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Debra Bauder, Learning Centers
Old Main Registration Center

A Rural Delivery Model

Arrowhead Area Education Agency (AEA) is an intermediate school unit which
provides a variety of special services to the 31,444 public and private school
students located in 45 public and 15 parochial school districts in a
nine-county area.

Arrowhead AEA is one of fifteen such agencies which came into existence on
July 1, 1975. AEA'a roots came from the 99 county school systems in Iowa
which were originally developed before the turn of the century. Thane county
school systems were replaced by the fifteen area education agencies.

Iowa AEI's not only provide some of the services of the old county school
systems, but they provida many new innovative services.

Required services include screening, assessment and evaluation to
determine whether a child is in need of special education, remedial or
supportive instruction and habilitation, counseling or other aid in order to
permit each child requiring special mlucation to benefit from an educational
program or service. As required by law, Arrowhead AEA employs special
education personnel to provide these services. School psychologists,
consultants, speech/language clinicians, school social workers, hearing
conservation specialists, preschool home intervention programs, physical and
ocoupatl-nal therapists, behavior intervention teacher, and teacher for the
visually impaired.

Services offered by the agency span the field of education and are offered
through three service divisions; special education, educational services, and
the learning resource center (media). Professionals in all educational
divisions work together with the local school districts to provide an.
appropriate educational opportunity for children.

The division of Special Education, Arrowhead AEA, believes that every
child has an inherent right to a free appropriate program of education or
training commensurate with his or her physical, emotional, social- and
intellectual ability and potential. In accord with Public Law 94-142 and
Chapters 257, 273, 281 and 442 of the Iowa Code, special education and program
services must be made available to all children requiring special education
between birth and 24 years of age.

The organization of the area education agency will DC of interest to
administration, university faculty, school board members and staff personnel
involved in providing support and assistance to the special education needs of
a school system.

Practical ideas and implications have been developed through inservice
modules.



March 20 - March' 22
Ciartce Kenney, Learning Center
Old Main Registration Center.

PRESENTATION ABSTRACT

We are a small, completely rural school system of about 2,000 students,

K-12. (Therb are only three stop lights in the entire county.) The cur:-

riculum is soundly traditional but our methods are as motivational as we

can make them. In the annual state testing our system has consistently

ranked at or near the top of the 66 state systems.

Our presentation explains how we use an Associated Press teletype to

give praciical application of all language arts skills to 4-6 graders,

both regular and special ed. The program could be used with higher grade

levels and should be of interest to anyone wanting to involve students in

motivational ways to improve reading skills and improve their general know-

ledge of the world around them.

The teletype is a regular AP broadcast wire service 'and our students

take the reams of material which come across daily, edit and 'rewrite it, and

give a daily news broadcast over our local radio station. The presen-

tation will explain how this is accomplished to involve all students. The

very nature of the program involves parents and community, as they are our

audience.

Because they are going on the air, students are highly motivated to do

their best. In the process they learn phonetic analysis and pronunciation

(there is a daily guide oh the wire), increase their vocabulary, use all their

spelling, comprehension and writing skills, and practice oral language

development at a high level. As well, students collect research material in

science, social studies, health and nutrition for work in other classes.

18



Page 2

One of the greatest advantages of the program is that it involves these rural

students in state and world affairs and gives them a better understanding of

life outside our somewhat self-contained commur4ty.

The cost of the teletype is about $3,000.00, per year and its use is

limited only to the ingenuity of the users.
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March 20 - March 22
Learning Center
Old Main Registration Center

Joseph Lapidus

USING THE ENVIRONMENT AS A SPECIAL EDUCATION RESOURCE
PROPOSAL ABSTRACT- Joseph Lapidus

The aim of this learning center is to introduce the
development, implementation and evaluation of a model program
focusing on natural resources. Designed for rural learning
disabled and behaviorally handicapped adolescents ages 15-20, the
curriculum provides a unique approach to education. Many of the
targeted students are from disadvantagild backgrounds; despite
living in outlying areas replete with educational opportunities,
the students typically lack an organized knowledge of natural
resources in the rural environment.

The course units and corresponding objectives will be
highlighted. The curriculum is structured into seven general
topics;

1. Introduction to Natural Resources
2. Forests
3. Wildlife
4. The Ocean
5. Farmlands
6. Mountains
7. Rivers and Lakes

Within each of these areas, specific concepts, environmental and
conservation issues, vocational opportunities, and outdoor skills
associated with the particular natural resources are taught.

Experiential learning is a key element in the instructional
strategy employed. A major focus of the program is to provide
relevant field experiences related to the scientific,
environmental, and outdoor education concepts taught. When
students have an investment in an activity, learning is more
likely to take place. examples of practicum experiences will be
exh b I ted. To further illustrate, d presentation
chronicling the classroom and outdoor practicum activities will
be shown. Materials will also be presented which demonstrate how
the major content areas (including math, geograhy, reading,
general science and social studies) can be taught and integrated
within the natural resources curriculum.

As rural special educators and administrators, we are
continually seeking new ways to motivate.our handicapped children
and youth. Educational programming combining the natural
environment with more traditional content areas is specifically
relevant to teachers and administrators. Although we may not
have access to many of the technological educational resources of
an urban area, we have available a highly reinforcing setting-
the natural environment. Recognizing the intrinsically valuable
characteristics of the environment, this curriculum has been
developed with the hope that we may utilize our rural natural
resources in providing quality educational services to our
students.

20.



March 20 - March 22
-Old Main Registration Center

Larry Carmichael

LEARNING MEM

Meath and Physical Ilducation sourceS

This Learning Center will be designed to provide an

mamma of various resources available to support

instruction in health and physical education for handicapped

students. Selected materials will be displayed which are

consistent with quality practices and assessment-based

instruction. Though not limited to rural settings, these

materials have several characteristics of particular

interest to rural educators.

This Learning Center is viewed as the first step toward

the sharing of considerable information related to health

and physical education services for handicapped students in

rural settings.

4 D. Larry Carmichael, Ph.D.



Tuesday, March 19, 9:00-Noon
John VanWallegham
Diane Baumgart

The presentation will describe the use cf an Echo II Speech Synthesizer

and an Apple IIE microcomputer to teach functional reading words to two

adults with moderate mental retardation. The instruction was part of a

study comparrng computer assisted instruction (CAI) with traditional,

teacher presented instruction using flash cards.. A counterbalanced,

parallel treatments, single subject design was used. The purpose of the

study was to compare the relative efficiency of the two methods. One

implication of either equivalence between the two or faster acquisition

with the CAI is that 1:1 and small group academic instruction could be

supplemented by CAI with little or no penalty to the student. Technological

supports have been suggested to ameliorate the lack of personnel resources

in rural areas. However, justification of the use of technology for this

purpose depends on demonstration of equivalent benefit to the learner. The

rural special education classroom is likely to have a more heterogeneous

population than in urban areas. Speech synthesis adds another component to

the arsenal of technology available to the special education teacher. It

is particularly important because it permits presentation to the learner in

an auditory rather than simply visual node thus expanding the applications

of CAI and possibly increasing the individualization of wtich the rural

special education teacher is capable.

The presentation will consist of a video-tape demonstration of

the experimental activities including the two instructional methods,

discussion of the results, and general discussion of the implications for

special education in rural areas. Use of the technology across other

populations will also be discussed.

22



Tuesday, March 19, 9:00-Noon
Carole Stowitschek

The Microcomputer as an Electronic Teacher's Aide

The purpose of this presentation will be to demonstrate the Microcom-
puter Instruction. Management System(41MS) which has been developed at
Utah State University during the past year. This product was developed
under contract from the Department of Education, Washington, D.C. The
purpose of the system is to supplement junior high school mathematics
curricula in an effort to provide students with more repetitive practice
in identified deficit skill areas. Following evaluation of learner mathe-
matic performance and teacher instructional needs, the product was
developed to supplement existing curricula in identified deficit areas.

MIMS is unique since the software offers the teacher elements of CMI
and CAI within a direct instruction teaching model. Essentially the
product provides a teacher with: (a) an Anstructional management system,
(b) student assessment and placement capabilities, (c) supplemental mathe-
matics worksheets cross-referneced to standard basal textbooks, and (d)
student achievement records.

The following paragraphs further explain this system:

System Components

MIMS provides teachers with the following components:
1) System Disk containing the basic files needed to use the system

(1 disk using a minimum of 60K of memory).
2) Content Disks in the following areas: numeration, addition,

subtraction, multiplication, division and, word problems
(7 disks each using 140k of memory).

3) Teacher's Manual including: a) a full description of MIMS, b)
directions for using the courseware, c) a complete listing of
behavioral objectives, d) cross-referencing information to
direct the teacher when re-entering the learner into regular
instruction, e) suggestions for implementing MIMS in the class-
room, and f) scripted teaching sequences for directing the
teacher and student through the initial instruction of each new
objective.

System Capabilities

1) .Compyterized Instructional Management. The management system
assists teachers in tracking student progress within and across
objectives. Placement test scores, daily performance scores,
and mastery test scores may be entered .into the system. Pro-
gress Records, Progress Graphs, and Summary Records allow the
teacher to view student performance on an ongoing basis.
Progress Records, Progress Graphs, and Summary Records may be
accessed as a screen display or be printed to serve as a perma-
nent record. Percent correct, or number of correct responses
per minute are two available options of data.display. A cumula-
tive record of the student's starting and ending dates is
another option available either on screen or as a printout.



2) Computerized Student Assessment. MIMS is based on sequenced
objectives cross- referenced to commerical mathematics curricula
(Holt, Rinehart, and Winston, Modghton-Miftlin and Addison-
Wesley). Placement and mastery tests may be printed by the
computer to test the student in the content areas covelled by
MIMS.

3) Supplemental Worksheets. Worksheets on an individual objective
may be printed in three instructional forms for each objective:

a. Instructional Worksheets are designed to be used by a
teacher or aide in edirect instruction setting. A
scripted format (located in the Teacher's Mangal) is
used by thrteachem A sample problem and proiapted
student-helps are used to carry out the instruction
process. Student-helps provide prompts to both
student and teacher so that a consistent problem solving
strategy is implemented. This worksheet directs the
teacher and learner through the initial instruction
phase, a practice problem to test concept acquisition,
and four rows of randomly generated practice problems.
Each worksheet is accompanied by an answer sheet.

Applications to individual, small and large group
instructional settings are included in the Teacher's
Manual. This worksheet format is intended to be used by
the teacher on toe initial teaching of each objective.

b. Practice Worksheets include a practice problem and the
student-helps. The teacher can use the practice problem
to test the student on the objective specific computa-
tional skill. Six rows of randomly generated problems
are included for further practice. An answer sheet
accompanies the practice worksheet.

c.. Mastery Worksheets provide the learner with seven rows
of randomly generated problems with no prompts or exam-
ples. An answer sheet accompanies the worksheet.
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INSTRUCTION MANAGEMENT SYSTEMS:

INS: A NEW SOFT APE APPROACH TO CAI

The Chronicle of Wisher Educationirecently reprinted the text of 'A Nation

at Risk: The Imperative for Education Reform,* the report from The National

Commission on txcellence in. Education. The most discussed finding of this report

suggests that our current educational system has eroded to the pint that other

nations are matching and surpassing our educational achievement. One analyst,

Paul Copperman, has come to the following conclusion:

Each generation of Americans has outstAipped its parents in

education, in literacy, and in economic attainment. For the

first time in the history of opr country, the educational skills

of one generation will not surpass, will'not equal, will not

even approach those of their parents. (p. 11)
4

Recommendations from this report stress that educators shoOld ,.crease their

emphasis on science, mathematics, English, computer science, and social studies

to establish curricula in the first crucial eight grades to provide a sound basis

for further study. Other recommendations call.for improvements in textbooks

including a call for new instructional materials to reflect current applications

in technology. Copperman further stated that '....because no textbooks in any

subject can be geared to the needs of all students, funds should be made

available to support text development in "thin market" areas, such as those for

disadvantaged students, the learning disabled, and the gifted and talented'

(p.14).

Teachers apparently share this opinion as evidenced in a report entitled

"National Needs Assessment of Educational Media and Materials. for the Nandi-

capped" (NNA), published by Educational Tetting Services in 1978. Teachers .

op
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report that content per se WAS not their most significant educational problem.

The real problem, they said, i:as the need to modify curricula to fit the varying

skills and disabilities of the mainstreamed mildly handicapped population. The

report also stated that the primary reason teachers gave for needing

supplementary materials was the lack of variety and the flexability to

individualize the currently available materials. More specifically, currently

available materials fail to provide sufficient repetition of stimuli or

reinforcement, and, in addition, ability to hold attention, rate of concept

introducCon, and language/vocabulary levels were often inapprupriate for ti

handicapped learners. The teachers strongly expressed the need-to adapt

materials by making improvements in the followinf, areas: (a) independent use by

the student, (b) increased supplementation, including manipulatfves and gaming,

(c) adaptation to a variety of disabilities, (d) different entry levels, and (e)

evaluation of the. student's progress.

It would appear that educators are still searching for effective materials

and instructional delivery modes which can be easily adapted to the particular

needs of exceptional learners. In the past, special educators have always demon-

strated the availfbility to be innovative when designing teaching strategies to

meet the needs of their students. The current microcomputer revolution currently

sweeping through our schools is not an exception. Technology has often provided

potential for solving curricular and instructional delivery problems of teacheri'

such as those stated previously. Although the use of computers to provide

effective instruction and instructional management is currently based more on

conjecture than on emptrical data, there is great potential for the computer to

serve as an aide to teachers. CoMputers can provide: (a) assessment of current

educational levels, (b) prescribed curricula based on the students' assessed

needs, (c) controlled vocabulary level, (d) individualized instruction suitable
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to varying cognitive levels, (e) systematic repetition of instruction so that

potential of concept learning is increased, and a) monitoring and maintenake of

student progress. (Taber, 1963). These attributes make the computer a

potentially effective instructional delivery aad management system that merits

investigation.

The purpose of this article is to describe the IMS model and how it can be

used by a classroom teacher to plan and implement classroom instruction. IM5 is

a computer based material generation and record management software program

designed to be used by remedial education teachers as a supplement to traditional

mathematics textbook series. IMS was developed at Utah State University under

the contract from the Technology and Marketino branch of Special Education

411
Programs and has been field tested in secondary school resource rooms in Utah and

Idaho. INS is i unique model because it includes aspeczs of both CAI and CMI.

INS is intended, like many CMI programs, to be used by a teacher or teaching

assistant. In includes the CMI capabilities of instructional management via a

record keeping component which allows teachers to track student academic

performance by objective CAI aspects of the program which include the

sophisticated capacity to provide the teacher with: (a) sequenced behavioral

objectives, (b) printouts of placement tests, (c) printouts of individualized

worksheets, and (d) printouts of students progress records. All objectives are

cross referenced to commercial mathematics textbooks so that instruction

remediated with IMS may continue into the classroom.

As previously mentioned, IMS is intended to serve as a supplement to

traditional mathematics textbook series. Its key advantage is its flexibility of

411 instructional use. Forexample, if a student has been unsuccessful in the

classroom, IMS can provide a structured instructional sequence on a particular

objective including a systematic teaching strategy with accompanying teaching and
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testing worksheets. On the other hand, the student who needs drill and practice'

on specific problems can also be accommodated within the program.

Each of the major components of IMS are further described in the narrative

with follows.

Sequenced Objectives

INS is organized into a series of content specific disks. Each content disk

contains mathematic algorithims which, when executed, produce a printout

worksheet or test based on a particular objective. The objectives are organized

in a simple to complex sequence within each content disk. The objectives also

appear in the Teacher's Manual, cross referenced to a major textbook series.

Placement Tests

Individual placement tests can be generated from each disk for individual

students. Specific academic deficits are lientified by objective, and the

student is placed within the instructional sequence. The placement test can be

generated to test as few as one objective, all objectives on the disk, or a range

of objectives. Individualized placement tests can be generated for a single

student or may be used with a group.of students with similar skills. In any

situation, the items are randomly generated so that each test is different.

Worksheets

Placement of the student into the instructional sequence occurs subsequent

411
to scoring the placement test. Since four types of randomly generated worksheets

are available (Instruction, Practice, Mastery, and Review)) from IMS, teachers

are provided with materials to assist in initial instruction or drill and

practice activities.
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Instruction Worksheets are designed to be used by a teacher in a direct

instruction format. Instruction worksheets are accompanied by a scripted

teaching strategy (located in a Tcher's Manual), a worked sample problem

with prompted "student helps" which maybe used to direct the teacher and

learner through the initial instruction phase, and several rows of randomly

generated practice problems. This worksheet format is intended to be used

by the teacher to teach initial concepts.

Practice Worksheets provide the "next logical step" to the initial

,instruction phase. The sample problem and. "student helps" are included at

the top of the worksheet followed by rows of problems. The teacher uses the

sample problem to test whether or not the learner can compute the problem

type. Once the teacher determines the students' ability to- solve the

problem, the practice problems.can be assigned to reinforce concept

acquisition.

Mastery Worksheets provide seven rows of randomly generated problems without

prompts or examples. This type of worksheet is intended to be used as a

drill and practice activity and to determine mastery of the content.

Review Worksheets provide one row of randomly generated problems for each

selected objective. It is intended to provide data on skill maintenance.

Student Progress Records

The record keeping function provides the teacher with the capability of

entering students' daily performance scores which, in turn, are deposited in data

banks fpr each student. The teacher can retrieve these data via screen display

or as a printout. A running account of daily performance scores (either tabu-

larized or graphed), or a summary record of all objectives mastered maybe

accessed on screen or as a printout. Data display options are percent correct G.

30 0
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number of correct responses per minute. This courseware option can assist the

Leacher with the routine task of computing and recording student performance data

but can also be used by the teacher as a tool to plan future instruction based on

up to date student achievement.

Teacher's Manual

The accompanying manual maybe used by the teacher who is learning to use

IMS. It includes a description of computer requirements, full instruction for

"how to use IMS", trouble shooting guide, plus the cross-referencing of all IMS

objectives to commercial textbooks.

Future Software Trends

What effect will the IMS model have on future software production and how

will this product be received by teachers in the field? The answers to both of

these questions is unresolved. To date, teachers involved in the field test or

who have viewed the product voice very favorable opinions of the product's poten-

tial utility. Some teachers focus on the worksheet and testing features, stating

that hours of time currently spent in searching for appropriate materials will be

saved. Other teachers are just as enthusiastic about the utility of the record

keeping/reporting function as an efficient method for keeping track of daily

progress and the Summary Record to quantify which have reached master level.

In a society where computer literacy is growing in importance and numbers of

computers in schools improves each year, teachers still experience problems with

adequate access to computers. Because the IMS courseware is not used by students

ill but by teachers as a sophisticated instructional aide it is possible IMS and

other similar courseware will soon become a useful "electronic aide" in the

classroom.
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Management disc
eases lecordkeepelg
and offers teachers a
tool for planning
future Instruction.

Placement tests allow
teachers to identify
teaming needs and
devise appropriate
instruction.

IM. S Helps Teachers
Manage instniction
Intended to suppfemeiu existing textbooks,
IMS was developed in response to surveys
designed to identify teacher needs. The sur-
veys revealed that management, not direct
instruction. is the preferred use of com-
puters in classrooms. IMS includes these
features to assist teachers with instructional
management:

Nitro:intent diskettes are used to print
student tests and worksheets covering
instructional objectives in numeration,
basic operations (addition, subtraction.
multiplication and division), and word
problems.
A student records diskette allows
teachers to store and retrieve informa-
tion on student progress.
A User% Guide outlines the features of
IMS and supplies teachers with step-by-
step instructkins on how to implement
the program in the classroom.
In addition, an Instructional Supplement,

which cross references the IMS instruc-
tional objectives to three basal mathematics
series, may be purchased separately.

Tests Identify
Learning Needs
IMS provides both broad screening tests and
individual placement tests to aid teachers
with diagruisis of student learning needs.
The printed screening test, included in the
User' Guide for reproduction by teachers, is
used to identify general content areas in
which a student requires instruction. Indi-
vidual placement tests are generated by
computer to determine learning needs with
regard 111 the instructional objectives in-
cluded in each content area.

Worksheets Aid
Instruction
()rite student learning needs are pinpointed
through testing, four types of computer-
generat ed worksheets (with answers) are
available to aid teachers with instruction!

Instruction worksheets supply students
With a model problem that has written
prompts and a solution, a trial problem to
be solved with teacher assistanix, and ran-
domly generated practice problems.

Practice worksheets. incorporate both a
trial problem and practice problems.

Master worksheets provide problems for
unprompted practice or for testing attain-
ment of instructional objectives..

.2A

Review worksheets allow teachers to fol-
knv up on objectives previotisly mastered
and give students additional practice.

Reports Monitor
Progress
Ikachers use the student records diskette to
store each student's performance data and
to generate progress reports. The program
can provide a running account of daily
performance scores as well as a summary of
all objectives masteteti. Progress reports can
be presented in tabular forma' graphed;
either option can be printed or viewed on
the monitor,

Teachers Like Its
Kids Learn
Extensive field testing of 1MS has demon-
strated that the program increases student
achievement and provkles teachers with a
valuable instructional tool. Results reveal a
positive correlation between the number of
1MS worksheets used by students and gains -
on standardized achievement tests. These
findings are panicularly encouraging be-
cause students participating in the field test
had experienced prior difficulty with
mathematics.

Results from teachers were equally posi-
tive. All teachers involved in the study
agreed that there's a need for IMS or a
pr ram like it, and 87 percent of them
reported they would use IMS if it were
availablein their school.

Hardware
Requtrements
The program is currently designed for use
on Apple cmputers, but a second version
for application on IBM equipment will be
forthcoming. The present program works
on an Apple Ile, H. or II + (with a language
card). A monitor and printer areboth re-
quired. While the program Call be used
with one disk drive, some features are
easier and take less time if two disk drives
are available.

Cost and
Availability
ims is available for p irchase for $149.00.
This price includes fccur content diskettes, ,./
the student records diskette, and the User's
Guide. For information about ordering
1MS, write Director of Marketing, Systems
Impact; Inc., 4400 MacArthur Blvd. KW.,
Suite 203, Washinglun, D.C. 20007.
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Tuesday. March 19, 9:00-Noon
James Marche'
Joan Sebastian

PROPOSAL ABSTRACT

SUPERVISION STRATEGIES FOR A RURAL FIELD-BASED
SPECIAL EDUCATION PRACTICUM

Utilizing the concept of "retooling" rural classroom teachers

for a new role as special educators, a two-year field-based certifi-

cation project has developed and implemented several innovative training

strategies. Teachers who become involved in the certification sequence

spend the first year, or Phase 1, of the program attending field-based

courses. This sequence of courses focuses on developing the critical

diagnostic/prescriptive skills needed for successful teaching of mildly

handicapped students. During this time teachers in the program "implement"

their new skills by working with handicapped students who are mainstreamed

into their classrooms. Some of the teachers in the program are actually

serving as Resource Teachers, on a letter of authorization from the

State Office. For these teachers, practical experience with handicapped

students is a reality they face daily, "learning on the job" is precisly

what they are experiencing.

Following the sequence of coursework, is a required, year-long

practicum experience called an internship. Idealil a teacher who is

not already serving as a Resource teacher, is asked by the district to

assume a postion in a resource program. (Again functioning with State

Office approval on a letter of authorization). Throughout the internship

year, a teacher in the program receives support and supervision in a

variety of ways, from both university and rural supervisory staff.

This presentation will focus on the various supervisory procedures

used during the internship phase of Rural Field-based Resource certifici-

tion program. Because of the distances involved between the practicum

35,
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sites several alternate strategiis were utilized to provide feedback

and.support for the Resource teacher /interns.. Adjunct supervisory

faculty from the rural regions were identified and involved in the process.

Everyone, supervisors and interns alike, were trained.in an observation/

evaluation system that was to be utilized throughout the year. This

system, called Improving Teacher Competence in Special Education, was

developed by practicing special education teachers in three rural dist-

ricts of this state. Aspects of the data collection and performance

profiling used in the ITC system will be illustrated via the use of

video tapes. By emphasing a single procedure for observing and providing

feedback (counseling) to interns, university and rural supervisors were

able to provide consistent support during the year. Interns were also

required to complete and evaluate several video tapes of their teaching

411
performance. Emphasis in this process was on "improving" the Orfor-

mance of already competent, experienced classroom teachers. Problems

with and some of the more creative solutions to the internship experience

will also be shared.
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Tuesday, March 19, 9:00-Noon
-Ed De Forrest

SPECIALIZED =CM TRAINING IN RURAL iREAS

This presentation will describe a federally funded project providing
specialized training for teachers of emotionally disturbed children working in
remote rural areas.

The problem faced by teachers and administrators in remote areas include:

- difficulty in attracting and retaining espeepoiatheirpersonnel with
specialized training.

- unavailability of administrative and clinical supervision.

inadequate scheduling of university coursework to ensure appropriately
trained (and retrained) teachers.

- difficulty in acquiring necessary training literature and materials.

- unavailability of ancillary diagnostic and remedial services.

mainstreaming prottas resulting from the unavailability of relevant
training antaconsultation for *regular" classroom teachers:

Our project, (administered through a oolleg4 special education department
located more than 100 miles distant fram the area to be served), provides:

1 - cpportunity for teachers to acquire training, leading tf- certification
in teaching the emotionally handicapped.

2 - administrative and clinical supervisory services to the teachers.

3 - self-instructional modUles complementing course content.

4 -workshops relevant to the needs of rural special educators.

In addition to providing these services, the project is being developed as
a model for more reliable and more consistent service by institutions of
higher education to remote, rural areas. Our evaluation, plan will be designed
to provide data useful in refining the delivery model. Criteria will include:

1 - the cost-effectiveness of the model.

2 - the efficacy of the "weekend" course format.

3 - the utility of the modules as an adjunct to coursework.

4 - the effectiveness of clinical supervision as part of an academic
program.
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5 - the "receptivity" of participants for courses offered on-site instead
of on-campus.

6 - the patterns of communication utilized in managing an on-site training
model frau a relatively distant campus.

Practical suggestions in program design of value to university faculty,
administrators and teachers will be provided.

.mo
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HOW CAN THE AVAILABILITY OF NEEDED EDUCATIONAL SERVICES
IN SMALL. PREDOMINANTLY RURAL DISTRICTS BE IMPROVED?

I

Doris Beige
Executive Director

American Counsil VI Rural
Education (ACRES)

Western Washington Wiwi
Bellingham, Washington

I
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IMPROVING TEACHER campus= (ITC)

DIPLEMENTATION GUIDE

Developed by The
Utah Learning Resource Center

A Project
Funded Through

The
Utah State Office of Education

To The
Utah Special Education CSPD Censortiun

October, 1983 \

Refined for Granite School District
(GITC)
1984
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I.T.0 . SCALE TITLES

SELECTION t.ND USE OF DIST'RUCTIONAL MATERIALS

CLDAATE FOR LEARNING

4. INSTRUCTIONAL At

PREFiRATIDN AND ORGANIZATION

OFPORTUNiTY FOR STUDENT PARTICIPATION

TEACHER RUCTION TO STUDENT RESPCNItil

BEHAVIOR MANAGEMENT

9. MONITORING OF STUDENT PROGRESS

10. ASSESSMENT (INTERVIEW SCALE)

U. IEP DEVELOPMENT (INTERVIEW SCALE)
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SCALE 3: CLIMATE. FOR LEARNING

411/ A Establishes a. stimulating learning environment; develops and maintains con-
structive relationships between teacher/student and student/student...

B Organizes classroom procedures based upon objectives to be covered; shows
interest in individual students.

C Conducts class with evident lack of interest In studhnts.

D Sresses coverage of learning objectives; shows little interest in individual
stints.

E Provides worthwhile learning experiences; shows interest in individual stu-
dents;\end demonstrates constructive teadsedstrulent rtgationships

DCRIPTION OF SCALE 3 - CLIMATE POR LEARNING

The education's," within the classroom can make the learning experiences
challebalacle exciting,\and profitable; or mmversely, a poor educational climate can limit
or restrict the eurthusiaitra for learning.

The competent teacher is concerned with the quality of the learning environment
which he/she established. While it is important to have a well organized classroorn and

4111Canecessary crude:010ns. the teacher knows that strident receOlvity for leaning is
t when the laarnini climate is comfortably enocurriging. *late the instructor is

bath frientny and accepting of the students. A student' wino has a successful learning
ence in a stimulating and pleasant social setting will want to learn.

Observers should look for such signs of a positive learning climate as: the pre-
sence of occasional smiles and even laughter; the manner in which the teacher addresses
his students; asks questions and utilizes responses; and the way in which students reset
to other student responses,. Are student's' questions and ideas invited and dealt with forth-
rightly without depreciation? Are mistakes and errors of judgment corrected in a manner
that fosters students' positive irdififtem and at the same. time providing a. model that
facilitates growth and development?

Further, the observer should look for signs of learner expectations. Such signs
are reflected in a high level of student attention plus active participation in the instruc-
tional program.

Definitions: refers to a learning atmosphere that is
characterized by a high degree, of teacher and student enthusiasm, positive
intersections. warm and friendly attitudes, and where a great deal of indi-
vidualized and group learning of relevant objectives is taking place.

madterbagagarglikAthleasvela refers' to a learning situations that is &mac-
trwized by a general warm and friendly atmosphere where relevant Individual
objectives are being met.

oositista..aniLgentearn - demonstrated by the ability to accept one's own
strengths and weaknesses realistically with a positive attitude.
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ORGANIZING MW MOWING MD= MINING IN 1011031Se RUM AREAS

This paper will describe the organization and management of a federally
funded, field-based magma designed to provide certification for special
edWation bmmSenisci emotionally handicapped children.

Acmes to special education training (particularly in the area of emotional
disturbance) has been very difficult for many remote, rural areas. Programs
have had lbaited success in attracting and retaining appropriately trained
powsonnel and in providing thee with adequate administrative and clinical
swervisicn. As of early 1984, the eight Supervisory Unions =prising the
rural northern half of New ire enroll 2;421 children of whoa only 78
(fear than 1t) were diagnosed as seriously ly disturbed. raw than
3011 of those children were in programs staffed by certif ied teachers. Wa
believe:1W incidence of motional disturbance to be significantly higher
than reported since (1) there were SAS children coded "LO" (seemingly a
disproportionately high number) and (2) since the reported incidence ranged
foam 1.3% of the enrollment in one supervisory union to 12% in another. %

summised that the discrepancies in identification and diagnosis were in part
attributable to the problem of insufficient numbers of teachers trained and
certified in the area of emotional disturbance.

Although an alternative route to certification has been developed in New
His Lire for teachers working in areas of serious shortage, our state decided
that the statewide shortage wasn't severe enough to warrant sudh a procedure.

Cur project addressed the following issues:

.- reducing the teacher mburnrout° rate
- providing a broader base of expertise in solving the children's educational

problems
- encouraging the provision of more integrated program development through

increased involvesent by administrators

Initial planning involved the supervisory union adminstratros and teachers,
state department of education officials, members of appropriate components of

the university system and more than 100 special educators throughout the
state. We developed a program that included the following aspects:

I. The provision in rural sites of a sequence of courses designed to provide
participants with relevant training leading to certification to teach
emotionally handicaped students. These courses were scheduled for weekend
and intensive, concentrated sessions in summer. Students could elect to

take as many courses as they wished at a tuition rate of one-third that

normally charged. The course sequence followed the prescribed pattern
leading to New Haire State Certification:

SPED, 660 Emotionally Disturbed Children
SPED 665 leaching Emotionally Disturbed Children
SPED 607 AdVanoed Assessment

49
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SPED 606 Behavior Modification
SPED 641 Communication Disorder*:
SPED 609 Practicum

2. The provision.of formal and informal clinical and educational supervision.
Fonsal supervision tom provided through a practices course supervised
jointly by coilege personnel and qualif fed local specialists. Infoasal
supervision teas provided on an as-requested basis.

3. The provision of a series of ,tee n, directed-study modules to all requesting.
them. These modules were designed to be used alone or in conjunction with
the eequenoe of courses. The titles of the modules developed are:
- The Field of Emotional Disturbance in Perspective

Legsl,Appects of Eiotional Disturbance and Due Process: From Referral
to Placement
COmpeptual Medals of Intervention

- Severe Motional and Behavioral Disorders
41- Screening, Evaluation and Classification

COmmunioation Disorders
- Stress Mani:gement Techniques
- Classroom Management

dairy Programs (AMMithsodia Program)
MedicatiorVOrganic Factors

4. The development of credit-optional workshops on the topic of emoticamslly
disturbed children in communities by request.

NOTES ON PROBLEMS At SOUMONS

1. Comiunication Models

The problems associated with implementing this project were mainly related
to two factors:

- The distance (over 100 miles) between our campus and the communities

served.
The multiplicity of agencies, schools, consortia and governmental
bodies involved.

Since all constituents generally agreed on the basic provisions of the
project, the one factor that seemed to solve all our problems was a
systematic program of communication. 'cur basic instruments for getting
information to our participants was a monthly newsletter describing
developments over the past month and commUnicating specific future plans.

This newsletter was sent to everyone the could identify having any interest

in the project including administratore.teachers state Dapartment
personnel, Federal Contact persons, interested parents and to various

consortia focussing on related areas. In each issue of the newsletter, we
requested general and specific responses to areas of general concern in an

attest to establish twommay communication.
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Ns also, through experimentation. found it extraordinarily effective to
communicate with the ammunities through local media. These "adze were
Awed strategically by our contact persons working in a special education
oormertils Centrally located within the region.

Having a good working relationship with the local consort its helped in
retaining good channels of ocammunication with local swerirate ndersts and
principals. This made it easy to arrange in kinds' support_ such as class
Mace and made it ail* stapler to provide show and- supervision.

T. Library Resources

We were not allowed to move a substantial portion of our an-campus library
100 miles north, and so the availability of materials constituted a most
serious

Neither the professional librarians in most school districts nor small
town local libraries possess materials adequate to support graduate study
in a specific field. Asking participants to drive to a suitable library
on a regular basis seemed impractical and inocapatible with the basic
thrust of the project. Inter-library loans, while 'feasible, sometimes
involve 'long delays althougOs with better long-range planning this may be a
problem we could resolve. Prior to the problem becoming a crisis, we
established a small but well-chosen library of basic texts, journals and
monographs at the consortium and arranged for a special .education
consultant to distribute, the materials. cn his rounds. la also provided
extensive, annotated bibliographies on request. which helped students to be
more accurate in requesting materials by mail from libraries.

3. Transferability of Credits

Since there is no college offering special education courses near the
area, the teachers had enrolled in programs throughout much of the

northeast. It was considered very desirable to establish inter-college
°understandings" regarding the applicability of the credits offered to the
various programs in which teachers were enrolled. Generally, this was

satisfactorily accomplished. It seems very important to work out these
arrangements on an institutional rather than an individual basis.

4. Project Evaluation

Presently, we are past the mid point in the duration of the project.
Although evaluation has been continuously documented, two formal
evaluations were planned. The first, which has been completed, focussed
on areas having potential for mid-course corrections. The second,

scheduled as the culminating event, will be devoted to gathering.material
from which we can make inferences regarding the refinement of the project
to enhance its potential for use in other remote areas. Among the

objective measures used in evaluating the project:
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- Teacher trainees' competence is b3 be evaluated through supervisor andinstructoryatings and course grades.

- Clinical supervisors are to be evaluated through trainee ratings.

- °purees are to be evaluated by student ratings and increased competenceofd.
- use. texts, etc. to be evaluated by student ratings.

The wend' project will be evaluated thoxighanemis assessmentprocedure analogous to the one originally conducted.

Who also had a lengthy December evaluation session to which all interestedwere invited. This provided an opportunity to discuss problem andcgoortunities.

In ocisclusion, the quality of special educational care cannot exceed theability of the teacher Wuhan we entrust our children. UM have objectiveevidence that rural special education is *Wed by the relatim,unavailability of opportunities for training. This ject represents anattempt Wilda's*. thispeoblem through the ve efforts ofMorals State, local and collegiate institutions.
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DIVISION OF PERSONNA PREPARATION

TECHNICAL APPLICATION Rum

An external technical review consisting of individual and panel technical

0ANNImations of enlications Is designed to obtain the but available pra.\
fessionsi ludlost reprOing each application submitted" to this program

for funding. The Individual and panel . recammeAdatiOns regarding the

epality,of the application and the states ents of strengths and weaknesses 1
fors a critical bass upon *Itch final funding recommendetions are made.

After the external review of applitations the prograh staff will review \

the applications to verify that they are accurately assessed and that

those 1610 are recoimianded for funding are consistent with the regulations

and with the overall intent of this 'program.

These instructions are composed of three major parts. Part

Instructions, contains information about confidentiality and

interest; Part II, Directions for Technical. FeView, proviOes

of the review process and how to best evaluate applicetions;

Evaluation Criteria, provides indepth Internet's, ailment how

criteria in evaluating an application.
-

PART I: REVIEWER INSTRUCTIONS

I, Reviewer
conflict of
an overview
. Part
to use the

A. Confidentiality

All panelists should be extremely careful not to discuss, at any time

outside the panel meeting room, any application, comments, recommends-.

tions, or evaluations. Each application belongs to those who developed

it, and we must safeguard the rights of each applicant. The names of

individual panelists for particular applications are rot released to

safeguard your idoottty. After the review process is completed,

applicants may request copies of the reviews, tut the names of the
panelists will be deleted from the forms.

B. Conflict of interest

Departmental regulations require that no reviewer read an application

on which. he or she has a conflict of interest. A conflict of interest

exists when any application pending before the Department of Education

has a relationship with or involves the panelist, the panelist's spouse

or partner, a profit or non-profit organization in which the.panelis

serves as an officerdirector, trustee, partner, er enplepra, or any

person or orginizatioh.with who the panelist has a present imr anti.

cipated relationship involving employment or financial interest..



No panel will be constituted ,on which two reviewers are from
the same organization or institaitiom deflead as oncompassing 1110 ..

entire legal entity* (14. 11migeNt) . 64 Cg lif*sia all campaSosp
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If at any time, a panelist thinks that he/she mop have a chnflict of
interest on any applicatikon, he/she should tmeeilatoly talk with t
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panelists who /tie convened are considered to be..1404w4i1 elpls,..,
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A. ItatftLarat!

This review should-result in:

(1) A specific recommendation (Approval/Disapproval) as to whether

or not .a project merits support,

fr,

lly
*fe.,fr

tv.41

*.

' r

$AW.,r1r),

,(2) Ratings of each evaluation criterion which accurately reflect

reviver's judgment iegarding the rits of each oppi fir*.
/tjeo rpvived, mod

(3) Detailed documentation of specific strengths and weaknesses of
each application which' substantiates' the receMmendetton and

.

rating./
.

.

Ar

B. Convened Panel Review

The purpose of panel discussions is to provide for consideration

of NO. application by individual reviewers who have apropriate

. apertixe, but who iwy bring different his of knotakidge and

experience to bear on the discussions
r

0 :

.Eacb.application will be discussed in tarn, with AHN31. OiViONer.

having as opportunity to share his/her eypitittioo of the

Aloplication.
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Panel members will not normally trigp their written individual

ratings or commentsments dur4ng or as of the group discussion.

If, however, a reviewer changes hisi,er judgement of on application

as a result of the discussion, the panelist may add the changed
ratings in the space provided on the first page Orthe form and
should state major reasons therefore on appropriate page(s) of the

review form and date and initial each reason for amending.

C. The REVIEW FORM is intended to assist the reader in providing a detailed
revielapplication and a device by which Judgments can be best

communicated to the program.

(a) The cover of the REVIEW FORM is for identifying information.
It is essential that you complete a review cover *age for each

application.

(b) The REVIEW FORM includes the funding criteria as stated in the

program regulations. Only these criteria are to be considered
when reviewing, an application.

(c) Indicate your rating of each review criterion-by entering an
appropriate numerical score within the range given.

(1) Use the midpoint of this scale for applications that are
just adequate, and rate stronger and weaker applications
related to that midooint.

(2) Do not hesitate. to rate applications at either, extreme

when there is justification.

(d) The section labl_ "Strengths and Weaknesses" is provided, for

narrative commenti reOrding the strengths and weaknesses of

the applicat4on on.. each criterion. These-.- spouses are very

important Oil provicftg feedback to applicants as well as to
MRS Program personnel. Whenever possible, comments should be

supported with specific examples from the application including

page numbers, if appropriate,

(e) A summary of the most salient evaluation items is extremely

helpful for feedback to the applicant as well as to the OSERS

program staff.

Ratings should be consistent with written comments; e.g., disapproval and

approval recommendations should be consistent wih ratings. If tLere is a

discrepancy between your rating and your recommendation, please provide an

explanation for the discrepancy.
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Your evaluation is an important component- in the review process. Your
commen.'s provide valuable input in the decision-making process, and also
provide helpful feedback to the applicants - both those who are funded and
those who are unsuccessful. Since the applicant may request reviewers'
comments (reviewers' names a.e deleted), full and fair justification of
your ratings Is of utmost importance.

These are some characteristics of high quality reviews and iviluation
statements:

"'t

o Consideration of all criteria,

O Objectivity of judgment,

O Specification of exactly what elements of a given criterion
were considered,

o Differentiation of comments based on fact from those based
on professional judgment,

O Specific reconciliation when an overall judgment is based on
a mixture of strengths and weaknesses, and

tow quality reviews and summaries are characterized by:

o Too little documentation (e.g., ayes ", °nos, or °good")

o Comments that cannot be clearly related to the

n Comments oat are inconsistent with ratings or
tinns,

o Comments that are inaccurate,

criteria,

recommenda-

Comments that are facetious, pejorative, biased, or other-
wise inappropriate or unprofessional, or

Judgments that are outside the scope of responsibility of
the reviewer.

U. Role of the Panelist

Panelists serve as impartial judges of the extent of the need for,
the proposed activities and of the applicants' potential for meeting
that need.



Panelists who receive applications in advance should come to meetings

fully prepared, with appropriate, written-documentatione The document-

ation must. provide understandable, operational feedback about the

strengths and weaknesses of each proposal, so that successful grantees

will be -able to improve their projects and unsuccessful applicants

will be able to improve future applications. In the latter case, the

panel evaluation Is likely to be all that applicants receive for their

effort, and it should be worthwhile.

Panelists should try to be consistent in holding all applicants to the

same standards. In scoring, panelists should be especially careful to

make their narrative comments consistent with their recommendations

and numerical scores. For example, high praise should not be given to

applications with low scores and high scores should not be given to
applications with serious deficiencies. Panelists shocid evaluate

the applicants' written responses to the published criteria. If an

application lacks supporting documentation (e.g., data, sub-contracts,

letters of agreement, vitae), they should not assume that it exists,

even If they know the applicants apart from their applications.

In the discussion, panelists should listen to each other. It Is not

always possible to reach consensus, but it is possible to share

insights. The ideal panel member is able to disagree with other

reviewers, and to change, when new evidence is presented with

regard to a particular point.

E. Role of the Program Officer

The Program Officer will not sit as a panelist, share the results

of his/her analysis of the application, vote on scoring the applica-

tion, discuss any prior history of the applicant, or make statements

that the panel could construe as a preference for either approval

or disapproval.

The Program Officer, ip concert with AMPS staff, will insist on a

thorough and fair reviw of each application. The Program Officer

will answer requests for information ahoOt program regulations and

assure that only the published criteria are used in individual and

panel reviews. A majnt' responsibility of the\Program Officer is to

review forms for accuracy and adequacy, and tibreturil reviews that

are not appropriately documented for additional information before

the panel is dismissed.



F. Role of the Grants Officer

The Grants Officer shall actively participate in the delivery of the
orientation and instructions to the panelists. He/she shall interpret
grants management policies to panel members and shall advise panelists
of conflict between their proposed actions and existing requirements.
The Grants Officer may attend any portion of the review process in an
advisory capacity.

As an integral part of orientation/instructions to the panelists, the
Grants Officer will stress the following: the key provisions of EDGAR;
the interpretation of conflict of interest; the requirements for
independent reader evaluations; the requirement that all application
review be used exclusively on published evaluation criteria; the
requirement that discretionary grant awards be made on the basis of
the quality of the submitted application; the need for concise, clear,
supporting rationale for judgments; 'the need for the orientation and
instructions to panelists to conform to rules and regulations; the
need fur program staff evaluations to supplement the peer review
process; review forms that may be obtained under the Freedom of
Information Act; that peer review, although advisory, should largely
determine the rank order of funding; that the Grants Officer serves as
a resource person for the readers as necessary; that applicationt go
through additional processes after peer review; the role and respons-
ibilities of the Grants Officer, and other information as may be

appropriate.

G. Overview of the Review Process

Brief descriptions of procedures that are followed in grouping applic-

ations, selecting reviewers, ranking applications, and for reviewing

applications and recommendations within DPP are contained in the

following sections for your information.

I. Grouping Applications for Review

In order to process the large number of applications submitted to DPP
each year, the Division has developed an Application Characteristics
code sheet. The current version of the code sheet consists of applicant
name, State, PR number, and .six *checklist" sections. The checklist
sections are (1) Category of Application (competition), (2) Curriculum
Content, (3) Role of Trainee Upon Completion of Training, (4) Geographic

Area Served, (5) Special Populations Served, and (6) Degree Level. At

the time the applications are received, a code sheet is completed for

each application. Rased on the information summarized on the code

sheets, applications are grouped within competitions according to

common characteristics. The applications are then arranged into sets
of approximately 10-15 aoplitations for assignment to individual panel

subgroups.

6



2, AsIntleALNALUMLIttimetri

The information contained on the Application Characteristics code
sheets is used to identify the areas of_expertise need in the pools of
qualified reviewers to be drawn from the OPP-maintained field reader
system. In keeping with the evaluation plan, DPP staff verify field
reader expertise and randomly select potential reviewers for each
group of applications. The names of potential reviewers are submitted
to the Office of the Director, SEP, and to the Assistant Secretary,
OSERS, for review and approval. Once a list of potential reviewers is
approved, DPP staff contact' the potential reviewers to determine their
availability and willingness to review applications. Reviewers are
contacted in random order until sufficient*numbers of panel subgroups
are committed for each group of applications.

3. Rank Order Process

Each of the ,reviewers of an application independently completes the
Application Evaluation Form (ED 9049). The reviewers convene in panels
in Washington, D.C. The panelists discuss each application as a group,
and complete and sign a panel summary.

Once all reviews are completed for a given competition, post-panel raw
scores are converted to standard scores. The normalized scores of the
three reviewers are averaged, and applications ranked on the basis of

the average standard score.

4. Project Officer Review

Applications, completed reviews, and a rank order listing of applica-
tions are delivered to DPP Project Officers after all reviews are
completed and a projected funding cutoff computed. Project Officers
then review all assigned applications, as well as reviewer's scores,
written comments, and nverall ,panel recommendations. The end result
of this analysis is a specific recommendation to fund or not to fund
each assigned application.

S. Other Levels of Review

Branch Chiefs note their agreement or disagreement with Project Officer
recommendations and provided a rationale for disagreements. Branch
Chiefs then forward all documentation pertaining to the review process
and funding recommendations to the Director of DPP. The recommenda-
tions are then reviewed by the Director of SEP and the Assistant
Secretary for OSERS. When concurrence is obtained, the recommendations
are sent to AMPS for processing. Grant Officers contact the Project

'Directors of recommended applications for negotiations. The Applica-
tion Control Center returns the applications not recommended for

funding to the applicants.



H. Evaluation Considerations

Legal and regulatory requirements mandate that evaluations be based on
published selection criteria, and those criteria only. Applicants submit
applications with no constraints beyond published program guidelines and
evaluation criteria. Additional considerations at the point of review and
evaluation would be grossly unfair. Reviewers must adhere rigorously to
this concept.

Published criteria for general application evaluation are duplicated in the
TeOnical Review Form. In some specific cases, especially Requests for
Proposala additional or alternative criteria may be established, and

specific instructions provided for reviewers. In either the general or

specific case, judgments regarding strengths and weaknesses should be
limited strictly to issues within established criterion areas.

RECOMMENDATIONS

Over the years reviewers have offered i'ecommendations ranging from This

application should be enshrined" to "This application should be entombed."

However, our official position is that the reviewer is limited to two
choices: Approval or Disapproval., Our experience shows that these distinc.

tions are mode with a high degree of reliability. The following guidance
is provided to maintain and possibly to enhance this reliability.

The specific recommendations of:

a) A royal (A) - The application is worthy of support essentially
as su m tted. Minor modifications may still be suggested in your
narrative justification, but this recommendation assumes that the
project merits support even if such suggestions are rejected by
the applicant. Reviewers occasionally wish to recommend certain
aspects of a propmed project, but not the entire scope of the
project described in the application. In such cases. the parts
of the proposed work. recommended for approval must be precisely
noted, and documentation must clearly indicate reasons for the

partial approval.

b) Disapproval (D) - This recommendation should be made if the

application is unacceptable as submitted or if it is worthy of
approval only with extensive modifications.

- 8 -
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2. Selection of Qualified Reviewers

The information contained on the Application Characteristics code
sheets is used to identify the areas of expertise need in the pools of
qualified reviewers to he drawn from the DPP-maintained field reader
system. In keeping with the evaluation plan, DPP staff verify field
reader expertise and randomly select potential reviewers for each
group of applications. The names of potential reviewers are submitted
to the Office of the Director, SEP, and to, the Assistant. Secretary,
OSERS, for review and approval. Once a list of potential reviewers is
approved, ppp staff contact the potential reviewers to determine their
availability and willingness to review applications. Reviewers are
contacted in random order until sufficient numbers of panel subgroups
are committed for each group of -applications.

3. Rank Order Process-

Each of the reviewers of ant application independently completes the
Application Evaluation Form (ED 9049). The reviewers convene in panels

in Washington, D.C. The panelists discuss each application as a group,
and complete and sign a panel summary.

Once all reviews are completed for a given competition, post-panel raw
scores are converted to standard scores. The normalized scores of the
three reviewers are averaged, and applications ranked on the basis of
the average standard score.

4. Project Officer Review

Applications, completed reviews, and a rank order listing of applica-
tions are delivered to DPP Project Officers after all reviews are
completed and a projected funding cutoff computed. Project Officers'

then review all assigned applications, as well as reviewer's. scores,
written comments, and overall panel recommendations. The end result
of this analysis is a specific recommendation to fund or not to fund
each assigned application.

S. Other level c of Review

Branch Chiefs note their agreement or disagreement with Project Officer
recommendations and provided a rationale for disagreements. Branch
Chiefs then forward all documentation pertaining to the review process
and funding recommendations to the Director of DPP. The recommenda-
tions are then reviewed by the Director of SEP and the Assistant
Secretary for OSERS. When concurrence is obtained, the recommendations
are sent to AMPS for processing. Grant Officers contact the. Project
Directors of recommended applications for negotiations The-Applica-
tion Control Center returns the applications not recommended for

funding to the applicants.
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H. Evaluation Considerations

Legal and regulatory requirements mandate that evaluations be based on
published selection criteria, and those criteria only. Applicants submit
applications with no constraints beyond published program guidelines and
evaluation criteria. Additional considerations at the point of review and
evaluation would be grossly unfair. Reviewers oust adhere rigorously to
this concept.

Published criteria for general application evaluation are duplicated in the
Technical Review Form. In some specific cases, especially Requests for
Proposats additional or alternative criteria may be established, and

specific instructions provided for reviewers. In either the general or
specific case, Judgments regarding strengths and weaknesses should be
limited strictly to issues within established criterion areas.

RrCOMMENDATIONS

Over the years reviewers have offered recommendations ranging from "This
application should be enshrined" to "This application should be entombed.'
However, our official position is that the reviewer is limited to two
choices: Approval or Disapproval. Our experience shows that these distinc-
tions are made with a high degree of reliability. The following guidance
is provided to maintain and possibly to enhance this reliabi34ty.

The specific recommendations of:

a) Approval (A) - The application is worthy of support essentially
as sUbmitted. Minor modifications may still be suggested in your
narrative justification, but this recommendation assumes that the
project merits support even if such suggestions are rejected by
the applicant. Rpviewer% occasionally wish to recommend certain
aspect, of a propowd project, but not the entire scope of the

projef.t described in the application. In such cases. the parts
of the proposed work. recommended for approval must he precisely
noted, And documentation must clearly indicate reasons for the

partial approval.

h) Disapproval (D) - This recommendation should be made if the

application is unacceptable as submitted or if it is worthy of
approval only with extensive modifications.



RATINGS

Reviewers have expressed more concern about the assignment of numerical
ratings than any other aspect of,the review process. And in one sense
this is the most critical determination in the evaluation. We have found
that the recommendation (A or 0) Is the most reliable judgment required,
and that the narrative documentation is the most generally useful informa-
tion provided by reviewers.. Nevertheless, at the critical decision point,

0 the last application to be funded versus the first not funded, the decision
is likely to hinge on the rating. Thus, it is vital to'carefully consider
these numerical ratings.

The major problem with ratings is appropriate anchor points. One reviewer
may assume that all applications are basically good and start at the positive

extreme of the scale, subtractinn points for specific weaknesses. Mother
may assume that the applicant must prove everything, start at the negative
end of the scale and give points for application strengths. While either

system is likely to array applications in essentially identical order, the

absolute numerical values obtained may be quite different. Such differ-

ences present difficulties when ratings must be considered across many
groups and reviewers, with any one group considering only a small portion

of the total pool of applirations.

Establishing clear anchor points for the rating scales is complicated by

the fact that Federal regulations prohibit setting arbitrary cut-off scores

for acceptability.

We have found that the hest procedure is to assume an application that is

"just adequate" on a given criterion should fall at the mid-point of the

rating scale. *FrOm this Anchor point, ratings can be increased or lowered

on the basis of strengths and weaknesses of the application. Adherence to

this general approach to ratings will help to assure that numerical scores

are consistent with recommendations and narrative, and relatively reliable

acro.ls rrvieworc.

While exvertence has shown this to he the hest general approach, it does

seem to produce very leuit-irtic distributions of scores. Such distribu-

tions frequently make th differences in values quite small in the critical

range of "last funded - first not funded." The problem is compounded by

an Apparent reluctance of reviewers to assign extreme scores. The phil-

osophy seems to be -- "l can find something wrong with any application,"

and/or "No application can be all bad." The ideal reviewer does not

hesitate to assign a maximum score or a zero if such score is justified.

In those cases where only some parts of a project are recommended for

support, the ratings should reflect reviewers judgments on those aspects
of the project which arht tavnrably recommended.
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III. EVALUATION CRITERIA

This section provides you with additional information on each published
criterion which should assist you in evaluating applications. The discus-
sion 'I organized using the following three topics:

A., Criteria for Selection. 'The criteria listed in the first section
are thote:sEafed in The program regulations. Itly. these criteria
are to be considered when reviewing .in

1

B. Discussion of the Selection Criteria. ThiS section contains the
TETWcrcal'eatactors ref ivant to qua11ty planning of

projects and Is intended to given you further understanding of
each criterion. This information. was prepared by staff of the
Division of Personnel Preparation In the "Quality Project Planning"
document, and is sent to all applicants.

C. Guidelines for Assigning Numerical Ratings. This section provides
concrete examples of appropriate scores for various levels of

quality in applications. These examples are intended to give some
guidance for numerical ratings to increase the uniformity in

reviewer's ratings.

Extent of Need for the Project (25 points)

A. Review the application for information that:

(i) Shows the project meets personnel training needs consistent
with the purposes of Part D of the Act;

(II) Describes the needs addressed by the project;

(iii) Describes how the project relates to al

(a) Identified Personnel shortages in the field for projects
proposing to provide preservire training of personnel for

careers in the fields of special education and/or related
services; or

(b) Personnel training needs for special projects, parent, and
volunteer pro)e(ts; and

(iv) 'Describes the benefits to be gained by meeting proposed person.
nel needs.



This selection criterion focuses on data-based project planning.

Relevant data are identified. Related studies are synthesized. The

data are critiqued and discussed in terms of implications for the
proposed project. The data presented become the basis of the objectives

of the proposed project. Need is established in terms, of the number Of

additional personnel currently, required, or changes in population or
service delivery.systemn which would require additional personnel or
new types of personnel. The need is also established for the specific
training curriculum and consists of research studies, including task
analyses of roles, studies on personnel staffing patterns, research on
adult learning, and instructional ,programming for handicapped children
and youth. There should also'be a discussion of other training programs
responding to the SNIP needs. Since the purpose and objectives of the
project are data-based, the outcomes of the project are measureable.
The intended outcomes of the project become the basis for a discussion
of the benefits to be elerived from the project.

Part D of the Education of the Handicapped Act (EHAl recognizes the
need for assistance in training personnel for careers in special educa-

tion and related areas including --
(a) Special Education teaching, including speech, language;

hearing impaired, and adaptive physical education;
(b) Related services to handicapped children and youth in educa-

tional settings;
(c) Special education supervision and administration;
(d) Special education research;
(e) Training of special education personnel and related service

personnel providing special services; and
(f) Training of parents of handicapped children.

PprtinPnt Federal regul4tions, published July 10, 1984, (34 CFR Part

WO, particularly the 4escription of training priorities, Section

further define fhe types of training activities authorized.

lhe types of trasnini 1%tivities to be supported during fa specific

year as listed in ts* closing date announcement published in the

federal Rf31.11.er. fhp application must-address priorities set forth

TraaTrients in order to establish that the project meets the needs

recognized in Part D of the Act.

Look for information thit establishes the need ,to train additional

personnel in terms of the needs of handicapped children. Justification

may include:

1. State Educational Data
CSPD
Voc Ed, Bilingual Ed, etc. (as appropriate)

- - Teacher Education Certification
-- Division of School Statistics
-- Letter of 'iupport;

fJ
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2, Particular type of training intervention proposed;
3. Changes in populationi

4.

Ganges In service--41tvery systems which would require
idditional-personnel; and

S. Analysit of existing programs and resources at related train-
.

ing centers in the same geopraphical area to prevent wasteful
duplication.

In describing the benefits to be gained by meeting identified personnel
needs, applications should include:

1. Delineation of the number and type of personnel to be trained,
through the project in order to meet the need;

2. Identification of the roles for which the trainee is prepared;
and

3. Description of what placement procedures applicant agencies
will use to assist the trainees in securing employment in
order to meet the identified need.

C. Scoring Examples:

25 The applicant has clearly established the need for the project by
citing research and need data. Information describes how the
project relates to personnel needs identified by-SEAs. Benefits
to be gained by meeting personnel needs are clearly and fully
described.

20 Needs are fully documented based on CSPD data and national needs
assessment information. However, the project would be strength-
ened by including research data. There was no analysis of
existing programs within the geographic area to prevent costly
duplication.

15 The applicant addresses a critical need and has developed a strong
rationale based on a review of relevant literature but does not
document the need in terms of CSPD data.

10 Applicant- presents data to-support its interpretation of the need
but data sources need to be identified. Benefits to be gained are
only vaguely described.

5 The need for the project Is presented, but not documented. The
applicant does not clearly delineate the number of personnel to
be trained and what procedures the applicant will use'in order
to ensure that the trainees will be"prepared to meet the need
described in the application.

0 . The application fails to address the issue of need for the person-
nel to be trained.

- 12 -
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2. Program Content (15 points)

A. Review the application for information that. shows --

(1) The extent to which the application includes .a description of
competencies that each program participant will acquire and how
the competencies will be evaluated;

(ii) The extent to which substantive content and organization of the
program

(a) Are appropriaie for the attainment of knowledge And,cy
services to handicapped children and youth; and

(b) Demoistrate an awareness of relevant methods, procedures,
techniques, and instructional media or materials that can be
used in the preparation of personnel who serve handicapped

children and youth;

(iii) The extent to which appropriate practicom facilities are
available to the applicant and are used for such activities
as observation, participation, practice teaching, laboratory
or clinical study, internship, or other supervised experiences
of adequate scope, combination, and length; and

(iv) The extent to which program philosophy, program objectives, and

program activities are related to the educational needs of

handicapped children and youth.

B. This selection criterion addresses the actual training curriculum to

be used or developed. and the instructional methodologies and the

modes of instruction to be ,employed.. Consequently, the criterion

emphasizes not only the identification of the appropriate skills to be.

developed in the trainee', but also the'most efficient and effective

methods of imparting those skills. The criterion /leads to the assess-

ment of the competencies identified, the instructional program itself

(its effectiveness in developing the identified competencies, and

whether it is the best way of imparting those skills), and assessment

of the field based experiences for trainees.

Review of the extent to which the application describes competencies

that each program participant will acquire and how the trainees

will be trained should include such considerations as:

1. A list and description of compektgrior

2. An explanation of how the competencies were selected;

3. Relationsh0 of competenc j,es to the roles of the project's

graduates; Ud
4. An explanation of how rainees will be trained;

- 13. - 6i



The extent to which content-and-organization-of the program
are appropriate-for the att nment of the knowledge and coOpetencies
necessary for 'provision of quality educational services to handier
capped children and youth can be judged by considering the:

I. Description of training OFitiya that shows the relationship
of activities to program philosophy and program objectives;

2. Description of instructional units (eog. courses; workshops,
'etc.) in terms of competencies;

3. Discussion of how the program and activities meet or exceed
State and professionally recognized standards for the training
of special education and related services personnel including
sufh variables as:

a. Faculty
b. Students
c. Resources
.0. Environment
e. Academic of
f. Reports of recent alumni and employing agencies
g. Reports of accrediting bodies; and

4. Discussion of how the program will meet. or surpass the
test of "promising and useful° practices.

In demonstrating an awareness of relevant methods, procedures, tech-
niques, and instructional media or materials that can be used in the
preparation of personnel who serve handicapped children and youth,
the application should include:

1. Discussion of literature and how the application responds
to the research cited;

2. Description of relevant, up to date methods, procedures,
techniques, instructional materials, and media to be used in
this training program;

3. nemonstration of awareness of relevant methods, procedures,
techniques, and instructional media or materials which have
already been developed and evaluated;

4. Demonstration of creativity in adapting or adopting methods,
procedures, techniques, and instructional media or materials
already in existence and the capability of creating them when
necessary to do so; and

5. Shows evidence of creativity,in both initiating and responding
to various processes designed to foster interinstitutional
sharing of 'methods, procedures, techniques, and instructional
Materials. /,

er
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Judging the appropriateness and availability of practicum facilities
should include consideration of:

1. Description of practicum sites;
2. Explanation of the relevancy of the proposed activities at

the site to the Competencies sought by participants;
3. Evidence of the development and operation of a continuum of

practiCums ranging from simple, controlled situations to more
complex field experiences throughout the training cycle;

4. Evidence that the practicum experiences are:

a. varied,
h. continuous,
c. integrated,
d. intensively supervised, and
e. evaluated

5. Evidence that the duration of the practicum activities is
sufficient to develop the intended trainee competencies; and

6. Rationale for the type and number of practicum facilities and
activities which is supported by experience, professional
consensus, and/or empirical data.

The extent to which the program philosophy, program objectives, and
program activities are related to the educational needs of handicapped
children and youth can be judged by the following indicators of
quality. A good application:

1. Trace% thn process by which the identified needs were incorpo-
rated into the structure of the training program;

2, Explains the participatory procedures employed to ensure that
the training project will be responsive to the needs of
handicapped children.

3. Group, involved .in the planning, and which will be involved
in the implementation and evaluation of the project include

a. Students (trainees)
b. Lmploying agencies
c. Faculty
d. \ Parents of Handiceppe4 children
e. Other interested persons
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C. Scoring Examples:

15 The training program is an appropriate competency based model that
includes defined criterion levels for achievement of each competency;
controlled practicum sites are matched to the achievement of specific
competencies for students and supervisors.

15 Program content is comprehensive and of high quality, offerings

are cyrrent and practica locations and activities clearly related to
program competencies.

10 The program content is directly related to project objectives. and

appears welt-suited to achieving its objectives, Although comp-

etencies are listed, there is little discussion' on how they will

be evaluated.

10 Program is well organized, content is substantive and competencies

are appropriate but applicant does not discuss methods, procedures,

techniques, media, etc., that can be used in the preparation of

trainees.

Competencies are listed but without any indication how competencies

(a) will be evaluated, (b) are appropriate for students, (c) are

related to methods, media, or materials. No mention of internships or

other supervised experiences.

5 Discussion'of competencies to be achieved is too general. More speci-

fic information is needed.

0 Applicant does not address program content, i.e., competencies are

not listed; practica sites are not identified.

3. Plan of Operation (15 poi4s)

A. Review the application or information that shows the quality of the

;plan of operation fo-r t project. Look for information that shows --

(i) High quality in the design of the project;

(ii) An effective plan of management that e'sures proper and efficient

administration of the project;

(iii) A .clear description of\how the objectives of the project relate

to the purpose of the program;

(iv) The way the applicant plIns to use its resources Ind personnel to
achieve each objective; a0d

(v) A clear description of '!low the applicant will provide equal

access and treatment for eligible project participants who are
members of groups that hatie been traditionally underrepresented,

such as -- (a) Members of racial or ethnic minority groups;

(b) Women; (c) Handicapped r ?rsons; and (d) the elderly.



B. Th selection iriterion addresses the overall plan for the project.

It e licates the project objectives, timelines, critical events, and

staff .and resource allocation. The criterion focuses on the clarity
and logic of the plan. The plan emphasizes internal project management

controls, scheduling activities, monitoring progress, and staff and

student performance. Because the plan of operation covers the entire
project, procedures related to activities covered by all other selection

criteria are addressed.

Review of the application for information that shows the quality of the

plan of operation for the project. in quality of the design of the
project should consider:

1. Specific activities are identified for each objective;
2. Project activates stated in measurable terms;
3. Resources, including personnel, amnidentified by objective.

In judging the administration of the project, does the plan include:

1. An established line of authority?

2. Clear responsibility for staff members?

3. Responsibility for supervision of activities?
4. Responsibility for evaluation of activities?

5. Responsibility for supervision of resources?
6. Activities scheduling chart?
7. Timeline projections for program activities?

B. Expectations for students?

A clear description of how the objectives of the project relate to

the purpose of the prniram show that:

I. Each objective is related to the needs data

2. The objectives are:

a. Relevant tl achieving program godls

b. Readily understandable
c. Measurable
1. Realistically attainable
e. )rofessionally credible

The way the applicant plans to use its resources and personnel to

achieve each objective should show:

I. Evidence that personnel allocation planning ha occurred,
including consideration of:

a. Personnel charged to project budget
b. Personnel donating time
c. Research a.,sistants
d. Graduate assistants



2. Evidence that resource allocation planning has occurred should:
consider:

a. Resources provided by the applicant
b. Resources requested in the budget

A clear description of how the applicant will provide equal access and
treatment for eligible project participants who are members of groups
that have been traditionally underrepresented, should include:

I. Description of intended trainee, population in terms of tradi-
tionally underrepresented groups,

2. Procedural steps to ensure appropriate representation,
3. Discussion provides clear, specific plans and strategies to

recruit trainees and to Insure that they have a successful
training experience.

C. Scoring Examples:

15 The plan of operation clearly shows high quality in the design
of the project, includes an effective plan of management, contains
a detailed description of how objectives of the project relate to

the purpose of the program, delineates the applicant's plans to

use resources and personnel to achieve each objective, and does
describe how the applicant will provide equal access to handi-

capped and minority groups.

10 The objectives, including the use of personnel and resources to

attain the objectives, are clearly stated. Activities for each
objective are identified and stated in measurable terms. Time-

lines are established. However, there is only a brief statement
assuring equal arxess rather than a discussion of clear specific

plans and strategies the applicant will use to accomplish equal
areec

5 The objectives are stated, but the management plan of the project

is not clear, timelines are not clear, responsibilities of each

staff member are vague.

0 The objectives are stated, but activities for each are not well

delineated. Activities are not clearly measurable and respons-

ihilities of staff members are not delineated.



4. Evaluation Plan (15 points)

A. Review the application for information that:

(1) Shows the quality of the evaluation plan for the project.

(ii) Shows the methods of evaluation that are appropriate for the

project and, to the extent possible, are objective and produce

data that are quantifiable.

R. This selection criterion focuses on the plan for evaluating the

project. Emphasis is given to identifying the evaluation activities,

scheduling the activities and assigning personnel to implement the

activities. The criterion prompts an assessment of the evaluation

activities and instruments.

Review the application regarding the quality of the evaluation plan

for the project should address'these major elements::

1. Evaluation of trainee selection,

2. Evaluation of the effectiveness of training, including members

of groups that have been traditionally underrepresented. This

includes evaluation of the persons being served by the project

such as:

a. Trainees
b. Employers
c. Parents of handicapped children

1. Handicapped children, and

e. Other interested, community members

3. Evaluation of sbseguent trainee employment,
4. Evaluation of the management/administration of the grant,

including a record keeping system of each student which

consists of: 4

a. The speciality area of the student

h. The type of endorsement sought certification

c. The type of position sought, and

d. The date planned completion of training.

S. Methods of quality control used.

The plan should address not only the type of information collected,

but also:

1. How it will be collected,
2. Who will use it, and
3. When and for what kind of decisions it

4. Who is responsible for each evaluation
S. That it ,will be reported according

will be used,
activity, and
to project activides.



Showing that the methods of evaluation are appropriate,
and quantifiable should include consideration of:

1. Evidence that the evaluation methodology is sound
on appropriate research;

objective,

and based

2. Procedures that ensure the objectivity of the evaluation;
3. Rationale for the types of qualifiable data to be collected;
4. Types of data to be collected including:

a. Number of personnel to be trained each year
of the grant,

b. Categories of personnel to be train&

5. Impact of the personnel prepared on services for handicapped
children.

C. Scoring Examples:

15 The evaluation plan comprehensively assesses the success of each
function/activity, specifies data to be collected, states the
criteria to evaluate the project's final resutts, specifies the
positions of employment of graduates, and the graduates' judged
proficiency by' employers.

10 The evaluation plan comprehensively assesses the success of each
function/activity, specifies data to be collected, states the
criteria to evaluate the project's final results, and specifies
the positions of employment of graduates. The plan fails to
include the collection of any data on the graduates' proficiency
as judged by their employers.

5 The evaluation plan includes some procedures to assess progress of
trainees during their training but lacks any as.essment of the
performance of graduates following completion of their training.

0 No procedures are described to assess the project's performance or
rpsults.



S. Quality of Key Personnel (15 points)

A. Review each application for information that shoos the quality of the
key personnel the. applicant plans to use on the project. Look for

information lat shows --

(4) The qualifications of the project director (if one is to be
used);

(it) The qualifications of other key personnel to be used in the
project;

(iii) The time that each person plans to commit to the project; and

(iv) The extent to which the applicant, as part of its nondiscrim-
inatory employment practices, encourages applications for

employment from persons who are members of groups that have
been traditionally underrepresented such as -- (a) members
of racial or ethnic minority groups, (b) women, (c) handi-
capped persons, and (e) the elderly.

6. This criterion focuses on the credentials and assignments of the
project's staff. The key is an assessment of the skills of personnel
in relation to the roles they are to perform on the project and the

amount of time they are to devote to the koject. Obviously, all the

skills needed to implement the project should be represented when the

credentials of the staff are viewed collectively. The following
quality indicators should be addressed:

I. The qualification of the project director (If one is to be used).

(a) Has tenth formal training and experience which is related to

the content ,11 the proposed project;

(h) Has experiente as a trainer; and
(c) Has admini-,trative and management skills.

2. The qualifications of other key personnel.

(al Have appropriate mix of skills to implement the project;
(b) Have strong background collectively in the content area(s);

(c) Evidence mastery of relevant scholarly and professional

substance;
(d) Demonstrate the skills necessary for training.students in

processes by which handicapped students may be educated;

and

(e) Presents evidence of the skills of the practicum staff to

conduct training, including the supervisory teachers at the

site.



3. The time that each person plans to commit to the project.

(a) Expressed in full time equivalent (FTE) units;
(b) Referenced to an activities scheduling chart which clearly

portrays who is responsible for each of the major project
activities and the time to be devoted to that activity;

(c) Address the issue of other non-profit duties of the staff,
providing evidence that staff members will be available as
planned. If duties exceed 1.0 FIE for any staff member, the
agency's policy regarding personnel exceeding 1.0 FTE is

included in the application.

4. The extent to which the applicant, as part of its nondiscriminatory
employment practices, encourages applications for employment from
,persons who are members of groups that have been traditionally

(

underrepresented should consider the following:

(a) A description of procedures for recruiting traditionally
underrevesOnted groups with the appropriate skills to help
implement project objects for the following roles:

1. Project staff
7: Advisory board
3. Consultants

(b) A description of procedures used to assure appropriate minor-
ity representation on the project, if the project specific-
ally addresses the preparation minority special education
personnel, or the preparation of persons to serve specific
minority groups.

C. Scoring Examples:

15 The qualifications of the Project Director and other key personnel

are fully outlined showing relevant formal training and experience
which are appropriate for 'the roles they will perform in 'accomp-
lishing the goals of the project. Activities and time commitments

of project personnel are clearly outlined in relation to the
overall accomplishments of the project. The application clearly

describes the agency's non-discriminatory cmphoyment practices.

10 Qualifications of the Project Director and other key personnel are
.included and are appropriate to the roles they will perform on
the project. Overall. ,time commitments of the project personnel
are included+ but time commitments of each staff member, are not

given and/or are not clearly tied into project activities. A

statement of the agency's non-discriminatory employment practices

is included.

1
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S Vitae are included for all project personnel but tN.re is no clear

rationale provided in regard to how their training and experience
relates to the roles they will perform on the project. Overall

time commitments of project personnel are provided but are not

specific to project activates. The application indicates that the

agency does not discriminate in employment and recruitment activi-

ties.
n

0 The qualifications of the Project Director and other key personnel

are not included. The application does not provide personnel time

commitments. It is not clear who will do what. The application

does no' address non-discriminatory employment practices. There

is no stuament regarding employment or recruitment efforts for

those groups which have been traditionally underrepresented.

6 Adequacy of Resources (5 points)

A. Review the application for Information

(I) The applicant plans to devote
project;

(ii) The facilities that the applicant
and

(iii) The equipment and supplies that
are adequate.

that shows --

adequate resources to the

plans to use are adequate;

the applicant plans to use

This selection criterion focuses on the existing resources which

will be available to implement the project and those additional

resources for which support is requested in the application. Such

existing resources may include items such as office space, demon-

stration classrooms, field practicum sites, computer support,

word processing, media centers, libraries, relevant data bases,

or an ongoing instructional program which can be built upon. The

criterion emphasizes the adequacy of the resources in terms of

the implementation of project objectives. Consequently, resources

are idpn:fied and their use in the project is explained.

The applicant's plans to devote adequate resources to the project

should contain the following information:

1. Description of all types of existing and, requested resources
that will be used in implementing the project (e.g. fiscal,

.human technical, equipment, and supplies);

2. Description of how resources will be used on the project;

Adequacy of the existing non-Federal resources combined with

new resources to accomplish the project objectives is estab-

lished: and
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4. Explanation of reasons why and how the existing resources
are not_. sufficient to implement the project without the

requested Federal funds.

The facilities that the applicant plans to use should be adequate
in terms of the following items.

I. Description of the facilities, including sites for:

(al Instruction; and
(b) Laboratory or field experiences

2. Explanation of the adequacy of the facilities in relation

to:

(a)

(a)

(c)

Meeting the objectives of the project;
Accessibility to handicapped populations; and
Proximity of field experience sites to the project and
trainees.

The equipment and supplies that the applicant plans to use must be

adequate, The following information should be included:

1. Information describing the existing equipment and supplies
necessary to implement the project objectives; and

2. Explanation of reasons and justification for selecting the

specific equipment and supplies.

C. ;curing Examples:

5 The applicant explains that the resources, equipment, and supplies

necessary to accomplish the program objectives are available of

requested. An pxplanation of why and how the specific resources

listed will he used. A clear description of the facilities and
their use is included.

3 The applicant lists the resources, equipment, and supplies needed

to accomplishing program objectives. There little discussion

to justify how the resources will be used.

1 There is no discussion of adequacies of resources
on the budget justification page.

There is no discussion of adequacy of resources in

except for that

the application.



Budget and Cost Effectiveness (10 points)

A. Review the application for information that shows that the project

has an adequate budget and is cost effective. Look for information

that shows

(1) The budget for toe project is adequate to support the project

activities; and s

(it) Costs ar4 reasonable in relation to the objectives of the

project.

B. This selection criterion addresses the funds requested in relation

to the workscope described in the application. The criterion

includes three basvic types of fiscal concerns. Is the financial
request for a given item reasonable - does it actually cost what

the applicant says it costs? Is the activity to be supported
necessary to impact on the needs identified in the application?

Are there other less costly alternatives which could be implemented

to achieve the same results?
'4

The budget for the project should be adequate 'to support the

project activities. look for information that shows:

1. Evidence that major task and subtask activities have been

carefully planned in detail including:

(a) Time frame.
(b) Perbnnel assignment, and
(c) Resource allocation.

2. Clear indications that time, personnel, and resources plan-

n4ng have been translated into financial terms; and

3. Clear relationship between budgetary line items and project

objectives can he easily observed.

Costs should be reasonable in relation to-the. objectives of the

project. The following information should be included:

1. Activities have been costed,

2. Costs per objective are assigned,

3. Costs have- been compared to similar programs in the same

institution and region,

4. Cost- benefit questions have been addressed (e.g. societal

cost if the needs addressed in the application were not

met).



Amount of the 'fiscil and other effort that applicant will
contribute is delineated,

6. Procedures that the applicant will _implement to increase
this contributed effort over the grant period are described.

C. Starling Examples:

10 The applicant's budget is well iiiiphed in terms of the activities
described in the application, and includes the timeframe person-
nel assignment, and budget allocation. It is clear that the
amount requested in each budget item is necessary to implement
a project which will impatt upon the needs identified in this
application. The Applicant's contributions are delineated and
procedures to increase that contribution over the grant perior
are described.

7 The applicant has identified program objectives with budget data.
However, some of the costs do not appear reasonable in that they
are too high, e.g. travel, consultants (number and amount) in

terms of the objectives of the project. The applicant's contri-
buted effort is explained.

5 The budget is reasonable and was explained, but not directly tied
to the objectives and activities.

5 The budget appears to be inflated. Costs (including salaries)

appear to be higher than the workscope justifies.

The budget is explained, but it does not reflect the activities
to be performed in this application.

0 The budget was not justified.

0 \ The budget was explained and justified, but is inconsistent with
keeping with the limited goats of this project.

-26-
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RURAL PRESERVICE MODULL.S
UNDER DEVELOPMENT

COMPLETED SUBCONTRACT AGRELMENTS

Career/Vocational Service Delivery Systems for Mildly to Moderately Handi-
capped Rural Secondary Students

. byd)tanley Vasa and Marilyn Scheiller
at University of Nebraska, Lincoln.

Training Volunteers di Families as Paraprolessional Assistants to Serve
Rural Handicapped Children

by Phi&ip Lyon and Richard Medved
at The College of Saint Ruse, Albany, NY

Computer Application for Exceptiortal Learners in Rural Settings
by John Vukurka
at Western Kt411111 ky University

Serving as a Rural Special Education Itinerant Consultaiit
by Dveima Duncan
at University of Portland, Oregon

The Rural Educator% Role in Child Abuse/Neglei
by Mary Hoy
at Iowa State University, Ames

Teacher Consultation Skills in the Rural Education Setting
by Aileen Lou, Gild RaYITIOlid and Dean McIntosh
at University of South Carohnd, lunthsa, SC.

Carver Education for Rural 111e1tientaty Spec Jai 1:iiit tio Silidef SIN
by loin ti and It it haul Sliwk
at ManqiiItt University, Mansfield, PA

korai Spite tai Education Athiolif 011011
by Laity httetii.in
at Keainey Stole itiariii-y,

Serving the Eniotionativ Disturbed gtihti:ii iii tilt tzimat Setting
by (1}(te Slap:H.3,1
at 14.4..ii State Collegi, Keene, M

1 hnology iii Ruial St -hoofs
by Daniel R. Paulson
at University of WS4

Detiveiy of Adaptive al Ltlut holt Sef vac all Rut al Settings
by 1). Larry
at University of Vtnont, litultisomi, VT

Other Module Applu III Filial ApplOir.11
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Tuesday, March 19, 9:00 - Noon
Cherie Gerych

BUILDING CONTENT AREA SKILLS THROUGH MUSIC AND ART

Music and ant a44 natuAat ehoice4 ati.agent4 dun Zeanning expertieucea since

they aumound and,tAing 'enjoyment to nealay alt chiNften. Readily avaitabte

in.manyd4iment b0 e. .thee atts tend themaetves diAectey to the teaching

OlibitAietalatS.AtonlatiVatoRS, they ,ilaace the leaAninj atmospheite 06

any ctilsalumm.

1

Patticiptinta aetecti.nAT*4.aeasion witt diseuvel. instuctiona/ stAategiea

Aetating to music and 'akt aA tinkage4 to t'aching basic 4eadinq and content

.area aubjecta. A di
4

sptay o4 instnaetionat media lesounce6 ittastkate ways

in which teatning centvis can be developed to intcoate alt and muaie into the

content auaa Aite appeating to chit:dun oi divelse cuttulat backg4ounds.
it.

4

Pakticipanta malt& able to identiliy ebiective teaching stAategies suitable

to the apeciat e cationat needs o6 theiA atudents.

Both the cognitive and a6Aective domains wiU be add4esaed thAough high-0

creative and atimutatinj activities. Pakticipanis wilt taLe pa/ t in a vaAiety

0.6 educational practices dea49ned to demonstAate the techniqucs intuduced in

the p'u4entation. A handbook oA atimutating ideas lion immediate. use with chit-

dnen with apeciat needs witt be di6tAibuted.
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Tuesday, March 19, 9:00-Noon :

National Mural independent Lavine, Networkss

ACRES Early -iiiru Lesion

TITLE: Using Rural Resources to Develop an Independent.
Liv1ni, Network

OVERVIEW:

This sessiel will focus, on training varLicipants to
--dre-Velop a networkin1 system fur rural communities. Each
participant will receive a kit. of materials to assist them in
;heir own community. Participants should be interested in
developing an ILIJ ad/o sero.ung as a resource to outlying
rural eommunitie4.

The session will be 3 hours 1014, and will cover the
following topics:

(1) Techniques for Hecruiting and Keeping Volunteers
in Rural Areas

(2) INVOIVii4, people with uisabilities as Volunteers
and Service Reque:,tors

(3) Trainine, Volunteer:: to
people with disabliities

Issues

1
rovide services to

(4) Creatint, Community Awareness of Disability

(5) U!;11ii', Hesuuruc Matuninc, System.

WUHKSHUP STAFF:

L..rry U. Marrs
Tcrry Barrett
L;hirley Jones

8:3



uesday March 19, 11:00 Noon
Martee Bushfield

ABSTRACT

The technical assistance project was hosted by the Wet. Central Edu-

cational Cooperative Service Unit to provide an infornition exchange

system for Regions I, II and IV (Northwestern and West Central

Minnesota). Through the combined efforts of the Directors of

Special Education in Region IV, Minnesota State Department Consultant

for Discretionary Projects, and the Director of the West Central

Educational Cooperative Service Unit, the project was established.

Professionals who provide services for the severely handicapped students

voluntarily completed a survey highlighting their skill areas. Once

Aentified, these individuals can provide technical assistance through

telephone conversations, exchanging materials, or "on site" consultations.

There is a need for information exchange in all areas of education. This

need for communication is even greater when teaching students with severe

handicaps. Through this project, Northwestern and West Central Minnesota

school districts received an Apple 11 diskette listing professionals

willing to serve as technical assistants.



Tuesday, Marell 19, 1:30 -4:30 pm
Transition

James Meehan

Traditional Sheltered Workshops experience problems finding suffi-

cient work for their clients and the isolation of rural settings exacer-

bates this situation. One approach to overcome this is to concentrate

on service needed in the area; a second is to reject the traditional model

and placeclients into coMmunity work sites. Using the second approach

this and other rehabilitation facilities have been surprised at the high

rate of employment offers which spring from even "training" or "exposure"

sites.

This facility continues to offer the traditional as well as non-

traditional work experience. for both programs, however, we have joined

many agencies in making a significant philosophical chance from providing

a maintenance to a transitional program.

The implications for teachers and administrators of a transitional

philosophy in worksho? and community work experience model include the

following needs:

(1) To know what real work skills are necebsary after school

(2) To understand the importance of making work experience realistic

(3) To dwell on individual strengths

(4) To provide integrated case management ax,ong sending, receiving,

and funding agencies

This is our last year of operating a private school program and we

are concerned that our students gain a vocational experience which will

lead to a higher possibility of ef..ployment after their schooling is. com-

pleted. I:orking with school system personnel (IL:ririg this transition phase

has increased our awareness of the i;%portance of .0cationally preparing

students for their life after sthool, and of ch.,4ging the attitude of school

personnel to recogn/e - as we have - the work ,4,tential of disat,led persons.

:4 presentation will'adJress the protAe;,s i.:01ated workshops, the

chancing philosophy of t.,e3e, the -,ifications fur educational prot:xams

and lor educators.
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Tuesday, March 19, 1:30-4:30 pm
Project RAVE - Sharon Lindstrom & Sandra Sept Transition

At a time when attention is, being focused on education and

human resources, it is strangely inconsistent that a segment of

our youth is being ignored. They can be identified as students

with special needs. They are sizeable in number and varying in

potential. If a goal of education is to prepare students to

function in society, little opportunity is being given them to

prepare to enter the world of work. If this continues, they will

never be tax payers, only tax takers.

Project RAVE is an alternative curriculum guide with actual

secondary classroom modules. These modules are being developed

cooperatively by regular content teachers and special educators.

Upon graduation from high school Project RAVE's objective for

each participating "special needs" student is that they will have

sufficient knowledge and skill to he competitively employable.

They will have the required skills to live independently, and if

further training is desired they will be able to advance to more

technical training on the post-secondary level.

Rural educators agree that providing nasic practical courses

of study, hands-on vocational experiences, opportunities to

acquire positive attitudes and, most importantly, an increased

sense of self-esteem are areas requiring the most improvement in

educating special needs students. RAVL meets these needs and

more!
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Tuesday, March .9, 1:30-4:30
Transition

Becky Schroeder
VI(oPoSAI ARSTRACT

ACIW; FilthAnnual
Rural ecial Education Conference

ACRES
Wer;te:n Washington University
Bellingham, Washington 9822

Audience: Administrators, teachers special education, Cooperative Extension
Workers

Development at Transition Programs
and Community Partnerships

The development of transitional programs utilizing community partnerships
includes, for our rural area, 1 low-incidence programs and diagnostic
evaluation.services in conjunction with interagency collaboration.

Our rural Cooperative provides for pu'rchase from participating school districts
in the county and near outer counties diagnostic and evaluation services
which include on staff three psych-examiners with varing backgrounds. Working

with this staff are seventeen medical and educational consultants from
Physical Theraphist to Child Psychologist to Pediatric Neurologists. We have

researched the area and have negotiated with each of our consultants to work

for a minimum fee and give us 1102 help and commitment. Our Cooperative

works as a team wi«h constant communication with DMH agencies, Easter Seals,

Mo. Crippled Children, law enforcement, judges, courts, etc. to ..help us help

children and families.

Jointly within the Cooperative we've developed two low-incidence programs
(one for Hard of Hearing children which serves all hard of hearing children

within the Cooperative and a Severe Behavior Disorder class which serves
6-12 grade severe behavior disordered children). In both instances the

ultimate goal is, by using community help, resources, communication and staff,

to get these children whenever possible back into the mainstream with their

peers and to succeed. The programs work, with success stories to back.

Another interagency agreement we have is working with they State prison system
and taping textbooks to help suppliment children having problems reading

within the school systems.

We al
,i;
o help write Compliance Plans, have Awateness activities, conduct Census,

collaborate publications and have CSPD and inservice meetings as well as write

a consolidated application for thesmaller rural schools.

All of these programs have proven extremely productive and beneficial to the

participating school-districts, children, and tamilies.
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HONETCONN 1976 3

HONG NOW MAID MCIALLT PUB. CO. 1967 7

HOUDINI NOLTETARHARTWINSTON 1959 12

HOW TT IS . AMA AND MON 1972 3

!ELAN ADVENTURE, THE ADDISOIHIESLE1iPUILCO. 1977 21

BO MAN susssSIGN, J.R.LIFFINCOTT 1977 51

IAI NATE/ ALLEN AND LAWN 1975 2

IF TOU COULD SEE HEAT HARPER AND ROW 1975 7
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IMPACT OF OUR PASS -MIST.
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HO1HT011411M.IN CO. 1976 26
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JIM FOREST SERIES FIELD ENTERPRISES 1967 5
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ASST.

ERYS TO GOOD ENG.(WORESK. THE ECONOMY CO. 1970 23
LAND POETS /WATER P0116 FRANK.CO.SPEC.EDUC.M.OP 1978 2
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7AIIIGUAGE ROUNDUP-LARIATS- IONUMMICR-MATMRS, CO. 1976 10
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LIMA BIOLOGICAL SCIENCE SARCOURT-SPACE-JOVANOVICH 1975 37
Livigays FORMS 4 CHANGES RARCOORT-BRACE-JOVANOVICH 196$ 46
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MASS COMMUNICATIONS ART.2
MATH FOR INDIV.ACHIEV.
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MTIVOLOCT AMERICAN LEIRARY 1969 15
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NEW EXPLOW.WORLD HIST,THE GLOBE BOOK COMPANY 1975 55

NEW NORIZ.TER.RDG.6 LIT. - LAIDLAW BROS. 1969 24
Nic.2
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SCOTT-FORESMAN 4 CO. 1967 13

OPEN HWY.- ROLLING ALONG SCOTT, rUIESMAN 6 CO. 1974 2

SCOTT-FOREMAN 6 CO. 1974 2

OTHER ,THE THOMAS TRYAN 10

OUR COMET BROWN 6 COMPANY 1979 25
OUR FEDERAL AND STATE I.J.S.PUELICATIONS 1977 5

OUR WORLD AND ITS PEOPLES ALLYN 6. BACON 1977 37

OUT OF SIGHT ALLYN AND BACON 1973 3

OUTCASTS OF POKER FLAT PERFECTION FORM COMPANY 2

OUTLOOKS THROUGH LIT. SCOTT, POHESMAN A CO. 1968 54

SCOTT-FOREMAN 6 CO. 1964 54

OUTSIDERS, THE DELL PUBLISHING CO. 1967 5

OVER THE EDGE ALLYN AND BACON 1972 2

PASSPORTS HOUGHTON-HUFFLIN CO. 1976 7

PATHWAYS BUILD STECK-VAUGHN 1966 10
PATTERNS IN COMMUNICATION J.B.LIPPINCOTT CO. 1973 18

PATTERNS OF LIFE;HUMAN CHARLES E.MERRILL 1972 15
GROWTH 6 DEVELOPMENT

PAGE 9

PUSLISNEN

PAICESCEACCUT JOBS FOLLOTT SDOC.CORP. 1967 1
PEARL,TO BAUM BOONS 1945 S

PEOPLE 4 NE, RDC.SEILLS NI BEXEP IC PUSS 1975 14

PEOPLE AND CHANGE SILVERBURDITT CO. 1976 18
PEOPLE AND MR -LEVEL 9 BOLT111111111ART-4INSTON 1980 9
PEOPLE NEED PEOPLELEV.9 NOLTRINEHART AND WINSTON 1980 4
PEOPLES POWER;TME GOVERN- NEW READERS PRESS 1976 5
PERSPECTIVES
PERSPECTIVES-GALAXY ED.

SCOTTPORESMAN 6 CO.
SCOTT, vosum E co.

1963
1969

43
42

PETE TEE SERVICE STA.ATTE MCGRAIMII LL MOOR CO. 1966 2
NDANY

PETS 4 PEOPLE LEV.5 BOLT- RINEHART- WINSTON 1980 1

PETS AND PEOPLE LEV.6 BOLT'-6INEART-WINSTON 1977 1

PHOTOGRAPHY IN FOCUS NATIONAI. BOOK CO. 1975 7

PIGMAN,THE DELL PUS.COMPAMY 1974 4
PISTOL DELL PUB. COMPANY 1969 12
PLANET OF MAROON MCULLLUN PUB. CO. 1971 5

PLAT IT AGAIN ALLYN AND BACON 1976 2

PRINCE AND TOE PAUPER LANCER BOORS, INC. 1968 9
PROJECTION IN LITERATURE SCOTT, FORESMAN 6 CO. 1966 10
PROMISE OF DEMOCRACY RANIFMCNALLY PUB.CO. 1978 46
PURPOSE IN LIT.NED.RD. SCOTT, FOUSMAN 6 CO. 1979 47
MESA POI IN mamas SCOTT, FOREMAN A COMPARf 1979 54
RAMONA THE BRAVE WIL. MORROW AND CO. 1975 1

READY TO hOLL siorr-rousEsmE CO. 1974 2
RECORD OF MANKINI D.C.NZATO A CO. 1970 51
RED SAME OP COURAGE ANDOR PUB. COMPANY 1976 7
RED PONY, TB! "VIKING PRESS 1937 5

REFLEC.ON A GIFT OF HATER SCOTTFORESMAN 6 CO. 19EE 3
MEIN

REGION AND SOCIAL NEEDS LUDLAM 11110TEERS 1972 6

REPRODUCTION , 8 ER , PUP FOR PEE ITIOHALL CO. 1973 17
KARR .

REV.TEIIIGEN.SCUNCE20.
ED.

memo scam to. 1974 24

RETIES AND TALES -I.69.3 IHRTRISTON 1980 1

RIDERS ON TEE EARTH NOLTRINERAST 6 VINTON 1977 19
LEV.15

RING AROUND YEE WORLD sucom-MEAL-Amnumvics 1979 4
RISE OPTHE AMERICAN NAT.

551 5/
NAECOORTIMACEJOVANOVICH 1977 31'

1968 73

PM* 10

9J.



TITLE PUSLINEE

RISE OF THE AKER . NAT.
H H NARCOLETINIACE4021LD

1977
1972

76
5

s WATCH 110077401ESNAN CO. 1975 3

WWLASTIC 'AMERICAN SCROLASTIC NOE SERV. 1977 9
SCHOLASTIC COMP.-LEV.2 SC ELASTIC SE.COMPASY 1980 10

SCIENCE FICTION MCDOUGAL,LITTELL 4 CO. 1973 12

SCIENCEONNIST.YOUR SILVER-TT 1975 11

==ION

SCIENCE-MEASURING ?MINOS MCMILLAN COMPANY 1970 13

SCIENCE-UNDERS.YOUR ENV. sn.vaa-suanrr co. 1978 7

GRIN

scluct-vmosasT.yova EIS®. SILVERMBETT COMPANY 1978 21

SCIENCE-UNDERST.TOUR ENV. SILVER-BURDETT COMPANY 1978 '21
4711 Cl.

SCIENCI-UNDERSTMUI INV. SILVER-SURDETT COMPANY 1978 21

RED 51.

SCIENZE;FACT AND FICTION SCOTT-FORESNANI i CO. 1974 24

SCIENCE ; UNDIES? . TOUR SILVER-NEDETT CO. 1975 10
INVIICA1

SCOTT FOILSMAN EDG.SYS.9- SCORWORESPIAN 1971 3

10

SC017-701LESNANIDC.SYS.11 SCOTTWOZESNAN CO. 1971 8

.42

SEA GOLD FIELD ENTERPRISES CORP. 1971 1

SEA HUNT FIELD ENTERPRISES 1967 1

SEIZING ADVENTURE SCOTT AN 6 CO. 1973 9

SENSE-NE.1 6 2 SCOTT -FOAL AND CO. 1977 1EI15
U 0 0 « « Pi w PG .243

SERENDIPITY NONTOW15277LIN CO. 1974 23

SUNS RATAN 100115 1949
MEM OF THE HILLS GROSS= AND MLA? 1974 9
SNOW ME MISSOURI UNIFIED COLLEGE PENS 1975 9
SLAWNTUNDUSE FIVE DELL PUB. COMPANY 1969 9
SMUGGLERS ROAD 1%8 6
SNOW DOG Goss= it DUNLAP 1948 7

SOCACIENCE/CO11C.4 VALUES EAROODETsSEACIsSOVANOVICH 1970
SOCIAL STUDIES AND OUR LUNAR MINNS CO. 1974 2223
SOCIAL STUDIES oi OUR DEER BERENS CO. 1972 14

SOCIOLOGY; THE STUDY EARCIONTIOVAIMVICH 1977 40
SOCIOLOCIOVE STUDY OF NARCODET4EACE4OVANOVIC8 1972 30
SONS MOS COMSAT= 1975 4
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TITLE NILISNER COMM

SOME
MIN MANNINO
INCIAL.SONENINOS4N.42
9risolivest
SPLIND1D JOINER

SUM AND NOV
01.24EUNIEUT AND wastes
110162411311114107 I VINSON
$ODTT- IOUENAI CO.
samer-romman i co.

00.110101.0.11100

1909
1073
1940
1974
1974

5
7
4
3
3

STUN SINESEIR MATE ALLYN AND NOM 1974 62
SUN SLINACNOOL SCIENCE ADDISOWNISLET COMPANY 1975

1975 10

STEP BLEN.SMOL SCIENCE - ANDISON-VESIET CiOIOPAL T 1977 3

4TH

STEPS TO MUM STECE-VANE1 COMPANY 1973 11

STORMS HARCOURT-SEACZ-NORLD 1957 32

ST NI ISLAND FIELD MITIMPRISIS RDVC. 1971 1

STORY 07 1111 ICE AGE NEM AN ROW 4

SUN AND SEAM NATO'-SNACE-JOVINOvux 1979 3

TAMMY NOOCHITIKIMPLAI COMPANY 1976

TICENIMACY;CIALINGES 07 =MONO! COUNCIL OF 1972 7

TENCH= TO NOMENAING NCORAN4ILL, INC. 1972 26

THIS COOL 111111.9 AWN AND BACON 1969 11

THIS IS OUR %OLD
MUM AND PM=

SILVERSUNETT CO.
somr-mmammo a co.

1973
1975

24

2S

TINE 701 MENDS, A 1101.1741DINAIT 6 VIN TON 1980 3

TIME IS NOW, TIN AUXIII AND INC= 1971 2

TINS WRNS, TRY R.G. WELLS 1977 6

TINS TO SONDIR MOLT-IIIIERAIT 4 WINSTON 1973 12

TINE 10 VONDM.LIV.13 NOLMUNNAR-VINSTION 1910 15

TO 511,ISENT.IN LITERATURE SCOR-NRESNAN A CO. 1976 35

TO LIRE A LIE ATHERIAN 07 NEN YORK 1975 5

TO SSE OMELV1184.111416 NOLT-EINEART-41111STON 1977 24

TODAY'S BASIC SCIENCE , 4 HARPER AND NOW 1967 7

TODAY'S BASIC SCIENCE 5 MIME AND SOW 1972 7

TODAY'S BASIC SCIENCE 6 NAME AND-1011 1972 14

TO HE GO IIANCOURT-1110VANOVIO1 19 79 3

TON,NRIONICSANT SEAMAN NCGRAWAILL 1967 2

MANN ISLAND N OM SONS 1968 9

TIES GSM IN BROOKLYN HARP AIM RM1 1947 19

TOD ARE SITTER IRAN ONE NACHILLIAN 1968 2

TN cirmatiss 07 PROGRESS SILVERAIURVET? COMPANY 19 77 56

U.S ;A DEVELOPING SCOTT-FORDSNAN & 1974 34

U.S.= ur.,199oasuom ND. SCOTT, %O AN 6 CO. 1963 64

U.S.IN LITANDALLIION ED. SCOTT, FORMAN& CO. 1979 49

UP PEON SLAVERY LANNI NOES, INC. 1968 11

USING GOOD =OLIN - I LAIDLAN BROS, 1%7
USING GOOD ENGLISH - 8 LUDLAM PROS. 1964 20

V.D.PACTS TOD SNOOD DON scan-mama i ccaPANT 1970 3

PAW " SCOTTPONESMAN 4 CO. 1967 31

VAT tat !HE WORLD, THE LEV BOLT - CANARY AND WINSTON 1980 4

10
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TITLE

HAY OUT

WE RAVE ALWAYS LIMED IN A
CASTLE

WE THE PEOPLE ;A HISTORY

WELDING SKILLS/PRACTICES-
4TH

WEST SIDE STORY
WHAT I'M ABOUT IS PEOPLE
WHERE IT'S AT
WIDE WORLD,THE/A GEOGAPNY
WIDE,WIDE WORLD IN LIT.
1111NDCHIMES

WINDOWS,DOORWAYS,BRIDGES
WINDOWS-DOORUAYS-BRIDGES
WINNER'S CIRCLE
WITH IT

A
WONDERS OF SCIENCE.MUMAN
BODY

WOODWORKING FOR INDUSTRY
WORLD BACKGROUND FOR
WORLD GEOGRAPHY
WORLD GEOGRAPHY TODAY. .0

WRITE ON
Of I

YOU AND YOUR HEALTH
YOU AO YOUR HEALTH
YOU AND YOUR HEALTH

YOU AND YOUR HEALTH
HIGH)

YOU AND YOUR HEALTH -SCH.M
ONE,C0

YOU AND YOUR U.S.

YOU,YOUR MONEY 4 YOUR BANK

I 1(

POLISHER
domm.ralommoofeMaIMANwww!MMIIIM

ALLEN AID BACON

VIKING PUSS. INC

D.C.REATH AND CO.
D.C.HRATH AND COMPANY

AMERICAN TECHNICAL SOCIETY

SIMON AND SCHUSTER,INC.
CNILDRENS PRESS
ALLYN AND BACON
MACMILLAN PO. COMPANY
SCOTT- FORESNAN 6 Co.
BOUGHTON-MIFFLIN CO.
SCOTT-FOREMAN A CO.
HOUGHTON-MIFFLIN CO.
ALLYN AND BACON
ALLYN AND BACON

STECK-VADG1M COMPANY

CHAS.A. BENNETT CO.
1.AIDLAW BROTHERS

AMERICAN BOOK CO.
HOLTAINERART,WINSTON

HARCOLIT-BRACE-JOVANOvICH
.. ii ..

SCOTT-FORESMAN 4 CO.
SCOTT-FOREMAN AND CO.

SCOTT-FORESMAN AND CO.

SCOTT-WEISMAN 6 CO.

SCOTT-FORESMAN AND CO.

BENEFIC PRESS

YLLINOIS BANKERS ASSOC.
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1972 2

1962 7'

1271 21
1977 34

1971 28

1961 6
1970 2
1973 3
1968 28
1963 37
1976 10
1972 12
1972 12

1969 5
1971 2

1977 5

1971 35
1968 28
1979 26
1976 47
1976 47

1972 5

1972 5

1977 9
1977 7
1977 14

1977 14
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CORDED

1968 22

1957 2

olOPIOoffIreto

O

UPDATED LISTING OF BOORS ON TAPE

IN ALPHABETICAL ORDER

"1"r"r"." _fi "II. 410.0.



A HISTORY Of THE 8.8.1877
A NISI. OP INS U.S. (OR 9)
A MIST. Of TIM U.S.T0.4117
AC ELECTRONICS
ACCENT 011 SCIENCE

ACCENT OW SCIENCE (05 5)
ACCENT ON SCIENCE (700
ACCENT ON SCIEIICE

-I1.UE SE.ACCENT ON SCIENCE - 3rd Gr.

ADVDM.IN ENGLISH LIE.
ADWO.IN AMER.LITERATURE
ADVEM.OF HUCK FIN$,THE
ADVENTURES FOR READErSal
ADVENTURES IN WRECIATION
ADVENTURES IN READING
ADVENTURES IN READING

AMER.GOV.COATINVITY/CHANGEAMERICA IS

AMERICAIITS PEOPLES 16 VAL.
AMERICAN CIVICS,31ID ED.

AMERICAN DREAM,THE (ORIGIN
5-1877

AMERICAN DREAM-CHALLENGES
AMERICAN oRE4m-CHANGE'S

AMERICAN DREAM-VISIONS
1970

AMERICAN GOVERNMENT

AMERICAN GOVERNMENT TODAY
AMERICAN HISTORY

AMERICAN RISTORTATH ED.
AMERICAN LIT. ENGLISH 3
AMERICAN NEIGHBORS
AMERICAN NEIGHBORS

AMERICAN SOCIETY
AMERICAN SPIRIT,A

AMERICAN WAT,TRE
AMERICAS HEFITAGE

ARRIVALS A ROC 4 LIT. PRO
ART: CHOOSING 4 EXPRESSING

ART:DISCOVEEING 4 CREATING
AUTO MECHANICS

AUTO SERVICE AND REPAIR
AUTOMOTIVE ENCINES,6TR ED.
AUTOMOTIVE MECHANICS 7TH
AUTOMOTIVE MECHANICS,7TH

AUTOMOTIVE NECHANICS,STH
ED.

11107.1. CATALOG

9011LISSIA COPESIGHT

SCOTT, FOSESHAN A CO.' 03
GRASS RIVERSIDE CO 83
BOLT, VEAL.

13WATNEIT EDUC.SYSTEMS 78

ao
,a411ILES RUSSELL

CHARLES E.MERRILL CO.
CHARLES E.MERRILLCO.

83
80
SO
80

RARCOINEBRACE-JOVANOVICH 79
HARCOURT-1RACE-JOVASOVICH so
PENDULUM PRESS

71
HERITAGE ED.

79
HARCOWP.BRACE-JOVANOVICH SO
RARCOURT,SRACE,JOVANOVICR SO
RAIMOURT-ERACE-JOVANOVICH 73

BOUGHTON-MIFFLIN CO.
SELLAND HOWELL

RARCOURT-BRACEJOVANOVICH
HARCOURT,BRACE,JOVANOVICR

SCOTT FOREMAN AND CO..

SCOTT FORESMAP AND CO.
SCOTT,FORESMAN AND CO.

SCWT,FORESMAN AND CO.

75

82
79
79

77

77
77

77

HOLT,RINEHART AND WINSTON 79
SCOTT-FOAESMAN AND CO. 80
NARCOURT,SEACE,JOV. 82
FOLLETT PUB. COMPANY

83
MCGRAW HILL

79
MACMILLAN AND CO. 78
MCNILLAN COMMIT 80

AMERICAN WOK COMPANY
FOLLETT PUS. COMPANY
BOLT. INERART,WINSTON
GINN AND CO.
HARCOURT
SERUM PRESS
8ENEFIC PRESS
GLENCOE PUS. COMPANY
GOODREART-MILCOE CO.
*MAW-WILL CO.
MCGRAWM/LL BOOK CO.
MCCRA-HILL BOOK CO.

MCGRAW-RILL BOOR CO.

PAGE I

78

82
79

82
82

77

77

80
78

81
73

75

80
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mu
ST

14

ST
sr

6
4

59
ST
7

AT

8T
sr

25
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ST

72
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IT
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ST

39
IT

49
BT

BT
19

19

25
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24

DT
IT

IT
7

IT
ST

ST
ST
UT
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WW2 A EDO. A Lit. SRO
BE, .0 au motwomo so.
BASIC COALS Is SPRI.. (SGE)

BASIC LAMM:WAGES & MEAN
INGS

BASIC LANG.MESSAGES AND

BASIC OXYACETYLENE WELDING
3RD ED

BASIC HEADING I

BASICS
BE A SETTER READER

BIOLOGY
BIOLOGY

BIOLOGY WORKSHOP 3
BIOLOGY WORKSHOP I

BIOLOGY WORKSHOP-2
BLASTING Orr:NEW OPEN NWT.

BUILDING BRIDGES
CALL OF FREEDOM

CARDWAAD SEA,T1l!
CENTURY 21 ACCOUNTING

CHALL.OF VIRSHOH.H.SUST
CHALL.TO SCIENCE.MT,SC.
CHALLENGE AND CHANCE
CHALLENGE Or AMERICA

CHALLENGE TO SCIENCE -GIN.
E

CHALLENGES TO SCIENCE-

CHALLENGES TO SCIENCE:
CHALLENGES-100E8
CHEM. 4 TEE LIVING ORGAN
CHEMISTRY $OD.COUISE

CHEMISTRY-AO INVESTIGATIVE
CINNAMON PEAKS

CIVICS FOE AMERICANS
CIMI.41T. AND SOCIETY

COmmUNITIES,TODAY AND TEST
ERDAY

I

COMMUNITY 6, SOCIAL NEEDS
CONCEPTS IN SCIENCE,3ED
DATALOG FOR TIMETOUCEERS,
DC EISCTIONICS
DREASSTALKESS
DRIVE RIGHT FOR.SAFITY
EARTH AND BETOMD,TVE
EARTH AND ITS PEOPLE

SEDIA CATALOG

FOLISEIR

'moon
Mom miasmas
wow RILL

HARPER AND IOW 110011 1

own AND 1061,P0

MIELISOSES

.1.8.LIPPENCOTT
JOHN WILEY AND SONS
norms HALL CO.
SCOTT NCO.
SILVER WIDEST COMPANY

CLAW BOOR CO MANY
01.00E NOOK COMPANY
CLOSE BOOK COMPANY
SCOTt-YORKSMAK AND CO.
HARCOURT
RAND MCNALLY CO/MN'
TIM ECONOMY COMM:
SOUTHWESTERN PUP. COMPANY
ROBERT SOREL
MCC IAN RILL

LAMAR somas
moujussassr AND WINSTON

eicasawsILL. =WANT

I. SMALLWOOD

1112NWAWI1.L,NES.DrV.
SCOTT,FORESMAN AND CO.
JOSE WILEY AND SONS

COMM E. IMRE=
NOOCETWEIFFLIN CO.
THE scam commi
SCOTT,IMRIESSAN A CO.

SCOW HILL

ILACMILIAN POS.CO.

100114.4N PHS.CO.

NAICOORT,ERACE,JOV.
IMED0012 RAIRIS,ETAL
HEATEKIT EDUC.STSTEMS
THE EMMY COWAN
SCOTT 1101003NAII AND CO.

8TECE-VAUGH11 COMPANY
MACMILL411 PEE.COMPANY
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0

LAIRSCIENCE vostssor-a
ECIINCE,IST.ED.

EC. AND FREE INTERFUSEELECTRONIC CIRCUITS
ELEMENTARY SCIENCE0
ELEXENTARYSCIENCE,6
ELEMENTS OP UOLOCYMOUNTERS

ENC.FOR,EVEREDAY MEANING
ENG.GRAMMAR COmP,.3RD

EXPLOR.OUR NATAIST.NEW THEExPLORAORLD RE G.NEARAFAR

EXPLORATIONS IN LITERATUREEXPLORING A CHANGING WORLD

EXPLoRINc AMERICAN CITIZEN-SNIP

EXPLORING OUR WORLD GROUPS
EXPLORING OUR WORLD Kong
EXPLORING OUR WORLD REG.
EXPLORING OUR WORLD REGIONFACES OF AMERXCA,A
FAX AND AWAY
FOCUS ON EARTH SCIENCE-NCR
FOCUS ON LIFE sCIENCk
FOCUS ON Uri sCILNcl

FOCUS ON LIT,VIEWPOINT$FOCUS oN LIT.,IDEAS
FOCUS ON LIT.FoRmS
FOCUS ON

PHYSICAL SCIENCE
FOCUSING ON HEALTH
POOR POR TODAY
MERMAN SERICI CR2-5POUND.IN NIST.,BR.1
EDUND.IN HIST.,BK.3
roUNDATIOSS IN HIST.BE.2

TIM IN HIST.BB.4
TIMIS IN HISTORY,

GATEWAYS TO SCIENCE
GATEWAYS TO SCIENCE

IP')11

GATEWAYS To SCIENCE (S CR)
GATEWAYS TO SCIENCE (6 CR)
GATEWAYS Tr$ SCIENCE (CR 4)
GATEWAYS TO

SCUNCE,STII CR
GEH.SOS.FOR ECON.UNDERST.
GENERAL MATH I

GRSEIAL SCIENCE
GENERAL SCIENCE SR. LEVEL
GENERAL SH0P:woODwoRNING
GIFTS OF PROHIsE

1 '6

*DIA CATALOG

HO KIN=
-COPYRIONT

OIDSE SOCK COIUNE
PNIMMIIIMPONIOMMI.

77OLOSE.SOOK COMPANY
77.OMR COMM
77

FIENT/CE NALL CO. 81
ADDISON..WESLEY 82HEAT NIT .SYSTEMS 78GINN AND iANY 80OINN AND COMPANY 80
MCGIAM.4111.1. SK. CO. 77
MCGRAW-BILL INC.

73IDEAL^ PUS. COMP.NY 76
RARCOURT,NRACE,J0V. 73CLONE ROOK COMPANY 79
FOLLETT PUB. co.

73HOUGHTON smut CO. 72
GLOBE ROOK CO.

SA

GLOBE ROOK comptm
80

FOLLETT SOCIAL STUDIES 80FOLLETT SOCIAL STUDIES 80FOLLETT PUB.COMPAMY 77FOLLETT
80

J.B.LIPPINCOTT
82LIrTON PUB. COMPANY 68FOLLP'T
83CHAU E.KERRILL 81

CHAR' -4, MERRILL
84

HOUGHTON smut CO. 78
HOUGHTON MIFFLIN CO. 78
HOUGHTON MIFFLIN CO. 78
CHARLES 11. MERRILL 81
STIR -VAC GEN CO.

78CHARLES A. SENNETT CO. 77
CHARLES MERRILL

84
OPPORTUNITIES IN LEARNING 79
OPPORT.FOR LEARNING 79
OPPORTUNITIES FOR LEARNING 79
OPPORTUNITIES FOR LEARNING 77HOWARD J. SCHWACH 79MCGRAW HILL

74*Taw am soot co. 83

MCGRAW HILL
83

MCGRAW HILL
83MCGRAW HILL
83

MCGRAW HILL,WEBSTES DIV. 8312TH
ED.,SOUTHWEST.PUB.CO. 81

HOUGHTON- MIFFLIN CD. 77SILVER BURDETT CO.
81HOLT
83
72GINN AND CO.
78

PACE 3

A
IT
13
RI
ST
ST

HIJ SPELLING--40
HEALTH A WAY OR Ianlo
BEATH SCIENCE,ATI GIADE12
HIST.OF THE U.S.TO 1977A14
HISTORY AND LIFEST
HISTORY OF TM U.S. ,A18
BOLT EARTH Saintsr
HOLT EARTH SCIENCEIT
HoLT EARTH SCIENCE

TITIi

SILVER
IN 11131).S.
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1112
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HOLT tune. sc tract-caw AN

HOLT ELEDURTART SCIENCE

HOLT ELEMENTARY SCIENCE-
5TH CR

HOLT GENERAL SCIENCE

HOLY I.IFE SCIENCE,TIACHERS
ST'.

WOW IT IS NOWADAYS

HUNAN NESITAGE,A

I'M FROM MO.,THE STATE
IMAGE
IN SEARCH OF AFRICA
INQUIR.ASOUT ANERAIST.

INQUIR.A1OHT AMERICAN slat

INQUIRING ABORT cruss
INQUIRING ABOUT comas
INSIGHTS, IWIES IN LIT.
INTRO. TO THE SOC. SCIENCE
JOURNEYS,CASCADE ED.

JOURNEYS'S/II:LTA EDITION
JOURNEYS, FINDINGS

KEEPING HEALTHY
KEY IDEAS IN MATH I.411D ED
KEYS TO MUM MASTERY

CATALOG

TOBLISHER

LITTON !WC.CO.
MACMILLAN
FHICIPPVADION CO.

M

48

M

STICK .4=11

VSCOTT,FORESKUI A CO.
D.C.HEATE AND CO.

HOLTaRIERHART AND. WINSTON

SCOTTOONEMAN AND Co.
class AND COMANY
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A
4

?NUL 1/11/

LAID 4 PIM! OF WEAR
LM AND PEOPLINA WILD
GEOC.
a

LAND OF PROMISE

LANGUAGE WILDING
LAPIN AILER.AND CANADA

LET FREEDOM RINC,A.U.S.BST

LET'S TALK ABOUT NEALTH
LIBERTY AND UNION
LIBERTY AND ORION,VOL.I
1.1.FE BIOLOCICAL SCIENCE
LIFI SCIENCE

LIFE SCIENCE

LIFE SCIENCE

LIWESCAPES
LITERA,TURE III
LIVING THINGS
LIVING THINGS

MACHINING FUNDAMENTALS
MAINZ DIRIG0.-1 LEAD
MAKERS OF THE. AMERICAS
WING VALUE JUDGMENTS
NAN AND NIS WORLD GROG.
MAME AMERICANS,1 NATION
MARRIED LIFE,2ND ED.

MATHEMATICS 4 YOUR CAREER
MATHEMATICS,ESSEN.1

APYLIC

MCCRUDERS AMER.GOvERNMENT
MIDDLE AST, THE
MISSOURI

E
THEN AND NOW

MO.SASIC WORD LIST AND
MODERN BIOLOGY

MODERN CARPENTSY
HORN EARTH SCIENCE
NODERN ENG. IN ACTION
MODERN ENGLISH IN ACTION

MODERN PHYSICAL SCIENCE
,MODERN SCIENCE,POIMES,
MODERN WELDING

MOMENTS IN LITERATURE
MORNING CHASE, THE
MOTORISTS HANDBOOK

S

l Z8 CATALOG

PERILISMER COPTRISSI?

NCROINITS, U. 76

SCOTT,FOARSMAN AND CO. 79

SCOTT.FORESNAN AND CO.
3.10ISTON WALCR

83
68

FOLLETT SOCILL STUDIES
83

SILVER BILuaTT CO. 80

cum STARDOM CO.
SOUGNTON MIFFLIN CO.

TON-MIFFLIN CO.
BARCOURTATAL, CURIE ED
J.B.LIPPINCOTT CO.
SCOTT,FAN AND CO.

80
73

73
80
77
83

83
SILVER BURDETT CO. 82

INS ECONOMY COMPANY
75

NOLT,RINERART AND WZNSTON 69
BOLT

80
RINEHART AND WINSTON 77

GOODNEART-WILCOX CO. 77
80

D.C. HEATS AND CO. 63MILES E.MERRILL 72
STICR-VAN MINCOKPANY

74
THE ECONOMY CO. 82
.CHAS. A.SENNETT CO. 76
MOM SCHOOL POS. 78
SELL AND HOWELL (BLUE BR) ' 80
BELL aarsonu. (RED EE.) 80

ALLYN AND BACON
83

CAMBRIDGE BOOK COMPANY ao
STECK,VAUGHN COMPANY 76
MO.DEPT.OF ELEM-SEC.EDUC. 77
ono AND CO.

85
0001MRARTWILCOX,CO. 79
GINN AND CO.

83
D.C.HEATH AND CO. 78-
D.C.RZATH AND co. 78

78

78

HOLTAINEHART AND WINSTON 83
NOLT,RINIMART AND WINSTON 67
COODREART-WILCOX CO. ao
BOUGHTON MIFFLIN CO. 72
THE ECONOMY CO.

80
WIsemen.or TRANSP.
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TITLE

WilleMINARD
XI RAN

INA
PAST

IiiflakANIST.Of ST.
OF THE WORLD

1111116L:=0".NIST.,TIE

NSW EXPLOR.THE OWVESTERN
NEW PRACTICE READRI8,2 ED.
NEW PRACTICE READERS
Book A (4 tapas)8k. F(9 T.)
Book B (4 tapes)8k. G(7 T.)
Book C (5 tapes)
Book D (7 tapes)
Book E (7 tapes)

NEV PRACTICE READERS,IND
oo WORLD,THE
OWE TO GION ON
OUR CONSTITUTION AND WHAT
002 COUNTRY
OUR COUNTRY 4 OTHER LANDS

',OUR FEDERAL CONSTITUTION
OUR PEOPLE,INOULRINC AND
OUR MIN: TIE PACT= NW
OUR UNITED STATES
OUR IFDILD,LAND AND BERT.

Of WORLD HISTORY
PATHWAYS IN BIOLOGY
PATINAYS IN SCIENCI,RANTS
PATHWAYS TO REALM SEMIS
PEOPLE AND A NATION,A
PEOPLE AND CULTURE

PEOPLE AND NAT.,WORID GIST
PEOPLE AND OUR WORD
PEOPLE AND OUR WORLD
PEOPLE AND PLACES (7

,OTUDE
CR)

PEOPLE AND TAPE LAND
PEOPLE OF N.CAROLINA

PEOPLE ON EARTH

PEOPLE ON EARTH

PEOPLE,PLACKS,CRAOGE
PHYSICAL SCIENCE

PLASTIC,TIVE A SITTINGS
PRINC.ef AUTO BODY REPAIR-,

fltINCIPIAS or SCIENCE
PRINCIPLES OF SCIANCE,S1.1

*PRINCIPLES OF SCIENCE,SX.2
PROJECTION IN LITERATURE
READING FOR CONCEPTS -M-D-C
READING SCIENCEIODICIFTS

RISE OF THE AMER.NAT.
RISE OF TINE AMER. NAT.

RISE OF THE ANtR.NAT.II
RISE OF THE AMER.NAT.VOL.2

INreciallimmp Iggamigio.

PUBLISHER

NASOMMT
MISTICI-RALL
PRENTICE HALL. a;
MACMILLAN CO.
sairsa-aeurn CO.
GLOSS SOON CO.
'CLONE SOME COMPANY
=NAM HILL NOOK CO.
MCCIAP4IILL BOCK CO.
MCGRAW-RILL BOOK CO.
MCGEAN-RILL BOOK CO.
MCOMAIF-BILL. BOOK COMPANY
NOMAN-111MA.CXNTANT
BE4RAN6HILL =PANT
IICCIA1111111. IK.CO.
MACMILLAN FUN.COMPAR
GINN AND CO.
OBIS= DIV.MCGRAW-MILL
GINN AND CO.

MACM1iLAN SOCIAL STUDIES
R.J.S.PUNLICATIONS
CION AND COMPANY
MINIM INITN, INC.
FOLLETT
GINN AND COMPANY
ALLYN AND SACON,INC.
CLOSE BOOK o't 'ANY
GLOW BOOK 'ANY
GROMB SE.COMPANY
HARPER AND ROW 77

THE ECONOMY COMPANY 82

EARCOLMLBRACE,JOVANOVICH 83
VOLT-RINEMARTWINSTON 81
VOLT, M:NM S WINSTON 77

NANKIN'S 4 ARMONSTRONG 84
ECONOMY SOCIAL STUDIES 82

SADLIZI OXFORD CO. 83
7TH CIADE,SCOTT,FONESMAN 83

SCOTT,FORRSMAN, 7TH GR. 83

NOLT,IIIMEART,VINSTON 81

SCOTT FORESMAN AND CO. 83
SLOW MPG CO.
PIRSTICIMIALL,INC.
SCOTT FORESMAN AND CO. .

CHARLES E. MERRILL CO.
CHARLES RAM= CO.
SCOTT-10E0MAX A CO.
WEBSTER DIV.MCGRAW-MILL
J.VISTON NALCO

HARCOURTARACE,JOV.
HARCOVRT-BRACE-JOVANOVICH

COPYRIGHT

79
64
83
82
76
74
76

78
78

78
78

78
78

78
80
80
70
83

80

75

84
83
79

77

79
71

81
83

79
79

74
70,-

77

82

77

HARCOURT,BRACE,JOVANOVICH 7/

RARCOURT-SRACE-JOVANOVICH 77
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INDIA =Alm

S. MENEM

AMER.NAT.VOLA
AMERICAN NAT.

S.S. (5 GI)

SCHOLASTIC AMER. ADV.
SCHOLASTIC AMERICAN ADV.
SCIENCE

SCIENCE, GRADE 6

SCIENCE (3 CR)
SCIENCE (4 CR)
SCIENCE (CENT. ED) CR 3
SCIENCE (CENT. ED) CR 4
SCIENCE (CENT. ED) GR 5
SCIENCE (CENT. ED) GS 6
SCIENCE (ELEA)
SCIENCE (Spectrum on
(cover)

SCIENCE GRADE 3
SCIENCE, GRADE 6

IiIirEaNDERST.YOUR ENVI

SCIENCE,UNDERST.YOUR ENVIE
YELLOW

SCIENCE:UNDERST.YOUR EMIR
SEMI -.CONDUCTOR DEVICES
SENSE 800K 1

SILVER TWIST
SOCIAL gTUDIES,LEVEL 17

SPACESHIP EkRTH/EAFTH
SCEENCE

SPELLING WORDS AND SKILLS
SPELLING.WORDS AND SKILLSmann
SPORTSMANLIKE DRIVING
SPORTSMANLIKE DRIVING-6TH
TARGET AMERICAN HISTORY
TECNNICAL DRAWING,7TH ED.
TEEN GUIDE TO HOMEMAKING
TEEN GUIDE,5TH ED.
TEENAGERS A THE LAW
TEXAS: LAND OF CONTRAST
THE AMERICAN DREAM
TO AMERICAN PAGEANT
TER COMMUNITIES
THE COUNTRY

THE EARTH GEOG. 4 CULTURE
THE EARTH; GEOG. 4 CULTURE

00811110DE2
MINSMINMININal.

littscourT° -DEACIP-WORLD 66
DArCOORT-REACITovADOVICB 72

79

PECK. ETAL
79

SCHOLASTIC BOOK SERVICES 79
ADDISON-WESLEY

SO
ADDISON- WESLEY CO. 80

ADDISON.W/SLEY
80

ADDISON-WESLEY 80
SILVER-SURDETT

85
SILVER-BURDETT 85
SILVER-BURDETT

85SILVER-1=MT? 85
ADDISON- WESLEY

So
ADDISON-WESLEY 80

ADDISON- WESLEY
80SCOTT FOREMAN COMPANY 84

SILVER SORBET! CO. 75

SILVER-BURDETT CO. 75

SILVER-BURDETT CO. 75HEATHEN EDUC. SYSTEMS 78
SCOTT,FORESHAN AND CO. 74
THE ECONOMY CO.

72
SCOTT,PORESMAN AND CO. 79

HOUGHTON-MIFFLIN COMPANY 80

SCOTTFORESNAN 6 CO. 78
SCOTT-FORESMAN AND CO. 78
TrE ECONOMY COMPANY 75
?AIRMAN AUTO. ASSOC. 80
NEGE4s-wILL soca CO. 70NAM ASSOCIATION 68
MCMILLIAN COMPANY

80
MCCRAW-HILL SOCK CO. 77
MCGRAW R1LL,wEssTER DIV. 82GINN AND CO.

75

ED. , SCOTT YORESMAN 83
D.C.KEATR CO.

79GINE AND CO.
82

GINN AND CO
82

ADDISON-WESLEY 82
GINN AND CO.

83
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TRE WELD 6 ITS PIMPLE ICE
TRE WORLD 6 ITS PEOPLE SCR

TEE WORLD 6 ITS PEOPLE ICE
THIS IS ANNE. STORY (8 011)

THRESHOLDS TO ADULT LIVING
TIMELESS MACES
TDDITOIMSERS
TO NMI A DIFFEIESCE

TODATS TESEASVISIED
TOMS WO2DS
TRAIL SLAMS
U.S.,BIST.0, US MUM=
u.S.ASD TOS OIVIE AMESICAS
U.S.BIST.ACTIVITY READER

u.s.BISTORT,w0L.II

U.S.VISTOIV,VOLAV
U.S.HISTOST,VOL.V

U.S.EISTORI,VOLUNE I
UNDERST.CEILD DIEVELOPNINT

ONDERSTALECTEICITT AND

owDERMRDNAR MENAVIOR,3111)
ED.

VISIONS AND ISVISTONa

voc.TERJLEMEARLE EDG.
VOC. THE. PLEASURABLE RING.

vocABOLART 6 COMPOSITION
WEB OF MENLO
WELD.SEILLS AED FRAC.
WINDCSANCE

WOODWORKING JOE NOM=
WORLD AND ITS ISOM
WORLD ITS PEOPLE
WORLD 'as PEOPLE

WORLD AND ITS MEL'S.
WORLD AND ITS PEOPLES:
WORLD AN1 ITS PEOPLES:
WORLD AND ITS PEOPLES:
WORLD AND ITS PEOPLES:
WORLD AND ITS PEOPLES:

MEDIA CATALOG

PUBLIBRE11

rialaTICE-BALL
MAID ETU
GEM AND cO
mAcNILLAN SOC.STotags
GINN AND CO.

mAlcoONT,88ACE,J09,

SELVERrOORVETT
SILVIER-EDRDETT

SELVER-soRDETT
=GOON NIFILIN CO.
CRAMS A. RINSE?! CO.
MARCONI!
TEE MEOW COMPANY
OISE AO CO.
CRAMS A.IERNETT
.1.11ISTOS VALCH
GINN AND COMPANY

PIENTICE-NALL,INC.
MCITELLAS POILISBERS
.1.11127011 VALCH
HOODLUM. INC.
DOSOLZARE,21c.
MODULEARN,INC,
MOMOLIAIN, INC.

MODULEARN,INC.
HOMEMAKING USEARCH LAS.
/0221NW-NILL BK. CO.

BOLT, RINEHART, WINSTON 80
College Level,

TUE =MIT COMPANY
AMOCO CO.

SIONN IX. AMOCO CO.

ANSCO SCHOOL rusLicATIows
MCMILLAN COMPANY

AMIR.TICE40.
THE ECONOMY COMPANY
=ARLES A. SENNETT,CO.
SILVER BURDETT CO.
STATES AND REGIONS
U.S. AND ITS ORS.

GRADE 5,SILVER4URDETT
SILVW.BURDETT "1ST OR.
SILVER-MOVE CO.
SILVER -SUNDETT co.,GR.2

AMLVER-SURDETT COMPANY

SILVER-IONDETT,G11.3

COPTETOBT
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Talking texts %00

pro-vide learning tool
TAPING S..TVICES

Taping services are available nationwide.
g-book of around 400 pages may average
25 tapes. Cost per tape is $2.50 until
July 1. at which time, due to rising
costs, the cost will be $3.15 per tape.

Send I copy of your text to be recorded.
Installments will be sent while book
is in process.

good news

POCU5----XEME1T, MO.

"Five years of a part-time L.D. program
just did not seam to be the anawer for
our school and our L.D. children. help
was not available where that needed it
most, to survive in the basic academic
subjects. With the concern of our Jr.
?fish principal, the children at our school
now have help where and when they need
it. He pushced for a full-time L.D.
program at the Jr. High level for the
31-32 school boar."

"When I was hired for the job 44 a teacher
in a resource room, I knew remediation
was too late. I read all about the dif-
foment kinds of programs at Jr. High
level, not finding what I felt was
really appropriate. student's parents
gave me a pamphlet to rend called
11Nimelopmental ay-Passe from the
Franklin County Co-op. As I road, 2
knew this sae the tlIpe of program I
wanted for our school."

We began our program in the Poll of
1931. opening the resource room to child-
ren already identified. Now we have 29
students using the room. The students go
to their regular classroom for lectures,
film., filmstrips, or any other instruc-
tional activities. For reading or written
assignments, tha students come to the re-
source room. The students take teats or
exams in my classroom, as they do assign-
ments, because of the need to revise them
according to their individual needs.

TAPES are listened to frequently for
better comprehension and calculators to
,3717-iS-em in math.

The program has now been continued in our
high school. Our students arc passing
and learning therefore 1 think it has berm
a most successful approach. 0414 major
reason for our success has been the

(MEDIA CATALOG AVAILABLE R)R
Angela Donahue, Midi. Cocrd. Franklin
County Co -up, Box 440, Union, Mu. 63U$4
n4-583-8936

acceptance of this pre gram by our
school staff. Bats off to parents,
teachers, administrative personnel
and pall-time classroom aid that
supports our kids.

Deanna iobd
Lip Teacher

THE OPEN DOON-----

Marsha Barger -
"I don't know
what I would
have done without the 'Open &Aar'
to COMO to. It has bean a help to "
in many ways. If I get behind I ocn
coma down and listen to tiTaa and this
he:ps ma to under/ran." rhe mater:74:
better. When I have any kind of.:
problem there is aluo-..,e someone :a
listen to me and help ne work it

Cindu Slack
"The help I have re:cived at the 'Op,n
Door' has taught me how to became
more independent student. The uAe of
the TAPES have it-pr.:v.1d my readii

skilla as Well 48 ha:p me to fdrpr:..Y
my study skills."

Dale Jones
"The 'Open Door' has helped me a :a:.
The tapes helped me batter underst.:nd
the material I W44 expected to read.
The tutorial support enables me
be able to understand and crimple re 'mu

work. having my tests read to me give.:
me the opportunity to really show how
much I know, Being able to attend a
welding class in the vacatiomal scho.1:
the Last WO years has prepared me
the real world."

Annie Schulz
Tifirelhat the 'Open Door' has rea::
helped me. Before I ca.,. to Woes:'

High and had the WO of the papal,
took me between four and sir hour.; 4
night to complete my homework. N.f...w

with the help of the tapes and the w.e
of tutorial support .hen needed, my
atudy time has been cut to about an
hour. This has allowed me to play vp::
ball and to enjoy extra activitiel ai
still remain on the Honor Ro:l.
have my notes and atudy sheets :n
TAPE and this he :Mad me study for
Costs. The use of the tapes have
impr000d my readin3 skills and ,.-

sion and I now hue confidence in rry.7f.

(The "Open amr" t ;:i7,7niorcd by

Washington ...'ehec,: .5i3triet, Wash;'. .

miosouri)



MEDIA Mara.)

PRLSON iNNICOVENT

inmates Eros the Missouri State Pent-

xeptiary turd ,the Missouri Eastern Cor-

rectional Canter are donating their time

and taunts to servo the learning die-

able.! student. The inmates are vell-

screened and educated and provide quality

recordings:

SCIIM WEN MATED TO

MearIC PRISON

Tha Missouri Eastern Correctional Center

in Pacific boomed the recipient of

somndproal booth to be used for tape

producing as the result of ayi4t Avow

they Suit Won School, Sullivan, him.

The booth will be used by the residents
of sae as they produce textbooks on

tape to be used by schools across the

country. Supt. cfSulliuon Schools,

Janda Tice. stated that Lea Ridge had

the booth for soma time and several

years ago didn't have anytime for it

so they donated it to the school. It

is designed to test hearing in indiui-

duals, but with a ,few minor changes,

can be operable for use in narrating.

MECC stated they ware pleased to re-

ceive the booth and would definitely
put it to good use within the

capped Center.

T:ME TO YEW
by

Panetta Fertig Thompson

(Prison Inmate Spends His Days- Taping

Books for Children)

Robert Villaneuva started reading be-

cause of air conditioning. But he keeps

reading because of people he's, never met.

An inmate at :hs Missouri Eastern Car-

reotionat Center in Pacific, help

a program at MECC design to

l to

assist students with reading handicaps.

He spends his days at MirC reading books-

textbooks, technical mamas, novels,

even fairy tales, onto cassette tape,

giving students with reading handicaps

an opportunity to "hear" a textbook or

enjoy a novel.

"I can't say I started for charitable

reasons," Villanauva said started

a: the Missouri State Prison in Jeffer-

son :ity, because the reading booths

were the only .air conditioned work

stations in the institution. And it upao

an easy way to pass the time."

114

"I'm not going to say it's goiny

help my parole chances either, beea:..1.

it Looks like just.the oppoeito

times. But after I started gettf,:::

feedback from people on the outside

who used the t4pcs, it was a good

feeling. A word of thanks mane a lot."

Wi
rann:l17142tretnintigqtblin""COU'rlay

back in 197;. alt recorded by in-.area

at the Jeffer.:on City Institution.

Row eh' Franklin County Cooperative

is a sam;or supplier of tapes rhrouhour

the United States. Viltaneuva's desk

varies in Content from chemistry to

auto mechanise books. Be names his

favorite subjects for narration, oo

literature or history. Although rho

hours' are long and the pay from the

prison little, Viltanouva feels he

helping others to help themselves and

thus succeed in life.

(Reprinted with permission fr.-r! the

Tri.COunty .rournal)

A Happy
Student
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READ-ALONG TAPES AID LEARNING DISABLED

TYPE OF MEDIA: C-60 Cassette tapes

MEDIA CATALOG: $2.50
1000 ELEMENTARY, SECONDARY AND
CAREER EDUCATION BOOKS ON TAPE

fr
MEDIA DIRECTOR: Angie Donahue

COST: $3, is per tape

SOURCE: (a Non-Profit Organization)
Franklin Co. Special Educ. Co-op
Box 440, Union, Mo. 63084
314 583-8936

DESCRIPTORS:

Ineredue:; learning, retention and aids the student to become more familiar w:th

the printed text. This enables him to develop at better altitude about' himselt,

his studies, teachers and peers.

Read-along tapes provide immediate improvi!mt.7nt, up to 60% in many ca ,o! Th
student makes excellent gains in reading compared to previous levels tit perfotmance,

PRISON INVOIEMENT:

Inmates from the Missouri. State Penitent l.0 v and the Missouri Eastel Ii col rect 1011.11

CIt4ilt,tn in Pat: if ic, Mo. .or.- don,it 1.tltj t t ime and t al etits to serve 1 he 1.4.,st 11 mi
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"ICTICE To Dam= Theivituu-s
OMCZNIVSERVICZSMILIIAELE

CAPPED
HAMANIAMS,AMIDSENISIVIIIMAPOg-

120=501,10/0VCIMNr

The Boards of idUcative a f flu Un4onli-Xl,'
Washington, Ascii/talismanic Valley), Nov
amen, St. Clair &Moan SasconadeCo.

Strain-=4;s, Aswan:kg. a-n, Rica-
woodr, Hermann, Bourbon, Spring Shvf and
Lonedell school districts hove the ram-
ponsibility for providirw free appropriate
education for every hendicapped student

school ;we residing in their respective
istricts. The following special services

are available to resident students at
both the elementary and secondara lewd.
and resource rooms for students diagnosed
in the following areas:

t. Educable Mentally Setarded--Those
students mho era capable of academic,
social and vocational training but
require specialised instruction to
realise swim* shill development
and meaningful integration into
adult society.,

2. Specific Learning
Student* hawing a disorder intone or
more of the basic psycholegical
processes involved in understanding
or in using language, spoken or
eritten, which maynmanifeet itself
in an ieperfect ability to listen,
think, speak, read, write, spell,
or do mathemotical calculations.

3.

1

Behavioral Disorders -- Students
that cchibit one or more qf the
following characteristics over an
=tended period of time and to a
marked degree: Difficulties n
learning not explained by intel-
tactual, sensory, or other health
factors; difficulties in inter-
personal relationships with peers,
parents, arc? teachers: general per-
vasive mood qrsoimmingras or de-
pression; and tendency to develop
physical symptoms, pains, or fears
aseociated with personal or -social
problems.

*40

*AP

NEWSLETTER
Volume 5, Its.1

Spring, 196f

4. itemedial =Vs and Language Therapy--
Students speeds or language
devietas ea for from other individuals
in a 9T that it calls attention to
itselh interferes with communication,
or adversely affects the sakik-image
ri,P, the student. le the Waehington
district this service is available on
a before schoollms14 also to those
attending private or parochiul schools.

S. IL Severe Language Disorder class is
offered by the St. Clair district.

6. Secondary Students are Waved pre-
vocational and work study option.

7. Physical, mcupationght therapy, special
transportation and homebound instructi..-n
arc available on a contracted basis,
with a doctor's prescription. Other
contracted services include those out-
side the district when a student requires
a programs outside of their hors district.
These services are provided Atm of
charge to the parent as prescribed by
federal and state legislation.

S. A soviets educational evaluation is
available for all pre-sehaol, elevess-
tary and secondary children who are
suspected of an laucatianal handicap.

The following services are available to
the datricts through the Franklin County
Special Education Cooperative:

9. Hard of Hearing---Stidents whose hearing

is Impaired to the extent that language,
social and/at academie development is
restricted to a significant degree
educational l41. generally, eligible
students exhibit h e a r i n g loss in a
range from 40 db to 60 db (ISO).

10. Severe Behavioral Disorders (Chrseafiel)..
This program servos severs behaviorally
disordered adolescents that cannot be
accommodated in Assisting behavior dis-
orders local educationist agency program.

11. PinocchioA primary Behavior Disordered
prognan, K-3, is being oAferird in con-
junction with Four-Countynentai Health
and franhlin County Special Education
Cooperative.
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4.14lifyau have am, questions ragardiqg the
services available, apeeay contact Beck,
Schroeder, Union R-ila School; Mach W440841a,

Vitaalthsrtan &h001; boom freter, Pacific
(.derma= WE lee ; Alison Smokes New Hawn
&amyl; Joan litaapall, St. Clair School;
Jones Tice, Sonia= School; Vermin
Wagoner, Lanation Schaal; Paacto Wyly,
Strain-Japan Scheel; Cathy Latmeyer,
Gieceneste Co. R -ZZ; Patrick liolatiji
Anaconda Schaal; Albs Roblinflit R-It
School; *abort Skgferd, Rica School;
Christopher Arend, ..ores. Scheel; Shelly
%Wiese, Belorben School; Terry COMM,
Siersre abet S> at; or Bechy Schroeder,
ftenhlie County Specie/ Education
Cappenatisa, by callieg the respective
school sarperintemlenVe Afficas

AVIU p
..L9-

riAla see &

Lk%
at oeT.a. laza a 1'ecamosuc.,

$;14048109 aoliaatap, eapo-alenca An "a 11444

vac comidicheiche 0,L.n.hcria,c 0./.

Seemaices, Ovum R-Abr dia riegectibt
ihafaMios daunt" dart:14204 amie. las
a lat a it .34#41Asuligs, 411. sada do a&
?it. ,at aje at to Ca-up haa sac e. the. cam-
siAnzeass 4 444. Zito Axis pcusdalmfe- Apc

eras cis
tofie44. 4. adafajw,. Za accept

cusi dos maoi Critafidd. 40s>

yicadi dedempidevos. amito Aar -tic CaNia
j can Sa 4afannesi la 4.4 candap

%Up aplaz. valid* to
41% maAs

ids dank pc4404'4.
ta ea ul& loot haw 4reardi triaLt aria

pagostia, cap hatis chne
Viati4 ose maw "Ala ve. &dn.'

Jidaached out mesa

Rear Sairiaacceen, D4,12014"
12-AY liveafidia eatunZsa ea-op

Spa:0cat SaymaiLma

cox ado IR.?. (pwn; *,0., ,t.

acaaAi
4mtrei
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Announcing...

KNOW It.PE TO FILM

CBS from Nato York found a unique story

about two.groups of people who are

helping each other, but who never adet.

The story is about inmates from 2

Missouri Prisons who are narrating

textbooks onto cassette tape and through

cooperative efforts are providing

these tepee through the Co-op to schools

all over the United States.

The film segment is being prepared for

the new CBS news program entitled, "The

Anericeo Parade" to be hosted by Charles

Euralt. The series will be similar

to CBS's 60 Minutes, but not geared to-

ward investigative or international newa.

The show will air at 7:00 p.m., the

latter part of March or April. The

production crew filmed in classrooms in

the Union area as well as interviewing

a recent LD student who is now exper-

iencing success in his vocation.

SLICE-TAFE PIETATATICti

A slide tape presentation is being pre-

pared with participating school districts

which include Washington, Helen, Pacific,

St. Clair and Sullivan. The slides will

include BD/LD Resource Roams, let

through 4th grades, L-4 E.M.H. classes,

Speech, Educable Mentally Handicapped

classes, High School L.D. classes and

many other special programs.
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Burrsarurs ARE FRET.

by
;allye Pilliod

The Co-op sponsors a pregramfbr adolea-
dents who have had difficulty having
euocess in school dkee to behmior preblemo.
This program is aalled Chrysalie '14 New

"Beginning". This names acmes from that
stage where a butterfly is in itg cocoon
developing into a butterfly. As one who
has been involosataith Chrysalis since
itg beginning, I an happy to write of
it4 ,progress. As with any new effort,

- chrysalis want through many growing paint,.
The Chrysalis staff and studente are all
feeling that today's Chrysalis is a good
place to be thanks, in part, to those
growing pains.

Zaday Chryealie is a good place to be due
to any factors. We are located in a
lovely store front building at 530 Rwy. SO
'set in Union, Mo. This is a much better

Ir5tnosphere than some of our previous lam-
tions. The staff has become a stable and
solid unit. Students are younger and more
open to Marine help (12.13 is an optimum
age) . The aoademio program has boot=
effective. Outings have &worn, essential
to students' behavioral and aaademia
growth. All of these fact:Ira and an
exciting program this year have helped
students meet expectations set before than.

.students began the year with a two-day
overnight experience 02 Greensfelder
County Park. This experience set avec-
tations for the students. One expecta-
tion taV4 fbr students to become a pocitive
helping team. The second expectation
was that Chrysalis would be a challenging
experience, and students were expected
to meet thews challenges to reach sworn.
These expeotrtions haven't changed,
regardless of whether students were:
canoeing the 12-Point River, taking a
Friday vetting teat or participating

a Fbeitive Pear Ora:, (problem
t_61ving AUcustion)meeting. The high
expectations ofatudents has paid off.
0014 student oho has been in the program
since ith beginning beamee no isn't
a quittett, eradiated from Chrytalia in
December, has, a levek stay Job with
zinion School District and is conei-
daring furthering his education. (W
arise him continued auecesa in h.a poei-
ties? endeavors.) The remainder of
:he atudete have a poaitivo wowing
jroup, as indidated by their willing-
'wee to help with County rer-Jiee Groupe,
..ch as the Red Owe Blood Drive.

'VW

(3)

The new sexestotnemdees to be very
rewarding also. Students have already
participated in the rum Prograwat
Missouri. State Penitentiary. Tito students
are having great successes as they
experience the tnansition phase of their
Chrysalis experienos'and prepare for
Chrysalis graduation. Other students
are also jUnationingr quite prodeatively
and the staff &mare gra:sake-ass
before May 18th. TO insure all stu4;nts'
aoadeedo and behavioral growth we will
oontinue to have several adveeture educa-
tion and Career education outings scheduled,
as wail as life skill and building exreri-
ewes. The Oaark Thai L,

Mushroom Cave, and each
Chrysalis day will be
uniting with many
challenger', for the
Chrysalis Rids to meet
with success.

EZ-CORYTCT Tells
Students:

DMZ TO STOP AND TRION:"
by

Tam Seaver

He stole something, got caught and spent
the next winter, spring, summer and fall
behind bore. Leopard "Dan" Braddock was
telling his story to nine students at the
Chrysalis school, located in Union, Ma.
The school operated by the Pranklin County
Special Education Cooperative is designed
to help students with behavior problems
maks their way back into the regular school
systems of Franklin County. Leonard
told his listeners that if they vented
to stay out of prison, looted to have jobs
and families and freedom, that they
should start taking "positive actions".
They should decide what actions are
necessary to get the things they want and
then take those actions. Leonard related
every aspect of a person's lite once they
are confined within an institution and how
it Is to survive in a totally destructive
society.

Staying out of prison means that a person
has to "stop and think", he *aid. Ns told
the students that they 'Mold first of all
think about what to do to get back into
the regular school system. They should
start by behaving in the classroom. "The
things that you do now will control what
you do later on in life," he said. Little
things like breaking windows Lead to
other things, like going in the window

(Continued page 4)
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fbjheo you break. Thth95 1544 to bigger
things. Leonard told his listinere how
ho regrets the gi lost by negative
attitude. end it was only when he becane
involved to helping the hsndtspped by
transcribing tstia10 Into braille 'and
working with juvenile affendisri, that he
nined cos. positive attitudes. øte
ftøal words of visdo were, 't just
hope other youngsters don't bsvu to
experience 5!E begin 1tvtng.'

(Reprinted with perLssLon hoe
The Missourtan)

- 14R1M T*idy

\. I kIT m. Co-øp
prewitly has six children
in its cleaarOee foi the

(--IrI1 iaired. The ciItldrffl

7mw all jwrf. of J'eonhiin e*y wth
child m4v fmw a. for ,y ..

Crawford COimt. Th chi Ldrai re in
age - six to eleven ra of agr
with henri, louis thet vera .froe r-
at. to profowdl df. 41! the children
are .asnatrie1 in art a physical
f'1$MOtIOTh pith their TieJ peers.
Five of the .tudenta are also eninetrcoul
for awi of the Lwic.ic aibjccta.

Thi for the fr.t tiui. en aid.
is iwiag aign lai. i; the regular
cZossr to a**1m w profoisIZj
dstf child to be ensnatreni,wI The

of this atislè* ore also
lenrni ain loivegs with their child
to Ps.Zp In. coejnrshens;on of otullga.
Zn the clswooe for the henri, iapiu.rai
the chil*a.s Zwarn the apseh, ZarWruaga
oi r&p .InZla ,w&.d for nun-
str.enür. The lntcnt of this
"ito v*p h CIR*d pith the lavi.zgc

14 to wbla &iaThe to rstsrn to
their hoes achool diatrict.

L48t ysar *1.. intruthzctipn of a

into the haorirg iapalred cIas.-
vooe. Esen the er.at Child gets to
.i3i on cowtü alpIwl et es .

the Cenputer. The older childron are
lcornilw the nug of the parts of the
cLaIutor end hoe to opsmto it. Theg,
too, get a chenec to po,j a;arplc auth
mxi read &r ga durirrg th. day.

a

Dr. P4,ii.ø'

thea .r7.j s s.enisig and ':tq-
prsgz'I ffcr.4 bp Four C.w
FIZh Sar.'i4,', Iu,,, hae trZed
j, :tii *COQ'2d ear. It

e.',tw Jr 22' thi4ram £i eight aL'er-
f:'4 &h.'o1e. Cix ., se aohool.0 w.

zJcZiiz C-unty, i'4.1uding

Xe-.. Navii, Sull2n, Eeafort, Zit.:
'Vantra. ie also ir.

'n Elenea'ztary in S. Charles Co.ej
i Claude 8r,m ntu'j in Liauwn

1'..r.actthio ,itilaea w,wri,fe.sionai aifre

t4' wtth ehib'ean in kiidui'qarer.
t1u-h third prods .thc are havueg
Ze.wioral, etior.L or Zearninp pr-

nas. The aii.i5 are selected for thdr
'wzZ wth and ability to help
'!4rn -'ress fejU.ras and ideas.

e ir.cohio prO2 1.7 I1.
!'y Four Ci i-.

!!salth Servic.,
:. thr'ugh he
F2vn7cin urj Cô-,c, ''
th,h servcs ac the '- L?,

0 fiQ.i agert. Fc'r

r,r: if.arron
'. Denise Fcndr'n ?3-110Y.

Az. cdg.. - id.
4 p1O(C44aZ.& 745$1

oO1&#
e4d4WIL .T.4& ia& otef

w 4it I4(d. 4J Ø5.
ed&. .6 'ckz.i. aart piaaeaL&.
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L Rittor

V 'It'. iwd to ew rith the
eagLw &th.n ou a'a aw'n'wtdd b

a Lun.h of tw4eys." That uainj ie ens
i,Ch which ws _ au fnZiar. I
zwy snough to be rkrj vCth a 'tiunoh
of agise so king pwt of thC-cp

has been a uerij ahailcnginj expcae_
i4moe for RW.

The teen is ocrçoesd àf isrc of. varied
.x'ri.tno., sb4o.ztion and baakgrowul, bet

ai io so de4katsd to taak tt when
w ia a ahil I feel confidant that our

Z.ion revais tat4 that can aii#

kZp that ohild.

a of ua looks at the .,hild froir our

GW' par c4lzr ar..a of cxpsrtias, milP&g

the ta for tidEit of inf'rion
.zn get. Thei .za ,har,r cur observe-

:O,.D, b2ntOr1flig. The en.u'gj that

cc through one of our staffinga is

c.t,it1 ng and stis'.sZating.

- key to our aaioaeaj is tht ca.,h r,f

u. 'n the Cc.xi 'za a ao for Zaaninj
cJ 7iWir?j and jat t'; niro'.*nt
i.. 4o apportve. Tha sntkaiaar, tha;
abowda rJn.?ratca itcalf oontantly.
hss ar just a few reasono thy I

a. priiud to be a part of the Co-op ten

S$$$ ES11 1} SE $$
byRien.

Hi I'm jrna, tbe girl with tho figures-
budget flgea t1t is.

At this rticult tizL3 cf the arain
is at time trøous, 3i thva are tise
when JVA3 only tpa that * rrtar a3.l
the rgulatkaa that apy to various

srs. It is the ti o2 the year then

are rking with the ot get,

..ying tO 2p on top o this o that

aunts not their aUomt
axI 4so n vu are tryirg t mha end-

nnta to 1Iptication, gi'iing insights

to nv buuts be pcd for the
sirq yr ctwi what have von. 1t tIu

evexy u4 dzeer gee thmgh this.
Ibe real th3t mtteri to ne is that

In sr.c sl1 y, nuny iras thit I

nev see, I y be helpini SO child to
help thaiel tlac*iIt like oiui

Cii1 titro tt 2 in ir

sctwlo. In th3 tr.d, this is it it is

All JOUt, h$pi.cij i.&r, iors t be able

) help tbi2vos ar4 ,a a rcilt they

will ha.. -..ppier and nro iulfill

1 ive3.

V

rr.

-
4eip Laat? d

d 44
e.m'7ps. ctdc. 49 aisdji hi tkdP
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,hanstlerne

The Clinic Secretary marks closely with
tha rest of the ...link staff &witty the
entire evaluative Dreams, frog/ the time

. we receive the vekftreal until Ma file
is clamed. The referral is initially
screened by the secretary to sea that it
is complete and she confereivith the
stmelinner that seem to be as, le
in come cages. In our dealing with each
case, me keep in the back.of our minds
coeplimme with the tasehile striving
to give the optimum evaluation. We try
to accomodate parents and school per-
sonnel in scheduling ewer re/scheduling

appointments, in the interests cv best
serving the child, reboot and

These goals necessitate mounds et!
CI;AVERWM41 Whin tinge appointment

letters are mailed out In
Information about amessaltant

aprointments mods, mimed, reacheOuled,
as mall as arrival of &Oyes reports
all needs to be communicated to the
clinic OW, boohhaeper, and school
pzrsonmol. Information regavding
status of each case ha.; e be readily
a/eatable to pose on to anvons invoived
in the ewatuatists.

The clinic secretary alma coordinates
the different parts ref the child'a ausa-
motion and incorporates them into the
final report. She tries to determine
if all of the evaluative information is
included in the report and that neaded
follow-up eas done. This is another
area there close communication between
all parties connected with tha child is
crucial.

Fertunatetsh we have a marker, Terri
eri,ffith, who volunteer* her time to

(' %alp score tests, Stich can ba time
consuming, and generally attend to de-
tails during each trot doe. She also
prepereefoiders for each new child and
ormanisme the paperwork is.uolued in this
process, which is atai' timwuconsuming.
The work des dose frees up the wmminers
to do their all-in... -Cant evaluation
and allows the eecretary to km, time
and space to handle the all-important
aJtaile involved in march case.

Comeasicsvtion and sharing of information
are essential to the imacceseful opera-
tion qr 3us &cisme:sties Clinic. It
glees me all *feeling of pride and
satinfactien when a child ahmPs in many
01130111111 despanatels needs help, Is appro.-.
priatel diagnosed and wean dons OW
part so the dull is appropriately
pieced. It slakes the esaunds 4f iever-
work seal worth while. Aar team
with all its inconsistencime
inefficiencies, and botheremis data;
has wedded we to serve to the-best of
our abitits. &hide me think is pretty
good) the child, the echoed, and the
coseessity. It's a goad feeling:

'env lamas=
by

00 Carole Yard

This is my first year at
the Franklin County Special
Education Cooperative aid

I Calf pleased to be a member of its
evaluation staff. The residenteW
Franklin County School Vietriats and
other participating °Awl distriate eon
be proud of the seroices provided for
their children. The evaluation process
ie as comprehensive and thorough as I
have seen in my amity years in the field
of special eduoation. I have been
impreeeedby the deep ooncern for eaah
individualchild and hislher Armi4
that is part of the evaluation process.
All members of the staff are dedicated
to solving the at tax perste that is
presented by each ohild who is having
sohoql related problems. The goal is
not onZy to identify what those pro-
blems are, but also to help the whoa,
and families findanye to make learning
easier, more successful promos for the

rmis weaszehorm

13X SEEDS Cr LEARNIPii WILL SLOE/Sal



by
Linda gall

1,..et of secretarial reeponsititities
consist of working with the Director of
SpecLai gduaation. &waver, on Fri:days
I work in the Co-op.

r assist the Clinic Secretary in typing
reports, °losing out files, mailing
letArre and filing. In other words,
little miscellaneous fobs to help finish
up the week.

;ie all have "high's and °Zoe paint., in
our live°. Many of the people we see
hays lesser experismad a really good
day. Some of the children we see have
never experiAnund the simple routine
thing. most of us take 10- granted;
like tucking our children in bed with
a hug and kiss, having plenty of food
cn the table and the proper clothing.

r4;If we can give just am parent hope
and a single child guidance, than our
scrwimes flaw like" work schedule
isezmo worthwhile.

CO-OP SUIT

aiwAv Schroeder .Di actor
Eddie Doerr Psych-Eaamincr
Les Ritter Psych-Euaniner
Carole it'd Paych.Eataniner
Claudia Shelton A. Secretary
Janet Kerns Clinic Secretary
Linda Molt *Clinic Secretary
Myrna Riechers .Boohkooper
Angie Darsahust.....Malia Coordinator
Terri Griffith . Volunteer

GRIM'S STAFT

Ittallus Pilliod

Judy Peters
Larry Janda
Gerald balker

...reacher

...Tischer
Aide
,.lids

Me OF MILRRG

Trudy Oberbeck .. Teacher
Pat Tager Aida

PINZO2a0

Denise Fendren..Progre-zt Coordinator

to,

--C LZI LLIZI La4
149011

Hooka On Tope

World Neighbors-MacMillan Zub. Co., c. 1983
Journeys (Fin4ings)-Narcuurt, araee, Jovanovich, c. 1982
Science-Sibrt, Foresman & Co., (orb Grade), c. 1984
American History-Follett, e. 1983
Life Science-Scott, Foreman & Co., e. 1983
People and Culture-The &anew Co., c. 1982
The Earth and It. toople-MacMillan 20.1 c. 1982
Teen Guide (5th Ed.)- Webster Div. MeCrhw Hill, a. vmEr
People On Earth, A World Geography (7th Grade)-Scott, Foreman & Co., c. 1983
Gateways to Science -McGraw Hill Book Co., c. 1983
People and Nations, A World History-Harcourt, Brace, Jovanovich', c. 1983
AMSCiCAU Dream, The 2nd Ed.-Scott, Foreman & Co., c. 1983
EMny Americans -tine Nation-The Economy Co.. c. 1982
People and the Lend-Economy Social Studies, c. 1982
Latin America & Canada-Follett, c. 1983

These are just a sampleof the many textbooks offered on our tapes.
e

2-2

(7)
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MEDIA NEW UPDATE

( 'TAING SERVICES

Taping seivices are available nationwide.
A book of around 400 paps may average
25 tapes. Cast per tape La $2.50 until
July 1. at which time, due to rising
costs. the cost will be 03.15 per tape.

Send 1 copy of your text to be recorded.
Installments will be sent while book
is in process.

- ---ill 1T, AIL

"j w. soars of a part-tissel..b. program
just did not seem to be the answer Jor
our school and oar 1.0. children. Kelp
sae not available where theynemAed it
...t, to ~wive 46 the basic academic
sutjecte. Ilth the cencsen of our Jr.
/Ugh principal tha children at our school

(2nos. llama help;here and when they need
"'it. lie pinhead fara,M1-timme

at the Jr. High level for the
11111=hool year."

"WhanImas hired for the job as a teacher
in a resource roam, I know ramediation
was too tate: I read all about the di f
/went kinds of program at jr. Nish
levet, not finding that I felt sae
reallyaggwopriate. A student's parents

pamphlet to read called
SastleilropIntal Sy-Pees' from the
Franklin County Cap-op. As I reed, I
know this wa the tape qfprogram 1
eanhallifor our school."

"We bogon our program in the fall of
1901, openimig the resource ro to child -

ren already identified. 'Now me have 19
students wing the room. Ike stvdents go
to their regular classroom for lecturse,

fame Alimetr4s, or et other instruc-
tional' activities. for roadii,g or written
assignments, the student& come to the re-

f.mource ream. The students talcs tests or
seam in my classroom, as they do assign-
merits becomes of the n reviseesd to revi them
accor4og to their indWidual needs.

roes are liatened to Jsrequentlyfor
gaiir comprehension arm calculi-tors to
arEggin in Ruth.

The program has nom been continued in our
high edemal. Cher students arc easing
and learning therefore 1 tPink it has been
a most aucessoful approach. Chid moior

reason, for our success has been the

acceptance qf this program by our
(=hoot atoll. Bate off to parents,
teedhers, administrative personnel
and Aill-time classroom aid that
supporta our kids.

&onesTomLb Teacher

THE OPEN DOOR-

Marsha Re nIgnr -

"Tdon't know
what I would
have done without the 'Open Poore
to come to. it has been a ha 4p to me

in many mays. If r get bAird Ivan
dome down and Motion to tope's and this

helps me to underetand the notarial,
better. When I hdoe any kind of a
problem there is alLuye someone to
lieten to me and help me mark it out."

Oi SZerok

have MOCiVed at the 'Open
C has f-ught mo how to beam, a
more indepenaent student. The use of
Om TAPES have impravedmy reading
skills as well as ho:p ma to improve

mg study okille."

la/a 'Tones
"The 'Open Jove has halpedme a lot.
The tams helped merbetter understand
the materiel I was expiated to read.
The tutorial support enables me to
be able to understamd and oompiete my
work. Maving.my tests read to ma e4004
Me the opportunity to really ehow how
much I know. Being able to attend a
melding alas. in the vocational school
the last two gelechae preparative for
the real world. "

bb:. io Sahuis

"I feel that the tiltml Door' has really
he me. Before I came to Washington

and had the use of the tones, it
took ma between four and site hours a
night to complete my homework. Nov
u«th the help of the tapes and that use
of tutorial support why twsdsd, my
study time has bean out to about an
hour. This has allowed ma to play volley-
ball and to enjoy era activities and
still,renein on the St: nary San. I would
have my notes and etued slusts4put on

TAPE and thee h.lped ms study for my

toots. The uoe of she tapes have
improved my reading skilla and comprehen-
sion and I now have confidence in myself."

(The "Open Door" iJ sponsored by the
Waohington Zehoot 2istrist, WaW-ington,
Missouri)
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POISON INNOLVEMENT

Innate& fros tiWiUmeouri State Peni-
tentiary and the Missouri Eastern Cor-
rectional Center are donating their time
end talents to serve the learning diem.
&bled student. Ths inmates are wall-
screened and educated and provide quality
recordings.

80410 LCMES fCIV4710
PAElac MISCH

The Missouri &eters Correctional Center
in Paeitic beams the voeipiant of a
eourotproqf booth to be used jlOr tops
produairly as the result of a gift Iran
the Sal I ilea Schaal, Sul I hen, Mo.
The booth wilt be used by the residents
of MECC se they produce testbaerhe en
-er 44.1. he used by schools across ths

4 ,eantry. Supt. of Sullivan Schools
Junes flea stated that Pan Ridge hi'ati

the booth :for soars New and several
learn ago didn't haw arty we for it
so they donated it to the school. It
is designed to test hearing in indivi-
duals, but with a few minor charges,
can be operable for &ma in narratieg.
141147. stated they sore pleased to re-
ceive the booth and audit (.4initely
put it to good use within the Marcli-
capped Center.

rm. TO RE'v..,P

Iktnette Portia Thompson

(Prison Inmate Spends His Dazie Taping
Rooks for ChiUrrn)

Hobert Viammassa started reading le-
cause of air aonditianing. Out ho keeps

reading bsoauee of people hp's never met.
pf innate at the Missouri Dearorn Cor-
.cational Center in Faeifia, hatpad to
organise a pVzom at NeCC designed to
assist students with reading handicaps.

He spends his dogs at :art: reading books-
textbooks, teehnical manual°, novale,
even fairy tales, onto aaasette Ave,
;, ::rimy students with reading handiaaos
an oppoAlority to 'hew" a to=ttArok or
enjoy a novel.

"I e.rn't aay I started tor charitable
masons," Wilanclara sail "I et agted
at the itrissora4 Stutz Prison in d'effer-
son sty, because th., reading booths

the only 4;1, WonditiOnvd z.V/4.
....ations in the insti4usion. An.1 4t uas
ern ,*say Loy Pai paild the time."

"Drs not going tc, (toy 9f.ingeto
help cj parola o:tantres eithf'%, muse
it !zeta iika just the appoint& goat-
timaif. But after I" started gating
feedback fivel peopZa wa the out *ids'

who used the tapas, it was a Ora
feeling. A ward of take moo a jet."
Me began by providAqp tqped books to

22 sahool districts ir Ckneil*

baok in 1977, all rocrorepe by *miter
at the Jefferson City Ina:.itutelm.
Now the Franklin County wags:oath:a
is a major eupptier oftiupes throwhoe
the United Slates. Vinammases dm*
varies in content ACM chemistry to
auto mechanics Woke. Be mamas hip
favorite aWeats far narration as
literature Or ;:ist.--)3". Although the
hen.rs aro tong and the pay fns the

prison Zit:le Villaneuva feats he is

helping other: to help themestvas and
ciao succeed in life.

(Reprinted with pormi.ssi--n from the
rri-47,:runty frournalJ

A Rcinri
f:u4t3.;ii

:"laws Cr,slag, o 1. a ifiamosst.
bus Coaleoliowa eantied
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oa."7.1e 9 .osaass
appre=1 mush pas As Pr&
ee. .9 ease anwreoterie. aree Zaps
port le.de an&

5 AGM& used a 431 ale alma apos, 1.4
clawed. 4ses4 Oa &dap Alec aid
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. !Vs= TO IhrlERESTED INVIVIDI441.6
ammo* THE CEM416

HANDICAPPED MA EiSMSLa HANNC4PPED
Of =UN APb younr

ea. 7. Union 2-.1Cl, Angwevela, Boonton
'Amman Lonertell, Mara.= Mattes,
k-111, Nee Hawn, Noe Moven 241, Sao-
woods Co. Richisoods12-7, St. Clair,
Spring Blogf, Strain-Japan, Sullivan C-2,
and *Aire /ton Schaal bietricts are pre-
sently conductive/ a census of handicapped
aryl severely hanticaipporl children.

The esnagge includbe al1 handicapped
children under the age of 21 *hose parents
or ausedians live in one of the abeam-
mentioned sdtool districts. Ilse census
shall include the awe of the child, the
parent ar s asation's nano and address,
the birthdats gend the eye of the child,
and the handicapping condition or con-
ditions or, if such Wu: elation is not
asuilable, the statement 41 or
ether qualified obasevers the child
shell be accepted far the commie report
pending co patent iesdical, psychological
or other recognised asolgestion.

A handicapped child is defined as one who
has a physical, mental or -emotional pro-

0, Jon to such a degree that it would pre-
guent his miff:ceeding in a regular clansmen
wetting. If the child is easpectaid of
hoping each a condition, the school dis-
trict will assist in col/Viewing the parent:et
ma gpiciarss and help in placing the studentin the proper educational program.

Paronts arc:guaranteed the right to

inVeCt MY information that is roltectect,
and access to such information without
the consent of the parent or treasdian
bt an unauthorized individual is prohibited.
lhe districts amantain the responsibility
for the confidential maintenance of this
information and for the destruction of
this information folimeisig the terminationof services for that child.

Anyone :ha has lasostedge qf a handicapped
or suspected hardicappel child or mould
like mire informatice, about the census
should imustact Scchig Schroeder in Union,
Patrick ?delay. in Anacionda, Shat ly
in &urban, Jots* Churchill in Havemorre,
Mangan lagernigr in Lonedell, &Nona Frater
in Storage= Wiley, Alison brooks in New
Haven, Miry kahlfing in Nor Haan 11-11,
Cathy Lakeever in Gascomade Co. 114I,
Akin Akmanell in St. Clair, Terry Cannon
in Spring Bleff,-Premola Wily in Strain.,
Japan, Jame Tice in Sullivan, Alas*
Wessels in iliaihington, or Robert Skfford
in Rich odds. Those people on be reached
at. their respective boards of Airscaticers
01A/ices.

The school districts are particularly
interested 'in handicapped pre-schoolerag.
The districts feel that they are mare of
moat if not all handicapped children now
in whoa:, but not raf children younger
than 5 aoraera of or.

BOOKS ON TAPE

SOURCE

II rifTu order fran our catalog or send a
took t be taped, please send it to the
following person;

Aid. /Ups& gb.lai6e, Araks& eciosekinban.
Osaa4l4neceen4 $pecdaZ edeesbedees Corop
drac 440
Chao% Alla. 63014 (314-513-1930

MEMA CATALOG - $2.50
(Lists 1,000 elementary, secondary and
career education books on C-60 tape.)

COSTSUS

7:50 per tape until July 1, at which
time, due to rising costs, price per
we will be $3.15

Lia

Box 440 Union, M. 6304
(324-.583-41838)

Chairmen. :5121.11:- Ed- Dept-
Wit Ztati: Univerl;ity
Murice, IN 47306
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Tuesday, March 19, 1:30-4:30
Parents

Joanne Butts

ABSTHAC1

fit 1,4 'rt. in i lie TAPP i` (I it(7.1
Tectitiliqa I #Y IC!: t 0 ta, 1'4 rtt, Prciti r )

A desrription uf how on cxisting anti operatinq pareut trai-

ing center assisted two newly forming parent organizations_

(one funded and one unUunded) to provide training to parents.

in rural areas.

Even though Parent Training and Information Centers are

typically located in higher population areas, through effec

tive technical assistance and adaptation to specific geogra-

phical needs, parent training program can and have been

developed for rural areas. The new TAPP Project has provided

a systematic approach, tor encouraging and assisting newly

funded Parent Training and Informatitm t:enters and groups of

parents who are trying t.0 start parent training and informa-

tion programs.

One regional centur for the TAPP Prole-ct has been in existence

since 1979 and is owned and operated by parents of children

with special needs covering all disal?ilities. This regional

center will coordinate the workshop in cooperation with two

newly developed parent prc,grams - one recently funded and

One which is a group of parents that is trying to start, a

Parent Training and inlowation Cents':. Both of the newly

developed programs serve largely rural. area All three

programs make spec ial efftwts to servo minority and under-

served families.

The workshop will use ..,evers.ii iormat:,;

An introduction of the basic technical assistance

mouel used.

A panel discus!,;ion with representatives from all

three parent programs describing the approach

used in developing and impleiwnting parent training

and information.

A cracker barrel discussion with all participants to

- 126



develop new strategies and appro=aces tor svrvtrig

rural parents. We view this as d :Ago way exchange

of information, and expect participant nis

will be useful in future technical assistance acti-

vities of the TAP P Project.

Effective training and technical assistance approaches which

will be discussed through the panel and group suggestions

are: (Copies ' the presenters,' participantst ideas and

suggestions will lie made available to anyone who requests

them.)

Parent Training Approach

Parents teaching other parents.

Training of parents and.other protessionals together

to increase partnerships.

Training parents using the buddy system for one- -

one support in rural areas.

Including vocational education and transition planning

in parent training focus with application to rural

areas.

Creative ways to use resources in rural areas.

Least restrictive environment ot)stacles and solutions

in.rural areas

lechnical Assistance

Understanding the needs of the project or organization

(types of parents, development of training materials,

application to rural .areas).

Prioritizing needs (which are immediate, etc.).

Identifying local and other resuurceS to help with

technical assistance in deveit,ping parent training

and information program.

Delivery of technical assistance through these

mechanisms:

a. Materials and information
b. Telephone consultation
c. Site visit
d. Demonstration of trdinifil
e. Specialized consultants
f. Evaluation of effec iveness and satisfaction

ge 4441440weAts.,:.-



A FORUM ON PREVENTING ADOLESCENT SUICIDE

Phebe Schwartz,
Chris Hurlburt,
Early Bird
Tuesday, 3/19 -

Facilitator
Outreach Coord.

1:30-4:30 PM

This will be a working session on preienting adolescent suicide.

Chris Hurlburt of the Whatcom County Crisis Services will discuss current
statistics on adolescent suicide, some of the visible cues in an adolescent
considering suicides and models of prevention/intervention. The prevention
program developed by the Crisis Center will also be presented.

.

The focus will then turn to developing a working network of research and .

resources in this field. An ACRES Task Force will be set up, to work in
conjunction with the National Committee'on Youth Suicide'Preventton,
located in New York.

A collection of materials on adolescent suicide will be on display, and
addresses will be provided for acquisition of these materials.



Tuesday, March 19, 1:30-4:30-pm
Language/Hearing

Madeline R. Affolter

ow o lse A uccessful Rural tint rant eacher

This presentation will begin with a brief overview of

hearing losses - the types, rates of occurance, and educational

consequences. The remainder of the discussion will center

around the role of an itinerant teachur in the public schools.

An itinerant teacher is assigned a caseload of varied students,

spread out amoung numerous and varied schools. This teaching

model is perhaps the least satisfactory in terms of meeting the

academic needs of disabled students. however, it is the model

used by most rural dittricts to :;ervt tte ntc,ds of their

handicapped students.

The prOblems and con:-traints of the rural itini rant

model will be discussed and sup estions will be offered on

ways to deal with these shortcominks. Cf more important

concern to the success of an itinerant is how effectively

he/she deals with the people dirt .tly involved with the

hearing imp-'red child. The number.; of people - t* 1chtro,

administrators, support ptr:;onnel, Fa,-nts an itinvrant

meets everyday can be ovf,rwhelmine. An itink:rant may work

dirfl,ctly with a child for only three Ic.ur.:; out of thu. thirty

hours that child 1-.vn('.s in !;chool. he quality and amcunt

of Epeoial help the child recPives (cfcnei(,nt uptin the

othtr school personnel and parent. ' it ::ucer. :1s

as an advocate of the hearing imp-.1r,,: child will bp directly

related to how effectivel:,, hcf:he with tht tie pople.

.1,mle concrete sufft,:.titions will be oir,-red in an attpl4pt to

clarify and strenEthen the role of an itinf-ant tracIt-r in the

education of a rural special eeuratif.n student.

129 T.
. hffolter
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Tuesday, 'larch 19, 1:30-4:30 pm
Daniel PL Farrell

Ferndale high School
Dr. Dem. L POSSUM. Superintendent Ferndale School Dletriet 0802

Daniel P. Farrell. Principal
Ronald M. Cowan, Asst. Principal
James C. La Rose. Asst. Principal

March 6, 1985

Ms. Feebe Schwartz
A.C.R.E.S.
Western Washington University
Bellingham, WA 98225

Dear Ms. Schwartz:

Telephone (206) 384-9211
P.O. Sox 428

Ferndale, Washington 98248

Below you will find the shstract for the speech that I

intend to give on March 19, 1985, at the American Council on
Rural Special Education.

TOPIC - Specialized High School applications; strategies
for securing computers

Information will he' provided on the !)urces of funding that
one can examine when attempting to secure computers for high.
schools. Additionally, application of computers in many high.
school departments, vocational, speCial education, journalism;
math, etc., will be claboratea on during this presentation.
Finally, some information will be provided on how to organize a
computer task force at th( building level to systematically
introduce computers to classified and certified personnel.

DPF:kk

Sincere

(0)4 kaa_
Danill Farrell
Principal
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TO: Fifth Annual National Rural
Special Education Conference

FROM: Bruce Walker

a

PROPOSAL ABSTRACT

Tuesda7. March 19, 3:30-4:30 pm
Bruce Walker

The special education teacher faces unique problems when
teaching in a rural area. Small student populations moan that an
individual teacher must teach a wider variety of students. This
makes individualizing lessons for each student all the more neces-
sary. This demonstration will present software designed to assist
th rural special education teacher meet the diverse needs of
students working at low developmental levels. The software
assists the teacher to individualize lessons.

The software presented is of three types:

1) Instructional software which teaches basic math skills
and adjusts its presentation to the needs of the individ-
ual student.

2) A math sheet generation program which allows the teacher
to tailor worksheets to the specific needs of each
student.

3) A word processing program which aids the teacher in
writing I.F.P.'s quickly and clearly.

acresah

1 3 1



Wedneiday, March 20, 10:45-Noon

UNIVERSITY OF COLORADO, BOULDER

Department of Physical Education
and Recreation

ABSTRACT

Using Recreation to Create Work and Education Experiences for
Public School and University Students.

Wednesday, March 20 10:45 a.m.,

Presentors: Barbara Kraus, Patrick Lonlk & Lynn Murphy.
Center for Rural Recreation Research & Development
University of Colorado

Since 1981 the Colorado Office of Rural Job Training (ORJT),
through the Job Training Partnership Act (JTPA), formally CETA,
has played a major role in supporting recreation development in
rural Colorado communities. The ORJT provides financial and
staff support for the training and work-site supervision of youth
who meet the eligibility of the JTPA summer job program.

Each participating youth receives pre- and in-service
training in recreation prog,4mming and leadership and assumes
major responsibility, under supervisiop of a university

411 recreation major, for community summer tacreation offerings. Two
youth are assigned to each recreation work-site for 400 hours of
employment.

Each eligible youth participating in this experience is
assisted in developing skills in four competency areas through
training, work experience, and supervisors teedback. These
competency areas include: Pre-employment skills; Work Maturity
skills; Basic/Academic skills; and Job Specific skills.

The benefits of this youth recreation leader summer work
experience include 1) personal growth and maturity through the
opportunity to assume significant responsibility for a visible
community program; 2) the development and reinforcement of
positive work traits applicable to any work environment; 3) the
acquisition of specific skills in planning and implementing
recreation activities; and 4) a sense of job and career that aids
in giving direction to future vocational and educational
planning.

This summer job program is conducted through the Colorado
Rural Recreation Directors' Project (CRRDP). The CRRDP is a
partnership of federal, state, local, and private sponsorship
designed to assist rural communities in establishing and
maintaining recreation services. Since 1981, 40 Colorado rural
communities have participated in this Project.

Carnpufilox 354 Boulder, Colorado 80309 U.S.A. 0(303)492-7333,



JOB TRAINING PARTNERSHIP ACT

SUMMER YOUTH ELIGIBILITY REQUIREMENTS

MUST BE: UNITED STATES CITIZEN, UNITED STATES NATIONAL, or

REGISTERED ALIEN, AND A RESIDENT OF THE SERVICE

DELIVERY AREA.

IN ADDITION, A YOUTH MUST BE:

1). BETWEEN 16 and 21 YEARS OLD INCLUSIVE

2): ECONOMICALLY DISADVANTAGED:

---RECEIVES OR IS A MEMBER OF A FAMILY WHICH RECEIVES CASH

WELFARE PAYMENTS UNDER A FEDERAL, STATE, OR LOCAL WELFARE

PROGRAM;

OR,---HAS, OR IS A MEMBER OF A FAMILY WHICH HAS RECEIVED A TOTAL

FAMILY INCOME FOR THE SIX-MONTH PERIOD PRIOR TO APPLICATION

FOR THE PROGRAM WHICH IN RELATION TO FAMILY SIZE WAS NOT IN

EXCESS OF THE FOLLOWING AMOUNTS;

FAMILY SIZE MAXIMUM INCOME
1

2 $3,390
3 $4,650
4 $5,745
5 $6,775
6 $7,925

EACH ADDITIONAL
INDIVIDUAL ADD $1,150

1

OR ---IS RECEIVING FOOD STAMPS;

OR ---IS A FOSTER CHILD ON BEHALF OF WHOM STATE OR LOCAL

GOVERNMENT PAYMENTS ARE MADE;

OR ---IS A HANDICAPPED INDIVIDUAL.



UNIVERSITY OF CDLORADO, BOULDER

Department of Physical Education
and Recreation

Using Recreation to Create Work and Education Experiences for
Public School and University Students.

Wednesday, March 20: 10:45 a.m.

Presentors: Barbara Kraus, Associate Director
Patrick Long, Director
Center for Rural Recreation Research & Development

Lynn Murphy', Associate Director
Center for Community Development & Design
University of Colorado

PRESENTATION FORMAT

S sion overview and description of public school and university
y uth served through the Colorado Rural Recreation Directors'
P eject: Pat Long.

O erview of the Rural Recreation ProjectPurpose, goals,
s rvices, and partnerships: Barb Kraus.

ndividual and Community Developmentthe basis of what we are
bout: Lynn Murphy.

outh Recreation Leader Training: Barb Kraus.

Competencies and Job Expectations: Pat Long.

Successes and Failures--how we plan to do it better next year:
Barb, Pat, and Lynn.

Questions and some answers!

Thank you for your attendance.

Campus Box 354 Boulder, Colorado 80309 U.S.A. (303) 492.7333
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COLORADO RURAL RECREATION DIRECTORS PROJECT

YOUTH RECREATION LEADER COMPETENCIES

Each JTPA eligible youth participating in the CRRDP is
expected to develop his or her skills in four competency areas.
Training and experience are provided for the youth in each of the
four competency areas with regular opportunity for feedback. The
four areas and select examples of each follows:

Pre-Employment Skills

- --Opportunity is provided to view a video entitled "The Job
Gome" specifically prepared for youth entering the job
market.

- --A recreation leader job application spdcific to job
expectations is completed by each youth.

- --Applicant is required to personally interview for the
recreation leader positifn.

---During training, experlience is gained in developing a
resume and a qualifying letter.

Work Maturity Skills

---Weekly work evaluation interview is conducted between the
youth recreation leader and the recreation director
(work-site supervisor).

---Evaluation documentation is prepared by the supervisor
for the youth recreation leaders file following the
evaluation interview.

---Personal statements by the youth recreation leader
concerning growth and change resulting from the summer
work experience are comp.led at the end of the summer.

Basic/Academic Skills

- --Certification is received in Basic First Aid.

---OrgAnizational skills are developed in program planning
and program implgmenttation.

---Writing .skills are developed by preparing news releases
and public information documents.

- --Personal'leadership skills are developed through actually
leading activities and programs.

135
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Job Specific kill (determined by age, maturity, and community)
Each yam- be'provided the opportunity to:

---Assess parti.cipal4t\needs in recreation.

--Develop goals and obj Lives for recreation programs.

---Design recreation program,

- --Conduct recreation programs.

---Conduct program evaluation.

---Respond to patron or participant compla

- --Prepare budget for recreation programs.

- --Develop s...hedule for recreation activities.

- --Participate in staff meetings.

---Organize special events.

- --Use marketing techniques to sell" programs.

A

--Determine actual fees and charges.

- --Maintain records of expenses.

---Interpret agency purpose to public at large.

---Inspect recreation areas for safety.

BENEFITS TO THE YOUTH RECREATION LEADERS

The major benefits of the youth recreation leader experience
include 1). personal growth and maturity through the opportunity
to assume significant responsibility for a visible community
program; .)). the development and reinforOemenX of positive work
traits apOicable to any.. work nvironment; 3).; the acquisition
of specific skills in the;plai ingand implementation of
recreation programs and actiiii-ties4 and 4); 4 sense of job and
career thatiaid in giving direCtion'to futur vocational and
education planning.

In assessing the impact of the lural Recreation Project
experience on the youth recreation leadersf, it was determined' by
the recreation directors (work-site supervisors) that: 1). this

was a tremendous opportunity for young people in a community
because of the varied set of respons/bilities available to them;
2). the vast majority of youth respond to the challenges
presented; 3). the content and format;of the JTPA youth
recreation leader training is appropriate and correct; and 4).
the responsiWities, the experiences, And the outcomes for the
JTPA youth involved in the Rural Recreation Project seem
unusually well-suited to the aims and objectives of the JTPA
youth program.
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CENTER FOR COMMUNITY DEVELOPMENT AND DESIGN

The Center for Community Development and Design is the public service
outreach component of the University of Colorado at Denver: more
specifically, the College of Design and Planning. The College has the
only graduate academic programs in. the State in Architecture, Urban Design,
Landscape Architecture, Planning/Community Development, and Interior
Design. Utilizing these unique resources, the Center for Community
Development and Design coordinates the faculty, staff, and students of
the College in providing community development, planning, design educa-
tion, research, and technical assistance to neighborhoods and communi-
ties throughout Colorado that cannot afford or do not have access to
these services.

The Center has three program areas to accomplish this goal: to provide
educationally oriented public service by being responsive to community
requests for assistance; to improve students' educational experiences

410 by the application of theoretical concepts and 'methodological skills
learned in the classroom through professionally supervised field work;
and to advance the state of knowledge of communities, and the design
and planning fields through research on the requested projects.

The service, education, and research programs are integrated and
delivered through a system of five community and neighborhood develop-
ment centers: in Denver, the North Denver Workshop, the'Westside
Neighborhood Design Center, and the Northeas Denver Neighborhood
Development Center; in Colorado Springs, at fkle University of Colorado
at Colorado Springs, the Center for Community\Development and Design;
and in Grand Junction, the Small Town Assistance Center. The Center
also has cooperative agreements to provide need d assistance through
the community education and assistance offices if each of the five
Western Colorado institutions of higher education

The Center's mandate has been expanded recently to involve additional
colleges, where appropriate, across the four campuses of the University
to meet emerging Colorado community needs.

The Center enjoys an excellent reputation for responsive service to
Colorado communities. Annually, the Center assists as many as 75
different communities and urban neighborhoods on 200 discrete projects
involving over 200 students and three dozen faculty and staff.
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SERVICE

psi! for mop Acceptance Of 4
by
COMM, Predict

Forma request initiated commiiity group, neighborhoed association, etc.
Staff judgment posttive relative to community need and readiness.
Furthers community development goals of Center (e.g., Self-sufficiency, broadens base of
Involvement, increases awareness/capacity, increases richness/cultural diversity,
inability to afford otherwise)

Rai ill Enidraicsneortasst.b.g.. jobs, housing, neighborhood shopping. etc..)
Are these time/resources neasonable/avatlable (oost/benefit of doing project)?
Probability for implementation (up front assessment).
Does it fit with established Center priorities or areas of focus?

R
1 obligat.ions/limitations.

Assessment of political factors.
Advancement of overall CCOD reputation.
Opportunity for broad-based staff and/or faculty involvement.

Nigh Medium tow

Nigh Medium Low

high Medium Low

EDUCATION

tional si fo 'ti a Pro t

P e ent a earring or s is and comnunity.
Interaction between student and community.
Fits in semester.

Community Basis for ProleeiWork high Medium
Be process oriented.

.e Address the development of a problem solving or problem defining model with the community.
Utilize informal educational models with the emnoonity.
Integrate analytical and intuitive; functional and imaginative with the community.-

(Educational Basis for Project Work nigh Medium Low
( Encouragement of rurther learning - teaches how to learn.

Encourages risk taking both for university and community.
1;( Change or reinforce attitudes or belief system.

( Change affect, behavior, or cognition.
( Studedt should be willing to be both student and teacher.

..(Some Faculty_Considerations in Consideri a Project Mign Medium Low
IF( Addrest-th-i concepts of the transmiss on o knowledge.

Encourage critical thinking by tne learner.
mf Be connected to an integral body of knowledge for the student.
2( Integrate analytical and intuitive; functional and imaginative.

( Walla students to something new, something known, or application.
( e Address the development of a problem solving or problem defining model with the students.

High Medium Low.

RESEARCH

ommunit Basis of Research (Derived from and rooted in the Communit
on common ty needs.

Community wants the answer.
Sanctioned-IT-Ike community.
Connected to service work.
Action-oriented.
Has a relationship to policy.
Involves respondents actively (democratizes and demystifies).

UniversityBasis of Research-
Nests CCM research agenda.
Content is related to CDP issues /concerns

Intetioctoal !Ws of Research
4 Guided by a 2221 question that will generate new
Guided Dy an intarnatin% question, stemming from
Is supported by a body of literature.
Allows demonstration or replicability for further study and

4 Is recorded in some fashion and disseminated to appropriate

High Medium Low

High Medium Low

High Medium Low
knowledge about practice or theory.
the researcher's curiosity.

inspiration.
parties.

Fealiniltx Hign Medium Law
Usweraole in tnat data source costs or is at least identifiable
Do -ante, i.e., resources exist to do it.
Likely to have a payoff proportional to effort.
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INTRODUCTION

Since 1981.the faculty of the Recreation, Degree Program at the
University of Colorado in Boulder have assisted rural Colorado
communities in meeting their recreation needs through the
Colorado Rural Recreation Directors' Project (CRRDP). The CRRDP
represents a partnership of corporate, local, state, and federal
financial sponsorship which supports technical assistance, on-
site leadership, training, education, and research. Each year a
select number of communities are identified that participate in
the CRRDP. Since its beginning, forty Colorado communities have
formally participated.

PROJECT DESCRIPTION

The CRRDP, developed in response to a growing demand for
recreation services in rural communities, represents a model of
cooperation between the University and the Colorado community at
large. Each rural community is unique in its resources and its
capabilities.. The staff of the CRRDP works closely with
community representatives to assess recreation needs and to
determine the best possible approach to addressing those needs.

Each participating communi.y receives the services of a full time
recreation director (University recreation major), who organizes
a summer program and coordinates local resources in the
community. In addition, two youth from the community are
employed as recreation leaders on a full time basis. This local
recreation staff plans and implements recreation activities for
all age and interest groups and assists in establishing :a-support
system for long range recreation development. Touring recreation
specialists provide clinics and demonstrations which are intended
to expand upon a community's recreation offerings.

PROJECT GOALS

The CRRDP has five goals, all of which are specific to furthering-
the partnership of the local community and the University. Tnese
goals are;

1. To provide assistance to rural Colorado communities in
meeting immediate recreation needs and in long term
recreation development;

2. To provide an educational experience to University
students pursuing a degree in recreation management;

3. To provide significant work experience and career
development assistence to community youth eligible for the
Job Training Partnership Act;

4. To id"ntify the most effective methods to implement
recreation services in rural communities;

3.
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5. To measure the impact of recreation services on the
overall satisfaction of rural community life.

FINANCIAL SUPPORT

Besides the direct partnership with individual communities and
their residents, the University has now joined with :ix other
funding agencies in support of the Rural Recreation Project.
These agencies include:

- -Office of Rural Job Training
--Center for Community Development and Design
--Mountain Bell of Colorado
- -Upper Arkansas Area Council of Governments
--Colorado Council on the Arts and Humanities
- -Colorado Youth Tennis Foundation, Colorado
Tennis Association, and the United States
Tennis Association

PROJECT SERVICES

Each participating community receives the following services:

1. A full time recreation director (University recreation
major or recent recreation graduate) for the summer
months. This person is selected by the CRRDP staff and
matched with'the local community. The director is placed
in the community setting but spends the first and third
weeks of the Project participating in special training and
the 13th week participating in a Project evaluation
session;

2. Two full -time youth recreation leader-positions to be
filled by local youth who are eligible for the Job
Training Partnership Act employment program. These youth
are hired and supervised by the recreation director and
work a maximum of 400 hours for the summer. The youth
attend a special recreation leader training program (at
Project expense) conducted on the University of Colorado
campus in Boulder during the third week of the Project;

3. Select recreation specialists who offer clinics and
workshops in the participating community's. These
recreation specialists have included a USPTA certified
tennis professional, Colorado Womans Frisbee champion,
visual and performing artists, fitness specialists, and a
certified New Games Leader;

4. Technical assistence from members of the CRRDP staff and
access to all available information specific to recreation
development in rural communities;

2
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5. A planning visit by the prospective recreation director to
the assigned community to become familiar with the
community and to establish preliminary contacts.

COMMUNITY CONTRIBUTION

Each participating community is expected to provide the
following:

1. Local sponsorship of the CRRDP through appropriate formal
action of the sponsoring governing body;

2. General liability coverage .of an amount normal to the
existing coverage for other governing body services which
provides liability protection for any and all volunteer
and paid recreation staff to include the youth recreation
leaders and the recreation director;

3. Acceptable housing for the recreation director or a
housing stipend in an amount sufficient to secure
acceptable housing within the community;

4. Adequate office facilities for the recreation director and
the youth recreation leaders with telephone 'access and a.
limited long distance budget;

A minimum of $300 to initiate. recreation services and to
cover miscellaneous program expenses;

6. Approval to conduct a needs assessment, follow up surveys,
and/or research specific to the belefits of recreation
deVelopment in rural communities (such efforts are
presented for review prior to their implementation).

TRAINING

There are two training components to the CRRDP. The recreation
,directors selected for the Project attend a four. day training
session directed specifically at living and working in a rural
community. This training supplements the formal degree program
in recreation and focuses on service development in rural
communities, supervision of youth recreation leaders, and
resources available through the Project.

The purpose of the second workshop is to allow the youth
recreation leaders the opportunity to develop an understanding of
recreation and the role it plays in the community. Each
participant becomes certified in standard first aid, learns to
plan and implement different activities and programs, develops
personal leadership skills, becomes familiar with age group
characteristics and recreation needs, participates in
communication and decision-making exercises, and develops skills
in specific recreation activities.

3



CONCLUSION

The services provided in each community vary with the recreation,
needs and the level of recreation awareness and program
development in each individual town. The recreation director
placed in each community offers programs and services by acting
as a program facilitator to coordinate local human, financial,
and physical resources. Low-cost, life-long activities are the
focus of local programming, and the needs of each age group, from
preschoolers to senior citizens are addressed.

The characteristics which make each rural town unique are
recognized and accounted for in the flexible approach of the
Project. Through local involvement and support the residents of
each community actively participate in the decisions necessary to
successful implement a community-wide recreation system.

4
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7:30 p.m.
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9:00 P.m.

9:30 p.m.

7:00 a.m.

UNIVERSITY OF COLORADO. BOULDER

COLORADO'RURAL RECREATION DIRECTORS PROJECT
YOUTH RECREATION LEADERS

TRAINING AGENDA
June 10-14, 1924

SUNDAY, JUNE 10

Arrival and check-in at Nichols Nall.

Orientation meeting for ReCreation Directors, Nichols Nall UMW.

Dinner at Nichols Nall.

Welcome and Overview of Training Agenda: Patrick Long, Project

Director and Barbara Kraus, Projekt Coordinator. Clore Snell

fietelle-

Video: Colorado Rural Recreation Directors Project.

Introductions: Jill McIntosh, Recreation Director, Hayden and
Robin Nelson, Recreation Director. Wastcliffe.

Video: The Job Game.

Employee ResponsibilitiesExpectations of the Office of Rural
Job Training Ran Strychalski, Program Director, Northwest
Colorado Council of Governments.,

Goal Setting--Partonel and Project Expectations: Barb Kraus

and Pat Long.

Eleven O'Clock is the Magic Bewitching Hour for all Training

Participants.

MONDAY, JIRO 11

Breakfast at Nichols Nall.

B:30 a.m. Group A: Recreation and Leisur--What is it? Mantle Brabec.

Recreation Director, Basalt. and Chip Row, Recreation Director,
Dettecue. Ram If s U7C.

Group B: Exploring Attitudes and.Values. Barb Kraus. Roots 1$9. WC.

4:30 a.m. First Aid Certification: Whom Robinette. Certified Trainer
and past Project Recreation Director, and Leslie Travis, Recreation
Director, Collbran. Room IF. UNC.

12:00 p.m.

111,

Lunch at Nichols Nail.

Canspuo Dos 554 boulder. Cokwade 80109 U.S.A. 1505) 492-7355

1:00 p.m.

3:00 p.m.

5:00 p.m.

6:30 p.m.

8:00 p.m.

11:00 p.m.

7:00 a.m.

8:30 a.m.

Frisbee and wacky-Sack Clinic: Leslie Scott, Colorado Hoc is

State champion. Farrand Field.

Group A Program PlettAim for Recreation Services, Barbara Kraus.
Room 159, USC.

Group 8: Recreation and LeisureOW Is it? Nand, 8rabec.
and Chip Pew.
Communication. Sandy Miller. Recreation Director, Delta, and
Liz Green, Recreation Director, Duro. Reim ISO. UNC.

Dinner at Nichols Nall.

Group A: First Aid Certification, Ruthann Robinette and Leslie
Travis. Roam 158, IOIC.

Group 0: Cardiovascular health and Fitness, 2unq Vu Trap,
Exercise Specialist, University of Colorado. Boulder. Ream 159. UK.

Small Group Options.

The Bewitchinn Hour.

TUESDAY, JUNE 12

Breakfast at Nichols Hall.

Group A..' Exploring Attitudes and Values. Barb Kraus. Room 159. USC.

Group 8: Cooperation and
Director. Granby. and Joe

9:30 a.m. First Aid Certification:
Room 1S7 (ANC.

12:10 n.m.

1:00 p.n.

3:00 p.m.

5:00 p.m.

6 30 P.m.

Lunch at Nichols wall.

Teamnork, Julie Scofield, Recreation
Bohm. Recreation Director, scent/Blinn.

Ruthanne Robinette and Leslie Travis.

New Games Training: Ruthann. Robinette,
Referee and Trainer. Farrand fispo.,

Group A: Communication. Sandy Miller and Lit Green.
Services for Special Populations, Joe Sullivan, Recreation Director,
Parachute. and Jim Rhein, Recreation Director, Ridgeway.

Room 158, MC.

Group B: Program Planning for Recreation Services. Barb Kraus.

Room 159. UNC.

Dinner at Nichols Hall.

Group A: Cardiovascular Wealth and Fitness: Ling Vu Tram,
Exercise Specialist, University of Colorado, lder. ROMP 159, UNC.

91

Certified New Games

Group 8: First Aid Certification: Ruthann, R inette and

Leslie Travis. !loon 157, uNc.

8 :00 p.m.

11:00 p.m.

7:00 cm.

8:30 asel.

11:00 a.m.

12:00 p.m.

1:30 p.m.

0

$0411 Group Options.

Bewitching hour.

WEDNESDAY, JUNE 13

Breakfast at'ftiChOla wall.

First Aid Certification: Ruthenne Robinette and Leslie trawls.
Room 157. UPK.

Group A: Cooperation and Teamwork. Julie Scofield and Joe Bens
Room pp. UNE.

.

\

Group IL Services for Special Populations, Jo Sullivan and
Jim Rhein. Rome 159.UNC.

Lunch at Nichols Hall.

Group A: Leadership, Ken Silverberg, Recreation Director.
Julesburg. and Terri DuBesu. Recreation Director, Salida.
Romp 4,22. UMC,

Group 11: Planning
Walden. and Connie
Rome 403_ (flit.

2:30 p.m. Group A: Planning
Malden. and Connie
Room 4Z5, tm..

3:30 P.m.

5:00 p.m.

6:30 P.m.

11:00 p.m.

Tournaments. Jeff Colvin, Recreation Direct*
Bender, Recreation Director, Norwood.

a

Tournaments, Jeff Colvin, Recreation Direct*
Bender, Recreation Director, Norwood.

Group 8: Leadership, Ken Silverberg, Recreation Director,
Jultsburg. and Terri OuBeau. Recreation Director, Salida.
Room 422. UPC.

Pbaing a Warrior" Don Nielsen. Three time United States Olympic
Biathlon Competitor and Colunnist for the Denver Post.
ROT tpl, clorp smell gymnasium.

Dinner at Nichols Nall.

Volleyball Tournament.

Lights Out!

THURSDAY, JUNE 14

7:00 a.m. Breakfast at Nichols Hall.

Aef

9:00 a.m. Closing Session: Marty Striver, Recreation Director. Buena ViSt
and Lori Graff, Recreation Director. Florence. Farrand Field,
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0 -Wednesday, March 20, 10:45-Noon 11
Diane Baumgart 1=

ABSTRACT "-
i

Stcondary Transition and Itu h Employment.

Project in Rural and Sparesely P pulated Areas

Regional adult. agency representatives and school district

personnel in rural north Idaho have documented the need for

planned transitions from high school to employmen't and for

secondary curriculum that prepares students with handicaps for

work. These agencies are involved in a cooperative three year

federal model demonstraticn grant along with the Depar6verit of

Special Education at the University of Idaho to develop and

implement innovative secondary/vocational curriculum and

planned transition strategies. The model will meet not only

the specialized needs of students at the secondary level but

also will directly address the service delivery issues of

rural and sparsely populated areas: heterogeneous groupings

of students; lack of public transportation systems and large

industrial centers; and low tax bases which support resources

often utilized at the secondary level for vocational programming.

The session will include a presentation by grant personnel

drid agency and public school personnel on their effort in the

following areas:

An interagency strategy for providing transition plans

for students and their parents/caregivers for the step from

school to work;

A system for deters ining the eligibility of students for

adult services;

Strategies for providing information to parents and

students on post-secondary options/service agencies and



involving them in the transition planning process;

A curriculum for seconcl.my students which incorporates

on-the-job trainillfor all students and school-based

vocational and ingystkial training for certain students; and
.

8,procest and survey format used to conduct a follow-up

o graduates and drop-outs from the school district and

evaluate the project effettiveness.

The presentation will include a discussion of the overall

model, future and ongoing research activities,,, and dissemina-

tion of products utilized in the project.
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Wednesday, March 20, 101,45-Noon
Joyce Garrett
Albert Marshall

ABSTRACT

Recent discussions of education in America have addrebsed the possibility

of a teacher shortage and the impact of such a shortage in rural areas of the

country. Special educators have long been aware of the already existing shortage

of well-trainei teachers of the handicapped, especially in rural settings. This

paper will discuss the use of the Instructional Television For Students (I'! S)

system to train special education teachers (Resource Specialist Teachers) to

serve handicapped students in name areas.

The system to be discussed (using a slide-tape presentation) is one of the

first and one of the most sophisticated and extensive in the country. Acampus

studio classroom with four cameras and seating for 30 provides an instructional

setting for originating, or receiving, training programs which can be linked by

one-way video and two-way audio reception to 16 off-campus learning centers.

Since the University has recently purchased and installed a ten meter Sr. le

110
Atlanta Uplink/Downlink C-Band Earth Station the capacity to originate telecon-

ferences and short training courses for constituents in the state, the Western

United States, and beyond has been greatly expanded. In addition, courses can

now bear credit that will lead to University degrees. This campus is one of

only five institutions in the United States that possesses this telecommunications

technology and capability.

CUrrently, the system is being used to deliver training modules relevant

to the preparation of Resource Specialist Teachers. The nodules include course

work in assessment, inservice education, parent education, vocational education,

consultation, coordination, and the lard. The ITFS system allows teachers-in-

training to be served in or near their local communities, provides a greater link

between the local education agency and the University, and contributes to relevant

154



on site experiences. The practica Which accompany these modules are supervised

in local schools through the cooperation of university faculty and district

adninistrators.

University achtnistrators and others interested in personnel issues related

to difficulty of preparing special educators in rural areas should find this

discussion of a ver inmvative technology both informative and exciting.
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Wedr Say, March 20, 0:45 - Noon
ag Renter

Craig Cousland

EDUCATION IN MOTION: INSTRUCTION ON THE SCHOOL BUS

The Beloit Special Edzicat4, .s Cooperative is located in rural North Central
Kansas. Because of the sparsity of population, low incidence handicapped
students are bused to Beloit for those services. These students are on the
buses in excess of an hour per day., This time has been essentially wasted
and often resulted in behavior problems on the bus.

This project, funded with a Title VI-B grant, sought to provide students
with instructional activities while they were on the bus. The activities
were to focus on I.E.P. objectives, utilizing materials which were
high-interest aad different from those available in the classroom.
Paraprofessionals were placed on each bus to assist students in working on
the activities, to monitor progress, and reinforce appropriate behaViors.

The students" classroom teachers provide paraprofessionals with weekly .

lesson plans which specify the I.E.P. objectives addressed and procedures
and materials to be used. Paraprofessionals gather the materials, set up
student work schedules, and consult with teachers as needed. They also
complete the weekly lesson plan forms by providing information on the
quality and quantity of student work.,

In the last three years this project has served students who are hearing
impaired, trainable mentally retarded, and educable mentally retarded.
Total number of students served thus far is thirty-five. The project has
increased individual studenCs instrimtlonal time between twenty -two and
forty-eight minutes per day.

The presenters will give an overview of the "Eaucation In Motion" project
and discuss its benefits as a luw-cost option for increasing instructional
time for bused students.

Presenters: Greg Renter and Craig Cousland
Beloit Special Education Cooperative
Beloit, Kansas
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EDUCATION IN NOTION: AN EXTENSION OF THE SCHOOL DAY

The Beloit Special Education Cooperative is located in rural North

Central Kansas. Because of the sparsity of population, low-incidence

handicapped students are bused to Beloit for those services. These

students are on the buses in excess of an hour per day, This time-has

been essentially wasted and often resulted in behavior problems on the

bus.

This project, funded with a Title VI-B grant, sbught to provide

students with instructional activities while they were on the bus. The

activities were to focus on I.E.P. objectives, utilizing materials which

were high-interest and different from those available in the classroom.

Paraprofessionals were placed on each bus to assist students in working

on the activities, to monitor progress, and reinforce appropriate behaviors.

The three paraprofessionals on the buses provide supplementary instruction

to the handicapped students riding between their home district and centralized

attendance center. Each Friday, the students' classroom teacher writes

a lesson plan to cover a one-week period (form attached). This plan

indicates the target objective from the student's I.E.P. and recommends

materials. As the lessons are accomplished, the paraprofessional records

the time involved and student performance. Between bus trips packets of

materials are accumulated for the next trip. These packets include the

copy of the lesson plan, student materials, _Jnitoring materials, and any

equipment needed.

On Thursdays, the completed lesson plan sheets are returned to the

classroom teachers for review to aid in the development of the next week's

plan. This cycle continues throughout the year. Students receive stickers

or other reinforcers for completion of tasks, etc. Reinforcement programs

are designed by the pare and classroom teacher to meet the specific



Education In Motion
Page 2

motivational need of individual students.

Periodic inservice activities are scheduled to review new teaching

materials, develop communication skills between pare and student, and

teacher and para. Because of bus schedules, these meetings are usually

scheduled in the evening for approximately three hours.

In the last three years, this project has served students who are

hearing impaired, trainable mentally retarded, and educable mentally

retarded. Total number of students served thus far is thirty-five. The

project has increased individual student's instructional time between

twenty-two and forty-eight minutes per day. Times vary due to individual

student abilities, interest, and length of bus ride.

Because student instructional Objectives focused ox within the project

were also being covered in the classroom, as the primary location of

instruction, it is impossible to say that the "Education In Motion"

project resulted in mastzry of any student's objectives. The classroom

programs with the support of this project, accomplished over seventy percent

of the specific objectives chosen for the "Education In Motion" weeky lesson

plans.

In addition to student growth, the following comments have been made:

Teachers "Children seem more ready to start work when they arrive

at class in the morning."

Teacher: L..provides an atmosphere different than the classroom,

thus showing students that they can learn outside the

classroom."

Parent: "This is so much better than sitting in the bus window

watching the wheat fields go byl"

The most glaring weakness of the project has bee identified as the

lack of time for coordination between the project par professionals andlYi

1
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classroom teachers. Teachers have also voiced a concern that:the "lesson

plans" are time consuming and they don't have adiguate time to review

materials prior to writing the "plans".

This project is a low-cost option for increasing instructional time

for bused students. Superintendents from the Beloit Special Education

Cooperative have been convinced of the project's value and are committed

to continuing it with local funds.

Gres Renter, Director

Craig Cousland, Teacher

Beloit Special Education Cooperative
116 West Main Street, P.O. Box 547
Beloit, Kansas 67420
(913) 738 -3261
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Student:

*MAIM IN PITION
KEZEILialfaiihfig

Classroom Teacher:

ISP Objective Addressed:

Week oC:

SUS No..
Materials to be Used:

-4"

Specific Lessons or Units

FRIDAY PM:

MONDAY AM:

Elapsed
Time

PM:

TUESDAY AM:

PM:

WEDNESDAY AM:

PM:

THURSDAY AM:

PM:

FRIDAY AM:

11,1,

11

Total

Student Mastery Level

Comments:

e...1*-.
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ABSTRACT

M6DEL PERSONNEL PREPARATION PROGRAM -- TRAINING. SPECIAL EDUCATION
CONSULTANTS FOR MAINSTREAMED STUDENTS WITH DISABILITIES

Wednesday, Match 20, 10:45 - Noon
Dian McIntosh
Aileen law
Gail Raymond

The major purpose of this project was to design, develop

and implement a service delivery model that will meet the unique

learning needs of handicapped children in sparsely populated

rural areas. This will be met through providing preservice

training in special education so that the participants may

function as school demonstration agents. This system is based on

the existing Cooperative Extension, Service Model conceived and

implemented to serve agriculture, and predominant in the rural

areas of South Carolina.

There are three major objectives that are to bp met.

These are:

#1. To provide coursework to eighteen regular classroom
teachers in 7 rural school districts which will lead
to a master's degree fn special education.

#2. To modify existing special education courses to
include an emphasis on the needs of handicapped
children in rural areas.

#3. To provide consultation to 18 participants ,through
biweekly visits to their schools.

This select group of building-level teachers, once

trained, will provide systematic and long-range inservice to

their fellow teachers rather than relying on outside authorities

who rarely know the school and its unique needs. In addition, a

series of summer programs have been established, to enhance the

learning which has taken place during the year. The University

of South Carolina faculty make up the nucleus of the full-time

faculty in both summer programs, and the courses offered during

the year.
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Hie: A. Henry
Sandra Greer
Wednesday, March 20,r2:45=4:15pm

Pittsburg State University

Pittsburg, tS 66762

An Integrative Remedial Reading/Learning Disabilities Model

M1STRACT

This session will integrate diagnostic and instructional

practices supported by-research with classroom methodology.
ti

The resulting model can be used as a guide for identifying,

placing, and remediating students with reading problems.

A Teacher's Resource Manual will be a major component of the

presentation. The purpose of this manual is to assist the

regular classrobm teacher, the remedial reading teacher, and

the teacher of the learning disabled in providing an appropriate

education for students with reading problems.. The manual is

a step-by-step approach to screening, identification, evaluation,

placement, and remediation_of students with reading deficits.
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..3POSALABSTRiCT

ACRES Fifth Annual National Rural

SpetAal Education Conference

a.

Wednesday, March 20, 2:45-4:15 pm
Dvenna Duncan
June Lemke

Recent research on the ,education of the learning disabled is pointing

to the fact that the most effective means of educating these young-

sters is within the regular classroom. This is especially true in

rural settings where the small number of exceptional children with-.

in any school district prevent any homogeneous groupings.

In order to effectively mainstream handicapped students into the

regUlar Blanton program of the public schools it is essential

that regular education and special education teachers be able to

identify and remediate the learning problems of those students who

do not progress satisfactorily through the regular education

curriculum. Too often the focus of !Altervention efforts is the

academic- products of the learners rather that the faulty learning

procedures and processes engaged in by the learners. Th1s the

learning objectives tend to involve giving the learner more

practice performing a procedure which has not proven to be

effective in the past. Recent research indicates that the practice

may actually inhibit learning by causing the youngster to practice

incorrect methods and result in the need for more trials to learn

when an effective procedure is foxpld.

The purpose of Ihis presentation will be to dgmonstratesn

assesbwont process which will focus upon the pinpointing of

learning procedure -process-'problems. Participants will then

be given a demonstration regarding the use of this assessment

information in order to design programs which will effectively

rcmediate the problem within the regular classroom setting.
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An emphasis will be upon teaching the student to accept tie

responsibility to remediate his own learning, thus promoting

indenendent learning.

Participation frum the audience will be encouraged throughout

the presentation and a case study wtll he presented in order

to illustrate the procedures presented.

0.1

1
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nICAN FOUNDATION FOR THE BLIND.INC.

S

Kay Alicyn Ferrell
Wednesday, March 20, 2:45-4e15pi

16 WEST 16th STREET, NEW Vo lti..N.Y.

PEACH our N) TER H: Materials tOr Parents of-Young
Children with Visual and MUltiple Handicaps

4

Kay Alicyn Ferrell
Nat 1 Consultant in Early, Childhood

Joan Foundation for the Blind

ABSTRACT

Because the inci of blindness and visual impairment is only
one-tenth of one t in the school-age population, families livinq

in rural area difficulty locating early childhood service:;

which address needs of visually handicapped infants and

preschoolers. When services are available, they tend to be geared

toward the larger cat.gories of.exceptionality in curriculum, mpt-hoduhqy,
and teacher preparation. In an effort to address this problem, aw! .

American koundation for the Blind has developed a multimedia un ter

and by parents of visually handicapped and/or multihandicapped young

children. This presentation will describe the materials and dommstriii.

how they can be used with and without the assistance of teachors and

counselors.

Reach Out and Teach consists of four parts: (1) The Patent

Handbook, contagIng activities and suggestions for parent ins,} aed

teaching; (2) The Reachbook, a programmed workbook that functions a:;

both baby book and records file, with assessment strategies and chcik

for keeping track of physical, medical, and developmental proriro!:::;

(3) 7 slide presentations, highlighting tlx subjects covervd in HI.

Parent Handbook; and (4) a Teacher's Manua', listfit) behavio1.11

objectives, parent competencies, and discussion guid:s for wil!

slide presentations. All skill areas are posented without if,fisryio

to age norms and in terms of the basic skills that all childwn iwsit

to learn.

Two year's were devoted to field-test inq the materials. .one

hundred eighty parents participated in six workshops held acro:i ttp.

country, while and additional one hundred fifty families 00114.4:q4414-i

by mail and telephone with a teacher at the American Foundation to,

tho Blind. Correspondent families sent in pa9es from the Reiuilix.)k,

which the teacher reviewed, memented on, and returned to the Iditnin,

with additional ideas.

Reach Out and Teach could prove useful for rural parent!; and

wactiers as a OFFinary.4 supplcuentary survi.ce delivery sysf,m.

I',Irticipants in this session will have an 44x)rt.unity to examinr,

written materials and view selected slide presentations:
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Title:

Presentors:

Time:

\\

Diane Shaner Bassett.
Marilyn Kay Johnson
Wednesday, March 20, 2:45 -c4:15FM

WHO ME? OUT THERE? TEACHING THEW, RURAL ADAPTATIONS FOR
MAINSTREAMED CLASSROOMS

Diane Shaner Bassett and Marilyn Kay Johnson, University.of
Alaska, Anchorage

Wednesday, March 20, 2:45 - 4:15 p.m.

Teaching in rural Alaska is a unique experience. No roads connect vilages

and many times all residents share one common pay phone. Most regular

classrooms are multigrade end may include a wide range of both English and

Native speaking students. Mainstreaming is the rule rather than the exception,

but teachers are oftenilat a loss as to how to adequately serve the needs of all

their students. Through a federal grant, a videotape has been developed to show

the accommodation of mainstreamed exceptional students in five classrooms

throughout Alaska. It is meant to be a teaching tool for use with a rural-

based teacher training training program to allow preaervice students to

"observe" more of the various teaching styles and models than are generally

available in a single village.

The workshop presented at this conference wilt demonstrate the use of the

forty minute videotape. Also inclided will be a packet of preorganizers which

hpa been developed to accompany the presentation. This packet contains a

script for faculty and discussion guides and activities for student use. All

materials focus on the variety of teaching styles and strategies appropriate for

a broad range of learhers.



Page 1

Page 2

Page 3

TEACHING MAINSTREAMED STUDENTS

Introduction Page

Videotape Student Guide

Stildent Summary Questions

Pages 4-13 Instructor Narration and Discussion Guide

DIRECTIONS TO FACILITATOR:

1. HANDOUT the Introduction page and review with students. Emphasize that, in
looking at the videotape, they will see mainstreamed students, although they

will not be identified per ae. AlaR, they will be looking for identifiable
teaching styles.that they may later` choose to adopt for themselves. Allow

10 minutes for this activity.

2. HANDOUT the Student Videotape Guide. This chart is to be filled in while

viewing the tape. Explain the categories before they begin and emphasize
thattheyaretorecordtiteirolm opinions.

VIEW the videotape. You have ibeen given a narrative of the videotape with

which to follow along. The Idft hand column of each page provides suggested
questions for discussion during the tape. Total time of tape and questions

is 55 minutes.

4. HANDOUT Student Summary QuestifOns. Students can use the Videotape Guide to

help them respond to these questions. The questions should provide a good

summation of the various teaching styles .nd means of adapting to all

students. Time for questions and discussion is 25 minutes.

5. Total time for this session is e4pected to be 90 minutes. This can be shor-

tened by assigning the student summary questions to be done later separate

from the mainstreaming lesson. \

Dean's Grant Project
University of Alaska, 1984
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INTRODUCTION

TEACHING MAINSTREAMED STUDENTS

This videotape examines five Alaska classrooms where identified exceptional
-.students have been mainstreamed into regular classrooms. Mainstreaming is a

common educational delivery system in Alaska which integrates exceptional
students into regular classrooms. Ideally the special education teacher works
with the regular instructor to plan the best educations! program for the special
education students.

In practice, mainstreaming takes several forms. In some schools the student
receives all instruction in the regular classroom. In other situations the
child receives help in the special education resource room for part of the time
and is in the regular classroom for the rest of the school day. Sometimes a
special education aide works with the student under the supervision of an inti-
nerant special education teacher and the classroom teacher.

There are a number of reasons for mdinstreaming exceptional students. For

one thing, it provides an atmosphere for normal peer relationships and allows

both exceptional and regular students to interact freely. Studies have shown
that mainstreamed students do just as well in regular class situations as they
do when they are put in special classes. From a small district point of view,
mainstreaming offers a model that is feasible to deliver considering the
expense of special education teachers. This is especially true in rural Alaska
where small student populations discourage school districts from hiring special

education teachers for each school or type of handicapping condition.

The expansion of mainstreamed classes can help lessen the detrimental
effects of' labeling of exceptional students. By providing ail appropriate

indiv;dualized education in the regular classroom, special talus 4t students do

not have to become ostracized in the process.

As a classroom teacher, you will tie expected to provide services to a wide

range ot students, jui-luding those with spciiii learninv, need.,. A y.00d teacher

with mainstreamed students dues nut necessarily need a lot Ott special education

training. But they do need to demonstrate god teaching by titili:ting a wide

variety of teaching techniques and adaptations to the many learning styles that

occur in any classroom.

The purpose ut this, videotape is to demonstrattl that each ot us can develop

our own unique teaching styles which we can successfully apply to all ut our

students. Please keep in mind your personality, ougani4atioual skills and pre-

sent teaching strengths and weaknesses while you view these classrooms.

Remember you're a diamond in the rouei waiting to shine!

OAA Uan's Grant
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Teaching Mainstreamed Student*
Page 2

b:)C,TAAE STICUiT GUIDE

T^a,:hing Ex,imolh Behavior Management
Techniques

Size of
Student
Group

TeachinqiClessroom itrengtns
(Inc:ales teaching
techniques, teacher affect,
c:assrooe set-up, etc.)

Teach:Pig/Classroom seaknesses
fincl,4, ; teaztIng
techniques, teacher affect,
classrGom set-up. etc.;

Teaching Style
,

;as yOu see it)

`1a49 #1

R Jral

3ethel .

.

Class #2

a.,ral

Pilot Point

0.194 #3

.r.an

rairbanks

Class #4

jrPan

Fairbanks

. 18

Class 05

,,roan

Fairbanks

_



Teaching Mainstreamed Students
rage

STUDENT SUMMARY QUESTIONS
(Use after observing videotape)

I. Which classes seemed best-suited for mainstreaming exceptional students?

Why?

2. Which instructi.mal techniques seemed superior in enhancing mainstreamed

child's learning?

i. What classroom routines might hr altered to help mainstieam a student?

4. With which of these, teaching styles would you be comfortable?

Describe what your particular .styl of interavtion would be with :Oodents.

I I fie, ess au y he hack of t paper

OAA DeAnis (;rat



Teaching Mainstreamed Students

Paggr. 4

INSTRUCTOR DISCUSSION GUIDE TAPE NARRATION

UAA - Dean's Grant

This videotape deals with education for

all studsnta, including mainstreamed stu-

dents. As a teacher you Jill encounter stu-
dents with a variety of needs. You will have
children who simply learn differently as well

es handicapped,childree who have been

mainstreamed into your regular classroom.

Haar will you provide for theirineeds? How
can you teach all of your students effec.-

tively?

While this tape doesn't pretend.to pro-

vide answers to these questions, it does show

short segmente from five Very different

classrooms into which exceptional students

have been mainstreamed. The classroom set-

tings, student populations, teacher styles,

and methods vary drimaticelly and yet, each

system is quite effective in its own way.

Hopefully fron these segments you will

simply see that a variety of teaching styles
and methods can be appropriate for meeting

the needs of all students.

The first two classes you will see were

filmed In rural areas while the latter three

classes were urban.

The group you are now watching is

located in a large rural entity. The task
at hand is asking peanut butter cookies.

Classroom fl

Notice the cultural composition of this

classroom and also notice the responses of

each individual child.
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lieshing ftinstreamed Students

raw 5

ISCUSSION Gina

STOP TAPS

TAPE NARRATION

Notice hoti the teacher

chemsee the modes of

presentation from visual to

audiSery to motor. How
dose she capitalise on

student's strengths?

STOP TAPE

Discuss question from tape.

gA11 - Dean's Grant

AN=

As you can see, the students are asked

to use a variety of reading, math, comprehen-

sion and oral skills as a preface to actually

making and eating the cookies.

STOP TAPE

As you can ales sea, the. teacher employs

a rasps of question pOdkiRklume. MU* am
questions are quite dite0i00, requiring *VIP.'

answers, others are sore provoking
and,open ended.

Hany itudents.reepood letter when asked

to do something with fueling the milk (or,

later on - smelling the mati). This is an
especially effective Umbel** With
mainstreamed students becOnee it invites them

to become involved in the activity and it

capitalises an conl-rgte situations.

Can you think of scum other ways that

this lesson would be good for a mainstreamed

student? Now about ways that it night be

difficult for them?

STOP TAPE

Notice the teacher's calming affect. If

this style t comfortable for you, it can be

used effectively as a behavfor dement
technique.

Overall, would you be comfortable
teaching R lesson such as this one?
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Zombis' estrammed Stalest*
Pose 6

4

LEITISICTOW DISCUSSION QUIDS

STOP TAPS

Whet does the garroter sr.
tics that ohm's callieg
"teaching style?" Would
you be contestable co""
ties this type of lemon?
Why or Why not?

`41411111411111141101.1 Imaul.asailamlosms

Classroom .1 (Comtlasod)

ROY TAM

Classroom #2

This omit excerpt ems filmed in a small
rural eommunity. The dais is for amides Amg
and has ooky 6 students, The teacher is wall
Moue through-out the district se a most
effective teacher. utilises his time with
students by sidle' Om owto individually
rather them by coordinating grasps***

As yom cam see, the style of this
teacher series greatly fi the piewleus
timber, Vie questiesimg is subdued sad
greater response time is alloosd. Students
aren't =awing with ems =either to amemer.

STOP Tan STOP TAPS

booed on cultural cousid- *mica bow eagerly this student
orations, why mSght less approaches his individual time with the
compdmitioe prows effective teacher.
is this classroom?

USA - Dean's ;rant

obviously, the structure of the class
and expectations of the teacher ere clearly
understood by the students. While the
teschai works individuall, with one student
the others get directly to their tasks and
stay on task for the duration of the lesson.
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aTess Was Nstastroassod Stodsots

VIOEWCIOR lummox= cons

(

Clismas ft (coothigid)

While the overall roles of both the
mem amd sew is this classroom are
Quits similar team classes, the lay in
Aids those roles are *pod oat differse
for intones, studios. art certainty sapsited
to dominos tuto thmireediststamdtmg to the

teacher but ass said de: as in i 'On
vets, persomil emoy tbs. 5its lam, ;vied
amp esspasa ao shotltd ION,
elssereems &muss ths glees SO email: and
nine redo/ amid liaise ass! SIMOStO Ore
rill know to sue swamp tbs awilreamast.
the classroom is more intimate and less,
threstenimp Competition for displayed
knosledge is meitbsr minima sor apparent.

STOP TA STOP UPS

Now does the snail class sire

affect the learning environ-

ment?

What are soma ways in which this
classroom mdght be good for a mainstreamed

student and in iihat soya might it be

difficult?

Given this brief ssmnple, bow eight you
account for tbs mesas of this teacher?
What personal, social, cultural and community

factors might be influential t-sra?

*Fuld you be comfortable in this kind of a

teaching situation using a highly indivi-

dualised style?

STOP TAPS STOP TAPE

Use discussion questions

from videotape.

OAS - Deanis Grant

17.3
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.Ssachlog Ksinstreamsd Studious

OW 9

W..DISCUSSIOil GUI= TAPE IMIDMION

Classroom In (Castionod)

Obeloosly Ma class is modeler thee
the °char twos illot for the wet part, it lo

productiveyAppect some increased noise
levels wham a project like this is dome.

Would you feel oftWortsblis in this kind of

situation?

,-SUP tin STM, ?An

Why would a Mode on -experi-

ence like this benefit all
students? What problems
mgdperise from mainstreamed
Meats is this lesson?

STOP TAM

What student groupings did

you notice? Gould you guess

boo the teacher designed the

groups. Would you feel

comfortable in this

classroom? Why or why not?

OA - Dress's Grant

De you think that the students In this
class are grouped .Restively for work on'a

project? leer are some considerations for

such gromitag?

Now do you go about putties people

together eaccesefully?

STOP UPS

Three weeks later.

As you can see, this has been an mot,.

moos project to coordinate. It has taken

lots of skill, patience, and stick-to-,

Javanese on the part of all students and the
teacher, but the benefits haws been,mell worth

the tine spent. Theo. sixth grade students I I.

have hamdied the complenity of this project

quits seccessfully. Obviously, younger stu-

dents might hove had difficulty.

17',)
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Teaching Sitiostreemsd etudents

leas 10

IMESA4gefflei..-0., an f"lafra

assitoor (alstisamid)

STOP TAPS

%oId you teach a world
geography lessee thle way?

icy mr why not? Soo would

you htructxmte the lessee?

IAA - Depues Grant

4511114 tan Teases how this

boa beneficial 1111101, sere for

students, iseludisgmslastremeel

Classroom

project has ,

all of the

students? /

This is a fourtligrada classroom into

which &handicapped stalest has been

sainstreened. Ter this lessee, the elites is

divided into ow laws and one well group.
2he larger group, in the foreground. is

expected to take their direction from the

board while the teacher gets the smeller

group started.

On this pantomimic day, as mall as on

others observed, the teacher gives vary

thorough and casein/ verbsl directions to the

emeller,greep 'bile the larger group is

expectel\to work moll emits ees tram routine

written directioes.

Since these girls have finished their'

assigned work, they've chosen to quis one

another from a spelling book.

Notice that the teacher in this class

assumes * variety of roles. She both

directs, facilitates and =alters the
classroom work; helping individual students

when necessary and offers emouragemmate
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Ilmish lag lisinstmeamed Stud Was.

Opp 11

*hat mey is this

"traditioser classroom
seared to eidemainstrimmed

students?

V

w.

Classroom 94 (Cestiened)

MP TAPS

.11011.7: ;;;;vt there aro *variety of

oupplementa' 'aerials mailable to *Mints
Ana threw finished their sasigeed weak*

Them bars have MOW ad Imo Chase to
reed,comio boas*

While the teacher is eow ready to sort'
with Os *MUM Stenesdelshol** she Olen*
timely seems the class for potential
problems*

Unlike the previous abase, this lases

is very strectered Seek strecture is fatale

quits confortabla sad mecossary for

melestromeed students.

Notice that this twiny uses positive
comments sad a teeehimg style to stimmlate

the class.

WI MOP TAPS

Whet omits are there for
neinetwaned OtelipleS in this

type of environment? Would

yaw feel comfortablvelth
this teaching style?

CAA - Dean's Graft

SUP

Cinearoom

This final segment is of a second swede

urban classroom which relies heavily on

structure and on behavior modification* Des
to its structured format, this class contains

a high percentage of meiestweemed andante*

,Ai teacher and a student teacher are noshing

together in this class*

177
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Temkin Ibinstremesd Students
Piga 12

=STRUM* DISO/WI=

Noe does this teacher change her

roam to accomodate taut mein-

streamed students?

OA* - Dean's Grant

Classroom #5 (Cbetimead)

As the comers scale the room, 'settee the

variety of tasks La 'blob students are
*wand 0 Mile the teacher works with
moan SrouP, some studeets!re listen:Leg to
a lemons tape, one =she at the computer,
and the others do individual lurk at their
seats.

Notice also bow the physical setup of

the room accemodatea such activities. There

is a readies center, teaching teals,

listeming canter, in and out assignment

baskets, and a computer.
a

STOP TAPS

III (Teacher narrative)

Am you can see, most students do indeed

seen to be as talk.

Mere lo lots of movement, but noes
aeons to be counterproductive° That is, stu-

dents seem to Mow Where to go umrt and for
what porposa.

This teacher consistently rewards stu-

dents by verbally stating specific behaviors

that she likes. She also uses a very sales

affect an a behavior assessment technique.

Sow do you think Chad feels about being

or a timer system! Can you think of any
other techniques you night want to try with a
chid like Chad
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Tesching Mainstreamed Students
Page 13

IMIROCTMR DISCIMISIM WISE

STOP ?An

Why sus a timer used to monitor

the student's behavior? Would
you feel comfortable dein this
is your 4classroomi Why or why

not?

STOP TAPE

TUB MAIMATIOS

Cassia:sae 03 (Continued)

STOP tai

The' structured orderly scheme of this

classroom citesrly t throughout

from its soteriale, struct a d orpubir,
UM to the style of this principal tuchsr.

Notice that is this Student teacher

utilises the same materiels and structure as

the principal teacher, her stile is qui.,:a

different. This alone should he a pretty

clear indloator that most techniques can be

16 adapted to various teacher styles and pat.-

tern' of interaction.

In what ways did this teacher use

her student teacher effectively

*o swage Ighe mainstreamed class-

Imes!

STOP TAPE

SAID OUT STUDENT SUMMARY

gpsnoms.

- Dean's Grant

STOP TAM

Conclusion

Think back lam to the classrooms you've

lost seen and remember that each distinctive

teacher style was affective for both

esinstreamed and regular students. Nuts down

a few of the techniques you sow and try then

out when you're tmachlug. Experiment! Make

mistakes mad figure out what feel' best for

you. Doweloplas your owe teaching style

while remaining open to alternative
approaches is critical for becamiug an Wm...

aim teacher. Good luckl

STOP TAPE
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Wednesday, March 20, 2:45-4 15 pm
Dale Braiman

ABSTRACT

The Multi-agency Network for Severely Emotionally Disturbed Students began in
1982 as a result of state legislation requiring that major service providers
network services throughout the State of Florida within five years. Funded by
94-142 dollars, the Department- of Education, in cooperation with the Department
of Health and Rehabilitative Services, started an urban and a rural pilot pro-
ject to establish models for networking services to severely emotionally
disturbed (SED) students.
The four major goals of both projects are as follows:

1. Provision of a complete array of education, mental health treatment,
and residential services.

2. Improvement of existing education, mental health treatment, and resi-
dential services.

3. Continuous multi- agency planning, implementation, and evaluation of
education, mental health treatment, and residential services for
severely emotionally disturbed students.'

4. Dissemination of exemplary policies and procedures developed by pilot
projects.

The implementation of those goals differ greatly. The urban project was designed
to develop awareness and coordination of existing services. The rural project
was designed to raise awareness of children's needs for services that did not
exist. The reasons I.r service gaps in rural Florida can he traced to several
origins:

1. lack of sensitivity of SED children
2. lack of administrative support and/or know how in developing programs
3. lack of trained personnel
4. history of agencies working in isolation or within informal structures

which inhibited creative planning.
The most salient feature of our project is not any product of the project staff,
but rather the process of the administrative orgauization. All of the eleven
school districts, four community health agencies, District Mental health Board,
and professionals in MRS Sob-Distrit Ili -A are represented by the local Advisory
Forum which monitors and develops the project, but because of the many respon-
sil-ilities undertaken by rural ESE directors, there are few who successfully plan
for the program needs of such a very difficult and specialized group of stu-
dents. In response to a lack of expertise the rural project divided the
Advisory Forum into smaller regional components, thus allowing for easier commu-
nication between those professionals from a variety of agencies who 7naturally"
function in the same geographic areas. These rgional groups have the respon-
sibility of identifying service gaps, and in dialectic with the project staff,
develop alternatives for service delivery models for SED children.
The alternatives will be presented to the Advisory Forum to be adopted as an SED
Children's Plan. The Forum will use this plan as a platform for legislative
support for more community based programs for SED children. The models thus far
discussed have included, but are not limited to:

1. development of SED centers to be shared between counties
2. development of an itinerant mental health team including the potential

for art and activities based therapy, individual and group therapy
3. the development of prevention programs which will include a special

tract for SED students
4. day treatment programs coordinated with the University for pre-service

training
5. teacher training/support programs
b. an individual therapeutic and educational plan
7. a new Labeling process for SED students
8. a case management :system which will coordinate between agencies' place-

ment options for SED children and their families

Braimanib 'so



Wednesday, March 20, 2:45-4:15 in

James Jacobs

QUALITY INSERVICE
TRAINING FOR RURAL EDUCATORS:
A FUNCTIONAL ALTERNATIVE

Target Audience: Teachers, Administrators, University Faculty,

State Department Personnel.

Providing quality inservice training for teachers and administrators

from very low population density areas has always been a major concern.

In the spring of 1977, the Area of Special Education, University of

Wyoming, decided to directly address the issue.

Working jointly with the SDE, it was determined that a tremendous

number of Wyoming's public school teachers were in need of a survey

course in special education for re-certification purposes. Such a

course was designed, and extensive efforts were begun to recruit and

train potential instructors.

During the summer of 1977, fourteen potential instructors were

selected from Wyoming school districts, brought to the UW campus for

eight weeks, and subjected to a rigorous training program. At the

conclusion of those eight weeks, eight potential trainers met criteria

mutually established by the University and the SDE for Probational

Courie Instructor status.

Each probationally endorsed instructor taught a survey course

in speC.al education in a selected rural Wyoming setting during the

fall semester of 1977. Students in those classes, University

faculty, and SDE personnel evaluated all instruction. Six of the

eight instructors who taught the course in the fall of 1977 were

endorsed as Extension Course Instructors for the spring of 1978.

For the past six years, this system has grown to include

eleven instructors endorsed to offer University graduate credit

covering a variety of courses for both the regular and special

educator. Monitoring and evaluation of i.astruction continues to be

a joint University and SDE effort. Feed+ack from students in these

courses continues to be excellent.

Our intent for the 1985 ACRES conference is to share step-by-step

methodology for establishing a higL quality statewide inservice effort

directed to rural areas, systems for monitoring and evaluating these

efforts, and strategies designed to continually upgrade instructional

offerings. Emphasis will be placed on statewide inservice coverage

and SDE/University cooperation.
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THE ILTATIVIiltiaTY"flif WYOMING .

LAnAmac. WYOMING $2071

Semple Status Letter
ICI Pruhationcry Status

Dear Mr., Mrs., Ms., Miss,

We appreciate your efforts` at ttacting EOM 7000 during the

(127940) (fall - spring) semester.

Ibis letter will serve the purpose of informfrin you cf your

current status with the School of Extended Studies and the Area of

Special Education as an extension course Instructor. Si4110,: you ioLts

to again teach EDEXC 7000 it will need to he on the basis vlat

teach under continued supervision in order to remediate Lie Yillnwinq

deficiencies:

1. Poor student evaluations;
2. Inability, to follow supervisor's recommendations;

3. Lack of reinforcement for students.

4. Lack of regular classroom examples;

S. Etc.

We request that you meet with us and make plans ftr c.clrani trw:e

instructional problems prior to finalizing any plans for teazriag

EDEXC 1000.

SincPrely,
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TUE UNIVERSITY DY WYOMING
LAnAmiE, WYOMING '82071

Sample Status Letter
For Commendable ECI Performance

Gear Mr., Mrs., Ms,, Miss.

We appreciate your efforts at teachina EDEXC 7001) during the

(1979-80) (fall-spring) school year.. You are to be commended for your

outstanding performance in working closely with us, receiving impressive

student evaluations, continuing to develop your instructional skills,

and for' representing the University.

We invite you to continue teaching EDEXC 7000 for thie School of

Extended Studies. It will be our pleasure to continue workinp with

you.

Sincerely,



TUB IINIVERSIIIN OF wvostma
LARAMIE, itrOalING 84071

Sample Status Letter
For EE1 Termination

Dear Mr., Mrs., Ms.; Miss,

This letter is for the purpose of informing you of your current

status as an extensiln course instructor. Your efforts at teaching

EDEXC 7000 have been appreciated. However, the following critical

problems have been noted, and not resolved:

1: A second set of poor student evaluations;
2. inability to work with your sunervisor;

3. Your annuuttcement that you did not want to teach EDEXC 7000

again;
4. Etc.

lt is therefore with regret that we will recommend to Or. Kipper

that you discontinue your teaching of EDEXC 700D.

Sincerely,
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EOEXC 7000 Instructor Evaluation

1. Uses Concept Instniction principles.

2. Dimonstretes canund of the content.

3. Usee appropriate DI techniques.

4. Smooth delivery.

5. Rapport.

6. Poiseicanfidence. et*. tomato,* aillrt

7. Answers qaestiens directly and concisely.

6. Explains handouts

9. Teaches within specified ttee frame.

Cosouniutes with University representative.

11. Maintains student attention (60$ or better, as monitored by
University roinisintative).

12. Teaches essential concepts only.

13. Adjusts instruction based on student feedback.

14. High degree of professionalism.

15. Evaluates Student Perfonunce.

16. Enthusiasm.

17. Compumerbetween course content and.courslobjectiyis,

10.. Immediate practicality of course content for students.

19. Accuracy of course content.

20. Overall Evaluation S U

ECI being evaluated

Date of evaluation

Place of evaluation

Evaluator

MN

A
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Suggestions for Extension Course Instructors Teaching COEXC 7000

TEAMING WILTS

1. Matt with the LEA menagommt to share the EDEXC 7000 course objectives

and outline; pin written reaction, to the objectives (see Student Self.

Assessment) relative to a district-wide assessment; and obtain the written

rules, reivlattons, and processes regarding the local special education

2. Identify student needs and entry level by meant of the EDEXC 7000 Student

Self-Assessment either prior to or during the first class.

3. Identify .the essential EDEXC 7000 concepts to be taught using the student

self-assessment inforiation. Eliminate non- essential concepts.

4. Conform to the Concept Instruction principles.

S. In relation to 02 and 3 above, determine the EDEXC 7000 instructicnai

pacing by identifying the amount of time to be spent on each concept.

G. Teach the content/concepts using those direct instruction skills appro-

. priate to your students.

7. Provide a summary/review that identifies what the students have Darned.

8. Have student provide written feedback on your performance as an in-

structor.

9. Provide a 1..F.T." statement of what to look forward to next cla%L.

186



APPLICATION FOR UNIVERSITY SPECIAL EDUCATION
EXTENSION COURSE INSTRUCTOR PROGRAM

Sumner 1981
UNIVERSITY OF WOOING

NAME PHONE (hem)

ilanalESS IUMUMM.m.11r=MIPMEMIPINMin...~MMI... PIMIE (ball )

DISTRICT POSITION

Please indicate the Special Education Extension Course Instructor program to which you

are making application:

(1) Teach regular educators EOEXC 700D, turvmy
of Special Education.

(2) Teach courses in secondary special education.

Please include with this application:

(1) Current VITA

Please complete the following:

(1) I would like to be a Special Education Extension Course Instructor

(1981-82 school year)

for my district for my region for my state

(2) I have had previous experience designing and orpanjOngL school

district inservice training.

4ce

yes no

(3) I have had previous experience conductiqi school district inservice

training.

Yes no

(4) I have had previous experience teaching university extension coursework.

yes no

If you answered yes to any or all of the previous questions, please list your three

most revisit inservice experiences (attach additional sheets).

Please include:

Date of Inservice
Number of Participants
Contractor

I.

Place of Inservice
Purpose of Inservice (Target
Audience. Objectives of
Inservice)
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ITNIVEltarry O F Wets Di (,
L' AliAllaR. W10/1111410 82074

4

a

NEMO TO: Extension Course Instructors

MEND FROM: James Jacobs

RE: Sequential Stpcs of Setting Up Classes

Please adhere to the following steps when teaching

1. A request for teaching comes to EC% DP% PaJ1 tippq- ca.-"

2. ECI, Dr. Kipper or field representative jointly deCrLipt,

can teach the class on the date, time and place rel.sit,,.;

3. ECI and Dr. Kipper will check with we on:

a) eligibility of ECI to teach;
b) place of instruction;

0 date of instruction;
d) time of instruction.

4. Or. Kipper and I will coordinate the classes frol :

field representative and the ECI.

S. Authorization, or lack of authorizacion will caws fon #. -1. I

6. Advertising the class may begin only after all toe sto- ., 0 i fl ::.f,t,,

completed in order.

7. Field representative will register students (aaAimun !!i

collect tuition and materials fees and distribu.c tom. 4.,01

class.

JAJinsh

IBS
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Wednesday, March 20, 2:45-4:15 pm

UNDERSTANDING THE "CHLTURE" IN MULTI-CULTURAL PROGRAMS

OP
Presentors: Juanita Jefferson, Bernie Thomas, Joseph Trimble, Sue Noyes

ABSTRACT

This presentation will cover three viewpoints on the learning processes and

personal relationships involved in mufti - cultural education programs. Parti-

cular emphasis will be placed on community persepctives on programs that focus

on their cultural beliefs and traditions. While every community has unique

expectations and preferences with respect to multi-cultural education, there are

some common needs which will'be identified:

The pre-service education of teachers will be examined with an emphasis on

preparing teachers to intereact with a cultiirally diverse community. Human re-

lations with students and their-families and curriculum development will be add-

ressed. An essential principle is that the teacher's role must include leader-

ship in bridging socio-cult4ral gdps which exist between communities 'and schools.

Future developments in multi- cultural education will also be addressed. This

will include national trends and funding levels in program development, communi-

ty education and higher education.

1

189



4t.......4

b

Thursday; March 21, 1985. 10:00 - 11:30 a.m.

Inservice Programs for Regular Classroom Teachets Working with Mainstreamed Students.

Helen Gay., East Carolina University, Greenville, North Carolina

This presentation offers a plan for inservice for regular teachers and

administrators in the area of learning disabilities. It presents a plan for

several sessions which would normally be carried out over a period of one

school year on a regular'basis, using professional days and offering renewal

4

credit. In such a long range plan, the consultant would be available to visit

schools and offer technical assistance 'in individual cases for each teacher.

Success of the endeavor would depend on the expertise of the consultant and his/

her ability to communicate. Support of thy administration is seen as very

important.

Session one -I This will be carried out in part during this presentation.

The outline-ts- follows:

4

Introduction - Definition cat Learning Disabilities

Simulation exetcises designed to help participants understand what At

is like to have a learning disability. Activities include those dealing

with visualiperception, auditory perception, visual motor integration.

A total of five activities will be carried out. Normally in a workshop,

the next step is ;to offer remedial 'activities in each of the foilOwing:

auditory perception difficulties, visual.perception difficulties, receptive

language difficulties, expressive
1language difficulties, concept formation

difficulties. Each would be explofed from the standpoint of observable be-

haviors, classroom accommodations, remedial utrategies, and a plash of reading

instruction for titre classroom teacher to follow. Sinee time will not permit

us ,to carry out bliss rrtiun of the inservice, a handOUt will be provided.

Other topitzd 'suggested tor the extended ins.Jvice will be listed on a

handout and discU:ised very briefly.

0'

190



1

Thursday, March 21, 10:30-Noon
He Gay

WORKSHOP IN HOW 2V CONDUCT INSERVICE TRAINING IN THE AREA OF LEARNING DISABILITIES

FUR REGULAR TEACHERS

One of the gratest obstacles to the delivery of appropriate services for

the handicapped in the rural setting is lack of appropriate inservice training

for teachers on a continual basis.` This presentation offers a format for inservice

training in the area of learning dllsabilities for re=gular teachers in such a setting.

A consultant, well trained and experienced in this area, is seen as the appropriate

person to 1 the inservice sessions, which would be carried out over a period

of one school year on a'reguiar basis, using professional days and offering

renewal cre4Fit. Opportunities to try techniques with students and to share re-

sults will be provided. Demonstrations by the consultant, possibly utilizing

video tapes, will be carried out. The consultant will be available to visit

schools and offer technical assistance in individual cases for each teacher.

Success of the endeavor will depend on the expertise of the; consultant and his/

her ability to communicate. Suoloort of the admunistration also is seen as very

important.

Some of the topics to be discussed, and which will be touched on in this

presentation, are:

- Definition. Chdrfcteriscit;:s of Ltd. Simulatiop activities which are help-

ful both in offering inrorrnation and servingas boundary breakrs.

a

- Understanding psychological reports. Devteloping skills in teacher evaluation,

both formal and iniormal.

Understariding cognitive learning styles.

- Modification of,content and materials in the academic areas.

- Developing. skills in coping wit), problems in organization, study habits

and time management.
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The value of a school-wide materials center will be discussed.

St is hoped that the full participation of teachers, utilizing their

own students., withthe development of functional materials that will work not

only with LD studen. but with most students, will assist in acceptance of the

workshop.

In the presentation, pertinent samples of materials and workshop handouts

will be ,included.
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piiiiirxrcuts Durtanzus

1. Ahdltoiy Perception Difficult;es

Obe-rvable Aebavior

- live problems in attending to listens ii.

ac.tivities
bay sequence sounds incorrectly

hey be confused by verbal directions

- Isom best through demonstration

- Hes difficulty with spelling
teuellY doss mot complete sestmork

Discrimination exercises. Absepple:

trail of if thee* two words sound

tbm same or different, VA.. boo"

the auditory iemerytraluing *.g.,

"I pecked my trunk." Tbm child

rapplies as abject. It goes around

ibe rocs with the child repeating

%bet baa been said sad adding his

abject
Wiles card reader (like Language

AndHaste r) for auditory-visual :.111..-

11Pgretion

CILLouropm Ac-ovaodationa

- Pace child whom speaking

- Allow child to sit near speaker

Writs directions and assignments or board

Avoid learning activities in busy class-

room environment unless quiet study space

is available

ilmtamastuggion for the Classroom

- Begin with the whole "ard approach if

Vi4114i skills Are intact

- Alphsais on visual clues (configuration)

in teaching saw words

- belay phonics Until auditory perceptual

skills are strong enough to supporr

access
- When ready for phonies. try a linguistic

or analytic phonics approach (linguistic

approach sounds are not taught in Isola-

tior anJ includes a visual stimulus with

the auditory stimulus) (analytic approaeb

present* whole word and allows child to

break it down)

- Encourage development of. ability to

revisualise as technique in spelling

2. Visual Perception Difficulties

Oiservable Behgvior

- Asy reverse letters and numbers

- DOSS not enjoy pictures or books

- Xis difficulty with different typos of

print
- Loses place frequently in reading

- Sas difficulty finding word or section

me s page
Comm distinguish between wordi.

sirillar shapes, e.g. ka5 #cg

was difficulty copyi4 from tr.. OL:'

'1" Ilsy tilt bead to "ass bettee

c1

apseroom Accommodations
- Reduce number of examples en a worksheet,

in meth lessclus etc.

- Ace markers when reading

- Allow child to sit whecesbe/he can see

board comfortably
- Do not overload with worksheets or

worlelluok pages

193



Swig motion Difficulties,(Contisued)

ft4Afikegagatt

- bashing activities in upper and 1.14t

eves Senate
Dsvalspekill at vain configur.a..4tp-

oleos.

- Dwelt* was and letter

ties of various forme of pelvic

is anserege children to describe ftot-...4:

A *jemmy symbols, etc.

- Liao dark limes 05kurittkis paper to

famSlitate proper alignment and spacing

as UM cqlor coding to highlight features

of pastel materials,

V

annikkaltaln
3. Idifioulty

trouble with abstract reasoning

- Slow to respeed to questions

Inability to sea similarities and

1111 diffaramcan
Poor reading comprehension

Diffinulty in learning nave canceptn io
es*. science, etc.

- Vellum to generalise

- Concrete vim of the vorla

Dols to dues conclusions

wp_tisl Strategies

- Practice is categorising and classifYini

- Verbal and pictorial absurdities

- ego of detective games to develop

inductive reasoning

- Camochicomproihemsion
carefully, giving

anditery seed visual class

im an riddles for Inferential thinhavg

2

Daadiag Instruction for the Classroom

- Toads alphabet through auditory sequence

first
- Use flash cards and similar drill for

extending sight vocabulary

- In with synthetic phonic approach if

Auditory skills are intact (synthetic

&pproach utilises taking parts of sword

and blending than into a whole word)

in Concept formation

F.W.I.EMASsigekanap
Maki semalisstiens for the child

- Point out similarities and differwomes'

in um materiels
- Ask simple, direct questions

- Structure questions for logical answers

- Develop use of appropriate picture clues

- Work on context clues

Maphimami oral reading

- Use story amide (cciez strips, etc.)

for getting math idea

- Emphasise thinking skills through

listening exerciees
prior to r004the
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4. Receptive Lnaguage Difficulties

(Daderstanding gage)

Ohareable Selsvior

1* 1.0w to respond to directions or

- h =Vocabulary due to difficulty

at Ain meaning to words

difficulty determining the main ideo'

- Nat repeat directions to him/herself

WSJ shahs understands

- understand better with visual ale,.

gemmed or manual .espressiou

kesql.ek Strictest..

- ?Lein in listening skills

- Sii rk en vocabulary developmeut

W-Lt from dictation first befor;,,

imputing independent writing

11.-velop ability to relate story with

correct sequeuce of ides,

- Us* crossword pestles, riddles, etc.,

for word building,. Inferential thinking,

etc

gpmErgble Sehavior

3

gassroon Accommodations

- Use short, simple directions

- Give visual clue or demonstrate directions

whenever possible
- Tape resource material in social stenos

and science using simpler language

Seep vocabulary notebooks

- Organise a "buddy system"

RaVIew ?tortoni, lessons before starting

new ones

Teach words through strongest learning.

modality
- Begin with language experience approach

- When auditory skills are developed, use

analytic phonics or linguistic program

3. /impressive Language Difficulties

- Allow sufficient time
for oral rest names

- Do not put the child "on the spot" but

encourage sharing, story telling, etc.

UsipChild organise material to facilitate

remit; use outlines, etc.

- Zeman recall words for use

- Uses definitions instead of word6

shatha cannot recall
- lay use elaborate gesture system and/o:

.omad affects
- Appears oodles= at times

- Jay be shy; may seldom tan is.

aw' May sestosuise correct senteact.. L,

;yet may be unable to repro& ce

:OUSE=
tl balm problems writing sentences 41.4

stories

89eAdigl Strategies

...Ike picture cards for rapid naming drill

..Dsmislop verbal expression

((ie frowide specific peactica is sentence

4. Assolstion
Alt Taos vrigm work first, dam transcribe

ispbssise tense forma in verbs

Vie sesteases coepletion asarctnes

- asireiSts An
rearranging; iliQzcs In

Scrabbled sentences

. had clad frequently to tile

AelemInstruction for the Classroom

- Teach decoding according to strongest

input nodality
- Deft 11 :weave experience charts

- Work int written language with vocabulary,

samittnueso, etv.

- Vas vivid and action-packed stollen and

pictures /or stimulation and verbal

expression

195
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igk
inservice Program for Rainier Clevtroom Teachers Working with Mainstreamed Learning

41, Disabled Students. Helen R. Gay !sot Carolina University, Greenvillel'ilorth Caroline

This pressotetion offers a plan for rose vice of regular teachers and administra-

tors in the area oflearning disabilities.
It presents a plan for up to eight sessions,

which would normally be carried out ower, period of one school year on a regular basis,

using professional days and offering renewal credit. In such a long range plan, the

consultant who conducts the inservies would be available to visit the school and offer

technical assistance in individual cases for each teacher. Success of the endeavor

would depend on the expect/mod the consultant aid his/her ability to communicate.

Support of the edaltdstration is seen se wary important.

The plan for the hypothetical inservice is as follows:

Session This Is to be carried out in pert during this presentation.

Introduction. Definition of LD. Filmstrip: Vgik In Another Pair of Shoes.,

Simulation Activities. Perceptual Problems (Auditory, Visual).

Discussion of Limpopo Problems (Receptive, Repressive) . Use cassette or

video tapes of children with those types of problems.

Show film - Early Recognition of Learning Disabilities. Give participants

handout on the topics covered.

Session 2 - Discussiou on Let,rning Styles. Sow Learning Styles Apply to

14--Walas Disabled. Use zaririals from Teaching Students Though Their

Indiv ual St Ies: A Practical A roach by Rita Dunn and Kenneth

Dunn. 1978. Reston Pohl Ina Company., Reston, Virginia and from Ass seat

for Instrsugenea...-VLAL...-.W...1012Stilga,
ziSmond. Vallscatm, Silvartm.

Prentice Hall Co. 'Use overheads and handouts. Activity: Determine your own

learning style. Discus*. Homework: Determine the Learning style. and interests

of two students who show differing pattered. Se prepared to share with the

group end tell how you will accommodate the students within the constraints

of your classroom.

Discuss formal and informal tests. Have sample records of LD children for

participants to use in small group activities. tat each group report on their

child giving obvious strengths end weaknesses. Participants will need assistance

in understanding "Arlene types of tests and what scores SAM. Demmustrate making

an item analysis of results in a common teat. Slommorhs. The teacher will

&elect a student in his/bear classroom and study
results of testing. Develop

a plan iu sous area to #4c..411.4ate the child's mods. gavotte will toe given

to small or large groups or .bat was planned, using overheads and samples of

student work and materials used. (Kamm Mould be changed to guarantee,

confidentiality)

.6.1111a1L1 - Groups 01244s, rf.:10r,t1:14 on homework **figments within small

.romps or in the larba aopropriate. Only part of the time will be

Mead for this.
Session 3 (remainder) an 4 - Reeding - Discuss various methods of

teaching reading and the modality of learnini ostensory to he successful in

each. Methods to be discussed are Sight. Linguistics, Phonics, Multimmory,

and Leuguage Experience. Use materials from the filmstrip series 0.proaghee

to Reading by Linda 4. Jacobs (Teaching Resources) , as well as from other

sources. Show the filmstrips on the HOltieensory and LEA approschas and on

Hatching Approach to Lessner. Have examples of multisemory materials. Discuss

the Fernald Approach. Have an activity in which participants engage in LEA

in groups of 4 or 3. Report to total group.
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Nomework: Use one student from your class who hes difficulty to reading,

preferably one diagnosed as 1.0. Using a profile given mai chart bin strengths

am4 weaknesses and his preferred learning style. Provide any diagnostic informa-

tion available. Prepare an overhead to demonstrate this and provide a plan

which you ebb*, till work. List ateriels and equipment you will seed. Be

prepared to shares 'at List one tooribmrairWhi material and one commercial material

that could be used.

It is planned that the consultant will be is the school during the oast %/ask.

Shahs will also be available periodically throughout the satire period of

inservice to offer technical assistance to teachers Is the classroom' for this

type of assigamest.

sum= SESSIONS - The Lillowing subjects will be covered in a similar

maser 42 the previous ones. Each session will give clear demonstrations of

the problems students have.

Session 5 - Written Expose44ao

Session 6 - Mathematics

Session 7 . Various Strategies to Reduce or Imoresse Performance

Session 8- Social M- lmotiomal Problems and Strategies to Deal With Mem

19S



*

Thursday, March 21, 10:00 11:30am
Kathleen Mary Huebner
Jane Brodie
Terry Rafalowski

ABSTRACT

TITLE: Serving Visually Impaired Children in Rural
Communities: A Problem Solving Symposium

PRESENTERS: Kathleen Mary Huebner
Jane Brodie
Terry Rafalowski

CONTENT:

Professionals and parents concerned about the education of
blind and visually impaired youngsters are becoming increasingly
aware of the special needs of students residing in rural areas.
Two very definite efforts have been made recently to identify
and develop approaches to address these needd. The American
Foundation for the Blind's Nhtional Advisory Committee and the
State Vision Consultants independently focused their attention
on rural service delivery needs of blind and visually impaired
children and ara now working to effectively collaborate their
efforts.

Following a brief introduction to the unique educational
needs of all blind and visually impaired children the presentors
will identify specific areas of concern regarding rural service
delivery to these childre-,. Possible approaches to implement
in order to alleviate the situation will also be presented to the
symposium participants.

Participants will be asked to: prioritize the identified
areas of need; and, (2) prioritize tht possible approaches to use
to alleviate problems in delivering services to visually impaired
children residing in rural communities. Participants and pre-
sentors will engage in brainstorming additional solutions. The
rural expertise of the participants is crucial to the success of
this session.

The results of this symposium will be shared with the staff
and national advisory commi,tees of the American Foundation for
the Blind, the State Vision Consultants, and other relevant
groups. The American Foundation for the Blind will then establish
a Task Force on Rural Service Delivery which will develop and
implement meaningful action plans and the State Vision Consul-
tants will determine their point of focus,

Participants at the session will receive resource lists,
handouts and recent publications about the education of blind and
visually impaired children.

We need YOUR help! Please come and share your expertise.
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Thursday, March 21, 10:30 - Noon
Shirley Jackson

In an effort to be responsive to the changing needs of ouciety

in general and to its students in particaiat, headstart for digh

ac_hool is one of several emerging programs at Leesville High

School, a school of approximately 1,300 students (vrades nine

through twelve) in west-central Louisiana.

L.H.S. is justly proud of the fact that was named as :An Exempl-

ary School is the 19b2-19d3 Secondary ,chool ReeoLnition Program,

and in an effort to continue to offer its students the best possible

educational opportunities, this particular program has emerged.

Headatart for High School is the direct result of a Carnegie Grant

in the amount of 43,UUu that .was awardeu L Leesville ni8b iu the
spring of 1984. The grant was awarded implement a pilot pro-

gram for incomiqgfreshman students who wore not functioning at

grade level in the area of language arts.

The grgnt was for 60 students, three teachers and texts. The first

forty-five hour course of instruction was held during a three week

period just prior to the beginning of th,- 1T34-1985 school year.

It was designed to up-grade the English of identified stu-

dents in the areas of vocabulitly, cumpr(LoulAun, mechAnis, usage,

and spelling. Even thctit_-_.h the emphasis 4..1 ,41 .rid

usage, tiotre was a marked improvcwent in :411 five area ,.1,;. In unly

three weeks, the stwitnts improved !tit Jf 1.5 gratis levels

in comprehension and over 3 (Lrade love in usaKe.

Those ::tadents who participatud last suN:,iAr it t' preschto hf.int;

tracked to record theig\proc,ress in all ,f their classes, nut just

in English. Liu far, the results have very 4s a

result, muty of the tochniquos employo :AAMMQf cat:

folloWed in some cl:issruom with p.L.Arts uadietvly to off, L tnf same

three week csurse this suili,:r. expanrieu! pr-grhm

of reinforc,ament is to be offcred 3c pat'. ff a writitw, iiriam to

be implemented durin;; Lne 1J:.;5-194, sLth t year. Num
which similar instructin in ht tad atf i 1,./ other nii_h :; :t10t. in

tht: di.strir!t, is tO lit o,:vytti :11,np, ,n0ihh
teachers willing t11 131,31 1,,,J,bods :thd

This will benefit the junior high svho. tecit!r jtil

tate the work being d:-n in [Atter deparLmtlt.; within the sorwfA
The purponf: is to impnrovt. thf. ;J.T,r,1111.
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If the competencies of the least prudueLive student,L3 cart te iu-
proved, then the expectations for the eNti re student populzAttou,,
with regard to near writing adloi clear cunning can rikw ht. rLtised.
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-Thursday, March 21, 10 : 30-Nocn
Norlis McKay

Show Low. Schoo! District.
SPECIAL SERVICES OFFICE

14ORLIS C. McKAY
directs Spatial Education

September 28, 1984

Bear S,lection Committee:

Route 1 Box 333
Show Low, Arizona 115901

letephane 537.4525 ext. 134

Re: Proposal of presentation for the ACRES Conference in March

The Show Low Public School system embarked upon a quest to provide the best
possible educational services for the students utilizing our system. In the
quest to do so we established a master curriculum that was flexible enough.
to include all types of handicapped children but yet specific enough to
assure the students would obtain the necessary skills so when they leave our

system they will be highly trained and adequatqlly educated to survive id the

world.

A committee of-teachers Was selected and commissioned to develop a master
11 curriculum. The presentation we would propose to make 1,5 the develop:We

of that curriculum which has been developed and utilized in our system for
one year. In the future we hope the curriculum can become a computerized

program so that the objectives and skills are easily-available and parents

or teachers concerned with that particular student would receive a copy of

all the skills and have an understanding of what the child will learn. It
has been our concern that parents be able to know what the students leaving
our system will be expected to learn. By developing an exit program for each

of our special education children all concerned can have a clear understanding
of what we plan to do with that particular child. We feel we have a good
system and if it would help others we would be happy to share it.

Sincerely.

Norlis McKay
Special Education Director

jb
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TITLE:

REMMERS:

CalTENr

Thursday, March 21, 10:30ani-Noon
Bruce L. Mallory
Terry R. Berkeley

ABSIRACT

Addressing Rural and Urban Perspectives:
Ittcperiences at Two Universities

Dr. Bruce L. Mallory
University of New Hampshire

Dr... Merry R. Berkeley

LousianaState University

Ihis.session will describe two graduate-level personnel preparation
programs in the field of early childhood special education. These pr rams
prepare specialists vitup are competent in both rural and urban environments.

Differences teetween rural' nd urban locales extend far beyond the phys-
ical characteristics of these footings. In early childhood and early child-
hood special education these differences can be seen in policy, in human
services, and, more importantly, in all areas of child and family endeavor.
The focus of this presentation is to demonstrate how faculty in the early
childhoud special education master degree programs at Louisiana State
University and the University of New Hampshire attend to these differences and
hew they train students who have an interest in being employed'in rural or,
urban settings. As the major institutions of higher education in their
respective states, the programs have. to address the unique aspects of both
environments.

Specifically, issues regarding rural and urban life differences tend to
add direction to the ti programs which are developmental, non-categorical, .

and family oriented. The product of these programs, which are not at all
connected, tene4 to be a "specialized generalist" who is flexible, indepen-
dent, and adaptable to varying socio-cultural settings.

In a parallekconsideration, to facOtyor tnese pr rums find it
essential to address t6pical issues in rural and urban life in order to: 1)
enhance the comprehensiveness of the academic experience; and, 2) meet student
needs. Issues addressed in these degree programs spun thu range of areas,
unique in each geographical settings-which include: historical, philosoph-
ical, cultural, sociological, and methodological underpinnings of early
childhood and/or early childhood special education. In addition, each program
atteMpts to; match, as it ran, student pructicum activity and the needs of
students (in terms of future employment). Moreo%-,r, each program is
diversifying its experiential components to see that students obtain the
benefits of both rUtal and urban life. The innovative. aspect of these two
programs, is then, anlapproach that yields deep sensitivity to the critical
notions of amity in order to provide effective human services.

4

.,q3

ti



Thursday, March 21, 10:30-Noon
Terry Berkeley
Bruce Mallory

PORTRAITS
ADDRESSING RURAL AND URBAN PERSPECTIVES:

EXPERIENCES AT TWO UNIVERSITIES

Differences between rural and urban locales extend far beyond the phys-

ical characteristics of these settings. In early childhood and early child-

hood special education these differences can be seen in policy, in human

services, and, more importantly, in all areas of child and family endeavor.

The focus of this presentation is to demonstrate how faculty in the early

childhood special education master degree programs at Louisiana State

University and the University of New Hampsillre attend to these differences and

how they train students who have an intere \t in being employed in rural or

urban settings. As the major institutions of higher education in their

resoective states, the programs have to address the unique aspects of both

environments.

Specifically, issues regarding rural and urban life differences tend to

add direction to the two programs which are developmental, non-categorical,

and family oriented. The product of these programs, which are not at all

connected, tends to be a "specialized.generalistm who is flexible, indepen-

dent, and adaptable to varying socio-cultural settings.

In a parallel consideration, the faculty of these programs find it

essential to address topical issues in rural and urban life in order to: 1)

enhance the comprehensiveness of the acadedi experience; and, 2) meet student

needs. Issues addressed in these degree programs span the range of areas,

unique in.each geographical setting, which include: historical, philosoph-

ical, cultural, sociological, and methodological underpinnings of early

childhood and/or early childhood special education. In addition, each program

attempts to match, as it can, student practicum activity and the needs of

students, (in terms of future employment). Moreover, each program is

diversifying its experiential components to see that students obtain the

benefits of both rural and urban life. The innovative aspect of these two)

programs, is then, an approach that yields deep sensitivity to the critical

notions of community in order to provide effective human services.
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Rural Characteristics

-low tax base
- homogeneous population
-suspicion of outside helpers
- resistance to externally imposed

change
- individualism

-self-determination
-particularistic norms
-personnel shortages
-traditional values re: family,

education, community
- schools as sources of stability

and continuity

Urban Characteristics

- expanding tax base

-heterogeneous population Or

-reliance on forma) social services
-acceptance of extermdly imposed

change
- group cohesion
- universalistic norms

-personnel surpluses
-variant family and community

structures and values
-schools as change agents.

')5

rig

.. "Sr isrostv oo. *so

THE PREPARATION OF EARLY CHILDHOOD SPECIAL EDUCATORS

FOR RURAL AND URBAN SETTINGS

ECSpEd
Teacher Education

Curriculum

-developmental educators
- cognitive-developmental

philosophy
- ecological framework
- transdisciplinary model
- family support skills

-liaison skills
- community/organizational

change skills

Rural Internships

-teachers
-home visitors
-therapists
-parent specialists
-case managers
administrators

-advocates

Urban Internships

sde.24
...a-0

ECSpEd
Graduates

Rural Employment

Urban Employment

Mallory Berkeley, 19d5
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PIBPARATIOU OP MU =DIM IIFSCIAL =NATO=
FOR MIL MD WM MMUS

Orme L. MIllory, Ph.D.

In 1980, the University New ampshire received a three-year perm*.

0111 PPIPumMacml grant troy the U. S. Education Department to develop a

model Wotan program for waster* level arty a4ldbaod 8peoial Edusators*

The graduate program, now completiag ita fifth year, prepares apeolallata

oompeteot to work with yo handicapped children (infanta! through Primer/

level) and their families* Student* are prepared to work in a variety or

public' and private settings, inflows, olaserocue, clinios, and bureau.

cratio system, and in a variety of roles as teaohera, diagncatioians,

multidisciplinary team members, parent support specialists, adalaistratora,

oase aanegers polloymmakers4 etc. Couvageork and internship experiences

seghealse both urban and rural oiresmatanees, reflecting the traditlemal

and changing characteristics of the nothern Mew England region*

The primary Ibiloaophical base* of the program are that 1) 2arly

ChaftaviSpecial liduastors must be thoroughly oompetent in uaderatandiag

Goma growth and develowent of children from birth to eight years old; 2)

that understanding should include the ability to apply principles of =gales

tivewdevelopmental psychology, (e.g. Kohlberg lifter, 1972) to children

experlimmgmisvegpler patterns of early development; 3) the application of

any theoretical or technical intervention strategies suet be based on the

eeeleigeal perspective of human development (Eronfenbrenner, 1979); and 4)

the most critical oempomant of am/ eemaystem is hialher immediate

and attended family* This orientation mutts in a heavy Baia on early
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childhood develops". from an interactional, experiential trace of

referenda (e.g. Brunner, 1973; Dewey 193). In additions students are

.Wsstad to master child.diraoted toughing skills as wall as family-.

divested support skills. Students are also expected to understand how

bureau ratio systems at the lowly state and federal level binder or

=hangs Imes develops*, and how to attest progressive *hangs in Moe

This Pogue, frill .,a the wawa in !Allah the program asoseplishes

these demanding aspirations. Speoitioa ily the pre ration of Orly

Childhood apeolal Masters to be attentive towbars and agents of Quango

la both rural and urban enVireaenta will be discussed. Our goal is to

Pre Pare speolalista capable of working sucagasfully in either kype of

eassualtg.

ilmaitLa Ansa Sonastanat

lbe ourriculaa of the Surly Childhood Spacial Needs program has been

described previously Mallory, 1983). Sesontially we prepare what Stadion

(1973) has desoribed as developmental educators. Those are individuals who

are competent in eland development theory, methods of oduoating young

children, assessing young childra and converting assesaient results into

Individual educational gaols and strategies, seeking and utilising

amp:trios' research information, understanding the intarrelatedoess of

cognitive, emotional, gestalt and pkvaloal development, supportiog and

atiatatiag parents, oollaboratiog with other professionals and ageodi ss

(including through multidisolplinary tees partialpatics), and takiag an

active role in organisational and comeuniti ohange leading to isprovad

development of the child and tartly. These Wills ere acquired tbrough

ocureemork and a one year internahip. 71011% 1 (adapted from Stodgiest

1973) indicates the arena at empetenoy at ear graduates. The inner circle
2 9(



4.

repreuta the strong *aphasia on the aupery interhhap aampl cementeso

by aourees and seminars. The isolative imoortance of the various coompe-

tansies is indiestad by the epos allocated 40 edam elites of tha

these eampetenciee are coasiateat via the philoaaphioal foundations

of tha program described earlier. for ohohnlvi oholadival PireSev*0
la emphasised in aoureelchrige and students with prior Weighing experience

way *home an iedisnehip szperienes dab all them to pritatioe eliaima*
Ella as case meneehre proipiam administrators, or home-achool goartati.

natcws. The llama role is based on the modal diaveloped to liabba in

project Re-lid (1966, 1982). 'Ibis is a particularly useful role in rural
areas where servioes say be widely dispersed, es areas ney not

overlap across various agencies, end personnel ahortoi.a may remit in

negleot .ot oallaboratiwe linkages *a to overwhelming direat treatment

resposeibilities with limited administrative support. In related vein,

specialists icorldsg is rural areas scat have a thoromph knowlidgm et normal

and abnormal ahild growth and development, inoluding the iaterrelatedneae
Demme of adthe rty of phrasal, oupatioal,of devel

speech therapists in ru43. communitiss, the iterly Childhood Special

tar mustmust be prepared to ammo' a usandinaiplinary role (Allen, Nam, 4

Schistelbisech, 1978) in meeting °badness multiple needs.

Both of these examples are also applicable to urban gettino. Were

asoaliaison walla are important to pasta multiple aervido elistvmst

with a =wring role and tunatice. Likawiee, transdiamiginerY his era
useful for intimating with therapists and introakii therspeutia tactiaw

olguell into seeenhool olassromse. lbw, although the program ispbaida

skills meoemeary for efteetive work is rural aossinittess them saw skills
are °lowly useful in urban or where the basis need* of children and

their families aro essentially the R.
3 210



The neoesaity of a broad base of transdiaalplinary ecologically-

oriented skills becomes apipareatwhea our interns are placed is both urbaa

and rural agenoiss. One intern larked in a major urban teaohlog hospital

and then returned to New moire to establish rural developmental casessi.

sent clinics. The urban hospital esperienoe provided her with a modal of

team fanatical's and assesament that she could adapt to the rural clinics.

Another *whist spent her interaship,estehlishing a rural presohool special

education program Ogre abs was the head teacher* administrator, parent

000rdloator, therapist, and janitor. Subsequently abs moved to a well.

established, aultiselessroom program in a small oity where her role was

esob narrower and she had acktinistrative and therapeutics backup. Her

initial experiences allowed her to bettor understand the bartioular aom-

stralot and perspectives of her oollsagues in the Urger setting. Another

Warn did just the opposite. She started out im an urban program and then

saved into a rural integrated kindergarten settift; is the aeoosd semester

of internship. her first experienoe provided her with atm% collaWmtion

skills and exposed her to the praotioes of a variety of professional.. Aar

new plaosmest required that she introduce collaboration and therapeutic

techniques ilea a more heterogeneous petting when both the regular staff

and norial children had net previously experienced the Mu:egret:on of

severely handicapped children.

Mu =cum Won Zutait APII Behan lisiewatlas Mai& ZermaiaL
lesairatklas

One way cf distinguishing between what Ilatthews (1966) calla rural

conies and urban societies (an interesting distinction itself) is to

ues Parappel (1951) Opoltqw of conmunities. The four types he identified

include universallatio-echlevadent, onilverzilliezzommeoriptive particularistic-

achievement, and partionlariatiofacriptive. The first two types, in which
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behavioral expectations are =matt's and usliverial (1.6. apply to all

Wawa of the society), and towed is ucban areas. That is, there are

highly prescribed standards at behavior that are used to identity and

separate those who deviate from those standards. This results in a 40

level of utilisation of formal vestal services to *wrest* deviant

behavior in order to bring it closer to the usivorsal standard.. Congers

is with group oontorhity rather than the assertion of individual iaio-

apnoratio values.

Stirticialarlotio immunities, on the other hand, empaaaiseand tolerate

indtildual differs:scut and judge the value of the individual as a whole

rather than the dogma to which he/she is salable of performing specific
eIR

tUnotions within specific contexts. In other word*, more deviant behavior

(or development) is tolerated beams* vales lies with the person, not with

the power, Oiling or knawledge that person has aogulred. The result is

that community goals focus, on stability,eaualimation of life chaaces among

members, and rejection of brarchical power striatum.. Value is placed

on expressive rather than instrumental roles. This kind of social system

is round in s' very bennnonsous population due to its tight stable

structure. There is relstive4' little dives of value ',atom,

familial patterns, stbnioity, or occupational status. Satoh characteristics

and goals toad to inhibit social ohmage, particularly if it is intrommed

by external laments. These characteristics are similar to Ford's (1962)

oatalogus of rural traits toot inside individualism and self-reliance,

traditional!" hailialiast funesmentallaa, sad fatalism* Looffes (1971)

list includes .flan some trait, and adds soticamiorieatation, stoloias, aad

personmerleatation. Gerrard (1971) uses the term giant .state orientation

to desoribe the attest of these ohamoteristios in terse of expreasea

values assoarnieg external authority.
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identification and service rates uay not be viewed as problematic. Those

obildrea who tail to met Immunity standards for pre-8040@mi° or &atomic

soapstone@ should be looted, isolated, and treated &Bleeder to reuediete

their deficits and sustain their caginess for academic and later economics

Incommo, asoordiqg to this urban value system. In rural communities, where

101,11 modest aspirations and expectations bald away, and where there is

greeter aeoePtSnoe of Weenier development endears realatenoe. to labeling

obildren as deviant, lower eervioe rates can be antielpated, Interns or

recast graduates who are not Inatome= to these immunities must be

prepared to adapt to these varying perspectives. And they must understand

that their natural urges to introduce reform in traditional, rural comm.

annitlea will be tempered by the prevailing value meter, °Men the intro-

duotion of mandated programa snob as Child Find may not be well received in

light of these values. An maderatandiag of acologioal factors and the

prinelples of ecmeamity abam thee becomes very important.

ibe second factor affecting the preparation of Early Childhood Special

Educators relates to what Beige (1981) refers to as suspicion of external

(federal and state) interference. nally lamed mandates are viewed as

threats to aelfmdeternination6 This vies is related to a more general

restates°. to 'Mono* ?Iwo to evidence that rural school boaramambere,

is particular, are resistant to innovation in educational practices, while

superintendents may be more open to nom lama (Oaten, 1969). Magas are

viewed as institutions of stability and oultural transmission, where left-

bald values related to family, education, coral behavior, 400 immunity Era

to be preserved and proteated. The urban notion that schools may be

vebiolee for solving broader social ills anon as racial segregation or tne

lactic of child oars is not aapperted in rural commenities6 ilomever, these

differanoes are not purely Ideological* The locket economic recomrose,
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espeolally an adequate local tax base, retsuirea a wore, conservative view of

the role of schools as assets of °hafts. And realetanpe to external eau-

dates is partially rooted in the rsoognition that federal and state lass
4

rarely provide aufriolent finenatal resources to fully implement those

laws. (Voters in Nos Menpahire reoently amended the state oonsiltution to

prohibit toy new ratite mandates that were not fully funded with state

dollars')

Reeistanos to change, especially when it is Imposed by external

reeves, has a direst offset on Early Childhood Special Eduoators. Because
0

their roles and tasks are in many ways prescribed by state and federal law,

they nay be viewed as agents of the state rather than as partnere of the

community. The introdnotion of new efforts to identify young children as

educatiooally handicapped, demands for lower ohildwstaff ratios, requests

for expensive therapeutic equipment and classroom materials, development of

complicated and timosocesuming reoord-keeping systems, algae scrutiny of

each child's deficits sad strength*, an emphasis on individ ual development

rather than group cohesion and cultural tranmatesion, requests for buildiag

ranwmatiosus mammary for physical accessahility, the introduotioni of

formal, oenter..baaed education at an early age, and the transformatioa of

parents into active decision, makers rather than. passive supporters are all

tasks that the Early Childhood Special Educator is taught to carry out, and

is ethically and legally required to do so. Mon that individual is cot

indigenous, and has not had experience in other rural oomuunities, be or

she will find the going rough. And the leak of support personnel anu

sympathetic, knowledgeable administrators or school hoard members waked the

process all the more difficult.

This laplies the seed to equip the new praotitioner with both teounioal/

clinical skills related to child development and special education and
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personal attributes such as a strew self6conoept sensitivity to the

values of others, the ability to artioulate his/her Wallets 11 mon-

teohaloal and son-threatening lama's:, the ability to work with community

groups is a deliberate, respectful asaner, and am undernten4lam of the

prooesses of organisational and community development. Aiming these akilla

and ettribatas are foomesed on rural Girona:stenos*, but we find them

equally valuable is urban mesa where pluralistic groups and finameial

constraints create similar needs and problem".

The flog issue affecting graduata training is the attitude of

Mollies with basdloapped children toward formal helping systems such as

schools, health core *geodes, mental health center., or welfare epitome.

This issue is closely related to the previous one in that attituoes

oonoerniag selt.wellanoe, group cohesion, and externally imPera ohaatio

also attest the degree of use at formal services. Given the preferenoe to

rely on kinship networks tar assistance rather than protessionalaor

buresuorsoies (Loot?, 19/1; Statthewee 1966), Hari), Childhom Special Hams-

ters need to work within family-driented, ecological frame/erg rather

than now a purely sailduierleated, clinical perspective. Rural raMilies

may be obsraoterised ass less transient than urban teeilise multiple

generations of the same family remain is alone proximity over inn family" a

life cycle. This mg not always be beneficial tram the practitioners' (or

parents') point of viwt. ititended really sombera may have 'aiffloulty

soospting the presences of a baadioeppsd child or they may offer 1011100

based on traditional folklore rather than costemporary knowleoge. however,

the availability of a natural nupportinetwork is severally a strenutk. Tun

apiolalist bee an obligation to utilisemthat network; that may **tail

eduostlag family members about the child's disabllity. and assets,

inoorporating relative. as respite oars providers or home teachers, or
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encoiraging these people to assist the child's its with domestic teaks.

In addition, the specialist needs to determine the payoMblogioal and

emetic
1(3

al ollmateof the network to determine the extent of prat&

% resoSions such as blaming in.lcws for a child's condition or su6gesting

outdated options.(planing the child in an inntitution or relying, on

unproven mettoal praotioes). The specialist nit be aware that be/abe may

be peroeived swan intruder in the !may network rates than as a helper.

The owsmunity organisation principles of respect for existing beliefs ana

prelates*, incremental Osage, and the eatabliihtent of Wirt can alto

apply to the Promos of renal, °bane* and adaptation. It should be noted

that the presence of extended family networks and suspicion of bur atio

systems also is a oberacterlatio of minority urban group& (Manic, (197k).

Wailer strategies may therefore be required intim* dive is oircumataames.-

.0014111111111

Several principles for preparing Early Childhood bpecial Educators to

work in rural antiurban &settings have been discussed. Common and divergent

characteristics of rural and urban enviroasentehave been described to

suggest approaches to course content end field interned/ye. UMitiple roles

and skills for a developaental educator have been proposed, with a dual

emphasis on obild oriented competencies and family/oommunity oriented

oompetenoles. The application of those roles and skills in rural cow-4

munities with particular obaraoteriatios has been described, with some

reference to their application in urban contexts.

At this point, two cautions are in order. First, the literature

describing the characteristics and value systems or rural (and urban)

oommunities has not changed as rapidly as the opumunities have. The

effects of media, rapid transportation, and more uniform eduoational

curricula on the urbanisation or rural areas has not been well downdented.
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Although tadloussion in this paper and elam4=4, maw wive tun Impression

that rural ommoitlemi are ualtormly conservativoiaas statlas that is

certainly not the oasis. Hoy Motors will determine how 'rural' a

community is, suob as its masonic condition, proximity to urban areas and

asides hiShiays. gpographio location (e.g. isolated by mountains), rate of

population growth or dealloel, and the attitude of school administrators

toward innovation (inaludiag special =Imolai= mandates), Students *446

prepared to work in rural oomaunities must understand the dynamio nature of

any region and be able to adapt themselves to ohanging values and yraotioes.

'SNOW, may of the differemea batman rural and urban settings

mentioned here and in other sources are =Wounded by molamonomio

factors. It nay be that sooloeconoulo di:forenoon play &larger role in

the development of attitudes and values than geographic locale. Farber

(1968), among others, has described the different 'main whim income,

social class, and religious affiliations:foot familia& respoases to

having a handioapppd child. To the extelt that rural families are

acommloally diaadvantagod, the oharsoterisailons promoted hers may be

valid. And urban famines with low-income, mdaority status may Mare many

of the attributes of low-inoome rural families. This would Imply that

special educators and °tier prof salonlai must address mode related to

social class and social group membership as, wall as type of community, In

the end, we want such people to be =manly*, observant, humble, tolerant

and merles. These .are the mint important qualities, and the most difficult

-to
taloa Impart.
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Thursday, March 21, 10 30-Noon
Shirley Coale

USING TELECOMMUNICATIONS TO IMPROVE SPECIAL EDUCATION SERVICES
TO RURAL AREAS

Several needs in Rural Special Education can be addressed through the use ot

current technology applications, specifically telecommunications. improved

communications, teacher support and inservice, delivery of related services

and delivery of instruction are all possible through to

applications.

Untapped or underutilized possibilities include use of satellites, microwave

transmission, fiber-optics, cable tv, radio, slow-scan tv, and telephone

teleconferencing. The ATS3 Satellite, currently above the Denver, Colorado

area, has a footprint that-inciudes most of the remote areas of the contiguous

48 states. Dedicated to educational useage, its options are yet to be fully

tapped.

EXAMPLES OF CURRENT APPLICATIONS WITH RURAL APPLICARILITY

Current practices which can be applied to rural special education include

utilizing the ATSI satellite via MicroNet in the Western Pacific, delivering

educational programming in Minnesota via fiber opties, teleconferencing, tapping

networks for information, ur ing radio for instruction in Puerto Rico, and

LearnAlaska's programming. An in-depth look at several of these pracJices as

well as contact information for others will be included.

WHAT HAS PROVEN TO BE EFFECTIVE

Research in distance education has shown some practices to be more effective than

others. The presentation will look at what has been learned such as the need for

two way, interactive communicatiom., and the need to involve the teacher from the

beginning. Other effective practices and lessons already learned will also be

covered.

THE TELECOMMUNICATIONS FORUM

The Telecommunications Forum, convened by the WititC, is investigating !hese and

other options which can be Implemented to bring ',veiled services to rural areas.

The Forum, involving state, national, and Inter :ional representatives from

education and industry, will attempt to Identity and encourage practical appli-

cations to bring current technology to rural areas and to use that technology

to meet rural needs.

Tice presentation will include handouts of program intormation, contaot persons,

and bibliographic refereneen about telecommunications appl icat ions.
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Actuator A mow that turns the dish to tune in on a
satellite.
BirdAnother name for a satellite.
Clarke BeltThe hand of satellites that hoversover
the equator in gabynthronous orbit, named in honor
of science fiction writer Arthur C. Clarke (see
"geosynchumous orbit").
DecoderA box that allows a satellite signal to he
'cleserambled' (see **scrambling' t

Dielectric insertA device that allows a dish owner
to view international satellites with a compatible
satellite receiver (see "satellite receiver")
DishA paraholie-shaped reflector that directs
satellite signals to the fedhorn (see "feedhom").
DownconverterA piece of equipment that lowers
the frequency of a satellite signal so it can he vie wed
on a television.
DownlinkThe signal that tomes down from a
satellite to a dish.
FeedA program that is broadcast via satellite before
it is edited.

Feedhorn The device on a dish that directs satellite
signals to the lownoise amplifier (set
FootprintThe pattern of signal strength Or a
satellite's transmission as it strikes the earth
tieosynchronous orbitThe orbit of a satellite
22, inn miles above the equator. In such an orbit, a
satellite will circle the Earth at the same relative speed
as the Earth's rotation, causing the satellite to remain

SP

fixed in relation to a spcifit point on Earth
LNA (low-noise amplifier) --A 11cCiai amplifier that
boosts the strength of a s.stetilli signal with4mt
contributing "noise sir nu rtercik e
Polarization-- A pr. ),:css that allows tw:f CI f.rlfl ni?,

kinds lit ay al m...1 vert.i.:41 hi hi
broadcast simultaneously from the satellite :4) that the
number of transponders avai;able toi view ing
doubled (see transpondt r
Satellite receiverA resold r 111:11 is similar I)) the
receiver in a normal television. nut u hich also Aims
dish owner to receive satellite signals.
ScramblingA method used h>r satellite television
programmers to garble their sig7 Jai. so they can't he
red rived by viewers without decoders (see "decoder").
SubcarrierA part of a satellite signal hand idth that
is not used for video transmission, and dwell ire can
he used for audio and other types of WS ices.
SuperstationOriginaily a local, independent
television station that gained a large. natiOnfik
audience when is began transmitting via Satellite.
Transponder-4 microwave repeater in the satellite
that amplifies and changes the frequency of a receive :1
hand of signals from Wilt North Ames* an satellites
have tither 12 or transpi r "'channels.'.
uplink --A 4,1immunicatkins system consisting of an
earthbound transmitter. this receiver portion of the
transponder and the space through which a signal
passes.
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TELECOMMUNICATIONS RESOURCES

Trudy Connelly
Special Education Re rce Network
650 University Avenu
Room 201
Sacramento, CA 95825
(916) 921-0521

',Development of pilot sites to provide inservice to rural areas of
California. In first year of projeCt.

:***********************

Don Riecks
Telecommunication! Program Coordinator, 25-5
Highline Community College, Community College District 9
Midway, WA 98032-0424
(206) 878-3710 Ext. 487

Suggests supplementing direct telephone contact with pre-recorded
videotape. Available for discussion.

***********************

Mrs. Marlena Weglin
WET Net. System (Teleconference Bridge)
University of Washington
(206) 543-2378

************************

Annenberg/CPB Project
1111 Sixteenth Street, N.W.
Washington, DC 20036
(202) 955-5251

An invitation to explore new ways to provide opportunities for
higher education through telecommunications. We have proposal
information.

************************-

Marilyn Kressel, Director (Adult Learning)
Center for Learning and Telecommunications
One DuPont Circle, Suite 600
Washington, DC 20036
(202) 293-6440

************************
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Lee Wing
NC Agency for Public Telecommunications
116 W. Jones Street
Raleigh, NC 27611

(919) 733-6340

************************

Michael Kelley
INTELSAT
490 L'Enfant Plaza, SW
Washington, DC 20024

(202) 488-2300

Seat information on Project Share, 18 month project beginning 1/85 to

provide free satellite time to health and distance education projects.

Also has INTELNET and Project Vista, latter is development of low cost

receivers for South Pacific, Our US member is COMSAT. We ..would apply

through them. We have proposal information.

David Corley
COMSAT
(202) 863-6235

************************

Steve Cellen, Director
Special Needs Center
AT&T
Water.riew Plaza

2001 haute #46
Suite 310
Parsippany, NH 07054
(201) 299-7062

************************

Mary Lou Ray, Vice President for Learning Services

Pacific Mountain Network
Suite 170 B
2480 W. 26th Avenue
Denver, CO 80211

************************

John LeBaron, Director
Educational Resources and Television
27 Cedar Street
Wellesly, 11A 02181

(617) 431-7013

a.

Sent Project Report and proposals for use of satellite and cable

technologies for ITV program distribution.
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Meg Villarreal
Corporation for Public BroadcastiMg
1111 16th Street NW
Washington, DC 20036
(202) 293-6160

************************

Walter Westerum, Superintendent
Hill High School, District 502
800 W. Erie Street
Spring Valley, Ill. 61362
(815) 664-2291

Active in organization called SCOLA (Satellite Consortium of Learning
World Wide). President is Lee Lubber at Creiton University. Over 750
members, many community colleges and universities in U.S., including
Lane Community College in Eugene, Oregon. Working with NASA to get
student access to satellite transmissions from shuttle, etc. Partly
funded by EXXON.

************************

Louis A. Bransford, Director of Special Projects
Public Service Satellite Consortium (PSSC)
1660 L Street NW, Suite
Washington, DC 20036
(202) 331-1154

Sent packet of information about organization. Membership is $500
annually.

************************

Steven F. Moseley, Vice President and Director, Int. Div.
Academy for Educational Development
1255 23rd Street, NW
Washington, DC 20037
(202) 862-1900

Sent folder about AED's purpose and projects, copies of relevant articles
and copies of newsletters and resource lists. Available for assistance.

************************
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Bob Gall
University of Lethbridge
4401 University Drive
Lethbridge, Alberta, Canada
TIK 3144

OM) 329-2461 work
758-3738 home

SpecialNeti LETHBRIDGE

Computer networking via madam, parent involvement

**************************

Will Kitchen
Tele-Systems Associates.
Route 3, Box 350
Cambridge, MN 55008
(612) 689-2162

Cable systems, two-way interactive

**************************

Robert G. Showalter, Project Director
Audiology and Speech Sciences
Purdue University
West Lafayette., IN 47907

(317) 494-3793
SpecialNet: PUBDUESNE

Speaker Telephone Seminars, interactive television for cont. education

**4************************



Thursday, March 21, 10:30 - Noon
William C. Miller

A.C.R.E.S. PRESENTATION BRIEF

Presentor: William C.Miller
Director of Special Education
Traverse City Area Public Schools

Title: IT STARTS FROM .THE TOP"

Education Leadership - The Key to Effective
Rural Special Education

This session stresses the importance of strong administrative
leadership in'special education. The session will increase
leadership abilities of participants and present ways rural
educational leaders can implement change.

The session highlights include:

A. A Definition of Managers vs. Leaders

B. Common Administrative Errors

C. False AssUmptions Made by Administrators

D. Ways to Improve Your Leadership Skills

E. A Self-Development and Self-Evaluation System
for Administrators

F. esentation of an Administrative Model for Developing
Rural pecial Education Program'Xlternatives

Target Audience: Administrators, Board of education Members,
Aspiring Administrators, and Higher Education
Personnel
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ROADBLOCKS TO EFFECTIVE EDUCATIONAL LEADERSHIP -

OR COMMON ADMINISTRATIVE MISTAKES

WILLIAM MILLER

EDUCATIONAL ADMINISTRATORS HAVE COMMON TEMPTATIONS. AT

TIMES NB OVERLOOK HOW THESE TEMPTATIONS MAY BE LOWERING

OUR EFFECTIVENESS AND'LEADERSHIP ABILITIES. THESE TEMP-

TATIONS CANNOT BE LISTED IN ORDER OF IMPORTANCE, NOR CAN

THEY BE ARRANGED IN THE ORDER IN WHICH A NEW ADMINISTRATOR

FIRST NOTICES THEM. IT IS QUITE CERTAIN, HOWEVER, THAT

THESE FEELINGS COME TO ALL ADMINISTRATORS, NO MATTER HOW

MANY YEARS THEY HAVE BEEN IN EDUCATION.

TEMPTATION lIl

TO ISOLATE (OR AT LEAST INSULATE) YOURSELF FROM YOUR STAFF

AND PUBLIC.

VERY EARLY IN THE GAME ONE LEARNS THAT PEOPLE BRING PROBLEMS.

WITH AN ALREADY FULL LOAD OF WORK, IT IS POSSIBLE TO FEEL

THAT POEPLE SHOULD LEAVE YOU ALONE TO GET IT DONE. IT IS A

TEMPTATION TO STICK TO YOUR OFFICE, PROTECTED BY YOUR FAITHFUL

GUARDIAN-SECRETARY. WHEN YOU WALK DOWN THE HALL OF A SCHOOL,

EACH STEP. SEEMS TO BRING A NEW PERSON WITH A TASK REQUIRING

YOUR ATTENTION. LUNCH AT THE ROTARY CLUB CAN BE JUST AS

IgSKY: WITH EACH FORKFUL OF FOOD A COMMUNITY RELATIONS PROBLEM

APPEARS.
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BEING UNAVAILABLE MAY POSTPONE SOME PROBLEMS, BUT OFTEN

AN UNRESOLVED ISSUE CAN GROW OUT OF PROPORTION. A QUICK

WAY TO ADMINISTRATIVE SUICIDE IS TO CUT LINES OF COMMUNICATION

OR TO BE INACCESSIBLE TO TOE PEOPLE YOU SERVE.

TO GIVE PRIORITY TO PAPER WORK.

THIS TEMPTATION IS RELATED TO THE FIRST PITFALL. SINCE ALL

ADMINISTRATIVE JOBS COME WELL SUPPLIED WITH URGENT PAPER WORK,

IT IS A GREAT TEMPTATION TO DEAL WITH IT TO THE EXCLUSION OF

OTHER ACTIVITIES. WORDS, NUMBERS, AND DOLLARS CAN as SATISFY

ING TO WORK WITH: THEY ARE MORE PREDICTABLE THAN PEOPLE.

A COLUMN OF FIGURES ALWAYS MAKES A TOTAL; RESULTS CAN BE SEEN

IMMEDIATELY. NOT SO WITH PEOPLE.

PAPER WORK IS CONVENIENT AND MANAGEABLE. IT IS THERE, ON

TAP, WHEN YOU WANT TObWORK ON IT. IT DOESN'T SHOUT FOR

ATTENTION OR COMPLAIN IF YOU DON'T HANDLE IT IMMEDIATELY.

IT IS NOT NECESSARY TO LEAVE YOUR OFFICE TO WORK ON IT.

IT IS,PILED UP ON YOUR RIGHT AT THE BEGINNING OF THE DAY,

AND BY THE END OF THE DAY PT IS IN A NEAT PILE ON THE LEFT

SIDE OF YOUR DESK. THE PROBLEMS OF PEOPLE ARE NOT NEARLY

SO TIDY. IT WOULD BE EASY TO FORGET THAT YOUR JOB IS PEOPLE,

NOT PAPER.
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TEMPTATION 13P 11
/CVAaj 4441,*N7

TO BE A NICE GUY NOW.

VERY OFTEN AN ADMINISTRATOR IS FACED WITH A SITUATION WHERE

AN INDIVIDUAL'S REQUEST MAY BE IN OPPOSITION TO ESTABLISHED,

POLICY. RIGHT AT THAT MOMENT IT WOULD BE EASY TO SAY, "WELL

IT WON'T DO ANY HARM TO PERMIT THIS IN JUST ONE CASE/ OR

"I'LL LET JOE DO THIS BECAUSE HE'S A GOOD EMPLOYEE AND HAS

BEEN WITH US A LONG TIME," OR I'LL BE A NICE GUY; PROBABLY

NO ONE ELSE WILL FIND OUT ABOUT IT." THE-REQUEST MAY ENTAIL

ACTION WHICH, IN THE LONG RUN, WILL BE DETRIMENTAL. TO THE
1°

GOOD OF OTHER INDIVID ()ALS AND TO THE ORGANIZATION ITSELF. AT

THIS POINT IT BECOMES THE ADMINISTRATOR'S DUTY TO MAKE THE'

DECISION .E BELIEVES IS RIGHT RATHER'THAN THE ONE THAT WILL,

FO MOMENT, BE POPULAR OR EASY.

TEMPTATION 14

I

TO COMPROMISE YOUR PRINCIPLES FOR THE SAKE OF HARMONY OR

PERSONAL COMFORT:

A BALANCE MUST BE MAINTAINED BETWEEN THE NEED' TO KEEP HARMONY

(AND REMAIN EMPLOYED) AND THE NEED TO BE A PROFESSIONAL

EDUCATOR WHO STANDS FOR SOMETHING. WHILE A DECISION IS IN

THE PROCESS OF BEING FORMULATED, IT. IS IMPORTANT AND TIMELY

FOR THE ADMINISTRATOR TO EXPLAIN HIS VIEWPOINT. HIS VIEWPOINT
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MAY NOT BE ACCEPTED IN SOME INSTANCES, AND A DECISION MAY

BE MADE WITH WHICH THE ADMINISTRATOR IS NOT NM AGREEMENT.

HE IS STILL BOUND BY THIS DECISION.

IN SOME CASES THE DECISION IS SO CLEARLY A VIOLATION OP THE

ADMINISTRATOR'S STRONG BELIEFS TUT HE MAY CONSIDER TAKING

A STAND PUBLICLY-TO OPPOSE THE POLICY. HIS ALTERNATIVE WS

TO COMPROMISE WITH HIS PRINCIPALS.- AND SOMETIMES COMPROMISE

IS WISE., THE ADMINISTRATOR WHO KNOWS WHEN TO COMPROMISE IS

LIKELY TO BE AROUND LONGER AND THUS DO MORE GOOD IN THE LONG

RUN. BUT ONE MUST BE CAREFUL NOT TO COMPROMISE SO OFTEN--

AND SO eASUALLY--THAT NO PRINCIPLES REMAIN.

TEMPTATTeN ec
14:014/ 44144,
i4

TO SHIFT THE BLAME FOR UNPLEASANT DECISIONS TO OTHERS.

IT IS DIFFICULT TO BE THE "BAD NEWS GUY" AND BE RESPONSIBLE

FOR IMPLEMENTING AN UNPOPULAR 'POLICY, NO MATTER WHAT THE ORIGIN

OF THE DECISION. EVEN, WHEN THE DECISION IS ONE WHICH TUE

ADMINISTRATOR BLLIEVES IS RIIGHT, HIS AWARENESS THAT IT WILL

NOT BE POPULAR TEMPTS HIM TO DISCLAIM RESPONSIBILITY FOR IT:

"THIS ISN'T MY IDEA. I'M1JUST DOING WHAT THE BOARD (OR THE

SUPERINTENDENT OR THE COMMITTEE) DECIDED.* HAVING THE COURAGE

TO TAKE RESPONSIBILITY FOR IMPLEMENTING A DECISION YOU BELIEVE

IN IS CORRECT, EVEN THOUGH IT IS UNPOPULAR, IS AN IMPORTANT

QUALITY IN AN ADMINISTkATOR.



TEMPTATION #6

TO DELEGATE DIRTY JOBS.

Tug ABILITY TO DELEGATE IS AN IMPORTANT ONE, BUT THE

TEMPTATION IS TO DELEGATE ONLY UNPLEASANT TASKS. WHEN

AN ADMINISTRATOR HAS ASSISTANTS IT IS A GREAT TEMPTATION

TO GIVE THE UNDERLING THE TASK OF BREAKING' UNPLEASANT NEWS.

TEMPTATION #7

TO MAKE A DECISION BEFORE GETTING ALL THE FACTS.

GATHERING INFORMATION BEFORE MAKING A DECISION IS HARD WORK

AND TIME CONSUMING., SUSPENDING JUDGMENT UNTIL ALL THE AVAIL-

ABLE FACTS HAVE BEEN WEIGHED IS EVEN MORE DIFFICULT. YET

THIS QUALITY IS VERY IMPORTANT FOR ANYONE IN AN ADMINISTRATIVE

POSITION. GOOD DECISIONS MUST BE FREE OF PREJUDICE AND CAN

ONLY BE MADE WHEN THE PERTINENT KNOWLEDGE HAS BEEN GATHERED

AND ANALYZED.

THESE ARE ONLY A FEW OF THE TEMPTATIONS THAT FACE ADMINISTRATORS.

FAILURE TO RESIST THESE TEMPTATIONS RESULTS IN AN ERROSION OF

LEADERSHIP ABILITY AND ADMINISTRATIVE EFFECTIVENESS. WHEN ONE

RECOGNIZES THE MANY OPPORTUNITIES TO ERR, IT IS SUPRISING

THAT THE TURNOVER RATE OF EDUCATIONAL ADMINISTRATORS IS AS

LOW AS IT IS. RESISTING THESE TEMPTATIONS AND DEVELOPING

STRONG LEADER BEHAVIORS IS IMPORTANT TO HELPING YOU DEVELOP

YOURSEW AS AN EFFEC'IVE EDUCATIONAL ADMINISTRATOR.
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GENERATING ALTERNATIVES TO SPECIAL EDUCATION IN RURAL AREAS-
B MODEL PROGRAM CONCEPT

RESULTS:

I. PERSONAL ADJUSTMENT PROGRAM - (ELEMENTARY LEVEL)

PARA-PROFESSIONALS

ADJUSTED LEARNING PROGRAM - (ELEMENTARY LEVEL)

READING SPECIALIST, ITINERANT

ALTERNATIVE EDUCATION PROGRAM - (SECONDARY LEVEL)

2 TEACHERS AND AIDE, 25 STUDENTS, OUTDOOR AND VOCATIONAL EDUCATION

ORIENTATION

4. OCCUPATIONAL TRAINING PROGRAM - (SECONDARY LEVEL)

ALTERNATIVE VOCATIONAL TRAINING, 4 TRIAL OCCUPATIONS, WORK

EXPERIENCE FOCUS

5. REMEDIAL MATH - (ELEMENTARY AND SECONDARY)

PARA - PROFESSIONAL SUPPORT SERVICE (NOT CHAPTER I FUNDED)

6. REMEDIAL READING - (ELEMENTARY LEVEL)

PARA-PROFESSIONAL SUPPORT ErRVICE (NOT CHAPTER I FUNDED)

7. BUCKET BRIGADE - PARENT VOLUNTEERS - (ELEMENTARY LEVEL)

PARENT TUTORS, PARENT TRAINING SUPPORT SERVICE

B. COMMUNITY YOLUNTEER(S)

R.S.V.P., GRAND PARENTS, PROBATE COURT, HIG BROTHERS

9. CHILD STUDY - PRE-REFERRAL PROCESS - (ELEMENTARY AND SECONDARY)

UTILIZE A STRUCTURED PRE-REFERRAL PROCESS THAT AIDES IN GENERATING

ALTERNATIVES TO SPECIAL EDUCATION ELIGIBILITY AND PLACEMENT

10. MODIFY REGULAR EDUCATION CURRICULUM AND CLASSROOM PROGRAMS -

(ELEMENTARY AND SECONDARY)

CHANGE GENERAL EDUCATION SYSTEMS TO BE MORE RESPONSIVE TO AND

RESPONSIBLE FOR STUDENTS WITH UNIQUE NEEDS (SEE HANDOUT)



I. REGULAR EDUCATION PROGRAM PROPOSITIONS

A. Generate awareness on the part of regular education teachers and administra-

tors that they have responsibility for all students assigned to them,

regardless of time out for special education services.

Over the last five to ten years, special edOcation programs have undergone ..a

phenomenal growth process. During this same period of time, regular educe;

tion has experienced severe cutbacks in the form of budget cuts and growth

ceilings, school closings, disappearing extra-curricular activities, and

the loss of personnel such as librarians, and music and art teachers. Ev

core curriculum teachers have lost jobs, with the immediate consequence.of

larger class sire for those who remain. Even when students are placed in

special education programs they still spend the majority of their day in

general education. This is the intent of federal and state legislation.

The legislation was developed to provide mildly impaired students with access

to general education programs whenever possible. This has resulted in a

shared responsibility for instruction. if a student is in general education,

the general education teacher is responsible for the instruction a handicapped

student receives in their program.

B. Create the understanding that there are direct links between regular classroom

teachers over-referring students to special educatioi and regular education

being stripped of programs, teachers, and administrators.

This-Is fairly obvious to those who already understand it. Telling teachers

that over-referral-rospecial education could result in the growth of special

education programs at tom- expense of regular education is clearly not enough.

In a school system money is fixate- and can only be distributed in different

ways. When a child is referred, it costs a local district money to have a

child referred for services in a child study, then added expense at a formal

evaluation level. Once students are found eligible, it Costs at least twice

as much to educate a handicapped child as it does to educate a general

education student. These expenses, paid for by the local district, reduce

the amount of general educationjunding available.

C. -Effect a teacher-child match.

This proposition deals with the fac; that under least restrictive environment

guidelines, regular education should, exercise all its options prior to the

advent of special education services When children and teachers are matched

effectively, special education is appropriately conceptualized and regular

education takes a giant, step toward solving its own problems.

The teacher-child match mat take place on many levels. Teachers and children

can be matched across continuums of:

I. instructional style and learning style

2. teacher personality variables and learner personality variables
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3. teacher behavior management strategies and learner responses to
different managedent strategies

4. teacher classroom organization and learner needs for certain
organizational styles.

5. etc., etc.

D. Establish a pre-referral process and problem solving teams (child-study).

This is a critical element of the special-regular education process. In
order for the special education system to function in line with its intent,
a series of steps must be undertaken prior to the advent of special
education services.

The most significant implication of least restrictive environment thinking and
mainstreaming in general is the idea that full time placement in a regular .

classroom is the least restrictive environment and therefore, regular
education should try every option available to it prior to implementing special
education procedures. Theoretically, all attempts made to maintain the child
as a full participant in regular education are part of the pre-referral process.

E. Recognize that standardized achievement testing may be.a prime contributor to
the inordinate growth of special education.

Standardized achievement testing is a business. Test publishers have one
goal; to make money. Vast amounts of money for achievement testing is set
aside in school budgets each year. The return of something of,value is
suspect. "Let the buyer beware" should be a familiar slogad. The

following are facts about standardized testing that must be considered:

1. The validity and reliability of the tests themselves are always problematic.

2. Standardized testing procedures are always at risk from system to system,
school to school, and even classroom to classroom.

3. Group testing always has a standard error of measurement that is far
grea.:r than individual testing. A great deal of accuracy is compro-
mised.

For these reasons, group administered standardized tests are useful only
for screening purposes and must not be used to determine eligibility for
special education.
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REGULAR EDUCATION CURRICULUM PROPOSITIONS

A. Generate a heavy emphasis on language development, especially kinder-
garten through second grade.

It is a virtual certainty that without a competent level of linguistic
skill in the fora-of comprehension and expression of language, the primary
grades would be disastrous, Language processing is essentially sequential
in nature and so is the major part of academic skill development in
American education. There are attempts being made to have teachers develop
language teaching strategies that are wholistic rather than sequential.

We should continue to pursue wholistic approaches as viable, while simul-
taneously raising the level of teaching competence for sequential tasks.
A good example of knowledge that Is only now beginning to permeate
instruction is-that the basic skills of reading, writing and spelling
have a great deal to do with linguistic competenCe. What is finally being
understood is that children who do poorly in these areas, especially
reading, and particularly in the early primary grades, are usually not

competent.in underlying linguistic skill such as vocabularly and syntax.
Alphabetic-phonetic approaches to reading, such as the Schmerler and
Orton Gillingham programs have been successful in remediating linguistic

deficiencies.

B. Revamp the curriculum in accordance with the acknowledged existence of

slow learners.

This is another point with potential major impact. Many educators don't

know what slow learner means because the third word in the phrase is not

used. It is slow learning rate.. Educators should be the last to impose

arbitrary limits on what children can learn. We must assume that all

children can and do learn, but sometimes the curriculum marches and the

children crawl. The gap widens. They need more time and more practice,

and perhaps, more emphasis on activity and concrete doing than abstract,

symbolic manipulation.

There are as many eighty and eighty-five I.Q. children as there are one

hundred and fifteen and one hundred and twenty I.Q. children. Public

education owes the former group as much as the latter. All students

deserve the best possible program suited to their needs and geared to

helping them develop to their fullest potential. Examining the history

of mainstreaming, it becomes evident that the slow learning rate child

was the original student for whom mainstreaming was intended. Regular

education has generally failed in its attempts (if there have been any)

to effectively program for these children. These students' time is spent

struggling under regular classroom conditions and curriculum standards that

are far removed from consideration for their slow learning rate.



The following options for these students have been delineatedin one form
or another by various authors:

1. Retain the same objectives as the regular class curriculum, but allow
the students to move more slowly, one small step at a time.

2. Establish and adopt a parallel curriculum utilizing the same core
subjects.

3. Utilize the same regular education curriculum, but lower the expecta-
tions for work output by some factor.

4. 'Eliminate parts of the regular education curriculum by establishing
priorities and making value judgments in cooperation with students
and parents.

5. Drop non-essential subtasks of the regular edUcation curriculum.

There are exceptions, but most of the slow learning rate students should
be removed from the roles of special education and fully normalized.
This requires a system accommodation. The child is who be is. It is the
system that must respond.

Recently, a number of State Departments of Education have eliminated the
category of "slow learner" from their regulations under their state special,
education laws. This is right and wrong. Conceptually, it is the correct
response. It confirms the message that these children are the responsibility
of regular education. However, if the regular education system is not
ready to accommodate these' students either attitudinally or with specific
resources, it is wrong. The children will be doomed to failure. Everyone
will benefit from a commitment to provide an appropriate education for
the slow learning rate student.

C. Establish appropriate school behavior as a curriculum unto itself.

All too often, regular educators view inappropriate school behavior as an
obstacie or barrier to the "real" purpose of education, which is supposedly
academic learning. This promotes a feeling of guilt on the part of any
teacher who must use academic time to deliver discipline or use behavior
management strategies. Unfortunately, that feeling of guilt can be a
major obstacle to effective discipline and behavior management.

At the present time, it is not uncommon to find a child who calls out without
raising his hand being sent for a full IEP evaluation. This is partially a
commentary on the apparent lack of effective teaching of appropriate school
behavior, which is linked directly to how this teaching is conceptualized.
The recommendation is that appropriate school behavior become as much a
part of the curriculum as academics. The major difference is that academic
subjects are usually laid out in blocks of time, whereas behavior occurs
throughout the school day in every context. For this reason, there must
be schoolwide behavior policies.
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CHILD STUDY INFORMATION

(Complete areas that are pertinent.) Date

Student's Name Ante Birthdate

Sex School

teacher Parents

Grade

Parert's Address

He Telephone Business Telephone

Sibling's Full Name

Student lives with

Age Grade

Age Grade

Age Grade

Social, Agency (if any involved)

Health/Medical Information

1. Does the student have medical (past or present) problems?

2. Does the student wear giasses? Date of last vision evaluation

3: Is there a documented hearing loss? Date of last hearing evaluation

4. Is the student currently on medication? If yes, what?

5. Has the student been on medication in the past?._ If yes, what!

b. Height Wight (approximate)

School History

1. Attendance record since starting school: Good ( ) Boor ( ) Tardiness

. Number of schools attended Has the student been retained?

If yes, whatgtade?

2. Please circle services child has received in the past: Referral to School Psychologist

Special Education classroom or Teacher Consultant, School 1)cial :;orKer, Speech Therapi

Reme ial Reading, Title I, Other

3. Is child presently receiving any special services' yes, wnat

-1-
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(List grade level or standardized test scores as available. Write on back if necessary.
" Attach examples, worksheets, tests, etc.)

....11MO=MINPW,

Reading Vocabulary

Decoding Skills

Written Expression

Oral Expression

0"

Listening Comprehension

Math

Physical Disability

Classroom Behavior

Motor Problems
Behavior Outside Classroom

Other
Speech/Language

What is the predominant problem affecting the child's education. (If an academic problemplease attach an example, i.e. worksheet, assignment, test, etc.) Write on back ifnecessary.

Check the following items if the student is observed exhibiting the behavior often
enough to be affecting school performance.

ACHIEVERENT:

High in some areas, low in others.

Generally low in all academic areas.

Poor memory (long term) (short term)

Below average in Reading, Spelling,

Disproportionate or illegible handwriting compared to clAssm3c,:s.

Appears nervous /tense in the school settin4.

Reacts positively to prair.e and/or good grades.

SENSORY CHARACTERISTICS:

Has difficulty with verbal expression.

Confuses sounds and words.

Apparent visual problems.

Mild hearing loss.

:lath

Easily distracted by auditory stimuli (sounds).

Easily distracted by visual stimuli (si;;ht.;).

Unusually short attention span.

a. Short Ltcrition p.lsi

b. Sholt attAltion pan in i on:'-40-onv .vttl!11.

410
NOM Appromithate numner of mLnut ,tipiont thle ta Ittond !() a-si.:nru task.

NOTE: Approximate number of minutes student .:an attLnd to tasks in 3 mw-to -one

format.
-2-
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'MR CHARACTERISTICS:

Ebor sense of directionality (left-right, up-down, ver-undue, etc.)

Na'15; 5

Has facial tics or grimaces.

Excessive activity level.

Poor coordination.

Lacks judgment of size and distance.

Seems to visually tune-out.

Other

BEHAVIORAL CHARACTERISTICS:

Avoids interaction with other students or teachers.

Inappropriate verbal and physical behavior.

Engages in self-destructive behavior (e.g., bits, scratches, or bites self).

Continues to engage in a behavior when it is no longer appropriate (e.g,, fails'
to adapt or modify behavior to different situations). Exp.ain:

Demonstrates behay.,,rs not relatedto immediate situations
cries, yelling, complains).

Does not obey teacher's directions or classroom rules.

Does not complete daily. academic tasks or homework.

(e.

Fails to consider or disregards consequences of own behavior.

., laughs or

Engages in self-stimulating behavior (e.g., hair twisting, nail biting,.
twirling objects, etc.).

Check those activities which you or others have tried.

(

(

) Peer or other tutoring

) Shorter assignments

) Change classroom environ-
ment (seating, groupinl)

Teacher aides/other
helpers

( ) Alternative materials

( ) Teaching to their
strengths

DATE EXPLAIN (if appropriate)



( ) Multisensory approach

( ) Parent contact

( ) Otheri explain

( ) Behavioral management
gystem (checksheets/
contracts)

( ) Time Out

( ) Modified schedule

( ) Change in teachers

( ) Administive action
(suspension)

( ) Chapter I

( ) Reading Consultant help

( ) School Social Work or
Counseling Intervention

) School Nurse

) Other Community Agency

EXPLAIN (if approOriate)

IM.1=1,M111=1.1111101.mmsIMMMEMOMIlm.=1.1

What do you con*ider the student's strength's?

Have you contacted the parents regarding your concerns about their child? Yes NO

If yes, what action resulted?

Pleaso attach work samples that support your concern. Write 4duitionai cAmments on
back ut page.



Richard A. van den Pal
Thursday, March 23, 1985
10:30 -12100 noon

Simulation Training For Transitions Tan Years Later

This presentation focused on mobile procedural details
involved in one of the germinal simulation-training community
survival curricula developed in the mid-1970s. Mere specifically,
multiple exemplary photographic slide stimuli were demonstrated
and the use of self-inistraftionommedures by developmentally
delayed clients was discussed. Participants agreed-that simu-

lation training may be moat reliable if synthesized with community-

tamed approaches.

.
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Thursday, March 21, 1:00-2...30 pm
Pat Burns

ABSTRACT

ACR4Z Fifth Annual national Rural 6pecial lAucation Gonierence

successful Recreation Pro.rammine, by University Students
E ra Community y

Often there exists a need to have recreation programs and

activities'for exceptional children in tore.: communities. l'ivinc

in sparsely popillated areas can hinder families from beinc able

to provide their handicapper children with activities to enhance

socialization and peer relationships.

This presentation will focus on ways in which university students

can successfully create,.plan and implemenl various recreation

activities for handicapped children who live in rural areas. Par-

ticipants will be involved in brainstorminL, and sharing ideas for

110 possible recreation programs, and the process of developini:

usable plan of action to begin such programs will be demonstrated.

The session will also includt, topics such as: healisti Loai

setting, establishinc faculty and university support, motivatinc

the university students to get involved, and fuading recreation

programs. Liuggestions fo adapting ideas and existinj programs

to-meet the needs Of d ferent types of rural settings will be

discussed, as will finding and utilizing resources in the community.

Training university students to be program volunteers will also

be cOvered.

;. slide presentation aepieTLIRL successful recreation programs

that have been created and coordinated by college students at the

State University of New York at Geneseo will be shown. Participants

411 will have an opportunity to discuss and ask questions about the

various projrams seen in the slide show.



.2.
Successful Recreation ProramminL y Univeraitj Students

Tural Community

The session will contlude with a general question and answer

period. Participants will be given an address list of resources

to contact should they want more information in starting a par-

ticular recreation program. In addition, members of the audience

sill also be given the opportunity to add their address and the type

of recreation programming that they are interested in to a lfst

that will be mailed to participants followini. the conference. This

will enable session participaht, to continue to communicate anu snare

ideas on recreation programmini" handout:: tmit will outline the

important steps to allaLcuuzIL: re;2reatioa procraminL wil. dis-

tributed:
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Thursday, March V., 1:00-2:30 pm
Bennie McKay, -ances Collins
Gayle Lane Wal-er

Vocational Assessm6nt_for Special Education (VASE) :
A Mobile Unit Servi.ng Rural Special Needs Students

'The East Carrol I., Madison, and Richland parish Vocational Assess -

went. Consortium was designed to better enable the schools to place.

handicapped students in vocational classes and increase their potential

to enter the job market. With a'mbbile unit (30 foot Step-Van) the

Consort4umerves 22 schools in three parishes by providing a complete

vocational assessment of each student aged 13 - 21, in grades 8, -12.

A major concern of staff involved in the piMect Ls the overall life

adjustment of handicapped students and their ability to become em-

ployed. The project addresses appropriate school and job placement of

special needs students.

A tracking folder is kept on each student and is updated through-

out high school. At the beginning of each year, to develop career

awareness and present possible job opportunities in this region, a

career fair is held. This is sponsored by local businesses. The

Vocational Assessment Specialist works with the curriculum supervisors,

guidance counselors, and teachers in placing handicapped students in

vocational c lasses in the high schools. Findings from the vocational

a-.;ses-,ment indicate strengths and interests in vocational areas and

thi'; information will bo used to better provide services for the

handicapped students.

The overall expectations of this pr.,ivk.t are to:

.1) Provide ;cadetship for of her agencies Lo expand services.
2) Implement.a total vocational program including the career

awareness, exploration, and training (work study).
3; Adopt vocat irnial curriculum for special needs students.
) Reduce drop-outs. //
Sl Increase the number of job-. for special need !- students.
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NORTHEAST LOUISIANA VOCATIONAL
ASSESSMENT MOBILE UNIT FOR

\ SkECIAL EDUCATION (VASE)

\

Zometimes it'smaisier to take the classroom to the students, than
the other way around (especially if the students are handicapped
and live in a rural pea.

Thanks to a Die etionary Special Education grant and the school
boards of Richland, dison, and East Carroll Parishes of Louisiana,
Mrs. Gayle Lane Waller, a vocational assessment specialist, is on the
road in a mobile vocational assessment unit. Mrs. Bennie McKay,
Richland Parish Supervisor of Special Education and Vocational
Education is the director of the project.

The East Carroll, Madison, and Richland Parish Vocational
Assessment Consortium was developed for the purpose of placing handi-
capped students in vocational classes and increasing their potential
to enter the job market. The consortium serves the three parishes by
providing a vocational assessment of each handicapped student age 13
and up. A tracking folder is kept on each student-and is yearly
undated through the students school years.

At the beginning of each year, to develop career awareness and
present possible job opportunities in this region, a career fair is
held. This phase of the program is a special way to involve school
.personnell, business leaders, parents and students in long range goal
setting.The Vocational Assessment Specialist works closely with the
cuiricului supervisors, guidance conselors, teachers and parents
in the placement of handicapped students in vocational classes.
Findings from the vocational assessment indicate strengths, interests
and limitations in vocational areas. This information assists the
school personnel in providing better services for the handicapped
students. The Vocational Assessment Specialist drives a step van
from one school site to, another in the three-parish region. The van
is customized to serve as a mobile classroom and is equipped to pro-
vide the workspace and-the necessary assessment tools; There are
approxiamtely '300 handicapped students in the 22 school of this three-
parish region that receive services through this Assessment Program.

But the van is only the vehicle that permits a major phase of
the program to be implemented. Area business people provide an in-
tegral part in the total program. They have volunteered their time
to come and talk to the students about occupations within their
business area. Some business have gave a step farther by employing
some of the students in part-time jobs.
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VOCATIONAL ASSESSMENT FOR SPECIAL EDUCATION

F.

TlikE
focati 'nal Assessment for Special Education (VASE):
A Mobile Unit Servicing Rural Special Needs Students

NEED
A major concern of staff involved in the project is the overall life
adjustment of handicapped students and their ability to become
employed. The project addresses appropriate school and job placement
of special needs students.

PARTNERS
e program partners include school officials, 5+udents, and business

leaders in East Carroll, Madison, and Richland Parishes.
SPONSORS

e State Department and local school boards in East Carroll, Madison,
and Richland Parishes have sponsored and supported the project.

TARGET AUDIENCE
The project serves all special needs students, ages 13-21, in 22 public
schools of East Carroll, Madison, and Richland Parishes.

LOCATION OF PROGRAM
The program is located in the Northeast corner of Louisiana in 3 rural
parishes. This area encompasses 1,658 square miles with a population
of 51,082 and a total public school population of 11,205.

OBJECTIVES
collect and report vocational assessment data.

2) 70 utilize data in the vocational placement of special needs
students.

3) To provide data pertinent for. post-secondary training and/or job
placement.

PROCEDURES

1) The Vocational Assessment Specialist 'ethers data and determines
student strengths and weaknesses.

2) The data is compiled into a written report.
3) Conferences are conducted to increase understanding of students'

abilities and limitations.\
4) Regional programs involve local business leaders and provide

students an opportunity to explore work opportunities in the area.
ACCOMPLISHMENTS \

1) Assessment Tracking Folder was designed and printed.
2) Level I and Level II assessment watt completed on 289 students.
3) A Career Fair and Occupational Awareness Program were coordinated,

involving school personnel and local business leaders.
4) Slide programs were presented for local Civic clubs and organiza-

tions.
5) The concept of the project was presented at States Regional and

National Conferences.
6) Developed a parishwide Career Education Program, K-12.
7) Formed an Advisory Group for Rural Education in North Louisiana.
8) Designed charts of Vocational Program Components and the Assessment

Sequence.
9) Printed Vocational Assessment for Spe.q.al Education brochure.
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EXPECTATIONS
1) Leetlership provided for other agencies.
2) Implementation of a total vocational program including the career

awareness, exploration, and training (work study).
3) Vocational curriculum adaptations for special needs students.
4) Reduction in drop-out rate.
5) An increase in number of jobs for special needs students.

CONTACT:
Bennie H. McKay, Supervisor or Gayle L. Waller
Special and Vocational Education Vocational Assessment Specialist
P. O. Box 599 P. 0. Box 599
Rayville, LA 71269 Rayville, LA 71269
318- 728- 5964 318-728-5964



Thursday, March 21, 1:00 - .2;30p&
L. Mazzola
A.F. Curtis
Kathryn Markovchick

SPEECH-LA-NGUACE-IIIMR/NG INTERVENTION -PROJECT

for Children Ages 0-7 and their families in a rural setting

-
This Oitsentation will demonstrate exemplary rural educational, medical,

and support servicii-for handicapped children ages 0-7 and their familieg.
Model home-based and ceniera.base4-14Rtervention programs will be discussed.
Emphases will be placed on coordination wit referral sources in the rural

community and involvement of parents, clam; teacherepand special education
personnel.

Major goals of this workshop will be to 1) p sent a model rural speech-
language-hearing intervention pre-school program be 4 upon normal child
development; 2) present a curriculum that demonstrate bow materials and
activities can be used to stimulate those speech-lan a-hearing skills
necessary for learning; and, 3) present a system for ide tificaLion, assessment,
and intervention for handicapped children ages 0-3 and their families. Specific
attention will focus on how this model provides training for parents and
community volunteers. Provisions for continuation of services to children
entering school will be outlined.

Methods of presentation will include video-tapes, transparencies, discussion,
and a question-answer period. Handouts will be provided. Information will also
Na provided on the initial grant which was funded by the State Department of
Special Education with P.L. #94-142 monies.

Target Audience:

Administrators
Teacher Educators
Regional Administrators/Itinerant Staff
Cooperative Extension Workers
State Education Agency Personnel
Parents
Teachers--Elementary
Preschool Service Providers
School Board Members
University Students



Thursday, March 21, 1:00 - :30pm'

Project IMPACT Dave Thomas

Presentation Abstract Sam Rust
Sherrie Chrysler
Terry Coon

Background
In the spring of 1984 the Department of Education, Office of
Special Education and Rehabilitation Services awarded the
Juneau School District Special Services Program a three (3)
year personnel development grant to implement a staff devel
opment 'project in the areas of special education and
clinical teaching. in addition, the Sitka School District
was asked and agreed to take part as a training'"site.

Project Components
Project IMPACT is a staff development project which focuses
on instruction utilizing special education strategies and
techniques and the clinical teaching model to impact educa-
tional effectiveness with ALL children. To achieve this
goal, the project incorporates components in:

Student Management
Communication Skills
Directed Frontal Teaching
Leading Guided Diacuesicn

Assessment Techniques
Instructional Methodology
Curriculum Development
Delivery Systems

In order to master the above components Project IMPACT instituted
the following model based on research from Joyce and Showers
which demonstrated that for staff development to have an impact,
the following five stages must be present in the training
approach.

Presentation of Theory
Modeling

Practice/Simulated Conditions
Structured Feedback

Coaching for Classroom Application
Goal Mastery

PRnSENTATION FORMAT

presentor

Dave Thomas
Director of Special Services
Juneau School District

Dr. Sam Rust
Professor of Special Education
Central Washington University

Dr. Sherrie Chrysler
Project IMPACT Coordinator
Juneau School District

Terry Coon,' Director
of Instructional Services

Sitka School District 251

Focus

Review of the project's his-
tory and unique problems of
Southeast Alaska.

Review of the Juneau School
District Staff Development
Program that led to the devel-
opment of Project IMPACT.

Provide an indepth look at
Project IMPACT and its train-
ing components.

Provide a look at the impact
on the Sitka School District
as a recipient of Project
IMPACT.



Thursday, March 21, 1:00 - 2:30pm
Ann8eth Sarachan-Deily, Mary Hay, Dorothy Germano

TRAINING TEACHERS TO WORK WITH HANDICAPPED STUDENTS IN RURAL AREA t-,:

THREE MODEL PROGRAMS

There is a current call to-improve the preservie training of those who
will teach in rural settings (Murray, 1983; Horn, 1483; Heise, 1983; Massey
& Crosby, 190). While most teacher education programs are responding to
the trend to specialize, rural educators continue to lneed to Lit genetalists.
They must be prepared to work across-disciplines, age levels, and
handicapping conditions. They must have interpersonal skills and
intrapersonal qualities that will support prolonged geographic, cultural and
professional isolation. They must know how to access resources, retain
professional ties and maintain a positive self-image.

Teacher training programs are responding to this challenge in d variety
of ways. Across the country, different teacher preparation models WV being
employed to train rural special educators, so that when education students
are graduated and employed, they will be well-prepared, professionally
successful, and personally satisfied when serving-rural students. Although
many of these programs are successful, it is nut utaially convenient lot
institutions lo share ideas, success stories, curr icula, or pioblems with
other similar institutions. This symposium is designed to encourage such
sharing.

Specifically, three model programs will be prsatd to a target
audience of teacher educators, administrators, elementary and secondaiy
teachers, and university st udetit s. Ceographically, these programs represent
institutions of higher learning in New York, lewd, .slid Tpunessee. The
program described in New York State is the outcome at a thlve yeaC.giant
designed to improve sea vices to handicapped le ar lie in itiral school
districts. Anions other ibjectives, It utilizes the expertise of filial
School Officers to help Change the preset-vice curriculum, so that giaduat lag
students have the skills to work more effectively with handtcaOped larneis
in rural school settings, and it provides practicum and student teaching
settings in which the unique needs of handicapped studentn in rural ilii)4)1

districts are being addiessed. In Iowa, an innovative pr eservice teat tier
education progr am, called "Teacher on Television ('tilT) , uses live televiion
broadcast from a total elementary classroom to an observation (las,,f0011, tit

the College of Education. The observation site is equipped with temoie
camera so that observers can view, close up, th.2 desired activities, The
viewing site is .staffed by teaching faculty and facilitators who mplia:i1:-.e

and discuss ( las:aoom events and teaching strategics as they occur and wit,,
Hair.11+4 litatH ( at sup wt t h 1 ht. twill I Viitiket alit I.!1 HU% !,!orli

and special activities. Iii Tennessee, a three year grant to improve the
overall quality of graduates in Special Education has resulted in improved
recruitment techniques, systematic_ review and evaluation of existing coni,es
and coritent in relation to rutal acids, and specific program changes., Thew
activities have resulted ill an overall qualitative improvement in the
institution's 'nest:Juice lcathei.training program.

At 111 the :shin I 14, t'..ch tot tuuS, int Orin./ 1 I :;t USsitili wt 1 l I it I 14)w,
and audieac paiticipatton and iatelaction will be actively encouraged. 'Lt

is hoped that every member ol !he audience will leave the symposium wish nw
ideas and strategies lot pieseiviie training of ruial teachers and will
share his or her institutions' ideas and strategies with the others pluwnt.
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Teacher Training; An Alternative Method

for Providing Classroom

Observation Experiences

Donee Markley, Assistant Professor, teaches in the College
of Education, Iowa State University 1,4 Ames.

Mary P. Soy* Assistant Professor, is chairman of the Teacher-
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Teacher Training: An Alternative Method for Providing

Classroom Observation Experiences

Donna Nerkley
Hart Hoy

Highly publicized reports by recent blue-ribbon panels* reflect

concern with both the quel:ty of students' academic performance and

the competence of those in the teaching profession. Criticisms of

weaknesses in our schools emphasize the continual need to enhance

the efforts of colleges Of education, related academia: disciplines

and public/private schools to cooperate in ping effective and

competent teackers. One critical component in the process of

teacher training involves providing candidates with exposure to

exemplary teachers working with children in classroom settings.

Although the value of field experiences for teachers-in-training

can be extended and refined by guided observation opportunities,

the commonly accepted practice of placing pre-service teacheTs in

classrooms for direct observation involves considerable drawbacks.

Scheduling visits, arranging transportation to sites, minimising

the disruptive presence of observers and the difficulty of viewing

certain details while sitting in a classroom arc obstacles and

concerns.

The College of Education at lo,la State University (ISU) in

cooperation with the Ames Community School District is utilizing

the technology of television as an avenue for pre-service teachers

*"A Nation at Risk," "20th Century Fund Task Report on Federal Elementary
and Secondary Education Policy," "34th AnnuO Gallup Poll of Public's
Attitude Tomard the Public Schools."254
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to observe naturalistic classroom interactions. Live proceedings

axe broadcast from selected elementary classrooms to an observation

center in the ISU College of Education.

In this cooperative venture between ISU and the local school

district contractual agreement with the teacher involved delineates

telecast days, the honorarium for participation and campus benefits

Which accompany the title of "collaborator." In addition, the

'televised elementary school receives a stipend for its involvement.

The classroom cf the participating teacher is equipped with several

ceiling microphones and a pedestal mounted camera. The camera,

equipped with capabilities for pan, tilt and zoom& is operated

from the campus obeervation center. The mixed audio/visual signal

from the classroom is transmitted to a microwave link between the

school and ISU. Specific schedules are established at the beginning

of each semester to transmit the classroom proceedings live 11:45 am -

3:01) pm, on 20 designated days during the semester. A campus committee

meets with the participating classroom teacher and the building

principal prior to broadcasting to discuss project objectives and

concerns. A videotaped interview with the classroom teacher in which

curriculum, classroom routines and general strategies are discussed

is made available to campus faculty and students prior to scheduled

observations. Parents of children in the class receive a letter

describing the telecasting with an invitation to observe. Textbooks

used in the classroom are available at the campus observation site

along with district curriculum goals, a schedule of classroom activities

and the teacher's tentative lesson plans. .puring the semester scheduled

255.
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Seminars are conducted on campus with the television teacher, providing

student* sad faculty with an opportunity to discuss the observed

classroom tomato. end interactions.

Although student viewing at the observation center is guided

by requirements `from respective teaching faculty, an expressed need

was realised for a facilitator's presence to guide student and visitor

viewing. In My 1913, Iowa State University funded an Instructional

Development'Srant to the College of Education to support a facilitator

for the 1913-84 telecasting. The primary roles of the facilitator

are: 1) to emphasise Of discuss with pre-service teachers the claisroom

events and teaching strategies as they occur, 2) to interpret classroom

activities and procedures to observing parents and visitors, and 3) to

maintain communication with the television classroom teacher concerning

lesson plans and special activities.

Results

During spring semester, 1983, sixty per cent of the teaching

faculty in the Department of Elementary Education required observations

of their students. During the semester approximately 200 elementary

education majors viewed various segments of the live classroom

proceedings.

A 19 item Likert-style questionnaire was administered to 204

elementary education students to determine the perceived value of

the classroom observations. Included in the sample were two freshmen,

34 sophomores, 110 juniors and 58 seniors. Only 7, or 3.4%, had

256
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completed student teaching. 11 average number of observations per

student was SA. The average mount of time that students spent

Observing was 2 hours, SS minutes.

Students indicated that the live televised broadcasts enhanced

Oktotheir undemitiumlisql of lesson presentation, individualizati of

lessees and use of curricular arterials. They were Om able

recognise various motivational techniques, teaching strategies and

lesson objectives.

With this project, the probleas of scheduling observations
qs.

and student travel tins are eliminated. The effects of an audience

on the normel behavior patterns of children are also eliminated.

M satire college class can observe the same lesson in its naturalistk

setting with the university instructor or the facilitator functioning

r
as a commentator, highlighting and emphasizing specific aspects.

Scheduling allows for observation of's classroom throughout a semester,

creating additional advantages for college students,to follow the

evolution of lessons, and the changes in the classroom organization

and student belavidt over time. The teChnology utilized requires

no additional personnel to interfere with classroom activities.

Set-up and take-down concerns are eliminated. Dependence on a video

crew to capture the naturalistic textures of the classrooms specific

teacher activities and specific student activities are effectively

*Halmstad. The camera is operated from the campus observation

center liking it possible to observe the activities of the entire

elementary class ow one individual student.



Expanded broadcastipg to encompass more than one elementary

classroom within a emmester is planned. This would allow retention

of the intermittent telecast schedule for the classroom teachers

involved while offering ISU students daily observation opportunities,

different instructional settings, alternative age groups and varied

teaching styles.

The protocol of the project offers exciting possibilities

locally for teacher in-service, school/home communications and

research and evaluation. The possibility of uplink to satellite
or

transaittors is being explored, thus allowing other teacher-training

institutions to participate and coordinate observation experiences.

Moreover, at a time when the effectiveness of our edpcation system

is challenged, the project stands as an example of cooperation between
46.

schools and university in teacher training.

258
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Thursday, March 21, 1:00-2:30 pm
Diane Lenz

PURPOSE

The pupose of a presentation of the Institute for Human-Sevelopmene,s
paraprofessional program model at the ACRES National Rural Special Education
Conference would be to provide rural Special Educaition service delivery and
administrative personnel with one example of a cost-effective early childhood/
special education ptegram for young handicapped children and their familiis
whip live in rural, culturally-different communities.

A slide presentation, overhead projections and a materials display will
illustrate program development, staff training, service delivery and family
involvement.

ABSTRACT

Based at Northern Arizona University in Flagstaff, Arizona, the Institute
for Human Development's parapLofessid01 program provides educational services
for 40 infants and preschool children (ages birth - 5 years) and their families

'who reside in five rural Northern Arlon communities. 67Z of the children
served are Native Americans from the Navajo and White Mountain Apache tribes.

The paraprofessional program concept evolved out of aninItial attempt
by Flagstaff-based professionals to consult monthly with families of handicapped
children in their own communities. However, the expense of travel'and staff
tkme and problems in maintaining communication with families who were non-English.
speaking and frequently did not have telephones, transportation or utilities made
the program costly and impractical. The children did not make optimal progress
under these conditions. /

In 1980 the Institute for Human Development developed the present
community-based paraprofessional program model to replace the Flagstaff-based
professional program. The program staff includes a Paraprofessional. Program
Coordinator and eight paraprofessionals.

The more cost efficient paraprofessional model Involves:the identification
and evaluation of previously unserved children and the initiation of services by
locally7hire41trained paraprofessionals wtso are recognized and trusted in .their

own communities.

This service model typically developes in lour phases:

1) The identification anJ ovaluatiun by professfonal clinical staff of
previously unserved children within a SO -wilt' radius of one rural

community.
/.

2) The hiring and traiOng of a local paraprofessional and initiation
of a home based program.

3) The development of community resources and an Integrated preschool
classroom statfed'by paraprofessionals.

4) The incorporation of the program into tho public schools.

With the recent (May 1984) passage of permissive state legililation
allowing school districts to apply forjunding to !,erve preschool handicapped
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Institute for Human Development Abstract
Page 2

children, the Institute for Human Development envourages nchoul distrletsto
adopt the integrated preschool model, recruit curtiffed teachers., and utilize
the paraprofessionals as cl4proom aides.

Over a period of three years, one classroom has completed this entire
process. The present program includes two home - -based programs and three .

classrooms staffed by paraprofessionals.

The Paraprofessional Prow-am Courdinator travels 750-1000 .miles monthly
from Flagstaff to each service site, to provide program development assistance
and staff and parent training.

4
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Edward L. Madrid
Thursday, March 21, 1:00 - 2 :3Opm

ABSTRACT

sillis going to serve my LD/LEP child?"
by

Edward 1.., Madrid

The,presenter will share practical guidelines for bilingual staff --

administrators, principals, teachers, aides, and parents -- in identifying LEP

children, diagnosing strengths and deficits, and conducting instruction in metho-

dologically appropriate ways; working with special education resource personnel;

and individual learning program.

Malidentifying a student as a mentally handicapped person is just as disas-

trous as identifying a mentally retarded person as a limited-English proficient

(LEP) student. Both testing procedures are valid in their own right but care

should be followed by the respective professional person administering the appro-

priate test. The child may be one or the other -- and most likely he/she may be

A

both!

muliihandicapped person is one who has two or more unrelated disabilities,

such as:

e deaf and orthopedically handicapped
e cerebral palsy and trainable mentally handicapped

e learning le ndtcapped and physically handicapped

And thus, a LEP stu t-with any one of the above handicaps* makes him/her

a multihandicapped per The combination of which requires unique strategies

and intensive services.

LEP child who is physical
will discuss the legal an
on this child and will-des
will describe the signific
to facilitate this suppport
the need for teachers trai

try have only recently begun to address the needs of the

y handicapped or emotionally disturbed. The presenter

educational usvelopments that have focused attention

ribs briefly some methods currently being used. He

nce of community and parental support and suggest ways
One of the most critical issues that has arisen is

in both bilingual education and special education.

The special education teacher is trained to function within that specific

area of expertise. The bilingual teacher is trained to operate within a class-

room setting using two languages. The minority language, handicapped child

falls somewhere in between. how both these teachers, reflecting two disci-

plines, will have to find a me ting ground to address the needs of this child.

Who is going to serve py LD/LEP\child?

* The pupil shows potential for 'academic growth" (cognitive development).
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CHRONOLOGY OF LEGISLATION AND LITIGATION

1954: Brown v Board of Education of Topeka 347 U.S. 483, 74 S. Ct. 688, 98 I. Ed. 873

(1954).

1964: Civil Rights Act of 1964. Title Section 801, 42, U.S.C.A.. Section 2000d

i968: Elementary and Secondary Education Act. Tate VS law known as the Bilingual

Education Act), Sections 702 et seq. 20'U.S.CA.. Sections 880b at seq.; P.L. 90-247.

81 Stat. 783 (Aft Z 1880).

1968: Armee v Board of Education No. 180 577 (1968).

1970 US. Office for Civil Rights. May 25, 1970, Interpretation of Civil Rights Act, Fad.

Regist 35, 11595.

1970 Diana v. State Board of Education No 3-70 37 RFP (1970).

1971. Pennsylvania Association for Retarded Children v Commonwealth of Pennsylvania

344 F. Supp. 1280. E.D. Pa (1971).

1971: Cove/rubies v San Diego Unified School District No. 70-394.T. S.D Catrf. 0971).

1972: Mills v Board of Education of District of Columbia 384 F Supp. 888 (D D C. 1972).

1972. Guadalupe Orgengetion Inc. v Tempo Elementary School District No 3 et al_ U.S

District of Court of Arizona, 587 F. 2d 1022 (9th Co. 1978).

1973: Rehabilitation Act of 1973. Section 504, 29 U.SC.A..Section 794, Pt. 93-

112.

1974. Equal Educational Opportunities Act of 1974. Section 204.20 U.S CA.. Section 1703.

1974: Larry P v Riles 343 F. Supp. 1308. 502 F. 2d 963 (9tn Cir. 1974).

1974: Lau v Nichols. 414 U.S. Sea 94 S Ct. 786. 39 L.Ed. 2d 1 (1974).

1974: Wyatt v Socitnev 344 F. Supp. 387 (MD Ala. 1972); Affirmed Sub Nom. Wyatt v

Aderholt, 603 F. 2d 1305 (5th Cir. 1974).

1975 Education al All Handicapped ChildrenAct of 1975. 20U S C.A., Sections 1411-1420:

P L. 94.142.

1977: Fad Regis:. 42 No. 88, May 4. 1977. P.L 94 -142 Regulations.

1978 Gifted and Talented Children's Act of 1978. Section 902; P.L. 95-581.

1978 Lore v The Board of Education New York, 456 F. Supp. 1211 (1978).

1979 'Jose P v Ainbach, 79-C-270, New York (1979).

1980 Parents in Action wi Special Education (PASS) et al v Hennor4 et al. appeal pend-
ing (7th Cu ).
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RESOURCES IN TESTING

Assessment Instruments in Bilingual Education: A Descriptive Catalog of 342 Oral and Writ-
ten Tests. Center for Bilingual Education. Northwest Educational Laboratory. National Dis-
semination and Assessment Center. California State University at Los Angeles. 5151 State
University Drive. Los Angeles, CA 90032. 1978.

Bilingual Special Education Assessment Handbook Al National Hispanic Center for
Advanced Studies and Policy Analysis, 255 E. 14th Street, Oakland, CA 94806. (415) 451-
0511. 1982.

Bilingual Testing and Assessment. Proceedings of BABEL Workshop and Preliminary Find-
ings Multilingual Assessment Program. BABEL Inc.. 255 E. 14th Street. Oakland, CA 94606.
(415) 451-0511. 1971. Test-by-test summary of the discussion and conclusions reached dur-
ing the workshop sessions.

Communication Assessment of the Bilingual Bicultural Child.' Issues and Guidelines. Edited
by Joan Good Erickson and Donald R. Omark. University Press. 300 N. Charles Street,
Baltimore. MD 21201. (800) 638-7511. 1981.

Culturally Appropriate Assessment. A Source Book for Practitioners. By Andrea Carroll.
Gabriele Gurski, Kirsten Hinsdale. and Koren McIntyre. California Regional Resource Center
(CRRC). University of Southern California. 600 S. Commonwealth Avenue. Suite 1304. Los
Angeles. CA 90005. (213) 381-5231. 1977.

Educational Testing Service Test Collection. Test Collection. Educational Testing Service,
Princeton, NJ 08541.

Bibliographies for:

Special Populations:
American Indians
English as a Second Language
Spanish Speakers. Preschool-Grade 3
Spanish Speakers. Grades 4-6
Spanish Speakers. Grades 7 and Above

Miscellaneous..
Culture-Fair and Culture-Relevant Tests
PiJgetian Measures
Ciher
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Evaluation Instruments for Bilingual Education. An Annotated Bibliography. Dissemination

and Assessment Center for Bilingual Education. Education Service Center. Region XIII, 7703 N.

fa Lamar Boulevard, Austin. TX 78752. 1977.

Guide to Assessment Instruments for Limited English Speaking Students fAi. By Barbara P.

Pletcher, et al, Santillana Publishing Co.. 575 Lexington Avenue New York. NY 10022.'1978.

Initial Screening and Diagnostic Assessment of Students of Limited English Proficiency. Na-

tional Dissemination and Assessment Center. California State University, Los Angeles. 5151

State University Drive, Los Angeles. CA 90032. 1980.

Manual for Identification of Limited-English Proficiency Students With Special Needs. By

Alba M. Ambert, Jean Greenberg. and Sandra Pereira. Bilingual Multicultural Special Educa-

tion Project, Massachusetts Department of Education. Division of Special Education. Bureau
of Program Development and Evaluation. 31 St. James Avenue, Boston. MA 02116. March

1980.

Psychological Assessment for Hispanic Children. By Dr. Ricardo Figueroa. The National

Hispanic Center. 255 E. 14th Street, Oakland, CA 94806. 1982. (Topics covered are: Education

and Hispanics. Culture and Testing. Adaptive Behavior and Culture. 10 and Intelligence. Cri-

terion Reference Testing. The Law & Psychological Testing, Bilingual Children's Test Perfor-

mance, Mental Abilities of Hispanic Children. Bilingual Special Education, and Bias in Testing

Bilingual Children.)

Resource Guide to Multicultural Tests and Materials. By Lorraine T. Cole and Trudy Snope.

ASHA. September 1981, pp. 639 -44.

A Resource Manual for the Development and Evaluation of Special Programs for Exceptional

Students. Vol. NB. Evaluating the Non-English Speaking Handicapped. FDLRS
Clearinghouse/Information Center. Florida Department of Education, Bureau of Education for

Exceptional Students. Knott Building. Tallahassee. FL 32301. (904) 488-1879 (Suiicom 278-

1879). 1982.

Nancy Dew
Coordinator of Services
Illinois Resource Center
April 1982: edited September 1982.
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Resources

National Agimies

The following agencies are active in disseminating information regarding current legal

requirements and programmatic solutions for bilingual exceptional students.

1. The Council for Exceptional Children
1920 Association Drive
Reston. VA 22091
(703) 620-3660

Contact: Special Assistant to the Executive Director for Minority Concerns and

Development

Special Services: fact sheets. policy options papers, other special publications; and train-

ing institutes

2. National Association for Bilingual Education

Room 405
1201 Sixteenth Street. N.W.
Washington. DC 20036
(202) 822-7870

Contact: Special Education Special interest Group (SIG) Chairperson

3. National Clearinghouse for Bilingual Education

1300 Wilson Boulevard
Suite 82 -11
Rosslyn, VA 22209
(800) 336-4560

Contact: Resource Specialist for Bilingual Special Education

Special Services: Specialized resource bibliography, computerized information "arches

27d



4. ERIC Clearinghouse on Handicapped and Gifted Children
1920 Association Drive
Reston, VA 22091

Special Services: information services. searches, special publications regarding
exceptional bilingual students

5. National Association of State Directors of Special Education (NASDSE)
1201 Sixteenth Street. N.W.
Washington. DC 20038
(202) 834421

Special Services: Specialnet communicationiinformation network

6. U.S. Department of Education
Division of Equity Training and Technical Assistance
400 Maryland Avenue, S.W.
Washington, DC 20202 -6284
(2021 245-8484

Clearinghouse on the Handicapped
Office of Special Education and Rehabilitation Services
U.S. Dept. of Education
330 C Street. S.W., Room 3106
Washington, DC 20202
(202) 245-0080

Special Services: Information services

Closer Look National Information Center fo. the Handicapped
Box 1492
Washington, DC 20013
(202) 833-4160

Special Services: Information services

State Agencies

At the state level, districts should locate and contact:

1) Director, Department of Special Education Services
State Department of Education

2; Director, Bilingual Education Services
State Department of Education

27'i)
3) Bilingual Special Education Training Programs

College of Education; Special EducatiOn Department at local ;Orr! and universities
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ABSTRACT

Dr. Doris Beige
Thursday, March 21, 1985
1:00 - 2:30 PM

Traditional models designed to provide a continuum of services to
handicapped students are inadequate for rural schools attempting to
serve students with low-incidence disabilities. Because of the tremen-

dous diversity in rural schools and communitAps, there is no "one" rural,

service delivery model. This session uelineated factors that must be
considered.and variables that must be controlled by the rural service-
delivery model planner. Samples of successful statewide and local
district models were described. Each model was designed by manipulation
of variables such as staffing, transportation, and governance systems
after consideration of district and community characteristics.

For a copy of this paper, write to the American Council on Rural

Special Education (ACRES), Western Washington Univirsity, Bellingham,

Washington 98225; phone (206) 676-3576; SpecialNet ACRES.
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Thursday, March 21, 2:45-4:15 pm
Doris Bornhoest

"INTERNATIONAL CONFERENCE ON RURAL REHABILITATION TECHNOLOGILS"

Presentation to highlight aspects of the Tnternati..mal Confer-

ence on Rural Rehabilitation Technologies (ICRRT) held in

October 1984 at the University of North Dakota. This first-

of-a-kind event drew papers and participants from throughout

the United States and four countries. Presentations were

clustered around the themes of: Consumer characteristics,

aspects of living; service delivery models, and technologies

i for rehabilitation. Technology relating to farmers with

7 handicapping conditions was a special focus for a portion of

the three-day conference. Exampleg of how technology can be

used in rural rehabilitation, which will include applications

to special education, will be presented. The issues of what

is available and how tools and equipmint can be adapted will

be addressed by identifying existing informal networks of

people and organizations currently involved in these areas.

The development of the Rural Rehabilitation Technology Database

(RRTD) in _atalog form and the planned ICRRT II will also be

described. The RRTD Project to be completed iii 1985 solicits

professionals and lay people to submit information about devices,

idas, products, and other innovations and inventions which would

aid individui_t,s with handicapping conditions who reside in rural

areas.
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Thursday, March 21, 2 :45 -4:1.5 pu

ART AND THE ENOTIONXL&DISTURBED CHILD

By Susan Simmons

Art Therapy

C olio Community Services

Bellingham, Washington

This presentation will be broken into two parts. The first

part will explore the role of.art in remediation of

congnitive and emotional skills. Creating art can provide

experiences that encourage a process conducive to healthy

psyco-social and psycho-educational adjustments. "For many

children whose learning disabilities or handicapping

conditions cause difficulty in assimilating intellectual and

emotional conepts via less than graphic means, art (therapy)

may play a vital role in the child's development and

therefore in the child's basic education." (B. Shostak,

1982) Through art, a child may increase expression of

thought, spontaneity, attending to task, control and

communication. Concepts of space, selecting and combining,

the ability to associate, and represents concepts, conserve

and sequentially order may all he enhanced through art.

The second part will he an on hands experience, How does it

feel - a glimpse into the chaotic world of a disturbld

child.
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Caw. 1975

Handl

Table 1. Summary Charts

Sample
selection/ Sample

size Tests

Learn peg die- Can art maw
'shied dime visual

of the

ablsdY

20 sidgects, 7 to 1t0 siggecte
12 pears aid
with a asean 14)
of 102 ins con-
trol group or
nuidamixetion
indicated)

Five visual sub-
testa of the Rh-
nein Teat of
Parbalinguistic
Abilities tITPAI
Mirk. 1968.
and two draw-
ingsa design
and a self -par-
trait as pre-
and posttest
illealneen

Research
Treatment deal
Subjects had a
slide/tape de-
sign euerieuhlin
covering 26 art
tasks. lasting 1
hour a do, 6
days a week for
7 weeks

Quasi-experi-
mental (pretest,
treatment. post-
test; no control
group or ran
donazation indi-
cated)

Results
Drawiege rated
on a scale devel-
oped by the re-
searcher showed a
statistically smg-

nrflcaat increase
after the treat-
ment. These also
was a statistically
significant in-
crease in nvA
scum on visual
reception. visual
closure. visual as-
socialite. visual
memory. snastual
expromion, and
receptive-expres-
sive tasks. [lair
concludes that art
ae prevented in
due program can
rentediate learn-
ing disabled tub -

a

Miller,
Sabatmo, Is
Whir. 1977

Learning dis-
abled I visual
perceptual dye
fuaacigaor

flow does trade
Amid rimed:a-
tm for
lee:erns disa-
bilities affect
the art work of

ede nu?

34 fenialee. 76 112 subjects
males. 6 to 10
pans Wit of
whom 66 had
no visual dys-
function. Fifty-
sis did have r)
mil perceptual
problems, were
underachievers,
and had word
rectenution
problems. The
subjects were
randomly as-
signed four
ItruaPs

Pre- and post-
test crayon
drawings of
children based
an a story
theme, Mate-
MP evaluated
by 6 graduate
art education
studenta on 7
variables

Each of three
experimental
groups received
a different one
af the Waning
three tradi-
tional rentedur
lion programs:
Merrill Linguis-
tic Reader;
Frusta' Pro-
gram for the
Develapment of
Visual Percep-
tion. and lady
Childhood;
Form Constancy
Program One
control group
did standard re-
medial work
without any
special visual
perceptual re-
medulla( n
Treauneat wan
over a 12-week
period with 30
minutes ut daily
treatment

salver A Lermng dos- Call an art pro-
Lavin. 1977 abkd gram remechate

subjects who
have visual spa-
tial handicaps?

hair limales
and seven
males. age* 7 to
11 years, all
bovine visual
spats: handi-
caps inn control
group or ren-
demnation
calm!)

nukes:in Drawing to a
story as both
pre- and.imat-
test. All 22
drawings rated
on seven factors
I brunet S Ken-
ney. 1966; Pe
apt. no date)

289

Three tasks
were given;
forming groups,
cotablishing
spatial rvIstaiii-
ships. are or
dyeing tall
rentediated with
ad materials rn
10 one-hour
Saturday art
sessions by 11
graduate Sin-
dente in a one-
to-une situa-
tion) Nu de-
tailed
descriptiiiii of
art activities
previded

Experimental
)pretest, three
treatments and
am caravel
group, poetteal

Quasi caw; I
mental ipret-
test, treatment,
psi lest 1. no
control group
indicated

Subjects who re-
ceived speak vi-
sual perceptual
renardiation pro-
gram did nei ex-
perience any
cheruptioa in
their drawmp

Judges rated pray
and posatreet-
mitt drawings,
their comparisons
indicated a Stalin;
Orally significant
improvement in
the three task
treatment areas

Odder iNs, ART THERAPT 111 1



Walter, 1990

W A., 1977

Bathers,
Zahn &
Raskin*,
1975

Learning die- Con painting
abled amber gran

motor activities
ProlFaut da"
crease the fo-
perkinetic
activity of
learning dis-
Wed children?

Table 1. (scrilintsil)

Four *men- Four subjects
tarp acbasl age
kern:ng
shied children

da-

randsml se-
lectee ham
group of 12 chit .
dreg who had
been matched
tar attention to
task behavior

Observation by
judges to estab-
lish beamine be-
havior for
attention to
task (Frostig,
no date)

Two treatment
one consisting
of 30 orimitea of
painting a day.
the ether. of 30
minima of run-
ning, skipping
rape, and tow
ing balls for 5
days

ARAB reversal For three of the
design (time se- four subjects, rut
ries stratept activities were

most effective in
increasing Mum-
lion to task be-
havior. Far one
subject. it was the
gross motor echo
Hy that signifi-
cantly increased
attention to task
behavior. Fee
three of the four.
the attention to
task behavior
creased by at
least 211%

All subjects in-
craned IS2 on
ibe PrialitestDerrel-

cirPoteep-4
tioa. which wee
statistically
nificant. %mad
motor firactioning
improved for all
sukkitts when
pro sod patted
learning quo-
tients" far sir

s waft

learning dis-
abled

Can directed art
activities In-
crease visual
perception is
learning
abled subiect01

Eight sithjecia
baying a mean
chronological
age of 91-Yrairav
7 of whom sco-
red 90 or below,
on the Frostig
Developmental
Teat of Visual
Pei:option No
report of vex or
socioeconomic
status; no re-
ported random
selection

Eight anemia Frost* Devel-
opment Test of
Visual Pero"-
tion: Whie
Range Achieve-
ment Test ass-
oak, 19711 and
Peabody Picture
Vocabulary Test
(Dunn. 19631

Draw-A-Person
Teat (Urban.
HAM Eight
weeks of di-
rected art activ
Ries (no details
specified ate
VW)

Quasi-experi-
mental (pretest,
treatment. nod-
test; no control
gram Of MD.
domitatioa

, cited,

Learnina tio figure draw-
*bled fags of learning

disabled chil-
dren differ on
emotional indi-
cators horn liar
drawings af
non-impaired
children?

Netter, 1973 learning dis-
abled

Two poops: an 70 sulnerts
experimental
group of 35 chil-
dren matched in
age 15 to i3
years( and sex
140 males and
30 fenielera
with a control
group of 36 :hit-
then

Human Five, Sullied* slued
Dire wino to draw a ha-
twoud according man figure-
to Kimpits
30 emotional in-
dicator,

Es post facto

compared

The drawings of
the experimental
group domed
omissions of
hands and feet
eseembe atten-
tion to eyes.. The
experimental/
group down-
stinted a statisti-
cally significant
oicurvence of two
icifintttelipite

tors feelingsfeelings of
inadequacy and
sense of insecur-
ity and helpless-
ness

How do subject*
with drawing
disorders differ
from min On-
paired subjects
on other teas?

SO UT THERAPT, October INS

15 males. each 30 males
of whom was re-
ferred to the
hospital because
of academic
achievement
problems. This
group was
matched for rape
and IQ Malts-
ler Intelligente
Seek of Chit-
drew with a
control group of
15 males. The
experimental
group scored
one standard
deviation above
the norm an the
Bender (Walt
Test

290

Guessing
Dames Test.
"Amor Skills
Test, and Frio
matte Distortion
Tests tHetley.
19731

Ail tests were
individually ad-
ministered

Es pont facto The experimental
group ;Mole sta-
tistically signifi-
cantly more
guesses on the
Gimesing Dame
Teat, and had
more difficulty in
analysing sequen-
tially a visual ar-
ray and solving
problems with et-
stial-moter itge-
ration than did
the control group



Table 1. (goollowid)

"- Sedan & laarning dub-
Bloom 1978 *bled

Arun &
Zuninannen,
1976

What Indicators
of essadional
problem occur
hi Kinetic Fam-
ily Drawings?

50 children 59 its
from a clinic (33
males and 17
homiest di- r%

vided into two
Penal' by a
duonalognai
age median
iplit mean
score on Wachs-
tar Intense
Scale of Clul-
dren was 94 2
and mean age
was Itt year. 4
months)

kinetic Family
Drawing (SUM

Ka divan,
19701. judged
with Kappa&
i198$14traerta
fee enichanal
tadiugars

Subjects were
asked to "draw
feu and your
family doing
something"

Es pest facto Nu statistical dif-
ference between
age groups The
emotionsl indica
luny did Mg shim
up with s
rally significant
frequency

Educable men-
tally retarded

How does mit-
dolling affect
the creative
drawing of the
'death% men-
tally retarded?

34 male and 34 122 milnecta
female no

5th and
gth graders
with a chrono-
logical Mena
age of 113
mussed an IQ
range of 89 to
III drape
Thera& In-
telligence llitet);
30 male and 24
female educabhe
menially re-
tarded sukiects
with IQ *cores
ranging from 48
to 79 (Wechsler
Intelligence
Scale of Chil-
dren or Stan-
forilinet
Intelligence
Test); randomly
moved to the
treatment and
cowed groups

Used a midi
cation of the
Tarmacs Test of
Creative Think-
tug. Eisend
Farm ft (Torr.
ince. 10061

Fain treat-
Menlo:
11 modeling
only, 2) verbal
description
only, 3i a cam-
binetion al 1)
and 2), sad
4) an unrelated
art task

Esperintental
(randomly as-
signad Mulls
with the inclu-
stop of a control
gimp tprotest,
three experi-
meatal treat-
ments, and
pastiest)

There was a eta-
basically signifi-
cant effect in
favor of the mid-
ding treatment
on lath parlor-
mance for the ed-
ucable mental
retarded groups.
The niadeling
treatment did net
help the nears-
larded group
kern the task
There was only a
51 occurrence of
copying from the
mudsl by the ed-
ucable mentally
retarded group
The higher the
IQ, the leas help
NI wee the mod-
chug treatment
in learning the
leek

Bryant &
Schwan.
1071

Mentally no-
larded

What are appro-
priate matrix-
ttanal methods
for use with the
mentally re-
tarded?

Self centamed 13 subjects
clam of 13 sub-
ject* nutmeg in
cluenological
age from 8
years 6 months
to 12 yearn 9
months and
having IQ
Mores how 69
to 108; type of
IQ test not epee-
Medi ao muted
group Or ran-
domisation i
cated

Bryant Schwan
Design Tact
(BEIDTI (test ofarty
and terms based
on the five de-
sign elements
developed by
the author for
this study); Pea-
body Picture
Vocabulary Test
Munn. 1966).

Fifteen halt-
hour weakly art
classes that fo-
cased on a
structured ap.
preach using
drill and repeti-
then of topics di-
redly related to
the MDTDT

/1

Quasi espial
mental ipso/eat.
treatment. pest-
left, se control
group)

- wads
sigiulicent mina
on four of the five
muttons a the
BSDT. Then was
no sististically
iugnificant rela-
tionship between
sulteectir Warm en
the IISDT and the
PPVT

Calhoun &
Whitley. 1979

Educable men-
tally retarded

Is low self-es-
teem indicated
in drawinaa of
the self pro-
duced by educe-
Me mentally
retarded sub-
Pete

Sight mammy 16 subjects
and eight sec-
ondary school
age educable
mentally re-
tarded sukiecta

291

Goodenough-
Ibrris Drawing
Test (Hartle,
i946b); Cow-
cresnith Self-Es-
teem Inventory
4Coopersmith.
1967).

were
asked to draw
themselves. The
Self-Esteem In-
ventory was ad-
anneistered
individually to
the aubjects

EZ peg facto There was a eta-
tieticelly signifi-
cant correlation
between sem* oa
the Self-Esteem
Inventory and the
Drawing Test
acurea for secand,
or, school sfaa d-
urables mentally
retarded Medan%
indicating law
self-esteem in
these drawings

-001911.. Ma, ART ThE1114P1r $1



v

lila 1. (camenued)

Carter,
Richmond.
& Bundschuh.
1,573

Mentally re-
tarded

Can art or
movement or
both be effective
means of lbster-
ing creative
thinking?

18 main and 10 28 subjects
females. gm 7
to le rank IQ
range from 40
to M. Subjects

placed in three
groups (two ex-
perimental end
one contreli

twang* Test of
Creative Think.
hag ITCT, Pig-
oral Forms A,
twrence, 19551

Three types of
training
ii visualimo'or
training tchww-
in11.
painting, day,
and bead work!:
2) kinesthetic,
motor training
Ulencing, tuns-
Ming, and
Juraltuil ruPe);
and 31centrol
group tem,
9127)

Esperimental
(Pretest, two
training groups.
two training
"nape, end one
centrel group,
posttest)

Scares on the
?ICI' indicated a
statistically sig.
nifhant increase
in (WNW,
scams inr the Id-,
mralitnotor train-
ing but) gra*.
No statirgy
sianificsnt score
increase as this
fleet .rati reported
for the control or
the kinesthetic,
motor grew

Ireton,
Quest, &
Gentriser.
1971

Mentally re-
tarded, behav-
iorally
disordered, and
kerning dis-
abled

Can the Draw-
A-Man Test
MAIO be used
as mean of
saversing chil-
dren for these
handralP7

AU children in 38 subjects
a pediatric
clinic ages 4 to

yearn; 39 af
these children
were identified
se acorn* below
85 on the DAM.

DMA Wooden-
°ugh, 1928;
Herrin 19531.
Nurses were
Idled as Saar
Idler only one
lavish* seer
elan.

DAM Wows Ex poet facto
were compared
with ether clini-
cal evaluations
of the handicap-

conditions
investi-

38 of the 38 chil-
dren Modified as
ocarina below 85
on the DAM bed .

sit( nillcandy
OCCOITIISCO

mental retarda-
tion, behavioral
disorders, and
horsing disabili-
ties

Musick. 1977 Mentally re-
larded and eThl-
dPIT
handicapped

What are the
effects of a crea-
tive arta pro-
gram in
increasing sub-
jects* visual per-
ceptual skills
beyond their es-
pected carriers-
lum levels?

SI ANT T1MRAPY, °deer lfq .

Five female and
three male
mentally re-
tarded and mul-
tiffly
handicapped
preschoolers,.
termed come-
were senipie;
nki control or

indicated

Eight subjects Eight behaviors
necessary for
public sdiool
admission were
charted and
compared to
typical below-
ion of subjects
who were the
same throne*.
in, age as the
AI
traneenne

M enedeste.
were

during
weekly art an-
eine over one
semester and
evaluated on
criteria devel-
oped b7 Lamm
kkt and
Witham (no
date) and a
baseline *stab-
Inked. Pad-
treatment
dreringsfpaint-
inp rated on 1
to 8 paint scale
by ludSes
end videotapes
of baseline and
treatment be
harbors judged

292

Two 20- minute
art sessions
each week for
the whale se.
renter were
conducted by
adults on a one-
to-one bombe

Quasi-experi-
mental !pretest,
baseline, treat-
ment. posttest);
no control group
or randomisa-
tion indicated

The level *lamb-
jecte "creativity"
increased from a
sere advent* to
nn advance of
menthe. Remelts
suggest art can
supplement maw
&aka prograine
and can belp 'ob-
jects attain visual
Perceptual sbille
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Thursday, March 21, 2:0-4:15 pp
Janice Duncan
Doublas Householder

A Rural Service Delivery Model for
Low Incident Programs Through
Interagency Collaboration or
Many Ways to Skin A Cat

In a rural cooperative educational setting which serves 14 member

school districts and 1 junior college, covers 8000 square miles, cam-

..
prises 5 counties and contains 7,650 students and 800 teachers and

adminstrators meeting typical needs can prove difficult. Adding the

Unique factors associated with proViding services for children and youth

with low incident handicaps compounds the problems of service delivery.

In order to meet the needs of all students, the Northeast Colorado Board

of Cooperative Educational Services (NEC-BOCUS) has utilized traditional

and innovative methods of providing needed services.

This presentation will describe the numerous programs developed for

low incident handicapped children and youth in this rural setting. The

low incident programs, services and special projects directed by the

NEC-BOCES include:

Communication-Multiply Handicapped Classrooms
Day Training Programs
Significantly Impaired Emotional and Behavior

Disordered Classroom
Audiologist Services
Occupational Therapist Support
Pilot Educational-Employment Project
Early Childhood Project
Micro-computer Project

Rather than focusing on a description of the individual programs,

services and projects per se, the intent of this presentation is to ex-

plain the process of obtaining funds, organizing interagency coildbord-

tion and designing the structure of providing services within the rural
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setting. Information relative to cost comparison of out-of-district,

out-of-home and in-district provision of these programs will be discussed.

Additionally, some of the unique problems faced by rural areas in pro-

viding low incident handicap programs and possible solutions to these

problems will be explored.
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Ft II .AS 1. Ct.'1.0kAl X. WAR! )
coopi.NATivu. 1..1 icA-nomi. st.Avio..s

1 MILK411DER Sea-toot_ CI.* raw 04.Aft. lovitt,l1Picv. St tra.WK h.

VV*31-41144cErON *NU rl104^ COLINTItt+

t'4041',,E44/11,4t. Oa Cot Eau.
PAcht

1-1AXTLJN. C OLORADO 80731

1 Et. L. P41...INIE 303 774.6152 \

The Northeast colorudi) I gat COOpe. t vt! ional If.)ritecl it 1966
by 7 original di.stricts sinc-e more t-U- FMWITZ---.577../..t! to include 14 member
districts and 1 Junior College. These districts are located in the extreme north-
eastern corner of the state Lon-it:ring on Wyoming to the north and Nr:braska to the
east. Thih area covers a total geop,raphical arts .i. of approximately H1000 :;quare miles
'and ccgnpri:,-.(? all but on' of the 1-.-,chtiol clistrict2 in 5 cciuntio:;. zi

Plairi:..; region with 1.-trrn11tp, and ranchin)i., at.; 1111::' iikitit :.;rnier-1

1-1 it V'el:t are 1.u' t.W.t1 I t .*.C' 01:.; an( 11( ; IT I. sVi 11(;,.Lir I y

1c 14 41110a:it cAdor,141, ,1101

appmxirnately 8;/!, teaL1o.:1; admini:;tvattis in le!, :;clksd::. Tit. .ch,,o1
rvulge in Size frun G3 stuc.kalts in Lone star to 3,12!; %;1.udentr; :iterline, (by 19U1
AIAAE.)

Nort1 :(3ar.,t Colon -1,10 13001: °per Ites pm,gyanis ul 1\-1;' :.;pecial. l .0 le ki,14.1-1. iui1, VtUrk Lxperience

and Study Rehabilitation, National In-:-,ex.vice Network, Chapter 1, Gifted and Talented
and Career Educc-it 4on. 1 ts twiny services include cooper at i ve purchasing, film library,
iriservice ((Ai arldnistrators, teachers, and L.Toccial staff ; instructiorkil materials
development, and planning assistance. A special pr gran is the iii hi ResOurve.
''.iistructional Center which mikes supplementary teaching materials available to all
teachc?..rs along with the services of a Media Specialist.

Willard Holthus is the Executive Director GI Northeast Colorvid-) 1.0:12.2. and Douglas
Householder, the Diveaor of ;13ecial L'AltEat ion. Thin admini:Arativo team makes
reconnndations that COneerfr3 program development and Other rElated matter to the
Bklard cf Educat ion.

The 14 participating school distrIcts and Junior College determine all :;erviccs
provi,led, by the BOCrf, The 110C1.,; 13( Nu f the govc.rilifig Ludy fr.)r the TIQCM.
It is made up of School Hoard lient,ocs Irvin each of the 1.4 dif.;tricts and Northeastern
Jtinica' CO1 lege?

St:14)01 sui,f.qintemolents ibom 1.:.o--11 part ic...ijotifig clit;trict s(rve arivis(iry
They. advise th BkCES lic..,tt,1 and the l'.xceiltive and ;...;%..1A to initi.tte, program
idea$.

Pz.nents of children with :..y1ysi..11 lod:: int4/.4..;1 in th,:t.
eu'titlC.St .tali prx .grvisn thy, '1491 t i.- I11t'c3tie31t iviv 0.)uto .1 i. 'flit 1,ar.ne1 its

meet wi\tli t.;c1ox)1 newic,-;;;citative:.--, a n d fitrl:; staff TitCtiliber'S at leci::t four -times a y e ar..

Nc-irtheasl rolorlidc.) employ::: 25 iq o I t ional arid inur 11'1 i cit 1 f.;t oaf f

and is oPerat irig on a 1 tsudge.t. (li 013,4 0 .3 . Of' tict.: t..111:4 101 uSbiurial
and clerie:41 staff is hi:.114-(1 ir1 Baxtun.

\.
Included .1.11 the profe.ssit.4nal t nicniborti threo.
six speech/1,,inkdruage thq-api:-;t:;, a Wc)rii.Exix.!riericr!lf.:tucty Coordinan,r,
nurses, two u,:-ILiorkal conf.mItant s, Iliz vcior of : ;peel 1 no
a media spo:cillist.

296

(,,110 !icx:ia I worker,
, ) :;chool

,iudiologi!--t, and



114.3T0k1CAL BACKGROUND

Colon ado presents seveiml challenges to eaucators th.. mato due t:y its
large size, uneven populat ion (listr.ibution, and varied geogr,altliy. Educe t io:
services must be delivered over the nountains and across the pl to
550,000 children in both large urban and isolated rlinalarNzas. Colorado has
a proud tradition of local autonomy for its school districts, yet over the'
years local school districts have four id costs for providing a quality education
drastically increasing and funds tor federal and state mandated programs often
inadequate.

In response to appeals from local school boards and leading educators across
the state, Colorado enacted the Board of Cooperative Services Act of 1965,
"for the general improvement and expansion of educational services of the public
schools in the State9of Colorado". (22-5-101, CRS 1973, as mended). This Act
enabler?, two or itory school distrietn t.o coopentte itt furnitthinft. neryieen
through the creation of boards of cooperati've services. Pr ocedums for creating
a tx.)arT.I of cooperative services, as well as their powers and duties, are set
forth in the late. The law guarantees that bounds of cooperative t*rvices are
service agencies to their member districts which operate. entirely Wider their
control. The e.stablitilinvitt 01 the boanis of coopcmitive t;erviceti can be viewed
(Is a unique solution for Colorado's e-titif:ational ;WS ten wt l i ill al i0tritt for Litproving
the delivery of educational services while at the same time maintaining local
school district atrobnoty.

Since 171 elf 1.11< 181 nchooi tii: :t.r'icL i3t roloryky have joined tcgetitt.-:r to
fonn a statewide network of 17 Bc.karxis cif Cooperutive Services or BOCES (pro-
;lour iced "too- sees ") . The Colorado BOCES encompass a total geographical area Of
cilny bst 93,000 square miles and twrve. over 315,000 students and appr=)x.it-ately
20,001) c.ertifie,1 ttahr.; and ailministrat wt.. in the ntate.

utiorad0 liOti.S hive a p,overning corwititing 1-)f tit .1(.:ast one LK...bay-x.1

member from each. district who 3.s appointed or elected by local
The superi.ntendento or the member districts, or their tt...i-we,.,erita-

tivt.:s, forTn advisory Lx)rnititte yr councu that works cl():.:;e1.Ny with the 130CES
11111Y 13(X3 :S disc) provide sK.:rvices 10 non-meml*....r schoc.il dirxrict s

oh contract. LIOCEf..; CNA)r(!ilvite their t4fots with Ilieher
(:..ducation by incotp 'r a t i ng col..lt%r,..-!s and till i Vt!rf.i i it ier; as associatc: member:;.

A.; of ,fuly 1, 111.t, (7,1(7.11 BOCES reciven i yoir:ly grant of ':;101000.
i t he 1.p coy, .!r icimi l ti str,Tt-ive cst.:; . All other sc,urv..t.!.:.; of

colic fIXIIn I( )(7,11. :; Lite'. td r-evertues. Eacti member (lit3triet rays
11/2tsi.:.7 nk.:1111.....trship tee ,e; dettrmitted by thK. Dir,t.rict Bat;e: Cc-mt-ribution formula

est.ibii.t.lied by the Oth..r. local 3.1 ! I ISLIA:111y ,11 .54

I o sy ftbr the axinditi.:Am-ttive and prx.-)p,rett that are covered by the
formui. t. fit ;t of. the !it-ate and federal MCI 1 .1 t! are. fluids diff..;:gnat-ecl

t.v A..? tor ..;peci f i' pia

1,,,,,etItyl in I ;.0.bper,itive thr.lugh the 1ii)(717.1,
high gull ity exy,intled pr)pranc; ci 11d tiutt

!ktg.,, !.en its. t I '11. 'If I t titr .11( I ibrogrqlitt; ark, t iat,11
.it 1.flu,!..1. ttf th,,, `11.u.; mg:

Lind pity elt.utge irIbm ',sear to year bluperibi.ing on the ni.-eds 01 their mt.:tabu!' districts.
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Thcar.sday, March 21, 2:45-4:15 pp
.. . Project Innaripaltrellab Susan Rose

Children's 11011ment Castor
550 lie&th Mtn Street

. . rlard, Illinois WO'

Cbisultancite fly Missing Link in Birth to Throe Proms:ming

Providing competent, experienced' staff and quality programs for developaantally
delayed and handicapped intents and toddlers is challenging in urban sitting,and even aorta so in widely scattered, sparsely populated areas. the challenge
of providing services lies is the limitations posed by three coma factors;

1. na,npower shortages in the specialised fields of pediatric
physical therapy, occupational therapy* and speech and
language pathology

2. funding limitations to hire specialised personiial
3. logistical problems of providing services to children and

their families in rural areas

The :model of servit designed by Project REISS to overcommit these limitations
will be presented as e realistic option for other areas of the country who are ,
striving to provide appropriate early intervention programs. The model of
service is called the Consultancy Nodal. It is a design for birth to three
programming that rests firmly In an interdisciplinary foundation. A qualified
teacher has prismary responsibility for implementing the children's programs, but
does so only with the continual interaction of the program's multidisciplinary
team of clinicians. The process through which the teacher and clinicians work.
together to provide service becomes the Consultancy Model.

The rationale for and theoretical aspects of the model will be presented. The
major focus of the session, however, will be on consultation. Consultation otiurars
as a regular Grogram event. It is a sophisticated process of interaction in which
the teacher and clinician(s) participate to exchange information, knowledge, andskills relative to individual children's treatment programs, whit) they have mute -,
designed. Routine, case-specific consultations create a continuing flow of specific
Information to the teacher which enables him/her to carry out specific interventions
with a child and his family.

In relation to cansultatior, prerequisite, staff competencies and the consul tent-
consul tee relationship wii: be discussed. The actual process of consultation viii
be demonstrated, including ,reparatory steps and the three phases every well str),..:-
tured consu.ltetion should progress through/ problem clarification, strategy gener-ation, and follow-up.

Since the service limitations form Power shortages, financial restrictions, and
logistical problems are common across the country, it is hoped that the audience
can interact, freely throughout the session to further assess the viebility of
Consul tancy for thei r areas.
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Thursday, Mdrch 21, 2:45-4:15pm
Linda Esterling

2

PROPOSAL ABSTRACT

"0n-site Training for Teachers. of 0-5 Handicapped by an InterdisciplinaryTeam"
Presentation consists of a description of a.competency based training

program being Ihtilized in Webraska called SKIS, state Education Training Series.
The series was designed to respond to the present need for on-site training
and retraining of personnel who provide services to infant and preschool handi-
capped children. "rough an agreement with the University of Nebraska, this
training may be takeublar graduate or undergraduate credit or for professional
growth only.

The SETS delivery model serves as a'training vehicle to professionals
involved in the early childhood handicapped programs, including teachers,
speech therapists, occupational therapists, physical therapists, psychologists,
administrators, counselors and parents.

The Early Childhood series is divided into three modules, with each module
containing five compolent.a.t. The instructors for the workshops are qualified
professionals from the Statj'hepartment of Education, the Meyer Children's
Rehabilitation Institute,., the University of Nebraska at Omaha, and the University
of Nebraska Medical Center. Much "teaming" has occurred among the instructors
providing the workshops with an emphasis on the interdisciplinary approach to
serving young children and their families.

Informatio.1 on the training pr' ram is sent out each year to public schools,

agencies, Head Starts, and service units. The workshops are then arranged
upon reqqestwith attention given to individualized needs of each community.

The times are usually on weekends or if possible evenings.
Participants may attend any of the SETS Workshops for professional growth

at no cost. If the Workshop is offered for credit, university time and
instructional requirements must he Met. (This involves nine contact hours

per workshop and 'a written project for each). in this case regular University

tuition is charged to each participant.
The following is a listing of the SETS Early Childhood Special Education

Training Components:

MODULE 1: Developing and providielLServices for Handicleped Infants

1. Development of the' Infant

2. Application of Cognitive Assessment to IEP's for Infants

3. Toys as Developmental Vehicles

4. Delivering Services in the Home

5. Working with Parents as Part of 'he Team

MODULE 2: Identifying the Needs of Preschool Hand_icmed Children

1.\

1 Development of Preschool. Children

2. Overview of Screen and Assessment of Preschool Handicapped Children

3. Relating to the Families of Handicapped Children
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,

4. Mainstreaming the Young Handicapped Child

5. Medical Issues and the Young Handicapped Child

MODULE 3: Meeting the Needs of Preschool Handicapped Children

I. Developing an Educational Program for Preschool Children

2. Planning the Physical for the Preschool Child\
o

3. Play and the Development of the Young Child

4. Physically Managing the Young HandAcapied Child

5. TEchniques of Child Management



. Thursday, March 21, 2;45-4:15 pi
Rena Subotnik

AN ANALYSIS OF SUCCESS: EXPERIENCES OF 1983 WESTINGHOUSE

SCIENCE TALENT SEARCH WINNERS FROM RURAL USA

OBJECTIVE

The study was conducted in order to determine the influence
of community size on the ability of gifted adolescents to compete
in a prestigious national contest in science.

BACKGROUND

A disproportionate number of winners of the Westinghouse
Science Talent Search have, for the past 13 years, been products of
large urban school districts in the Northeast. A study conducted
by the presenter of 1983 Westinghouse winners revealed a distribution
of winners from 38 states. Although 1/3 of the population of winners'
were from the New York City area, the remaining 2/3 were from smaller
urban, suburban and rural communities. A subsection of the study
isolated the students from rural America to determine factors which
allowed them to overcome the constraints of minimal contact with
r search facilities and limited high school course choices.

METHOD AND DATA EOURCE

A questionnaire was designed to generate data that would
answer the research questions posed in the study. Subjects, all
1983 Westinghouse Science Talent Search winnners from rural America
were grouped by science project type (physical or life) and gender.
The questionnaire elicited information on programming, assistance
from teachers and parents, career goals, relationships with mentors,
recommendations for younger students who plan careers in science,
and attitudes about the role of the scientist in society.

de

IMPLICATIONS FOR EDUCATION OF RURAL GIFTED ADOLESCENTS

The study described in this proposal offers information that
led to the success of able rural students hi science. Science
teachers can be informed of the importance of developing programs
that promote finding and solving original problems, as well as the
establishment of local mentor relationships with members of the
,scientific/medical community. In addition, teachers, parents and
administrators can become aware of the prestige and financial
rewards available through the science fair circuit.



Thursday, March 21, 2:45-4:15 pa
Bonnie Staebler
Bonnie Young
Sandy Houck

A COOPERATIVE PRESERVICE MODEL FOR
TRAINING RURAL SPECIAL EDUCATORS

This presentation will describe a Rural Preservice Model for
training generic rural specialists and will report three years
of research conducted with the participants in this federally
funded project.

The purpose of the model was to improve the recruiting and reten-
tion of rural special educators. This cooperative approach uses
the resources of the federal government, the State Department
of Education, the State System of Higher Education, the National
Rural Curriculum Project, and local Education Agencies to recruit
trainees, provide appropriate training experiences, conduct re-
search, and provide continued professional development.

The training program is a 60 quarter hour Master's program con-
sisting of

-Teaching the Mildly Handicapped 30 hours (LD, MR,.PH, SED)

Teaching Other Handicapped 9 hours (SPA, D, SH)
Research, Philosophy, Learning Theory 9 hours
Rural Education 12 hours

The Rural Special Education curriculum included the consultant
skills, rural c3mmunity analysis and resources, problem-solving,
cooperative planning, and cross-cultural understanding.

Curriculum ,:ompetencies were identified by rural special educators,
state department specialists, and the National Rural Project
(NRP) research. Curriculum modules from the NRP were adapted
for use in the training programs.

.The college is located in a rural community, and all the field
experiences were in cross-cultural rural settings in the surround-
ing areas. In some cases, the extended field experiences are
in the trainee's own school district.

Research and eva-uation has/been conducted over the three year
period of the project. Data will be shared res

(1) Numbers trained and their location
(2) Cultural groups served by Trainees
(3) Numbers of handicapped identified and served
(4) Competency acquisition by trainees
45) Attitudes Toward Mainstreaming (Pre/Post)
(6) Leadership Style'Cluestionnare (Pre/Post)
(7) Communication Style Inventory (Pre/Post)
(8) Job .recidivism in Rural Areas
(9) Follow-Up Survey of GraduatesHow Effective Is The

Trainee On The Job?
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PROJECT ABSTRACT
RURAL GENERAL SPECILEDUCATION

TEACHER TRAINING PROJECT

The purposes of the project are (1) to refine and deliver a pre-service program

for rural special educators and (2) to develop a statewide professional support system

that would recruit and maintain special educators in rural areas of Oregon.

A shortage of special education personnel exists in Oregon in the rural areas.

Many teaching positions remain unfilled, and %any supervisory positions are filled by

administrators who have had no training in special education. Oregon's Teacher Standard*

and Practices Commission held statewide hearings during 1980-81 to explore the problem.

Their response was to allow emergency certification for teachers who had no specialist

training, but would plan to complete 2 quarter hourS per year. In spite of these efforts

shortages continue to exist. The Oregon Council for Comprehensive Personnel Development

has identified the training of personnel for rural areas as the number one priority. The

second priority is special education personnel to serve the Native American population

that is prevalent in rural Oregon. This project will respond to both priorities.

The preparation program would be at the Master's Degree level and would consist

of instruction in:
1) Characteristics and identification of handicapping conditions

2) Assessment and programming

3) Laws and the management of programs ind personnel (incl. reports and proposals)

4) The development of rural community resources

5) The characteristics and needs of selected cultural groups (Native American, Asian,

Hispanic, Basque, Russian, Mennonite)

6 Consultation and communication skills

7 Methods in adapting curriculum, materials, and instruction

8 Dealing with rural life and community expectations and field-based experiences:

1) One-week observation of the special education process in a rural setting

2) Participation with community cultural groups

3) Practicum in the assessment-programming
4) Practicum in adapting goals, curriculum and instruction

1"4"...-...

5) Full-time responsibility in a rural setting

Participants will receive an M.S. in Education with a Handicapped Learner certifica

The training program will be refined by a state-wide Advisory Cbuncil of Rural Educators

who will renew the various elements c"? the training program and make recommendations th

fit the different parts of the state.

A statewide system of professional support for rural special educators will be

developed by the Advisory Council of Rural Educators. The State Department of Education

has been an integral part of the development of this aspect of the proposal. Concerns

with which this group will deal during 8345 are:

I) The recruitment of rural special educators

2) The continuing professional development of rural special educators

3) A state-wide communication system among rural special educators

4) The certification requirements for rural special educators*,

The project will result in:

1) More handicapped students identified in rural Oregon

2 A continuum of services provided for handicapped students in rural Oregon

3 More qualified rural specie\ educators (teachers and supervisors)

4 Less recidivism among rural special educators.
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SELECTION CONSIDERATIONS FOR RURAL SP. ED.

Geograpbii; Area
Difitance
Ruralness
Counties

Interpersonal Relationships
Staff
Students

Recommendations
Teaching Skills
Commitment to Rural Areas
Outstanding Qua,.ities

Academic Considerations
GPA
Number of Credits
Certification
Masters Degree Desired
Four Consecutive Quarters
Teaching Experience*

Application Requirements
Handicapped Learner Program
Rural Special Education Project 4

Note: Each term all applicants and participants
are evaluated by the selection committee.

Emphasis within the priorities is subject
to change in accordance with the design of the
grant and the number of applications received.



COMPETENCIES MEASURED

Recognizing and describing handicapping conditions

Identifying services for the handicapped

Working with professionals in schools, community and state

Working with parents in the educational setting

Supervising aides and/or volunteers

Providing data-based instruction

Conducting behavioral change programs

Adapting equipment, materials and techniques for the handicapped

Using curricular sequences in basic skills

Managing and recognizing spedial medical needs

Supporting a position using current research in the field

Supporting a position using psychological theory

SupportiN a position using a knowledge of educational philosophy

Supervising and administrating a special education pri,gram in a rural area

Working with selected culture groups

Identifying community resources for the handicapped

Adapting goals, curriculum and instructions for the handicapped

Identifying characteristics of rural communities

Problem solving in relation to personal and professional needs in rural settings
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RURAL SPECIAL EIRJCATICIN SUPERVISOES SURVEY'

Date

Graduate.

Supervisor
District
County

Position

KEY: 1-below ave. 2-ave. 3-abovr ave. 4-excellent 5-exceptionally outstanding

1. Identification and ImplememtatUm of Appropriate Assessment Instruments

A. Adaption of r-rmal and informal tests and instruments.

1 2 J 4 5

B. Application of 94-142 stands to assammmtprocess.

1 2 3 4 5

2. Identification and Sequencing of Instructional Objectives

A. Utilizes data and infozmatiGn from teachers, pa ants and auxiliary

support staff.

1 2 3 4 5

'1r

B. Ability to recognize a wide range of handicapping conditions and
develop appropriate objectives.

1 2 3 4 5

3. Identification and ementation of instructional strategies

A. Ability to select most appropriate provider of services, i.e.
resource roam, consultant, etc.

-1 2 3 4 5

B. Utilization of support personnel, aides, parents and peer tutors.

I 2 3 4 5

C. Utilization and application of research findings.

1 2 3 4 5

D. Ability to design and adapt existing instructional materials.

1 2 3 4 5

4. Classrcxn and Behavior Management

A. Utilisation' and involvement of bane, teachers, administration and
auxiliary personnel in establishing behavior management, program.

1 2 3 '4 5 306



5. Implementation of affective ccamunic.atica

A. Communication with adanistrabors and staff.

1 2 3 4 5

B. Communication with parents.

1 2 3 4 5

C. Communication and utilization of information fnmn community agencies.

1 2 3 4 5

D. Design and implement informational sessions for administration,
parents, teachers, medical and community agency personnel.

1 , 2 3 4 5

E. Are of communication needs in multicultural community.

1 2 3 .4 5
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Code:

S. Student

wtS4RM OREG046.- COLLEGE

Speiial Edu, _Ion Division
Education of Student Teaching Competencies

Handicapped Learner Norm

Ph: (circle appropriate choices) Hours Credit: 3 6 9

Graduate Undergraduate__

T;t:a: P 19. If 111.4

walP

\C.S. College Supervisor Ph: Field Site:

ST. . Supervising Master Teacher Ph:

P. Principal Ph:

NA = Not Appropriate Due Dates:

Oates

Task Initiation date
(by end of 2nd week)

Mid-term Review

Completion date
(1 wk before finals)

Master leacher Student Teacher

Major

Circle o kr i tea hi , i,4 :it
Date Met N.A.

Competencies Comments

Performance Tasks: Further suggestion of tasks

1.0 Given students, the student teacher will:.

1.1 Demonstrate knowledge of content in subject

areas.

1.2 Develop additional competbncies as deemed
pertinent to growth of individuals concerned.

2.0 Select, design, and administer appropriate diag-
nostic instruments.-

1 Administer, score, and/or utilize results of
diagnostic/prescriptive instruments to pin-
point skill levels in each major area of in-
struction. _.m.......__
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Major Competencies
Comments

Performance Tasks:

-,\

Date feet U.A. Further sugg sti,-
.. ...... . _

2.2 When appropriate design a\nassespment in-

strument in pinpointing skill levels.

2.3 Utilize direct observation techniques to
evaluate student performance and identify be-

haviors in measurable units (ex: pinpoint be-

havior and take baseline).

zy t ut zat on o assessmen resvits t
student teacher will select, design and implement

individualized instructional program(s) (including
selection of materials) at the level of competency
indicated by the College Supervtior and/or the
Master Teacher, to be completed by mid-term.

.

3.1 Establish student's present level of func-
tioning.

.0.

3.2 Establish student's preferred mode of learn-

ing.

3.3 Establish techniques to be utilized in teach-

ing.

3.4 Identify long and short goals for desired
student performance.

3.5 Write en I.E.P. with goals and behavioral
objectives including conditions, behavior,
criteria and time-line.

......

3.6 Design an original instructional program to
support one or more objectives for a student.

3.7 Provide Direct Instruction through teacher/

pupil interaction, 11111
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Major Components

Performance tasks Date Met N.A.

3.8 Provide pre-post data regarding direct in-'
struction

3.4 Design and adapt approprtate instructional
materials to support Activity 3.3

In a rural setting.
I

Select, design and adapt appropriate
existing (Published, teacher-made, etc.)
instructional materials for students.

In a rural setting.

3.9.2 Demonstrate evidence of providing
appropriate drill/practice.

;n a rural setting

3.9.3 Pace and sequence activities to best
fit pupil needs.
self-help
language
academic reading
math
spelling
writing
prevocational
vocation
recreational
social
daily living skills

3.9.4 Implement Activities 3.1 through 3.5.

3.9.5 Perform task analysis when applicable.

Comments

Further suggestion of tasks

CO,
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Pagedll

Major CorPwr'en Js
Per..,rmance Tasks:

31

4.13

olls---

Based on the pupil's behavioral objectives the

student teacher will desiring implement and update

an accountability system to measure pupil(s) per-

formance at level of competency indicated by the

College Supervisor and/or the Master Teacher to be

completed throughout the term.

....

Date Net N.A.,

4.1 Through the utilization of behavioral objec-

tives select or design a data collection pro-

cedure to measure student pirformance.

4.2 Utilizing the selected data collection pro-

cedures mon;tor the educational progress con-

tinuously (daily).

4.3 Continuously analyze data to determine if ob-

jectives are being met and/or if program

changes are indicated.

4.4 when indicated by student performance make

program changes in written form and in imple=

mentation. .

.

5.0 Given a small/large group, and individual instruc-

tional/classroom settings the student teacher will

employ appropriate management techniques in teach-

ing pupils at the level of competency indicated by

the College Supervisor and/or Master Teacher to be

completed throughout the term.

.

.

.

5.1 Be responsible for managing behaviors during

instructional/classroom activities.

ai, Small group
b. Large group
c. Individual

.

.

5.2 Provide positive reinf cement (ratios 4-1)

a. Verbal

b. Body language i.e.: eye contact, touch.

5.3 Provides time for pupil to develop self-direc-

tion and retwonsiailitly.



Major Competencies Comments

a

Performance Tasks: Date Met N.A.
further suggestion of tasks

5.4. Develop an atmosphere conducive to learning.
...--....

5.5 Adjusts physical environment f6r ease in
learning (provision for various types of
activites i.e. learning centers, time out,
carrels, etc.).

5.6 Pupil behavioral procedures outlined and
visible.

5.7 Demonstrate fair and consistent treatment of i

individuals.

5.8 Demonstrate ability to listen to students.

6.0 Given the opportunity the student teacher will
manage scheduling of entire or parts of activities
at the level of competency indicated by the College
Supervisor and/or the Master Teacher to be comple-
ted by the end of the term.

6.1 Maintain daily log/plan for each child.

6.2 Be responsible for scheduling programs and
activities.

6.3 If applicable manage and supervise personnel '

directly responsible for instruction of pupils
and other activities (aides, volunteers).

7.0 within the student teaching experience the student .

teacher will be professional in personal and inter-
personal responsibilities at the level of compe-
tency indicated by the College Supervisor and/pr
the 'Master Teacher to be completed throughout the
term.

IP ..,-..
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Major Competencies

Performance Tasks:

7.1 Be on time.
a.1=1.1.=A.

7.2 Be responsible for scheduling and meet time-

lines..,M1MMIMMM.=..!

I.

Date Met N.A.

Consents

further suggestion of tasks

7.3 Accept responsibilities and follow through.
,011mmimiapww.M.,

7.4 Be familiar and follow through on rules and

regulations of program and school policies.
'Immak

7.5 Attend to personal hygiene and personal

appearance.

7.6 Be responsive in relating to students posi-

tively.

7.7 Cooperatively work and effective* communi-
cate with the supervising master teacher.

7.8 Effectively demonstrate cgmmunication skills
in establishing relationships with parapro-
fessionals, school staff, and parents.

7.9 Make appropriate changes when specified by the

Supervising Master Teacher, i.e., teaching
presentation, behavior management skills,
personal appearance, communication skills,

etc.

7.9.1 Utilizes common sense.

7.9.2 Demonstrates flexibility in dealing
with people.
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Page 7

Major Competencies

forming Tasks:

8.0 . student teaching setting the student

t cher will demonstrate independence at the skill
lev I indicated by the College Supervisor and/or
the Master Teacher to be ongoing throughout the
tern.

8.1 _Show initiative in all aspects of student
teaching.

8.2 Shiw initiative,in locating materials in the
room and about the building.

8.3 Analyze own teaching behaviors and develop
alternatives and/or improve on existing skills
in demonstrating affective teacher procedures
and professional growth.

Date Met

1,0 given the opportunity the student teacher will
plan, observe, andjor participate in at least one
parentigwardlan conference at the level of coupe.
tency indicated by the Supervising Master UMW
to be completed by the end of the tars.

9.1 Make a written plan for the conference.

9.2 Coaact the parents.

9.3 involvement in conference.

9.4 Summarise conforms in written form that
be mailed to paren tardiest.

320
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Comments

N.A. Further suggestion of tasks

INN
4.

11.01.
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Hajar Competencies

41;01111ronloommomilmeriammillamosiporImmorW111011111101157

Performance Tasks:

10.0 Given a rural special education setting the
student teacher will identify and tf monstrate
skills necessary for working with selected
community multi-cultural groups.

Date Met

4

Cats
N.A. Further suggestio of tasks

I0.1 Participates in cultural activity.

10.2 Lists three resources WOO the community
instrumental in meeting the needs of
handicapped students.

10.3 Makes one community resource contact,
emaimmaaEr

The grade for student teaching is based upon a combination of objective and subjective measurements.The objective measurement deals with having met or notelet the competencies. The subjective measurementsdeal with a perceived level of professional involvement, and over-all quality of performance (minimum-maximum efforts).

Graduate: .
.

.41-T7 Superior understanding and functioning
Bs Above average understanding and functioning
Cs Below graduate expectations in understanding and

functioning

3 ?,2

odergraduate or Demonstration of Competency
According to policy, undergraduates and-persons
demonstrating competency must recieve a grade of
"Pass" or "No Pass", based upon the criteria
specified above.
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CA!Z Newsiener

Thursday, March 21, 2:45-4:15 pm
Joanne Peterson
Dave Petêrsot

ADAPTIVE UARNING
ENVIIONMENTS MODEL

Tfee MnIuv*duo PuhIiC Schoot
t1np1cd and implisnunlud the Adaptive

Leaen.ng (nvi,onmunts Modal -
Msinstre3m IAI(M) in ,Juty 1982 Print
10 U%S lime, Components 0? the ALEM
Wit? be;lg uSed en the school district
The con pofieni which was aodeø
piIctt1 emphasis on novsding sot vices
10 thu nutdly handicapped studunt in
tree mainstream *nd on coordination of
special education services and poison-
mit ALEM is a comprehensive instruc-
hen at system developed by theLearning
Research and Development Center as

tfi Umvursiy of Pittsburgh.
N the Un.vers4y 0? Pittsburgh. early

research and development centered on
davulopnwrn of individualized rierrer-
uium As a rull of held testing, an
Innovative educational appwach (AL EM)

evolved Pruse;Jty. CrflnpOnonlS Of me
psoram ar being iinphuTecflted ill uve'
150 sch*ol disincis across 28 slates.

The initiative fur the mainslreaming
pro1uc* tame from a three-year gr1n1

funded by Uee Bureau to, the Educalior,-
ally Hendsapped. four s.tes were
lOCalud in PdtsburOh in which flUidly

handicappud Students, mainly 10. wore
(aught in the regular eaucshon classes
Thy en.fa1 classroom process nd
outcome data suggested positive trends
Other sties en affiliation with the

University of PIIISDUIUft are thu N'w
York City schools where 2! lj5SrOoins
in five Duildirigs &turled she proje3cl in

198243
The Univas'sil uf Pittsburgh and

Univoriity 01 Menn3suta have developed
a collage schoOl coliaborahvo modal Jo:
'personnel preparation. The specific aim
is to develop an alternative training
approach dh systematic devcilcpmeni
of the professional knowledge and
CampetenCieS required for implement-
ing adaptive laatning environments

Mon1video Public SCOO$ was select
ad as a Follow Through choOI district
by Otl.ca Of EduCation en 1869 Follow

Throagh was a.compwiulory program
designed 10 capleahis on progress made
Dy high risk children who had been

snolved in l4aadsIort programs. coslow
Through roquwed the distract tO selOct an
educational model which wOuld demon-
strate potonii& for stgndecant growth by

th students Montevideo selected the

lndivsduhzed f'vescripfivu Initruction
model developed by the Learning
Rssoarn arid Development Center.
Univ*rifly of Pittsburgh.

Tn. sndivadual)zd curficul$ were
.nt;oducd and ugttlxódin grades K-SIor
rwleng and maui !;andardti,il lest
scefs ccitt uufeee vlualtOfl liIUO*

l$ti)vud hut 1u'ili .1015 sIicccS In It 18,

lfu# .luicil j)o.sntiiai,ileu,i sand ii'"v,eiv

I jii,,l gui lqe'iI Ihieituv.il,,o .4% ifl il ii Cfl

plea y 1110.11 ,Uu .,itid re.*hui1 IRe lt(s1ICC

to .%4ii',at.stu the priuji .,;.0 i

uffi,r di.hi,cIs ciahionwido Since Uin. 65
dasD.:ts h.iw .taloçetsid portions of thu
$ltI$(jV.iifl It)nsirud by the Av.orcu
Center

In 1JiI.', the Minnusola tlta, flujri1 of

Edea..el,on qiasUod e*porunvnIdt ,J.flu5

to Muntuvsduu to unjilcnsenl AtEM

S1ie,cai hitus on providing servnus to
n.lrlly h,sndiccpped students in 31w

m.urt.twum nd en the coordinahien f

spit iaal education services aid pi'e son-

nut w,e. n*.*iIe Ev.tliiahon data ciiteUed
ecid .e,i.ily.'etI hy Mu,ueuSOI .t !l .ule

1nqiie Inlont iii Iducation .iaqqu st

l)tliEivat liii Oflhi',

Clatisroorn t'tvelopment

I ri.' qo.ii of lice At 11.4

p11g;.. I ii hfa.et (fit' ifI it1if.('l If? Il
$t&utt,'nts. sflIsIds,ls; lii,' ni.i1.ir.t of-

SIUl iii 1f.. itla'. ihifas' I tOt i,il 5I'I f

IS S iuiiI,,.f$e'i ii' hits 111.114 ftc ffl

Cliss:,s o.uic I t,a. t;.it i. fu.*e&t u1 1110

9olIctw,o) i,,Iu'n,h' I) his' n,,ii i.I' ujiri

1111154, Is!iaiii 4 .551 I'.' 411.1411' .)41,1i.i' '? .0

IIi.ef 31., ict'.',i. if .eli hia1s'litS .; 1.' isiel

in 4fi h.'.u-1 *'iibII4iflflht'.h 'I a

atiti&.ihi,'*i.lI $f1-lI.ifn

s.gii I .v 1ss, i l illl'*f JI)V l'( 4.il I1('ti ?,

si.ac Clue ,Iu.I,i,siei'.teii t,(1(1

Siit .,I e.l.i ,,3.'i. wOrk .1:. .1

I hii i!i.it}1 Ill Oil; .1111 (L1fllpOuieflI
it the

At i: ?.i CI ii 1) t :4.s.,Oo,;u t),anir,itsonal

Suppt';I ,,iesrn ,') AtI.spl..2 Ctii r it

uluen tii's,.;, J IuIStfi(t$(i*O,Ct h1tis.icje'-

fluiueil Sy tisiI), 4) .,y5fCfuI.ilaL 3 itt
(lily. itupnivaut. antS 5) 1 .uualy Sri vcit'i&'-

fluent l.uji ut 1liei.i cone o:iu-nIs wsli t

du.c. v shasil Intiuw

Thu Classroom OrgarihiaUOnøl Sup-

port System t.icilu1tOs utti'c1.es thsliVi1

Of i,dtjCjttiiiiI services fnhlut ii&,nul

1e.uinsIi; of the rugutI classy tIOffi

leatHers, eiIfl spet ializødpiotca5ionails.

encluding spuce.iI uilucatwn and Cnapter
I tee tier:. Cusuils in efficient and fluatufe

utshizait:trn of lime and e*ptrhise
Thrsih shareti IflSUUCIM,ndI huyitacS,

a knuu uf educators decides on me

neeil 01 a parficulse Student and
decudrs5 hw best to meet thes.' tii'ttdS

Tr 5iecsaI vjcn .11uOn snd ChapTer 1

teat hues i 0th) thU (inSfOOfli sl1?ifJ
redlluuij and mciii periods so the studunt
can ititcuani en lice classroom anti l;esiu

(till "iuvtcctuu'rsbup" i mcaai'n'ic ;ul

uecial piarsuil!s 3 he sl,denI hi.riefats

with itti,i.isttl 'lilt 5Is t'it $4f 1

li III til Itfi%ll,tt I..:, tiiChi ,,idl )l tJI liii
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intern must be Adaptive Csardculuns
Design in c.'der for the special students,

arut indeed. all ludent5. to have success

in inn mainstream classroom. The
curr,cuium nvast have a variety Of
lcarnu'eg options which Can adapt to
Studnfll ability, Interest andporforrnance

lyl The curriculum muSt Do preacup-
lavd SO Ilut all students can be placed
appropriately for success. By remelnli'eg

en Clue s egular classroom, the social
stigma of special education label.
disappears At the secondary tassel,
adaptive curriculum design can Do
attained by utih.rrng the spflcialeduc*tot
on lre writing teams for suDiect matter
Curriculum
TPi instrucUonel Management Sys-

tem develops abilities of students and
tl?.Jcilers to ma*tnuze the use of ,tse

I,srt,Onu t'nvironmont tot instruction

auid learning A task management
System aids students en the development
of self-resporisibimy and working
iraUpenduntly A Computerized pro-
gr.irn. MIPIM. monitors aft reading and

fl.,utn progrø The computerized dole
la:ilst.ik3 goal planning and ongoing
evatujtson 0, student progress.

Systematic Stall Development can be
paarsrlv.i by data-based Classroom
or,serwation From me information
g.tthit'red, statf development ctivitie$

can tu ae5igrufl, to meet stat? member

ne's' t' Pt'tjiilariy scheduled InStruc-
liufal planning and staff developmua.t

5e'.iOfls pluvudo COfltiflUØuS Contact

and support
The Family Involvoinenl component

a complementary relation-
ship between home and school Dy
achiveily involving family members in

lhcir child's learning Wilts parental

p.uhcipafion in planning and reviewIng

tIuu Individual Education Plans (IEP) and
autess to parents through many
voluntr tprograms, support tar me
smpIcmenlalin of the ALEM was
gathered and this increased commwu
cation between school and home

These five Components comprise me
ALEM project With each component.
many changes occurred en ow school

distriCt For further lntcrmatian, pluse

contact'

Joanne Peterson David Paterson

ALEM Mainstream
Montevideo PubliC Sf11001
HmtltOn Avnu6 and Faith Street
Montevideo, MN 6265
612/260-8833

Thu is a summary of a presentation

at 1984 CASE/CFC Convention en
Washington. DC

a
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Fridayo'Haroh 22. BOO -.9:0016
Michaela Boynton

SCHOOL INFORMATION OFFICE

Iiirilinghast P4Ne Schools

tip

March 12, 1985

TO: PHEBE SCHWARTZ
NRILN, SCHOOL OF EDUCATION
218 Miller Hall, Washington University
Bellingham WA 98225

FROM: MICHAELA BOYNTON
School Information Coordinato

For the program packet:

Summary of material to be presented on Friday, March 22.

8:30 - 9:00 a.m.

Practical P.R. Techniques for Small School Districts
Michaela Boynton

a

Materials will focus'on the unique qualities of small school
districts and what is special about them; how these special qualities
may be used for more effective public relat4ons.

Exploration of the communication systems whidp are now operating
in small districts and how they can be used to better advantage.

The determination of what needs to be communicated and how to do it.
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Friday. March 22, 9:00-10:30 am
Janice Schnorr

This wesentalkm will foals an the newly developed model for the Center
for lizcelkonce 0110 at Northern Arizona University and the partnerships
that are be** developed between the university, Wimple and public
agendas. The model cuts wows all areas of education including

. elementary educall9n, seamdmy education, adult educatem, special
oducathm, vocational educatim bilingual/multicultural lion and early
childhood education. A brief desiription of the "ki be presented.
The ajar focus of the wesentatOn .will center on the partnerships and

that have been ftvebped thigh two special education training
proms that are desigad to prepire master's level special education
candidates from rural areas througiput Arizbna and New Mexico. One
project is the Navajo Spada! &lumen Teacher Development Program.
Fifty graduate level Navajo students livhig near Window Rack, Arizona
complete mules through the combisition field-based aid on-campus
program. The otbx programs the Rural Special Education Program, has
twenty graduate level students from rural ams throughout Arizona and
New Mexico. The recruitment and retention strategies used with both of
these programs will be discuised as will the curriculum including the
amtents of a new ual/Multicultural course stressing the Navajo. This
presentation will be jt interest to sehool administrators and university
faculty who are faced with the problems of recruiting, preparing and
retaining graduatiLlevel students In special education from rural areas.

-10
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Proposal Abstract

a

I

Friday, March 22, 9:00-10:30 mun
Kay Bull
Imogene Land

Mo1ifytng Materials to Meet the Needs
of Rural Seconder 15.- ial Needs

n s: a cap. o

This presentation is designed for teachers and administrators at the

secondary level and may have some application for itinerant staff and teacher

educators. The presentation has a tri-fold purpose: (1) To show results of

a pilot project using modified materials created oy students, for students, at

the secondary level; (2) To demonstrate innovative ways of modifying, packaging,

updating, and supplementing conventional curricular materials to meet the needs

of special students in a rural setting; & A3) To demonstrate a variety of teacher

tested techniques for materials modification which can be used independently by

students in a mainstreamed or resource board setting.

The results of the pilot project will be shown by videotape, the students

will demonstrate the materials which they have created and will explain how they

. have been used in their own rural setting. Numbers 2 & 3 will show materials

from the O.S.U. special education materials laboratory which have been developed

for use at the secondary level. This will incluoe remedial and drill and practice

materials (for handicapped 'students) and horizontal and vertical expansion materials

(for gifted students). Participants will be furnished a pamphlet whirl describes

(1) dow to train students to fitake materials for LA:her students & (2) selectea

mudificatilms anion have been oeiduas...rdeu.
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Introduction

The purpose of this booklet is to assist you in writing learning units
for other students in areas where /22 are interested. You have been selected

to help create materials because (you may pick only one) 1) you are smart;

2) you are a smart mouth; 3) you are as smart a . . .; 4) you are free this

hour; 5) you are inexpensive this hour. Seriously, this booklet is designed
to help you help yourself and others to examine and work with materials at
a level that is higher than rote regurgitation (otherwise known as the puke
back method).

So what is this method and is it any fun? Fun, well that depends on

how perverted you are! The methods Bloom's Taxonomy

Evaluation
Synthesis
Analysis

Application
Comprehension

Knowledge

The idea behind Bloom's Taxonomy is that there are very limitfd number of

ways in which you can deal with or process information. TheSe are represented

in the pyramid as six levels; levels of complexity of process that is.

Let's define these six levels so that we can better see wh.-tt we are
talking about. Knowledge is defined as the remembering of previously
learned material, the answering of questions solely by rote memory. This

may involve the recall of a wide range of material, from specific facts to
complete theories, but all that is required is the bringing to mind of the

appropriate information. Knowledge represents the lowest level of learning

outcome in the cognitive domain.

The student who is performing at the knowledge level does the following
kinds of things: (1) Responds to classroom situation (stays awake, looks at
teacher with glazed eyes); (2) Absorbs information -- looks, listens, reads;
(3) Remembers (only those things taught it class, other rememberings called
daydreaming); (4) Practices procedures -- drills, recites (regurgitates);
(5) Covers information in books (preferably with a water proof cover before
regurgitation); (6) Recognizes information that has been covered (no matter

what it is covered with.).

The second level in the Taxonomy is Comprehension: defined as the

ability to grasp the meaning of material. This may be shown by translating

material from one form to another (words to numbers;), by interpreting
material (explaining or summarizing), and by estimating further trends
(predicting consequences or effects). This type of question requires the
respondeots to restate a problem in their own words, to give an example of
a principle or concept, to qualify statements, to extrapolate trends into

the past or future, or to poirt out implications or consequences. These

learning outcomes go one step beyond the simple remembering of material,
and represent the lowest level of understanding.
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The student who is performing at the comprehension level can.do some

or all of the following: (1) Explain information rather than merely quote
it (this is the level the principal is at when he shreaks, " Do you under-

stand what I mean?"); (2) Makes simple demonstrations (rioting and cross
burning are excluded); (3) Translates information into his/her own words
(when caught this is known as plagerism); (4) Extends informatioa to new
situations; (5) Interprets information from technical to familiar terms

(a pedagogue is a ).

In the following section 5 objectives are presented. To test your
Knowledge and Comprehension please indicate whether the objective is at
the (K) Knowledge or (C) Comprehension level or if it is at (N) Neither
level. Place a check mark in the space below the correct letter. Answers

are at the bottom of the page.

I. Define the term pedant.

K C N

2. Compare the pedant to the pedagogue.

1=0.111.

3. Recite the Gettysburg Address.

0.111111.!

414,,mmeININII

4. Give an example of pedantry.

5. Manipulate the controls, of the microscope,
to set the magnification at 100X

111

.111.. 1111111111

The third level in the Taxonomy Application, refers to the ability to

use learned material in new and concrete situations. This may include the

application of*such things as rules, methods, concepts, principles, laws,

and theories. The knowledge must be successfully used under conditions

that differ from those in which it was first learned or encountered.

The student who is performing at the application level 'does some or

all of the following: (1) Solves novel problems (given a tuakof super glue,

how can you keep the teacher from giving the test she has in her.desk drawer;

(2) Constructs projects, models apparatus, etc. (Dr. Frankenstein I presume);

(3) Demonstrates use of knowledge (Disrobe a . . . (it better be a manikin

or you are in real trouble]).

The fourth level of the Taxonomy is Analysis which refers to the ability

to break down material into its component parts so that its organizational

structure may be understood. This may include the identification of the

parts, analysis of the relationships between parts, and recognition of the

organizational p inciples involved. Finding assumptions, distinguishing

facts from opi , discovery causal relationships, finding fallacies in

stories or ar nts, specifying the style of a written or unusual piece,

or inferring the author's,purpose are items that require analysis. arning

outcomes here represent a higher intellectual level than comprehension and

application because they require an undeerstanding of both the content and

the structural form of the material.

N-c 51-£ 'D-Z 1)171 :SH3MSWV
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The student who is performing'at the analysis level does all or some
'of the following: (1) Discusses information in depth (will the Alvin dis-
cussion group please meet at the forward hatch); (2) Uncovers interrelation-
ships among ideas (now remember we said ideas,,, not people); (3) Discovers
deeper meanings and insituations not apparent at first (tag line on a letter
of recommendation, "all of the above apply except where Mr. Jones has been
drinking.") (4) Sees similarities and differences between styles (Michael
Jackson and Lawrence Welk you say . . .).

Here is another practice exercise. See how many objectives you can
categorizes as (K) Knowledge, (C) Comprehension, (A) Application, (AN) Analysis
or (N) None of these. Check one:

1. Combine two ideas into a new metaphor.

2. Disect the frog and illustrate what
you find.

3. Classify soil samples based on ph
values.

4. Convert inches and
when given example

5. Paint a picture of
bowl.

feet into meters,
problems

the fruit in the

6. Discuss the feelings that Huck Finn
had when his father locked him in
the room.

7. Find the location of Slick, OK using
a map.

8. Find the location of the capital
of the U.S.A., Washington, D.C., using
a U.S. Map.

K C A AN

MINIImM ..;

10/011.1"

m11.01.1=IIM

.11.1111

11.1

IMIMINEM011

, .
ff,

"..11

. IN .1 ni.m.

The fifth level of the Taxonomy is Synthvsis which refers to the ability
to draw together ideas or materials from different sources and to put the
parts together to form a new whole. This may fravolve the production of a
unique communication (theme or speech) a plan otioperations (research pro-
posal) or set. of abstract relations (scheme for Classifying information).
Learning outcomes in this area stress creative behaviors, with major
emphasis on the formulation of new patterns or structures which are designed
to be communicated to others.

Things that a student is likely to do at the Synthesis level include (1)
Produces unique communications (Gubblz ergerg zug); (2) Formulates new hypo-
theses based on analyzed information (If I put one drop of super glue on the
!rota lip of each desk drawer .); (3) Makes discoveries and generalizations
(It takes two hands to handle a whopper . . .); (4) Proposes new ways of
doing things (You are going to put your what in his where?).

*N-9 '11-L '0-9 'V-S 'V-V 'NV-E 'NV-Z 'N-I :S113MSNV
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The highest level of' the Taxonomy, Evaluation, is concerned with the
ability to judge the value, quality, or correctness of material (statement,

novel poem, research report) for a given purpose, The judgements are to

based on definite criteria. These may be internal (organization) or
external criteria (relevant to the purpose) and the student may determine
the criteria or be given them. Learning outcomes in this area are highest
in the cognitive hierarchy because they contain elements of all of the other
categories, plus conscious value judgements based on clearly defined criteria.

Here is another set of objectives to

1. Determine whether Rene Descarte was
a better philosopher than he was a

. mathematician.

categorize.

K C A

2. Describe your feelings about
freedom.

3. Given a list of sentences, select
the verb in each sentence.

4. Write the Spanish word for work.
4M.1.11.1.1.1! 11111i1MI=M 11111111INE!

5. State the definition of entropy
in your own words.

6. Teach the concept of Zebec to the
class.

7. Inspect the school cafeteria and
prescribe the vermin eradication
measures that are necessary. - -

8. Given a list of stories, categorize
them as fiction, biography, etc.

9. Build a model which represents
love.

Remember, back at the beginning of this booklet we said that you would

learn to have fun and to share the things you were interested in with others.

OK, now that you know Bloom's Taxonomy here is a way.that you can go about

it.

Using Bloom's Taxonomy

Students with different levels of ability and-interest will probably

respond differentially when different levels of questions are presented.

Gifted, bright and/or highly interested students, in a'given c-ntent area,

are more capable of processing and dealing with analysis, synthesis, and
evaluation level questions than their less able or less interested counterparts.

'S-6 *NV-9 iNV-L *V-9 *V-S *N-17 *N-1 *S-Z '3-1 :SUMSNV
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Obviously all students should be petted to be able to answer basic

objectives in any content area but the h her level students (in terms of

ability and interest) should not be restr ted to questions at this level.

This is illustrated below:

Gifted /Highly interested

Knowledge
Comprehension
Application
Analysis
Synthesis
Evaluation

Average Ability/Interest

Knowledge
Comprehension
Application
Analysis
Synthesis
Evaluation

Slow/Disinterested

Knowledge
Comprehension
Application

Number of objectives/
unt of instructional

time

It is, generally assumed that the taxonomy is hierarchical, that is the

student must be able to perform at the lower level prior to proceeding to

higher levels. This is true for contents where the students do not possess

any knowledge, but these contents are few and far between. In most cases you

can assume that more able and more interested students will have more knowledge

and experience with the content than other students and therefore you can

expect these students to enter the content at initially higher levels.

To share your interests with others, you can create Bloom's units.

In Appendix I of this booklet, you will find a list of different objectives

at each level in the Taxonomy. In some cases the objectives are stated

in question form, either approach being acceptable. Appendix I also pro-

vides a verb list which should facilitate writing objectives. Appendix 2

provides a list of products which can be used in the creating of Bloom's

units. Students should always be asked to develop a product as a result of

interacting with the material, however, as you will readily recognize, writing

a paper is only one option.

Appendix three contains four example learning units which have been

developed based on Bloom's Taxonomy. Units 1 & 2 are centers without content.

This kind of center basically presents a series of questions or objectives

based on the Taxonomy. The student is free to choose within the objective

set which one or ones he/she will work with. Units 36, 4 are centers developed

around an article or book or series thereof. Unit 4, The Swat Rabbit, has

the article included as an example.
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Developing Learning Centers

Remember not all students read or process information as well as you do.
Toward this end the following are provided as suggestions for learning center
development.

Prepare directions for the students (insure that the students can function
independently using the center).
a. Make the directions clear and legible.
b. Use terminology familiar to students..
C. Use audio-visual aids to help students understand directions, if necessary.
d. Include enough organizational information to enable students to work

independently.
e. Include examples of tasks to be accomplished, when appropriate.
f. Include the objectives and/or purpose, of the center.

1. Clearly state the objectives- -help student be more purposeful,
better organized, better able to determine when they have
reached the objective. It is inperative that the students
know what they are to do and under what conditions and
standards, if conditioni and standards are to be imposed.

2. Tell the students that they may choose among the objectives
offered this promotes individualization, 'interest, and
motivation. They can do as many or as few as you will
allow.

g. Include information about, evaluation, the students should be able to
correct their own answers for,knowledge and comprehension levels.

Writing Bloom's Centers

The following give some brief ideas for formating/packaging in Bloom's
units you have created. You should remember that the more interesting and
exciting the unit looks the more likely you are to entice others to explore
what you have written.

1. Centers without content
a. Determine what the content is to be -- should be related to a content

taught in your school.
b. Determine the kinds of behaviors which you wish the students to have

as alternatives at each level. (See verb list)
c. Determine the kinds of products which the students should develop

for each objective, products produced should be of a kind that are
sharable with other students. (See product list)

d. Determine if center is to be part of a larger center or if it is to
stand alone. If yes, then format according to the format of the
larger center.

e. Identify creative formats for packaging center.
1. Determine size
2. In a folder? More creative format, e.g., in a small trash

can, or shoe,. etc.
3. A folder with pockets?
4. Reference card?
5. Self-checking card for knowledge and comprehension? Red acetate

pocket?
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b. Bibliography? In a pocket?
7. Task cards? On'a ring? Cut in different shapes?
B. Backboard?
9. Are pictures available to illustrate folder or backboard?
10. in a note book with other centers?
11. Identifier tab, if designed for file drawer?
19. Insure that formats are self checking and self evaluating

where possible.
f. Indicate whether or not a contract is necessary and the form.that

it should take, if it is required.

2. Centers developed around articles or other text content.
a. Items A-F from number 1.
b. Determine if the-knowledge and comprehension items will be

drawn from content beyond the text, e.g., define words using
. a dictionary.

c. Determine format for knowledge and comprehension questions.
d. Determine how many objectives at each level are appropriate for

the amount of content.
e. Look carefully at the relationship between text and picture so

that both can be tied, to questions or objectives.
f. Determine how the article(s) will be bound

1. Rubber tape
2. Stapled
3. Spiral bound
4. Glue and edge
5. With or without cover page

g. Determine how article will be packaged once bound
1. in folder,
2. In spiral or 3-ring notebook
3. In pocket or backboard

h. Determine packaging if article is one of several for the center.
i. Determine how task cards or objectives how ever formatted will be

related to the article(s).
j. If the article has pictures, posters, maps, other graphics which

you wish to emphasize:
I. Examine graphic and isolate those things Which would be focal

_stimuli_for,objectives.
2. Read text441 any) for possible objective ideas.

,

3. Determine" if focal stimuli can be used, for ofijertives at several

levels.

4. Write questions (objectives) about the entire- graphic.

5. Consider asking global questions ab6ut the graphic which are
related but not necessarily drawn directly from it, e.g., a
question about the perfectly exceptable to have the student do
research which goes beyond the visual.

6. Determine the kinds of knowledge and comprehension questions
which can be asked. Determine if you can make these self-checking.
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7. Look at creative ways of formulating the graphic
a. Rolled and laminated
b.. On a fold up backboard
c. On a window shade
d. ina picture frame (multiple graphics In a poster display

rack.)
e. As a scroll
f. On poster board
g. On a slide (for a slide projector)

3. Decorating the Center.
a. Magazine pictures on front and.back or inside
b. Drawings on front and back or inside
c. Cut up wrapping paper
d. Curiosity provoking statements
e. Color contrasts
f. Real photos
g. Back-board
h. Tasks (objectives) on cards cut to illustrate the center, e.g.,

dinosaur shaped for dinosaur center.
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Verbs

Define
Draw

Repeat
Record
Recall Can you recall what the author said about?
Recite Recite the Gettysburg Address.
Recognize Which of these toolS (hold up several) is

a cresant wrench?

. 4.

A
inairtedie

Ex la scions /Gb actives

Define the term family
Draw on the chalkboard, the reproductive
,organs of a flower.
What did the book say about

Write
Memorize list
Name
Relate

ote.$4.*"..oeert.

.1

List the bonesin the leg.
What is the name of this object (hold up object)?
Who invented the

Choose Choose between these two blocks, the one
which is larger.

Find Find the-location of Paris on the map at
the front of the room.

Arrange(in learned order) Can you arrange thi parts of the skeleton
in the correct_order?

Label Can you label the partS oPthe diagram?
Selict Select the verb in this sentence.
Match
Omit
Underline Underline the noun in the sentence.
quote Can you quote what the book says on this

matter?
Say Can you'say the Spanish word for work?

Touch
Identify Can you identify the verb in this sentence?

(give sentence)

Hold
Check
Rehearse
Affirm
Associate
Copy
Grcup
Indicate
Point out Point out the location of your nose.

Locate Will you locate the 40th meridian on the
globe at the front of the room?

Pickup
Point
Enumerate
Reproduce
Distinguish
Acquire

Can you distinguish between and
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Example questions/Objectives

What is the capital of Kentucky?
Name the major Indian tribes in Oklahoma in 1840.
What two types of reasoning are used 'in the study of mathematics?
What is the algebraic symbolization of the pythagorean theorem?
How many states are there in the United States?
How does a plant get water?
What are the three important rules to follow in using the comma?
What, is the proper form for writing a friendly letter?
Who is the author of Make Wayjor Ducklings?
How do you determine the miles per gallon a car is getting?
What name is commonly given to the. idea expressed bya+b=bsa in

mathematics?
List the main characters and their roles,in The Hobbit?
What is a synapse?
What is free verse?
What is an isotope?
What state grows the most lettuce?
How do you spell Mississippi?
What steps does one follow in directing a bill through congress?
To what classification does the silk moth belong?
What are the three criteria by which we can assess the quality of a

television program?
What are the basic steps in organizing a term paper?

Comprehension

Verbs Example westions/Oblectives

Classify Classify these plants into broad leaf or
narrow leaf varieties.

Compare CoMpare the books (listbooks) and tell why
they are similar and different.

Contrast Contrast.. the meter of the poems (supply poems).

Describe Describe the reaction which you get when you
mix vineagar and soda.

Discuss Discuss the feelings that Huck Finn had
when his father locked him in the room.

Interpret Interpret the results of the experiment we

just performed.

Translate .Translate this definition (give definition)
into your own words.

Change
Reword Reword this statement (supply statement) so

that it is correct.

Revise
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Verbs

Apply

Calculate

Complete
Demonstrate
Illustrate

Practice
Solve
Use
Employ
Dramatize

Show
Operate

Exhibit
Adopt
Try
Manipulate

Mobilize
Devote
Handle
Wield
Put to use
Exploit
Put in action
Exert
Consume
Take up
Capitalize
Construct (follow diagram)
Teach
Paint
Sketch

Interview

Record
Simulate
Classify

Analyze

Classify

.

Discuss

Application

Example Questionss/Objectives

Apply the formula to this problem and tell
me the correct answer.
Calculate the answer Using the appropriate
procedure.
Can you complete the statement?
Demonstrate how you would skin a hog.
Illustrate the neural network which is
presented. on.the slide.

Solve the following problems.
Use formal logic in developing your answer.

Can you dramatize the interaction which
took place between the two men?
Show me how to set the microscope.
Operate the band saw, using appropriate
safety techniques.

Manipulate the microscope controls to set
the magnification at 100X.

Teach the concept of to the class.

Paint a picture of the fruit,tin the bowl'.
Sketch" adfagram of the muscles in the
human hand.
Interview your team mate on the following
topic (indicate topic).

Simulare the behavior of a
Classify these fossili into groups based
on skeletal t pe.

Analyze t ution in .the test to be

and determine its chemical composition.
Classify the samples of soil, using a
ph test,-nto acid, alkaline and neutral

soils.
What was th= author's purpose, bias, or
prejudice?
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A Verbs

Divide
Explain
Infer

Inspect

Separate

Sort

Differentiate
Experiment
Compare

Contrast
Scrutinize
Probe
investigate

Discover
'Inquire

Detect

Examine

Survey
Dissect

Simplify
Search
Survey
Deduce
Breakdown

Advertise
Categorize

Catalogue
Correlate
Diagnose
Divide

Isolate

a

Exasyle Questions/Objectives

What must-yol know for that to be true?'
Infer which of the components is mal-
functioning given the following input
(give input).
Inspect the food processing facility and
prescribe the vermin eradication measures
necessary.
Separate the'main from the subsidary
characters in the book.
Sprt these vegetables according to

Which are facts and which are opinions?

Compare (list similarities end differences)
the two characters in

Contrast (list differencei) the two methods.

Investigate the relati6nship between plant
growth,and fertilizer application.

Discover What is missing in this diagram.

Can you detect the"power shift using a
on this piece,of equipment.

Examine this specimen and classify it
based on its attributes.

Dissect the frog and illustrate what you
find.

Simplify this mathematical statement.

Breakdown the solution into it component
parts using a centrifdge.

Categorize the stories into fiction,
biography, etc.

0-

Diagnose the fault in
,Divide this expression into its component
parts.
Isolate the criticaLincident in the chiipter
which changed the way the character viewed

340
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Verba

Measure

Arrange(new way)

Combine
Construct

Create

Design
Develop
Generalize

Organize

Plan
Predict

In

ef,

ExampleWeitions/Objectives

Measure the. impact of the statement on your
classmates.
Are the author's conclusions substantiated
by evidence?
How' did Indian families, in Oklahoma, c*rca

1840, divide the daily, work?
Which of the statements in the proof are

not properly .supported?'
What is the theme that recurs throughout

this musical arrangement?
Study the diagram and given information.

What information is fact and what must
be proved? \

Which section of the'orchestra essentially -
Carried the theme in the last piece?

What have we assumed to be true Af We
accept these conclusions?

What generalization is the author Making
about the people of Western Europe?

Which of the statements in the ,report are
irrelevant to the author's conclusions?

Which of the propaganda techniques given by
the author apply to:this advertisement?

How is the judge's sentence related to the
defendent's wrong-doing?

From our discussion of human behavior, what
are two basic assumptions we must
accept regarding people?

Does the data support the hypothesis that
women are not treated equally?

What do you think was the artist's reason
for painting this picture?',

"Some people are more equal than others."
Describe the process by which the
individual who voir'd this phrase
arrived gt his conclusion.

ciA4IpeAsS
Arrange the components Into a new

node I.

Combine these two ideas into a metaphor.
Construct a model Which illustrates the

way in which the process works.

Create a story which illustrates your
viewpoint or the subject.
Design the alternative,method to
Develop an alternative way to doing
Generalize this concept (provide concept)

to other situations.
Organize these ideas into a meaningful

structure.
Present o plan to do
Predict the outcome(s) based on the .

information which has becn developed

in

.341
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Prepare
Compose
Propose
Produce
Invent

Formulate
Assemble (new way)

Build
Set up
Originate
Contrive
Concoct
SyStematize

Blend
Reorganize

Make
Generate

Evolve
Constitute
Breed
Compile

Make up
Form
Imagine

Extrapolate
Hypothize

Ilepare a new approach to
C osz a (music, art, etc.) piece.

P pose a new method by which
Produce a product.
Invent something which will
Formulate a new procedure which will
Assemble the data, in a new way.
Build a model which represents

What would you do if I

..1141114

Systematize the information according
to your own internal representatives of

11
Reorganize the information to,support I
your viewpoint or argument.
Make a to

Generate a (poem, product, etc.) using

the

Compile a review of the literature on

if no one else knew, how could yOu find
out?

What recommentations would you make to
improve the air pollution problem in
large cities?

What would an Indian family (Oklahoma, circa
1840) need to do to move?

How would you plan to teach a unit on geo-
metric. construction?

What would the world he like it we had no
no unique whematical operations?

What would be the most important questions
to ask in determining a solution to
this problem?

How could the story have ended differently?
How many different uses of the coat hanger,

other than hanging clothes, can you name?
Can you devise a set of rules for the first

group of settlers on, he moon?
Based on our study of the development of the

African counties, what predictions can
you make about the political future of
Tanzania?

342
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t

How might the days or seasons differ if the
earth was in the shape of a pyraMid with
a square base? Assume that the earth
revolves on its own axis and rotates
around the sun.

How can you best communicate your feelings
about freedom?

How can we get community support for a peer
drug counseling. program?

From our experiments with plants and different
types of soil, what statement can we
formulate regarding plant growth?

Drawing on your experiences in school,. how
do people view education in this country?

Evaluation

Verbs Example Questions/Objectives

Appraise Appraise the. -value of .

A.disess Assess the viability of .

Critique Critique the article, based on the teacher

checklist.
..

Estimate the results of taking the course
of action.

Evaluate Evaluate the merits of

Grade Grade the level of quality of

'----------7- Judge Judge, based on internal criteria, the

worth of .

Estimate

Rank
Recommend
Test

Decide

Compare
Revise

.Conclude

Select

Criticize
Measure

Prioritize
WeJght
Accept
Reject
Determate
Referee
Umpire
Arbitrate
Decree
Rule on
Award

Rank the merits of

Test, using the experimental method, the

hypothesis of
Which of the books would you consider of

greatest value?

Conclude. whether or not the hypothesis
should be rejected.
Select the best based on internal/

external criteria.

Which policy will result in the p-eatest
good for the greatest number?

For what reason would you favor

Determine the merits of the arguments.
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Verbs Example questions/Objectives

Censure
Settle
Edit

Adjudge
Debate
Editorialize

Based on the criteria of effectiveness and
and economy of time, effort, and money,
what would be the best solution to the
middle east conflict?

What are the good and bad aspects of being
a member of a nomadic group?

Was Rene Descartes a better philosopher than
a mathematician?

Is the construction of this geometric figure
an accurate representation of the given

information?
Which of the three pictures has the best

color combination?
What conclusion can be justified in the

selection read?
Is this the most appropriate art form to

depict the subject?
What best justifies the action taken by the

countries presently being studied?
Was this event accurately reported by the

correspondent?
Indicate in what ways this is a beautiful

poem?
According to the stated situation, which

is the most appropriate move that
min could take?

What do you think could happen if the Berlin

Wall were torn down and the barriers

were removed?
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Appendix 2
Products

The following are illustrative of produits which the students can be

asked to develop. You should try always to have students develop some

product as the result of doing a Bloom's objective.

1. A letter
2. a lesson
3. advertisement
4. annotated bibliography
5. art gallery
6. block picture story
7. collage
8. collection
9. collection w/illustration
10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

12.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44.

45.

46.

47.

chart
choral reading
comic strip
cooked concoction
crosscut diagram
crossword puzzle
debate
demonstration
detailed illustration
diorama
display
editorial
essay
experiment
fact file
fairy tale
family tree
filmstrip
flip book
game
glossary
graph
hidden picture
illustrated story
jigsaw puzzle
labeled diagram
large scale drawing
learning center
letter to the editor

map
map wilegend
mini-center
mobile
mural
museum exhibit
model
oral report
pamphlet

48.

49.
50.

51.

52.

53.
54.

55.

56.

57.

58.

59.

60.
61.
62.
63.

64.

65.

66.

67.

68.

69.

70.

71.

72.

73.

74.

75.

76.

photo essay
pictures
pictures dicti.Aary
picture story for children

poem
porta-center
poster
project cube
puppet
puppet show
rebus story
riddles
scavenger hunt
science fiction story
scrap
sculpture (clay, wire; nk)

seek and find
skit
small scale drawing
song
songs (collection)
stencil
story
street map
survey
tape
terrarium
text book
time line

77. transparency t. an overhead projector

78. travelogue
79. TV news report
80. video tape
81. vocabulary list

82. worksheet
83. written report
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Appendix .3

Units Without Content

These units were developed by Pat Jaynes (1982) as part of an intro-
ductory course in gifted education arOklahoma State University.

Wild Birds in Our Area

Knowledge: Make a list of birds you already know. Study the field guides
so you know how to use them. Use the maps to identify birds of this region
and familiarize yourself with species you will find here.

Comprehension: Explain the maps. Discuss the localities different species
live in.

Applications Take several field trips with an experienced birder or with a
local Audubon Society member or group. Identify as-many as you can. Keep a
list of those you see and be able to describe the -habitat group (lakes, ponds,
city parks, salt marshes,, etc.)

Analysis: Write an article for the school paper or the local Audubon Society's
newsletter telling about your field trip.

Synthesis: Develop a plan for making an area attractive to birds. Make a
bird house for a specific species (bluebird, martin, wood duck, wren).
Put it up in the most appropriate, inviting place. Do planting for wild
birds. Set-up a feeding station.

Evaluation: Decide whether or not persons in the local community should
increase their efforts to attract and feed birds.

Current Humor in the U.S.A.

Knowledge: Make a list of political issues (gun control, taxation, defense
spending are examples) and current values (marriage, ERA, childrearing,
working women, changing sex roles, TV are examples.)

Comprehension: Discuss in a written paper or a poster the pros and cons of
five issues or values you have chosen (3 of each). ,Present both sides of the
controversial topic.

Application: Collect cartoons, political cartoons from the editorial pages
of newspapers or comic strips. Arrange them to illustrate the topics you

have chosen. Make them into a cartoon book or make 'transparencies to share

with others.

Analysis: Tell what you've found about the techniques the cartoonists use
(sarcasm, irony, caricature, etc.). You might have to do additional research

on elements of humor. Discuss in writ ing, or on tape, what you think makes
certain cartoons funny to you, to others.

Synthesis: Do a series of cartoons of your own to illustrate two chosen

topics. Make some that illustrate both sides of the argument. Submit ytmi

favorites to your school newspaper or your local paper.

Fvaluation: Make a list of criteria for judging cartoons. Judge the ones you

have. Support or dispute the stand taken by the cartoonist.
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Appendix 4
Units with Content: Corals and The Swamp Rabbit

Knowledge and Comprehension questions
Exploring Australia's Coral Jungle

Work Sheet
(Developed by Kay S. Bull, 1984)

Suggested Readings: MacLeish, K. Exploring'Australia's Coral Jungle,
National Geosraphic, 1973, 143(6), 743-778.

Taylor, Taylor, R. Australia's Great Barrier Reef, National Geographic,
1973, 143(6), 728-742.

1. What is a Bowie

2. Define the following:
a. Gorgoneion

b. Mollusk

c. Aquarists

d. Hydroids

3. Identify the greatest geographic feature on the earth build biran animal.

4. Why does the reef system end in the south at Lady'Elliot Island?

5. List five habitat requirements of coral.

6. List the dangerous poisonous animals that are in the article.

e-

1. List 5 night feeders which live in the coral reef.

8. Why is the crown of thorns starfish called a spiked scourge?

9. What is the difference between a soft coral and a regular coral?

41...mmF

10. Explain why you could not make a 1:1000 scale model of the Great Barrier

Revf.
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Exploring Australia's Coral Jungle
Answer Sheet -

1. A coral head

2. a. Representing the head of a gorgon, especially medusa; something
that looks like this.

b. in invertebrate in a shell which at least partially encloses a
soft unsegmented body with gills, mantle and foot.

c. people who keep aquaria or fish tanks
d. that form of hydrosian which is asexual and grows into branching

colonies by budding.

3. he Great Barrier Reef

4. water temperature drops below 68 degrees F.

5. 68 degrees farenheit water, light, salinity, nutrient and oxygen
content.

6. sea snake, stone fish, scorpion fish, cone shell, sea anemones, box
kellyfish.

7. stingrays, mollusks, crabs, starfish, coral

8. it eats coral

9. the soft coral does net have a limestone extoskeleton

10. because at this scale the model would cover 800 square miles.

348
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Exploring Australia's Coral
Higher Level questions

(AN) Whir: was the attitude of the author toward collectors of specimens?
What makes you' think "so? Cite specific examples.

(AP) Make.a chart showing the different shapes of coral. (Provide at
least 10 examples.)

(E) Why would cleaner wrasse be able to change from female to male?
Make a speech about the biological necessity of this behavior.

(S) Imagine that you were a crown of thorns starfish. You have been
asked to defend your kind in a public f,mum, a nationally televised
panel show, where newsmen will question you To prepare for this you
need to have practice dealing with possible questions. Prepare your
briefing book.

(AN) Compare man to fish in terms of locomotion, habitat, diet, etc.

(AN) Why did the Great Barrier Reef develop? Where did it? Develop
a slide show or film strip to support your analysis..

411
(AP) Construct a model of a coral reef.

(E) Julie Booth lived by herself on the coral reef. Examine the pro's aud
con's of such an existance. Write-a propogandfstic speech which is
designed to either have people live by themselves or vice versa.

(S) Imagine that you were a 3 inch high aquaperson who lived on a coral
reef. Describe your life in a poem.

(S) Look at the various kinds of coral. Draw a montage of the various
corals to show how you feel when you are happy.
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Swamp Rabbit

Reference: The Swamp Rabbit, by James McCain, Oklahoma Outdoors, 1957

(Developed by Kay S. Bull, 1984)

1. What has reduced the range of the swamp rabbit?

2. Describe how a box trap works.

3. Define the following:
a. Leached

b. Splayed

c. Sedge

d. Bramble

4. How would male swamp rabbits mark off their territory?

5. Why would a swamp rabbit build its nest on the high ground?

b. How large does a swamp rabbit grow to be?

7. How do biologists make population counts of swamp rabbits?

8. How can you tell the difference between the track of the swamp-rabbit

and the track of a cottontail?

9. How long is it, approximately, from the time.a swamp rabbit is born until

it is on its own?

10. Why is the swamp rabbit formally named sylvilagus aquaticus?
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Swamp Rabbit
Answer Sheet

1. Dams, agriculture, the Bulldozer, man

2. Rabbit enters the box, pulls at the bait and the door shuts.

3. a. To have Soluble constituents removed by percolation
b. To spread out, expanded oi extended.
c. Any of various rushlike or grasslike plants consisting of the

cyperaceous genus.
d. Any rough prickly shrub, as the dog rose.

4. Beating the ground with their hind feet, thus creating a rapid humming
noise.

5. To keep it from being flooded.

6. Six pounds

7. Look for and count number of droppings.

8. The swamp rabbit track will be larger with slightly splayed toes and
large toenails.

9. About 50 days.

10. Genus-sylvilagus; species - aquaticus or water
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Swamp Rabbit
Higher Level questions

(AP) Draw a map of the swamp rabbit habitat in Oklahoma, during the 1930's.

(S) Describe being harvested with a green stick as if you were a swamp
rabbit. Write a song about it.

(AP) Build a box trap capable of trapping a six pound swamp rabbit.

(S) Write a play about swamp rabbits. You may use Watership Down as a
model if desired.

(A) Analyse topographical and topological maps of your area. On a country
map indicate the most likely swamp rabbit habitat.

(A) Draw a set of pictures showing the differences between swamp rabbits
and cottontails. Create a display of pictures and text which could
be used for an informative poster session.

(E) Evaluate the remaining range of the Oklahoma swamp rabbit. Project,
based on current economic predictions, the range of the swamp rabbit
in 2025 A.D.

4.1
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BY JAMES MCCAIN
WILDLIFE BIOLOGIST

PHOTOS BY CLIFF KING

Sacrifice to Progress
SWAMP RABBITS once occupied
a range in Oklahoma that reached
from the fertile valleys along the
Washita River in the west to the
Arkansas state boundary in the east.

Erratic routes that free flowing
rivers took across the state created
vast acres of prime swamp rabbit
range. The behavior of these rivers
could not be tolerated by some men.
Means of taming them began.

In this modern civilization, man's
capacity for making rapid changes in
the environment is evident every-
where. Construction of dams make
mild, slow-moving streams out of
once free-running rivers. Fertile soils
that had built up in overflow areas
were reclaimed for agriculture, thus
bringing about extensive changes in
land use that took its toll of wildlife,
. . especially swamp rabbits.

Here was an animal that could Gripe.
with its unrelenting natural predators
and the seasonal pressure of beagles
and hunters. Still. it was no match
for the bulldozer. Bramble patches,
sedge fields and cane breaks gave
way to soybean fields and improved
pastures.

This story involves a species of
wildlife that is directly in the path
of progress. Man's constant desire
to change has started the extinction
process that undoubtedly will spell
the demise of one of the finest globe
animals 'ever to perplex a hunter in
Oklahoma.

Back when the depression of the
1930's hovered over the state, the
then-plentiful swamper played an im-
portant role. Pursuit of this rabbit by
hunters became an enjoyable and in-
expensive pastime. There were

several methods of capture employed
back then.

One involved the use of a fast
"cur" dog end a forked green stick.
The fast dog. most often a silent
trailer, surprised the rabbit a n d
forced him to seek the safety of the
nearest burrow. Once located, the
rabbit could be pulled out by moons

I

t.

of the forked stick twisted in his
fur.

Sometimes the swamp rabbit took
refuge in a hollow log, and the more
zealous (or famished) of Me human
pursuers would use a cross-cut saw
to Sufficiently shorten his wooden
refuge. A green hickory stick made
a good probe to locate the rabbit
so the hunter didn't saw him in half

A young swamp Want from his non to sent porikaos journey

woo f O* Nis "Widow succasandlY cape with
Auk citeSinte and pnidatats, but not with
the habitat-distrbsing *t nag. ditch end butiklosit

46.4t4104..

A

ti



atig.imola!

4". 44

% ;IP "
" "! !Ili-

, .4....0 . affs::

Tire .di . ...I. ,' .." .1 I I I I I a t

Oa.

or cut the deadwood too far away
from him.

The method that probably resulted
in the harvest of more swamp rabbits
than any other during the lean years
was a simply constructed box trap.
Baited with a food attractive to the
swamper, the box trap was often
placed in rabbit runs and feeding
areas during the winter.

At one time, Oklahoma provided
a wide variety of swamp rabbit range
across its forested landscape. The
range extended from the cottonwood-
dominated Washita River bottoms
south and eastward to the giant cy-
press swamps along the Mountain
Fork.

The Kiamichi Mountain area in the
southeast provided only limited range
for the swaniper, even back during
the animal's prosperous years. The
bottomland soils were leached, poor-
ly drained and relatively infertile.
These lands were cleared and culti-
vated for a short period of time,
then allowed to return to hardwood
cover.

A large wooded section of rolling
uplands extending from the Kansas
state line to Texas produced prime

4

swamper habitat its streams.
Fertile soils created havens for this
animal on the north side of the wind-
ing river valleys.

A sm Eller range occurred In south-
central Oklahoma where, irregular
areas of lowland hardwood afforded
swamp rabbit environment. A 19w
population of these rabbits still oc-
cupies the southern part of this
range. I

A .network of rivers that drained
the northeast created another fine
area for swampers. Most of the run-
off moved to the Arkansas River
where wide valleys of hardwoods
became the predominant vegetation.
Early inhabitants found ready uses
for this excellent timber, and the re-
sulting cut-over lands further pro-
liferated the rabbit.

The last stronghold of the swamp-
er in Oklahoma was the coastal plain
drained by the Red River. An abun-

dance of marsh type plants were Aro-

duced by the heavy clay soils, mild
climate and annual rainfall of ap-
proximately 55 incises.

The swamper's range in central
Oklahoma was limited to the narrow

355
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woody streams that carried rahtfail
from the prairie.

In his element, the swamp rabbit
is like all of Nature's creatures 1 .

a unique wonder to behold. He
his own peculiarities and standards,
not the least of which is the territor-
ial and courtship behavior.

In Spring. when the length of day
increases, strange lyrics begin to ride
the sound waves in swamper country,
Males usually announce their owner-
ship of territory by beating the
ground with their hind feet, thus
creating a rapid thumping noise.

The same stimulus thai prods the
male lures the female to new ac-
tivities. She will Join the mole in
making feinting dashes, high Jump-
ing! and "facing off", all the while
emitting a high-pitched squeaking

noise.
This activity may start as early as

January. although the reproduction
pattern of swamp rabbits in Okla-
homa does not generally conform to
patterns studied in more northern
ranges. In some populations in our
state, , reproduction has occurred
throughout the year.



Completely at home in the water. Om verses&

,. -

This does not guarantee a
population, however. When a rapid.
violent change in habitat occurs. the
swamper population is thrown into
a prolonged stressed ccadition, and
entire litters may be 'test before they
are even born.

Most 00.4oies on this mammal, have
reven:ed very few nests, but those
discovered have had similar loca-
'ions. Nests are constructed on
railroad fills, stump mounds and na-
turally elevated ground. Sites prob-
ab:y are selected to avoid flood
waters that frequently invaded the
range.

The nest is usually a mound of
vegetation built above ground and
approximately 12 to 15 inches long.
There is often a slight depression
in the middle. Nest material consists
of surrounding vegetation, common-
ly broomsedge, and the depression is
lined with fur pulled from the rab-
bit's throat and stomach.

It is too bad that the swamper
requires a habitat associated with
untamed rivers, areas where the
stream channel shifts and large pools
of shallow water are left after each
heavy rein.

avamper often uses this medium to "lode his pwsuars

.5

One 1 1 several damn swamp nibbles owed hum the dammedup
Mountain foik arm late m libratinr. 1969 The *other
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As farming and renching develop-
ed into an Intensified agricultural
victim demand became heavy for
the marginal lands along the fami-

rivers and creeks. It is in these
ds and their borders that much
our upland game, not just the

/swamp rabbit, is produced.

/ When marginal land-fs brought int.
to domestic crop production, the land
values and tax structures seldom al-
low the area to revert back to Ili
original state.

One of these agricultural practices
now being applied to our decreasing
swamper range is the construction of
drainage ditches. These get rid of
'trapped surface waters that do not
drain well through the heavy clays.
Once the water is controlled, timber-
ed areas are cleared and tame pas-
tures take over.

Out of these and other endeavors
to modify the natural drainage in
this country for man's food and pop-
ulation needs, we are surely losing
one of our most unique upland game
species. The swamper is the sacri-
fice in his own particular area.

He will most certainly be missed
. by the grizzled bounds that he

led in merry circles through the
scent-covering shallows . . by the
young fellow with his first shotgun
who stares in disbelief at the "giant
cottontail" swimming across a chan-
nel with all the skill of a raccoon
or mink.

We still have a few isolated pock-
ets of swamp rabbits in Oklahoma,
and anyone who follows the beagles
is doing himself an injustice by not
trying for them, just once. Hunting
pressure isn't going to hurt the
swamper. It's the bulldozer. drain-
age ditch and dam that will even-
tually exterminate the species.

When one becomes closely as-
sociated with a creature of interest
over an extended period of time. its
destiry has a great significance. The
route which the swamp rabbit has
been torced to take disturbs our
wildlife biologists.

The encroachment of modern agri-
cultural practices on the habitat has
reached a dangerous plateau. The
swamper's existence hangs in the
balance.

The alarm has bets sounded, but
will the echo be heard? IP

35 'i
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OUR MOST FAMILIAR RABBIT, The cottontail, has a dose
relative we don't know quite as much about. Its the swamp
rabbit (Sylvanite aquaticus), a rodent that inhabits lowland
swamps and riverhothens from east Texas and southern
Oklahoma to Georgia. In Oklahoma, swamp rabbits are
most likely to be found in southeast McCurtain County and
swampy areas along the Arkansas River.

The swamp rabbit Is not too difficult to distinguish from
the cottontail if you give it a second look. It's larger (up to six
Pounds,. has larger ears and darker, shorter fur. The tail is
white underneath, but it is slender and very different from
the round puff of white that gives the cottontail its name.

Another major difference between the two species is
habitat preference. Don't look for the swamper in shrubby
second growth, old fields or suburban backyards, the
favorite haunts of our upland-oriented cottontail. The
swamp rabbit is more likely to be found in mature woods, es-
pecially in swam -:' areas where patches of water are inter-
spersed with ridges of higher ground. However, cottontails
may be found in such areas as well.

One good way to tell if you are in swamp rabbit territory
is to look for the droppings they characteristically leave on
top of stumps. logs or other elevated spots. This habit is so
predictable with swampers that some biologists have used
the number of such sites in an area to help make population
estimates. Studies indicate one individual may use several
specific stumps, logs, or other elevated sites regularly.

TIM TRACK OF THE SWAMPER is large. and the unprint of
the slightly splayed toes and large toenails are distinctive.
Also, the swamp rabbit often chooses to walk rather than
hop. This is almost unique among rabbits and leaves an un-
mistakable trail, especially notable in mud or snow.

Like all rabbits. the swamper is a vegetarian. It eats
herbaceous plants, especially sedge grasses, but less grass
than the cottontail. In winter the diet consists primarily of
bark, twigs and the seedlings or roots of perennial herbs.

Swamp rabbits are not often found far from water. a
certain indication of how their common name was derived.
They are willing swimmers. Water is a favorite refuge from
pursuing enemies, and may also be used to dampen the ef-
fects of the oppressive summer heat.

4,

harried swamper is discovered hiding under an overhanging
bank, submerged except for eyes and nose. This bunny
seems to have no aversion to getting wet, even in the coldest
weather. A casual swim to a small island merely for a look
around is not unusual, though it may bring a "double-take"
from any person seeing it.

Swamp rabbits are much like cottontails in their be-
havior, except that they are more vocal. Five different calls
can be hosed. Either sex may "squeak" at the other. A fe-
male who is being followed persistently by a romantic male
may "chirp" softly.

The "alert call" is a loud, throaty, two-syllable sound
which gets the attention of every other rabbit in the vicinity.
The rabbit giving it stands on his hind legs, and all rabbits
hearing it pass it along in the same manner. A loud "scream"
is reserved for times of utmost distress, such as when the
rabbit has been grabbed by a predator. This is a sound most
often reproduced by commercial predator calls for attract-
ing foxes, bobcats and coyotes.

MATING IS PRECEDED by lively courtship behavior involv-
ing mad dashes and dispersal of scent, accompanied by as-
sorted leaps by both doe and buck. Fights between bucks
occur at this time, but usually results in little more than the
loss of some fur.

Mating activity is highest in February and March.
though it may continue until September. Some of the rabbits
that breed late may be young does born early the same sea-
son. The young are born about 40 days after mating. usually
two to four in a litter and already covered with hair. In two
or three days. their eyes riper snd the young rabbits start
taking their first, tentative steps. They will remain in the
area of the nest for a few more days, then will disperse to
feed on their own.

A swamp rabbit nest is usually built on the ground. It
may be concealed by thick weeds or the edge of a brushpile
or may be hidden under a fallen branch or log. It is not elab-
orate . . . maybe only a few weeds pulled around the edge of
a slight depression ... but it is made comfortable with a soft
lining of fur pulled from the mother's belly.

The female spends two or three days building her nest.
During this time, males start courting her again. After about
forty-five minutes in the nest giving birth. she may mate

The swamp rabbit may use a stream for backtracking, again immediately and, if this is the case, will probably have
cult may try to escape a pursuing dog by diving. Sometimes 43 5 8 another litter in early summer.



Friday, March 22, 9:00-10:30 am
Patricia McGill Smith

TITLE: HOW TO BRING ANYBODY TOGETHER WHEN YOU ARE FAR AWAY

FROM EVERYBODY
a

The parents of children with disabilities realized that

as much as anyWng else they desperately needed the

companionship .of other parents with similar problems,

in order not only to share knowledge of how to help

their children, but to overcome the painful sense of

inferiority and isolation, of "being different". The

blessed sense of acceptance they received gave them the

optimism and energy necessary to tackle the other

problems.

So writes Or. Benjamin Spock in the introduction to Peggy Pizzo's book,

Parent to Parent (Boston: Beacon Press, 19E131. But what happens to people when

the companionship of other parents with similar problems is not available

because of distance or the rarity of the handicap, or many other factors?. And

without organized support, how do now parents find the optimism and energy

"necessary to tackle the other problems"? This presentation will present case

studies of what parents who are isolated, who live In the very rural areas of

the country, have done and are doing to help themselves and help others with the

challenges of parenting children with handicaps. The case studies will include

parents dealing with relatively common handicaps le.g., mensal retardation,

spina bifida) and with rare syndromes. The recounting of their early

experiences upon first diagnosis and on-going interactions with the professional

community will illustrate principles for better communication and

collaboratively working relationship between parents and the professional

community.

Information for this presentation will be gathered at the National Information

Center for Handicapped Children and Youth INICHCY). The Center is a

Clearinghouse for parent questions and concerns, and provides information and

technical assistance to parents interested in specific disabilities, in

parenting, in accessing social services for their families and in organizing

parent to parent support groups. This information will be organized to reflect

the best information available in rural areas.
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Friday, March 22, 9:15-10-30 am
Joe B. Hassell

Titles Louisiana's model of local, reglorwil z.nd statu human service

agencies working together to provide a network of services for

the cKent which cannot be provided in the natural home and/or

through local community resources.

This workshop will present Louisiana's modal of two out-of home
placement tracks used as a cooperative effort by local, regional and
state agencies to provide appropriate servic,13 for handicapped

viduals.

Specifically the two tracks are: 1) the Regional Review Com-
mittee Placement Procoas for treatment, habilitation and care, and

2\ the Out-of-District Educational Referral/Placement Process.

In discussing these two placement tracka the organization,
administration and function of each track will be reviewed. The

presenter will also discuss the cooperative effort by various agencies

to provide needed services to clients. The presentation will include
information on the type of clients served; intake, assessment, and

case study; appropriateness of referral placepient and/or services;

and the types of facilities where clients are referred.

In addition, the presenter will provide the workshop partici-

pants with a copy of two handouts which he developed for distribu-

tion in Louisiana. These tlo handouts are entitled: Questions and

Answers about Education and the Regional Weiriew CommitIi;ePio;;.isnd

A Guide for

Visual aids will be used in the presentation to help the parti-

cipants better understand Louisiana's netwel: of service:: for the

client.

This workshop presentation should also give emphasis to how

Louisiana has assisted rural sections of th.:, state in the delivery

of human services

ielehone:
Offices: 318-487-5476

504-342-1517

Home: 318-640-1114

.
I \

Office of Human E:welopmont Consultant
Special School District #1
State Department of Education
1415 Main Street
Baton Rouge, Louisiana 70802

111.
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Hilda Hursh Friday, March 22, 9:15 - 10:30 am

West Virginia University

American Council on Rural Special Education
Western Washington University
Bellingham, WA 98225

Dear Ms. Schwartz:

University Affiliated Center

College of Human Flesourreb & Education

304 293-4692/6220/3350
4;07.

509-508 Allen Hall

PO Box 6122
Metuantown, WV 26506 612

February 21, 1985

This is a brief abstract describing the panel presentation entitled

"Training Early interventionists in the Rural State of West Virginia."

The participants are: Hilda Hursh (chairperson); Louise Kaczmarek; April

Beavers and Wanda Radcliffe.

This panel is directed towards persons who are involved in the training

of services providers in rural settings. This panel will discuss different

ways of meeting the training needs of service providers in the rural state

of West Virginia. The various forms of training that will be discussed are:
1) individualized teachers training in a rural setting based on a newly
developed competency-based program at West Virginia University; 2) interagency

collaboration in providing summer training institutes; 3) technical assistance

to infant-preschool programs provided throughout the state; and 4) fuhding,

monitoring, and evaluating the training of program staff within a rural state.

Sincerely,

Hilda Hursh
Early Childhood Developmental

Specialist
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Friday, March 22,
Rhea Schwartz

A Professional Instructional System

RURAL TEACHERS

RESPOND /READ /REPLICATE /REPORT

:15 - 10:30am

There is nothing more rewarding to a teacher than when a child learns and
can communicate this learning to others. The very same gratification is present
in the continuing education classes offered for university credit in the rural
counties surrounding Tallahassee, Florida.

Although the courses offered are designed to build on the skills of special
education teachers, a myriad of different educational personnel are, in fact,
the recipients of this instruction. Therefore, in order for the instructor to
replicate the very skills needed nor the instruction of exceptional children in
the special class, the resource room, the regular class, the clinical setting,
or the institutions, a needs assessment occurs which delineates exactly what
the population present perceives as their leaguing needs. This is followed by

a task analysis by which the learning components are grouped. Discussion ensues

as to the appropriate methods for imparting information and the criteria and

grading scale to be used -- and the course is launched.

Since these rural teachers have little access to major libraries and/or

professional materials and periodicals, continuing education courses order
relevant materials from a State extension library so that current literature
is available on the given topics. This instructor travels with a collection of

various journals and periodicals pertinent to the needs assessment that will

meet the objectives of the teachers for their learning purposes.

The teachers cluiose the journals each week in terms of the'topical outline

that was developed and the particular need for improvement in instruction that

they need for their own class. Each week these teachers replicate the article
that they have read in some related form in their classroom and report it verbally

to their colleagues.

This session will address some of the research techniques and results that

real teachers have performed in their real classrooms. These will deal with

changing instructional formats, use of different materials, varying verbal

interactions, alternative seating arrangements, and others.

CI most importance to this insLrucLui is Lim ovuiwlielwing unthu:Aa;gla

that each teacher brings to the course via their individual participation

and communicatAon in applying classroom research to his/her own perceived

teaching needs.

Rhea Schwartz, Ph.D.
Florida AtM University
Tallahassee, Florida 32307

I.
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TITLE:

Friday, March 22, 10:30 - 1145am
Marilyw Kay Johnson
Cheryl Amundson

Distance Education: A Unique Blend of Technology and
Pedagogy to Train Future Special Educators

PRESENTERS: Marilyn Kay Johnson, Ph.D., Chairperson, Special Education
/ Program, University of Alaska, Anchorage

Cheryl Amundson, M.Ed., Doctoral Student in Educational
Technology, Concordia University, Montreal, Quebec, Canada

"Distance Education" is the accepted generic term for a broad range of edu-
cational practices around the world which are characterized by a separation
of teacher from learner, and a reliance upon technology for bridging that
distance. The successful uniting of appropriate pedagogy with technology
determines the success of any distance education efforts. The urgency and
genuine desire to deal with unmet needs in rural special education has pro-
moted the development, of teacher training models and materials which may be
destined to low usage, and in some cases failure because they have not
heeded the research literature in either technology or pedagogy which
describes the pitfalls of much non-traditional distance .education. A

careful review of literature concerned with teacher education with distance
education wndels in the United States and developing nations will form the
foundation of this presentation. This presentation will:

I) Develop an understanding of the basic concepts associated with the
field of distance education

2) Review a grid which compares resear findings in pedagogy and
with recommended practices in distance edUcation

3) Discuss content in special education teacher training which best
fits education

4) Exchan e practices for successfully uniting pedagogy and tech-
no ogy

Both presenters have been actively involved in integrated models using
distance education and advanced technology in rural special education
teacher training. They have successes as well as failure experiences to
share with the participants. The presenters remain excited about the
prospects of distance education for special education teacher training, but
at the same time, they are cognizant of what literature and experience
relates about getting the "right mix" between pedagogy and technology. ti



Friday, March 22, 10:30 - 11:45am

PRESENTATION ABSTRACT

"Off campus courses as Personnel Preparation Options"

bi

Louis Brown e. Archie McKinnon

_The purpoFe of this presentation is to describe two programs. from an

array of programs offered by d midwestern university in a rural state.

Emphasis of tf... "esentation will be on personnel preparation issues in

off-campus programming.

The University offers a wide array of off-campus programs *that include

the two we will present in detail. The oldest program option, Guided

Correspondence Study, and the newest, Telebridge coursework are different

in their format, however, serve to emphasize some of the personnel training

issues relevant to off-campus coursework. These issues may also be seen in

!

on- campus coursework. These issues include the need for presentation of

knowledge in a well organized format, opportunities for students to demonstrate

knowledge acquisition or practice of new skills, opportunity for feedback and

course evaluation.

we will make a detailed presentation of the organization and format.

of these two modes of instruction, illustrated by overlays, and samples of

resource materials necessary to successfully implement them. The assets and

I iabilities of both of these instructional appioachis will be highlighted.

*(Saturday evening classes; Bachelor of Liberal Studieti; Guided Cotret;pondence
Study; of f- campus courses; and Teleblidge cour!aft..)
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'Friday, March 22, 10:30-11:45 am
Philip Lyon
AnnBeth Deily
Richard Medved

This presentation will describe a proposed program

to train senior citizens as volunteers to work with handi-

capped individuals in rural and suburban school districts.

A total of sixty volunteers, five to ten of whom will serve

as trainers of other volunteers when they have completed

their.training. This multiplicative ,effect.should allow

for greater numbers of senior citizens to be trained. Thl_i

basicaW will serve as a model program and result in a

network of training systems and personnel to assist school

districts in providing more comprehensive. services to handi-

capped children.

A description of the training areas, site selection

process and the benefits that can accrue from the project

will be described. The differences in implementing the

program in suburban as well as rural school districts will

be discussed.
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Carolyn Shelton . Friday, Match 22 10:30 - 11

The Kansas facilitator Paraprofessional Tralting.Project:
A Statewide Network for inservice .Delivery in Rural

Areas in the State of Kansas

Since the beginning of the paraprofessional training program in 1976, the

state of Kansas has been committed to providing preservice and inservice training

for the 2,546 paraprofessionals *Parking in urban and rural areas in the state of

Kansas. The Kansas model t;lar training paraprofessionals has gone. from 200

paraprofessionals in 1978 to approximately 2,500 paraprofessionals in 1983-84. The

statewide inservice Model owes its great success in part to state relmbursment for

paraprofessionals, to its advanced and sophisticated statewide permit system, to

the ever-increasing roles of IHE's, and to expanding inservice networks across both

urban as well aq rural school districts within the state of Kansas. In 1983-84,

803 paraprofessional workshops were conducted in the LEAs, while 2,121 para-

professionals or 57i of the paraprofessionals in Kaness.received state sponsored

inservice training. The state of Kansas has been a forerunner in the area of

paraprofessional training, in that Kansas is the only SEA in the country to provide

full time personnel to work exclusively with the special education

paraprofessional.

Webster's Dictionary defines the term "pare" as (one), who assists "along side

of." So it is that in Kansas, the paraprofessional works along side of and under

the directif,n of the special education teacher in every categorical area. The

primary responsibility of the paraprofessional is one of follow-up instruction

under the direction of the classroom teacher. Based on a "trainer of trainers"

model, the paraprofessional program is based on mandatory preservice and inservice

hours and/or college hours accumulated from year to year.

Within the frameuvrk of rural education in Kansas, the paraprofessiond has

been found to be a very cost effective alternative in rural areas where it may be

difficult to employ special educition personnel to effectively meet the needs of

the special education student. The paraprofessional who completes mandatory

preservice/inservice and/or college hours and works under the direction of the
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special education classroom teacher is Kansas is an excellent resource for the

provision and extension of services to 'turbots in rural areas.

The focus of this proposed one and one-half hour session will be to acquaint

SIA personnel, administrators, teachei adOcators, teachers, paraprofessionals,

school board members, and other 'interested participants with a rural preservice and

inservice model for effectively trainingthe special education paraprofessional.

Media and materials related to effectively training paraprofessionals working is

rural areas will be presented. Packets of inforsation relative to develop! to

effective preservice and inservice training program at the local level will be

disseminated.

The following is an outline that will be presented during this proposed one

and one-half hour session:

\I. The Roles and Responsibilities of Paraprofessionals Working in Rural Areas.
4

II. Legal Issues Related to Paraprofessionals Working in Rural Areas.

III. Examples of exemplary rural paraprofessional staff development programs.

IV. Examples of media and materials that are applicable for paraprofessional

\ preservice/inservice training in a rural setting.

V. Ample tine for discussion regarding the Kansas Facilitator Paraprofessional

'Training Program and Rural chaff Develnpment Delivery Models.

An overhead projector, a screen, alide-tape equipment, and 3/4" VHS video equipment

will be necessary for this proposed one and one-half hour presentation.

CS/SKIE/9
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ABSTRACT

Iiihnad40010tworklaSipecial Education rmyserofessional

Ws project proposes to expand and refine statewide training network for

sposiel education-paraprofessionals Suing "facilitator model" approach. 11

network will'provida assistance to meet the present needs and priorities in the area

of paraprofessional training in Tawas sad selected Midwestern states which cannot

1041044usrely met by the local education agencies. This proposed project will

deettop and impleasat training activities fcir professionals and paraprofessionals by

iimpbastilas following major components:

(1) iefinement fat a statewide training network for special education

pariprofees

(2) provision of generic trataing and technical assistance program support for
local education agencies;

(3) 'development of a modal for paraprofesaionals volunteers, and parent
advocates in special education programs which will emphasize a
coordination of project activities particularly in the areas of

recruitmont and training;

(4) provision of specialised training for paraprofessionals in specific
priority topic areas (le computer use, first aid prodedures, behavior
management, precision teaching);

(5) utilization of new technological resources in Kansas and the Midwest for
training techniques paraprofessionals (le Telenet and SpecialNet);

(b) provision for the specialized training of paraprofessionals who work in
infant developmental and:home-based programs, severely Multiply
handicapped programs, bilifigual special education classes, special
assistance programs for migrant and American Indian children, and
paraprofessionals working in vocational transitional work-placement and
community-based programs;

(7) recruitment and training of handicapped persons in the community to work

as paraprofessionals in special education programs;

(8) formulation and adoption of a core curriculum for preservice
paraprofessional community college programs;

(9) developmer.t of training sequences and materials for helping teachers to
work more effectively with the paraprofessional to be used at the
preservice and inservice levels;
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(10) LaMantia of research related to paraprofessional training to the areas

of the impact of training, the effectiveness of the teacher/pars team and

the cost -effectivenesa of paraprofessional programs;

(11) idantification through the statewide compliance proisss and the evaluation

plan training gaps related to the area of paraprofeesionala which will

"reams pert of Kansas Comprehensive Forsooael Preparationlilea;

(12) development of materials and media for use in.training addinistrators,
poachers, and paraprofessionals which will supplement the activities of

the statewide network;

(13) formulation of a ammonium of -.4 ..i.,stern states for the purpose of

delivering ilfainiag to paraprofec...tinals and other staff;

(14) distribution and dissemination of information about the Kansas statewide
training network Lhrough Conferences, printed materials and media; sad

(13) provision of technical assistance to other states to adapt or adopt the
"facilitator model" usedlor training paraprofessionals in Ulm.
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PROPOSED OBJECTIVES AND ACTIVITIES

POR Mil SECOND YEAR -- 1985-86

Building on the second year, all of the proposed objectives and activities for .

Year One will be rsviaed, continued, or deleted. Those revised or deleted will

be noted in the continuation application. The "new" activities for the Second

Year (1985-86) are enumerated under each objective.

. Meetly! 1. to expand and refine the development5of f statewide training

network for special education paraprofessionals.

Timeline: On-going throughout project year. Implementation dates for

;ettvities are in proposed calendar.

Staff Responsible Activities

Project Director 1.1 Statewide Network. The training and communication

.network will be strengthened through the use of on-going

Assistant Project evaluation information. Leadership toward institution of

Di rector program requirements, paraprofessional approval, anA

program direction will continue to be the responbtbiiity 1

the Kansas Ate Department of Education. The refection

and expansion of the local facilitators who 14111 contiaue

to serve as local trainers and communication links will he

a primary activity.

Project Director 1.2 Facilitator Training. At least "two" facilitator

workshops and other communication activities will bc

Assisran- Project conducted so that each facilitator will be competent to

Director work with community college personnel to meet future

training ne.ds and to carry on locai inservice activities.

Assistant Pr.-Aject 1.3 Paraprofessionals as Facili*ators. There will he at

Director least "ten" percent of the facilitators Who are parApro-

fessionlls. The; ill be recruited on an annual hasi.
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Assistant Project 1.4 Continued Support 4 the Pam,-ofbasional Newsletter as

Director Paraprofessional At least three paraprofessional

"moms" will be dissemintid on an annual basis. These

memorandum will be written by paraprofessionals and

directed to parapriafessionas as a necessary Communication

link. (See Appendix G for an Example of a Paraprofes-

atonal Memorandum.)

Project Director 1.5 Informational Meetings wit .ducators. Local educators

will be advised of the state pregram network in at least

Assistant Project. one (1) one-day formalized meeting or workshop.

Director

Project Director 1.6 Advisory Committees for the Project. At least two

advisory groups (the Advisory Committee-and the Parapro-
\

Assistant Project fessional Planning Committee) will be formed to assist with

Director decision making and program direction on the project's

activities. The members will be from the following con-

stituents: paraprofessionals, teachers, principals, super-

intendents, community college personnel, college and

university staff, institutional personnel, Social and

Rehabilitation Services, union leaders, private facility

staff, and the private college sector. Meetings will be

conducted at least "once" a year to assure continuity and

interest.

1.7 Conference of Resource Persons. One (1) one -day,

conference of all individuals involved in the progral3 will

be conducted to establish new guidelines, review

procedures, and evaluate program progress.
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Staff Responsible Activities

Oblective 1. To provide generic paraprofessional training and program support

for local school districts, institutional settings, and private facilities.

Timeline: On-going throughout school year. Specific activity dates cited on

calendar.

Staff Responsible Activities

Project Director

Assistant Project

Director

Facilitators

Project Director

Assistant Project

Director

2.1 Paraprofessional Planning. Committee. A paraprofessional

planning committee will be organized and meet .at least

nonce" annually to plan the regional and state conferences.

Formalised needs assessment of training program areas will

be a part of this process.

2.2 Continuation of LEA Paraprofessional Workshops. There

will be an estimated 300 local workshops for paraprofes-

sionals annually. Most of these workshops will be

conducted by the facilitator in each district. The

emphasis of the workshop will be on the role of the para-

professional, the development of the statewide training

network, communication among paraprofessionals, teacher-

paraprofessional relations, and the curricula to be used in

preservice paraprofessional training programs offered by

community colleges.

2.3 Regional Paraprofessional Workshops. There will be at

least four (4) regional workshops for paraprofessionals

svonsored directly by the State Department of Education.

The content will focus on issues which affect paraprofes-

sionals across the state such as legal areas of coucern,
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administrative procedures. and personal growth issues.

(See Appendix N for Agendas from Paraprofessional Regional

Workshops)

Objective 3. To provide training for paraprofessionals for specialized special

education programs; paraprofeasionala working in vocational programs

transition from school to work.

Timeline: Accomplished by April, 1986.

Staff Responsible Activities

3.1 An Assessment of the Skills and Competencies Needed 12/.

the Targeted Areas for Training Will Be Implemented.

3.2 Training Programa Emphasizing the Paraprofessional

Working in Vocational Programs who Deal with Students in

Transitions from School to Work. Learning activities for

paraprofessionals working with vocational education

students, will be presented in all regional and statewidt

workshops. .Special training sessions for area vocational-

technical schools wilY supplement the training.

Objective 4. To establish standardized academic programs for the state's

community colleges for preservice and inservice training (those already employed

pursuing college credit) of special education paraprofessionals.

Timeline: Accomplished by March. 1986.

Staff Responsible Activities

Proje-t Director 4.1 Regional Meetings will be Conducted with Communitx

College Personnel. One (1) additional community college

Assistant Project will establish a paraprofessional training sequence based

Director on the core curriculum.



Project Director

Assistant Project

Director

Community College

Facilitators

Community College

Facilitators

Project Director

Community College

Facilitators

Materials

Specialist

4.2 Develop, a Ctrs Curriculum for Paraprofessionals,

(Example -in Appeadi;

4.3 Install the, Core Curriculum in Each of the Partici-

2211m,Commonitv Colleges.

4.4 Initiate the Development of Common Curriculum

Materials. Include specific competencies for parapro-

.fessionala and practicun experience guidelines.

4.5 Core Curriculum Analysis. Monitoring, evaluation, and

refinement of the core curriculum and the curriculum

materials will take place during year two and three.

Objective 5. To intiate research to assess the effectiveness of the impact of

training on the paraprofessional in the classroom, the effect of the teacher/

pare team on the progress of the students, and the cast-effectiveness of

paraprofessional programs.

Timeline: Accomplished by May 15, 1986.

Staff kesponslble Activities

Project Director 5.1 On-Site VisiLs. The program staff will continue the

policy of making on-site visitations and evaluations. The

Assistant Project results will be used in program evaluation and in vallda-

Director, Lion of the effectivenesscof inservice training for para-

professionals. At least one-third of the cooperatives/LEAs

will be visited annually.



Project Director 5.2 Program Assistance. Program staff will provide assis-

tance not only In training, but'in evaluation, supervision,

Assistant Project and monitoring' of.paraprofessional programs on a continual

Director on-going basis.

Project Director 5.3 Approval Process Procedures. The project staff will

assist each Local Education Agency and provide technical

Assistant Project assistance in organizing the machinery for approval of

Director --their -special education paraprofessionals.

Staff Secretary 5.4 Data Reporting. Relevant data will be reported to LEAs

on paraprofessional numbers, hours of inservice, permit

levels, and numbers of workshops summarized from end-of-

year data forms.

Evaluator 5.5 Research Evaluation. As part of the evaluation for the
1

project, a research study will be conducted each year which

All Project Staff studies one of the areas identified in Objective 5.

Objective 6. To establish consistent training sequences of the skills and

knowledge needed by teachers and administrators to work effectively with para-

professionals for the state's tour-year teacher training institutions to be used

at the preservice and inservice levels.

Timeline: On-going throughout project year. Implementation dates are in

proposed calendar.

Staff Responsible Activities

Project Director 6.1 Planning Conferences with University and College

Faculty. Three (3) one-day meetings with college special

education staff will be conducted.

Project Director 6.2 In;tiate a Course/Unit Development. The project stall

will then 1i/cork (and continue to work) with this committee



Staff. Responsible Activities

Assistant Project 011a plan to develop and to install preservice and

Director inservice courses on "working with paraprofessionals" and

College and Univer-

sity Facilitators

Materials Specialist

College and Univer- 6.3 Adoption of Curriculum Content. The plan will outline

city Facilitators the necessary steps to begin to implement additional course

offerings in the second and third project years at the

participating postsecondary schools.

Objective 7. To develop curricula materials and media for use with

-administratora, teachers, and pariprofessionals.

Timeline: Accomplished by May 31, 1986.

Staff Responsible Activities

Project Director 7.1 Materials and Media on Paraprofessional Training. The

needed curriculum materials will be developed.

Project Director

Assistant Project

Director

State Department of Education will continue development o:

inservice training materials. The training package will be

based upon the "accepted" statewide competencies aad the

training skills nec=ssary to meet these competencies.

Specialized' media/materials will be developed for the

targeted special populations defined in Objective 3 and

targeted specialized training defined in Objective 9.

7.2 1-Testing of Materials. After being reviewed by

the facilitators, the materials and media will be field-

tested in at least one-third of the LEAs participating in

the training project.
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Assistant Project 7.3 Resource Bank. The resource bank housed inthe State

Director Department of Education viii be expanded. A card file and

index system will help provide access to materials and

media contained in the resource bank.

Community College 7.4 Curriculum Materials for Community College. Programs.

Facilitators Necessary curriculum materials to train paraprofessionals

will be developed to implement the "core curriculum"

Media / Materials determined by the "Coalition of Community Colleges."

Specialist

Project Director 7.5 Media and Materials Monitored. Items will be

continuously updated so that they remain current and

Media/Materials relevant.

Specialist

Objective 8. To actively recruit and train handicapped persons in the comity

to work as paraprofessionals in special education programs.

Timeline: On-going throughout project year.

Staff Responsible Activities

Project Director 8.1 Formalize a Recruitment Strategy. Develop and
a

implement a system for recruiting handicapped persons as

414IN Facilitators paraprofessionals.

Project Director 8.2 Formalize Placement Procedures. Develop procedures for

placing handicapped persons in appropriate special

Facilitators education settings.

Project Director 8.3 Implement Training Activities. Involve these parapro-

fessionals 13.troining provided by the L;Latricts and the

Assistant Project stote.

Director

Facilitators
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Object14 train paraprofessionals in specific priority topic areas (i.e.,

computer IMOMMilret aid procedures, behavior management, and precision teaching)

using whenever possible new technological resources in Kansas (i.e., Telenet and

Spectate:et).

Tiseline: Oa-going throu5huut project year.

S
Staff'Responaible Activities

Co.

Assistant Project 9.1 An Assessment of the Skills and Competencies Needed Ix

Director the Targeted Areas for yraining Will Be Implemented.

r_______Ags/atant Project 9.2 ?minim. Program Which Relate to the Priority Areas

Director Will Be Implemented. Focus this year will be on first aid

procedures.

Objective 10. To develop a model for c00%4Anating SEA special projects in the

areas of paraprofessional, volunteer, and parent advocate recruitment and

training.

Timeline: On-going thorughout project year.

Staff Responsible Activities

Project Director 10.1 Participate in Project Coordination Meetings at the

SEA Level. Attend meetings of the Project Coordination

Committee to facilitate planning and integration of

activities.

Project Director 10.2 Coordinate Recruitment Strategies for All Groups

Involved. Develop and implement a system of recruitment

Facilitators for persons interested in working as 'a paraprofessional,

volunteer, or parent advocate.

Assistant Project 10.3 Coordinate Training Activities for All Groups

Director Involved. Implement training activities which will be

applicable and appropriate for all groups involved at the

Facilitators district, regional, and statewide levels.
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Objective 11. To organize a consortium of midwestern states for the purpose of

delivering training to paraprofessionals and professional staff.

Timeline: On-going throughout project year.

Stlf Responsible Activities

Project Director 11.1 Identify a Liaison in Each Participating State.

Assistant Project 11.2 Initiate a Needs Assessment Process in Each State.

Director

11.3 Initiate Training Activities.

State Liaisons

11.4 Evaluate the Effectiveness of the Training Activities.

Evaluator

11.5 Convene the State Liaisons. Meet twice annually to

assess the progress of the reior. in meeting the training

needs identified in each state.

Obj ective 12. To expand state and nationwide information and technical

assistace dissemination of the Facilitator Model Concept.

Timeline: On-going throughout project year.

Staff Responsible Activities

Project Director 12.1 National Presentations. The program administrators

will continue giving national workshops on a limited basis

to any state, LEA, community college, or agency considering

the implementation of a statewide paraprofessional training

network or adopting Kansas' training methods.

Project Ditector 12.2 Dissemination Activities. Dissemination activities by

the State Department of Education and the program staff

SEA Information will be continued in order to encourage other states to

Director adopt 'a similar statewide approach or to train parapro-



Project Director

fessionals'or any group of personnel working with parapro-

fessionals. Cooperation will be given to the services

provided by the National Resniarce Center for Paraprofes-

eloaals in Special Education as an avenue for disseminating

training media, materials, and procedures not available

through the Facilitator Project.

12.3 Cooperation with Organizations Involved in ParaRro7

feasional Training and Programs. To continue cooperation

Assistant Project with organisations involved in paraprofessional training

Director and programs On field - testing' curricula. training' modules,

and participating in regionallyrbased and national

workshops' for 'training paraprofessionals sod trainers.



Friday, March 22, 10:30-11:5 am
James W. Lineberger

PROJECT RESHAPE

A Process Model for Rural Service Delivery to the Severely Handicapped

Presenters shall demonstrate Georgia's Project RESHAPE model for

upgrading the interagency service delivery system for severely

handicapped. including a scan-tron needs assessment format. Local

service delivery systems with varying needs can implement the model of

target goals and better practices to achieve these goals in five

-clusters: preschool, vocational re,idential, information, and

interagency needs.

Because all states have individual local service capacities and needsr

the Project RESHAPE process model can help rural or urban systems use

resources more efficiently via interagency collaboration.

THe demonstration shall report on field test results in Georgia, shall

demonstrate the needs assessment and implementation process., and shall

provide time for dialogue with rural service providers.

The _twee year scope of Project RESHAPE has included current interagency

service delivery analysis. as well as data documentation. An interagency

team developed the model for field testing at local sites.

(Target audience members might include state, regional.; and local

b.dministrators and direct service personnel. Interagency collabOration

will be emphasised; therefore, a variety of service providers will
4

benefit from this presentation.
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Q. What Do All These
Groups Have In
Common?

Atlanta Area Skliool for the Deaf
%took- croup. 'training Home
Bartow County Alliance for Children

lf.A.R L E.E. Homes
( immunity Agency ciirdinating Council. Inc.
0Juncil .for children. Inc.
Delialh County. Schiiol system
iepartment t tf Education

Department. of Human Resources: Divisions of
Fami4 and Children Services
Mental Health and Mental Retardation
Public fit'alth

Rehabilitation Services
Youth Services

Department of )111: rider Rehabilitation
Cittrinental CUnCli

Ceorgia Academy for the Blind
.ssociation for Retarded Citizens

Ceorgia Alliance for Children
t.;eorgia Sehoortiiithe bed

-C-e orgia State University.
Ceorgia Learning Resources System
Coernor's Council tin MHIMR
Private Citizens
Psychfieducational Network
Troubled Children's Committee
Trust Company of Georgia
University of Georgia

I -

A. They helped SHAPE
PROJECT;RESHAPE.

.

For more information on
PROJECT RESHAPE.

Write or Call:

James Lineberger, Director, Project RESHAPt.
Georgia Department of Education

1964i Twin Towers East Atlanta. Ca. 30334
4041656-2425

(awn 221.2425

Project RESHAPE offers various levels of
involvement:

quarterly newsletter mailed to you:

invitation to participate in focus session
seminars:

selection to pilot ideas for improved
community service for Autistic. Severely
Mentally Handicapped. Severely Emotionally
Disturbed. Deaf-Blind. Severely.
Orthopedically Handicapped.

Produced by Project RESHAPE under FEDERAL
CONTRACT No. M0-824351 with the U. S.

Department of Education.

PROJECT,
RESHAPE

A cuoperative effort between the Georgia
Department of Education. Department of Human
Resources. l)epartment.of Offender
Rehabilitation. and community leaders to
coordinate deliver), of services to severely
handicapped children and pluth,
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What Is Project RESHAPE?
Ploject RESHAPE is I of 5 nationally funded
Projects designed to upgrade senates hy
developing partnershipl among gn,ups'which
current]) serve severely handicapped children and
youth.

Is.

What Does It Do?
1 .11 'Is
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Can Project RESHAPE Show Me How To....

Q. Expand services for my clients?
A. YES!

Where to get help quickly
Increase your novices.

Q. Keep up with the latest trends and
techniques?

A. YES!

Newsletter: legislation. innovative programs:
new approac.hes and idea.'.
Tap into statewide network.
Meet with colleagues and exchange ideas.

Q. Increase community support for my
program?

A. YES!

Public avy..yi.,ess campaign. news articles.
Promotion ciintacts with state leaders.
Liaison between your organization and local
media
Iniorrnati,.7 on successful community
ilattea,:h campaigns.

Q. Establish direct line of communication
with decision-makers who affect my
work?

A. YES!

Q.
A.

Spotlight success stories from your
organizati-r in publication reaching decision.
makers
L.-tatewid network to gather informatual
about tq.ir needs and seek assisttnc nom

Do more for my clients in less time?
YES!

Computirilyvi Needs Assessment quickly
targets your spec,fic needs
Process for addressing your needs
immediately
Travel to view exemplary programs.

..r. .4", " .N.1.410010.

Q. Divert and diffuse client crisis
situations?

A. YES!

Organized approach to cutting through "red
taPv"
Information on programs dealing with critical
issues.
Liaison among all organization that work
with your clients.
Learn what others do in similar situation:v.

Q. Find out what's working and what's
not?

A. YES!

identified b1-77.

can help
and services of those who

you.
Specific information on vocational.
residential. and preschool services.

Q. Be ized for outstanding service to
the severely handicapped?

A. YES!

Press ideases to local and regional
newspapers to inform community about
successful programs.

it, Highlight programs at key state meetings of
leaders in your organizations: Special Ed.
Advisor) Panel. Governor's Cium.;: tin
MH1MR. etc.

Q. Show services have been improved for
my agency's clients?

A. YES!

Evidence documenting incryased services.
Forum to present findings ''n successful
practices.
Research assistance provided to pilot
prosects.

0,. y ..- - . t .
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RESHAPE NEEDS ASSESSENr RATING FORM
DEGREE OF NEANNESS

POTENTIAL PPR DIPACT

of 40 / WEARESS S s
IMO

C 4 C 2 .0 2 Limited interagency sharing of services.
tr. 3C2C 2

........0

C 2 C 2 C 9 Lack of interagency comarehansiee treatment planning.
c 3 C 3 C 2

C 2C2A3 Lack of coordinated services Wised on child's needs, resulting in piecemeal c=c1c3

service delivery.
,.,

C.'7C2C2 Lack of coordinated follow through on behalf of individuals.
C 3 C 3 C 3

Agency personal need increased awareness of roles, available services, C 3 C 4 C 2
responsibilities, and limitation of each agency.

Limited after school and other support services for parents result in

e ,r-Jcloverdependence on institutionalization.
C 2 C 2 C 2

.........-...

c $'73ClindCPerident Living Skills training needs to be expanded for more realisticc3c3
community based living opportunities.

Few formalizademperative agreemMatS exist between local Community Mental

cic3c1 Health Centers and schools systems.
C 3 r 2 C 3

Improved discharge planning with other agencies is needed to assure

' ' r 7 C 7 FAMtinMity of care.
C 3 C 1 r 2

c ,c3ci Need for specific information about large numbers of severely handicapped .3c3
youth in nursing homes.

c/r/r 4 Mom quality community based residential options are needed.
CJLIC2

-......o

- t I t 0 Need for formalized evaluation of residential progress success and efficacy. r 1 c 1 c 3

Specialized placements are needed in-state for multiply diagnosed severely

, ,
handicapped students; such placements would result in decreased expendi-

tures for out-of-state placements for hard to place children and youth.

1 , 1 A centralized committee is needed to facilitate residential placements. r icJcA

Need for an interagency continuwe
of vocational training at IOW levels,

including cOemmnity based training,
supportive work models (salaried and

c
c 3 r . c

non-salaried), work adjustment programs, and career planning. ,---.

,
- (- Expanded cooperation among Special Education. Rehabilitation Services, L ..1 C ' i ,

Vocational Education, and other agencies is needed.

, Planning for transition is needed; including Movement from one training

-rIc' setting to another in the interagency continuum
of sites, as well as from 1.1cc,

school-age programs to the adult world of work.

Structured awareness activities need to occur for legislators, private

C IL3C3 industry, and the cumnunity impacted by
service delivery, via a variety of Lac1L3

media and methods, resulting in heightened public awareness and Cam unity

responsibility.

Agencies need to use advancing
technologies for professional skills devel-

` `- 1 c 3 opment, including medical and diagnostic innovations, robotics, computers. c. 3 C 3 C 3

3 C 3
Agencies need improved staff development programing, Including cooperative 3 3

training and use of in-house expertise, and directed at common cross - agency

concerns such as Drug Education, Sex Education, and Parent Education.

-----
Need far improved-parent services, parent education, and parent involvement

r 2C3CZ exists among agency program_ at all levels, including systematic training

for natural and surrogate parents who keep special needs children in tneir C 3 C C 3

home as an alternative to institutionalization.

r 4e14;11 Cooperative training programs are needed between college/university

trainers and the agencies providing service delivery.

C 2 C 2 A 2

Increase is needed in structured interagency parent education, including

C 3 C 3 C 3 early intervention strategies and knowledge of services available. C 3C2C2

Prevention and follow-up activities need to be focused on neonates at rfii

" t
' r-- 7 (birth through two).

s. 2 4 2 C 2

-----..---,

Cl C C3 Early identification and diagnostic
capacities need to be improved and c 2c3c1

vended. -----------
e 3 c ` C 3. Need for expansion of direct and support services in the state for pre- C2C 2CM

3S8 school handicapped children, especially birth through Minister olds.

MOO

OMR

IMMUNE.,

*MN

4111MIII



RESHAPE NEEDS ASSE.SSMENT

MEAN
DEGREE OF

RANK WEAKNESS WEAKNESS
01. MEW mon

1 1.33 26. -NEED FOR EXPANSION OF DIRECT AND SUPPORT SERVICES IN
THE STATE FOR PRE-SCHOOL HANDICAPPED CHILDREN,
ESPECIALLY BIRTH THROUGH THREE YEAR OLDS.

2 1.50 11. MORE QUALITY COMMUNITY-BASED RESIDENTIAL OPTIONS ARE
NEEDED.

3 1.50 25. EARLY IDENTIFICATION AND DIAGNOSTIC CAPACITIES NEED
TO BE IMPROVED AND EXPANDED.

4 1.54 8. FEW FORMALIZED COOPERATIVE AGREEMENTS EXIST BETWEEN
LOCAL COMMUNITY MENTAL HEALTH CENTERS AND SCHOOL
SYSTEMS.

S 1.66 7. INDEPENDENT LIVING SKILLS TRAINING NEEDS TO BE
EXPANDED FOR MORE REALISTIC COMMUNITY-BASED LIVING
OPPORTUNITIES.

1.66 16. EXPANDED COOPERATION AMONG SPECIAL EDUCATION, REHAB
SERVICES, VOCATIONAL ED AND OTHER AGENCIES IS NEEDED

1.66 20. AGENCIEL NEED IMPROVED STAFF DEVELOPMENT PROGRAMMING
INCLUDING COOPERATIVE TRAINING AND USE OF IN-HOUSE
EXPERTISE, AND DIRECTED AT COMMON CROSS-AGENCY
CONCERNS SUCH AS DRUG, SEX AND PARENT EDUCATION.

A 1.66 21. NEED FOR IMPROVED PARENT SERVICES, PARENT ED, AND
PARENT INVOLVEMENT EXISTS AMONG AGENCIES, INCLUDING
SYSTEMATIC TRAINING FOR NATURAL & SURROGATE PARENTS
FOR THE HOME AS AN ALTERNATIVE TO AN INSTITUTION.

9 1.66 23. INCREASE IS NEEDED IN STRUCTURED INTERAGENCY PARENT
EDUCATION, INCLUDING EARLY INTERVENTION STRATEGIES
AND KNOWLEDGE OF SERVICES AVAILABLE.

14

1.70 4.

1.75 14.

1.63

1.83 13.

1.133 17.

LACK OF COORDINATED FOLLOW THROUGH ON BEHALF OF
INDIVIDUALS.

A CENTRALIZED COMMITTEE IS NEEDED To FACILITATE
RESIDENTIAL PLACEMENTS.

LACK OF INTERAGENCY COMPREHENSIVE TREATMENT
PLANNING.

SPECIALIZED PLACEMENTS ARE NEEDED FOR MULTIPLY
DIAGNOSED SEVERELY HANDICAPPED STUDENTS; SUCH PLACE-
MENTS WOULD RESULT IN DECREASED EXPENDITURES FOR
OUT-OF-STATE PLACEMENTS FOR HARD TO PLACE YOUTH.

PLANNING FOR TRANSITION IS NEEDED; INCLUDING MOVE-
MENT FROM ONE TRAINING SETTING TO ANOTHER IN THE

380 INTERAGENCY CONTINUUM OF SITES, AS WELL AS FROM
SCHOOL -ABE PROGRAMS TO THE ADULT WORLD OF WORK.



RESHAPE NEEDS ASSESSMENT

MEAN
DEGREE X

RANK POTENTIAL WEAKNESS
M.. 1m.

1 2.36 23. INCREASE IS NEEDED IN STRUCTURED INTERAGENCY PARENT
EDUCATION, INCLUDING EARLY INTERVENTION STRATEGIES
AND KNOWLEDGE OF SERVICES AVAILABLE.

2 2.44 2b. NEED FOR EXPANSION OF DIRECT AND SUPPORT SERVICES IN
THE STATE FOR PRESCHOOL HANDICAPPED CHILDREN,
ESPECIALLY BIRTH THROUGH THREE YEAR OLDS.

3 2,050 5. AGENCY PERSONNEL NEED INCREASED AWARENESS OF ROLES,
AVAILABLE SERVICES, RESPONSIBILITIES, LIMITATIONS
OF EACH AGENCY.

4 2.50 25. EARLY IDENTIFICATION AND DIAGNOSTIC CAPACITIES NEED
TO BE IMPROVED AND EXPANDED.

5 2.56 4. LACK OF COORDINATED FOLLOW THROUGH ON BEHALF OF

6 .

INDIVIDUALS.

2.63 16. EXPANDED COOPERATION AMONG SPECIAL EDUCATION, REHAB
SERVICES, VOCATIONAL ED AND OTHER AGENCIES IS NEEDED

2.63 20. AGENCIES NEED IMPROVED STAFF DEVELOPMENT PROGRAMMING
INCLUDING COOPERATIVE TRAINING AND USE OF IN..-HOUSE
EXPERTISE, AND DIRECTED AT COMMON CROSS - AGENCY
CONCERNS SUCH AS DRUG, SEX AND PARENT EDUCATION.

8 E.82 LACK OF INTERAGENCY COMPREHENSIVE TREATMENT
PLANNING.

9 I. LIMITED INTERAGENCY SHARING OF SERVICES.

10 2.91 al. NEED rliR IMPROVED PARENT SERVICES, PARENT ED, AND.
PARENT INVOLVEMENT EXISTS AMONG AGENCIES, INCLUDING
SYSTEMATIC TRAINING FOR NATURAL A SURROGATE PARENTS
FOR THE HOME AS AN ALTERNATIVE TO AN INSTITUTION.

11 3.00 11. MORE QUALITY COMMUNITY-BASED RESIDENTIAL OPTIONS ARE
NEEDED.

12 3.05 7. INDEPENDENT LIVING SKILLS TRAINING NEEDS TO BE
EXPANDED FOR MORE REALISTIC COMMUNITY-BASED LIVING
OPPORTUNITIES.

13 3.05 17. PLANNING FOR TRANSITION IS NEEDED; INCLUDING MOVE-
MENT FROM ONE TRAINING SETTING TO ANOTHER IN THE
INTERAGENCY CONTINUUM OF SITES, AS WELL AS FROM
SCHOOL-AGE PROGRAMS TO THE ADULT WORLD OF WORK.

14 3.08 8. FEW FORMALIZED COOPERATIVE AGREEMENTS EXIST BETWEEN
LOCAL COMMUNITY MENTAL'HEALTH CENTERS AND SCHOOL
SYSTEMS.

15 3.14 3. LACK OF COORDINATED SERVICES BASED ON CHILD'S NEEDSP96
OVCIii 'V Tuff" 1 . ,44 ,44-, 4,1 1-,,.14 r



P.

STUDENT NAME,
ROSTER STUDENV ROSTER NUMBER

'MST GMT CO 2 C1a C23 c3 c45 c53 c6a c73 c83 c93
satcoremen c1:13 c1= c2= c32 c43 rim c63 c73 c83 c9,

GOAL 1

To successfully participate in
school structure and routine
by:

GOAL 2

To improve self-conceP1 by
demonstrating appropriate
behaviours through:

GOAL 3

The student will increase
socialization skills in the
school environment by
demonstrating the
following:

GOAL 4

The student will maintain
socialization skills by
transferring learned behaviour
to vanous school settings.
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GOAL 11 READINESS.
.

This student will demonstrate mastery of
readiness skill, to the ( ) level of
perfoimance

OBJECTIVES

1. When presented with samples of the
eight colors and three hues in an
order commonly taulht, this student
will correctly nave (4 ) of the
colors and hues.

2. When presented with 3 printed sym-
bols (design, letters or we fds)
which are alike and 1 which is
different, the"student will be able
to visually discriminate the dif-
ferent one with 90% accuracy.

3. When presented with 6 geometric
designs of graduated developmen-
tal levels, the student will use
pencil & paper to reproduce (0 )

of the designs in s storable
mannet.

4. When presented with (4 ) print-
ed symbols for 5 seconds, the
student will use pencil s paper
to demonstrate his ability to
visually recall the symbols by
reproducing them from memory.

5. When asked to draw a picture of
a person and given pencil & pa-
per, the student will demonstrate
the level of his body image by
drawing a picture of a person
with (4 ) body parts.

6. The student will demonstrate his
gross motor coordination develop-
ment by performing gross motor
skills of graduated developmental
levels when requested to do so by
the teacher.

7. The student will d*moustrate his
ability to identify the parts of
the body by touching or pointing
to (0 ) of his body parts when
requested to do so by the teacher.

NO.
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8. The student will demonstrate
the comprehension of (0
directional and positional
concepts (words) commonly
taught by following directions
which require the comprehen-
sion of the concepts.

9. Provided with appropriate
materials and setting, the
student will demonstrate the
level of his abilitygto per-
ft-iremanivlative skills of
different developmental levels.

10. The *student will demonstrate
a level of verbal fluency by
conversing, asking questions,
and sharing experiences verbally
in an appropriate social setting.

11. When given (4 ) verbal direc-
tion(s), the student will cor-
rectly remember and execute the
directiFr(s).

12. When presented with picture of
objects with names which have
initial sounds o different de-
velopmental level k, the student
will correctly articulate (# )

of the initial sounds when naming
the objects.

13. The student will demonstrate his
ability to give personal data
verbally by responding correct-
ly when asked.

14. When presented auditorily with
sentences of (4 ) syllables
in length, the student will
demonstrate an immediate auditory
recall ability by correctly re-
peating each sentence.
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RECOMMENDED LIST OF
ANNUAL GOALS AND, SHORT TERM OBJECTIVES

(ACADEMICS AREA)

READINESS / LINGUISTICS / MATHEMATICS

MIIIAMMMIUMMUMM=001111MSAMM

GOAL 1 WORD ANALYSIS (G-4)
AIIMMOMOMOMMIDMMMISMAXWAIIM

ITHIS STUDENT WILL DEMONSTRATE WORD ANAL-
YSIS SKILLS TO THE ( ) LEVEL OF
11ERFORMANCE.

OBJECTIVES:

4

AS MSRD MASTERY END OF AEGRESS
BY DATE .YR 'RECOUP

ASIMAAMMOOM WOMMWMAA

1 -WHEN PRESENTED WITH A PAIR OF 1 SYLLABLE BRIGANCE
WORDS- THE STUDENT WILL DEMONSTRATE HIS
ABILITY TO DISCRIMINATE AUDITORILY BY
INDICATING WHICH WORDS SOUND ALIKE OR
DIFFERENT FOR (I ),OF 26 SOUNDS.

2.ORALLY GIVEN WORDS WITH INITIAL CONSON- BRIGANCE
ANTS- THE STUDENT WILL DEMONSTRATE HIS
ABILITY TO RECOGNIZE INITIAL CONSONANT
SOUNDS BY NAMING (I ) CORRECTLY FROM A

"TA', OF 21 DIFFERENT CONSONANTS.

3.GIVEN A LIST OF 20 CONSONANTS IN THE BRIGANCE
ORDER COMMONLY TAUGHT- THE STUDENT WILL
INDICATE THE SOUND (I ) THE CON-
SONANTS HAVE OR MAKE IN THE INITIAL
POSITION. 394
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Friday, March 22, 10:30-11:45 am
Bernie Hannon

ABSTRACT

Strategies for working with Rural School Boards and Legislators:

The process of Special Education is an important and necessary

part of the community school. .If it is to succeed it must be a

part of that school and not apart from it. We also believe that

the education of the special student is the responsibility of many

people, not just the special educator. With these thoughts in mind

a discussion will ensue regarding necessary support by such "significant

others" as the Board and Legislators who do indeed effect programs

and programming.

The School Board in its policy making role must have accurate,

current and useful information from which "best decisions" can be

made. 1 e Board has a wide range of responsibility in its provision

for all components of the community school. It would be wise to

remember that Special Education is just one of the many facets of

the school that needs constant support. Boards should know, through

constructive and proper methods, that our needs, successes and

hopes are important in consideration of the general school. We

will discuss ways to work with the Rural School Board in the process

of strengthening Special Education.

Lest we forget, a major portion of our role, activities,

responsibilities and range of program came about through legislation

and legislative act ion. We are, as program managers, in good position

to assess the impact and consequence of legislative action. Legislators

commonly complain about the lack and usefulness of information given

to them prior to and after Rules' passage. The .groups sho so urgently

demand change go on to other issues, seldom expressing appreciation

or rendering help in the evaluation of lawful change. We should be

aware of this need, selective in the kinds of information to report

and wise in the timing of legislator contact. There are ways

and ways . We'll talk about this.



Friday, March 22, 10:30-11:45 am
Joan Kane, Betty Anderson
Richard Gill

A MODEL FOR EARLY INTERVENTION FOR RURAL HIGH RISK INFANTS

The purpose of the presentation is to describei rural early intervention

delivery model for high risk infants 0 to 3 years of age. The center serves

eight rural parishes (counties) in South Louisiana. The population consists of

predominantly low income fishermen and farmers who speak little English. There

is a strong family orientation due in part to their French-Acadian culture and

in part to their religious background. the tendency is to care for the children

within the home and the family members are reluctant to ask for outside help or

to admit any imperfections. This makes identification and delivery of services

difficult.

The Early Intervention Program is located in one parish (county) with two

parish (county) satellites. The program serves about 170 babies from the eight

parishes. This presentation will describe the Early Intervention Program for

servicing these high risk infants and their families. Our description of the

program will include the following components:

- the system of obtaining referrals through interagency cooperation

and contacts with the Neonatal Intensive Care Unites (NICUs) in

area hospitals

- the assessment procedures and instruments for identification of

high risk infants

- the education and health care programs for the babies and their

families

the,. possible effects of early intervention on later performance.

A videotape showing the rural settings and some of the infants as they are

being served by the clinic is planned.
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Phebe Schwartz
Friday, 3/22 -- 10:30-11:45 AM

SELF-PORTRAITS : AN ART ACTIVITY FOR USE WITH EXCEPTIONAL CHILDREN

An art activity will be explained and demonstrated, using full-sized self-portraits
as a learning tool and therapeutic tool for children with various disabilities.
Participants will be guided through the activity. Uses/adaptations with specific

disabilities will be discussed.

No art experience is required--you don't need to "draw a straighc line".
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