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- Synopsis 3

This study was initially established to determine possible roles for new
communications technology in the education of geographically isolated

children living in remote parts ‘of rural Australia‘ During prelxm;nary

fieldwork visits to correspondence schools and schools of the air in New.

‘South Wales. Cueensland, Western Ausgralié and the Northern Territory,
practical constraints associated with oht&ining data from schools'
enfqlment records were experienced. Problems of access to relevant data
and uncertainties about its reliability were instrumental in restricting
the, study to primary distance educat;on. The fieldwork also revealed a
complex national pxcture of primary distance education,- comprising a
range of procedures and provisions which reflect the . independence of
each state and territory government department of education.'
P .

Two gfjor school-types emerged. Distance primary schools were described
as being either ‘metropolitan' or ‘regional' depending on their
geographical locations. They are characterised by the nature of their
pupil populations (permanently resident, travellingf and the stability

of their enrolments. (shorter-term, longer-term). Within the 'regional’

classification a distinction is made between ‘schools of the air' and

the ‘'decentralised correspondence units' of New Srth Wales. This
distinction is based on the means of coc~unication available for
isolated families to make contact with their ..stance education teachers

{xadio contact, schoeol visits).

Extensive fieldwork ggnfirmed the notion that the education program of
the isoclated child is. dependent for itg success on the active
involvement of the home tutor. Support for the home tutor, particularly
in respect of her .(his) teaching tasks, was unevenly available and, in
some cases, seemed to be of questiénahle effectiveness. The observation
that the home tutor performs some of the teaching duties of a
professional classroom teacher was strongly supported by many teachers

and home tutors but disputed by a few. Documented policy specifying

this aspect of the home tutor's role was non-existent. The focus of the

second phase of the study was then directed to the .needs of the home

tutor and the effestiveness of educational sgrv;ces in providing her

with the necessary support.

‘ ’K ) [}
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The su:vey of isolated families revealed that many home tutors had A
un{esclved needs relating to concerns and difficulties associated witﬁ
‘both personal issues and their teaching tasks. 'Support services were :
not equally available to all families. They depended on factors such as -
school-type (metropolitan or regional), residential status (travelling
or permanently resident) and utilities associated with the home-settzng
skelectrzc;ty, mail and telephand services). Support services which were
available and which were utilised by home tutors qenerally were
favourably regarded. In particular, those servzces which mvolved

- direct persor;al ipteraction with teachers and other home tntcrs were
rated highest.

*

Planning for the provision of future primary distance education services

L

to geographically isolated families will be influenced by the future

role of the home tutor. Within the traditonal f£framework of primary

distance education the home tutor will require support from the school

‘to ensure the effectzve xmplementat1on of the education program in the

home-setting. ThlS‘Wlll require 1mpr&§éments in the availability and ff

utilisation of existing services. Distance primary 3chools must choose |

the combjnation of services most appropriate to their particular
whcircumstagges. Financial constraints will be the major obstacle to

. redressing the current imbalgnce in the availability of support

¢ ”

services.

) '
The adoption of a form of communications technology called ‘'electronic
mailing' could signal a new approach to primary distance education. This
approach would involve the distance education tea.iler more closely with
the isolated child at the ‘'point of learning' and have wide-ranging
implications for the provision of education services. In particular the
teaching role of the home tutor might diminish with a consequent
alteration ta the requirments for support services. Further research is
essential to assist rplanners with the development of curriculum

fjmaterials which might be transmitted as electronic data rather than in -
the traditionalb 'print and posg' mode and which might require the

incorporation of different teaching methods and learhing strategies.
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Chapter 1: INTRODUCTION

1.1 Basackground to the Study :

1.1.1 1In the remote parts of rural Australia many school-age children

do not have daily access to a conventional school. For these .

geographically isolated chiidren a correspondente school or school of
the air provides an education program comparable with that adailable to
urban children. JTrgditicnally it has comprised writte levssons
delivered by the most appropriate postal services. ‘ The exdhange (of
materials between teachers :and stu‘dénts has been by mail, or

‘correspondence’, and hence the names 'correspondence schodls' and

g *correspondence lesscons' tend to prevail.

1.1.2 More recently support services, such 2s itinerant teachers,

together with other communications media have been employed. Of the

latter some enhance learning materials, for example thvough the use of .

audio and video-cassette recorded programs, while cothers enable more
direct spoken exchange between teachers’ and students, notably through
school~of-the-air lessons and, increasingly, through  telephone
tutorials. The shift away from conventional correspondence services
towards more diverse methods .0of delivering lessons has occasioned a

growing preference for the name ‘distance education'.

1.1.3 Even trgcuqh the general provisions  for distance »eduéation
described above might suggest a pcotentially rich variety of services for
geographically isolated children, there is a popular belief that they
are in some ways disadvantsged in their education. Quite clearly they
do not have direct daily access to a teacher and they do not enjoy the
social and learning environment, or the resources, ©of conventicnal
classrooms. It is on these sorts of issues that discussions of

shortcomings in their education focus.

1.1.4 High expectations have been aroused in some quarters about the

potential of electronic media to enhance distance education. ' For

example, the Workimy Party on Educational Use of a Communications
T

12
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1 ¢aggested that improvements might be facilitated in teacher-

‘ student communication, learning- rescurces and the breadth of curriculum

offerings. Satellite communications systems have the capacity to solve

the sorts of communications prohléms which, in the past, may have

,imposed limitations on the educational oppertunities of children living

in remote and isqlated communities.  Now audio, video and cemputer
assisted facilities linked with a satellite system might enhance their-
/ veducation by transmitting a fichér curriculum.' ?
"f\-" . ) ’ ~
1.2 The Starting p?ﬁ: of-the Study | | |

i.z.1 Before such innovations are attempted there are some fundamental
issues which must& be resolved. Human and financial resources for
éducation are limited, and planning for the use of the new technology
must be directed towards applications which meet high priority needs,
satisfy criteria of quality as well as quantity and have system
integrity in their inter~relatedness with each other and with
[established forms of distance education. Therefore it is important éé
identifi? the specific needs of distahce education so that. innovations
using new technologies, singly or in combination with conve;xtio;\xal
corresmhdence lessons and support services, mighﬁ be evaluated.

“ ) RS "
- = s

1.2.2 This study was developéd with these faﬁtors in mind. The aim was
to provide interested parties involved in the planning stages .of
organisat:io;n and curriculum development with information central to
‘ decision-making and policy formulation. The principal initial focus was
| th educational ;eéds of students rather than the systems of delivery.
Experience in Australi.a and elsewhere had demonstrated the technical
feasibility and intrinsic limitations of cetréspondence lessons, ‘air’ ‘
lessons, itinerant teachers and educational applications of electronic "
communications systems. | Furthermore, it ha:&d been shown ;hat .these
i elements can be combined successfully in various ways. Therefore this.
| study began by recognising that flexiblé strategies were -;Sossible‘ gmd

addressed their usefulness in meeting the educational needs of

¥

&

1. wWorking Party on the Educational Use of a Communications Satellite,
Report, Conference of Directors-General of Education, May 1981,
Department of Education, Victoria, p.S8.

-




indiviéuals:ahd:in:il-groupailtuéyihg throﬁgﬁ‘eqrrespﬁn&:nee‘:ehaels and

schools of the air in New South Wales, Queensland, westernuhustralia and

the Northérn Territory.

1.2.3 Information about the numbers and characteristics of the users of

an aducational service is instrumental to planning improvements in that

<ervice. In uistance education it wauld be useful to know how many
geographically isolated families are yeing catered for, how stable their
numbers are and what. factors are, or may be, influéntial in affecting
that Stahility in the future. The collection of such informacion proved
to be a major exercise in this project.

1.2.4 Thq second major ccmponent of the research was to be a survey of
the general .and specifxc needs of students. and the extent to which they
are met hy existing services. Where it was demonstrated that there was
a gap between need and the services wiich existed, alternative

strategies might be proposed to reduce the gap.

1.2.5 In summa.y, therefore, the project had three parts:

(i) analysing and describing the populations served by correspondence

schools and schools of the air in the participating states and

the Northern Territory;

(ii) surveying the general and partlcular needs of students, and
assessing the extent to which existing services meet those needs;
‘and A

(iii) considering alternative strategies which might incorporate

e conventional correspondénce services and new forms of

communications technoclogy. * |

However, after preliminary fieldwork, these 1initial objectives were

modified. | |

1.3 Preliminary Fieldwork

1.3.1 The fieldwork was conducted over a period’' of six months from
February until August, 1983.  Primary and secondary correspondence
schools, schools of the air and the homes of geographically isolated
children enrolled in these schools were visited. The itinerary is
summ@rised in Table 1.1 . The fieldwork yielded invaluable datanrcm a

~variety of sources.
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" TARLE 1.1: Fieldwork, February-August 1983

Cael g et Mt g B e VT B ITT NS T T TSI T LT R A T T el T
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February

March

March 14

March

March

March

April

June

June

July 13-15

Julf?&ugust

VISITS AND MEETINGS

By

Education Department of Western Australia

pre-primary, primary, lower-secondary, upper secondary
schools .

ristance Education Centre, Perth

Education Department of Neﬁ South Wales

The Correspondence School, Sydney
primary and secondary departments

SAT Users Conference and Exhibition, Sydney

Education Department of Qneensland

The Pre-School Correspondence School, Brisbane

The Primary Correspondence School, Brisbane

The Secondary Correspondence School, Brisbane
Research Services, Brisbane

Production Services, Brisbane

Isclated Childrens' Special Education Unit, Brisbane

Priority Country Areas Program, Coordinator, Brisbane

Education Department of the Northern Territory 4
Secondary Correspondence School, Darwin : .
Research and Planning Section, Darwin L
Professional Services Section, Darwin

School of the Air, Katherine

School of the Air, Alice Springs-

Education Department of Western Australia
School of the Air, Meekatharra
School of the Air, Kimberley

School of the Air, Carnarvon .
School of the Air, Port Hedland ’ SN

Education Department of Western Australia
travelled with itinerant teacher based at School of
the Air, Meekatharra, WA, and visited ten families

Education Department of New South Wales

School of the Air, Broken Hill

travelled with correspondence teacher and visited two
families and met two families '

National} Workshop on Distance Education, Perth
participated in the wcrkshop with parents, teachers
and administrators

Education Department of New South Wales

travelled with staff of the Correspondence Schocl and

visited four decentralised correspondence units,

visited two families;
School of the Air, Broken Hill, met two families




‘ 1.3‘12

There were “ three major outcomes, each mt:ihuting -‘to ka'

modification of the initial cbjectives of the study. | They are
summarised here but are discussed more fully in chapter 2. The major

qutcomes weare:

(i}

(ii)

(iii)

a cmplex-natiénﬂ. pictu:e of the organisation and administration

of primary and secondary school levels of distance education was

revealed. A remge of procedures and provisions reflected the

mdependence of each state and territory government depa:tment of
education;

pxaqtical constraints upon data from schools' enrolment recorc{s
about geographically "isolated children were experienced. The
data were unavailable. not readily available, or available but -
unreliable in many cases; . o

at the primary lievel of distance education-it was revealed that a
‘home tutar‘l had an “essential role in the implementation of the
education program in the home setting. The existence of the home
tutor was not only an eligibility criterion for enrolment in
distance primary schc;ols but - also ensured that the chiid's
lessons proceded in accordance with the school's directions and
that the daily learning needs of the child were fulfilled.
Furthermore it was revealed that the role of the home tutor was a
subject of some confusion and contention among parents, t_ea.che:t:s.
and administrators and that services provided by schools <o
support the home tuter were unevenly a‘wailableA and, in some
cases, seemed to be ineffective. There was little evidence of
documented policy specifying the home tutors' teaching role and

directing support accordingly.

1.4 Revised Objectives

1.4.1 As a consequence of these observations it was decided to restrict

the scope of the study to the primary level of distance education where

enrolment records were more accessible and to shift the focus of the

survey from the geographically isolated children to their home tutors. -

‘ Figure 1.1 provides a summary of the data collection for the two ensuing

phases of the study.

1. See Chapter 2, paras 2.4.3 - 2.4.6, for an explanation of this term.

&
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1.4.2 The first phase of the study was designed to provide information

about the numbers of geographically isolated pupils, the characteristics
. of their {amilies and the degiee of theirﬂgommitment to their distance

primary schools. .

FIGURE 1.1: Data Collection -~ Revised Objectives

IR . PHASE TWO
< PHASE ONE > - | I )
. . | |
_ 1 1 1
Jan Dec Feb Oct - Dec
1982 1983

Phase 1: A: Longitudinal Analy.is of Enrolment Trends, 1982
B: C(ross-sectional Analysis of Enrolments, February 1983
Phase 2: C: Survey of Home Tutors

1.4.3 The second phase of the study, a survey of isolated families, was
intended to provide fgrther indications of the characteristics of the
family and the home setting &s well as determining those factors
affecting the availability and usefulness of educational services,
particularly *those aimed at providing support for the home tutor. The
survey was also intended tohgauge the pérceived needs of home tutors and
the extent to which those needs were being met by support services.

t -

1.5 The Report

1.5.1 This report has been written for a wide readarship, including
teachers, parents, administrators, academics, and so on. In the
following chapter the approach to the rxesearch is explained in more
detail. Understanding of how the research was undertaken is essential
to an appreciation of why it was necessary to modify the initial
objectives. The second chapter also presents more detailed progeedings

and outcomes of the prelidminary fieldwork and their implications for the

¢

1w .




evolution of the study. The third and fourth chapters present

discuss! 18 of the results of the population analysis (phase one) and.
the survey of isolated families (phase two), respectively. The final B
chapter addresses the educational issues concerning the possible =
adoption by distance primary schools of alté:native strategies for the B

improved delivery of educational services to the homes of geographically
isclated children. . -
*, e
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2.1 The Study As An Evaluation

B T e R SN ST L SRS S S R ST .

Chapter 2: THE APPROACH

<

-~

- .

2.1.1 The aim of this study was to provide an informed rationale for
the adoption and use of new forms of communications technology into the
curricula of distance education. Such a studir would assist teachers,

parents, curriculum writers, a&ministratarg and others who are involved

-in distance education and who are responsible for ensuring that tnese

services are universally available, useable and effective. The study,
which tcook the form of a ‘pre~development' evaluation, was designed,
therefore, to determine the perceived neéds‘of distance education users,
to highlight the strengths and weaknesses of existing services in
meeting their needs, and to consider élternative strategies for
improving the delivery of services. impl;cit in this style “of
evaluation is the goal that the findings will faciiitate the processes
of planning, decision-making and pclicy formulation in respect of

organisation and curriculum development rather than usurp them.

2.1.2 The geographic spread of the target population, the remoteness of

‘its location and the diversity of organisational structures providing

the education services made necessary extensive preliminary fieldwork

(refer Table 1.1 for wvisits and meetings). The approcach adopted was

~influenced in part by the 'illuminative model'’ of'evaluation in which

the evaluator:

makes no attempt to manipulate, control or eliminate
situational wvariables, but takes as given the complex
scene he encounters. His chief task 4is to unravel
it; isolate 4its significant features; delineata
cycles of cause and effect; and comprehend
relationships between beliefs and practices” and
between orgafisaticnal patterns and the responses of
individuals. : :

2.1.3 During the fieldwork information was collected in a number of -

ways. Discussions were held with teachers, administrators, parents,

e

1. ‘'Evaluation As Iliumination A New Approach to the ‘Btudy of

Innovatory Programs' in Hamiltom, D., et al, 1977, p.10.
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. geographically isolated children a}xd other inferested _parties (for-

example, members of the _Iéolated g:hil&ren's Parents' Association,
officers of the Cauh:ry Areas Program). In distance primary schools the
pre'paratien‘ and presentation of co:r‘eépcngignce lessons an& tair' lessons
and the correction of cempleted worl'k by pupils were observed. Homes
were visited to monito_r the involvement of parents, otl{er home tuﬁcrs
and children in ‘air' lessons, correspondence léssons. video programs
and itinerant teacher acttivities. At the sam2 time fat:torsg,;ass'ociated

with the home setting and the curriculum materials which affected both

\ the implementation of the education programs and the utilisation of

services provided to assist the children and support o-t:he home tutors
were noted. School publications outlining policy and provisions For the
benefit of teaching staf‘f, parents and other home tutors wére also
obtained.

2.1.4 In this way a first-hand understanding of the organisation of
primary and secondary distance education and the viewpoints of both the

providers ang users of the services was gained. Substantiation of the

issues which arose was sought by reference to previous research. The.

major outcome was a revisién of the initial objectives of the study.
This is discussed in more detail in the followirig sections. Other
ocutcomes included the involvement of New South Wales in the study
(Queensland, Western Australia and the Northern Territory comprised the

other participants) and the cooperation of individual “correséondencé

schools and schools of the air in providing enrcolment data and in

prcmdting the survey to ‘'their €families' was secured.

2.1.5 The following sections of this chapter reflect some of the
p’roéeedings and outcomes of the preliminary fieldwork and tl;ie subsequent
development of the study. The separation and sequencing of these
sections masks the processes of analysis and synthesis which
“characterised the early stages of the study. However, in ﬁhe interests
of making the repoi:t succinct and readable the outcomes rather than the
evaluative procedures are discussed here. Each va thet following
sections entitled - 'the organisation of primaty distance education',
‘delineating the target pcpulation' and ‘'the survey of isolated
families' may be regarded as' individual 'threads' which have been

‘unravelled' and presented separately. ¥ ‘ .

o &
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2.2 The Organisation of Primary Distance Education

*
a

2.2.1 Each state and the Northern Terrxtery is reésponsible for its own
primary éz.stance educatxon system. 'I‘here are notable dxffezences in
;hezz organxsat;on&l and adminxstratzve structures. This section
prowvides a brief summary of them based on inforgaéion gathered‘ in
p:gli@inary fieldwork and updated in Séptember 1984. 1In the main, the
State s§stems are organised around correspondence schools and schools of
the air. The location of .the several schools is shown in Fxguze 2.1.
They offer an extensxve range of courses to children who do not have.
reasonable access to schools, to special categones of incapacitated
-.children who cannot attend school daily and must study at home or in
institutions; to families who are travelling within Australia and
overseas, and to adults who want to complete a primary school level
education. This study was directed at those geBgraphically isolated
pupils resident or travelling within Australia. Other categories of
puéils.are referred to in chapter 3 where the total enrblments of the.
larger correspondence schouis are considered. )
e : R
2.2.2 Wwhile the organisational structure differs among- the'fstates,
primary distance education is generally characterised by the following:
© (1) it provides a traditional ‘print and post' ocorrespondence
course for all pupils; - °
(ii) it supplémenés the correspondence lessons with one or more -of
" school-of-the-air programs,‘ home vis}ts by teachers, school
visits, ‘camp' schools, library services, video-cassette
recorded television programs and other auuio-wvisual aids, and
telephone or radio contact with teachers; and ,
(iii) it :equifes, for every pupil, the presence of a ‘'suitable’
adult to act as a home~-based tutor. The 'suitapie' adult is
var&ously ter?ed: ‘nge supervisor' in Westerh Australia, ‘home
tutor' in Queensland, and 'supervisor' in New South Wales -and
+he Northern Territory. The term 'home tutér' is, however,

used in this report.
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, FIGURE 2.1: Location of Distance Primary Scheols
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NEW SOUTH WALES - - |
2.2.3 In New South wWales eligible pupils may be enrociled with one of

#

~

the following: . . ;

(i) the Correspondence Scheool (Primary Department), Sydney;

(i) the School of the Air, Broken Hill; or | : ‘ | .

(iii) a decehtralised corrgspondence dnit attached to the!gcvernment- .

. ' scheolé a£ Bourke, Cobar, Nyngan and Walgett. .
The Corresponde.ce School: is organised around age levels with a

. pre—schooi section (before éée 5 years), an infant department {aqe“s-?
years) and a primary department (age 8-13 years). A pupil may enrol 'in

the infant éepartment in the month of his or her fifth birthday, and is

. t assignea to one teacher with whom weekly correspondence is maintained.
: - eIy o - 3 — L. -— " _-— - (ﬂgl --: L T g_gq_‘As‘_
: £.dotd kiae VLall  LIThn ICD eeplIvasoio FAOVILESs  cal LoiilwWing *

description of the organisation of the curriclum:

Courses are -developed by teacherse at the

Correspopdence School using curriculum gquidelines

. which have been issued by the Department of
: Education to all New South Wales schoolis...The
Correspondence School teaches all its pupils on an
individual basis with work taught sequentially in
each subject, making grouping into years (grades)
unnecessary... Each child then proceeds at his/her .

own rate. Provision ~ for acceleration .or -
remediation is made...by the class teacher in f
consultation with executive staff » oa

- -

2.2.5 Close monitoring of the child‘s;pregress is facilitétgd by weekly
correction of correspondence course WwoOrk. The léssoé materials,
produced by the Cerrespandeﬁce School,. consist of core ‘'leaflets' which
are issued in Eonjunction with audio-cassettes and other audio-visual
suppiementary‘materials. The audio-cassettes are of two types: those
"which are integral to the correspondence course and which are to be used
with the leaflets, and those which are used‘ for personal communication
- . between the child, thé home tutor and the correspondence teacher.
't
2.2.6 The Broken Hill School of the Air organises its correspondence
course in a similar way to the Correspondence School;'Sydney. although
it does use a nominal year-level grading system (K to 6). The

~ correspondence course is based on the 'leaflets' from the Correspondence

1. Guide Book for Supervisors. New South Wales Department of
Education. The Correspondence School, Sydney; D. West, Government o
Printer, NSW, 1983, pp.ll-l2.

a
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" _schaol and supplemented with materials produced by the school-of-the~-air

teachers. Pupils are, also provided with a separate ‘air' lessons'

curriculum comprising ‘carefully planned core programs' and ‘optional

.periods run by interested teachars.l

2.2.7 Children enrolled in the decentralised correspondence- units

interact with one teacher who provides correspondence courses based on

the leaflets of the Correspondence Schoool, New South Wales, and who may

~visit the child at home. The year-level structure (K to 6} is sir ‘ar
to that of the school of the air. One of the main advantages of these
units is their accessib;'.lity. Pupils may wvisit their schools regularly
as the '§t' is located in their region. (For further details see
chapter 4.) |

2.2.8 - Pupils participating in the Loan Videc Program receive

pre-recorded video-cassette programs which are distributed fortnightly

by their schools. Programsﬁare in four categories: 'basic enrichment',

'spacial interest', ‘'lesson support' and ‘'local <:<:m:‘em:‘.2 The

Australian Broadcasting Corporation (ABC) schools' television programs

comprise the majority of the recorded ma'terial sent to pupils although
other sources are also used. Individual schools are also experimenting
with portable video equipment producing some programs designed to

provide support for the child and home tutor.

2.2.9 Other services offered by the distance primary schools of New

South Wales include a seventeen . day residential school in Sydney every

second vyear (Correspondence School pupils); regular publications
including information on new directions in curriculum, policy and
planning and a telephone answering service for pupils and home tutors
(Correspondence School); annual school functions - picnic and sports
day, Christmas party, and so on (school of the air, DCU's). There is
little provision for home tutor training courses and home visits are
restricted to pupils enrolled in the schoel o©f the air and the
decentralised correspondence units. Pre-school is offered only by the
Correspondence School in Sydney. The Correspondence School is currently
(October- 1984) conducting trials which 'involve the use of Videotex and

Facsimile as an electronic mail system to overcote

s

1. Handbook. School of the Air, Broken Hill, NSwW: 1983.
2. Letter to Supervisors, the Correspondence School, Sydney: 1983 (see
appendix F).
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isolatian in Bistanee Eéucat:xan‘ 1

'This system uses Telecom's telephone
services as.the me&xm\'& of transmission pf information between home and

school. \

QUEENSLAND T
2.2.10 All distance prxmary pupils in Queensland are enrolled in the
Primary Correspondence Sc 1 located in Brisbane It offers courses
comprising carrespendencem\i:essen ‘papers' structured on a year-level
basis reflecting the organi§ation of the school:

(i} Infants' Department, \Years 1 and 2:

{ii) Primary Departments, }(ears 3-7.

A child may be enrolled at g}m beginning of the year in which he or she

turns five. A separate Pre-School Correspondence School located in

!

biisbhanc wifzis ;;Aug;xqm... ;u;{ pre-primary education. . .

a
2.2.11 'rt;e correspondence_tt course ‘'papers' are designed in accordance
with curriculum guides or ;""syllabuses for the various sz;bject areas for
all primary schools in t;iat state. Each year level has thirty-sia\:
sequential lésson papers ',ﬁ‘; requiring weekly correspondence between the
pupil and the corresponde{‘xce teacher. Tutorial audio-tapes prepared by

the teachers accompany cqxrected course work returned to the pupils.

2.2.12 Pupils enrolled with the Primary Correspondeice School may also
enrol with one of the three schools of the air located at Cairns,
Charleville and Mt Isa/o.‘ These schoqls provide ‘'air' lessons only, all
correspondence work’v_f"v, being issued and corrected’ by the Primary
Correspondence 5cn;/§l. Theb ‘air' programs are structured so that each
week, ‘'of the figﬁl school days, three are devoted to the reinforcement
of corres;)onden“;z'é lesson papers, and two to the promotion and diagnosis

of oral langu/aée and communication skills’ .2 A school-of-the-air pupil

1. Communications Technology And The Distance Education Provisions,
paper presented by Marlene Sheppard, AAIIS Biennial Conference,
Perth, 1984. D.West, Government Printer, New South Wales, p.8.

2. Evaluation ®f Education Provisions for Isolated Children Enrolled
with The Priiary Correspondence School in Queensland. Evaluation
Series, Research Branch, Department of Education, Que‘e’nsland; 1979,
p.35.
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might interact with three school teachers; the correspondence school

teacher; ‘'air' lessons teacher (school of the air); and an itinerant

teacher,

2.2.13 Only,schools-of-the-air pupils are eligible to participate in
the Loan Video Scheme in Queenéland. The Production Services Branch of
the Department of Education records and distributes fortnightly a
three~hour v‘idee cassette consisting of ABC educatibnal programs and
ot>er material. These programs may be categorised as ‘generai
educational', ‘'specific interest' and 'lesson support'. | A special
feature is the use by school-of-the-air teachers of selected video
programs‘which pupils pre-view and which form the basis of ‘air' lesson
discussions. Home tutors are provided with ‘'Program Notes which
G ibe tontenl ané suggest Ifurther aciivities as a gquide or tolliow-up

to viewing'.l

2.2.14 Other services provided for diﬁtance primary pupils throughout
Queensland depend on the Priority Country Area Program region in which
families reside. Such services might include home vir‘ts by itinerant
teachers, mini-schools and activity days, mobile classrooms and summer
schools. In addition the schools of the air offer some home visits,
school camps and sports days. There are also some Departmental
itinerant teachers employed in some regions. The Primary Correspondence
School offers residential preparatory courses for governesses, some
regional seminars for home tutors and an ‘INWATS' telepﬁone‘ service
whereby‘ families can call the correspondence course teacher from
anywhere in the state for the cost to them of a local call.
WESTERN AUSTRALIA
2.2.15 In Western Australia eligible children may be enrolled in either
the Distance Education Centre (DEC) in Perth or in one of the five
schools of the air: -Carnarvon, Kalgoorlie, Kimberley (at Derby),
Meekatharra and Port Hedland. Each of these schools has a similar
year-level organisation:

pre-primary class fotr four or five year olds;

.  Primary classes covering year levels 1 to 7.,

1. Handbook, Loan Video Scheme, Production Services Branch, Queensland
Department of Education, 1982, p.4
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which they turn six.
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2.2.16 The core provision is a correspondence course which is
structured so that pupils are rccn;iteé to . complete fortnightly units
covering 18-20 ‘sets' each year. Curriculum materials prepared for

distance education incorporate :w materials provided f£nor all

government schools and are used extengively by the Distance Education
Centre and schools of the air. Supplemntary curnénlum materials are
prepared by DEC teachers and by the ‘air’ teachers. Pupils enrxnlled: ip
the p;::i.mry department of the Distance Education Centre return éamp’leted

work to their correspondence teachers in Perth. - School-of-the-air .

pupils return their work to the s-:hcolb-af-ﬂthe-air teacher,

. -

;.in m: hvcxt 4 so-at.?tho h.qinning of the year in

2.2.17 Correspondence lessons .may be supplemented by audia—visual.

materials. Pupils participating in the Loan Video Program ‘are sent
programs recorded by the Audio Visual Branch of the Education Department
in Perth. These are accompanied by booklets ccﬁtaining h&ckgraund
information and activities based on each :;procj;am. Thesé . programs are
produced weekly from the ABC schools' broadcasts and mailed direct to
individual Distance Education Centre pupils or in bulk to the schools of
the air for further distribution to their pupiis.

- ' . o«
- ™

a
& -

2.2.18 The Distaace Education Centre has its own video studio where.

teachers may produce '.@idual sup;':ért j:rogmms for children and home

tutors. Video programs at a more professional level are preduced: in

conjunction with the Audio-Visual Branch. Schools of the air are -

supplied with porta-pak videos to enable them to produce their owh'v}._des‘

programs.f Other services offered by the Distance Education Centre and

the schoocis of the air include annual home tutors' seminars in the

regions (since 1984 for the Distance Education Centre); reverse-charge _

telephone service {DEC families); an annual pupils camp ‘in Perth for
years 2-7 of the Distance Education Centre or at Port Perén for Ami-ddle
and upper primary of the schools of the air ; and mini-camps in the
regions. 1In addition pupils are visited at home by an itinerant teacher
attached to each of the schools of the air. Currently (October’ 1984)
teachers from the Pistance Education Centre are visiting each of their

pupils once a year.




2.2.19 There is not a dzscrete primary correspondence school in the
SQrthern Texritory. However eligible pupiis may be enrolled in .
School of the Air, Alice SFWings. or
School of the Air, Katherine.

The organisational structure is in two departments:
{i) Infants Department: _ 4

. pre-school class (not before age four years);

. transition class (nai before age five years);

. Years 1and 2. . | |
(ii) Primary Department L Lo

Years 3 to 7. A - ,

ngils commencing in the,txansitiak class may do so in the mbnth in
which they turn five. The rominal date of admi#sion to year~level one
is on the sixth birthday, although this may be delayed ‘'to allow several
pupils to advance”togetger'.l A special class is provided by Katherine
School of the Airx gggﬁggpils who bave special 1ea:ning needs.
2.2.20 The schools function as both correspondence schools and échools
of the air, providing correspondence courses, air lessons and té&cher
visits (patrols) to pupils’ homeé‘ Each school is responsib}e_fqr its
own curriculum and for the produéticn»of much of its own corréséondence
course materialé. The correépenﬁence courses égnfafh a core curriculum
as required by the Northern Territory Dephrtméht.of Educationks Primary
Core Curriculum, 1980. The schools operate a semester system. The core
curriculum- materials are contained in ‘'sets' and. it is expected that
nine sets will be completed each semester. These are supplemented for
individual pupils with maierials from the recommended curriculum.
regular return of completed coursework for correction and assessment is
zequired every two weeks. The pupils interact with one teacher whose
varzous roles include 'air!' lessons teacher, correspondence teacher, and

-
' e

A R

home~visiting teacher.

2.2.21 Both schools have their own video-tape recording and duplicating
facilities and video studios providing their own families with ABC TV

educational programs and school-produced programs. Other services

1. Parents' Handbook, School of the Air, Katherine, NT; lst Edition,
11/82.




oftarad by th‘ teboo}.x incluée ‘an’ anmni hcue :utors‘ conference; an
annual school eanp. *Get-Together Week', excursions; mini-camps; _
in-school classes and ‘'patrols' (home wvisits by the child's

correspondence course teacher).

-

© 2.3 Delinsating the Target Population .
2.3.1 The original ch‘jectives of the first phase of this study were to
describe the pupil populations served by distaxice education and to
. determine the stability ofr—eamlnents -over . a pe:mﬂof seven.. . years.
primary and five years segondary education (that is, a full enrolment
history of pupils at each level). The apparently simple question of how
many pupils were ¥nrolled in correspondence schodis-.and schools . of the

azr proved difficult to answer. Inadequate recard-keeping together with

the continuous changes in enrelments. part.icularly in some of the larger

correspondence schools, comhined to create - unanticipated d.xffzculties
Four suqcessi{re processes evblved: . -
{1) exploratory dialogue to ascertain the nature of  enrolment
information reg:cr_ded by the se‘veral institutiqt‘s;
- (i1) rationalisation of objectives .and the &e\;elopment of instruments ‘ -
and procedures for data collection;
(ii1) data retrievél and preliminary processing for oross-sectional
2 . .analysis - of enrolments in a. single month and longitudinal
analysis by month for the preceding year; and |

~{iv) self-evaluation and refinement of the outcomes. ] ;

2.3.2 Between February and March, 1983, preliminary discussions were
held with people directly involved in the administration and
implementation of distance education in the participating states and t.heA

{ Northern Territory. They inc}udgd administrators and teachers at the
several schools iﬁ Perth, Sydney, Brisbane and DParwin, and at other
regional sychools and officers of research, plming and services A .
bra_nches of the four departments of ‘education. Pracgical constraints on’
the collection of data were identified. In brief, they were that
enrolment records were not centrally located in each state, but were
kept in individual schools; pupil records and school records of ‘ -
admissions and temanations varied in format from state to state; and‘\
records frequently were terminated, and in some instances destroyed, at

the end of each year. The most readily accessible records for preceding

Q . . 29
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_years were annual census returns, but these werse _"imrg‘r‘ dita and
N becéuse they' fépresented enrolments for the census month only were not
reliahlt; indicators of annuﬂ.‘s; trends. With few exceptions, school
| reccrds were maintained in card-index sgystems which were not readily
_ accessible for the data pertinent to this research. Manual processing
‘waé the only means of extracting information which, in some cases, did

not pfeve to be reliable.

~2.3.3 Two particular limitations on the data available imposed strong
constraints upon their reliability and comparability among schools. The
first was that some schools used the tarm ‘'effective enrolment' to -
M_:wme*asure the number of pupils actively returning c.fursé work to their
correspondenee teachers or, in the case of sr'hcols cf the air, the daily
attendance of pupils on ‘air’ Iessons. Pupils who 9“’3 delayed their
reqular return of completed mursework or who hav;é been absent from
air' lessons may have been excluded _from the ‘e fectxve enrolment' of
that school. Ccmsequently pupils in tlus sxtu&txon xnadvertently may
have been omitted from total enrolment f:.guresf,/f
A pa . ]

2.3.4 The second limitation was thatf‘scme schools, particularly the

larger secondary correspondence schools with enrolments numbering some

thousands and which cater for a range of pupil-type (overseas,

travelling, medical, part-time and so on) did not differentiate among

pupils in their central records. Central registers contained records of
reqular admissions and terminations only. Hence it was not_poséibleytc
extract information referring specifically to particular characteristics
of. the pupils. This problem was obviated in small, regional schools
(specifically schools of the air) where the population cémpgisgd a
single pupil-type, the gecgraphicali§ ‘isalated. The wvalidity of
comparisons among large and small schoolsAusing findings from thesg data
depends on the proportion of the pupil-type in question in each school's A
total enrolments. Clearly the validity of such comparisons is highest
where the pfoportion is largest and is lowest where the proportion is
smallest. | |
2.3.5 This latter problem may also occur where schools have differences-
in organisational structure. For example some schools havet a pre-school
- section integral to their structure, while elsewhere these form separate

schools. In order to standardise the data obtained from indivi ciual}
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schools it was necessary t.o st&te. the range | of ”yea:-levels ('ér -age‘..

levels) to be im:ln&eé. This necessitated the exclusion of gre-scheal
pupils from the target populations of this study.

d

2.3.6 It was decided to limit the scope of the research to primary

distance educat:.on and to seek mformatxan on ‘currently' (that is

.February 1983) enrolled pupils directly frem class teachers. A data

pro-forma was developed and trialled in cooperation with the Distance
Education Centre, Perth. Subsequently it was mc_rdified to cater for the
differences. amng the states. (A copy of tﬁe”ﬁm-fem is contained in
Appendix A.) 1In most schoels each class teacher eomplate& one form fét "
every pupxl on the roll for the month of February 1983. This included

' pupils who were continuing their enrolments from the preced;ng year, and

those who were newly enrolled or had recently terminated . their
enro]:ments. In a few cases central registers were consulted by schools'
staff appointed to provide the refjuired data. The completed forms were
encoded and the data entered into a computer fil.. A

2.3.7 The- data analysis provided a cross sectional profile of pupil
populations of primary distance education for ’E‘ebruary' 1983, according
to 'residential status-'. ‘enrolment type' ;nd ‘stability 9f en:olments‘.\
Residential status was determined jin most séhools by class teachers by
considering the occupation of the pupils®’ parents or g\kxardians, the
expressed purpose for the enrolment, the current length of enrolment,
any previous enrolment, the number of schocls?«éft‘ended, and so on. Each
pupil was then classified acéording to one of the following categories:

. PR ~ Permanently Resident, for example station manager/owner.
Here the family home is‘ permanently located.

. TR - Travelling. Here the family home is not fixed to a.
particular location and the pupil may be mobile for all
or part of a schoocl day or week. This catégery was
reduced to TW - travelling for \}ork: for example
shearing contractors, fruitpickers, plant operators; and
TP - travelling for pleasure, for example ldﬁé}'service
leave, ‘holiday trips;

. 0 - merseas. The family and the pupil are resident or
travelixng in a foreign country;

. M - Medical. The pupil is town or metropolitan-based but is

unable to attend a local school for medical reasons.

31




- N} —

| These data en residential status enabled the extraction of the

geographically isolated from the total enrolments of - larger -

correspondence schools and the assessment of preportions of types of

pupils served by separate schools.

2.3.8 Information on the length of enrolment was processed to éétemine
the number of currently enrolled pupils in four categories:

*

| (i) . ’'new enrolment', that is enrolled since the beginning of the

“school year - Cm {0-2 months)
(i) ‘shorter-term. enrolment' that is enrolled during - the preceding
»chool year _ . (3-14 months) |
(iii) ‘'longer-term enrolment', that is énrolled prior to the preceding
| school year (i5+ months) )
(iv)  'continuous enrolment', that is enrolled since the beginning of

year-level one (excluding the current year-level one enrolments
who were newly enrolled and some other enrolments. ~ For a

detailed discussion see Appendix D).

2.3.9 Using these numbers it was possible to establish a measure of the
absolute stability of pupil enrxolments, in the longer-term, for each
school byg plotting a gtaph of mean length of enrolment by year-level (or
age-level) with a theoreticallf stable school enrolment superimposed.
This provided a comparison of the relative stabilities of the pupil
enrolments, in the icngef-tem, of the different school types, for
e;cample schools of the air, -c_entraliseé and decentralised correspondence

schools.

2.3.10 The second part of the data éollection was directed toward a
longitudinal analysis of jenrolment records on a inonthly basis for the
school year of 1982. The original proposal had been to provide such
analysis for the full enrolment history of pupils at each level‘ of
primary and secondary schooling. For the ‘reasons already considered,
long term retrospective ehrolment data were inadequate. Instead it was
decided to examine the stahility of enrolments by measuring t‘.he’
fluctuations in the average annual enrolment caused by the turnover of
énrolments during & single school year. Figures available in annual
census and staffing returns. submitted to the departments of educ;xtion

provide ‘'snap shots' of schools' total enrolments, masking any trends

te
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which may occur as a function c¢f time and hxevi&iug an undifferentiated .

picture with respect to pupil-type (geographically isolated, ovefseas.

and so on).

.-

.
!

-2.3.11 A second form ({see Append.i.Q‘T\ was designed to enable the

———

tabulation of each school's monthly enrolment pa:gsz:s, 1ncluding
(1) total enrolments - the total number of puplls considered to be

enrolled at the end of each month; .

{ii) number of admissions - the numhéf of pupils who were newly
enrolled with the schools during each month;

{iii} number of term;natxons - the numher cf pupils whe left the school
during each month. .

These were extracted from weekly enrolment records in the larger schools

and directly from teachers' class ;olls in smaller schools. The form

was developed after the researcher had spent some weeks sorting through

records containing the weekly teacher returns'for 1982 of the Distance

Education Centre, Perth. ‘

2.3.12 The analysis of data provided an annual mean total enrolment and

a monthly mean turnover rate of enrolments for each school. The

turnover rate was defined as

No of (admissions + terminations),x 100

turnover rate =
ananl mean enrolment 1

Care must be exercised in the use of this term as a turnover figure may
= t

include a pupil who has been admitted and terminated and has

consequently been counted twice. This is more likely to occur when

using annual racher than monthly enrolment figures.

2.3.13 From this information it was possible, using the same procedures
as in the cross-sectional profile for February 1983, to establish

measures of absolute stability and relative stabilities of pupil

_enrolments in the short term for each school and for comparison among

schools. The validity of the comparisons depends upon the nature of the

data as discussed above.
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2.3.14° The finéings from phase one of the stuéygproﬁided‘g basis for
inferences about the likely stability of the pupil enrolments of the
individual distance primary schools. In the case of the Primary
Correspeondence School, Queensland, the anélysis was performed on the two
groups of pupils comprising the total enrolment of the school: those
enrolled in a school of the air and those not so enrolled. The
inferences reflect, therefore, the 1likely stabilities of these two
groups. Theée inferences were substantiated by a process of
self-evaluation. Each school was.sent a summary of findings and invited
to comment on them and to respond to specific égestions about their
predictive validity. The questions were: _
Q1 Is the turnover of enrclments for 1982 typical of pre-1982
years and of 1983 and 19842 '
Q2 what might be the expected pattern of stability of pupil
enrolments in future years? | ' .
E Q3 what factors regarding the nature of the pupilApﬁpulation“
might contribute toc the turnover? J
Q4 Are the proportions of pupils classed as trawellers and
permanently resident for Feb;uary 1983 representétive of the
pupil population of your school in mid-1983 and early 19847

(See Appendix E for responses from schools)
2.4 The Survey of Isolated Families

2.4.1 The initial objectives of this phase of the research were taf

survey the needs of students and to assess the extent to which they we

being met by existing services. During til.e first phase of the projefdt,
and partly in response to some of the successive observation
strategy was devised for a national survey of isolated familie
children enrolled in primary distance education. It involved six steps
of development and application:
Step one - préliminary fieldwork:
This involved visiting schools and isoclated families in thgir homes
to learn about
. the nature of the general utilities available to them, for
example electricity and telephone;
. the availability and utilisation of educational services, with
special attention to the home tutors' perceptions of their
effectiveness; and

the terms used by families when referring to these services.
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l;iif SRY Step two - refinement of the ratxonale.

« Taking into account the findings of step cﬂe. it proved necessary to

t

modify_the goals of the survey. v .
Step three - development of a’ dradft questionmaire:

A draft .questionnaire was csnstrgcted and its validity and

reliability were assessed by: .

. a pilot survey using a sample of families drawn from the total
(survey) population. They were sent a copy of the draft
questionnaire and- invited to complete it and a specially“&esiggeé
evaluation questionﬁaire (see Appendix E); and |
reactions were sough£ from the principals/teachers-in-charge of
all schools involved in the study, as well as from the stéering,

committee members and other prcfessional colleaques.

Step four - develcpment he fxnal questxonna;re.

In response to the findings fr three, a final form of the
guestionnaire was drawn up. S f
Step five - operation of the survey: S . 1
The machinery for the conduct of the survey was as fb;lows \\
distribution - &every family was sent one questxdhngire
accompanied hy‘ a personally addressed letter explaig;ng‘h;he
purpose of the survey; ‘ ¢
follow-up - a general letter was sent to all fam}lies both
reminding them and thanking them for their participaticn.
Individual schools were requested to promote the survey by means
of newsletters and/or ‘on-air' messages; |
‘ . return - completed@ questionnaires were returned in reply-paid,
pre-addressed envelopes;
a record of returns - this was facilitated by the colour and
letter coding of the gquestionnaires at the time of printing.
Individual responses were not identified.
Step six - analysis of the returns:
A computer analysis of the results of the survey was performed using

the SPSS package.

2.4.2 The essential shift of focus of this phase of the project was
away from direct assessments of the needs of the learners towards
identifying the perceived needs of home tutors and, through an
evaluation of those needs, to judgements about the effectiveness of

related aspects of distance education procedures. The nature of the
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shift is best illustrated in the design of the ‘questionnaire.
‘Preliminary drafts sought information about the services available,
problems encountered in their use, and the effectivenesé of support
services in amelioratingQ trose problems, In particular they souqhtl
answers to the following questions: ‘ . o
. What support services exist for home tutors and students?
. How are support services delivered?
. Upon what do the existence and effectiveness of support services
depend?
. What is the availability and quality of communications upon
which the delivery of support services depend? o
. How well do these support services meet the expressed needs of

the home tutors and students? : ~
THE RoiLE oF THE HomME TUTOR

2.4.3 While éuccessive drafts of the questionnaire were being prepared,
field trips (refer Table 1.l1) were undertaken for the combined purposes
of collecting data for ‘the first phase of the project and to validate
the instruments being developed for the second phase. Schoels of the
air in Western Australia (Carnarvon, Kalgoorlie, Kimberley, neekatharra;
and Port Hedland), New Soﬁth Wales (Broken Hill) the Northern Territory
(Katherine and Alice Springs), and the four decentralised correspondence
units (Bourke, Cobar, Nyngan and Walgett) were visited. Limitations of
time and money precluded visits to schools. of the air in Queensland.
During those visits extensive discussions were held with teachers at the
.scheols and parents, home tutors, employed governesses and Children-in .-
their homes. ‘Air! 1eséons and schoolroom activities were observed both
in the homes and at the schools. A major outcome was an appreciation
that the presence of a home tutor was necessary not only to ensure
eligibility for enrolment, but:égso, and perhaps more importantly, for

the effective and efficient education of the isolated child.
2.4.4 The importance of the home tutor's :rcle is highlighted in these

extracts from publications obtained from schools during the preliminary

fieldwork!
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with all the correspondence work, and usually during
radio lessons, it is necessary for an older person to
supervise the child - to explain instructions,
encourage ideas, and mark some of the completed wcfk.
{School of the Air, Alice Springs, NT)

The part played by a supervisor is a very vital

one...The teacher then teaches the child working

through.the supervisor...teachers are obliged to call

enrolments into question if...a pupil is not making

progress because of inadequate supervision. 2 '
(The Correspondence School, NSW)

But within our limited sphere of influence we find
four relevant variables that affect the educaticn of
isolated children - their eénvironment, their teacher,
their course materials and their supervisor. The
effectiveness of the first three depend on the
interest, initiative  and integrity of the
supervisor... The supervisor, then, is the catalyst
that initiates the education process. “
(School of the Air, Katherine, N‘I‘}

From the supervisor's comfients, the teacher will know
whether remediation ~or extension programs are
necessary, and can individuoalise a program to suit
the student's needs.

(Distance Educat:..on Centre, WA)

2_.4.5 The fieidwork revealed that the home tutor was, in most cases,
the mother of the pupil. However, in some instances an employed person,
usually a 'governess' was responéible for the daily implementation of
the correspondence lessons. The specific tasks carried out by home
tutors depend upon the age of the child, the nature of a particular
teacher/learning activity, and the capacity of the child to work alone.
The home tutor fulfils, however, the primary function of ensuring that
the child's learning progresses according to the directions of the
schocl. This might entail an invelvement in the organisation of the

child's work program, in the teaching (that is instructing, questioning,

.

1. Alice Springs School of the Air, school publication, 1983, p.2.

2. Guide Book For Supervisois, The Correspondéhce School, Sydney, New
South Wales Department of Education, 1983, pp. 17-19.

3. pParents' Handbook, School of the Air, Katherine, NT, 1st edition,
11/82, p.20.

4. A Guide For the Supervisor (Primary}, Distance Education Centre,
Department of Education, WA, 1983, p.9.
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- prompting, é_x:ending. reinforcing, interpreting, participating, judging,
assessing, égsmnding. and so on) of the child, and in camunicéting
regularly witfi\the school teacher. The home tutor mediates, therefore,
between the schuol and the child by interceding in the child's learning
as directed by the correspondence lesson or where she (dr,' rarely, he)
judges it to be necessary according to her assessment of the child's
performance on a given task. It is this latter function which
determines that her role is more closely associated wi.h that of a tutor
than with that of a supervisor or overseer of a program of work. The
direct resonsibility. for the provision of educational services rests
with the teachers and the school, but the .home -tutor facilitates the.
effective, non-contiguous teaching of the child in ¢the distance
education mode. For this reason the term '‘home tutor' rather than 'home

supervisor' or ‘'supervisor' is used consistently in this report.

2.4.6 The home tutor clearly plays an essential role in the
implementation of the education program of the gecgraphically isolated
child. The least well explained tasks, and perhaps the most
contentious, are the teaching duties required of the home tutor. During
the fieldwork a range of viewpoints were encountered. Most were
supportive of the notion that home tutors perform some, if not all, of
the teaching duties engaged in bg thé professionally trained ‘'classroom®
teacher. A conflicting viewpoint, expressed be» a few, indicated that
the home tutor did not have a teaching role in primary distance
education. Schools' publications, many addressed sgecifically'to the
home tutor, failed to state clearly the policy of the school in this
regard. In them can be found some advice on teaching activities.

However much of this is presented incidentally, generally a point at a
time, relating to a specific subject (for example, reading, creative
writing) or expressed in very general terms (for example, encourage the
pupil, show interest, give praise). Nevertheless there seemed little
doubt that the home tutor is expected to perform at least some of the
‘tasks of a prolessionally trained teacher, especially in the exercise of
judgements about the child's learning performance. This issue 1is
discussed further in chapter 5 which argues for a cooperative working
partnership based upon a mutual understanding of the individual and

interrelated roles of the‘home tutor and the distance education teacher.




SurPoRT rOR THE HouE TuTOR v ) o

2.4.7 The ability of a home tutor to meet the school's requirements and
to cater for the child's needs will influence the effectiveness of the
- child's learning. A report by the Research Branch of the Education
| Department of Western Australia (1975)1 on the education of the
isolated child concluded
Just as the quality of the education of a child in a
conventional school depends to a large extent on the

teacher, sc the education of an isolated child
depends on the quality of the supervisor.

The report identified several of the difficulties expevienced by home
tutors - conflicting domestic roles, financial.canstr&ints. lack of
teacher training - which might adversely affect thé quality of
supervision. It may not be the case that all home tutors are naturally
capable of performing their tasks free from difficulties of a personal
or domestic nature. It follows, therefore, that in order to maximise
the isolated child's educational opportunities distance primary schools
must address not only the learning requirements of the child, but also
they must provide the home tutor with as much suppcrt as possible in
overcoming both general and, to some extent, personal problems. That
support may be integral to the course Dwork that is directed to the
child, or it may exist in a separate fcgﬁ designed especially for the
home tutor's real and potential requirements and difficulties.

. _ -
2.4.8 Various suppor. services have been implemented. These range from
longer-term annual conferences/seminars ané home visits to weekly,
personalised audio-tape messages and heavily subsidised telephone
services. But how effective are they? An evcluation of educational
provisions for isclated - children enrolled = with the Primary
Correspondence School in Queensland was conducted by the Research Branch
of ghe Queensland Department of Education in 1978/19792. The study

focussed 'mainly on the provisions and §grvices of the agencies

1. The Education of Isolated Children in Western Australia, Research
Branch, Educaticr Departmefht of WA, 1975, pp 34-36.

2. Evaluation of Educational Provisions for Isclated Children Enrolled

with the Primary Correspondence School in gQueensland. Evaluation
Series, Research Branch, Department of Education, Queensland; 19793,
p-35.
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cancczded‘ but also drew on the views of a smail sample of home tutors
and parents from a pilot study conducted in 1976: The report concluded
that the effectiveness of the provisions and services available for
children ind home tutors '...is a function of both the quality and scope
of provisions, and the ability of families to utilise the services
effectively', It recommended that further studies seek to determine
the factors, pgrticularly those associated with the home tutor and the

home setting, which may '...inhibit the effective use of services'.
. 2

2.4.9 If the education of the isolatéd child is to be enhanced by

improvements to the delivery of educational serviceS to the home, then
the home tutor as well as the child is deserving of some important
consideration. Jan Gall, a home tutor from Queensland, in a paper on
home tutors' difficulties in coping with curriculum, presented at a
National Workshop on Distance Education (1983)l emphasised *'e need for
efficient but effective perscnal support.
. iy
Good communication is of the utmost importance. While
new modes of delivery to speed it up would be
desirable, they will be to nQq.avail if the content of
the communications delivered does not meet the needs
of the clients. = Personal support is essential,

whether it goes directly to the pupils, or indirectly
by helping the home tutors.

-

It is not sufficient to think solély in terms of speeding up the support
services. It is necessary also to consider the nature of those
services, the interests which they are serving and their relevance and
effectiveness, from the v.{ewpoints of the users of thoée services. ’

4

REVISED ORIECTIVES (PHASE 2) .

2.4.10 Because of this revised persp.ctive the objectives of the second

phase changed. The survey attempted to determine:

(1) the expressed needs of home tutors both in the longer term and in
the shorter term. These were to be determined from an indication

of:

1 Coping With Curriculum . National Workshop on Distance Education
Perth, July 13-15, 1983. Prapers and Proceedings, p.62. National Centre
for Research on Rural Educaticn, University of Weste -n Australia.
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*ﬁta) iéroh;emsqanémcaace:ns‘currently experienced;
5} - (b); perceétiens of the rqui:ements éf the teaching role; _ o
{ii) the effectiveness®of current support provisions, with particular -
attention to specific support, in"meeting the needé of home
tutors. . ’ : =
. Therefore the quesé}i'annaix‘e used in the survey sought the following
information: ' ’ | |
-the availagility of. support provisons;

. the methods of bbtaig&gg;§gg§crt from the child's school;. o

. théuévailability and quality of the means of communications
% ; | » | upon which the delivery of support provisions depend;

| . the extent to which available support provisions are perceived
by home tutors to meet their expressed neéds; and . | “;
. the exgent to which home tgtors feel they have been encouraged H

and enabled to make.contac;'with the school for support..
Measurement of effectiveness would include home tutors' perceptions of
| 3\ - -'usefulness.: helpfulness, relevance and Qsatisfacticg with available
§ \\\ support provisions, and the useability of general services uporR which
- the support services depend. (A copy of the questionnaire is contained

in Appendix B.).
THE SURVEY

2.4.11 All geographically isolated families, resident or travelling
" within Queensland, New South Wales, Western Australia and the Northern
Territory and with at least one child .enrolled in primary aistance
education were sent one gquestionnaire. A total of 1800 questionnaires
were distributed and a total of 1,274 returns wére received. The
figures in Table 2.1 summarise the return rate after adjusting for,
non-valid addresses and {gturné {(for example, undelivered, duplications,
bi" ks, refusals). Further details are available in Appendix C.
Y .
2.4.12 Considering the ac¢tive involvement of individual schools in the
promotion of the survey it appears that there is a relationship between
the response rate and the school type. Families enrolled in regicnal
% » schools (that is scheols of the air and correspondence units)
| demonstrated a much higher rate of seturn (§7 per cent) coépared with
families enrolled in metropolitan correspondence schools (59 per cent).

Within the regional schools 88 per cent of schools-of-the-air families
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returned a-canpleted gaestionnaire cempaxedséitﬁ ?3>§§t cent of families
with children enrolled ﬂin a correspondence unit. The schools of the
air,»whiéh‘nse daily transmissions. to contact their %gmilies.eeffected
the highest rate of ret.rn of completed questionnaires. The
correspondeece units. which are located to enehleb ready acccess for
their families, effected the second highest rate of return. S&nally.
the metropolitan schools, which are remote from their families and which

rely almost totally on the poetal sexrvices to contact them, effected the

lowest rate efw:e:u:n mheze~wasevirtually no difference zn the return -

rates ef the travellzng and non-travelling famil;es in the metrapolztan

schools. Factors associated with a higher response rate from regional
| schools might include more effective means of communication between home
and schools (for example daily radio ébntaet) and‘better relationships

between home tutors and teachers.

TABLE 2.1: Response to Survey ‘ _ ' -

SCHOOL TYPES DISTRIBUTED RETURNED RESPONSE RATE
' Regional

Schools of the Air :

(QLD* ,NSW,WA,NT) . 785 690 88%

Correspondence uUnits .

(NSW) _74 54 73%

’ Sub-total 859 744 87%

Metropolitan

(QLD* , NSW, WA)

Non-Travellers 601 354 50%
Travellers ' 221 128 ‘ 58%

Sub-total 822 482 59%
TOTAL SURVEY (adjusted) 1681 1226 73%

*In the case of Queensland it should be noted that all families are
enrolled in the metropoclitan based Primary Correspondence School from
which the correspondence lessons are issued and to which they are
returned for correction. In addition some of these families have
children enrolled in a school of the air (see Section 2.2). The returns
of +this latter grenp are included in Table 2.1 in the schools-of-the air
caregory. . A

The overall (adjusted) return rate was 73% (1226/1681).
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2 4.13 The infaraatian providmﬂ from the qnestionnazres was analysed

under foux sections:

(1)

an estimate of the numbers af children enrolled in primary
distance education at the time of the survey, based on the mean
number of children in the respondents' families;: A

aspects of the family home which might have some bearing on the
availability and quality of the support services;

the home tutor: who ‘she (he) is and how much experience she . (he)

~has had together with her (his) _personal concerns, the problems

{iv)

she (he) faces in performing hex (his) role and her ({his)
relationship with the school; | '
the general and tutorial support services in terms of their

availability and effectiveness.
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Chapter 3: THE PUPIL POPULATION

- —_—

3.1 Eurolments of Distance Primary Schools

3.1.1 A fundamental proposition which justified the first phase of this

research wés that reliable information about the numbers: of primary
. pupils enrolled with correspondence schools and schools of the air might
inform decisions about policy. 1In this chapter evidence from the twc
sets of data gaathered, enrolments as at February 1983 and by month for
1982, are considered jointly to indicate the apparent trends. The
information presenged suggest’s that the question 'how many pupils?' can

be answered onzy' in qualified terms of ‘when' and ‘where'.  They

indicate that enrolmens change each month and from one year to the

next. The, turnover is continuous across all 1levels of primary

schooling. The ratée of change is not constant, however. Relative
stability, in terms of mean lengths of enrolment, varies according to

“,%gle type of school and the residential status of pupils.
o ‘k" .

\\\\

-3

ToTAL ENROLMENTS g

3.1.2 In February 1983 there were some three thousand pupils enrolled’
with primary correspendence schools and schools of the air in New South
Wales, Queensland, Western Australia and the Northern Terri-‘tory {see
T-ole 3.1). These exclude& pre-school children and adults, but included
the other general categories of school-age children described in chapter
2 (see para 2.2.1) according to their eligibility for enrolment, nameiy
childreﬂ who are resident or traielling within Australia and who do ‘not
have reasonable daily access to | schools because of distance and
difficulties of transport (that is geographically isolated children);
children suffering from disabilities which prevent their attending

normal schools; and children who are temporarily resident overseas.

THE TARGET POPULATION OF THE STUDY

§

3.1.3 sSince the focus of this research was strategies which might

improve the delivery of distance education services, in particular those

| 33
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February 1983

.”TABLﬂ~3.1. Total En:olnc?t? ef D;xtanca Primary Sehaols.

Geographically Qverseas

Medical Total

A Isolated . Enrol
New South Wales (Target Population)
Correspondence School . .
(Primary Department) - 440 (71%) 170 & 616
School of the Air ‘
(Broken RHill) 141 (i00W) 0 0 141
L«/Carrespendence Units e L
--{combined)- 88 100 - O _.fo;fi:_;;l;;sg STl
New South Wales State Total 669 (79%) 170 6- 845
¢
Queensland
Non-School of the Air 586 (83%) 1058 15 706
. Schools of the Air N
{cambined) ‘ 776 (100%) o . o 776
Queensland State Total ,
{(Primary Correspondence School) 1362 (92%) 105 15 1482
Western Australia
Distance Education Centre A
(Primary Department) 176 (72%) 62 5 243
. . Schools of the Air
{combined) 184 (100%) 0 0 184
western Australia State Total 360 (84%) . 62 5 427
Northern Territory
Katherine School cf the Air 175 (99%) 1 4] 176
Alice Springs School
of the Air 89 (100%) 0 0 89
Northern Territory Total 264 (99%) 1 - 0 265
TOTAL {all States plus
Northern Territory) 2655 (88%) 338 26 3019

(a) excluding pre-school and adult pupils
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‘ uhichk might derive from the application of )cmicatiahs téchnalogir, it

was decided to dié:egard those children who were overseas and those

enrolled for medical reasons. Clearly the first would not benefit
directly from a domestic satellite system. The second were few in
number (26 in all) and were e_n:olled in metropolitan correspondence
schools. The group most likely to benefit is that identified in Table
3.1 as 'geographically i,soia;ed‘ . In February 1983 this group éomprised

87.9 per cent of the total enrolments ‘of distance primary schools. This

group was treated as the target populaton for inves‘tigation;

DEFINITION OF GEOGRAPHIiCALLY ISOLATED

3.1.4 The term ‘'geographically isolated' has specific meaning in the

- context of education regulations of the states and in. Commonwealth

government programs for benefits to students. Generally, and depending
on age, a student is regarded as isalat;éd if the home is more than three
or five kilometres from an appropriate school. For the purposes of the
Assistance for 1Isolated Children Scheme a, gecgraphically isolated

student is one whose home is 'at least 16 kilometres from the nearest

appropfiat'e government school and at least 4.5 kilometres from the

nearest transport to that school'.l Such precise meaning was not

intended here. The nomination of a pupil as geographically isolated was

a decision of the teacher after considering information available to

them about the occupation of parents, purposes and lengths of enrolment,
previous enrolments, numbers of schools'attended, ‘and so on. In some
instances the judgements may have been gubjective, but they were based
on the best information available. Children whose postal addresses were

in the metropolitan areas were excluded. In the main, the target

population was composed of t_fhose who were permanently resident or
travelling in country areas. The residential status_ of the target

population is discussed later.
3.2 Distribution of the Target Fopulation

3.2.1 The distribution of the pupils in the target population across
the several levels of primary scheooling as at Pebruary 1983 is

summarised in Table 3.2. The meaning of the levels in terms of the

1. Assistance for Isolated Children. Policy Guidelines. para 1.6.2.1.
Department of Education and Youth Affairs, Canberra.
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S OABLE 3.2: bis‘ttihuti}an “of ‘the Target Population Acrcss Levels of
Primary Education - February 1983

NEW SOUTH QUEENSLAND = WESTERN NORTHERN

WALES , AUSTRALIA TERRITORY
| PCS
N . RGE_,fCS SOTA DCU YEAR NON SOTA YEAR OEC SOTA YEAR ASSOTA KSOTA
; SOTA
5 67 32 11 1 116 128 1 25 37 T 10 21
6 62 13 16 2 58 127 2 15 24 1 17 24 3
7 67 20 11 3 74 109 3 32 29 2 10 31 R
8 63 21 19 ¢ 79 148 & 23 21 3 12 19
- 9 66 12 12 5 89 106 5 26 20 4 14 18
10 50 17 7 6 8 Bl 6 19 29 5 10 17
11 8 14 7 7 84 77 71 23 23 6 10 16
12 13 1 2 ‘ R 13 7 6 16
M 4 s 3 M 1 s 13

y : TOTAL 440 141 88 TOTAL 586 776 TOTAL 176 184 TOTAL 89 175

669 1362 60 264

New South Wales : hcrrespondence School (CS): Broken Hill School of
ithe Air (SOTA) ; combined Decentralised

Correspondence Units (DCU)

Queensland : Primary Correspondence School (PCS): pupils
enrclled in a school of the air (SOTA), pupils not
enrolled in a school of the air (NON SOTA) ’

Western Australia : Distance Education Centre (DEC); combined schools
of the air (SCTA)
R = pupils enrolled under a special category of
remediation '

Northern Territory : Alice Springs School of the Air (ASSOTA)
Katherine School of the Air (XKSOTA)
T = Transition class : :
S = Special class for ‘'students who are signif-~
. icantly above or below average for their age
- and grade' (ref. personal correspondence with
School of Air, Katherine, principal)
M = Missing ceses due ¢to computer processing
error. '
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' chronological age of the gépns ‘and their educational achievement

differs in detail. among the &tates. Ages of entry and points of transfer

from primary ¢to secon;iary differ by regulation, and various

organisational structurg’é are preferred by particular schools and
systems. Some of thg,sg have been discussed previously ({see chapter
2.2). Inferences caxiﬁot be drawn from the single set of information
presented here. It is raw data only which represents a cross-section of
the target populét:ion at one time. It is Presgnted as the starting

point for the data analysis in the ensuing sections. More detailed

__information is contained-in-Appendix D where data for individual-schools

by state and the Northern Territory are discussed.

3.3 Residential Status of The Target Population

|

© 3.3.1 The residential status of the target population as at February

\ _
1983 was analysed according to whether pupils were permanently resident

or travelling Q(S‘ee\para 2.3.7). ' Because some of the information about
the families ami the lccati\on of the family homes of particular pupils

was incomplete, it was not approprxate to distinguish between workers

and holiday makers in the peripatetic. Ppopulation. Since the numbers

were small, the two groups travelling for work (TW) and travelling for

pleasure (TP) were collapsed intc a single category.

3.3.2 The proportions of the target population in each category are
summarised in Table 3.3. Quite clearly the permanently resident group
was the larger. The one in six who were travelling have important
implications for the manner in which education services might be

delivered, however.

3.3.3 Again, there are important differences among the states and the
types of schools within them. Summary information is presented in
Figure 3.1. The proportions of permanently resident and travelling
pupils are given as pecentages of the target populations of
correspondence schools and schools of the air. The differences in the
balance of residential status are obvious, but there are some noteworthy
similarities. Of the 2655 pupils in the four authorities who were
enrolled in primary distance education during February 1983, 83 per cent
were permanently resident 'in rural areas. However, in eacﬁ of the

states, the pupil populations of the schools located in rural areas,
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Pern. Resident69.1%(304)

Travellers  30.9% (136)

Perm. Resident 100% (141)

[Perm. Resident 97.8% (862
| lxnaazenem 272¢ "(2

 Correspondencé SchooT

School of the Air

FIGURE _3 .1z Residential Status - Target Fepulai:ion. February 1983
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TABLE 3.3:  Residential Status of Target Population - February 1983 . \\\\ Sl

Permanently ~ Travelling Total
Resident Pupils  Pupils

New South Wales 531 (79%) 138 (21%) 669

Queensland 1179 (87%) 183 (13%) 1362 ‘
Western Australia 258 (72%) 102 (28%) 360
Northern Territory 232 (88%) _ 32 (128} 264 o

_TOTAL 2200 (83%) 455 (17%) 2655

NOTE: Percentages are of Totals in each row of the table.

that is the schools of the air and the decentralised correspondence
units in New South Wales, were comprised almost wholly of permanently
resident children. All eg these schools had less than four per cent of
travellers in their enrolments. In the metropolitan correspondence
schools, on the cther hand, this group represented from one-gquarter to
slightly more than a half of the enrolments. In the Northern Territory,
where the schools of the air function as comprehensive centres for
distance education (that 1s the schools provide some pupils with
correspondence courses but not air lessons), travellers formed a larger
proportion of total enrclments than in their counterparts in the states.
Some explanation of the number in the Katherine School cf the Air is
offered in Appendix D. In brief, that school served nearly all of the
travellers in the Northern Territory. The majority of them were
enrolled for less than fifteen months.

3.3.4 These findings about the relationship between residential status
and types of school are not surprising. It is a reasonable expectation
that parents will enrol their children with a school in their regien.
Hence it is predictable that schools of the air and the decentraiised
correspondence units will cater for families residentpin their locality.
Conversely, the correspondence schools located in the capital cities
will enrol more itinerants. The alternatives for people who are
travelling are constrained by the nature of primary distance education
and the logistics of postal and telecommunicatieﬁs services. Only in

Queensland do parents not have a choice about distance primary school.
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" Under the terms of the Education Act (s 31)1 those who are exempt from.

attendance at their nearest schools because they are too distant are

:’iegally obliged ‘to enrol with the Primary Correspondence School,

Brisbane. For those within range of transmission from the schools of
the air the choice is whether to enrol with them also. In February 1983
more than half of the pupils were enrolled in both. In the Northern
‘Territory the choice is constrained by geography'and the location of the

schools. There is no primary correspondence school, and Alice Springs

serves the population in the southern half and Katherine the north. 1In -

- New South Wales -and Western Australia children may be enrolled with’

either a correspondence school or a schocl of the air if they are within

range of a school's radio transmissions.

1.3.5 These factors might, in turn, influence the curricula anéxmethods
of distance education cnnSﬁsg;ed appropriate for particular schools.
The initial application of modern ccmmunicatmns technology might be
possible only‘ where the population is relatively stable and where
families have easy access to suitable equipment and telecommunications

services. Where a large portion of pupils is itineramt the conventional

correspondence education modes might continue in the short term to be
\ .

fh? most efficient. Similarly, |unpredictable or |unpredicted
flﬁctuations of population might frustrate efforts for educational
innovation. In order to test these factors affecting the practiéability
of innovations in djstance education, the population data for February

1983 were analysed for the stability of enrolments.

‘3.4 Mean Length of Enroiment of the Target Population

3.4.1 Because rr.iable data for a complete generation of primary
distance education {that is for seven years of primary schooling) were
not available, indicators of stability were derived £from information
about current (February 1983) pupils. Each pupil's length of enrclment
was calculated from the date of entry, and the total population was then
analysed for continuity, durag}on and mean lengths of enrolments.

3.4.2 A theoretical maximum length of enrolment was calculated for each

year level (or age level in the case of New south Wales). This repres-

1. Education Act 1964-1970: Queensla:..a, S.G. Reid, Government Printer,
Brisbane: Section 31, p.12.
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ents\ a projection for a theoretically stable population containing only
pupils in each successive year level {(or age 1level) who have been
ex;:toned since the conmencement of their primary schooling. Hence
pupils in Ne- South Wales enrolled continuously since age 5 had a
theoretical r. ximum length of enroclment of 90 months if they were aged
12.6 years in February 1983. In schools which are organised on a
year-level basis the theoretical maximum for continuously enrolled
pupils in year seven, in February 1983, was 74 months (see Appendix D
for details). These pupils are termed ‘continucus enrolments'. For the
‘target population of each distance primary school mean lengths of
enrolment were calculated for each year level (or age level). These

were standardised so that the effects of different ages of commencement

were minimal (see Appendix D for details). The resulting comparisons -

between the theoretical maximum and the mean lengths of enrolment,
presented diagrammatically in Figure 3.2, provide a measure of the
absolute stability of ‘each. schooll together with a measure of the
relative stabilities of distance primary schools with reépect to one
another. The straight line graph represents the theoretical maximum
length of enrolment for pupils at each level of schooling; the greater
the divergence between it and the mean lengt.h of enrolment the less

stable is the school's population.

3.4.3 1In all cases there was a general civergence of the mean lengths

of enrolment from the theoretical maxima. They were smallest in the

regional schools (schools of the air) and largest in the metropolitan »

schools. This latter aspect means that the most stable populations of
geographically isolated pupils are contained in the regional schools.
The general divergence implies a decrease in the proportions of
‘continuous enrolments' in the higher }.evels- of all schools. Each of

these findings is treated separately in the following sections.

3.4.4 The relative stability of the enrolments of the regional distance
primary schools in relation to the metropolitan distance primary schools
may be confirmed by a comparative analysis of the proportions of each

school's enrolments comprising 'continuous' enrolments. The proportions

1. In the case of the Primary Correspondence School in Queensland
comparisons are made with the two groups - pupils enrolled in
schools of the air and pupils not so enrclled - comprising the
target population of that school.
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FIGURE 3.2 : Stﬁndardim Mean Length of Enrolment - Target Population
February 1983
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Vﬁhﬁ?f”theitaxgét éﬁpgitcien~uho‘were continuous enrolments in years 2 to 7

" tor from age 6.0+ years onwards in New South Wales) are summarised in
Table 3.4 (see Apendix D forAéetails), These were pupils who had been
enrolled for the theoretical maxima for their year levels and éges.
‘There are notable differences between the school-of-the-air pupils and
those in correspondence schools. Continuous enrolments as a proportion

of the target population in the latter ranged from 1l per cent (Distance

Education Centre, Perth) to 26 per cent (Primary Correspondence School, -

- non school-of-the;éir group - Queensland). That is from one-in-ten to
one~in-four pupils had beep with these schools for the whole period of
their primary schooling. ”fhis compared with an average;of‘?né—in-twu in
the schools of the air. The two exceptions among the regional schools
were Katherine Schoolef the Air and the Correspondence Units of New
South Wales.

«

TABLE 3.4: Continuous EnrQlments in the Target Populaticn:

February-1983
. Target Population Continuous
} 7 - Enrolments
New South Wales (Ages 6.0+ years) ‘ » (Years 2-7)
Correspondence *School - ,
(Primary Department) 440 51 (12%)
School of e Air ,
{(Broken Hill) ' 141 : 60 (43%)
Correspondence Units
{combined) o 88 16 (18%)
Queensland {Years 2-7)
Non-Schools of the Air 586 151 (26%)
Schools of the Air
(combined) 776 436 (56%)
Western\Australia {Years 2-7)
Distance Education Centre
(Primzry Department) 176 20 (11s)
Schools of the Air
{combined) 184 B3 (45%)
Northern Territory (Years 2-7)
Katherine School of the Air 175 48 (27%)
Alice Springs School of the Air 89 37 (42%)
TOTAL 2655 302 (34%)




 3.4.5 In the Nerthern Territory the'AIiceqSPIings Schgol of the Air
appears to have had a more stable population than Ka._nerine School of
:he Air. The fluctuatians\of enrolments id the latte; are explained, in
part at least, by the composition of the population referred to
previously (see para 3.3.3). Even so, the proportion of continuous
enrolments at Katherine 1is gr ater than for the metropeolitan
correspondence schools in other states.

3.4.6 The data for the decentraliséd correspondence units in New South
Wales produced an apparently anomalous result. Evén though most of the
children were permanently-resident (see Figure 3.1), they emerged as
predominantly shorter-term enrolments. This apparent instability was
most likelg} due to the small populations involved .and the recent
establishment of two of the four units (Bourke 3 years, Cobar 5 years).
Because the numbers were small, variations in enrolments appear to be
disproportionately large when expressed as percentages of the total. It
is to be expected that the pupil pepulationsawill stabilise as each of
the units grows. Walgett is a good example. ‘After seven years of
operation the mean length of enrolment is almost identical to that of

Broken Hill School of the Air.

3.4.7 The general decrease with time in the size of the ‘'permanent.
core' of pupils in all schools uiay be confirmed by an analysis of the
distributioné of continuous enrolments <throughout the 1levels of each
s.c:t'lc)e}..1 The distribkutions of continuous enrolments by age level (6.0+
years) in New South Wales and by year-levels (years 2-7) in the other
states are §resented in Figure 3.3. They are irregular, but confirm a
general decline through the succesusive levels in the proportions of
pupils enrolled continuously »sincé the commencement of their -primary
schooiing. Furthermore, in conjunction with the marked drop in numbers
between years one and seven shown in Table 3.2, it can be concluded that
the number of continucus enrolments generally decreases with time for

each school.

1. In the case of the Primary Correspondence School in Queensland the
comparisons are made with the two groups - pupils enrolled in
schools of the air and pupils not so enrolled - comprising the
target population of that schocl.
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_FIGURE 3.3: Distribution of Continuous Enrolments - Target Population
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‘3.4.8' Sinci thsscfaata relate to a single populatien'enly'it is not
possible to make confident ggneralisations from them. | Particular
changes at one place or at one time might explain apparent aberrations
in the distribution. Even so the trend over a whole period of schooling
must be taken inte account when planning curricﬁla and services. If it
is confirmed that large numbers of pupils transfer from distance
education to conventional schools, curricula for the two must be
compatible. It would be instructive to obtain similar data for the
enrolments of conventional primary schools in order to provide a basis
for the comparison of pupil population stabilities with the distance

primary schools.

TURNOVER OF ToTAL ENROLMENTS

& ‘ '

. 3.4,9 Some appreciation of the degree of instability and the rates of
turnover of enrolments is offered by the monthly data for 1982. They
are displayed diagrammatically in Figure 3.4 (see Appendix D for
details) . Because of the nature of individual schools' enrolment
\re_cards. as discussed in chapter 2.3, it was not possible to obtain
these data s;2cifically for the target population in the metropolitan
correspondence schools. The data presented here reflect, therefore, the
-total enrolments of each school and include pupils enrolled as
'overseas“ and 'medical'. As indicated in Table 3.1, however, these
pupils are few in number (only 12 per cent of total enrclments in
February 1983) and due to the nature of their enrolments it is
anticipated that any contribution made by this group to fluctuations in
the enrolment numbers of the target populations during the year may be

‘considered as insignificant.

3.4.10 The variations in pupil enrolments each month means that it is
not meaningful to express total enrolments as an absolute number
(compared with the Annual Census Returns for each state and territory
education department). It proved more informative to consider an
average total enrolment about which the monthly total enrolments
fluctuate to varying degrees depending on the type of school. 1In order
to avoid variations in total enrolments which are usual at the beginning
and end of each school year, only the period March to November was
treated for detailed analysis. Thus in New South Wales the average

total enrolment at the inrant and primary departments of the

o3
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correspondence school é‘as 515.3. This was‘:’more than' three times larger
‘than the average total enrolment for Broken Hill School of the Air, and
more than four times larger than that of the combined decentralised
correspondence units. In Queensland the average total enrolment of the
Primary Correspondence SChool(for the period was 1713.2. 0f these an
average of 690 were also enrclled with schools of the air. In Western
Australia the schools were much smaller. The average total enrolment at
the primary department of the Distance Education Centre was 252.6
pupils, and the combined schools of the air 193 pupils. 1In the Northern
Territory the average was 420 pupils. Of these about 37 per cent were

enrclled at Alice Springs and 63 per cent at Katherine.

3.4.11 The extent of wvariations in total monthly enrolments is
summarised in Table 3.5. The rate of change in the population was
estimated using the formula explained in paragraph 2.3.12. The mean
turnover of total enrolments each month was calculated by expressing the
sums of the monthly admissions plus terminations as percentages of the
mean total enrolments. The turnover figqures give an indication of the
magnitude cf the fluctuations relative to each school'sl average total

enrcolment for the year of 1982.

3.4.12 The results provide a comparative numerical analysis of the
enrolment stabilities o©of both school types and individual schools
throughout the course of an entire school year, namely 1982. They also
contribute to the reliability of the findings from the analysis of the
target pupil populations for February 1983 which concluded that the
regional distance primary schools have more stable enrolments than do

the metropolitan distance primary schools.
3.5 Enrolment Type of the Target Population

3.5.1 It may be useful for future planning to be able to identify those
groups of pupils who are likely to contribute to the instability of the
enrolments of distance primary schools. The data obtained on the target

population in February 1983 were therefore analysed according to

1. In the case of the Primary Correspondence Schoel in Queensland the
camparisons are made with two groups - pupils enrolled in schools of
the air and pupils not so enolled - comprising the target
population of that school
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Mean Total Enrolment

New Scouth wWales

. The Correspondence s:hool(b)

" TABLE 3.5: Total Enrolment Changes: March-November 1382'%

Mean Turnover

(Primary Department) 515.3 16.4% per month
School of the Air |
{(Broken Hill) 151.6 2.4% per month
. Correspondence Units
{(combined) 110.7 4.4% per month
. New South Wales State Total 777.6
Queensland
Primary Correspondence Sch?g}
Non School of the Air " : 1023.2 7.9% per month
Schools of the Air (combined) 690.0 3.0% per month
Queensland State Total
{Primary Correspondence School) 1713.2
Western Australia
. Distance Education Centre(b)
{(Primary Department) 252.6 20.2% per month
Schools of the Air )
{combined) 193.7 4.1% per month
Western Australian State Total 446.3
Northern Territory
Katherine School of the Air 216.9 9.4% per month
Alice Springs School of the Air 116.8 5.5% per month
Northern Territory Total 333.7
TOTAL {éll states plus Northern Territory) 3270.8

P

{a) excluding preschool pupils

{b) includes 'overseas' and 'medical' pupils
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s anrolment type'. Pupils were classified according to the three groups
described in chapter 2 {p}:ra 25.3.8) - newly enrolled, enrolled in the
shorter-term, and enrolled in the longer-term. Because the focus of this
analysis was on those pupils who had been enrolled during the school
year prior to February 1983 (for up to 14 months) but not as a result of
enrclling at the conventional time (that is at the beginning of their
first Year of primary schooling) pupils in year one (or 5.0 - 5.11 years
in New South Wales) were excluded together with those pupils in year two
(or 6.0 - 6.11 years in New South Wales) classified as 'longer term'
enrolments. This method is deficient in its screening to ‘the extent
that some year two pupils who enrolled at the conventicnal time have
been included in the 'shorter term' category {that is those enrolled for
between 11 and 14 months). However this number is small and does not
- appreciably affect the overall results. The re-ainder of the pupils,
irrespective of their ages and year levels, were nominated in one of
three groups according to the dyration of their enrolments. Thus,
pupils who were new enrolments had joined their schools at the beginning
of 1983 and had been enrolled for less than two months; shorter term
enrolments had been wiEh their schools in the preceding year (1982) and
had been enrclled from 3 to 14 ?onths; and longer term enrolments had
been with their s€pocls for more than fourteen months. The proportions
of each school's adjusted population for years 2 to 7 comprising the

three enrolment types are summarised in Appendix D.
ENROLMENT TYPE AND RESIDENTIAL STATUS

3.5.2 A cross tabulation of the two variables ‘'residential status' angd
'enrolment type' was subsequently performed. The results are presented
diagrammatically in Figure 3.5 (see Appendix D for details). They
indicate that most kSl%) of the travelling pupils in years 2 to 7 (ages
6.0+ years in New South Wales) were enrolled during the 14 months prior
to, and including, February 1983. Th- absence of most travellers from
the 'longer <erm' enrolments category  implies that these pupils are
associated mostly with enrolments of a short-term nature (up to one
school year) and that in distance primary schools, where their numbers

form a large proportion of the enrolments (namely metropolitan
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¢orrespondence schooks)l ~ the - contribution to ‘the enrolment

" instability(or turnover) will be significant. Som2 contribution to

enrolment instability (or turnover) will also be made by .'permanently
resideni' pupils. In the mgtrepolitan distance primary schoolsl 54 per
cent of permanently resident pupils in years 2 to 7 {(ages 6.0+ years in
New South Wales) had been enrolled during the l4 months prior to and
includin§ February 1983. 1In r.ie regional distance primary schools *he“

proportion was, however, only 34 per cent.
SELF-EVALUATION

3.5.3 Evidence from the self-evaluation phase (see Appendix E for
details) provided by principals and teachers-in-charge of distarce
primary schools support these findings. Most of the enrolment
‘turnover’' +ais attributed to the ‘travellers' whose mobility may be
affected by seasonal factors and employment opportunities. Typical of
these families are itinerant workers, road construction/maintenance

gangs, fishermen, stationhands on stations which close wwring the wet

season, gas pipeline engineers, and so on. A further aspect concerning

the nature of *travellers' is that many of them may be normally
metropolitan dwellers who are taking an extended travelling vacation and
are therefore to be associated with short-term enrolments only. O0f the
455 travelling pupils in the February 1983 enrolments, an estimated 38
per cent were ‘travelling mainly for pleasure' within Australia. School
principals also indicated that a small proportion of their 'permanently
resident' pupils cortributed to the enrolmeit instability although, in
the main, this group was generally very stable. Factors associated with
changes in these enrolments included changes in government pélicy or
funding for regionai development and eccnomic ,and market factors
particularly with respect to pastoral properties and the mining
industry. One other »factcr which was elaborated by one school
principalin the Northern Territory in particular was concerned with the

difficulties experienced by some families new te 'the outback':

1. In the case of the Primary Correspondence School in Queensland the -
comparisons are made with the two groups - pupils enrolled in
schools of the air and pupils not so enrolled - comprising the
target population of that school.

-



There is almost certainly a number of families,
particularly where Mum is required to be the
supervisor of the children, where the demands of
supervision are found to be too dgreat, or where
children with town backgrounds find the isolation of
the Outback to be an unhappy and lonely experience so
that the families return to the towns or to the
southern states because Mum can't cope or because the
children can't cope. '
(Refer Appendix E: Self Evaluation)

3.6 Future Enrolments

3.6.1 It must ‘be noted that the findings so far have been /based on
measurements)taken during two isolated periods- (F~bruary 1983,,/ and the
year of 1982.). It is important to determine, as far as pos.éible, the
applicability of these findings (vis a vis numbers of enrolments,
proportions of pupil-types and relative stabilities of enrolments) to
the future if they are Qta have any significance. .

3.6.2 One immediate point to consider is the number of geographically
isolated pupils. In Fekruary 1983 tere were 2655 such ‘enrolments
throughout New South Wales, Queensland, Western Australia‘ and the
Northern Territory. Enrolments at the beginning of the year tended to
be lower than in mid-year, as shown in Figure 3.4. This growth was most
ma..;ed in metropolitan distance primary s<:11<3c>.':.s:L which may have
increases of up to 53 per cent (Distance Education Centre, Perth) in
their total enrolments. Regional distance primary scﬁcols experienced
smaller increases - up to 19 per cent (combined correspondence units,

&

New South Wales) in their total enrolments.

3.6.3 School principals of the regional distance primary schools
‘indicated that the proportions of travellers and permanently resident
pupils comprising the February 1983 enrolments were fairly
representative of their pupil populations in pre-#982 years, and that |
this pattern was likely to continue ("status quc maintained”) into the
foreseeable future. In some cases, the Distance Education Centre

L
(Western Australia) in particular, it was felt that the proportion of

1. In the case of the Primary Correspondence School in Queensland the
comparisons are made with the two groups - pupils enrolled in
schools of the air and pupils not so enrolled - comprising the
ctarget population of that school!

. « -
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travellers had increased during 1982/1983 and early 1984 and that this
trend was likely to continue. In general, hméevaer, principals of
distance primary schools, in particular the metropolitan correspondence
schools, were unable to be preciée in their statements concerning
enrcolment trends in previous years and were reluctant to discuss current
and {uture trends for their particular schools. Undoubtedly the nature
of the enrclment records maintained by individual schools during 1983
which resulted in the difficulties of agcess to data experienced in this
research study (see chapter 2, paras 2.3.2-2.3.6) were instrumental in
obscuring inforimation about short-term and long-term changes in the
enrolments of individual distance primary schools. Unpredictable
factors such as drought, unemployment, fluctuations in mineral prices
and production and government policy on issues such as tourism and
regional development, may have a direct bearing on the populations in

the regions served by distance primary schools.
3.7 Summz:y

The following major points arose fror “<his phase of the study:
1. Geographically isolated pupils (target population cf.study)
- formed the large majority of pupils in primary distance
education;
- were comprised >of ‘permanently residen:' and ‘'travelling'
{within Australia) pupils;
la. permanently resident pupils
- comprised the large majority of geographically isolated pupils;
- were associated mostly with enrolments of a longer-term
duration, especially in schools of the air (or associated
mostly with those pupils in the Primary Correspondence School

in Queensland who were also enrxolled in schools of the air};

1b. travelling pupils

- comprised a small minority (1 in 6) of geographically isolated
pupils;

- wére associated mostly with enrclments of a shorter-term
duration;

- were mostly enrolled in metropolitan correspondence schools (or
associated mostly with those pupils in the Primary
Correspondence Schecol in Queensland who were not also enrolled

in schools of the air);

¢ ..
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2. distance primary schools

2a.

2b.

were of two major school-types: metropolitan correspondence
schools and regional schoools. The regional schools comprised
two distinct school-types: schools of the air and the
decentralised correspondence units of New South Wales.
metropolitan correspondence schools

total enrolments comprised a range of pﬁpil—types: overseas,

medical, goegraphically isolated, adult;

~geographically isolated pupils formed the large majority of

total enrolments and camprisedca mix of 'permanently resident'’
and ‘'travelling' pupils;

had the 1least stable geographically isolated enrolments, as
indicated by the small proportions of ‘'continuous' enrolments
in comparison to the schools of the air. -

regional schools

total enrolments comprises a single pupil type: decgraphically
isclated (except for Katherine School of the Air with some
‘overseas’ pupilf) most, if not all, of whom were ‘pérmanenély
fesident'; |

the schools of the air had the most stable enrolments in terms
of enrolment ‘turnover' and proportions of 'continuous'
erirolments (with the exception of Xatherine Schoel of the Air)
in comparison to those of the metropolitan correspondence
schools.l

the decentralised correspondence units {combinead) had a
proportion éf 'continous' enrolments comparable with those of
the metropolitan correspondence schools, but experienced a
‘turnover' of enrolments comparable with those of the schools

of the air.

1. In the Primary Correspondence Scliool in Queensland comparisons are
made with the two groups -~ pupils enrolled in schools of the air and
pupils not so enrolled - comprising the target population of that
school.
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Chapter 4 THE SURVEY OF ISOLATED FAMILIES

4.1 Educstional Needs and Services

4.1.1 This phase of ghe project involved a questioning of parents and
home tutors of geographically isolated children enrolled in distance
primary schools in New South Wales, Queensland, Western Australia and
the Northern Ter}:itary. This was accomplished by means of a postal
survey conducted during the months of Ocotber to December, 1983. The

focus of the survey was support for the home tutor.

4.1.2 Preliminary fieldwork suggested that the home tutor's role was
essential to the functioning of primary distance e&ucation, that the
teaching role of the home tutor was poorly specified and that services
to support the home tutor were uneven in their availability. Hence the
survey sought tco determine the perceived needs of home tutors,
rparticularly in relation to their teaching roles, *he availability of
support services and their eftectiveness as perceived by home tutors,
and those factors affecting the availability and utilisation of these

services.

4.1.3 Support may take two major forms. General support, such as
pre-service and in-service training, curriculum guides, and the
phblxcation of handbecoks and newslettefs, might meet long-term or
general needs. Tutorial support, on the other hand, might be of a 'user
demand' kind which responds to a request by a home tutor whenever a
particular need arises, or which might be initiated by the distance
education teacher in response to the detection of a need which is
unperceived by the home tutorl Such short-term needs might relate to
aspects of the teaching function, a specific learning task, or an aspect
of the child's learning which requires.immediate advice. They might be
met by provisions that enable ready access to the school .

4.1.4 The availability cof support services might depend upon factors
such as the family's geographic location and the means of communication

between home and school. The utilisation by home tutors of available
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suppcft services g@ghtwdﬁp&ﬁéﬁ@h factors such as costs-'nkaoney and
time, the operation of ‘bush'’ telephone services and appropriate power
supplies, ‘and an appreciation of the purpose of the services and the
advantages to be gained from their use. Access to an appropriate medi&m
that would enable regular communication, perhaps even on @ daily basis
(for example, telephone or radio) is not, therefore, a sufficient
condition to ensure effective support. It is necessary also for the
school to encourage home tutors to make contact with the school whenever
they feel that support is needed. Furthermore the school must be able’
to respond to the expressed need. In other words, the home tutor's
short-term needs may be met if the school encourages and enables
effective exchange between home tutors and distance education teachers,

and if the home tutor has ready access to reliable means of

communication for that purpose.

4.1.5 For these reasons the effectiveness of a comprehensive range of
services was evaluated. The results are presSented in four sections: the
family home and the facilities available; the home tutor and the
teaching function; the correspondence lessons and their audio visual
supplements; and support services provided in the package of primary
distance education. The effectiveness of the services was evaluated in
terms of their usefulness (relevance, appropriateness, helpfulness) and

availability or accessibility.
. 4.2 The Family Home

4.2.1 Information about the size of the population surveyed and the
rate of:response to the gquestionnaire was presen;éé in Table 2.1. In
brief, there were 1226 valid returns. Between them these families had
2072 children enrolled in-correspondence schools or schools of the air.

The data are summarised 1n Table 4.1. They do not include other
children who may be under school age, eniolled in secondary school by
correspcndence oOr cherwise, or above school age. They represent the
pupil (target) pépulation of primary distance education at the time of

the survey (October to December, 1983).
4.2.2

The Iamilies who responded to the questionnaire had an average of 1.7

children each enrolled in correspondence schools or schools of the air.
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The q@bers shown in Table 4.1 represent the total respénses in the
three states and the Northern Territory atﬁ&he time of the survey. An
extrapolation indicates an  actual ip#pulation of about 2840
geographically isolated children in 1680 families in November/December
1983. “

TABLE 4.1: Children in Primary Distance Education

-Number of Children per family 1 2 3 4 5 Unknown Total:
. Number of families RAa7 456 127 33 2 41 1226

Number of children 567 912 381 - 132 10 70* 2072

(*41 families with a mean number of 1.7 children/family)

4.2.3 1In general the differenceé among the schoole demonstrated in the
previous chapter are confirmed here. The school of the air familiés are
residentially the most stable. The data presented in Figure 4.1
indicate that a large majority are resident in permanent dwellings'and
have resided there for more than three years. The two exceptions are
Katherine and the schools of the air in Western Australia. The former
has been referred to several times previauslny It has a greater
proportion of itinerant families. The evidence for the Western
Australian schools does not offer an obvious explanation. Nine out of
ten families iive in permanent dwellings, but slightly less than half
have iived in their present homes for more than three years. These data
are supported by the turiiover rate shown in Figure 3.4. It 1is higher
than schools of the air elsewhere. Part of the reason is the small
number of actual enrolments. As with the decentralised correspondence
units in New South Wales, because the numbers are small the transfer of
one or two families into or away from the schools represents a
disproportionately large adjustment in the total enrolment. The
itinerancy of a large part of the population is an almost universal
feature of the demography of sparsely populated areas. 1In Australia the
pastoral economy of those regions has created a stable core «f property
holders and managers, but the workforce tends to be itinerant. This is
compounded 1in areas 1like those of Western Austrlaia where thg

exploitation of minerals responds to fluctuations in commodities
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FIGURE 4.:: The Family Home: Type of Dwelling and Duration aé%esiden%ce
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FIGURE 4.1: The Family Ho. .e: Type of Dwelling and Duration of Residence
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markets. For the schools it means arhigher rate of turnover than might

ctherwise be anticipated.

4.2.4 The transient population in both the regional schools and the
metropolitan schools poses vexing problems for innovative applications
of communications technology to distance education. Data in Table 3.3
showed that 17 per cent of the geographically isolated children enrolled
in February 1983 were travellers, either for work or pleasure. Here the
data reveal that 21 per cent of all the respondents lived in mobile or
temporary homes, and 22 per cent had 1ived.in their presen- homes for
less than twelve months. About one in five of all geographically
isolated families involved in primary distancé education may be regarded
as peripatetic. Their access to appropriate telecommunications
equipment or its installation in their mobile or temporary dwellings is

problematical.

4.2.5 The logistical problems are made morxre difficult by the sparse
distribution of the schools' populations over large geographic areas.

The data summarised in Table 4.2 indicate the distances between homes
and schools. If they are considered in terms of access to a school they
assume even more c:itical importance. It is reasonable to assume that
in ideal conditions on all weaﬁher roads, to travel 200 kilometres would
require between two and three hours driving time, 500 kilometres from
five to eight hours, and 1000 Kkilometres in excess of ten hours.
Therefore, on the evidence in Table 4.2, 81 per cent of the families
whose children are enrolled at a decentralised correspondence unit in
New South Wales are reasonably accessible to their schools. They are
within two or three hours' driving time away. The schools of the air
are less readily accessible with the majority of families living more
than 200 kilometres from the schools. Road travel freguently is more
difficult for them because of the conditions of recad, terrain and
weather. The metropolitan correspondence schools are the 1least
accessible to their clients, both permanently resident and travelling.

For the latter the distances vary continuously depending on their
reasons for travelling (for example, itinerant workers and holiday

makers} and the extent of their mobility (for example, interstate and

intrastate). The permanently resident families, in the main (83%),
reside more than 500 kilometres from their schools. In short, for most
families occasional visits to their schools are difficult. Similarly,
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T?éiE 4.2:

Distance from Home to School

Mean Less
Distance than

200
(km)

METROPOLITAN CORRESPONDENCE

NSwW
QLD(b)
WA
TOTAL

PER CENT

641
1098
753

- METRCPOLITAN CORRESPONDENCE

NSW

QLD

WA
TOTAL
PER CENT

927
1051
1015

201
to
500

501
to

1000

Greater

than
1000

Missing

(Number of Families per School)

SCHOOLS: PERMANENT RESIDENTS

9

N20

S

34
St

41
34
10
85

64

SCHOOLS: TRAVELLERS

AT S A

DECENTRALISED CORRESPCONDENCE UNITS:

coMeINED ‘€’

PER CENT

SCHOGLS OF THE AIR
BROKEN HILL
WESTERN AUSTRALIA
'KATHERINE
ALICE SPRINGS
TOTAL
PER CENT

(a)
(b}

{a)

135

439
359
434
366

in schools of the air.

(¢}
{(d)

44
81%

16
25
7
17
65
21%

S
2
2
9
7%

NSW
9
17%

22
166
53%

13
10%

2%

22

o k6
14
9
61
20%

14
284
20

13
18
23
54
42%

11

NN

23
83
5
111
15%

6
15
16
47
372

w o w b

2%

(a) Total

(No)

151
534
48
733
100%

38

46

44
128
100%

54
100%

86
106

69

50
311
100%

Many of the travellers gave ‘'varies' as their distance from home to school.
The Primary Correspondence School, Brisbane, includes children enrolled

The decentralised correspondence units in New South Wales were combined.
The schools of the air in Western Australia were combined.
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visits to homes hy teachers are expensive both in terms of time and
direct costs of travel. For these reasons telecommunications, whether
transmitted through terrestrial or satellite systems, are an appealing

alternative.

4.2.6 The appeal might be deceptive. A telephone was claimed to be
available by 85% (1039/1226) of home tutors who were comprised of:

66% (85/128) of travellers in metropolitan schnols;
85% (623/733) of permanent residents in metropolitan schools(a}

90% (279/311) in schools of the air; and

96% (52/54) in the correspondence units.
For a minority of families a telephone is not readily available for
distance education. The problems ©of access for travellers have been
alluded to previously. For some permanently resident families it is
because of the inadequacy of their local telephone service, and for
others it is because of their isolation. The data in Tables 4.1 and 4.2
indicate the nature of that isolation. The pattern of land use and the
shift away from a labour intensive rural economy, particularly in the
pastoral zones, has given rise to a nucleated pattern of settlement.
That is, single families reside on agricultural or pastoral holdings.
Their children enrol with correspondence schools or srhools of the air.
The isolatien means that it is feasible to provide only essential

services and, for some, a telephone is not one of them.

3
i
' ¢

4.2.7 Even the availability of a telephone does not mean that it is
used fcﬁ distance education purposes. Of the 1039 families, above, for
whom a tQﬁgpﬂbne was available, only 51 per cent (526/1039) used 1t to
contact the school. The users were comprised of: "

87% \(45/52) in correspondence units;

58% (163/279) in schools of the air;

52% (44/85) in metropolitan schools (travellers); and
44% (274/623) 1in metropolitan schools (permanent reSidents)(a).
Its use 1s greatest among those in the regional schools. In

metropolitan schools the pattern of use is anomolous. Travelling home
tutors, for whom the telephone is least accessible, indicated a greater
usage than those permanently resident and for whom it is more readily

available. It is interesting to note also that in schools of the air,

(a) Including SOTA families in Queensland.
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where an alte.aative means of caé%unicaticn.‘“that is the 1radioc

transceiver, is readily available, a larger pfoportion of home tutors
use the telephone to contact their schools than do home tuters in
mgt£égélitan schools.

,f
4.2.8 Home tutors who use a telephone to contact their schools were
asked to indicate any restrictions they >2»xperienced. Others, who have

access to a telephone but do not use it for distance education purposes,

“ were asked tec indicate their reasons. Tables 4.3 and 4.4 summarise the

responses. They indicate that:

. for permanently resident home tutors the main restrictions on use
were costs and technical problems associated with the service,
including ‘'difficulties in hearing or being heard clearly',
'‘difficulties in wusing a party 1line' and ‘'delays in being
connected by the operator';
for travelling home tutors the main restrictions were difficulties
of access and cost;
for home tutors in the correspondence units and metropolitan
correspondence schools a telephone was not used mainly because
there was no perceived reason to do so; and |
for home tutors in schools of the air the radio transceiver was

preferred.

4.2.9 It is interesting to note the proportion of non-users who §ave as
their reason 'I don't feel a need'. One interpretation of this might be
that they have no difficulties which can be resoclved immediately over
the telephone. Another is that they do not consider the telephone as
having a function in distance education. There is no direct eviuence
here to support either proposition, but given the popular perception of
‘correspondence’ education as that which is transacted by mail, it might
be a reascnable supposition that the latter explanation is strong. It
is corroborated by the evidence to be discussed later which shows that
81 per cent of home tuters who contacted the schoel for help with

problems did so by means of written correspondence,

4.2.10 Because of 1its reliance upon conventional ‘'print and post'
media, primary istance education is dependent upon a reliable mail

service for reqular correspondence between home and school for delivery

of educational resources, including audic and video cassettes. A mail .
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TABLE 4.3: Restrictions in the Use of the Telephone

Travellers Permanent Residents {(N=482)
- SOTA's Corresp. Metrop Schs
) Units {a)
(N=526) (N=44) {N=163) (N=45)g (N=274)
: {
1. ‘'difficulties in
access' ‘ 34% 10% 2% 1%
2. ‘'the cost...' 30% 16% 24% 25%
* 3. ‘'hearing clearly' 16% 38% 42% 40%
4. ‘'difficulties of .
party line' 9% 29% 29% 31s
5. ‘'delays by operator' 5% . 26% 42% 17%
6. 'limits on length
of call? 2% 17% 9% 7%

NB: Percentages do not add up to 100% as respondents may haye given
more than one restrictien each.
(a) The Primary Correspondence School, Brisbane, includes children
_ enrolled in schools of the air.

TABLE 4.4: Reasons for Non-Utilisation of the Telephone

Travellers SQOTA's Corresp. M?gfop.Schs
(NSW,WA,NT) Units (NSW) (QLD  NSW,WA)
(N=512) - (N=41) (N=116) (N=7) (N=349)
1. 'I don't feel a
need’ 71% 26% 57% 63%
2. ‘'prefer radio
transceiver' NA 59% NA NA
3. 'the cost...' 34% 19% 0 21%
4. ‘'difficulties in _
access' 27% 21% 29% : 14%
5. 'delays by )
operator' 2% 20% 0 9%
. 6. ‘'difficulties of
~party line' 5% 20% 14% 19%
7. ‘hearing clearly' 7% 23% 14% 25%

NB: Percentages do not add to 100% as respondents may have given more
than one reason each.
. (a) The Primary Correspondence School, Brisbane, includes children
‘ enrolled in schools of the air.
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service with normal;fg§ﬂd weathét"frequengy~cf éeliveryAhnR collected
it least once. a ‘week was gJvailable for 69 per cent (88/128) of
travelling families ‘énd a0 cent (993/1098) of those permanently
resident. Most of the remainder received mail once per fortnight, and
only 9 per cent of travellers and one per cent cf those permanently
resident received their mail once a month.
4.2.11 It must be noted that mail may not be delivered directly to a
family home, but somecimes is left in a post office in the nearest town,
requiring a vehicular journey by the family for collection. Adverse
weather conditions can delay normal delivery or collection, especially
when ~easonal weather-affected rocads and airstrips are unusable or when
stormy seas are uncrossable by small boats and ferries. The mail
services were claimed tc be affected by 'bad' weather by:

21% (23/109) of travelling families; and

64% (666/1038) of gexmanently:resident fa@ilies.
For the latter, mail deliveries may subsequently take:

longer than three weeks for 71% (470/666) of them; and
longer than four weeks for 44% (291/666) of them.

Hence, while most families normally receive their mail at least once a
week 'bad‘ weather affects this service for nearly two-thirds of
permanently resident families and one fifth of travelling families. 1In
adverse weather conditions mail deliveries take longer than three weeks

. for most of the respondents affected.

4.2.12 Apart from these difficulties, and considering the logistics of
mail deiiveries and the isolation of some of the families, the average
rate of turn—-around of lesson materials exchanged betwean home and
school 1s relatively quick. Some 59 per gcent (727/1226) of ail
respondents who answered the question 'How long does it normally take
from the time you mail work to the school for marking until you receive
1t back?' reported that the rate of return was no longer than fourteen
days. This was notably consistent for all families, regardless of type
or locat.nn of school (see Table 4.%5) except for those 1in the
correspon.cnce units of New Scuth Wales of whom 87% received their work

within two weeks.
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TABLE 4.5: Rates of Return of Correspondence Lesson Material Exchanged
Between Home and School

c

Mean up to i ,
Time 7 days 8-14 days 15-28 days 28+ days Missing Total
{days) {Nuvmber of Fam;lies per School) {No)

METROPOLITAN CORRESPONDENCE SCHOOLS: . PERMANENT FESIDENTS

{

NSW 17 18 . 65 ‘60 3 5 151
(a). E

QLD 16 58 262 193 14 7 534

WA 16 s 25 16 0 2 48

TOTAL 81 352 269 17 14 733

PER CENT 11% 48% 37% 2% 2% 100%

METROPOLITAN CORRESPONDENCE SCHOOLS: TRAVELLERS

NSW 16 2 11 22 3 0 38
;QLD 16 11 20 9 C 3 3 46
WA ‘ 14 6 24 ‘ 12 1 1 44

TOTAL N 55 | 43 7 4 128

PER CENT 15% 43% 34% 5% 3% 100%

DECENTRALISED CORRESPONDRENCE UNITS; NSW

P comsinen ® 13 14 33 7 0 0 54

‘

PER CENT - 26% 6lt 13% 0 0 100%

SCHOOLS OF THE *AIR

- o

BROKEN HILL 16 5 46 3§ 1l 1 86
€c£ s

WESTERN AUSTRALIA g8 8 44 46 4 4 106
KATHERINE 18 5 30 31 2 1 69
ALICE SPRINGS 14 9 26 14 G 1 50
TOTAL 27 146 124 7 7 311
PER CENT 9% 47% 40% 2% . 2% 100%

(a) In Queensland the exchange of correspondence lesson materials is with

. the Primary Corresnondence School in Brisbane.
(b} The decentralised correspondence units in New South Wales were combined.
(c) The schools of the air in Western Australia were combined.
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4.2.13 The cthé: utility in the home which might affect the‘utilisation
of existing or future educational services delivered through electronic
media is a reliable power supply. An unrestricted supply of electricity
which may be used for educational purposes (for example, viewing
broadcast or recorded educational television programs) may be deemed to
be available if the home is serviced by a public—system or a generator
run continuously or on demand. " An ﬁnrestricted 240 volt supply was:
reported to be available by:

63% (81/128) of travelling families; and

73% (807,/1098) of permanently resident families.
Restrictions on the use of a generator to particular times such as the
evening only, an inappropriate supply such as 32 volt batteries only, or
no electrical supply at all because other sources such as gas power are
used, were indicated by the remainder. If one in four of permanently
resident families and one in three of travellers do not have a reliable
source of electrical power, the efficacy of electronic media for primary

distanﬁe education must be questioned.

4.3 The Home Tutor

-~

A

/
4.3.1 7Thé observation in the introduction’ (para 2.45) that the home

tutor is usually the mother of the child is borne out in the responses
to the questionnaire. - Information about the home tutors is summarised
in Table 4.6. Over all 81 per cent (989/1226) were the mothers of the :
pupils; 15 per cen* (184/1226) were employees, usually governesses;'and
the remainder included Zathers (20), siblings (7) and grandparents and
so on (24). This varied among schools and according to the residential
"status of the families. Nine out of ten mothers in travelling families
took on the role of home tutor. They are the least experienced group,
but thei: children tend toc be enrclled for relatively short periods,
usually less than a year and frequently less than ;ix months.
School~-of-air mothers, on the other hand, as a group are the most
experienced, but those families emplc more governesses and tutors (see
Table 4,6:%5? out of the total number of 184 employed.)
¢

4.3.2 A good many of the home tutors are inexperienced 1in their
teaching functions. This 1is 1indicated in Figure 4.2 where the

distribution of experience among permanent residents and travellers is
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TABLE 4.6:

The Home Tutor, Relationship and'Length of Experience

METROPOLITAN CORRESPONDENCE SCHOCOL

NSW
oo (P
WA
TOTAL

PER CENT

METROPOLITAN CORRESPONDENCE SCHOOL -

NSW
QLD
WA
TOTAL

PER CENT

Relationship to Child

Mother

{no. of tutors)

129 10
137 -7
4ll 4
307 21
87% 6%

36 0
39 0
42 0
117 0
91% 0

Employed Other

12

11
3

26
7%

2
7 .
2

11
9%

DECENTRALISED CORRESPONDENCE UNITS:

COMBINED
PER CENT

{c)

45 6

83% 11s

SCHOCLs OF THE AIR

BROKEN HILL 73 13

QUEENSLAND(b)276 92

WESTERN

ausTrALTA (Y 82 24
" KATHERINE 57 10

ALICE Z3PRINGS 32 18

TOTAL 520 157

PER CENT 75% 23%

(a)

3
6%

11

0
2
0
i3
2%

Length of Experience

0-12

13-24 25-60 60+

{months)

S - PERMANENT RESIDENTS

68 3¢ 32 1
66 26 34 2
25 3 10
159 63 76 5
a5%y  18% 21% 1
TKAVELLERS
29 1 6
28 10
34 4 4
91 15 15
71% 128 12%
NSW
19 9 15
35% 178 28%
21 14 31
124 . 59 o8
48 19 17
31 12 12
26 9 12
250 113 170 1
6% 168 25%

(a)

m Total
(No.)}

7 151
9 155
9 1 48
5 1 354
6% 100%
2 38
3 46
< 44
7 128
5% 100%
11 54
20% 100%
20 96
96 2 379
22 106
14 ‘ 69
3 50
5% 2 €90
22% 1% 100%

There were three cases for which there:were no data on length of

experience. ) .

{b) In the Primary‘dorteSondence School, Brisbane, comparisons are made
with the two grups = pupils enrolled in schools of the air and
pupils not ©o2 enrolled - comprising the target population of that
school .

{(c) The decentralised correspondence units in New South wale%% were
combined. .

{d}) The schools of the air in Western Australia-were combined.
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FIGURE 4.2: Home Tutors: Length of Experience
§§ 30% a. permanent residents (N = 1098) b. travellers {N = 128)
5 ' :
L 40% 4 AL
Lk
=
£ 30% _ 293
" ¥A L
[aw]
= 20% |
=
= 0%
[~
o |
g o | | N .
Q-6 7-12 13- 25- 37- 61- 120+ 0-6 7-12 13- 25- 37- 61- 120+
26 36 60 120 A 24 36 60 120
months months
LENGTH OF EXPERIENCE
represented diagrammatically. Thirty—-eight per cent (418/1098) of

permanent res:dents and 71 per‘ceht {31/128) of travellers had up to
twelve months experience only. It was not possible to establish whether
there was any relationship between the home tutor's experience and the
quality and rate of the child's learning. However, many indicated that
they were troubled about adverss effects of their performance. This
expressed itself 1n tension abgét the dual role they. £ill in their
childran's lives, concern about conflicting responsibilities associated
with the home and the family's livelihood, and self-recrimination over
per ved failures to perform their teaching function adequately. TheiﬁQ

concern focussed on the following issues:

e

Ly

‘Being both parent and home tutor' o
25% : worries me a little;
20% : worries me a lot;

'Finding sufficient time to, supervise the child's learning'
31% : worries me a little;
26% : worrvies me a lot;

'I tend to blame myself when the child is slow to learn'
46% : applies to some extent;

10% : applies to a large extent.

4.3.3 C(Clearly some of their concerns relate to personal and domestic
problems. Others are more directly related to their teaching functions.
Home tutors were asked to indicate the extent to which cgrtain aspects
of the task caused them worry. The results are summarised in Table 4.7.
Only one, 'Knowing how much time to spend on each’ activity', was not a

concern for the majority of home tutors. Clearly, the others are

G,
-
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essential tasks associated with the teaching function - assessment,
diagnosis, remediation - which are troublesome for many professional
teachers. It is not surprising, therefore, that they should emerge as

concerns here.

4.3:4 For home tutors they are heightened by isolation. There are
indications that a lot of home tutors and teachers do not engage in
frequent or regular exchange of information. Almost half of the home
tutors indicated that'they did not have the opportunity to share their
concerns outside of thejr families. The statement 'I feel isolated with
my supervising worries' applied to 47 per cent (580/1226) of them. Many

are uncertain what the school expects of them and others felt that

TABLE 4.7: The Home Tutors' Problems in the Teaching Task

Prueblem ) : " Extent of Concern

Worries me Worries me ° Does not Missing Total
a iot little WOorry me

judg ng the standard
of schoulwurk 15% 45% 38% 2% 1226

recognising a learn-
ing difficulty 13% 38% 46% 3% 1226

judging the serious-
ness of learning .
difficulties igs 40% 39% 3% 1226

how to help overcome
a learning Aiffi-

culty _ 23% 43% 32% 3% 1226

how much help to ,
give the child 14% 42% 42% 2% 1226

knowing what to

expect nf the child igy GiB% 3% 3% 12ls
how much time to spend ,
on activities ‘ 6% 27% 64% 3% 1226

teachers have little appreciation of factors which influence their
lives. Seventy~-three per cent (893/1226) felt that their teachers were
'largely unaware of the home circumstances?‘ anc over a quarter (29%)
indicated .hat 'I am not certain what the school expects of me as a home

tutor'. Despite these indications of their difficulties, very few wer~=
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critical of their schools. Although most experienced some problems w;tﬂ
_ correspondence lessons, the great majority of home tutors ‘indicated that

the support services available at the schools were adegquate.
4.4 Correspondence Lessors

4.4.1 Correspondence lessons. form the basis of all primary distance
education throughout Australia. They comprise printed materiaig which
are sent from home to school, and return, through the mail services.
Certain audio-visual supplements, ihcluding audio-cassette tapes and,
more recently video-cassette tapes, may accompany the printed materials.
In some states (for example New South Wales) audio tapes always
accompany the weekly lessons and serve as the major means of exchanging
information between home and gchool. The correspondence lessons are
evaluated here in terms of the problems experienced by home tutors. The
supplementary components of these lessons are evaluated in terms of

their availability and the home tutors' assessment of their usefulness.

4.4.2 The daily interaction with the “child wcrking through the
correspendence lessons constitutes the major workload of the home tutor.
They were asked to indicate which, if any, o©of a number of problems
concerning the correspondence lessons applied to them. The results are
summarised 1n Table 4.8. There was a marked consistency in their.
responses, regardless of their residential scatus or whether their
children were enrolled with regional or metropolitan schools. Slightly
more than one in three claimed to have no problems, and among the others
the most common were °‘making {the co:.respondence lessons] interesting

for the child' (42%) and access to learning materials (23%).

4.4.3 Corrected lessons returned by the correspondence teacher to the
home are the principal means of providing feedback tc the child and home
tutor about general progress in the course. This provision is universal
“but the rate of return is variable. It was demonstrated earlier (see
para 4.2.12 and Table 4.5) that 59 per cent of families usually receive
work back within two weeks and 88 per cent within three weeks. Hence,
"while 1t 1is the principal feedback from teacher to pupil, it is
essencially ‘'delayed feedback'. There 1is always a lag between the

child's performance of a learning task and the teacher's judgemental and

motivational response. The vaxiable rates of return result from factors

§9



TARTE 4.8: Problems in Supervising Ceorrespondence Y.essons

REGTONAL ‘?’ METROPOLITAN scuooLs'®) ToTAL

SCHOQLS Permanent
Residents: Travellers

% % g %

I don't have any problems 36 46 38 38
Explaining them to the child o 18 13 17
Making them interesting 48 34 30 42

- Adapting them to the child's

ability 18 15 < 15 17
Understanding them myself ( 13 12 17 14
Carrying out the instructions 7 8 3 ' 7
Getting the reéuired materials 24 20 23 23
ther problems - general 17 19 g 28 19

TOTAL 774 354 128 1226

NOTE: The column percentages exceed 100 because respondents nominated
more than one problem.
(a) In the Primary Correspondence School Brisbane, comparisons
are made with thé two groups - pupils enrolled in schools of the
air and pupils not so enrolled - comprising the target population
of that school.

TABLE 4.9: Usefulness of Corrected Correspondens. Lessons (N = 1226)

Very Useful Not Missing
Useful Useful
Keeping the chilu interested 60% 28% 8% 4%
Helping overcome learning
difficulties 44% 38% 12% 6%
Advice about supervision 36% . 37% 19 8%
Providing a raward for the A
child 71% 22% 4% 3%
Informina about child's progress 56% 31% 9% 4%
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"beyond the control of the schools and include the logistics of postal

deliveries, distance and the locations of family hcmes.

4.4.4 Home tutors were asked to comment on the usefulness of corrected
lessons. Their responses are summarised in Table 4.9. A large majority
found them ‘'useful' for providing general advice and informing them
about their children's progress. But perhaps the main strength of this
feedback 1is for the child. Most home tutors found the return of
corrected lessons to be 'very useful' for motivating the children and

for providing them with a sense of achievement.

4.4.5 Teachers' comments on the corrected correspondence lessons may be
in written form and/or recorded on audio-cassette tape.  Audio tapes may
also be used to supplement other parts of the course (for example,
stories, music} to provide instructiaﬂm?Sf“QS}ldren, and to provide the
correspondence teacher with an indication of a thild's reading fluency.

Home tutors may be required to record their views on their children's
progress for the benefit of their correspondence teacher. The
availability of audio-cassette tapes and home tutors' assessment of
their helpfulness are summarised in Table 4.10. In Dbrief,
audio-cassette tapes were claimed to be available by most families and
nearly all (95%) home tutors find them helpful in supervising their

children's learning.

TABLE 4.10: Audio/Video Cassette Tapes: Availability and Helpfulness

Availability Helpfulness
CSs DCU SOTA very Helpful Not
N=482 N=54 N=690 Helpful Helpful
% % % % % %
Audio tapes'®’ 87 96 83 58 37 s
A (b}
Video tapes 35 26 91 67 29 4

NOTE: CS = Correspondence Schools; DCU = Decentralised Correspondence
Units; SOTA = Schools of the Air
{(a) The Primary Correspondence School Brisbane, includes pupils
enrolled in schocls of the air,
(b In the Primary <Correspondence School, Brisbane, o¢nly those
pupils enrolled in schools of the air receive video tapes.

0o
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4.4.6 Another, more recent, means of supplementing the correspondence
lessons is the video-cassette recorded television program. These have
been made available by cooperation between the Commonwealth and state
qavefhments through the "Loan Video Scheme". Certain eligibility
requirements apply and even though they differ in detail among the
states they tend to relat{; to residential status and the geographic
location of the family home. Hence, the data in Table 4.10 indicate

that their availability is greatest in the regional schools.

4.4.7 The video tapes usually contain general educational programs for
family viewing and special interest programs which are age-related.or
topic related. Of the 849 home tutors whose children received video
tapes 67 per cent (567/849) found them to be ‘very helpful' and only 4
per cent (40/849) found them to be 'not helpful'. Although this is a
relatively new innovation in primary distance education, and there might
be some novelty effect of educational television in homes which do not
have general access to broadcast television services, the high rating
accorded it by home tutors indicates that it has prcmise. More detailed
evaluation of the Loan Video Scheme is being undertaken by state
education authorities.l Their findings might be more valuable than the

observations here for future directions of development.
4.5 Support Services

4.5.1 The main support services in primary distance education were
indicated in the comments on the organisational structure of the schools
{see chapter 2.2). It was proposed earlier (see para 4.1.3) that
support for the home tutor may be of ¢two kinds. The first is aimed
at the longer-term needs of a wide audience, providing information and
guidance in a general sense. It may be provided specifically for home
tutors {fur example, home tutor training and publ:i:cations such as
handbooks and regular newsletters) or it may be obtained indirectly from
s2rvices intended principally as benefits to pupils (for example, school

functioens such as camps, mini-schools and activity days). Some

1. Ffor evample see: Video 1in the Outback, Educat‘on Department of
Western Australia, December 1983; and An Evaluation of the Northern
Territory Home Loan Video Scheme, Northern Territory Department of
Education, 1984.




services, for example home visits, are designed to provide dual

assistance for the pupil and the home tutor. \

4.5.2 Tutorial support, on the other hand, 1is responsive to the
shorter~term needs of individual home tutors. It may be provided in
response to a home tutor's expressed needs or in response to needs that
have been identified by a teacher. This support may be obtained by
consultiug a teacher in the following ways:
. telephone contact with the correspondence teacher;
written correspondence {(including audic-cassettes) usually
accompanying the child's schoolwork sent to the correspondence
teacher for assessment;
. 'on-air' sessions, for home tutors in schools of the air;
school wvisits, particularly for those in close proximity to their

school.

4.5.3 There may be some common ground covered by both general support
and tutorial support services. During training, home visits and school
functions home tutors may consult a teacher on an individual basis with
regard to their child's riearning needs, efforts and achievements.
However the main criterion for distinguishing between them is that a
tutorial support service is essentially based on the ‘'user demand’
principle. This means that a home tutor's request for assistance
(alternatively a need for assistance perceived by the correspondence

teacher) may be satisfied shortly atter it is made.
GENERAL SUPPORT SERVICES

4.5.4 In this section the indicators of availability do not suggest the
existence or otherwise of particular services. They relate more
directly to their accessibility for general and particular populations.

Some of the services categorised here as ‘'general' and directed toward a
wide audience are, in fact, provided selectively. Home tutors'
responses to questions relating to these aspects of general srpport are
summarised in Table 4.11 .and 4.12 (see Appendix B for a copy of the

gquestionnaire}.

4.5.5 1In general the families enrolled with the schools of the air in

all three states and the Northern Territory and the decentralised
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correspondence units in New South Wales have better access to these
general services than those enrolled with the metropolitan
correspondence schools. Part of thé reason is the additional resources
provided through the Country Areas Program of the Commonwealth Schools
Commission. For exaﬁple, in Queensland and Western Australia home tutor
training, school camps and seminars and itinerant teacher services of
various kinds are funded through the Country Areas Program f{or Priority
Country Areas Program as it is called in those states). Priorities for
the support of projects under that program are at the recommendation of
local and state advisory committees and there 1is not a universal
provision. Elsewhere the allocation of resources to suppert =ducational

services is at the decision of relevant state and Territory authorities.

4.5.6 The data indicate that most home . tutprs had a handbook on
supervision. 1t offers them general guidanée about the school's
requirements for pupils and home tutors, and provides teaching guides
for specific subjects. Nine out of ten home tutors also receive from
the schools regqular printed information in the form of newsletters and
so on. Most considered them to be helpful and about one-third found
them to be 'very helpful' in relation to their children's learning.
<‘School camps, mini-schools, activity days and so on were available
mostly to families 1in regional schools. They were rated highly with

nearly two thirds of home tutors regarding them as 'very helpful'.

TABLE 4.11: General Support Services: Availability

Type of School

cs '@ o sora ')
N=482 N=54 N=690

: % %
Home tutors' guidelines 80 52 86
Reqular printed information 89 89 78
School camps, mini-schools, etc 30 91 30
Home visits 1983 15 30 84
Home tutor training 1982/83 7 46 46

NOTE: CS = Correspondence Schools; DCU = Decentralised Corresponidence
Units; SOTA = Schools of the Air
(a) In the Primary Correspondence Schoel, Brisbane, comparisons
are made with the two groups - pupils enrolled in schools of
the air and pupils not so enrolled ~ cowprising the target
population of that scheol.

H
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4.5.7 Availability of home visits and home tutor training is also
related to the types of schools with which children ai enrolled.
Eighty-four per rcent of families in"schools of the air had been visited
at least once during 1983, while the same proportion in metropolitan
distance primary schools had not been visited at all. This was not at
their own request. In fact very few stated that they did not want to be
visited. The main reasons offered were:

'none was organised' 54% (288/531) of all responses;f“

‘recently enrélled‘ 19% (103/531) of all responses;

‘other reasons’ . 36% (44/122) lof traveller responses.
This last group was excluded from ho visits mainly for réasons
associated with their travelling, such as planning and coordination, and

time and distance.

TABRLE 4.12: General Support Services: Usefulnesé/ﬂelpﬁulness

-

very Helpful Not Total
Helpful Helpfu;
% $ %

Home tutors' gquidelines 34 57 9- §88
Regular printed information 33 55 12 1060
School camps, mini-schools, etc 64 26 10 818
Home Visits
Advising about supervision 10 40 20 658
Informing about child's progress 51 37 12 683
Giving support 57 ’ 32 11 676
Home Tutor Training
Meeting other home tutors 64 ' 32 ‘ 4 370
Learning what to expect of child 40 41 19 365
Understanding aims of lessons 37 | 46 17 366
Techniques for supervision 49 41 10 373
Making confident as home tutor 42 344 14 370
Register opinions about lessons 46 46 8 370

LI



4.5.8 During the two year period 1982-1483 less than one-third of home . : J*
tutors had some formal training for their task. Those who had comprised /
only 2 per cent of travellers, 9 per cent of those permanent residents /
enrolled with metropolitan schools, and 46 per cent of those gn regional !
schools. Qf those who had nog}attended some form of training in the . /
period 1982-83, the main reasonsg given were:

‘hone was organised' 32% (266/832) of all responses;

‘wished to attend but was prevented by circumstances' (for example
?

illness, weather) 235 (16}/707) of pé}maneqtly _resident .
families; and . \
‘other reasons' (includiﬁngﬁisfggce, time) S4§ {(68/125) '_3
travelling families. ' /

Non-attendance due to 'cost®' {(18%) and ‘'‘not wanting to' (l4%) were not

given as main reasons.

4.5.9 39me tutors who had attended training sessions in 1982/83 were
- very appreciative of the advice and support they {gCﬁived. They also
. ot —

the opportunity of being able to provide teachers with some

feedback on their views about the correspondence'couxse. The extent to | )
which home tutors' opinions subsequently affected curriculum development
in priﬁary distance education was not explored in this study. It should
oe¢ noted, however, that home tutors may have a valuable gontr;bdtion to
make in this regard d that avenues such as those afforded by home
tutor training provide curriculum developers with a unique opportunity
‘of stimulating debate about the practicalities of the correspondence
lessohs 1n “he home setting. The aspect of training sessions which
attracted the most favourable reaction from home tutors was, however,
‘meeting other home tutors with concerns similar to mine'. Almost

two~thirds found this to be a ‘very useful' part of these sessions.

4.5.10 In Queensland and Western Australia home visits are made usually
by an itinerant teacher who 1s not the child's regular corresponden-e or
,school-of-the-air teacher. In the Northern Territory and in New South
Wales school-of-air teaéhers visit their pupils 4&s part of their
;/f scheduled ‘patrol’® duties. Of the respondents who had been visited at

) home by a teacher, in 1983, 63 per cent nominated a visit ﬁy an itinerant
,N * teacher, 23 per cent {ie regular cor;espondence teacher and 14 per cent

some. other persons such as a special education advisory teacher. About

half rated home visits by a teacher as 'very useful’. In particular
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home tutors valued support. similar’ to that

ptovided by home tutor
training. Concerns about methods of tutoring and levels of achievements
were regarded as being most satisfactorily meﬁ by each of these
services. Home visits were rated highly especially for providing
general support to home tutors; 57 per cent found them 'very useful' for

this purpose.
GENERAL SUPPORT SEP'  "SS—SUMMARY .

4.5.11 In summary, although there was notable unevenness in the
availability of general services there was widespread approval of the
support they offered. In particular, those services which depend upon
direct personal interaction, in contrast to printed materials, were
rated highly. Recurring themes in the assessments of the usefulness or
helpfulness of aspects of home visits and home tutor training were the
value of advice about reasonable expectations to be *eld for a child's
performance on school learning, and their importance for reassuring the
home tutors about their own performance in the teaching function. These
were rated ‘very useful' or ‘'very helpful' by a consistently high
proportion of respondents. They echo the major concern expressed by
half of the home tutors that 'I feel isolated with my supervising
worries' (see para 4.3.4). Their isolation is not merely that of
distance and geographic locstion, but Dbears strongly wupon the
inaccessipiliity of appropriate people to advise and.guide them. Their
responses to the questionnaire suggest a strong need for direct human
support. Taken with the high wvalue accorded such things as
opportunities of ‘'meeting with other home tutcrs with concerns similar
to mine' at home tutor training sessions, and of home visits ‘giving you
a feeling of support', they suggest that home tutors value most highly
the support available through personal contact, in short someone with
whom their concerns can be shared and who can offer them direct advice

Or reassurance.
TUTORIAL SUPPORT SERVICES

4.5.12 Requests for specific support, other than that offered in
corrected lessons returned from the schoels and in home visits by

teachers, generally are initiated by home tutors seeking advice zbout

teaching or learning difficulties and organisational problems. Some 59
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percent (723/1225)  of -'respandents made céntagt,‘ ~wit.h" “their
correspondence teachers for such purposes in 1983, but the means of
contacting the teacher differed in correspondence schools and schools of
the air. So too did the incidence of contact. Thé”?23:home tutors who
stated that they had regquested help overrsome aspect of correspondence
lessons were comprised of: h
. 70% (256/365) in regional schools;
55% (405/733) of pernanent residents in metropolitan
correspondence schoeols;

. 48% (©62/128) of travellers.

4.5.13 Home tutors who consulted the correspondence teacher did sé most
frequently for advice about teaching, a child's learning difficulty, or
problems in particular lessons (82%; 593/723). Fifty-seven per cent
(409/723) sought advice on organisatiqnal problems such as arrangements
for travel, or the non-arrival of lesson materials. Obviously there was
overlap between the two. Of equal importance for this study, however,
was the number who did not initiate contact. Some 39 per cent had not
sought advice or help in 1983, and of those more than three-quarters
(368/473) felt that they did not need assistance. This reaffirms the
response rte the previous gquestions about home tutors' problems when
supervising lessons (see para 4.4 and Table 4.8: 'I don't have any
problems with correspondence lessons' 38%; 478/1226). It should not be
assumed, however, that home tutors who do not initiate contact with
their correspondence teacher never require tutorial assistance. They
might either be relucﬁant to do so (for example cooperative working
partnership unestablished} or be simply unaware that they require
assistance (that is unable to make sound educational judgements about

their own or their child's performance).

4.5.14 The frequency cf consultations and means of communication used
by home tutors are summarised in Figure 4.3. More than one means of
communication was used by many. Written correspondence is used most
commonly (81% ; 585/723), followed by telephone calls (51s; 369/723;,
and visits to the school (44%; 319/723). Using the radio transceiver is
a very popular means (88%; 191/216) for those families in schools of the
air. There is a relationship between requests for help, the type of
school, residential status of families and the means of communication.

The data are summarised in Table 4.13.
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'“4,5.;5 writtenﬁéorrésponéenceAiswthe“mest“hvailablewéﬁt least direct

means of communication in this regard. It is also the most freguently
used; almost half of its users do so at least once a month (see figure
4.3). Its use is most widespread in the metropolitan schools and, even
though it is least popular in the regional schools, nearly two-thirds of

those home tutors used it to consult with their correspondence teacher

in 1983.

TABLE 4.13: Tutorial Suppert: Means of Communication

. Type of Schcol (a)
DCU SOTA C.s. Total
N=40 N=216 Permanent Res. Travellers N=723
N=405 : N=62
% % 3 % 2
Written Correspondence 65 75 87 76 81
Telephone Calls ' 85 50 47 ‘ 56 51
=
School Visits 85 74 27 24 44
Radio calls NA 88 NA NA A
Other means ‘
(e.g. audio tape) 10 4 7 6 6
DCU = Decentralis=d Correspondence Units in New South Wales
SOTA = Schools of the Air in NSW, WA and NT.

]

C.S. Correspondence Schools
NB: Column percentages do not add to 100% as more than one
~means was indicated by many home tutors. : .
{a! The Pfimary Correspondence School, .. isbane, includes"
pupils enrolled in schools of the air.

4.5.16 The uée of the telephone was considered earlier (see paras 4.2.6
to 4.2.9). 1Its use is mcsﬁ popular in the decentralised correspondence
units. Although the travelling home tutors have, in general, the least
availability of telephone-services they are proportionally the second
largest group cof users of the telephone for requesting assistance from
their correspondence teacher. Despite its popularity among these two
small user-qrcués most of the home tutors who use the telephone for this
purpose do so only between one and three times year. Overall its use is

relatively unpopular and infrequent.
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- 4.5. 17 "-Schéblmv;;sirts ‘are >genetally | Ewaiiahle enly V -fer . t'hase“ who reside

within a reaéonahle distance of their schools. Accordingly a much
larger pfopor’tién eé ‘the home tutors in the regional schocls sought
assistance by :visiting their correspondence teachers compared with
those in the metropolitan schocls. Apart from a small minority (12%) of
those with good access to.their schcools (see para 4.2.5, Table 4.2},
most home tutors wgo visited their schools for this purpose did so only
between cne and tﬁree times in the year. School visits are marginally

less popular than telephone calls.
4.5.18 The responses of correspendence teachers to requests for
assistance by home tutors were generally very satisfactory, as indicated

by the data in Table 4.14.

TABLE 4.14: Tutorial Support: Helpfulness

A lot of A little No Total

help. help help
$ % % N
Teaching/learning 6° 26 5 593
*
Organisational 74 22 4 409

O

Of those with organisational problems, nearly three-quarters received a
‘lot of help'. Over two-thirds of those who requested assistance with
teaching/learning difficulties also received a 'lot of help'. A little
less than a third of all requests, however, met with little or no help

at all.

4.5.19 Most of those home tutors in schools of the air who contact
their correzpondence teacher for assistance use the radio transceiver.
It~ Mrequency of use, with half of its users doing so at least once per
month, is matched only by the frequency of wuse of written
correspondehce. -

4.5.20 Consultation 'air' sessions for home tutors are held regularly

by most schools of the air. The home tutor may consult with her child's

L
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.correspondence teacher or (§artic&lsrly in the case of Qﬂeenélané) air
lessons teacher. Discussion with other home tutors may also be
possible. Of the 561 home tutors for whom this service is available,
over half (56%8) regarded it as 'very helpful' to them with regard to the

supervision of their children's learning.

"4.5.21 An indication of the availability of this service may be gained

from a consideration of the quality of reception of radio transmissions.
Home tutors were asked to comment on three aspects of reception during
‘air lessons' ,S follow: \ ‘

(a) How often can the child hear the school of the air clearly?

(b) How often can the school of the air hear the child clearly?

(c) - How often can the child hear most of his/her classmates clearly?

The rasponses to these questions are summarised in Table 4.15.
. :

TABLE 4.15: Schools of the Air: Clarity of Radio Reception

Always Usually Sometimes Rarely/Never Missing
% % % $ %
{a) Child hears SOTA 29 64 4 - 3
{b) ®OTA hears child 19 70 7 _ 1 3

{c) Child hears child 6 51 28 12 3

Total
N

690

690

620

On the assumption that the clarity of reception for the home tutors is
the same as that for their children (there may be an age-related factor
but it is assumed to be very small) these figures may be taken to
indicate the reception of transmissions during consultation ‘air'

sessions, from the viewpoints of the home tutors.

4.5.22 Ninety-three per cent of home tutors usually would be able hear
clearly their teacher's transmissions. Fifty-seven per cent usually
would’ be able to hear clearly most of the other home tutors'
transmissions. The remaining 40 per cent would be able to hear clearly
most of the other home tutors® transmissions only sometimes, rarely or

never.
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'4.5l23ﬁmﬁaving:éiilyicantscé.vby nsans'of_raéie.'with their

schocl of
the air is regarded as beneficial in a number of respects by most home

tutors. These henefits, together with the values attributed them by

home tutors, are summarised in Table 4.16.

TABLE 4.16: Daily Contact with Schools of the Air:
Benefits to Home Tutors

Large ‘ Some No Total
Benefit = Benefit Benefit
% % ’ L N
Contact with other home tutors 32 51 17 498
Advice on supervision q2 49 9 603
Information on other activities 38 52 10 596
Contact w%g? correspondence
teacher 66 31 3 271
Contact with a teacher(b) : 6l 35 4 360

{a} for Schools of the Air in NSW, WA, NT
(b} for Schools of the Air in QLD.

¢

4.5.24 1In spite of the problems of reception experienced by many, this
particular service was regarded most hi§hly by almost two thirds (63%)
of home tutors who indicated that this was a 'large benefit' for them.
In particular, advice on aspects of the supervision of the
correspondence lessons was beneficiai for a majority of home tutors with
just under a half (42%) of those whe received this service regarding it

as a 'large benefit'.

4.5.25 Discussions between home tutors or participation in group
meetings, however, are not feasible for at least 40 per cent of hcme
tutors for whom -most other home tutors' transmissions are only
sometimes, rarely or never heard. Of those who do have this service,

almost a third (32%) found it to be a 'large benefit' to them.
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4.5.26 In summary, therefore, a ;najority of home tutors felt a need to
contact their correspondence teacher for assistance at least once in
1983. Those in regional schools are more likely to iaitiate such
contact than those in metropolitan schools. The means of communicaticn
are related 31:0 school type. Written currespondence is still very
popular amoag a majority of home tutors, especially permanentt residents
in metropolitan schools. School visits are popular for most of those in
the decentralised correspondence units and for many in schools of the
air. The radic transcciver is very popular and frequently used by many

home tutors in schcocols of the air. The telephone is widely available

‘but generally underutilised, with home tutors in the correspondence

units being, proportionally, the largest users. Although some received
only a little or no help most home tutors who requested assistance,
particularly concerning organisational problems, received very
satisfactory respanseé from their correspondence teachers. Further
benefits accrue to home tutors in schools of the air, especially in
regard -to being in contact with a teacher on a daily basis which enables
them to participate in supervisors' air sessions and to receive advice
on aspects of supervision. Participation in group discussions is
limited, however, by technical constraints associated with reception cf

radic transmissions.

4.6 Results of the Survey—Summary N

N~

4.6.1 The survey supported the findings of Chapter 3 regarding the
nature and composition of the population served by distance primary
scheools. The regional schoels, including schools of the air and the
decentralised correspondence units of New South Wales, were the most
stable in terms of the types of dwellings and lengths of residence of
their families, almost all of whom were permanent resiéents. The
correspondence units are situated in close proximity to most of their
families and are therefore the most accessible for school visits ang

home '_visi't:s. The schools of the air are %ess accessikle in these

respects but provide dailx‘ contact with a teacher for nearly all of

L3
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their families® by meaus of a radio transceiver. The metropolitan

schools with thair mixed pupil populations have the least residentially
stable families and are least accessible, pérticularly for their

P

travelling families.

4.6.2 Home tutors, most cf whom are the mothers of their pupils,
experience difficulties which may affect the quality of their
supervision.h: Many, particularly among the travelling families, are
inexperienced and most are concerned about issues such as their dual

(mother/home tutor) roles, finding enough time for supervision, and

.self-doubts over their children's learning performances. These concerns

also extend to their teaching tasks Wwhere the lack ofﬁ_skills and
knowledge relating to aspects such as assessment, diagnasis:‘}emediation
and standards of achievement, are the source of worry for a majority.
Most had not received any trainiég in recent years and for many personal
dialogue with their correpondence teacher was restricted or
non-existent. A

4.6.3 In good weather conditions completed correspondence lessons take,
on average, two weeks to return to the home after being mailed to the
teacher for correction and assessment. Adverse weather conditions may
cause delays of several weeks for a majority of familkes. The feedback
from the teacher, even though delayed, was regarded as being most useful
for stimulating the children and maintaining their interest in their
schoolwork, a task which many home t%tors find problematical.
Supplementary to the correspondence lessons are audio and video tapes.
The former are in widespread use, while the latter are the subject of
eligibility criteria favouring families in regional schools. Both were
regarded highly by a majority of home tutors with videc tapes being the

more popular, however.

4.6.4 Support services for the home tutor were uneven in their
availability, mostly favouring those in regional schools. Those in
receipt of general support services, including printed materials, school
functions, home visits and training. regarded as most useful those which
were based on direct personal interaction (face-to-face meetings) with
teachers and other home tutors. These services afforded home tutors the

opportunity to seek solutions to the difficulties they experienced in
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the i«sclatian of their W" especi‘auy‘ those concerned with their
o . : L]
teaching tasks. About half rated highly the assistance cbtained.

-4.6.5 Tutorial support, on a daily or weekly basis, was most availalle
to those families in regional schools. The survey revealed that a large

majority of these home tutors consulted their correspondence t ers

during the course of the year, using a wide range of means_“4ncluding

school visits, :celephone and radio calls ;nd writteﬂ correspondence. By
contrast;‘ just over ha-lf of thosc in metropolitan schools consulted
their teachers, mainly by means of written correspondence but with some
use of the telephone and even less use of school visits. Assistance
with teaching tasks was mostly sought and the help given by teachers was
highly wvalued by most home tutérs. Home tutors in schools of the air
were especially advantaged as a result of the benafits to them\of‘daily
radio contact with a teacher and subsequent advice on supervision. This
contact was rated highly by a majority of home tutors. ' ;

4.6.6 Written correspondénce.and the radio transceiver were used most
frequently. The telephone was widely available but unde:futilised. ‘The
main reason for ‘not using it was that home tutors did not perceive a
need to do so. Other reasons included prefezence for the radio
transceiver, costs of calls, and service difficulties. Restrictions in
its use were majinly due to difficulties of access (travellers), cost of
calls, and service difficulties. The use of the radio transceiver for
participation in group discussions was limited for many home tutors by

poor reception of other home tutors' transmissions.

a2

NB: In the Primary Correspondence Schoel, Brisbane, comparisons were
made with the two groups - pupils enrolled in schools of the air
and pupils not so enrclled - comprising the target population of
that school. '

—
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5.1 Introduction

[N

S.1.1 The. traditiona) model of primary distance education, with its
reliance on the home tutor as the facilitator of the teaching process,
will continue to operate, at least in the shorter-term, in order that
the hesé‘interests of a wide range of isolated families be served. It
may_eventuallyobe replaced, however. New forms of communication will
enable the distance education teacher to be involved more closely with
the daily lessons of the isolated child. Such an approach might mean
that the teaching role of the h&me tutor is greatly reduced. However,
even though trials of new forms of communicati&ns are currently under
way in several Australian states and the Northérn Territory, it is not

envisaged that the emergence of new approaches will take plage

~overnight. There will probably be a period of transition. There are

problematical issues to be resolved. Travelling families,.for example,
present Special difficulties for the delivery of services other thah'hy
print and post. ‘

5.1.2 The continued operation of the traditional model will require
that distance primary schools cont;nue to provide support to the home
tutor. | The following section of ‘this report considers the improved
delivery of services within the framework of the traditonal model. The
requiremen;s for an effective working relationship between the home
tutor and the distance education teacher are discussed. ?roposals‘are
then made for the increased availability and effectiveness of existing
services. Their educational implications are listed. The major purpose
of the several proposals is to draw attention to a range of options for
improving services within the framework of the traditional model.

Because of the diversity of organisational structures for distance

" education in Australia it is not feasible to prescribe a single strategy

‘/hhkk o fl{)é;

which will be acceptable to all af them. On the other hand it is useful
tcrconsider alternative ways of redressing the present imbalance in the
availability of services, and to consider their educational
implicatiéns. The proposals presented here are not a set /of
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~ recommendations for a future single course of action. They are a set of
cptions which might assist those involved. in planning for the future.

5.1.3 A new approach to primary distance education using 'electronic
mailing' techniques is the subject of the final section. The
widé-ranging implications of its adoptioun are mentioned only briefly. It
is highly 1likely that this approach will require the modification of -
some existing services. The premises upon which they were designed.
particularly those associated with the role:of the home tutor, will be
invalidated. Therefore an essential part of planning for the future
must be a consideration of the options available and their application
to apprcaches which talle advantage of new forms of communications

“technology.

5.2 The Traditional Model
TEACHING THE ISOLATED CHILD

5.2.1 A cooperative working partnership between the home tutor and the
distance education teacher is essential for the effective education of
the isolated child. The research indicated that some problems exist
with both the establishment and maintenance of this partnership..»They
are exacerbated by thg unavailability for home tutors of éppropriate
services, and by an exchange of information between home and schools
which is restricted because of inefficient means of communication and/cr

infrequent direct contact between the home tutor and the correspondence

teacher.

5.2.2 For many home tutors, especially those with metropolitan distance
primary schools, direct contact with their school is limited to written
or audio-tape correspondence sent through the postal services. They are
unable to visit the school or to attend home tutor training courses.

They rely largely on printed materials such as handbooks, newsletters
~ and® curriculum materials to advise them about teaching methods and
expectations for their childrens' performance. The opportunity to meet
with their child's distance education teacher rarely or never occurs.

They share their children's isolation from the school and from the

distance 2ducation teacher.

I3




'5.2.3 Distance education teachors rely on information provided by home

tutors to assist them in monitcring the isolated child's progress and in
thg'selection of subsequent activities suited to the child's abilities
and progress. For the hoame tutor the recording of this information may

be a demanding task, to- be performed after the event. Difficulties

experienced by the child may be attributahle to peor teaching techniques

used by hnme tutors. With little or no training many home tutors may
find i. Jdifficult to assess their effect on the child's learning. Tais
may be compounded by curricula which place a greater emphasis on
personal development and which require the home tutor to structure the
child's lessons and to promote a spirit of inquiry, discovery and
self-expression. This may present many of them with challenges and

demands which they are ill-prepared to meet.

5.2.4 The effectiveness of the working partnership between the home
tutor and the distance education teacher depends upci: communication

between them. Problems with selection, adaptation and implementation of

" curricululh materials may arise if there is restricted dialogue. The

evidence of this research indicates that such limitations are inherent
in written correspondence. The isolation of the family from the school
and the teacher from the child and the home tutor endures, and is
exacerbated by this means of communication. Even so, written
correspondence remains the most popular means for home tutors to request
assistance, especially in the metropolitan distance primary schools.

Nevertheless over half of the home tutors who wrote to their distance
education teachers did so very infrequently (between one and three times

a year).

5.2.5 By céntrast, the school of the air teacher is much closer to the
point of learning, at least in terms of time. The daily exchange
between the teacher and the isolated child, by means of an interactive
‘air' lesson, provides both the teacher and the child with direct
information about the child's progress. These exchanges are brief.and
generally supplementary to the correspondence lessons. However, a weekly
‘on—-air' tutorial service is provided which enables the child, the home
tutor and the distance education teacher to discuss their respective
problems. A much more frequent exchange of information relating to the
child's 1learning endeavours takes place than is the case in the

metropolitan distance primary schools.
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5.2.6 1In Nﬁw sguth‘ﬁale; the estahlikhngnt'af eorzggpondénce 3nits inu
areas where significant clusters of isolated children have been
identified has enabled greater aécessihility to distance education
teachers. A range of alternative/ means of contacting their schools is
- available. - he incidence of school visits and telephone calls is much
higher than the use of written correspondénce for requesting assistance

from their teachers.

5.2.7 The relationships between the distance education teacher, the
home tutor and the child are of fundamental importance. The success of
the isolated child's education depends as much on the effectiveness of
the working partnership between the home tutor and the distance
education teacher as it does upon the exchange of the curriculum
waledialis beiwsen livme aind suilbur.  Fiegueni Clinaniatiss isAezziniial
to the operation of an effective working pértnership. Special emphasis
should therefore be given to the mechanism for enabling a frequent
exchange of information to assist in establishing and maintaining such a
relationship.

5.2.8 To ensure an effective working partnership begygen—the home tutor ' '¢f;§;
and the distance education teacher much more than efficient means of
communication is required, however. Oné-of the dangers of isolation is

for either or bpoth parties to lose sight of their interrelated roles.
Consequently each party lays claim to the major responsibility for

teaching the child. The home tutor may feel that the child's learning

takes place largely in her precence; the distance education teacher may

evince professional training as a justification for making the same

claim. The expression of this dilemma by either party implies a lack of"
understanding of the essential contribution of both the home tutor and

the teacher in the effective education of the isolated child.

5.2.9 A fundamental requirement for avoiding this situation is the
fostering‘af a mutual understanding of their individual and interrelated
roles in the education of the isclated child. There is an outstanding
need for the formulation of appropriate policy. Such policy would
assist in the development ofﬂéurriculum(materials and in the provision
of support services. It should be based on the premise that the home
tutor and the distance education teacher have equally important,

interrelated but essentially different roles.
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e formu ation of Apel‘:‘.cy’ is essential in order not only to

. s.2.10
alleviate difficulties currently being experienced by home tutors (and,
by implic tion, by distance education teachers} but also to preserve the
int » y of the tenuous human relationships in an education system
whose major feature is the remoteness in both space and time of its
users=andvprcviders. Such policy is especially important in view of the
potential impact of technological innov.;ttians -designed to ‘'speed up'
delivery systems for tﬂe exchange of information and to assist with the
management of learning. Without this peolicy the danger exists for

- 'technological determinism' to guide curriculum development at the

axpense of thoce whose intsrests the technology is designed to serve. In
this case t.e 'plug-ins' and 'add-ons' may assume a dominance in the

.-minds of curriculum developers whose eathusiasm for their introduction

sa thio nalve balisf thal Lhic 'Uyrcony vi dislauve way be
concuered by the construction of 'technological bridges'. This may be
only partly true.

— 7777 75.2.11 The basic requirements for establishing and maintaining an
effective working partnership between the hqme tutor and the distance
education teacher include, therefore, a mutual understanding of their

] and the provision of appropriate support services. For the home tutor
support should be readily available én& its utilisation should be

unconstrained by distance, cost, means of communication or facilities in

the home setting.
OpPT1iONS FOR HOME TUTOR SUPPORT SERVICES

5.2.12 Strategies for the improved delivery of support services depend
on the future role of the home tutor. In the traditional model of
primary distance education the pursuit of the principle of ‘'equality of
‘support‘ will require the increased availability of services. Economic
and logistical constraints will probably be the major obstacles to the
achievement of their ‘'universal' availability. Education authorities
will have to decide on those options which are most appropriate to their
individual circumstances. To assist with planning for future services
the fiﬁdings of this study have been used to suggest changes in the
availability and effectiveness of existing support services. The

advantages and disadvantages are listed.
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Training courses for home tutors be held both at the
commencement of a child's enrolment (pre-service
trainirg) and at regular intervals throughout the
enrolment {(annual in-service training). All monetary
expenses incurred by home tuters attending trainxng
courses to be met.

For permanently resident families training courses to
be held in regional centres; for those travellers
commencing their Journegs,ﬁfrom a capital city,

traxnzng courses ~B&¢ held prior to departure in a
metropolitan centre; for persons- -seeking employment

——-"" as a home tutor (for example, governesses, trained

teachers without first appointments) training courses
be held prior to, or shortly after, taking up an

~ offer of employment, followed by familiarisation at
the appropriate regional school, if applicable.

Advantages:

(1)

(ii)

(iii)

(iv)

{(v)

(vi)

an excellent opportunity to establish and reinforce " an
understanding of the individual and interrelated roles of the
home tutor and the distance education teacher, particularly in
regspect of the teaching tasks at the ‘point of learning' and the
need for a regular exchange of information; ‘
an opportunity (perhaps the only one) for direct personal
contact between the home tutor and the distance education
teacher, assisting with the establishment of a cooperative
working partnership;

the preparation of home tutors by their attainment of the
essential knowledge and skills necessary for the organisational
and teaching tasks, the anticipation of future difficulties and
the means of obtaining tutorial assistance if and when required;
an opportunity to meet other home tutors and to shareApersonal
experiences and to establish 'self-help' group§;

a fofﬁm for evaluation of curriculum materials and innovations
(for example, educational television); |

costs in time ircurred by home tutors in attending a training
course may be more acceptable if there are no additional

monetary costs;



(viii)

“travelling families, especially ‘those who originate from

metropclitan areas, may be unable to participate in 'in-service'
trainii ; but would benefit from ‘'pre-service' training before
departure;

;:erscns seeking employment as home tutors, many of whom may
originate from metropolitan areas ahd be unfamiliar with rural
iife and social isolation, may benefit from a training course
which focusses on the necessary social 'survival' skillg as well

as preparing them for the role of home tutor.

Disadvantages

(1)

{ii)

the service will continue to be ‘'distance-dependent' for the
more remote permanently resident families, especially with
respect to costs in time for travelling and participation in

residential training courses;

other rural-based travelling home tutors may be urable to
coordinate their movements to attend training courses wherever

they are held.

PROPOSAL TWO: DISSEMINATION OF INFORMATION

Information detailing proposed curriculum changes and
providing guidance on organisational and teaching
matters be sent regularly to all families. This
should be available in both the conventional printed
form and in recorded videc format. ' In the latter
case, pre-recorded material may be sent through the
mail services or the information may be transmitted
by broadcast television services {(via the Australian
satellite) and viewed 'live' by home  tutors or
recorded on home-based video facilities for later
viewing.

The information might be presented in the form of a
supplementary training program for home tutors.

Advantagés

(1)

home tutors would be kept up to date with curriculum planning and
may be able to contribute their viewpoints in the formative

stages of curriculum development;A
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(ii) " an underétangiing of the individual and interrelated roles of the

home tutor and the distance education teacher could be
) - . A

maintained; . . i

(iii) the provision of information in both printed and recorded video

format would cater to all home tutors, the former being most

suitable for ‘'travelling' families. without wvideo replay or
broadcast television reception facilities and for families
without access to a 240 volt supply of electrical power;

(iv) home tutors unable Lo attend training courses, especially those
who are travelling 6: are permanently resident in very remote
areas, could he kept informed about organisational and teaching
matters; ‘

(v) the use of recorded videoc material would enable hcome tutors with
appropriate facilities to view themlat the most opportune times,

with minimal disturbance to their daily work schedules.

~ Disadvantages

1) this means of obtaining information +4s not necessarily: a
substitute for that which involves personal interaction with
other home tutors and teachers. Its form, whether printed or
video recorded may require little more than passive reception;

(ii) = families without anvunrestricted supply of 240 volt electrical
power and those ineligible for participation in the Loans Video
Scheme may be un&ble to enjoy the benefits of recorded video
programs. This includes many t;avelling and permanently residenﬁ
families; ' .

(iii) direct broadcast television programs would, unless recoréedzzm
home-based video facilities, disrupt the home tutor's daily wérk
schedule and compete for her already limited time;

{iv) the receipt of recorded video programs sent through the mail
services is dependent on the efficiency of these services. Delays

of two weeks would be common.

PROPOSAL THREE: LOAN VIDEO SCHEME

The Loan Video Scheme be continued after its current
three year trial period and the eligibility criteria
be extended ¢to enable the participation of all
families with at least one child enrolled in primary
distance education.

'



PROPOSAL FOUR: Bmcmm ?Pdm“&mfm

Those families for whom participation in the Loan
Video Scheme is restricted or impossible because of

their lack of appropriate electrical power be
provided with the required power supply as part of ©
the normal equipment on loan from the school.

Advantages ¢ A ‘s

2

(1) home tutors ‘would be able to participate in supplementary
training programs and receive information on organisational and
teaching matters, including tutorial support £from the distance
education teacher. Programs may be delivereé by Pro&dcast
television or in Npre—reeorééé videc format through the mail

sexrvices;

&

£ii) participaticn‘-c:f children in educational television prégrams.
the possible advantages of which are the subject of reéort_sl

from the various state and territory departments of education.

Disadvantages

-
N

(i) - soﬁe home tutors, especially those in travelling families, may

| not be able to transport video replay and television reception
facilities AQue to space restrictions in vehicles or the
inability of equipment to withstand the physical rigours of
harsh environmental conditions.

(i1} delays in reéeiving materials through the mail services - two

weeks would be common. . . -

PROPOSAL FIVE: HoME Visis

All families be visited in their homes by their
L , . children's teachers at regular intervals throughout
o their enrolment. Special visits be arranged for
those families where unresolved problems are knowrn to

exist. '

&

1. video in the Outback, Education Department of Western Australia,
December 1983; An Evaluation of the Northern Territory Home Loan
video Scheme, Northern Territory Department of Education, 1984.
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(1)

(i1)

(iii)

{(iv)

(v)

2

an excellent opportunity for the home tutor and the distance
education teacher to reinforce their working partnership in
relation to the education pmégram of the child, especially if
this is the major means of direct contact between them. The
inevitable social interaction associated with many of these
visits is very conducive to the development of amicable

relationships;

in the absence of regular direct contact with the school (for

example school visits, radio or telephone calls) the home tutor

may, during a home visit, personally consult a teacher over a

hroad »ammca Af {ansmvan AAanmcmacmiea— &% . w1y e e = e R e
XY 241 =g o S TERIT R SLREEEITIRR R T
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program;
a teacher may gain a first-hand impression of the peculiarities

of the home setting and the environment, and their influence on

the way in which both the child lives and learns and the home

tutor performs her role;

personal contact between the child and the 6istaﬁce education
teacherAmay ;nhah¢e their teacher-pupil relationship by means of
involvement in activites imported by the teachg# {for example,
craft, drama, games) and by mears of the child introducing the
teacher to aspects of his/her personal world (for example, pets,
hobbies, favoyrite places) ;

the teacher may provide access to educational resources not

normally available in the family home . For example both the

home tutor and the child might gain valuable experience in the -

. - ) ) ]
use of microcomputers and their educational ‘sef?ware'.

"

Disadvantages

()

{11}

(111)

this is a ‘'distance-deperident’ service with high costs of money
and time for the providers, .resulting in a very restricted
number of visits per family per year; |
as the major means of personal consultation with a teacher the
main weakness for the home tutor is therefore the infrequency of
contact;

as a major means of diagnosing and assessing an unresolved

teaching problem (of the home tutor) or learning problem (of the
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{iv}

(v)

(vi)

{vii)

child) this is

e -

Manrinéfficient method for the distance“eéucation
teacher, especially if another teacher is to conduct the visit
and relay the information;

the use of itinerant teachers -requires an efficient
communiéations network‘if the information gained during a visit
to a particular family is to be of comprehensive benefit to all
involved teachers (especially>in Queensland where children may
have ~ separate ‘air*' teachers, correspondenée teachers.. and
itinerant teachers). This problem ‘is further écmpounéed> if
teachers from other serviges such as Special Education are

involved;

‘home visits are unreliable. fgpe vagaries of the weather may

- <o e T o2, _F s et tndbdomm makalntlas & Tnae
AVALE Le “abrtcasocol Ca SEeCIITIE wisitding ack=2gunizs=s o her_n,_,:.
;

/
disrupting a year's program and further restricting the number

-

of visits per family. This situation is exacerbated in those
schools which rely an—gﬂnventionalotwo-wheel drive vehicles;
families argqot obligéd to accept a request ffom a teacher for
a home vi§££. Thisféaykfrustrate»a teacher's attempts to elicit
further essential information about a child's pocor performance
as witnessed in his/her completed and returned schoolwork;
travelling families may find it difficult, if:not impossible, to
coordinate their movements sc that a planned meeting with a
teacher 'in the field' occurs. Interstate travellé?ﬁ would need

to be serviced by teachers from distance primary schools in

other states.

PROPOSAL SIX: TELE-TUTORIAL SUPPORT

Home tutors be provided with a tutorial support
service which will enable them to consult personally
with their teacher over any aspect of the education
program if and when the need arises.

This service. be telephone-based for home tutors in
metropolitan distance primary schools and
decentralised correspondence units. Home tutors in
schools of the air be afforded the option of privacy
by enabling them to use the telephone for this
service.

Advantages

(1)

~

a more efficient exchange of information can occur between the

home tutor and the distance education teacher concerning
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organisational and teaching matters, resulting kin | hm:: tutors
having their short-term needs met. Problems associated with a
particular lesson, which relate to teaching methods or learning
processes and outcomes may be resoived by contacting the teacher
as they arise. JNdjustments can then be made at the point of
: learning rather than on receipt of the teacher's comments

: accompanying the child's corrected schoolwork some weeks. later;

. (ii) the distance education teacher is able *to initiate direct

contact with the home tutor if he/she detects a problem in the
performance of the child or the home tutor. This may enable the
teacher to elicit further @essential inforpation for a
comprehensive diagnosis. Effective action, - whether an
adinstment to the child's individual curriculum or advice to the

. ‘home tutor, may then be quickly taken;

(1ii) home tutors in scheools of the air who are geluctant to use the

radio ;ranﬁggiver to consult their teachers because of the lack
of privacy of their conversation may be more willing to use a
private telephone service for this purpose;

dv) home tutors' may be able to more quickly notify their schools

~about their ncn-receipt of resources essential to the effective
implementation of the correspoendence lessons;

(v) teachers may be able to more readily determine the enrolment
status of a. particular child by contacting <c<he home tutor
directly- (or vice versa) rather than waiting for a particular
number of ‘non-returns' of completed schoolwork through the mail
sgrvices.* |

!
{

Disadvantages
[
i

(1) ;for many home tutors this service will be 'distance~dependent'

‘g_‘;to the extent that unacceptable monetary costs might be incurred

o !

: in making long-distaﬂce telephone calls;

(ii)  home tutors in travelling families will make limited use of this
l service due to their restricted access to teléphone services;

{(1ii) many permanently resident families will be unable to utilise

this service due to not having acce§§ to a telephone service or

because of technical difficulties associated with -telephone

services in need of modernisation;
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{(iv) ~many home tutors may not

appreciaté the advantages to be gained
by using such a service due to their traditional practice of
using mainly written correspondence to consult with their
correspondence teacher; |
{v) the lack of an established working relétianship between the home
tutor and ;he teacher may inhibit the hcme futor from using this )
. service. She-may either be inclined not to utilise the service
. or may experience difficulties in expressing her needs clearly
{articulating over a telephone is not a particulalry easy task
. in favourable circumstances); 'fé
{vi) resiﬁ:ctions placed on the service by schools, such as use for B
'ma&dk problems' only, use during very limited hours, and use
for incoming calls only, or difficulties for the home tutor in
gaining access to the appropriate teacher, may discourage home
tutors from using the service for fear of ‘wasting' their
schools' money and their teachers' time. Distance education
- teachers may also be unable to take action in the short-term to
contact a home tutcer over a child's learning problem which was
apparent in his/her completed schoolwork. All round,
. correspondence using the postal services would therefore
continue to be used as the major means, and in many cases the

only means, of exchanging information between home and school.

PROPOSAL SEVEN: TrELE-TUTORIAL SUPPORT: CONDITIONS

To ensure effective use and maximum availability of a
telephone-based tutorial support service the
following conditions must be met:

1. all permanently resident families .should have
ready access to a modern telephone service. This
4 requires the installation of a telephone service
in the homes of those isolated families with at
least one child enrolled in primary distance
education and who are without 3 telephone service
(currently about 170 families) , or whose use of
it is restricted by technical diffigulties
associated with the service (currently apout 450
families) ™ ; /

< -

1. These figures are estimates for mid-year ;§é4 based on the
permanently resident families in- the sutvey without a telephone
service (134) .or with a telephone service /'which has technical

¢ problems restricting their use of it (306), and on the maximum
’ i number of permanently resident families (1412) in mid-1983 in -

NSW,QLD,NT,WA.

« 120 R




N N .

2. subsidised use of the teleffone” service should ensure

that it is not 'distance dependent' t¢ the extent that

‘costs incurred in its use should not be related to the

distance from hgme to school; ‘

LN

3. a cooperative working partnership between the home tutor
and the distance education teacher must be established
and maintained. A clear understanding of their
individual and = interrelated roles, the need for a
regular exchange of informatieh. and the means by which

this can be achieved are essential to this process;

4. an active campaign must be mounted by schools to both
inform and encourage home tutors to make use of this

sexrvice;

5. the school should ensure that it—has an —established
bolicy on the use of this service and that both teachers
and home tutors are informed of it. There should be no
undue restrictions which might inhibit its effective use

by either party. T

5.2.13 Existing support services have been introduced into primary
distance education on the basis of satisfying needs arising from the
traditional practice of the home tutor implementing the education

program in the hcme—settinqﬂon behalf of the distance education teacher.

Most, it not all, informaticn exchanged between them has been sent by

means of the mail services. Making these support services more
available by reducing their 'distance dependence' and by improving the
efficiencf and diversity of their delivery may provide solutions for
some, but not aill, families.

5.2.14 Providing that certain pre-requisite conditions for their use
are met, curriculum information, tele-tutorial support and educational
television programs can be delivered almost instantly to the homes of
most permanent;y resident families by means of modern telecommunications
services. Other support services involving the direct personal contact

so highly valued by home tutors and which provide excellent avenues for

the establishment and maintenance of the cooperative working partnership
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tutors and their distance education teachers will, however,
canti‘aué to be unavailable for many home tutors. Attenéance at training
co‘urseé and scHool functions, :and visiting the school will continue to
favczm: those hsme tutcrs with children enrolled in regional distance

primary schools. Sco too will the provison of home visits by teachers.

5.2.15 The availability of existing support services may be increaseq,
however, by a policy of decentralisation. This would provide regional
distance primary schools in-which all permanently resident isolated
children would be enrolled. Many more of these families would have
greater access to their schools and coasequently more direct personal
contact between distance education teachers and-home tutors and isolated
children could take place. For some very remote families, and for most
travelling families, however, the distance from home to school may
remain a barrier. An alternative approach may be to alter the‘
traditional practices of primary distance education by enabling the
distance education teacher to be involved more directly with the

isolated child at the point of learning.

5.3 A New Approach

5.3.1 Recent developments in communications technolcgy may enable the
distance education teacher to moxe closely manage the learning
activities of the isclated child. There are a variety of means for
achieving this. They involve the transfer of information as electronic
sigrals with delivery times generally less than one second. These
'electronic mailing' systems may ultimately replace the conventional
mail services for the exchange of lesson materials. The eguipment
required will depend on the particular system in use but may include one
or more of the following devices: television monitors, personal
microcomputers, facsimile machines, wvideo and auéio recording and
playback facilities, electronic typewriting keyboards, and so on. Most
of the systems being developed and trialleu for use in distance
education utilise the telephone services which provide connection . by
landline, microwave or radio relay facilities. For families living
outside the range of these services the Australian satellite may provide

the connnection between home and school.
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~*~"5.3.2 With-the appropriste equipment installed in the family home whole
pages of handwriting, typing, illustrations, and so on, may be
transmitted and received almost instantly.} An exchange of information
between home and school may take place with a speed approaching that of
a ‘'face to face' discussion. betwecen a teacher and a pupil in a
conventional classroom. In this manner isolation in both space and time
may be largely overcome for many children enrolled in distance primary
schools throughout Australia. Even so, those families without adequate
electrical power suppiies and without ready access to modern telephone
services may be unable to particiﬁate. They include many ‘travelling’
and ‘permanently resident' families. In order to overcome these
obstacles, at least for the latter families, the conditions described

" above by proposals four (electrical. power Vsupplies) and seven
(tele-tutorial support: conditions) must le satisfied. |

| )ﬁ,gw“' - : | o ‘

5.3.3 For the distance education teachor there may be a éhaﬁge in the

P

natgfggof teaching &ud in the requirements fcr curriculum materi\&s. The
Ef//teacher could more closely manage the isolated cﬁild‘ learning
ac&xyxtxas by being more responsive in the short-term (perhaps on a
‘éaily or hourly basis). The, teacher couldfsepd curr%tulém materials®
(assiqnment sheets, illustrations, tests, etc) ‘to a Eroupwef isolated
children simultaneously and receive responses from individual children

on completion of the work. This work cauléfbéf:orrected and assessed

and sent to the child shortly afterwards. In this way:

. ra%id feedback between huﬁ}and schmrol could Aehable short-term
adjustments to be made to an individual child's learning;

. &iagnostic procedures could 'be ~adminigtered to deﬁerming . the
nature of a child's learning -difficulties; ,  !

. & tutorial service could be provided for an Lndivzdual child whose
performance (well above or below average) warranted special
intervention Ly the teacher at the point of learning;

. computer—-assisted learning -~ programs could be—ﬁprovided as a
supplement to daily lessons;

. ‘electronic ,libraries’ containing reference materials in

.audio-visual, graphic and written formats could provide
lesson-related learning reSQurcés‘which are otherwiseiﬁnobtainablek_
or difficult to obtain, with delays of some. weeks while these

materials are sent through the conventional mail services.




learning with a shift away from the present degree >f reliance on the
home tutor for-  organisational and teaching support. Weekly or daily

lessons could be received by ‘electronic mailing' and he completed work

returned in the same way. The child could be directed to make, or might

initiate, contact with the distance education teacher or an ‘'electronic

library'. The child could participate in daily ‘air' lessons,

.exchanging both audio and visual information with the teacher. A

continuous, short-term commitment (perhaps daily) to integact directly
with the distance education teacher° might result in the isolated child
developirg the attitude and skills of an ‘'independent learner' in the

home-setting.

¢

5.3.5 For the home tutor there may be a change in the nature of her
role as the balance of the responsibility quf_ teaching the chiid at the
point of learning shifts to the distance égiucatiun teacher. A closer
management of the child's learning by the distance education teacher
through ‘'electronic mailing' could relie.. the home tutor of many of the
concerns and wd;:ies associated with tue teaching tasks. Lack of
experience might become less significant and the difficulty of managing

the learning activities of a number of children simultaneously may be

‘;_:‘educe'd‘ The demandsiox_z hexr available time might also be lessened as

the requirements for preparation and correction of lessons are

>

minimised.

5.3.6 For distance primary schools the adoption of new forms of
communication such as ‘electronic mailing' will have implications not

only for the delivery of educational services to isolated families but,

more importantly, for the traditional practices of pr;'imary distance.

education. Changes to methods of teaching and learning are to be
expected. Existing services may require rationalisation to ensure thrat
they complement rather than duplicate the benefits of new forms of
communication. However, there may be some aspects of existing services
which cannot be duplicated. It is unlikely - that electronic
communicatinons can provide home tutors and isolated children with the
highly valued benefits of socialisation provided by school camps, home
tutor training and home visits. On the other hand closer management of
the child's learning activities by the distance education teacher,

together with tutorial support services, may provide home tutors with
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the assistance and advice which they might currently seek from school

visits, home wvisits or through written correspondence. An essential
task for educational research is, therefore, to assis; curricu;um
planners to determine more precisely the impact of new forms of
communications on the methods of teaching and learning and to assist in

identifying the future needs which educational services must be designed

to meet.
_— .
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Pro-formas for data collection
1. Pnpil_profiles, February 1983

2. School enrolments, 1982

L
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. TABIE A

1982 - -

(YEARS 1-7) | E

ADMISSTIONS o A -
() ‘ ‘ :

TERMINATIONS

TURNOVER '
(A + T) ‘ I
Enrolment: The mxﬁxber of pupils on the rolls at the end of each month

Admissions: The number of pupils enrolled/admitted during each month

Terminations: The number of pupils leaving/terminating during each month

s ~a
t N
~




'ANALYSIS OF PUPILS WHO APPEAR ON THE ROLLS OF
THE CORRESPONDENCE SCHOOLS/SCHOOLS OF THE AIR
DURING FEBRUARY 1983

fm“ of information collection: to determine the number and nature of those pupils who:

(i) appear on the roils (from previous years) during February 1983
" (ii) enrolled/terminated during Fobruary 1983

?rlca:e answer all questions. 1f « information is not known write 'NK°‘..

This relates to information point No 7 on the next page

7. PUPIL'S RESIDENTIAL STATUS '

PR

™

oK

Other =

Considering the occupation of patents,purpcse_fer enroiment, length of enrolment, previqus enrolments, number
of schools attended, etec.

classify each pupil according to one of these categories:

Permanently Resident e.g. station manager/cwner

Travelling but Mainly Working e.g. itinerant worker, plant operator

Travelling but Mainly for Pleasure e.g. long service leave, holiday trip

Qverseas

Medical

please indicate

Don't Know

Thank you for your help.

Peter Taylor

Research Officer

National Centre for RéSearch on Rural Education
University of Western Australia

1983
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Teacher's Name:

- .

Year Level(s)/Course(s) Taught:

PUPIL

PUPIL

PUPIL

Pupil's Name _
' Sex (M/F)
Date of birth

Address: Home location

Postal
{if different)

Year Level

Course
(if applicable)

Date of current admission

Date of termination
(if applicable)

Previocus enrolments
(if applicable)

Date(s)

Length(s)
of enrolment(s)

Pupil's Residential Status
PR, TW, TP, O, M, Other
(see front sheet)

129




Ry .

APPENDIX B

Copy of Questionnaire
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“

October 31, 1983

Dear

The National Centre for Research on Rural Education is investigating
possible changes in the delivery of distance education services.
study being conducted by Peter Taylor is comsidering how traditional
school and school of the air lessong
might benefit by being combined with itinerant teacher services and
audio and visual lesson materials transmitted by newly developed
The Departments of Education in New South
Wales, Queensland, Western Australia and the Northern Territory are

primary-level correspoes. lence

communications technolugies.

cooperating in this project.

As part of the study we are seeking information in the participating
states from all parents and home tutors/supervisors.

will be helpful in providing

Information will be gathered

30 at the very latest.

I realise that some of the questions asked are sensitive and involye
confidential information. Please accept my assurance that the queStion-
naires are completely anonymous and that the research team has abgolutely

National Centre for

Research on Rural Edu

THE UNIVERSITY OF WESTERN AUSTRALIA

NEDLANDS

WESTERN AUSTRALIA 6089
TELEPHONE (08) M0-2838  TELEX AANMNR

from parents and home tutcrs/supervisorsféy .
means of a widely distributed questionnaire, a copy of which is encloged.
I should be very grateful if you will complete and return it to me in

the envelope provided as scon as possible, and in any event by November

no interest in the identification of individuals.
that the information we are seeking is important and necessary,

it is of a confidential nature.

Please regard the completion and return of this gquestionnaire As very

Yours sinceryly

. . |
QP&J\ : &1«4(0\

Derrick Tomlinson
Director

Enc

important. If you have any gquestions at all please do not hegitate to
write or telephone (reverse charges) me or Peter Taylor.

cation

That information
answers about who is involved in distance [
education and what problems have to be met in educating children at home.’

I hope vou will see




»Natmnal Centre for Research on Rural Educat:on‘

THE UHNEINTYCH’“ESTHUHNJWIAHA
, NEOLANDS
: ﬁﬁﬁ?ﬂﬂi!ﬂiﬁ!&kﬂlﬂl‘
TELEPHONE (M) 200°3%63  TELEX AASM2

SURVEY OF SUPPORT SERVICES FOR HOME SUPERVISORS/TUTORS

. Part C. 'Correspondence Lessons'

INSTRUCTIONS FOR COMPLETING THE QUESTIONNAIRE

PLEASE READ CAREFULLY BEFORE ¥YOU START

Part A 'The Family' and Part B ‘The Family Enme‘ are to be
completed by the parent or guardian

2.1 The person who regularly supervises correspondence lessons
('papers') completes Parts C1 & C2

2.2 Thé person who regularly supervises School of the Air
sessions (air lessons, asgsemblies, hobby or interest
groyps) completes Part C3

PLEASE NOTE: For Parts B & C: If there is more than one child
being supervised then consider in your responses
only the eldest child of primary schoel _age who
is receiving supervision

-~ -

Place the completed questionnaire in the envalépe provided, seal
it and post it (if possible) before 30 November 1983. No stamp
is reguired.

Thank you.

PLEASE NOTE:

All information supplied by you will be regarded as sti.ctly confidential
and will be used only for the purposes of this research.

1
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PART A - THE FANILY

Thightob.mp&ct&dhyth‘p&mtaxg\mrdim
e

Colioms 1-%

Please give the following information on those children whe are at home
and enrolled in the Primary Correspondence School. *
n_the appropriste spaces)

CHILD
A

CHILD
B

CHILD
c

.

CHILD

CHILD
E

{years &

months)

f - female)

SEX
{: - male

" YEAR LEVEL-

(1 to?)

»>
v

If your child is enrolled in a School of the Air please indicate by placing
a tick in the appropriate space

School of CHILD CHILD CHILD CHILD CHILD
the Air A . B c b E
Cairns ?

Charleville }

Mt Isa

Are you presently employing a supervisor (eg. governess) to help with your
child's (children's) learning?

Yes

Are you presently employing a ‘home-help' for the purpose of giving you
more time to supervise your child's (children's) learning?

133
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Col €
card 1

Cols 7 - 26

-

m=]
fe2
Cols 27 - 31

Cols 32 - 36

(1) - (5)
Cols 37 - 41
Cq?.sﬂ ¢2 - 46

lcols 47 - 81

Col &2

col 63




[/‘ PART A - THE FAMILY'

This is to be completed by the parent or guardian

Cols 1-¢

Please give the following information on those children Who are at home and
enrolled in The Correspondence School (K to 6), Svdney
{please £ill in the appropriate space )

CHILD CHILD CHILD CHILD CHILD

A B C D E

AGE
(years & .
months) v m v m y o Ly m Y m

SEX
{m - male
f - female)

e

Are you presently employing a supervisor (eg. governess) to help with your
child's (children's) learning? ({please tick the appropriate box)
ol ]

NQD

Are you presently employing a ‘'home-help' for the purpose of giving you more
time to supervise your child's (children's) learning?
(please tick the appropriate box) .
v []
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This is

FART A -~ THE FAMILY

+
1

IS

to be completed by the parent or guardian

2

Cols 1-¢ .

T TT7

Please give the following information on those children who are at home and
enrolled in a Decentralised Correspondence Centre or the School of the Air

Broken Hill.

{Please fill in the appropriate spaces)

-

[

CHILD
A

CHILD
B

CHILD }-“ CHILD

C

D

CHILD
E

AGE
{years &
months)

v m

Y [

SEX
{m - male
£ - ‘female)

YEAR EVEL OF

'CORRESPONDENCE

COURSE
(X to 6)

In which school is {are) your child (children) enrolled?
(Please indicate by placing a tick in the appropriate space)

: 2.1 Decentralised

CHILD

Correspandencs A

Centres

CHILD
B

CHILD
Cc

CHILD
D

CHILD

IOFFICTAL USE

ONLY

Cols §,8
eard 01

Cols ?7-26

m=1 ¢
f=2 .
Cols 27-31 . .

Cols 32-36

(1) - (5)

Bourke

Cobar

Nyngan

Walgett !

2.2 School of the Air

Broken Hill

Cols
Cole
Cols
Cole

37-41
42-46
47-51
52-56"

+a. which correspondence course: New South Wales?

Qf South Australia?

bh. where is the schoolwork marked: SOTA Broken Hill?

or

Are you presently employing a supervisor (eg. governess) to help with your
child's (children's) learning? (please tick the appropriate box)
Yes[:}

v []

. AAre you presently employing a 'home-~help' for the purpose of giving you more

time to supervise your child's (children's) learning?
(please tick the appropriate box)

4

Yes[:]-
NQD

S.A. Correspondence School{ ' 2

Colg 57-61

1
Col 62
2"

1
Col €3



PART A -~ THE FAMILY

This is to be completed by the parent or guardian

Colsg 1-¢ - -~

: o

2

No

OFFICIAL USE

Please give the following information on those children who are at home OHLY“
and enrolled in the Distance Education Centre (Years 1 to 7) ©or a School Cols 5,6
of the Air (Years 1l to . {please fill in the appropriate spaces) card 01
CHILD CHILD CHILD CHILD CHILD
A B C D E
AGE ’ % -~
{years &
months) y m v m y m v m ¥ m{ Colg 7-26
2 I
SEX me=]
(m - male - - . - . f=2
i+ £ - female) Cols 27-31
'YEAR LEVEL )
{1 to M _— —_ —_— _ T, — Cols 32-36
) _
In which school is (are) your child (children) enrolled? (pleAs¥ ﬁigk the
appropriate space(s)) - \. :
s ) \ :
CHILD CHILD CHILD curs” [“cumwo |,
A / B o D B > (1) - (5)
Distance Education
Centre Cole 37-41
Schoel of the Air
\Q?rnarvcn ' Cols 42446
¢ ‘f“
x;;§50rixe Colgi 4751
Kimberley Cole 52-56
Meekatharra . Cols §7-61
Pt Hedland ‘ Cols 62-66
Are you presently employing a supervisor (eg. governess) to help with N
your child’s (children's}) learning?
7 -
(please tick the appr?priate box) Yes col 67
No 2
Are you presently employing a ‘haéé—help' for the purpose of giving
you more time to supervise your child's (children's) learning?
(please tick the a riat
P pprop e box) Yes , Col 68




PART A - THE FAMILY

) ,..fffé‘is 1-¢4'
-

LT -~

2.

X

A h e o -y e i e ren e s e o me o n e

) / - “" 1 OFFICIAL USE
. ) pd -ONLY
Please give the following information on those children who are at home and ‘
enrolled in a School of the Air (include those Srom Years 1 to 7 and in the [Cols §,€
Spcciu. Class (S.C.)). (please £fill in the ap;&‘repriate spaces) card 01
| CHILD curwp | chmo curn | cuiw -
A B - c D E 2
AGE T g o O e ST T
{years & / : .
»onths) -y m Ty n ¥ m -y m .y m Cols 7-26
SEX / m=1 ”
" {m - male ,-’f . f=2 . <
£ - female) ' ' Cols 27-31 .~ -
- — VA e ’ .
YEAR LEVEL ° f,f"’
{(s.cC. or 1 to N~ A Cols 32-38
In which school is (are) your chijd (children) enrolled?
(Please in&xcate by placing a tiﬁﬁ in the appropriate space)
School of tne CHILD @sm . CHILD CHILD | CHILD '
Air A * B c : D E (1) - (8)
Alice Springs Cols 37-41
Katherine Cols 42-46 ,
Are you presently employing a supervisor {eg. gm?erness) to help with your | &
child's (children's) learning? (please tick th& appmpxiate box ‘ é_‘
A N Yes 1
F ' Col 47
No 2
Are you presently employing a ‘home-help’ for the purpose of giving you
more time to supervise your child's (children's) learning?
{please tick the appropriate box)
Yes 1
- Col 48
. Ne 3




-

PART B - THE FAMILY KC E

This is to be camg&eted‘ by the parent orx guardian

If there is more than one child being supervised then Cole 1-5
refer in your responses only to the eldest-child of ' et 1111
r schoel age who is re 1 7_supervision .
/-’" -
e OFFICIAL USE
1. Which of the following best describes your family home? " ONLY- -
/_/f“‘ {pleass tick the appropriate box) Col 8
7 eard 2
. L o a. mobile dwelling - -. . D o ; 1 S
T T o e —--{eqg. caravan, boat, campervan) —
' " b. permanent dwelling D Col 7
{eg. homestead, house, flat} 2
c. temporary dwelling
' (eg- shedf tent) % D 3 ,rlé
. 2, How long have you lived at your present address?. B
W (please fill in the appropriate space)
years \ Cols 8,9 V-.j
© . or months - JCols 10,11
or weeks 1Ceols 12,13
3. How far from your home is... . {please £ill in the appropriate spaces)
by road OR by air if this is
your usual means v
iy transport
a. the school to which yocu send your miles - mileg |Cole 14-16
child's correspondence lessons? '
{Primary Correspondence School) or ____kms or ____kms Cols 17-18
b. the nearest government school miles miles |Cole 20-22
offering courses at the appropriate or or
level for your chilg? kms kms Cols 23-25
4. Where in the home are correspondence lessons usually done?
{please tick the appropriate box)
YQ . a. in a special room used only for schoolwork (ie. schoolroom) D 1
b -
& b. in part of a room with a space set aside and furnished as a D 2
: permanent schoeclwork area {eg. child's bedroom) Col 26
c. in part of a room at a table that is used for other purposes D 3
as well (eg. kitchen table)
. d. somewhere else (please describe ! I 4
)
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"»sam. is the nin sm of m pover in gour home? -

{please tick the appropriate hcx)
PSS a. we don't have electrical power - ' D

b. the Stats/Territory public 240 volt system D
c. . 240 volt generator - running. continuously D

during waking hours

d. . 240 volt generator - operated mainly in the eveningD
and moming, but whensver needed during the day

e. 240 volt generator - operated only in the evening D

f. other (plpase describe _ O

)

How often is your mail delivered to you or collected hy you? {in gmd weather)
{please tick the appropriate box)

a. every weckday | D
b. . 2 or 3 times a weekD
- : €. oOnce a week D
d. once a fortnight D
e. once a month D
How long does it normally take from the time you mail work to the P.,L.s. for

marking until you receive it back?
(please £ill in the appropriate space) A

& weeks OR ___ days

7.1 What is the longest time it can take due to 'bad' weather?
{ie. the wet season, rain, flcod, storms,etc.)
(please tick the box or fill in the
appropriate space)

a. does not take any longer D

b. weeks OR days

7.2 what is the town and postcode of your postal address?
eg.mngarai?szs . l!ll!
(town) {postcode) {town) > {postcode)
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Cols 28-30

01
Cols 31-32

Cols 33-36

[LIL]

(posteoode)




8. -Is a telephone {your vwn or scmecne slsa‘s) ‘available for you to use
in connection with your child’s correspondance sducation?
('telsphone’ includess public or private teleplions, radio telephone,
cu:put radio) {please tick the appropriate box)
a. readily available - I can \:n xt whenever I want to D 1
7
b. rotreadily available - I can use it but not always when I want toD a Col & _
c. not available ‘ - ' : ‘ D 3
IF ‘not nmla'bhﬁ' PLEASE GO TO PART C (page 5)
8.1 Po ycu use the telephone to contact the Primary Correspondence School?
_ {please tick the apgmptiate box) , )
e e T R ) - T e T Yes 2 | “
' - D Col 38 o
v [] {2 C
IF ‘m ' GO TO QUESTION 8.3. DO m‘imswsx QUESTION 8.2 :
/ 8.2 1Is your use of the tclﬁmne to contact the P.0.5. restricted by any of
' - the following? (You may tick more than one box)
a, difficulties in getting access to a telephone D 1
(eg. distance to te.ephone, limits on use, etc.)
b. the cost of a teiephone call D &
c. difficulties in hearing or being heard clearly ~ D 3 .
13
d. difficulties in using a party line : D 4 Col 39
(eg. delays, privacy, etc.)
e. delays in being connected by the operator D 8
£f. limits by the ocperator on the length of a telaphone callD €
f
g. other (please state l l 7
. ' )
‘ NOW GO TO PART C (page 5) ¢
9—48.3 Why do you not use the telephone to contact the P.C.S.?7
{(You may tick more than one box) r .
a. because I don't feel a need to D 1 T
b. because of the cost of a telephone call D 2 7
c. because of difficulties in gstting access to a telephone D 3
(eg. distance to telephoiie, limits on use)
d. because of delays in being connected by the operator D p: Col ¢0
e. because of difficulties in using a party line D B ) v
{eg. delays, privacy, etc.) '
f. because I prefer to use the School aff the Air transceiver D 6
g. because of difficulties in hearing or being heard clearly [ |
h. other reasons (please state ‘ D 8
)




cl

-~ Supervision

PART C -~ CORRESPONDENCE LESSORS

This is to be completed hy the person \rhe regularly supervises the carrespon&ence

lessons { 'papers’)

PLEASE NOTE:

If you supc:v-isa more than one child then refer in your responses only

to the eldest child of primary school age who is receiving supervision.

1. wWhat is your :elatiemhxp to the child you supervise?
- (please tick the appmpriatc box). ..

mthc:
father

brother/sister

employed supervisor (eg. governess

other (please describe

j I]DE]E]E]

2. For how long have you been supervising correspondence lessons?
{please £ill in the appropriate space)

weeks

or

months

ox

_years

3. How confident do you feel when supervising the child's learning?

confident all of the time

confident most of the time

O
O

confident only some of the timeD

never confident

141
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OFFICTIAL USE
ONLY

i

{

1
2

Col 41
3

Cols 42,43
Cols 44,45 .
Cols 46,47




4.

“ ¢+ -judging the seriousness of any = . D .

Bt TN LRy

4.1 How much doas each of the following supervising tasks worry you?
(please tick the appropriate boxes) -

WORRIES WORRIES DOES NOT

ME A LOT. MEA WORRY ME|
' . LITTLE /
a. 3judging the standard of the child's
schoolwork _ [:J [:] [:]
b. recognising whether the child has a D

learning difficulty

i

alis

' learning difficulty

d. knowing how to help the child
overcome a learning difficulty

OOoQO0ooao

e. finding sufficient time to
supervise the child's learning

£. 3judging how much help te give the
child

g. knowing what to expect of the
child for his/her age

oonoao
0000000

h. knowing how much time to spend on [:}
each activity

4.2 How much does each of the following worry you?
(please tick the appropriate boxes}
 DOES NOT | WORRIES  WORRIES DOES NOT
APPLY ME A LOT ME A WORRY ME
™0 ME LITTLE
a. not being trained to supervise
b. being both parent and

supervisor

*real' teacher by the child

O oo

d. having a teacher(s) who is
{are) largely unaware of
the home circumstances

0O O0oOd
O O0a0ad

.
c. not being regarded as a [:1

(1) (2) (3)

Col 48
Col 80

Col §1

Col &2 "

Col &3
Cb; &4
Col §§

Col &6

(1) - (4)

Col &7

Col 58

Col &9

Co. 60
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ipxnn tick the appropriate hem)

APPLIES TO A APPLIES TO DOES NOT
LARGE EXTENT SOME EXTENT APPLY

a. I feel isoclated with my
supervising worries

b. I tend to blame myse'” wvhen the -
child is slow to Yearn

c. I feel '13.‘.:‘ out' of the teacher's
. cooments on the child's work

d. Itcalthn:thePcs docamt.hw—tm _ R

€. I am not certain what the P.C.S.
expacts of me as a supervisor ) : . SR |

4.4 which (if any) ot the tollouing problems do you have when supervising .
the corr Mnu lessons? (You may tick more than cne box)

‘&, I don't have any Apmhh:ns with the
correspondence lessons

1
b. explaining them to the child N
¢. naking them interesting for the childD
d. adapting them to the child's ability [_]
e. understanding them myself

f. carrying out the instructions/
processes

g. getting the required books and
materials

0000

h. other problem(s) (pleu; describe

4.5 Comments - please use this space if you wish to make any further comments
regarding problems of supervising the correspondence lessons

(1) (2) (3)

shicle e

col 61
Col 62

Col 63

____‘__ﬁ._-._.

| Col 8d :

Col 65 |

[

Col 66

e b By B
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P S m#mg;gsm

- Support from the Se.hml

This is to be completed by the person who regularly supervises the

correspondence lessons.

PLEASE NOTE: 1If you supervise more than one child, then refer in
your responses only to the eldest child of primary

. school age receiving supervision

IR S

Making contact with the Primary- Correspondence School

1.1 BEBave you requested help from the P.C.S . this year (since January 1983)
over some aspects of the correspondence lessons?

(Flense tick the appropriate box)

ves [ ]
vo []

QUESTIONS 1.2, 1.3 and 1.4

1F 'No/] ' GO TO QUESTION 1.5 (page 9), DO NOT ANSWER

1.2 Please indicate the number of times you have made contact with the

P.C.S. in each of the following ways...
{since January 1983)

(place a tick in the appropriate spaces)

never] once |2 or 3 jabout jabout about [several
times jonce/ionce/ once/ {times/
aonth {fortnight |week jweek
a., visited the school
b, wrote letter/note
c. made telephone call
d. usedthe School of
the Air transceiver
e. other (please
describe
t Y1) 2y (3)  (4) (8 (6) (7
'
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1
Col €7

(1) - (7)

Col 68

Col 68

Col 70

Col 71

Col 72



1(4

3. 3 Eaunmhhclpm mpc.s. m.mqiummnymemmmn?
_ . {Plaase t.iek the appropriate boxes)

pid not A lot of A little No

a. teaching/ledrning difficulties
" (eg. unsuitability of corres-

pondence lescons, child's
learning difficulty, advice
teaching ideas, etc.)

b5 N erganintiml grehlm :

(eg. arrangement for travel

away, lack of bhooks or
materials to complete a
lesson, etc.)

Comments - please use this space if you wish to comment further on

request help help
this sort
of h_.lg :
d e
on .

-

making contact with the P.C.S.

help ‘

[ NOW GO TO QUESTION 2 (page 10) DO NOT ANSWREWQUESTIONS 1.5, 1.6}

1.5

PLEASBANS“ERQUESTIWSISMISIFYDURANS“ERTOQUBSTIGNII

WAS 'No b/ ¢

Why have you not requested help from the p.C.S., this year?

{you may tick more than one box)

a. I did not need any help

b. I received help from other supervisors [ ]

c. it would take too long to get a reply
£rom the school

d. I felt that the school could not help [ ]

e. thep.C.

S. has not encouraged me to

contact it for help

£. other (please describe
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1

(1) - (4)

Col 74




1 6 Comments - please use this space if you wish to comment further on
' your answer(sj to ¢uastion 1.5

-
-

Cols 1 - 23§

' 2. Home Visits

2.1 How often has the child been visited at home this year (since January Col. &
1983) (OFFICIAL SCBOOL VISITORS ONLY) Card 3
{(Place a tick in the appropriate spaces)

never} once} twice 3 more than
’ times{ 3 times 1) - (é)

Y

a. by the teacher who corrects v Col 7
the correspondence lessons? :

b. by the child's air-lesson

' teacher Col 8
{School of the Air only)?
¢. by an itinerant teacher? Col 8
d. by another teacher ? col 10
IF 'never®”’] ' FOR &, b, ¢, & 4, GO TO QUESTION 2.4 (page 11)
DO NOT ANSWER QUESTIONS 2.2, 2.3
2.2 How useful was (were) the home visit(s) for each of the following...
{please tick the appropriate boxes)
* .
Very Useful Not
Useful Useful ‘(‘U (2) (3)
a. advising you on supervising the child? B D D Cel 11
b. informing you about the child's progress? M O O Col 12
c. giving you a feeling of support? D D D Col 13
= d. assisting the child with schoolwork? ) O O leot 14
e. giving the child extra educational
activities (eg. games, drama, crafts, D D [0 (et 15
physical education)?
f. informing the teacher about the Col 16
home environment? D D D .
g. establishing personal contact between Col 17
the teacher and the child? D D D
h. enabling the teacher to assess any D D D Col 18

learning difficulties?
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2.3 Comments - please use this space if you wish to comment further on
why you do/do not find home visits useful...

e s me 50 TO QUESTION 2.5 (page 11) DO NOT ANSWER QUEGTION 2. 6}

PLEASE ANSWER QUESTION 2.4 IF YOUR ANSWERS TO QUESTION 2.1
WERE ALL 'never {V]'

2.4 You have not had a home visit since January 1983 because...
' (you may tick more than one box)

a. you do not want one O
b. none was arranged ' O
c. it was not convenient [:]

d. the child has only recently been enrolled[ ]

e. other (please describe N [:]

\\\ < : )

N NOW GO TO QUESTION 2.5

¢

\
2.5 Wwhich type of teacher would you prefer for a home-visit? (Please
consider. the types of teachers =nd not individual personalities)
{please tick the appropriate box)

4. I do not want a home visit

b. the teacher who corrects the chilé's
correspondence lessons

€. the child's air-lesson teacher
(School of the Air
only)

d.  an itinexant teacher

g 0O OO0

. e. another teacher (please specify

e e —

Col 18

Col 20

Ai}ﬁ "'" .

gy



3.

2.6 m&-p&mmt&i&sp&a i:mvnh homton\myyou
' mtfda not want a home visit

P*Su - I\NFISQI Tra g ' B T e — S

3.1 Have you attended a supervisors' meeting, conference or seminar
during the last two years (1982 and 1983)7?
(please tick the appropriate box)

a. no ]
. b. once 0O
c. twice 0O

d. three times | ]

" e. more than 3 tims[]

t

IF 'no[¥] ' GO TO QUESTION 3.4 (page 13) DO NOT ANSWER
QUESTIONS 3.2 and 3.3

3.2 ch useful was (wa:e) the meeting(s) for each of the following...
{please tick the appropriate boxes)

Very Ureful Not
Useful Useful

a. meeting with other supervisors with D D
concerns similar to mine

b. learning what to expect from the D .
chiléd for his/her age

c. understandirig the aims of the D
correspondence lessons

d. picking up techniques for supervision D
e. making me more confident as a Supervisor D

£f. giving me the opportunity to register
opinions about the correspondence lesson

o0 o0 0
ggoaoaaad
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(1) (2) (38)

Col 22

Col 23
Col 24

Col 25
Col 2¢

Col 27




B S

T 7T oW GO'TO QUESTION 4 (page 14) DO NOT ANSWER

3:3 '. Comment -~ please nntr;isséace if you wi:h‘m Commant on why you
did/did not find the meeting(s) helpful

mxm 3.4! 3;5 ~ e

PLEASE ANSWER QUESTIONS 3.4, 3.5 IF YOUR ANSWER TO QUESTION
3.1 Was 'nofy/]
h

3.4 why ivave you not attended a meeting for supervisors during the last
two years (1982 and 1983)7 {You may tick more than one box)

a. ‘I did not wish to attend O

b. I wished to go but was prevented by D
eircumstances {eg. illness, weather, etc.)

€. none was organised [:2
d. I could not afford the costs D
e. other (please describe : D

” , }

3.5 Comment - please use this space if you wish to comment on why you would/
would not like to attend a supervisors' meeting

f 149 \

Col 28

L&




4. ca:mm hnm ntu:m by the P c. s. (inexmﬁng \r:itm mts ang
teacher tapes)
é.1 How useful are the corrected lassons from the P.C.S5. for...
{please tick the appropriate boxes)
) . , - Very. Useful Not —
‘ ' i Useful usefur (1) (22 (3) e
a. keeping the child interested in his/her
- schoolwork? D D D Col 28
k. helping the child m:me any learning
| difficulties O O 0O | cta
Z_“;Ag,_w.»m : - <c.-advising you about supervising the child - B D ‘DM_-Q’?}M:S; L
d. providing the child with a reward for Col 32
his/her achievement(s) D D _ D
‘ ) e. informing you of the child's progress D D D Col 33
, 4.2 Comnents - please use this space if you would like to make any
¢ ‘ further comments on corrected lessons returned by the
. school
5. wOther School Services
5.1 How helpful are the following school services to you in supervising .
-{t&}& child's learning {please tick the appropriate boxes)
. we do Very Helpful Not
not hdve | Helpful . Helpfull (1) - (¢}
i 7 this ” .
a. set of supervisor's gquidelines
(eg. supervisors' handbook) D D D D Col 34
b. regular printed information )
- from the school (eg. P.C.S. D D D D Col 35 .
newsletter) \f
c. supervisors' air session ) '
" (School of the Air only) u O F ] Col 36
d. schqgol camps, excursions, )
mini-schools, activity days, D D ‘ D D Col 87 :
etc. . 5
‘., e. wvideo cassette tapes supplied Col 38
by the school D D D D )
'f. audio cassette tapes supplied Col 38
auato caseest O O ] O |
{ .'
L] [{
/
/ -

-




™ mm‘“‘ﬂ, DEN m ;‘- S, N - S

c3 - SCHOOL OF THE AIR .
Thil is to ba rompleted if the child is enrolled in a School of the Air,
by the pexron who romilarly supervises the ai. lessons.

PLEASY NOTE: If you supcrvise more than one child refer in your responses
only to the aldest «hild of primary school age receiving

supecvision.

1. Wnat is yur relaticeship to the Thild? )
fpleas. tick the appropriate box)

a. méther

b. faku sr

c.  brethor/sister

4. employad supervisor (eg. rmvernessg)

€. other (plezse goecify

- + o, ——

2. Qualily eof radio recepuion during air lessen.
ig.ease _ick the appropriate kores)

ALWATS  USUALLY SOMETIMES RARELY NEVER

4, loy elton can the child hevs
the Scha 3l of the Ai‘r clea:‘;y? 5 D D D D

b. Hecw .o ften an th: Sch+1 of
:';:1; .\ireggaxﬁntt.e <hi. i ° D D D D D

} cleaxly?

<. How nfeen cen <he child hear

wmost of his/har clasimates D D B . D | D

clearly?

2.1 Comaonts - w.ecse Use this cpace if you would like to comment further
on the quality of radio reception during contact with the
Schonl of the Air

0o0O0on

-

Col 40

LS R &

1) - (5)

Col 41

Col 42

Col 48




3.1 The School of the Air may provide the child with a number of services.
How much benefit to the child is each of the following...?
: {please tick the appropriate boxes)

NOT LARGE SOME NO
PROVIDED | BENEFIT BENEFIT BENEFIT (1) - (4)
a. daily contact with other - ,
children D D D D Col 44
- b. assistance with his/her A
" correspondence lessons D D° D D Col 45
c. worthwhile activities add- '
iticnal to correspondence D D D D Col 46
lessons ) .
d. participation in a habby : Col 47 . e
or interest group D ] D D D o
3.2 The School of the Air may provide the supervisor of the correspondence .
! lessons with a number of services. How much benefit to the supervisor
2 ) of the correspondence lessons is each of the following...? \
- (please tick the appropriate boxes)
NOT LARGE SOME NO
PROVIDED } BENEFIT BENEFIT BENEFIT (1) - (4)
. a. radio contact with other
ﬁ supervisors D D D D . Col 48
1 .
i b. advice or guidance on super- ,
vising the corrxespondence D D s D D - Col 48
lessons - 2 .
c. information about worthwhile Col &0
activities additional to D D D D A
correspondence lessons :
d. radio contact with a teacher D _ D B D _COZ 81

4. Comments - please use this space if you wish to comment further on the
services provided by the School of the Air
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APPENDIX C

Responsé Rates to Survey

.
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Rstu:nfnate-ef‘SQ:veykéf Hoine @neers*- thruary‘zc, 1984

¢

WESTERN AUSTRALIA SENT RETURNED -

DEC PR ’ 81 52 (64%)

DEC TR 69 56 (81%) B

SOTA 7
Carnarvon 22 . 18 (82%) -
Kimberley 24 18 (75%) -
Kalgoorlie 32 .27 (84%) R
Pt Hedland 14 N 14 (100%) §
Meekatharra 34 30 (88%) o

WESTERN AUSTRALIA Total 276 216 (73%)

NEW SOUTH WALES

Cs PR 199 1€l (81lw)

Cs TR 83 . 45 (54%) °
DCU Walgett . 15 14 (93%)
DCU Cobar 20 N 13 (65%)
U Nyngan 10 5 (50%)
DCU Bourke " 30 23 (77%)
SOTA Broken Hill o3 88 {95%)
NEW SOUTH WALES Total - 450 351 (78%)
QUEENSLAND
NON-SOTA PR | 340 160 {47%)
TR 89 47 (53%)

SOTA's .

Cairns 150 1i6 (77%)

Charleville 200 180 (90%)

Mt Isa | 115 84 (73%)
QUEENSLAND Total 894 587 (66%)

NORTHERN TERRITORY

Alice Springs SOTA 71 50 (70%)
Katherine SOTA 109 73 (67%)
NORTHERN TERRITORY TOTAL 180 123 (68%)
TOTAL SURVEY 1800 . 1276 (71%)

Adjustments for non-valid returns, and errors in
guestionnaires sent:

adjusted total return rate: 1226
le81

73%
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APPENDIX D -

Populgtion Analyses, February 1983
1. New Saut§ Wales

2. Queensland |

3. Western Australia

4. Northern Territory .
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Rt A

1.1 Total Enrolments

Data pfévided by each schocl indicate the total enrolments of the
distance primary schools of New South Wales in July 1982. They are
presented in Tables 1A, 1B and 1C.

TABLE lA: The Cerespondeﬁce School - Total Enrolments - July 1982

St

: ‘ {
Pre~School Infants Dept Primary Dept Total

54 230 280 . 564

510

TABLE 1B: Broken Hill School of the Air - Totai Enrolments -
Term 2, 1982

~

Infants Dept Primary Dept _ Total
NSW Correspondence
Course 66 42 - 108
SA Correspondence X
Course 14 ( 33 Y
Total 80 75 155

TABLE 1C: Decentralised Correspondence Units - Total Enrolments -

July 1982
Infants Dept Primary Dept ‘ Total
Bourke 24 21 45
Cobar . _ 10 14 24
Nyngan 9 5 ' 14
Walgett ' .14 11 25
Total | 57 51 108

Observations (Tables 1A, 1B, 1(C)

1. There were 827 pupils enrolled in distance primary schools in New -
South Wales in July 1982.
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2. ct thuc 83? pupi.‘m ahnut 68 per m!: (56& pupih) ‘vere emnad i.n
the Correspondence School, Sydney; 19 per cent (155 pupils) were .
enrolled in Broken Hill Schocol of the Air; 13 per cent (108 pupils)
were enrolled in the four decentralised cerrespondence units in the
north of New South Wales.

3. Of the four correspondence units, Bourke had the largest enrolment
-of 45 pupils and Nyngan the smallest with 14 pupils.

1.2 Residential Status ¢

Data from individual teacher returns indicate the residential status of

pupils comprising the total  enrolments of the distance primary

departmants of New South Wales in February 1983, These are presented in

Table 2. For the terms used to characterise the residential status of
“"pupils see chapter 2.

TABLE 2: Residential Status -'February 1983

Primary Department

_ Permanently = Travelling Overseas Special2 Total -
« ' Resident. for work for pleasure '
Correspondence ‘ ‘ '
School 304 56 80 170 17 627
440 - '
Broken Hill 1
School of the Air 141 T 0 0 NA NA - 141
.Correspondence Units
Bourke 30 0 0 NA - NA 30 =
Cobar 25 0 0 NA NA 25
Nyngan 8 1 0 NA NA 9 )
wWalgett 23 1 0 NA NA 24
88

; NB: 1. NA: Not Appl!!-~able
) 2. Special: Medical, Adult, Other

Observations (Table 2) i

1. Broks;n Hill School of the Air served a pupil population which was
comprised entirely of -'permanently resident' pupils. Its -target
population was 141 pupils. '

2. There was a predominance of 'permanently resident' pupils in the
populations of the four correspondence units, with only two pupils
being classed as ‘travelling for work'. The target population of
the combined correspondence units was 88 pupils.

3. The Primary Department of the Correspondence Schoocl consisted of 627
pupils of whom 440 pupils comprised the target population. of
these, 69 per cent (304 pupils) were 'permanently resident' and 31

per cent (136 pupils) were 'travellers'. The 'travellers' consisted
of 56 pupils 'travelling for work' and 80 pupils 'travelling for
pleasure'.
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pData from indxvidu&l teacher rﬁturns indicate the lengﬁhs of enrolment
of pupils in the target populations of the primary departments of the
distance primary schools of New South Wales in February 1983.
' |
1.3.1 For purposes of comparison the 'mean lengths of bnrolment‘ for
each age-level in each school were calculated and standardised and a
'thercetical maximum mean length of enrolment' was projected These
analyses are presented in Tables 3A, 3B, and 3C and displayed in Figure
3.2 (chapter 3). \
Standarised Length of Enrolment. Pupils in New Scmﬁh Wales are
admitted to the infants department of primary schools 3? the month
in which they turn 5.0 years of age. In the Correspondence School
a pupil whose length of enrolment exceeds the time elhpseé since
s/he turned 5.0 years of age was necessarily enrolled in the
pre-school class, prior to being assigned to the infants
department. Calculations of mean length of enrolment pef age-level
for the Correspondence School have been standardised sd that the
maximum length of enrolment of any pupil refers to the txﬁe elapsed
since that pupil was admitted to the infants department at age 5.0
years.  Broken Hill School of the Air and the decéptralised
correspondence units do not have pre-school classes. Lgngths of
enrolment were therefore not standardised in these cases. Y
Theoretical maximum mean length of enrolment. This measurement
reflects a theoretically stable school population containing pupils
in each successive age-level who have been enrolled continuously .
(that is ‘continuocus enrolments') since reaching the age of 5.0 '
years. The following table demonstrates how it was projected.

Age-Level 5-5.11 6-6.11 7-7.11 8-8.11 9-9.11 10-10.11 11~-11.11 12.12.11
(in years)

Midpoint
{Average age
in years) 5.6 6.6 7.6 8.6 9.6 10.6 11.6 12.6

'Theoretical
Max' (in
months) 6 18 30 42 54 66 78 . 90

The resultant straight line graph of 'theoretical max' versus ‘'age
level' indicates a stable pupil population and provides a benchmark
against which the (standardised) mean lengths of enrolment of the
various age levels of the schools may be compared. “
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. TABLE 3A: Cor:upmﬁma&chm& o ’
'~ Mean Lengths of Enrolsents - rnhrua:y 1983

[ — ..
e et

No of Pupils & of Target Mean Length Standardised Mean

Population of Enrolment Length of Enrolmt
- (440 pupils) {months) {months) -
- 5-5.11 67 15.2% 6.9 4.2 E
| 6-6.11 62 i4.1% 8.9 8.5 )
7-7.11 67 15.2% 12.2 " 12.2 i
8-8.11 63 - 14.3% 1447 ~ 14.7
9-9.11 66 15.0% 17.6 17.6
10-10.11 50 ‘ 11.4% 13.9 13.9
11-11.11 48 10.9% 15.8 15.8
12-12.11 13 2.9% 12,2 12.2
| T 4 1.0% @
i . Total 440 . 100w

T T T TABLE3B: Broken-Hill School of the Air —
: Mean Lengths of Enrolment - February 1983

No of Pupils % of Target Mean Length

Population of Enrolment ';
{141 pupils) (monthsy .
5-5.11 32 22.7% 5.9
6-6.11 19 13.5% 17.5
7-7.11 20 14.2% 25.9 "
8-8.11 21 14.9% 36.7
9-9.11 12 8.5% 37.1
10-10.11 17 12.1% 52.6 o
11-11.11 14 9.9% 50.6
12-12.11 1 0.7% 53.0
Mt 5 3.5%

Total 141 100%

NB: M : No data on lengths of enrolment.

Footnote: In Table 3A the 'stdﬁherdised mean length of enrolment'
differed from ghe 'mean length of enrolment' only for the age groups
5-5.11, 6-6.11. This indicates an absence of pupils in other age-levels
who had been enrolled in the pre-school class suggesting that very few

pre-school pupils continue their enrolments into the primary departments
of the Correspondence School.
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TABLE 3C: Decentralised Correspondence Units (combined)
T ‘Mean Lengths of Enrolment - February 1983

No of Pupils & of Target Mean iength : i}
: . Population of Enrolment o

{88 pupils) {months)
= 5-5.11 13 t/ 12.5% a.9
. 6-6.11 16 . 18.2% 13.1
7-7.11 11 12.5% 14.5
8-8.11 19 21.6% 26.0
9-9.11 12 13.6% 28.2 ;
10-10.11 7 8.0% 21.9 .
‘ 11-11.11 7 '8.0% 32.7
12-12.11 2 2.3% 8.5
Mt 3 330
Total 88 - 100%

NB: M': No data on lengths of enrolment -

Observations (Tables 3A,3B, 3C)

1. The largest divergence from the ‘theoretical max' is shown by the
Correspondence School. The divergence increases with the higher age
levels, indicating that successively higher- age levels comprise
smaller proportions of pupils who have been enrolled continously ;"'
since the age of 5.0 years. A large ‘'turnover rate' of enrolments o
would be necessary to achieve this degree of instability in the
pupil population of the Correspondence School. '

2. The smallest divergence from the 'theoretical max' is demonstrated
by Broken Hill School of the Air. Although the divergence increases
with the higher year levels this may not be of significance due to
the small number of pupils in the highest age levels. The pupil

population of the school of the air is the most stable in terms of /
retention of ‘'continuously' enrolled pupils. This indicates a low f//
'turnover rate' of enrolments. /o

3. The pupil population of the combined correspondence units is f//
indicated as being more unstable than that of the school of the air/
but less sco than that of the Correspondence School. Ignoring th¢
spurious effects of the 2% of pupils in age levels 12-12.11, there
is evidence of a slightly increasing divergence with an increase ‘in
age levels. The correspondence units would require a 'turnover
rate' “in excess of that of the school of the air but smaller than
that of the Correspondence School to create the apparent instability
in its pupil population.

4. Generally Broken Hill School of the Air appears to retain its pupils
for a longer time than the correspondence units which, in turn,
generally retain their pupils for longer than the Correspondence
School.
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- 1.3.2 In order tc confirm the finéings\lheut‘thl-ttfitivn stabilities
of the target populations the number of ‘continuous s enrolments was
calculated for each age level. This analysis is presented in Table 4
and displayed in Figure 3.3, chapter 3. ‘Continuocus' enrolments are
those pupils who have been enrolled at least since the age of 5.0 years.

TABLE 4: 'Continuous' Enrolments ~ February 1983

Correspondence Sch.  Broken Hill Correspondence Units
» School of the Air (combined)

Age Level ‘

Continuously Age Level Continuously Age Level Continuously Age Level

Bnrolled Total Enrolled Total Enrolled Total ‘
6-6.11 20 (32%) 62 16 (B4w) 19 27 {44y%) ; 16
7-7.11 11 (16%) 67 12 (60%) 20 2 (18w) 11
8-8.11 8 (13%) 63 13 .(62%) 21 4 (21w) 19
9-9.11 8 (l2s) 66 6 (50%) 12 1 ( 8w) 12
10-10.11 3 (6%) 50 7 (4ly) 17 1 (14%) 7
11-1:1.11 1 (2%) » 48 6 (43%) 14 1 {(14w) 7
12-12.11 Q0 13 0 1 0 2
Total 51 - 369 60 104 16 74

- {11.6%) (440/100%) (42.6%) (141/100%) {(18.1%) (88/100%)

NB: All percentages are of age level totals.

Observations (Table 4, FPigqure 3.3)

1. The pupil population of Broken Hill School of the Air comprised the
largest proportion of 'continuous' enrolments compared with those of
the Correspondence School and the combined correspondence units.
The cnrrespondence units contained only a slightly larger proportion
of ‘continuous' enrolments than the Correspondence Schocl.

2. The ‘'continuous' enrolments were distributed throughout all
vage-levels (6.0-6.11 to 12.0-12.11) with the school of the air
having cons{stently larger proportions of ‘continuous' enrolments
across all age level-.

3. The proportions of ‘continuous' enrolments per age level generally
decreases with an increase in the age levels for all schools.

It should be noted that the small numbers of pupils in the higher

age-levels of the correspondence units reduce the significance of any
differences with the other schools.
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1.4.1 Data from individual schools' enrolment records indicate the
degree of stability of total enrolments of the distance primary schools
of New south Wales during the year of 1982. The period March to
November was chosen for analysis in order to avoid fluctuations in
enrolments -at the beginning and end of the year. Analyses of monthly
enrolments and monthly enrolment changes are presented in Tables 5 to 7
and displayed in Figure 3.4 in chapter 3.

TABLE S5: Enrolments at the end of each Month - 1982

Jan Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec

Correspond-
ence School 535 458 470 487 517 536 532 533 515 530 518 519

Broken Hill

School. of
“the Air 125 150 150 149 148 150 151 144 157 158 157 124
Correspon-— ’ ~

N

ence Units
{combined) 94 101 102 104 105 108 108 114 116 118 121 106

Average
Enrolment
{Mar-Nov)

515.3

151.6

110.7.

Observations (Table 5, Figure 3.4)

1. Between March and November 1982 the average enrolment of the
Correspondence School (Infant + Primary Departments) was 515.3
pupils. This was more than three times larger than the average
enrolment for the school of the air (151.6 pupils) and more than
four times larger than that of the combined correspondence units
(110.7 pupils). ’

. 2. During this period the enrolments of the Correspondence School

varied to a much greater extent than those of the school of the air
and the combined correspondence units. The enrolments of the latter
two varied by similar but relatively small amounts.

The following terms have been used to characterise enrolment changes:

'Admissions' (A) - the number of pupils who were enrclled in
(admitted) to the school during each month of
1982.

*Terminations' {T) - the number of pupils who left (terminated from)

the school during each month of 1982.

‘Turnover' (A + T) - the total number of admissions and terminations
for the school during each month of 1982,

NB: Care must be exercised in the use of this
term as a turnover figure may include a pupil who
has been admitted and terminated and has
consequently been counted twice. This may be the
case more particularly when using an annual
turnover figure,
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“TABLE 6A: Correapsnden ;"; k f~ﬁﬁ§§gh§y"gng¢ “‘Ei’k k‘.‘%§'1932 m

Jan Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec Average

! Change
Mar~Nov
Admissions _ - :
(A) - 78 75 49 61 36 S50 48 21 43 39 59 47.6
Terminations .
(T) % 58 63 32 41 17 46 47 3 34 51 60  37.1

- -

>

TABLE 6B: Broken Hill School of the Air - Monthly Enrolment Changes - 1982

L%

Jan Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec Average

Change
Mar-Nov
Admissions
(A) - 25 4] 2 o} 2 1 1 13 1 3] 0 2.2
Terminations K
(T) - 0 0 3 1 (8] 0] 8 0 0 1l 33 1.4

-3

TABLE 6C: Correspondence Units (combined) - Monthly Enrclment Chanées - 1982

Jan Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec Average

Change
Mar-Nov
Admissions : :
{A) - 9 2 3 2 6 2 8 -2 2 5 5 3.6 2
Terminations
(T} - 2 1 1 1 3 2 2 0 0 2 20 1.3

- Observations (Tables 6A, 6B, 6C, Figure 3.4)

1. The Correspondence School's admission rate, between March and
November 1982, was eight times higher than that of the school of the
air and the correspondence units combined. :

2. The Correspondence School's termination rate, during the same
period, was almost fourteen times higher than that of the school of
the air and the correspondence units combined.

3. The correspondence units (combined) admission rate between March and

November was slightly higher than that of the school of the air; the
termination rates were almost identical.
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1982 was calculated by expressing the sum of the average number of
admissions and terminations per month as a percentage of the average
enrolment. The resulting figures are then directly comparable between
schools. . LB S

%3
-

TABLE 7: Rates of Change of Enrolments - karch -~ November 1982 -

Ry

Y

Admissions Terminations Turgover
Correspondence ‘ ! : .
School .+ 9.2% per month 7.2% per month 16.4% per month

[

Broken Hill S
School of the Air  1.5% per month 0.95% per month 2.4% per month

Correspondence . : .
Units (combined) 3.2% per month 1.28 per month 4.4% per month

e

Observations (Table 7)

1. The Correspondence School experidiced a rate of ‘turnover' of
enrolments five times greater than that of the other schools/units
combined. The explapation for such a large turnover rate may be
that the Corresponden?e School attracts a much larger proportion of
'shorter-term' enrolments than the other schogls.

2. The Correspondence Units, with a combined average enrolment about
75% that of the School of ‘he Air, experienced a higher rate of
change in their enrolments, between March and November 1982, than
did the School of the Air.

3. The School of the Air therefore had the most stable pupil population
during the school year of 1982. The Correspondence School had by
far the most unstable pupil population of the three kinds of
schools. :

1.4.2 Data from individual teacher returns for February 1983 indicate
the type of pupils, by both length of enrolment and residential status,
who contribute to the instability of the enrolments of the .target
populations of the distance primary schools of New South Wales.

1.4.2.1 An analysis of the target population by '‘enrolment type' was
performed. This was based on the lengths of enrolment of pupils
according to the following criteria:

a. ‘'new' enrolment - the pupil had been enrolled in the school for
0,.1 or 2 months (December 1982 - February 1983); '

b. 'shorter-term' enrolment - the pupil had been enrolled in the
school for between 3 and 14 months (December 1981 - November
1982) ;

¢. ‘'longer-term' enroiment - the pupil had been enrolled in the

school for at least 15 months ({prior to December 1981).
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TN wmsary Cof the analyseés for a restricted target 'i‘pégmla_tion is

pressnted in Table 3.

TABLE 4: Eﬁrélment-Type - February 1983

-

1

~ New Shorter-term Longer-term Target Population
Enralments €Enrolments Enroiments

. ©(6.04 yrs)  (6.0+ yrs) {(7.0+ yrs)  (5.0+ yrs)
corresgondence } ‘ : : ' :
School : 76 (17w) 174 (40w) 105 (23%) 440 (100%)
Broken Hill
School of the
Air 3 (2%) i% (11w) 73 (52%) 141 (100%)
Correspondenca
Units {(cambined) 4 (5%) 38 (43%) 29 (33%)i 88 (100%)

NB: Row percentagcs dﬂ'noﬁ add to 100% because some age-levels have bsen
omitted. :

Observaticns (Table 8)

1. The target population of the Correspondence School was characterised
by . | . . ‘
- @ majority (57%) of 'new' and ’'shorter-terx' ervolments in age
levels 6.0 plus years:

. a small minority {23%) of 'longer-teim' enrolments in age levels
7.0 plus years.

2. Tre ctarget population of Broken Hill Schocl of the Air was
characterised by:

& majority <{52%) of ‘'longer-term' enrolments in age levels 7.0
plus years; ) :
- a small minority (13%) of ‘new' and ‘shorter-term' enrolments in
' age lavels 6.0 plus years.

3. The target population of tae correspondence units (combined) was
characterised by: '

- a4 predominance (43%) of ‘shorter-term' enrolments in age levels
6.0 plus years; .

. & larger propovtion (33%) of 'longer~term' enrolments in
age—~levels 7.0 plus years than the Corresspondence School despite

@ bias away Jrom thi” category due to the recent establishment of
two of the fuur correspondence units.

1.4.2.2 A croiss-tabulatior of the two variables ‘enrolment type' and
'rusidential status' was performed foc the restricted target population.

These analyses are prese.tcd in Tables 93,98 and 9C and displayed in
Figure 3.5 in chapte- 3. -
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" correspendance School - Residential sum By mmn:m
Ffebruary 1983

‘New' Eirols ‘Shorter-term' ‘Longer-term' Target Population

{6.0+ y18) Enrolments ~ Enrolments {5.0+ yrs)
{6.C+ yrs) {7.0+ yrs)
Permanently .
Resident . - 4C (12%) 104 (33%) B6 (24%)
Q
Travelling s -
for Work 11 (3w) .28 .(7%) 12 (3%) 440 (l00%)
Travelling o ’ 1 _ /

for Pleasure 25 (7%) . 42 (10%) 5 (1)

* A | ’ ) /

- //

TABLE 9B: Broken Hill School of the Air - Residential Status by nnroiment Type
February 1983 !

/

‘New' Enrols ‘Shorter-term’ 'Longer-term'. Target Population

(6.0+ yrs) Enrolments > Enrolments (5.0+ yrs)
- (6.0+ yrs) {(7.04+ yrs)
Permanently .
Resident 3 (2%) 15 {l1%) 73 (52%) 141 (100%)

TABLE 9C: Correspondence Units (comblned) - Residential Status by Enrolment
Type - February 1983

_'New' Enrols 'Shorter-term' 'Longer-term’ Target 'Population
{6.0+ yrs)  Enrolments Enrolments (5.0+ yrs)
(6.0+ yrs) (7.0+ yrs)
Permanently
Resident 4 (5%) 37 (42%) 29 (33%)
’ 88 (100%

Travelling

for Work 0 ) 1 (1s) 0

{ q =

£
-,

NB: Percentages do not add to 100% because some age levels have been omitted.

/

Observations (Tables SA, 9B, 9C, Figure 3.5) t / T

1. The target population of the Correspondence School was characterised
by: ' .

nearly all of the 'longer-term' enrolments in ages 7.0+ years

were 'permanently resident'; :

nearly all of the ‘travellers' in ages 6.0+ years were 'new' or

tgshorter—-term' enrolments;

most of the 'new' and 'shorter-term' enrolments were 'permanently

resident'. .




2. The {target) population of Broken’ Hill School of the Air for ages
- 6.0+ years has been described earlier. in section 1.421. It was
. homogenous with respect to. 'residential status'.

3. The (target) population of the Correspondence Units for ages 6.0+
vears was similarly homogencus, with oaly one exception.
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2.1 Total Enrolments
Data obtained from individual schools indicate the total enrolments of

the distance primary schools of OQueensland "in July 1982. They are
presented in Table 1. )

TABLE 1: Distance Primary Schools
Total Enrolments - July 1982

pPre-School _ Primary Correspondente School Total
Correspondence Yrl Yr2 ¥r3 ¥Yr 4 YrS Yré6 Yr 7 Enrolments
School ‘ o
694 ; 280 222 -288 285 231 262 207 2436
1742

Observations (Table 1}

1. There were 2436 pupils enrolled in distance primary schools in
Queensland in July 1982. o
. <
2. Of these 2436 pupils about 72% were enrolled in the Primary
Correspondence School, Brisbane; 28% were enrolled in the Pre-School
Correspondence School, Brisbane.

2.2 Residential Status
Data from the Primary Correspondence School indicate the status of
pupils comprising the total enrolments of the primary department in

February 1983. These are presented in Table 2. For the terms used to
characterise the 'residential status' of pupils see chapter 2.

TABLE 2: Residential Status - February 1983

Permanently ~ Travelling Qverseas Speciall
Resident * For Work For Pleasure By Boat
Non Schoceol
of the Air 413 99 37 37 105 25
586
Scheools of the Air
Cairns 267 1 1 0 NA2 NA
Charleville 326 5 0 0 NA NA
Mt Isa- 173 3 0 0 NA NA
776

School of Air
Status Unknown 52 5 4 3
NB: 1: Special - medical, other; 2: NA- Not Applicable

Total

716

269
331z
176

64

. 168

wo 3)




Observations (Table 2)

1.

The Primary Correspondence School consisted of 1556 pupils of whom
92 per cent (1426 pupils) comprised the target population and 8 per
cent (130 pupils) were 'overseas' or 'special' cases. : .

Of the 1426 pupils in the target population 86 per cent (1231
pupils) were ‘'permanently resident' and 14 per cent (195 pupils)
were ‘'travellers®. The travellers consisted of 113 pupils

'travelling for work', 42 pupils ’'travelling for pleasure' and 40

pupiis 'travelling by boat'.

Of the 1426 pupils in the target population 54 per cent (776 pupils)
were alsc enrolled in schools of the air. The largest school of the
air was Charleville with 331 pupils; the smaliest was Mt Isa with
176 pupils.

The 586 pupils (41%) in the target population not enrolled in
schools of the air comprised nearly all (173/195) of the travellers
and about a third (413/1231) of the ‘permanently resident'’ pupils.

2.3 Mean Length of Enrolment

Data from the Primary Correspondence School indicate the lengths of
enrclment of pupils in-the target population in Febr:.uaz.:y 1983.

2.3.1 For purposes of comparison the 'mean lengths of enrolment' for
each year level were calculated and standardised and a ‘theoretical
maximum' mean length of enrolment was projected. These analyses are
prescnted in Tables 3A and 3B and displayed in Figure 3.2 in chapter 3.

Standardised Length of Enrolment - in Queensland 'normally a child
is permitted to commence primary school at the beginning of the
school year in which he will be aged five years before the last day
of February. For some pupils in the Primary Correspondence School
lengths of enrolment included time elapsed prior to the -child
commencing its enrolment at the teginning of the scheol year in
which it turned five vyears. Lengths of enrolment have been
adjusted so that for these particular cases the length of enrolment
is taken to be the time elapsed from the December in the year
preceding the child's commencement in year level one of the Primary
Correspondence School.

Theoretical Maximum Mean Length of Enrolmsent - for an explanation
of this measurement see the discussion for Western Australia in
this Appendix.

1.

Primary and Secondary Education, Queensland (198l), Australian
Bureau of Statistics, Brisbane. Catalogue No. 4204.3, p.l.
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TABLE 3A: P.C.S: Non-Sthool of the Air -

Mean Lengths of Enrolment - February 1983

Year- No of Pupils & of Non-SOTA Mean Length Standardised Mean

Level ‘ Target Population of Enrolment Length of Enrol-
. (586 pupils) (months) ment (months)’
1 116 . 19.8% - 3.4 1.1 |
2 58 9.9% ' 10.0 8.8
3 74 . 12.5%_- . _me_i;:ﬁmm‘““”_- iéjé
4 79 13.5% 20.1 19.6
| 5 89 15.2% 23.9 22.3
6 86 14.7% ., 18.9 : 18.7
9 84 t14.3% | 33.2 32.4

Total 586 100%

- TABLE 3B: . P.C.S. Schools of the Air (combined)

Mean Lengths of Enrolment - February 1983

Year No of Pupils & of Non-SOTA Mean Length  Standardised Mean
Level Target Population of Enrolment Length of Enrol-
(776 pupils) {months) @ent (months)
1 128 | 16.5% 2.3 1.1
2 127 16.4% 13.0 : 11.9
3 109 14.0% 21.9 20.9
4 148 19.1% . 31‘0 30.2
5 106 13.7% 37.3 36.8
6 81 10.4% 37.2 | 37.1
7 77 9.9% 49.3 49.1
Total 776 - 100%
Observations {(Tables 3A, 3B, Figure 3.2) *
1. Both schcol-t;pes show increasing divergence from the ‘'theoretical

max' with progression from year level one through to year level
seven. This indicates that successively higher year levels
contained smaller proportions of 'continuously enrolled' pupils.
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2. 'The non-school of the air group of pupils shm a consistently |

larger divergence from the ‘theoretical max' compared with the
schools of the air group.- This indicategsthat the former group
contained a much smaller proportion of ‘donginuous enrolments' and
‘therefore experienced a larger 'turnover' rate of enrolments.

2.3.2 In order to confirm the findings about the relative stabilities

of the target populations the number of ‘continuocus' enrolments was

calculated for each year level. This analysis is presented in Table 4
and displayed in Figure 3.3 in chapter 3. ' 'Continuous' enrolments are
those pupils who have been enrolled at least since the beginning of year
level one.

TABLE 4: P.C.S. 'Continuous' Enrolments - February 1983

Year Level Schools of the Air' - - — Non=schools of the Aix — 7
Continuously Year Level Continuously Year Level
Enrolled Total Enrolled Total
2 108 (85%) . 127 34 (59%) 58
3 : 84 (77%) 109 31 (42w) 74
4 107 (72%) 148 29 (37%) 79
5 64 (60%) 106 22 (25%) -89
6 36 (44%) : 81 12 (14%) 86
7 37 (48%) . 77 . 23 (27%) 84
Total 436 648 ' 151 470
(56.2%) (776/100%) (25.8%) (586/100%)

NB: All percentages are of year level totals

Observations (Table 4, Figure 3.3)

1. The 'schools of the air' group had a majority (56%) of their
(target) population in years 2 to 7 enrolled 'continuously'. This
contrasts with a small minority (26%) of that of the 'non-schools of
the air' group.

2. The 'continuous' enrolments were distributed throughout all year

‘ levels (1 to 7) with the Schools of the Air group having
consistently larger proportions of 'continuous' enrolments in year
levels 2 to 7, compared with the corresponding vyear levels of the
‘non-schools of the air' group.

3. The proportions of 'continuous' enrolments per year level generally

decreases with an increase in the year levels for both groups of
pupils.
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2.4 Tur - ‘of Enrolments . o : i BT .3 \

2.4.1 Data from the Primary Correspondence School and individual
schools of the air indicate the degree of stability of total enrolments
during the year of 1982, The period March to November was chosen for
analysis in order to avoid fluctuations in enrolments at the beginning
and end of the year. Analyses of monthly enrolments and monthly
enrolment changes are presented in Tables 5 to 7 and displayed in Pigure
3.4 in chapter 3.

TABLE 5: P.C.S. Enrolments at the end of each month - 1982

Jan Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec Average
Enrolment
{Mar-Nov)

.‘ e ey
Non-Schools .
of the Air 1107 1023 1013 1060 1038 1067 1082 1036 1018 959 936 933 1023.2

Schoeols of
the Air
{combined) 563 660 690 667 694 693 691 698 692 688 697 640 690.0

Observations (Tabl~ S5, Figure 3.4)

1. Between March and November 1982, the average enrolment of the
Primary Correspondence School was 1713.2 pupils. . The average
enrolment cf the combined Schools of the Air was 690 pupils, leaving
an average enrolment of non-school of the air pupils of 1023.2.

2. During this period the enrolment of the non-school of the air pupils
varied to a much greater extent than those of the schools of the
air.

For the terms used to characterise the enrolment changes see the

discussion for New South Wales in this Appendix.

TABLE 6A: P.C.S. Non-School of the Air
Monthly Enrolment Changes - 1982

Jan Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec Average

Change
(Mar~-Nov)
Admissions .
(A} ' - 27 32 72 38 67 60 24 31 0 0 0 36
Terminations
a (T) - 80 36 43 41 33 53 64 46 76 11 0 44.8




TABLE 6B: P.C.S. Schools of the Air {(cc-bined)

Monthly Enrolment Changes -~ 1982
Jan Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec Average
Change
{Mar-Nov) ;
Admissions
(A) 92 70 31 8 16 6 10 9 3 18 9 0 12.2 .
Terminations
59

(T) 1 4 7 13 8 12 4 8 12 5 8

8.6

Observations (Tables 6A, 6B, Figure 3.4)

1. The non-school of the air group experienced an average admission
rate three times greater than the schools of the air group between
March and November 1982.

2. The non-school of the air group experienced an average termination
rate five times greater than the schools of the air group during the
same period.

The rate of 'turnover' of enrolments for the period- March-November 1982
was calculated by expressing the sum of the average number of admissions
and * rminations per month as a percentage of the average enrolment for
the same period. The resulting figures are directly comparable between
'schools of the air' and 'non-school of the air' groups of pupils.

TABLE 7: P.C.S. Rates of Change of Enrolment - March - November 1982

Admissions Terminations Turnover

Non-School of the Air 3.5% per month 4.4% per month 7.9% per month

Schools of the Air
{combined)

1.8% per month 1.2% per month 3 0% per month

Observations (Table 7)

1. The non-school of the air group experienced a 'turnover' rate more
than two and a half times greater than the shcools of the air group.
It may therefore be inferred that the non-school of the air group
comprised a much larger proportion of ‘'shorter-term' enrolments
compared with the schools of the air group.

2.4.2 Dpata from the Primary Correspondence School indicate the type of

pupils, by both length of enrolment and residential status, who
contribute to the instability of the enrolments of the target
population. :




2.4.2.1 Ar analysis of the target population by ‘'enrolment type' was
performed - for the terms used to characterise ‘enrolment type' see the
discussion for New South Wales in this Appendix. A summary of the -
analyses for a restricted target population is presented in Table 8.

L -

TABLE 8: P.C.S. Enrolmené Type - February 1983

*

New Enrolments Shorter-term Longer-term Target Population

{Yrs 2-7) Enrolments Enrolments {Yrs 1-7)
{Yrs 2-7) (Yrs 3-7)
Non-~Schools g 3
of the Air 125 (21w%) 130 (22%) 208 (35%) 586 {100%) . e
Scheools of
the Air .
{combined) 45 (6%) 178 (23%) 411 (53%) 776 (100%)

NB: Row percentages do not add to 100% because some year levels have
been omitted.

Observations (Table 8)

In the target population of the Primary Correspondence School

1. the 'non-school of the air' group was characterised by:
. a majority (43%) of 'new' and ‘'shorter-term' enrolments in years
2 to 7; ”
a minority (35%) of 'longer-term' enrolments in years 3 to 7;

2. the 'schools of the air (combined)' group was characterised by: Y
a majority (53%) of ‘longer-term’' enrolments in years 3 to 7;
a minority (29%) of 'new' and 'shorter-term' enrolments in years
2 to 7.

2.4.2.2 A crors-tabulation of the two variables ‘enrolment type' and
'residential status' was performed for the restricted target population.
These analyses are presented in Tables 9A and 9B and displayed in Figure
3.5 in chapter 3.
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TA?ﬁi 9A: P.C.S. Non-School of ﬁhe Air

Residential Status by Enrolment Type - February 1983

New Enrolments Shorter-term Longer-term Target Population

{Yrs 2=-7) Enrolments Enrolments (Yrs 1-7)
{¥rs 2-7) {¥rs 3-7)
Permanently
Resident .. . 79 (14%) 72 (13%) 167 (29%)
Travelling
for Work 22 (4%) 31 (5%) 27 (5%)
Travelling ] _ 586 (100%)
for ‘
Pleasure 10 (2%) 20 {4%) 2 {0.4v) ;
Travelling
by Boat 14 (2%) 7 (1%) 12 (2%)

TABLE 9B: P.C.S. Schools of the Air (combined) .
Residential Status by Enrolment Type - February 1983

New Enrolments Shorter-term Longer-~term Target Population

{(Yrs 2-7) Enrolments Enrolments {Yrs 1-7)
{Yrs 2-7) . (Yrs 3-7)

Permanently
Resident 41 (5%) 177 (23%) 411 (53%) ' .
Travelling ’
for Work 4 (0.5%) 0 o} 776 (100%)
Travelling
by Boat 0 1 (0.1%) 0

NB: Percentages do not add to 100% because some year levels have been
omitted.

Observations (Tables 9A, 9B, Figure 3.5)

3N

In the target population of the Primary Correspondence School:

1. the 'non-school of the air' group was characterised by:
nearly all of the 'longer-term' enrolments in years 3 to 7 were
'permanently resident';
nearly all of the ‘'travellers' in years 2 to 7 were ‘new' or
'shorter-term' enrolments; ,
of the 'new' and 'shorter-term' enrolments in years 2 to 7 the -
majority were ‘permanently resident'.
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2. The 'schools of the air (combined)® group was chiracterised by:

all of the ‘longer-term' enrolments in years 3 to 7 were
'permanently resident’;

of the few ‘travellers' in years 2 to 7 all were ‘'new' or
'shorter-term' enrolments;

nearly all of the 'new' and 'shorter-term' enrolments in years 2
to 7 were ‘'permanently resident’.
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3. THE PUPIL POPULATION Cr' WESTERM AUSTRALIA

3.1 Total Enrolments

Annual Census Returns submitted by the schools to the Planning Branch of
the Western Australian Department of FEducation for (July 1) 1982
provided the data for the total enrolments of the dxstance primary
schools. These are presented in Tables 1A and 1B.

TABLE lA: Distance Education Centre - Total Enrolments - July 1982

Pre-Primary Primary Department Total
Department . (Year Levels) - Enrolments
1 2 3 4 5 6 7
D.E.C. .42 36 38 41 33 34 40 44 308
TOTAL 42 266 308

TABLE 1B: Schools of the Air - Total Enrolments - July 1982

Pre-Primary Primary Department Total
Class (Year Levels) Enrolments
1 2 3 q - 6 7
Carnarvon 13 . 5 6 .9 3 8 13 6 63
Kalgoorlie 9 6 9 5 8 4 6 1 48
Kimberley 10 9 6 6 0 4 5 2 42
Meekatharra 9 7 8 6 7 7 8 10 62
Pt Hedland 6 4 1 2 1 9 2 4 29
TOTAL 47 31 30 28 19 32 34 23 244
197

Observations (Tabkles 1A, 1B)

1. There were about 550 pupils enrolled in distance primary schools in
Western Australia in July 1982.

2. Of these 550 pupils about 56 per cent were enrolled in the Distance
Education Centre, Perth; 44 per cent were enrolled in the five
schools of the .air.

3. Of the five schools of the air, Carnarvon and Meekatharra had the
largest enrolments and Port Hedland the smallest.
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. 3.2 mesisential Status. ST e

pata from individual teacher returns indicate the residential status of
pupils comprising the total enrolments of the distance primary
departments of Western Australia in February 1983. These are presented
in Table 2. For the terms used to characterise the residential status
of pupils see chapter 2.

TABLE 2: Residential Status - February 1983

Primary Department 1
Permanently Travelling Travelling Overseas Special™ Total

Resident ‘far - for
' work "7 Pleasure
Distance 80 58 38 62 8 246
Education 176

Centre

Schools of the Air

Ay

| 5 ) SN
Carnarvon 35 1 0 NA v} 36
i
Kalgoorlie . 42 0 0 NA 0 42
Kimberley 33 0 0 NA 0 33
‘Meekatharra 46 0 0 NA 1 47
'Pt Hedland 22 5. -0 NA 0 27
NB: 1. Special: medical, adult, other ,
2. NA: not applicable
Observations (Table 2)

1. The Primary Department of the Distance Education Centre consisted of

246 pupils of whom 72 per cent (176 pupils) comprised the target
population; 28 per cent (70 pupils) were 'overseas' or ‘special’
cases.

2. Of the 176 pupils in the target population 45 per cent (80 pupils)

were ‘permanently resident' and 55 per cent (96 pupils} were.

'travellers'. The 'travellers' consisted of 58 pupils ‘travelling
for work' and 38 pupils “'travelling for pleasure'.

3. The schocls of the air with a target population (combined) of 184
pupils served a predominantly (97 per cent) 'permanently resident!
population. There were only 6 pupils 'travelling for work'.
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= - Data trow individual teacher rerurns indicate the iengths of enrolment
‘ cf pupils in the target popuiatiors of the primary departuents of the
distance priwary schicois of Westcrn Australia in Febiuary 1983.

3.3.1 For purposes of comparizon the ‘'‘mean langths of eurolment' for
each year-lev i in each school weére calculated and standardised and a

N 'thecretical maximum mean length of envrolment' was projected. These
analyses are presented in Tables 3A and 3B and displayed in Figure 3.2
in chapter 3. ‘ - - ¢

Standardised Length of Aurolment. Pupils in Western Australia may
be admitted to the infants' department of primary schools at the
beginning of the year in which they turn 6.0 years of age. In the
schools of the air a pupil whose length of enrolment exceeds the
time elapsed since being admitted to year level one at the
beginning of that year was necessarily enrolled in the ‘pre-primary
cless, prior to being assigned to the infants department.
Calculations of mean length of enrolment per year level of the
schools of the air have, therefore, been standardised so that the
saximum length cf enrolment of any pupil refers to the time elapsed
since that pupil was admitted to year level one in the February of
that year. Pupils enrolled in the pre-primary department of the
: Distance Education Centre are re-enrolled on transfer to the
1 « infants' department. Lengths of enrolment of these pupils were,
' -therefore, not standardised.

ra

Thebretical Maximum Mean Length of Enrolment. This measurement
reflects a thecretically stable school population containing pupils
in each successive year-level who have been enrolled continuously
(that is, ‘'continuous enrolments®') since the beginning of year
level one. The following table demonstrates how it was projected.

Year Level 1 2 3 4 5 6 7
‘Theoretical Max'
(months) 2 14 26 38 50 62 74
(the enro'ment date is taken as the December in the preceding year)

. The resultant straight 1line graph of 'theoretical max' versus 'year
level' in Figure 3.2 in chapter 3 indicates a stable school population

and provides a benchmark against which the (standardised) mean lengths
of enrolment of the various year levels of the schools may be compared.

-
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" rAmLE 3&& “Distance Rducation Centre. *-ﬂ‘in ;‘ngthl °¥ = .
" February 1983

f ' ;
) Year Level No of Pupils 8 of Target Population Mean Length of
- (176 pupils) ‘ ' Enrolment (manths}
' *Remedial ‘ ’ i : (
Class 13 7.3% | 11.2
_ i - .
Year 1 25 14.2% | 1.4 -
Year 2 15 8.5% | 5.5
. Q’
Year 3 32 18.2% g 9.5
Year & - 23 13.1% 13.2
Year S 26 . 14.8¢ : 1 10.9
Year 6 19 . 10.8% 21.1
 Year 7 23 13.1% ' 6.1
Total 176 100%

NB: *Remedial Class: The mean length of enrolment of 1l1.2 months refers .
to the time spent enrolled since admission to the Primary Department of
the DEC.

TABLE 3B: Schools of the Air (combined) - Mean Lengths of Enrolment
February 1983 :

A Year Level No of Pupils & of Target Mean Length Standardised Mean RN
, Population of Enrolment Length of Enrols 2
| (184 pupils) (months) ment (months) C
vear 1 37 20.1% 7.5 1.2 v
Year 2 24 13.0% 17.3 11.2
Year 3 29 15.8% 22.3 19.1
Year 4 21 11.4% 26.1 24.7
Year 5 20 10.9% 36.5 35.7
*Year 6 29 15.8% 39.1 37.9
Year 7 23 12.5% 39.4 3.4
*M 1 0.5%
Total ‘ 184 100%

NB: *M: no data on length of enrclment.




Obsexvations (Tables “ 35; 38; F‘igure‘ 3;2)

1. The divergence from the ‘theoretical maximum length of enrolment' is

greatest for the Distance Education Centre. The divergence
increases with the year levels indicating that the higher year
levels comprise pupil populations of which increasing proportions
have not been enrclled continuously since the beginning of year
level one. : ’

2. The divergence is much less for the combined SOTA's although a

« similar trend is apparent with their higher year levels. Generally,

- the schools of the air appear to retain their pupils for a 1longer
time compared with the Distance Education Centre.

3.3.2 1In order to confirm the findings about the relative stabilities
of the target populations the number of ‘continuous' enrolments was
calculated for each year level. This analysis is presented in Table 4
and displayed in Figure 3.3 in chapter 3. '‘Continuous' enrolments are
those pupils who have been enrolled at least since the beginning of year
level one.

TABLE 4: 'Continuous' Enrolments. February 1983

2

Year Level Distance Education Centre- Schools of the Air (combined)

- - T Continuously ——Year level ~ Continuously Year level
Enrolled Total Enrolled Total
Year 2 4 (28.6%) 15 20 (83.3%) 24
Year 3 7 (23.3%; 32 21 (72.4%) 29
Year 4 4 (18.2%) 23 9 (42.9%) 21
Year S 1l ( 6.7%) 26 12 (60%) 20
Year 6 4 (21.1%) 19 12 (41.4%) 29
Year 7 0 (0%) 23 9 (39.1%) . 23
Total 20 : 138 83 146

(11.4%) (176/100%) (45.1%)° (184/100%)

NB: All percentages are of vear level totails

Observations (Table 4, Figure 3.3)

l. The combined schools of the air had a much larger proportion of
their target population in years 2 to 7 enrolled ‘continuously’
compared with the Distance Education Centre. The combined schools
of the air had, proportionally,. four times: as many ‘continuous’
enrolments in years 2 to 7 as the Distance Education Centre (11%
DEC, 45% SOTA's), - .

2. The proportion of continucuszs enrolments per year level ‘generally
decreases with an increase in the year levels. -
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3. The ‘individual ;§e§r~Alevels }6£ the 'sehooik"af‘ the air kcdntain,

proportionally, two to three times as many tontinuous enrolments as
the Distance Education Centre.

3.4 Turnover of Enrolments

3.4.1 Data from individual schools' enrolment records indicate the
degree of stability of total enrolments of the primary departments of

- the distance primary schools of Western Australia dvring the year of

1982. The period March to November was choseh for analysis in order to
avoid fluctuations in enrolments at the beginning and end of the year.
Analyses of monthly enrolments and monthly enrolment changes are
presented in Tables 5 to 7 and displayed in Figure 3.4 in chapter 3.

TABLE 5: Enrdlments at the end of each Month - 1982

Jan Feb Mar Apr May ' Jun July Aug Sept Oct Nov Dec Average

s Enrolment
{Mar-Nov)

Distance
‘Education :
Centre 171 186 193 218 236 267 285 293 285 259 237 229 252.6
SO0 S g
of the .
Air 196 196 192 187 187 192 197 195 193 197 1387 196 193.7
{combined)

Observations (Table 5, Figure 3.4)

1. Between March and November 1982 the average enrolment of the
Distance Education Centre (Years 1l to 7) was 252.6 pupils, compared
with a smaller figure for the combined schools of the air of 193.7
pupils (about 24% less than the D.E.C.). ’

2. Duriﬁg this period the enrolments of the Distance Education Centre
varied to a much greater extent than those of the schools of the
air. For the terms used to characterise enrolment changes see the
discussion for New South Wales in this Appendix.

TABLE ©6A: Distance Educition Centre Monthly Enrolment Changes - 1982

Jan Feb Mar Apr May Jun Jul Aug Sept Oct Nov Dec Average

. Change
{Mar-Nov)
Admissions : : ) : :
(A) ~ 30 12 36, 28 54 40 29 22 28 6 O 28.3
Terminations’ _ .
{Ty . = 15 5 11 10 23 22 21 30 54 28 8 22.7

s
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TABLE 68: Schools of the Air (combined) Monthly Enrolment Changes - 1982

Jan Peb Mar Apr May Jun Jul Aug Sept Oct Nov Dec Average

“Change
(Mar-ggv)
Admissions :
{A) - 2 0 5 (0] 8 9. 3 3 7 1 0 . 4.0
Terminations i : :
{T) - 2 4 10 0 3 4 o) 5 3 1 1 3.9

pe—

Observations (Tables 6A, 6B: Figure 3.4)

1.

Between March and November 1982 the Distance Education Centre
admitted 7 times as many pupils in years 1-7 as the combined schools
of the air. ' ‘

During the same period the Distance Education Centre terminated
almost 6 times as many pupils in years 1-7 as the combined schools
of the air. .

%———~—-The~rate~of—*tnrnover*—cf—enraiments*fﬁf‘thé‘ﬁéfiGS March-November 1982

v was calculated by expressing the sum of thggaveraQe number of admissions
and terminations per month as a.percentage “of the average enrolment for
the same period. The resulting figures are then directly comparable
between schools.

*
v

TABLE 7: Rates of C' age of Enrolments - March-November 1982

~ Admissions Terminations Turnover
Distance
Education Centre 11.2% per month  8.9% per month  20.2% per month
Schools of the Air
{combined) 2.1% per month 2.0% per month 4.1% per month

Observations (Table 7)

1.

[

The Distance Education Centre (Years 1-7) experienced a rate of

'turnover' of enrolments akout five times greater than the schools
of the air combined. '

. The explanation for such a large difference may be that the Distance

Education Centre attracts a much larger proportion of 'shorter-term'
enrolments than the other schools.

~

¢ 3.4.2 Data from individual teacher returns fop February 1983 indicate
the type of pupils, by both length of enrolment and residential status,
who contribute to the instability of the enrolment of the target
populations of the distance primary schools of Western Australia.

- A
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3.4.2.1 An analysis-of the target population by ‘enrolment type' was
performed. For the terms used to characterise ‘enrolment type' see the
discussion for New South Wales in this Appendix.

A summary of the analyses for a restricted target population is
presented in Table 8. \

<

TABLE 8: _Enrolment Type - February 1983

New Shorter-term Longer-term Target Population

Enrolments Enrolments Enrolments (Years 1-7)

(Yrs 2-7) {(Yrs 2-7) (Yrs 3-7)
Distance e -
Education Centre 46 (26%) 354 (31%) .29 (17%) 176 (100%)
Schools ¢of the -
Air (combined) 12 (7%) 32 (17%) 89 (48%) 184 (100%) '

NB: Row percentages do not add to 100% because some year levels have
been omitted.

_Observations {Table 8)

1. The target population of the Distance Education Centre was
characterised by:
a majority (57%) of ‘'new' and 'shorter-term' enrolments in years
2.to 7;
a small minority (17%) of 'longer-term' enrolments in years
3 to 7.

2. The target population of the ccmbined schools of the air was
characterised by:
a majority (48%) of 'longer-term’' enrolments in years 3 to 7;
a small minority (24%) of ‘'new' and 'shorter-term’ enrolments in
years 2 to 7.

3.4.2.2 A cross-tabulation of the two variables 'enrolment type' and
'residential status' was performed for the restricted target population.
These analyses are presented in Tables 9A and 9B and displayed in Figure
3.5 in chapter 3.

TABLE 9A Distance Education Centre: Residential Status by Enrolment
**  Type - February 1983

- » New Enrolments Shorter-term Longer-term Target Population

Enroiments Enrolm: ats ,
(Xear5“2~7) (Years 2-7) {Years 3-7) (Years 1-7) .
Permanently -
Resident 9 (5%) 24 (14%) 25 (1l4s)
: Travelling
“ for Work 18 (10%) 20 (11%) 3 (2%) 176 (100%)
rravelling -
for Pleasure 19 (11ls) 1Q (6%) 1 (1%)

RIC - 184




 TABLE 98: Schools of the Air (combined): Residential Status by
' Enrolment. Status - February 1983

New Enrolments shorter-term Longer-term Target Population

Enrolments _ Enrolments
(Years 2-7) (Years 2--7) (Years 3-7) (Years 1:7)
Permanently
Resident 8 (4%) 32 (17%) 88 (48%)
. 184 (100w)
Travelling : S f
for Work 4 (2%) 0 1 (0.5%)

NB: Percentages do not add to 100% because some year levels have been
omitted.

Observations (Tables 9A, 9B; Figure 3.5)

1. The target population of the Distance Education Centre was
characterised by:
. nearly all of the ‘longer-term enrolments in years 3 to 7 were
‘permanently residoant'; :
N nearly all of the 'travellers' in years 2 to 7 were 'new' or
shorter-term' enrolments. Less than half of the ‘'travellers®
were enraolled in these year levels, the majority being enrolled
in year level one (refer Table 2);
most of the 'new' and 'shorter-term' enrolments in yedars 2 to 7
were 'travellers'.

<

2. The target population of the comblned schools of the air was
characterised by: :
nearly all of the 'longer-term' eanrolments in years 3 to 7 were
'permanently resident';
of the few travellers in years 2 to 7 most were ‘naw' enrolments;
nearly all of the 'new' and 'shorter-term' enrolments in years 2
to 7 were 'permanently resident',

-
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4. THE PUPIL POPULATION OF THE MORTHERN TERRITORY

4.1 Total Enrolments

Annual Census Returns submitted by the schools to the Northern Territory
Department. of Education for (May) 1982 provided the data for the total

enrolments of the distance primary schools. These are presented in
Table 1.
L ]

TABLE 1: Distance Primary Schools - Total Enrolments - May 1982

Pre- Primary School Total
School (Year Levels) Enrolments
Tr 1 2 '3 4 5 6 7 S

Kathgrine

SOTA 19 21 43 22 17 15 27 17 13 16 210
Alice Springs

SOTA . 25 9 13 15 16 11 14 9 7 NA 119
Total 44 : 285 329

NB: 1: Transition Class; 2: Special Class; 3. Schoel of the Air

Observations (Table 1)

1. There were 329 pupils enrclled in distance primary schocls in the
Northern Territory in May 1982.

2. Nf these 329 pupils 64 per cent (210 pupils) were enrolled in
Katherine School of the Air; 35 per cent (119 pupils) were enrolled
in Alice Springs School of the Air.

4.2 Residential Status

Data from individual schools and teachers indicate the residential
status of pupiis comprising the total enrolments of the distance primary
degar“ments in February 1983. These are presented in Table 2. For the
terms used to characterise the ‘residential status' of pupils see
cpapter 2.
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. TABLE 2: Residential Status - February 1983

Primary Schools (Years T, 1i-7)

Permanently Travelling Overseas Total
Resident for work for Pleasure ‘
Ratherine SOTA
(May 1983) 148 22 75 1 176
Alice Sprinqé . 1
SQTA iFeb 1983) - 84 5 ¢] NA 89

NB: 1: NA - Not applicable

Cbservations {Table 2)

i. Katherine School of the Air comprised 175 pupils in the target .
population znd 1 pupil ‘overseas'. Of +he 175 pupils 85 per cent
{148 pupils! were 'permanently resident', and 15 per cent (27
Puplls) ware 'travellers'. The “travellers' consisted of 22 pupils

‘travelling fur work' and S pupils ‘travelling for pleasure'.
. a

[ ¥}

Alice Springs Scheol of the Air comprised a target population of 89
pupils. Of these 94 per cent (84 pupils) 'were ‘'permanently
resident' and 6 per cent (5 pupils) weggﬁ'travelling for work'.

4.3 Mean Length of Enroiment __ﬂ-;"\»<‘ ‘“}

Data from individual schools indicate the lengths of enrolment of pupils

in the distance primary schools in February and May 1983.

4.31 For the purposes of comparison the ‘mean lengths of enrolment' for
each year level were calculated and standardised and a ‘'therocetical
maxiioum mean length of enrolment' was projected. These analyses are
presented in Tables 3A and 3B and displayed in Figure 3.2 in chapter 3. -

Standardised length of enrolment: In the Northern Territory a child
is almitted to the Transition class in the month in which it turns
5.0 years of age. For some pupils their lengths of enrolment exceed
the time elapsed since they turned 5.0 years of age. This means that
they were necessarily enrolled in the pre-school class prior to being
admitted to the Transition class in the primary school. A
'standardised mean length of enrolment' would then refer to the
length of enrolment coinciding with the time since the child turned
5.0 years of age; that is the admission to the Transition class would
b2 the 'base-line' for lengths of enrolment. Other pupils admitted
after turning 5.0 years of age would have their ‘true' lengths of
enrolment used in the calculation of 'mean lengths of enrolment' per
age-level. However, it is not possible to perform these calculations
for pupils in Ka’herine School of the Air because their birth dates
were unavailable. Consequently, for purposes of comparison between
the two schools, a year-level analysis has been performed and
'standardised mean lengths of enrolwent' have been calculated using
the commencement of year-level one {(the December in the preceding
year) as the 'base~line'. The disadvantage of this analysis is that,
for some pupils, vime spent enrolled in the Transition class is
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T . ignored. This discrepancy is obvious when comparing the figures in
the two columns (Tables 3A,3B) headed ‘'mean length of enrolment', and
‘standardised mean length of enrolment.'

Theoretical maximum mean length of enrclment - for an explanation of
this measurement see the discussion for Western Australia in this
Appendix. :

TABLE 3A: Xatherine School of the Air - Mean Lengths of Enrolment -
February 1983

Year Level No of Pupils % of KSOTA'sl Mean Length  Standardised
Target Popula- of Enrolment Mean Length
tion (175 pupils) (months) of Enrolment

{months)
1 24 T 13.7% 11.5 1.7
2 31 17.7% 26.0 ' 1l1.6
2 19 10.9% 23.5 l6.0
4 18 10.3% 22.8 18.5
5 17 9.7% T 29.5 24.4
6 16 9.1% 39.9 37.0
7 le . 9.1% 37.3 32.4
Ml 34 19.4% - -
Total 175 100%

TABLE 3B: Alice Springs School of the Air - Mean Lengths of Enrolment
February 1983

Year Level No of Pupils & of ASSOTA'sl Mean Length  Standardised
Target Popula- of Enrolment Mean Length
tion (89 pupils) (months) of Enrolment

1 17 19.1% 17.3 1.8
2 10 11.2% 17.3 11.6
3 12 13.5% 44.5 26.0
4 14 15.7% 38.5 29,2
5 10 11.2% 51.6 41.7
6 10 11.2% 39.8 36.8
7 6 6.7% 34.7 34.2
M2 10 11.2% - -
Total _ 89 100%
NB: 1l: SOTA: School of the Air: = 2: M: transition class missing
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Observations (Tables 3A, 3B, Figure 3.2)

1. The divergence from the ‘theoretical maximum length of enrolment' is
greatest for Xatherine School of the Air, especially in year levels
3 to 7. The divergence generally increases with an increase in the
year levels indicating that higher year levels contain successively
smaller proportions of 'continuous' enrolments. ,

2. The divergence is much less for Alice Springs School of the Air,
especially for year levels 1 to 5, indicating a much more stable
pupil population,

4.3.2 In order to confirm the findings about the relative stabilities °
of the target populations the .number of ‘'continuous' enrolments was .
calculated for each year level. This analysis is presented in Table 4 .
and displayed in Fiqgure 3.3 in chapter 3. 'Continuous' enrolments are

those pupils who have been enrolled continuously at least since the

beginning of year level one. .

-

TABLE 4: ‘Continuous’ rolments - February 1983

Year Level Katherine: SOTA Alice Springs SOTA
Continuously Year Level Continuously Year Level
Enrolled Total ' Enrolled Total
2 23 (74.2%) 31 - 6 (60%) 10
3 6 (31.6%) 19 10 (83.3%) 12
4 5 (27.8%) 18 9 (64.3%) 14
5 © 5 {29.4%) 17 7 (70%) 10
6 4 (25%) 16 3 (30%) 10
7 5 (31.3%) 16 2 (33.3%) 6
Total 48 ' 117 37 62
(27.4%) (175/100%) (41.6%) (89/100%)

NB: All percentages are of year level totals.

<

Observations (Table 4, Figure 3.3)

1. Alice Springs School of the Air had a much larger proportion (42%)
of 1its target population in years 2 to 7 enrolled 'continuously’
compared with Katherine School of the Air (27%). .

2. The proportion of 'continuous' enrolments generally decreased with
an increase in the year levels, with those of Alice Springs School
of the Air (years 3 to 6) containing, proportionally, about twice as
many as those of Katherine School of the Air.

3. Both schcols contain similarly large proportions of ‘continuous'
enrolments in year level two. -
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1t should be noted that the small numbers of pupils in the higher year
levels reduce the significance of any differences between the two
schools.
: ¢
4.4 Turnover of Enrolments
4.4.1 Data from ‘individual schools' enrolment records indicate the
degree of stability of total enrolments of the distance primary' schools
of the Northern Territory during the year of 1982. The period March to
"7 ¢  November was chosen for analysis in ‘order to avoid fluctuations in
\ enrolments at the beginning and end of the year;‘ Analyses of monthly
%, enrolments and monthly enrolment changes are presented in Tables 5 to 7
* and displayed in Figure 3.4 in chapter,3.

e

TABLE 5: Enrolments at the end of each month - 1982

s,

Jan Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec Average
Enrolment |

Mar-Nov
Kath?rine . .
SOTA™ - 194 211 213 212 210 212 212 215 218 230 230 225 216.9
s . , - :
;/ ; Alice Springs
SOTA 101 112 111 120 1119 123 113 115 115 120 115 104 1ll16.8

S

NB\ 1. SOTA - School of the Air

Observations {(Table 5)

1. Between March and November 1982 the average enrolment of Katherine
school of the Air (pre school plus primary school) .was 216.9 pupils,
compared with a smaller figure for Alice Springs School of the Air
of 116.8 pupils. ‘

2. During this period the enrolments cf'xathefinegﬁchool of the Air
varied to a greater extent than did those of Alice Springs School
of the Air.

For the terms used to characterise enrolment changes see the discussion

for New South Wales in this Appendix.

TABLE 6A: Katherine School of the Air
Monthly Enrolment Changes - 1982

Jan Feb Mar Apr May Jun Jul Aug Sep Cct Nov Dec Average

o Change
Mar-Nov
Admissions
{A) 24 15 11 11 8 ) 18 21 12 14 3 0 11.6
Terminations
(T) 7 20 7 12 11 10 10 9 2 9 8 5 8.7




 TABLE 6B: Alice Springs School of the Air

Monthly Enrolment Changes - 1982

" Jan Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec
Admissions
(A) Co11 7 3 9 2 4 2 2 0 73 0
Terminations ' .
(T) 0 0 4 0 1 1 8 2 1 a 8 6

Average
Change
Mar~Nov

3.6

2.8

Observations (Tables 6A, 6B, Figure 3.4)

1.

Between March and November 1982 both the admission and termination
rates of Katherine School of the Air were about three times higher
than those of Alice Springs School of the Air.

The rate of 'turndWer' of enrolments for the period March-November
1982 was calculated by expressing the sum of the average number of
admissions and terminations per month as a percentage of the average
enzolment for the same period. The resulting figures are then
directly comparable. between schools. o

TABLE 7: Rates of Change of Enrolments -~ March - November 1982

« Admiscsions Terminations Turnover
Katherine School of A

the Air 5.3% per month 4.0% per month 9.4% per month
Alice Springs School

of the Air 3.1% per month 2.4% per month 3.5% per month

Observations (Table 7)

1.

Katherine School of the Air experienced a rate of ‘'turnover' of
enrolments about 1.7 times higher than Alice Springs School of the
Alr. ‘

Katherine School of the Air therefore attracts a larger proportion

of ‘'short-term' enrolments which results in a less stable pupil
population than that of Alice Springs School of the Air.
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442 ‘pata from individual schools 'indicate the type of pupils, by both

- length of enrolment and residential status; who contribute to the
instability of the enrolments of the target populations of the
distance primary schools of'the Northern Terfitory.

4.4.2.1 An analysis of the target popufation by ‘'enrolment type' was
performed. For the terms used to characterise ‘'enrolment type' see the
discussion for New Sputh Wales in this Appendix. A summary of the
analyses for a restricted target population is presented in Table 8.

TABLC 8: Enrolment Type - February 1983

New Shorter-term Longer~-term Target

Enrolments Enrolments Enrclments Population
{Yrs 2-7) {(¥rs 2-7) {Yrs 3-7) (Yrs T, 1-7)
Katherine | '
School of the Air 19 ({11%) 2. (12%) . 54 (31w) 175 (100%)
Alice Springs
Schoel of the Air 3 (3%) 7 (Bs) 43 (48%) 89 (100%)

NB: Row percentages do not add to 100% because some year levels have
been omitted. :

Observations (Table 8)

1. The target populatlcn of Katherine School of the . Air was
characterised by: f
a small majority (31%) of 'longer-term' enrolments in years 3
to 7; A
a small minority (23%) of 'new' and ‘shorter-term' enrolments in
years 2 to 7.

2. The target population of Alice Springs School of the Air was
characterised by
a majority (48%) of 'longer-term’ enrolments in years 3 to 7;
a wverv small minority (11%) of ‘'new' and ‘'shorter-term'
enrolments in years 2 to 7.

4.4.2.2 A cross-tabulation of the two variables ‘'enrolment type' and
residentidl status' was performed for the restricted target population.
These analyses are presented in Tables 9A and 8B and displayed in
Figure 3.2 in chapter 3.

-
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ﬂmsss 9&* xathnrin: “School cf thn Ait R e
Residential Status hy Enrclment Type - Fehx;a:y 1983

;;; ) New Shorter-term Longer~term Target : t *{
e : . Enrolments Enrolments Enrolments Population =
S (Yrs 2-7) (Yrs 2-7) (Yrs 3-7) {Yrs T, 1-7)
" Permanently resident 13 (7%) 17 (10%) S50 (29%) o
Travelling for work 5 (3%) 2 (1) 3 (2w) 175 (100%)

Travelling for
pleasure 1 (0.uw) 2 (1lw) : 1 (0.6%)

~

TABLE 9B: Alice Springs School of the Aiﬁ
Residential Status by Enrolment Type - February 1983

New Shorter-term Longer-term Target
Enrolments Enrolments Enrolments: Population
(Yrs 2-7) (¥rs 2-7) (Yrs 3=7) (Yrs T, 1-7)
Permanently resident 3 (3%) 6 (7%) 42 (47%)
' 89 (100%)
Travelling for work o 1 (1) 1 (1s) T

- s
- s
s o

NB: Percentages do not add to 100% because some year levsls have been
omitted. -

Observations (Tables 9A, 9B, Figure 3.5)

1. The target population of Katherine School of the Air was
characterised by: . ) " '
. nearly all of the ’'longer~term' enrolments in years 3 to 7 were
‘permanently resident';
most of the ‘travellers' in years 2 to 7 wecre ‘'new' or e
"shorter-term' enrolments. About half of the 'travellers' were .
: in these year levels, the rest being enrclled in the transition
: class or year level one. (Refer Table 2);
: ‘most of the 'new' and 'shorter-term' enrolments in years 2 to 7
were 'permanently resident’'.

2. The target population of Alice Springs School of. the Air was
characterised by:
- nearly all of the ‘longer-term' enrolments in year 3 to 7 were
'permanently resident';

most of the few ‘travellers' were enrolled in the ‘transition
class' or year level one . (Refer Table 2); -

- nearly all of the small number of ‘'new' and 'shorter-term'
enrolments were 'permanently resident'.
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Self-Evaluation
1. Population Analysis -
Responses from Schools
2. OQuestionnaire Pilot Survey - Proformas
-~
182 194 .
By _§ A,rev




SCHOOL: A

In reply to your queries:

Al. About 80-50%

A2. 10-20% - not very significant.

<

A3. a) Changes in government policy or funding regardxng tour;sm,.

mining industry.

b) General downtux“ in seuthern employment oppcrtunztzes {i.e.

we get more 1t1nerants)

c) In pastoral industry, many must now re-stock after disease
eradication programmes, or extensive marketing of herds.

Q4. Generally ye;.
though.

SCHOOL B

The answers you requested are as follows:

1.

towns; secondly, seasonal worlers,

which close during the Wet Season,

fishermen. -

In order to errol with the school of the air, you must either be a
permanent resident of the Northern Territory, or have moved to the
Northern Territory with the intention of becoming

resident.

-

school in the Northern Territory. before enroclling with us.

There is almost certainly a number of families, particularly where
Mum is required to be the supervitor of the children,
demands of supervision are found to be too great, or where children
with town backgrounds find the isoclation of the Outback to be an
unhappy and lonely experience so that the families return to the
towns or to southern states ‘because Mum can't cope or because the

children can' t cope.

Pre 1982 records appear to indicate that the turnover pattern is

consistent.

-

i

Economic factors must., be takeq into ‘account

RS

Perhaps 25 to 30% of the turnmver is attributable to travellers.

The remainder is made up of 2 groups, firstly those who move out to
bush locations in anticipation of a 1long stay and then find the
‘'going too rough, with the result that they return very quicky to the
stationhands on stations
road maintenance gangs,

permanent
It is very difficult to determine what percentage of
those who become short time enrolments as defined in the answer to
question 1 above, who specifically came to the Territory for the
purpose of living in the Outback (that is within the school of the
air catchment area) or were already Northern Territory residents.
File records suggest that the great majority of students enrolling
at the school of the air have had at least some schooling in another

where the
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is true .to say thatt with the ‘increasing number of good quality
houses in the Northern Territory, plus a very go ahead government,
the population is tending to become more stable. Whether this trend
will affect the rural population remains to be seen, as conditions
out there still tend to be very seasonal and very isolated.

.

SCHOQL C

In answer to your gquestions:-

1. sSchool of the Air admissions and terminations for 1982 follow a

pattern similar to previous years.

2. No expected alteration in pattern.
3. Main factors that contribute to turnover rate would be related to
. occupatin of parent/gquardian - stability of employment, type of

occupation, changing requirements of employer.

4. Approx. the same.

SCHOQL D
In reply to your questions:-

1. As I was not here prior to 1982 and the data for this period is
limited it is difficult to answer as to the stability of the pupil
population pxzer to 1982. Given the enrolment population of the
School of Air, I would suggest that the 1982 stability would reflect
the long term situation. ‘ :

Q2. I would anticipate the present pattern of stability to Dbe

maintained in -~ School of the Air. Since long term enrolments
is a pre-requisite ‘to issuing transceivers this promotes stability.
In terms of length of stay on - Schocl of the Air, I would asume

a similar pattern to the present.

Q3. ‘Turnover rate' may be affected as a number of stations in -
are up for sale. The increased mobility of families and economic
environment may contribute to some rise in ‘'turnover rate'. I
don't feel the proposed satellite in 1985 will have a marked effect
either way on turnover rate. ;

Q4. The proportion of pupils classed as 'permanently resident' and
*travellers' for February 1983 &are approximately representative of
the target population in mid 1983, though we did have a slightly
larger number of travellers at the time. It is representative of
our February enrolment where we have only one family which could be
classed as a 'traveller'.
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02.

Q3.

Q4.

NB:

STt el L. L . L . L SN S C N R

During 1981 and 1982 we were at the worst part of a prolonged
drought and§ many people left the west for that periocd. ‘Solad
properties to neighbours etc.). Also as all the family was needed
tc help on the property, I think that some did not use School of
the Air as it was more of a bind to call-in at a certain time of
each day. The rapid increase of enrolment I have put down to
partly the breaking of the drought, -and also ‘the introduction of,
the Loan Video Scheme in Queensland. We are also offering more
Clubs and extra activities on air too.

I don't know what the future holds, but I would expect that our
enrolment will continue to stay large, unless economics in the
western areas go through a bad period again. The only development
which could alter our enrolment greatly would bé the Decentralis-
ation of ‘the Primary Correspondence School, and therefore more
School of the Air Bases to be set up - it would therefore mean that
=ome of our -enrolment would be transferred to the new Bases. The
most stable families on air are those who own or ‘manage. their
properties or are on Light houses. All the others, e.g. station
hands etc. are susceptible to move on.

People move for these reasons:, a) Drought b) Family sickness c¢)
Transferred within Property Companies d) 'Old Families' finished
educating their children e) Good seasons - therefore sometimes
children go to Boarding schpol at a younger age, e.g. Year 5 level
£) Home Tutor (Mother) mot coping with the teaching of her
children g). Quick success{ich of unsuccessful governesses. )
On School of the Air we' do not have anyone enrolled who would fall
into the travelling category. All are permanently resident.

The identity of individual schools has been protected.
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Telephone conversations with principals

SCHOOL A L )

i

Q1 ‘'as far as I kncw...yes...there's hg way of prov{ng ie.’

Q2 ‘'status quo maintained’

Q3 ‘rio comment'

-
-

Q4 ‘fairiy representative...about one to two’
e . o

~SCHOOL B

Ql ‘travellers have increased during 1983 and 1984;
group are very stable'’

Q2 ‘similar trend' \
Q3 -
Q4 see Ql.
@
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{Home Tutors/Supervisors)

LY
.

S l. Did you find any difficulty in-understanding any.of the questiéns?

<

~ Yes
g ) ~ " No
If Yes |¥]please indicate which question(s) and explain the
difficulty.

2. Did you experience any difficulty in following any of the instructions

If Yes

v’

_a. on the instruction sheet. Yes ~
No
b. /during the questionnaire? yes
' No

please state which instruction(s) and explain the difficulty




particular” N S _

i

a. child's school enrolment. | -

-

b. home circumstances?
d "~ No

1f Yes {¥'|please describe. . ' .

4. Did you feel that you werd able to express fully your personal situation
and concerns regarding the issue of support for the home tutor?

Yes

e

No

1f Wo |V |please say why o,

u- ‘ . 2&0 . A‘




for another garmt/hm tutor?

If Yes || please say why.

Did you ‘feel ‘that" any m of tthti_":“;’ 3

Yes

-

-

-

6. Have you any comments or suggestions about the prﬁsentatxon of the

guestionnaire?

I hY

7. Any other comments?

’

Thank you for your assistance.

*




| ' (Principals of Schoéols) | |

£

1. Did you find any difficulty in understanding any of the questions?, A —.

Yes

No . . I

If Yes Bplease indicate which question(s) and explain the difficulty.

-

. .

2. Did you experience any &ifficnlty in following any of the instructions - ‘
: ~a. on the instructions sheet? Yes
)ﬁ No D
. . . . Yes D
: . . b. during the questionnaire?
No
If Yes |y |please state which instruction(s) and explain the difficulty.
]
b
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_— pa::icular school? -
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4. Do you feel that any part of the questionnaire might present

difficulties for a parent/homa tutor (supervisor)?

.

¢ - ) . . N
- N . . Yes
. . A
- P -
- a
‘ No 3
[ B -
If Yes |V|please say why - ' : :
L -
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ERIC

Aruitoxt provided by Eic:

questionnaire? f .
’ » N
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’ 3
LY « :
* < -
Ay
- ) : . r
Any other comments? * A )
¢ .~
<
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. | ) ‘
. ’ \\ <3
[3
A
) . Thank you for your-.assistance.
¢ ’ .
;
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APPENDIX F

Letter (part:of) to Superviscrs

Correspondence School, Sydney .

{Typas of videocadsetttes)
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Dear Supervisor
Welcome to t..= Loan Video Program.  These' are the first of many
videocassettes you will be receiving during your participation in the

Program. In N.S.W. we are trying to make these videocassettes an
integral part of your child's  distance edusation program. There are
four main categories of programs selected for use. Each category has
been colour coded for easy reference.
) . COLOUR CODE

A. Basic Enrichment (K - 6) ‘

A variety of educational programs designed for all

primary age children and suitable for family viewing. ° . RED

" B. Special Interest ' ]
These may be a series or group of programs on a theme
appropriate to specific age groups, or for an area of

particular interest to a chilg. ORANGE

" C. Lessgn Support

These are pfograms that link particular leaflets

developed by the Central Correspondence School, for

the curri-ulum used in all Distance Education (K-6). BLUE
These programs are to accompany leaflets selected by

Class teachers.

D. Local Content

-

These are programs produced at a local level which may ,
be shared with other communities. ' BLACK/WHITE

New material will be added from time to time from Department of
Education resources.

Teachers will choose videocassettes and send them to students. ‘A’
videocasset@es will be sent to the youngest member of the family for
viewing by all members of the family. 'C' videocassettes will be chosen
with relevant interest in mind. TapeS will be sent per student rather
than per b family. Because of the limited number of videocassettes
initially available, not all interests will be able to be catered for.
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