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EXECUTIVE SUMMARY

f

The Chicago Public Schools 1984 Summer Basic Ski]lg Centers
program operated for seven weeks at 105 sites funded by Chapter 1 of the
Educéqion Conso]idatiqniand Improvement Act and at 105 sites funded by
the Office of Equal éducation O&portunfty. A lead teacher, seven class-
room teachers, and 14 or more tutors of high school and college age, at
each center, wefe assisted by a supervisory principal, two paraprofes-

sional aides, and a clerk in adminstering the program to 140 studénts.

The range of grade levels served at each center varied according to
options chosen by the principals or district superintendents, but

* overall students from the kindergarten through the eighth grade were

enrolled. \

The program was designed to extend the‘participants' mastery °
of skills in ‘the basic curricula df reading "and mathematics through a
prestructured and explicit schedule of lessons for each yrade and for
each day of the week. .The reading and mathematics instcuction was
supplemented with s%mi]ar]y-prestructured lessons. in scienc%. The
number of tutors assigned to each of‘the seven classrooms at each center
was Sugmented'gy.from two to four or more at most of the sites through -
funding under the Joint Training Partnership Act. ‘The tutors, through
training and guidance from the lead teachers and classroom teachers,
supported the daily sessions of 1ndividualizea instruction,

The evaluation, based on observations at 100 randomly selected
centers and questionnaires ;eturned by each category of the

s

instructiongi staff,'céhfirmed thet the Summer Basic skills Centers

7/Brogram was, in general; effectively implemented and effectively

operated throughout the seven weeks. The prestructu#%d and explicit

vii
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schedule of Jessons was not strictly'maintained'at eveny'center, but the
effort to comply was conscientious. Problems with the distribution of
instruct ional materials to the centers and with the heavy content of
many lessons, relative to the ability levels and past achievements of
the students, were the main hindrances. However, the prestructuring of
‘ .

the progrim was assessed by 1arge majorities of the lead teachers and
“classrooq teachers as fitting well the needs of their students.

To h1gh11ght the findings presented in th1¢ eva]uat1on

"« MoSt—teachers found the staff deve]opmeﬁt conponent “of the
program beneficial,

. Ear]ier preservice training for the lead teachers and more
intensive preservice tra1n1ng for the classroom teachers and
‘ tutors were desired.

* The tutors were of yreat benetit to the program but earlier
assignnent of the full complement of tutors is needed, as well as
more permissive procedures of screening the app11cants to select
the most su1tab1e.cand1dates.

+ The quantity.of materials to be covered in the prescribed lessons
should be reviewed so that time allocations for incorporating
other than prescr1bed worthwhile materials may be possible.

* Correlation between the materia]s and the instructional 1evels of
the students should be. improved.

* The 1mproved science component ‘of the summer program was a
popuiar enhancement as confirmed by the students et thusiasm and
the teachers’ acceptance of it.

« The initial deliveny of materials to the centers, though great1y v
improved in c0mpar1son with the previous summer, still requires
better planning and‘easier means of adjusting the orders to meet
changing needs.

* Pre- and posttesting of the tutors indicated that participation
in the summer program, generally, strengthened their grasp of the
acaderiic skills they used in helpiny their tutees. .

* Pre- and posttesting of the.students gave resu]ts that could not .
be strongly proclaimed as improvements in skill mastery, but
generally the tendency of the results was positive.




\ -7 )
Ferty-nine special classrooms, at. 29 of the Summer Basic Skills Centers
rovided instruction for bilingual students.  This was the Limited Lo~ -~ =
Eng]fsh Proficiency -(LEP) prograin. The.test results and the teachpvé'l S

[

assassments of thjs.néw component of the Chicago Public Schools' sumrer

prog?am suggested a need for some modifications of its structure and of

AY

the matarials provided. However, alﬁost a1l the teachers were

enthusiatic about the LEP program. Its continuation in subsequent

summers was reconmended. ?
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PROGRAM NDESCRIPTIUN

Evaluator: FEarl dlendenon \

—

Dgring the summer of 1984, tne Chiéagb Public Schools had 105 Summer

-
(3

Gaslc 5P11Is Centers funded under the qucat1on Consol1dat1on and -

Inprovament ‘Act. (P(IA) and 10% centprs funded under the Offlre of Equal

o

rducat1ona1 ﬁpportunlty (DEED®, The proytan under each fggdlng source
Was. v1rtua11y the sane except that‘the studpnts enrolled at the ELIA'
fund91’51fps were required to be those éligible to participate 1n the
regular schodg) year SCIA Chapter 1 prograns at their’home schools. The

students enrolled at the DECO funded sites were selected from applicants
v _

who attanded the schools where these Summer pregrams were operating,

-

The addition of the OEEN Summer Rasic Skills Centers to the Board of
“ducat1on S cwmppnqatony education sumier proyrams at a relat1vely late
date conplicated the planniny of the evaludtlon, since no monej in thn
budyet was allocated for h1r|ng add1t1ona1 evaluation staff. Th1s

problem was mat by 11m1t1ng thp ‘formal evaluation to just half of the

210 Sunner dasic 5k1lls Centers, SO as to use more effectively the

eXisting evaluation defr“énd the avaJ1ab1e :esting materials and
testihg_services." e |

The sanple of lnu\siﬁes was randonly selected in proportion to the
nunher 6f each kind of site in ﬁhe total of 210, Consequeﬁt]y, most ot
the data agd results . in this report represent the ‘agyrayate of both EC[A
Chapper 1 and OEED Summer Basic Skills Centerg.

\ -

\
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The Summer Basic Skills Centers program followed the model of the
previous year, This model, as the evaluation had confirmed, was
effective in providing instructfﬁn and unique learningae}periences to
the p&rticipants. For the summer of 1984, improvements and extensions |
creflecting a;sessments and recmmmendations of the prévious evaluation

were added tu the original model.

.

The viable features of the previous year's. summer program were retained:

-

* the us2 of tutors to assist the teachers.in providing
individualized instruction
. . .
* the vse of structured lessons conducted in accordance with a
presiribed schedule of instruction | )

* the use of some instructional materials that differed
substantially frdom those the students were accustomed to in
their regular schoot year classrooms :

* concentration.on improving the students' mastgry of basic skills
of the Chicago Mastery Learning reading and mathematics
curricula -

-+ the inclusion of specially selected science lessons to increase
- the students'* application of thinking skills acquired through
the reading and mathematics lessons.

The most important additions to the model for'the summer of 1984 were as
follows: . '

. The préblems of holding centrally located orientation meetings
for all the summer program staff were circumvented by planning
and conducting these meetings .for the lead teachers only.

. The lead teachers were .to. convey what they learned about the
organization, operation, and goals of the summer program to
the classroom teachers by conducting a series of orientation

- meetings at-their respective program sites, during two six-hour
orientation and preparation days before the .students appeared, °
and during three-hour extensions of the next two days, following
disnissal of the students. e '

. The tutors -at each site were to be trained and supervised by the
principal and lead teacher with the assistance of a paraprofes-
sional management aide, whose duties included preparing and
maintaining the tutors' attendance and payroll records.

2
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Lenters program was carried through and with what benefits to the

How these changes worked out in the summer of 1984 is described and
assessed in the sections below entitled "Staff Development Component”

and "Tutoring Component,"
®

Each of the Summer Basic Skills Centers was to enroll 140 students, 20
students for each of seven classroom teachers, In addition to a lead
teacher and a management aide, the supportivé staff at each §ite
1nc1u;ed ah instructiona] aide, a schoo]-community representative, a
school clerk, and a janitor. The operation of\the program at_ each site
was tQ\Estuperv1sed by a school principal, who was the regu]ar schoo] .
year principal at the si.e except for the weeks when a substitute

adm1nistrator may have been provided to cover the regu]ar principal’s

vacation days.

The centers operated for seven weeks, from Ju]y 2 through August 17. .
The students attended five days a week for six weeks, for three hourc of
instruction daily, followed by a half hour lunch period before

dismissalj

The pufpose of this report is to assess how well the Summer Basic Skills

participants., Some brief comments on the primary responsibilities of
he supportive staff members who were most directly involved in

implementing the program may help the reader in appreciating the

evaluation:

. The lead teacher was to supervise the implementation of the
instructional program, serve as a resource person for the
teachers, provide ongoing training for the tutors, and
coordinate the operation of thevcdfiter in the absence of -
the principal. ,

L/




. The instructional aide was to provide clerical assistance for
- the classroom teachers, monitor the distribution and return
/-~ of materials in the resource room, and perform supervisory
duties as directed by the principal, )

» The tutors at each site were to assist the classroom teachers by
reinforcing instruction and conducting skill practice sessions
with very small groups of students (their tutees). _ ... -

» The management aide was to take care of the tutors' attendance
and payroll records and assist the lead. teacher in providing
on-going training for the tutors.

+ The scHoo]-comuunity representative was to serve as a contact
between the center and the students' homes, monitor absentee
records, and assist with parent involvement activities.

The summer program instructional materials are described in the
following sections of this report: "Reading Component," "Mathematics

Component," and "Science Component,"

Forty-nine special classrooms at 17 of the ECIA Chapter 1 and 12 of the
OEEQ- summer program sites served the needs of bilingual cstudents. The
instruction in these classrooms was known as the Limited English Profi-
ciency program, Since this part of the Summer Basic Ski]]s-Centers
-program cannot conveniently be discussed with the broader program just
described, it is evaluated briefly in a separate section of this

report, o

¢ 14
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PROGRAM IMPLEMENTATION

Evaluator: Earl Clendenon

Orientation and Preparation

Beyond the adminstrative planning, the first step in implementing the
Summer Basic Skills Cen;ers program was to provide preservice training
for the lead teachers. This took place on June 29 and 30 at the Hope
Middle Schoo1.'kThe égenqa of this orientation and the participants'
views of its effectivenesﬁ are discussed below, in th2 section entitled

"Staff Development Component."

Preservice training was provided for the management aides at the séme |
lTocation on June 29. Thejr responsibilities required detailed knowledge
of the guidelines and forms pertaining to the employment of the tutors
under three fun&ing sources: ECIA Chapter 1, OEEO, and JTPA (Job
Training Partnership Act). The.section entitled "Tutoring Component"

includes an assessment of the training of the management aides.

On July 2 and 3 the program sites were open for orientation meetings and
other preparatory activities before the arrival of the students on July
5. This new summer program feature was evaluated as follows: Each of
eight field evaluators randomly selected six sites among those he or shé
was to monitor. Each selected site was to ve visited for one hour on

July 2 and 3 to record observations of the staff's activities.

These observations indicated that the preparatory activities were
pertinent to acquainting the staff with the materials and procedures of
the summer program and to preparing thelschool office, resource room, and
classrooms for administering and conducting the prescribed instruction.

5
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However, at the program sites included in this two-déy sample, the
schedule of preparatory activities as prescribed in the orientation for
the lead teachers was not followed :losely, as will be explained ir. the

"Staff Development Component" section.

The range of activities observed on each of the two days and at“both ECIA
and OEEO funded program sites was generally *the same:.
* School-community representatives or tutors monitored the
building hallways during the first and fourth hours of the day.
* Principals, lead teachers, and school clerks monitored the
offices, received visitors, and answered telephone calls while
- taking care of many otner clericai tasks.
* Principals and lead teachers conducted meetings with the
teachers and tutors, usually during the first or third hour
of the day.

* Management aides assisted with meetings for the tutors and pre-
pared employment records.

. Iﬁstructional aides supervised the unpacking and distribution
of materials to the classrooms and set up the resource rooms.

At every site the preparatory activities involved predominantly one or
more staff members, 1nc1ud1ng“the futors, working together with oihers to
prepare records or lesson plans, to organize materials for the students’
use, or to . arrange furniture and put up displays. In awféw instances,
during the first hour of‘each day, some tutors were observed simply
waiting in the classrooms for the supervising teachers to arrive. On the
whole, the mood in the centers was that of dedication to getting ready o

for the students.

Competition between g%oups of tutors to "make our room the best of all,"
as one tutor expressed it, was one indication of the teachers' attention
to establishing an esprit de corps among their young ce-workers. The

6
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advantage of more time to do so, compared with the previous summer when

" the students were present from the first day the program sites opened,

was evidently welcomed. This adyanﬁage, however, benefitted only the
tutors. who were.present on.duly 2 and 3. Properly orienting the tutors
who were assigned later, over-a period of several weeks, was
problematical. This point iSQCOnsidered later, under “Tutoring

Component."

Staffing and Its Effects

Audits conducted by the Debartment of Government Funded Programs showed
that all the ECIA Chapter 1 Summer Basic Skills Centers had the full
complements of staff, including 14 tutors, in July. The number of
tutors at both EC}A and OEEO‘sites was gradually augmented fhrough JTPA
funding to as many as 15 to 64 additional tutors. At the time of the
audits, the average was five tutors per classroom. The effect of the
number of tutors on the instructional program is discussed under

"Tutoring Componenf."

Data from staff interviews and questionnaires indicated that about 33
percent of the lead teachers and 29 percent of the classroom teachers
had worked in the 1983 summer program. Eighteen percent of the lead

teachers had‘he1d the same positions the previous year.

Open-ended comments on evaluation questions asked in the summer of 1983
led to the recommendation that, given the complexity of the Summer Basic
Skills Centers program, retention of the same staff, to a reasonable
extent, would contribute to better implementation of the prog;am the

next year. Interviews with the lead teachers in the summer of 1984

17
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indicated that this recommendation was a sound one. The Eontinuing lead

teachers reported fewer difficulties than the new lead teachers in

initiacing the program and training the classroom teachers. Also, at

many sites, the continuing classroom teachers were able to assist the

new lead teachers in showing the staff how to use the Bfigance reading - "

and Enright mathematics diagnostic materials, and Slso the Science on a

Shoestring kits. - . : . 

Again, because of the complexity of the program, some of the staff o
reported initially that they felt overburdened and confused. These

feelings were eventually alleviated through the inse;vice training that
was_progided at each site throughout the summer ses§\on, with technical

assistance from district instructional and ECIA coordinators and from .

" central office curriculum coordinators. The extent to which this aspect

of the summer program was fulfilled is described under “Staff Develop*

ment Component."

Provision of Facilities

The evaluators' observations revealed no serious inadequacies respecting’
the space and furniture in the summer program classrooms. In antici-
pation of increasingly warmer weather, the classrooms usually were
located on the shadier sides of the ‘buildings or in the cooler wings.

At several centers, where the classrooms were intolerably hot on a |
particular day, the observers learned that janicorial considerations had
played a role in selecting the classroom locations. In many buildings

thét had air—conditioners, mal functioning was, once again, a problem.

These observations suggested that in planning the program sites more
than casual consideration should be given to maximizing relief from the

8
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summer heat. Can the classroom windows be opened easily to improve

ventilation? Can all the window shades be adjusted? Such questions as
these should be answéred, as well as questions about the most comfort-
able locations for the classrooms and about the maintenance of air-
condftioning equipment. | ' : .

Provision of Instructional Materials

Interviews with lead teachers and informal comments from the classroom ~
teachers confirmed that the program materials were delivered more
efficiently, with far fewer omissions and shortagés, than occurred in

the summer of 1983,

Seventy—gight to 96 peréent of the lead teachers reported having

received the prescribed quantities of each of 12 essential instructiéna]
materials that were singled out in the interviews. For eight of these

items more than 90 peréeﬁf.of the responses were affirmative. The

shortages or late delivery of particular materials at particuian sites AL
and its effects on the instructional program are discussed‘in other

sections of this report.

The most common problem pertaiﬁed to the delivery of Chicago Mastery
Learning worktexts in the correct quantities for the right grade levels.
Although this problem was not as severe as it had been in the summer of

1983, it still persisted: the materials must be ordered several weeke

" before it is definitely known how many students at each grade level will

actually show up for enrolIment in summer program. Some lead teachers

“corrected the shortages by exchanging materials with neighboring

centers, or by using regular school year supplies in their buildings.

The summer program administrators should give some thought to¥management
strategies for adjusting the quantities of materials more readily. A
9
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thorough inventory of the nonconsumable materials on hand at the end of

the summer session and more. deliberate supervision of their storage

should be tﬁé first step of such improvement.

%

Twenty-eight percent of the lead teachers who returned questionnaires
1ndicated that some of the essential materials for their program sites
were not delivered within a reasonable time. This figure.was
undoubtedly correlated with 30 percent_of the respondents‘ reporting

that shortages of materials caused persistent problems in maintaining

the prescribed schedule of instruction.

About three-fourths of the lead teachers encountered no problems in
having the classroom teachers share some of the essential materials, in
accordance with the program plan; of course this figure indicates that

v

about one-fourth 6f the lead teachers did encounter such piroblenms.

Sthdent’Enrollment and Attendance

Staff of the Department of Government Funded Programs visited each of
the ECIA Chapter 1 Summer Basic Skills Centers during July to audit the
program implementation.

]
i

Enroliments exceeding the prescribed 20 students per classroom were
reported at 57 sites and enrollments under 20 students per classroom
were reported at 36 sGtes. The average attendance observed during the
audits was 18 students per classroom. 1In a random check of about 3000
individual student enrolliment records at ECIA Sites; 93 students were
found to be inéligible because of residences or achievement'levels~not
conforming to ECIA Chapter 1 guidelines for participation in the summer

program.

10 | 20




Overenroliment at the time of the audits ranged from one t¢ 46 studenis
pér program'site. The district superintendents and principals, under-
standably, were reluctant to deny enrolilment to.any eligible student

who was interested in attgnding'the summer program. Overenrollment at
the program sites was also encouraged by the expectation of somé'
attrition of students as the summer progressed.

It may be emphasized here that overénro]]ment was often the cause of -
some centers.being short of materials afté} the initial orders, based

on the prescribed enroliment of 140 students per center, were

delivered. Moreover, the attandance data for the summer of 1983 and

again for the summer of 1984 confirmed that the attrition of enrollment

was slight.
[

In the sample of 100 program s{tes, observations in 453 of the 700
classrooms the third through the sixth week of the summer sessfon
showed an averaéé attendance rate of 81 pe}cent for the students and 94
percent for the tutors. The average number of students presept during
the observation in each classroom Qas 16. The average -number of tutors

present was four.

Role of the School-Community Representatives

The 1983 Summer Basic Skills Centers evaluation confirmed that the -

school-community representatives (SCRs).made very important contribu-
tigns-to sustaining thé students' attendance and getting the parents
1nvolved in the program. IB the pre;ent evaluation, through question-
naires returned by 90 SCRs included in the sample of 100 program sites,

the role of these paraprofessionals can be reported in som» detail.

»



Almost half the respondents had worked as SCRs in the 1983 summer
progran. .'Three-fourths of them had six or more years offﬁﬁperience as
schoo]écommunity representatives, and about half of them Wére‘working at

“sites that were their regular school year places of employment.

In fulfilling the responsfbi]tty of checking on the students' absences,
more that-half the SCRs reporﬁed making 10 to 19'te1éphone'callsAdailx:“

. About one-third of the respoﬂéénfs made féwer thah 10 calls and the -
remainder made 20 or more calls daily. Less than three, three toAfive,'
or mere than five home visits daily were reported by about one-third of o
the SCRS in each instance. Of course these data reflected the range of
social and other characteristics of the neighborhoods in which the

. centers were located. That is to sa&, these data should not be

. interpreted as differences in the school-community representatives'

.dedication to their tasks.

Generally, the SCRs called the students' homes from 1ists of absentees
received from the classroom teachers each morning. If there was no.
telephone in the home, the SCR made a personal visit to the residence

later in the morning to determine the cause of the student's absence.

At some program sites, convenient forms were devised by the SCR or lead

teacher for listing the absent and tardy students. Sdme SCRs; usiny
their own records of the students' home addresses and telephone numbers,
visited the classrooms every morning to identify absentees personaliy. . 2

One-third of the respondents reported using the latter procedure.

The following variations and innovations in monitoring the students'

attendance were revealed in open-ended responses to the questionnaire: v
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* Watching thé.students enter the building in the morning to
make checks of who did or did not appear

. ProViding wake-upvcalls for students who had especially
difficultproblems in getting up on time

* Contacting working parents by leaving messages about their
children's attendance with their neighbors g

* Checking neighborhood hangouts (stores and playgriunds) to
control truancy ' '

IS — _ S S

* Getting advance notices from parents regarding vacation
departures and returns.

* Asking adults on the blocks where- the children lived to
watch out for them and to eficourage them on their way
to the summer program centers

* Counseling parents informally, at the program sites or in |

chance encounters elsewhere, about the benefits
of the summer program. - o

Parent Involvement

Some of the OEEQ summer program staff took(pdvantage of special Qudget.

These included workshops for the parents, with refreshments. Even with

~ special budget allowances, comparable actf;ities for the parents, except

for field trips, wére included in the activities at some ECIA program
sites as well. 1In the planning and management of these events the
school-community representatives were assistants, if not actually the

initiators or leaders.

Some of the field trips mentioned in the questionnaiﬁgs were to museums,
shopping centers,‘and one police aistrict headquarters. The wirkshops
presented informative talks by professionals on health problems,
nutrition. home'economics, first aid, decorative crafts, and the writing
of simple 1fe histories. Other activities in both the ECIA and OEEO
Summer Basic Skills Centers that prompted parent participation were: |

13
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opan-house. festivities, assemblies at Which awards were presented to the
students, and opportunities to assist the program staff by monitoring

the lunch period, helping teachers in the classrooms, or serving on

~ planning committees for the special events. % .

Thirty of the 90 SCR respondents indicated that there were no special

activities for the parents at their program sites in the summer of 1984,

The evd{asibES'wbb§é?vatidﬁ5“alsorindicated“]ess explicit planning of

parent involvement at the ECIA sites than was evidenced in the summer-of .

1983.

Observations of Learning Climatec

The sections on the reading, mathematics, and science program components
inclu&e some discussion associated with the learning climates in thé
Summer Basic Skills Centers. The present discussion is liqjted to the

*more general aspects of this topic.
s>.

It is always tempting to present the positive data first ahd'foremo
Here, for a change of approach, the negative data pertaining to the
classroom climates are singled out. During twenty-minute s%ructured
observations in 454 classrooms, the following factors of classroom
managemént ;:;e judged to be "not conducive to learning" in the 1isted
percentages of the cases: -

Room temperature and ventilation seeeeveseecescoseas 27
Spatial arrangements created by the teacher ........
Function/quality qf displays ceeosesvecssssroncanons

Teacher's comments on students' work/performance ...

N W e O

Teacher's management of tutors and students ........
14
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Thesé 1 ow f%gures, except for that pertaining to room temperature aﬁd
vénti]ation (an effect of the summer heat), poini emphatically to the
great majority of cases that were judged to be “"conducive to-learning,"
or even "highly conducive to learning." The latter raling represented

about 20 percent of the ratings for each factor except the first one.

'It should be mentioned, “however, that in 59 c]assroqms the observers
saw no evidence of motivational displays. To one“evaluatcr it appeared, - -
generally, that in the summer of 1984 fewer teachers devoted time to
making'their classrooms visually co]orfuf and inviting than their
counferpéfts did in the summer of 1983. The more immediate cpncéntra-
tion on ggttingc}he instruction started>qqd oh maintaining the schedule
of lessons may have contributed to this diffékencet\ The omissign of an
orientation meéting for all the classroom teachers togeﬁhér‘fbecause of
the logistical problems of conducting this kind of meetihg in the summef,'
of 1983) may also have diminished the insp{ration for starting the

&
program off with conspicuous improvements of the classroom settings.

That 84 percent of the observations indicated that the teachers’
comnents to the students were condhcive to learning reflects perhaps the
| 1ong experience and the competence of teachers. A very large majoriEy
of them had been teaching for 10 years or fOnger. Predominantly, in the
observations, the demeqnor‘and tone of the teachers was asses;eo as
' having a positive ef?%ct on the students' interest in learning or on
their feelings of enjoyment or success. In 12 percent of the
observations the type of~lesson in progress prompted too few commqnts

from the teacher for méking an assessment of this factor.
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Staff Assessments of the Program .

]
Turning to the classroom teachers' views d% the summer program, on
topics other than the tutoring and subject-matter components, the
following brief notes will suffice to convey that their assessments were

predominantly favorable,. Among 603 teachers who returned completed
. N\

questionnaires: . . .

L open
o .
. . -

* Sixty-seven percent rate3 the service of the schooi community
: _representatives as better than adequate; 31 percent rated it
7 as adequate, 14 respondents rated it as inadequate.u : : ‘

. Seventy -two percent. rated the service of the instructional 0
aides as better than adequaté; 25 percent rated it as adequate;
?? respondents rated it as inadequate. : .

« Maintenance of access to the resource room materia]s was rated
as adequate or better than ‘adequate by 98 percent of the respon- .
dents.

0 ' ) - l ! ;
 Procedures for sharing certain materia]s with other classrooms’

were rated as adequate or better than adequate by 94 . percent
of the respondents., ,

»

However, 111 respondents indicated that'the janitorial service in their //
classrooms was inadequate. These responses pertained to 63 of the 100 e ' 7_3
Summer Basic Skills Centers that comprised the sample for the ' '
" evaluation. Althdugh only cne respondent at each of 28 of thesé sites s}l{
indicated that the janitorial service was inadequate,'there were ten

sites at which from three to-seven teachers rated the janitorial service

"{nadequate."”

Of the 603 teachers who returned questionnaires, a 1arge majority (80
percent) felt that a fully prestructured summer program fit the .

students' need very well. Twenty-percent of the respondents it shouid
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be noted, disarreed. ,0Only 10 percent of the respondents, however,

. disagreed with this statement: "“Some of the structure and materials of

the summer program should be incorporated into the regular school year
program." The lecd teachers' viaw§°on tha statements just considered
were correspondingly favorable: more thgﬁﬂéﬂwpercent ;greed or stronyly
agreed. Moreover, in open-ended questionnaire comments, 96 lead
téachers subm{;;;a 196 discrete assessments of the summer program. The'
comment categories with response frequencies of mére than three were as

follows: -

Conment Category . Freauency

Program was we planned/well structured/ ,
conducive» to mastery of academic Skills veevveenncey . 34

"Progran was excelle r/effect1ve/outstand1ng/
SUCCPSSfU] G 00000 D000 0L OO0 0000000 ONOOEOOPOEDOEOEOEPOEONOEONOEPONOYE 31

' Program was beneficial/rewarding for all parfici-

.pants €0 0000 0000000000 0006CO000000 0000000000t oototoote ) 19

Materials wefé'effective/enhanced tearning voeeeseees 17

Tutors were effect?ve/supported individualizatidn

Of instruction ..........Q...‘....4.0.......0.0.....0 14
", Progran was good/very good susessrctertittiirrrnanen 13

Une constructive criticism on which the lead teachers seemed to aahee
(18 comments) was this:
. . Earlier/more in-depth/smaller group preservice training for both’
the lead teachers and classroom teachers is needed.
* As in the sumder of 1983, there were recomriendations from a few
respondents, iﬁc1ud1ng the school-community representatives, for ninor
improvements of the programs It is worth noting that some participants

felt that the program was too rigidly structured, 1eav1ng“no time for

. 17
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any expression of the teacher's creativity. Also, some of the lead
teachers and classroom teachers felt that a representative group of
summer program teachers should participate in planning the program

revisions,
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STAFF DEVELOPMENT COMPONENT

"Eveluator: Dr. Dorothy Bryant

Prdggam Design

Staff development eptivities were included as an integral part of the
Summer Basic Skills Centers. lThey were designed to insure a.more
uniform implementation of tl.e program. The activities were divided into
three dietinet patperné: oneﬁeﬁd haifpdays of preservice trainjng for
all the lead teachers, two full days and two half days of school-based
inservice during the first week of the summe r session for all teacheﬁs,
and additional staff development activities conducted on an ongoing

hasis at the summer school sites.

 Program Implementation \

The preservice staff development component was held at the Hope Mid&]e
Schoo]}ﬂ]"Friday afternoon June 29 and all day Saturday June 30. One
lead teacher from each suhmer school site along with central office
resource teachers and district ECIA coordinators attended the sessions.
These sessions under the direction of the Director of the Bureau of
Language Arté included all aspects of the summer program. Ru}§s and
regu]ationsifor the ECIA Chapter 1 programs, the Mayor's Summer Youth

Program and the curriculum content area were presented.

During the first session on Friday afternoon staff of the bureaus of
Languaye Arts, Mathematics, and Science provided overviews of their
respective components of the summer school program which in each case
were closely correlated with the regular year Chicago Board of
Education's curriculum, The authors of some of the materials, which
formed the'qore of the mathematics and science program, also made
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presentations on the design and intended use of their materials. /

The Saturday session begén with an explanation of the testing program
followed by concurrent sessions in which the publishers' representatives

explained the materials that were to be used in the program. They

told the best methods of using the materials for optimum results.

A1l lead teache;s were required to be present as a group for the Friday
afternoon session, the Satuhday opening session, and the general wrap-up
session at the close of the second day. The rest of the time on
Saturday was derted to small-group sesSions. The teachers could choose

to attend those presentations most pertinent to the needs and ¢rade

levels ét their 1oéa1 school sites.

After receiviig the training, the lead teachers.were charyed with the _ —

responsibility of returning to their respective sites on Monday, Jﬁly 2,
to begin two full deys and then two halt days of school-based staff
development with their surmer school staffs. Each teacher was given a
packet wﬁich contained outlines of the materials presented in the
preservice activities along with an outline for the school-based staff
developmept activities. The topics outlined for Monday included the
roles of the lead @eacher and support staff, problem solving and
computati%n in mathematics, and vocabufary learniny strateyies. Monday
afternooniwas devoteq to preparations for instruction in the areas of
reading a%d matiematics. Tuesday's agenda again covered reading and
mathematicﬁ in the morning. The teésting components of each of these
subjects were studied in detail. Instruction materials for these
subjects and procedures for the tutors and tutees were explained. In

W
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* the afternoon, the science component for grades one through six, Science

on a Shoestring, was scheduled for one hour. The remainder of the time

was scheduled for exploring the relationships among teachers, tutors,

. and pupils.

The half day of staff deQe]opment on Thursday afternoon pertained to the
use of the program site resdurce cehter and its instructional materials,
while Friday afternoon allowed one hour for the examination of
instruction materials. At sites where there were seventh and eighth
grades, inservice was conducted for their science programs: the

microscope, the blood, mo]ecu]ar models and the pH program. The

" remaining hour on both Thursday and Friday was devoted to preparations

for instruction.

.

‘The school-based staff development which occurred on the first two days

of the summer session was monitored by field evaluators at randomly
selected sites for at least an hour at earh site. The activities
proceeded mostly according to schedule at the sites monitored, although
some schools' staff found it necessary to adjust the prescribed time
line to fit local conditjons. In .those schools where the teachers hed
been in the program in 1983 and were familiar with the use of the |
materials, 1ess than the prescribed time was spent on that aspect of
training. The time was reallocated to preparations for instruction.
Three of the observed schools assigned tutors on the first day rather
than'eh the second day as prescribed by the guidelines. The teachers
then used their tutors' assistance in the three-hour afternoon time

period designated as preparation for 1nstruct10n.
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0f theeschools sampled, 23 percent devoted a portion of the teacher's

staff development time to establishing additional guidelines. for tutors, .. .. .. ...

which includea dress codes and attitudes toward the work situation as

well as time management.

Additional staff development activities for classroom teachers occurred
at 8:00 or 8:30 a.m., throughout the summer with a fredﬁency determined
by the lead teacher based on the perceived needs of the teachers and the
availability of resource pébsonnel. Chapter i evaluators monitdred a
portion of these meefings and observed the following leadership

pattern:

. 27% presented by lead teachers

. 39% pfesented by resource teachers from curriculum
. 11% by district coordinators |

. 6% by lead teachers and district coordinators

. 17% by others

It appears the need for inservice in curriculum areas was more intensive
than in the other types of services rendered. Thirty-nine percent of
the staff development was done by resource teachers from the Department
of Curriculum in their areas of expertise." The ECIA Chapter 1 district
coordinators presented subject magter also. Creative writiny was
‘required as a part of the Summer Basic Ski1ls Centers in one of the
districts. The district's ECIA Chapter 1 coordinator was solely

responsible for the staff development required.

Program Effectiveness

Nue to the large number of sites included in the summer program and the

1imited number of personnel available for evaluations, just 100 sites
22 ¢ .
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‘were randomly selected for evaluation. At each site the lead teacher

was interviewed.in reyard to the beginning staff development experience

at the'H6pe“ﬂTaaTé”§6566T“6ﬁ“JHHEWZ&;ﬁﬁd_Jﬁﬁé"ﬁﬁfm"TEEHfiFéf"dGEStion‘

asked was how well the training prepared them to replicate the
pro;edures and share the information with the classroom teachers at

their sites.

Of the 98 teachers interviewed, 32 percent felt that they were well

prepared in reading, 36 percent in mathematics, 47 percent in science
and 30 percent in the tutoring component. Forty-three percent of the
teachers étatedltheir answers were influenced considerably by their
previous experience in summer programs or with the instrucﬁiona]

materials.

Although their conménts were mény and varied, certain comments were
mentioned by a large number of the lead teachers. These comments can be A

sunmarized as follows:

-

. last day of regular school year is a poor time tor major staff
development : '

. too much information given at one time : S
. no time to assimilate information

. too confuéing

. too many bits and pieces, no overall picture

. need to demonstrate procedures

. not enough time devoted to the tutor component

. classroom teachers should have been included

. large group was a hindrance

. separate sessions were needed for inexperienced lead teachers

. publishers' sessions were helpful

¢ 9
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. the presenters were inspiring

- -o—-go0d -to_have -curriculum-resource people 1o contact -

Teachers felt that preservice staff deve]opment could be improved by“
providing the lead teacher with the materials two weeks to one month in

advance. The lead teachers would then have time to peruse the materials

- Many of the lead teachers felt that it would be more beneficial if one

all-day neeting could be scheduled_two weeks prior to the opening of fhe
summer session. Several indicated that smaller yroups, perhaps district
level, would be better. They also indicated a need for more-specific

informatioh regarding the actual start-up.procedures.

Nata from the questionnaires'returned'by 601 classroom teachers
indicated the teachers Were helped by their lead teachers. The

1ead teachers used the preservice staff development they had received to
present 27 percent of the school-based staff development sessions.

Seventy-one percent of the teachers who responded to the questionnaire

~considered the initial days of school-based staff development to be

quite helpful. Eighty-six pefcent found the ongoing staff development
by the lead teacher very beneficial. Assistance from their lead teacher
was rated helpful or very helpful by 80 percent of the classroom |
teachers. Twelve percent found the assistance they received from their
lead teacher only moderately helpful, while six percent found.it not
very helpful. Slightly less than ten percent of the'teachefs found the
initial two and one-half days not very helpful, while 12 percent

considered the ongoing staff development not very helpful.




The district staff was available to aid the implementation of the
. progranm. The district ECIA Chapter 1 coordinators and the district
e _jnstrucninnmcoocdinatbnsuntienednassistancemby_pcesenting,tOpicsﬂat_. ;
local inservice meetings ahd in one-to-one relatipnships with individual
lead-teacheré.and classroom teachers. Their assistance was rated from .
moderately helpful to very helpful by about 62 percent of the teachers
who responded. . J

¢

The resource teachers trained and sent out from the Department of
Curriculum received very high ratings. The resource teachers were
-considered from moderately helpfyl to very helpful in science by 72

+ percent of the teachers, in_mathematies by 72 percent of the teachers,

and in reading by 68 percent of the teachers.

Summary and Recommendations

" Most of the.teachers found the staff development component of the Summer
Basic Skills Centers beneficial. The lead teachers befiéVed too much
was presented in too short a time during their one and a half days of.
preservice activities. Many felt 1eundated and confueed. Several of
those interviewed felt smaller groupings would have been better.

| Fourteen percent expressed a need for more information regarding the
tutor component. The lead teachers were favorably impressed with the
resource people available to them during the summer. More than 75

. percent of the classroom teachers responded favorably to the initial

—

school-based staff development and to the ongoing staff deVelopment'
activities. The resource teachers from the Department of Curriculum

were especially valuable.




Based on these responses it would be well to rethink the preservice
staff development format for the lead teachers. If.;he manuals were

| distributed two to tMree weeks prior to,the.bpeping of the summer
session the lead teaéhers would have adequate time to familiarize ~
themselves with the total program and see how the presentations relate

to it. Lead teachers could then raise more beneficial questions.

Smaller groups, such as the district cluster groups, would make for less
confusion. In smaller groups more of the hands-on activities and ”

demonstrations could occur. . ' ' | : ®

The presentation of the tutor component which was described as vague and
inadequate should be clarified. Some le&d teachers felt they needed .
more specific guidelines reyarding the use of the tutors. Te&chers
rather than management aides should be responsible for thé tutors’

~ training in academic areas.
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TUTORING COMPONENT
Evaluator: Liz Bakall

Description | N
The tutoring componené, funded by ECIA Chapter 1, Office of"Equal .
Education Oppoftunity (OEED) and Job Training Partnership Act (JTPA),
was designed to support the Summer -Basic Skills Center progbam. Monies
from the Mayor's Office of Employment aﬁd Training provided funds
through. the JTPA to hire one management aide‘per'site to assist the lead

teacher in clerical tasks related to the tutoring-progran.

¢

Some 7000 tutors (2800 ECIA and OEEO, 4200 JTPA), ranging in age from 14,
to 21, wére hired to work -in the 210 summer sites. Fourteen tutors.per ;
' sife, funded by ECIA or OEEO, were chosen by staff at the district
offices and local school sites; ﬁo hiring restrictions‘wéré imposed by
the Departmeﬁt of Government Funded Programs.' Funds to hire JTPA=-funded
'tutors'were distributed to eaéh‘district according to their boverty
1ndek‘le9els. Therefore, the number of JTPA tutors varied ét each site.
Although there were no achievement-level guidelines for hiring JTPA-
funded»tutofs, five percent of those hired wére to be classified as

" handicapped according to the Department of Labor mandate. Considerable
~diversity in tutor selection and screening existed in the participattgg‘

districts.

The lead teacher, assisted by ﬁhe management aide, trained and super-
vised the tutors, who worked five hours each day. Reading and mathe-
matics handbooks designed by the Department of Curriculum outlined tutor
reSpgnsjbilitlgg and tasks. A record-keeping system, as well as daily
training workshops, provided tutors with continuous training in the use
of program materials and classroom tutoring strategies. Staff from the
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~ l .
Department of Curriculum, as well as district staff, assisted lead

teachers in training tutors on specific reading and mathematics ;kilhs
. : ‘ [

and_{n the implementation of program materials. -

The clerical funqtions of the management aide 1npluded preparation of
the ECIA/ OEEO payroll forms and the JTPA forms. Monitoring and
supervising the tutors' daily attenddnce and acsisting ..e Vead teacher

_in daily tutor-training sessions were other tasks performed.

Duriﬁg the first and‘last wééks offﬁhe summer program, lead teachers

" administered the California AchievéﬁéntrTegis (CAT) to a random sample

' pf summer gchooT.tutqgg at 100 sites, ‘Thése tests would assess tutors'

“improved academic achievement resulting from'their participation in.the
daily developmental reading and mathematics lessons conducted by the
classroom veachers and the tutors' direct invofvement in the daily

tutored reading and mathematics lessons,

Management Aide Training and Responsibilities with Tutors

Preservice training waé proii&éd for ménadement aides prior tq the
beginning of the summer program. Ihe 1f7 y meeting at Hope Middle
School was conducted by the centr:;l° ffice JTPA administrator and JTPA
coorainators in conjunction with the Department of Government Funded
Programs. Prbéham.gqgls and objectives as well as payrol1 précedures

for the Board of Education and the City of Chicago- wep: forth,

An overview of the Basic Skills Centers géogram apd .the management

aide's role in that ppogram wﬁféldiscussed. Aide rdsponsibilities,

1nc1uding the clerical funétions, were outlined, ,Atd@s were expected to

assist lead teachers in the inservicing of all tutors. 21though the

primary function of tutor training was to focus on the use of the sqmmer
28 38 .
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| training during the first part of the summer was conducted for

ments, management aides in some instances performed this

materials, other critical areas of employment and trainirg were to be

addressed, These areas included appropriate dress, promptness, and

behavior at the work site. Maniﬁement aides would be required to
' o

evaluate each JTPA tutor twice during the .summer for the Mayor's office.

Aides colild expect visitors fFom the Mayor's office, and JTPA tutors

-

would participate in a survey c0nducted by the~city. Subsequent
)

‘ AN

NS :
‘management aides at the district offices. The number of meetings varied

“by district, " . .

\

A questionnaire was sent to.iOO management aides inbthe sample mmer
sites; 88 forms were returned, \ Management aides were asked what duties
they typically performed beyond their clerical tasks. The most
frequently mentioned activities included morning supervision of tutors,
detivery of payroll information to district offices, classroom visits to
observe tutors' periormance. and. lunchroom and hallway supervision.

Although in most sitg: lead teachers made the tutor classrpom assign-

ask, While

the maiority of tutors took their summer employment quife seriously,
problems d: d exist with tutor absenteeism, tardiness
courteous Behavior. Some management aides played a prominent role in

assisting the lead teacher to resolve these problems'through individual

conferences "and group sessions, and'during the tutor inservice meetings.

»

In instances where problems could not be resplved in a satisfactory

manner, tutors were dismissed, according to surveyed aides. Dismissals

accounted for less than five percent of the assigned tutors. More than .,

half of thecsampled schools, however, solved their problems without

having to resort to this remedy. The most frequent reasons for dismis~
29
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‘sal were poor attendgnce,'excessive iardiness and being discourteous.

Other tutors did not fulfill their summer program commitments because

they found hetter jobs or enrolled summer school.

Pl

. Lead_Teacher Training and Respoisibilities with Tutors

During the orientatiohwpreService at Hope Middle School, lead teachers

" - became aware of thé‘majqr role they would piay in the tutoring
component, The prevfoustsummer, a special staff person washassigned
supervisory and 61er1calitasks reiétﬁng'tb the\}utor. Inhthg summer of
1984 lead teachers were responsible for testing tutors, trainihg tutors,
‘!and supervising the management aide uhder‘%’e'direction of the ’ .
iprincipaf. ‘These activities were coordinatedAQith‘tﬁe other tasks o

outlined'dur1ng the initial orientation meetings prior to the Opgning'Oﬁ'

"the summer school.

Interviews conducted with lead Peachersffn the randomly sampled scﬁpols
assessed how well their preservice trafnihg preparedvthem to assume and
" implement their tasks. Lead teachers were asked to rate the effective-
ness of the orientation meetings-in preparing them go implement the
tutoring component. The data 1ndt65te that 27 percent géid, "Very
Well"; 38 peréent said,’“ﬂoderaxely Well"; and 35 percent said; "Not .
Very Well." Lead teachers who gave a "Not Very Well" rating indicated

that the 1nformatﬁon'they;receivedfregarding the tutoring component did

not clearly specify how the management aide would assist the lead

teacher with tutors‘beyond payroll and clerical tasks. Also, the extent
of supervising the management aide was not made clear during preservice

training for lead teachers. L : | ch

L)

Training the tutors to use the instruction materials Qnd games would ~'.~ -
occupy a good portion of the tutor workshops, but more -structure was
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needed, according to lead teachers, to-plan other worthwhile experiences
for tutors throughout the summer. Training provided by district staff,
particularly Chapter 1.district coerdirators, helped lead teachers carry

out their“}eSponsibilitiés. Central office staff also provided addi-
. ’ \

tional training to lead teachers, classroom teachers and tutors-during

the summer.

Unlike the_preéiohs year, a sufficienthuantity of tutor handbooks were
available in most sites. The distribution of tutor test materials by
district ECIA coord1nators was improved compared with the previous
summer's distribution:- A majorjty_of lead teachers encountered no
problems in conducting the Eutdrﬁpretesting. Those who did mentioned
delayed delivery of teé@s, insuffitieﬁf test bookiets, inappropriate

answer sheet levels, and limited lead teacher time, The management

‘aides irf some schools provided assistance by monitoring' the testing
‘ /

session after instructions were given by the lea eacﬁer.' Several lead
teachers commented that &elays in tutor assignme::§\23\sepool sites not
only hampered testing, hut 1mginggd on tﬁtor traintng and coordinating
classrnom assignments of tutors. | ,/
- /

Interviews with lead teachers confirmed that ca.eful selection of
students to work in the summer tutoring progrqﬁ proave.d positive
results. Although a majBrity of tutors were initia’l screened at the
district level, local school personnel had fnput. in seme cases, thﬂse'
tutors who were knéwn or who had tutored the previous year were
selacted. Efforts were made by some lead teach:rs ta interview each
tutor and to select the most enthus%astfc end capable. Placement of
tutors by age, competency, interest 1ev;1, and compatibiiity with the
teacher were criteria mentioned by somé lead teachers.
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Lepd teachers felt that while greatly improved procedures were initiated
in screening and hiring tutors for the program, the need for basic skill
training remained a workshop focus, 'Training tutocs was a combined
effort of all center staff. Less competent tutors were teamed with more ) }n-'
'proficient tutors. 'Increased insgrvice training time and closer ’
classroom monjtoring procedUrgs were implemented. Appropriate classroom
assignments compensated for tutors with limited skills.. Where limited
competencies were identified, tutors were assigned a variety of tasts

commensurate with tneir abilities.

7,

By the end of the first week of the summer, more than three-quarters of

the surveyed classroom teachers were able to implement the tutqring
component., With the assistance of district and central office staff,
the lead teachers and classroom teachers were then prepared to beg1n the
scheduled summer tasks. Although some schoo]s had more tutors assigned
"than others, a comp1ement‘of five tutors per 20 students was considered
by classroom teachers as ideal, Assignment of all tutors by the end of
the first week was pretbrged‘by surveyed 1ead teachers and classroom
teachers. | : "
The majority of 1ead‘te$chers indicated that :he assistance of the
management aide wis vitdl to the success of the tutoring component.

to be competent in their clerical tasks. In a fewn

{
1nstanres. lead tetchers were placed in difficult situations where the

Moqt avdes préyed

line of authority bver the supervision of tutors was not well defined.

: !
Clearer role distiqcﬁions=wou1d.heye been desirable. Some management

aides were hetter db]e than others to take an active role in assisting

the lead teacher during tutor training sessions.
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Tutor Training

During the first week of the program, attendance and payroll procedurés
were explained to the tutors., In addition to explaining the role tutors
would be expected to play in the classroom, school rules, daily dress

code, and tutor attitudes were discussed. The tutoring handbooks

'provided the initial source for training, According to staff comments,

tutors were helpful in sorting out program materials and assisted in
decorating classrooms, The task of training tutors was facilitated by

the fact that all futors were’ in attendance five hours a day.

Although time scheﬁules varied across the summer sites, training

workshops generally 6ccurred during the hour provided after the lunch
period, During the half-huwur seqmént hefore classes hegan, tuiors
signed in, received announcements, and reported to their assigned rooms

to prepare (with the teacher) for the day's Ies;ons.

Daily training was 1ntensiye at most sites during the first part of the
summer to familiarize tutors Qith the program materials. FQe classroom
teachers played a major rele in this training directly, or b&§peferring
their concerns to tha lead teacher and management aide. Instruétion in
reading and mathematics skills was provided during the teaéﬁer-directed
1essons, when tutors were expected to listen and assist when called

upon.

o

Continuous bésié skills training was provided by the lead teacher and
management'aide during the scheduled training workshops. These training
meetings were attended by ECIA evaluators throughout the summer, Most
of the observed training sessions were conducted by the lead teacher; to
a lesser degree (one-third of the observations), the management aide
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supervised tutor activities. The time was spent on clerical procedures,
answering the tutors' queetions,'and discussing job-related skills.

This time was also used by tutors to maintain their daily logs. Both
lead teachers and management aides provided tutors with an opportunity
to discuss problems encountered in the classmooms,~d1rected them in
using appropriate methods of managing tutees; and helped them to develop
positive socfal relationships and behavior modification techniques to

improve attitudes.
. !

The majority of summer schools mut together a structured, meaningful
tutor program that included purposeful involvement from sign-in time to

the end of the tutor workéhops. Routines were estab]ished early in the

program, A cooperative'spirit was pervasive. Tutor remediation, when
needed, was considered everyone's responsibility. The highlight of phe
tutoring component, in addition to the tutors' supportive contributions

in the classroom, was the training workshops.

Many lead teachers and management aides poured their energies and
creativity into making this summer program for‘mutors a memorable one.
In the spirit of the Mayor's Summer Youth Employment and Training
Program goals, as well as those of the Nepartment Ef Government Funded
Programs, workshops were planned to enhance academic\§kills and
employment-related experiences. Some of these worksheps were attended

by evaluators; other workshop proqrams were enthusiastica11y described

by school staff in questionnaires and in*erviews.

Speakers were invited from the district and cemtra1 offices. Lead

teachers and management aides conducted training sessions centered on
the tutors' daily experiences in the classroom. “professionals in the
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fields of medicine, induscry, nutrition and hygiene, the local social

agency counselors, and the police departmént were amonq"thé city

resources that were tapped. Iggigg,inc10ded money management, study and .

test-taking skm’s_»l wpdtiﬁﬁlgkperiences; career Opbortunities,

educatiOhaiyabportunities, drugs and gang problems, goal-setting, aﬁd

job_market awareness, The data suggest that conscientious lead teachers -

baladced tutor training time to address the understanding and use of
program materials, basic skills remediation, school business, 1o0g

maintenance, and outside speakers. | S .

_Tutoring;Log

Maintaininq their daily 1ogs was very much a part of phe tutors' respon-

sibilities. Bétten than three-fourths of the surveyed }ead teachers,
classroom teachers, aﬁd management aides indicated that qai1y logs were
a useful tutor activity. The logs helped to document the tutees'
progress and, at the same time, directly involved tutors in written g
communication skills. One lead teacher summed up the feelings of many -
by statfng, "Logs are a goodAritual for tutors and help them key-in on

task-oriented activities.”

Daily 109 entries occurred primarily during the training period at the
end of the day. Reviewing log entries was a responsibility shared by
all summer staff. The classroom teacher ahd others thus had the
opportunity to monitor student progress. The management aide could
identify which tutors were falling behind in their log entries. The
1ead teachér could provide direct 1nstruct10n in grammar and syntax.
Some lead teachers modified the 109 format to meet their school needs.

One lead teacher required written lesson plans, Several lead teachers
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revised the log format to reflect a week's work for several tutees in
hoth reading and math to avoid duplication of effort, to avoid
rebetitious copying from the tutor handbooks, and the excessive use of
ditto paper. Other lead teachers commented that while tutor record
keeping was a useful task, the log form could be revised to éncourage

constructive entries rather than busywork.

Tutor Participation in Instruction

Observations in 463 classroom indicated that 93 percent of the tutors

assigned were present with a median of four tutors in attendance per

classroom, - Tutor attendance throughout the %ummer was rated as godd to
~excellent. When regular attendance and.promptness became an 1ssue.1n a
few instances, they were handled with diplomacy and consideration,
especially when tutors had long distances to travel. Tutors were
observed to be involved in tasks prescribed by the program and as
designated by classroom teachers. Tutors' management of tutees' work
and the tutors' attentive listening and watching during the teacher-
guided 1nstructiona1'periods wére dehonstrated during classroom
observations. Direct tutor involvement in the instructional tasks was
consistently observed. Only a small portion of tutor classroom time was
devoted to clerical tasks or nbninvolvement. This speaks to the fact
that imprbved tutor screening resulted in hiring young people better
suited for this type of summer emp]oymént. The observations confirm
that purposeful enqgaged tutor time in the instructional program was the
result of classroom teachers' organization, management, and focus on

instruction rather than on clerical tasks.
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Surveyed classroom teachers were asked to rate their tutors by dividing
them into two groups: "Proficient" and "Less than Proficient" in tutor
academically proficient the tutors, the Petter able they were to assist

tutee# in direct practice he more alert they were to their

~‘rapport with their tutees. The comments of classroom teachers, for the

most part, confirmed that the presence of high school tutors provided an

excellent role model for tutees who 1iked having their tutors’ approva].

‘Ohe lead teacher said, fTutees learn, tutors enhance their basic skills,

and at the same time learn to help others while improving their own

. self-esteem,"

Tutor Survey Results

A random sample of tutors was surveyed; 593 completed surveys were '
returned, Thirty-three percent of the tutors were male, and 66 percént

weﬁe female. This was the first reqular-paying job for half the tutors

surveyed, Almost one-quarter of the tutorS'had Qorked in the tutoring

program the previous éummer. According to 96 percent of the tutors, the

training they received from lead teachers and management aides helped

them to understand their duties. “Continuous training by summer proérém

staff, according to the majority of tutors, helped ihem perforu their

prescribed tasks.

The tutors' primary responsibilﬁty was tutoring. However, 14 perceﬁt
also helped in the resource room, 4 percent worked on clerical tasks in
the office or resource room, 2 percent assisted the management aide, and

2 percent performed janitorial services.
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Between 60 and 70 percent of the tutors stated that they experienced no

difficulty in using the program materials. However, some tutors

- indicated that mdre training in the use of the Brigance'(24 pércent),
| the Enright (19 percent), and the Versatiles (14 percent) materials

: wo?ld‘have helped them,

The tutors were not as enthusiéstic about maintéining their daily log as
were the school staff. Although tutors responded that the logs were
‘Qery useful (41 percent) or useful most oﬂ;thé‘time (32 percent), 19
percent found them to be Just bdsywork and'8 percent jngdcated that the

l0gs were not useful most of the time.

The experiences tutors had during their summer empfoyment were measured
not juét in terms of the paycheck, hut in terms ofvlearning about job
expectations, acquiring organization and study skills, and broadening
their base of knowledge. For the most part, tutors liked what they did,
felt'they had made an important contribution to the summer program, and
found 1t rewarding, Their summer involvement taught them to get along
with others and to motivate their tutees. The most frequently mentioned
techniques were showing their concern, offering encouragement, and -
listening to their tuteesQ In helping thejr tutees to understand the -
reading and mathehatics assignments, thef recognized thaf they were
improéinq their own skills, While building confidence in their tutees,
tutors felt they improved their own attitudes and gained haturity.
Tutors said that as they learned to be responsib1e in their tasks, they
took pride in their work. "Doing my best" became a priorify for many
tutors, Rea{j;}ng_thefvsTdé of an education was cited by many tutors.
'Thé}wg{égw¥éarned that'"teaching was hard work and required time,
effort, and patience."
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Achievement Results for Tutors

Tutors at 100 summer school siies were randomly selectéd for CAT testing,

| Staff at each site selected up to 20 tutors (depending upon the number of

tutors assiqhedtqnd»present) for pretesting during the first week of the
summer session, Many sites'reported that their full complement of tutors
had not arrived in time for the pretest. Typically, only the first 15 or
so tutors to arrive were teéted. These same sthdents, if p}esent_during

the last week of the summer session, were posttested.

Four of the sites failed to return posttests -in time for inclusion in
the analysis. Nevertheless,s»almost 1,500 matched.prek and posttest
results were available for analysis. Form C, level 18, of the CAT was

used for students in grades 8, 9, and 10; level 19 for grades 11 and

12,

Astexplained previously, on page 27, there were some differenceé in the
manner in which tutors were selected, hired,'and aésigned to the ECIA and
OEEO sites. Since differences in the screening of tutors éould affect
the learning of both tutors and tutees, this analysis presents results

for each category of summer site separately in Tables 1, 2, and 3,

The effects of the screening of tutors at the ECIA sites seemed evident
in the pretest scores which were usually higher for the ECIA sites
cghpared to the OEEQ Level 1 sites. The OEEQ Level II sites displayed
variable pretest (and posttest)‘means, primarily because the number of
tutors included in thié portion of the samp1e was quite small, The'
pattern of change in scores from pre- to po;ttest was generally quite
similar for all three groups, with the ECIA sites usually displaying the
greatest absolute gains.
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It was expected that the tutoring experience would 1mpr0ve the totors'.
skills in readfng, writing, and mathematics. Tables 1, 2, and 3 confirm
that the tutors, on the whole, gained two to five grade-equivalent
months over the sin-week épan netween pre- and posttest. Tne posttest

percentile rank was typically one to four points higher.*

The most- dramatic gains occurred'in mathematics, particularlyéin
computation skills. This eppeared also to be the area in which most
tutors were best'nrepared: preteet results placed the average eighth
and ninth graders at or abovevnational norms and the other grades not
far behinoﬁ It is felt thag good tutor skills and subJect matter
composed of specific and easily drilled topics combined to produce these
gains,. The mathematics conceptsaahd applications scores improved less
dramatically. These skills are less specific, and the tutors' pretest

scores were lower,

The CAT 1ncludes no direct measure of written expression. Tests of
language mechanics (grammar, punctuation, etc. ) and lanquage expression
(tense, style, appropriateness) are included and provide some evidence
of writing ability. Again, greater improvement was noted for the more
specific skills,.those of mechanics. However, pretest scores were
usually higher for the language expression subtest. This may suggest

that it is less a tutor's prior knowledge than the ease with which a

*Some portion of this increase must be attributed to a test-retest or
learning effect. On the other hand, it ts also probable that the
tutors were less motivated to do we11 on the posttest, givén on the
last few days of the summer session. Duspite the sma1l number of
students in some of the cells of the three tables, 12 of the .
differences between the pre« and posttest scale score means ex. 4ed
two pretest standard errors (significant at the .05 level), and
another 36 exceeded one pretest standard error.
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TABLE 1

MATHEMATICS RESULTS FOR SUMMER SCHOOL TUTORS
ON THE CALIFORNIA ACHIEVEMENT TESTS*

-

Mathematics Computation
i {:0) B

Math Concepts and Application-

ECIA _ _level 1 Level II ECIA _ _level I Level Il
Grade Score e GE Z%ile GE e _GE %lle ile Gt %ile
8 .Pre 9.0. 56 10,5 63 9.0 &7 8,3 45 8.8 50 8.6 48
- Post .~ 9,0 5 10,5 64 9,56 57 . 8,8 48 8,8 48 9,0 53
Change 0,0 -1 0,0 +1 +0,5 0 ~ +0,5 +43 0,0 -2 '+0,4 +5
N 143 77 46 141 77 46
9 Pre 9.8 50 9,0 42 9,0 46 8.6 37 80 31 8.8 40
’ POSt 10.5 55 . 9.0 “45 10.5 '52‘ 9.0 42 8.2 33 9.0 43
Change +0.7 +56 0,0 +3 +1,5 +6° 40,4 +5 +0.2 +2 +0.2° +3
N 202 111 29 201 111 29
10 Pre 9.5 42 9,0 36 9.0 38 9,0 3% 8,7 30 8.8 31
POSt' 10.5 51 9.0 39 9.2 41 9.7 38 9.0 33 ‘901 34’
Change +1,0 +5 0,0 +3 +0,2 +3.  +0,7 .+3 +0.3 +3 +0,3 +3
N 186 102 ~ 34 | 185 100 - 34
11 Pre 9.0 36 B8 31 87 30 9.2 30 8.9°.26 9.0 29
Post 10,5 44 . 9.1%;37 9,0 33 10,0 35 9,0 28 9.3 30
Change +1,5 +8 +0,3 "+6 +0.3 +3 +0,8 +5 +0.1 +2 +0.3 +1
N 164 8. 33 163 81 32
12 Pre 10,5 ‘40 8.6 29 11,0 45 10,0 34 8.9.,25 10,2 38
Post 11,0 47 9,0 34 12,5 53 10,2 39 9,1 28 11,2 45 -
Change +0,5 +7 +0.,4 +5 +1.,5 +8 -~ +0,2 +5 +0,2 +3 +1.0 +7
| N 145 83 ' 23 142 81 : 23°
Mean Change: +0.8 +6 +0.1 +4 40,7 43 +0.5 +4 +0.2 +2 +0.4 +4

*The grade-equivalent score and the national percentile rank which
correspond to the mean pre- or posttest scale score are given in the

table.

Pretest percentiles were obtained from normative tables for

the eighth month of the regular school year, posttest percentiles for. .. .- e }

the ninth month of the school year." Percgptiig_ranks for the_summer

months are not available for the'CAT, :

subject may be practiced and drilled that inf%uences a tutor's learning,

The least improvement was observed in the reading-related skills, Although
more voéabulary learning than reading comprehension leaﬁning would be
expected, it is not clear this occurred.
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TABLE 2.

LANGUAGE RESULTS FOR- SUMMER SCHOOL TUTORS
ON THE CALIFORNIA ACHIEVEMENT TESTS®

Lanquage Mechanics Langua e Expression .
. ECIA Level 1 Level 1l ECIA level I Level i1~ f |
Grade Score ~GE %ile GE ®%ile GF_%ile _GE #ile Gt %ile GE #ile i
RN ' |
8 Pre 7.7 39 7,3 37 7.7 40 8,2 44 83 45 9,2 52 |
Post ‘8,0 40 7.6 37 8,5 46 8.6 47 .8.4 44 8,8 48
Change - +0,3 +1 +0,3 0 +0,8 +  +0.4 +3 +0,1 -1 -0.4 -4.
141 78 45 140 .- 78 45 v
. . J /.
9 .Pre . 7.8 36 6,7 28 8.3 40 8.3738 7,3 29 8.5 40
Post 8.6 43 6,7 28 8.3 40« 8.7 41 7,9 32 8.6 40
Change +0.,8 +7 0.0 0 0,0 O +0.4  +3 +0,6 +3 +0,1 0
: 197 112 30 196 112 30
10 Pre 8.4 34 7,0 25 8,2 32 9,0 37 8,0 28 10.2 45
Post 9.0 38 7.5 27 9.0 33 §.5 38 8.4 31. 9.9 41
Change +0.6 +4 +0,5 +2 +0,8 +6 +0,5 +1 +0,4 +3 .-0.3 -4
179 105 34 177 103 . .34
11.  Pre 8.1 26 6.9 19 8.3 27 9.0 28 8.0 21 9.3 29
Post 8.8 31 7.4 21 8,2 26 9.7 31 8,5 24 9,2 28
Change +0.7 +5 +0.5 +2 =-0,1 -1 +0,7 +3 +0,5 +3 -0.1 =1
N - 161 : 8 32 - 161 7 . 33
12 Pre 8.5 26 7.6 20 10,0 34 10,030 8,9 25 10.8 38
Post 8.9 29 8,1 23 11.C 48 10,5 34 8,8 25 11.1 41"
Change.~+0.4 +3 +0,5 3 +1,0 +6 +0,5- +4 -0,1 " 0 +0,3 +3
N 143 5 23 142 3 23
‘Mean” Change- +0 6 +4 +0,3 +1 +0,% +4. +0.,5 +3 +0.3 +2 0,0 -2
*The grade- equivalent score and the national percentile. rank which
correspond to the mean pre- or posttest scale score are given in the

table, Pretest percentiles were obtained from normative tables for
the eighth month of ‘the regular school year, posttest percentiles for
the ninth month of the $chool year. Percentile ranks for the summer
months are not available for the CAT.

tutors in the 1984 summer session may also be compared to the results
obtained in the 1983 summer session. The same test was used both summers,
The 1983 session was, however, one week longer in duration. Nevertheless,
the qains in 1984 were of comparable magnitude and, for the' ECIA sites,
usually slightly Yarger in 1984 in all but grade 12.
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TABLE 3

READING RESULTS FOR SUMMER SCHOOL TUTORS
ON THE CALIPORNIA ACHIEVEMENT TESTS*

o Readind’Vocabular Reading“éam—Féﬂéﬁg?on R
J%ffﬁ s "OEEO
ECIA Level I Level Il ECIA Level I Level 11
Grade Score GE %ile GE %ile GE %ile _GE_%ile GE_%ile GE %ile.
. ; , :
8 Pre 8.4 46 8,4 45 8,9 51 8.4 47 8.6 47 9.6 55
Change +0.2 +2 =0,1 -2 +0.1 +2 040 -3 -0.1 -1 0,0 -2
N 141 78 46 145 78 " 46. |
9  Pre 8.7 39 8,0 30 8.6 38 8.7 43 8.0 32 8.8 44
Post ' 9.0 42 8,1 32 8,2 34 9,3 46 8,0 34 9,0 44
Change +0,3 +3 +0,1 +2 -0,4 -4 +0,6 +3 0,0 +2 +0,2 0
N - 196 12 30 202 114 30 y
10  Pre 9,5 37 - 8.6 29 9.6 38 9.7 40 8.8 34 9.4 38
Post 10.0 38 87 29 9.8 37 10,1 43 .86 32 9,7 39
Change +0,5 +1 +0,1 0 +0.,2 -1 +0.4 +3 '-0,2 -2 +0,3 +1
N 177 107 34 184 107 34
11 Pre 10,0 32 9,1 27 10.0 -32 9,6 32 8.6 26 8.8 28
Post 10.4 35 9,5 28 10,6 37 10,0 35 8,8 27 10,0 35
Change +0.4 +3 +0.,4 +1 +0.6 +5 +0,4 +3 +0.,2 +1 +1,2 +7
N 163 88 33 165 88 33 |
12 Pre  10.6 32 9,0 24 11,0 3} 10.2 34 8,9 26 10,4 36 |
Post 10,6 33 10.0 26 11.6 41 10,5 37 9.3 30 11.3 43 . °
N Change 0,0 +1 +1,0 +2 +0.6 +4 . +0,3 +3 +0,4 +4 0.9 +7
: N 144 88 24 125 88 24
' Mean Change: +0,3 +2 +0,3 +1 +0.2 41 404 +2 0,0 +1 40,5 +2

*The grade-equivalent score and the national percentile rank which
correspond to the mean pre- or posttest scale score are given in the
table, Pretest percentiles were obtained from normative tables for
the eighth month of the reqular school year, posttest percentiles for
the ninth month of the school year., Percentile ranks for the summer
months are not available for the CAT, | <¥ 4

L . . . — B
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Summary and Recommdendations

The tutorial component of the 1984 Summer Basic Skills Centers significantly
contributed to the instructional process. The tutoring component enhanced

participants' academic ‘achievement as well as personal-social growth., This
43
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unique supportive relationship hetween tutor and tutee addressed the

needs of both groups,

- It is noteworthy that this summer tutoring program also helped to

improve the tutors' attitude$ towards school, classroom Behavior, and
self-concept. Once again, the tutoring componént proved to be d“

positive supplement to the summer program, Some retommenda;ions

follow: K ‘ oo ‘ w\ﬁ\\ |

\

* Consideration should be given to extending the training of the lead -
teacher and the management aide regarding the tutor component. .This
training should include specific responsibilities, role clarifica-
tion, and suggestions for purposeful tutor training throuéhout the
summer in academic ‘areas as wehl as in job-related experiences.

*  Efforts -should be focused on the screening, the selection, and the
early assignment of the best possible tutor candidates. The data
suggest that recent elementary school graduates appear to be the
least likely cahdidates. -

L]

* 1In view of the lead teacher's diverse roles-and responsibilitdes,
it is recommended that principals continue to-select a lead.teacher
who is competent in management and organizational skills. '

+ It is recommended that the tutor log be revised to‘provide more
constructive record -keeping for tutors and less monitoring and
duplicating effort fdr school staff, :
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READING ¥0MPONENT .

Evaluator: Dr. Marion Rice

Description of reading Program .

——Fhe reading goal of the summer program was to improve reading skills of

both tuteeé and tutors. Students.were'organfzéd according to grade
designation and reading materials were provided according tor the

A ' ' |
instructional levels of the students. Reading materials conkisted of:

Yocabulary Learhiqg;§trategjgs, Chicago Mastery Learning Read:ng

materials, worktexts, skill kits, and trade books. Proaram handbooks

outlined how and when the materials were to be used.:

Vocabulary and comprehension development were the focus of the reading

component of the summer school program. Using Vocabulary Learning

Strategies texts, sfudents were introduced to categorizing, analyzvﬁé
word parts, demonstrating word meanings, translating pictures, scaling,
visualizing,‘translatihg figurative language,. and identifying words in
context. Vocabulary strategies were designed to help students encode ‘
and rememter new words. As part of’the developmental reading program,
teacher-directed vocabulary instruction complemented the structureq
reading comprehension activities. The structural formatlfor teaching
vocabulary skills and concepts was to present them in a sequential and

spiraling manner.

in addition to vocabulary development, reading skills were reinforced

- through the tutorial component. Tutors were assigned to each’ of the

classrooms. A diagnostic/remedial reading approach was used during the

’A
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tutorial phase of the program. Each tutor received a Reading Tutor's
|

Handbook which contain?d directions for assisting with the Vocabulary

Learning Strategies. Tpe handbook provided suggestions for teaching

word attack, study skilis, and comprehension. Tutor schedules

outlined the.summer program for the tutors; the schédu]es 1isted the
activities and the instructional materials that were to be used during
the reading tutoring period for each day of the summer program. Tutors

were instructed in the use of the Brigance Inventory of Reading Skills.

This informal asSessment instrument was to be used for 1d¢ntifying a
starting point for thé tutoring prdgﬁgm for each tutee. The tutor's
dhily lesson p]an’ihdicated the date on which the test was to be given
as well as the specffic skill that was to be tested. After adminis-
tering %He test to the tutee, the tutor was to follow the prescriptive

lessons included in the daily lesson plan.

i
Students were also encouraged to read a qide range of materials. In-

school and outside reading by the students was to incorporate the
Sustained thet'Uninterrupted Regding Time (SQUIRT) design of the
Chicago Mastery Learning Reading (CMLR) Program. Use of local and

regional libraries was encouraged.

Implementation 'of Reéding Program

Summer school Tead_teachers attended an orientation preservice at which |
the various components of the summer school were explained. After the
orientation preseérvice, 34 percent of the lead teachers felt that they
had been very well prepared. By the end of'thleirst week, half of the

lead teachers fe]f well prepared to manage the reading component.
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Fortunately, it was clearly specified that inservice training was to be
| continued throughout the: summer program at each oi the program sites,
District coordinators and central office curriculum coordinators were to

pnbvide ongaeing inservice,

!
\

Most lead teachers indicated that they had received prescribed quanti-
ties of the Teacher's Handbook, Tutor's Reading Handbook, and the

Brigance Resource Book. There were some shortages with respect to the

necessary levels of the Brigance Student Book, the Vocabulary Learning

Strategieé Workte:it, and other reading materials. More than a fourth of

teachers did not feel that the levels of the Vocabulary Learning

Strategies were appropriate for their students. Limited numbers of
cobies-and sharing of materials with other classrooms occasionally
caused difficulty. Although the shortages of materiais weve not as

- severe as in the summer of 1983, the problems still persisted because of
lack of information regarding carollment at the time materials were

being ordered. Overenrolliments could not be anticipated,

Observations were made of the various components of the summer school
program. The most frequently observed reading content'during obser-
vations was “vocabulary learning" followed by "thinking skills." Guided
discussion, routine recitation, and appiication_were all observed in
teaching vocabulary. "Applying thinking skills" was generally taught by

guided discussion and application. Vocabulary Learning Strategies was

the most frequently observed waterial in use. Among other frequentiy

observed materials were: Increasing Comprehension, Brigance Test Book,

Brigance Record Book, and Satellite Books.
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Time Yimitation was by far the most frequent cémplaint among teachers.
More than a fourth of the teachers felt that the amount of material for
one deveiopmental reading lesson was often too much for their students.
Time did not permit the inclusion of all désired reading materials'into
the summer program. Among the reading materials that teachers had

difficulty in finding time to use were the Reader's Digest Skill Builder

Series, Try This/Try This Too Kits, recreational/ library reading

materials, and games. The Reader's Digest Skill Builder Series was not

scheduled; therefore, its use was limited to individuals who completed

scheduled tasks early. The scheduling in the teacher's handbook for

" Try This/Try.This Too Kits did not provide ample time for the teachers
and tutors to use the kit, although teachers felt that it could have
been a very useful item if they had the time to use it properly.
Recreational reading/library materials did not have prescribed
instructional levels indicated. Some schools found it difficult to
assign the recreatjona1/libfary materials appropriately; directions and

instructional grade assignments would have been helpful. Games were

often not used because the program was so structured that students
rarely finished scheduled work with enough time remaining to

constructively use the games.

/

Training of the tutors was coordinated at the local school level.

Twenty-four percent of the tutors felt that they needed additiona’

training with the Brigance Reading Inventory, 14 percent with the

learning games, and 10 percent needed more training with the kit

4 // materials. Teachers were asked to raté the'préficiency of tutors with

| the Brigance materials; the rating scale ranged from "Unsatisfactory" to
"Excellent.” When tutors were divided into two groups, proficient
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tutors and less proficient tutors, the proficient tutors were most
frequently rated by the teachers as good in the use of the Brigance

materials. Among the less proficient tutors, the tutors were most
frequently rated fair. The same assessment of the tutors was made with

respect to assisting tutees in tutor-directed practice work.

Readiqg Achievement Results

Results from the Brigance Comprehensive Inventory of Basic Skills were

used to assess reading progress for students in the Summer Basic Skills
Centers., These were the only data available for giving an indication
of what may have occurred in reading during the Summer program. Th

reading comprehension tests of the Brigance Compretiensive Inventory

‘of Basic Skills consist of short reading passages with five questioni to
be answered; each student was to attempt six passages of increasing_\
difficulty and. 30 questions. Alternite forms were used for’the'pre- Snd
posttest. Two measures were obtained: the number of questions answered
correctly and the highest reading level mastered. Mastery was defined
as at least 80 percent of the questions for a pasSage answered |
correctly. Only the scores of the students taking both the pre-and the
posttest were included in the following analysis. The result§ are as

follows:

TMPROVED TOTAL NUMBER OF
QUESTIONS ANSWERED CORRECTLY

TMPROVED READTNG
~ LEVEL MASTERED

|
i
Grade Number Number Percent |  Number Number Percent
Tested Improving Improving | Tested Improving Improving
e -
Grade 1 150 79 82.7 | 143 37 25.9
Grade 2 2346 1270 54.1 | 2240 912 40.7
Grade 3 3115 1461 46.9 | 2960 1178 39.8
Grade 4 3129 1361 43.5 | 2969 1147 38.6
Grade 5 3458 1714 49.6 | 3278 1389 42 .4
Grade 6 3487 +1888 54.1 | 3372 1493 44.3
Grade 7 2772 1762 63.6 | 2623 1359 51.8
Grade 8 h27 342 61.5 | 495 224 45.3
Overall 18984 9859 51.9 | 18080 7739 42.8
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The results indicate that students showed improvement from the pre-

to the posttest of the Brigance Comprehensive Inventory of Basic Skills

at all grade levels; improvement appears to be greatest for the upper
~ grade students. The magnitude of improvement cannot be quantified with
the Yimited information available; it must be‘noted‘that chance-level

improvement for the number of questions answered correctly is 50

percent.

With respect to staff assessment, many lead teachers (84 percent) felt
that the summer program approach was appropriate for the students in
their center, but almost a fourth of the teachers questioned if a fully

prestructured program fit the summer program students' needs very well.:

Reading Component Conclusions and Recommendations

The highly detailed lesson schedules of the program should be reviewqd
with é committee of summer school teachers in ah effort to provide |
recommendations for improvement. Perhaps schedules need to be modified
in terms of time allocations so that teachers feel as though they have

ample time for incorporating other worthwhile materials. The quantity

of material to be covered within a prescribed lesson is in need of

review.

Orientation preservice ought to be strengthened and coordinated with and
supported by ongoing inservice during the summer session. Shortages of
prescribed materials must be- addressed; a procedure is needed for
exchanging mater.alé-and accghmodéting overenrollment. Better

correlation between materials and instructional levels of students must

be made. More tutor training :- recommended in the use of the Brigaﬁce
material,
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MATHEMATICS COMPONENT

Evaluator: Georye Dalin

Description
The mathematics conponent of the fiscal 1984 Summer Basic Skills
Centers' program unified instruction in basic computational skills with

ins€ruction in problem-solviny strategies. The instruction proyram for

- grades‘ one through eiyht was divided into two instructional areas:

developmental mathematics and tutorial mathematics. The caiponent had
two yoals:
. To improve mathematic§ skills of underachieviny students fn‘a]l
elementary school yrades.
-, .To_impnove the basic mathematics sk{lls of high school students
throuyh their participation in the proyram as tutors.
Instructional placement ot students was done éccording to grade desiy-
nations as indicated by the district superintendents. Teachers were
fequired to teach mathematics on yrade level to all students. Every
student received nine périods per week of mathematics instruction.
Three of'the nine periods tocused on yroup instruction in problem-
solving strateyies and two periods per week were devoted to diaynosis
and rermediation of basic computational deficiencies. Tutorial
instruction on individual}y diégnosed skills took place four periods per

week.,

Classroom teachers were scheduled daily by the Bureau of Mathematics to
instruct students in developrmental mathematics. This was done by having

the teachers strengthen students' computation'skills through yroug o

instruction, usiny diversified drill and practice activities in
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the Enright Student Books, Barrett's Personal Discovery Book I, and

Educational Solutions, Inc. materials. The Enright piagnostic Inventory

of Basic Arithmetic Skills was used to diagnose students' skill

deficiencies.

Students' mathematics deficiencies were remediated by the Versa-Tiles

Mathematics Laboratory and other resource materials. In addition, h

problem-solving skills were developed throuyh group instruction on a set
of teacher-identified strategies, Eanging from planning how to solve a‘

problem to usihg ratios and proportions.

IndiQidua]ized tutoring was made availablg to all studént participants. -
High school-age and some college-age tutors worked with the tutees in a
number of ways. First, the tutor tested the tutee on mathematics
ski]1§. Second, thé tutor discussed the daily lessons with the tutees.
Third, the tutor cohferred with the tutee_bn the tutee's brogress.jn
each lesson. Finally, the tutor praised each of the tuteés for their
achievement. Classroom teachers also took part in the tut@ring process

by working with both tutees and tutors.

Mathematics materials were di.ided,into categoriesffor studént use.
Certain skill texts were made available to each student, while other

texts or materials were placed in the materials center at each school.

Staff development activities were conducted for the summer school staff,
These activities included the use of mathematics materials and
diagnostic'instrUNents. Tutors also received inservice on the use of
mathematics materials and diagnostic instruments.

5¢
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Assessment of the Mathematics Instruction Proyram

A majority.of the surveyed classroom teachers (85 percent) reported that.

they were prepared by the‘end oi\the first week of the summer session to
manage the mathematics component moderately well or very well. Traininy
or assistance from resource staff was moderately hglﬁful'br very helpful
in mathematics instruction and materials use f6r the majority of the

.respondents.

Additionally, teacher respondents (78 percent) believed that local
inservice sessions were particularly helpful even after the third week

of the summer sessjon.

®

Interviews with lead teacher§ regealed that'73 percent were prepared to
implement the mathematics component after the two-day orientatibn
rmeeting. A major concern of 27 percent 6f the lead teachers was
organizing the pretesting for the mathematics program. . Some lead
teachers were 1so concerned abhout obtaining the préScribed‘mathematics

materials, while others reported that they were not sure why the Enright

materials had missing pages.

Classrogm Observations

ECIA field evaluators visited classrooms in 100 of the Basic Skills
Centers in order to observe mathematics instruction and tutdring.
Observations focused ‘on what lessons were presented and whether these
lessons were following the prescribed schedule. Each fjeld evaluator
used a standardized observation instrument which was designed to record
mathematics lessons' contents and the degree of participation in

c1a§sroom activities,
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The teacher was on the scheduled daily lesson in 56 percent of the

observed mathematics instruction periods where the activity of
explanation/ demonstrafion/guided’discussion took place. These lessons
frequently were oh addition ?r subtraction, mdltip]ication or division,
or problem solving, Approximaté]y 44 percent of the observations,
however, did not agree with the scheduled lesson for the daily class
period. Yev 70 pércent of the observed 1essons agreed with the -

currfcu]ar topic scheduled for the dai]y'weekly schedule.

The degree of participation in routine recitation or rote reinforcement -
agreed with Ehe type of lesson prescribed for thé period in 22 percent

of the observations, where students worked on addition or subtraction,

or mu]tip]ication or division skill activities. However, 78 percent of

the yroups working in the recitation or reinforcement mode were not on

the prescribed lesson for the class period. Furthermore, 54 percent of

these groups were not on the prescribed weekly curricular topic.

In 58 percent of ghé'obseﬁvations stddents were doing seatwork on pre- -
scribed daily léééons. Seatwork focused on the application of addition
or subtraction, multip]icatioh or division, or problem solving skills,
Forty-two percent of these groups were not working on the daily
prescribed lesson. Seatwork agreed with the prescribed weekly
curricular tgpic in 67 percent of the observations, while 33 percent of

the observations did not agree with the prescribed topic.

Formal assessment or testing was on the prescribed daily topic in 40
percent of the observed classeg, where teachers or tutors tested
students on addition or Subtracpion, or nultiplication or division.
About 60 percent of the formal assessmen: class sessions were not on the

prescribed topic. More than 60 precent of these classes were on the
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prescribed weekly topic for formal assessment; 36 percent were not

" testing on the prescribed curricular topic.

Classroom learning climates in the developmental and tutored mathematics
sessions were observed to be good or exce]]ent.# Teachers and tutors
generally had good control.of students' behavior and work habits.‘
Praise was given in mosc classrooms and studencs‘ work was on display’ in
many rooms. A majority of the teachers agreed or stronyly ayreed that
the tutors provided.good or excellent assistance fn the tutoriny or

«
\

testing .of student participants.

Instructional Materials

During interviews lead teacher% reported that that mathemat1cs materials

. m-—.—-—
« were delivered to all summer. school centers; however, the delivery of"
“materials was not a]Ways in the prescribed yuantities or at the

necessary student levels. In particular, 76 percent of the interviewed:

lead teachers reported that they had received the prescribed quantitites

-—__...._

>

not receive enough of these books for their students. It ShOUId be
noted, however, that lead teachers did yet sufficient qdantities of the

Enright Resource Book. About 90 percent of the lead teachers received

the prescribed quantities of Problem-Solving in Mathematics; 1u percent

-8 ot s e amaim e - - —— .t ) b ot v .

did not. The correct student levels of Problem -Solving in Matnaaatiag

were delivered to more than 70 percent of the centers. [wenty-eiyht
percent of the lead teachers complained that they:did not obtain the

appropriate student levels. Blackline Masters were delivered in

sufficient quantities to 91 percent of the lead teachers, and 8/ percent
said that the necessary student levels were delivered. A'maJority of
the lead teachers yot the prescribed yuantities and the necessary
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. Student levals of Versa-Tiles Mathematics lahoratory kits. Finally, .
practically a]]lof‘the centers were sent'sqfficient quantities of the

Mathematics Tutor's Handbook and other mathematics learning materials.

4

In addition to the lead teacher interviews, a questionnaire was sent to

\ a random sample 6f inn of the lead teachers. Fifty-Five lead teachers

\ returned the questionnaire form. More than 90 percent of the !

respondents indicated that all of the prescribed mathematics materials
were used during the summer session. A majority of the respondents (76
percent) encountered no difficulty in having their teachers to share
mqthematics materials, whi]eLtwenty-fouy/percent of the respondents
found that the shohtage of certain matﬁematics %aterials caused problems

in maintaining the prescribed instructional schedule. ‘In particular,

the Versa-Tiles materials and H]ack]ine Masters were in short supply.
About 20 percent of the leac teacher respondents claimed that the PP
Mini-Tests materials were not readily adaptahle for staff and student§
hecause the system was tob 1ong or too ébnfusing to ihplement in a short

summer session,

!

A survey of Basic Skills Centers' classroom teachers revealed that
S ( 4
ahout, 70 percent of the reSponqents agreed or strongly.agreed their

students had the appropriute levels of Problem Solving in Mathematics;

however,'approximate1yf3n perﬁeﬁ{.of the surveyed teacherskﬁisagreed or {ﬁ
strqng]y disagreed fhat they had appropriate levels. More than 6”?.

percent of the respondents claimed tno much material was scheduled for

each developmental mathematics lesson, i.e., the glut of material

preventéd the maintenance of the daily schedule.

/
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Classroum observations were conducted in many of the centers in order to B
determine if the prescribed mathematics raterials were Qséd by the staff
and stﬁdents. Observation data showed that the.£$991§52§21!iﬂgﬁiﬂﬂ

| mggngéggigg_text was in use in most of the observed classrgpﬁg; '!55537

Tiles, Blackline Masters, and Personal Viscovery Kit matgiia]s were

observed in use in a representative number of c]assroom seSsiQQi: The
Fnr1ght materials were seen in usé in some claSsrooms. In a fe

classroom mathematics ses

Mini-Tests and Small Lnangg ‘nit.. Uverall, prescribed mathenatch

—iaate ¢e mm = r——.

materials were’ being used appropr1ate1y, only ‘a few classroom
observations revea]ed that teachers were not usiny the prescr1bed

materials.,




Progran Results

yyo—n o

Tables I and 11 illustrate the d1agnost1c test results for the Sunmer~
Basic Sk1lls #entnrs., Matched student scores are yiven for each
subtest, e

" ' . Table 1

DIAGNOSTIC TEST RESULTS

Versa Tiles Laboratory 1 (Grades 1- 4)

Test 1, Numbers and Numeration

r
:

Grade - o 2 .

Number Improving - 1114 1606 1994 1333
Number Tested 1694 2535 3226 3203
Percent Inproying . 65.8 63.4 61.8 57.2

} Test 2,° Addition and Subtraction Facts
|

irade ' 1 k 2 , 3 4

‘Nurber Improving 1087 1473 1494 1330

Number Tested 1635 2514 3224 3212

Percent Improving 66.5 68.6 - 46.3 41.4
|

| Test 3, Aqdition and Subtraction

Grade oot 28 4
Nurber Improving 733 1594 2091 1920
Number Tested 1290 2411 3191 31492
Percent Improving 56.8 hb.1 85,5 603
| - Test 4, Multiplication and Division

Grade ... 1 . 3 4

' Number Improving A , N/A - N/A 2001 2019
Number Tested ‘N/A N/A 3009 3167 -
Percent Improving N/A S NA 6645 63.8

\ Test 5, Money, Time and Measurement |

| grade b2 3 .
Number Improving N/A T ON/A 1908 1953
Number Tested ‘ - N/A . N/A - 3012 8120
Percent Improving ] N/A N/A. 63.3 62.6
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’ Table 11

NDiagnostic Test Results
Versa-Tiles Laboratory 11 (Grades 5-8)

Test 1, Place Value and Numeration

Grade , 5 S A -

Number Improving 1923 2115 1916 348

' ¥ sber Tested 3557 3624 2921 h72

. . ercent Improving 54,1 h3.4 65.6 60.8

Test 2, Addition and Subtraction .

Grade T R A
Number Improving 1973 1934 1s2b 29h
Number Tested . 3570 3619 2936 . H7Y
Percent Improving b5.3° H3.4 51.9 51,0

“Test 3, Multiplication and Division

Grade e e e S . UL . 8
Number Improving V2235 2182 1735 . 348
Number=>Tested "350 3616 2923 575
Percent Improving 6283 60.3 61.1 60.5

Grade _______. S 6B
Number Improving 1095 1670 1724 232
Number Tested . 3537 3593 . 2929 b74
Percent Improving = 31.0 46.5 59.U 49,1

Test 5, Necimals, Mized Computation, and Problem Solving

Grade ... S ] 0 . . 3
Nuiber Improving | 1659 1934 1735 339
Number Tested 3521 357V 2910 h13
Percent Improving 47.1 55.6 61.3 %9,2

Grade sy 6B

Number Improving 184] 2023 1692 308

Number Tested 3176 3473 2824 H46

Percent Improving 53.3 94843 %9 .4 bt .4
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Progran Results (continued) Y

The dwagnostic test results give some indication as to the success of

. the presc.ibed mathematics program. Student improvement was ‘based on

the criterion that each student would yet at least one more correct item

on each suptest.

In Tab]e 1 the diagnostic test résu1t§ for students in grades one and
two showed thai myre than 50 percent of these students h%d inproved
scores in all of the subtests. It should be noted thét yrade one and
two students did not have test/results for multiplication/division and
money, time aﬁd neasurement subtests because these topics were
prescribed for~students in yrades three through eight. More than 60
percent of the grade three and four students denonstratpd inproveisent in

four of the five subtests; fewer than 50 percent of these students

showed improvement on addwtﬁon and subtraction facts.
!

! : |

Table Il shows that at 1east 50 percpnt of yrade s1x throuyh e1ght
showed improvement on five of the subtests. hrade tive students had
difficulty with fractions and decimals; less than b0 percent showed
improvement., Grade six tudents also had difficulty with the fractions

subtest; only 46 percent 1mproved in this sk1ll

Overall the diagnostic results Qere fair. The percent of students in
the primary‘grades who showed imbrovement in the tested skills ranyged
from six to sixty-six percent, The percent of middle and upper yrade
level studeﬂts who showed improvenent in the.different skills ranged

fron 31 to 65 percent.

hU




. Conclusions

‘ Ipe diagnostic test results illustrated that more than half of the
siudents demonstrated improvement in most of the subtests. Perhaps the
results might have been bétter'if the teachers had maintained the daily
and weekly schedules. On the other hand, the amount of scheduled work
was too much for a sdgnf?iéant minority of the students; thus, many
teachers tended to revise the pﬁgscribed daily and weekly schedules.

In the summer program, consideration should be yiven to grouping some

' students by their instructional level; the remaining students could be

grouped by grade level.
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SCIENCE COMPONENT

Evaluator: Dr, John:Brunett

Nescription

The Summer Basic Skills Centers (SRSC) science component of 1984 dif{ered
in format and operation from that of 1983. In the summer of 1984, 210
centers implemented a science program in a session dn seveh weeks.,

Science on a Shoestring (SOAS) kits were used in grades one through six

as in the previous summer and again scheduled for two 40-minute periods
of instruction per'weék throughout the summer session. This past summer
three periods of science often were noted in the site visitations. The
centers modified the rigid period-by-period instruction ﬁ]an to "catch up

on" and reestablish the prescribed continuity of learning experiences.

In the summer of 1984, the seventh and eighth grade science lessons were
changed entirely from the 1983 format. Body Power was used in 1983 in
the seventh grade and was really a language-arts oriéhted activity with
little or no hands-on or self-discovery materials. In 1984, -he seventh
grade used discovery oriented materials and micro.copes. This was a
self-motivating format, student-centered, rather than teacher-centered,
through students' hands-on individual experiences, A related unit on
human hlood, its subcomponents and function in the circulatory system,
completed the seveﬁth grade science program. 0One center commendah]y"
comhined the two 1sing college-donated microscope slides of blood
problems and hlood components. Teachers were encouraged to use the
Roard of Fducation Science Curriculum Guides to develop units of
instruction from these and nther materials. A unit of instructinn on pH
or acid/a1ka11n1£y measurement and on atnmic¢/molecular models was
specified in the SBSC program design for the eighth grade. Sppp1ementary

science readings were ohserved in use and included True Rooks (grades 1-4

{ :
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| Dictionary.

series), each of which explored an individual science topic (air,

energy, the earth, etc.). The Science Activities serieé was intended

for grades five through saven, as was the Young People's Science

A period-to-period summer science curriculum plan was.provided for each
grade and age level, It was corgruent with the Roard of Fducation

science curriculum guides' spiral sequencing of science concepts.

Preservice Training

Preservice training was offered immediately hefore the start of the

summer program, to acquaint lead teachers with tasks to be accomplished

under the SBSC proposal.

Responses to the following lead teacher interview question assessing the
effectiveness of thé‘summen preservice are discussed helow.

How well did Hope Middle School orientation

meetings prepare you for implementing -the

science program?
Approximately 51 percent of the 101 lead teachers responding stated that
the Hcpe Middle all-day inservice prepared them "very well," while 33
percent indicated that it prepared them "moderately well," A small

» .

number (18 respanents) reported negative reactions to the preservice.
Nuring site visits, those lead teachers who attended the preservice

sessions commented to evaluators that there should he preservice

training for summer program classroom teachers, especially in science,

- “"at easily accessible sites during the first weekend, Their remarks also

indicated that these sessions should be limited to the daily operation
of the instructinnal components without including publishers' sa.es

perceive hy some presentations. Some found the science pubhlishers'
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remarks entertaining hut not helpful, while A2 percent found them
helpful. A small number stated that publishers' presentations of their

products did not make good inservice content.

Sclence Component Implementation: Science specialists Views

Nuring tke summer of 1984, the SRSC program added a much needed center-
by-center inservice training progran by science specialists. (The
science specialists included consultants of the Rureau of Science of'the
Nepartment of Curriculum and teachers of the ECIA Chapter 1 Teaching
Reading Through Science Program.) Seven specialists conducted over 200
inservice meatings in SRS centers throughout the summer session and
covered the four components of the summer science program described
ahove. A survey showed that most of these specialists had hoth
sufficient matcrials and sufficient texts to conduct the inservice
program. The science specialists’ recommendations are listed for future
SRSC planning:
"When schonls send grade levels for potential SRSC-participants,
they should he required to send the instructional levels for each
child, especially in reading ahilities. This would allow hetter
selection of units to he taught, especially in science."
“A11 teachers (in these districts) had trouble with the eighth
grade materials because most of the students were one or more years
hehind in reading since the students had to meet that ECIA Chapter
1 requirement for participation. Recause of these limited reading
factors and late deliveries, the pH measurement and molecular’
models units were not taught in two districts."”

Other related remarks on the Science Inservice Survey concerned the

affectiveness of materials supplementary to Science on a Shoestring

(S0AS), They were assessed by all the specialists responding as
appropriate in interest levels, content and 1ahguage vocahulary to the

age and ahility levels of students in grades three to six inclusive.
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Ouestions were raised by a major1ty of responding specialists abhout the
‘inappropriateness of language and vocabulary of SOAS materials at the
first and second grade levels and of the blood program at the seventh

grade level, They éplit in opinion on the eighth grade materials.,

A1l found the molecular studies not appropriate in interest levels,
content énd language for eighth grade participants. This underscores /
the quotatioﬁ ahove, since each eighth grade participant was a year or,
more often, two or more years helow in reading. It shoudld be noted thatf‘
the SRS centebs were planned for these slower students. 0One ;pecialist
found the pH measurement unit inappropriate in all three cateqgories: _ !
interest levels, content -and language; Others indicated similar

responses:. language and content tended to be inappropriate, as elicited

from the survey responées ihd then discussed with the eva[uqtor. The

other speci%lists found the pH neasurementrhnit acceptahle iﬁfinterest

when the content was modified but inappropriate in language and

vocabu]any.

Science Component Implementation: (lassroom Teachers' Views

In a self-assessment of the SBSC program instruction in 60% classroom
teacher questionnaires, a majority of respondents felt that they handled
the teaching tasks of Science on a Shoestring quite well, The teachers
were asked how well they were prepared to‘manage the science componenﬁ
during the first four weeks of the summer sessiun. 0Of 585 respondents,
slightly more than 11 percent indicated they had difficulty managing the
component, while 21 percent indicated that the component was handled
moderately well. Those who managed the science'teaching tasks "well" or

"more than moderately well" comprised 68 percent of the respondents.
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About 7A percent indicated that science consultants' inservices were

"moderately helpful” or "very helpful," Management guidance from the
lead teacher should not be over'ooked. This often dealt with science
instruction problems as well.as mathem>tics, and reéding..*Ninety-phree
percent of the respondents found the training provided by fhe”1ead
teacher moderately helpful or very helpful, while six percent found it
not helpful. Only five respondents indicated "Does not apply," which
may have indicated that management inservice was handled by other

personnel or did not occur.

The summer program classroom teachers also assessed the appropriateness
of science instruction materials prescribed for their students. 0f
those responding, eight percent found the science materials were
inappropriate, A]though questionnaire information did not yield data
indicating which grade levels these teachers taught, the science inser-
vice survey and lead teacher interview suggest that these assessments
pertained most1y to,materiaas in thevseventh.and eighth grades. A
review of teacher gquestionnaire data further show; that in grades.one to

six, 26 percent of the respondents agreed that the materials were

appropriate, while 66 percent expressed stronger approval. In 100

centers SOAS materials were used by well over 500 teachers in grades odg

through six. About 50.percént of these respondents found materials
purchased for the summer centers were appropfiate for .he participa?ts.
Classroom ohservation§ underscore these teachers' épinions that the |
students were enthusiastic in using the science materials. "Twenty
teachers strongly agreed that the materials shoufd he used during the
reqular schoonl year program.
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Delivery of Sci.ace Materials

sead teacher interview summaries indicated that the following materials

| J

were delivered on time for early 1mp1ementation'of lessons:

/

Summer Rasic Skills Centers' Science Materials

Sufficient Quantities

Percent

YES NO

SOAS Science Materials 95 5
Microscope. Program Materials 78 27
Blood Program Materials 85 15
pH Measureaent Materials 63 37

\

Appropriate Levels

’
Percent

-~

SOAS materials were delivered promptly. Only five percent of the lead

teachers who were interviewed reported shortages of these materials.

The‘de1iveny'bf seventh grade science materials was completed at about

80 percent of the centers included in the evaluation sample.

The pH and

molecular models' materials were delivered in full to 63 percent of the

centers with an eighth grade science program.

The microscope materials were provided for seventh grade science

teachers during the third week. About half of the lead teachers who

received materials for the hlood program and microscope studies at the

end of the second week were able to hegin science lessons the third

week .

Nf the responding lead teachers, 65 were at sites that did not implement

an eighth grade progran and 23 did not have science lessons for the

seventh grade. According to the science inservice survey and the lead
! ]

teacher questionnaire and interview the following were not irmplemented:
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. The Science Library reading hooks program was not used in four
schools.

+ The Alood program was not taught in two schools provided with
these materials and in 21 centers without these materials.

« Roth the Molecular Mode]s'and the pH Measurement were not. taught
in three districts’' schools. ‘ '
. | 0f the centers that conducted upper grade science instrustion, lead

teacher interview data cited fifteen as not receiving microscopes and

e microscope materials. Fourteen centers received mitroscope materials
after the third week of the summer session; 21 centers received no hlood
program materials. MNineteen centers with the eighth grade science
program did not receive any pH materials. Sixteen had no molecular
model kits. This was approximately 10 percent of the sampled centers
with upper graﬂes; Four lead teachers cited SOAS kits.as missing.

[4
Classroom teachers' comments concerning the loss of materials through

hreak-ins numbered 10,  * ' T

& e

Lead teachers, administrators, the science specia]ists and the classroom
teachers all strongly urged that éach teacher have a science manual, .
instead of just three allottéd per center. The lead teacher interview
and science inservice survey noted 17/ééses where the manual was needed

and not available. Many schools dupiicated the lessons or.directions

] for experiments from the manual as they were needed.
, S 4 ‘

Distribution and Use of Materials

Fach center developed, a staggered science lesson schedule if they were
short of materials, The-staggered lessons .permitted seVéraT classes to®
use just one kit of materials. 1In several centers, all SOAS materials

§ were pooled in one resource room where the instructional aide and a
&
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tutor prepared each experiment's materials for individual teachers. All
things needed wére put into carrying trays and delivered to the
teachers. It is difficult to overestimate the effectiveness of
prepariﬁg the sctence materials in this manner. The resource roon staff
serving to expedﬂte materials for §cience experiments to classroom

teachers was a valuahle addition to the 1984 SRSC program design.

B} :
Pead teachers, in 17 of the 100 respon§es, noted that having to revise

the daily ]esson schedules prescribed in other suhject areas caused

conflicts with the sharlng schedules of SOAS materials. A few instancps

were®noted by this évaluator of one teacher using the entire scipnce kit

herself where she also taught science lessons to one neighboring class.

Also noted were two cases at the higher grade levels where one teacher

alone handled the sqience instruction for the others.

There were 1?7 centers, in the sample, with resource rooms where tutors
~and aides compiled all lending materials for science and brought the

sets to the classrooms as needed.

The teachers' comments included the following:
"+ "We were able to maintain the weekly SOAS schedile,”

« "Science 6n 2 Shoestring was the hest material of all the summer
"~ session material for my classes.”

s "Perhaps it should he stated that only older tutors and adults
should handle open flames in experiments."”

# Many schools had inservice meetings on fire safety. The lead teacher
' o

interviews reported 37 schools that had conducted such training and 18

that had not addressed fire safety at the time of the interviews.

7\
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Summary and<Recommendations L

Evaluation of the 1984 Summer Rasic Skills Centers science component
y1e1ded data concluding that the science instruction for grades one.
through six was well planned and well impJemented with expeditious
delivery and equitahle distribution of SOAS materials in the majority of

centers. A few seventh and e1ghth grade ¢omponents had difficulty in

‘ securing the materials and in using them, given the students' low

~

reading ah11it1es.“.Implementat1on was generally delayed in hoth seventh

| and eighth grades. As many as 23 schools did not 1mp1ehent the pH
Q : :

program, Prompt deliveries were essential. The effects of “"getting the
science program off to a good star'" are difficult to assess rigorously,

especially the adverse fallout;of delays and postponements discussed

!

above,

/

The data revealed: ’ e . , b
+ The improved science component was a popular enhancement of the
summer program as confirmed by student enthusiasm and accepts
ance, . | a

+ There is a need for more than two sc1ence periods per week at
1ntermed1ate and upper grade levels, -

+ Inservice tra1n1ng hy,profeSS1ona1 science consultants was an
invaluable addition and improvement to the SBSC program model.
Lead teachers des1red it to be repeated in future summers.,

* Tt is imperative that seventh and e1ghr grade mater1als be
delivered promptly.

* It is recommended that the molecular models material he dropped

. from the summer program and the eighth grade science material be

modified to include topics of adolescent interest with easier,
vocahulary., . /

71




A students' laboratory workbook shohld'be developed at the
reading levels of ECIA summer program participants or
alternative materials meeting thisfrequirement should bg

provided,

Science preservice training for the classroom teachers is needed //’

in easily accessible sites during the three or four SBSC |
orientation days before children begin to attend the summer //

session,

materials to the resource rooms or the classrooms were a notabl

Farlier deliveries and expedited'distribution;of 1nstructiona1/é/
improvemeni in most SRS centers in 1984,

‘Teachers again praised the value of SOAS and underscored in
their comments its impact on encouraging children to maintain
good attendance, '
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' LIMIfﬁD ENGLISH, PROFICIENCY PROGBAM

- Evaluator: Mavis Hagemann

L]

“

A summer program for Limited English Proficient (LEP) students was adde

to sbec4f1C'Summer Rasic Skills Centersvin 1984, LFP programs were
. : ’ %mplemented in 49 classrooms in 29 summer school cenfers located in Z) .
| seven dffférent distriéis fhroughou the c{ty. Classes were organizea
at two 1eMeis: primanyé}grade§'1-4) nd intermediate-upper (grade§ el

.5-8)3;_The students were in hbilingual* categories A-or B,
S _ ' h

Naily st}pcture and instruction in the LEP rooms were similar to that of
the other Lasic Skills Center c]asées; hoWeVer, the reading component

consisted of specific Eng]ish'as a‘Se;dﬁd Language (ESL).materials and

ot

the mathematic; componenf'cdmbined grade levels for some instruction,’
There was a sep;rate handbook for teachers of LFP students that . }
desighateh the daily schedules and‘materials. | ; M
/' Because of the newness of the program; fu]T‘imp1ementaEion with-all
‘ S materials was not accomplished until midsummer in mbst schod]s,.snd.é
few never received'thnir comp?eﬁe orders. 'Rilingu%l teachers, however:

were in place, had received inservice, and provided instruction from the

first day. ’ : : o

In aﬂ endeavor to asséss the progress of the~studénts and tﬁe-va]ue of
- the new materials, the prograh adminisérators and the evaluation team :. o
.qsged teachers. to administér spécific pfétests and posttests using the.

summer materials. Tea;her‘Opinions con?erniﬁg the agsessments varied

from one who found everything to he tao difficult for category A

students to several who reported the aim for.improved;gcorgs to be a

Bl
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good student motivator. The teachers in general disagreed ahout the
level of difficulty of the materials, in part because the student levels
within each category were quite diversified from schnol to school.

Student scores corroborated this variance. |

An examination of test results showed primary level students making

good progress, while intermediate-upper students had mixed results.

~ Some made excellent progress,/nthers had scores suggest ing that the

material was tob difficu]t, while several had perfect scores fn all
areas on hoth pretests and posttests. !lpon further examination of bpth
test results and teacher corments, it appearad thét division into only
two groups, primary and intefmediatewupper, was inappropriate for
several students. 0One Leacher suggested grouping grades 1-3, 4-6, and
7-8 t&géther, especially to meet the needs of the advanced catngory P
students. Another felt the program to he inappropriate for a beginning
student with no knowledge nf English. Also, teachers of fourth grade
students in category B found the prihary level material to be too easy

for their students in both math and reading.

Although the tast results were not defihitive, almost all the teachers
were enthusiastic about the summer LEP program and the.materials that
were ordered. They showed appreciatidn for the structure of the program
and the worth of the material, éVen when inappropriete for their
particular groups. Thus it is recommended tha® the program centinue as

implemanted, with some modifications in grade level specifications.,

| L
;BEST COFY AVAILABLE
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