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A MCDEL FoOR THE STAFF~ DE¥ELOPH§RT oF
CQHGUNITY COLLEGC PART-TIHE FACULTY

Introduction

Throughont the 1970's and into the present decade of the

- 8B0's, staff development in the coaaunity college has become a

wajor priority on many two—year canpuses (Ka-nans and iiliace,'

1976). Conferences, wotkshops, seninarsq university. degreei
programs and training insititutes directed toward coamunity
college faculty and staff have proliferated. kaewxse, the
literature of staff developaent, especially that pertaining co
in-service training as initially identified by Wallace (1975)
and Tirrell (1976), has grown at an'accéleratcd pace.
The need for staff development pregrams for full-time
faculty has been well decumented by numerous research. studigs.
__ 0'Banion (1972) stated that in-service Ltraining needs strong
-"support becausé it provides theiyest‘opportunity.for community
 co11eges to renew and expand their programs. Unless staff
menbers are supported in their professional deVelopﬁént, the

needs of students canaot be met. According to Houston and

Pankratz (1980, p. iv): "The tragedy in American education is

that, in spite of the high interest in staff developmeni, current -

efforts are meager with trival results in terms of the teaching
profession,® | |

“ The community coliege not only has dared to examine
itself but increasingly seeks a total comprehensive plcture of

its effectiveness in fulfilling its declared purpose and wmission..
£*3 R i . . .
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- However, accnrdinq to Sessioqs (19?9) ‘there is an important
cons titueney of the twa«ya&r college which is the part-time

faculty member. Zender and Haamons (1972) related that few

institutions have given serious attention to the critical role
of part~time faculty and even fewer have developed structured
plans for training and servicing theam.

Weat part-time faculty are employed for their profes-

sional competence, not for thefr pedagogical training. It

faulls to the employing institution to provide adequate orientation,

in-service training, and opportunities for faculty developmsent

(Crymes 1977; HeDougle 1980; Smith 1980). Part-time faculty

who are not familiar with coamunity colleges need to understand
their missions, goals, programs, and procedures and be aware of
gtqdents' particular ed;eatioual needs (Gappa, 1984).

Althoth staff cevelopment for full-time cnnnuniiy
college faculty has been a concern for some time and formal
attempts to assess specific needs made by researchers as
Samlin (1967), American Associal .on of Junjor Callege (1949)
and 0'Banion (1972), only recently has any interest been shown
in the part-time instructor. Anderson (1975, p. 64) has written

that colleges must consider several vitel cadre of part-time

faculty. Of particular impcrtance is the specific reeummendation

to: "encaourage part- timers to participate in Facuity meetinqs
and staff training programs, and in college affairs in general,”®

Hammons (1975) further suggested that if the talents of the

 part-time faculty are to be maximally utilized, each community

~college must develop a systematic program of preservice and

in-service trainihg for them. Lombardi (1975, p. 18) added
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credence tr this by his statement that: “the lack of staff
development, preservice orientat;on, ahd in-service training
srogracs for part-time community college instructers *is con-

sidered a serious problea.”

It seems apperent from the foregoing data that critical

needs exist for the staff development of part-time faculty in
the con-nnity college. This.need is particularly acute in the
stste of Nevada where the community cocllege system (s relatively -
new. Speeking directly to this issue, thé president of Hevada's - jg?i

largest community college, Dr. Judith Eaton (198L) stated in a

S P T

personal lettesr to this wriler that: ) : , : s
Ciark County Community College is attempting to
develop 2 comprehensive staff development program
for part-time staff and would greatly benefit
frok recommendations concerning structure 2nd
substance in this area. On-going part-time
faculty require institutional support as they
continue *o work with us in the development of
programs and the realization of institutional
qoals. Comprehensive review of adjunct staff
needs and concerns followed by = :rogram of im-
piementation kased upon identif..d areas of growth

- will be of major value to the institution over the
yearse.
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In an effort to meet the documented need for staff
development of part-time faculty in southern N&vada,‘the con-
ceptualization and desiyn of an apprepriate model for program
development has been undertaken. The model focuses on the
largest community college institution of ;ngﬁﬁgfglkgiisiummw

et = e e —— B VA U U AP i

County Communily College. . ' 2

The proposed plan was developed based on several criteria
which Initially served as the research questions. The first
© of these were perceived needs for part-time faculty staff

development as identified by all comwmunity college professional F?ﬁ
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staff. Ihe second was the identification of optimum desirable ®
conditions for the conduct of a staff development program.

The model was developed and‘is.h§sed o a need confirmed
by the literature, an extensive survey conducted among

community cclilege faculty and review by an advisory committee.

It is organfzed and presented in the follating.nanﬁerz fi%ﬁ
(1) Administration of the training, (2) Determination of
training needs, (3) Development and organization of curriculum
components, (4} Identification of populations to be served,
(5) Logistics of the training program, (6) Funding, and

(7) Support services.

s i Bl
7R L AT

THE MODEL

Administration of the Training

Ultimate responsibility for the overall administration
of part-time Pacﬁity staft development s&mwiﬁ reside with the

office of the academic officer in charge of iastruction. Since

this officer, usually a dean of educational services, dean of
instruction or dean of academic affairs, has numerous other

responsibilities, an assistant dean or director should be o

appointed to assume the specific dutles. This appointment,

nowever, shouid not preclude the dean's commitment but rather

N Rt ey S v f A 8
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should enhance the opportunity for administration to reaffirm

its support for quality instructional development and deiivery;,mﬂ_,

by part-time faculey. | | - <
The reSponsibility of the appointed person would be to
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eocrdinate ail canpus staff deveiepment activxtxes uxth

spec1ai emphasis. placed on part-time faculty training.

Further, this adﬁinistrator tould serve on any institutional

“professionai developnent committees and see that part-time g

faculty training is made an integral part of the total ed- “*ﬁt®

ucational praeess.

To insure that all faculty are informed about part-time

faculty staff develop-enﬁ activities; a stronqg in-haousc

program of promotion should be instituted. Every effort-sho&ld j}
be made te explain the benefits of total staff participation im’
and to enlist the assistance of allaﬁrofe ;sional staff. QOne 1 N}ﬁ};
way of accomplishing this would be to institute a woll | ﬁg;
organized and coordinated mentor system thereby Iinkinq : ;ir
fuli-time and part-time faculty directly. The promotional .
cffort should include data regardan in- house unpniversity credit | | f;;
which would be arranged for participants as well as specific %&
and special incentives that could be offered by the inutitutien. “i?
Specific incentives might include salary increases, prierity “;%
in teaching assignmert, voluntary committee participation or ;;
leadership and super#isory responsibilitiés which might . ._ 5%
capitalize on experience obtained outside of education. Every | . {
effort should be wmade to help part-time faculty avail themselves 'ui
of staff development tralning, including an appeei to their -~ €? }
"commitment to the educatlon profession.” ™ o ww”*'uwnywvfﬂ“ftfl
Fin-lly, provision should be made for an an~going B
'program of evaluation.’, A successful program would focus | .g%;
primarily on formative evaluation but would not exclude _gdf
| A

others as may become necessary. | 2
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Determination of the Training Needs

A formal £raining prograﬁ must be based on the needs of
the population to be served, in this case, ccannnity college
part-time faculty. A search of the Iiterature and a survey

of part-time faculty indicated that the following major

cateqories should be addressed in a staff deveLOpnent training
program: .(i) Instruational~deveiopnent and delivery,

(2} Logal aspects of education, {3) Mission of the community

college, ané €4} Classrcon and lab aanagenent of education.
These categories will be expanded upon in the foiloang_Seetion.
An analysis of the survey dat; suggests that the listed |
categories be addressed in the curriculum with the following -
ordor of priority: B

l. MNission of the Connunxty Coliege

2. Instructianal Developmeut and Delivery
3. Legal Aspects of Education | ;g

&. Classroom and Lab Management of Education

Each of the broad categories listed above contains “ - ,:
numerous specific potential curriculua components. These are

developed and organized in the following section.

v ' Development and Organization of
| N | Curriculum Cnmponents

The model includes potential curriculum components
tdentified from the literature and included in the survey
component of the study. Part-time faculty were asked to

‘indicate the perceived training need for each element and




 from this'atprioritizeé IiSt&ng'was_devgloped.- The following

cutline is airesult ofvthe-coqpilﬁtion,“analysis and prior-

7

itization of the data. It would be used in writing the staff

development training program and course syllibus.

I. MISSION OF THE COMMUNITY COLLEGE

-1,
2.
3.
4.
5.
€.
7.

b

Adult and Continuing Education

Vacational - Technical Education

University Transfer tducation

Ceneral Education ‘

Developmental Education

Philosophical Base .
Historical Development . -~

1I. TINSTRUCTIONAL DEVELOPMENT AND DELIVERY

|
2.
3.
4‘
Se

6.
7.

8.
2.
10.
11,

12,
13.

14,
15,

ia6.

18.
19.
T
21,
22.
23.

24,
25.

Increasing Student Motivation. -3
Reinforcing Student Learning g
Accommodating Different Learning Rates S
Cooperation/Communication Amorg Colleagues

Characteristics of Effective Instructors _ -
Course and Curriculu Development W

Grading Systems Compatible With ' s

Instructional Objectives : L i
Self-Analysis of Teaching Skills LT
Developing Course Outlines e
Writing Test Items 4

Writing Instructional Objectives
Biagnosis of Learning and Teaching Problems
Application of Learning Principles
to Instruction
Course Entry-Exit Level Skills Assessment
Selecting, Developing and Using Multi-Media
Learning Resources.
Academic Advising/Counseling of Students
Helping Students to Explore Their Hotives,
Attitudes and Beliefs '
Techniques for Evaluating Instructional

Strategies
The Use of Computers in Teaching and
Learning - D
Utilizing Croup Process Skills in Class
Discussions

Use. of Community Resources as Teaching Tools

Weiting Lesson Plans

Identification of Developmental Education
Students -

Textbook Selection and Review

Applying Research Findings on Teaching
and Learaning K ’




~staff selected froﬁ“adnznxst?&tﬁ?gr“ruilzfimé“and“paft‘timé ST ‘ig_

ship role in the presentation of tnstruction,

26; Structuring Interdiscipiinary Learning
Experiences .
.- |
27. Developing Prograns for Disadvantaged L
and Handlcapped Students -
28. Developing and Uszing Self-Instructional
Packages P
23. Orienting Students to Individualzzed S
Instruction SR
30. Developing Audfio-Tutorial Instructianal _ SR
Matertals o
31. Conducting Research Related to Teaching , L wa
- and Learnling. TRy
* Eiements 27 - 31 should be Included only if time i-vyﬁﬁf
permits. . T,
II. LECAL ASPECTS OF EDUCATION | C e
1. Accountability it
2. Disciplinary Rules and Reqgulatlions o
3. Academic Freedom L
&, Civil Rights/Non-Biscrimination .

5., Liability
6. - Grievance Procedures G
7. Malpractice (to'be included only if time permits) RN

IV. CLASSROOM AND LAB MANAGEMENT OF EDUCATION S
1. Communications With Administrators e
2. Organizating and Haintalning the Learning o
Environment. : T
3. Safety Considerations, Fire & ﬁecident Prevention W
&, Security S 0
3. Inventory Control and Record Keeping {to be g
included anly if time permits) "

Pyl
e I8

From the list of organized curriculum elements presented
above, specific unit objectives and material together with

delivery methods should be selected. Finally, key professional.

faculty, should be identified and invited to assume a leader-




‘thus need the benefit of the proposed training program. ﬁ S

Identxficatxan of Populations
to be Served .

The prinary ﬁopu{ation ta:geted by this model is
part-time fac:lty teaching at the coununity college level of

higher educttian. Ho*ever, full tine faculty and admin-

istrators must alse be intiaateiy involved as supporting staff.
1L has alirssdy been suggested that full-time faculty act as

mantors to the pcrt-tincrs. This would have several benefits

such as Inzuring further continuity among xnstiautional | | igﬁi
programs and helping pcrt~tise faculty feel a‘p;rt of the E;
total institutional staff. F;

Administrators p;ay a vital rqle; Without their gupyopt, tvﬁ
especially those &irecgly responsible for instructiong the ;;
staff development program is doomed to failure. Thc role of ) f?»

administrators is so Important that leadership for the program
must be given to an administrator singularily responsible for
the total program. Ultimate respensiﬁility for the success

of the program must rest with this person.

The focus of the program is part-time faculty and as
such, they are the major population segmentgto be scrved. ‘ ’:%r
Part-timers must be made to feel a vital part of the staff

and must be treated as profe#sionals.in‘their field. They may

howeveyr, have limited-tcainiﬁg~as professionai~educaters and

T N s

New part-time faculty should be formally integrated
{ntovthe total Institutional effort through a well planned
orientation meeting. Foxlowing this, it iIs suggested that
they be included in periedic eallege-wide meetings. Finally,

RO DI BESI m”" AVA‘LAB’-E-»!-
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they should be invited to actively partici}ate in diﬁisiddéi
mcctinqs. | | |

To iﬁsure that a staff development training program is
well acéeptea and successful, part-timers must be included
in every step of the program plan. Their active participetion
in the dcvelopnént and delivery should not be overiéoked.

It is important and well documented in the literatg?e.
that quelifled staff adninistrators, full-time and part-tiue 
facully be Intimately involved in the development and delivery
of instruction. Especfally aeufe would be the involvement of
parl-Limers who may bring'q vast amuunt of experience <ad |
training from outside the formal academic setting. Thesey
people would add hréath td the program fnd possibly relate
to.peers in a way that could not otherwi;e be achieved. Also,
in the cburse of this research, many part-time participants
indicated quaiifications and a sincere desire to be actively

invelved in such an effort. These people should be contacted

and their cxpertise utilized.

Logist}cs of the Training Program

" Most part-time faculty teach throughout an entire

semester and usually during the evening hours when the institu-

.._1on is in session. Also. time for professional development is

at a premium because they are employed full-time on Jobs
oufsidewaf the institution. With these constraints in mind
and based on the data cocllected, the following suggestions are

offered in establishing the logistical parameters of a staff

| BESTCOPYAVALABLE
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fhegmost‘fe

A; asible wayuto learn.thc profcssional

Pl
N
Pt

‘%-skills previously}}dentifieé woulé be throuqh

"fon-campus short:term workshops.

\'.'

~2¢-\ru insure the greataﬂt amount of part-time fcculty”MA“

M;participatioa, warksheps should be‘seheduxed for
‘leither breaks during the sehool yeav or on
weekends durinq the school year.
3

August, September and 3anuary should he seleeted

- as the most coavenlent months for the conduet ef

£

training.

4. The longest‘duration for any‘single workshop

should be limited to onéﬁhalf to one day.

Due to the extensive aﬁount of potential instructional
material to be taught; some discretfon must be used 1hplanning‘
for the total staff development prugrem; ‘Obviously, a'singlc'
workshop per year will not suffice, so it is suggested that
the program be designed to be on-@alng with a mininum of two
major workshops per year. _leo,gome thoughtLgégﬁld be given
to the feasibility of cfferi&g.severaltshoft workshéps

throughout the year and aliowing part-time faculty to select

those most convenient to them and meeting an immediate need.
Since au on-campus Iucatian for training seems ‘to be
the most desirable, a suitable Iocation shoula be seleeted
which will accommodate the maxiuum number of parttcipants
expected. Alsu. provisions should be made for refreshments

and meals if pcssible.

ey .
-
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 major. resourees, humen and flnancxai. The. human resocurces . . . . .

already been addresseu. Ihe f!nanaial rc:ournas have not

‘tand‘mus* be delimi:ed lest thny tnpa:u unneoesuary restrictions.

‘espeeiaxky if the program aust e conduoted In an off»campus'

“honorariums for speakers and workshop leaders.

funging

Any quality insttuctienal effart must draw from two

required for the proposed s:a?f devalnpﬂant program have

S£nce the primary purpcse of nart-timu fauulty staef |
dcvelopmcnt is to tsslst pavt tin&r: ta bunn&e quod aducators.;};,g

d moderate amount of the eost unuld bn burne hy then. ﬁowever. a

N s S Rt

this shouid be. the case only ir athur dyvpiiing of funding
cannot be found..i o T
The survey data indicatnd that pertetinnra wauld be

willing to pay a cost of 510-00 to 820,00 rur the program

location. If a charge is 1n fact passod on tn the faculty
some form‘of itemized listingvsheuld be pruvided so that they
know ﬁé;wthe.money is to be utilized. Benefits for their
Investment should also be explained such as in-service
unfversity credit, cerxificates of cempletion, course handout
materials, or meal expenditures.

| Finally, some form of funding may have to be arranged
for specialized support services. This might include special

printing costs, rental fees for audic visual equipment or

Support Services

Severallv;tal elements must be made an integral part of

A4 BEST COPY AVAILABLE




of the prcgram. The cammittee would be representative of

publication of 4 jart-time faculty handbook. Included in the
handbook would be the following: the mission of the community

13

a tatal staf? deveinpment nrsgram.‘ The first of several is -
the Formatxon nf an’ advisory committee which would fuaction

under Lhe direct supervision of the admlnistretor in eharge g fffﬁ

@il staff iﬂvolved in the pragram and’ wcuid include faculty
from all £nstruetional areas or divisions Consideration
should be.qlven‘to~providinQ'these people with-an hanorarium
for their services 50 that they are rewarded with an incentive
te give the best possible performances

The duties ‘of the committee should include assisting
with the spccif&c planning of appropriate workshops,;liaiscn.
with other related‘&dvlsery committees, and publicétion of a
newsletter desfgned to keep all staff aware of caming pro-
fessional development opportunities. Meetings of the adviséry
commitiee should be held frequently, especially at the bnsét
of the program, ans‘should be open to any interested staff.

Another support service which should be provided is the

college, governing board and college policies which relate'
directly to part-time faculty, key calendar dates, matters

of salary and fringe benefits, absences and subétitﬁfes,
emergency procedures, services. available on. caapﬁs; kéu
administrative personnel and, evaluation and erading procedures.
The handbook should be structured as a ready referenee tool

for the part-tiners and should include other data the advisury
committee deems'neeessafy.: It co&ld‘be wodeled after the

full-time faculty nanual and should be updated svery year.

15 - BEST copY AVMLABLE
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A final inclusion in the handbook should be 3 section
deaiinq.with.upcominq‘staffvﬁevélopment'wdtkshops or
activities.“ The goals and objeetives of such’'a program
should be” clearly ‘stated and the benefits of staff partic- '”'MJ“iMJf’”1
xpatxon explaxned. o o |

A Finai cons;égration fot staff dqyg§0pment support ”W;w”;;w; Y
must oe the fuil cooperation of first line supervisors or
divisional directors. .These people muyst provide schedule
flexibility, substitutes, released timc, travel funds or
whatever is necessary ‘for the ultlmate suceess of the
program, Often times cvan sxmpie words of encourageaent to
part-time faculty previde the nc¢cssaty impetus to insure

Success of 3 program.

 Sgan¢r! | | ;

The above discussfon focuscd on a model which can be ’igg

used in the development and refinement of a staff¢ development

training program for community collgge,part-time faculty, | ;
The model was'based on a review of literature, & survey
conducted among professional community college staff and

communication with an advisory committee. The organization

of the presentation was based on major categories identified , :é;!
in the llterature and pricritlzed with rgspect‘to data | i;gi
collceted in the survey. Potential curriculum components '”;;
‘were listed and programn petame&ers were identified. The ;;J
model 1s the culmination of the total research project and ;f;

can be used a8 @ biueprint for further program development.
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Every effort yasimade*to keep the model broad enough to
accomnodate immediate and changing needs and to maximize the
creativity Of"thé&proéram advisory committee and the admin-
istrator in charge of the total effort.
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