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- @anageaent. Gender differences were not indicated for either variable.

' 3
.ebltract . ,%
Teacher attitude toward nainstreiling and classrooa aanagement béyles of-. -
75 experienced, elesentary-level teachers were examined dsinq an N -
. . _ .
ittiiude;scale and" a questionnaire based on the inddctjﬁn-sensitizatinn; :ﬁ
paraaiqn ;f socialization. Pesitive attitudes toward nainstreéning.uere ié
aodesily_correlaied {r=.20, p<.04) with an inductive Approaéh to ‘é
classrob- -anage-ent. Luugf grade level teachers and less espirienced | | }i
teachers displayed aore positive attitudes tonard'nlinstreanin;. Lower-' )
grade level teachers also revealed a more inductive style of classroon ;;;
. &

Detailed anelys%; of these results and‘sugqestinnl for training teachers

are provided.
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Since the isepleseatation of Public Law 94-142,. the nusber of

handicapped students rec:{vgng special equcation g ’ ] ‘ ST
] servzééé has’ increased and the prefe}red service delivery 4 *
sfsi;n has becoad ﬁainstreaning (Reynolds & Birch, 1983). Teacher ) ' ?
attitude toward qaihstreaiinq is an iuportant-vari&Ple related to ?2
' successful iainst?ean}ﬁg and has been iﬁvestggatgd by numerous .
resgarchers (e,b. 'Childs, 1981; ‘Larrivee'& Conk, 197%; Moore-%& Fiﬁe,
. 8 1978; and S:hQItz. 1982). In addition, Hannah and Pliner (19830 ' E ‘s
o reviewed the ‘ ' | - , )
literature ejamsining the relatioﬁship bet;qen certafngteahher o _ - V:
characteristics and ;tiftudes toward mainstreaning. Iﬁgse studies bavel} N
indicated the iaportance of a positive teacher attjitude toward . ’
' mainstreaming. . . ) . L ' ) . oy
The esphasis on the nainstreaﬁin! ﬁroces§ has also expﬁ;ded tﬁe %
) iaportance of classroonm nanaqenent; ﬂTeacners'continue'té réteivé aani.
nggest;nns of appropriate -ethe;s for fesol;inq academic and behavioral
difficulties. Many of these techniques have doveloﬁeq ;ron‘uork,uithin ' .
special education clib:?n and fr;; the teacher effectiveness liter;tur; Wii
}e.g; 'G;rdinuJ 19813 Bno; & Brophy, 1980; Hasazi & York, 1978; and ’ )
. n Leviton‘& Kifaly,\1§79). HoueQer. studies relating :lnﬁéfnou.agnagepbnt o
;nd attitude toward aaigstraaaing aré lacking a; pointed out by Hannah K} B
and Pliner (1983). Q:
Therefore, the present study-is designed to exaaine the {”' . ‘t
,' : relationship between elsgentary level.reéufar classrooa teachers’ ‘

attitudes toward mainstreanming and their style of :lassrnqg manageasent
v ® .

~

using a ﬁodello§ teaching proposed by Seith (1978a).

»

. . - ’ -
L . .

+ 1
Q ' ; , : . ‘4 .

‘ ) ! ! v M o T
: . - - - ¥ Y £
: . . . .. IR VI ARV O T T D T T RPN R .
YRed - . e . P R RN DY JECORTIRE RO i VR U SO § WA e T e e s %



oo

. workers (e:g. school psychologists, special education teachers and
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( Seith (1978a) emphasized the'role of the teacher as a sacializing

-—

agent and propaosed a oodel af teiching based on the

R T

inducti'on-sensitization paradiga of parental socialization developed by
) . \ .

Aronfreed (1948). A questionnaire which assggses the teacher's sty}e'of

s b

- ] /

socialization was developed and wvalidated thrhugh classroon observation.

By

. The.research verified two dis(incthstyles of cl}ssron-'aanagenent. The -
. -~

inductive“style was éhgractérizgd By'an eaphasis on the®child's role add

-

responsibility‘{n‘behaviural situations, the yse of pnsktive

L] - -

re}nforceaent,-the ignoring _of inappropfﬁate eravinr Awhenever
. ) g

paessible), and.techniquéb to facilitaté the developaent of internal
B . & . - [ S

o .

controls for behavior. The sensitizing style was distinguiéﬁed'hi' .

little attention to the child's aotives ar respnngibiliities in the

(o

behavioral ‘situation, an eaphasis®a: the punishment of migbehavior, the
: | " ' ) ]
ignoring of appropriate behavior, and a reliance on external control of

behavior (Se.th, 1978a,.1978b). | . .

Research uith.tﬁis aodel {Sl;th, 1978b) hys demonstrated that.
classroos teachers were more sensitizing in thnir,respynsevtn nale
students and in resplving aggressive and dependeht.béhaviors. Saith - E
(1980) confireed these results and indicated thdt male t;achefs'Qere : i \
sore sensztizing in response *to students (especiqily sales) than female .‘WE:é
teachers. 1In additjon, rese;rcﬁ has deuonstrate; that pppil personnel . o
regular_edu;atinn teachers pursuing certification in speci;! educaticn)
prefer more inductive approaches to classroon aanageaént’than regular

“education teachers .(Smith, i983; 1984).

L
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. * The gubjec this study included 75 ef;nentary level .classraos

. teachers (15 na e, 60 f nale) in a suhurhan n:nneapolxs §t. Paul school

district. The level ieachan exper;ence ranged from 11 years to 34

- , volun(arnly in the study. Of the eligible teachers frnn all of the
. ) i

district’'s seven eleaentary schools, 78% of t?e teachers participated.

o
&
- -
. ] .

Pﬁécedure

- L L]
B

. - Data tor the study'uere tollected during thy fall ot 1983. Each

. ‘ participant conpietgd'the Classroom Managesent Guestiodhai;e (CHQ}

| *  Saith, 1978a; 1978b) and the Attitudes Toward Mainstreasing
Questionnaire (ATMD; Larrivee & (Cook, 1979). Both instrusents were

. Completed in the daame 3gssi§n alid they neﬁe presented im a

¢ counterbalanced order. ‘.
[ ]

The CMQ consists of 36 forced chaice iteas in which the individual

. . S ST ‘
chooses & wtrategy to use in resclving a spacific behavioral incident
) .. « B T . .
* that is described.' The incidents consist of acadesic, dependent and

aggressive behavigrs. The titervention ptrategies are gaséd on
- .
.. _ - Ar 'freed's.inductive_and sensit{ﬁiqg gty;é@ of socialization.
E .Test-rntest‘reliabili&y for ;the TMQ was reﬁgrted at .85 and tho
Kuder-sichardébn pracedure yielded'aq internal consistency estimate of
7. Validationaf the CNQ through direct classroom observatian of,

groups of teachers scoring one standard deviation above and below the

aean on the CHMG was accomplished by using the Flanders !nteracf*%n
) * ) . 3

years with a meag of l9 ! years. -All sub:ects were asked to partzcxpate'

L.
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Analysis Cateié}iés Aystem. . Statistically siqnifxcant dxfferences in

teacher"behavnor consisteat with the fnﬁuctxon sensxtxzatxon aodel were °

. _ .
revealed aad are dxscussed*tn detaxl elseuhere (Baith, 1978c),
\

qu AN2 s a 30 item attitude scale using a five point rafing
¢

scale, ﬁi was constructed by the method of suamated ratings to éxaniﬁe

<

the effects of selected institutional -variables on the attitude toward

ntxnstrefniﬁq of the regular classroom teacher. Split half reliability

-

was reported at .92,

Results

R Pearson product moment correlation between the sfyle'of classroona

-anaqeaent and att:tudos tnuard sainstreaming was calculnted. An

< inductive style af classroon managesent was positively correlatad with a

posntxva attitude toward aainstrealxng trﬁ 20, 25 04).

A one—uay aggly515 of varirance was perforned on the scares of each .

questionnaire with teacher gender as the indepondent variable. The

results were not significant for classroos Ranagesent style as measured .

-

by the CNQ with F(t 74)=1.86, p<.08 or attitude tunard la;nstrean:ng as

aeasured by the ATND ‘with F(1,74120, 100, p<. 2. - k

| ] .
Addxtgonal 2 x 2 analysqs of variance were conducted with scores on

the CHQ and ATMQ -as dnpanden; variables ana grade levels (K-Z; 3-5) and
teaching e:periencé (11-19 years, 26r34 years) as independent variables.
}xgni{icant aain effects were indicaégd oﬁ the CHQ by qfaﬁl with
Fi1,71)=2.87, p<.006 and on the ATNG éy grade with F(1,71)=2, 41. pe<.02
and by teachtnq experlence uxth F(i 71}=4 20, gﬁ 00f. Lower. gradu

teachers tK*ZI dx?playcd sore pns;tive attitiddes teuard gainstreaaing’
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~ and a preference for. a more-inductive §?yiu of classrooa management than

that emphasizc reasoning and place responsibility

.t

é

thear up{gr:grade 43-3) colleagues. Less experienced teachers were more °. °

posxt“'e in their ittitudes toward u;instreaninq than their aore

experi1enced colleagues. . ‘

Discussian

. ‘ ' ‘ . : l .
Positive. attitudes touard?iainstrea-ing Jgnunstrated a modest

¢

relationship to the inductive style of classrooa aanageaent., The

. »

'questionnaire results suggest th;t'téachers with posttive attitudes

toward sainstreaming are more likely to utilize management techniques

{ .
for behavior on the

individual student, Such, manageaent techniques have been related to

-

success in préventing future misbehavior (Aronfreed, 1968; 'Hafﬁiqn, -

N » . 1 . .
1977). Therefore, it is possible that teachers using these techniques
B .

have fewer behavioral difficuitfes, and thus, are aore amenable tof
students with special needs,

An ‘iaportant finding of the-present study is the lack of gender ‘
- . - oo
differencésfin flassroom sanagement. Previous research with the CMQ

-

(Smith, 1978b; l?BO;.léQS)'had indicmted digtin:t'gender,di?ferences

4

.

with male teachers displaying a lora‘sensitizing or punitive apprqp:h to

!

resolving discipline problens as.conpared'to temald teachers. As with
the present study, samples involved éleaeniary—leval teacﬁers. The-
present results, therefore, say iidicaie a change has nckurred in the
fleaeptary school over the past five yéars nithk: nini-iziﬁq cf the

differenced in‘ianagenent style between male and female teachers.

Clearly, additional studies utilizing larger and more natiomal sasfles

[y

. o e

v HELds
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- are needed to verify or reject this hypothesis. In addition, it should

-~ . -

be noted that the present sasple s hxghli‘experienced,pnd4that most of

. sthe teachérs have taught exckusively in the same district.and with the -

. | o sace peec.g{eﬁﬁilb}here6é;e. their sﬁared.expgrjences may have rbs;it;d
*“. in the development of similar at;ituJ;s, beliefs and sanagement

e : strategiés..ifhis situation, éuuéver;'thi; situ:fioﬁ is not unique, as

;any districts across the nation are experienling similar stahility in

o teaching staff hitf an incrqasé in teacher .homogeneity.
S, Therres%né research indicates that teachers of kindergartén
' ¢ through second qrade.ét;éeqts are ;ure inductive in class}no- laniqeaent
apbrhach. ~Thss‘n¢y'pe 2Flated,to thn_snaller class size at this ;evb!

.
- N - .

. ’ B RN
as coapared.to the upper elementary level grades. In additson, the

‘.

author<’ experiences have been £hat'és grade level increases, teachers

- . ‘ -

;l;ce greater:enphasis on Eastering the specitied curriculum and less
-

enpﬁasxs on individual differences. These observations appear
. ‘ : ..
consistent with the*present results as the inductive approach focuses on

-

the needs nf individual students to 4 greater degred-than the

. sensitizing approach, » .
A more pns:;iva attitude toward nai;streaning was evidenced by t;e
- kindergarten-throqu second g{ﬁde teachers ;nd the less e{niglenc;d
teachers, 'both fi;dings are consistent with ﬁrev?ous |t§éies {e. g.

- 8 -
.

Larrivee & Cook, 19793 Harasysix & Horne, 1975). A less structured and

[ 4

sore flexible curriculum at the Lower grades say be related to these
results as®well ad smaller class size.

The rqults for the expérieqcé‘variable are ﬂut,surprisiﬁg as newer
teacher; have been exposed to aore lraining (bbth preservice and \¥
- ) : ~

&
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inservice) in mainstreaaing and éxcéptinnalities in general. In ‘

-

add;t{un. these teachers have. probably hid exceptional studénsf in éheir -

classes for their entire teaching careers, while more_ experienced

teachers may have had less training and direct experience in Fhese '

. L

areas. ) ) ¢

' [ ¢ K
Ieplications

~
t

o ]

This study suggests tﬁat mainstreaming of exceptional students is
likely to proceed in a smoother manner at lower gra&e{levels and with
| newer teakhers, as these groups expressed more positive attitudes toward

- the mainstreasing process. A baiic“aulunptian, of course, is that_. 0

attitude .dqes tndeed,translgte'intn hehqviprm: Thi's assuaption ttea;ly v

needs to be investigated in future studies. In addition, the .

t
.

reiationship between lﬁ{:itreaning attitude and classroos’ managedent -

style needs furthgr inQestigatibn. Althbugh the present results suggesti_ .
L

4 aodest relationship between these variables, the exact nature of that

relationship is not clear. Future studies are needed to exanmine
b .
differences in sainstreanming attitudes and classroos sanagement styles

.

of groups of teachers who are more effectivesand less‘gffective in
ﬁeetinq‘?he needs of mainstreamed students:

l‘ ‘, -
Two target groups.for training with regarg to nainstraan%a: are

-

suggested: elesentdry teachers at upper grade ‘levels (grades'four

.

tﬂrough §ix} and teachers with considerable teacﬁing experience. The
‘ nodest relationship between style of classroom managesant and attitude
toward -mainstreaming suggests that both conpunents‘shou!d be included in

]

the training package. - ' -
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The school psychologift is in an ideal position to be involved in

wuch training. Previaus research (tarrivee & Cook, 1979) is clear in

L]

showing thai aqninistrat}VQ support add availability of resource
'perionnel are isportant to mainstreaming success. In addition,

aypropricfe‘preparation for mainstreaming individual students is also :

-

eeded (Zigler & Muenchow, 1979). The school psychologig; should

-

certainly be involved in Whese preparations and should be available for
both farmal and inforamal consultation with teachers, ;rincipals éhp L

parents. ] . —

Inservice training is more likely to be effective if it occurs over

4 peri1od of time rather than a “one-shot™ activity (Harris, 1980). Such

« _ ctraining should be tailnred‘tu the individual needs of the participants,

and perhaps, tocus on a specific case in which sainstreaming is to be
xapreaeqteg 6nre}he first time (fc the student or the -particular
classroos teacher). If a.learning disabled student is to he D

* sainstreased into aafourtQ grade clapsroom, a series of inservices could

be prepared on such topics as chardcteristics of 4D students, .

. L4 .
preparation of the student and classroos for sainstreaming,

instructional needs of the student and classrops management approaches.

The school psychologist should then be available for consultation 02 the

L

process is actually inpleiented. Group discussions af any probleas
encountered and their solutions would also be appropriate.
The present research has suggested that classrooa management style

- and mainstreasing attitude are modestly related. Perhaps the most

¢
.

significant results of the study are the lack of génder differences in
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Table 2
Hean Scurés on the CMQ and ATHG by Grade Level and
. - ~ ,
Grade
K-2 3-§ 11-19
N=38 N=37 N=36
L g
‘ . 27.58  26.19 27.00

cna

- ( 3.82) ( 4.74) " { §.54)

103.71 100.27 "103.70

ATHG

{ 17.86)

{ 1%3.79) { 14.34)

- . Standard deviatiun.expressed in ().
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