes lovated in the northwestern states of Oregon, Washington, Idaho and
Montana. Becaunse of the similaritios of lifest vie and culture within a geographical area, tribes have
been grouped together for discussion purposes. The three geogrraphical areas identified are the
Coustal region. the Plateau region and the Plains regrion. Many activities throughout the program
will help students recognize the similarities between tribes in the same region as well as the
ditterences smong tribes in another region. For example, several stories in Level IV describe the
tipe ot dwelling of the different tribes. In the Pre-Contact Period tribes in the Coastal region lived
e lome houses made of wood. while tribes of the Plateau region const ructed homes using tule mats,
and in the Plains gegion the tribes built tepees trom animal hides (please refer to the article
“Historieal Percpectives” for further information, )

Understanding cultural distinetions and similsritics <hould hélp students betrer understand the
Saties One caution should be added that often generalizations may lead to stereotyping. Even
trihes within the same geographical arca may differ ey in some cultural practices, Always
encourage students and community resource people 1o point out the unique cultural distinctions
lecally wherever possible. Tt may be helptal to enbirge the map of the Northwest and locate the
torres an 1o as they are mtroduced o the <tudente,

Story Types

Foll toas Bas becindentiiied as u-lomaring tooone of tang s tars £y pes to help teacher and <tudents
oo nnderstand the meent of cach stonv, Mirs <tores howover, are o combination of several
AL arvd oh ctan <hould be nated.

Vaplunation of Natural Phenomen:a Stories

Prhonsh not the mostecomnum the oo aral phenomenis <(arjes are the most readily identified.
Frrose Stortes atter :-\p[;m;tti:m\' for many " w h_\ Tuestions concernmmg matural phvrmnwna.

« Whaolre there o many fellvfish in the wator at the apper end of Sinelaic Tnleo?
o Why sre there adbiaors in Florids and not in The Dadles, Ordaon?

o Why are ol eaes big and crans 1 arhers blick

» Whs are there ands so many ~uminer months

. . H

e R es frigeree o f.fl’:tf ferpyns f:fxt‘ 'hi f?(‘\if'\ .f'i".\m :

e rtn the s stare < e aleo valosble Joeswons o proped behavior
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Value Stories

Indian values permeate all the stories. though in some the value being emphasized is more
obvious. These stories show the consequences of good and bad behavior and poke fun at
foolishness. Since instilling strong cultural values in children was a prime objective of story
telling. these stories present ideal opportunities to promote positive behavior in all students.

Description of Culture Stories

These stories explain in detail the appearance and use of cultural objects, ceremonies, or
life-style of individual tribes. Within Level IV are stories about tribal history. basket and
canoe making, tanning—h@es and traditional tribal dwellings,

Ideas Ahout Spiritual Beliefs .
These stories allude to the idea that Indian people prayed and fasted to receive a dream or
vision which would direct them throughout life. In order to understand these stories teachers
and students alike must recognize the impact of such events on an individual’s life. Reference
is made to spirits and dreams, and time is taken within the Teacher's Manual to try to explain

the meaning of such terms within the context of these stories. The wavs in which Indian

people have sought to maintain their spiritual beliefs may not be familiar to the non-Indian
but this idea should be recognized and respected.

New Words and Native Words

4
Unfamiliar. difficult or native words have been identified. These may be introduced prior tofead-

ing the stories. Proper pronunciation of native words should be encouraged. A phonetic spelling -

of tribal names is included in the “Firetalk™ activity card.

Summaryv

Each storv 1< summurized. In addition unfamihiar concepts are defined and the main idea is
clarificd and further developed. Many key cultural ideas are identified here. as well as in <ome
student activity cards,

Teacher Guided Activities

Teacher guided activities require some teacher preparation and often involve leading the students

in a discussion. Many activities direct the teacher to draw upon resources within the community in
an attempt to make the school experience more relevant to the Indian students.
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STUDENT ACTIVITY CARDS

For almast all stories there is a student activity card which corresponds to some idea introduced
within the story. Most cards elaborate on some aspegt of Indian culture or give additional practice
in language arts development.

A list ot the activity cards and corresponding titles are listed on the next couple of pages. The
activity cards were designed to be used by students with minimal supervision by an adult. They
are intended to promote creativity and expand student awareness of Indian culture.

In addition many alternative activities are listed under the Teacher Guided Activities section and
may be posted in the room or duplicated so that stddents may work on additional projects as they
choose. Also have on hand additional reference materials whenever possible to help encourage
independent work.

Some activities were placed early in the program because they developed a key idea which will be
referred to throughout the program. Please take time to emphasize the following activity cards:

* Firetalk Cards - describes oral tradition and pronunciation of tribal names in the series

* Farth. Sky, Water Cards - provides a map which locates each tribe

when involved in story activities

* Wintercount Card - describes the recording of Plains tribal history using pictographs
* Dream Shields Card and Seeking a Spirit Card  provide activities which help students
understand Indian spiritual beliefs

LISTING OF ACTIVITY CARDS

Card Title Storvy Title

Firetalh The Wease! and the Eagle
A Covate and Raven
I i

Firetadk The Otter and the Beaver
1 ¢
I-b

' * Four Winds Card - provides a culturally appropriate grouping of ideas to be used repeatedly

Earth, Skv. Water Snail Woman at Sq’a’le
A Y

' 2 H

Forth, Skv. Water Basket Woman
L Running Free
N




Filmstrip Making

3-A
3-B

Indian Food Preparation

1A
1+-B

Four Winds
5A
5B

Wintercount
6-A

Pictographs
6-C
6-1)

Dream Shields
T-A
B

Indian Names
8-A
5B

Bears and Hats
a.A
9-B

Tracks
10-A
10-B

Talking Hands
11-A
11-B

Smoke Signals
12-A
12-B

Writing Script
v 13-A
13-B

Indian Suitcases
I4-A
14-B

Blue Jay - Star Child
How Coyote Tricked Porcupine

Assiniboine Woman Making Grease
Covote and the Northwind

How Summer Season Came

How Summer Season (ame

Little Weasel's Dream

Catches Up to Antelope

Tepee Making

Bear Hat

Bear Tepee

Pet Crow

Owl Boy

Moosehide Robe Woman
Coyote and His Big Brother Wolf
Coyote Gets Lovesick

Coyote and Crow
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Offering Good Thoughts
15-A
15-B

Talking Rocks
16-A
16-B

Seeking a Spirit
17-A
17-B

Indian Leaders
I18-A
IR-

Whipman
19-A
19-B

Puppets and Stuff
20-A
20-B

Gift G

e 1 te o
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Magic Tricks
22-A *
22-B

‘aints and Earth Bags
23"A
23-B

Northwest Homes
24-A
24-B

Baskets
25-A
25-B

Listen. Touch. Reflect
26-A
26-B

Coyote and Tick
How Deer Hide Was Tanned
Coyote’s Dry Meat Turns to Live

Owl's Eves
Na-See-Natchez

Secking a Spirit

Chief Mountain's Medicine

Covote and the Two Sisters

Coyote and the Cougar
How Coyote Tricked Porcupine
Covote Gets Lovesick

Nosy Coyote

Coyvote and the Cowbovs
Napi's Journey

Our Homes Then and Now
Tepee Making

Baskets and Canoes

Waurrior People



AREAS
OF

EMPHASIS

The Indian Reading Series has been developed to meet
th * needs of Indian students specifically in the areas
of reading and language arts. The total program, how-
ever, has also been used effectively to supplement
units in social studies and science since the stories
themselves contain a tremendous amount of cultural
information. In addition, the program has fostered
hetter communication between the school and the
Indian community as Indian parents have seen their
children using authentic materials which reflect their
cultur.. Finally, activities. such as the Four Winds
activity card. have encouraged a better working rela-
tionship among students.

Within the teacher’s manual for Level 1V, the Teacher
Guided Activities section has been keved for these
five areas of emphasis using pictographic svmbols.
Fach svmbol will be_deseribed and will serve as a
viviil cue for those teachers wishing to use the pro-
gram to select activities which only reinforce or devel-
op one areia. For example. if a tcacher would like to
promote a healthy interaction among students using a
cultural context, then it would be appropriate to look
for those activities keved with the student interaction
symbol.

For teachers wishing to use the total program, the
svmbols serve as visual reminders of the variety of
activities which students will experience. Education
for the Indian child was traditionally a lifelong proc-
ess. free from departmentalization, and fostered with
love and caring through the extended family. The
stories and manual for Level IV reflect this type of
learning style. Used as a total program, a better un-
derstanding of and appreciation for Indian people and
their culture will most certainly reward teacher and
student alike.
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Level 1V gives students ample opportunities
Lallgllage Al'tS to practice the language arts skills of reading,
-‘ listening, speaking and writing — all within a
cultural context. The pictographic symbol
chosen for language arts activities represents
the exchange which traditionsliy took place
between elders and youth as stories were
passed from one generation to the next. Asthe
lines between the two seated individuals sug-
gest, the exchange required the active partici-
pation of both the speaker and the listener. It
is this active participation which Level IV
attempts to recreate using the stories of tribes
from the Pacific Northwest.

Activities such as discussing. role playing,
pantomiming. reading aloud, retelling stories,
writing script and poetry will immerse stu-
dents in the thought and spirit of the stories.
All such activities will be identified using the
pictographic symbol labeled “Firetalk.”

34
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Social Studies

Many of the stories in Level IV provide de-
scriptions of Indian culture which may provide
good reference material for teachers develop-
ing social studies units on Indians in the
Northwest. Some of these stories explain in
detail the appearance and use of cultural ob-
jects, ceremonies or lifestyle of individual

tribes. Within Lovel IV there are specific sto-
ries about Blackfeet history, basket making of
Coastal tribes, tanning hides. and traditional
Plateau and Plains dwellings. As stated in the
preface, these stories were not intended to
teach Indian culture. They come from and are
based in the culture and can provide a wealth
of subtle information about the history and
social interaction of the native people of the
Northwest.

Indian people believe that the individual
should develop a realization that success in life
stems from beirg able to contribute to the well
being of one's people and all life. A creative
teacher may use these stories to further
heighten student awareness of the intimate
web of life that links them with their world. It
can lead to developing a healthy self-concept
for the Lidian students since they will see
themselves and their culture in a useful, beau-
tiful and important perspective.

Activities in the teacher's manual which may
promote social studies concepts will be identi-
fied using the pictographic buffalo since for
some tribes it epitomizes the interdependence
of man and the environment. The social inter-
action with brothers like the buffalo contrib-
uted greatly to who the Indian people were,
how they lived and what they believed.
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Science

36

The stories from The Indian Reading Series
may also be used to reinforce or introduce les-
sons in scichce. Many activities for specific
stories in Level IV encourage students to ex-
aminc their natural environment more closely.
Time is taken to emphasize that traditional
Native Americans have evolved a detailed
knowledge about habits, habitats, ecological
communities. seasonal variations, and plant
and animal species of this country.

This impressive knowledge about a wide vari-
ety of natural phenomena is not accidental. It
is based on generations of systematic inquiry.
It has been achieved through repeated ohser-
vations. experiments and conclusions. In
order to understand the many relationships
among different types of substances. Indians
have utilized the elements of the scientific
method vet have never ceased to be awed by all
that is natural. Most importantly, Indians have
appreciated the interrelationships of all life,
recognizing how dependent each element ison
another.

There are many different wavs of looking at
the world. Understanding the environment, as
well as appreciating it and protecting or main-
taining it, were prime motivations for telling
many Indian stories. Many stories may be
viewed then from this philosophical base. Un-
derstanding of scientific procedures and the
impact of technology on the natural environ-
ment and on human values may be explored
through ideas initiated in these stories.

The pictographic svmbol which identifies ac-
tivities of u scientific nature represents the
cvcles of life. The sun, our primary life-giving
“ree. vields to the moon and stars (suggested
o ‘hree lines b veen them). Life cannot
be viewed without tie perspective of its eveles
and interrelationships. .....iv« poople have al-
ways viewed people not as individuals, but as a
part of the larger whole of societv and nature.
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Community

Since The Indian Keading Serieswas initially
created to respond to a need recognized by
Indian people themselves, the community can
be considered the key to the successful execu-
tion of the program. The materials reflect the
interest of Indian children and their cultural
heritage and have been authenticated by tribal
members through their councils.

It is important that Indian parents sce their
children using authentic materials which re-
flect their culture. for in doing so. the school
has recognized the valuable contributions to
be made by the Indian community. Tradition-
allv. education of Indian children was mainly
the effort of extended family members or of
skilled tribespeople. One’s mentor was a per-
son that loved the child and had an intimate
knowledge and respect of his family. Since
formal education of the Indian child has histor-
ically beer, controlled by the non-Indian. it is
ne wonder that Indian people desire to be
intricatelv involved in decisions and the cur-
riculum content of their children’s education,

Wherever possible the teacher's manual offers
suggestions to further involve community
members in the classroom. Activities which
emphasize this tvpe of involvement will be

identified using the pictograph which shows a

Plains Indian encampment.

It is the joint effort of individuals which de-
fines what one’s community will be. In an
Indian community an individual 1s successful
in life insofar as he acquires the respect and
esteem of his people. The program. through
the stories. attempts to emphasize the impor-
tance of a person functioning in a harmonious
way with nature and with people. for it is the
membership in a community of related people
bv which each individual owes his existence
and definition of being.

What better piace to build a sense of communi-
tv than in a classroom where not only students
<hare ideas with each other and their teacher,
but with parents and adults from their com-
munity as well,
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. Many activities in Level IV require students
Student Intel'aCthll to interact with each other in discussion
groups, relay races or other competitive
events, or by doing special favors for individu-
als in the classroom, tutoring, or just helping
others on program projects. When specific ac-
tivities encourage students to relate to others,
they will be identified using the student inter-
action symbol.

The pictographic symbol above represents a
hand signal meaning to exchange or trade.
These activities will help to create an atmos-
ittt phere in which individuals have a chance to

\§\;’
. Il relate to others, to freely exchange or share

ideas and develop a more positive sense of
classroom community. The valv~ of these ac-
tivities can best be recognized by the teacher
and students who take time to reflect and
evaluate the positive elements of the inter-
action,

'The cultural context for grouping students is
introduced with the Four Winds activity card.
Codes of behavior or virtués are included as
part of the initial task of the groups. Positive
ways of relating to others must be developed in
order for individuals to sense their member-
ship in-a community. It is hoped that each
student using the Level IV program will de-
velop a greater sense of belonging to a group,
the People tribe. which includes accepting re-
sponsibilities for individual as well as group
behavior.
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INTRODUCTION

Because these stories were originally transmitted
arally, we feel strongly that the introduction to them
should be presented in an oral fashion. Therefore, we
recommend that before students read the first story,
The Weasel and the Eagle, cach teacher either memo-
rizes the story and recites it to the class or tries
retelling it coming as close to the original story as
possible.

This experience is invaluable in becoming sensitive to
the intricacies of the oral tradition which we hope
teachers will share with their students. Many activi-
ties required of the students involve developing their
abilities to tell stories (see Firetalk activity card) and
cach teacher. having gone through a similar experi-
ence. will better be able to help students. The ac-
tividies are also suggestions for getting students to
participate in o broad range of discourse through
Laneruagre arts

Weldso encourage teachers to invite local story tellers
wito the classroom as often as possible,

With ather stories it would be helptul to periodically
repeat this tvpe of storv introduction or perhaps draft
Students tatey it Another option for later stories is to
testdd the ~tary several times and then tape recard it to
play for the clasc
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NEW WORDS:
ledge

continue
journey
powerful
twirled

weasel

pestered
alligator

«

THE WEASEL AND THE EAGLE
Warm Springs Animal Stories

Developed by members of the Warmr Springs Reservation Committee
GEOGRAPHICAL AREA: Plateau Region

| STORY TYPE(S): Natural Phenomena/Indian Values

Summary:

Weasel and Eagle killed an alligator and proceeded on a journey to visit
friends. Weasel decided to keep the alligator skin but got tired of carrving
it. Weasel did a variety of things to keep himself entertained. often to the
annoyance of Eagle. Finally, while dancing and singing. Weasel acciden-
tally let go of the alligator skin. which landed on Eagle's back. Eagle flew
away with the skin letting it eventually drop in Florida. _

This story represents the type labeled natural phenomena because it
offers one explanation of how something in nature became as we know it to
be today. The Weasel and the Eagle explains why an animal. the alligator,
may be found in one place and not another.

In addition this story is also an Indian valucs type stcrs sinceit shows the
consequences which often result when oue pesters others. Disrespect for
another's differences ~an alienate ever the closest friends.

Teacher Guideda Activities:
Y.~

1. After reciting the story have stu
dents read the story and discuss the
idea of passing stories from one genera-
tion to another orallv. What things
might happen to a story? Why

In order to clarify changes which might occur due to word of inouth. have

students form circles of ten or more students. Whisper a message into the

ear of the first student and direct him or her to do the same to the following

student in the circle until evervone has heard the message. Have the last

ztudent whisper the message to the teacher who should then write it
own,

Using the same procedure repeat the same message and have students
pass it on. When the message has completed the circle again write it on the
board and compare.

How close were the two messages? How about the second time around the
circle?” Was the message distortion as great” What might practice and
repetition do to a story?
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Several days later ask students if anyone remembers what was contained
in the message. Because they had to remember it to tell to someone else
wits it casier or harder to remember?

What positive things can be said about oral tradition? Wkat are some
negative things about it? Share the Firetalk activity card { -A) with the
class and suggest that when time permits, several students at a time
should try the activity. Continue to use this card throughout the use of the
Series. An area should be available and equipped with a tape recorder to
encourage students to readily use this activity.

2. Weasel did not show Nspect for Eagle’s
desire to be left aloneﬁ\order to under-
stand the meaning of the work unique
and how that word relates to people.
pass out an orange (o each child.

/N

‘Tell them to pretend that their orange is their friend. Ask t' >m to spend
time getting io know their friend. How does it look? How does it feel”? Talk
terit.

come in pairs t§ pick out their orange. Once all oranges have been
reclaimed. discuss3how each was able to find his or her orange. Each was
unique (similar yet different and special). How does this ar., ly to people?
We are all similar but each is different. Make a list of how we are different
including appearances. likes and dislikes, talents, surroundings. etc. Let
each child write and illustrate how he or she and their familv are unique.

Then have all tx;nranges placed on a table together. Let the students

Explain that by reading the Indian Reading Series each will discover how
different tribes are also unique.

3. Inorder to emphasize what it means to
pester someone, have students im-
promptu role-play the storv allowing
different students to be the Weasel and
the Eagle.

1. To encourage students to share written
stories with others have students choose
a favorite story. Provide a tape plaver
so that they may practice reading the
story and listening to themselves.

If the story is short they may be able to outl. the storv and piece it
together from memery. Once the students feel secure in their knowledge
of and familiarity with the story. they may then read it aloud to a group of
children in anather grade.

Student Activity Card(s):
See Firetalk Activity Card (1A-IB).
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NEW WORDS:
pokers
continued
angry

mounds
operate
operation

pouting

|

THE OTTER AND THE BEAVER
Warm Springs Anima: Stories |

Developed by the Confederated Tribes

of the Warm Springs Reservation

GEOGRAPHICAL AREA: Plateau Region P
STORY TYPE(S): Natural Phenomena/Indian Values -7

Summary: /

Otter and Beaver, who were both blind, used fire pokers to find their way
around. Unknowingly, Sagle borrowed one from Beaver but ddes not tell
him. Beaver became very angry when he discovered one of his polders was
missing. As restitution, Eagle operated on both Otter andBegver's eyes.
Because Beaver was so bitter and unforgiving his eyes were made smaller
then Otte:'s.

This story not only offers an explanation of how two animals got the eves
they have but also offers an explanation of why people’s eves become
smaller when they are angry. “When vou are happy your eyes will shine
and vou can see forever. But when vou are angry., your eves are small and
you can only see what vou want to see.”

It is better to forgive a friend. especially when he does not intentionally
do_something wrong. Anger often limits vision and makes us do foolish
things which we regret later.

Teacher GGuided Activi‘ies:

I. Discuss the story in terms of what hap-
pens when someone becomes angry.
Who was hurt bv Beaver's anger? Was
Eagle hurt? Who else was hurt”? Anger
does more damage to the one who is
angryv than even to those it is vented
upon. When can anger become danger-
ous? (in a car)

e

Have students role plav the events
in this story. Make students conscious
of the change in facial features when
angry,

3. Using the Firetalk card (1A-1B) have
students tell about a time when they
were very angry, Have them tell what
happened. what thev did. and what
made them feel better. How could they
have hehaved differentlyv?
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make a mural of what happens using

quence of events.

Student Activity Card(s):
See Firetalk Activity Card (1C-1D).

Using the differences in Otter and Beaver's eyes, refer again to the word
unique. Mention that even names help make individuals unique. Groups

such as tribes are also unique and have different names. as well as lan-

guages. Use the second Firetalk card (1C-1D) to introduce the names and
pronunciation of the tribes in the Northwest. Note for students the three
geographical areas (Plateau. Plains, Coast) and introduce how the sur-
rounding area might contribute to how a tribe would be unique from
another.
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student drawings. Discuss first the se-

. . vl



NEW WORDS:
fending

village

inlet

jellyfish

L

SNAIL WOMAN AT SQ’°A'LE

Developed by Suquamish Curriculum Committee at
Port Madison P .crvation

GEOGRAPH!I AL AREA: Coastal Region

STORY TYPES: Natural Phenomena/Indian Values

Summary:

Snail Woman took some children from the Suquamish village and because
they were too frightened to move they were cooked and eaten. She cap-
tured another group of children. These children, however, pushed Snail
Woman into the fire causing her to burst. The flving pieces turned into
the jellyfish which may now be found at the upper end of Sinclair Inlet.

This natural-phenomena-type storv, like The Weasel and the Eagle. offers
an explanation of why an animal may be found in a certain location. The
resourcefulness of the second group of children saved their lives. This
story also shows the power of positive thinking. -

Teacher Guided Activities:
/ N\

1. Compare the children's quotes on page 5
and 6 of Snail Woman at S¢iale. How
did the outcomes in each situation cor-
respond with what each group of chil-
dren predicted would happen?

Have students tell stories of similar situations in which their attitude in-
fluenced the outcome of a particular event. Upon completion of this story.
students should be encouraged to sav. “This is hard. but I'm working at
it.” rather than “I can’t.”

Snail Wo-han at Sq*ale introduces a

te

story from the second of the three geo-

f{:“‘}:% — (f ,@ graphical areas. The story The Weasel
3 s 7 N and the Eagle from the Plateau region
e ¢ and this storv fromn the Coastal region

are stories about why animals live in a
certain location.

Discuss habitat (the place or type of site where a plant or animal natu-
rallv or normally lives and grows), specifically as it relates to the geo-
graphic areas represented by the first two stories. What tvpe of geography
is there which would influence kinds of animal populations in these re-
grions? Speculate on how this would affect a tribe's lifestvle, including
such things as food. clothing. weapons and dwellings.

Divide the class into three groups. one for each region represented in the
Indian Reading Series. Assign each group the task of researching and
preparing a bulletin board which will show the animals located in their
regrion,

43

44



Following the Student Activity Cards section is a list of optional activities
which you may want to reproduce for student use which give additional
ideas for independent student projects. This sheet may be duplicated so
students may choose one of the options.

Student Activity Card(é):
See Earth, Sky. Water Activity Card (2A-2B).

It is important to recognize that individual tribes may differ greatly. All
Indians belong to a tribe gr tribes. Many Indian children are raised on or

near their tribal lands. This activity card acquaints students with those

tribes indigenous to the Northwest. It is also intended to introduce the
students to a broader land base that is shared by all living things. The
bulletin board activity. along with the activity card. will help promote
the idea that people not only share but are dependent upon and responsible
for their environment.

Here is another idea for use of the Earth. Sky. Water card.
Northwest Newscast

You will need the activity card and the spinner. Use
the Coast, Plateau and Plains side of the card. Each
day for approximately ten days have a student spin
the wheel. Using the area on which the arrow lands.
ask several students to listen to the weather report for
that same area.

Other students may pick a tribe from that same area.
Their task is to find out something about their chosen
tribe and report on it. Sports events, current events
and special interest stories would be good ideas to help
keep information more contemporary..

Take about 15-20 minutes each dav for a Northwest
newscast. This could be structured something like PM
magazine or a regular newscast. ( You may want to set
up a few props or pretend there are cameramen., etc.)
Students should begin to see some of the similarities
and differences between the three regions.

- . .
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STUDENT WORKSHEET

SNAIL WOMAN AT SQ*A’LE

Make a map to show where the furbearing animals are in your
state. Why are they where they are instead of somewhere else?

Some Indians are good trackers. Make drawings of the foot-
prints of animals used for fur and put these drawings into a
booklet. Try to make a plaster of paris cast of any animal track
you may find.

Talk to someone in your community who does a lot of hunting,
trapping or fishing. Make a list of the animals and numbers of
them found in your area. How many are near your home today?
Why are they in this region and not some other place? In what
other places can you find them? Why are they no longer in the
same area”?

See if you can find examples of homes of different animals such
as beaver, muskrat, mink and badger. Draw or make models of
the homes. List what materials are used. Describe your draw-
ings to a friend. Why do you think animals make homes where

they do?
= o
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Keep a record for a month of all the wild animals (mice, rats,
bats, squirrels, rabbits, skunks, gophers, mink, muskrats,
beaver, deer, fox or coyotes, etc.) you see. Maybe include a
note about what environment each was seen in and/or what
activity it was doing.

Reread The Weasel and the Eagle and thi