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INTRODUCTION
1. 'Purpoao of the Report

Ihis 1s a report on the opinions of administrators and teachers
in the Brisbane North Region towards the implementation of a new
handwriting syllabus. The survey of teacher and gdliniatrator opinion
on which this report is based Was oonducted in July 1984 before the
in-school implementation had begun and before most teachers had seen
the currioculum guidelines for the new program and forms part of a
broader research proj;ot, the Handwriting Iuplementation Project Study
(HIPS). The HIPS project was undertaken on behalf of the Language
Arts Currioculum Committee and the Division of Primary Education in
response to lack of informition regarding the overall prooess of
currioculum implementation and disseaination in Queensland. A report
entitled Preparation for the Dissemination Phase published in August
1984 was the first of » series of reports for this study. This the
second in the series documenting the implementation ot the new
handwriting syllabus, is conoerned with attitudes towards the change
in handwriting in Queensland immediately prior to the introduotion of
the new syllabus in year one. The data therefore provides a base line

for further comparison in subsequent studies of the 8yllabus adaption.
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¢. Organisation of the Report

The report is organised into seven main sections:

A the sample

B general information

c teaching handwriting

D feelings about the importance of handwriting
E feelings about the ourrent syllabus

F the new handwriting syllabus

G conclusions

Each section canvasses issues identifted and oconsidered signifioant
from the data. The responses of teachers and administrators were
gathered and processed separately, but for the purpose of oclarity and
continuity most of the seotions 1listed above contain information

provided by both groups as there was 1little difference in their

responses.,
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SECTION A: SAMPLE

Questionnaires were sent to all teachers at primary schools in
the Brisbane North Region. In all, the opinions of 2161 teachers in

118 primary schools were canvassed.

Over 1000 questionnaires were received. A quota sample was drawn
from the teacher responses to adjust for variation in response rate
from teachers at different classes of school (specifically, teachers
at class two schools appeared to be over represented). As a result
responses from class 1, 2 and 3 eschools were randomly sampled to
provide for a teacher/student ratio at those schools of approximately
1:100. All responses from administrators and teachers at oclass 3 and
4 schools were included (the numbers in this latter oategory being tou

small to warrant adjustment).

Table 1t Respondent by class of school

. Class of School

1 2 3 4 5 TOTAL

Teacher No. | 252 165 70 33 6 526
(%) ] 47.9 ]| 31.4 13.3 6.3 1.1 10,.0

Administrators | No. 45 30 10 12 y 101
(%) | 44.06 29.7 9.9 11.9 4.0 100.0
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SECTION B: GENERAL INFORMATION

Figure 1 indicates when teachers and administrators completed

their initial training.

Figure 1: Teachers and administrators initial

certifiocation by year

80
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An analysis of when teachers and administrators completed their
initial training indicates that the majority (71.3%) of administrators
completcd their initial training prior to 1963. 25.8% of teachers
were trained prior to that date with the majority (43.2%) being
nertified between 1974 and 1984, Table 2 indicates a Dbreakdown of

teachers’ and administrators’ qualifications.
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Table 2t Teachers and administrators qualiricationa

Qualification Teachers § Adminiscrators %
Certificate 25.9 27.2
Dip.Teaching 45.6 1.7
Dip.Bd. 5.9 2.9
B.Ed. 18.1 29.1
B.Ed.St. 4.4 14.6
Masters 0.4 1.0
Other 3.0 13.6

An analysis of the teacher and administrator qualifications indicates
that the Diploma of Teaching (3 years) is most representative of
teachers’ qualifications. Por administrators, the most common
qualiriﬁation is the Bachelor of Education. Nearly three quarters of

the administrators have ocompleted a further qualification since
initial certification.

)
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SECTION C: TEACKING HANDWRITING

1. Practices

Table 3 illustrates the degree ocommon practices are ourrently
used or advocsated in the teaching of handwriting by teachers (T) and

administrators (A).

Table 3: Common ways used to develop handwriting:

all teachers and administrators

BLACKBOARD CORRECT-| COPY WALL CARDS SHEETS
DEMONSTRA- ION IN BOOKS CHARTS
TION BOOKS '

IS EINYEINYEINEEINYE NN
NEVER 1.0 0 ol 0 159.8/33.3/19.5{23.8(60.0 57.1]|30.6[23.8

SELDOM 7.1[13.6| 2.2 4.5/10.6]19.0[22.2/19.0]18.2{23.8{20.6 |23.8

SOMETIMES | 21.6 |13.6 '22.8 22.7/10.0/23.8/28.8{28.6{16.3{19.0(30.8|28.6
I

OFTEN 34.1 |54.5 46.8150.0/14.2{14.3]19.8|28.6| 3.8] 0 [12.5 19.0

ALO™ 36.2 18.2}27.8 22.7| 5.4} 9.5/ 9.7 0 | 1.7[ 0 | 5.6] 4.8

Blackboard demonstration and individual correction in books were
the tws most Cfavoured teaching tactics. The use of copy books was
supported more by administrators than teachers. Teachers however,

strongly advocated practice books for children (see Table lic) along
with administrators.

Table 4 details the usage of specific taotios and aids in the

lower, middle and upper years.

10

()




Table 4;

handwriting skills by year level

Table 4a: Blackboard

LRT® LOWER MIDDLE UPPER
NEVER 0 0 0.2 8
SELDOM 0.2 0 1.6 5.3
SOMETIMES 0.4 3.2 6.9 1.1
OFTEN 0.6 15.2 1.9 6.5
ALOT 1.4 24.8 6.7 3.2
N 13 214 135 133
% 2.6 43.2 27.3 26.9

Table 4b: Demonstration and correction in books

LRT? | LOWER MIDDLE UPPER
NEVER 0 0 0 0.4
SELDOM 0 0.2 0.4 1.6
- SOMETIMES 0.9 4,2 8.9 9.5
OFTEN 0.2 | 21.0 13.3 11.5
ALOT 1.4 | 17.5 5.0 3.8
N 13 213 137 133
$ 2.6 | 42.9 27.6 26.9
* LRT = Local relieving staff

Common ways to develop children’s

495

496
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Copy Books

LRT#®

NEVER
SELDOM
SOMETIMES
OFTEN

ALOT

N
9

1.9
0.2

0

0

12
2.5

Table U4d:

Wall Charts

LRT®

MIDDLE

NEVER
SELDOM
SOMETIMES
OFTEN

ALOT

N
%

0.6
0.6
0.8
0.2

0.4

13
2.7

4.9
6.6
8.4
4,7
2.7

133
27.4
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Table lde: Cards
LRT® LOWER MIDDLE UPPER
NEVER 1.7 18.2 17.8 2.4
SELDOM 0.2 10.0 5.2 2.7
SOMETIMES 0.4 10.5 3.3 2.1
OFTEN 0.2 ¢.9 d. 4 o2
ALOT 0.2 1.0 0.4 0
¥ 13 204 130 131
% 2.7 42.7 27.2 27.4
Table Uf: Dupliocated Sheets
LRT® LOWER MIDDLE UPPER
NEVER 0.8 7.5 9.8 12.5
SELDOM 0 T.7 7.1 5.8
SOMETIMES 0.8 15.8 6.9 7.3
OFTEN 0.8 8.5 2.’ | 1.0
ALOT 0.2 4,2 0.8 0.4
N 13 210 128 27
% 2.7 43.7 26.6 5.6

employed:

2. Criteria for evaluating writing

PAOE 12

478

481

Teachers and administrators responses differud very little except

that teachers were more specific.

For both groups, neatness and

legibility appears to be the most important oriteria.

The following are representative of the range of oriteria

13

slope (oonsistency of), size, shape of letters, space,
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apacing of words and formation of individual letters. Some teachers

alao sSuggested that penoil grip, legibilitity at speed and posture

weira important.

3. Effectiveness in teaching ourrent syllsbus at July 1984

Table 53 Teacher eftectiveness in teacliing zurrent syllabus

TEACHERS [ ADMIN.
VERY EFFECTIVE 8.3 4.0
QUITE EFFECTIVE 52.3 51.0
SOMEWHAT EPFECTIVE 32.7 44,0
A LITTL& EFFECTIVE 5.7 0
NOT AT ALL EFFECTIVE 1.0 1.0

A relatively low number of respondents see the ourrent teeching of
handwriting to be very effective with a higher percentage (40 per
gent) seeing it as being marginally so. Administrators rate it
slightly lower than the te ‘hers do. It should be noted that the

ourrent syllabus refers to the 1974 edition and is soon to be

superseded.
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SECTION D: THE IMPORTANCE OF HANDWRITING

Table 6 illustrates gross time allocaticns by teachers and
Administrators to formal and inuireot wethods of teaching handwriting,
as presented by respondents in July 1984. The method. ware defined in

the questionnaire as follows:

Formal teaching desoribes handwriting lessons taken with the

whole oclass, small group or individuals aimed specifically

to improve the children’s handwriting.

indirect teaching describes supervising, ocorrs:ting and

remediating children’s handwriting in the general rourse of
the day and within some other activity or 1lesson (e.g.

social stucies, mathematics).

Table 61 Time spent all teachers and administrators

Formal Indirect
Time Per Week T A T A
None 13.4 19.0 0.8 0
30 mins or less 38.1 47.6 37.1 | 40.9
30 - 60 mins 31.5 28.6 31.7 | 31.8
60 - 90 mins 12.4 4.8 13.3 | 22.7
90+ mins b6 - 17.1 4.5

Some 13 per cent of teachers and 19 per geat of administrators
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reported that no time was spent on formal teaching. Teachers
allocated more time for direct instruction than administrators.
Approximately a quarter of both groups saw indirect instruction

occupying 60 or more minutes e sh week.

Table 7: Time spent by years

NONE | LESS 30 | 30-60 60-90 90+
FOR | IND | FOR | IND | POR| IND| POR| IND| POR| IND
#LHT 0.610.2]0.6(1.4;1.2{ 0.2| 0.2[ 0.6] 0 | 0.2] 13
2.
LOWER 0 | 0 |8.61.408.0014.1{11.6] 7.6/ 4.6 8.8] 214
42.9
MIDDLE | 3.4 0 [14.8 0.4} 8.8] 9.0{ 0.4] 3.6] o | 4.2] 137
- 21.5
UPPER | 9.% | 0.6 14,0 [13.9| 3.4{ 7.4 0.2] 1.4| o | 3.8] 135
27.1
N 67 b1130|185] 157| 158 62| 66; 23| 85| 498
3 13.4 1 0.8]38.1/37.131.1{31.7{12.4]/13.3] 4.6]17.1

SLRT - Looal relieving teashers

Table 7 shows the allocation of time to teaching formally and

indirectly by year. The year dimension is grouped 4into 1local
relieving teachers (LRT), lower, middle and upper. It is interesting

to note that lower school teachers (years 1 to 3) teach handwriting
formally from 30-60 minutes a week (18.0) which is significantly
higher than upper school teachers (years 5-7). Some 10 per cent of
teachers in the upper school stated that they never teach handwriting

forrally. Generalily time spent on indirect teaching is lower also in

the upper grades.




Ingert Table 8 here

There was almost unsnimous agreement amongst the respondents on
the 1importance of handwriting with nearly thrae-quarters assigning it
a high or extremely high rating. Those ranking it extremely high felt

that moat other teachers valued good handwriting performance lower

than they did.

There was oconsiderable agreement across the responses from
members of the administrative teams. Teachers see Assistant Junior
Principals placing greater emphasis on handwriting than the other

‘administrators which 4s to be expected from the data on time

allocations (Table 7).

Both teachers and administrators felt that children place less

importance on handwriting than they do.

The perceptions held by teachers and administrators of the
inspector’s attitude to handwriting closely agree, but principal and
deputy administrator responses indicate that they see themselves
attaching greater importance to handwriting than inspectors do. The
perceived rating for the inspectorate virtually mirrors the teachers’

own rankings in the first column of Table 8.

Parents are sesn by teachers to place a lower emphasis on

hai dwriting than they do themselves but administrators feel that
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1ntn place a higher importance on handwriting than accorded to them

by the tecachers.

Table 9: Emphasis given to the quallty of
handvriting in various subject areas by
teachers and adainistrators

Mathematios|Written Science |Social Health |Spelling
Expression Studies

T A T A T A T A T | A T A

EX HIGH | 15,3 | 16.8] 16.1]19.8]10.1}11.0{11.5{11.1] 7.7 9.0}18.5{19.0
HIGH 47.3151.5| 47.3{62.4{47.8]46.0|54.2|55.6;42.3|40.0{54.6/59.0
MEDIUM 32.6 | 26.T7| 28.4|16.8/39.4|42.0]32.6(32.3|43.T|44.0]24.7}21.0

LOW 4.6 5.0 7.6f 1.0] 2.5/ 1.0 1.6] 1.0 5.5 4.0} 2.2] 1.0

NOT IMP. 0.2 O 0.6/ 0 0.2} 0 0.2{ 0 0.8] 3.0{ O 0

Greatevlimportanoe is assigned to handwriting in the ‘skills’,
mathematics, written expression and spelling, than in science, social
studies and health. Within the three ‘non-skills’ subjects the
respondents assigned least importance to handwriting in health
education. Whether the responses indicate a ranking of actual
subjects or that the quality of soript is less important in health,

science and social studies would require further 1investigation to

arnswer.

-8
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SECTION E: FEELINGS ABOUT THE CURRENT SYLLABUS#

Table 10: Feelings about the current handwriting syllabus

T A

\a) The print style ir YES| 85.1 82.7
relatively easy for

children to master NO| 14.6 17.3

(b) The oursive writing style YES| 44.5 36.7
is relatively easy for
children to master NO| 55,5 63.3

(6) The current cursive style | YES| 33.9 24,5
helps children to write
legibly at speed NO| 66.1 75.5

A significant majority of the respondents repcrted that the -
current print style was easily mastered by children. They were less
enthusiastic about the cursive both in respect to ease of mastery and
aiding legibility at speed. Administrators were mors ocritical than

the teachers about the suitability of the current cursive soript.

*  This refers to the 1974 syllabus currently used 1in Queensland

scneols, but soon to be superseded.
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Tab': 113 Usefulness of the Components of the Current Guidelines®
LLGIBIL~|SPEED|SELF |MEANING- | POSTURE LEFT |RELAXA4 PRE3 OF | LESSON
ITY EVAL- |FUL AC- HAND- |TION SYLLABUS | PLANS
UATION|TIVITIES EDNESS IN STAGES
EX.
USEFUL 6.8 34 6.6 8.0 4.6 8.2 6.7 9.6 8.2
QUITE
USEFUL 36040 4.5 [31.2 30.5 49.0 31.3 | 31.1 38.7 35.8
SOME
USE U7.5 49,9 |43.0 44,7 31.8 4u.5 | 45.7 39.3 39.9
NOT MUCH
USE 8.3 19.0 | 16.4 4.3 4.0 12.5 | 13.3 10.9 4.0
NO USE 1.4 3,2 | 2.8 2.6 0.4 3.5 3.2 1.5 2.2
|

Respondents reported that the notes

those on speed writing the least.

%

1974 Syllabus

on posture were the most useful,




PAGE 20

SECTION F3 THE NEW HANDWRITING SYLLABUS

Both teachers and administrators ranged in their opinions about

the changes to the syllabus, but it was clear from the respcnses that

both groups viewed the new syllabus and script favourably. It should
t. stressed that at the time of the survey the principal source of
knowledge was limited to the Department’s publication ‘What’s New in
the Teachiﬁg of Handwriting’. The positive climate is exemplified,
with comments like “it’s a good idea’, ‘it’s worth a try’ and ‘it’s
about  time”. Teachers concern for their students and with
practicality was evident in comments sucn as "the new soript would
make the transition from print to cursive much easier," and the ™new

script simplifies the formation of letters".

Teachers were favourable to the olaim that the new soript
promoted writing legibly at speed. One teacher’s statement

encapsulates a major strength of the new soript in the eyes of

teachers and administrators.

If the style is easier for children to grasp, and enables

them to maintain a good standard of neatness and legibility

at speed, the change will be good.
A number of upper school teachers also applauded the change on the
grounds that "the majority of year 7 students seem to prefer to print
rather than write, if they can do this at speed, then 1let’s do it."
The development of a more uniform soript throughout Australia was

another reason for a favourable reaction.
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While most teachers and administrators were favourably diap§aed
toward the new script, there was some resistance from a number of
respondents. Firstly, the change was seen as unnecessary, with
preference being for the current style. Whether this was in terms of
aesthetics or pedagogy was not artisulated. Sec.ndly, as one
respondent expressed it this was "just arother example of change for
the sake of change". Finally, another explained "probably because of

my age, 1 can see no reason for the change."

Un the whole then most teachers were supportive of the charge,
but some were adamant that they be given more information and
inservice, before they were expeoted to teach it. Indeed, a number of
teachers maintained that they had little information and that "they
would need to know more about the changes before the program 1is
.mpiemented at their level™. It should be stressed that attempts were
made to meet these needs. The effectiveness of those attempts will be

the subject of later reports.

The problems perceived by teachers and administrators toward a
different handwriting style appear to be of two orders. Firstly,
individual problems experienced by teachers themselves and secondly,

rrganisational problems which relate to the whole school.
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1. Individual Problsas

Feeling confident and competent in using a new script seems to be

& common concern articulated by both teachers and administrators.

Comments like the following are represertative,

"It will be hard not to revert back to the old style"
"I have not learned the new handwriting style myself. At
present 1 teach the style that I was taught and I think it

wlll be hard to change totally to the new Style and be/fenl
Jus* 4s capable."

"Hemembering to use the new style when writing én the
blackboard"
While many teachers envisaged having no problems with the change,
there was a feeling of ambivalence with a number of teachers
suggesting that the new soript represented "extra work in an already
orowded syllabus." In terms of their practice, a number of teachers

felt that they would "have to develop commitment and knowledge to.

support the change."
The following comment epltomises the view of most teachers.

"Formal lessons 0.K. Everyday use will require a huge
amount of effort on my part."

¢« Organisational level

Organisational problems related to the whole school, In

particular, a number of teachers and administrators working in

n‘\

- | 23
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multirle age grouping expressed concern that "teachers wiil need to
teach both s{vlies for years 1 and 2". Changes to staffing was seen as
a possible problem with teachers joining the staff during the year who
are unfamiliar with the soript and are required, to teach lower
grades. A’s0 the oonooré was expressed that local district relievers
not conversant with the new soript would take classes and coreate some
confusion for the pupils. Finally, it was felt by some that "parents

could become gonfused with varying grades using different styles."

The general sentiment expressed by both teachers and
administrators was that there would be no problem as lpng as
sufficicnt assistance was given to teachers. Most significantly,
teacher inservice programs were seen as being essential to the
successful take up of the new handwriting syllabus. Other activities
suggested include staff meetings, activities with both teachers and

parents and finally ‘dry-run’ activities with classes.

Table 12¢ Publications read abou: the new syllabus

NO YES
i(a) Teaching of Handwriting: A Handbook 65.2 34.8
(b) Wnat’s New in the Teaching of Handwriting 48.3 51.7
(¢) Artinles in the Courier Mail 52.5 47.5
(d) Othor 91.4 8.6

Half the respondents had read the departmental publication

‘hat’s New 4n the Teaching of Handwriting’ and the Courier Mail
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articles. The response to ‘What’s New in the Teaching of Handwriting’
is somewhat disappoincing given its purpose, to acquaint teachers with
the proposed changes, its distribution to schools and the attention
given to making it attractive and readable. A third of the
respondents reported having read the handbook but at the time of the
survey 1its distribution had been limited only to administrators and
teachers attending seminars on the handwriting syllabus.

(Proportionally, this was a very small number).

3. Guidelines

Respondents were askeéd to state what they wanted to be inoluded
in the guidelines to be published with the new syllabus. While the
suggestions were broad, it is possible to categorise them into three

areas: overviews, content (i.e. practical information) and

evaluation,

(a) Overviews

Both teachers and administragors were concerned that information
be included regarding "the philosophy of and reasons for the change",
A broad overview or yearly plan which presented the developmental
stages children pass through was also favoured. A number of teachers
felt it was essential that they be provided with olear and general
expectations for each year 1level plus information concerning "year

level requirements in progressing from alphabct to cursive."

‘s

25




(b) Content

Teachers stated that the guidelines should include information

concerning:

posturc
- pencil grip
- left handedness
chcice of implements
pre writing exercises
letter sequence - which letters to attempt first
sequence of letter strokes
letter formation
- sample learning experiences for each year level
- ideas for method of introduction and follow up
joining techniques
activities to develop fluency
related letters
size, shape, slope
specific changes to individual letters

special activities (exercises that assist in the development

of new letter shapes)

specific problems previously encountered and ways to over come
them
which letters to attempt first and the Jjoins in cursive

writing
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Téachers also indioated that examples of lesson plans for each stage

would be useful, as would "ideal passages against whisoh students’ work

oould be compa:ed”.

While most teachers indicated that tie guidelines should be
specific, a number of them suggested that tiis aurrent syllabus was
adequate, or that "the new guide should not be as ext.ensiie¢, providing

enough information as the leas* oxrerienced teacher finds necessary®,

(c¢) Evaluation

Evaluation was another area where tea:Yers requested detaiied
guidelines. They required information concerning oriteria which ub&ld
be used to evaluate students’ writing for each stage and ideas on
evaluation as in the old syllabus. Also they wanted ways to judge fhe

development of individual writing styles and their development.
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4. Resources seen to be necessary

This section presents the material and human resources which

should be available to teachers.

(a) Material Resources

Table 13: Teachers perceptions of material resources which
might assist with the planning (PL) and teaching (TEA)
of handwritinn

Material Resources

Syllabus Examples Tapes Practice Demo
Quidelines Books Lessons

PL | TEA PL | TEA | PL | TEA| PL | TEA PL | TEA

HELRS A LOT| 41.6(34.1 | 44.7]29.9 |27.2(31.0] 44.5|58.6 [31.2 | 39.9

HELPS 50.651.6 | 38.0 uu.4 |51.7{47.4| 37.9/31.8 |47.0 |u6.6
NEITHER

HELPS NOR

HINDERS 7.2{12.7 | 0.2]/29.9 | 20.3]20.6] 16.4{ 8.0 [20.4 | 12.3
HINDERS 0.6/ 1.0 | o.4] 0.4 0.6/ 0.6] 1.0l 1.0 1.0] 1.0

HINDERS A
LOT C.2| 0.6 0.2 0.4 | 0.2| 0.4/ 0.2] 0.6 | 0.4 0.2

Practice books for children, examples of teachers programs and
syllabus guidelines ire nominated as ways with the most potential for
assisting with planning. Practice books and demonstration lessons are

J#wured by the respondents to help with teaching.
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(b) Human Resources
Insert Table 14 here

In respect to planning respondents nominated resources external
to the school as the most helpful. One day inservice courses (56.5
per cent) and advisory teachers (30.5 per cent) are nominated as the
.most helpful more often than any single member of the adminiatrative
team. This may be due in part to respondents splitting their
responses to the administrative team in ocontrast to the single
response to ‘inservice course’ and ‘advisory teacher’. Alternatively,
it might 4indicate that a significant number of teachers do not view
school administrators as a source of great help in respect to the

planning and teaching of handwriting.

However the positive responses are interpreted in respect to
school administrators, the neutral (neither helps nor hinders) and the
negative responses warrant attention. Some 40 to 50 per ocent of

teachers indicated that the members of the administrative tean
exercise either no or a negative effect on the planning and teaching

of handwriting 4in their olassrooms which 4is contrary to the

self-perceptions reported by the administrators (Table 16).
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Table 15t Administrators perceptions of material resources which
might assist teachers with their planning and
teacl.ing of handwrii g

Material Resources

Syllabus Examples Tapes Practice |Demo
Guidelines Books Lessons
PL | TEA| PL | TBA| PL | TBA| PL | TEA[ PL | TEA

HELPS A LOT| 72.3 | 52.0| 52.9|46.5 | 37.4 |4l4.4] 50.5|70.0| 28.1 [45.4
HELPS 25.7 | 40.8 | 42.9(37.4 | 47.5[48.5| 34.726.0] 53.1 (9.5
NEITHER
HELPS NOR
HINDERS 1.0] 6.1| 3.9] 5.2} 14.1| 9.1| 13.9| 3.7| 18.8] 3.1
HINDERS 100 100 1.0 1.0 100 100 1.0 1.7 0 100
HINDERS
A LOT 0 0 0 0 0 0 0 0 oo

The administrators attribute a higher value to syllabus
guidelines and progran examples as sources of assistance for teachers
than the teachers do themselves, and also to practice books in
teaching. However, d4iffereinces btelween twacviiers and administrators
are more significant in respect to the respective perceived value of

the various human resources than in respect to the materiai resources.

Table 16 hore
Whereas administrators perceived themselves as major sources of
assistance to their teachers, the teachers assign them a far lower
status. The advisory teacher services are seen to be of greater help

by administrators than by teachers. While both groups of respondents
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agree on the contribution of inservice courses to both planning and
teaching. The differences between the perceptions of the two groups

warrants further investigation in order to establish causes and

effects of such divergencies.




2.

3.

(a)

(b)

(o)

(d)
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SECTION G: CONCLUSIONS

The Current Teaching of Handwriting®

Teacher demonstration on the blackboard and in books is the
commonest method used.

Both the amount of time snant. on formal ‘and indircect
teaching of handwriting decreases significantly in the
middle and upper school.

Children’s practice books are strongly supported by the
respondents for both the planning and teaching phases.
Evaluation is based on product and process criteria - size,
shape, spacing (words and letters), posture, pencil grip,

letter forming.

Importance

(a)

(b)

(e)

(d)

Thers is nearly unanimous agreement on the importance of
children learning to write legibly.

The imporvance attached to handwriting is uneven across
subjects.

Adminiatrgtive team member responses were in close agreement
on most issues.

Teachers feel that both children and parents place less

importance on writing than they do.

Current Syllabust

(a)

A majority of respondents agreed that:

1974 Syllabus

32




(b)

PAGE 32

(1) the ourrent print style was easily mastered Dby
children.

(11) the current cursive style was neither easily mastered
nor facilitated legibility at speed.

All of the usections in the notes were useful with ‘posture’

the most useful and ‘speed’ the least.

Peroceptions of the New Syllabus

(a)

(b)

(¢)

(d)

(e)

(£)

Reactions to changing the syllabus range from full accord,
to reserved Jjudgement, to resigned acceptance.

The majority of respondents were favourably disposed to the
new syllabus.

There is some lack of confidence amongst teachers about
mastering the script sufficiently to use it regularly in
class work.

Organisational problems projected include: multiple-age
classes, working on the ‘old” and ‘new’ soripts
concurrently, ocontusion amongst parents, teacners on
transfer and local relief not being familiar with the
script.

Guidelines should include rationale, ocontent overview,
criteria to guide expectation setting, information on and
examples of correct letter formation, shape, posture, etc.,
sample lessons and evaluation.

The provision of effective inservice education is held to be

esential by administrators and teachers.



(8)

(h)

(1)

3
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Inservice education should include short oourses, advisory
visits and in school support.

Inservice education thrcugh materials should inoclude
guidelines and practice books.

Teachers and administrators hold significantly different
views on the value of the in-school assistance given by
principals, deputies and assistant principals.

Parents are seen both by teachers and administrators as
‘hinderers’ rather than as ‘helpers’ and further study needs

to be undertaken to clarify this perception.

34
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'z Table 8; Importance of handwriting as perceived by
teachers and administrators

Most Other Assn Jun Assn Sen

Self Teachers Principal Deputy |[Principal | Principal | Children Inspectors | Children

T A T A T A T A T [ T A I 7 A T A T A
EX HIGH 17.6 | - 6.5| 4.1 25.3{ 30.4| 25.6| 28.6} 29.1} - 20.6 [42.1| 2.4| 1.0| 18.0) 19.8{ 10.0] 16.8

E b +

HIGH 54,7 | - 50.0| 55.7| 52.0} 58.2| 50.4| 51.8] 55.6} - 44.1 |42.1] 26.7] 25.0| 54.6| 52,1 43.5]| 51.5
MED 26.6 | - 41.8| 40.2} 20,9] 10.8| 20.9| 19.6]| 12.6} - 32.4 |15.8] 59.2] £9.0| 23.4] 22.9} 41.0} 26.7

Low 1.2 | - 1.3] O 1.7 O 1.9{ O a1 - 2.9 |0 11.2] 15.0f 3.6] 5.2 4.9] O

|
Nor .2 - 02 o 02 0 08 0 o - 0 o 04 0 02 0 04 0

¥yt NI
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Table 14: Teachars' perceptions of human resources which
might assist with the planning and teaching
of handwriting
Human Resources
Deputy Ass. Sen. | Ass. Jun. - Advisory
Principal | Principal | Principal | Principal | Parents Inspectors | Teachers Inservice
PL | TEA PL | TEA PL TEA PL | TEA PL TEA PL TEA PL | TEA PL | TEA
HELPS A
LOT 11.3 0 11.2( 12.9]| 10.7 8.1 14.9 8.1 4.9 4.9 5.9 5.2 30.5] 10.5|56.5] 53.6
HELPS 28.5 41.11] 44.1| 42.2] 44.91 41.9| 45.41 41.9| 10.2| 12.8{ 35.5{ 32.1} 50.5] 43.1(31.1{ 31.5
NEITHER
HELPS NOR , :
HINDERS [35.8{ 42.6| 39.5| 38.2| 38.3| 42.9] 34.9 42.9| 57.4| 50.1| 50.6 | 53.5}{ 17.0| 40.2| 9.8 12.2
HINDERS 2.9 5.1 3.3 4.4 3.1 4.5 2.8 4.5 17.7] 20.9 3.6 3.6 1.2 4.4 1.4 1.2
HINDERS
A LOT 1.5 2.1 l1l.8| 2.4 3.1] 2.5| 2.0} 2.5| 9.8|11.3| 4.4| 5.7 .81 1.,9| 1.2 1.4

I

SE IN4




Table

163

which might assist teachers with the
planning and teaching of handwriting

Human Resources

Administrators’ perceptions of human resources

Deputy Ass. Sen. |Ass. Jun. Advisory

Principal | Principal | Principal |?rincipal | Parents Inspectors | Teachers Inservice

PL |TEA PL |TEA PL | TEA | PL TEA PL TEA PL TEA PL TEA PL TEA
HELPS A
Lot 25.5 |19.4| 23.4 |16.9| 23.9{ 20.0 }31.4} 22.9| 2.1{ 5.1{ 12,2 13.0{ 45.0| 37.3| 63.6{ 56.0
HELPS 63.8 |64.3{ 63.5 |64.9| 65.7] 61.4 |31.4| 61.4] 17.9¢ 21.4]| 57.1| 52.0| 49.0| £2.9| 32.3{ 36.0
NEITHER
HELPS NOR
HINDERS 8.5 {13.3] 9.5 [15.6; 9.0} 17.1 | 7.1} 15.7| 58.9| 51.0| 24.5| 29.0| 6.0} 8.8] 3.0{ 7.0
HINDERS 2.1 | 3.1} 2.7} 2.6y 1.5 1.4 | O 0 14.7]| 14.3} 6.1{ 5.0 O 1.0{ 1.0| 1.0
HINDERS
A 1LOT 0 0 0 0 0 0 0 0 6.3] 8.2 O 1.0f O 0 0 0

40
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TEACHERS' QUESTIONNAIKE I

SECTION A: GENERAL INFORMATION

E 1. Year in which you completed your initial training. 19

2. Location of initial training institution.
(Please circle the

appropriate numeral) Queensland o1
Other Australfan State 2
Overseas 3

3. Highest qualification held in education.
(Please cirele the ¢
appropriate numeral) Teacher's iCertificate

Diploma of Teaching
Diploma in Education
Bachelor ~f Educat.ion
Bachelor of Ed. Stds.
Mastexs

Other (please specify)

R N & W N =

L L] L L] L L] L L] L L] L - L L

4. Number of yesars you have been teaching in your present school.
(Please circle the

appropriate numeral) Legss than 1 year 1
1l to 2 years 2
‘3 to 4 years 3
& oy more vears 4

5. Please indicate with a cross the grade or grades that you have
taught full-time each year since 1980. If you taught more than
one grade in a year (¢g. multiple or composite grades) cross a
box for each grade taught. If you were on relieving staff please
tick the column hecaded RT.

Grade Taught
|

Year Pre- f i -3 4 5 6 7 RT
==g§2éh==£:===x:=====%= —-—-:ﬂh====Jr=====%====£
1980
1981
1982
3 1983
N 1984

41




SECTL{UN B: TEACHING HANDWRITING

This section seeks information about how you teach handwriting formally
and/or indirectly.

Formal teaching desoribes handwriting lessons taken with the whole class,
smail groups or individuale aimed specifiocally to tmprove the ohildren's
handuriting.

Indireot teaching describes supervising, correcting and remediating
children’s handuriting in the general course of the day and within some
other astivity or lesson (e.g. social studies, mathematics).

6. Approximately how much time each week do you spend on the formal
teaching of handwriting? ‘
(Please circle the ¢

appropriate numeral) None

30 mins or less
Between 30 and 60 mins
Between 60 and 90 m%ps

N & W N -

90 plus mins .

7. Approximately how much time each week do you spei.d on
the indirect teaching of handwriting?
(Please circle the
appropriate numeral) None

30 mins or less
31 to 60 mins
60 to 90 mins
90 plus mins

0N & W N =

8. lListed below are soma r~rmmon vaye ussd 4o dsvelop chilldien's
handwriting skills. How often do you use each of the following?

The scale is S = a lot
4 = often
3 = gsometimes
2 = geldom
1l = never
(Please write in the
appropriate numeral) a) demonstraticn on the

blackboard [ 1

b) demonstration and
correction in

children's books [ 1

c) copy books [ 1

d) wall charts [ ]

' e) cards { ]
f) duplicated sheets ( ]

g) other (please specify)........

9. Please list the criteria that you use when you evaluate
children's handwriting in your class (e.g. size, slope, neatness),

q !

- A 42~




" ! LB
SECTION Qi THE IMPORTANCH OF HANDWRITING ‘
» L L

10. From your viewpoint gauge the importance given to handwriting
by the following people in your school.

The scale i3 extremely high importance

high importance
medium importance

low importance

no importance .

Self

-0 Wwawm
[ I I B A

(
Most other teachers at my school (

(Please write in the  Frincipal (
appropriate n&metal) Deputy Principali(if applicable) (
Assistant Principal Junior (if applicable) (
Assistant Principal Senior (if applicable) (
Children ' [
Inspectorts) (
(

Parents

11. The emphasis given to the quality of handwriting by teachers may
vary from subject to subject. Please indicate the importance
you give to handwriting when teaching each of the following.

Use the same scale as in question 10 (5 = extremely high importance,
1l = no importance).
(Please write in the

appropriate numeral) . Mathematics
Written expression
Science |
Social Studies
Health
Spelling

" — — [ onn ] ”~ —
A [~ ) [ ] [~ ) [~ ) [ ]
-

SECTION D: YOUR FEELINGS ABOUT THE CURRENT HANDWRITING SYLLABUS

12. Please indicate.your response to each of the following statements
about the style of printing and cursive writing laid down in the
current handwriting syllabus by ticking YES or NO.

(a) The print style is relatively easy for
children to master. YES NO

(b) The cutgive writing style is relatively easy
for children to master. YES NO

(c) The current cursive style helps children '
to write legibly at speed. YES NO




13, 1In teaching handwriting how useful are the following components of the
current handwriting syllabus,

The scale is 5 = extremely useful
4 = quite useful
some use
not much use
no use at all
Notes about legibility
spaed

- N W
N

(Please write in the appropriate

(

(

numecal) . self evaluation [

meaningful activities {

posture (

left handedness [

relaxation {

Presentation of the syllabus in (

stages

Lesson plans for guided writing [

lessons

14.a)How effective do you think you are at teaching the current handwriting
syllabus? Please circle one:
very effactive

quite effective
somevhat effective

a little effective
not at all effective

w & W N

D) Please expiain hviafly the vearane fay vour shaice,

SECTION E: THE NEW HANDWRITING SYLLABUS

The Department of Education, Queensland jis introducing a new handwriting
syllabus into schools starting in 1985 with year 1 children.

15. rlease indicate the publications you have read about the new
syllabus,

Teaching of Handwriting: A Handbook

What'a New in the Teaching of Handwriting

Articles in the Courier Mail .

Other (please 8pEALfY) +.vvvirtrseiestieisacsisnsnsnsnsnss

b 44
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16. How do you feel about the changes to the handwriting syllabus to be
introduced from 1985?

17. what problems do you see yourself having in teaching a different
handwriting style?

18. Listed below are some factors which might assist you with the planning and
teaching of handwriting. .
With respect to each please indicate to what Aeqree esch may help o hider
you,
Please work down each column, that is, respond to how these factors might
influence your planning, and then how they might influence your teaching

of writing,
Please complete both columns.
The scale is 5 = helps a lot
4 = helps
3 = neither helps nor hinders
2 = hinders
Planning Teaching
1 = hinders a lot Handwriting Handwriting
(a) Syllabus guidelines [ ] [
(b) Examples of teacher'swritten programs { ] [ ]
(c) video tapes on style and method of { ] [ ]
handwriting

(d) practice books for children
(e) Demonstrution lessons
(f) Assistance from advisory teachers

(9) principal

(h) deputy principal

(1) assistant principal junior
(3) assistant principal senior

(k) One day inservice course on the new syllabus
(1) Parents

(m) Inspectors

N e ey ey Y ey ey P paey
»
et bl et Gt bt b et fnd Sl

g
N Y ey Y gy PN P ey paey

H‘HHHHI—HHHH

Thank you for completing BOTH COLUMMS. 45




19. In a new handwriting syllabus what particular guidelines do you think
should be involved?

20. Please make any other comments which you think will be helpful in
introducing the new handwriting syllabus.

21. For data processing purposes we need the class of your present school.

My prxesent school is a Class 1
Class 2
(Please circle the Class 3
appropriate numeral) Class 4
Class 5

THANK YOU FOR YOUR CO-OPERATION




SCHOOL ADMINISTRATORS' QUESTIONNAIRE I

SECTION A:; GENERAL INFORMATION

1. Year in which you completed your initial training. 19

2, Gender female male

3. Location of initial training institution.
(Please circle the appropriate numeral) Queensland 1
Other Australian State 2

Overseas 3
4. Highest qualification held in education.
(Please circle the appropriate numeral) Teacher's Certificate 1
Diploma of Teaching 2
Diploma in Education 3
Bachelor of Education 4
Bachelor of Ed. Std. 5
Masters -6
Other (please specify)
5. Substantive position,
(Please circle the'approptiate numeral) | Principal N 1
Deputy | 2

Assistant Depnty (Tnuninv) 2
Assistant Deputy (Senior) 4
Other (please specify)

6. Number of years you have held this position in the Department of Education.
(Please circle the appropriate numeral) 1 year or less 1
2 to 5 years 2
6 to 10 years k)
4

11 years or more

7. Number of years you have held this position at your present school.
(Please circle the appropriate numeral) Less than 1 year 1
1l to 2 years 2
3 to 4 years 3
4

5 or more years




8, Class of school,

(Please circle the appropriate numeral) Class
Class
Class
Class

N & W N -

Class
9. Number of full-time classroom teachers on staff.

10. Number of children enrolled at the first Friday of this month.

SECTION B

This section applies only to administrators who are also teaching full-time
(or nearly full-time).

11, Please indicate with a cross the grade or grades that you have taught
full-time each year since 1980. If you taught more thar one grade in
a year (eg. multiple or composite grades) cross a box for each grade taught.
If you were on relieving staff please tick the column headed RT.

Grade Taught

Pre-~ :
Year School 1l 2 4,? 4 5 6 7 RT

1980

1981

1982

19R%

1984

12. Formal teaching describes handwriting lessons taken with the whole class,
small groups or individuals aimed epecifically to improve the children's
handwriting.

Indireat teaching desoribes supervising, correcting and remediating
children’s handwriting in the general course of the day and within some
other activity or lesson (e.g. sooial asiudies, mathematics).

Approximately how much time each week do you spend on the formal
teaching of handwriting?

(Please circle the

appropriate numeral) None

30 mins or less
Between 30 and 60 mins

Between 60 and 90 mins

[C I - S

90 plus mins

48



13. Approximately how much'tim. each week do you spend on the indirect
teaching of handwriting?

(Please circle the

appropriate numeral)

None

30 mins or less
31 to 60 mins
60 to 90 mins
90 plus mins

14. Listed below are some common ways used to develop children's
How often do you use each of the following?

handwriting skills,

The scale is 5
4
3
2

) §

(Please write in the
appropriate numeral)

a lot
often
sometimes
seldom
never

a)

b)

c)
d)
e)
f)
9)

demonstration on the
blackboard

demonstration and
correction in
children's books

copy books

wall charts

cards

duplicated sheets
other (please specify)

[ B S PV N

—td aad ad and el el

15, Please list the criteria that you use when you evaluate children's
handwriting in your class (e.g. size, slope, neatness).

49
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SECTION C: THE IMPORTANCE OF HANDWRITING

16, From your viewpoint gauge the importance given to handwriting by the
following people in your school.

The scale is 5 = extremely high importance

4 = high importance

3 = medium importance

2 = Jow importance

1l = no importance
Principal ( ]
Deputy Principal
(if applicable) rl
Assistant Principal
(if appl!cable) [ ]
Most teachers at
ny school ( ]
Children [ ]
Inspector(s) [ ]
Parents [ 1

17. The emphasis given to the quality of handwriting may vary from
subject to subject. Please indicate the importance you give
to handwriting in each of the following subjects. Use the
same scale as in question 16 (5 = extremely hi~h importance,

1 = no importance).
(Please write in the
appropriate num#ral) Mathematics

Written expression
Science

Social Studies
Health

Spelling

—d bl gl weed bl Sl

SECTION D: YOUR FEELINGS ABOUT THE CURRENT HANDWRITING SYLLABUS

18. pPlease indicate your response to each of the following statements about
the style of printing and cursive writing laid down in the current
handwriting syllabus by ticking YES or NO.

(a) The print style is relatively easy for
children to master. YES NO

(b) The cursive writing style is relatively easy
for children to master. . YES NO

(c) The current cursive style helps children

to write legibly at speed. Pooid] NO
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19, In teaching handwriting how useful for teachers are the following components
of the current handwriting syllabus?
The scale is 5 = extremely useful
4 = quite useful
3 = gome use
2 = not much use
1 = no use at all

(a) Motes about legibility (O
speed [ ]
(Please write in the self evaluation {1
appropriate numeral) meaningful activities [ ]
posture [ ]
left handedness [ 1
relsxation [ 1
(b) Presentation of the syllabus in (.
stages
(c) Lesson plans for guided writing [ 1}
lessons

20, a) How effectively do you think handwriting is taught in your school?
(Please circle the
appropriate numeral) very effectively

quite effectively

1
2
somevhat effectively 3
a little effectively 4

5

not at all effectively

b) Please explain briefly the reasons for your choice.

SECTION E;s THE NEW HANDWRITING SYLLABUS

The Department of Education, Queénsland is introducing a new handwriting
syllabus into schools starting in 1985 with year 1 children.

21. Please indicate the publications you have read about the new syllabus.

Teaching of Handwriting:: A Handbook
What'a New in the Teaching of Handwriting
Artioles in the Courier Matl

Other (please spectify)
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22. How do you feel about the changes to the handwriting syllabus to be
introduced from 19857

23. What problems do you see the introduction of the new syllabus causing you?

24, What problems do you see the

introduction of the new syllabus causing
teachers in your school? ‘ o

— ey

25. In 3 new handwritin
should be included?

g syllabus what particuiar guidelines do you think




7.

26, Listed below are some factors which might assist teachers with the planning
and teaching of handwriting,
With respect to each please indicate to what degree each may help or .
hinder. )
Please work down each column, that is, respond to how these factors night
influence the' plamning and then how they might influence the teachers
of writing, '
Please complete both columns.
The scale is; 5 = helps a lot
4 = helps
3 = neither helps nor hinders
2 = hinders
1l = hinders a lot
4 Planning Teaching
Handwriting Handwriting

(a) 8yllabus guidelines

(b) Examples of teachers ' writing programs

(c) Video tapes on style and method of handwriting
(d) Practice books for children

(e) Demonstration lessons

(£) Assistance from : advisory teachers

(9) principal

(h) deputy principal

(1) assistant principal junior
(1) assistant principal senior
(k) One day inservice course on the naw syllabus
(1) Parents '

puy (ENR GEIp GUI) T ) I INN) GUI) GUNp EN) REN) UNp
et el G Guad Qe G S S S G G gl Cacu
gu—y PNy PEIR PUIR GUID U U R PR PN RN GREYguny
et G Gud G Guud Guud Sund Gand Supd S Gand Gund Qe

(m) ZInspectors
Thank you for completing BOTH COLUMNS.

27. Please make any other comments which you think will be helpful in
introducing the new handwriting syllabus.

THANK YOU FOR YOUR CO-OPERATION

GR)




