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570 1st Street, SE
St. Cloud, MN 56301

Barbara V. Miller
8370 Summyside Road
Sardpoint, ID 83864

Marianne Miller
1516 Braemas
Taverse City, MI 49684

John Moffat
Box 433

Chinook, M 59523

Niane Muir-Cleveland
33046 4th Avenue
Mission, BC V2v 1S8
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Patricia Nasburg
115 Sumerland Road
Bellingham, WA 98226

Kathy Needs

Director, Special Services
Baker County E.S.D.

Baker, OR 97814

Julie Nelaon
3126 S W, 172nd
mttle. WA 98166

Michele Nelson

Adna Elementary School
P.0. Box 26

AMna, WA 98522

Rebecca M. Oprea
Box 555
Toec Nos Fos, AZ 06514

Flizabeth C. Ottwell
Rt 3, Box 211
College Stﬁ.im, TX 78740

A. lee Parks

Special Education Dept
University of Idaho
Moscow, ID 83843

Jamas Pearson

Intemmadiate S.D.

6065 Learning Lane
Indian River, MI 49749 s

Cindy Pennimyton

Nevada Association for the
Hanmdlicapped

Mevada STEPP

Box 28458

ILag Vegas, NV 89126

Daniel Perino

Special BEducation Dept
Oniversity of Idaho
Moscow, ID 83843

Linda Price
Rt 1, Box 134

Mary M, Rnight School
Elma, EA 98541

Pugliese
2401 12th Street, NW

Albuquerque, M 87108
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Carl Putnam
E.S.D. #101 :
W 1025 Indiana
Spokane, WA 99205

Ted Raban

Arizona Dept of Education
1535 W, Jefferson
Phoenix, AZ 85007

Bfur!nra W. Recves
156 B. State Street
Athens, OH 45701

Linda Reiten

Mary College

Apple Creek Road
Bismarck, ND 58501

Judith Ritchie
Rt 1, Box 201
Keezletown, VA 22932

Walter P. Robinson
Box 219
Greenwood, BC VOH 1J0

Doreen Samelson
COPE Project

236 Atwater, South
Mormouth, OR 97361

Dell Schanz
Bonner County Schools
P.O. Box A
Sandpoint, IA 83864

Marilyn Scheffler
University of Nebraska

Dept of Special Education
318 Barkley Memorial Center
Lincoln, NE 68858

Pete Scott
Box 1059
Chinook, MI' 59523

NDick Slonaker
Box 1059
Chinook, MT' 55523

Norman Smith
Rt 1, Rox SA
Albion, NB 68620



Rob Smith '

Neah Bay Elementary School
P.0. Box 96

Neah Bay, (A 98357

Toni Smith

Kentucky Dept of Education
OEEC, Capital Plaza Tower
gth FPloor

Frankfort, KY 40601

Priscilla Soucie

Lorie K. Spanjers
490 N. 2nd Street

Pt. Dadge, IN 50501

Tarry Stephens

Indian Children’s Program
2401 12th Street, W
Albuquerque, M 87102

Tom Sullivan

Staff Development Specialist
Children's Service Divigion
198 Commercial Street, SE
Salem, OR 97310

Leonard V. Swvaoboda

EQSQUQ .7 .
Special Fducation Cooperative
2657 44th Avenue

Columbus, NE 68601

Duane Tappe
E.S.U. #1
Wakefield, NE 68784

Gary Allan Turner

Box 250

Squamish, BT WVON 3GO
Marijo Vaage

San Juan Island S.D.
P.0O. Box 458

Friday Harbor, WA 98250
Gary Wall

1201 Bradley Road
Iynden, WA 98264

Minnesota Severely Handicapped ILP
2037 University Ave, SE
Minneapolis, MN 55414
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Sheryl L. Weinberg
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Ketchikan, AK 99901

Karen Woodsum
21st and Washington
Olympia, WA 98501

Melanie Yules
1201 Proqress Street, #9
Blacksbury, VA 24060
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Debra Bauder, Learning Centers
01ld Main Registration Center

A Rural Delivery Model

Arrowhead Area Education Agency (AEA) is an intermediate school unit which
provides a variety of special services to the 31,444 public and private school
students located in 45 public and 15 parochial school districts 4in a
nins-county area. : -

Arrowhead AEA is one of fifteen such agencies which came into existence on
July 1, 1975. AEA's roots came from the 99 county school systems in Iowa
which were originally developed before the turn of the century. These county
schogl systems were replaced by the fifteen area education agencies.

Iowa AEA's not only provide some of the services of the old county school
systeas, but they provids many new innovative services.

Required services inolude screening, assessment and evaluation to
determine whether a child is in need of special education, remedial or
supportive instruction and habilitation, counseling or other aid in order ¢o
pemit each child requiring special education to benefit from an educational
progran or gervice., As required by law, Arrowhead AEA enploys apecial
education personnel to provide these services. School psychologists,
consultants, speech/language ocliniciane, school social workers, hearing
conservation specialists, preschool home intervention programs, physical and
ococupati~nal therapists, behavior intervention teacher, and teacher for the
visually impaired.

Services offered by the agency span the field of education and are offered
through three service divisions: special education, educational services, and
the leamning resource center (media). Professionals in all educational

divisions work together with the local school districts to provide an

appropriate educational opportunity for children.

The division of Special Education, Arrowhead AEA, believes that every
child has an inherent right to a free appropriate program of education or
training commensurate with his or her physical, emotional, s&ccial- and
intellectual ability and potential. 1In accord with Public Law 94-142 and
Chapters 257, 273, 281 and 442 of the Iowa Code, special education and program
services must be made available to all children requiring special education
between birth and 24 years of age.

The organization of the area education agency will bz of interest to
adoinistration, university faculty, school board members and staff personnel
involved in providing support and aassistance to the special education needs of
a school systeam. :

Practical ideas and implications have been developed through inservice
pnodules.
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MT 20 - March 22 E
arice Kenney, Learning Center

0ld Main Registration Center

PRESENTATION ABSTRACT

We are a small, completely rural School system of about 2,000 students,
K-12. (There are only three stop lights in the enéire county.) ‘Xhe cup-
riculum is soundly traditional but our methods are'as motivational as we
can make them. In the annual state testing our system has consistently
ranked at or near the top of the 66 state systeas.

Our presentation explains how we use an Associated Press teletype to
give practical applica‘ion of all language aris skills to 4-6 graders,
both regular and special ed. The program could be used with higher grade
levels and should be of interest to anyone waniing to involve students in
motivational ways to improve reading skills and improve their general know-
ledge of the world around them.

The teletype is a regular AP broadcast wire service ‘and bur students
take the reams of material which come across daily, edit and rewrite it, and
give a daily news broadcast over our local radio station. Thé presen-~
tation will explain how this is accomplished to 1;volve all students. The
very nature of the program involves parents and community, as they are our
audience. '

Because they are going on the air, students are highly motivated to do
their best. In the process they learn phonetic analysis and pronunciation
" {there is a daily'guide on the wire), increase their vocabulary, use all their ~
spelling, éomprehension and writing skills, énd pfactice oral language
development at a high level. As well, students collect research material in

science, social studies, health and nutrition for work 1in other classes.

18
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One of the greatest advantages of the program {s that it involves these rural
students in state and world affairs and gives them a better understanding of
life outside our somewhat self-contained commur‘ty.

The cost of the teletype is about 33.600.00. per year and its use is

limited only to the ingenuity of the users. \\\
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- March 20 - March 22
Learning Center
| 0ld Main Registration Center
) Joseph Lapidus
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USING THE ENVIRONMENT AS A SPECIAL EDUCATION RESQURCE
PROPOSAL ABSTRACT- Joseph Lapidus

The aim of this learning center is to introduce the
development, implementation and evaluation of a model program

focusing on natural resources. Desiyned for rural learning
disabled and behaviorally handicapped adolescents dages 15-20, the
‘curriculum provides a4 unique approach to education, Many of the

targeted students are from disadvantaged backgrounds; despite

living in ocutlying areas replete with educational opportunities, .
the students typically lack an organized knowledge of natural .
resources in the rural environment.

The course units and cor:espond&ng objectives will be
highlighted. The curriculum is structured Iinto seven general
topics: ‘ ‘ .
1. Introduction to Natural Resouirces
2. Forests .
3. Wildlife
4. The Ocean
5. Farmlands
6

., Mountains
7. Rivers and Lakes
Within each of these areas, specific councepts, environmental and
. conservation issues, vocational opportunities, and outdoor skills

associated with the particular natural resources are taught.

Experiential ledrning is a key element in the dustructional

strateqy employed. A major focus of the program is to provide
relevant field experiences related to the scientiftic, .
environmental, and outdvor education concepts taught. When o

students have an investment In an activity, learning 1Is more

ﬁ' likely to take place. Examples of practicum experiences will be

exhibited. To further illustrate, o slide presentation

chronicling the classroom and outdoor practicum activities will

be shown, MNaterials will also be presented which demonstrate how

the major content areas {(including math, gqeogragyhy, reading,

general science and social studies) can be taught and integrated
within the natural resources curriculum.

As rural special educators and administrators, we are

continually seeking new ways to motivate our handicapped children

and youth,. Educational programming combining the natural
environment with more traditional content areas 1is specifically
relevant to teachers and administrators. Although we may not

have access to many of the technological educational resources of
an urban area, we have available a highly reinforcing setting-

the natural environment, Recoynizing the intrinsically valuable
characteristics of the envi?onment, {his curriculum has been
' developed with the hope that we may utilize our rural natural

resources in providing gquality educational services to our
students, -




March 20 - March 22

" .01ld Main Registration Center

Larry Carmichael

LEARNING CENTER
Health and Physical Education Rescurces

This Learning Center will be designed to provide an

awareness of various .resources available to - support
instruction in health and physical educaﬁion for handicapped
students. Selected materials will be Qisplayed_which are

-consistent with guality practices and assessment-based

instruction., Though not limited to rural settings, these
materials have several characteristics of particular

interest to rural educators.

This Learning Center is viewed as the first step toward
the sharing of considerable information related to health
and physical education services for handicapped students in

rural settings.

‘ D. Larry Carmichael, Ph.D.

.

binda, .




TS SR
'.‘“‘n

Tuesday, Match 19, 9:00- Noon
. John VanWallegham
Diane Baumgart

The presentation will describe the use cf an Echo Il Speech SQnthesizer

~and an Apple 1IE microcomputer to tepach functional reading words to two‘ .

adults with moderate mental retardation. . The instruction was part of a
study comparvrg computer assisted instruction (CAI) with traditional,
teacher presented instruction using flash cards. A counterbalanced,
parallel treatments, single subject design was used. The purpose of the
study was to compare the relative efficiency of the two methods. One
implication of either equivalence between the two or faster acquisition
with the CAI is that 1:1 and smaTl group academic instruction could be
supplemented by CAl with little or no penalty to the student. Technological
supoorts have been suggested to ameliorate the lack of perﬁonne] resources
in rural areas. However, justification of the use of technology for this
purpose depends on demonstration of equivalent benefit to the learner. The
fural speciai education classroom is likely to have a more'heterogéﬁeous
population than in urban‘afeas. Speech synthesis adds another component to
the arsenal of technology available to the special education teacher. It
is particularly important because it permits presentation to the learner in
an auditory rather than simply visual 1iode thus expanding the applicaﬁions
of CAI and possibly 1ncrea51ng the 1nd1v1dua]1zatxon of wh.ich the rural
special education teacher is capable.

The presentation will consist of a video-tape demonstration of
the experimental activities including the two instructional methods,
discussion of the results, and general discussion of the implications for
special education in rural-areas. Use of the technblogy across other

populations will also be discussed.
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Tuesday, March 19, 9:00-Noon

Carole Stowitschek

The Microcomputes as am Electronic Teacher's Aide

The purpose of this presentation will be to demonstrate the Microcom-
puter Instruction Management System (MIMS) which has been developed at
Utah State University during the past year. This product was developed
under contract from the Department of Education,” Washington, D.C. The
purpose of the system is to supplement junior high school mathematics
curricula in an effort to provide students with more repetitive practice
in identified deficit skill areas. Following evaluation of learner mathe-
matic performance and teacher instructional needs, the product was
developed to supplement existing curricula in identified deficit areas.

MIMS is unique since the software offers the teacher elements of CMI
and CAl within a direct instruction teaching model. Essentially the
product provides a teacher with: (a) an .instructional management system,
(b) student assessment and placement capabilities, (c) supplemental mathe-
matics worksheets cross-referneced to standard basal textbooks, and (d)
student achievement records.

The following paragraphs further explain this system:
Systes Components

MIMS provides teachers with the following components:

1) System Disk containing the basic files needed to use the system

isk using a minimum of 60K of memory).

2) Content Disks in the foliowing areas: numeration, addition,
subtraction, multiplication, division and, word problems
(7 disks each using 140k of memory).

3) Teacher's Manual including: a) a full description of MIMS, b)
directions Tor using the courseware, c) a complete listing of
behavioral objectives, d) cross-referencing information to
direct the teacher when re-entering the learner into regular
instruction, e) suggestions for implementing MIMS in the class-
room, and f) scripted teaching sequences for directing the

teacher and student through the initial instruction of each new

objective.

System Capabilities

1) .Computerized Instructional Management. The management system
assTsts teachers in tracking student progress within and across
objectives. Placement test scores, daily performance scores,
and mastery test scores may be entered into the system. Pro-
gress Records, Progress Graphs, and Summary Records allow the
teacher to view student performance on an ongoing basis.
Progress Records, Progress Graphs, and Summary Records may be
accessed as a screen display or be printed to serve as a perma-
nent record. Percent correct, or number of correct responses
per minute are two available options of data display. A cumula-
tive record of the student's starting and ending dates is
another option available either on screen or as a printout.

23
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Computerized Student Assessment. MIMS is based on sequenced
Eéecihes cross-referenced to commerical mathematics curricula
(Holt, Rinehart, and Winston, Hoaghton-Mif§lin, and Addison-
Wesley). Placement and mastery tests may be printed by the

cg:sputer to test the student in the content areas coverfed by
MINS.

Supplemental Worksheets. Worksheets on an individual objective
may be printed In three instructional forms for each objective:
a. Instructional Worksheets are designed to be used by a -

teacher or aide in a’direct instruction setting. A
scripted format (located in the Teacher's Manual) is
used by the: teacher. A sample problem and prompted
student-helps are used to carry out the instruction
process. Student-telps provide prompts to both
student and teacher so that a consistent problem solving
strategy is implemented. This worksheet directs the
teacher and learner through the initial instruction
phase, a practice problem to test concept acquisition,

and four rows of randomly generated practice problems.
tach worksheet is accompanied by an answer sheet.

Applications to individual, swall and large group
instructional settings are included in the Teacher's

e Manual. This worksheet format is intended to be used by
the teacher on the inftial teaching of each objective.

b. Practice Worksneets include a practice problem and the
student-helps. The teacher can use the practice problem
to test the student on the objective specific computa-
tional skill. Six rows of randomly generated problems
are included for further practice. An answer sheet
accompanies the practice worksheet.

C.. Mastery Worksheets provide the learner with seven rows

of randomly generated problems with no prompts or exam-
ples. An answer sheet accompanies the worksheet.
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Instrection t System: ' S
INS: A REM APPROACH YO CAl | !

CAROLE E. STOWITSCHEK
rojec rector
Utah State University

Paper Presented at:

1. Computer Technology for the Handicapped, September 13, 1984 Minneapolis,
Minnesota (Sponsored by Closing the Gap)

: 2. Discovery "84": Technology for Disabled Persons, October 1-3, 1984 Chicago,
. lllinot (Sponsored by Unfversity of Wisconsin - Stout)

3. gorth phkota State CEC Conference, February 7-9, 1985, Dickinson, North
akota. v
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INSTRUCTION mménm SYSTEMS:
INS: A NEW SOFTWARE APPROACH TO CAI

The Chionicle of Higper Education recently réprinted the text of "A Nation

at Risk: The Imperative for Education Reform,” the report from The National
Commission on ‘xcellence in- Education, The most discussed finding of this report
suggests that our current educatfonal system has erd&ed to the paint that other
nations are matching and surpassing our educational achievement. One analyst,
Paul Copperman, has come to the following conclusion: - |
Each generatfon of Americans has outstgipped its parents in
education, in literacy, and in economic attainment. For the
first time in the history of oyr country, the educational skills.

of one generation will not surpass, will not equal, will not
even approach those of their parents. (p. 11) L

Recosmendat fons from this reﬁort stress that educators should encrea;e their
emphasis on science, mathematics, English, computer sciénce. and social studie;
to establish curricula in the first crucial eight grades to provide a sound basis
for further study. Other recommendations call_for improvements in textbooks
including a call for new instructional materials to reflect current applications
in technology. Copperman further stated that ", ...Decause ﬁo textbooks in any
subject can be geared to the neéds of ali students, funds should be made '
avallable to support text develoﬁment in "thin market® areas, such as those for
disadvantaged'students, the learning-disabled, and the gifted and talgnted'
(p.14).

Teachers apparently share this opinfon as evidenced in a report entitled
"National Needs Assessment of Educational Media and Materials. for the Handi-

capped® (NNA), published by Educational Testing Services in 1978, Teachers .
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report that content per se was not their most significant educational problem.
The real problem, they said, =as the need to modify curricula to fit the varying
skills and disabilities of the mainstreamed mildly handicapped population, The‘
report also stated that the primary reason teachers gave for needing
supp lementary materfals was the lack of varfety and the flexability to
1n31v1dualizé the currently available materials. More specifically, currently
available materials fail to provide sufficient repetition of stimuli or
reinforcement and, in addition, ability to hold attention, rate of concept

- introduct’on, and language/vocabulary levels were often inapprupriate for .

handicapped learners. The teachers strongly expressed the need “to adapt

materials by making improvements in the followin, areas: (a) independent use by

the.student, (b) increased supplementation, including manipulatives and gaming,
(c) adaptaiion to.a variety of disabilities, (d) different entry levels, and (e)
evaluatién of the student's progress.

It would appeﬁr that educators are still searching for effeétive materials

and instructional delivery modes which can be easily adapted to the particular

. needs of exceptional learners. In the past, special educators have always demon-

strated the availability to be innovative when designing teachiqg strategies to
meet the needs of their students. The current microcomputer revolution currently
sweeping through our schools is not.an Exception. ‘Technology has often provided
ﬁotential for solving curricular aﬁd instructiona) delivery problems of teachers
such as those stated previously. Although the use of comphters to provide |
effectivé instruction and instruc;ional management is currently based more on
cqnjgcture‘than on empirical data, there is great potential for the computer to
serve as an aide to teachers. Computers can provide: (a) assessment of current
educational levels, (b) prescribed curricula based on the students’ assessed

2

needs, (c) controlled vocabulary level, (d) individualized instruction suitable
: Yy
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to varying cognitive levels, (e) systematic repetition of instruction so th?t
potentia) of concept learniﬁg is increased, and ({) monitoring and maintenadice of
student progress. (Taber, 1983). These attributes make the computer a
potentiaily effective instructional delivery axd management system that merits
investigation,

The purpose of this article is to describe the IMS model and how it can be
used by a classroom teacher to plan and implement classroom fastruction. IMS is
a computer based material generation and record management software progrém
designed to be used by remedial education teachers as a supplement to traditional
mathematics textbook series. IMS was developed at Utah State University under
the contract from the Technology and Marketina 8ranch of Special Education
Programs and has been field tested in secondary school resource ;ooms in Utah and
Idaho. IMS is.a unique model because it includes aspec:s of both CAl and CMI.
IMS is intended, like many CMI programs, to be used by a teacher or teaching
aséistant. In includes the’cul capabilitfes of instructional management via a

record keeping component which allows teachers to track student academic

, performance by objective CAl aspects of the program which include the

 sophisticated capacity to provide the teacher with: (a) sequenced behaviora)

objectives, (b) printouts of placement tests, (c) printouts of individualized
worksheets, and (d) printouts of students progress records. A1l objectives are
cross referenced to commercial mathematics textbooks so that instruction
remediated with IMS may continue into the classroom, )

As previously mentioned, IMS is intended to serve as a supplement to
traditional mathematics textbook series. Its key Advantage is its flexibility of
instructional use. Faor-example, if a student has been unsuccessful in the
classroom, IMS can provide a structured instructional sequence on a particular
objective including a sysfematic teaching strategy with accompanying teaching and

F
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testing worksheets. On the other hand, the student who needs drill and practice

on specific problems can also be accommodated within the program.
Cach of the major components of IMS are furthér described in the narrative
with follows. | | |

€

Sequenced Objectives

IMS is organized into a series of content specific disks. Each content disk
contains mathematic algorithims which, uhen(executed, produce a printout
worksheet qr test based on a particular objective. ‘The objectives are organized
in a simple to complex sequence within each content disk. The objectives also

appear in the Teacher's Manual, cross referenced to a major textbook series.

P lacement Tests

Individual placement tests can be generated from each disk for individual
students. Specific acaZemic deficits are identified by ob;ective, ;nd the
student is placed within the instructional sequence. The placement test can be
generated to test as few as one objective, all objectives on the disk, or a range
of objectives. Individualized placement tests can be generated for a single
student or may be used with a group of students with similar skills. In any

situation, the items are randomly generated so that each test is different,

Worksheets

Placement of the student into the instructional sequence occurs subsequent
to scoring thé placement test. Since four types of randomly generated worksheets
are available (Instruction, Practice, Mastery, and Review)) from IMS, teachers
are provided with materials to assist in initial instructiaﬁ or drill and

practice activities,

29
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Instruction Worksheets are designed to be used by a teacher in a direct

instruction foraat. Instruction worksheets are accompaniad by a scripted
teaching strategy (located in a Tgiiher's Manual), a worked sample ;roblem
with prompted “student helps” which maybe used to direct the teacher and |
learner through the initial instruction phase, and several rows of randomly
generated practice problems. This worksheet format is intended to be used
by the teacher to teach initial concepts.

Practice Worksheets provide the next logical step® to the initial

sinstruction phase. The sample problem and. “student helps" are included at
the top of the worksheet followed by rows of problems. The teacher uses the
sample problem to test whether or not the learner can compute the problem
type. Once the teacher determines the students' ability to" solve the

. . problem, the practice problems can be gssigned to reinforce concept

acquisitibn.

Mastery Worksheets provide seven rows of randomly generated problems without

prompts or examples. This type of worksheet is intended to be used as a

|
drill and practice activity and to determine mastery of the content.

Review Worksheets provide one row of randomly generated problems for each

selected objective, It is intended to provide data on skill maintenance.

Student Progress Records

The record keeping function provides the teacher with the capability of
entering students' dafly performance scores which, in furn, are deposited in data
banks for each gtudent. The teacher can retrieve these data via screen display

. or as a printout. A running account of daily performance scores (either tébu-
larized or graphed), or a summary record of all objectives mastered maybe

accessed on screen or as a printout. Data display options are percent correct ¢.
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number of correct responses por minute, This courseware option can assist the
.ieacher with the routine task of computing and recording student performance data
but can also be used by the teacher as a too! to plan future instru&t!on based on

up to date student achievement.

Teacher's Manual

The accompanying manual maybe used by the teacher who is learning to use
IMS. It includes a description of computer requirements, full instruction for
“how to use IMS", trouble shooting.guide, plus the cross-referencing of all IMS

objectives to commercial textbooks.

Future Software Trends

What effect will the IMS mode! have on future software production and how
will this product be received by teachers in the field? The answers to both of
these questions is unresolved. To date, teachers involved in the field test or
who have viewed the product voice very favorable opinions of the proddct's poten-
tial utility. Some teachers focus on the worksheet and testing features, stating
that hours of time currently spent in searching for appropriate materials will be
saved. Other teachers are just as enthusfastic about the utility of the record
keeping/reporting function as an efficient method for keeping track of daily
progress and the Summary Record to quantify which have reached master level.

In a society where computer literacy is growing in importance and numbers of
computers in schools improves each year, teachers still experignce problems with
adequate access to computers. Because the IMS cbursewére is not used by students
but by teachers as a sophisticated instructional aide it is possible IMS and

other similar courseware will soon become a useful “electronic aide” in the

classroom.
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Managament disc

and olfers teachers a

tool for planning
future instruction.

Placement tests allow
teachers to identify
learning needs and
devise appropriate
instruction.

IMS Helps Teachers

Manage Instruction ‘
Intended 1o supplemeint existing textbooks,
IMS was developed in response to surveys

. designed to identify teacher needs. The sur-
veys revealed that management, not direa -

instruction, is the preferred use of com-

puiens in dasstooms, IMS indudes these

features to assist teachm with instructional
management:

e Fourcontent diskettes are used to print ‘
swdent tests and warksheets covering
instructional objectives in numeration,
basic operations (addition, subtraction,
multiplication and division), and word

@ A student records diskette allows
teachers to store and retrieve informa-
tion on student progress,

& A User’s Guide outlines the {eatures of

IMS and supplies teachers with step-by-
step instructions. on how to implement
the program in the dassroont.

In addition, an Instructional Supplement,
which cross references the IMS instruc-
tional objectives (o three basal mathematics
scries, may be purchased separately.

Tests ldentify
Leaming Needs

IMS provides both broad sareening tests and
individual placement tests 1o aid 1eachers
with diagneosis of student learning needs.
The printed screening test, induded in the
User's Guide for reproduction by teachers, is
used to identify general content areas in
which a student requines instruction. Indi-
vidual placement tests are generated by

computer (o determine learning needs with

repand 1o the instructional ebjedives in-
dluded in cadh content area.

Worksheets Aid
instruction

Onee student learning needs are pinpointed
through testing, four types of computier-
generated worksheets (with answens) are
available to aid teachers with' insruction:

Instruction worksheets supply students
with a muoded problem that has written
prompts aiud 3 solution, a trial problem 1o
be salved with teacher assistance, and ran-
domly generated pracice problems.

Practice worksheets incorporate both a
trial problem and practice problems.

Master worksheets provide problems for
unprompted practice or for testing attain-
ment of instructional objectives. |

N R S Y R X P U,

Review worksheets allow teachers (o kﬂ-
kow up on objedives previously mastered :
and give students additional praciice. I

Reports Monitor E
Progress

Teachiers use the studemt records disketteto -
store each student'’s performance dawa and

to generate progress reports. The program -
can provide a running account of daily
performance scores as well as a summary of
all pbjectives mastered. Progress seports can
be presented in tabular form or graphed;
cither option canbepnmedurviewedm
lhe monitor.

Teachers Like I,

Kids Learn :

Extensive field testing of IMS has demon-

strated that the program increases student

achicvement and provides teachen witha

valuable instructional tood. Results reveal a

pasitive correlation between the number of

IMS worksheets used by students and gains -

on standardized achicvement tesis. These

findings are panicularly encouraging be-

cause students participating in the field test

had expericnced prior difficulty with - :

mathematics. / -
Results from teachers were equally posi-

tive. All teachen volved in the study

agreed that there'sya need for IMS or a

program like it. and 87 percent of them

reported they would use IMS if it were

B R RO

available in their school.
Hardware .
Requirements

The program is currently designed for use
on Apple conmnputers, but a sevond venion
for application on 1BM equipment will be
forthcoming. The present program works
on an Apple He, o or 11+ (with a language
card). A monitor and printer are both re-
quired. While the program can be used
with ane disk drive, somge features are
casier and take less time if two disk drives
are available.

Cost and e
Availability |

IMS is available for p irchase for $149.00, .
This price indudes four content diskettes, |/
the student revonds diskette, and the User's v
Guide. For information about ordering

IMS, write Dirvctor of Marketing, Systems

Impada, Inc., 4400 MacArthur Blvd. N.W.,,
Suite 203-Washingion, D.C. 20007. - )
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PROPOSAL ABSTRACT
SUPERVISION STRATEGIES FOR A RURAL FIELD-BASED

.SPECIAL EDUCATION PRACTICUM : k
Utilizing the concept of "retooling" rural classroom teachers
for a new role as special- educators, a two-year field-based certifi- ‘f
cation project has developed and implemented several innovative training
strategies. Teachers who become involved in the certification sequence

spend the first year, or Phase 1, of the program attending field-based

» ‘.‘;754'-' .

courses. This sequence of courses focuses on developing the critical
diagnostic/prescriptive skills needed for succéssful teaching of mildly \
handicapped students. During this time teachers in the program "iuplemﬂﬁt“f
their new skills by working with handicapped students who are-hainstreamed )
into their classrooms. Some 6f the teachers in the program are actually
serving as Resource Teachers, on a letter of authorization from the
State Office. For these teachers, practical experience with handicapped
students is a reality they face daily, "learning on tﬁe job'" is precisly
what they are experiencing.

Following the sequence of coursework, is a required, year-long
practicum experience called an internship. Ideal:iy a teacher who 1is
not already serving as a Resource teacher, is asked by thg district to
assume a postion in a resource program. (Again functioning with State
Office approval on a letter of authorization). Throughout the internship
year, a teacher in the program receives support and supervision in a .

variety of ways, from both university and rural supervisory staff.

This presentation will focus on the various supervisory procedures
used during the internship phase of Rural Field-based Resource certifica-

tion program. Because of the distances involved between the practicum

35
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sites several alternate strategies were utilized to provide feedback

and support for the Resource teacher/interns. Adjunct supervisory

faculty from the rural regions were identified and involved in the process.
Everyone, supervisors and interns alike, were trained in an observation/
evaluation system that was to be utilized throughout the year. This
system, called Improving Teacher Competence in Special Education, was
developed by practicing special educatiéﬁ teachers in three rural dist-
ricts of this state. Aspects of the data collection and perforﬁance
profiling used in the I?C system will be illustrated via the use of

video tapes. By emphasing a single procedure fﬁr observing and pravidiﬁg
feedback (counseling) to interns, university and rural supervisors were
able to provide consistent support during the year. Interns were alsp
required to complete and evaluate several video tapes of their téachin§
performance. Emphasis in this process was on "improving" the perfor-
mance of already competent, experienced classroom tegchers. Problems
with and some of the more creative solutions to the internship experience

-

will also be shared.
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. SPECIALIZED TEACHER TRAINING IN RURAL AREAS

f

This presentation will describe a federally funded project providing-
specialized training for teachers of emotionally disturbed children working in
ramote rural areas.

s

The problems faced by teachers and administrators in remote areas include:

- difficulty in attracting and retaining appsepsiateldy- personnel with
specialized training. -°

- unavailability of administrative and clinical supervision.

- inadequate scheduling of tmi.vei:sity- coursework »t,o ensure appropriately
trained (and retrained) teachers. ‘ :

- difficulty in acguiring necessary training literature and materials.
- unavailability of ~ncillary diagnostic and remedial services.
-~ mainstreaming prol _«as resdlt.ing fram the unavailability of relevant
training and -consultation for "regular®” classroom teachers.
. Our project, (administered through a college special education department
located more than 100 miles distant from the area to be served), provides:

1 ~ opportunity for teachers to acguire training, leading t~ certification
in teaching the emotionally handicapped.

2 - administrative and clinical supervisory se¢rvices to the -teachers.

3 - self-instructional modules complementing course content.

4 - workshops relevant to the needs of rural special educators.

In addition to prowviding these services, the project is being developed as
a model for more reliable and more consistent service by institutions of
higher education to remote, rural areas. Our evaluation plan will be designed
to provide data useful in refining the delivery model. Criteria will include:

1 - the cost-effectiveness of the model.

2 - the efficacy of the "weekend" course format.

3 - the utility of the modules as an adjunct to coursework.
' 4 - the effectiveness of clinical supervision as part of an academic
) progran, | ,
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5 - the "receptivity” of participants for courses offered on-site instead ’ o
of on~campus. R ;

6 — the patterns of communication utilized in managing an on-site training

model from a relatively distant campus.
Practical suggestions in program design of value to university faculty, ','
administrators and teachers will be prowvided.

<!
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" WOW CAN JMii: AVALLABILLIEY NALED EDUCAT LU, SERVIGES [N MAL., PN~ i
g INANILY KUMAL DISTRICTES 1. WMIRNEDT
' ¢ The U,Se  Lispar tument ul Blucation lesusd ¢« "Kural taducation Modiacy f
) - . - N 5
fur the '80's" on August 23, 1983, Dus ducamst stated: . \\ * b
.
ik
®eaotin Ipat tisul will asplsatl an adontafying aml . :
duvelopiiy special progras evailable for haul - : &
capped inbivihiuly located 10 rural arcas, wud..."
: * o eothe Ixepaartusnt will ‘tovt;k: jersonnel o cours f
, dinste tie caol slatson ol avarlable research on v
personnel shortages and additiona) needes {or ansly- o
818 oo Hescarch mlwuld focus on clfuctive prac- -
tices anl cluracteristics ot cltective rural xo- -

g am anwd |I'uju tesa” )

*» The Ilqurtmnt ] reb|l)l_)ﬂlbl|l‘lel'\_‘_ in tius  ares . shuuld be . fully

. jaqplement od. &ggcﬂhuuu tul luw, | '
* . w\.
: J. ALLMESSING AN BPIKICALLY- 1EFIND RURAL BHIATION RESEARU AENA : ,f

Mesoarch studies should fuocus on the results ol 8 recently coapleted
national study dentifyisy, o etional rwol alucation rescarch agenda,
Nane research clusters wre Jddentified il rank ordered, as Jisted

below:

Raral schoul eftectivenesa
Governance and [ aence 1Houce
Stelf training newils; advancal tecluwlogiv . as resvurces
Teaching stlyles aml 10000t sven o _
Field-tased jersomnd (o vparatan . )
Porsonie:) proparat son {(cihical sesues, cavrculan, seetiuads, luawtmu) :
Persosun: ] recruttonnt winl retoation .
Schuol-camii ty 1nteract won

e Mural ve. uun-ruul favtury

kxaiples ui Bgacs v rescdarch questions thet were ident 1 1ad as cri- T
L tical tu cach of the nise clusters fol luw:

I ' BEST COPY AVAILABLE
o S __
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@ ‘Cluster Ir  Hural Scheol BEffact ivencas
(usations: |
. | ] ?
1. What special aducat ioel procedures axt curricula work are
acceptad in very wull sclwole (uulsr 300 AUA)? |
2. How can we best nuasure the eof lect ivsuns of rural spucial sdu-
- catiun prograam? ' ,
3. What aukes @ rwal spucial education progran ef foctive? tow -
- dous this differ fran criteria that uuke non-rural speclal edu- ‘
C . cation rograns et lect ive? :

4. hat gre gelitative aml quant dtutive usasures of offective
rural spacial education Jeadership in rurel Ansrical

5. Wwhat are character*stics of effective rural egecial cducation
col laborstion (betwuen rugular and spucial educators, between
reguiar and spocisl oducation program)? ,

Clugter 11 CGovernance and Finance o
Questions; - !
1, What are effective altermate [inancing systom fur rural special
aducation rogranm? .
' 3. lowdo spsrupriate special education lugal procedures differ for
\ . rural ve soncrural schools?
3. What are the effocts of various sorvice dul lvery oystams for

. . spacial aication? N
@ 4. What arb the difforcuces in state special education pul icies
' for ruwral and non-rural eavir tu? ‘

5. What inpact dv fedural amnd statp spucie) education mandstes
have on rural spericl education fumling? ‘

6. How does one detennine cust-effective factors of rural special
education service del ivery?

¥ ‘ ,
Cluster 11ls  Staff Iraiiaing Noedsj Techimology as s Kssource

Quest lons:

1. What are of foctive ways of serving rural gifted studente? low
does one identify yifted rursl studsnts wiw are culturally dis-
wivant aged? - !

2. \What are difforences b - cuching styles wul of foct ivences of
rura) special aducdturs wiw cams tu tihe ;ub-[irun out of the stete/
region? [

3. What are the incentives of pay for rurel spmecial educators and
aduinistrators? Swuld any rural pay 1ucént ives be developad .

) (e.g.. ‘n '.‘ \\!'l'y ﬂﬂ-”“l m.‘rlc‘l’? ;' ‘
4, What are incentives fur thw dovelupamnt ol innovat ive rural
) spucial education jrog wel
5, How dues the use vl gowrmental units oiher than the lucal
o schuo! distwrict eslect efficioncy? lhaw v such wits ef fect
$ schou) direction?. . .
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Cluster IV: ‘kadimg Styles and Incent ives
Quastions: . .

1. What are the difterawes in teaching stylez and ef fucs iveneas of
rural ;pcem educators who cam to thu jub frum vut of the stete/
rogion

2. H?n are thw incoutives of pay for rural special educators and

. adminigtrators? Shwuld any rwael pay incentives tw Jsveloped
(0.g:s In the very muallest districta)?

3. What are incentiven e the mwpmnt of innovative rural
special aducatiun jrugr aw?

4. towdoss the yse ol govermsntal units other than the local
schoul district uuwt efficiency? lbw do such unitu ef fect
schoo} divection?

5. What are effective ways of serving rural yifted studsnts? How -

does one Mﬂy .;aund rursl) stuwicnts who are culturally die-
adwant aged?

Cluster Vi Field-Husul Mml Properetaon

Qusstionss .

1. tow can joca) schuwul districts, regivnal service centers, and
othsr organisations assist in rural spocial education gractics
and practica supervision?

2. Won should videotae, lassr dics, or other tecmoluyies be used
in place of field-hasod experience in rural preservice preparationt

3. hhat i the cust cllectiveness of using di fferant tecinigques

(given equivalent outcums in rural special educativn preservice
preparation)?

Cluster Vi: Frescrvice ireparation (ethical issues, curriculun, methods,

Jogist ics)

Questions:

1. lbw can greservice students be preparal 'to wurk with etinic
minority, bilinguei, migrant, and other pupulations 1n rural
areas?

2. What curricule are crrently of feral st different levels of
personnel preparation fur rural sclawl systems including B.A.,

¢ “vo. “ HI.D.

' 3. Swuld rural spscial aducation pnrmnun:l jreparation jrograns
:, jrepare quality gradustos fram lews than superior wiudents?

. 4. ‘what are the difterusces in the Jeyth and type of training

o required o roform quality gradustes out of jess thin superior

[ students?

5., How can suyprior students be recrus tad to train for rural specisl
3! . . &lucation ¢ reers?

:y 6. What technical ami tusnain skille ami howledys shuuld e included in

a rwral trasniy Jropran? .

. | .. -3' 42 ‘ ‘?ﬁ"t_%



7. low can training prograne belance tine el o wrovide *stete-of-the-
art¥ quality role makile, practicus exjarience, eic., with the nsed
to expose stuient» to the realities ol rural schools?

8. How can logistical problang (e.g., travel custs, huusing, etc.) of
supervising rwral remte greservice jrutica best be addressed?

Cluster Vii: Fersoane! Mecrultment amd etent fon

Questione:

1. What are the best procodures to recruit and retain rural special
aducation etatf? Hogular education steif who work with handi=
capped studsnts?

2. What kinds of procodures used by bussncss and other non-
and gowermmnt agvacies (@.g., Peace (urps) for training, recrult- .
ing, end retainimny persunnel could tas uned in rurs! presgsvice pre-
paration?

3.. What smelfic aducatiun roies newd lu lxt filled in distinct geo~
wraphic sreas? (Are cortain handicepping conditione nure pre=~ - -
vilent in one ares or another?)

Cluater Vil School-uum.uuty Interaction -

Qmatione;

l. For what rules simuld lucal rural citizemn/toachers s recrui ted?
What roles siwvuld ix: filled by outsiders?

d: How cin W secure yoator cunmunl ty ivolvenent in rural spocial
education wgs*m?

Cluster 1X: MNural ve. Non-Kural

Questionss
~
S

1. 1w do lucal school vbject ives asul eynectations (for handxc\appd
student achievam:nt /upecial sducation jrugrans) dit fer fran com-
muni ty amd stub:nt capectations of rural arcas?

2. In what ways arc tie: donceruss in §] above dif ferent lrun thuse
ol nu-rursl arva:’ .

3. ‘What are the diftercnces o attituden and sel f~concepto of rural
v, non-rural haxbicappad students?

4. Whet nuon-schuol ity 1fluences are signiticant for ruul special
wiucst son pruygrans’

5. Whet diflerence docs school bodard cagonition pose for ef foct ive
rural special adudatl ion progrens Junctioning?

6, What aspecty of rwal jreservice training should cam: fran psycho-
bogy ur antiwopological scivnce?

Te What cruss-cultural skillsg are ncaled 1o etloectively function an
rural schouls?

B. What are npacts ol jucal rurel cul fures on Jearniy and behaving?
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. IMPROVING TEACHER COMPRTENCE (I7C)
DMPLEMENTATION GUIDE
@ ) Developad by The
Utah Learning Resource Center
" A Project
Funded Through
The
Utah State Office of Education
To The

Utah Special Education CSFD anlorthn
October, 1983 \

" A\

Refined for Granite School District
(GITC)
1984 \

\

44




[.T.C. SCALE TITLES

LEARNING OBJECTIVES - -

&

SELECTION .ND USE OF INSTRUCTIONAL MATERIALS

CLIMATE FOR LEARNING

»/

4.

s.

n.

—
e e mane

n_smhmu AND ORGANIZATION
onoai'yum FOR STUDENT mncmmn |
Mm REACTION TO STUDENT RESPONSA
BEHIAVIOR MANAGEMENT

MONITORING OF STUDENT PROGRESS |

ASSESSMENT (INTERVIEW SCALE)

IEP DEVELOPMENT (INTERVIEW SCALE)
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 "SCALE 3:  CLIMATE.FOR LEARNING

. A Establishes a stimulating leaming environment; develops and maintains con-
@ atructive reldtionships between teacher/student and smﬂem/smdent.:

& Organizes classroom pmceduma based upon objceuvu m be covered; shows
interest in lndividual students.

Gouductl class with ovldent lack of Interest in students.

s rdsses coverags of leamlnq objectives; shows little interest in individual
ts. ]
A
B Frovides mmuo leaming experiences; shows interest in individual stu-
. dents;\and demonsirites constructive tesches/studsnt relationships.

' DESCRIPTION OF SCALE 3 - CLIMATE POR LEARNING

~ The educational climate within the classroom can make the leaming experiences -
. challenging, exciting, \and profitable; or conversely, a8 poor educational climate can limit i
or restrict the onumallhn (nr hamlnc. \ .

The conpaten: u@d\er is conosrned with the quality of the isarmning environment . d
which he/she established. While it is important to have & well arganized claszroom and ,
necessary mrdculmn. the teacher knows that student receptivity for leaming is
mt when the !amlnd climate is comfortably encouraging, whete the instructor is
both friendly and amm of the studants. A student who has a successful leaming
&xxﬂm ina nlmulanng and pleasant social setting will want to leam.

. Observers should look for such signs of a posmvp learnmg climate as: the pre-
sence of occasional smiles and even laughter; the manner in which the teacher addresses
his students; asks questions and utilizes responses; and the way in which students reast
to other student responses. Are students’ questions and ideas {nvited and dealt with forth-
rightly without depraciation? Ace mistakes and srrors of judgment corrected in a8 manner

. that fosters students’ positive sslf-esteom and at the same time provldtng a model that
faclutlm growth and development?

Further, the cbserver should look for signs of leamer expectations. Such signs
are reflected in a high lavel of student attention plus active participation in the instruc~ i
tional program.

sarning epvironment refers to a learning atmosphere that is
clutacuﬂzed by a hlgh dogm of teacher and student enthusiasm, positive
intereactions, warm and friendly attitudes, and where a great deal of indi-
vlduauud and qwup leamlnq of mlmnt objectives is taking moe. |

Definitions: g

. . environment n“ﬂ to a learmning situations that is charac-
é wﬂzed by a qml warm and friendly atmosphere where relevant individual
objectives are boluq met. | , _ N

poaitive self estsem - demonstrated by the ability to accept one’s own
lmmha and wedknesses realistically with a posmve attitude.

| EKC | . 46 L | . Ik
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ORGANIZING AND MANAGING TEACHER TRAINING IN REMOTE, RURAL AREAS

This paper will describe the organization and management of a federally
funded, field-based program designed to provide aartificaum for special
 education teachers of emotionally handicapped children.

Access to special education training (particularly mmamofanotiml
disturbance) has been wvery difficult for many remote, rural areas. Programs
" have had limited success in attracting and retaining appropriately trained
personnel and in providing them with adequate administrative and clinical

supervision. As of early 1984, the eight Supervisory Unions comprising the
mlmmmlulfofbwmmmu 2,021 children of whom only 78
(fewsr than 1%) were diagnosed as sericusly ly disturbed, Fewer thnn

308 of those children were in programs staffed by certified teachers. We
believed the incidence of emobtional disturbance to be significantly higher
than reported since (1) ther» were 588 children coded “LD® (seemingly a
disproportionately high mmber) and (2) sinte the repoxted ingidence ranged
fram 1.38 of the enrollment in one supervisory union to 128 in another. We
sumised thst the discrepancies in identification and diagnosis were in part
attritutable to the problem of Lnsufﬂcm:nmuocmmimdm
mttﬂadinthsamofmtimldiam

Although an altemtive route to certification has been developed in New
for teachers working in areas of serious shortage, our state decided
that the statewide shortage wasn‘’t severe enough to warrant such a prooedure.

Our project addressed the following issves:

‘= reducing the teacher "mm-wt." rate

~ providing a broader base of expertise in solving the children's educational
problems

- encouraging the provision of more integrated prcqran dmlcment through
increased involvement by administrators

Initial planning involved the supervisory union adminstratros and teachers,
state department of education officials, members of appropriate components of
the university system and more than 100 special educators throughout the
state. We developed a program that included the following aspects:

1. The provision in rural sites of a sequence of courses designed to provide
participants with relevant training leading to certification to teach )
exotionally handicaped students. These courses were scheduled for weekend
and intensive, concentrated sessions in summer. Students could elect to
take as many courses as they wished at a tuition rate of onme-third that
nommally charged. The course sequence followed the prescribed pattern
leading to New Hamphsire State Certification:

SPED 660 Emotionally Disturbed Children
SPED 665 Teaching Bmotionally Disturbed Children
SPED 607 Advancud Assessent

h Y
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SPED 606 Behavior Modification
SPED 641 Oommunication Di
SPED 609 Practicum ..
2. The provision of formal and infommal clinical and édumtimai supervision.

3.

4.

Formal supervision was provided through a practicus course supervised
jointly by coilege personnel and qualified local specialists. Informal
supervision was provided on an as-requested basis.

The provision of a series of ten, directed-study modules to all requesting.
them. These modules were designed to be used alone or in conjunction with
the sequence of courses. The titles of the modules developed are:

The Field of Baotional Disturbance in Perspective -
Legal Aspects of Bmotional Disturbance and Due Process: Fram Referral
to Placement , '

Conceptual Models of Intervention

Severe Bwotional and Behavicral Disorders

Screening, Evaluation and Classification

Oommmnication Disorders -

Stress Nanagement Technigues

Classroom

Management
Exsmplary Programs (A Multimedia Program)
nedieatiq\/aumic Factors

The development of credit-optional workshops on the topic of emcidnany
disturbed children in communities by request.

NEREEEER

NOTES ON PROBLEMS AND SOLUTIONS

ERIC

Full Tt Provided by ERIC.

1.

Comunication Models

The problems associated with implementing this project were mainly related
to two factors: ‘

- The distance (over 10&) miles) between our campus and the communities
served, |

-~ 7The multiplicity of agencies, schools, consortia and goverrmental
bodies involved. ' .

Since all constituents generally agreed on the basic provisions of the
project, the one factor that seemed to solve all our problems was a
systematic program of casmunication. ' Our basic instruments for getting
information to our participants was a monthly newsletter describing -
developments over the past month and camtunicating specific future plans,
This newsletter was sent to everyone we could identify having any interest
in the project including administrators .teachers, State Department -
personnel, PFederal .Contact persons, interested parents and to various
consortia focussing on related areas. In each issue of the newsletter, we
requested genaral and specific responses to areas of general concern in an
attampt to establish two-way commmunication, ' :

o0
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We also, through experimentation, found it extraordinarily effective to
communicate with the communities through local media. These "ads" were

Placed strategically by our contact persons working in a special education
consortium centrally located within the region. :

Having a good working relationship with the local consortium helped in
retaining good channols of communication with local superintendents and
principals. This made it easy to arrange “in kind®” support such as class
@ace and made it much simpler to provide workshaps ant supervision,

2. Library Resources
W were not allowed to move a substantial portimofmm—mmubmy

A 100 miles north, and so the availability of materials conatituted a most
K serious problem. o L

Neither the professional librarians in most school districts nor small
town local libraries possesa materials adequate to support graduate study
in a specific field. Asking participants to drive to a suitable library
~ on a regular basis seamed impractical and incompatible with the basic
, - thrust of the project. Inter-library loans, while feasible, somat imes
' involve long delays although with better long-rangs planning this may be a
| problem we could resolve. Prior to the problem becoming a crisis, we
established a amall but well-chosen library of basic texts, journals and
% monographe at the consortium and arranged for a special education
consultant to distribute, the materials cn his rounds, Wo also provided
extensive, annotated bibliographies on request which helped students to be
more accurate in requesting materials by sail from libraries,

3. Transferability of Credits

Since there is no college offering special education courses near the
area, the teachers had enrolled in programs throughout much of the
northeast. It was considered very desirable to establish inter-college
*understandings” regarding the applicability of the crodits offered to the
various programs in which teachers were enrolled. Generally, this was
satisfactorily accomplished. It svems very important to work out these
arrangements on an institutional rather than an individual basis.

Presently, we are past the mid point in the duration of the project.
Although evaluation has been continuously documented, two formal
evaluations were planned.- The first, which has been completed, focussed

. on areas having potential for mid-course corrections, The second,
scheduled as culminating event, will be devoted to gathering material
from which we can make inferences regarding the refinement of the project

@ to enhance its potential for use in other remote areas. Among the

abjective measures used in evaluating the project:

Aruitoxt provided by Eic:
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= Clinical supervisors are to be evaluated through trainee. ratings.

- mmmmhemlmtedbystNmtnchmmtstwu
of students. |

= Modules, texts, etc. to be evaluated by student ratings,

- nnmmzmjoctwmummteummammunmt
M'mmmmqnwinym. _



r . | | o , | 12/31/84
. | _

P | | DIVISION OF PERSONNEL PREPARATION
| | | YECHNICAL APPLICATION REVIEW

An external techaical review consisting of individual and panel technicat
, evaluations of applications is dest to obtaie the best avafladle pro-,
) " tessional judgment regsrding each application submitted to this progrem
. for funding, The . individual and panel . recosmendstions regarding the .
quatity of the application and the statements of strengths and waaknesses \
form & criticsl hase upon which final funding recommenditions are made. |
After the extarnal review of spplications, the progrem staff will review |
the applications to verify that they are accurately assessed and that
those which are recoimiended for funding are consistent with the regulatfoms
and with the overal) intent of this program. : 5 \

These instructfons are composed of three major parts. Part I, Reviewer \
{nstructions, contains information about confidentislity and conflict of

interest; Part 11, Directions for Technical Review, provi e overview | -

of the review process and how to best evaluate appli s o Part 111,
Evaluation Criterfa, provides indepth informatios adéut how tc use the
criteria in gvaluating an applicetion. Vo -

& PART 1: REVIEVER INSTRUCTIONS

A. Confidentiality

All panelists should be extremely careful not to discuss, at any time
outside the panel meeting room, any application, comments, recommenda-
tions, or evaluations. Each application belongs to thuse who developed
it, and we must safeguard the rights of each applicant. The names of
individua! panelists for particular aspplications are rot relessed to
safequard your identity. After the review process is completed,
applicants may request copies of the reviaws, btut the names of the
panelists will be deleted from the forwms,

B. Conflict of Interest

Departmental regulations require that no reviewer resd an spplication
on which-he or she has a conflict of interest. A conflict of interest
exists when any application pending before the Depirtment of Education
has a relationship with or involves the panelist, the panelist's spouse
or partner, a profit or non-profit organization in which the panelisi

® serves as an officer, director, trustee, partner, or emplayee, or any
person or organization with whom the panelist has a presenst -or anti-
% cipated relationship involving employment or financial interest.
Q , ' t'
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" No panel will Do constituted on which two reviewers are frem

the same orgaafzation. or fiastitutfon, defined. as encompassing the

entire Tegal estity (e.g. Unfvergity. of e.mam.. Y compuses),

If at any time, a panelist thiaks that he/she may have a conflict of
interest on any application, he/she should 1 lmty talk -m qu

- prograp/NWPS5 cepresentative of his/ber panel. . ©

Panelists who are convened are considerad to h ‘f a WIW!

during the time they are reviewing applications, ‘As ol
it 1s & confiict of taterest to. pifticipate in any form of n

_ of the Congrest. Paneltits sust be' carpfut €6 4 IQ cuuct with
mcsmtuﬁu in mmw ot governmuit mipddse.’ - L
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A Individwe) fevies .
This review shoyld rcsult in: |

(1) A specific recommsndation (mmalnnwwn) as to whather

or not a project merits support,
{2) utim of each evaluation criterion -Mch ucuntﬂy reflect

the mim $ J::mt rcgnming the dmrits ol' sach mmu- '

;!Oﬂ

(3) Datatled docunenntion of speciﬂc st lu and nukmm of
ml‘\ application uMch suhstmtnm w&am
rating., . :

-~

B. Convened Panel Review

The purpose of panel. discussions is to provide far consideration
of .gich. application by individual revigwers who have wm
expertise, but: who may bring different areas ef knmﬂd‘m
experience to bear on the discussion, |

_em qpliuﬂqn will be discussed fn tuen, wma mh mim'

. having &s opportunity to share bis/her e"lugﬂm of the
. application, R

a
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Panel members will not normally céang their written {individual
ratings or comments during or as a nesult of the group discussion,
If, however, a reviewer changes his/her judgement of an application
as a result of the discussion, the panelist may add the changed
ratings in the space provided on the first page of the form and
should state major reasons therefore on appropriate page(s) of the
review form and date and initfal each reason for amending.

C. The REVIEW FORM 1s intended to assist the readér in providl'ng a detatled
review of each application and a device by which judgments can be best
communicated to the proqram,

(a)

(b)

(c)

(d)

(e)

Ratings

The cqver'lof the REVIEW FORM is for identifying information.
it is essential that you complete a review cover gage for each
application. . o

The REVIEW FORM includes the funding criteria as stated in the
program regulations. Only these criteria are to de considered
when reviewing an application. :

indicate your rating of each review criterion” by entering an
appropriate numerical score within the range given,

(1) Use the midpaint of this scale for applications that are
just adequate, and rate stronger and weaker applications
related to that midooint.

(2) Do not hesitate to rate applications at either extreme
when there is justification.

The section labled -Strengths and Weaknesses” 1is provided for
narrative comments \regarding the strengths and weaknesses of
the application on.\each triterion, These .responses are very

important inj providing feedback to applicants as well as teo

0SERS Program personnel, Whenever possible, comments should be
supported with specific examples from the application including
page numbers, if appropriate,

A summary of the most ‘saHent evaluation {tems is extremely
helpful for feedback to the applicant as well as to the OSERS
program staff,

should be consistent with written comments; e.g., disapproval and

approval recommendations should be consistent wih ratings. If tiere is a
discrepancy between your rating and your recommendation, please provide an
explanation for the discrepancy.

N

. e



Your evaluation 15 an important component in the review process. Your
commen’s provide valuable input in the decision-making process, and also
provide helpful feedback to the applicants - both those who are funded and
those who are unsuccessful. Since the applicant may request reviewers'
comments (reviewers' names a.e deleted), full and fair Justification of
your ratings {s of utmost importance. gg
These are some characteristics of high quality reviews and dvaluation
statements: A ' L

° Consideration of all criteria, SN
¢ Objectivity of judgment,

° Specification of exactly what elements of a given criﬁgrion
were considered,

° Differentiation of comments based on fact frdm those based
on professional judgment,

° Specific reconciliation when an overall judgment is based on
a mixture of strengths and weaknesses, and -

Low quality reviews and summaries are characterized by:

° TJoo little documentation (e.q., "yes”, "no", or “good"),
¢ Comments that cannot be cjearly related to the criteria,

" Comments (hat are inconsistent with ratings or recommenda-
tions,

° Comments that are {naccurate,

°  Comments that are facetious, pejorative, btased, or other-
wise inappropriate or unprofessional, or

°  Judgments that are outside the scope of responsibility of
the reviewer.

D. Role of the Panelist

Panelists serve as impartial judges of the extent of the need for
the proposed activities and of the applicants' potential for meeting
that need,
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E.

Panelists who recefve applications in advance should come to meetings
fully prepared, with appropriate, written documentation. The document-
ation must  provide understandable, operational feedback about the
strengths and weaknesses of each proposal, so that successful grantees
will be -able to improve their projects and unsuccessful applicants
will b: able to improve future applications. In the latter case, the
panel evaluation s likely to be all that applicants recetve for thelir
efforts, and 1t should be worthwhile, -

Panelists should try to be consistent in holding all applicants to the
same standards. In scoring, panelists should be especially careful to
make their narrative comments consistent with their recommendations
and numerical scores. For example, high praise should not be given to
applications with low scores and high scores should not be given to
applications with serfous deficiencies. Panelists  sho.id evaluate
the applicants’' written responses to the published criteria. 1If an
application lacks supporting documentation (e.g9., data, sub-contracts,
letters of agreement, vitae), they shou'd not assume that it exists,
even if they know the applicants apart from their applications.

In the discussion, panelists should listen to each other, It is not
always possible to reach consensus, but it fs possible to share
insights. The ideal panel member {s able to disagree with other
reviewers, and to chanqe, when new evidence is presented with

reqgard to a particular point,

Role of the Program Officer

The Program Officer will not sit as a panelist, share the results
of his/her analysis of the application, vote on scoring the applica-
tion, discuss any prior history of the applicant, or make statements
that the panel could construe as a preference for either approval
or disapproval. '

The Program Officer, in concert with AMPS staff, will dnsist on a
thorough and fair review of each application. The Program Officer
will answer requests tor information about program requlations and
assure that only the publt}shed criteria are used in individual and
panel reviews. A major’ résponsibility of thé. Program Officer 1s to
review forms for accuracy and adequacy, and to. return reviews that
are not appropriately documented for additional information before
the panel is dismissed. ‘



F. Role of the Grants Officer

G.

The Grants Officer shall actively participate in the delivery of the
orfentation and instructions to the panelists. He/she shall interpret
grants management policies to panel members and shall advise panelists
of conflict detween their proposed actions and existing requirements.
The Grants Officer may attend any portion of the review process in an
advisory capacity. , )

As an integral part of orientation/instructions to the panelists, the
Grants Officer will stress the following: the key provisions of EDGAR;
the interpretation of conflict of {interest; the requirements for
independent reader evaluations; the requirement that all application
review be based exclusively on published evaluation criteria; the
requirement that discretionary grant awards be made on the basis of
the quality of the submitted application; the need for concise, clear,
supporting rationale for judgments; the need for the orientation and
instructions to panelists to conform to rules and regulations; the
need for program staff evaluations to supplement the peer review
process; review formsé that may be obtained under the Freedom of
Information Act; that peer review, although advisory, should largely
determine the rank order of funding; thot the Grants Officer serves as
a resource person for the readers as necessary; that applications go
through additional processes after peer review; the role and respons-
ibilities of the Grants Officer, and other {information as may be
appropriate.

Overview of the Review Process

Brief descriptions of procedures that are followed in grouping applic-
ations, seiecting reviewers, ranking applications, and for reviewing
applications and recommendations within DPP are contained in the
following sections for your information,

1. Grouping Applications for Review

In order to process the large number of applications submitted to DPP
each year, the Division has developed an Application Characteristics

code sheet. The current version of the code sheet consists of applicant -

name, State, PR number, and sitx “checklist” sections. The checklist
sections are (1} Cateqory of Application (competition), (2) Curriculum
Content, (3) Role of Trainee Upon Completion of Training, (4) Geographic
Area Served, {5) Special Populations Served, and (6) Degree Level. At
the time the applications are received, a code sheet is completed for
each application. Based on the information summarized on the code
sheets, applications are grouped within competitions according to
common characteristics. The applications are then arranged into sets
of approximately 10-15 applications for assignment to individual panel
subgroups.

‘ T
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2. Selection of Qua Hﬂed Reviewers

The information contained on the Application Characteristics code
sheets is used to identify the areas of expertise need in the pools of
qualiﬂed reviewers to be drawn from the DPP-maintained fteld reader
system. ‘In keeping with the evaluation plan, OPP staff verify field
reader expertise and randomly select potential reviewers for each
group of applications, The names of potential reviewers are submitted
to the Office of the Director, SEP, and to the Assistant Secretary,
OSERS, for review and approval. Once a 1ist of potential reviewers is
approved, DPP staff contact the potential reviewers to determine their
availability and willingness to review applications. Reviewers are
contacted in random order until sufficient numbers of panel subgroups

‘are committed for each qroup nt app!ications.

3. Rank Order Process

tach of the -reviewers of an application independently completes the .
Application Evaluation Form (ED 9049). The reviewers convene in panels

in Mashington, D.C. The panelists discuss each application as a group,
and complete and sign a panel summary.

-
-

Once all reviews are completed for a given competition, post-panel raw
scores are converted to standard scores. TYhe normalized scores of the
three reviewers are averaged, and applicatfons ranked on the basis of
the average standard score.

4, Project Nfficer Review

Applications, completed reviews, and a rank order listing of applica-
tions are delivered to DPP Project Officers after all reviews are
completed and a projected funding cutoff computed. Project 0fficers
then review all assigned applications, as well as reviewer's scores,
written comments, and overall panel recommendations. The end result
of this analysis s a specific recommendation to fund or not to fund
each assigned application,

5. Other Levels of Review

Branch Chiefs note their agreement or disagreement with Project Officer
recommendations and provided a rationale for disagreements. Branch
Chiefs then forward all documentation pertaining to the review process
and funding recommendations to the Director of DPP., The recommenda-
tions are then reviewed by the Director of SEP and the Assistant
Secretary for OSL[RS. When concurrence is obtained, the recommendations
are sent to AMPS for processing. Grant Officers contact the Project

"Directors of recommended applications for negotiations. The Applica-

tion Contro! Center returns the applications not recommended for

funding to the applicants.
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H. Evaluation Cnnsideratinns

Ltegal and regulatory requirements mandate that evaluations be based on
publ ished selection criteria, and thase criteria only. Applicants submit
applications with no constraints beyond published program guidelines and
evaluatfon criteria. Additional considerations at the point of review and
evaluation would be grossly unfalir. Reviewers must adhere rigorously to
this concept. '

Published criteria for general application evaluation are duplicated in the
Technica) Review Form. 1In some specific cases, especially Requests for
Proposals, additional or alternative criteria may be established, and
specific instructions provided for reviewers. In either the general or
specific case, judgments reqgarding strengths and weaknesses should be
limited strictly to tssues within established criterion areas.

RI.COMMENDATIONS

Over the years reviewers have offered recommendations ranging from “This
application should be enshrined” to "This application should be entombed.”
However, our official position is that the reviewer is limited to two
choices: Approval or Disapproval. Our experience shows that these distinc-
tions are made with a high degree of reliability. The following guidance
is provided to maintain and possibly to enhance this reliability.

The specific recommendations of:

- a) Approval (A) - The application is worthy of support essentially
as submitted. Minor modifications may still be suggested in your
narrative justification, but this recommendation assumes that the
project merits suppart even if such suggestions are rejected by
the applicant. Reviewers occasinnally wish to recommend certain
aspects of a propo~ed project, but not the entire scope of the
project described in the application. In such cases, the parts
of the proposed work . recommended for approval must be precisely
noted, and documentation must clearly indicate reasons for the
partial approval.

b) Disapproval (D) - This recommendation should be made if the
application is undcceptable as submitted or if it is worthy of
approval only with extensive modifications,
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2. Selection of Qualified Reviewers

The information contained on the Application Characteristics code

sheets is used to {dentify the areas of expertise need in the pools of
qualified reviewers to he drawn from the DPP-maintained field reader
system. In keeping with the evaluation plan, DPP staff verify fileld
reader expertise and randomly select potentia! reviewers for each
group of applications. The names of potentfal reviewers are submitted
to the Office of the Director, SEP, and to the Assistaat Secretary,
OSERS, for review and approval. Once a list of potential reviewers is
approved, DPP staff contact the potential reviewers to determine their
availability and willingness to review applications, Reviewers are
contacted in random order until] sufficient numbers of me\ subgroups
are comwitted for each qroup of 2pplications.

3. Rank Order Process

Each of the reviewers of an, application independently completes the
Application Evaluation Form (ED 9049). The reviewers convene in panels
in Washington, D.C. The panelists discuss each application as a group,
and complete and sign a panel summary. -

Once all reviews are completed for a given cometit‘lon. post-panel raw
scores are converted to standard scores. The normalized scores of the
three revieowers are averaged, and applications ranked on the basis of
the average standard srore.

4. Project Officer Review

Applications, completed reviews, and a‘rank order listing of applica-

tions are delivered to DPP Project Officers after all reviews are

completed and a projected funding cutoff computed. Project Officers

then review all assigned applications, as well as reviewer's scores,
written comments, and noverall panel! recommendations. TYhe end result
of this analysis is a specific recommendation to fund or not to fund
each assigned application,

5. Other Levels of Review

Branch Chiefs note their agreement or disagreement with Project Officer
recommendations and provided a rationale for disagreements. Branch
Chiefs then forward all documentation pertaining to the review process
and funding recommendations to the Director of DPP. The recommenda-
tions are then reviewed by the Director of SEP and the Assistant
Secretary for OSERS. When concurrence is obtained, the recommendations
are sent to AMPS for processing. Grant Officers contact the Project
Directors of recommended applications for negotiations. The Applica-
tion Contro) Center returns the applications not recommended for
funding to the applicants, ‘
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H. FEvaluation Considerations

N

Legal and regulatory requirements mandate that evaluatfons be based on
pudbl ished selection criteria, and those criteria only. Applicants submit
applications with no constraints beyond published program guidelines and
evaluation criteria. Additional considerations at the point of review and
evaluation would be grossly unfair., Reviewers must adhere rigorously to -
this concept. ) '

Published criteria for genera) application evaluation are duplicated in the
Technical Review Form., In some specific cases, especially Requests for
Proposals, additional or alternative criteria masy be established, and
specific instructions provided for reviewers. In efther the general or
specific case, judgments rrqarding strenqths and weaknesses should be
limited strictly to issues within established critecion areas.

RECOMMENDATIONS

Over the years reviewers have offered recommendations ranging from “This
application should be enshrined” to "This application should be entombed.”
However, our official oosition 1s that the reviewer is limited to two
choices: Approval or Disapproval. Our experience shows that these distinc-
tions are made with a8 high degree of reliability. The following guidance
is provided to maintain and possibly to enhance this reliabiddty.

The specific recommendations of:

a) Approval (A) - The application is worthy of support essentially

' as submitted. Minor modifications may still be suggested in your

narrative justification, but this recommendation assumes that the

project merits support even 1f such suggestions are rejected by

the applicant. Reviewers occasionally wish to recommend certain

aspects of a propowed project, hut nnt the entire scope of the

project described in the application. In such cases, the parts

of the propaosed work. recommended for approval must be precisely

noted, and documentation must clearly indicate reasons for the
partial approval.

b) Disapproval (D)} - This recommendation should be made if the
application is unacceptable as submitted or if it is worthy of
approval only with extensive modifications.
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RATINGS

Reviewers have expressed more concern about the assigrment of numerical
ratings than any other aspect of the review process. And in one sense
this §s the most critical determination in the evaluation. We have found
that the recommendation (A or D) Is the most reliable judgwent required,
and that the narrative documentation is the most generally useful informa-
tton provided by reviewers.. Nevertheless, at the critical deciston point,
the last application to be funded versus the first not funded, the decision
s 1ikely to hinge on the rating. Thus, it is vital to carefully consider
these numerical ratings. ,

The major problem with ratings is appropriate anchor points. One reviewer
may assume that all applications are basically good and start at the positive
" extreme of the scale, subtractinn points for specific weaknesses. Another
may assume that the applicant must prove everything, start at the negative
end of the scale and give points for application strengths. While either
system is likely to array applications in essentially {dentical order, the
absolute numerical values obtained may be quite different. Such differ-
ences present difficulties when ratings must be considered across many
groups and reviewers, with any one group considering only a small portion
of the total pool of applications, | '

Establishing clear ancher points for the rating scales {s complicated by
the fact that Federal requlations prohibit setting arbitrary cut-off scores
for acceptadbility. '

We have found that the hest procedure is to assume an application that is
“just adequate” on a given criterion should fall at the mid-point of the
rating scale. " From this anchor point, ratings can be increased or lowered
on the basis of strengths and weaknesses of the application. Adherence to
this general approach to ratings will help to assure that numerical scores
are consistent with recommendations and narrative, and relatively reliable
ACraas reviewers, ‘

While experience has shown this tn be the hest general approach, it does
snem to produce very leptriurtic distributions of scores. Such distribu-
tions frequently mave the differences in values quite small in the critical
range of "last funded - first not funded.” The problem is compounded by
an apparent reluctance of reviewers to assign- extreme scores. The phil-
osophy seems to be -- "1 can find something wrong with any application,”
and/or "No application can be a1l bad.” The ideal reviewer does not
hesitate to assign a maximum score or a zero if such score is justified,

In those cases whece only some parts of a project are recosmended for.
support, the ratings should reflect reviewers judgments on those aspects
of the project which are tavnrably recommended.




T11.  EVALUATION CRITERIA

This section provides you with addftional information on each published
critecion which should assist you in evaluating applications. The discus-

sfon s

A..

organized using the following three topics:

Criteria for Selection. '1ﬁe criteria Tisted in the flrst secti¢n

are those -stated in the program regulations. Only these criteria
are to be considered when reviewing an application '

Discussion of the Selection Criteria. This section contains the
critical Interrelated Tfactors relevant to quality planning of
projects and s intended to given you further understanding of
each criterion, This information. was prepared by staff of the
Division of Personnel Preparation in the "Quality Project Plaaning”
document, and is sent to all applicants,

Guidel ines for Assignigg,ﬂumerical Ratings. This section provides
concrete exampies. of appropriate scores for various levels of
quality in applications, These examples are intended to give some
gutdance for numerical ratings to increase the uniformity 1in

reviewer's ratings, , .

1. Extent of Need for the Project (25 points)

A. Review the application for information that:

<
(1) Shows the project meets personnel training needs consistent
with the purposes of Part D of the Act;

(i1) Describes the needs addressed by the project;

(1i1) Describes how the project relates to --

(a) ldentified personnel shortaqes in the field for projects
proposing to provide preservice training of personnel for
careers in the fields of special education and/or related
services; or

(b) Personnel training needs for special projects, parent and
volunteer projects; and

(4v) Describes the henefits to be gained by meeting proposed person-

nel needs.
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TemER S

This selection criterion focuses on data-based project planning,
Relevant data are identiffed. Related studies are synthesized. The
data are critiqued and discussed in terms of. {implications for the
proposed project. The data presented become the basis of the objectives
of the proposed project. WNeed {s established in terms of the number of
additional personnel curreatly required, or changes in population or
service delivery - systems which would require additional personnel or
new types of personnel. The need 1s also established for the specific
tratning curriculum and consists of research studies, including task
analyses of roles, studies on personnel staffing patterns, research on.
adult learning, and instructional prugramming for handicapped children
and youth. There should also'be a discussion of other training programs
responding tu the same needs. Since the purpose and objectives of the
project are data-based, the outcomes of the project are measureable.
The intended outcomes of the project become the basis for a discussion
of the benefits to be Werived from the project.

Part D of the [ducation of the Handicapped Act (EHA) recognizes the
need for assistance in training personnel for careers in special educa-
tion and related areas including --

(a) Special Education teaching, including speech, language;'ﬁnkr-—~

hearing impaired, and adaptive physical education;

(b) Related services to handicapped children and youth in educa~
tional settings; ‘ :

(c) Special education supervision and administration;

(d) Special educotion research; -

(e} Training of special education personnel and related service
personnel providing special services; and

(f) Tratning of parents of handicapped children,

Portinent, federal regulations, published July 10, 1984, (34 CFR Part

1HR), particularly the Jdescription of training priorities, Section
31411 further defipne the types of training activities puthoriznd.
The types of training rtivities to be supported during a specific

year as listed tn the closing date announcement published in the
federal Register, [he application must address priorities set forth
in documents in order to establish that the project meets the needs
recogqnized in Part D of the Act,

Look for information thit establishes the need to train additional
personnel in terms of the needs of handicapped children. Justification
may tnclude:

1. State Educational Data
-=- CSPD ,
-- Yoc Ed, Rilinqual Ed, etc. (as appropriate)
Teacher fducation Certification
Diviston nf School Statistics
Letter of Support;

[}
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In descridbing the benefits to be gained by mtinq identified personnel

- 2. Particular type of training intervention proposed;

3. Changes in population, . _
4, mnges in service ‘deYivery systems which would require
ittonal personnel;

5. Analysts of existing programs and resources at related train-

ing centers in the same geopraphical arra to premt wasteful
duplication.

needs, applications should include:

1. Delineation of the number and type of personnel to be trained\

through the project in order to meet the need;

2. ldentification of the roles for which the t.ntm 1s prepared;
and

3. Description of what placement procedures applicant agencies
will use to assist the trainees in securing employment 4n
_order to meet the identified need.

C. Scoring Examples:

25

20

15

10

The applicant has clearly established the need for the project by
citing research and need data. Information describes how the
project relates to personnel needs i{dentified by- SEAs. Benefits
to be‘ gained by meeting personnel needs are clearly and fully
described.

Needs are fully documented based on CSPD data and national needs
assessment information., However, the project wnuld be strength-
ened by 1including research data. There was no analysis of
extsting programs within the geographic area to prevent costly
duplication,

The applicant addresses a critical need and has developed a strong
rationale based on a review of relevant literature but does not
document the need in terms of CSPD data,

Applicant—presents data to support its interpretation of the need
but data sources need to be identified. Benefits to be gained are
only vaguely described, _
The need for the project is presented, but not documented. The
applicant does not clearly- delineate the number of personnel to
be trained and what procedures the applicant will use in order
to ensure that the trainees will be prepared to meet the need
described in the application.

. The application fatls to address the issue of need for the person-

nel to be trained.
- .

- 12 -
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Progras Content (15 points)

A. Review the application for information that shows --
(1) The extent to which the application includes a description of

competencies that each program participant will acquire and how

the competencies will be evaluated;

(it) The extent to which substantive content and organization of the
program -- . .

(a) Are appropriate for the attainment of knowledge and

competencies that are neeeded for the provision of qualjlty

services to handicapped children and youth; and !
(b) Demonstrate an aumes'g of relevant methods, procedures,
techniques, and instructional media or materials that can be
used in the preparation of personnel who serve handicapped
children and youth;

(111)  The extent to which appropriate practicum facilities are
available to the applicant and are used for such activities
as observation, participation, practice teaching, laboratory

{ or clinfcal study, internship, or other supervised experiences

of adequate scope, combination, and length; and

(iv) Thé extent to which program philosophy, program objectives, and
program activities are related to the educationdl needs of
nandicapped children and youth. ‘

This selection criterion addresses the actual tratining curriculum to
be used or developed, and the instructional methodologies and the
modes of instruction tn be .employed. Consequently, the criterion

emphasizes not only the identification of the appropriate skills to be.

develnped in the trainee, but alsn the most efficient and effective
methods of imparting those skills., The criterion leads to the assess-
ment of the competencies identified, the instructional program itself
(1ts effectiveness in developing the i{dentified competencies, and

whether it is the best way of imparting those skills), and assessment

of the field based experiences for trainees.

Review of the extent to which the application describes competencies
that each prngram participant will acquire and how the trainees
will be trained should include such considerations as:

1. A list and description of compe;gjﬂ'es*.?
2. An explanation of how the competencies were selected;

3. Relationskip of competencies to the roles of the project’s
graduates; ond .
4, An explanation of how trainees will be trained; '

rr
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—~——— ———— The extent to which coutent—aud_ocganum of the pregram
. are appropriate- for the sttainment of the knowledge and competencies
necessary for ‘the grovision of quality educational services to handt-

1.
2.
3.

4.

capped children and youth can be Judged by considering the

Uescription of training proqram that shows the relationship
of activities to program philosophy .and program objectives;
, Description of finstructional units (esg. courses,’ workshws.
'etc.) in terms of competencies;

Discussion of how the program and activities meet or exceed
State and professionally recognized standards for the training
of special education and related services personnel including
sufh variables as:

a. Faculiy
b. Students

- €. Resources

g. Enviraonment
e. Academic offerings
f. Reports of recent alumni and employing agencies

. 9. Reports of accrediting bodies; and

Discus_sion of %=cw the program will meet” or surpass the

test of “promising and useful” practices.

In demonstrating an awareness of relevant methods, procedures, tech-

niques, and i1nstructional media or materials that can be used in the
preparation of personnel who serve handicapped children and youth,
the application should include

Discussion of Hterature and how the appllcation responds
to the research cited;

Description of relevant, up to date methods, procedures,
techniques, instructional materials, and media to be used in
this training program;

Nemonstration of awareness of relevant methods. procedures,
techniques, and instructional media or materials which have
already been developed and evaluated;

Demonstration of creativity in adapting or adopting methods,
procedures, techniques, and instructional media or materials
already in existence and the capability of creating them when
necessary to do so; and

Shows evidence of creativity in both initiating and responding
to various processes designed to foster interinstitutional
sharing of mpthuds. procedures. techniques, and instructional
materials.




,‘/
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Judging the appropriateness and availability of practicum factlities.
should include consideration of:

l.
2,

3.

4.

Description of practicum sites;

Explanation of the relevancy of the proposed actiﬂths at
the site to the tompetencies sought by participants: .
Evidence of the development and operation of a continuum of
practicums ranging from simple, controlled situations to more
complex field experiences throughout the training cycle-
Evidence that the practicum experiences are:

a. varied,

‘b, continuyous,

c. fintegrated,

d. intensively supervised, and

e. evaluated |
Evidence that the duration of the practicum tcthﬂties is
sufficient to develop the intended trainee competencies: and
Rationale for the type and number of practicum facilities and

activities which 1is supported by experience, professional

consensus, and/or empirical data.

The extent to which the program philosophy, program objectives, and
program activities are related to the educational needs of handicapped
children and youth can be judged by the following indicators of

quality,

1.
2'.

A good application:

Traces th~ process by which the identified needs were incorpo-
rzied into the structure of the training program;

Explains the participatnry procedures employed to ensure that
the training project will be responsive to the needs of
handicapped children.

Groups invonlved in the planning, and which will be involved
in the implementation and evaluation of the project include:

a. Students (trainees)

b. tmploying agencies

c. Facuity

d. ‘ Parents of Handicapped children
e. Other interested persons
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| . C. Scoring Examples:
15 The'training program is an appropriate caupetencyl base& model that
includes defined criterion levels for achievement of each competency;

controlled practicum sites are matched to the achievement of specific
competencies for students and Supervisors,

15 Program content i{s comprehensive and of high quality, offerings -. -
are cyrrent and practica locations and activities clearly related to
program competencies,

10 The program content is directly related to project objectives and
appears well-suited to achieving {ts objectives. Although comp-
etenclies are listed, there is little discussion’ on how they will
be evaluated. o

10 Program s well organized, content is substantive and competencies
are apprepriate but applicant does not discuss methods, procedures,
techniques, media, etc., that can be used in the preparation of
trainees.

5 Competencies are listed but without any indication how competencies
(a) will be evaluated, (b) are appropriate for students, (c) are
related to methods, media, or materials, No mention of internships or
. - other supervised experiences. .

5 Discussion of competencies to be achieved is too general. More speci-
fic information is needed.
!

0 Applicant does not laddress program content, {.e., competencies are
not )isted; practica sites are nnt identified.
\ )

3. Plan of Operation (15 poin{s)

\
A. Review the application for information that shows the quality of the
plan of operation for the project. Look for information that shows --

(1) High gquality in the agsign of the project;

(i1) An effective plan of %mnagement that ensures proper and efficient
administration of the project;

\ . =
(11i) A clear description of how the objectives of the project relate
to the purpose of the program;
(v} Thé way the applicant pl'ns to use its resources and personnel to
achieve each ohjective; and

. (v} A clear description of 'pou the applicant will provide equal
access and treatment for eligible project participants who are
members of groups that have been traditionally underrepresented,
such as -- (a) Members of racial or ethnic minority groups;
(b) Women; {c) Handicapped ﬁfrsons; and (d) the elderly.

o / -16 -
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This selection criterion addresses the overall plan for the project.
It explicates the project objectives, timelines, critical events, and
staff .and resource allocation. The criterion focuses on the clarity
and logic of the plan. The plan emphasizes internal project management
contrals, scheduling activities, monitoring progress, and staff and
student performance. Because the plan of operation covers the entire
project, procedures related to activities covered by all other selaction
criteria are addressed.

Review of the application for information that shows the quality of the
plan of operation for the project in quality of the design of the
project should consider:

1. Specific activities are identified for each objective;
2. Project activites stated in measurable terms;
3. Resources, including personnel, agg.identified by objective.

In judging the administration of the project, does the plan include:

An established line of authority?

Clear responsibility for staff members?
Responsibility for supervision of activities?
Responsibility for evalustion of activities? ~
Responsibility for supervision of resources?
Activities scheduling chart?

Timeline projections for program activities?
Expectations for students?

O~ N LN e
| ]

A clear description of how the objectives of the project relate to
the purpose of the proqram show that:

1. Each objective is related to the needs data
2. The objectives are:

a. Relevant tn achieving program godls

b. Readily understandable

c. Measurable

d. Realistically attainable

e. Professionally credible

&

The way the applicant plans to use {its resources and personrel to
achieva each objective should show:

1. Evidence that personnel allocation planning has occurred,
" {ncluding consideration of: ~

a. Personnel charged to project budget
b. Personnel ¢onating time

c. Research assistants

d. Graduate assistants

- 17 -
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2. Evidence that resource allocation planning has occurred should:
consider:
L.
3. Resources provided by the applicant
db. Resources requested in the budget

A clear description of how the applicant will provide equal access and
treatment for eligidle project participants who are members of groups
that have been traditionally underrepresented, should include:

1. Description of intended trainee population in terms of tradi-
tionally underrepresented groups, -

2. Procedural steps to ensure appropriate representation,

3. Discusston provides clear, specific plans and strategies to
recruit trainees and to finsure that they have a successful
training experience.

Scoring Examples:

15

10

Tne plan of operation clearly shows high quality in the design
of the project, includes an effective plan of management, contains
a detailed description of how objectives of the project relate to
the purpose of the program, delineates the applicant’s plans to
use resources and personnel to achieve each objective, and does
describe how the applicant will provide equal access to handi-
capped and minority qroups.

The objectives, including the use of personnel and resources to
attain the. objectives, are clearly stated. Activities for each
ohjective are identified and stated in measurable terms, Time-
lines are established. However, there is only a brief statement
assuring equal arcess, rather than a discussion of clear specific
plans and strateqiss the applicant will use to accomplish equal
ACT PSS,

The objectives are stated, but the management plan of the project
is not clear, timelines are not clear, responsibilities of each
staff member are vadue.

The objectives are stated, but activities for each are not well

delineated, Activities are not clearly measurable and respons-
ihilities of statf members are not delineated.

- 18 -
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Evaluation Plan (15 points)

A. Review the application for information that:

(1) Shows the quality of the evaluation plan for the project.

(#1) Shows the methnds of evaluation that are appropriate for the

project and, to the extent possible, are objective and produce
data that are quantifiable.

This selection criterion focuses on the plan for evaluating the
project. Emphasis is given to {dent:fying the evaluation activities,
scheduling the activities and assigning personnel to implement the
activities. The criterion prompts an assessment of the evaluation
activities and instruments,

Review the application regarding the quality of the evaluation plan
for the project should address these majer elements::

1. Evaluation of trainee selection, ,

2. Evaluation of the effectiveness of training, including members
of groups that have heen traditionally underrepresented. This
includes evaluation of the persons being served by the project
such as:

a. Trainees

b. Employers

¢. Parents of handicapped children

4. Handicapped children, and

e. DOther interested community members

. Evaluation of subsequent trainee employment,

fvaluation of the management/administration of the grant,
including a record keeping system of  each student which
consists of: 4

o
-

a. The speciality area of the student

h. The type of endorsement sought certification
c. The tyge of position sought, and

d. The date planned completion of training.

5. Methods of gquality control used.

The plan should address not only the type of information collected,
but also:

1. How it will he collected,

2. Who will use it, and

3. When and for what kind of decisfons it will be vsed,
4

5

* L]

. Who 1s responsible for each evaluation activity, and
. Thet it will be reported according to project activities.

-19-93
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AY

Showing that the methods of evaluation are appropriate, objective,
and quantifiable should include consic!eration of:

1. Evidence that the evaluation methodology 1s sound and based
on appropriate research; _

2. Procedures that ensure the objectivity of the evaluvation;

3. Rattionale for the types of qualifiable data to be collectgd'
4. Types of data to be collected including:

a. HNumber of personnel to be trained each year
of the grant, \
b. Categories of personnel to be trainedt

5. Impact of the personnel prepared on services for handicapped
children. .

Scoring Examples: . -;3

15

10

The evalvation plan comprehensively assesses the success of each
function/activity, specifies data to be collected, states the
criteria to evaluate the project's final results, specifies the
positions of employment of graduates, and the graduates' judged
proficiency by emp!oyers,

The evaluation plan comprehensively assesses the success of each
function/activity, specifies data to be collected, states the
criteria to evaluate the project's final results, and specifies
the positions of employment of graduates. The plan  fails to
include the collection of any data on the graduates' proficiency
as judged by their employers.

The evaluation plan includes some procedures to assess progress of
trainees during their training but lacks any as.essment of the
performance of gqraduates fnltou{ng completion of their training,

No procedurrs are dnscribed to assess the project's performance or
results.

- 20 -

74



Quality of Key Personnel (15 points)

A. Review each application for information that shows the quality of the
key personne! the. applicant plans to use on the project. Look for
information t!at_shoqs -

(4) The ?uallfications of the project director (1f one is to be
used);

(it) The quafifications of other key personnel to be used in the
project; R

(141) The time that each person plans to commit to the project; and

(iv) The extent to which the applicant, as part of 1ts nondiscrim-
tnatory employment practices, encourages applications for
employment from persons who are members of groups that have
been traditionally underrepresented such as -- (a) members
of racial or ethnic minority groups, (b) women, (c) handi-
capped persons, and (e) the elderly. - .

This criterion focuses on the credentials and assignments of the
project’'s staff., The key is an assessment of the skills of personnel
in relation to the roles they are to perform on the project and the

amourit of time they are tn davote to the project. Obviously, all the

skil11¢ needed to implement the project should be represented when the
credentials of the «taff are viewed collectively. The following
nquality indicators should be addressed:

1. The qualificatinn of the project director (if one is to be used).
(a) Has hoth formal training and experience which is related to
the content nf the propnsed project,
(h) Has experienre as a trainer; and
(c) Has adminintrative and manayement skills,

2. The qualifications of other key personngl.

(a) Have appropriate mix of skills to implement the project;

{(b) Have strong background collectively in the content area(s);

(c) Evidence mastery of relevant scholarly and professional
substance; t

(d) Demonstrate the skills necessary for training.students in
processes by which handicapped students may be educated;
and >

(e) Presents evidence of the skills of the practicum staff to
conduct training, including the supervisory teachers at the
site.

s



The time that each person plans to commit to the project.

(a) Expressed in full time equivalent {FTE) unfits;

(b) Referenced to an activities scheduling chart which clearly
portrays who is responsible for each of the major project
activities and the time to be devoted to that activity;

(c) Address the issue of other non-profit duties of the staff,
providing evidence that stsff members will be available as
planned.. If duties exceed 1.0 FTE for any staff member, the
agency's policy regarding personnel exceeding 1.0 FTE fis
included in the applicatton,

The extent to which the applicant, as part of its nondiscriminatory
employment practices, encourages applications for employment from
_persons who are members of groups that have been traditionally
underrepresented should consider the following:

(a) A description of procedures for recruiting traditionally
underrepresented groups with the appropriate skills to help
implement project objects for the following roles:

1. Project staff
- ?, Advisory board
3. Consultants

(b) A description of procedures used to assure appropriate minor-
ity representation on the project, if the project specific-
ally addresses the preparation :~ minority special education
personnel, or the preparation of persons to serve specific
minority groups,

C. Scoring Examples:

15

10

The qualifications of the Project Director and other key personnel
are fully outlined showing relevant formal training and experience
which are appropriate for ‘the roles they will perform in ‘accomp-
lishing the goals of the project. Activities and time commitments
of project personnel are clearly outlined in relation to the
overall accomplishments of the project. The application clearly
describes the agency's non-discriminatory cnployment -practices.

Qualifications of the Project Director and other key personnel are

_included and are appropriate to the roles they will perform on

the project. Overall time commitments of the project personnel
are included, but time commitments of each staff member are not
given and/or are not clearly tied into project activities. A
statement of the agency's non-discriminatory employment practices
is included, '
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Vitse are included for all project personnel but th:re is no clear
rationale provided in regard to how their training and experience
relates to the roles they will perform on the project. Overall

time commitments of project personnel are provided but are not

specific to project activites, The application indicates that the

agency does not discriminate tn employment and recruitment activi-

ties.

The qua'dﬂvcationsfof the Project Dlreétor and other key personnel
are not included. The application does not provide personnel time

commitments. It is not clear who will do what. The application

does no* address non-discriminatory employment practices. There
is no Suo.2ment reqgarding employment or recruitment efforts for
Lhose groups which have been traditionally underrepresented.

6. Adequacy of Resvurces (5 points)

A.

Review the application for information that shows --

(1) The applicant plans to devote adequate resources to the
project; . -

(11) Tne facilities that the applicant plans to use are adequate;
and

(111) The equipment and supplies'that the applicant plans to use

are adequate,

I

This selection criterion focuses on the existing resources which
will be available to fimplement the project and those additional

resources for which support is requested in the application, Such

existing resources may include items such as office space, demon-
otration classrooms, field practicum sites, computer support,
word processing, media centers, libraries, relevant data bases,
or an ongoing instructfonal program which can be built upon. The
criterion emphasizes the adequacy of the resources in terms of
the implementation of project objectives. Consequently, resources
are ide=ified and their use in the project is explained.

4 { .
The applicant’s plans to devote adequate resources to the project
should contain the following information:

1. Description of all types of existing and requested resources
that will be used in implementing the project (e.g. fiscal,
human, technical, equipment, and supplies);

2. Description of how resources will be used on the project;

3. Adequacy Tof the existing non-Federal resources combined with

new resources tn accomplish the project objectives is estab-
lished; and

3. 77
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4. Explanation of reasons why and how the existing resources

are not _sufficient to implement the project without the - Q
requested Federal funds. | | ¢ B

The facilities that the applicant plans to use should be adequate .
in terms of the following items, '

1. Des;rtption of the facilities, including sites fbr:

a) Instruction; and | .
b) Laboratory or field experiences T

2. Explanation of the adequacy of the facilities in relation
to: .

(a) Meeting the objectives of the project; |
(b). Accessibility to handicapped populations; and >
(c) Proximity of field experience sites to the project and -

‘trainees. . .

The equipment and supplies that the applicant plans to use must be
adequate. The follawing information should be included:

) 1. Information describing the existing equipéent and supplies
. necessary to implement the projgct objectives; and

2. Explanation of reasons and justification for selecting the
specific equipment and supplies.
C. Scoring Examples:

9 The applicant explains that the resources, equipment, and supplies
necessary to accomplish the program objectives are available ot
requested. An ecxplanation of why and how the specific resources
Iisted will be used. A clear description of the facilities and
their use is included. - .

3 The applicant 1{ists the resources, equipment, and supplies needed
to accompl ishing program objectives. There ‘- little discussion
to justify how the resources will be used.

1 There is no discussion of adequacies of rerources except for that
on the budget justification page,

0 . There is no discussion of adequacy of resources in the application.
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7. Budget and Cost Effectiveness (10 points)

\ A. Review the application for information that shows that the project
e has an adequate budget and is cost effective. Look for {nformation
that shows --

} (1) The budgei for the project is adequate to support the prdject
" activities; and ,
{

(11) Costs are reasonable in relition to the objectives of the
project.

: @
B. This selection criterion addresses the funds regquested in relation

to the workscope described in the application. The criterion . ..

fncludes three basic types of fiscal concerns. 1Is the financial
request for a given item reasonable - does it actually cost what
the applicant says it costs? Is the activity to be supported
necessary to impact on the needs identified in the application?
Are there other less costly alternatives which could be implemented
to achieve the same results? ) .

The budget for the project should be adequate to support the
‘ project activities. Look for information that shows:

. ’ i
1. Ffvidence that major task and subtask actjvities have been
carefully planned in detail including:

(a) Time frame,
(b) Personnel assignment, and
{(c) Resource allocation.

. Clear indications that time, personnel, and resources pl'an-
ning have been translated into financial terms; and

rd

3. Clear relationship between budgetary line items and project
objectives can be easily observed. ' ‘

Costs should be reasonable in relatfon to the objectives of the
project. The following information should be included:

1. Activities have been costed,
2. Costs per objective are assigned,

3, fosts have- dbeen compared to similar programs in the same
institution and reqion,

. ' 4. fost-benefit questions have been addressed (e.g. societal
cost if the needs addressed in the application were not
met ), '
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5. Amount of the fiscal and other effort that appllcant will
contribute is delineated, &

6. Procedures that the applicant will implement to {increase

this contributed effort over the grant period are described.

€. Scoriing Examples:

10

. @
The applicant's budget is well plighed in terms of the activities

- described in the application, and includes the timeframe, person-

nel assignment, and budge: allocation. It 1is clear that the
acount requested in each budget item 1s necessary to fmplement
4 project which will impaét upon the needs fidentified in this
application.  The dpplicant's contributions are delineated and
procedures to {incredse that contribution over the grant periec
are described .

The applicant has identified program objectives with budget data.
However, some of the costs do not appear reasonable in that they
are too high, e.qg. travel, consultants (number and amount) in
terms of the objectives of the project. The applicant's contri-
buted effort is explained. :

The budget is reasonable and was explained, but not directly tied
to the objectives and activities.

The bdudget appears to be inflated Costs - (including salaries)
appear to be higher than the workscope justifies.

The budget is explained, but 1t does not reflect the activities
to be performed in this application,

The budget was not justified.

| The budget was explained and justified, but is 1inconsistent with

keeping with the limited goals of this project.

-
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RURAL PRESERVICE MODULLS ‘
"~ UNDER DEVELOPMENT

COMPLETED SUBCONTRACT AGRLELMENTS

1 ~ i

Career/Vocational Service Delivery Systemns for Mildly to Moderately Handi-
capped Rural Secondary Students . / :

by Manley Vasa and Mandyn Scheltler ',I

at University ol Nebraska, Lincoln P

Traning Volunteers & Fanulies as Paraprofessional Assistanls 1o Serve S
Rural Handicapped Chuldien ! / _

by Phiup Lyon and Richard Medved . i

at The College of Saint Rose, Albuny, NY .

Cuinputer Application lor Exceptional kearners in Rural Setuings
by John Vohurka
ol Western Kentuchy Hmversity

Serving as a Rural Special Education ltmerant Consultant :
by Dvenna Duncan : | T
at Umiversity ol Portland, Oregon

The Rural Educator's Role i Cluld Abuse/Negledt
by Mary Hoy
at lowa State University, Ames

Teacher Consultation Skhills i the Rural Education detting
by Ailecn Lau, Gail Raymond and Dean Mcintosh
at Upiversity of South Caroling, Columiibig, S

Carcer Education tor Rural Llementary Special Education Students -
by Tom Stich and Rechard Muck
at Mansticld Universsty, Mansticld, PA

Rural Speaial Education Aditstration -
by Lusty Betterinan . ,
at Kearney Stute Cotlegee, Kearney, NLE ‘ /

Servang the Fmotionatly Disturbed Stodent an the Rutal Setting,
by Cyde Sheplnsd »
at Keane State College, Keene, NH

Fechnology i Rural Sehools
by Dasiel R, Paulson
Gl Lhsversity of Wiscunsin - Sout, Wisooimin
Dehivery of Adaptive Phyaical Bducation Services i Rutal Settings
by D, Larry Carine hiael
at Uinversity of Vermont, Burlington, VT

Other Module Apphications i Final Approval Stapes \
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& Tuesday, March 19, 9 00 - Noon
Cherie Gerych : :

BUTLDING CONTENT Ag&A SKILLS THROUGH MUSIC AND ART
@ |
Mus<c and m ane ua,twmf cluucm ad agents fun Leamidng expendicnces sdnce
they 4unﬂaund and bﬂ4ng ‘enjoyment to neanky all chcidavn. Readily available
tn.many.d466eﬂent fonms, these ants Lend themselves directly to the teachdng
of basic shilfs. As motcvatons, they w/ll o hastee the Eearndng atmosphene of
any classrovom. “
N\ . e
Puaticipdnib aetectiné§?h&¢.5c55ivn Wikl discover (nstructionad strategies
aelating’ta music apd'ant as £inkage£.td Leaching basic neading and content
area subfects. A diaplay 35 mstructional media nesounces wild (Llustrate ways
in which Learning centens can be devetoped o int\'q"zatc art and msic 4nto the
content arcas uﬁfﬁe appeatliny to chitdnen 0f divense cuwd turad backgrounds.
Participants will, be able to identify effective teaching strategics sudtable
‘ Lo the specdal edficationgl needs of Lhedn Atu(.f(',nt.s.
AN
Both the cognitive and agfective domains will be addrnessed through highly
creative and stimubating activitics. Panticipanis will take part {(n a variely
of educational practices designed to demondtrate the techniques (ntroduced 4n
the presentation. A ﬁ;ndbook of stdamlating 4deas Ao&limmediafe use with chil-

dren with speedal needs wild be dostradbuted.,
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Tuesday, March 19, 9:00-Noon :

\

Hational Hurul lndependent Living Networks's
ACKES Early-Bird Scsion

TITLE: Using Rural Resources to Develop an lndependent
Living Hetlwark

%

OVERVIEW:

This sessict will tocus on trulaolng participants to
~dévelop a networking systoem fur'rurul communities. Each
participant will receive a Kit of wulerials te assist thew in
sheir own comnunity. Partacipanty snould be interested in
developing an ILN aad/or serying as a resource Lo oullyling
rural comwmunities,

-

. The session will be 3 hours lony, and Wwill cover the
following toplicu:
N

(1) Techniques rour Recruiting and Keeping Volunteers
in Rural Areas

| S—
: 'I’ ' (2) Involvin, people with visabilities as Voluateers
and Service Requewniors

{3) Training Vulun;eer; to provide services to
people with disabititilies

(4) Creutin, Cowuwunity Awareness of Disability

Issues
(o) Uuing o Rewovurce Hatcuoing Systewm.
i WORKSHOP STAFF:

sandy VNatkins
Larry M. Marrs
Terry Barrett
Shirley Joney




uesda), March 19, 11 00 -
Martee Bushfield Noon

Voo ABSTRACT o o ﬁ

The technical assistance project was hosted b} the Hegy Centrai Edu-
cationa) Couperative Service Unit to provide an 1nfornatwon exchange
system for Regions 1, 11 and 1V (Narthwestern and Vest ﬁentrai
Mlnnesota), Through the combined efforts of the Dlrtctors of

Special Education in Region Iy, Minnesota State Department Consultant
for Discretionary Projects, and the D.rector of the West Central

Educationa) Cooperative Service Unit, the project was establ ished.

Professionals who provide services for the severé]y handicapped students

. . voluntarily completed a survey highlighting their skill areas. Once

.dentified, these individuals can provide technical ass1stance through

‘*  telephone conversations, exchanging materia]s, or “"on site” consu]tat1ons.

There is a need for information exchange in all areas of education. This

noed for communicatior is even greater when teaching students with severe

handicaps. Through this project, Northwestem and West Central Minnesota

school districts received an Apple 11 diskette listing professionals

willing to serve as technical assistants.,




Tuesday, March 19, 1:30-4:30 pm
Transition
James Mechan

Traditional Sheltered Workshops experience problems finding sufti-
cient work for their clients and the isolation of rural settings exacer-
bates this situation. One approach to overcome this is to concentrate
on service needed in the area; a second is to reject the traditional model
and place clients into community work sites. Using the second approach
this and other rehabilitation facilities have lLeen surprised at the high
rate of enployment offets which spring from even "training" or "eiposure"
sites.

This facility continues to offer the traditional as well as non-
traditional work experience. for hLoth programs, however, we have joinéd ‘
nany agencies in making a significant philosophical change from providing

a maintenance to & transitional program. .

The implications for teachers and administrators of a transitional
philosophy in workshoy and conmunity work experience model include the
following needs: ‘ |

. (1) To know what Teual work skills are necessary after school |

(2) To understand the inportance of making work experience realistic

(3) To dwell on individual strengths

(4) To provide integrated case management aiong sending, receiving,

and funding agencles

This is our last vear of operating a private school progran and we
are concerned that our students pain a vocational experience which will
lead to a higher possibility of enjloynent alter their schooling is comn-
pleted. lorking with school system personnel d.Ting this transition phase
Las increased our awareness of the iiportance of vocationally preparing
students for their life after school, and of chanping the attitude ot school

jersonnel to recopni- e - ss we have - the work ,otential of disalled persons.

Ly presentation will addiess the provlens ot isnlated workshops, the
changing philosophy of t.uese, the raitfications fur educational prograns

and for educators.
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Tuesday, March 19, 1:30-4:30 pm
Project RAVE - Sharon Lindstrom & Sandra Sept Transition -

. At a time when attention is. being focused -on education and
human resourées. it is strangely inconsistent that a segment of
our gouth is being ignored. They can be identified as students
with special needs. They are sizeable in number and varying in
potential., If a goal of education is to prepare students to
function in society, little opportunity is being given them to
prepare to enter the world of work. If this continues, they will

never be tax payers, only tax takers.

Project RAVE is an alternative curriculum guide with actual
secondary classroom modules. These modules are being developed

cooperatively by regular content teachers and special educators.

. Upon graduation from high school Project.RAVE's objective for
| each participating "special needs” student is that they will have -

sufficient knowledge and skill to be competitively employabie.

They will have the required skills to live independently, and if

further training is desired they will be able to advance to more

technical training on the post-secondary level.

Rural educators agree that providing pasic practical courses
of study, hands-on vocational experiences, opportunities to
acquire positive attitudes and, most inmorﬁantly, an increased
sense of self-esteem are areas requiring the most improvement in

v )
educating special needs students. RAVL meets these needs and

. more! | *




Tuesday, March .9, 1:30-4:30
Transition
Becky Schroeder
PROPOSAY  ABSTRACT '

ACRES Fiteh _Annaal National
Rural »special Education Conterence

ACRES
Wente:n Washington University
Bel Lingham, Washington 98229

Audience: Administrators, teachers special education, Cooperative Extension
Workers

Development of Transition Programs
and Community Partnerships

The development of transitional programs utilizing community partnerships
includes, for our rural area, 2 low-incidence programs and diagnostic
2valuation services in conjunction with interageuncy collaboration.
Our rural Cooperative provides for purchase from participating school districts
in the county and near outer counties diagnostic and evaluatlion services
which include on staff three psych-examiners with varing backgrounds. Working
with this staff are seventeen medical and educational econsultants from
Physical Theraphist to Child Psychologist to Pediatric Neurologists. " We have
researched the area and have negotiated with each of our consultants to work
for a minimum fee and give us 1107 help and committment. Our Cooperative
works as a team wi:h constant communication with DMH agencies, Easter Seals,
Mo. Crippled Children, law enforcement, judges, courts, eftc. to . help us help
children and families.

-

Jointly within the Cooperative we've developed two low-incidence programs

(one for Hard of Hearing children which serves all hard of hearing children
within the Cooperative and a Severe Behavior Disorder class which serves

6-12 prade severe behavior disordered children). In both instdances the
ultimate goal is, by using community help, resources, communication and staff,
to get these children whenever pussible back into the mainstream with their
peers and to succeed. The programs work, with success stories to back.

Another interagency agreement we have is working with the State prison system
and taping textbooks to help suppliment children having problems reading
within the school systems. '

We albo help write Compliance Plans, have Awarcness activities, vonduct Census,
collaborate publications and have CSPD and inservice meetings as well as write

a consolidated application for thesmaller rural schools.

All of these programs have proven extremely productive and beneficial to rhe
participating school-districts, children, and tamilies. -

!
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. INTRODUCTION
Iear Friend:

This {s a Hadbook of Pelicies, Procedures, and Services, provid'cd
by the Franklin County Special Education Cooperative Media Department
for the FY "85 school vear.

The goal of wur Educational Program can best be attgined when the
. Mdia Statt und the teachers work together,  This handbook is intended
to enhance this coecperative of fore,

Becky Schroeder, Mrector
«Franklin County ®nocial

Edacation Copitative

Bux 440, Unfoo, Moo
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FURLISNER
1863 TO FEESENT LAIDLAN BROS. 1967
20,000 LEACUES UNDER THE  peyAMTD PUBLICATIONS 1976
. OF SHORT STOR.! BARCOURT-BRACE JOVANOVICE 19869
BX.0F SHORY STORIES-2 BARCOURT-SRACE-JOVANOVICE 1969
CALL TO ADVENTURE LYONS & CARRARAN COMPANY 16
HEALTRHIER YOU LAIDLAW IROS, 1977 13
NIVEL ALLYN AND BACON 1973 2
NIVEL & AL BATE! ALLYN AND JACON 1978 2
PLACE FOR 1® BOLT-RINERART & WINSTON 1973 1
PLACE FOR ME ~LEVEL 7 SOLT RINERART & WINSTON 1980 2
FLACE FOR MY, LEVEL ? HOLT-RINEHART & WINSTON 1977 2
TREE GROWS IN BROOKLYN HARFER AND ROW 1947 19
WORLD POWER.U,S.HISTORY SCOTT~-FORESMAN & COMPANY 1974 20
A WRINKLE IN TIME AMBASSADOR BOOKS 1963 1
ACROSS FIVE APRILS FOLLETT PUR. COMPANY 1964 S
ADVEN.FUR READZRS,BK.! BARCOURT-BRACE-JOVANOVICH 1963 3%
1979 28
ADVEN.POR READERS ,BK,}~- HARCOURT~ =JOVAROVICH 1973 40
ADVEN.POR READIRS,BK.2 BARCOURT-BRACE-JOVANOVICH 1979 53
. 1979 38
ADVEN.IN AMER.LIT.-CLASST HARCOURT-BRACE-JOVANOVICE 1979 8
C ED.
ADVEN.IN APPRECIATION BARCOURT~-BRACE-JOVANOVICH 1963
ADVER.IN RDG.~CLASSIC ED. HARCOURT-BRACE-JOVANOVICH 1968
ADVEN.IN RDG.LAUREATE ED. BARCOURT-BRACE~JOVANOVICH 1963
ADVEN . OF HUCKLEBERRY FINN NEW AMERICAN LIBRARY 1959
v on " . SCHOLASTIC BOOK SERV, 1947
w n " " WORLD PUBLISKEPS 1962
ADVEN.OF THE AMER.FEOPLE RAND MCNALLY PUB. COMPANY 1973
ADVEN.0F TOM SAWYER DALE BOOKS 1978
ADVFNTURE AN SUSPENSE SCHOLASTIC BOOK SERVICES 1973
AHORA ALLYN & BACON 1877
AHORD & DENUEVO ALLYN AND BACON 1977
ALAS BABYLON! BATAN BOOKS 1959
ALL ALONE WITH DADDY BEHAVIORAL PUB. 1969
ALL QUIET OF THE W.FRONT POSSETT PUB. INC. 1956
AMELIA BEDELIA HARPER AND ROW 1963
AMERICA! AMERICA! SCOTY-FORESMAN & COMPANY 1977
AMERICAIIT'S PEOPLE & VAL  BARCOURT~BRACE-JOVANOVICE 1971
yes
A N CITIZENSHP.PROG.  JANZTEN, ETAL 1977
AMrn ¥ CIVICS HARCOURT-SRACE~JOVANOVICH 1970
AMERICAN CIVICS~2ND ED. RARCODXT~BRACE-JOVANOVICR 1974
AMERICAN GOVERNMENT HARCOUR] -BRACE-JOVAROVICH 1974
AMIRICAN SOCIETY~AN BY JACK ALLEN/LITTON PUB, 1973
MEW AMERICAN LIBRARY 1946

ANI}I&L FARM

Su

PACE |

corvalcEY
FOCKET BOOKS, INC. 1967 13
MATAN BOOKS | 1961 s N
SCOTT, FORERMAN & CO. 1979 Y
EDUCATIONAL SOCIETY 1972 1 .
CRAS, BEWNETY CO. 1977
GOODERART-WILCOX, €O, 1974 18
BOUGHTOM-NIPFLIN (0. 1977 63
BASIC GOALS IN SPELLING-7 WEBSTER DIV.MCTRAN-RILL 1972 19
4T8 XD :
BASIC GOALS IN SPELLING-8 MNCCRAW-HILL (VEDUTER DIV. 1972 15
4TR ED
BASIC READING J.B.LIPPINCOTT CO. 1965 21
BETTY AND EER TYPEWRITER  NCGRAW-HILLBOOK CO. 1967 2
BEYOND 1HE BLOCK ALLYR AND BACON 1969 8
BIC ONES, THE ALLYS AND.BACON 1969 9
::gwcxcu. SCIENCE-ECLOG.  RAND NCNALLY PUB. COMPANY 1973 54
BIOLOGY INVESTIGATIONS HOLT-RINEHART-/INSTON 1973 21
3I0LOCT LIVING SYSTENS CHARLES E. NERRILL 1979 35 A
|
BIOLOCY-INOUIRY INTO NAT. ALLYR AND BACON 1977 43
orLINE '
BRAVE NEW WORLD, THE HARPER AND ROW 1969 9
BUILDING SAFE DRIV.SKILLS LEAR SIECLER 1972 8 y
BUILDING TEE MODERN WORLD BARCOURT-MRACE-JOVANOVICH 1972 5?7 //
BURT THE POLICIMAN MOGRAW-HILL BOOK CO. 1968 0 1
BUS.& COMSUMER MATH ADDISON-WESLEY COMPANY 19 i 38
CALL OF THE WILD PERFECTION FORM COMPANY . 1960 &
CAN YOU DMACINE-LEVEL 6  BOLT-RINEHART & WINSTON 1977 1
" moow " " EOLT~RINEHART-V)JSTON 1980 i
CANADA & OUR LATIN AMER.F  LAIDLAY PUBLISHERS 1972 16
NCERAN-HILL BOOK CO. 2
STERLING CO. 1972 2
SCHOLASTIC BOOK CONPARY 1974 ]
DELL PUB. COMPANY 1981 3%
SCOTT-FORESMAN & CO. 1985 17
NCCRAN-HILL €O, 1973 18
LAIDLAW BROS. 1973 39
STECK-VAUGHN CONPANY 1973 9
SCOTT-FORESMAN & CO. 1967 17
SILVER SURDETT CO. 1969 15 /

PACE 2
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CON.IN SCIERCE-NEWTON ED.
CONC.IN SCIENCE-IRD £D.

CORC.IN SCIENCE~GREEN BK.
CONC. IN SCIENCE~PURPLE BX

CONSUMER DECISION MAKING-
3 ED.

CONSUMER ECONCHIC PROBLEM
CONTENDER, THE

CORTSHP.OF MILES STANDISH
COUNTERPOINT IN LIT.
CURIOUS GEORCE

DECISION MAKING IN AMER.

g

DECISIONS IN U.S.NISTORY

£D.

DIRECTIONS

DISCOVERY IN ENGLISR-2ND
0. ’ .

DISCOVERY SCIENCE
DIVERSITY

POC BY YOUR SIDE, A
DRIVE RIGHT .

<
DRIVERS EDUC.AND TRAFFIC
SAFTY

DURARCO STREET
RARTH SCIENCE

BARTH SCIENCE; SEARCH POR
UNDERSTARDING

[RIC . 9

IToxt Provided by ERI

HARCOURT-BRACE~JOVANOVICH
BARCOURT~BRACE~JOVANOVICH

SQUTH-WESTERN PUB.
SOUTH-WESTERN PUB.CO.
BATAX BOOKS -

SCOTT~-FORESMAN & CO.
BOUGHTON-NIFFLIN CO.

ALLYN ARD BACON

GINN AND COMPANY
CHAS.E.BENNETT CO.

GINN AND COMPANY
LAIDLAV BROS.
CHARLES €. MERRILL
HOUGHTON-NIFFLIN CO.
SCERIBNERS AND SONS
SCOTT, FORESMAN & CD.

CENTER FOR SAFETY EDUC.
NEW YORK

DELL BOOKS
LITTON EDUC. PUB. CO.

J.b. LIPPINCOTY

PAGE 3
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1973
1975

1973
1974
1977
1977

1972

1965
1978

1973

15
15
27
17
20

EARTE SCIRKNCE;WOXLD WE
LIVE IN

ELEMENTARY SCHOOL SCIENCE

<n

ENERCY AND POVWER
ENG.FOR MEANINC-BK.4
ENG .GRAMMAR & COMP.~4

mom & m.-7

BNGLAND IN LIT.-MEDALLION
. . o

ENGLASD IN LITERATURE
ENGLISH 5

EXGLISH &

ENGLISH GRAMMAR & COMP.8
ENGLISH GRAMMAR & COMP.9
EXPERIENCES 1IN BOMEMAKING

EXFLOR. A CRANCING WORLD,
THE MEW

EXPLOR. LIFE THROUGR LIT.
EXPLOR. OUR WORLD REGCIONS
EXPLOR.EARTH AND SPACE
EXPLOR.LIFE THROUGR LIT.

EXPLOR.OUR WORLD COMNDNI-
TIES

EXFLOR.OUR WORLD B.HEMIS-
PHERE -

EXPLORIOUR WORLD fﬁi ANER
ICAS

T g e

EXPLOR.REC.NRAR AND PAR-
KEV.ED.

li;lf,h!iﬁ-O’ LATIN ANER.

EXPLOR.REG.OF THE B.NEMIS
PEERR

ANERICAN BOOK COMPANY

ABDISON-WESLEY
ADDISOR-NESLEY FiB. CO.

HOUGHTON-MIFFLIA CO.
SN“. FORESMAN & CO.

HARCOURT~-SRACE-WORLD

$COTY, FORRSMAN & CO.

CINN & CONPANY

W m.

SCOTT, FORRSMAN & CO.
FOLLETT PUB.COMPANY
LAIDLAW 3ROS.

SCOTT, FORRSMAN & CO.

FOLLETY PUB.COMPANY
TOLLXTY PURLISHING CO.

FOLLETT PUB. COMPANY
FOLIETT MUB. COMPANY

FOLLETT PUB.COMPANY
FOLLETT PUB. COMPANY

FOLLETIT XDOC. CONPANY
FOLLETT PUB.COMPANY

1875

1973
1972
1973

1962
1968

© 1977

1966
1969
1979
1976
1967
1967
1969
1973
1968
1975
1976
1977
1978
1968

1877

1977

1877
1977

1977
1971

9

1971

93

14
16
32
33
21

3

55
33
K}
3
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EXPLOR.EG.CF THY V.EEMIS
= :

o

. Ill!ﬂlmltlllﬂihﬂllll .
SXPLOR .WORLD leﬁI;ll e

EXPLOR.WORLD REC.-4.MENIS
PURRR

EXPLOR.WORLD REC.R.NENISP
SXFLOR.WORLD REC,.LATIN
EXFLORING LIVING THINCS
EXPLORING MATTER & ENERCY
EXPLORING MINNESOTA
KEFLORING SCIENCE (RED KX
" FACES Of [HR DEAD
FANILY OF FIVE
FRAR
. FOCUS OR RARTH SCIENCE

~ JOCUS ON LIFE SCIENCE .

{

FOCUS ON PHYS.SCIERCE-2ND
POCUS ON PHYSICAL SCYENCE
FOCUS, GALAXY SERIBS
FOCUSING ON HEALTH
FOOTPRINTS

FORECASTS

YOUND.OF FREZDOM-2ND ED.

“POUND.OF FREEDON;U.S.KIST
10 1877

e

FREZ AND THE SRAVE, THE
FAEE AND THE BRAVE,THE
FRIENDLY DOLPHINS,THE
FR0™ THE TOP

GALLERY BX.1 & 2

GATEWAYS TO SCIENCE

GATEWAYS TO SCIENCE(ORANG
B K.

GATEWAYS TO SCIENCE{RED)

CATEVAYS TO SCIENCE-YELLO
BK.

GEN.BUS.FOR ECON.UNDERST.
1uTH

GEN.BUS,.FOR ECON.UNDERST.
10th Ed. .

£

g 94

-— ..
TOLLEYT FUB. COMPANY

LAIDLAN BROS.
FOLLETT FUB. CONPANY
GLORR BOOK CONPANY

FOLLETT PUB.COMPANY

)
POLLEYT PUB.COMPANY
LAIDLAS=BRODS .
LAIDLAV 3208,

- LAIDLAY BROS.

!uglc KEADERS PRESS

SCHOLASTIC BOOX SERVICE
CHARLES E, NERKILL '
CHARLES E. NERRILL. -
CHARLES E. MERRILL
CHARLES B, MERRILL -
SCOTT-FORESMAN & CO. .

LAIDLAV BROS.PUB.
LAIDLAW BROS.

RAND MCWALLY AND COMPANY
RAND MCRALLY PUB. COMPANY
RANDON BOUSE

ALLYN ARD BACON

" SCOTT-FORESMAN & CO.

NCCRAW-HILL BOOK, CO.
MCGRAW-BILL BOOK CO.

MCGRAN-HILL 300X CO.
MCGRAN-HILL BOOK CO.
SOURHVESTERN PUB.(7-12)
SOUTHVESTERN PUB. /
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1976
1971
1877

1975

1975
1977
1977
1977
1967
1976
1976
1968
1974
1976

1977
4

1977
1949
1973
1976
1973
1977

1977

1977
1973
1963
1976

1977777

1979
1978

179

. 1979

1976

1971

hiel $193 S

"
v
4
|
]

[ ]
B
°

8

| HRATH MATH (DLUE 3X.)
47 : HEATH MATH (ORANGE BX)
37 HIST.OP OUR U.S.,2%0 XD,
3 C HISY.OF THE U.5.FRON 1877
2 ' FONSITY, THE
" . . ._BOLT GRN.SCIENCE-TEACH.ED
SONTYCONS

SOUTINESTERS PUB.
SOUTEVESTERN MUB.(DNIT1=%
NCGRAW HILL B0OK COMPANY

NCORAN-HILL BOOK CO-‘
MO TRAN-HILL CO.

PERFECTION PORN CO.

SINON ARD SCHUSTER
PERFECTION FORN COMPANY
SCHOLASTIC BOOK COMPANY
BOLT-R1RERART-WINSTON

D.C.HEATH AND CO.
LAIDLAN BROS.
ROLY~RINERART-WINSTON

BOLY, RINEHART-WINSTON

RAND NCRALLY PMUB. CO.
ROLT~RINRHART-NINSTON
ALLYN AND RACON
ADDISOR-WESLEY FUB.CO.
J.3,LIPPIRCOTT

ALLYN AND RACON

BARFER AND ROW
HOOGHTON-NIFFLIN COMPANY

WEB.DIV.OF NMOGRAN-HILL
D.C. HEATH & COMPANY

-BOLY-RINEBART-WIRSTON
HOLY-RINESART & WINSTON

RAED NCEALLY AND CO.
RAND NCNALLY
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PUBLISHER COPYRICRY
INTROD. PHYSICAL SCIENCE . PAENTICE-SALL INTERNAT. 1977
3D,
INTROD.TO LIT.~NEVW ED. GINN & CO. 1975 V)
INVESTIGATING THE EARTR 1967 k1]
. HOUGHTON-MIFFLIN CO. 1976 26
IRISH RED BOLIDAY HOUSE 1951 7
JAZZ ACE, THE 1969 10
JIN POREST SERIES FIELD ENTERPRISES 1967 5
JOE,THE RETAIL SALESMAN MCORAV-HILL CO. 1966 2
JOHN,THE SEC.BEST COOX IN NCGRAW-HILL CO. 1966 2
TOWE
JOUNNY TREMAIN DELL PUB.COMPANY 1943 12
JUST MARRIED FOLLETT PUB. CO. 1967 2
KALEIDOSCOPE SOUGHTON, MIFFLIN CO. 1971 17
KREP IT CLEAN,DRYCLEANING MCGRAW-HILL CO. 1967 1
ASST.
KEZYS TO GOOD ENG.(WORKEK. THE ECONOMY CO. 1970 23
LAND PORNMS/WATER FORNMS FRANK . CO . SPEC . EDUC .CO=OF 1978 2
LANG . ROURDUP-LARIATE KK. MCCORMICK MATHERS CO. 1976 10
LANGUAGE ROUNDUP-LARIATE- MCCORMICE-NATEERS, CD. 1976 10
K.
LAVENDIR SKYWRITERS THE ECONOMY COMPARY 1975 15
LIFE,A BIOLOGICAL SCIENCE RARCOURT-BRACE~JOVANOVICH 1975 37
LIFE, IT'S FORMS & CRANCES RARCOURT-BRACE-JOVANOVICH 1968 48
LIGHT IN THE FOREST BATAN BOOKS ‘ 1953 5
LIPPINC. “/ SASIC RDC.BX.X  J.B.LIPPINCOTT 1971 13
LIPPINCU. £ BASIC RDC.BX.L J.B. LIPPINCOTY 1971 21
LIPPINCOTT BASIC RDG.BK.M LIPPINCOTT AND CO. 1971 17
LITERATURE & LIFE, MED.ED  SCOTT, FORESMAN & CO. 1979 27
LITERATURE OF AMERICA L.¥. SINCER CO. 1969 &6
LITYLE TN.ON THE PRAIRIE  EARPER AND ROW 1969 9
LIVING WORLD HISTORY WARBANK, ETAL 1969 52
LOOK 10 THE LICHT SIR 1970 2
CEILDRENS PRESS 1970 2
MACNILLIAN ENC.=3TH CX. MACMILLIAN CO. 1979 17
MACMILLIAN ENC.-6TH GR. MACMILLIAN CO. 1979 10—
MACNILLIAN ENG.SER.E,3RD. MACWILLIAN CO. 1979 16
CRADE
MACHNILLIAN ENG.SER.E,ATH  MACMILLIAN CD. 1979 9
CRADZ '
MAGICIAN, THR DELL PUBLISEERS 1976 12
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TITLE PUBLISEER COPYRICHY
NAN KIS WRRLD & CULTIRE LIBRARY OF CONGRESS 197 25
MAN IN ANERICA! SILVER-BURBRIT CO. 1974 1] <
MAN NITHOUT A COUNTRY 1969 8
AIRNONT PUB. 1969 8
NAN'S UNPIN.JOURNEY SOUCSTOR-NIFFLIR CO. 1978 68 )
MAN'S UNFPINISHED JOURNEY  BOUCHTON-NIFFLIN CO, 1978 68
NASS COMSUNICATIONS ART.2 SCHOLASTIC BOOKS SERVICES 1975 10
NATH FOR INDIV.ACHIEV. EOUCHETON-NIFFLIN 0. 1975 S INCOM.
MATHEMATICS SOUGHYON-NIFFLIN C0. 1978 48
SILVER-BURDETT 1973 17
MATEEMATICS FOR INDIV.ACH EOUCHTON-NIFFLIS CO. 1975 25
MATEESATICS IN LIFE SILVER BUADETT CO. 1973 17
NATTER,ITS PORIS/CHANGES  HARCOURT-BRACR-JOVAWOVICH 1972 26
MAYOR OF CASTERMRIDGE,THE KEW ANERICAN LIBSRARY 1962 16
MEDLEY SODGETON-NIFFLIN €O, 1976 17
MEN AND NATIONS;A WORLD BARCOURT-IRACE-JOVANOVICH 1975 62
HIST.
MESSAGES AND MEANINGS 1975 10
SCEOLASTIC BOOK SERVICES 1975 10
NINORITIES,U.S.A. 1976 25
- GLOBE BOOK COMPANY 1976 25
NISSOURI CITIZEN, THE STATE PUD. CONPANY 1970 17
3XD ED.
NISSOURI DRIVERS GUIDE MO. STATE 1981 4
WISSOULL VOTERS RAMDIOGK  LEAGTE OF ey woTIRS O] :
MISSOURI-TNE LAND WHERE RAND MCRALLY CONPANY 1973 9
MISUNDERSTOOD ANIMALS NOCRAV-HILL DOOK C0. 1973 8
0D .ACT.PRO. IN SCIENCE BOUGHTON-NIFFLIN CO. . 1975 20
W0D.SCH.RATH-STRIC.& USE  BOUGETON-MIZTLIN CO. 1972 27
NOD . SCIENCT /EARTH/ SPACE/ SOLT, RINKEART & VINSTON 1967 32
TUVIR .
MOD. SOIENCE/NAN/MATTER/ BOLT, RINEHARY & VINSTON 1967 27
ENERCY
0D, SCIRNCE/MATTER/ENERGY  BOLT-RINEEART-WINSTON 19 22
MODERN 310LOGY SOLT=RINERART AKD WINSTOR 1977 49
o - RINRRARD AND WINSTON 1973 52
MODERN CHEMISTRY SOLY-RINEEART ARD WINSTO® 1970 62
MODERN ESALTH RINSRART AND WINSTON 1976 26
NODERS PUYSICAL SCIKNCE BOLT,RINERART & WINSTON 1979 53
. ” " BOLY, RINERART-WINSTON 1966 37
PACE 8

37

L~



@
MNODEER SCIENCE - §
NMODERN SCIRNCE, LEV.6
NDERR VOODWORK NG
NODERN . KLEN, SCIENCR -6
NORE POVER(NEV OFEN WNY)
NOVING AREAD-NEN OPEN MNY
MR.AND MRS.B0OJO JOMES
NYTROLOGY
HATURAL WOXLD, INE
NEVER GIVE UP ~LEVEL 1]

NEV EXPLOR.A CHANGING-
WORLD

NEV EXPLOM.VORLD BIST,THE

NEV RORIZ.THR.RDG.& LIT.~
.2

NEW BORIZ( 7> TH.RDG.& LIT
K.l

NEVW VOICES 1|
NEW VOICES 2

NEW VOICES 3

NEW VOICES &
NINETEEN EIGRTY-FOUR
WO HABLOS INGLES
OLD WORLD, THE

OLD YELLER

ON FIRM ICE

ON THE BEACH

ON YOUR OWN

OPEN HIGEWAYS 6

OPEN HICHWAYS /

OPEN HWY.-ROLLING ALONG

1 1) (1) " "

OTHER, THE

OUR COUNTRY

OUR FEDERAL AND STATE
OUR WORLD AND ITS PEOPLES
OUT OF SIGHT

OUTCASTS OF POXER FLAT
OUTLOOKS THMROUGH LIT.

OUTSIDERS, THE
OVER THE EDCE

PASSPORTS

PATEWAYS _° BUILD
PATTERES IN COMMUNICATIOR

PATTERNS OF LIFE;HUMAN
CROWTH & DEVELOPMENT

ERIC )

COPYRICEY
LATDLAR BROS. 1970
LAIDLAY BROS. 1970
GOODERART-NILLOX CO. 1970
BOLY-RINERART & WINSTON 1973
SCOTT, FORESNAW & CO. 1974
SCOTT, FOIRSMAY & CO. 1974

1967
HEW AMERICAN LIBRARY 1969
SILVER-SURDETT CO. 1975
BOLT=-RINEBART & WINSTON 1980
CLOAE BOOK COMPANY 1973 k)
GLOBE BOOK COMPANY 1975 55
LAIDLAW BROS. 1969 24
LAIDLAN BROS. 1964 20
CINN & CO. 1978 2
GINN AND CO. 1978 2
CINN AND COMPANY 1978 kY4
GINN AND CO. 1978 32
NEW AMERICAN LIBRARY 1961 16
CRILDRENS PRESS 1970 2
MACMILLIAR FUB.CO. 1978 3
HARPER AND ROW 1956 5
CURRICULUN ASSOC. 1970 3

1957 13
CHILDRENS PRESS 1970 2
SCOTT, FORESMAN & CO. 1966 10
SCOTT, PORESMAN & CO. 1967 13
SCOTT~FORESMAN & CO. 1967 13
SCOTT, FUXESMAN & CO. 1974 2
SCOTT~FORESMAN & CO, 1974 2
TROMAS TRYAN 10
BROWN & COMPANY 1979 25
R.J.S.PUBLICATIONS 1977 s
ALLYN & BACON 1977 37
ALLYN AND BACON 1973 3
FERFECTION FORM COMPANY 2
SCOTT, FORESMAN & CO, 1968 $4
SCOTT=FORESMAN & CO. 1964 54
DELL PUBLISHING CO. 1967 s
ALLYN AND BACOR 1972 2
HOUGHTON=MIFFLIN CO. 1976 7
STECK-VAUGHN 1966 10
J.B.LIPPINCOTT CO. 1973 18
CRARLES E.MERRILL 1972 15

PAGE 9

PEOPFLE & ME, RDC.SKILLS B
K.

PEOPLE AND CHANCE

PEOPLE AND ME ~1EVEL 9
PEOPLE NEED PEOFLE-LEV.9
PEOPLES PONWER; THE GOVERN-
PERSPECTIVES
PERSPECTIVES~GALAXY ED.

PETE THE SERVICE STA.ATTE
NDANT

PETS & PEOFLE - LEV.S
PETS AND PEOPLE -LEV.6
PHOTOGRAPHY IN POCUS
PIGMAN, THE

PISTOL

PLAKET OF JR.DROWN

REFLEC.ON A GIFT OF WATER
MELON

REGIONS AND SOCIAL KEREDS

REFRODUCTION, SEX, PREF . FOR
HARR.,

REV,.TEXT/GEN,. SCIENCE~2KD.
.

REYIES AND TALES -LEV.3

RIDERS ON THE EARTH
LEV.15

RING AROUND TEE WORLD
llgl 0! 1!! ANEIICAI NAT.

BOLT-RINSEART & WINSTONW

BARCOURT-SRACR-JOVANOVICH

BIIDOﬁIT-!IIEI-JOVAEDVIC!_
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1967
1945
1975

1976
1980
1980
1976
1963
1969

1966

1980
1977
1975
1974
1969
1971
1976

1966
1978
1979
1979
1975
1974
1970
1976
1937
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1972
1973

1974

1980
1977
1979

1977
1968

14

18

43
42
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TITLE .

B

PUBLISHER COPYRICET

| | 1977
R1SE OF THE AMER. RAT. RARCOURT-BRACE-VCRLD 1972
S s WATCH SCOTT~FORRSNAN CO. 1975
SULOLASTIC AMERICAN SCROLASTIC BOOK SERV. 1977
SCHOLASTIC COMF.-LEV.2 SCHOLASTIC AK.COMPANY 1980
SCIENCE 7ICTION MCDOUGAL, LITTELL & CO. 1973
SCIENCE, UNDERST . YOUR SILVER-BURDETT 1975
ENVIRON
SCIERCE~XEASURING THINGS  MOMILLAN COMPANY 1970
SCYENCE-UNDERS.YOUR ENV.  SILVER-BURDETT CO. 1978
CREEN
SCIENCE-UNDERST.YOUR ENV. SILVER-BURDETT COMPANY 1978 21
SCIEXCE-UNDERST.YOUR ENV. SILVER-BURDETT COMPANY 1978 ‘21
4TH GR.
SCIENCE-UNDERST.YOUR ENV. SILVER-BURDETT CCMPANY 1978 I
RED BK. :
SCIENCE;FACT AND FICTION  SCOTT-FORESMAN & CO. 1974 24
SCIENCE ; UNDERST . YOUR SILVER-BURDETT CO. 1975 10
ENVIRON
SCOTT FORESMAN RDG.SYS.9-  SCOTT-FORESNAN 1971 3
SCOTT-FORESMAN RDG.SYS.11  SCOTT-FORESMAN CO. 1971 8
-12
SEA GOLD FIELD ENTERFRI1SES CORP. 1971 1
$EA HUNT FIELD ENTERPRISES 1967 1
SEEKING ADVENTURE SCOTT-FORESNAN & CO. 1973 9
SENSE-BK.] & 2 SCOTT-FORESNAN AND CO. 1977 X1~-15

" L ] " L] L " ] X.2~13

SERENDIPITY BOUGHTON-MIFFLIN CO. 1974 23
SHANS BATAM JOOKS . 1949 8
FEEPHEERD OF THE HILLS CROSSETT AND DUNLAP 1974 9
SEON ME NISSOURI UNIFIED COLLEGX PRESS 1975 9
SLAICHTEREOUSZ PIVE DELL PUB. COMPANY 1969 ’
SMDCGLERS ROAD 1968 6
SNON DOC GROSSETT & DUNLAP 1948 ?
SOC.SCIRNCE/CONC.4 VALUES EARCOURT-SRACE-JOYANOVICR 1970 22
SOCIAL STUDIES AND OUR LAIDLAN SROTHERS CO. 1974 3
SOCIAL STUDIES Of OR LAIDLAY BROTHERS CO. 1972 14
SOCIOLOGY ; THE STUDY EARCOURT-ARACE-JOVANOVICH 1977 40
SOCI0LOCY ; THE STUDY OF RARCOURT-BRACES-JOVAROVICE 1972 50
SOCKS XEROX CORPORATION 1975 4

139

o s

u.s :A DEVELOPING
Ve8.IN LIT.,MEDALLION ED.
U.5.IN LIT.MEDALLIION KD.
UP FROM SLAVERY

USING GOOD ENGLISS - 1
USING COOD ENCLISE -~ 8
V.D.FACTS YOU SHOUD KNOW
VAN ' D

WAY ¢r THE WORLD, THE LEV

PAGE )2

1974
1974
1974
1975
1973

- sozuu&su

1977

1973
1957
1971

1979
1976

1972 ?

1972 26
1969 11
1975 24
1975 25
1980 3

i971 2

1977 )

1973 12
1980 13
1976 »
1975
1977
1967
1972
1972
1979
1967
1968
1947

1977 ¢
1974
1963
1979
1968
1967
1964
1970
1967

BRESRpRGONwRINgy

»” W
=

1980

101
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PUBLISHER COPYRIGRT ¢ OF TaFes

HAY OUT ALLYN ARD BACON 1972 2
WE BAVE ALNAYS LIVED IN A  VIKING PRESS, INC. 1962 A
CASTLE '
WE THE PEOPLE;A RISTORY D.C.REATH ARD CO. 1971 21

D.C.HEATH AND COMPANY 1977 3%
WELDING SKILLS/PRACTICES~ AMERICAN TECHNICAL SOCIETY 1971 28
4TH
WEST SIDE STORY SIMON AND SCHUSTER, INC. 1963 6
WHAT 1°N ABOUT 1S PEOPLE CNILDRENS PRESS 1970 2
WHERE IT'S AT ALLYN AND BACON 1973 3
WIDE WORLD,THE/A GEOGRPHY MACMILLAN PUB. COMPANY 1968 28
WIDE,WIDE WORLD IN LIT. SCOTT-PORESMAN & CO. 1963 37

. WINDCHIMES BOUCHTON=-MIFFLIN CO. 1976 10
WINDOWS , DOORWAYS , BRIDGES SCOTT~FORESMAKN & CO. 1972 12
WINDOWS-DOORWAYS-BRIDGES HOUGHTON-MIFFLIN CO. i9n2 12
WINNER'S CIRCLE ALLYN AND BACON 1969 5
WITH IT . ALLYN AND BACON 1971 2

[
WONDERS OF SCIENCE .HUMAN STECK~VAUGHN COMPANY 1977 5
BODY L
WOODWORKING FOR INDUSTRY CBAS.A. BENNETT CO. 1971 a5
WORLD BACKGROUND FOR LAIDLAW BROTHERS 1968 28
WORLD GEOGRAPHY AMERICAN BOOX CO. 1979 26
WORLD GEOGRAPHY TODAY * BOLT , RINEHART ,WINSTON 1976 47
4" " 5o (1} " -
1976 47

WRITE ON . HARCOURT=~BRACE~JOVANOVICH 1972 5

- . “ " 1972 5
YOU AND YOUR KEALTK SCOTT-FORESMAN & CO. 1977 9
YOU AND YOUR HEALTH SCOTT~FORESMAN AND CO. 1977 7
YOU AND YOUR HEALTH SCOTT-FORESNAN AND CO. 1977 14
YOU AND YOUR HEALTE (JR.~ SCOTT=PORESMAN & CO. 1977 14
g16H)

" YOU AND YOUR HEALTH-SCH.N SCOTT-FORESMAN AND CO. 1977 BEING RE
OME,CO CORDED
Y0V AND YOUR U.S. BENEFIC PRESS 1968 22

FLLINOIS BANKERS ASSOC. 1957 2
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MEDIe CATALOC
PFUBLISHER

AHISTORY OF TNE U.8.1877

A NIST. OF THE U.3. (G& 9)
A BIST. OF THE U.S.T0-1877
ELECTRONICS

AC

ACCENT OF S5CIENCE
ACCENT ON SCIENCE ( CR §
ACCENT ON SCIENCE (7¢R)

ACCENT ON SCIENCE~BLUE Bx,
ACCENT ON SCIENCE - 3r¢'%r.

<IN ENGLISH LIT.
ADVENLIN ANER.LITERATURE
ADVEN.OF RUCK FINW, THE
ADVENTURES FOR READESS, ]

S IN APPRECIATION -

ADVENTURES IN READING
ADYENTURES IN READING

AHBR.GOV.CONTXWI"/CHANGE
ANERICA IS

ANERICAIITS PEOPLES & vaAL.
AMERICAN CIVICS,3RD ED,

ANER ICAN DREAM, THE (ORIGIN
5-1877

ANERICAN DREAM~CHALLPNGES
AMER]ICAN DREAM-CHANGES

AMERICAN DREAN~VISIONS
1970

AMERICAN GOVERKMENT

R
SBick oamer rour
AMERICAN RISTORY,6TH ED,
ANERICAN LIT, ENCLISH 3
ANERICAN NEICHBORS
AMERICAN NEIGHBORS

AMERICAN SOCIETY
AERICAN SPIRIT.A

AMERICAN WAY,THZ
ANERICAS HERITAGE
ARRIVALS A RDC & LIT. FRO
ART: CHONSING & EXPRESSING

ART :DISCUVERING & CREATING
AUTO MECHANICS

AUTO SERVICE AND REPAIR

AUTOMOTIVE ENCINES,6TH Ep,

AUTOMOTIVE MECHARICS 7TH
OTIVE MECHANICS,7TH

ggTOHOTIVE MECHANICS,BTH

STOTY, FORBSMAN & 0.’
GRAFF RIVERSIDE CO
BOLT, ETaL

HEATIKIT EDUC.SYSTEMS

CRARLES B MERRILL Cp.
CHARLES 2. MERRILLCO,

MWCE-JOVANOVICH
HARCOURT-BRACE~JOVAKOV ICH
PENDULUM PRESS

HARCOURT~BRACE~JOVAROVICH
, +BRACE, JOVANOVICH
RARCOUR T~BRACE~JOVANOVICH

HOUCHTON-NIPFLIN CO.
SELLAND mOWELL
HARCOURT-IMC!'-.KWMICE
RARCOURT , BRACE, JOVANOV ICH

8COTT FORESNAN AND Co.

SCOTT FORESMAN AND co.
SCOTT,FORESKAN AND Co.

SCOJT,FORESNAN AND Co.

BOLT, RINEHART AND WINSTON
SMAN AND CoO,

mcem.nncz,.mv.
POLLETT PUB, COMPANY
NCGRAN HILL
MACMILLAN AXD CO,

MCMYLLAN COMPANY

AMERICAN BOOK CONPANY
FOLLETT PUB. coMPANy
ROLT, RINERART ,WINSTON
GINN AND co.

RARCOURT

BENEFIC PRESS

BENEFIC PRRSS

GLENCOL PUB. COMPANY
COODHEART~WILCOX CO.
MCCRAW~NILL Co,
NCCRAN-HILL BOOK CO.
MCOGRAW-HILL B0OK CO,

MCGRAW~RILL BOOX CO.

PAGE |
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MEDIA CATALOG
TITX PUNLIGEER COFYRIGHT £ OF t:\m
82 Y
RNER « & LIT. FRO BARCOURT
8. C Aacmﬁ.nnnm 0. DELNMAR PUBLISHERS ;z g
BASIC GOALS IN SPEL. (8GR)  WOGRAW HILL
BASIC LANG.MESSACES & NEA¥  HARPER AND ROW ~ BOOK 1 1] T
INGS . |
BASIC LANG.MESSACES AND BARPER AND ROW,FUR, 79 32
BASIC OXYACETYLENE WELDING  DELMAR PURLISHERS 17 T
3RD ED
75 1
C READING 3 J.53.LIPPINCOTT
m:cs JOUN WILEY AND SONS ;1; : :r
' BE A BETTER READER PRENTICE BALL CO.
810LOGY SCOTT FORESMAN CO. 80 :;
BIOLOGY SILVER BURDETT COMPANY 81
76 6
SHOP 3 GLOBE BOOK COMPANY
gigx.mocr ":“mr 1 GLOBE BOOK COMPANY ;g g
BIOLOCY WORKSHOP~2 GLOBE B00K CONPARY 1 .
BLASTING OFF:NEW OPEN BWY.  SCOTT-FORESMAN AND CO. 18 14
SUILDING BRIDGES HARCOURT » "
CALL OF FREEDON RAND MCEALLY m;g 8 87
CARDBOARD SEA,THE THE ECONOMY COMP 0 %
CENTURY 21 ACCOUNTING SOUTHWESTERN PUB. COMPANY n 1
CEALL.OF FREEDOH.D.S.HST. ROBIRT SOBEL 62 m
CHALL.T0 SCIENCE.PEY.SC. MCCRAW HILL 34 “
CNALLENGE AND CHANCE LAIDLAY BROTHERS "
CHALLENGE OF AMERICA HOLT,RINENART AND WINSTON 73
CHALLENGE TO SCIENCEZ ~CEN.  NOCRAW~HILL COMPANY 80 24
E
78 BT
CHALLENGES YO SCIENCE— WM. SMALLMOOD
CHALLENGES TO SCIEWCE: MCORAW~HILL ,NEB.DIV. 79 ::
CHALLENGES~300K 8 SCOTT ,FORESMAN AND CO. g; 44
CHEM, & THE LIVING ORGAN JOBR WILKY AXD SOXS o0 20
CHENISTRY,A MOD,COURSE CRAXLES B, mnto 4] 20
CHEMISTRY-AN INVESTICATIVE  BOUCETON-MIFFLIN CO. ’ m
CINNANON PRAKS THE ECONONY mc:sgio _ sg 4
CIVICS FOR AMERICANS SCOTT, POREEMAR . o 2
CIVICS, «CIT. AND SOCIETY NCORAM HILL ;
: BT
COMMUNITIES,TODAY AND YEST  MACNILLAN PUS.CO. 80
ERDAY
n 24
COMMUNITY § SOCIAL EEXEDS MACNILLIAR PUB.CO. i
CONCEPTS IN SCIENCE,IRD HARCOURY, BRACE, JOV, 72 b
DATALOG POR TINETOUCEERS, THEODOR® RARRIS,ETAL 73 g
DC ELECTRONICS HRATEXIT EDUC.SYSTEMS 8 2
DREAMSTALKERS THE ZCONOMY euu::tm 75 ¢
DRIVE RIGHT FOR,SAFETY scorr_qmm P C . ’ 3
EARTH AND BEYOND,THE STECK mmm. " n 8
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. N MEDIA Catatog '
® -
TITLE Hm.:gsn COPYRICHY ¢ o ¢
1ENCE ] GLOBE BROOK CONTANY 144
m &xm m& GLOBR. Book CONPaANY 77 :
ﬂl‘lﬂ SCIENCE YORKSEOP-) GLOAR corany V4 27 [ )9
RTH SCIEnce, iST. D, PMRENTICE mALL CoO, 4 a 13
BC. AND FREg ADDISON~WBSLFY ° a2 "
ELECTRONIC CIncUITS HEATRKIT +SYSTENS 78 BY
ELRIENTARY SCIENCE, S GINN AND ANY 80 BY
E ARY SCIENCE,6 CINN AND COMPANY 80 9
ELEMENTS OF BIOLOCY MCGRAN~HILL BX. Co, n 40
ENCOUNTERS ’ NCGRAW-HILL INc, 73 10
ENG. FOR EVERYDAY MEANING IDEAL’ PR, conPANY 76 12
ENG.GRAYMAR COMP,. 3RD RARCOURT, BRACE, Jov, 13 14
EXPLOR.OUR NAT.HST.NEW THE CLONE BOOK COMPANY 79 T
EXPLOR .WORLD REG.NEARSFAR FOLLETT pUB. co. . 75 18
E;Pwurmus IN LITERATURE HOUGHTON MIFFLIN CO. 72 T
PLORING A CHanGING WORLD CLOBE BoOK Cp. 8s 8T
_:g;%gmm ANERICAN CITIZER CLOBE BOOK COMPANY 80 BY
EXPLORING OUR WORLD cRoups FOLLETT S0CIAL STUDIES 80 BT
EXPLORINC OUR WORLD PIOPLE FOLLETT SocIaL STUDIES . 80 BT
EXPLORING OuR WORLD REG. FOLLETT PuB.Conpany n 16
EXPLORING OUR wORLD RECION POLLETT 80 BT
FACES oFf AMERICA A J.B.LIPPI 82 BY
PAR AND AWAY LITYON PUS. COMPANY 68 BT
POCUS ON gaRTY SCIENCE~8GR FoLLF T 83 BT
POCUS ON LIFE scIienc: CHARI : E.MERRILL 81 BT
FOCUS ON Lirr scrince CHAR) .3 MERRILL 84 3T
FOCUS ON LIT,VIEWPOINTS HOUGHTON NIFFLIN co, 78 BT
YOCUS UN LIT!, 1pgas MIFFLIN co, 78 BT
FOCUS ON LIT.PORMS HOUGHTON MIPFLIN co. 78 BT
FOCUS ON PuysIcA SCIENCE E. MERRILL % Bl BT
FOCUSING ON MEALTH STECK~VAUCRN CD. 78 15
FOR ToODAY CHARLES A. BENNETT co. 77 13
FORESMAN SFRICE GR2-% CHARLES MERRILL 84 BT
FOUND. 1N BIST., 8K, OPPORTUNITIES 1N LEARNING 79 4
gum.m HIST.,3x.1 OPPORT.FOR LEARNING 79 BT
UNDATIONS IN HIST.BK.? OPPORTUNITIzS FOR LEARNING 79 8
mrmus IN HIST.MK.4 OPPORTUNITIES POR LEARNING 124 7
TIONS 1n HISTORY, HOWARD J, SCHWACH 79 6
GATEWAYS TO SCIENCE MCGRAW HILL 76 BT
GATEWAYS To SCIENCE MCGRAW KILL 800X co. 83 BT
CATEWAYS TO SCIENCE (5 CR) MCGRAW HILL 8) BT
CATEWAYS TO SCIENCE (6 GR) MCGRAW HILL 83 3 4
GATENAYS T SCIENCE (GR 4) MCGRAW HILL 83 BT
TEWAYS To SCIENCE,STH CR NCGRAV HILL,wEBSTER DIV, 81 AT
GEKN.BUS, FOR ECON,UNDERST. 12TR ED.,SOUTHWEST. PUB.CO, 81 BY
GESERAL MATH 1 HOUGNTON-MIFFLIN O, 77 13
GENERAL SCIENCE SILVER BURDEIT coO. 81 AT
GENERAL SCIRNCE SR. LPVEL HOLT 83 BT
GENERAL SHOP:WOUDWORK ING 72 BT
SIFTS OF PROMISE GINN AND CO. 78 3T
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IEDIA CATALOG
. TITLE PUNLISERR - COPYRIGHT § OF TAPES
" - ) )
LITTON 0. 68
SR8 B, T e "
CROVWIRG AND CRANGING WRBKS "m-v a . o T
HAS HEALTH - - - -3
0] EPALLY ~ ] . 83 "
<
SPELLIXC - STECK~VAUCH 83 BY
RBJ - - 2
HEALTH:A WAY OF LI ¥SCOTT, FORESMAN & CO. :: 2
HEATH SCIENCE.ATH GRADE D.C.HRATE AND CO. . 8 4
BIST.OF THE U.S.10 1877,A BOLT-RINEHART AND WINSTON ’ ”
HISTORY AND LIFZ SCOTT,FORESMAR AND €O, ;1 1
HISTORY OF THE 0.§.,A GINN AND COMPANY o 3
ROLT EARTH SCIENRCE HOLY,RINEHARYT AND WINSTON I L)
HOLT EARTH SCIENCE NOLY, RINERART ,WINSTON 2 -
HOLT EARTM SCIENCE ROLT-RINERART~{/INSTON .
WINSTON 80 T
HOLT ELEM.SCIENCE,6TH HOLT,RINERART AND fol
HOLT ELEM.SCIENCE~GREEN RX BOLT-RINEHART=WINSTON 80 7
HOLT ELEMENTARY SCIENCE ROLT=RINEMART AND m:sros. 80 | &
ROLT ELEMENTARY SCIERCE~ ROLT,RINTHART AND WINSTON 80 BT
5TH GR
BT
HOLT GENERAL SCIERCE NOLY 83
NSTO 14
HOLT LIFE SCIENCE,TEACNERS  ROLT,RINEHARY AND WINSTON s
m. N -
RBOW IT IS NOWADAYS GINN AND COMPANY 76 BT
Y 33
HUMAN HERITACE,A WRLD.NIST  CHARLES a.mu» 1L.CO0. 81
'S FRON LUCAS BROTEERS PUS. 74 3
in:cz KO- THR STATE SCOTY, FORESMAN ARD CO. ;7 g
1IN SEARCH OF AMERICA GINN AND' COMPANY . 7§ H
INQUIR.ABOYUT AMER.EIST. mr.lm“ T WINSTO
INQUIR.ABOUT AMERICAN BIST SOLT-RINERZRT-YINSTON 7% ‘ 10
INQUIRING ABOUT TITIRS mmxmm-vmm: ;g g
INQUIRING ABOUT CULTURES HOLT-RINERART~VINSTO e ’
INSIGHTS, THEMES IN LIT. NOGRAV HILL - ad
INTRO. TO THE SOC. SCIENCE  ALLYN AND BACON by pd
JOURNEYS ,CASCADE ED. mmun—m-.wvmicc: &2 bl
JOURNEYS, DELYA EDITION RARCOURT=IRACE~JOVANOV 62 "
JOURNEYS, FINDINGS HARCOURT, BRACE, JOV. 82 s
KEEPING HEALTHY LAIDLAW lmmxgm ox n i
KEY IDEAS IN MATR I-2WD ED M ANOV 2t »

KEYS TO SPELLING MASTERY

PAGE 4
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MEDIA CATALOG
POURLISHZR

LARD & PEOPLE OF RAFSAS
LAKD AND PEOPLE-A wORLD
cxos

LAND OF PROMISE
LANCUAGE BUTLDING
LATIN ANER.AND CANADA

LET FREEDOM RING,A.U.S.HST

LET'S TALK ABOUT REALTH
LIBERTY AND UNION

7 LIBERTY asp UNlos,voL.1

tgﬁ géowcxcu. SCIENCE

LIFE SCIENCE
LIFE SCIENCE

LINESCAPES
LITERATURE 11
LIVING THINGS
LIVING THINGS

RACNINING SUNDAMENTALS
MAINZ DIRIGO~! LEAD

OF THE AMERICAS
KAKING VALUE JSUDCHENTS
MAN AXD HIS WORLD CE0G.
NANY AMERICANS,1 KATION
MARRIED LIFE,ZND Ep,
MATHEMATICS & YOUR CAREER
NATHEMATICS ,BSSEN.; APrLIC

MCGRUDERS ANER.COVERRMENT

MIDDLE EAST, THE

NISSOURI THES AND mow

N0.BASIC WORD LIST AND |
3I0LOGY

NODESN CARPENTRY

MODERN EARTH SCIENCE

MODERN ENG. IN ACTION
ENCLISH IN ACTION

] -

MODERN PNYSICAL SCIENCE
MODERN SCIENCE,FOR¥ES,
MODERN WELDING

NOMENTS IN LITERATURE
MORNINC CHASE,THE
MOTORISTS HANDBOOK

S ¥ \ o
R

'MCROARRTS, INC.
SCOYT, FOXRSMAN AND CO.

SCOTT, PORESMAN AND CO.
J.WESTON WALCH

POLLETT S0CL:L STUDIES
SILVER W.ueTT Co,

CEBCO STANDL®D CO.
HOUCHYON MIFFLIN CO.
FFLIN roO,
BARCOURT ETAL, CURIE ED
JoB.LIPPINCOTT CO.

SCOTT,FORESMAN ARD CO.
SILVER BURDETT CoO,

THE ECONOMY COMPANY
HOLT,RINERART AND WINSTON
BOLT

RINTHART AND WINSTON
GOODREART-WILCOX CO.

D.C. HEATH AND co,
CHARLES E.NERRILL

BELL AND HOWELL (BLUE BX) -
BELL ANDHOWELL (RED BX.)

ALLYN AND BACON
CANBRIDGE BOOK COMPANY
STECK,VAUGHN COMPANY
MO.DEPT,OF RLEM-SEC.EDUC.

© OTTO AND Co,

GOODHEART-WILCOX, CO.
CINN AND Co.
D.C.HEATR AND CO.
D.C.EEATH AND CO,

HOLT,RINEHART AND WINSTON

BOLT,RINEHART AND WINSTON
T~WILCOX Co.

BOUGHTON MIFBLIN CO.

THE ECONONY CO.

WISC.DEPT.OF TRANSP,

PAGE 5

KEDIA CATALOC |
TITLE PUBLISEER COPYRIGHT # OF TAFTS
.OV) BT
PORJARD SARCOURT 7
¥ ﬁ:w RAN FASY m“&/ :; g |
LINA.HIST.Of SY. FRENTICE HALL CD. 22
K& O THE WOXLD MACMILLAN CO. 82 17
WORLD, THE~2 SILVER-RURDETT CO. 7 1
52 JHIST. ,TRE  CLOSE BOOK CO. 74 2
KEW EXPLOR.THE CLOBE 300K COMPANY 76 5
NEW PUACTICE READERS,2 ED.  MCGRAW HILL BOOK CO. ;s gr
NEW PRACTICE READERS MOCRAN-HILL BOOX CO. 8
Buok A (4 tapes)Bk. F(9 T.) NCCRAS-BILL BOOK CO. 78 g
Book B (4 tapes)Bk. G(7 T.) MWCCRAN-HILL BOGK CO. 78 i
Baok C (5 tapes) NCGRAN~HILL BOOK COMPARY 78
Book D {7 tapes) MCGRASEILL COMNPANY 78 5T
Book E {7 tapes) NCCRAW-HILL COMPANY ’s "
FRACTICE READERS,2ND NCGRASHHILL BX.CO.
o WORLD, THE ’ MACMILIAN PUB.COMPANY ;g g!
OXE TO GROW ON GINN AND CO. - 8 3
OUK CONSTITUTION AND WEAT wmmr:nm ng.mm-nm. sg o
mﬂn‘ G [} '
gu”%eoumwamm MACMILLAN SOC{AL STUDIES 80 ::
-,OUR FEDERAL CONSTITUTION R.J.S.PUBLICATIONS ’s 3
'OUR PEOPLE,INQUIRING AND GINN ARD COMPANY 1s 2
OUR REGION: THE PACIFIC MW  FERRGRINE SNITH, INC. a4 i
OUR URITED STATES FOLLETT = T
OUR WORLD,LAND AND NERT. GINN ARD COMPANY ot
OF WORLD HISTORY ALLYN AND BACON,IKC. ;; r
PATHUAYS IN BIGLOGY CLOBE 300K %m B
PATRVAYS IN SCIRNCE,BARTE GLOBE 800X AFY 7 .
- PATHWAYS TO BEALTE SERIES CLOBR 3K .COMPANY ’r m
PEOPLE AND A NATION,A HARPER AND RO : 3
PEOFLE AND CULTURE THE ECONOMY COMPANY 2 T
PEOPLE AND RAT.,WORLD EIST  RARCOURT,BRACE,JOVANOVICH :.:, i
PEOPLE AND OUR WORLD HOL
PEOPLE AND OUR WORLD,STUDY  HOLT,RINEBART & WINSTON ;: ::
PEOPLE AND PLACES (7 GR) BARKINS & ARMONSTRONG 8 2
PEOPLE AND TRE LAND ECONCMY SOCIAL STUDIES 2 "
FEOPLE OF N.CAROLINA SADLIER OXFORD CD. 83 d
PEOPLE ON ZARTH TTE GRADE,SCOTT,FORESMAN o u
PEOPLE ON EARTH SCOTT ,FORESNAN, 7TH GR.
PLACES , CHARGE RINEHART , WINSTON 81 21
HOLT, IR
ggg'z%h SCIENCE SCOTT FORESMAN AND CO. 83 BT
PLASTIC,PIFE & FITTINGS . SLOWN NFC CO. . d
PRINC.OF AUTO B0DY REPAIR- PRENTICR-HALL, INC. " a; pd
JRINCIPLAS OF SCIENCE SCOTT FORESNAR AND CO. . 4 o
IRCIPLES OF SCIRNCE,SX.]  CRARLES Z. NERRILL cgo » 43
,;nwcmf:s gr m.z CHARLES z.mn:.Lm . 73 i
ROJECTION IN SCOTT=FORESMAN . _
READING POR CORCEPTS~A~B~C  WEBSTER DIV.MCCRAN~RILL 70 . ::
READING SCIENCE;CONCEPTS JMESTON WALCH ;; 1
RISE OF THE ANER.NAT. HARCOURT, BRACE, JOV. o
RISE OF TNE AMER. NAT. HARCOURT~BRACE~JOVANOVICH 77
77 76
RISE OF THE AMER.NAT.II HARCOURT,, BRACE , JOVANOVICH
RISE OF THE AMER.NAT.VOL.2  HARCOURT-BRACE~JOVANOVICH 77 91
PACE 6
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oF AMER, NAT,VOL. 1
or % ANIRICAN NAT,

g- FORESMAN S.S. (S oR)

SCHOLASTIC mGR. ADV.

SCHOLASTIC AMERICAN ADV.
SCIENCE ‘

SCIENCE, GRADE 6

SCIENCE (3 6R)

SCIENCE (4 CR)

SCIENCE (CENT. ED) CR 3
SCIENCE (CENT. ED) CR 4
§C (CENT. ED) GR 5
SCIENCE (CENT, ED) GR &
SCIgsce éll.m)

SCIENCE (Spectrum on
{cover)

SCIENCE GRADE 3

sc « GRADE ¢

SCIENCE, UNDERST. YOUR ENVI
5K A

SCIENCE, UNDERST.YoUR ERVIR
YELLOW

SCIENCE: UNDERST.YOUR ENVIR

SEMI~CONDUCTOR DEVICES
SENSE BoOK ]

SILVER IWIST
SO0CIAL S'TuDIES,LEVEL 17

SPACESHIP EARTH/EAFTR
SCIENCE

SPELLING WORDS AND SKILLS
SPELLING,WORDS AND SKIALS
SPINDRIFY

SPORTSMANLIKE DRIVING
SPORTSMANLIXKE DRIVING~STH
TARGET AMERICAN HISTORY
TECENICAL DRAWING,7TH ED.
TEIR CUIDE T0 HOMEMAK ING
TEBN GUIDE,STH Ep,

TEENAGERS & THE LAW
TEXAS

! LAND OF CONTRAST
THE AMERICAN DREAM
THE AMPRICAN PACEANT
THE COMMUNITIES
THE COUNTRY '
THE EARTH GEOG. & CULTURE
THE EARTH: GEOG. & CULTURE

\ .
MEDIA Cataroc
PURLISHER
T
PECK, ETAL

SCHOLASTIC BOOK SERVICES
ADDI
ADDISON~MESLEY CoO.

ADDISON-WESLEY
SILVER-SURDETT ./
SILVER~BURDETT
SILVER~BURDETT

ADDISON-WESLEY

ADD]SON-WRSLEY ‘
SCOTT FORESMAN COMPANY

SILVER BURDETT CO.
SILVER~BURDETT co.

SILVER-BURDETT Co.
REATHXIT EDUC.SYSTEMS
SCOTT, PFORESMAR AND o,
THE ECONOMY CO,
SCOTT, FORESMAR AND CD.

HOUGRTON-NIFFLIN COMPANY

SCOTT=FORESMAN & €0,
SCOTT~FORESMAN AND CO.
TFE BCONOMY COMPANY
AMERILAN AUTO, ASSOC,
MCCRAN~RILL B0OX CO,
MAFEX ASSOCIATION
MCMILLIAN CONPANY
MCSRAW~HILL 300K CoO,
NCCRAW NILL,WEBSTER DIv.
CINN AND CoO.

2KD ED.,SCOTT PORESMAN
b.C.HEATH CoO,

GINN AND coO,

GINN AND CO
ADD]SON-WESLEY

GINN AND co,

PAGE 7

MEDIA CATALOG
COPIRIONT ¢ oF — PUBLISEER COPYRIGHT # OF TAPES
-~ ) “ “
' HISY. OF THR REPUBLIC  PEENTICE-HALL A .
;g :'{' TE KEeRY aD. oOF ROBTNEO0D % ng 32 ) ,
o UNITSD s 80 21
MACNTLIAN SOC.STUDIE
” i b WORLD FHATES GINN AND CO. 82 ﬂ'
) ﬁ WORLD RARCOURT, BRACE, JOV. 80
Y .
79 BT o ar
79 BT WORLD & ITS PEOPLE 26R  SILVER-SURPETT o1
80 BT TRE VOKID ¢ ITS PEOFLE 3CR  SILVER-SURDEYT g: Bt
8o 8T THE WORLD & ITS PEOPLE 6GR  SILVER-BURDETT o 8 T
THIS IS ANER, STORY (8 CR)  ROUGETON MIFFLIN % 8 oT
44 3T THRESEOLDS TO ADULT LIVING  CHARLES A. BENEETT CO. 78 mo
5 " : ECONONY CONPANY 75 6
85 7 ¢ TIMETOUCHERS - ™R . o
85 Y TO MAXE A DIFFERENCE cIm m‘c.:o H, "
83 BY TODAYS TEEN, REVISED CRARLES A.BENNETY ol 2
85 BT TODAYS WORDS J.WESTON WALCH 78 11
8o BY TRAIL BLAZERS CINN_AND ommgc o b
80 BT U.S.,RIST.0F THR REPUBLIC PRERTICE-BALL, INC. 1 39
U.S.AND THE OTHER ANERICAS  MCMILLAN PUBLISHERS b0 3
80 5T U.S.HIST.ACTIVITY READER JNESTON mlg 18 8
84 BT U.S.HISTORY,VOL, 11 MODULRARN, s 6
U.5.HISTORY,VOL. TXI NODULEARN, INC. 76 H
75 » V.5 HISTORY, VOL.IV MODULEARN, x, 7 3
U.5.HISTORY, VOL.V mmn.m ., 16 ?
U.S . HISTORY, VOLINE 1 MODULRARK, INC, % :
75 ¢ UNDERST,CHILD DEVELOPNENT mm& n;:uggn LAB. 4] 1 .
UNDERST.ELECTRICITY AND MCCRAW-HT .
UNDERST ' WINSTON 80 64
.EIMAR BEEAVIOR,38D  HOLT, RINEHART,
;g :; £D ’ College level
72 " 80 20
2 H VISIONS AND REVISIONS THE ECOHCNT CONPANY 80 2
” ? Joce T e SROVN BX. AMASCO CO. 7% 4
® " “WC- o COMPOSITION AMSCO SCHOOL PUSLICATIONS 76 17
eyt THE ;m.p MONILLAN cgoom ;2 ?a
78 13 WivDinanes. D TRAC THE ECONOMY COMPANY 75 ;P
75 & WOODNORKING FOR INDUSTRY CHARLES A. BENNETT,CO. i n‘r
80 BT WORLD AND ITS PEOPLE SILVER m co. 19 H
4 : HORLD e PEOPLE g‘rg’l’% ITS NERS, 84 L2y
68 9 woRLD AfD' 17S o8
” o ™ 82 5T
WORLD FROPLES GRAPE 3,SILVER~BURDE T
;: :; WOKLD AND %g PROPLES: SILVER~SURDETT ;ésr GR. :; BT
73 BT WORLD ANP ITS FEOPLES: SILVER~BURDETT @ 8z b
78 3T WORLD AND ITS PEOPLES: SILVER~BURDETT T 5 B
83 M WORLD AND ITS PEOPLES: . S1LVER~BURDETT mm3 82 57
79 BT WORLD AND ITS PEOPLES: SILVER~SURDETT,CR.
82 ) 38 . -
82 5T WORLD CULYURES,PAST & PRE~  HARPER AND ROW
8z BT SENT
83 3T ~
’ PAGE 8
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. MIDIA CATALOG
T PUBLISRER
o™ GRapx .
VORLD NEICHBORS MACHILLAN COMPANY
WORLD NEIGHBORS RACWILLAN PUB. Co.
WORLD NEICHBORS

WUTHERING HEICHYS

YOU AND YOUR U.S.

- YOU FIND OUT,3RD ED.WREKS.
TOUR HEALTH & SAFETY

[

NACNILLAN PUR.CO,
STECK-VAUGEN Co.

SINON AND SCHUSTER
CUNNINGEAN

STECK~VAUGHN COMPANY
RARCOURT, ETAL

T
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‘Palking texts -

provide learning tool

TarinGg Scrvices

Taping services are available natfonvide.
A book of sround 400 pages may average
25 ctapes. Cost per tape {s $2.50 until
July 1, at which time, due to tising
costs, the cost will de $3.15 par cape.

Send | copy of your text to be recordad.
Instsllcents will be sent while book
is in process.

good news

FOQS----KENNETT, A0,

“Five ymars of a part-time L.D. program
Just did not seas to be the answcr for
our school and our L.D. children. Help
uwas not awailable vhere they neoded it
most, to survive in the bagic academic
subjects. With the concem of our Jr.
Migh principal, the children at our school
now have help wvhere and when they necd
it, MHa pushced for a full-time L.D.
program at the Jr. High lcvel for the
31-32 achool year.”

“Bhen I sas hired for the job as a teacher
in & resourcs voom, I knew remediation
mrs too late. I read all about the dif-
ferent hinds of progroms at Jr. High
leval, not finding shat I falt sas
really appropriate. A student’'s parcnts
gave me a pamphlet to read called
‘Davelopmental By-Fass' from the
Franklin County Co-op. As I raad, I
hnew this sas the tipe of program I
sented for our school.”

“We began our program in the Fall of
1931, opening the resource room to child-
ren alrecady identified.  Now we have 19
sfudents using the room, The students go
to their regular classroom for tectures,
Silms, filmstripa, or any ofher instruc-
tional activitics. For reading or evitten
assigrments, the students come to tha re-
source voom., The shudonts take tcsts or
emms in my classroom, as they do assign-
ments, bacause of the need fo revise them
according to their individual neods.

IAPES arc listoned to frequantly for
befter comprohension and calculators to
2= ET com

asd them in math,

The program has now beem contimued in our
high school. Qur students are sir

and learming therefore I think it has been
a most successful approach.” One major
reason for our success has been the

(MEDIA CATALNG AVATLABLE FOR $2,%0)
Angela Donshue, Media Coeord, Frunklin
County Co=up, Bux 44D, Unfon, Ma, 63044
314-583-8936 '

acceptance of this by vur
achool staff., MNats off to parents,
teachers, adninistrative personnc!
and full-time classrowm aid that
supports our kids.

Dearna '}&*yi
LD Teacher

Marsha &%r -
t

what T would ____ S8
have dome without the 'Open
to coma to. It kas been a help to =
.in many ways. If I get bohind I cov:
coma down and listen to tapas and this
heips me to widerseavd che materssl
butter. Whan I Rave any kind of z
problam there is clucve someona to
listen to ma and help me work it ouz. "

Door!

Cirndu Slack

na p I have reccived at the 'fyuv
Poor' has taught rme how to becore a
more independent szudent. The wae o
the TAPES have irproved my recdirg
skiila qo wall as Balp me to improve
my stucdy ekills.”

Dale Jones

“na 'Open Door' hcs helved me a lo:.
The tapes helped ra btatter wunderstand
the material I was expected to read.
The tutorial suppor: enables me "t

ba able to understemd and complete ™,
work, Having my tasts read to me give:
me tha opportunity to really show how
mech I know., Being adle to atiend a
velding claas in tha vocationa! sechoo:
the last two years nas prepared me for
tha real world. "

Angia Schulz

"I feel that the 'Open Door’ has realls
‘ped me. Before T cume to Wachinoe -

High and had the wae of the tapes, +:

took me betuween fowr and six howra o

night to complata my homauork, Now

with the halp of the tapes and the use

of tutorial support when needss, ™y

study time has baem cut to abour zn

hour. This has aqllowed ms to plaw vall. .-

bzll and to enjoy aztra activisies ani

setll remain on the Homor Roll. I wsul!

have my notas and study sheata put :on

TAFE and this helzed me atudy for m

tasts. The use o the tapea haue

improved my reuding skills and cornros o-

ston and I now hava eonfidence in rys. 7.

(The "Open Doopr” 03 spomsored by <k
Waahington Scheol Jiatrict, Nashing: . r
Miasourt)

s
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MEDIA (Cont.)

Prisow Imvm

Tnmates fros the Missouri State Peni-
teptiary and the Missourd Eastern Cor-
rectional Center are donating chelir tima

and taleéats to serve the learaing Jis- .

adled student. The {nmates are well-

screened and educaced and provide qualicy
recordings.

SOAD BOOTH ICNATED TO
BAGIFIC PRISW

The Missouri Eastemn Correctiomal Center
in Pacifiic beoame the vceipient of a
sovavdproof booth to be used for tape
producing as the result of a gift from
tha Sullivan Schoel, Sullivan, Mo.

The booth will be uscd by the residents
of VECC as they produce textbooks on
tape to be used by achools acvoss the
coamtry. Supt. of Sullivan Schools,
Jomas Tice, stated that Poa Ridge had
tha booth for somc time and several
years ago didn’f have any use Jor it -
30 thay domated it to the school. It
is designed to test hearing in indivie
duals, but with a few minor charyjes,
can be operablc for usc in narrating.
\ECC stated they mcre pleased fo re-
ceive the booth and would definitely
put it fo good use within the Mardi-
capped Center.

TryE TO XELP
by
panetta Fertig Thompson

(Prison Inmata Spends His Days Taping
Books for Children)

Achart Villanewvz starcad reading be-
causa of air conditioning. But he keeps
reading because of people he's, never met.
in immaze at the Missowri Eastern Cor-
reaticnal Cemtcw in Pacific, help d 0
organise a program at MECC deaigndd to
assist students with reading handicars.
He spends his Z3ys at MECC reading booka-
saztbooks, technical manuals, novels,
gven fairy tales, onto cassatte tape,
giving gtudents vith reading handicaps
an opportunity 0 "haar' a textbook or
enjoy a novel.

#1 aan's say I ssartad for charitable
reagons, * Villanauvz eaid "I atarted

as the Misscuri State Prison in Jeffar-
son City, because the peading booths
were the only 3ir sonditioned work
gtations in the institution. And {t was
an gcsy way Lo pass tha time."

114

#I'm not gotng to sy it's gotng £

help mu parole chaneca either, becait
it looks like juat-ths oppodite o=~
timoa, But aftcr I atarted gettinz
faadback from people on tha outaile

who nsed the tupca, Lf was a good
fealing. A word of thanks means a lot.”

e bagan by providing taped books 2
11 1 districts tn Franklin County
back in 1977 all mecordsd by inmates
at the Jeffercon City Inatitution.

Now th- Franklin County Cooperatitd

ie a ma, or supplier of tapes througioue
tha United States. villaneuva's dosx
varies in contant from chemistry to
auto mechanias books. Be mames his
favorize subjects for narmation o
1iterature or kiatory. Although tic
hours ara lony and the pay from 7
prison little, Villancuva feala ke is
halping others to halp themselves and
thus succeed in lifa.

(Reprintad with parmisgion from zie
Tri-County Jowmnall

A Happy
Student

Tean Ralend, fMao&ﬂnMu‘.
Lasdenn Comeclio - v
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READ-ALONG TAPES AID LEARNING DISABLED

TYPE OF MEDIA: C-60 Cassette tapes COST: §3, 15 per tape

MEDIA CATALOG: $2.50
1000 ELEMENTARY, SECONDARY AND SOURCE: {a Non-Profit Organization)

CAREER EDUCATION BOOKS ON TAPE Franklin Co. Special Educ. Cu-op
Box 440, Union, Mo. 63084

MEDIA DIRECTOR: Angie Donabue 314~583-8936

DESCRIPTORS :

Increases learning, retention and aids the student to become more tamiltar with
tiie printed text. This cnables him to develop a better attitude about hamselt,
his studies, teachers and peers.

Read-along tapes provide immediate improvement, uap to 60% in many caqes. The

student makes excellent gains in reading comparcd to previous levels ot perfommance,

PRISON INVOLVEMENT:

—— ——— — o —————

Inmates from the Missouri State Pepnitentiasy and the Miussour: Bastern oo roctional
Center in Pacific, Mo, are donating thesr tame and taleats to serve thee learning
disabled student. Having 2 tapineg - cnter, an operat ton provides o faster tutie
around prertond for recording booke R IR ERINT. . AR RN S IR

H_lﬁ.‘g"f i ‘nvl Ho BERVICEH

. 12
Kecording servrce o avai bablo nml s e do ol oot e o e b PR RE

A !M'N)". 31 -Ill)l”;i, BINIR] !1.]«}“-, p‘].'y AV e ‘:" g RO ;11‘.-.3,_‘, Cetad (”‘l} | ",3 v to: In
togeerdd o T abwswe omroe, Tontalimert owidl dee cent sl le o deen Yaoogpireg o

copdedd, thias Yous gnay pay an pirotal bment o o watt o unt it cnt e ook SETTTINE I I

BEST COPY AVAILABLE
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Rashington, PacificOeramec Valley!, New
Huwn, St. Clair, Sullivan, Greconade Co.
R-11, Strain~Japan, Anacorda, 8-11, Rich-
wada Haermann,

Bourbon, Spﬂrg th‘f and .

Loncdell school districts have ths ras-
ponsibility for prmduq frea appropriats
aducation for every Mndicopped sthudent
nf achool ags residing in their respactive

( iatricts. The fotlamg special services
ara awailable to resident students ot
both the elementary and secondary levels
and resource rooms for lhd-uf- diagnosed
in ths following arenas:

l. Educable Mentally Retarded—Those
students sho arc capable of academic,
social and vocationsl training but
roquire specialised inctruction o
realize maximm shill development
and meaningful integration into
adult sociaty.

e

. Spacific Learmning Disabilities--
Students having a disorder in one or
mora of ths basic psychological
processes imolvad in wdderstanding
or in using language, spohen or
eriften, which may manifest itself
in an imperfect abdilif, ?fﬂ listen,
think, epeak, read, write, spell,
or do mathematical calculations.

3. Behavioral Disorders--Students

{i that exhidit ons or more of the
7" Sfollowing characteristics over an
cxtended period of time and to a
marked degres: Difficultics in
learming not axplained by intel-
loctual, sensory, or other hoalth
_facm.l, difficultics in inter-
personal relationships with pdars,
panmru. and teachers; gensral per-
wsive mood qf unhappiness or de-
pression; and tondency to devalop
phussical sywptoms, pains, or foars
associated with persomal or ‘social
problems.

. -

B
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district this sesvice is awailable on
a before school basis? also fo those
attending priwate or pavochiul schools.

5. A Sevare Longuags Disordar class is
offered by the St. Clair district.

6. Sccﬂldm-y Stidents ars offered pre-
weational axd work study option.

7. Physical, Occupational tharapy, special
tramsportation and homgbournd instyucticn
arc ailable on a contractad basia,
with a dactor’s prescription. Other
confrocted services includa those out-

side the district shen a shudent raquires
a program cufsida qf their homa diatrict.

Thmmmmmuddﬁan
to the parent as prescribad by

Jederal and state legislation.

8. A complets educatioma! exaluation is
awailable for all pre-school, slamen-
tary and secondary children who are
suspectel qf an educational handicap.

The following sevvices are mwilable to
the districts through the Franklin County
Special Education Cooperative:

9. Hard of Hearing--Students shase haaring
is impaired to the extent that languags,
social and/oe academic dm!opunt is
restricted to a significant
Mttml!g. ﬁ-utullg, chgsblc
studlents exhibit Aearing loss in a
range from 40 db fo 60 db (ISO},

10. Severs Behavioral Disovders (Chrysalial-

This program scrves sewers behaviomlly
disordared alolgscents that cammot be
accomuxinted in m.fivg behavior dis-
ordevs local educational agency program.

i1l. Pinocchio--A pruufy Behavior Disordered

program, K3, is being offeved in con-
Junction eith Four-County Mental Health
and Franklin County Special Education
Cooperative.

{Contimu~i page !




“NITICE TO INTERESTED INDIVIDUALS™ (Cont.)

Ptf you have any questions regarding the
 agtvices availadla, may contact Becky
Schroeder, Union B School; Mark Fessals,
Washington Schoot; Donmn Fretar, Pacific
(Mevamec Vallay); Alison Brooke, New Hawwn
School; Josn Maell, St. Clair School;
Jomea Tice, Sulliven School; Vernm
Fagoner, Lonsdell School; Pamela Mivly,
Strain-Japan School; Cathy Lalmeyer,
Co. R-1I; Fatrick Meloy;
Anaconda School; Alby Rohlfing, R-11
School; Robert Sififord, Richwoads Schewl;
Chri stopher Arand, Herwarm School; Shelly
5 \hqha, Bourbon Schoot; Testy Camon, -
Spring Dluff Schiol; ov Bechy Schrowder,
Fronklin County Special Education

{mmhw&zuam
dmld dn some penson’ 2
‘}‘mbhtumm%tfmm'é
digached out and coned.
ﬁm%&wm&
Soectal Seruiied *

n"s

Annbnncig...

NETHORK HEPC TO FILY

(BS from New York found a unique story
about twocgroups of people vho are
helping cach othor, but who never suet.
Tho story ie about inmutes from 2
Miseouri Prisons who are narrating
taxtbooks onto casserte taps and through
cuoparative efforts are providing

these tapes through the Co-op to schools
all over the United States.

The £ilm segment is being prepared for
the new CBS news program entitled, “The
Anerican Parade™ to be hosted by Charles
Kuralt. The series will be sinflar

to CBS's 60 Minutes, but mot geared to-

ward investigative or international nevs.
The show will air at 7:00 p.o., the
latter part of March or April. The
production crev filmed in classrooms in
the Unton area as wecll as intervieving

a recent LD studunt who 15 now exper=
iencing success in his vocaticn.

SLIDE-TAPE PRESENTATION

A slide tapa presuntation i being pre-
pared with participating school diatrices
which include Washingtosn, Union, Pacific,
St. Clair and Sullivan. The slides will
faclude BD/LD Resource Rooms, lst
through 4th grades, K- E.M.H. clusdes,
Spuech, Educable Mentally Handicapped
classes, High School L.D. classes and
many other special programe.

love is...
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BUTTERFLIES ARB FREZ
by
tallye Pilliod

Tha Co-op apomiors a program for adoles-
ocnts who have kad diffioulty having

8uocess in school due to bekavior problems, -

This program 1{s oalled Chrysalis "A Kew

OBaginming”. IThis name eomes from that
stage vhere a buttarfiy i in itd accoon
daveloping into a butterfly. As ona who
has baen involved with Cloyealis eines
itd bogimning, I am happy to write of
itd fp;otgmca. As with any rew affort,

- Chrysalis wmt through mmy growing paiha.
The Chrysalis staff and studen.ts are all
Jealing that today's Chrysalis is a good
place to be thanks, i{n pars, to thoss
growing patins.

Today Chryaaliv ia a good place to de dus
to many factors. i'gu:szlngmced ina
lovely atore front bui at 5§30 . &0
(‘_-’u: in Union, Mo. This ia a much i?i:m
Stmosphare than some of our pravious loca-
tions. The staff has bacoma a stable and
aolid wnit. Students are youngar and rore
open to receive halp (13-13 i{s an optimm
age). The academis program e beccme
affactive. Outings hava become esscmtial
to gtudenta’ behavioral and cacdamis
grouth. All of these factors and an

exciting program this year heve helped

3tudents meet expectations se: befcre them.

Jtudente bagan the year with 3 tvo-doy
ovarnight experiemae to Greensfelder
County Park. This ezperiance e¢t expec-
tations for the studemts. One expecta-
tion was for etudents to bacoma a pocitive
helping team. The seaond expectation

was that Chryealis would be a challonging
asparience, and stiudents were axpected

to meet theec challengee to reach sucoess.
These expeotations haven't changed,
regardleas of whether atudents were:
canceing the 11-Foint River, taking a

Friday epelling test or participating
v @ Pogitive Pogr m fproblem
Cbiving weating. The high
expeotations of atudents has paid off.
Ona atudont who has been in the
since itk beginming beoause he fen’t
a quitter, graduzted from Chrysalia in
Ducamber, has a work study Job with
Union Sohool District cond L8 conai-
dsriw&ariag his education. (W
wien him continuad wuccess in h.o poai-
tive endequors.) The remainder of
the atudents have a poaitive working
group, as indioated by thetr willing-
waad to halp with County Cerrica Crows,
u‘l?ﬁ I8 :’l‘ kd Lmsalwd MW.

“—
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The new samvatar promisss to ba vary
revarding alao., Students hava already
participated in the THINK Program at
Missouri State Panitentiary. Mo atudenta
ara having great eucoasess as thay
esperience the transition phase of their
Chryaalis mﬁmw for .
Chrysalis smdlneim.M lﬁdentsz

are also 7 uite productively

and the ataff foresess.more graudacions
bafore May 18th, To insurc qll studanta’
academia and behavioral grovth we wiil _
oontinue to have ecvaral adventure educa-
tion and aarcer education outinga schedulad,
as wall as life skill and building expori-
ences. The Ozark Trail,
Muwhroom Cave, ol each
Chrysalie day will ke
waiting with sy
ckallenges, for the
Chrysalis Kids to meet
with succaas.

EX-COSVICT Tells

Students:
“TIME TO STOP AND THINK'"™
by
Tom Beaver

He stole something, got caught and spent
the next winter, spring, summer and fall
behind bars. Lsopard "Doc” Braddock was
telling his story to nipe s.udenes at the
Chrysalis school, locatad in Unfon, Mo.
The school cperated by the Pranklin County
Special Education Cooperstive is dasigned
to help students with behavior problems
nake their way back into the regular school
syscems of Franklin County. Leonard

told hid listeners that if they wanted

Lo stay out of prison, wanted to have jobs
and fami{lies and frasdow, thar they
should start taking “"positive actions".
They should decide what actions are
necessary to get the things they want and
then taks those actions. Laonard related
every aspact of a person's 1ife once they
are confined within an fnstirucion and how
it is ro survive in a totally destructive
society.

Staying out of prison means that & person
has to “stop sand think”, he safd. He told
the students that they shauld firet of all
think about what to do to get back faro
the regular school system. They should
start by behaving in the classroom. “The
things that you do now will control what
you do later on in 1ife,"” he said. Lirtle
things like dreaking windowa lead to
other things, 1ike going {n the window
(Continued page &)
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"TIME TO STOP AND THINK!®™ (Cont.)

@ hen you break. Things lead to bigger
things. Leonard told his listcners how
he regrets the time lost by negative
atticudes and 1t was only when he become
involved {n helping the handicapped by
transcriding materials into braille and
working with juvenile affenders, that he
gatnad soma positive attitudes. His
£inal words of wisdom were, "I jusc
hope other youngsters don't have to
experience that to begin living."

(Reprinted with permission frow
The Missouriasn) *

MARD
oF by
HEARING Trudy

/ The Franklin Conty Co-op
pressntly has six children
in its clagaroce for the
‘--mrivg impaired. The children come
“From all af Frasklin amty sith
one child coming from as far amy as
Cragford County. The children range in
age from six fo eleven yoars of age
with hearing losses that wary from soder-
ate to profoundly deaf. All the children
are myinstraomx! in art and physical
caucation with their hoaring peers.
Five of the studants are also minatreamed
Jor some of tha academic subjecta.

This year, for the first time, an aide
‘s wsing sign language in, the regular
classroom to enable one profoundly
desf child to be mainetreamed. The
paventd. of this atsdent are also
learning sign language with their child
to help his comprshension of ol
languaga.

In the clazsvoom for the hearing impaired
the children learn the speech, language
and reading skills neadad for min-
streaming. Ihe intent of this program

“ to aquip each child with the 1

U filte to enabla she/he to ratum to
their home school district.

Last year saw the introduction af a com-
mater into the hearing impaired class-
rcom. Fuwn the t child guts to
sork on counting and alplatl et games on
the computer. The older childron are
learning the nwmes of the parts of the
computar and how to operate it. Thay,
too, get a chance to play eimplc mth
and rexding gomss during the day.

[ %
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TI.’!}'CHIO
Dr. Domiee F.:r.!n-n

Fivcasio, the «orly somsening and int
vev.2ion program orfered by Four Cawisu
Mewzal Mealih Sawviaee, Ine,, haa tripled
L aisa tn ota rooond gear. It currantly
acrven ovar 110 ohildrm in eight alc~en-
tarmy aghoole. Six of thase sohoole e
It Franklin County, tuoluding Lonecu:ll,
Sew Haven, Sulliom, Beaufort, Zitany:
ot Cantral., The program ie also in
Ecvton Elementary in S¢. Charles Cownty
ani Claude Browm Elomentary in Lincoln

Caunty,

Flrocehio utilizas nomprofeseional aidss
2 wosk with childron in ki -

© thragh third arade whe are hav

temavioral, emtioral or learming prot-
lema, The atdes are sclected for thoir
natwral varmth and ability to halp
onildran svrrase fealirgs and ideas.

e Pircochio progra 13

orfared by Four County =
Hemral Meclth Servie. s, <.

vz, through the N7 Fr
Franklin County Co-or, T~ -
shHioh servee ac thg e

gram's fissal agent. rFor #

rore infaration sonraes

o Dantse Fondrenm 3t 723-1100.

{3 ame deaulce and L4 o Lenm widhla a
w&a;fadwg::n@-
mcnt. The ewolualicn of Lhode catdicald
lfunclions emblea the Lo afudide

)
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SOAR WITY FAGLES
by
Lag Ritter

"I¢’e iard to soar with the
caglos when you are swroindaed by

a tunsh of turkoys.” That eayiny {s ons

with wkich we are all fomiliar. I am

lucky enough to be working with a "hunoh

of vaglee” so being part of the“Co-op

team haa been a very ohallcnging exper-

tenca for me.

The team te aomposed of membarc of varied
expariomos, educztion and baokground, but
cach ic so dadicated to Lha task thnt when
wt cee @ okild, I feel confidant that our
avaluzeion revials data thuat cam reglly
kelp that okild.

T sn of ua looks at the »4ild from our
cwn particular ar.a of cxpertiaas, milbing
the data for every tidbit of information
we aan gat., Thep ua ehars cur observa-
-‘oras, bicinstorming. The energy that
vecoe through one of our staffings is
cxotting and etimulating.

a~

e key to our axacess is thet eash of
u: on the tcam aa a sest jor leaming
c.id growing and yat th3 omivommant

i. go eurportive. The entlmsiasm thas
abounds rsaganzratcs itcalf conatantly.
Thave arc just a few reasoma why I om
@ proud to be a part of the Co-op toam.

556885 BEHIND bﬂ;E SCONES 80085
Myrma Riechers

Hi! I'm Mrima, the girl with e fiqures-
budget fi_.g-l.:res that is.

At this particular tina c® yoxr, the strain
is at times tremencous, and thera are times
you remamcar all

help thamelves tixoush necgrars like ourd
and through paogracs Lt you hwe in your
schools.  In tha erd, this io what it is
all about, halping sy, “ters to be able
. halp thasnlves asd o8 a reralt they
*will ha.. rappder and more iulfilled
1liveaa,

GSLIIFSHETSLIN ST

@

fonilics any ollen cenulosd. goun anen
prouidas.
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Jonat gcnu

The Clinic Secrstury sorke closely with
the vest of tha ~linic siaf) duriny the,
mtirs ewaluative ;vocass, fron the time
»e receive ths rral wnlil the fils
is cloged. The refesrmal is initially

scresned by the ascretary fo ses that it

is complete ani ehs confers itk the

) aqufmdutmhhmmfzﬁ::;
"

c

{3

¢

in come casse. In our donling

caee, sw hasp in the back.qf our mimds
coxpliance with the lav shile atviving
fo give the optimm ewluation. We try
to wan and school per-
sormel in ing ard reschaduling
appointeents, in the infevcets of best
serving the child, school and fomily.

These goals necessitats mousls of
PG, Often times appointuent
lottors avs mailod out in quudngli-
cate. Information about consultont
aprointments mads, missed, vescheduled,
as wwll as arvival of dictor's

all nsads fo be cowrwmicated to the
clinic staff, bookheeper, and school
presormal. Information regarding
stalua of cach cass hay o bo veadily

awilable fo pase on fo anyome involued )

in the aualuction.

The rlinic secre alse coordinates
the different pasrts of the child’'s cwal-
wation and i tas them into the
Sinal report. Sho tries %o dotermine
if all of the ewmluative information ia
included in the roport and that nedded
Sollow-up e dons. Thie ie another
ares shers closs conmmication Between
all partiss comnectod with tha child is
cwecsal.

Forturately, we hawve a norher, Terri
Grififith, zho wilmtcers her time to
Ylp score teats, shich can bc tims
consming, and genzrally aftond to de-
tails during each tes? day. She olso
prepores folders for cach new child and
organizes the parsrword involved in this
process, shich is also time-conmming.
The work she doss fress up the exminers
to do their all-importunt cwalmation
and allows the eecrefary fo hanr time
and space to handle the all-important
dotails imwoluved in oach case.

N

Communication amd sharing of information
ara essantial fo the succesqful opsra-
tion of ha Diagnostic Cliaic. It
givas us all a _foeling of pride and
satigfaction vhen a child sho, in vy
casas dssperately weeds help, s appro-
priataly di ol wo've done o

part o the child is appropriately
ploced. It mokes the mounds qf paper-

: sork seem worth shile. Our feaw ’
with all its {nconsietencics,
inafificiencies, and botheraome defails,
has exbdled us fo ssrve to the Dest

£ am pleceed to be g membar of ita
evaluation staff. fhe residentaof
Franklin County Scheol Digtriats and
other participating eokool districts can
be proud of the services provided for
thair childran. The avaluation procsss
19 a8 comprakenaive cnd thurough as I

have seen in my years in the feld
of epesial ed:m:g. I kave baen
trpressed by tha aoncern for each
individual child his/her family

that ig part of the evaluation procegs.
All members of the staff are dedicated
to aolving the somplex pussle that is
preaanted Ly each ohild who is having
schogl ralated problems. The goal is
not only to identify what thoese pro-
blems arae, dut alse to halp the sghools
and fomilies find waye to mgke leqrming
mei;r, more succvssful proceas for the
child,
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Linda Ball
X.gt of my secrstarial vadpornstilities

conaiat of working witk the Direotor of

Spacial Edusation. FHowavar, on Fridoye
I work in the Ca-op. '

I asuiet the Clinia Secretory in tuping

reports, olowing out files, mailing
latters and filing. In othar vords,

iittle miscallansous jobs to halp fimish

w the week.

Yo all have "high® and "low” points in
our livas. Nany of tha people we see
kve never esperisnced a reclly good
day. Some of tha children uwe se¢ have
nevar experigrocsd the simpla routine
things most of uas taks fo» granted;
Iike tuoking our childron tn bed with
a hug ard xiss, having nlenty aof food

[

CO-OP STAFF .

Mu M-oo-oo;o.c--nimt“
Eddia M..........hﬁt—him
Lea 8‘"“-...-...---?‘!’1\-&&”

Carolo Yard..........Pegch-Emminer

Clawdia Shelton..... Adn. Secretary
Janct Kerns........Clinic Secretary
Linda Hall.........Clinic Secretary
Myva Riechor®e ccocanes k

Angie Donahue. ... Madia Coordimator
Torvi Griffith..ccocoee.cNolunteer

GiRISALLS STAFF

“ll!m Pilliodeeoceveeas ..-.Tm
My?‘tm-ocuuvo-o.occ :.IQTW
Lmy Jﬂdﬂ-...-..............d’d‘
&m’d &lh‘r......."'!'D...o—“d‘

BARD OF HEARDNG -

rﬂdy W...........-..Tﬁ’?‘f
Pat Tm----c----...oo-o.covooA‘d.

cn the table and the propar clothing.

CarIf ve oan give just orae parent hope
Vond a aingle child quidance, tham our
scmatimee 300 lika® work scheduls

- 8scme worthwhile.

PINCCMIO
Denise Fondran. .Progr= Coordinator

A

_ N Books On Tape
World Neighbors-MacMillan Fub. Co., c. 1983
Journsys (Findings)~harcourt, 3race, Jovanovich, c. 1982
Science-Scort, Poresman & Co., (éth Grade), c. 1984
Aserican History-Follcrt, e. 1983
Life Science-Scocet, Foreswan & Co., o. 1983
Feople and Culture~The EBeconomy Co., c. 1982
The Esrth and Its Voople-MacMillan %0.} c. 1982
Tean Guide (5th Ed.)-Webster Div. MuCr Bill, c. 1982

it ~ FEDI

People On Earth, A World Geography (7th Grode)-Scott, Foresman & Co., c¢. 1983

Gateways to Scierca-HeGraw Rill Bock Ca., c. 1983
\"f Feople and Sations, A Werld History-Rarcoure, Brace, Jovanovich, c. 1983
Aserican Draam, The 2nd Ed.-Scott, Foresman & Co., c¢. 1983
Many Americans-One Ratrton=-The Ecenony Co., . 1982
-~ People and the Lead-Economy Soctal Studies, c¢. 1982
Latin America § Canada~-Follett, ¢. 1983

Thase are jusf a sqmple‘ of the many textbooks offered om our tapas.

-
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MEDIA NEW UPDATE

" Tapine ScRvicES

-~ Taping services are available nationwide.
A book of arcund 400 psgus may average
25 tspes. Cost par tape 14 §2.350 until
July 1, at which tise, due to rising
costs, the cost will be §3.15 par taps.

Send 1 copy of your text to be rocorded.
Installsents will be sent while book
is in process.

FOOUS--—JENNETT,, AD. :

“Five yoors af a parf-tine L.D. program
Just did mot seam to ba tho answer for
our school and our L.D. childven. Malp
sas nof auailadle chere nesded it
most, 00 survive in the basic academic
j « With the concesn of our Jr.
_ High prinsi . tha children at our school
(a;mmhpdmaddmthcynud
it. Ma pahcad for a Sull-ties L.D.
at the Jr. High levsl for the
81-82 school ymar.”

“Fhen 1 mas hired for the job as a teacher
in o resmace voom, I knew rewmediation
ms too lata! I read all about the dif-
ferent Ninda af prograve af Jr. High
level, not finding what I feit o

really appropriate. A student’s parents

qanuap?lcthmduud
Developr:snta ! Fron the
Franklin Comnty « As T voad, 1

knew this sns the typs of progrem 1
sntad for our school.”

“We bagan owr program in the Fall of
1981, opening tha resource roan fo child-
ren already identified. "Now wo have 19

Srlme, filmstrips, or any other instruc-
tional activities. For voxding or written
assigrmente, the etulents come fo the ve-
(,-m room. The shelents tnhs tesits or
some in my classroom, as they do assign-
mgnts, becuss aof the nsad fo rovies them
according to their individua! needs.

TAFES are listened to frequently for
better comprehansion ard calculifors fo
aid tham in sath.

Tha progvam has now been continued in our
kigh school. Our etwudents arc i
and learning thersfors 1 think it has been
e moat muccessful appvsach. Ons sajor
reason for our success has beun the

Ny

acceptance of this program by our

ochool ataff. Hats off io paventa, .
teachcrs, adninistrative personmnal

and full-time claseroom aid that
supports our hida. -

THE OPEN DOOR=w==w- [

Mzrahaﬁa%-
t
what I would  __¢C
have dona without '

to coma to, It has been a halp to me
in mmy ways. If I get I oan
vome dorm and listom fo tapec and thie
halps ma tu undevetand the matarial
better. When I have any kind of a
problem thare {8 alicyo scmeona to
ioten to me and haln me work {¢ out.”

> IOV
5. swho ¥
' >
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~
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N
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ci Slaok '

-~ have reccived at the 'Opsm
I kas *~ught me how to becoew a
more indepenaant student. The use of
the TAPES hava improved my reading
skilla as well ae help ma to impreve
my etudy ekille.”

Tale Jonas

Coan Joor’ hae kalped me a lot.
The tapes helped me lettar wundaratand
the material I was éxpeoted to read.
The tutorial support amables ma to
be able to wnderwtand and ocomplete my
vork. Having my tests read to ma gives
me the opportunity to really ehov how
ruch I know. abla to attend a
walding alass in voeational school
the last two years. haa prepared me for
the real worild”

Aryie Sohuls

Y %ui that tha 'Open Door' has »eally

he me. Before I cam to Washington

igh and had the use of the tcmas, it

tock me betwesn four and elx howrs a
_night to complete my homework, HNow

with the help of the tapes and the use

of tutorial ¢ whan Yweded, my

atudy timg has out to about on

howr., This has allowed me to play volley-

ball and to enjoy szsra gotivities and

atill remain on the Somor Roll. I would

havwe my notes and study shests put on

TAPE ond this h-Ilred me study for my

taots, The uce of tie tapee have

improved my reading axills and comprehen-

sion and I now have somfidence in myself.”

{The "Opem Duor' i spomgored by thu
Waakington School District, Washkingtom,

Mignourt)

F
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MEDIA (Cont.)

Prison InvoLvErENT
Tonates from the Missouri State Pani~-
tentiary snd the Missour{ Esstern Cor-
recticnal Csnter ars donating theis time
and talents to sorve the lesrning dia~-

" gbled student. The inmatas sre well-

scresued and sducetsd snd provide qualicy
recordings. .

’ SaND BOOTH IONTED TO

The Missouri Eastewmn Corroctional Center
in Pacific becam the recipient of a
booth to be used for taps
producing as the vesult of a gift from
the Swllivan School, Sullisam, Mo.
The booth will be used by the residents
of MECC as they produce fextbooks on
{ngs * b used by achools across the
’ . Supt. af Sullivm Schools,
Jumes Tice, atatod that Pea Ridgs had
the booth for soms time and several
wars ago didn’t hove any uss for if
so thay domated it to the echool. It
is designed to test hearing in indivi-
duals, but with a few minor charges,
can be opevable for uss in marvating.
MECC stated they sere pleased fo ve-
ceiva the booth and would uafinitsly
put it to good use within the Hawdi-
capped Canter.

PIME TO AELP
™ by
Danette Fartig Thampson

(Prison Imnate Sperxds Bis Doye Taping
Books for Children) .

fobert Villanewva etarted reading le-
cause of air conditioning. Buc he kesrs
reading becauee cf peopls ha's rever mat.
rr inmate at the Misscwri Easte™ Cor-
.cctional Canter in maifiaaa':.:z,vcd to
crganise a at MECC dasigned to
casiat mg reading kandicapes.
Ye spends kis daye at ECC reading booke-
textdooks, techmisal maowals, novala,
suen fairy tales, onto cassctis rape,
giving students with reading handiuvape
an oppostunity to "hear” a testbonk or
anjoy a novel.

"I eam't say I started jor charvitabl
reasons, * Vilancuva eaid "I started
at the Mlgscwuri Stat: Prisor in Juffar-
scn City, because the readir.g booths

»a the only acr «eniiticnurd work
. ~itiona in tha snotitucion. Anl it uvas
an cqny Wy Lo jase the time."

M

“I'm not going to say it's qatsiba
help ©y parole chances etth: "', dicauss

it Looka lika just the opposits some~
;iml. kaue after I sm:.g mmtz
cadbaok from pecpie on ouirt

sho usad tha tapes, it was a gord
fealing. A word of thanks meaw a lot.”

v by providing tcpad books %
11 ml districta ir Franklin Conty
back in 1977, all reconisd by inmates
at tha Jefferson City Imslitutim.

Now tha Franklin Cownty roopevatie

is ¢ mafor aupplier of tupes 8t
the nited Statas. Villanena's
varias in content from cheristry to
auto meekandaa books, He nomas hie
fouorita oullacts for narration as
literctura or nifatory. Although the
howra are lovg oxd the pay from the
priscn litsle, Villavewsa feals ke {8
helping others to halp therselves and
true succeed in life.

(Repminted with perrisgion from the
Tvi-Cownty Jownzi),
Al ony
Sadan?
Tean Netend, (Pante of Lie Mlascusd
ELaslernn Comnueliaml
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« N ICE TO INTERESTED INDIVIDUALLS Parmts are guanmtesd the cight to
CONCERNING THE CENSUS OF inspect emy information that is collected,
AND SENERELY MANDICAPPED and acccss to mich informafion wmithout
CMILDREN D Ioune the consent qf the paront or guardian
" bf an inauthorized individual {u prohibited.
- he Union R-XI, Anacorsla; Bourbon R-1, The districts m.intain the responeibility
'Mormann R-1, Lonedall, Meramec \ullcy for the confidential maintenanca of this .
R-I11, New Moven, New Maven R-1I, Gas- information and for the destruction of
conade Co. R-11, Richwoods R-7, §t. Clair, this information follosing the termination
Spring Bluff, Stvain-Japan, Sullivan C-2, ®¢ of scrvicas for that child.
and ington School Districts are pre-
sently comducting a census of handicapped Aryona sho has knowledge of a handi
ard esverely hondicapped childran. or suspected handicapped child or would
like more informatior. about the consus
The Canmus includes all hardicapped should tomtact Becky Schroeder in Union,
children under the age of 21 shose parents - Patrick Maloy. in Anaconda, Shally Vinghn
or guardians live in one of the above- in Sourbon, Joycs Chuschill in Movwam,
mentioned school diefricts. The census Vermnon tagoner in Loncdell, Dovwm Fretor ‘
shall include the nome of the child, the in Meromec Valley, Alison Brooke in New
pasent or g ardian’s nome ond address, Haven, Alby Rohlfing in New Nouwn R-11,
tha birthdate amd the age af the child, Cathy Lateseyce in Goscomade Co. R-IT,
and the handicapping condition or con- Joan Mawell in St. Clair, Terry Carwon
ditions or, if such information is not in Spring Bluff, Pamsla Mirly in Stmin-
auiilable, the stutement of or Japan, Jones Tice in Sulliuan, Alark
other qualifiad chesrvers the child Wesaals in Sashington, or Robert Sififord
dmllhmﬂhmmw in Richswoods. These pecple smay be resched
perdling competent medical, peychological . at_ their respective Boards qf Education
or other recognized evaliation. . affices.
A handicapped child ie definod as one sho The school districts are particularly
© has a physical, mental or emotional pro- interusted ‘in handicapped pre-schoolers.
4. hem to such a degrec that it would pro- The districts fesl that they are amare of
aent his succeoding in a regular classroom most if not all handicapped children now
setting. If the gi!d is suspucted of in school, but not of children yunger
having such a condition, the achool dig- ﬂmqufgc.

trict will assiat in confimming the parcnts’
suspicions and help in placing the student
in the proper educatiomal program.

| BOOKS ON TAPE
Mep1a CataLos - 82,50 SOURCE
(Lists 1,000 elamentary, sacondary and It you order from our Catalog or send a
Career education books an C=-60 tape.) bock t© be tapex, please send it to the
‘ following person:
(OSTSS8S ths, Ampeda Domivee, Sedie Coomitmion
$2.%0 per tape until July 1, at which MMWM&W
time, due to rising costs, price per e
tape will be §$3.15 Union, Ho, 6308 (315-553-2936)
N AL\
NON-FRQFTT ORG.
W & FOBTAGE
~  PAID
UMION, MO,
PEMUIT NO. §

Box 440 Union, Mo, §30t4
{314-583-4938)

Chaizman, Spec, Ed. Dept .
dall Srate University
Murice, IN 47306
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: I ‘ Tuesday, March 19, 1:30-4: :30

Parents
Joanne Butts

-

PHOFOLGAL ABSTRACT

He port, o the TAPE o et
('('ech_r.nﬂg".il‘ A castance Lo Yarent, Pragrams )

A descraiption of how one cxisting and operatiaing parert train-
ing center assistoed two newly forming parent urganizations
(une funded and one unfunded) Lo provide training to parents

1in rural areas.

Even though Parent Training and Information Centers are
typically located in higher population arcas, through effec
tive technical assistance and idaptation to specific geogra-
phical needs, parent training program- can and have been
developed for rural areas. The new TAIP Project has provided
d syétematlc approach, tor uncouraginq‘and assistingbncwly
funded Parent Truinlng and information Centers and groups of
parents who are trying to sStart parent training and informa-

tion programs.

One regional centur four the TAPP Projcct hias been in existence

since 1979 and is owned and operated by parents of children
with special needs covering all disabilities. This regional
center will coordinate the workshop i1n cooperation with two
newly developed parent programs - onc recently funded and
one which is a group of paranJ that i1s trying to start a
Pdrent Training and lnloxmthon Center . Both of the newly
developed programs serve largely rural drea All three
programs make special eftorts to serve minority and under-

served families.

The workshop will use several {ormat:.
An introduction ot the basic technical assistance
mouel used.
A panel discussion with represcntatives from all
three parent programs describing the approach
used in developing and implement ing parent traimning
and information.

A cracker barrel discussion with all participants to
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develop new strataeqics and approaches tor serving
‘rurQl parents. We view this as a LwWO viay CRChiaige:
of information anud cxpect participant sugqgestion:
will be useful in future technical assistance acti- .

vities of Lhe TAPP Project.

Effective training and technical assiulance approaches which
will be discussed through the panel and group suggestions
are: (Copies  the presenters'/participants’ idéas and
suggestions will be made available to unyone who reduésts
them.)

Parent Training Approdach

Parents teaching othe¢r paroents. _ =:
Training of parents and other protessionals together
to increase partnerships.
Training parents using the buddy system for one-to-
one support in rural areas. | ,
Including vocational education und trdns1txon planning
in parent training focus with application to rural
areas.
Creative ways to use resources in rural areas.
Least restrictive environment obstacles and solutions -

~in. rural areas

fechnical Assistance Appro«ach

Understanding the needs of the project or organization
(types of parents, development of training materials,
application to rural uareas).

Prioritizing needs (which are imsnediate, etc.).

ldentifying local and other rescurces to help with
technical assistance in develouping parent training
and information program. -

Delivery of technical assistance through these
mechanisms:

a. Materials and information ‘
b. Telephone counsultation ) e
c. Site visit

d. Demonstration of training
¢. Specialized consultants ‘
f. Evaluation of cftec ivgnub? und satisfaction CL
g. ~mealur :

P
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: Phebe Schwartz, Facilitator
® ‘A FORUM ON PREVENTING ADOLESCENT SUICIDE Chris Hurlburt, Outreach Coord.

R

Early Bird
Tuesday, 3/19 - 1: 30-4 30 PM

This will be a working session qQn preventlng adolescent suicide.

Chris Hurlburt of the Whatcom County Crisis Services will djscuss current _ :

statistics on adolescent suicide, some of the visible cues in an adolescent 0

considering suicide, and models of prevention/intervention. The prevention
' program developed by the Crisis Center will also be presented.

The focus will then turn to develnping a working network of research and
resources in this field. An ACRES Task Force will be set up, to work in
conjunction with the National Committee on Youth Suicide Prevention, X
located in New York.

A collection of materials on adolescent suicide will be on display, and
addresses will be provided for acquisition of these materials.
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Tuesday, March 19, 1:30-4:30-pm
Language/Hearing
Madeline'R. Affolter.

How To Be A Successful Kural Itincrant Teacher

This presentation will begin witﬁ a brief overview of

hearing losses - the types, rates of occurance, and educational
consequences. The remainder of the discussion will center
around the role of an itinerant tcacher in the pﬁblic schools.
An itinerant teacher is assigned a caseload of varied students,
spread out amoung numerous and varied schools. This teaching : -ﬁ
model is perhaps the least satisfactory in terms of meeting the |
academic needs of disabled students. 5H0wcver; it is the mocdel
used by most rural districts to serve the nocds nf.theif |
handicapped studentc.
| Thé prodblems énd conriraints of tle rural itincrant
model will be discussed and sugrestions will be offered on

. ways to dea'1 with these shortcomings. Cf more importanf
concern to the succéss of an itinerant is how effuectively
he/she deals with the people dircetly involved with the
hearing imp. ‘red child. 7The numbers of people - tenchers,
administrators, support parsonhel, jarenls = an itinerant
meets everyday can be overwhelming., ‘n itiﬁurant misy worf
directly with a child for only threc Loars out of the thirty
hours that child spends in school, ke quality and amount
of ¢pecial help the child receives is ccopendent upon the
other school personnel and pareots. e itinerant's sucecss

an aldvocate of the hiaring impaired child will be dircetly

asS ¢
related to how effectively he/rhe dvnls with those prople. -

Some concrete suppestions will be offi-red in an aticwpt to
. " plarify and strengthen the role of an itinerant teacher in the

ciucation of a rural special efuration ctludent,

129 - l.adeline K. Affolter
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Tueaday. Harch 19, 1: 30 4:30 pm
Daniel P. Farrell

Fernddle High School

Or. Demnia L. Patarson, Superntendent Ferndale School DNstrict @602
Damiel P. Farreall, Principal ‘ ' Telephone (208) 384-9211
Ronald M. Cowan, Asst. Principal P.O.Box 428
James C. La Rose, Asst. Principal A Ferndale, Washington 98248

March 6, 1985

Ms. Feebe Schwartz

A.C.R.E.S,

Western Washington University
Bellingham, WA 928225 '

Dear Ms. Schwartz:

Relow you will find the abstract for the speech that 1
intend to give on March 19, 1985, at the American Council on
Rural Special Educationn.

TOPIC - Specialized High School applications; strategies
for securing computers

Information will be provided on the sources of funding that
one can examine when attempting to secure computers for high
schools. Additionally, application of computers in many hiqgh.
school departments, vocational, special education, journalism,
math, etc., will be claboratea on during this presentation.
Finally, some information will be provided on how to orqganize a
computer task force at thc building level to systematically
introduce computers to classified and certitied personnel.,

/&jncerem
DansgézP. rarrell
Principal

DPF:kk
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i o | Tuesday, March 19, 3:30-4:30 pm
| . Bruce Walker

TO: Fifth Annual National Rural
Special Education Conference

FROM: Bruce walkeq

PROPOSAL. ABSTRACT

: . AY
_ The special education teacher faces unique problems when
teaching in a rural area. Small student populations mean that an
individual teacher must teach a wider variety of students. This
makes individualizing lessons for each student all the more neces-
sary. This demonstration will present software designed to assist
th rural special education teacher meet the diverse needs of
. students working at low developmental levels. The software
assists the teacher to individualize lessons.

The software presented is of three types:

1) Instructional software which teachés hasic math skills
and adjusts its presentation to the needs of the individ-

. ual student.

2) A math sheet qeneration proqram which allows the feacher
to tailor worksheets to the specific needs of each
student.

3) A word processing proqgram which aids the teacher in
writing I.E.P.'s quickly and clearly.
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Wednesday, March 20, 10:45-Noon

UNIVERSITY OF COLORADO, BOULDER

Dcpartmem of Physical Education
' and Recreation

s

ABSTRACT

Using Recreation to Create Work and Education Experiences for
Pubizc School and University Students. -

Wednesday, March 20 10:45 a.m.

Presentors: Barbara Kraus, Patrick Long, & Lynn Murphy.
Center for Rural Recreation Research & Development
University of Colorado

Since 1981 the Colorado Office of Rural Job Training (ORJT),
through the Job Training Partnership Act (JT1'A), formally CETA,
has played a major role in supporting recreation development in
rural Colorado communities. The ORJT provides financial and
staff support for the training and work~site supervision of youth
who meet the eligibility of the JTPA summer job program.

Each participating youth ieceives pre- and in-service
training in recreation proq.amming and leadership and assumes
major responsibility, under supervision of a university
recreation major, for community summer recreation offerings. Two
youth are assigned to each recreation work-site for 400 hours of
employment.

Each eligible youth participating in this experience is
assisted in developing skills in four competency areas through
training, work experience, and supervisors feedback. These
competency areas include: Pre-employment skills; Work Maturity
skills; Basic/Academic skills; and Job Specific skills.

The benefits of this youth recreation leader summer work
experience include 1) personal growth and maturity through the
opportunity to assume significant responsibility for a visible
community program; 2) the development and reinforcement of
positive work traits applicable to any work environment; 3) the
acquisition of specific skills in planning and implementing
recreation activitiess and 4) a sense of job and career that aids
in giving direction to future vucatlonal and educational
planning.

This summer job program is conducted through the Colorado
Rural Recreation Directors' Project (CRRDP). The CRRDP is a
partnership of federal, state, local, and private sponsorship
designed to assist rural communities in establishing and
maintaining recreation services. Since 1981, 40 Colorado rural
communities have participated in this Project.

- Campug Box 354 ® Boulder, Colorado 80309 U.S.A. @ (303) 492-73383
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. o © JOB TRAINING PARTNERSHIP ACT
[ SUMMER YOUTH ELIGIBILITY REQUIREMENTS ,
'MUST BE: UNITED STATES CITIZEN, UNITED STATES NATIONAL, or
REGISTERED ALIEN, AND A RESIDENT OF THE SERVICE
DELIVERY AREA.
IN ADDITION, A YOUTH MUST BE: ~
1). BETWEEN 16 and 21 YEARS OLD INCLUSIVE |
2) . ECONOMICALLY DISADVANTAGED:
~--RECEIVES OR IS A MEMBER OF A FAMILY WHICH RECEIVES CASH
WELFARE PAYMENTS UNDER A FEDERAL, STATE, OR LOCAL WELFARE
. PROGRAM; ‘ “

e o

OR~==HAS, OR IS5 A MEMBER OF A FAMILY WHICH HAS RECEIVED A TOTAL

. FAMILY INCOME FOR THE SIX-MONTH PERIOD PRICR TO APPLICATION

@

FOR THE PROGRAM WHICH IN RELATION TO FAMILY SIZE WAS NOT IN
EXCESS OF THE FOLLOWING AMOUNTS;

FAMILY SIZE - MAXIMUM INCOME
$2,430 n
331390 f
$4,650

$5,745

$6,775

$7,925
EACH ADDITIONAL
INDI1VIDUAL ADD $1,150

h D L N

OR ~--IS RECEIVING FOOD STAMPS;
OR =~<1S A FOSTER CHILD ON BEHALF OF WHOM STATE OR LOCAL

GOVERNMENT PAYMENTS ARE MADE;
OR ---1S5 A HANDICAPPED INDIVIDUAL.

e , 133
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Department of Physical Education | -
and Recreation | Q¥
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Using Recreation to Create Work and Education ggperiences for
Public School and Univetsi_x Students.

Wednesday, March 20: 10:45 a.m.

: <
Presentors: Barbara Kraus, Associate Director
Patrick Long, Director
Center for Riural Recreation Research & Development
Lynn Murphy, Associate Director
Center for Community Development & Design
University of Colorado

L]
/ PRESENTATION FORMAT

- . | '

Session overview and description of public school and university
youth served through the Colorado Rural Recreation Directors'
Pyoject: Pat Long.

Overview of the Rural Recreation Project--Purpose, goals,
ﬁFrvxces, and partnerships: Barb Kraus.

ndividual and Community Development~~-the basis of what we are
bout: Lynn Murphy.

outh Recreatjon Leader Training: Barb Kraus.

1
Competencies and Job Expectations: Pat Long.

Successes and Failures--how we plan to do it better next year:
Barb, Pat, and Lynn.

o~ « s s

Questions and some answers!
«

-

Thank you for your attendance.

Campus Box 354 ® Boulder, Colorado 80309 U.S.A. ® (303) 4927533
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| COLORADO RURAL RECREATION omsc'rons PROJECT . ,
. | _ YOUTH RECREATION LEADER COMPETENCIES
Each JTPA eligible youth participating in the CRRDP is k
expected to develop his or her skills in four competency areas. .
Training and experience are provided for the youth in each of the .
four ‘competency areas with reqular opportunity for feedback. The N
four areas and select example: of each follows: \ \\\"
Pre-Employment Skills _ ' | \
-==0pportunity is brovided to view a video entitled “"The Job .
Game® specifically prepared for youth entering the job : .

market.

-=-=-A recreation 1leader job application spébific to job *
expectations is completed by each youth. o

--=~Applicant 1is required td personally interview 'for the |
recreation leader positipn - . B »

---Durlng training, expeJience is gained in developing a -
resume and a qualifying letter. _ S

R ~. -

Work Maturity Skills

---Weekly work evaluation interview is conducted between the

‘ youth recreation 1leader and the recreation director
(work-site supervisor).

---Evaluation documentation is preparea by the supervisor

for the youth recreation leaders file following the
evaluation 1nterview.

~==Personal statements by the youth recreation Ileader
concerning growth and change resulting from the summer
work experience are compiled at the end of the summer. >

Basic/Academic Skills

---Certification is received in Basic First Aid.
--=0rganizational skllls are developed zn program planning
and program implementation.

~-=-=Writing .skills are developed by preparing news releases
and public information documents.

---Personal leadership skills are developed through actually
leading activities and programs.

5
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Job Specific £kill

{determined by age maturity, and community)
acn you%ﬂ eg ’ ' Y

be ‘provid the opportunity to:

~==ASSess participéht\needs in recreation.

-=-=-Develop goals and ogyéqsifes for recreation programs.

--=-Désign recreation programss, : .

---Conduct recreation programs.
---Conduét program evaluatién;
--=Respond to patron or participant compla
---Prepare budget for recreation programs. .
-=-=Develop s.hedule for recreation activities/.i

--=-Participate in staff meetings.

---Organize special events. .
---Use marke’ing techniques to "sell"™ programs. \\\\\
~=-~Determine actual fees and charges. \ ﬁf\\

---Maintain records of expenses.

--~Interpret agency purpose to public at large.
-

---Inspect recreation areas for safety.

¥ .
BENEFITS TO THE YOUTH RECREATION LEADERS

The major bénefits of the youth recreation leader experience

include 1). personal growth and maturity throu )h the opportunity
to assume significant responsibility for a visible community
program; '). the development anhd reinforéement’ of positive work

traits applicakle to any work ‘nvirounment; 3)s the acquisition
of specific skills in the pla. ing and implementation of
recreation programs and dCtivytLES4 ‘and 4); -a sense of job and
career that' aid in giving directlon to futune vocational and
education planning.

In assessing the impact of the Rural Recreation Project
experience on the youth recrcation leaders;, it was determined by
the recreation directors (work-site supervisors) that: 1). this
- was a tremendous opportuiuity for young people in a community
because of the varied set of responsibilitieés available to them;
2). the vast majority of youth respond to the challenges
presented, 3). the content and format ,of the JTPA youth
recreaztion leader training is approprlate and correct; and 4).
the responsibillties, the experiences, and the outcomes for the
JTPA youth involved in the Rural Recreation Project seem
unusually well-suited to the aims and okjectives of the JTPA
youth program.
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COMMUNITY DEVELOPMENT | "
ond DESIGN | ‘
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CENTER FOR COMMUNITY DEVELOPMENT AND DESIGN

The Center for Community Development and Design is the public service
outreach component of the University of Colorado at Denver: more
specifically, the College of Design and Planning. The College has the
only graduate academic programs in. the State in Architectuxe, Urban D351gn.
Landscape Architecture, Planning/Community Development, and Interior
Design. Utilizing these unique resources, the Center for Communijty
Development and Design coordinates the faculty, staff, and students of
the College in providing community development, planning, design educa-
tion, research, and technical assistance to neighborhoods and communi-
ties throughout Colorado that cannot afford or do not have access to
these services. _

The Center has three program areas to accomplish this goal to provide
educationally oriented public sexrvice by being responsive to community
requests for assistance; to improve students‘' educational experiences
by the application of theoretical concepts and methodological skills
learned in the classroom through professionally supervised field work;
and to advance the state of knowledge of communities, and the design
and planning fields through research on the requested projects.

The service, education, and research programs are integrated and
delivered through a system of five community and neighborhood develop-
ment centers: in Denver, the North Denver Workshop, the Westside
Neighborhood Design Center, and the Northeask Denver Neighborhood
Development Center; in Colorado Springs, at the fniversity of Colorado
at Colorado Springs, the Center for Community Development and Design;
and in Grand Junction, the Small Town Assistande Center. The Center
also has cooperative agreements to provide need d assistance through
the community education and ‘assistance offices ih each of the five
Western Colorado institutions of hxgher education\

\ .
The Center's mandate has been expanded recently to involve additional
colleges, where appropriate, across the four campuses of the University
to meet emerging Colorado community needs.

The Center enjoys an excellent reputation for responsive service to
Colorado communities. Annually, the Center assists as many as 75
different communities and urban neighborhoods on 200 discrete projects
involving over 200 students and three dozen faculty and staff.
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. UNIVERSITY OF (.’OLOHDO COMMUNITY DEVELOPNENT ASSISTANCE PROGRAM
- » Untversity of Colorado at Denver
Col of Drston B Plaganing
. . n: Johd Prosser )
Unfversity of Colorado at ' . ' . ;T
Colorado Springs, College of 4 : ‘ “
Letters, Arts and Sclences Center for Comunity Development ' ‘
Dean: Jawmes A, Mol and Design .
L - . Diveclor: 1. Michael *itﬂ mm—
Rary Willisms
e ' " Secretary Secretery ‘
T Kath s { Valerie Otti
o , SERVICE RESEARCH EOUCATION
{enter for Cl::mnity hé:vlmnt
and Desinn, Assistant Director ' Liidil fr— '
and Divector Rural Programs: c&::.m Wt : Mf:'c'tor: ram
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CRITERIA FOR EVALUATING PROPOSED PROJECTS

SERVICE

W%WW Mgh  Medium  Low -
¢ Formal request inftia community group, mmm association, etc. :

o Staff judgment posi{ive relative to community need and resdiness. : .
- @ Furthers comunity development goals of Ccnm (e.g., self-sufficiency, dDroadens dase of o
involvement, incredses awirensss/capacity, incresses richness/cuitural diversity, :
tnadility to afford cusmtn) i

F‘i" ﬂfd iliolaIOQCO-:COlcuaa..l-- * . = ¢ @& o Hiqh m‘w LO'
. %mgﬁg ,mct. {€.9.. jobs, housing, neighborhocd snopping. etc.) i
o Are thase time/resources reasonadblie/avatladle (cost/benefit of doing project)?
o Probability for implementaticn (up froat assessment).

0 Doss it fit with nm!im Centsr priorities or aress of focus?

- R ‘ ) k ® @ @& & @ & €& @& & € 8 o's o @ € @& & e € & € @ @ -.- ‘j"‘ ----- . H’qﬁ Hﬂdhﬂ LO' “s%
'} 1 oeH ummt-mmm. ’ ) Co
o Assessment of polftical factors. . o
o Advancement of overall CCOD reputation. ) . :
o Opportunity for brosd-based staff and/or faculty tnvolvement. _ ‘ : L
EDUCATION

tfﬂﬂl‘ " fG t' 4 ’N t ¢ & & & & ¢ ® o & € 2 @ @ @& o "¢« 0 a2 c~ * & o a2 e 2 Hiqﬁ ’ mtm L“
° &uﬁm:gd !uru%nq 5« students and community. - o ‘ ’
¢ [nteraction between studsnt and community. . .
e Fits 1n semgster. ’

‘: h”‘ 'ﬂr ’N “rk *® *® » L] L ] L] l~ L] [ ] - [ ] [ ] . . L] L] L] L] L] - . - - * . - . - . - Q “19" mim Lo‘ .
process orien
,o Address the mﬂcmt of a problem solving or problem deﬂnmg modal with the community.
o Utilfze informal educational models with the communily.
o Intsgrate analytical and intuttive; functional and {maginative with the community. -

Egatimlhslsfor%iutm........ e e s e e o s s s s t e s e e a s s a « « Nigh Medium Low
. @ LRcoursgeant o r umtng-tmfmhmtolum - -

{
i o Encourages risk taking doth for university and cosmunity. , -
g ¢ Change or reinforce attftudes or belief systems.
¢ Change affect, dehavior, or cognition. ) .
{ o Student should de willing to be both student and taacher.
g!
£y
L R
2
(
{

Some Faculty Considerations in ConsweH% s Project . . . . ... e e e e e e e e . Mign Medium Low
ress concepts o transmission of knowisdge. ‘

N
® Encourage critical :Mmm? by the learner,

s 8e connected to an integral body of knowledge for the student.

o [ntegrata analytical and intuitive; functional and imaginative.

s Expose students ¢o sometning new, something known, or application.

¢ Address the development of a prodlem solving or prodlem dcﬂmnq model with the students.

RESEARCH i

omunity Basis of Research (Derived from and rooted in the Community) . e e s e s s . . . . Migh Medium Low
sed on community needs. .

o Community wants tha answer.

o Sanctionad by the community.

s Connected to service work.

-9 Action-grignted,

o Has a relationship to pohc{.

s Involves respondents actively (democratizes and demystifies).

University Basis of Research-. . ... . . . . ... . P e e s e e s s s e e e e s e e e e s e o Migh  Mediym  Low
® Reets CCUD rassarch agenda.

¢ Content is related to CDP issues/concerns

lngﬂoctsg! Egu of Res@dreh . . . . . . . . . .. e e e e e e e e . . Migh Mediym Low ' _‘,"
y & question thu .m generate new kmledqc about practica or theory. P

¢ Guided Dy an interesting question, stemming from the ressarcher’'s curiosity.
o |3 supported Dy & %x'af jiterature.

0 Allows demonstration or replicabtlity for further study and inspiration.

» Is recordag in some fashion ang disseminated to appropriata parties.

nggtbﬂtz ....... S e e e e Hign Megium Low
. swaraple in tnat aaca source ens:s or 15 at hust Mcnnfublc

s Do-anle, i.e., resources exist o do i¢.
¢ Likely to have & payoff proportiocnal to effort.
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INTRODUCTION

Since 1981 .the faculty of the Recreation Degree Program at the
University of Colorado in Boulder have assisted rural Colorado
communities in meeting their recreation needs through the .
Colorado Rural Recreation Directors' Project (CRRDP). The CRRDP
represents a partnership of corporate, local, state, and federal
financial sponsorship which supports technical assistance, on-

site leadership, training, education, and research. Each year a

select number of communities are identified that participate in
the CRRDP. Since its beginning, forty Colorado communities have
formally participated. ‘ )

PROJECT DESCRIPTION

The CRRDP, developed in response to a growing demand for
recreation services in rural communities, represents a model of
cooperation between the University and the Colorado community at
large. Each rural community is unique in its resources and its
capabilities. The staff of the CRRDP works closely with
community representatives to assess recreation needs and to
determine the best possible approach to addressing those needs.

Each participating communi.y receives the services of a full time
recreation director (University recreation major), who drganizes
a summer program and coordinates local resources in the
community. 1In addition, two youth from the community are
employed as recreation leaders on a full time basis. This local
recreation staff plans and implements recreation activities for
all age and interest groups and assists in establishing a -support
system for long range recreation development. Touring recreatiocn
specialists provide clinics and demonstrations which are intended
to expand upon a community's recreation offerings.

PROJECT GOALS

The CRRDP has five goals, all of which are specific to furtherinc
the partnership of the local community and the University. Thnese
goals are:

1. To provide assistance to rural Colorado communities in
meeting immediate recreation needs and in long term
recreation development;

2. To provide an educational experience to University
students pursuing a degree in recreation management;

3. To provide significant work experience and career
development assistence to community youth eligible for the
Job Training Partnership Act;

4. To identify the most effective methods to implement
'~ recreation services in rural communities;
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5. To measure the impact of recreation services on the
overall satisfaction of rural community life.

FINANCIAL SUPPORT

Besides the direct partnership with individual communities and
their - residents, the University has now joined with :ix other

funding agencies in support of the Rural Recreation Project.

These agencies include:

--0ffice of Rural Job Training

~=Center for Community Development and Design

==-Mountain Bell of Colorado _

-=Upper Arkansas Area Council of Governments

-=-Colorado Council on the Arts and Humanities

--Colorado Youth Tennis Foundation, Colorado
Tennis Association, and the United States
‘Tennis Association

PROJECT SERVICES

Each participating community receives the following services:

l. A full time recreation director (University recreation
major or recent recreation graduate) for the summer
months. This person is selected by the CRRDP staff and
matched with the local community. The director is placed
in the community setting but spends the first and third
weeks of the Project participating in special training and
the 13th week participating in a Project evaluation
session; T

2. Two full-time youth recreation leader positions to be
filled by local youth who are eligible for the Job
Training Partnership Act employment program. These youth
are hired and supervised by the recreation director and
work a maximum of 400 hours for the summer. The youth
attend a special recreation leader training program {(at
Project expense) conducted on the University of Colorado
campus in Boulder during the third week of the Project;

3. Select recreation specialists who offer clinics and
workshops in the participating community's. These
recreation specialists have included a USPTA certified
tennis professional, Colorado Womans Frisbee champion,
visual and performing artists, fitness specialists, and a
certified New Games Leader;

4. Technical assistence from members of the CRRDP staff and
access to all available information specific to recreation
development in rural communities; 3
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5. A planning visit by the proépective recreation director to
- the assigned community to become familiar with the
community and to establish preliminary contacts.

COHHUNITY CONTRIBUTION

Each participating community is expected to provide the
following:

1. Local sponsorship of the CRRDP through appropriate formal
action of the sponsoring governing body;

2. General liability coverage of an amount normal to the
existing coverage for other governing body services which
provides liability protection for any and all volunteer
and paid recreation staff to include the youth recreation
leaders and the recreation director;

3. Acceptable housing for the recreation director or a
housing stipend in an amount sufficient to secure
acceptable housing within the community;

4. Adequate office facilities for the recreation director and
the youth recreation leaders with telephone access and a.
limited long distance budget;

5.. A minimum of $300 to initiate recreation services and td
cover miscellaneous program expenses;

6. Approval to conduct a needs assessment, follow up surveys,
and/or research specific to the benefits of recreation
development in rural communities (such efforts are
presented for review prior to their implementation).

TRAINING

There are two training components to the CRRDP. The recreation
directors selected for the Project attend a four.day training
session directed spec.ifically at living and working in a rural
comaunity. This training supplpments the formal degree program
in recreation and focuses on service development in rural
communities, supervision of youth recreation leaders, and
resources available through the Project.

The purpose of the second workshop is to allow the youth
recreation leaders the opportunity to develop an understanding of
recreation and the role it plays in the community. Each
participant becomes certified in standard first aid, learns to
plan and implement different activities and programs, develops
personal leadership skills, becomes familiar with age group
characteristics and recreation needs, part1c1pates in
communication and decision-making exercises, and develops skills
in specific recreation activities.
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CONCLUSION

‘I' The services provided in each community vary with the recreation
- needs and the level of recreation awareness and program

. development in each individual town. The recreation director

- placed in each community offers programs and services by acting
as a program facilitator to coordinate local human, financial,
and physical resources. Low-cost, life-long activities are the
focus of local programming, and the needs of each age group, from
preschoolers to senior citizens are addressed.

The characteristics which make each rural town unique are
recognized and accounted for in the flexible approach of the
Project. Through local involvement and support the residents of
each community actively participate in the decisions necessary to
successful implement a community-wide recreation system.
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UNIVERSITY OF COLORADO, BOULDER

Depariiazat of Physical Education
and Recreation

COLORADO RURAL RECREATION DIRECTORS PROJECT
YOUTN RECREATION LEAGERS
TRAINING AGENDA
“June 10-14, 1984
_ SUNDAY, JURE 10
Arrival and check-1n at Nichols wall. ' ]
Orfentation meeting for Recreation Dfrectors, Nichols Hall Lounge.
Dinnar at Nichols Mall.

Welcooe and Gverview of Training Agenda:
Dtrector and Barbars Kraus, Project Coordinator.

Grones fym.
Video: Ceolorsdo Rurel Recreation Directors Project.

Intraductfons: Ji11 Mcintosh, Recrestiop Director, Mayden and
Robin Nelson, Recrsstion Director. ¥astcliffa.

Video: The Jobd Game.

taployse Responsidilities--Expectations of the Office of Rural
Job ‘miamq en Strychalski, Program Dirsctor, Northwest
Colorsdo Counctl of Sovernments.,

Goal Setting--Farsons] and Project Expectations: Bard xraus
and Pat Long.

Eleven 0°Clock is the Magic Dewitching Mour for all Trawning
Partictipants.

Patrick Long, Project
Clare i

MORDAY, JUNE 1)
Sreakfast at Nichols Nall.

Group A: Recrestion and Lefsurs--What 4s 127 Nancie Brabec,
Recreation Director, Basalt, end Chip Pew, Recreation Directer,
Debecue. Room 158, UK. °

.

Group 8: Exploring Attftudes and Values, Hard Kreus. Room 189, ulC.

Firge Add Certification: Ruthasne Robinette. Certified Traiser
and past Project Recresstion Director, and Lesite Travis, Recreation

Director, Colldbran. Roow 157, UNC.
Ltunch at Nichols Mall. . .

Campo Boz 334 # Boulder. Colorado 80309 U.S. A. & (503) 492-7398

.

1:00 p.m.

3:00 p.m.

5:00 p.m.
§:30 p.m.

8:00 p.&.
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9:30 a.m.
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frispee and Hacky-Sack (linic: Leslfe Scott, Colorsdc Nor 1S
State Chaspion. Farrand Field. :

Group A Program Planninc for Recreation Services, Barbara Kraus.

Roor 159, uMC.

Sroup B: Recresation and Leisure--dhat s 1t? Nancie Sradec,
and Chip Paw.

Communication, Sandy #ller, Recreation Director, Delta, and
Liz Green, Recreation Director, Ouray. Room 158, UN(.

Dinner at Nichols Nall.

Group A: First Ald Certification, Ruthanne Rodinmette and Leslie
Travis. Room 158, UN. .
Group B: (Cardiovascular keslth and Fitness, Zung Vy Tran,

Exercise Specialist, University of Colorado, Boulder.
Sma1) Group Options,
The Bewitching Hour.

' TUESDAY, JUNE 12

Sreakfast at Nichols Hall.

Ropm 159, UMC,

MR L AR o S

‘A.l..a .

Group A:: Exploring Attituces end Values, Barb Kraus. Rooe 159, UMC,
Group B: Cooperation and Teamwork, Julie Scofield, kecreation

Director, Granby, and Joe Behw, Recrestion Director, rremeling,
Room 158, UMC.

First Aid Certification:
Room 157, UMC.
Lunch at Richols Mall,

New Gomes Training: ﬂu:nm Rcbiutu.
Referee and Trainer. Farrend Figld. .

Group A: Commmicatton, Sendy Miller and Liz Green.

Services for Special Populations, Joe Sullivan, Recreafion Director,
Paucx?ute. snd Jim Rhein, Recraation Director, Ridgewsy.

Room 158, UK

Ruthanne Robirette and Lestre Travis,

(ertified New Games

e,
&w 8: Progrem Planning for Recrestion Sonices. Bard Kraus.
foom 159, UNC.
Dinner at Nichols Hall.
roup A 'c.mmmurmm and Fitness: Zung Vu Tram,
Exercise Specialist, University of Coloraco, lder, 159
Group 8: First Atd Certification: Ruthanne Robinette and

Lesiie Travis.

Roor 187, U!l:

———

,4.§- ..

8:00 p.m.
13:00 p.®.

7:00 a.m.
8:30 a.m.

11:00 .2,

12:00 p.m.

1:30 p.m.

2:X p.m,

3:30 p.m.,

5:00 pom,

6:30 p.m.
11:00 p.m.

7:00 a.m,
9:00 a.m.
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Small Group Options.
Bewitching Hour.

WEONESDAY, JUME 13

Breakfast at'Nichols Hall.

First A;d Certification: Ruthanne Robinette and Leslie Travis,
Room 157, uM(

UR{ .
Group A: cuznﬂtfm and Teamwork, Julie Scofield and Joe Ssthm
M——' .

Group B: Services for Special Populaticas, Jo Sullivam and .
Jim Rhefn. Room 159, UMC. \

Lunch at Nichols Nall, . N

Group A: Leadership, Xen Silverberg, Recreation Director,
Juhsbwq.&'rd Terri DyBesu, Recreation Director, Salida.

Group 8: Planning Tournssents, Jeff Colvin, Recreation Directo
Walden, and Connie Bender, Recreation Director, Norwood.

Roam 425, (8. .

Group A: Planning Tournaments, Jeff (olvin, Recreation Directe
Walden, and (onnig Bender, Recreation Director, Norwnod.

Room 425, uMC. o - '

Group B: Lesdership, ken Silverberg, Recreatign Director,
- Julesburg, and Terri DuBeay, Recreation Director, Selida.

Room 422, UK.

"Seing a Warrior® Don Nielsen, Three time United States Olympic
Btaghlon Competitor and Calm:st for the Denver Post.
1 C1 1] a5
Dinner at Nichols Hall,
Volleyball Tournssent.
Lights Out! .
THURSDAY, JUNE 14
Breakfast at Nichols Wall. -
/

Closing Session: Marty Mirmer, &ecruuon Dimtnr. Buena Vist
sad Lort Graff, Recrestion Director, florence. Farrand fleld.
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<. . Wednesday, March 20, 10:45-Noomn | °
- . Diane Baumgart ‘ e

|
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g ABSTRACT - » 4. \
L

-

]
S'écondary'frransi"cion and ﬁuf\h) Empl'oment-
Project in Rural an& §baresely Populated Areas - 4f’/

Regional adult. agency representatives and school district |
personnel in rural north ldaho have documented the need for
planned transitions from high school to employment and for
secondary curriculum_that preparé§ students with handicaps for
work. These agencies are involved in a coopera}ive three year
federal model demonstraticn grant along with the Departheﬁﬁ-of
Special Education at:the University of Idaho to develop and
implement-innovative secondary/vocational curriculum and
planned transition strategies. The model wiil meet not only
the specialized needs of students at the secondary level but
also will directly address the service delivery issues of
rural and sparsely populated areasﬁ heterogeneous qroupings
of students; lack of public transportétion systems and large
industrial centers; and low tax bases which support resources
often utilized at thersecondary level for vocational programming.

The session will include a presentation by grant personnel
and agency and public school personnel on their effort in the
following areas:

An interagency strategy for providing transition plans
for students and their parenﬁsicaregivers for the step from
school to work;

A system for determining the eligibility of students for
adult services; ' ,

Strategies for providing information to parents and

students on post-secondary options/service aqencies and

15U
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involving them in the transition planning process;

A curriculum for seconcacy students which incorporates

" on-the-job tréiﬁi' for all students and school-based

vocational and indystrial training for certain students; and
LY

"<<Uw5,ppoces§“§h& survey format used to conduct a follow-up

of -.graduates and drop-outs from the school district and

evaluate the project effectiveness.

The presentation will include a discussion of the overall
model, future and ongoing research activitiegs and dissemina-

tion of products utilized in the project.
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Wednesday, March 20, 10:45-Noon
Joyce Garrett
Albert Marshall -

’ , ~ ABSTRACT

Recent discussions of education in America have addressed the possibiliry
ofateadﬁrslnttagemdmeinpactofmmhastwrtageinmralareas‘ofthe
country. Special educators have long been aware of the already existing shortage
of well-trained teachers of the handicapped, especially in rural setrings. This
paper will discuss the use uf the Instructional Television For Students (I{FS)
system to train special education teachers (Resource Specialist Teachers) to
serve handicapped students in remote areas. |

The system to be discussed (using a slide-tape presentation) is one of the

first and one of the most sophiscicatedandmensivé in the country. A campus
studio classroom with four cameras and seating for 30 provides an instructional
setting for originating, or receiving, training programs which can be linked by
one-way video and two-way audio fecepciun to 16 off-campus learning centers.
Since the University has recently purchased and installed a ten meter Scientific
Atlanta wumdmnm C-Band Earth Station the capacity to originate telecon-
fenamws.muIShmn:trahﬁngtxnnges1kuwmxmtiuxnm51h1thesﬂaﬂa,the‘kstenn
United States, and beyond has been greatly expanded. In addition, courses can
now bear credit that will lead to University degrees. This camus is one of
only five institutions in the United States that possesses this telecommunications
technology and capability. o

Currently, the system is being used to deliver traiiiipg modules relevant
to the preparation of Resource Specialist Teachers. Thetmihﬂgg include course
work in assessment, inservice education, parent education, vocationmal educatiom,
consultation, coordination, and the lav. The ITFS system allows teachers-in-
training to be served in or near their hxxﬂ.ouunnﬁxies;gunvﬁkm a greater link
between the local education agency and the University, and contributes to relevant

152



on site experiences. The practica which accompany these modules are supervised
in local schools through the cooperation of wuniversity faculty and district
adninistrators.

University administrators and others interested in persormel issues related
to difficulty of preparing special educators in rural areas should find this
‘discussion of a very immovative technology both informative and exciting.
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Wedr 1ay, March 20, 10:45 - Noon"
. 28 Renter
Craig Cousland

EDUCATION IN MOTION: INSTRUCIION ON THE SCHOOL BUS

The Beloit Spectal Educat*. . Cooperative 1s located in rural North Central
Kansas. Because of the sparsity of population, low incidence handicapped
students are bused to Beloit for those services. These students are on the
buses in excess of an hour per day. . This time has been essentially wasted
aad often resulted in behavior problems on the bus. . \

This project, funded with a Title VI~B grant, sought to provide students

with instructional activities while they were on the bus. The activities

were to focus on I.E.P. objectives, utilizing materials which were )
high-interest and different from those available in the c¢lassroom. P
Paraprofessionals were placed on each bus to assist students in working on

the activities, to monitor progress, and reinforce appropriate behaviors.

The students” classroom teachers provide paraprofessionals with weekly
lesson plans which specify the [.E.P. objectives addressed and procedures
and materials to be used. Paraprofessionals gather the materials, set up
student work schedules, and consult with teachers as needed. They also
complete the weekly lesson plan forms by providing information on the .
quality and quantity of student work,.

In the last three years this pfoject has served students who are hearing
impaired, trainable mentally retsrded, and educable mentally retarded.
Total number of students served thus far is thirty-five. The project has
increased individual student”s insirucifonal time between twenty~two and
forty-eight minutes per day.

The presenters will give an overview of the "Eoucation In Motion" project
and discuss its benefits as a luw-cost option for Ilncreasing instructional
time for bused students.

Presenters: Greg Renter and Crailg Cousland
Beloit Special Education Coouperalive
Belait, Kansas
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f & EDUCATION IN MOTION: AN EXTENSION OF THE SCHOOL DAY

The Beloit Special Education Cooperative is located in rurai North
Central Kansas. Because of the spars}ty of population, low-incidence
handicapped students are bused to Beloit for‘those éerv;ces. Thesé
students are on the buses in excess of an hour per day. This time has | ‘ﬁ'
been essentially wasted and often resulted in bshavior problems on the
bus. ‘

This project, funded with a Title VI-B grant, sdught to provide
student; with 1nstructidn§l activities while they were on the bus. The
activities were to focus on I.E.P. objectives, utilizing materials which

- were high-interest and different from those available in the classroom.

Paréprofessionals ware placed on each bﬁs to assist students in working

on the activities, to monitor progress, and reinforpe appropriate behaviors.
. The three paraprofessionals on the buses provide supplementary instruction

to the handicapped students riding between their home district and centralized

attendance center. Each Friday, the students’' classroom teacher writes

LI LA B

4 lesson plan to cover a one-week period (form attached). This plan
indicates the target objective from the student'g i.E.P. and recommends
materials. As the lessons are accomplished, the paraprofessional records
the time involved and student performance. Between bus trips packets of
materials are accummulated for the next trip. These packets include the
copy of the lesson pi;n, student materials, . unitoring materials, and any
equipment needed. .
On Thursdays, the completed lesson plan sheets are returned to the ¢
classroom teachers for review to aid in the development of the next week's
ﬁg& plan. This cycle continues throughout the year. Students receive stickérs

. ur other reinforcers for completion of tasks, etc. Reinforcement programs

are designed by the para and classroom teacher to meet the specific
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. hearing impaired, trainable mentally retarded, and aduéable mentally

Edycation In Motion
Page 2 : ' y

motivational need of individual students.

- 3 . . .

Periodic inservice activities are scheduled to review new teaching
materials, develop communication skills between para and student, and

teacher and para. Because of bus schedules, these meatings are usually

e s> -
Al

scheduled in the evening for approximately three hours.

In the last three years, this project has served students whd are

retarded. Total number of~students served thug far is thirty-five. The
project has 1ncréased individual student’s instructional time between - .
twenty-two and forty-~eight minutes per day. Times vary due to individu@l
student sbilities, interest, and length of bus ride.
Because student instructional objectives focused on within the project
were also heiné covered in the classroom, as the primary locatiog of
instruction, it is impossible to say that the "Education In Motion"
project resulted in mast.ovy of any student's objectives. The classroom
programs with the support of this project, accomplished over seventy percent
of the specific objectives chosen for the ”Educaéipp In Motion" weeky lesson
plans. o
In addition to student growth, the following comments have been made:
Teacher: "Children seem more ready to start work when‘they arrive
‘ at class in ghe morning.”
Teacher: ¢ ..provides an atmosphere different than the classroom,
thus showing students that they can learn outsidse the
classroom. "
Parent; "This is so much better than sitting in the bus wiﬁdow " ;1
watching the wheat fields go byl"”
The most g;aring weakness of the project has heizfidentified as the

lack of time for coordination between the project pardprofessionals and
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Education In Notion
Page 3

classroom teachers. Teachers have also voiced a concern thatéthe "lesson
plans® are time consuniiq and they don't have adequate time to review
naietials prior to writing the “"plans®.

This project is a low-cost option for increasing 1nstruc£iona1 time
for bused students. Superintendents from thé Beloit Special Eﬁucation
Cooperative have been convinced of the project's value and are committed

to continuing it with local funds.

Greg Renter, Director
Craig Cousland, Teacher -

Beloit Special Education Cooperative
116 West Main Street, P.O. Box 547
Beloit, Kansas 67420

{(913) 738-3261



s, . - BUS No. %
EDUCATION IN MOTION |
é s WEEKLY LESSON PLAN ] ’
. Student: Week of: .
Clararoom Teacher: :
IEP Objective Addressed:
Materials to be Used: . :
I ' Elapsed :
Specific Lessons or Units Time Student Mastery Level .
FRIDAY PM: Pa— N
MONDAY AM: .
& PM: s :
‘_ TUESDAY AM: .
PNM:
WEDNESDAY AM:
PM: . _
THURSDAY AM: o R
PM: - _
FRIDAY AM: - _
Total >
Comments _ 3 N -
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wednesdqx, March 20, 10:45 - Noon
Dian McIntosh
Aileen Law ~

Gail Raymond
r ABSTRACT ‘.ymo

NdDEL PERSONNEL PREPARATION PROGRAM~-TRAINING SPECIAL EDUCATION
CONSULTANTS FOR MAINSTREAMED STUDENTS WITH DISABILITIES

The major purpose of this project was to design, develop
and 1mblement a service delivery model that will meet the unigue
learning needs of handicapped children in sparsely pOpulated
rural areas. This will be met through providing preservice
training in special education so that the participants may | ff,
function as school demonstration agents. This system is based on
the existing Cooperative Extension Service Model conceived and
implemented to serve agriculture, and predominant in the rural
areas of South éarolina.

There aré three major objeqtives that are to be met.
These are:

#l. To provide coursework to eighteen regular classroom
teachers in 7 rural school districts which will lead
to a master's degree ¥n special education.

#2. To modify existing special eduéation courses to
include an emphasis on the needs of handicapped

children in rural areas.

#3. To provide consultation te 18 participants through
: biweekly visits to their schools. N4

This se}ect group of building-level teachers, once
trained, will provide systematic and long-range inservice td
their fellow teachers rather than relying on outside.authorities
who rarely kpow the school and its unique needs. In addition, a
series of summer programs have been establishea, to enhance the
learning which has taken place during the year. The University
of South Carolina faculty make up tne nucleus of the full-time
faculty in both summer programs, and the courses offered during

the Year.
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' _‘ . . Nisk A. Henry
o Sandra Greer
Wednesday, March 20, 2:45-4: 15pm

Pittsburg State University
Pittsburg, KS 66762 :
An Integ:ative Remedial Reading/Learning Disabilities Model :
f};
ABSTRACT '

This session will integrate diagnostic and instructional

practices supported by research with classroom methodology.
\ :

The tesulting modcel can be used as a yuide for iQQntifyinq,

B . R

placing, and remediating students with rcading problems. .

. A Teacher's Resource Manual will be a major component of the

presentation. The purposc of this manual is to assist the
reqular classroom teacher, the remedial reading teacher, and

the teacher of the learning disablgd in providing an appfOpriate
cducation for students with reading problems. The manual is

a step-by-step approach to screening, identificétion, evaluation,

placement, and remediation. of students with reading deficits.

3]
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o , Wednesday, March 20, 2:45-4:
..JPOSAL .ABSTRACT Dvenna buncan ' o0 4:15 pm

ACRES Fifth Annual National Rural June Lemke
7 . ' Special Education Conference

~ Recent research on the education of the learning disabled is pointing
to the fact that the most effective means of educating these young-
sters is within the regular classroom. This is especially true in

"rural settings where the small number of exéeptional children with- -
in any school district prevent any homgeﬁeous groupings. |
In order to effectively mainstream handicapged students into the
roghlar elmtion program of the public schools it is essent!.al
that regular education and special educat mn teachers be able to
identify and remediate the learning problems of those students who
do'nqt: progress satisfactorily through the regular education
curriculum. Too often the focus of Intervention efforts is the
academic products of the learmers rather that the faulty learning
. procedures and processes engaged in by the learners. This the
learning objectives tend to involve giving the learner more
practice performing & procedure which has not proven to be
effective in the past. Recent research indicates that the practice
may actually inhibit learning by causing the youngster to practice
incorrect methods and result in the need for more tr;als to learm
when an effective procedvre is found. |
The purpose of this .presentation will be to demonstrate fin
assessu.nt process which will focus upon the pinpointing of
learning procedure amd -process problems. Participants will then
be given a demonstration regarding the use of this assessment

information in order to design programs which will effectively

0 .~ remediate the problem within the regular classroom setting.

| ,EC . 161 -
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An emphasis wllli?be upon teaching the student to accept tle
respanslbility to remediate his own learning, thus promoting
indenendent learning. i '

Participation frum the audience will be encouraged throﬁghouc
the ptesencétion‘and'é case stu&y.will he presented in order

to illustrate the procedures presented.
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Kéy Alicyn Ferrell =~ -
Wednesday, March 20, 2:45

B

.. HICAN FOUNDATION FOR THE BLIND. INC. B 16 WEST 16th ST.REET, NLW YORiWLN

REACH OUT AND TEACH: Materials for Parents of-Young
Children with Visual and Multiple Handicaps

‘ Kay Alicjm Ferrell :
' Natifinal Consultant in Early Childhood
ymerican Foundation for the Blind

ABSTRACT :

Jence of blindness and visual impairment is only
one~tenth of one q t in the school-age population, families livirxi

‘ Ssfihave difficulty locating early childhood services
which address the unique needs of visually handicapped infants and
preschoolers. When services are available, they tend to be gearcd
toward the larger categories of exceptionality in curriculum, methodology,
and teacher preparation. In an effort to address this problem, the .
American Foundation for the Blind has developed a multimedia proqram {or
and by parents of visually handicapped and/or multihandicapped younqg
children. This presentation will describe the materials and damonst riat
how thev can be used with and without the assistance of teachurs aid
counselors.,

Reach Out and Teach consists of four parts: (1) ‘The Paiem
Handbook, containing activities and suggestions for parentineg vl
teaching; (2) The Reachbook, a programmed workbook that functions o
both baby book and records file, with assessment strategies and choit .
‘for keeping track of physical, medical, and developmental proxjron;
{3) 7 slide presentations, highlighting the subjects covercd in e
farent Handbook; and (4) a Teacher's Manual, list ing behavian
cbjectives, parent competencies, and discussion guldes for use Wit e
slide presentations. All skill areas are px esented without 1edoercie
to age norms and in terms of the basic skills that all children neod
to learn.

Two years were devoted to field-testing the materials. * une
hundred eighty parents participated in six workshops held acrons the
country, while and additional one hundred rifty families corietpoel 4
by mail and telephone with a teacher at the American Foundation tou
(1 Blind., Correspondent families sent in pages from the Reachlnok,
which the tecacher reviewed, commented On, and returned to the fawlic
with additional ideas.

Reach Out and Teach could prove useiul for rural parent:s o
trachers as a primary.or supplamentary scrvice delivery systom.
furticipants in this session will have an opportunity to examine tiv
wi itten materials and view selected slide presentations.
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Diane Shaner Bassett ' |
Marilyn Kay Johnson

Vednesday, March 20, 2:45 - +4: 15pm

Title: < WHO ME? OUT THERE? TEACBING THEM?, RURAL ADAPTATIONS FOR
MAINSTREAMED CLASSROOHS

Presentors: Digne Shaner Bassett and Marilyn Kay Johnson, University" of
Alaska, Anchorage

Tiwme: ‘ Wednesday, Narch‘20,-2:k5 - 4:15 p.m.

Teaching in rural Alasks is a unique experience. No roads connect villages
and many times all residents share one common pay phone. Most regular
classrooms are multigrade and may include a wide range of both English and
Native speaking students. Mainstreawing is the rule rather than the exception,
but teachers are often ‘st a'loss’as to how to adequately serve the needs of ;ll R
their students. fhrough a federal grant, a videotape has been developed to show
the accommodation of mainstreamed exceptional students in five classrooms
throughout Alaska. It is meant to be a teaching tool for use with a rural-
based teacher training training program fb allow preservice students to

"observe" more of the various teaching styles and models than are generally

available in a single village.

The workshop presented at this conference wilt demonstrate the use of the
forf& minute vi&eotape. Also inclyded will be a packet uf preorganizers which
lirs been developed to accompany the presentation. This packet contains a8
script for faculty and discussion guides and activities for student use. All
materials focus on the variety of teaching styles and strategies appropriate for

8 broad range of learners. -
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| ‘. ~ TEACHINC MAINSTREAMED STUDENTS
Page 1 Introduction Page
Page 2 Videotape Student Guide
Page 3 Student Sunmhry Questions

Pages 4-13 " Instructor Narration and Discussion Guide

DIRECTIONS TO FACILITATOR:

1. HANDOUT the Introduction page and review with students. Emphasize that, irc
looking at the videotape, they will see mainstreamed students, although they
will not be identified per se. Alsg, they will be looking for identifiable
teaching styles -that they may later choose to adopt for themselves. Allow
10 minutes for this actxvity.

2. HANDOUT the Student deeotape Guide. This chart is to be filled in while
viewing the tape. Explain the categories before they begin and emphasize
that they are to record their own opxn1ons.

. 3, VIEW the videotape. You have been given a narrative of the videotape with

. which to follow along. The Ith hand column of each page provides suggested
questions for discussion during the tape. Total time of tape and questions
is 55 minutes. ; ,

4., HBANDOUT Student Summary Questi@ns. Students can use the Videotape Guide to
help them respond to these questions. The questions should provide a good
summation of the various teaching styles .nd means of adapting to all
students. Time for questions ahd discussion is 25 minutes.

\

5. Total time for this session is-e¥pected to be 90 minutes. This can be shor-
tened by assigning the student summary questions to be done later separate
from the mainstreaming lesson. \

\

4

Dean's Grant Project ' . (DG#2)
University of Alaska, 1984 P ‘




\\\\ INTRODUCTLON
TEACHING MAINSTREAMED STUDENTS

This videotape examines five Alaska classrooms where identitied exceplional

- -students have been mainstreamed into regular classcooms. Mainstreaming i1s @

comnon educational delivery system in Alaska which integrates exceptional
students into regular classrooms. ldeally the special education teacher works
with the regular instructor to plan the best educational! program for the special
education students. »

In practice, mainstreaming takes several forms. [n some schools the student
receives all instruction in the regular classroom. 1In other situations the
child receives help in the special education resource room for part of the time
and is in the regular classroom for the rest ot the school day. Sowmetimes a
special education aide works with the student under the supervision of an inti-
nerant special education teacher and the classroom feacher. :

There are a number of reasons for mainstreaming exceplional students. For
one thing, it provides an atwosphere for normal peer relationships and allows
both exceptional and regular students to interact freely. Studies have shown
that mainstreamed students do just as well in regular class situations as they
do when they are put in special classes. From a small district point of view,
mainstreaning offers & model that is teasible to deliver considering the
expense of special education teachers. This is especially true in rural Alaska
where amall student populations discourage school districts from hiring special
education teachers for each school or type of handicapping condition. .

The evxpansion of mainstreamed Classes can bhelp lessen the detraimental
etlivcts ot labeling of exceptional studeats. By providing an appropriate
individualized education in the regular classroom, special education stadents do
not have to bhecome ostracized in the process,

As a classroom teacher, you will be vapected ro provide services to i wide
rangre of students, ‘acluding those with speciai learning secds. A pomd teacher
wilh mainnt reamed students does nol necessarily need o 1ot ot specral educaton
training. But they do need to demonstrate good teaching by utalizing a wide
variety of teaching techniques and aduptations to the many learning styles that
occur 10 any classroom,

The purpose ot this vidvotape is tu demonstraté that each ot us can develaop
our own unique teaching styles which we can successtfully apply to all ot our

students. Please keep in wind your personality, organizational skills amt pre-
sent teaching strengths and weaknesses while you view these classrooms.
Reaember - you're a4 diamond in the rough waiting to shiae!

.

HAA - Lean's Grant
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Teaching “ainstressed Students
Page 2 .

Y. ECSTARE STUDENT GUIDE

—

Taaching Evamplfh ?ehnvior Msnagement
echniques

Size of
Studen?
Graup

Teaching/Classroom Strengtns
{includes “eaching
techniques, teacher affect,
classroom set-up, etc.)

Teacning./Classroom weaknesses
finclude © teacting
technijues, teacher a®fect,
classrcom 3et-wp, ete.)

Teaching Style
{as vyou see 1t}

“lass &
R ral

Jethel

Class #2
Rural

Pilat Point

C.399 #)
.chan

Tasrhanks

flass #&
Jrban

Fairbanks
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Teacrhing Mainstreamed Students

Page 3
STUBENT SUMMARY QUESTIONS

(Use alter abserving videatape)

1. Which classes sevmed best suited for mainstreawing exceptional studeats?
Why? .

2. which instructional techniques seemed superior in ealuncing o sdinst vegmed
child's learning? -

3. What classroom routines might be altered to help mainstuean a studeat ?

4. With which of these teaching styles would you be comtortable? ;
Describe what your particular style of interaction would be with students.

11 oeessary use the back of Lhis paper.

HAA Deann's Grant
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| . ~ Teaching Mainstreaned Students
Page 4

INSTRUCTUR DISCUSSION GUIDE. TAPE HARRATION

This videotape deals with education for
all students, including mainstreaned stu-~
dents. As a teachsr you vill encounter stu~
dants with a variety of needs. You will have
children vho simply learn differently as well
a2 handicapped children who have baen
maiastreansd into your regular clsessroom.
How will you provide for their: needa? How
can you teach all of your students effec~
tively? ‘ '

While this tape doesn't pretend.to pro-
vide answers to these questions, it does show
short segmemts from five very different
classrooms intv which exceptional students
@ . have been nmainstreamed. The classroom set-
: tings, student populations, teacher styles,
. , | and methods vary drsmatically and yet, each

system 18 quite‘ affective in its own way.

Ropefully from these segmsents you will
sinply see that a variety of teaching styles
and mathods can be appropriate for meeting
tha needs of all students.

The first two classes you will see were
filmed in rural areas while the latter three
classes were urban.

The group you are now watching 1is -
located in a large rural community. The task
at hand i3 making peanut butter cookies.

-

Classroon #1
Notice the cultunal conposition of this

: classroon and also notice the responses of
' @’ each individual child,

UAA - Dean's Grant : 170




: .  Teaching lhiutn-d Students

TAPE HARRATION

JMSYRUCTOR DISCUSSION GUIDE

STOP TAPE

- Hotice how the teacher
 changes the modes of
prasentation fron vissal to
suidtory to motor. How
doas she capitalize on
- atudent's strengths?

]
?

PO A O - FC
Tl 2 » .. -l 2
E! *
. » )

213 v .

STOP TAPE

Macuss question from tape.

#

- UAA -~ Dean’s Grant

As you can sse, the students are asked
to use a variety of reading, math, comprehen—
sion and oral skille as s praface to actually
neking and eating the cookies.

Anywmdmm.thouaharmlm
a vange of question W Wile soma - g
quastions are quite directive, requiring spe=
answers, othore are m Mht mwk!.ns o
and opan ended. o

Many students respond Getter when asked
to do something with feeling the nilk (or,
later on ~ smeliing the mece)» This is an
especially effective tuhtqu with
nainstreamed students bucjpuse it invites them
to become involved in the activity and it
capitslizes on com ~ete situstions.

Can you think of some other ways that
this lesson would be good for a mainstreamed '
student? low about ways that ¢t uight o ’
difficult for them? :

 STOP TAPE | . .
Notice the teacher's cslwing affect. If
this style is comfortable for you, it can be
usad effectively as a bahav!or managemant
technique.

Qwerall, would you be comfortable
teaching = lesson such as this one?
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TIaaching Mainstreamed Studants
Page 6

- L)
IESTRUCTOR DISCUSSION CUIDR

?
[ e N oo T

TAFE NARRATION

ERIC

-
BIOP TAFR

Shat doss the narrator no~
tice that sha’s calling
“teaching style?” towld
you bs comfortabdbls conduc~
ting this type of lasson?
Wy or Why not?

. S5TOP TAFS

Based on cultural consid-
erations, why might less
competition prove effective
iu this classroom?

UAA -~ Dean’s vrant

Clasoroom #1 (Comtinvad) R
ST0F TAFR

Classroom #2

Thie vext excerpt was filmed in a saanll
rural community. The class £s for grades X-8
snd has only 6 studsnts. Tha tescher is wall
known throwgh-out the district as a most
effactive tascher. Ha utilizas his time with
students by aldiag tham wore indd
rathar than by coordinsting grosp work.

As you can see, the style of this
teacher varies greatly from the previocus
teacher, Nis quastioning is subdued and
greaater response time is allowmed. Stodents
aren't competing with one andther to smswer.

Notice how esgerly this student
approaches his individual times with
teacher, :

Ouviously, thes structure of the class b
and expactations of the teachar are clesrly }
understood by ths students. While the :
teachsr works individually with one student’ :
the others get diractly to their tasks and
stay on task for the duration of the lssson.

R e e ey "

¢ -
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Aruitoxt provided by Eic:

. Classroom #2 (Continoed)

iile the overall rolss of both the
teachar and studante in this clssaroom are
qutollnuclomm.mwh
which thoss roles axe played out differs.
Yor iastancs, students are cartainly expected
4 to demonstrate their unisretanding to the
mhsmmnhnnemm-
m.m-’mml@.
mmnMdm
classcoons. Bacsuse the clses £s small end
: wmliigraded and bocauss Chese stodents sre
\ mmmmm.mmu
the classroos is move intinate end 2ess .
threatening. Compstition for displey of
konowledge 16 nnltynr requirdd nor spparent.

L3

How does the small class sise
affect the lesrning esviron-
nant?

What ere some ways in which this
classroom might be good for a mainstresmed
student and in what ways might it be
difficule?

Given this brief exsmaple, how aight you
accouat for tha success of this tescher?
What personal, social, cultursl and community
factors might be influentiol . ice?

Would you be comfortable in this kind of a
teaching situatiom usiang & highly 106!11-
dualized style?

STOP TAFR STOP TAPE

-

Use discusaion questions
from videotape.

UAA =~ Daan’s Grant
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Teaching NMainstresmed NRudents
Toge §

INSTRUCYOR DISCUSSION GUIDS

o Y&

ST0F TAMR

What does this say about
our expectations of main-
streamad students?
(Answar: Ve expsct them
to stick out with dehavior
prodlems.)

- UM ~ Desn's Grang

TAPE EANRATION
Classveom #$

This 48 a lergs urdan sixth grade
classroom into which an emotionally disturbed E
studsat has besn madustrsamed. Such E
asiustresming occurs only aftes the student '
mu-m-uuymumm-m
classroon st ting. . )
is the contimmstion of & world geogrsphy pro~
ject in which students ate mskiog paper mmcha
glodes. Todoy's lasson bagan with a clesr
teview of the concepts of latitude and longt-
tmaﬁﬂ:hamtm!ammao-
mw .

hmmm.thuho!thtueh.r
in this lesson differs from those previcusly
sean. Vhile this teacher bdegsn the lesson
with clear divections, his role at this point
is more facilitative. bhe dossn’t zeprisand
the studests, but rather, monitors and scans
the groups getting them back on tssk with
spacific directions and encouragemsnt. '

Can you ideatify the special student n
this class? 1t's oot thase guys!

STOP TAPE

As in the peanut butter cookies lssson,
this experientiasl approach is good for
sainstreamed students becauss it provides
hands-on exparienid sud allows for peer
interaction and self direction. The nofse, °
distractions, and lack of specific structure, 2
however, might bde difficule !or a lpcctal
student.
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ISTRUCTOR DLSCUSSICN GUEDE
- | _-5T0P TAPR

iy would a hands on experi~
_ance 1like this benefit all
studente? What problems
could arise Irom mainstresied
_studeats in this lesson?

\
STOP TAFB

hat student groupings did
you notice? Could you guess
bow the teachsr designed the
groups. Sould you feel
comfortable in this
classroon? Wby or why not?

sanTree

5;':" ) o O

UAA ~ Desn's Crant.

hd |

ﬁmn(W)

Obvicusly this class 1s solster thas
the other two, hut for the most part, it {e
productive.’ {fxpect some iucrsased nolse
levels whao & project liks this is doms.

Would you feesl eﬂoruuo in this kind of
umuont

-

Do you think thst the students in this
class are grouped eifectively for work on a
project? What are soms considerations for

such grouping?
&iaompmwtuupooph
together successfully?

! S0P TAFR

Thres wasks lster.

As you can ses, this has been an enor-
mous project to coordinate. It has taken
lots of skill, patience, and stick-to-

itiveness on the part of all students and the ‘/

teacher, dat the benafits have been well worth

the tine spent. These sixth grade studsuts -

have bandled the complexity of this project
quite successfully. Obvicusly, younger stu-
dents might have had difficulty.

175
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ould you teach & world

guography lessom this way?

iy or why not? Now would
b - you Btructure the lesson?

0AA - Desn'’s Grant

| chune- 4 N (W)

ma.mn-mhum-mjntm,'

h‘amhmmmmathu/
cm.tnlﬁlummﬂnt

mm‘

Classreom M

This 1¢ & fourth grade clsssroom futo
which & handicapped studeat has Deen
mainstregned. TFor this lesson, the class is
divided into ons lsrge sad coe smsll group.
The larger group, in the foreground, 1s
axpectad to take their direction from the

‘board vhile the tescher gets tha smaller

group started.

On this particulsr day, as wall as on
others cbserved, the tescher gives very

~ thorough and cereful verbsl directioms to the -

saaller group shile the largar group 4s
M\wmwmtnmhumtu
written directioss.

Since thess girls hevs fintsbed their
assigned work, they've chosen to quis one
ancther from & spelling book.

" Notfice that ths tescher in thie class
assumss & variety of roles. She both
directs, facilitetes and monitors the
classroom work; halping individuval students
when necessary aad effers esucouragemsat.
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Aruitoxt provided by Eic:

- In what way is this Notd~z oot there are s varisty of
"traditiocnal” classroom supplementy’. r.aterisle availsble to students
. geszed to aid maisstriemed vhen they've finished thair assigued work.
stadsnts? _ | mmmmuhmu
- ihtle the teacher is aow ready to work
with the farger grony ap & vhnle, she gffec~

f tivaly the for potential
M‘

Notics that this tencher uses positive
commsuts and a teaching style to stimulats
the class. ‘

STOP TAPR STOP TAFR
Mat hnﬂ.u aza thare lcr‘
saisstraaned students in this
type of environment? Would
you feoel comfortshle ‘with
this teaching style? i

Clessroom #5

This final segment is of a second grade
urban classroom which ralies hesvily on
- , structure and on bebevior modificetion. Dus
to its structured formst, this class coutains
a high percentags of msisstreamed studsuts.
.A teacher and a student teachar are working
together in this class,

UAA -~ Dean's Crant
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Teacking Mainstresmed Scudents
age 12

USSTRUCTOR DISCUSSION CUIDX TAPE RARRATION

low doss thu teacher change her
Toom o accomodate tie msin-
stresmad studante?

-«

UAA -~ Dean'’s Crant

Classvoom #5 (Continued)

As the camerxs scama the Yoom, notice the
variety of tasks in which students are
sngaged. While tha taacher works with a
reading group, sows stwients are listeaing to
& lamguage taps, ons Wrks st the computar,
and the othere do {ndividual work at thair
seats.

Notice also how the physical setup of

the room accomodates such activities. There

is a resdiang center, teaching table,
listening center, in and out assignment
baskets, and a computer.

STOP TAWR
#1) (Tescher marrative)

A3 you can ses, moat students do indeed
seen to be on task,

There ic lols of movement, but nune
seens to be counterproductive. That is, stu—
dents seem to baow where to go next and for
what m.‘o

This teacher comaistently rewards stu-
dents by verbally stating specific bshaviors
that she 1likes: 5She also uses a very cals
affact a5 a behavior minageasnt techaniqua.

How do yoa think Chad feals adout bdeing
or a timer system? Can you think of any
other techuiques you might want to try with s
chi_d 1lika Chad?
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Teaching Bainstreased Studsuts
Page 13

INSTRUCTOR DISCUSSION GUIDE

_TAFE MARRATION
o

\
STOP TAFR

Vhy waa a timer used to monitor
the student's behavior? %ould
you fusl comfortable doing this
ia your tlsssroom? iy or why
not?

STOP IAFE

Ia vhat veys did this teacher use

hor student teschsr effectively

’,"l:o ssnage rhe mainstresmsd class-

‘soom?

STOP TAFRg

HAND OUT STUDENT SUMMARY
QUESTIONS.

UAA ~ Dean s Grant

Classroon #3 (W)

y
\

The structured orderly scheme of this
clsssrcom 18 clesarly

from 1ts ssteriale, struct

¢ throughout
and organiza~
ticn to the style of this principal teacher.

Notice that while this studont teacher
utilises the seme mutsrials and structure as
the principal tsacher, har style s qui.s
different. This alone should be s pretty
cleer indicator that most techniques can be

terns of intersction.

Conclusion

A, sdapted to variovs tudnr_ntylu and pat~

Think back now to tha classroome you've

just seen and vemsmber that sach distfuctive

teacher style was effective for both

sainstreamed and regular students.
a few of the techniques you saw and try them
out when you're taaching.

Expatimant{

Make

mistakes rad figure out what feels best for
you. Developing your owm tesching style

vhile tsmaining opsn to altarnative
approachas is critical for bdecoming an effec~

tive teacher.

STOP TAPR

173

Good luck!
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Wednesday, March 20, 2:45-4:15 pm
Dale Braiman

ABSTRACT

. The Mulci-agency Network for Severevly Emotionally Disturbed Students began fn
1982 as a result of state legislation requiring that major service providers
network services throughout the State of Florida within five years. Funded by
94-142 dollars, the Departmenr of Education, in cooperation with the Department
of Health and Rehabilitative Services, started 4n urban and a rural pilot pro-
Ject to eatablish models for networking services to scverely emotionally

disturbed (SED) students.
The four major goals of both projects are as follows:

1, Provision of a complete array of education, mental health treatment,
and residential services.

2. Improvement of existing education, mental health treatment, and resi-
dential services.

3. Continucus multi-agency planning, i{mplementation, and evaluation of
education, mental health treatment, and residential services for
severely emotionally disturbed students.’

4, Dissemination of exemplary policies and procedures developed by pilot
projectse.

The implementation of those goals differ greatly. The urban project was designed

' to develop awareness and cocrdination of existinyg services. The rural project
was designed to ralise awareness ot childrea's needs for services that did not
exist. The reasons inr service gaps in rural Florida can be traced to several
origins:

l. lack of sensitivity of SED children

2, lack of administrative support and/or knuw how In developing programs

3. lack of trained personnel

b4, history of agencies working in isolation or within informal structures

. which inhibited creative planning.
The most salient feature of our project is not any product of the project staff,
but rather the process of the administrative orgauization., All of the eleven
school districts, four community health agencies, District Mental lealth Board,
and professionals in HRS Sub-Distrit II1-A are represented by the local Advisory
Forum which monitors and develops the project, but because of the many respon-
si~¥lities undertaken by rural ESE directors, there are few who successfully plan
for the program needs of such & very aifficult and specialized group of stu-~
dents. In response to a ldack of expertise the rural project divided the
Advisory Forum into smaller regional components, thus allowing for easier commu-
nication between those professionals from a variety of agencies who "naturally”
tunction in the same geographic areas., These regional groups have the respon-
sibility of tdentifying service gaps, and in dialectic with the project staff,
develop alternatives for service delivery models for SED children.

The alternatives will be presented to the Advisory Forum to be adopted as an SED

Children's Plan. The ¥orum will use this plan as a platform for legislative
support for more commnity based proygrams for Sk childrean. The models thus far
discussed have ilncluded, but are not limited to:
l. development of SED centers to be shared between counties
Ze development of an i{tineranlt mental health team including the potential
for art and activities based therapy, individual and group therapy
3. the development of prevention programs which will include a special
tract for SED students
4, day treatment programs coordinated with the University for pre-service

s

trainting
S, teacher training/support programs
. be an individual therapeutic and educational plan

7e a new labeling process for SED students
8. a case management cystem which will coordinate between agencies' place-
ment options for SED c¢hildren and their tamilics

Braiman/b -~ | ' 180
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i : ' Wednesday, March 20, 2:45-4:15 pm

James Jacobs

QUALITY INSERVICE
TRAINING FOR RURAL EDUCATORS:
A FUNCTIONAL ALTERNATIVE

Target Audience: Teachers, Administrators, University Faculty,
State Department Personnel. '

Providing quality inservice training for teachers and administrators
from very low population density areas has always been a major concern.
In the spring of 1977, the Area of Special Education, University of
Wwyoming, decided to directly address the issue.

Working jointly with the SDE, it was determined that a tremendous
‘number of Wyoming's public school teachers were in need of a survey
course in special education for re-certification purposes. Such a
course was designed, and extensive efforts were begun to recruit and
train potential imstructors. ‘ '

During the summer of 1977, fourteen potential instructors were
selected from Wyoming school districts, brought to the UW campus for
eight weeks, and subjected to a rigorous training program. At the
conclusion of those eight weeks, eight potential trainers met criteria
mutually established by the University and the SDE for Probational
Course Instructor status.

Each probationally endorsed instructor taught a survey course
in spec:al education in a selected rural Wyoming setting during the
fall semester of 1977. Students in those classes, University
faculty, and SDE personnel evaluated all instruction., Six of the
eight instructors who taught the course in the fall of 1977 were
endorsed as Extension Course Imstructors for the spring of 1978.

For the past six years, this system has grown to include
eleven instructors endorsed to offer University graduate credit
covering a variety of courses for both the regular and special
educator. Monitoring and evaluativn of iustruction continues to be
a joint University and SDE efforrt. Feedback from students in these
courses continues to be excellent.

Our intent for the 1985 ACRES conference is to share step-by-step
methodology for establishing a high quality statewide inservice effort
directed tu rural areas, systems fcr monitorinyg and evaluating these
efforts, and strategles designed to continually upgrade instructional
offerings. Emphasis will be placed on statewide inservlce coverage
and SDE/University cooperation.
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.. THE UNIVERSITY OF WYOMING
- LARAMIE, WYQUING 82071

—

Sample Status Letter \
EC1 Probationery Status =

Dear Mr., Mrs., Ms., Miss,

We apprecfate your efforts at teaching EQEXC 700D during the
{1979-80) {fall-spring) semester. ;

This letter will serve the purpuse of informing you ¢f your
current status with the Schoel of Extended Studies and the Area of
Special Education as an extension course instructor. Shanlc you wish
to again teach EDEXC 700D it will need to he ca the basis thal yGu
teach under continued supervision in order to remediate ile Trilowing
deficiencies: .

. Poor student evaluations; -

. Inability to follow supervisor's recommendations;

. Lack of reinforcement for students . ...

. léack of reqular classroom examples;
tc.

- FY &

U B b PO =

Ne request that you meet with us and make plans tur cclving the: e
instructional problems prior to finalizing any plans for teacriag
EDEXC 700D.

Sincerely,

182




Full Tt Provided by ERIC.
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THE UNIVERSITY OV WYOMING
LARAMIE, WYOMING 8207)

Sample Status Letter -
For Commendable ECI Performance

Dear Mr., Mrs., Ms., Hiss,

¥e appreciate your efforts at teaching EDEXC 7000 during the
(1979-80) (fall-spring) school year. You are to be conmended for your
outstdnding performance in working closely with us, receiving impressive
student evaluations, continuing to develop your {nstructional skills,
and for representing the University. )

Me invite you to continue tesching EDEXC 700D for the School of
Extended Studies. It will be our pleasure to continue working with

you.

Sincerely,

183
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THE UINIVERSIMTY OF¥ WYOMING
LARAMIE, WYOMING 82071

Sample Status Letter
for EC1 Termination

mar "r- » H"S.'. NS-; HiSSQ

This letter §s for the purpose of informing you of your current
status as an extensisn course instructor. Your efforts at teaching
EDEXC 700D have been appreciated. However, the following critical
problems have been noted, and not resolved:

1. A second set of poor student evaluations;

2. Inabilfty to work with your sucervisor; ‘ . ‘*'
3. Your announcement that you did not want to teach EDEXC 700D
again; . .
4. Etc. _
@ It is therefore with regmt that we will recommend to Or. Kipper

that you discontinue your teaching of ELEXC 700D.

Sincerely,

e 184
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1.

12.
13.
14,
15.
16.
17.

la.'

19.

EDEXC 7000 Instructor Evalwition

Uses Concept Instruction principles.
Mutnm ..a.nd of m mmt.

Uses appropriate DI mim
Smooth delivery.

lmiert. |
Roise/confidence. e T

Answers quastions directly and concisely.
Explains handouts '

Teaches within specified time frame.
Communicates with University representative,

Maintains student attention (S80S or better, as mibrd hy

University represintative).

Teaches ew:tul concepts only.

Adjusts instruction based on student flduck
High degree of professionalism.

Evaluates Student Perforsance.

Enthusiasm. |

N

Congrusnce’ between course content and'_,cwng.q‘uuctiyis‘

Immediate practicality of course content for students.

Accuracy of course content.

Overall Evaluation S' Y
ECI being svaluated

Dats of evaluation

Place of evaluation

Evaluator -

PARAUTROACLOMP B SIS e Se e ™ ST g N Oefee W W A mgpetym w1 =g A
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Suggestions for Extension Course Instructors Teaching EDEXC 7000

TEACHING ADULYS

Meet with the LEA management to share the EDEXC 7000 course ohjectives

and outTine; gain written reaction to the objectives (see Student Self-
Assessment) relative to a district-wide assessment; and obtain the written
rules, regulations, and processes regarding the local special education

T T PTegraa.

1dentify student needs and entry leve) by means of the EDEXC 7000 Student
Self-Assessment, either prior to or during the first class.
- ,

Identify the essential EDEXC 7000 concepts to be taught using the student
self-assessment information. Eliminate Wtiﬂ concepts.

Conform to the Concept Instruction principlu."

in relation to #2 and 3 above, determing the EDEXC 7000 instructicnal
pacing by identifying the amount of time to Le spent on each concept.

Teach the content/concepts using those direct instruction skills appro-

- priate to your students.

Provide a summary/review that {dentifies what the students have 1sarned.

Have student provide written fesdback on your performance as an in-
structor. e

Provide a "L.F.T." statement of what to Took forward to next cla:..
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APPLICATION FOR UNIVERSITY SPECIAL EDUCATION

& * EXTENSION COURSE INSTRUCTOR PROGRAM
- Summser 1981
® ~ UNIVERSITY OF WYONING
RAME | PHONE (hun) —
ADDRESS - PHONE (bus.)
DISTRICY . POSITION

L]

Please ﬂmuta the Specta) Education Extension Course Instructor pmm to which you
are making awliuum.

(1) Teach nguhr educators EDEXC 700D, Survaey
of Spcm Education. '

(2) _____ Teach courses in secondary spacm education.
Please inclute with this spplication:

(1) Current VITA
Please complete the following:

-

& (1) 1 would 11ke to be a Special Education Extension Course Instructor
{1981-82 school year)
. . ___ for my district ___ for my regfon for Y state

{2) I have had previous experience designing and gm_m school
dist-ict inservice training.

- _yes __mo
— (3) 1 have had previous experience conducting school district inservice
training. ‘
——Yes _

(4) 1 have had previous experience teaching university extensfon coursework.

yes no

If you answered yes to any or all of the previous questions, please }ist your three
most recent inservice cxpcriences {attach additioml shntsf

Please include: . o e
| @? Date of Inservice ' ] Place of Inservice
Nusber of Participants Purpose of Inservice (Target
~, . Contractor Audience, Objectives of
Inservice)
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THE UNIVERSITY OF WYOMiL
LARAMIE. WYOMING 83071

@& x."}

MEMO T0: Extension Course Instructors
NEMO m_: James Jacots
RE: Sequential Stpps of Setting Up Classes

9‘

Please adhere to the following steps whun teaching tuti™ Bl ane s
1. A request for teaching comes to ECI, Dv. Paul ¥ippa- " i o e

2. ECI, Dr. Kipper or field representative joincly gelruin e, thulon  Th
can teach the class on the date, time and place rejiuctd

@ &

ECI and Dr. Kipper will check with me on:
a; eligibility of £C] to teach;

b) place of instruction;

¢} date of instruction;

d) time of instruction,

4. Dr. Kipper and I will coordinate the classes froat.ts v 0 thio oo
_ f4eld representative and the ECI.

5. Authorization, or lack of authorfzacion will come foom . Nione o o

6. Advertising the class may begin only after all the sbo - step ha.x e
completed in order. :

7. Field representative will register students (macimun ¢/ IR VAR

ct‘)lleCt tuition and materials fees and disctribu.e b - vk G
c u’l

JAJ/nsh
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Wednesday, March'ZO, 2:45-4:15 pm '

/ UNDERSTANDING THE “CHLTURE" IN MULTI-CULTURAL PROGRAMS -

Presentors: Juanita Jefferson, Bernie Thomas, Joseph Trimble, Sue Hayes

ABSTRACT

This presentation will cover three viewpoints on the learning processes and
personal relationships involved in multi-cultural education programs. Parti-
crlar emphasis will be placed on cummunity persepctives on programs that focus
on their cultural beliefs and traditions. While every cummunity has.unique
expectations and preferences with respect to multi-cu{gural education, there are
some common needs which will be identified. /

The pre-service education of teachers will be examined with an emphasis on

preparing teachers to intereact with a culturally diverse comunity. Human re-
lations with students and their families and curriculum development will be add-
ressed. An essential principle is that the teacher's role must include leader-

ship in bridging socio-cultural gaps which exist between cosuunities and schqnls.

Future developments in multi-cultural education will also be addressed. This
will include national trends and funding levels in progrem development, communi-
ty education and higher education. :

189
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Thursday; March 21, 1985, 10:00 - 11:30 a.m.
Inservice Programs for Regular Classroom Teachers Working with Mainstreamed Students.
Helen Gay. East Carolina University, Greenville, North Carolina

. This presentation offers a plan for inservice for regular teachers and

- administrators in the area of learning disabilities. 1t presents a plan for
several sesslons which would normally be carried out over a period of one
school year on a regular basis, using professional days and offering renewal

¢
credit. in such a long range plan, the consultant would be ;vailable to visit

schools and offer technical assistance :in individpal cases for each teacher.\

+

4

Success of the endeavor would depend on the expertise of the consultant and his/

R hu; ability to communicate. Support of the administration is seen-as véry
important. |
Session one % This will be carried“out in part during this presentation.
The outline 1w as follows:
Introduction - Defiuitién of Léérﬁing'bisuhllities ;
f Simulatiuﬁ exefcises designed to help participants understand what 4t | . é
. is 1ike to h.ave a learni.n‘g disability. Activities include those dealing ';
. \
with vlsual;percepLiun, auditory perception, visual motor integration. }
. f
A total of éivc activities will be carried out. Normally in a workshop, /

-~

the next step is to offer remedial ‘activities in cach of the foilswing: : ;

i :
auditory perception difficulties, visual .perception difficulties, receptive

]

language difficuyties, exprcssive’language difiiéulties, concept formation , [
. / o ,
difficulties’ Edch would be explufed from the standpoint of observable be- .

haviors, classroqm accommudations, remedial strategles, and a plun of reading
LS .

i

instruction for dhe classroom teacher tv follow. Since time will not permit
43 - Y .

us .to carry out ths gnrtiun of the Inservice, a handout will be provided.

!
Other topled suggested tor the extended insvivice will be listed on a ‘

) |
handout and discissed very brietly. ;

!

.
. * ’
. . : ! ‘ T
N L
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Thursday, March 21. 10:30-Noon
Helen Gay

WORKXSIIOP IN HOW TO CONDUCT IHSERVICB TRAINING IN THE AREA OF LEARNING DISABILITIES
FOR REGULAR TEACHERS

One of the gteitesf obstacles to the delivery of appropriate services for
~the handicapped in the :urai setting is lack of appropriate inservice training
for teachers on a continual basis. ' This presentation offers a format for inservice
training in the area of learning dﬂsabiiifies for reqular teachers in suqﬁ a setting.
A consultant, well trained and expeiienced in this area, is seen as the ;ppropriate
lperson to le the inservice sessions, which.would be carried out over a-period
of one schd? year on a regular basis, using professional days and offering
rénewal creé?t. Opportunities to try techniques with st;dents and to share re-
sults will b; provided. Demonstrations by the consultant, possiblg utilizing

video tapes, will be carried out. The consultant will be available to visit

' schools and offer technical assistance in individual cases for each teacher.

!

Success of the endeavor will depend on the expertise of thefconsultant and his/
her ability to cqmmunicate. Suppert of the admunistration also is seen as very
important . '

Some of the topics to be discussed, and which will be touched on in this

presentation, are:

\

Definition. Char.cteriscites of Lo. Simulation activities which are help—

ful both in offering inrtormation and serving as boundary breakers.

4 , Q
Understanding psychological reports. Devweloping skills in teacher evaluation,

H
both formal and intormal.

Understanding cognitive learning styles.

Modi fication of content and materials in the academic areas.

Developing skills in ceping with problems in organizaticn, study habits

and time management.

191 ~



The value of a school-wide materials center will be discussed.
It is hoped that the full participation of teachers, utilizing their

cwn students, witn_the development of functional materials that will work not

only with LD studen. but with most students, will assist in acceptance of the

workshop.

In the preﬁentatian, pertinent samples of materials and workshop handouts

will be iInciuded.

192 *
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. ‘ PiHCRE(1¢N DIFFICULTIES
1. dditovy Porception Difficulires
Obs :rvable Bahavior ’ . Canproos Acowandations
= Bag problems in attending to listeni., ~ Face child when speaking ,
sc.tivitias : ~ Allow child to sit nesr speakex .
= Bay sequence sounds incorxactly - Yirite directiocns and assigaments or board
- hay be confused by varbal dirsctions ~ Avoid learning activities in busy class~
- JL.ogzus best through demomatration room esoviromment unless quiaet study space
‘= Has difficulty with spelling is svailable
.= Ueoually doss vot complets sestwork
Resadipl Stratagiss Reading Inscrugtion for the Clsesroon
- Discrimination exercises. - Example: ~ Begin wich ths whole word approach if
<sll me if these two words sound vigual skills dre intact
the ssme or differemt, "book - beo' - Esphasis on visudl clues (coufiguration)
- lise sudicory samory training, &.§%-.. in teaching new words '
“1 packed wy trunk.” The child ~ Delsy phonics until suditory percsptunl
~upplies sa cbject. It goed arouns} skilla are strong enough to asuppor:
ihe room with the child repeating SHCCORS
vhat has been said snd adding nls - Whan resdy for phonics, try & linguistic
@ object or analytic phunics approach (1inguistic
Use csrd reader (like Languagd appreack sounds are not taught in isola-
Master) for auditory-visual .a: .- tioc snd includas @ visusl stimulus with
. .autm _ tue suditory stisulus) (amalytic approach

prasents whole word and allows child to
draak it down)

- Bncourage davelopuent of ability to
revisualize as technique in spelling

2. Visual Percepticn Difficulties

glnorm Accommsodations

Ot saxvabl X
- reverse letters and mumbers , - Reduce number of sxsuples on & wiksheet,
- Does Bot snjoy pictures or books ‘ 1y uath lesscus,; etc.
~ Hap 4ifficulty with differant typas of -~ Uce markers when rxeading
print - Allow cbild to sit wvhecashe/he van see
- Loses place frequently in reading board comfortably
- Has d4ifficulcy finding word ox section ~ Do not uvvarload with worksheets or

on & page wotriheok pagef
- Caspat distinguish between worde wif' .

. sfsdlar shapes, 8.g., boy, &g

- Bae difficulty copying from tr- ob.”

- May tilg bead to "ses dettes’

X,
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®
‘m.\ Parception Difficulties (Continusd)
 Mamaige) Stratesies

- patching setivitiss in upper and Lo aav
' cas@ lattexs ‘
" = Davalsp shill at using configugcr:u
cluee . ‘ : '
~ Davalop swarensss snd lettex L LRUI LA
t4om of various forms of primt ‘
. - Lacoyrsge children to dascridbe fer’. . Li
0! m’ ] .“.

- Uge davk lines on writing paper to
 fsnilitste proper aligsment and spacing
- Uss color soding to highlight features

of printed msterials,

]

Resding Iastruction for the Classxoom
~ Teach alphabet through suditory sequence

- Bagin with synchatic phonic approach if
suditory skills are intact (synthetic
wpproach utilizss taking parts of & word
and blending them into a whole word)

3. Difficul®y in Concept Formation

. @- Trouble with ahtnct. teasoning
- Poor reading comprehsnsion

- Difficulty in learning nev concepis in
asth, science, etc.

R sadis) Strategies

- Peattics in categorising and classifying

- Varbsl sand pictorial sbsurdities

- ige of detective games €O develop
4aductive ressoning

« Check comprehension carafully, giving
suditory and visual clues

- Use riddlas for infersntial thinking

©
P

ERIC

Full Tt Provided by ERIC.

Clagsroom Accopmodations

~ Make generalizetions for the child

—rmmmummwzm-
in new =8

-~ Ask simple, direct questions

- Structurs questions for logical answars

L

Rsading Instruction for the Classroom

~ Davelop use of sppropriate picturs clues
- Work on contest clues
- Emphasize oral resding
- Use story casds (ccmi> stxips, etc.)
for getting wain idea
~ Emphasise thinking skills through
1istening exsrcises prior to reading

1391 | T
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. ‘ . 4. Receptive Language Difficulties

(Uadarstanding Lédguage)

Classxroom uwnim

-~ Use short, simple di:ect:.ions
- Cive visusl cluas or demonatrate dire:tions
wvhensver passible ’

- W ‘ouw to respond to directions or
. q abe o
- R ot vocabulsry dus to difficulry
at .fiing meaning to words
- Na. difficulty determining ths w~in ices
- Ma; rapest directions to him/herself
un' 41 she/hs understands
= Msr understand better with viwuss aid:..
ge-1tures or sanual expression

Reme 1121 Stxatagies

- Tiain 4n ldstening skills

- % rk on vocabulary developmeut

- W.-ite from dictation first bafor.
« pacting {ndependent writing

~ D.velop ability to relats atory wilh
cozTect sequance of ideas

- Uss cxossword pussles, riddles, etc.,

ﬁ( for wprd building, infersntial thinkisg,

otc,

Obsa 1a Behavio:r

- 7ganet recall words for usc

- Uses definitions instesd of vords
sha/he casmot recall

- 1} ay use alaborate gesture gystem and/ox
.ound affects

- ippeaze nonfluent at times

- ¥sy be shy; msy saldom tal% in «i-07

- May recognise correct aenlaac. of u .. 3
at may be unable to reproduce £:ni ¢
atterns

- }isy have problens writing seatences .4
stories

pemedgal Strategied
- Use picture cards for xepid naming drill

L - Devalop verbal exprassion .
‘ w Provide specific practics 18 sentancs
formmlation
Tage writtem work first, than transczibe
‘ gense forms in vexbs
= Use semtance corpletion sxercines
- Oge axsveisss in rearTanging wcide 1in
sczebbled samtemces
Q he he
, MC Raad M frequently to the

IToxt Provided by ERI .

-~ Taps resource

caterial in social stuilea

and science using sizspler langusge
- Raep vocabulary notabooks
- Orgsnize a "buddy systea'
- Review previcus lessons before starting

neay ones

Re:ding Iparruction for the Classroom
‘. Teach words through strongsst learning

modaiity

- Begin with lsoguage experience approach

- When suditory

skills are developed, use

analytic phonics or 1linguistic program

5. Expreusive Language Difficulties

Glesaroom Accosmodations

- Allow sufficient time for oral responses

- Do pot put the child "on the spot"™ but

_ encouTage sharing, story telling, atc.

- Gelp \child orgsnise material to facilicate
recail; use outlines, &tc.

Vi

;lg;ggg_}m:muon for the Classrood

- Teach decoding according to strongest
input vodality

~ Dse l70guage
- Sork aa wxitt
sentencev, st

axpexiance charts
en language with vocabulaxy,

e

- Uss vivid snd sction-packed stories snd

pictures fox
axpression
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_ (nsexvice Progzan for Regular Clscsrovn Teachers Working with Mainstrsamed Learning
@ vissbied Scudeacs. Helen K. Cay  “aot Carolize Duiversity, GCresaville, Morth Carolina

This prasentation offers s plan tor tuseivice 0of regular teschers sod administra-
tors in cha ares of learning disabilitiss. It prasents a plan for up to eight sesasiocns,
vhich would notmally be carried cut over & period of one school ysar om & regular basis,
using professional days sud offering genawal credit. In such s lomg range plam, tha
consultant vho conducts tha fnservice would be available to visit the school and offer
technical sssistance in individusl casss for esch teacher. Succass of the andesvor
would depend on tha axpertiss of ths coasultant and his/her sdility to commmnicate.
support of ths admiunistration is seen as vacy importaat.

The plan for the hypothetical insarvice is as follows:

Ssssion 1 -~ This is to ba cexried out in part during this presentation.
Introduction. Definition of LD. Filmstrip:

S{mulation Activities. Perceptual Problems (Auditory, Visual).

Discussion of Language Problems (Raceptivae, Expressive) . Use cassette or
video tapes of children with thcss types of problems.

Show fila - Karly Recognitiocn of Learning Disadbilities. Give participants
handout on the topics coverad.

Session 2 - Discussiou oa Lersning Styles. How Leasrning Styles Apply Co
h

_ the Learning Disabled. Use rat..vials from T Students Th ir
“V - Individual Learauing Scyles: 4 Practical ipproach, by Rita Dunn and Keoneth
Dunn. 1078, Reston Publishing Company., Restom, virginia and from Assessment

. for Imstructionsl Plamning in Specisl Bducation, Zigmond, Vallecorss, Silverman.
Prentice Hall Co. Use overheads and handouts. Activity: Determine your owm

learning styla. Discuss. Homswork: Determine the learning styles and interasts
of two studsnts who show differing patterus. Be prepared to share with the

group aod tell how you will sccommodate the students within the constraints

of your classroom.

Piacuss formsl sud informal tests. BHeve sample records of LD children for
participsuts to use in small group sctivities. Lat each group report om their
child, giving obvious strengths and vesknassss. Participante will nead ssesistance
in understanding various types of tests and vhat ecores masn. Demonstrata making
an item analysis of rasults in & cowmon test. Homework:  The tsacher will -
salect a student in his/ber classroom and study yesults of testing. Develop

s plan in some ares to acC.~smdate the child's neads. Reports will ta given

to small or large groups or what was plannad, using overheads and samples of
student work and materials used. (Names shuuld be changed to guaranteed
confidentiality)

Saapion 3 ~ Groups sugsg+ 1a resgrting on homevorh sspigoments within saall
voups Oor 4in the larga gri - wh o aspropriste, Umly part of the time will be
used for this.

Session 3 (reseinder) and ‘w+5i. 1 8 - Reading - Discuass variocus methods of

teaching reading and the mdality of learnins ascessary to be successful ¢n

s e Hathods o be discussed ara Sight, Linguistice, Phonice, Multisensory,
' and Langusge Experisnce. Use maferisls from the £ilmstrip seriss Approachss
. . g0 Reading by Linda J. Jacobs (Tesching Rasources), as well a» from other

sources. Show the filmstxipe on the Miltisensory and LEA approsches and oD
Matching Approach to Lsarmer. Have exsmples of wultisensory matarisls. Digcuss
the Fernald Approach., HKave an activity 1n which participants engage in LEA

in groups of & or 3. Report te total group.
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Eoaework: Uss one student from your class who has difficulty in reading,
preferably one diagnosed as LD. Using a profile given you, chart his strengths
and wesknasses and his preferzed learning style. Provids any diagnostic informs~
tion available. Prapera en overhssd to demopatra this and provide a plan
which you think will work. List matarisls snd equipment you will nesd. Be

to shaze st lssst ons tescher-usde material sod ons commsrcial material
that could be used.

xcnpwm::hmwmxuummmmmcmu.
Sha/he will also bs available pericdically throughout tbe eatire period of

. 4pssrvice to offer technical assistance Lo tsachars in the classroom for this

type of assigmmant.

SUBSEQUENT SESSIONS - The foilowing subjects will be covered in a similasr
sanner as tha previous omss. Each session will give clsar demonstrations of

the problems studants have,

Session 5 ~ Written Expres..om
Sesaion 6 -~ Mathematice

Session 7 - Various Strategies to Reduce or Increass Performance
Sssaion 8 ~ Social - Amoticnal Problems snd Strategies to Deal With Thas
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Thursday, March 21, 10:00-11:30am
Kathleen Mary Huebner ‘
Jane Brodie
Terry Rafalowski

e . ' ' ABSTRACT
TITLE: Serving Visually Imgaired Children in Rural
' Communities: A Problem Solving Symposium

- PRESENTERS: Kathleen Mary Huebner
Jane Brodie
Terry Rafalowski

CONTENT: . ' | s

Professionals and parents concerned about the education of-:
blind and visually impaired youngsters are becoming increasingly
aware of the special needs of students residing in rural areas. .
Two very definite efforts have been made recently to identify
and develop approaches to address these needd. The American
Foundation for the Blind's Njtional Advisory Committee and the
State Vision Consultants independently focused their attention
on rural service delivery needs of blind and visually impaired
children and ara now working to effectively collaborate their
efforts. ' -

Following a brief introduction to the unique educational
needs of all blind and visually impaired children the presentors
will identify specific areas of concern regarding rural service

. delivery to thesc¢ childre... Possible approaches to implement
in order to alleviate the situation will also be presented to the
symposium participants. :

Participants will te asked to: (1) prioritize the identified
areas of need; and, (2) prioritize the¢ possible approaches to use
to alleviate problems in delivering services to visually impaired
children residing in rural communities. Participants and pre-
sentors will engage in brainstorming additional solutions. The
rural expertise of the participants is crucial to the success of
this session,

The results of this svmposium will be shared with the staff
and national advisory commi.tees of the American Foundation for
the Blind, the State Vision Consultants, and other relevang
groups. The American Foundation for the Blind will then establish
a Task Force on Rural Service Delivery which will develop and
implement meaningful action plans and the State Vision Consul-
tants will determine their #point of focus.

Participants at the session will receive resource lists,
handouts and recent publications about the education of blind and
visually impaired children. i

We need YOUR help! Please come and share your expertise.

ERIC o 199



Thursday, March 21, 10:30 - Noon
Shirley Jackson

b

In an effort to be respousive to the changing needs of suciely -
in general and to ils stadents in particuial, Leadstart for iipgh

dchououl is one of several emerging programs ut Leesville iligh
School, a school of approximately 1,300 students (prides nine
through twelve) in west-central Louisian:.

L.H.5. is justly prouud of the fact that il was nawed as an kxempl-
ary oSchool is the 1982-198% secondary wchool Recogniliun Program,
and in an effort Lo continue to offer its students the best possible
educational opportunities, this particuiur program has cuwerged.

‘Headstart for High School is the direct result of o Carnegie Grant
iu the awovunt of §3,000 Lhul was awarded Lu Leesville pigh iu Lhe
spring of 1984, The grant was awarded t« implement a pilot pro=-

gram for incomingfreshman students who were not functioning at ,
grade level in the ares of launguage arto. | f

The grant was for 6V students, three tenchers qmd textu., The first
forty-five hour course of instruction was held during a three week
period just prior tc the beginning of the 1994-1985 scyuul year.

1t was designed to up-grade the Englishb skills of identified stu-
dents in the areas of vocabulary, compreiuuion, mechqn'nn,‘uuagb,
and spelling. fven thougn the emphasis won on comprod Siaa o oond
usage, Lhere wag a murked juwprovement 1, ol five areas. o cuay
three weeks, the students lwproved an wovoetase 0P 1409 prade levels

in comprehension and over % prade level:r 1u usapge.,

Those students who participated last suauaer re presenliy teing
tracked to record theifN\ progress in all I their classes, not jus?i
in knglish., oo far, tpe resulls have Loon very promising. as a
result, winy of the technigues empiaoyed [ asl SUWHDMEL ale Low being
followed in sovuwe classrooms with plans wado2rway to G il same
three week course this suamer. Additicu o ly, an expunded propram
of reinforcement is tu be offered e par's o f o writin, oroprnam Lo
be dmplemented during the 1205-195%0 sob | year, 4 model from
which siwilar instraction oan be adapted v other ti_n sohecis in
the distrieot 18 Lo b deveropod wldone watn 0 cere Lo o onugtlsh
teachere williag Lo share instruclional wothods and Lectuiowes,
This wili benefit the Juttior niph seheo teeder schocl sug tacilti-
tate the work being dine in other deparinentls within the bhijg sehool.

The purpose 18 to jwporove the enlire souood s writin: 41 GRRTES STRITIN
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If the competencies of the least productive students cun be jig-
proved, then the expectations for the entire student pupulutinnmf
with regard to &lear writing afi clear ihinking can aliso be raised.

s
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-Thursday, March 21, 10:30-Noca
- Norlis McKay :

Shbw Low Schoo! District.

S . 7/ SPECIAL SERVICES OFFICE
‘ . . ' . Route | Box 333
- NORLIS C. McKAY Shuw Low, Arizona 85901

Y Dirsctor Special Education " Tetephone 5374525 ext. 134

’ . 1}

September 28, 1984 - . | L
Dear S-lection Committee: S
Re: Proposal of presentation for the ACRES Conference in qucﬁ

The Show Low Public School system embarked upon a quest to provide the best
possible educational services for the students utilizing our system. In the
quest to do so we gstablished a master curriculua that was flexible enough .
to include all types of handicapped children but yet specific enough to _
assure the students would obtain the necessary skills so when they leave our
sys%gm they will be highly trained and adequately educated to survive i# the
world. L

o A

. . A committee of—teachers was selected and commissioned to develop a master

¢ curriculum. The presentation we would propose to make iz the development’ .
of that curriculum which has been developed and utilized in our system for -
one year. In the future we hope the curriculum can become a computerized -
program so that the objectives and skills are easily available and parents
or teachers concerned with that particular student would receive a copy. of
all the skills and have an understanding of what the child will learn. It
has been our concern that parents be able to know what the students leaving
our system will be expected to learn. By developing ‘an exit program for each
of our special education children all .concerned can have a clear understanding \
of what we plan to do with that particular child. We feel we have a jood

* system and if i1 would help others we would be happy to share it. :

-

Sincerely,'

Norlis McKay ‘
Special Education Director

9 &

-
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. . Bruce L. Mallory
Terry R. Berkeley

‘ ABSTRACT e .
TITLE: Addrming Rural and Urban Perspectives: . !
Ehmeriences at Two Universities : -
. PHESENTERS: Dr. Bruce L. Mallory ‘ =

University of New Hampshire

Dr.- 'Derry R. Berkeley
laxsiana._Sta.te University

CONTENT:

.

—. /7
e
., . . -

‘This session will describe two graduate-level personnel pmparatic;n
programs in the field of early childhood special education. These programs
- prepare specialists who are campetent in both rural and urban enviromments.

Differences ¥etween rural dnd urban locales extend far beyond the phys-

ical charucteristics of thoese sottings. In carly childhood and eurly child-
hood special educdation these differences can be seen in policy, in human’
servites, and, more importantly, in all areas of child and family endeavor.
The focus of this presentation is to demonstrate how faculty in the early -
* childhotd special edication master degree programs at Louisiana State
University and the University of New Hampshire attend to these differences and
how they train students who have an interest in being employed in rural or
urban settings. As the major institutions of higher education in their
respective states, the programs have.to addl‘e‘bb the unique aspects of both
enviroments.

Specifically, . issues regarding rural and urban life differences tend to '
add direction to the two programs which are developmental, non-categorical,
and family oriented. The product of these programs, which are not at all
connected, tends to be a "speciulized generalist'” who is flexikle, indepen-
dent, and adaptable to varying socm—mltural settings. ;

In a parallel: considcrutmn, the facqlty of - these pmg,rwm Find it”
essential to address topical issues in rural and urban life in order to: 1)
enhance the canmprehensiveness of the academic oxperience; and, 2) meet student
needs.  Issues addressed in these degree programs span the range of areas,
unique in each geographical setting, which inelude: Hhistorical, philosoph-
ical, cultural, sociological, and methodological underpinnings of early
childhood and/or early childhood special educution. In addition, each program
attempts tQ match, as it can, student practicum activity and the needs of
‘students (in temns of future amployment). Moreo.~r, each program is
-diversifying its experiential components to scve that students obtain the
benefits of both rural and urban life. ‘[he innovative aspect of these two
programs, is.then, an-‘approach that yields deep sensitivity *o the critical
. notions of cuomnity in order to provide effective human services.

* i .' | , N



Thursday, March 21, 10:30-Noon
‘Terry Berkeley -
Bruce Mallory

l 'I. PORTRAITS
ADDRESSING RURAL AND URBAN PERSPECTIVES:
EXPERIENCES AT TWO UNIVERSITIES

Differences hetween rural and urban locales extend far beyond the phys-
1zal characteristics of these settings. In early childhood and early child-
hood special education these differences can be seen in policy, in human
services, and, more fmportanily, in all areas of <hild and family endeavor.
The focus of this presentation is to demonstrate how faculty in the early'
childhood special education master degree programs at Louisiana State
University and the Unfversity of New Hamp§h{re attend to these differences and
how they train students who have an interest in being employed in rural or
urban settings. As' the major institutions of higher education in their
respective states, the programs have to address the unique aspects of both
environments.

Specifically, issues regarding rural and urban life differences tend to
add direction to the two programs which are developmental, non-categorical
and family oriented. The product of these programs, which are not at all

connected, tends to be a “"specialized_ generalist” who is flexible, indepen-
. dent, and adaptable to"varying socio-cultural settings. |

In a parallel consideration, the faculty of these programs find it

essential to address topical issues in rural and urban Vife in order to: 1) .
~ enhance the comprekensiveness of the academic exparience: and, 2) meet student
N needs. Issues addressed in these degree programs span the range of areas,
‘unique in.each geographical setting, which include: historical, philosoph-
ical, cultural, sociological, and methodological wunderpinnings of early
childhood and/or early childhood special education. In addition, each program
attempts to match, as it can, student practicum activity and the needs of
students (in terms of future employment). Moreover, each program is
diversifying its experiential components to see that students obtain the
benefits of both rural and urban lifée. The innovative aspect of these two;
programs, is then, an approach that yields deep sensitivity to the critical

notions of community in order to provide effective human services.

Aruitoxt provided by Eic:
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Rural Characteristics

-low tax base

=homogeneous population

~suspicion of outside helpers

-resistance to externally imposed
change

~individualism

-self-determination

=particularistic norms

-personnel shortages

~traditional values re: family,

. education, community

-schools as sources of stability
and continuity

Urban Characteristics

-expanding tax base

~heterogeneous population 7

~reliance on formal social services

-acceptance of externully imposed
change

-group cchesion

-universalistic norms

-personnel surpluses

-variant family and commonity
structures and values

-schools as change agents .
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THE PREPARATION OF EARLY CHILDHOOD SPECIAL EDUCATORS

FOR RURAL AND URBAN SETTINGS

Rural Internships

ECSpEd
Teacher Education
Curriculum

Rural Employment

~developmental educators

~-teachers

-cognitive-developmental -home visitors

P?"°S°Ph; ~-therapists ECSpEd
-ecological framework -parent specialists Graduates
-transdisciplinary model -case managers
-faml'y Support Sk'l's “QGMinfstratOYS
-liaison skills -advocates Urban Employment
~community/organizational

change skills

Urban Internships
o ’ Mallory & Berkeley, 1945

/
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. . FOR MURAL AHD URSAN SETTINGS
Bruoce L. imllory, M.D. -
umwcnm

Nressnted at the Fifth Ammuel Nationmal Rwral Special BEauontion
Oonference, Anericas Counoil on Rural Specisl Bducetion,
Bellingbam, Vashington, Marab, 1985.
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'THE PREPARATION OF RARLY CHILDEOOD SPECIAL EDUCATORS
PFOR BURAL AND URBAN SETTINGS

Bruce L. Mallory, Ph.D.

In 1980, the University of Hew Hsspehire received a thres-year person-
nal preparatica graut from the U. S. Biucaticn Department to develop a
m tralaing prograu for uastera level Early Childhood apooul Bducatora.
mmumu. now oonpleting its fifth year, mm
competert to work with young handicapped children (w!wm
| level) und their failies. stMmmmavmmw
@ public and private settings, in houes, olassrocus, clinics, and bureau-
o oratio systeus, and 10 a variety of roles as teachers, diagnostioians,
multidisciplinery tesa masders, pareat support specialists, sdainistrators,
oase