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Abstract

I

2

Teacher attitude toward mainstreaming and classroom management Styles of-

.

75 experienced, elementary-level teachers were examined using an

attitude scale antra questionnaire based an the induction-sensitization

paradigm of socialization. Pcsitive attitudes toward mainstreaming were

modestly correlated (1.3.20, E<.04) with an inductive approach to

classroom management. Lower grade level teachers and less experienced

teachers displayed more positive attitudes toward mainstreaming. Lower-.

grade level teachers also revealed a more inductive style of classroom

management. Gender differences were not indicated for either variable.

Ditailed analysei of these results and suggestions for trtining teachers

are provided.
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Since the implementation of Public Law 94 -142,: the number of

handicapped students receiving special education

services has increased and the preferred service delivery
9

system has become sainstreaming (Reynolds & Birchl 1903). Teacher

attitude toward mainstreaming is an important. variable related to

successful mainstreaming and has been investigated by numerous

researchers (e.g. Childs, 1981; Larrivee & Cook, 1979; Moore& Fine,

1978; and Schultz, 19R2). In addition, Hannah. and Pliner (1903)s

reviewed the

literature !veining the relationship between certaivteaCher

characteristics and attitudes toward mainstreaming. These studies have

indicated the importance of a Positive teacher attitude toward

mainstreaming.

The emphasis on the mainstreaming froces5 has also expanded the

importance of classroom management. 'leachers continue'tO receive many.

suggestions of appropriate methods for resolving academic and behavioral

difficulties. Many of these techniques have developed from work within

special education classes and from the teacher effettiveness literature

(e.g. Gardino., 1981; Good & Brophy, 1980; Hasaxi & York, 1971:11 and

Leviton & Kiraly, 1979). However, studies relating classroom.managee'ent

and attitude toward mainstreaming are lacking as pointed out by Hannah

and Pliner (1983)..

Therefore, the present study is designed to examine 'the

relationship between elementary level regular claesrooa teachers'

attitudes toward mainstreaming and'their style of classroom management

using a ludel of teaching proposed by Smith, (197Bal.
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Smith (1978a) emphasized the'role of the teacher as a socializing

agent and proposed a model of teaching based on the

L
induckeron-sensitization'paradigi of parental socialization developed by

Aronfreed (1968). A questionnaire which assyses the teacher's style'of

'socialization was developed and validated through glassrodeobservation._

The.research verified two distinct styles of classroom management. The

inductive'style was characterized by. an emphasis on the tkild's role add

responsibility iniobehavioral situations, the else of positive
. .

reinforcement, the ignoring.of inappropriimte behavior .(whenever

possible), and techniquis to facilitatd the development of internal
X

controls for behavior. ThR liensitizing style was distinguished by

little attention to the child's motives or respon1ibiliities in the
0

behavioral 'situation, an eaphasisso4 the punishment of aiobehavior, the
4

ignoring of appropriate behavior, and a.reliance on external control of

behavior (50:th, 1978a, 1978b).

Research with this model Smith, 1978b) has demonstrated that

classroom teachers were more sensitizing in their, response to male

students Ind in resolving aggressive and dependent behaviors. Smith

(1980) confirmed these results and indicated that male teachers were

more sensitizing in respontefto students (especially sales) than female

teachers. In addition, research has demonstrated that pupil personnel
a

workers (e.g. school psychologists,. special education teachers and

regular education teachers pursuing certifikation in special education)

prefer more inductive approaches to classroom management. than regular

education teachers iSmith, 1983; 1984).
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this Study included 75 efementary level. classroom

teachers t15 male, 60 male) in a suburban Minneapolis-St. Paul school

district. The level of teaching experience ranged from 11 years to 34

year4 with a mean pf 19.1 years. AIL Subjects were asked to participate'

voluntarily in the study. Of the eligible teachers from all of the

district's seven elementary schools, 787. of the teachers participated..
!

Procedure

a

- Data for the study were collected during the fall of 1983. Each

participant coepleted the Classroom qanagement Ouestiodhaire (CMQ;

Smith, 1978a; 1978b) and the Attitudes Toward Mainstreaming

Questionnaire (AM; Larriv'ee & took,- 1979/. Both instruments. were

completed in the same tcssien aiid they were presented in. a

counterbalanced order.

The CMQ consists of 36 forced choice items in which the individual

0
chooses 4 strategy to use in resolving a specific "behavioral incident

that is described.' The incidents consist of academic, dependent and

aggressive behaviqrs. The tntervention ptrategiis are based on
A

lEtreed'i.inductiveand sensitiiitg stylis of socialisation.

Test-retest reliability forathe ENO was reported at .85 and the

Kuder-Richardson procedure yielded . internalntarnal cohsistency estimate of

.76. Validation'of the 640 through direct classroom observation of,

groups of teacheri scoring one standard deviation above and below the

mean on the CMQ was acccimplished,by using the Flanders Interact on
4lr
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Analysis Categori4' es aSystee... Statistically significant differences in

teacher'behavior consistent with the fnduction-sensitization model were

revealed aid are discussed,in detail elsewhere 6mith, 1978c).

The ARO a 30 item 'attitude scale using a five point rating

scale, was constructed by the method of summated ratings to examine

the effects of selected )Astitutional-variables on the attitude towed-

ma-instreamirh of the regular classroom teacher. Split half reliability
. _

was reported at .92.
ti

4

Results

A Pearson. product eoment correlation betweenthe style-of classroom

management and attitudes toward mainstreaming was calculated. An

..,'inductive style of classroom management was positively correlated with a

positive attitude towardmainstreaming e.04).

A one-way analysis of variance was performed on the scores oi each .

questionnaire with teacher gender as the independent variable. The

results were not significant for classroom management style as measured
4.0

by the CM° with F(1,74)181.86, E5.00 or attitude toward mainstreaming as
,.

measured by the AT4O'with F(1,74)m0.00, e.92.

Additional 2 x 2 analyses of variance were conducted with scores on

the CHO and ATMQ.as dependent variables and grade levels (K-2, 3-5) and

teachQng experience (11719 years, 20r34 years) as independent variables.

Significant main effects were indicated on the CRO by grade with

F(1,71)44.970 p <.006 and on the ATRO by qr!ide with F(1,71)1E2.41, E(.02

and by teaching experience with F(1,71)=4.20, E(.001. Lower:grade

teachers 002) ditplayed sore positive attitudes toward mainstreaming'
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, and a preference for, a moreinductive style of classroom management than

their up(er;grade $3-5) colleagues. Less experienced teachers were mare .

positmte in their attitudes toward sainstreaming than their more

experienced colleagues.

Discussion

Positive. attitudes toward lainstreasing demonstrated a modest

relationship to the inductive style of classroom managesint. The

questionnaire results suggest that teachers with positive attitudes

toward sainstreasing.are more likely to utilize management techniques

that emphasize reasoning and place responsibility foribehavior on the

individual student. Sutt management techniques have been related to

success in preventing future misbehavior (Aronfreed, 19601 'HafAilitA,

1977). Therefore, it is possible that teachers using these techniques
. /.

, ..1

have fewer behavioral difficulties, and thus, are more amenable for
.

students with-si:ecial needs:

Animportant finding of thepresent study is the lack of gender

\

differences(in classroom management. Previous research witfi the CHO

(Smith, 1978b; 1900;.191;13) had indic4mted distinct gender,dffferences

with gals teachers displaying a more sensitizing or punitive approach to
,

resolving discipline problems as compared to female teachers. As with .

the present study, samples involved elesentary-level teachers. The

present results, therefore, may iisdicate a change has occurred in the

elemeotary school over the past five years with a minimizing of the

difference in 'management style between male and female teachers.

Clearly, additional studies utilizing larger and more national saaglgs

4
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are needed to verify ot reject this hypothesis. In addition, should

be noted that the present sample ,is highlyexperienced,and-that most of

%the teachers have taught. exckusively in the same district.ad with the

.same peer vaap. Therefore, their shared experiences may have resulted

in the development of similar attitudes, beliefs and management

strategies. This situation3 however, this situation is not Uni'quel as
do.

many districts across the nation are experienting similar stability in

teaching staff with an increase in teacher ,homogeneity.
www.

The..present research indicates that teachers of kindergartSn

4,

through second grade studegts ar.e more inductive in classroom management

approach. ThsT may be related,to the smaller class size at this lev'elr

as compared.to the upper elementary level grades. In addition, the

author experiences have been thatas grade level increases, teachers
e

place greater, emphasis on mastering the specified curriculum and less
.o-

emAass on individual differences. These observations appear
"N.

consistent with thespresent results as the inductive approach focuses on

the needs oi individual students to a greater degred-than the

. sensitizing approach.
o.

A more positive attitude toward mainstreaming was evidenced by the
1

k-indergarten through second vade teachers and the less exMienced

teachers. Both findings are consistent with previous studies ie. g.

Larrivee & Cook, 1979; Harasysix & Horne, 1975). A leis structured and

more flexible curriculum at the lower grades may be related to these

results asoWell ad smaller class. size:

The results for the expeience'variable are dot,surprising as newer
4

N

teachers have been exposed.to more training (both preservice and v,

ww
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inserVicel in saingtreaming and exoeptionalities in general. In

addition, these teachers have probably hid exceptional students in their

classes for their entire teaching careers, while sore.. experienced

teachers say have had less training and direct experience in these

areas.

Implications

This study suggests that mainstreaming of exceptional students is

likely to proceed in a smoother manner at lower grade levels and with

newer teathers, as these groups expressed more positive attitudes toward

the mainstreaming process% A basic,assumption, of course, is that
.

attitude,dges indeed,transWe into behavior... Thrs assumption clear ly

needs to be inveitigated in future studies. In addition, the

relationship between maes.treaming attitude and classroom' matragearent

style heeds further investigatiOn. Although Che present, results suggest
*

a modest relationship between these variables, the exact nature of that

relationship is not clear. Future studies are needed to examine.

differences in mainstreaming attitudes and classroom management styles,

of groups of teachers whd are more effectiverand less effective in

fleeting the needs of mainstreamed.students.

Two target groups.for training with regard to mainsti-eaminn mre,
suggested: eleientiry teachers at upper grade levels (grades four

through 'ix) and teachers with considerable teaching experience. The

modest relationship between style of classroom management and attitude

toward-mainstreaming suggests that both components should he included in

the training package.

.10
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'the school psychologiit is in an ideal position to be involved in

such training. Previous research (tarrivee & Cook, 1979) is clear in

shoving that Administrative support and availability of resource

perionnel are important to mainstreaming success. In addition,

appropriate, preparation for mainstreaming individual students is also

eeded (ligler & Muenchowl- 1979). The school psychologist should ,

certainly be :evolved in these preparations and should be available for

both formal and informal consultation with teachers, principals and

parents.

Inservece training is more likely to be effective if it occurs over

A period of time rather than a "one-shot" activity (Harris, 1900). Such

raining should be tailored to the individual needs of the participants,

and perhapsl.focus on a specific case in which mainstreaming is to be

impl.emented for the first time (fc the student or the -particular-
e-1

classroom teacher). If a .learning disabled student is to be

mainstreamed into a fourth grade classroom, a series of inservices could

be prepared on such topics as characterilistics of 4.1) students,
I

preparation of the student and classroom for mainstreaming,:

instructional needs of the student and classroom management approaches.

The school psychologist should then be available for consultation as the

process is actually implemented. Group discussions of any problems

encountered and their solutions would also be appropriate.

The present research has suggested that classroom management style

and mainstreaming attitude are modestly related. Perhaps the most

significant results of the study are the lack of grinder differences in

I1

wig
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both classroom,man,iement and attitudes toward mainstreaming and the

_roles that grade level and elperience play in these areas..
I

I
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Table 1

Mean Scores an the CNO and the ATHO by Teacher Bender

Lj

CHO.

ATM)

Male Female

N=15 N=60

1 .

25,53 27.23

f tom ( 44.19)

19.1.87

( 12.67)

Standard deviation expressed in 1).

/

16

A

102.05

16.72)
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Table 2

Mean Scores on the CMG and MG by tirade level and leaching Experience

.0

Grade Experience. (years)

K-2 3-5 11-19 20-34

N38 N=37 N=56 N=19

CMG 27.58 26.19 27.00 26.58

ATMQ

( 3.82) ( 4.74) ( 4.561 ( 3.75)

10L71 100.27 103.70 97.05

( 11:79) ( 17.86) i 14.36)

. Standard deviation expressed in ().

17

119.39)

4


