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Introduction

Statement of the Problem

Local educational agencies across the counti'y have provided various
types of involvement opportunities for parents. Unfortunately, parent
attendance at, and participatfon in these programs often has been less
than desirable. In fact, this lack of active parent. participation has
been cited repeatedly as a major professional contern (Morgan, 1982;
Turnbulll & Strickland, 1981; and Cutler, 1981).

An obstacle to active parent participation has been a lack of pro-
fessional awareness regarding the importance of considering each parent's
individual needs. Although professionals have recognized the necessity of
viewing each handicapped child on an individual basis, it is only recently
that the individuality of parents has been considered critical to effective
program implementation (Shell & Dunkle, 1979). As a result, today's pro-
fescionals are faced with a dilemma. On one hand, they recognize the
importance of involving parents, even those who resist attempts to be
involved (Schultz, 1982). On the other hand, 1ittle, if any, direction is
cited on methods to increase each parent's level of participation.

Purpose of the Project

In order to develop a system which can be tapped by professionals in
local educational agencies to assure that parent programs are appropriate
for individual families and are realistic in terms of a given parent's
ability to participate, it is necessary to focus attention on the individual-
ity of parents. The purpose of the Individualized Parent Participation
Program (IPPP) was to develop an organized system for planning and
implementing programs which have the potential to increase the level of
parent's involvement in their handicapped child's educational program.
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2

The first step in developing a realistic IPPP is to identify barriers
to, as well as variables associated with, involvement in various typcs of
parent programs and activities. This information is needed to assist
professionals in identifying the needs of each family and, as a result, help
them select the most appropriate parent program option available on an
individual basis. Although lack of transportation, perceptions of nonequal
status in relation to professionals, and a lack of knowledge, have been
cited as barriers to parents assuming an active role in their child's
program (Golin & Duncanis, 1981; Gleidman & Roth, 1981; Seligman, 1979; and
Walker, 1979), a system which assists professionals in selecting program
options on the basis of each family's needs is not available.

In order to increase individualized parent involvement, the IPPP Project
identified three specific needs.

1. A measurement tool designed to idantify appnropriate information
related to parent involvement must be developed

2. Characteristics of parents at various levels of involvement in
specific program options must be identified to assist professionals in
determining the most realistic initial program placement (e.g., if a parent
is identified as not having reliable transportation and does not feel
acceptance in a formal program setting, then the professionals might recom-
ment an initial parent program which meets outside the school and which
offers volunteer transportation services.

3. Guidelines for using such measurement tools and concrete activities
that professionals might employ to enhance parent participation must be
developed.

Project Objectives

The IPPP Project was designed to assist professionals in identifying

factors related to parent involvemert and to assist professionals in
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developing procedures for promoting such involvement. In order to implement
an IPPP for each family involved with a handicapped ¢ "i1d, an urqanized
system, which identifies the needs of these familirs - . itical. The IPPP
Project objectives discussed below are steps in reaching the intended goal--
the development of a system to meet the individual needs of families with
handicapped children--and thus promote more effective parent involvement.

1. The Parent Needs Assessment Inventory will be designed to identify

factors related to parents' involvement in specific types of parent programs
and activities.
Here the focus is on developing a comprehensive instrument package;

i.e., the Parent Needs Assessment Inventory, that includes a wide range of

items identified as related to parent involvement. Item content will be
developed from current research data related to parent involvement and frcm
expert opinion.

2. Profiles of parents more likely to partfcipate in progarms or
activities will be developed to assist professionals in determining which
activities or levels of involvement are more realistic for each family
member within any given family.

By using the Parent Needs Assessment Inventory developed in the above

objective, responses from families eligible for participation in a variety
of parent programs could be analyzed. Here the emphasis is on identifying
what factors are related to involvement in specific types of parent programs
(parent education, direct participation, parent counseling and/or parent-
provided programs). As a result, charactcristics of parents who are involved,
or not involved, in specific kinds of programs could be made.

3. IPPP Pryject findings and procedures for developing IPPP's will be
disseminated to assist professionals in recognizing the importance of con-

sidering the individuality of each family and to provide them with guidelines
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for developing an IPPP. One vehicle for disseminating this information is a
manual which includes (a) an overview of various types of parent programs
and examples of each type, (b) instruments developed by this project which
will help professionals collect information necessary to sg]ect realistic
program options for parents, and (c) IPPP forms and guidelines for their
Joint use by professionals and parents.

Data from this project also should be valuable to professionals
involved in applied research activities related to the roles of parents
involved with handicapped children, since its focus extends beyond the
IEP meating--an area often err]ooked in the research. Thus, findings

from this project will be submitted to appropriate professional journals.




Procedures

Site and Subject Selection

The development of appropriate needs assessment instruments and parent
profiles related to an array of parent participation programs requires the
involvement of a large number'of parents who are eligible to participate
in varous types of existing programs and activities. The IPPP Project
involved parents whose children are enrolled in the Toledo Public Schools/
Early Childhood (TPS/EC) program as the source for data collection. The
Justification for using the TPS/EC population rests on several important
factors: .

1. TPS/EC program is comprehensive in that it serves families with
young children identified as having a wide range of handicapping conditicns
including the hearing-impaired, orthopedically handicapped, visually impaired,
severe/multi-impaired, and the developmentally delayed. Some research
indicates that parent involvement may possibly be linked to type of impair-
ment, thus it is necessary that parents involved with various handicapping
conditions participate in this project.

2. The literature indicates that many types of parent programs and
activities are available to parents. However, most of these options can
ve grouped into four different categories (LaCrosse, 1982). These are:
parent education, direct participation, parent counseling and parent-provided
programs.

A parent education program is basically an information-giving service.

While parent eduaction programs may take a variety of forms and cover
different materials, information included in most parent education programs
falls into the following categories: what to expect from a conference,

how to participate in planning, information on normal child growth and
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development, specific knowledge about a child's disability, community
rescurces, and skills to provide the special care .eeded by the child.

A direct participation program refers to the involvement of parents

as partners with professionals in the delivery of educational programs for
their child. One of the new approaches to direct participation emphasizes
working with ¢hild and parent together and focuses on improving parent-
child inter:ction rather than working with either the child or parent
alone,

The purpose of parent counseling programs is to assist parents in

dealing effectively with the stressful emotions and physical demands often
experienced hy families of handicapped children. Parents of handicapped
children typically experience an array of negative emotions including
disappointment, fear, anxiety, anger, helplessness. pain, disbelief, shock,
self-pity, resentment and confusion. Some indicators of the success of
parent counseling programs are: parent satisfaction, the degree to which
recommendations are followed, the ability of parents to cope with the overall
adjustment of having a handicapped child in the family, the degree to which
the needs of the Eest of the family are f{lled, the parents' own adjustment
or readjustment to life, the ability to discuss the problems and the realism
of the content of that discussion.

Parent-provided programs include such options as parent organizations,

parent-to-parent programs and parents as advocates. Through parent-provided
programs, parents of handicapped children can obtain moral support, irfor-
mation and a new persnective by involving themselves with other parents who
have had, or are having, similar experiences.

The TPS/EC program orfers parents of handicapped children opportunities
to participate in an array of parent activities and programs including

options in each of the four different categories just described. Opportunities



for parents to participate in many types of activities and programs are
necessary in order to develop profiles of parents most 1ikely to participate
in any given type of related activity or program.

Project Activities

The following activities were completed as the means of reaching the
stated objectives of the IPPP Project.

1. Establishment of a Parent-Professional Advisory Board. An advisory

board was established for the purpose of providing a comprehensive view of
the issues and proposed activities of the IPPP Project. Advisory Board
members were actively involved in all phases of the project. They especially
played a critical role in evaluating each project activity.

Membership on the advisory board included two parents of disabled
children (one presently enrolled in the TPS/EC program), professionals work-
ing with the parent education component of the early childhood project, and
representatives of various community agencies (such as Head Start) generally
involved in working with parents. (See Appendix A for a list of board members
and their affiliations.)

While the Advisory Board met every two months, input from board members
was solicited on an "as needed" basis. Specific activities in which board
members were involved include:

(a) making suggestions on content and format of the data collection
instrument package;

(b) analyzing the proposed procedures for developing individualized
warent participation programs;

(c) reviewing the proposed outline for the professionals' handbook;

(d) reacting to the recommendations made by project staff regarding
dissemination efforts designed to increase professional awareness of, and
skill in, individualizing parent participation programs. (Refer to Appendix

B for a detailed copy of Advisory Board meeting minutes.)

12



2. Development of a level of parent involvement observation/recording

system. To determine the level of parent involvement in all parent activities
and programs throughout the 1983-84 school year, Toledo Public Schools/

Early Childhood (TPS/EC) professionals and paraprofessionals who worked in
these programs used a uniform observation/recording system. The recording
system and forms used to document involvement were developed on the basis

of each programs' needs. The TPS/EC professionals, as well as the para-
professionals, evaluated and field tested the appropriateness of the
observation/recording system designed by project staff to monitor level

of involvement.

Throughout the data collection phase (October to December and January
to May) several topical meetings were held with the TPS/EC staff. The
IPPP site coordinator met with TPS, ~ staff throughout the week on an "as
needes" basis. A detailed documentaiion of meetings with the professional
and paraprofessional staff and the topics of these meetings are presented
in Appendix C.

3. Development of a Parent Needs Assessment Inventory. The purpose

of the Parent Needs Assessment Inventory is to identify factors related to

parents' decisions regarding their involvement, or lack of involvement, in
various parent.programs and activities available to them. This information
serves two purposes. First, it is needed to develop level of involvement
profiles; i.e., involvement versus noninvoivement of parents in varous types

of parent activities and programs. In addition, the Parent Needs Assessment

Inventory serves as a means to assist professionals in identifying realistic
individualized program options for parents of handicapped children.

Items included on the Parent Needs Assessment Inventory were based on

factors cited in the professional Titerature as being related to parent
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involvement, and on expert opinions. Professionals who are currently work-
ing with parents of handicapped children also were solicited for their views
in identifying item content.

Information categories included on the survey consisted of the following:

(a) Family background ’aformation, e.g., parent's age, sex, marital
status, number and age of children, work status, occupation, education 1eve1;
availability of transportation.

(%) Parent's attitude toward their child's handicap.

(c) Handicapped child's age and nlacement.

(d) Parameters of parent activities and programs, e.g., distance,
location, meeting times, and purpose.

(e) Parent's perceptions toward the effectiveness of their child's
educational program.

(f) Parent's involvement in the special education process (evalua-
ticn and IEP meeting phases) prior to their child's enrollment in a special
education program.

During the third through sixth months ¢f this project, a comprehensive
search was made to identify tools used to assess involvement. Requests for

such information appeared in the DEC Communicator (Vol. 10, No. 1, 1983)

and in the Ohio Division for Early Childhood (Vol. 1, No. 1, 1983). Copies

of both publications may be found in Appendix D.

Other efforts designed to identify family needs included a round-table
seminar with professionals serving families of young special needs children.
Representatives from Children's Services, mental health, Head Start, health
care and various other private and public agencies attended this meeting.
See Appendix E for copies of correspondence related to this activity.

A third approach for finding assessment tools was via conference

sites. A description of the Project was distributed at the Ohio CEC

ERIC 14




10
Convention, in November, 1983, and at the Research In Action conference in
Lubbock, Texas, in February, 1984 (see Appendix F).
A final effort at locating assessment tools occurred by reviewing
assessment procedures described in current periodicals or texts. As a result

of this search, a Resource File describing such tools was developed (see

Appendix G).
After analyzing and synthesizing data accumulated from all these sources,

the Parent Needs Assessment Inventory (PNAI) package was developed. It

consisted of four instruments. One, the Family Background Data Form, was

to be completed by TPS/EC personnel and the IPPP Project .taff. However,
families were asked to complete the other three tools which included the

Feelings About Having a Handicapped Child, Involvement in Community Resources

Survey, and the Educational Program Rating Scale. With the exception of

the Feeling: About Having a Handicapped Child Survey, which was adapted from

the P.E.E.R.S. Project, in Philadelphia, all other tools were designed by
IPPP Project staff (see Appendix H for permission to use the survey).

After developing the Parent Needs Assessment Inventory, it was submitted

for review to the Advisory Board, a professional panel consisting of experts
in the field of special education and instrument development, parents who
previously had children enrolled in the TPS/EC program, and to the IPPP
Project evaluator. Comments or suggestions rendered by them resulted in

modifications of the Parent Needs Assessment Inventory. This process was

used to ensure face validity of the PNAI. A copy of instruments included in
the PNAI may be found in Appendix I.

4. Development of Parent Profiles. Once chenges or modifications in

the Parent Needs Assessment Inventorv were made, the next activity was the

development of profiles of parents who are likely to be involved, or not

15
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involved, in specific types of program options; i.e., parent counseling,
parent-provided, parent education, and direct participiation programs.

“he process used to collect this information was as follows. First,
all parents eligible to participate in the parent programs ware mailed the

Parent Needs Assessment Inventory at the end of March. Approximately 65

families responded. A follow-up mailing was made on April 123, 1984 to
those parents who did not respond to the first mailing. Next, structured
phone interviews were used to contact all those parents who did not respond
to the second mailing. A final means of contact was a structured personal
interview in the parent's home. Copies of all correspondence sent to families
may be found in Appendix J. It should be noted that at least four attempts
were made to contact each family.

After the data was collected, appropriate data analysis procedures
were implemented. As a result, a descriptive profile of parents at various
levels of involvement was developed. A discussion of these profiles is
presented in the Findings section of this final report.

5. Development of the IPPP Manual. A manual, Individualizing Parent

and Professional Partnerships, was developed to assist professionals in

planning and implementing more effective Individualized Parent Participation
Programs (IPPP). The content of the manual includes the following:
(a) the importance of parent participation beyond the IEP meeting.
(b) a description of the four types of parent program optiuns;
i.e., parent education, direct participation, parent counseling and parent-
provided programs, and examples of each.
(c) factors related to various levels of parent involvement in
various program options (factors that hinder as well as promote involvement).
(d) the importance of considering the needs and circumstances

peculiar to each family in planning parent involvement activities.

ERIC 16




12
(e) guidelines for developing an organized system for planning

and implementing IPPP's (this section includes the Parent Needs As.essment

Inventory and the Professional QObservation/Recording Forms, as well as
specific procedures and guidelines designed to facilitate the planning and
implementing of IPPP's).

6. Dissemination of IPPP Project findings. A written report of IPPP

Project findings and recommendations for future investigative efforts are
in the process of being disseminated. Dissemination efforts include contacts
with SERRC's, state education departments, university teacher training
brograms, as well as state and national community agencies working with
parents of handicapped children. Dissemination efforts also include the
preparation of related articles for publication in professional journals
and proposals for presentations at local and national professional conferences.
As of August 23, 1984, IPPP Project p-esentations at the following conferences
have been confirmed.

(a) "Strategies for Individualizing Parent Input," to be presented
at the International Council for Exceptional Children Conference, April,
1985.

(b) "Research Findings on Family Involvement in the Special Educa-
tion Environment," to be presented in November, 1984, at the Ohio Council
for Exceptional Children.

A proposal for presentation at the conference on "Comprehensive Approaches

to Disabled and At-Risk Infants, Toddlers and Their Families" is still pending.

The conference is to beld in Washington, D. C., in December, 1984.

17



Findings
Descriptive PNAI Analysis

There were 208 families whose children were enrolled in the TPS/EC
Program. Upon completion of the mailings, structured phone interviews and
home visits, 146 or 70.2 of the families returned the PMNAI.

The following discussion of PNAI results is divided into four sections:
(a) Family Background Data responses, (b) Educatioqa] Program Satisfaction
responses, (c) Feelings About Having a Handicapped éhi]d Survey responses,
and (d) Involvement in Community Resources responses.

Family Background Data. Each family's background information was

collected by a TPS/EC professional or IPPP Project staff member. This survey
was designed to provide the following information.

1. maternal health, work and personal data.

2. paternal health, work and personal data.

3. family/hiome composition.

4. chilc's health, age and other personal data.

5. child's program.

6. family's use of other agencies.

7. transportation services.

The results of this survey suggest that the families involved in the
TPS/EC program represent a diverse group of people. Economically, from an
income standpoint, about 30% of the families earn less than $10,000/year,
with 36% earning between $10,000 - $20,000, and 17% earning $20,000 - $30,000.
Over 40% of the families receive public ussistance.

The majority of the mothers in this study are between 21 and 30 years
of age. Over 70% were identified as being unskilled. Almost the sare

number, 65%, were unemployed. Most mothers were identified as having qood
health and tended to be of the white race.

18
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Regarding fathers, approximately 25% of the families in this study do
not have the father in the home. However, of those present, over 50% are
between 21 and 30 years of age. A comparison of mothers' and fathers' ages
suggests similar age patterns. Moét fathers are skilled laborers, with the
remainder equally divided between professional and unskilled laborers.
Almost 80% are employed on a full-time basis. The majority of the fathers
are reported to be in good health and are white.

It is interesting to note that about 25% of the families have only
one child. The most siblings in any given family was five. However, the
age range of those families who have more than one child is considerable,
from a one-year old to a forty-year old.

Almost 25% of the families do not have their own car. Although most
families seem to be able to find transportation when needed, approximately
10% of these families are without transportation; yet, it is deceptive
to make generalizations. As one father commented, "Sure, I got a pick-
up truck. It's for work. It gets four miles to a gallon and I can't drive
across town to school." | '

Regarding the youngsters in the TPS/EC program, they have various types
of disabilities. Only 20% are below four years of age. Over half are
in full-time special center-based programs. About 12% of the children are
mainstreamed. Most are bussed to school. The majority of cnildren have
been in the program for less than one year.

It is interesting to note that most children 1ive with their natural
mother and father. However, 12% live in nontraditional home environments.
This fiqure coincides with the number of families involved with Children's

Services Board due to neglect and/or abuse issues.

19
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In conclusion, it can be said that the famﬁ11es who have chilren
enrolled in the TPS/EC program are quite diverse. This diversity refers
to both the family composition as well as to the extended community
activities, such as employment or use of other services. The frequencies
and percentages to the Family Background data sheets are presented in

Teble 1.

Program Rating Scale. The Program Rating Scale consisted of twelve

statements about different aspects of special education programming. Each
family was asked to check how satisfied they were with their child's program.
Using ¢ Likert scale, responses ranged from very satisfied to not satisfied.
Of the 146 responden£s, about 80% tend to be consistently satisfied
with their child's prcgram. However, it seems that the parent involvement
opportunities and the assessment and evaluation phases of the special
education process are less: satisfying. The frequencies and percentages for

the Program Rating Scale are presented in Table 2.

Involvement in Community Resources Survey. One aspect of this project

was to determine support services or personnel as perceived by families of
young handicapped children. Specifically, IPPP Project staff wanted to
know from whom do families seek help when they want to learn more about
their child's disability. It seems that families are most 1ikely to ask
professionals working in the educational setting, in other agencies or in
the medical arnd health fields for information. Interestingly, friends who
have disabled children are not a source for information.

In response to "Who do you turn to for help?", families turn to the
three groups mentioned above. In addition, they equally seek out support

from other family members.
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Table 1

Responses to Fami.y Background Survey

Item Frequency Percent Cum. Percent

Availability of Phone

unknown 4 2.7 2.7
Yes 125 - 85.6 88.3
no : 17 11.6 100.0
Mother's Age
unknown 14 9.5 9.5
15-20 yrs. 3 2.0 11.6
21-25 yrs. ‘ 35 23.9 35.6
26-30 yrs. 51 34.9 70.5
31-35 yrs. 27 18.5 89.0C
36-40 yrs. 10 6.9 95.8
over 40 0 4.1 100.0
Mother's Occupation
unknown 16 10.9 10.9
professional 11 7.5 18.4
skilled 1% 10.3 28.7
unskilled 1C4 71.2 100.0
Mother's Employment
unknown 10 6.8 6.8
full-time 29 19.8 26.7
part-time 13 8.9 35.6
unemployed 94 64.3 100.90
Mother's Health
unknown 20 13.6 13.6
excellent 34 23.2 36.9
good 82 56.1 93.1
fair 8 5.4 98.6
poor 1 .6 99.3
very poor : 1 .6 100.0
Mother's Race
unknown 7 5.0 5.0
Black - 23 16.4 21.4
Hispanic 3 2.1 23.5
White 106 75.7 39.2
other 1 o7 100.0
Father's Age
unknown 3€ 25.7 25,7
15-20 yrs. 15 10.7 36.4
21-25 yrs. 34 24.2 60.7
25-30 yrs. 35 25.0 85.7
31-35 yrs. 9 6.4 92.1
35-4C yrs. 11 7.8 100.0

21
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Table 1 - continued

[tem Frequency Percent  Cum. Percent

Father's Occupation

unknown 46 32.8 32.8
professional 23 16.4 49.2
skilled 48 34.2 83.5
unskilled 23 16.4 100.0
Father's Employment
ur.Known 40 28.5 28.9
full-time 78 55.7 84.2
part-time 3 2.1 86.4
unempioyed 19 13.5 100.0
Father's Ha21th
unknown 44 31.4 31.4
excellent 24 17.1 48.5
good 65 - 46.4 95.0
fair 3 2.1 97.1
poor 3 2.1 99.2
- very noor _ 1 .7 100.0
Father's Race
unknown 24 17.1 17.1
Black 17 12.1 29.2
White 99 70.7 100.0
Families with one sibling
Age in years:
not applicable 38 26.0 ¢6.0
1 13 8.9 34.9
2 9 6.2 41.1
3 4 2.7 43.8
4 13 8.9 52.7
5 1 7.5 60.3
6 5 3.4 63.7
7 10 6.8 70.5
8 9 6.2 76.7
9 7 4.8 81.5
10 8 5.5 87.0
11 6 4.1 91.1
12 5 3.4 94.5
13 2 1.4 95.9
14 1 0.7 96.6
16 1 0.7 97.3
17 1 0.7 97.9
20 2 1.4 99.3
40 1 0.7 100.0

ERIC 22
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Table 1 (continued)

[tem Frequency Percent Cum. Percent
Families with two siblings (con't)
Sex:
not applicable 103 70.5 70.5
male 23 15.8 86.3
femalz 20 13.7 100.0
Handicapped:
not applicable 130 89.0 89.0
yes 2 1.4 90.4
no 14 9.6 100.0
School age:
not applicable 100 68.5 68.5
preschool 23 15.8 84.2
elementary 18 12.3 96.5
jr/high school 3 2.0 98.6
post high school 2 1.4 100.0
Families with three siblings
Age in years:
not applicable 127 86.9 86.9
1 3 2.0 89.0
2 2 1.4 90.4
3 2 1.4 91.7
4 3 2.0 93.8
5 2 1.4 95.2
7 2 1.4 96.5
9 1 0.7 97.2
10 1 0.7 97.9
12 1 0.7 98.6
14 1 0.7 99.3
15 1 0.7 100.0
Serious medical needs: .
not applicable 131 89.7 89.7
yes 3 2.1 91.7
no 12 8.2 100.0
Sex:
not applicable 128 87.7 87.7
male 9 6.2 93.8
female 9 6.2 100.0
School age:
not applicable 129 88.4 88.4
preschool 8 5.5 93.8
elementary 7 4.8 98.6
post high school 2 1.4 100.0
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Item Frequency Percent Cum. Percent

Families with one sibling (con't)
Serious medical needs:

unknown/not applicable 47 32.2 32.2
yes 8 5.5 37.7
no 91 62.3 160.0
Sex:
not applicable 40 27.4 27.4
male 61 41.8 69.2
female 45 30.8 100.0
Handicapped:
not applicable 46 31.5 31.5
yes 20 13.7 45.2
no 80 54.8 100.0
School age:
not applicable/unknown 49 33.6 33.6
preschool 33 22.6 56.2
elementary 55 37.7 93.8
jr/high school 4 2.7 96.6
post high school 5 3.4 100.0
Families with two siblings
Age in years:
not applicable 99 67.8 67.8
1 5 3.4 71.2
2 k! 2.1 73.3
3 8 5.5 78.8
4 2 1.4 80.1
5 4 2.7 82.9
6 4 2.7 85.6
7 6 4.1 98.7
8 3 2.1 91.8
9 4 2.7 94.5
10 2 1.4 95.9
11 1 0.7 96.6
14 1 0.7 97.3
15 2 1.4 98.6
16 1 0.7 99.3
17 1 0.7 100.0
Serious medical needs:
not applicable 105 71.9 71.9
yes 5 3.4 75.3
no 36 24.7 100.0
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Table 1 (continued)

Item Frequency Percent Cum. Percent
Families with four siblings
Age in years:
not applicable 141 96.6 96.6
1 1 0.7 97.3
2 1 0.7 97.9
5 1 0.7 98.6
6 2 1.4 100.0
Serious medical needs:
not applicable 142 97.3 97.3
yes 2 1.4 98.6
no 2 1.4 100.0
Sex:
not applicable 142 97.3 97.3
male 3 2.1 99.3
female 1 0.7 100.0
Handicapped:
not applicable 141 96.6 96.6
yes 1 0.7 97.3
no 4 2.7 100.0
School age:
not applicable 141 96.6 96.6
preschool 3 2.1 98.6
elementary 2 1.4 100.0
Families with five siblings
Age in years:
not applicable 144 98.6 98.6
1 1 0.7 99.3
2 1 a.7 100.0
Serious medical needs:
not applicable 144 98.6 98.6
_yes 1 0.7 99.3
no 1 0.7 100.0
Sex:
not applicable 144 98.6 98.6
female 2 1.4 100.0
Handicapped:
not applicable 144 98.6 38.6
yes 1 0.7 99.3
no 1 0.7 100.0

29
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Table 1 (continued)

[tem Frequency Percent Cum. Percent

Families with five siblings (con't)
School age:

not applicable 144 98.6 98.6
preschooi 2 1.4 100.0
Number of children in TPS/EC program
1 134 91.7 91.7
2 12 . 8.3 100.0
Parents' Marital Status
unknown 3 2.0 2.0
marvricd 98 67.1 69.1
sinoie 19 13.0 82.1
separated 7 4.8 86.9
divarced 16 10.9 97.9
wiaowed 3 2.1 100.0
Socioeconomic Level
unknown 6 4.1 4.1
$0 -$10,000 48 32.9 37.0
$10 - $15,000 . &0 13.7 50.7
$15 - $20,000 35 24.0 74.7
$20 - $30,000 26 17.8 92.5
$30,000+ 11 7.5 100.0
Public Assistance ,
unknown 16 11.0 11.0
yes i 42 28.8 39.7
no 88 60.3 100.0
Has own car .
no 33 22.6 22.6
yes 113 77.4 100.0
Relies on Public Transportation
no 132 90.4 90.4
yes 14 9.6 100.0
Relics on Others for Transportation
S P 130 89.0 89.0
yes 16 11.0 100.0
No Transportation
Has 10 Transp 132 90. 4 90.4
yes 14 9.6 100.0
) Yy >
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Table 1 (continued)

Item Frequency Percent Cum. Percent

Language Spoken at Home

unknown 1 0.7 0.7
standard English 136 93.2 93.8
Spanish [ 0.7 94.5
nonstandard dialectic English 7 4.8 99.3
other 1 0.7 100.0
Child's Current Age in Years
2 11 7.5 7.5
3 15 10.3 17.8
4 36 24.7 42.5
5 42 28.8 71.2
6 42 28.8 100.0
Handicapping Condition
developmentally handicapped 47 32.1 32.1
language impaired 17 11.6 43.8
visually impaired 4 2.7 46.6
multihandicapped 35 24.0 70.5
otitis media 23 15.8 86.3
physically handicapped 11 7.5 93.8
hearing impaired 7 4.8 98.6
other 2 1.4 100.0
Enrolled in Center-Based A.M. Program
no 77 52.7 52.7
yes 69 47.3 100.0
Enrolled in Center-Based P.M. Program
no 87 59.6 59.6
yes 59 40.4 100.0
Enrolled in Daily Program
not applicable .72 49.3 49.3
yes 73 50.0 99.3
no 1 0.7 100.0
Enrolled in Parent Ed. Program
no 115 78.8 78.8
yes 31 21.2 100.0
Child's Overall Health
unknown 2 1.4 1.4
excellent 10 6.8 8.2
good 63 43.2 51.4
fair 60 41.1 92.5
poor 8 5.5 97.9
very poor 3 2.1 100.0

<7
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Table 1 (continued)

Item Frequency Percent Cum. Percent

Other Disabled Family Members

yes 21 14.4 14.4
no 99 67.8 84.9
unknown _ 22 15.1 100.0
Enrolled in Home-Based Program
no 122 83.6 83.6
yes 24 16.4 100.0
Enrolled in tHlome- and Center-Based Program
no 130 89.0 89.0
yes 16 11.0 . 100.0
Enrolled in Special Center-Based Program .
no 62 42.5 42.5
yes 84 57.5 100.0
Mainstreamed into Head Start
no 135 92.5 92.5
yes 11 7.5 100.0
Mainstreamed into Private Preschool/Daycare
no 138 94.5 94.5
yes 8 5.5 100.0
Brings Child to School
unknown 4 2.7 2.7
mother 29 19.9 22.6
father 1 0.7 23.3
grandparent 1 0.7 24.0
friend 7 4.8 28.8
other (e.g., bus) 99 67.8 96.6
not applicable : 5 3.4 100.0
Child Lives with _
mother and father 89 61.0 61.0
mother only 28 19.2 80.1
father only ] 0.7 80.8
mother and stepfather 10 6.8 87.7
foster parents 4 2.7 90.4
adoptive parents 1 0.7 91.1
maternal grandpcrents 4 2.7 93.8
paternal grandparents 2 1.4 95.2
othe: 7 4.8 100.0
28
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Table 1 (continued)

[tem Frequency Percent Cum. Percent

Time in TPS/EC Program

unknown , 3 2.1 2.1

less than 3 months 14 9,6 11.6

3-6 months 18 12.3 24.0

6-9 months 39 26.7 50.7

second year 54 37.0 87.7

third year 14 9.6 97.3

fourth year 4 2.7 100.0
Child's Legal Guardian

unknown 5 3.4 3.4

parent 129 88.4 91.8

other ) 12 - 8.2 100.0
Children's Service Bureau involved
with family

unknown 9 6.2 6.2

no 120 82.2 £8.4

yes 17 11.6 100.0
Parent Drives Child to School

no 116 79.5 79.5

yes 30 20.5 100.0
Parent/Friends Carpool

no 143 97.9 97.9

yes 3 2.1 100.0
Child Uses Cab

no 143 97.9 97.9

yes i 3 2.1 100.0
Child Uses Bus

no 62 42.5 42.5

yes 84 57.5 100.0
Family Uses Other Agencies

unknown 21 14.4 14.4

yes 80 54.8 69.1

no 45 30.8 100.0

29
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Table 2

~ Frequency and Percentage of Responses to Items onProgram Satisfaction Survey

25

35

Very Not Notatall No
Satisfied Satisfied Satisfied Satisfied Response
- Item f % f % f % f % f %
The overall program in general 70 47.9 58 39.7 12 8.2 4 2.7 2 1.
The teaching methods used 73 80 54 3.9 14 9.5 == -- 5 3.
- The effectivness of the staff 74 50.6 52 3.6 15 10.2 -- -- 5 3.
The frequency of contact
with teachers 66 45.2 60 41.0 13 8.9 4 2.7 3 2.
Learning materials used 65 44.5 62 42.4 14 9.5 1 .6 4 2.
Parent involvement activities
available to you 53 36.3 61 41.7 20 13.6 7 4.7 5 3.
The staff's willingness to
include you in learning
activities 80 54.7 50 34.2 8 5.4 4 2.7 4 2.
Assessment procedures used 59 40.4 60 41.0 16 10.9 3 2.0 8 5.
Methods of monitoring your
child's progress 65 44,5 53 36.3 18 12.3 5 3.4 5 3.
Accomplishments of the program 64 43.8 55 37.6 15 10.2 5 3.4 7 4,
- Your Tevel of involvement in
the program 42 28.7 73 50.0 20 13.6 8 5.4 3 2.
~ Opportunities for your
suggestions 5 37.6 65 44.5 15 10.2 7 4.7 4 2.
The IEP meeting 41 28.0 53 3.3 13 8.9 4 2.7 23.

014
ERIC
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Regarding social events, over half of the families are involved with
heir families' social activities. A surprising finding was that the only

other dominant social group with whom families were involved were "friends
who do not have a handicapped child". About 32% viewed themselves as
meeting with these friends frequently; yet only about 8% of the families
sought out other families with disabled youngsters for social purposes.

It is important to point out that few families were involved with
religious leaders or university professors for support. Table 3 has an

overview of frequencies and percentages to items on the Involvement in

Community Resources Survey.

Feelings About Having a Handicapped Child Survey. The majority of the

items on this survey are from the PEERS Prcject's Parent Attitude Scale.
This scale asks parents to respond to statements about their role as a
parent, their feelings about their child, their spouse's feelings and
their other child(ren)'s feelings. The IPPP Project added similar items
focusing on the extended family, spouse's family and friends' feelings
about their handicapped child.

An analysis of these responses suggest that most families consistently
feel accepting about their handicapped chiid and about their role as a
parent. (It should Be noted that almost a]i surveys were completed by
mothers.) Similarly, it seems that the respondents view their spouses
a.d other children as having a positive relationship with their disabled
child. Responses to the Feelings About Having a Handicapped Child Survey

are presented in Table 4.



~ Table 3

Frequency and Percentage Responses to Involvement in Community Resources Survey

ERIC

Aruitoxt provided by Eic:

Very Often* Often 0ccas‘jona1 Rarely No Response:
Item f  f % f % f % f %
When you want more information
about your child's handi-
cap, where do you go?
Friends w/handicapped chiidren 3 2.0 4 2.7 28 19.1 105 71.9
Other famiiy members 10 6.8 20 13.6 32 21.9 78 53.4
Friends wo/handicapped children 2 1.3 8 5.4 34 23,2 99 67.8
Minister, priest or rabbi 1 .6 2 1.3 5 3.4 133 91.0
Agencies serving handicapped
children 13 8.9 28 19.1 46 21.5 58 39.7
People at Toledo Public Schs. 16 10.9 26 17.8 53 36.3 47 32.1
People at Head Start 4 2.7 8 5.4 19 13.0 108 73.9
Medical or health care people 20 13.6 29 19.8 62 42.4 32 21.9 3 2.0
University professors 3 2.0 0 6.0 4 2.7 134 9.7 3.4
" Who do you turn to for help? |
Friends w/handicappec children 2 1.3 6 4.1 21 14.3 111 76.0 6 4.1
Other family members 19 13.0 27 18.4 50 34.2 47 321 3 2.0
Friends wo/handicapped children 6 4.1 7 4.7 33 22.6 96 65.7 4 2.7
Minister, priest or rabbi 3 2.0 2 1.3 6 4.1 132 350.4 3 2.0
Agencies serving handicapped
children 11 7.5 20 13.6 49 33.5 64 43.8 2 1.3
People at Toledo Public Schs. 13 8.9 21 14.3 5 38.3 52 35.6 4 2.7
People at Head Start 3 2.0 6 4.1 19 13.0 111 76.0 7 4.7
Medical or health care people 14 9.5 26 17.8 63 43.1 39 26.7 2.7
University professors 2 1.3 1 .6 4 2.7 133 91.0 6 4.1
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Table 3 (continued)

Very Often Often Occasional Rarely No response

[tem f % f % f % f % f %

- Where do you and your family

go for social gatherings?

. Friends w/handicapped children 6 4.1 6 4.1 14 9.5 115 78.7 5 3.4
' Other family members 30 205 53 36.3 44 30.1 17 11.6 2 1.3
%g; Friends wo/handicapped children 20 13.6 27 18.4 46 31.5 49 33.5 4 2.7
" Minister, priest or rabbi 4 2.7 11 7.5 6 4.1 121 82.8 4 2.7

Agencies serving handicapped

children ¢ 1.3 6 4.1 19 13.0 113 77.3 4.1

7 People at Toledo Public Schs. 5 3.4 5 3.4 31 21.2 101 69.1 4 2.7
People at Head Start 2 1.3 3 2.0 6 4.1 128 87.6 1 4.7
Medical or health care people 6 4.1 5 3.4 14 9.5 118 80.8 3 2.0
University professors 1 .6 1 N 1 .6 137 93.8 6 4.1

*Very often - 1 to 2 hours daily
" Often - several hours weekly
~ Occasional - several hours every month
Rarely - not at all or less than once or twice a year

N = 146

33




29
Table 4

Frequency and Percentage of Responses to Feelings About Having a Handicapped Child Survey

Strongly Strongly Mo

Agree Agree Disagree Disagree Response

Item - I feel fF % f % f % f % f 3
- Sorry for my special child 14 9.5 38 26.0 49 33.5 39 26.7 6 4.1
Happy thinking about special child 54 36.9 69 47.2 17 11.6 4 2.7 2 1.3
Proud thinking about special child 68 46.5 61 41.7 12 8.2 3 2.0 2 1.3
Not self-conscious 62 42.4 50 34.2 24 16.4 6 4.1 4 2.7
Able to admit child has a problem 80 54.7 54 36.9 5 3.4 5 3.4 2 1.3
Governed more by emotion than reason 15 10.2 49 33.5 58 39.7 16 10.9 8 5.4
Feel good about myself 21 14.3 62 42.4 50 34.2 10 6.8 3 2.0
Feel sorry for myself 3 2.0 1 7.5 69 47.2 60 41.0 3 2.0
Not angry this happened to me 47 32.1 61 41.7 21 14.3 13 3.9 4 2.7
Responsible for child having problem 7 4.7 30 2n.5 60 41.0 43 29.4 6 4.1
Confident in my role as parent 52 35.6 78 53.4 8 5.4 3 2.0 5 3.4
Discouraged in my role as parent 6 4.1 16 10.9 66 45.2 53 36.3 5 3.4
 Satisfied in my role as parent 40 27.3 8 57.5 16 10.9 2 1.3 4 2.7
Confused in my role as parent 9 6.1 33 22.6 71 48.6 28 19.1 5 3.4
Alone in my role as parent 11T 7.5 33 22.6 63 43.1 36 24.6 3 2.0
Able to help special child 57 39.0 77 52.7 7 4.7 2 1.3 3 2.0
Pressured by many demands 19 13.0 50 34.2 56 38.3 18 12.3 3 2.0
Competent in my role as parent 31 21.2 90 61.6 16 10.9 2 1.3 7 4.7
Able to carry on normal life 60 41.0 72 49.3 10 6.8 1 6 3 2.0
Hopeful about child's future 76 52.0 60 41.0 4 2.7 2 1.3 4 2.7
Concerned about child's future 28 19.1 64 43.8 30 20.5 20 13.6 4 2.7

Q
B 3 4
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Table 4 (continued)

Strongly Strongly No

- Agree Agree  Disagree Disagree Response

“Item - I feel f % f % f % f % f %

~ Child will be independent adult 65 44.5 61 41.7 10 6.8 3 2.0 7 4.7
I am easier to get along with 15 10.2 49 33.5 67 45.8 10 6.8 5 3.4

No change in plans for more children 38 26.0 65 44.5 21 14.3 16 10.9 6 4.1

Not concerned about effect of

child on marriage 28 19.1 49 33.5 22 55.0. 8 5.4 39 26.7*
Worried about spouse's coping ability 2 1.3 21 14.3 55 37.6 29 19.8 39 26.7*
Spouse is harder to get along with 0 0 14 9.5 54 36.9 39 26.7 39 26.7*

Spouse has changed plans to have

more children 5 3.4 10 6.8 57 39.0 34 23.2 40 27.3*
Spouse feels different about self 3 2.0 20 13.6 56 38.3 28 19.1 39 26.7*
Spouse feels sorry for child 7 4.7 24 16.4 45 30.8 31 21.2 39 26.7*

~ Spouse uncomfortable with child 1 .6 8 5.4 52 35.6 49 33.5 36 24.6"
Spouse can admit child has problem 24 16.4 69 47.2 8 5.4 7 4.7 38 26.0*
" Spouse willing participant in program 17 11.6 66 45.2 20 13.6 5 3.4 38 26.0*

Spouse willing participant in other
contacts; i.e., therapy 17 11.6 67 45.8 24 16.4 2 1.3 36 24.6*
Spouse feels sorry for self 0 0 5.34 61 41.7 44 30.1 36 24.6*

Spouse angry this happened to him/her 3 2.0 15 10.2 53 3.3 37 26.7 36 24.6*
Spouseunable tocarryonnormal 1ife 1 .6 2 1.3 57 39.0 50 34.2 36 24.6*
Spouse's family understands child 23 15.7 58 36.7 18 12.3 9 6.1 38 26.0%

Spouse's family dislikes being
with child 2 1.3 3 2.0 49 33.5 54 36.9 38 26.0*

I N 1d 1 .6 5 3.4 34 23.2 70 47.9 36 24.6*
ERJSF is unkind to chi (35
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Aruitoxt provided by Eic:

ERIC

Strongly Strongly No
Agree Agree Disagree Disagree Response
Item - I feel f % f % f % f % f %
- Spouse is comfortable with child 52 35.6 43 29.4 8 5.4 7 4.7 36 24.6*
Spouse does not want to be around child 1 .6 0 0 38 26.0 70 47.9 37 25.3*
 Spouse's family kind to child 47 32.1 53 36.3 5 3.4 3 2.0 38 26.0*
Spouse understands child 41 28.0 55 37.6 10 .6.8 4 2.7 36 24.6*
Spouse's family comfortable w/child 38 26.0 56 38.3 11 7.5 1 .6 40 27.3*
- Friends comfortable with child 49 33.5 72 49.3 16 10.9 3 2.0 6 4.1
- My family is unkind to child ] .6 4 2.7 45 30.8 91 62.3 5 3.4
Friends do not understand child 8 5.4 30 20.5 65 44,5 40 27.3 3 2.0
7My family understands child 44 30.1 80 54.7 15 10.2 3 2.0 4 2.7
Friends do not want to be around child 1 6 11 7.5 63 43.1 68 46.5 3 2.0
- Family does not want -to be around child 1 .6 3 2.0 53 3.3 | 84 57.5 5 3.4
Friends are kind to child 51 34.9 84 57.5 5 3.4 3 2.0 3 2.0
Family uncomfortable around child 6 4.1 11 7.5 53 36.3 71 48.6 5 3.4
I lack time with other children 13 8.9 23 15.7 48 32.8 34 23.2 28 19.1
Concerned w/effect of this child
on my other children 6 4.1 22 15.0 53 36.3 36 24,6 29 19.8
- Siblings unaffected by this child 24 16.4 48 32.8 34 23.2 8 5.4 32 21.9
| Siblings comfortable w/this child 51 34.9 54 36.9 8 5.4 1 .6 32 21.9
| Sublings happy due to this child 31 21.2 57 39.0 21 14.3 4 2.7 33 22.6
- Siblings totally accepting of child 48 32.§ 62 42.4 5 3.4 0 0 31 21.2
*Answered only by respondents with spouses
I 36
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Profile Data

In order to compare "low involvement" families with "high involvement"
families, it was first necessary to identify which families would indeed be
either low or high in terms of involvement. At the recommendation of the
project evaluator, it was decided that frequency of involvement would be the
criteria for determining which families would be rated as high vei .us Tow
involvement. It should be noted that no significant correlations were found
between the families' frequency of activities and their level of involvement
in these activities.

Families were grouped according to the number of occasions that they
had contact with the program, as determined by the TPS/EC staff. Quartiles
were determined in order to form extreme groups that could be compared.

The lowest quartile included those families who had three or fewer contacts
with the program during the data gathering period, approximately seven
months. Throughout the data collection phase, the TPS/EC professionals
documented 2,398 episodes of involvement. Those in the upper quartile had
thirteen or more contacts during that period. It should be noted that Tow
versus high involvement was not related to type of program option, e.g.,
parent education rather than direct participation.

These groups were then compared on the items of the three scales
completed by the families and on the items listed on the Family Backgfound
form. The purpose of this comparison was to isolate factors that might
account for the differences in contacts. Chi square tests of independence
were run on nominal variables and the t-test for means of independent
samples was used for data that had equal interval scaling.

Statistical significance was set at the .05 level; i.e., significant
differences had less than a 5% probability of being due to chance alone.

Two-tailed tests were done in this exploratory analysis.

e 37
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An analysis of the data indicate that several variables significantly
discriminated between the upper and lower quartiles (see Table 5 which
presents those characteristics of more involved families).

Variables that significantly discriminated between the upper and lower
quartiles were few, most of them related to the organization of the educa-
tional program itself. A major variable was whether the program was center-
or home-based. Families with children enrolled in a center-based program
were more likely to be involved than families served by a home-based
specialist. This finding is most surprising since home-based programs,
by nature, are designed to provide direct service to parents. Specifically,
center-based programs which are daily and special eduéation oriented and
which provide transportation are more likely to promote involvement.

It also seems that those families which are not involved with other agencies
are more likely to be involved in their child's special education program.

As indicated in Table 5, families of hearing impaired children are
more involved than families who have children with other types of disabilities.
One explanation may be that the TPS/EC program offers specific family
activities, such as signing classes, for HI families.

The fact that families with children in mainstreamed settings are not
involved suggests that they align themselves with the mainstreamed setting.
This perspective would suggest that such families view the mainstreamed
setting as an appropriate learning environment since they tend not to solicit
opiniors or advice from the special education resource personnel associated
with these programs.

A major noneducational variable related to involvement was transporta-
tion. It is unrealistic for professionals to offer parent activities without

considering transportation needs. Families without consistent transportation

riC 38




Table 5

A_Comparison of Percentage Scores Found to Discriminate Involvement

Quartile
Item Lcwer Upper
Parent has own car* .70 .86
Handicapped child's age*
0 to one year .02 .00
one to two years .08 .02
two to three :‘ears .20 .03
three to four years .20 .22
four to five years .20 A7
five to six years .30 .26
Type of disability*
developmentally handicapped .18 21
language impaired .12 05
visually impaired .04 .02
multihandicapped .30 .28
otitis media .30 .22
physically handicapped .06 .03
hearing impaired .00 .19
Enrolled in daily program** .34 .84
Enrolled in parent education program** .34 .03
Enrolled in other program options** .38 .12
Enrolled in home-based program** .30 .02
Enrolled in center-based program** .32 .88
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Table 5 (continued)

Quartile
[tem Lower Upper
Mainstreamed in regular preschool** .14 .00
Length of time in program**
less than three months .04 .00
three to six month§ .18 .09
six to nine months . . W31 .48
second year ' .04 .25
third year .04 .25
fourth year .02 .04
How child gets to program**
parent .32 .07
cab .00 .03
carpool .06 .00
bus .38 .88
other .04 .02
Type of service received from other agencies* .
counseling .04 12
educational .04 .14
financial .24 .07
legal .02 .00
social .00 .03

* pg.05
ok p‘(.Ol
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of their own probably will not attend such activities, regardless of their
value.

Interesting contradictions to the folklore about parent involvement
were also found. Family background variables, such as parents' age, race,
employment and income level are not predictors of involvement. In addition,
how parents feel about their handicapped child does not seem to be related
to their involvement.

An analysis of these characteristics suggests that family involvement
is related more to program design than to noneducational family backaround
variables. These findings indicate that professionals might be able to
improve parent involvement if program modifications were made. Specifically,
it is advisable that professionals do the following:

1. Provide activities that are specific to exceptionalities; rather
than offering general topics to the parent population at large.

2. Plan realistic information sharing opportunities for %ami]ies who
are actively involved with other agencies and with health care services.

3. Offer alternative involvement opportunities for families who either
do not have their own transportation or who are unable to use their trans-

portation, often because of economic reasons, for school-related activities.

41
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Recommendations fcr Further Study

The information from the present study was obtained from a single
early childhood program. Although the program has several components and.
served a diverse population, there are 1ikely to be some conclusions that
are specific to the program that was studied. Therefore, it would be
prudent for potential adopters of these recommendations to repeat the study
in their own setting. Such a cross validation of the results may not have
to be as large a study, but if the program offerings have a different
configuration than the Toledo Public Schools' program, the correlates of
involvement could possibly differ.

A second suggestion wouid be to include some variables that were not
used in this study. Testing parents on their knowledge of their child's
hanuicapping condition and observing parent-child interactions in the
home are but two of the variables that may provide additional insights into
the relationships between parent iuvolvement and parent characteristics.

A third recommendation is to use the Parent Needs Assessment Inventory

with a group of families in order tc see whether the educational programming
that such use promotes is substantially different from what is already
provided. A needs assessment of the parent, as opposed to the child, may
lead to the development of new materials, new roles for professionals, and
new expectations on the part of both professionals and parents. Some
restructuring and redefining of responsibilities may be needed. On the other
hand, it is also quite poSsib]e that the parent needs assessment would
sharpen the professicnal's awareness of the family of the handicapped child,
but not require sizeable change on his/her part. The only way to really

know is to use the PNAI and to seriously consider the information that it

provides.
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The most important recommendation for further study is to go beyond
correlational analysis to see whether changes in programming result in
corresponding changes in parent involvement. For example, since transporta-
tion was found to be a barrier to involvement, would providing transportation,
establishing meeting places neaw bus routes, arranging car pools, and the
1ike result in greater involvement? Only a pilot study would really provide
trustworthy answers to that question.

A second example comes from the finding that thcse who are involved
with obtaining medical services for their child were not likely to be
involved with the educational program. There could be a way to meld the
two programs, medical and educational, through linkages with physicians,
to see whether such linkages would enhance the involvement of these parents
in educational programs.

The results of the present study indicate which factors are related
to non-involvement. Some of these factors could possibly be manipulated
to change that realtionship. Only a well controlled study of such inter-
ventions will confirm these expectations. Perhaps providing transportation
or promoting medical-educational linkages will not enhance involvement,
but we will not know this until it is attempted.

Studies Implied from the Present Research

Other studies are also implied from the results of this study. Although
these studies have no direct bedring on the focus of the parent involvement
analysis, subsequent investigation using much of the data that was gathered
in this study could address the following questions:

1. Why is there such a uniformly high Tevel of satisfaction with the

early childhood educational program? Is this satisfaction based on child

progress? Is it based on having some services as opposed to having no

RIC 13
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services? Is it based on the psychological relief and physical respite
of freeing up parent time?

2. Are the feelings about being the parent of a handicapped child

related to stages of development? Parents of handicapped children are

thought to progress through several stages, from denial to acceptance.
Is this staging related to their feelings about their child, themselves
or their families?

3. What are the social costs of non-involvement? An assumption of

this study was that it was quite appropriate for some families not to be
involved in the educational programs of their handicapped child. It may be
important to determine the feelings and beliefs of those parents who chose
not to be involved. Is the parenting role defined differently by those
parents? Are they intimidated by the educational system, or do they have
disdain for it? Do they experience guilt feelings about their non-
involvement? Perhaps such an analysis would help us to understand when

non-involvement is appropriate.
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As indicaied in the following 1isting, IPPP Board Members included
professionals representing an array of agencies serving families with

handicapped children as well as parents of special needs children.
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I. ADVISORY BOARD ACTIVITIES

Five advisory board meetings were held on:
October 26, 1983
December 7, 1983
February 22, 1984
April 4, 1984
June 14, 1984

Following are the minutes of the IPPP advisory board meetings.
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Minutes
IPPP Advisory Board Meeting
10-26-83

The first meeting of the IPPP Advisory Board Committee opened with a
welcome and introductions. Dr. Colleen Mandell then provided an overview
of the IPPP project with a discussion of the goels, proposed activities, and
projected timeline. Following this overview, discussion focused on the
role of the Advisory Board members in the implementation of the project.
Dr. Mandell stressed the importance of Advisory Board input, especially

. im terms of making the project relevant to different types of community
service agencies working with children and their families. Input from
Advisory Board members suggested that meaningful parent involvement with
interagency communication end collaboraticn is a high-priority concern ef
gervice providers. |

Participants were then reminded about the next Advisory Board meeting
scheduled for Dec. Tth to be held at the Toledo Board of Education
Administration Building. An abstract of the IPPP project is to be mailed

to all participants along with the agenda for the next meeting.




Minutes
IPPP Advisory Board Mégting
12-7-83

The second Advisory Board meeting for the IPPP project opened with a brief
review of the proceeding meeting. Ruth Johnson, IPPP site coordinator, then gave
e report on the data collection process. She reported that Phase I of data
collecting would be finished Dec. 9th and that Phase II would start in mid-
January. She commended the staff of Toledo Public Schools Early Childhood Program
for their cooperation in the data collection process.

Dr. Mandell briefly reviewed the nature and scope of the IPPP project by
defining its two-pronged focus: (a) to collect and analyze data relating to
parent involvement activities in the early childhood program, and (b) to develope
a system for individualizing parent participation programs. Dr. Mandall noted
that field testing, or validating, the IPPP system and products is not within
the scope of the project funded for the 1983-84 year. She then introduced ideas
on a follow-up proposal that would involve other agencies in the validation of
the IPPP system.

Suggestions and comments from the Advisory Board members included the
following:

(1) the need to provide preliminary feedback to the early childhood staff

(2) the need for the IPPP process and tools to be applicable to professionals

in other community agencies serving families of handicapped and at-
risk children

(3) the need to include reference to parent involvement in perinatal and

other support programs when collecting background information on
families



Advisorny Board Minutes

Parent Involvement in Education
Februany 22, 1984

The Februanry 22 Advisory Board Meeting opened with Drn. CofLlcen Mandell
sharning the following data collection instruments to be used in the I1PPP
pro fect:

. Parent fetten

Attitude toward family
Involvement in community resource
Feelings neganding disabled child
Program satisfaction

Ur 8 W N
s o s e

Each committee member was asked to critique each one. Discussion
followed. Several suggestions were made as to the individual items on
the {natruments.

Colleen thanked fhe commitiee and ashed them to neturn any of the
Anstuments to her with suggestions regarding wonding, format, etc.,
within the next week.

In addition, Dn. Mandell gave each member a fLyer advertising the
BGSU College of Education Seventh Annual Early Childhood Spring Conderence
planned for Manch 31, 1984,

Carol Ouick announced that the FOSPA Project was going very well.
She gave each member a copy of the Pupil Registration Fonm used to gather
statistics from panticipants. Ennollment statistics were shared as §ollows :

Classes Began: January 10 - Heatherdoums
January 18 and 19 - Cherny

Ennollment: Heatherdouwns :
Famil ies People
Tuesday Morning 9:30 - 11:00 T0 0
Tuesday Evening 6:30 - §:00 17 34

Chernry Preschool:

Wednesday Afternvon 1:90 - 2:30 17 34
(Head Stant)

Thunsday Morning 9:30 - 11:00 9 18

Afternoon 12:30 - 2:00 5 10

TOTAL 58 116

Trhained Volunteers 8

124

Penny Mueller, Joyce Carnovale, and Janet Freeman shared progress and
format of the progham by way cf a slide presentation. They indicated that
there was a good mix of both mothens a.:' fathers participating. Carol
Tuick (ndicated that Head Start provided equipment and matenials to the
profect. Janet Freeman was instrumental in both securing and adapting
the maternials 4on Head Starnt participants. She {4 alao conducting the
one class at Cherry for Head Start Parents.

Canol indicated that a most diificult task was that of processing
and packaging 120 Learnding Center boxes for each site and adapting them to
meet the needs 0§ diverse cultural families and the special needs children.

e -
Jo .
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Advisony Board Minutes (cont.)

Sue Young, Toledo Public Schools Evaluaton, has volunteered to assist
in developing a procers and {mpact evaluation forn the project. Sdince the
FOSPA mociel needs to meet the needs of Toledo families, she will work
closely with the staff to design an {nstrument to assess all aspects
including volunteern use and training.

Discussdion followed neganding plans for next year with input §rom

the committee. Carol will continue this discussion at the Apnil 4th
meesding.

ep

0§
1
o
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April 4, 1984 52

The Aprdl 4, Advdisory Board meeting opened with up dates on the 1PPP
and FOSPA projects. Carol Quickh nreported that parents in the FOSPA program
are asdisting 4in the packaging of the Learning centen boxes and that this
was going well. Carol also reponted that a FOSPA status repont and «
proposal for additional funding for the 1984-85 school yearn have been sub-
mitted to General MiLLs, The new ploposal was written to reflect the

gollowing :

A. A projected enrollment of 150 - 175 families

B. Adaptations to meet tﬁe special needs of handicapped children
C. Adaptations to reflect the cultural divernsity of the community
1

. The utilization of trained volunteens to assdist in implementing
the projfect

Families ennolling 4in the FOSPA progham fon the 1984-85 school year
will be asked 2o pay a $10 fee for consumable supplies. Special effonts
will be made %o enwoll more special needs chifdren in the FOSPA classes.

/. suggestdion was made Zo build some money into the budget fon special
necognition of the FOSPA volunteers. This idea was endorsed by othenr
members of the Advisorny Board.

Ruth Johnson provided an update on IPPP project activities, beginning
with a discussion on the nevised Parent Needs Assessment Tnventony (PNAT).
Puth neponted that revisdions were based on Advisony Roard Lnput and field
testing nesults.

The §inst mailing of the PNAT sent out on March 22, to 241 familics
An the Eanly Childhood Program. Within a two week period, 26 percent of
Zhe suwweys were retunned. A second mailing 44 scheduled to go out on

Aprnil 9, 1984,

Ruth neported that the parent-involvement data collected throughout
the yearn is 4in the process of being coded and analyzed at BGSU, but that
no report 48 nready at this point. She indicated that this was disappointing
An tnat the 1PPP staff had hoped to provide some preliminany findings and
feedback to the Eantzechétdhood dtaff by now. She said that such a neport
would be made available as soon as possible.

Ruth also neponted that the IPPP stadf is now working on the outlire
for the Parent Involvement Manual and that suggestions §rom the Advisory
Board would be weleomed. She alro noted that several proposals have been
sudmitted for presentations at state and national c-.ferences.

Discussdon then focuded on connecting Links between the FOSPA and
IPPP Projects. 1t was noted that both projects are based on the fact that
parent involvement can enhance the effectivencss of a child's educational
program and Lthat parents can develop the skills, knowledge, and attitudes
necessary for becoming congddent and competent in thein nole as theixn
child's primany teachen,

ERIC
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Inten-progham and intern-agency collaboration were also noted as
characteristicd common to both the IPPP and FOSPA Profects. ALso noted
was the potential for the nesults of these two projects to offer valuable
Ansights and information as to future program planning.

Severat Advisory Board members then neponted on different parent
Anvolvement activities available through their respective programs on
agencies. A question was raised as to the status of the EPSOT Program
in Lucas Cauntz. A4 no one was sure, the suggestion was made to Linvite
domeone from the Health Department to explain the EPSOT Program at the
next Advisory Board meeting. :

Mr. Guitford neported that Chapter 1 involves parents in the program
4n a number of ways. Many parents sexve as volunteens; others serve on
advisony councils; and some become mone actively involved in thein school's
P.T.A. Mr. Guilford commented on .the fact that .lnvulvement activitics must
be meaningful to the parents, Le. must meet thein needs and intereats.

. A major concern Adentified by the advisony group nelated to the
Lnvolvement of parents of handerganten students in the Toledo Public Schoula,
The number of students each teacher is assigned and the Lack of a system

for parent involvement were some of the concenns expressed.

Another concern related to the provision of appropriate senvices fon
children with {dentified on suspected special needs. While the FOSPA Program
44 helpful in ddentifying and senving young chifdnen with special needs, a
2y¢«te:2.5oz "thansditioning” these ch«'jdaen anlo kindengarnten still needs to

e hefined. -

Update:

- FOSPA staff will visdit the Buffalo FOSPA Program on May 1, 1984, to
share ideas, express mutual concerns, and solve problems.

- Canol Lewis, consultant from St. Cloud, will visit the Toledo FOSPA
progham on May 22 and 23. The focus of her consubtation will be:

T, Adapting Learning centers and activity hits gor four year old
children with developmental delays. Carnol will shane . deas
and materials fnom the P,A.T. Project.

2. Assdsting 4n ddentifying strategies and maternials to be used
an parent discussdion activities,

3. General problem soluing,

ep
ce:  Dr. Working
Carnol Lewis
Carol Quick
Colleen Mandell
Jalna Maclaren
)
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Parent Tnvolvement in Education
June 13, 1984 54

The §4inal Parent Involvement in Education Advisory Board meeting was held
June 13, 1984, The meeting opened with an update on IPPP activities, Ancluding
a preliminarny synopsis of the nesults of the parent survey and parent Lnvolve-
ment data collected by the Eanly Childhood staff. While the data analysis process
L8 not complete at this time, emenging trends Auggest that the majority 04 parent
Lnvolvement activities fall in the category of parent education and that parents
are generally satisfied with the services offered through the Early Childhood
progham,

Dn. Mandell neponted a 65 percent return on the surveys mailed to the parents
in the Earnly Childhood Program. She also reported that the majority o4 the parents
sdgned thein names to their completed surveys and that the procedures wsed fonr
collecting data followed the process outlined in the grant proposal. These
procedures included second mailings, §oLlow-up phone calls, and person inter-
views .,

Ruth Johnson then presented an outline draft o4 the Parent Involvement Manual
Zo be completed during the summen. She nequested advisory members to review this
outline and to provide thein suggestions as to any proposed {mprovements.

On. Mandell neminded advisony members that they would be receiving a copy
0§ the Parent Involvement Manual along with the §inal neport 04 the IPPP Project.

Penny Muellen then shared information about the FOSPA staf§'s visitation %o
the Bugfalo Early Childhood Program. She explained that Buffafo is now <in its
second year as a FOSPA adoption site and that it was very dinteresting to compare
problems, concerns, and solutions with anothen newly orgarnized FOSPA s.ite.

One outcome of this visditation was some pre-planning discussion about arranging
a mini-confernan~e of FOSPA programs, including the St. Cloud, Buf4alo, and Toledo
sdtes.

The FOSPA staf$ also neponted on the observation visit made by Carol Lewis,
St. Cloud FCSPA Resource Coondinatorn. The staff felt that Ms. Lawis was very
impressed with the quality of the Toledo progham and that she gained valuable
nsdights into the adaptations being made to accommodate special neew. children
and to reflect the multi-cultural diversity oﬁnthe Toledo population. Ms. Lewis
was also impressed with the benefits gained through inter-agency and inter-depart-
mental collaboration and with the training and <involvement of volunteens,

Janet Freeman then shared infjormation about the Head Start component of the
FOSPA Program. She nreported activr parent involvement |.including on-going
participation of several fatherns) .nd generous support, in the way of equdp-
ment and Supplies from the TolLedo Head Start Program.

Carol Quick made a brief report on the number and types of families served
through FOSPA during the 1983-84 year and achuawted?éd the Aupport received 4rom
budlding administratons and volunteens serving in the FOSPA Program.

Advisony Board members were asked to complete a swrvey concerning theinr
tnvolvement and thein ideas 4{orn future directions. The meeting was tien adjourned
with each 04 the Advisory Board members tecelving a certificate of appreciation
for their support and participaticn in the FCSPA Program.

o9
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DOCUMENTATION OF PARENT PARTICIPATION
TPS/EC Professionals we?e an integral part of this research project.
They were asked to collect data on families' level of involvement in
various activities.
The purpose of the first meeting with TPS/EC staff was to explain
the IPPP Project, their role in the IPPP Project, arnd to get an overview

of specific activities they offer to families. See the following memo

to staff on this meeting.
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August 29, 1983

We're looking forward to your input on implementing the
I1YPP (Individualizing Parent Faxticipation Programs). projects
We've ccheduled the following times on Wed,, Sept. 7th, to do
some brain-storming with you au to pirenl involvement options
provided through the early chiildhood prowrum. We'll be looking
at both formil and informal pareni involvement,

9-9:45 Meeting with all classroom tuichers

10-1024% Meetiny with dingnositc & sup;ort personnel

11=11:4% Meeting with parent ed and rctource staff

Hope your're available to meet with us at McKesson
according to this schedulcs If you have i time conl‘iict, please

cone at one of the other achedulud timese We vilue the input

of everyone in the progriun and are lookins forwird to working

. with you this yeax,

Thanks!

C‘ol leen & Luth

) BEST COPY AVAILABLE
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At the second meeting with the TPS/EC staff, the focus was on
how each staff member provides involvement opportunities to families.

The staff was asked to complete the following open-ended questions.
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INDIYIDUALIZING PARENT PARTICIPATICN PROGRAMS

ProJdeut Dirsctor:

Site

Dr. Colleen Mindell

Duepartmant of Special Education
Bowling Green 3tate University
Boﬁlius Graan& Chio 43403
(819) 372~0151

asrdinator:

Ruth Johnson
Hekesason Seheol
1624 Tracy

Toledo, Ohin U3605
(419} 666~5180

Grant # G008300318
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The IPP? Project: Individualizing Parent Participation Prog:ams

Handicepped children need an individualized educational plan to mast
shedr sp2oial instructionel nseds. Parents of handicapped chiliren have
speaial nceds, t0o. By looking at the individual porent needs #nd also esach
~emily, wa, as professionals, are better able to implement effective pareat
Prograns. .

Within the last .several years, special sducators have been given
additional responsibilities, many of which involve noninstructional tasis. We
ure mandated to involve pasants in their handicapped child’s progran. Yat,
.00 often attewpts at involving parents ara rejected or program geals g0
tizet. he wicle area qt‘parent involvement has bacoma, understandably, a
isdnsitive issue for some profsssionals, while othera hzve chosan to 1gnor§ ic.

The purpose of the IPPP project is to investigate why some parents get
iavelved in their childis program while others choose not to be involvad.
Specifically, the project has two goals. First, idsntify factors related to
parent participation in various types of progmams. Here we are looking at
toth formni and informal involvement. The focus 13 on the parents and faaily
nseda,

In crder to complste this acpect of the project, wa will need your help
ia determining which parents cre involved in related activities. i/ know you
¢r8 ¢ruly busy already and ve will do everything posaidle to minimizs your
involvement in this noninatructional task.

The Sscond goal of the projeot iz to develop the Parents Meeds

#5spsament Inventory (PMAI). Inforzation derived from the PNSI will help

JEST COPY AVAILABLE
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prafesslicnuly detaraine rasiistic program cptions for parants. ' The PNAI will
be part of a msnual Yor profesaional use in devaloping effective parent
davnlvenent. programs. Activities related (o this goal will be the
raapensiblliity of the IFPP proJject ataff.

The IFPP Project is a joint venture between the Department of Special
Cducation at Bowling Green State Univarsity and the Tolado Public Schosls
Saprly Chilehoeod Program. .

s're leoking forward to working with you.

Colle=n and Ruth

BEST COPY AVAILABLE
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Nane
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Parent involvemant activities come in many different packages. Thesa may
include attending a parent education classes, participating in parent-chiid
sezsione, observing or volunteering in the classroom, and exchanzing frequent
notea with their child's ﬁeacher, Please indicate those activities, both

furmal and informal, which you use to involve parentas.

THANX YOUI THANK YOU! THANK YOU!

BEST COPY AVAILABLE
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The extent to which parents are involved in their child's educstional
program is difficult to assess. Perhaps you have found some ways of ruesording
parent involvement that might help us. Please desaridbe your suggestions for

docuaenting parent;involvement for each parent activity.

THANK YOU! THANK YOU! THANK YOUt

65 BEST COPY AVAILABLE
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At the third meeting, TPS/EC staff and IPPP staff defined "level
of iuvolvement" (see attached definitions), and reviewed the various
forms to be used to collect "level of involvement" information.

Based upon TPS/EC staff feedback, the following data collection
forms were developed and later utilized by project staff.

l. a Formal Activities Log

2. an Apartment/Home Visit Log

3. a Therapy/Diagnostic Informal/Interaction Log

4. a Phone Log

Examples of these recording forms are included here.
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Criteria for Involvement

To holp clarifv the levels of involvement, the following mav be helpfﬁi.

Not involved

Refers to parent not attending an activitv, not making phone calls, and so
forth. The focus here is on the parent choosing to be involved or not. The
following are some examples.

Does not initiate phone call

Does not returr teacher initiated phone call
Does not attend IEP meeting, oper house, etc.
Savs he will do anvthing to help, but does not

0SB I
e o o

Somewhat involved

Generallv refers to attendance but not participation. It also includes
thnse parents who attend but do not follow through with professional's
suzgestions or those who fail to focus on their child. For example:

1. Attends conference but does not ask questions specifically related

to her child

2. Asks for advice on child-related issue hut does not follow through
with recommendation. Often a time lapse will occur hefore
professional can determine whether recommendation was followed

3. At home or therapv, parent attends but does not model approximate
predetermined hehavior

4, -Attends conference, workshop, hut leaves earlv

Involved

Refers to those hehaviors which exemplifv a response, question, concern to
the child or program. The focus here ‘s on the child. For example:

1. Calls school to discuss child's progress, language problems,

medical needs, etc.
2. Attends workshop and asks questions related to topic or applies topic

information to her child

Activelv involved

Refers to active participation. At this level, no only does parent ask
questions, but she or he follows through with the recommendations, suggestions,
ete. OR the parent asserts self for professional to provide information. We do
not want to interpret these behaviors (i.e., style of communication) as either
positive or negative. For example:

1. Attends workshop and completes related homework or attends workshop and
asks questions about child and continues until information is sufficient
2. Phones school and asks parent to follow thirough with request to send in

classroom material

BEST COPY AVAILABLL
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CONTACT RECORD

Type of Contact/ | Amount of Time Level of Name/Relationship |
vate Purpose Involvement to child
NI{SI | I Al

71




INFORMAL PHONE LOG

67
Date ]| Prof. Name/Relationship . Level of
Ini- to Child/ Caller Purpose Involvement
tials Child's Name Prof | Family NI ST I Al

Level of Involvement

NI =
SI =

I =

Al =

Not involved. Did not return call.

Somewhat involved. By merely calling, parent starts out at this level. The
call may not be related to child or program.

Involved. In order to be iavolved, the purpose of the call must be on child's

needs or progranm. .
Actively involved. This level may require a time lapse since the parent must

actively respond to professional's recommendation. OR family must assert self
to require information. Remember that a time lapse may need to occur to

determine AIl.
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APARTMENT/HOME VISIT LOG
[o o]

Professional's name

Family and Child's Name

Roster Mot Somewhat Actively
Invalved Involved Involved Involved Comments
1. MFGPQF GO IMFGP QF C O N F GP OF 'O I[MF GP OF GO
2. MFGP OFGO |[MFGPOFGO |IMFGPOFGO MFGP OF GO
3. . MFGP OF GO [MFGP OF GO {MF GP OF GO [MF GP OF GO
4. M ¥ GP OF GO |[MFGPOF GO [MFGPOFGO [MFGP OF GO
5. MFGPOFGOIMFGPOFGO MFGPOFGO MFGPOFGO
6. M TGP OF GO IMFGPOFGO IMFGPOFGO MFGPOFGO
7. MFGP OF GO [MFGP OF GO &FGPOFGOPFGPOFGO
8. MFGPOF GO [MFGP OF GO [MF GP OF GO M F GP UF GO _
9. MFGPOFGO IMFUPOFGO |MFGPOF GO MFGP OF GO
10, MF G OFGQ IMFGPOFGO MFGPOFGO MFGP OF GO
1. MFGP OFGO IMFGPOFGO MFGP OFGO MFGP OF ¢ O
2. MFG OF GO IMFGP OFr GO MFGPOF GO F GP OF G O
'7,\ M - Mother F = Father CP = Grandparent OF = Other Family G = Guardian O = If other includes stepparents,
- indicate who in comment section,
BEST COPY AVAILABLE




Child's Name

69

Dear Parents,

Please take a few minutes to look over the class notes in the NOTES section of
this book and discuss the class activity with your child inviting the child's
participation. For each day that you complete this activity, please record your
initials in the appropriate place on the form below and make a brief comment about
the child's response. Comments may include such things as Mary pointed to two of
the pictures and said, "I went down the slide. I went fast." or "Jimmy didn't like
the cornbread."

Thank you for your cooperation in completing this form. Your input helps us in
determining the value of these daily class notes.

CLASS NOTES LOG

Week of Initials Comments
M

TH

£y L S Y i -

Week of Initials Comments

This is an example of a data collection form which was designed

by IPPP Staff to help ones TPS/EC professional collect level of involvement

B : information. -
ERIC 7

)




Other meetings throughout the year served to (a) check reliability
among TPS/EC Staff in recording level of involvement, (b) announce project

changes and progress, and (c) discuss any issues related to the project.
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IPPP--TAKE A DEEP BREATH!!

The Formal Activities Log is to be used for formal activities, i.e.,
those activities which involve a group of parents a: one time. For example
open hsuse or workshops that you a~e doing.

The Apartment/Home Visit Log is for professionals involved in regularly
scheduled home visits or apartment sessions, i.e., the Parent Educators and

Socialworker. Ruth will transfer this data to the appropriate IPPP forms

The Therapy/Diagnostic/Informal/Interaction Log is for all contacts with

/)5 of row,

-parents not recorded on any other forms./ It is not for recording informal

communications. We will collect this data beginning October 9.
THE PHONE LOGS ARE IN USE!!! If you have any questions call Ruth or

Colleen. If you have comments direct them to Ruth.

BEST COPY AVAILABLE
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Tt Uuinte Neibobier 13, 80

By now, the system for collectins, date on all types o yarent InvolvensAR
is in place. Farent involveusnt weri.ities an which we need data {ae)ude:

. phone interactiors
oo rerwnd netivitie s (200, classes or proup meeting: )
« homesapactment vieits
o #lb VLEP. and avier parent-ieacher wmeetings
purenf.—child clasnes
< bitrent, participatlion in claserocom activities
rarvent voelunteer wcetivitles (through Purents Vius, invelvenent in
Purent-Gtalf Bxchange, etc.)
. iarormal interactions with parent:

I1oyontye discavered holes or snugs in the duta colleclion provess, pleate
1et us kiow, .

Datn collection forms can be forwarded to Gubh on a week iy oure, at Lhe
Prue uby ot hi-weekly basis., Extra data collection rorma are available ab sevelr-
wroveabet Jocationsg:

(i) by the check-in sheet at Cherrs
Pl under the phone ab Laral 'z aesk at MeKesuson
Ui under Lhe phone by Ruta's o ol ot MeKesson

Pranklin teachiers, we'll try to keep you wel! supplicid win visits 1o oour
cotareem and inter-school magl,

Twi: lmportant, reminders:
oo T you heven 't alpcady dene So, piense recoddd dann o yor hopinn o
vel-theeyeur meel i s, vith parents,  We Wonld Tike G have 0 thts
datas {u by Friday, Ceocber 1lith,

" T e camem—y At

20 Plense De sure {o provide cemplete data on the (P farms, such ae

the cbild'c naue, faumily's nume, ana individual's reletionship LA
Lue ohing,

- H | M o
Upoomine Heeling:

Meetines fo clurify fuoues and concerns related 1o data eollection aro
sel e Wednosdaayry, Oetober 19th., Please attend one of the lltawinge weet ings:

G:hy - 10:45 Lt Cherry Preschool
11:00 = 12:00 a4 teKesuon Gehonl
Dejeriont

4 e -

Phere are anly 8 more Jdata-collection weeks betore Christmes break!!!

A .4 . /
’ }\\ \EQ SP\\ L O O 51k 3 2

Phank you for yomr o inyal aad cocpeeaniont BEST COPY AVA“_ABL[
o ot leen ad faitn
. 78
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T0:  All Early Childhood Staf? BEST Copy AVAILABLE
FROM: Ruth Johnson

DATE: April 3, 1684 ' B

RE: IPPP Project

We owe you an apology ==

We hoped to give you some feedback on the parent involvement data
collection process long before this. We figured wrong. The data-
analysis maze is far more complex and time consuming than we anti-i-
pated. However, we will provide feedback to you. If we don't meke i1t
before June 6th, we will get something to you in writing over the summer.

A few reminders:

(1) March 30th marked the ¢nd of day-to-dsy data collectinz., (¥Whew!)
Please continue recording all personal activities, inciuding IEP
meetings, until the end of the school yew.. Thanks!

(2) By new, all teachers should heve received (or have souaesne elee
working on) The Fanily Background Informaticn Sheets. In complet-
ing these forms, please do not leave b.azkx, Don't be afrail to
make educated guesses, where applicable, Indicate "umkunown' only
in cases where you cannot get (or guess)-the informetion requested.
Remember -- ask for help, if you need ikl

(3) Please have all cdata collection and Family Background sheets come
Pleted and turned in by April 18th. We will then get off your
backs for the rest of the year!

Cne more thing:

Colleen is very interested in getting scme "first hand" experiesnces
with the children and families in our progfam. She would love to spend
time in May walking along with you in your work. “he may be contacting

.¥ou soon after break tc set this up.

Thank ynu for your cooperation on this project!

Enjoy Spring Break!

RJ:Js
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Appendix D

Documentation of Search for Assessment Tools
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DEVELOPMENT OF INSTRUMENT PACKAGE

During the first three to six months of the IPPP Project, several
si.' ps were used to obtain current tools used to assess various aspects
of family involvement.

Requests for information on assessing parent involvement appeared

in the DEC Communicator (Vol. 10, 'o. 1, 1983) and in the Ohio Division

for Early Childhood (Vol. 1, No. 1, 1983). Both publications are included

here.



THE COUNCIL FOR EXCEPT;ONAL CHIEDREN

Communicator

Volume 10 Number 1 August-September, 1983

PRESIDENT’S MESSAGE

What does this coming 4 ~ar look like for DEC?

In the spring of 1982 a questionnaire entitled
“DEC: Where Are We Going?'" was distributed at
the DEC business meeting in Houston and again in
the Communicator. Forty-eight members responded.
Two major areas were identified for commendat.on
and two others as a concern. Most statements about
both DEC publications. the Communicator and the
Journal. were very favorable with comments such as.
“Excellent charges. congratulations!'. and *Com-
mendations ire in order for the Journal.” Public Pol-
icy through the Pan Network was also seen as well
done.

Members were concemed. however. on the timeli-
ness tor delivery of the publications. This is currently
being addressed by Merle Karnes. editor of the DEC
Journal and Jeanette McCollum, editor of the DEC
newsletter.

The area that surfaced as the primary concern was
the need tor greater representation by new members
on the DEC board and the DEC activities. Many
people felt it was important to inform the membership
ot the time and place of board meetings and to include
new people on committees and in planning DEC ac-
tivittes. The time and place of the December board
meeting will be on Sunday. December 11, 1983 prior
to the DEC/HCEEP Ccunterence in Washingtun, D.C.
The time and room location will te go .ed in the Con-
ference hotel lotoy. [lease attend if you are able or
contact me if you are interested in becoming more in-
volved in DEC.

In this coming vear [ hove that cur efforts to main-
tain and develop new quality services for young chil-
dren with special needs and their families will be
strengthened through DEC activities. We al' need to
be aware of the impending and current legislation
which wil atfect the quality of life for the children
and tamilies we serve. With knowledge of the issues
we can work together to influence our eiected policy
makers and inform the public of the need for early
intervention.,

[ am looking torward to a vear that will offer DEC
support at a state and local level and that will involve
more members in division activities,

Bea Gold, President

THE DIVISION FOR EARLY CHILDHOOD

Bea Gold

Accomplishments of DEC
1982-83

Membership increased to over 2600 members
Published and distributed Volumes 5§ and 6 of
the Journal of the Division for Early Child-
hood

Expanded number of DEC state federations.
There are now 16 states with recognized state
federations

Co-sponsored with HCEEP (Handicapped
Children's Early Education Programs) the
third annual HCEEP/DEC conference in De-
cember, 1982

Honored Dr. William Swann and Ms. Rose
Engel for distinguished service in behalf of
early education of exceptional children
Planned early chiidhood program for the CEC
convention in Detroit, accounting for over 60
hours of convention time

Published 3 issues of the DEC Communicator
Assisted CEC governmental relations office in
preparing testimony on early childhood issues
and recommendations for the Senate Sub-
committee on the Hundicapped

Cooperative planning for the 4th annual
HCEEP/DEC conference to be held Dec.
12-15. 1983 in Washington. D.C.

Contributed $500 to CEC to become a Unit
Sponsor. helping to achieve the verv impor-
tant goals of CEC




1983 HCEEP/DEC Corference
December 12-15
Sheraton-Washington Hotel,
Washington, D.C.

The U.S. Office of Special Education Pro-
grams and the Council for Exceptionai Chil-
dren/Division for Early Childhood (DEC) are
co-sponsoring the 1983 annual HCEEP/DEC
Conference. The Conference will be held at the
Sheraton-Washington Hotel. Washington. D.C..
December 12-15, 1983. Presentations will ad-
dress current professional issues related to early
intervention, early childhond, servi:zes in rew-
bormn nurseries. developmental assessment, fam-
ily intervention. and additional topics of inter-
est.

Additional information on the progran: (which
will be re: 1y by the time you receive this news-
letter) may be obtained from Mary Sheppard,
Thornas Buffington Associates, 2710 Ontario
Rd. NW. Washington, D.C. 20009. All members
of DEC will receive a brochure/registration form
by mail.

The Communicator Needs NEWS

The DEC Communicator needs informnation from
YOU. News concerning special events, innovative pro-
grams. research activities . . . all are welcome! Ideas
concerning issues that you would like to see addressed
are aiso needed. Please send all information and ideas to
Jeanei:e McCollum, Dept. of Special Education. 1310 S.
6th St.. Champaign. IL 61820.

. DEC Promotional Items
A Available

Three different types of items are available for use by

state federations in promoting membership in DEC:

e Poster Display—Kay Lund, Chairperson of the
Membership Committee, has a display board illus-
trating DEC's purposes and activities. The board is
easily shipped through UPS. Contact Kay at P. O.
Box 40400, 1010 E. 10th St.. Tucson. AZ 85717.

® Brochures—Kay also has available a brochure
which can be distributed by state federations.

e Newsletter—We usually have some extra copies of
each Communicator which we will gladly share with
states: these are good give-away items. Contact
Jeanette McCollum at Department of Special Edu-
cation. 1310 S. Sixth, University of Illinois. Cham-

9 _Lign. Illinois 61820

.
-
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_ NEW PROJECT NEEDS YOUR HELPT\
! = e s

A nev: federally-funded project designed to enhance
parent participation in the educational programs of
har. vicapped children is seeking information and/or
mate als from other programs to assist them in the im-
plemesitation of this project. They have submutted the
fcllowing description of what they hopc to accomplish:

The involvenient of parents in thei. handicapped
child's educational programs is considered ro be critical
for ckild's development. Yet parental response to in-
volvement opportunities available to them is generally
poor. The Ind.vidualized Farent Participction Programs
(IPPP) Project is an applied research activity designed
to assist professionals in planning and implementing
parent participation options that are sensitive to the
unique craracteristics of the family.

One of the first objectives of the IPPP Project is the
dcvelopment of an instrument package designed to iden-
tify factors related to different levels of parent involve-
ment in various types of program options. To assiti in
the development of this Parent Needs Assessment In-
ventory. project staff is presently seeking parent
participation/involvement assessment tools {ound to be
heipful to other programs

If you can offer some aswstance. contact

\I
K

--""

Colleen Mandell. Ed.D.
Department of Special Education
Bowling Green State University
Bowling Green. OH 43403

{419) 372-0151

or

Ruth Johnson. M.Ed.

Toledo Public Schools Early Childhood Program
McKesson School

1624 Tracy

Toledo. OH 4360°

(419) 666-5180

CALL FOR MANUSCRIPTS

The summer. 1984 issue of the Joumnal of the Division
for Early Childhood will be a topical issue on the use of
technology in Early Childhood Special Educa.:on.
Techrology may relate to special equipment for narticu-
lar populations. or to more °‘generic’’ uses such as
might be developed with microcomputers. etc. The
deadline for submission for this summer issne is March
15, 1984.

Send two copies. double spaced and in APA format.
along with a 100-200 word abstract. to: Merle B.
Karnes. Editor. fournal of the Division for Carly Child-
hood. Colonel Wolfe School. 403 E. Healey. Cham-
paign. IL 61820.



UPDATE

State Federations of the Division for
Early Chiidhood

As of April 14, 1983, 17 states had active DEC state
federations. These included Califcrnia, Colorado,
Florida, Georgia, lllinois. Indiana, Kansas, Kentucky.
Louisiana, Minnesota, New Jersey, New York,
Pennsylvania, South Curolina, Virginia, West Virginia
and Wisconsin.

An additional 15 states had indicated an interest in
and/or had begun the process of achieving federation
status. For those of you who live in these states but are
unaware of these efforts, contact persons are listed be-

low:

Alabama

Ms. Mary McLean

Special Education

1230 Haley Center Auburn
Univ.

Auburn, AL 34849

Alaska

Mary Carr

Infar.. Learning Program

Alaska Treatment Center
for Crippled Children &
Adults

- 3710 E. 20th Ave.

Anchorage. AK 99304

Arizona

Dr. Jeanne McCarthy
Professor/Director

Project First Chance
Dept. of Special Education
University of Arizona
Tucson. AZ 84721

Arkansas

Barbara Semrau
Director

Focus on Children
2905 King St.
Jonesboro, AR 72401

Connecticut

Ms. Fran Tyluki
-+6 Fleerwood Ave.
Bethel, CT 06801

Iowa

Reid Zehrbach

Grant Wood A::a Educ.
Agency

4401 Sixth St. SW

Cedar Rapid: [A 52404

Michigan
Beverly Johnson
Supervnor for Early

B KC {dhood

Detroit City School
District

5057 Woodward Ave.

Detroit, MI 48202

Montana

Susan Workman

Early Childhood
Education

Dept. of Home Economics

Montana State University

Bozeman, MT 59717

Nebraska

Harlan Stientjes

Early Childhood
Coordinator

ESU 7 SPED Cooperative

2476 33rd Avenue

Columbus, NE 68601

New Mexico .

Dr. Stephen Stile

Special Education

New Mexic Siate
University

Box 3AC

Las Cruces, NM 88003

Ohio
Ruth Johnson

835 Jefferson Dr.
Bowling Green, OR 43402

Utah

Kay Walker

UMC 68

Exceptional Child Cnt.
UsSu

Logan, UT 84322

Wyoming

Donna Hinds

Box 3224 U. Station
Laramie. WY 82071

Finally, the 18 states listed below are those which
have a contact person only or whose efforts at forming
federations are unknown. These states include Hawaii.
Idabo, Mississippi. Missouri, New Hampshire, Mas-
sachusetts, D.C., New Hampshire, North Carolina,
North Dakota, Oregon, Tennessee, Souti. Dakota,
Rhode Island, Texas. Vermont and Washington.

Dave Shearer, Chairperson of the DEC State Federa-
tion Task Force, would appreciate any assistance in
locating active early childhood educators in these ctates
who may have an interest in forming a DEC; he will be
glad to help states in their efforts to do so. Contact Dave
at: Exceptional Child Center, UMC 68, Utah State Uni-
versity, Logan, UT 84322.

Federation Announcement

The new New York State Division for Early Child-
hood has just formed and is looking for members and/or
subscribers. The major purpose of the group is to form a
statewide network of individuals who are interested in
professional growth and advocacy in the area of early
childhood handicapped education. The goals of the or-
ganization are as follows:

1. Promote, improve, and expand the education of .
young children across all categories of exceptionality.

2. Increase communication and knowledge between
special pre-school programs and agencies within the
state.

3. Enccurage and promote professional growth and re-
search as a means of creating better understanding of
the problems related to exceptionality of young chil-
dren.

4. To increase the DEC membership of the State CEC.
In order to achieve these goals, specific committees

have been o1 2nized wnich include: Publications and

Public Relations, Membership, and Legislative. Ac-

tivities planned by the organization include:

—A newsletter providing information to members and
subscribers about what is happening in the area of

early childhood handicapped education throughout the
state and nation.

—Development of conferences focusing on education of
the young handicapped child.

—Formation of a y- of members and su. scribers
from all disciplines . .. professions concermned about
early childhood educatior fcr the handicapped in New
York State.

A member must be an enrolled National CEC and
DEC member, and is entitled to voting privileges.
Member dues are $4.00.

A subscriber can be:

a) a perscn who is not a member of National CEC
or

b) an agency wishing to keep informed 1ia mailings
and newsletters. The subscriber fee is $3.00.

Du.s and feer “hould be sent tc:

Dr. Ruth F. Gold
Coordinator of Special Education
Adelphi University
Linen Hall
8 é‘rarden City, NY 11530



DEC Officers 1983-84

President

Ms. Bea Gold

Child, Youth and Family Services
1741 Silverlake Boulevard

Los Angeles, California 90026
213/664-2937 (Office)

Past President

Mr. Talbot L. Black

TADS

Suite 500, NCNB Maza

Chapel Hill. North Carolina 27514
919/962-2001 (Office)
919/967-9427 (Home)

President Elect

Dr. Warren Umansky

Program for Exceptional Children
University of Georgia

Athens, Georgia 30602
404/542-1685 (Office)

Vice-President

Ms. Corinne Garland

Pupil Personnel Services

W.iliamsburg-James City County Public Schools
P.O. Box 179

Williamsburg, Virginia 23187-0179

804/253-2422 (Office)

Secretary

Ms. Amy L. Toole

Putnam/Northern Westchester BOCES
Preschool Program

Projects Building

Yorktown Heights. New York 10598
914/962-2377 (Office)

Treasurer

Dr. Loiz Smith Cadman
S114 Rock Point

Wichita Falls. Texas 76310
817/723-6%902 (Office)
817/692-3578 (Hr

Board of Gove s Representutive
Dr. Robert Monahan

Executive Director

Jenkins Memorial Children's Center
2410 Rike Drive

Pine Bluff. Arkansas 71603
501/534-2035 CTice)

Newsietter Deadlines

The DEC newsle: »r will be pupblished three times each
year, with members receiving issucs (when all goes weli!)
at the end of September. January and May. Because of
the time ne-assary for compiling aad printing, and be-
cause we use 3rd class mail ($!!), any announcements,
news or suggestions must be received by the :ditor by the
Ist of August, December and April respectively. Send all
items to Jeanette McCollum, Dept. of Spec. Educ., 288
Educ. Bldg.. Univ. of Illin s, 1310 S. 6th St., Cham-
ul*Cn. Iil. 61820

Publications Committee Chairperson

Dr. Merle Karnes

Institute for Child Dehavior and Development
Colonel Wolfe School

4J3 East Healey

Champaign, Illinois 61820

217/333-4890 (Office)

Membership Committee Chairperson
Dr. Kay Lund

Pest Office Box 404029

1010 East 10th Street

Tucson, Arizona 85”17

602/791-510" (Dffice)

Governmental Relations Committee Chairperson
Dr. Carolyn King

Departmeat of Special Education

Davis Hall 239

501 Crescent Street

Sovth Connecticut Staie College

New Haven, Connecticut 06515

203/397-4492 (Office)

203/281-0507 (Home)

State DEC Federations Task Force Chairperson
Mr. David Shearer

Exceptional Child Center

Utah State University

Logan. Utah 84322

801/750-1122 {Office)

Research Committee Chairperson
Dr. Kippy Abrams

Department of Education

Tuiane University

New Orleans, Louisiana 70118
-04/8F5-5342 (Office)

Editor of Communicator

Dr. Jeanette McCollum
Department of Special Education
1310 South 6th Street

University of [llinois
Champaign. Illinois 61820
217/333.0260 or

333-7438 (Office)

TEACHER PREFARATION PROGRAMS3
IN ECSE

Let the DEC Communicator
Publicize Your Prozram!

The January-February issue of ihe Communicator will
include descriptions of teacher preparation programs in
ECSE. If you wonld like to have your program included,
please send a short notice covering the major points:
level, number of students, emphases. assistantships,
length of program, unusual features, etc.

Send to: Jeanette McCollum, 188 Educatioa, 1310 S.
Sixth St.. Champaign. IL 61820. | need these by the be-
ginning of December.
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NOTICE

The Publicatione Committee of the Council
for Exceptional Children Announces
SEARCH FOR AN EDITOR OF
EXCEPTIONAL CHILDREN

The Council for Exceptional Childrer: fCEC) is seeking an Editor for
Exceptional Children . an official publication of CEC. We are seeking a
highly respected special educatar for this position. wnich will nor be a
line staff position at CEC headquarters but. rather. will be a profes-
sional appointment within the field of sp2cial education.

QUALIFICATIONS. The Fditor must: have national standing as a
special educator: have been a n..mber in goed standing of CEC Jor at
least five years prior to raaking application for the Editorship: have
wide knowiedge of professional conte..r and research in special educa-
tion: demonstrate competence in writing and conductine research 'a
special education; demons:rate competence in writiig and condudling
issearch as we'l us effectiveness in the interactions necessary for
working with the field to identify, stiraulate, and elicit the prepavation
of relevant infc:mation for publication in the journal; possess a high
degre=2 of literary competence and haive a record of success in writing
and/or editing articles or ~ooks. have the ability to coordinate and
work cooperatively with cther editois. CEC members. the Publica-
tions C »mmittee. the CEC Department of Information Services. and
others: have the ability to provide leadership and to recognize essen-
tia! top:<s thur will stimulate positive change in special education: and
be committed to the hard w yrk of developing Exceptional Children as
a publication ot high yuality and repu’ztion that will help to shape the
field of ~special edusation.

DUTIES AND RESPONSIBILITIES. Under the guidance of an ap-
proved policy statement for Exceptional Children and the general
supervision of the Executive Director of CEC. the Editor will have
complete responsibility for *he advance planning. conceptualization.
content «nd quality of the joumal. Responsibilities include planning
each ivsue: coordinating maiuscript rev.ew: communicating with au-
thors: and the overal! - .anagetaent of the journal (nor including mat-
ters of adverti-ing. subscriptions, and print production. which will
continue o be perfremed at CEC headquarters). With the concurrence
of the Pulsications Committee. the Editor will rezommend to the
Executive Director of CEC up to sin Associate Editors who will share
responsibility for the content and quality of the joumal. The Editor

will also participate in a review of procedures for blind review of man-
uscripts. in the revision of procedures as necessary. and in the organi-
zation of a large group of Field Fitors who will serve as reviewers of
manuscripts stibmitted to the journal.

TENURE. The Editor will be named on February 15, 1984 for a
tenure of three years. with option for renewal. Because the journal will
have been forward planned for some months in advance of February.
the fir four months uf the Editorship will consist of phasing into the
position and collaborating ‘with the staff of the ( TC Department of
[nformatio.i Services and the Publications Committee. Full responsibil-
ity for the g «lity and content of the journal will commence as of July
l. {984,

REIMBURSEMENT. The Editorsh.p of Exceptional Children will
be a professional appointment within the field. and will not be a
salaried position. A budget for clericai. postal. telephone. travel. and
related expenses will be established for the Editor.

APPLICATION PROCEDURES. Applicants must submit to the
Chairperson of the Publications Committee fuur application packages.
each rontaining the following: (a) a letter of application which explains
the reasons that the applicant wishes to undertake this responsibility
and the srovisions that can be made at his or her place of employment
to permit time for the successful completion of duties of the Editor: (b)
a statement of the relationship between the applicant’s credentials and
the qualifications stated for the position: (¢) a current vita; (d) a state-
ment of the plans and improvements the applicant would project for
the journal: (e) thrze letters of recommendation from individuals who
can speak tc the applicant’s capabilizies for this position; and (f) a
portfolio containing samples of the applicant’s published works.

Evaluation o« apolications will be conducted by the Cha.rperson of
the Publications, Co~ mittee. two additional members of the Publica-
tions Committee. anu the Director of the CEC Department of {nforma-
tion Services, Names of finalists will be submitted to the Executive
Director of CEC who wil; invite finalists to appear for interviews dur-
ing the CEC Tech.wiogy Conference in Reno. Nevada. during the last
week in Januarv 1984,

Applicants ard other interested perso,  ay obtain the complete
plan for the Editorship of Exceptional Chidren by sending a self-
addressed envelope with 37° postage to th. Cnairperson of the Publica-
tions Committee. ADDRESS ALL APPLICATIONS AND IN-
QUIRIES TO:

Judy Smith-Divis. Chairperson. CEC Publications Committee
¢:0 Countersoint Communicaticns Company
750 McDonald Drive

Reno. Nevada 89503 1702) 747-711

Governors.

tion?

possible to:

TADS

NOMINATIONS SOUGHT
FOR DEC QFFICERS

The Nominations Commiittee of the Division for
Early Childhood is soliciting recommendations from
the DEC membership for the offices of Vice Presi-
dent. Secretary and Representative to the Board of

Considerations for potential candidates include:

® [s the person a member of DEC?

| ® Does the person have the leadership qualities
you want in a DEC officer?

¢ |s the nominee willing to accept the nomina-

All nomination~ should be referred as soon as

Tal Black. Chairpetsorn
. DEC Nominations Committee

Suite 500, NCNB Plaza
Chapei Hill. N.C. 27514
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October 5-7. 1983

Novemb r 2.5, 1983

November 3-¢. 1983

November 5. 1983

Nov:mber 5-7. 1983

November 17-18. 1983

December 2-4, 1983

Upcoming Events

Northeast International Sym-
posium for Exceptional Thu-
dren and Youth, Bangor,
Maine. Contact Kathleen Pow-
ers. Center for Research and
Advanced Study, 246 Deering
Ave., Portland, ME, 04102.
The Association for Severely
Handicapped (TASH), Cathe-
dral Hill Hotel, San Francisco.
CA.

National Association for the
Education of Young Children
(NAEYC), Atlanta Hilton, At-
lanta, GA.

Parents and Profescionals Inter-
act. Major issues regarding
young children with special
needs: team building. adminis-
tration. family dynamics. Con-
tact Lorraine J. Maddalena. 77
Hunter Avenue, Miller Place,
NY 11764

Down’s Syudrome Congress,
Chicago, IL. Contact tiie Con-
gress at 1640 W, Roosevelt Rd.,
Chicago. IL 60608.

Conference on Severe Behavio,
Disorders of Childre.:. and
Youth. Arizona State Univer-
sity, Tempe. AZ. Contact R. B.
Rutherford. Dept. of Special
Education.

Infants Cannot Wait: Clinical
Challenges of the Eighties.
Third biennial uational training
institute, Natioral Center for

DEC COMMUNICATOR

403 E. Hedley

Champaign, llinois 61820

¥301029467

RUTH A JGHNSON

335 JEFFERSON LF
3OWL ING GREe™

December, 1983

January 25-28, 1984

February 8-10, 1984

April 4-7. 1984

April 23-27, 1984

August 26-30, 1984

Clinical Infant Programs. Wash-
ington Hilton, Washington,
D.C.

National Early Childhood Con-
ference (HCEEP/DEC), Shera-
ton-Washington Hotel, Wash-
ington, D.C., during week of
December 12. (Further informa-
tion included in another section
of this newsletter).

National Conference and Train-
ing Workshops on Technology
in Special Education, Reno,
Nevada. Will feature a wide va-
riety of presentations and
exhibits, as well as intensive
skill training. Co-sponsored by
CEC and CASE/CEC. Contact
Elsa Glassman or Josephine
Barresi, Council for Exceptional
Children. 1920 Association
Drive, Reston, Virginia 22091,
703-620-3660.

Research in Action, Institute for
Child and Family Studies, Lub-
bock. TX. Contact Jamie Tuck-
er at the Institute. Texas Tech
University. Box 4170. Lubbock,
TX 79409.

Biennial International Confer-
ence on Infant Studies (ICIS).
Vista International Hotel. New
York. NY.

Council for Exceptional Chil-
dren (CEC), Washington, D.C.
International Congress of Au-
diology., University of Califor-
nia, Santa Barbara, CA 93106.

BULK RATE

DANVILLE, ILLIM'™S
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Newsletter

No. 1

ODEC (Ohio Division for Early Child-
hood is a newly activated state division
of the Couacil for Exceptional Children |,
(CEC). The Primary purpose of this or-
ganization is to promote comprehensive
delivery of quality services for excep-
tional infants and young children and
their families in the state of Orio.

Message from the President

Ohio has much to be proud of in the
scope and quality of its services to
young chiidren with special needs. Fx-
cellent programs do exist and are mak-
ing a significant difference in the
quality of life for many young excep-
tional children and their families. A
number of universities are offering
early chi’dhood courses designed to pre-
pare teacnhers, in both regular and spe-
cial education programs, for the chal-
lenging work of early identification
and appropriate intervention for young
children with special needs. Profes-
sionals involved in in.erdisciplinary
and interagency ventures are enhancing
the scope and quality of early inter-
ventioa programs through their ccoper-
ative effcrts to bridge the gaps and
eliminate the duplication of services
to young exceptional children.

Yet, there can be no doubt that
much remains to be d-=ne. Quality ser-
ices for young childr :n with special
needs exist in some a..eas of Ohio but
not in others. Financial insecurity,
an overload of families to be served,
and the feeling of isolation are typi-
cal prob’le¢ms faced by many programs
serving young children with special
needs. Lack of public awareness as

Q

Fall, 1983

to the importance of early identification
and a lack of understanding as to the mul-
tilfaceted needs of young exceptional chil-
dren and their families are other real
concerns of professionals working in the
area of early intervention.

This is where ODEC comes in. ODEC
consists of a dedicated group of indivi-
duals firmly convinced of the value of
early intervention. This dedicated group
of people are aware of the need for more
public awareness and support, more com-
prehensive programs, and more opportuni-
ties for sharing of ideas and rescurces.
These people have Joined forc:rs to make
their dreams for exceptional infants and
young children a reality in Ohio. The
dedi<uted group of people in ODEC intend
to meke a difference in the field of early
intervention.

It's a Joy and privilege to work with
such a positive group of people.
Ru'* Johnson, President

Brief History of ODEC

On March 1, 1983 a group of individu-
als interested in activating an Ohio Di-
vision for Early Childhood met at the
Northwest Ohio SERRC to outline goals,
obJectives, and procedures. A general
theme emerging from the discussion on
goals and objectives was that ODEC should
become & vehicle for serving professionals
from a variety of disciplines and organi-
zations concerned with ycung exceptional
children and their families. A sub-com-
mittee of individuals, headed by Ruth
Fisher, tock the initiative in drafting a
constitution for the proposed organization.
Another tangible outcome of this task
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force meeting was the development and dis-
semination of a flyer for recruiting char-
ter members. Response to this flyer was
overvhelmingly positive.

The next step in the process of acti-
vating ODEC was conducting an organiza-
tional meeting on May 13th, 1983 at the
Central Ohio SERRC. The meeting was
chaired by Ruth Johnson with about thirty
interested people in attendance. During
this meeting, the proposed constitution
was adopted and officers were elected.

The nane and addresses of officers for
1983-84 are as follows:

President: Ruth Johnson
McKesson School
1624 Tracy Rd.
Toledo, Ohio L3605

Vice President: Ruth Fisher
Tre Developmental Pre-
school
2539 Dalton RA.
Akron, Ohio L4313

Rosalind Williams
Nisonger Center

Ohio State University
275 McCampbell Hall
Columbus, Ohio 43210

Secretary:

Alice Christie
University of Akron
127 Carroll Hall
Akron, Ohio 44325

Treasurer:

Ruth Roberts from the University of Akron,
was appointed chairperson of the Legis-
lation Committee.

The dues for ODEC membership was then
set at $5.00 per year.

Two ODEC executive board meetings have
been held since the organizational meet-
ing in May. By-Laws for the organization
have been drafted and a campaign is un-
derway for recruitment of additional mem-
bers.

Next Steps for ODEC

ODEC is sponsoring a program and genw-
eral membership meeting from 1:30 - 3:00
at the OFCEC convention on November 17,
1983. The program will consist of a pan-
el discussion on identifying issues faced
by early childhood educators in Ohio and
finding positive ways of dealing with swh
problems. The meeting is open to anyone
interested in early intervention issues.

The annuel business meeting for ODEC
will be scheduled for sometime in May,
1984,

A special project being pursued by
ODEC at the present time is the drafting
of a paper on the state of early inter-
vention in Ohio today. One purpose of
such a paper is to generate public aware-
ness as to the nature of early interven-
tion and to inform the public as to what
programs currently exist in Ohio. Rosa-
1ind Williams is assuming responsibility
for coordinating this project. Your
ideas and assistance are welcome! You
may wish to send information about your
project to Rosalind Williams at the Ni-
sons .r Center, Ohio State University,
275 McCampbell Hall, 1580 Cannon Drive,
Columbus, Ohio 43210

Opportunities for .ersonal Involvement

Opportunities abound for every ODEC
member to become actively involved in the
organization.

Options for involvement include:

- assisting in recruiting members

- serving on a standing committee
(standing committees are Member-
ship, Publications, Nominations
& Elections, and Legislation)

- orgenizing local meetings and/or

workshops

- submitting articles for the newslet-
ter

- increasing visibility of the organi-
zation

- making hospitality arrangements for
convention and business ~eetings

Need any ides on how to go about any of
the above? Call Ruth Johnson.

Work Phone: Home Phonc:
(419)666-5181 (419)352-3098
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The Ohio Division for Early Childhood

intends to make a difference!

Become a part of the action by Joining this
nevly organizeq division

in a round-table discussion on:

Identifying the issues faced by early childhood educators in Ohio

and

Determining what can be done to deal with such problems.

Presenters leading this discussion will be:

Carol Quick, Supervisor

Toledo Public Schools Early Childhood Program

Barbara Munich-Deger, Coordinator

Preschool Education, Hopewell SERRC

Joe Todd, State Department of Education

Division of Special Education

Ruth Jchnson, President, 0.D.E.C.
will serve as moderator of this discussion.
November 17, 1983
1:30 - 3:00

Columbus, Ohio
Sherrton Columbus Plaza

J2
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Membership Information . News from other Progran#! o
S ,

\“‘-—m—-——--"w- ety beam -

Full participating membership in ODEC The IPPP Project (Individualizing
requires membership in The Council for Parent Participation Programs) is an
Exceptional Children (CEC) and the Inter- applied research activity being imple-
national Division for Early Cbildhood mented by Bowling Green State University's
(DEC). Membership applications for these Department of Special Education and Tole-
organizations can be obtained from: do Public School's Early Childhood Program.

Alice Christie, ODEC Membership This research project evolved from the
Chairperson need for doing something about the lack
University of Akron of parental involvement in their handi-
127 Carroll Hall capped child's educational program. The
Akron, Ohio LL325 IPPP Project is designed to assist pro-
or fessionals in planning and implementing
C.E.C. Headquarters parent participation options that are
1920 Association Drive sensitive to the unique characteristics

of the family and are thus more likely
ta elicit active parent involvemeat.

Reston, Virginia 22091

Dues for CEC are $45. (regular) or $20

(student). Dues for International DEC One of the first objectives of the
are $10. (regular) or $ 5. (student). IPPP Project is the development of an in-
strument package designed to identify
Individuals already members of CEC factors related to different levels of
and DEC can join ODEC by completing the parent involvement in various types of
enclosed application form and reritting program options. To assist in the de-
$5. dues. Additional membership informa- velopment of this Parents Needs Assess-
tion can b« obtained from Alice Christie ment Inventory, project staff is present-
(address above) or Ruth Johnson (McKesson ly seeking parent participation/involve-
School, 1624 Tracy Rd., Toledo, Ohio, ment assessment tools found to be helpful
L3605 - (L19) 666-518L. (Why not to other programs. Information atcut
Join with a friend? Enclosed are extra such usseasment tools, as well as other
application forms.) related naterials, cen b. addressed to:
Individuals who are not members of CEC Colleen Mandoll. E4d.D.
and DEC but wish to be on the ODEC mailing Department of Special Education
list can contact Ruth Johnson or Alice Bowling (reen Gtate University
Christie for information. Bowling Green, OH L3k02

Upcoming Events Phone: (L19) 372-0151

# If you would like news alout your pro=-

Nov. 17-19, 1963 gran featuwred in this newsletter or if
Ohio Federation Council you are in need of information from other
for Exceptional Children professionals, you car send the informa-
Columbus, Ohio tion to be printed to Ruth Johnson, Mc-

ODEC Program (1:30 — 3:00) Kesson Schonl, 1624 Trecy, Toledo, Ohio

= tNﬁgt i7 , ) ’
pen to Everyone
Surxent Issuss

Dec. 12-16, 1983
National Early Childhood Early Childhood Teacher Certification
Conference (HCEEP/DEC) A new version of a bill allowing for
Washington, D.C. the certification of pre-kindergarten

teachers has been introduced in the

April 23-27, 1984 Ohio legislatura. Passage of this bill,
Council for Exceptional Senate Bill 218, would direc* the State
Children (CEC) Washington, Board of Bducation to establish stan-
D.C. dards of qualifiscation for pre-K teaching

BEST COPY AVAiu’-.L- ; certification and to monitor institye
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tions with training programs for pre=K
teachers. Passage of this bill would
not require an individual to hold &
certifiocate for teaching in a pre-K

yrogram,

Many early childhood educators
feel that pre=K certification is an
important step in the right direotion
for providing appropriate learning
experiences for young children in
early childhood programs. Rallying
support for Senate Bill 218 would be
in the best interest of all young chil-
dren, including those with special needs,
Letters and calls requesting a prompt
hearing and support of the bill can be
directed to Oliver Ocasek, Chairperson

~ of the Senate Education & Retirement .

Committee. The address is Chio Sernate, -
Statehouse, Columbus, OH 43215,

LEGISLATIVE ALERT!

Programs and Services for Ohio's Young
Handicapped Children Endangeredes.

Issues 2 and 3 in Ohio®'s November
election have some grave implications
for maintaining services for young handi-
capped children, Issue 2 calls for the
repeal of state taxes recently passed
by the Ohio legislature. Issue 3 would
require a three fifths majority vote of
the legislatur~ in order to raise state
taxes in the future.

Should Issue 2 pass, Ohio's fiscal
base will be reduced by twenty per cent.
The ten per cent property roll back pro-
vision will still be in effect. According
to some economists, the net effect of
this action would be a 1969 tax base for
1984 services,

ODEC Newsletter
835 Jefferson Drive
Bowling Green, Ohio 43402

BEST COPY AVAILABLE

Not all programs would be reduced
equally, For instance, it will not
be possible to cut dollars from the penal
or court systems. Tne programs that
will be most devasted will be those in
the human services area: medical, social,
and education,

Ohio has a mandate to provide a free
appropriate education for all handicapped
children from five to twenty one. How=-
ever, a8 the total number of education
dollars dwindle, questions as to the defi-
nition of Mappropriateness™ will emerge.
One can assume litigation will follow at
the expense of both taxpayer and our chile
dren., Attitudes on the part of parents
of children enrolled in regular school
programs toward costs of providing spec-
ial education probably will become less
than positive, as both rsgular and spec=-
ial education programs u..c placed in a
"competitive" situation for too few
dollars.

For young handicapped children, the
picture becomes even darker. Currently,
in Ohio, programe and services for pre-
school children funded through the depart=
ment of special education are permissive,
Programs for these young children will
become increasingly vulnerable, as availe
able dollars will be funneled int, those
services which are mandated, The paradox
in all of this is that research in Ohio
and across the nation attests to the cost
effectiveneas of early intervention in ami-
liorating the impact of handicapping
conditions.

It is imperative that we become active
in defeating Issues 2 and 3 on the Nov,
bvallot, Ohio has m.ch to lose—lrograms
for our young handicapped children are
truly endangexred!
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- Depervment of Speciel Education
|é§§§£§§i louﬁn.(huun!hﬁnUhhnnﬂy Sowiing Green, OiNe 4340}
Phone (419) 3720151

Cable SGSUOH

Dear Program Implementer,

I'd 1ike tc share some information with you about an exciting project

dealing wvith services for parents and their young children. This project
is called the Individuslized Parent participation Programs (IPPP) Project.

ded to Bowling GCreen State Univer-
related to parents' involvement
One of the major objectives of this
dividualizing parent programs that are
family.

1t is & federally funded grant avar
sity and is designed to look at factors
{n their ch‘ld's educational prograa.

project ia to develop a systea for in
sensitive to the unique characteristics of the

s is demanding and often re-
1'd 1ike to invite you to
he IPPP staff and other key

Parenting young children with special need

quires the involvement of many professionals.

participate in a round table discussion with t
professionals, such as yourself, vho represent different parent/child pro-

greas in our community. The purpose of this discussion is for us to ex-
change information about issues, needs, and services related to families

of young children in the greater Toledc area.

I hope that you vill be asble to participate in this program. We will
be meeting on Thursday, November 3rd from 1:00 - 3:00 p.m. at McKesson
School, 1624 Tracy, Toledo, Ohio 43605. Please call Joan at McKesson by

October 28th, if you plan to attend this meeting (666-5181) .

1'a looking forward to geeing you.
Sincerely,

- Collsen Mandell, Ed.D.
1.P.P.P. Project Director

CM:Jjs
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IPPP - Address List

Philip Amadio
St. Charles Hospital
2600 Navarre Avenue
Oregon, Ohio L3616

Mary Beauregard

Ryder School

Ryder Early Education Ctr.
3117 Nebraska Avenue
moledo, Ohio L3607

Nancy Bowman, O.T.
Pediatric Outpatient
Therapy of Toledo

Hospital
3020 Marvin
Toledo, Ohio 43606

Dr. Evan Cohen

Community Mental Health
Center, West

4853 Monroe Street

Toledo, Ohio 43623

Ann Cole

Model Day Care
Jefferson Center

1300 Jefferson Avenue
Toledo, Ohio L4362h

Mary Cowie

Special Needs

Head Start

124 W, Woodruff Street
Toledo, Ohio L4362k

Mr. Ryan Dybdanl

Zeph Community Mental
Health Center

1614 South Byrne Rd.

Toledo, Ohio L4361k

Janet Freeman

Parent Involvement
Head Start

124 W. Woodruff Street
Toledo, Ohio L3624

Lois Golpfert

Miami Childrens Home
2500 River Road
Maumee, Ohio 43537

Julie Guminek

East Center for
Mental Health

1425 Starr Avenue

Toledo, Ohio 43605

Mary Hanley
Infant Stim.

Family Life Education
Manhattan & Elm
Tolelo, Ohio 143608

Dr. Jerry Higgins
Speech/Language Pathology
Toledo Hospital

2142 North Cove Blvd.
Toledo, Ohio L3606

Ruth Johnson
835 Jefferson Drive
Bowling Green, Oh. L3402

Sue Kelsey

St. Vincents Hospital
2213 Cherry Street
Toledo, Ohio 43608

Dr. Lawrence Klein

Ruth Ide Community Mental
Health Center, Inc.

3350 Collingwood

Toledo, Ohio 43610

Laura Kurtyka, P.T.

Pediatric Outpatient Therapy

of Toledo Hospital
3020 Marvin
Toledo, Ohio 43606

Jalna MacLaren
F.0.S.P.A.

Family Life Education
Manhattan & Elm
Toledo, Ohio 43608

10-1983

Dr. Colleen Mandell
463 Truman
Bowling Green, Oh. 43402

Tom Metzger

Language Program
Medical College of Ohio
c.S. 10008

Toledo, Ohio L3699

Vincenz Meyer

S.B.H. & Multi-Handic.
Board of Education
Manhattan & Elm
Toledo, Ohio 43608

Penny Mueller
Parents Plus
McKesson School
1624 Tracy

Toledo, Ohio 43605

Charlotte O'Neill

East Center for Community
Mental Health

1425 Starr Avenue

Toledo, Ohio 43605

Jean Potter

S.B.H. - Medical College
of Ohio

c.S. 10008

Toledo, Ohioc 143699

Juanita Price

L. C. Mental .lealth Board
One Stranahan Square
Toledo, Ohio L4360k

Carol Quick
Supervisor

®%. C. Program for Handicapp

McKesson School
1624 Tracy
Toledo, Ohio 43605

Marsha Schulz
Cummings-Zucker Center
123 22nd Street

Toledo, Ohio 43624



continued, page 2 - IPPP Address List

Dr. Fred Simmons

Toledo Hearing & Speech
Center

One Stranahan Square

Toledo, Ohio 4360L

Carole Smith
Cummings-Zucker Center
123 22nd Street
Toledo, Ohio 4362k

Joel Smith
Cummings-Zucker Center
123 22nd Street
Toledo, Ohio L3624

Laura West
Cummings-Zucker Center
123 22nd Street
Toledo, Chio U3624

Sandy Wright

Toledo Society for the
Handicapped

5605 Monroe Street

Sylvania, Ohio 43560
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IPPP
Abstract

The involvement of parents in their handicapped child's educational
program is considered to be extremely important for that child's development.
Yet, parenﬁal response to involvement opportunities available to them is
generally poor. The IPPP Project is designed to assist professionals in
planning and implementing individualized parent participation programs as a
basis for increasing parent involvement. |

An interagency approach to resolving the problem of little or no involve-
ment on the part of many parents in their handicapped child's educational
program in one of the salient features of the IPPP Project. The Department
of Special Education at Bowling Green State University proposes to work coopera-
tively with Toledo Public Schools Early Childhood Program in developing an organized
system for planning and implementing parent participation programs thaf are
sensitive to the specific needs of individual families. Additional interagency
input is anticipated through the establish;ent of an active parent - professional
advisory board.

Major activities of che IPPP Project include the following;

1. thé development of an Instrument Package designed to identify factors
related to different lavels of:.parent involve-:ent.

2. the collection and anlysis of data, via the Instrument Package,
to identify level of involvement parent profiles in various program options
which will assist professionals in developing an Individualized Parent Partici-
pation Program (IPPP) for each family involved with a handicapped child.

3. the dissemination of project findings an IPPP manual developed for
professional use, and recommendations to relevant local, state, and national

agencies involved with the education and/or devrelopment of handicapped children.

160




Individualizing Parent Participation Programs

The involvement of parents in their handicapped child's educational
prwgram is considered to be critical for child's development. Yet parental
response to involvement opportunities available to them is generally poor.
The Individualized Parent Participation Programs (IPPP) Project is an anplied
research activity designed to assist professionals in planning and
implementing parent participation options that are sensitiQe to the unique
characteristics of the family.

One of the first objectives of the IPPP Project is the development of an
instrument package designed to identify factors related to different levels of
parent involvement in various type: of program options. To assist in the
development of this Parent Needs Assessment Inventory, project staff is
presently seeking parent participation/involvement assessment tools found to
be helpful to other programs. Information about such assessment tools, as

well as other related materials, can be addressed to:

Colleen Mandell, Ed.D.
Department of Special Education
Bowling Green State University
Bowling Green, OH 43403

(419) 372-0151

or

Ruth Johnson, M. Ed.

Toledo Public Schools Early Childhood Program
McKesson School

1624 Tracy

Toledo, OH 43605

(419) 666-5180
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Resource File
IPPP Project

The Life Skills Training: A Program for Parents and Their Learning Disabled
Teenagers. Contact: Closer Look, 1201 16th St., Washington, D.C. 20036

A program guide for workshop leaders. The goal of the workshop program is
to train parcnts to help their learning disabled teen or young adult increase
daily living and social skills in preparation for successful independent living.
Workshop activities are focused on building awareness and skills and are centered
around: Parent/team building; listening and body language; self inventory of

daily living; social and parenting skill needs; task analysis and problem solving.

Parent Questionnaire. Contact: BOCES Preschool Program, Put./No. Westchester
BOCES Project Building, Yorktown Heights, NY 10598

A questionnaire used to evaluate parent reactions to the BOCES preschool
program. The basic purpose is to prcvide a description of how the program is
functioning-its accomplishments, constraints and concerns.

Parent Questionnaire. Contact: PEERS Project, 1211 Chestnut St., Philadelphia,
PA 19107

A parent questionnaire to approximate parents' feelings about their life
with a handicapped child.

Background Information. Contact: DEBT Gospel, Lubbock Independent School
District, Lubbock, TX 79408

A parent questionnaire for information on family history, prenatal history,
labor and delivery, child's medical history, :nd develormental history.

Parent's "Help Wanted" Questionnaire. Contact: D.C. Society for Crippled
Children, 2800 13th St. N.W., Washington, D.C. 20009

A questionnaire in which parents answer questions asking whether they would
like help in the areas of: motor development, sleep, feeding, bathing and
hygiere, language development, and social developing in the beginning of the

school year. At the end of the year they answer the "Help Received" questionnaire.

Parent's "Help Received" Questionnaire. Contact: D.C. Society for Crippled
Children, 2800 13th St. N.W., Washington, D.C. 20009

A questionnaire in which parents answer questions in areas in which they
expressed a desire ‘or help, to show whether they were helped, not helped or
need more help. These areas are: motor development, sleep, feeding, bathing
and hygiene, language development, and social development.
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Parent Questionnaire. Contact: Toledo Society for the Handicapped, 5605 Monroe,
Toledo, Ohin 45505

A questionnaire in which parents are asked to check . Jic areas they
are interested in, what group or sessions they would be .ested in, and other
questions about participation in the groups. A question o. interest in a Personal
Direction Service will: a) assist pareuts to identify the special needs of
their child and of the family, b) direct the family to a full range of services
to meet these needs and follow them over time, and c) assist the parent and
child to become independent in meeting the child's needs.

Avareness Materials. Contact: Louise M. Bridges, Assistant Director, Family
Centered Resource Project, Albright College, P.0. Box 516, Reading, PA 19603

A description of services that discuss the theoretical approach, identify
training audiences, outline training objectives and time frame, and suggest
benefits that can accrue to staff and clients.

Parent Scales. Contact: Project RHISE, Children's Development Center, 650 N.
Main St., Rockford, IL 61103

A form completed by each parent at the time of entry into the program and
annually thereafter. Parents indicate his/her feelings with respect to under-
standing of normal child development, his/her own child's developmental status
and needs, parenting skills and toward his/her spouses reactions to having a
handicapped child.

- Professional's Assessment of Parent Needs and Progress. Contact: Children's
Development Center, 650 N. Main St., Rockford, IL 61103

A form to be completed by staff to give their feelings concerning the
parents' greatest needs to provide a program for the parents of the children.

Parent Questionnaire. Contact: Project RHISE/Outreach (Rockford Handicapped
Infant Services Expansion), Children's Development Center, 650 N. Main St.,
Rockford, IL 61103

A form to be completed by each parent at the time of entry into the program.
The pucpose is for the parent to indicate his/her own assessment of needs with
respect to understanding of normal child development. The form is to be
re-administered at periodic intervals to help in assessing the progress made by
each inaividual parent.
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Parent Needs and Involvement Survey. Contact: Carolina Institute for Research
on Early Education of the Handicapped, Frank Porter, Graham Child Development
Center, Suite 300, NCNB Plaza, University of North Carolina, Chapel Hill, NC
27514

A questionnaire to gather information or parent involvement. in the program,
goals of parents involvement, barriers to parent involvement and information
about the parents and the family.

Parent Survey. Contact: Carolina Institute for Research in Early Education for
the Handicapped. Dr. Wiegerink, Frank Porter Graham Child Development Center,
University of North Carolina, Suite 300, NCNB Plaza Building, Chapel Hill, NC
27514

A survey that gathers information about the child, transportation and home
visits, parent activities, advisory board, and about the parents.

Pareat Involvement Studies. Cont. .: Carolina Institute for Research on Early
Education of the Handicapped, Frank Porter Graham Child Development Center,
Suite 300, NCNB Plaza, University of North Carolina, Chapel Hill, NC 27514

A form completed by staff about the extent of parent involvement, the goals
of parent involvement, barriers to parent involvement, and additional information.

Skills Inventory for Teachers, S-aff Assessment Device (Educational Projects for
the Exceptional Child, p. 86) Oryx Press, 1981. Contact: Corine Garland, Child
Development Resources, Williamsburg, VA 23185

A questionnaire which assesses needs for staff development within a home-
based program serving handicapped infants and their families. It evaluates
observable behavior and skills of the home visitors/case managers, who may be
teachers or other members of a team of professionals. Cost: $3.00

Log Keeping for Parents, Training Book (Educational Projects for the Exceptional
Child, p. 72) Oryx Press, 1981. Contact: Dr. Dennis Knapcz2yk, Instructional
Materials Center, Bloomington, IN 47401

A book which shows how parents of developmentally disabled children can use
logs to record their children's behavior and interactions with other family
members so they can provide specific and detailed information to professionals
working with the children. This book is designed to suppleme 't any guidelines
that professional counselors may provide to parents. It contains an introduction
to the principles of logging and detailed examples that can be used by parents
after con{erring with a professional counselor. No charge
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Begin at the Beginning, Program Guide (Educational Projects for the Exceptional

Child, p. 72) Oryx Press, 1981. Contact: Benith MacPherson, The Capper Foundation
for Crippled Children, Topeka, KS 66604

A handbook for expanding early education program for orthopedically handi-
capped children in the areas of: (1) objective measurement of progress;
(2) parent involvement; (3) infant program; and (4) team approach to teaching
and treatment. Cost: §5.00

Parent Teaching Skills Checklist, Assessment of Parent Teaching Skills (Educational
Projects for the Exceptional Child, p. 72) Oryx Press, 1981. Contact: Cordelia
Robinson, Meyer Children's Rehabilitation Institute, University of Nebraska

Medical Center, Omaha, JE 68131

An 18-item rating scale used to measure the teaching skills of parents in
home-based programs with haudicapped infants. A trained teacher observes
" parent-infant interaction and rates the parent on skills across a wide range of
task situations and instructional approaches. They include presentation of
task, shaping child responses, and responsiveness to child. Cost: §$.20

Perceptions of Developmental Skills, A Multisource Rating Profile of Functional
Capabilities for the Preschool Child (Educational Projects for the Exceptional
Child, p. 549) Oryx Press, 1981. Contact: Carol Cartwright and Joh Neisworth,
Pennsylvania State University, Williamsburg, PA 16802

A screening instrument for organizing the judgments and sutjective impres-
sions of significant adults about a handicapped preschooler's range of functional
skills. Cost: $2.65

Parent I .volvement, Manual for Teachers of Exceptional Preschoolers (Educational
Projects for the Exceptional Child, p. 536) Oryx Press, 1981. Contact: Jack
Hailey, Circle Preschool, Piedmont, CA 94611

A hooklet which contains programs and outlines designed to help teachers
work with the parents of exceptional children ages 2% to 5 years. It presents
Circle Preschool's philosophy for parent involvement, dicusses parent conferences,
presents outlines for four parent workshops on parent-child interaction, discusses
the ways teachers can assist parents to locate social services, and presen.s
formats for evaluating parent satisfaction with a program. Cost: $2.00

Skills Inventory for Parents of Handicapped Babies, Assessment Device (Educational
Projects for the Exceptional Chilc , p. 608) Oryx Press, 1981. Contact: Corinne
(arland, Child Development Resources, Williamsburg, VA 23185

An instrument which evaluates and measures changes in skills needed by
parents of handicapped children from birth to 2 years of age. It rates 115
items in 7 knowledge and skill areas related to child care, teaching, and advocacy.
It is used to identify needed skills and to plan and evaluate training activities
for the parents. Cost: §3.00
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TETC Skills Assessment, Assessment Instrument (Educational Projects for the
Exceptional Child, p. 647) Oryx Press, 1981. C(Contact: Dr. William Hoehle,
Southeast Mental Health and Retardation Center, Fargo, ND 58102

A hierarchy uf developmentally appropriate behaviors designed to determine
a preschool child's functioning level in four years of development: language-
cognitive, personal-social, gross motor, and fine motor.

Working with Parents: Individualizing Needs, 1981 (What's Where? p. 107) developed
by HPEEC Projects. Contact: WKEC-PEEEC, Murray State University, Murray, KY
42071

A manual vhich includes a rationale for parent involvement and the philosophy
of the PEEEC Program, explains the Family Needs Assessment, utilized by PEEEC to
establish individual family objectives and also describes strategies used to
meet the objectives. Cost: §5.43

Instruments From Family Training Program for Atypical Infants and Children,

Parent Assessment and Evaluation Devices (Educational Projects for the Exceptional
Child, p. 848) Oryx Press, 1981. Contact: Sister Rachael Marie Cantalician,
Center for Learning, Buffalo, NY 14214

Three assessment devices which assess various asprcts of parent-infant
interaction, including parents' knowledge, awareness, coping behavior, and
care-giving skills. They help plan goals for a curriculum in a developmentally
family-oriented program to promote development in handicapped or delayed infants
and young children. Administered at the beginning and again at the end of the
program, they measure change in parent behavior and understanding. Cost: §1.50

Working With Families, 1976 (What's Where? p. 106) developed by HPEEC Projects.
Contact: Kaplan Press, Winston-Salem, NC 27103

A manual for planning and implementing positive family participation in
child development nrograms contains information on parent needs, numerous detailed
suggested strategies for invclving families, additional readings and sample
forms. Cost: §11.90

Two Emerging Models of Parent-Training: General and Problem~Specific, 1981
(What's Where? p. 103) developed by HPEEC Projects. Contact: Early Childhood
Institute, University of Kansas, Lawrence, KS 66045

A paper which discusses the development of: (1) intervention methods for
specific problem behaviors experienced by children and families, and (2) inter-
vention techniques for treating comprehensive family interaction problems.
Cost: $2.75
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Teaching Parents to Teach, 1976 (What's Where? p. 98) developed by HPEEC Projects.
Contact: Walker Educational Book Corp., New York, NY 10019

A guide which presents practical suggestions from psychologists and educators
for organizing parent-involvement activities, especially for early childhood
special education programs. Cost: §13.81

Project KIDS Family Involvement Package, 1976 (What's Where? p. 82) developed by
HPEEC Projects. Contact: Project KIDS, Dallas, TX 75219

A package v’ "ch includes a description of the family involvement program, a
list of parent competencies, a Self-Assessment Inventory, a listing of training
activities and an evaluation of the family involvement program. Cost: §5.25

The Parent Volunteer System: Manual and Activity Catalog for Teachers, 1980
(What's Where? p. 68) developed by HPEEC Projects. Contact: Regional Program
for Preschool Handicapped Children, Yorktown Heights, NY 10598

A manual and activity catalog which are used to train teachers in a system
of involving parents as volunteers. They include samples of instructions for
parents, suggested group activities and suggested parent orientation and training
sessions. Cost: $10.00

Parent Needs and Strengths Assessment, 1981 (What's Where? p. 68) developed by
HPEEC Projects. Contact: Pediatric Intervention Program, Sonoma State University,
Rohnert Park, CA 94928

A handout which assess parent's knowledge, skill, rating of importance and
preferred method of receiving information in the areas of: education, child
development, support, and legal issues. It is useful in program evaluation
after use as a needs assessment. Cost: $2.00.

Parent Program Manual, 1980 (What's Where? p. 67) developed by HPEEC Projects.
Contact: Project WISP/Outreach, Laramie, WY 82071

A "how-to" manual which incluies information on: the role of the parent
coordinator, parent orientation and identification of needs, parent education
plan, home visits, parent meetings and reproducible data-gathering forms. Cost:
$§3.50

Individualizing Parent Involvement, WESTAR Series Paper 3, 1979 (What's Where?
p. 45) developed by HPEEC Projects. Contact: ERIC Document Reproduction,
Arlington, VA 22210

A paper discussing five components: (1) hints for determining parent
needs, (2) family checklist, (3) activity list, (4) comments on activity list
and evaluation i‘eas, and (5) a form for recording parent activities. Cost:
$4.56
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PEECH Parent. Qusstionnaire (Gathering Information from Parents, p. 27) TADScripts,
1981. Contact: PEECH Project, Colonel Wolfe School, Champaign, [J. 61820

A questionnaire designed to arsess parent's perceptions: (i) of the quulity
and impact of services provided to their children and (2) of their own involvement,
in the parent program. It consists of a series of yes/no questions, rating
scale items, and open-ended items describing child progress and parent involvement.

Skills Inventory for Farents (described in Cathering Information from Parents,
p. 22) TADScripts, 1981. Contact: Child Development Resources, Lightfoot, VA
23090

An assessment device which measures changes in skills that result from both
group and individual programs offered to parents in a home-based prescriptive
infant program. It also offers guidelines for setting behavioral goals for
parents that can be addressed by program activities. The SIP is divided into
seven parts, each representing an area of parental skill that may affect the
success of the program and/or the child's growth and well being. Cost: $5.00

The Professional's Assessment of Parent Needs and Progress (Gathering Information
from Parents, p. 9) TADScripts, 1981. Contact: Pzoject RHISE/Outreach, Children's
Development Center, Rockford, IL 61103

A toc”. which identifies parent trair -~ needs in nine areas and is first
completed by several program professional: Then the parent programmer summarizes
all of the 'aformation collected by profe.sionals. In this way, the primary
program neecs of the parents are determined. Possible parent needs: understanding
of normal child development, relationship with child, and realistic outlook for
child's future. Respondents rate mother and father separately on each item. No
charge

Readiness Levels of Parents (Gathering Information from Parents, p. 20) TADScripts,
1981. Contact: Project RHISE/Outreach, Children's Development Center, Rockford,
IL 61103

An assessment device which assists in establishing appropriate expectations
for parents, highlighting parent progress, and enccuraging more parent involvement
with intervention actions. No charge

Home Observation for Measurement of the Environment (Home) (Gathering Informaticn
frcm Parents, p. 12) TADScripts, 1981. Contact: Center for Child Development
and Education, University of Arkansas at Little Rock, Little Rock, AR 72204

An instrument for measuring the child's early developmental environment.
It is comprised of yes/no items designed to sample the social, emotional, and
cognitive support available in the child's home. Completed during a home visit
when the child is awake and can be observed interacting with the primary care
giver. Cost: $12.00
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Parent Questionnaire Preschool Handicapped Program (Gathering Information from
Parents, p. 25) TADScripts, 1981. Contact: Board of Cooperative Eduational
Services, Yorktown Heights, NY 10598

A questionnaire which allows parents te evaluate the program with anonymity
in five major domains. The questionnaire consists of checklists, rating scales,
and detailed instructions. Five areas: understanding, attitudes, perceived
change in child, involvement in the program, and open-ended questions. No
charge

Needs Assessment, Parent Questionnaire. Contact: Karen Ortiz, Sunshine Preschool,
Developmental Disabilities Council, Inc., Region 10, P.0. Box 134, Delta, CO
81416

A questionnaire designed to individualize parent involvement in special
education preschool. Areas covered, answered ''very interested," "somewhat
interested,”" or ''not interested": (1) how can I help my child's growth,

(2) health and safety, (5) family living, (4) eduation, (5) some other things
parents would like to know about, and (6) what areas of the program parents
would be interested in becoming involved in.

Parent Interview Form. Contact: Project RHISE/Outreach (Rockford Handicapped Infants
Service Expansion) Children's Development Center, 650 N. Main St., Rockford, IL
61103

A form des.gned to be administered to the parents of children who have been
referred to this program. The majority of the information will be obtained via
interview conducted by the psychologist after a developmental delay has been
found. It is designed to assist in assessing the parent's information and
attitudinal needs with regard to their developmentally delayed child, and to
supply demographic and family history informa:ion for the Project RHISE research
paradigm.

Child Behavior Checklist. Contact: Project RHISE/Outreach, Children's Development Cente:x
650 N. Main St., Rockford, IL 61103

Designed to help the parent learn effective observation techniques in order
to assist their child in developing behaviors which will lead to more effective
and efficient learning. It is designed for use by the parent in conjunction
with the teacher, therapist, or other developmental specialist working with the
child. It focuses on five major areas: (1) attention, (2) compliance,

(3) expression, (4) comprehension, and (5) social awareness.
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Parents' Needs Assessment Checklist. Contact: Anun Rivers, 9823 Lake Avenue
##204, Cleveland, OH 44102

An assessment which covers the areas: (1) communication with professionals,
(2) family living, (3) relief, (4) personal thoughts, (5) social activities,
(6) other concerns, (7) education, and (8) future. The areas under these headings
ar - answered by checking, not a problem, small problem, medium-sized problem,
serious problems, very severe problems or NA.

6/K
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— a—
— , Department of § ]
i ) Bowling Green State University pa Bowfing cm(:o[h?:?;:gg
— v:g * Phone (419) 172.0151
_\—J/ ; Cable BOALUIOH
March 1, 1984

Ms. Bonni H. Zetick
ARC/Rainbow

2350 Westmoreland
Philadelphia, PA 19140

Dear Ms. Zetick

I am following up on a phone conversation you had with Dan Leary last
week. At that time, Dan explained that he was involved in a federal
research project, Developing Individualized Parent Participation Programs
(IPPP), which is designed to measure parent involvement. ’

For the past several months, I have been searching for an instrument which
looks at how parents perceive their disabled child. I believe a tool
developed by your project is most appropriate for the IPPP project.

At your request, I am asking for permission to use this tool for the IPPP
project. Enclosed is a copy of the form. You also indicated that you
would send us John Irwin's address. That information would also be greatly
appreciated.

Thank you for your cooperation and permission.

Sincerely,

Colleen Mandell, Ed.D.
IPPP Project Director

CM/ds

encl.
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S, The Association for Retarded Citizens

PHILADELPHIA CHAPTER - RAINBOW

o Philadelphia, Pennsyivania 19140

EXECUTIVE DIRECTOR
E-A Gentlile

May 2, 1984

Colleen Mandell, E4.D.

IPPP Project Director

Bowling Green State University
Department of Special Education
Bowling Green, Ohio 43403

Dear Dr. Mandell:

I am pleased that you are interested in using the Parent
Attitude Scale developed by the PEERS Project. You are
certainly welcome to use this instrument. We would
appreciate your making tne following citation with your use
of the instrument:

PEERS Project
Special People in Northeast & ARC/RAINBOW
3201 Morrell Street 2350 W. Westmoreland St.
Philadelphia, PA. 19114 Philadelphia, PA. 19140

I am unable to supply you with John Irwin's address at this
time. I will try to secure that information and forward it
to you.

Best wishes in your research project. If I can be of
further assistance, please do not hesitate to contact me.

Very truly you S,

7L »Ll

Bonn1 H. Zetic ’ ACSW
Director, Motivating Agency

BHZ2/1f1l
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Revised Parent Needs Assessmert Inventory
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FAMILY BACKGROUND DATA Yapily Number 103
Date
Name of professional completing this form
1. Does family have phone?
2. Age of Mother: 15-20 yrs. 21-25 yrs, 26-30 yrs.
31-35 yrs. 36-40 yrs. over 40 yrs,
3. Mother's occupation: professional skilled laborer inskilled laborer
4, Mother employed: full-time part-time unemployed
5. Mother's health: excellent good fair poor very poor
B T — - — i .
6. Mother's race: American lndian Asisn ____ Black Hispanic White
Other
. 7. Age of Father: 1520 yrs 21-25 yrs. 26-30 yrs. 31-35 yrs.

36-40 yrs. _ over 40 yrs,

8. Father's occupation: . profess.onsl skilled laborer unskilled laborer

1 9. Father employed: full-time part-time unemployed
L]
10. Father's health: excellent good fair poor _ very poor
11, Father's race: American Indian Asian Black Hispanic White
Other
12, Siblings:
Serious
Medical
Age Needs Sex Handicap School age
Yes No M F Yes No _pre elem __ jr.high __ post high
Yes No M F Yes No pre elem __ jr.high __ post high
Yes No M F Yes No pre elem __ jr.high post high
Yes No M F Yes No _pre elem ___ jr.high post high
13. How many children are enrolled in IPS/EC program?
14, Marital status of parents:
married single separated divorced widowed
15. Approximately how long has family lived at current address:
less than 6 months 6 months to 1 yr, more than one year
16, If applicable, has parent with whom child lives, remarried? yes no
17. With whom does the child live?
Natural mother and father Foster parent(s)
Natural mother only Adoptive parent(s)
Natural father only Maternal grandparent(s)
Mother and stepfather Paternal grandparent(s)
Father and stepmother Other
18, Approximate socioeconomic level: 0-10,000 10,000-15,000 15,000-20,000
20,000-30,000 above 30,000
19, Does family receive public assistance? Yes No

20. Transportation availability: Family has own car

Family relies on public transportation
Family relies on others for transportation
Transportation is rarely available

21. Language spoken in the home:
Standard English

Non-standard/dialectal English
Spanish

Other

22. Child's age now: 0-1 1-2 2-3 34 4=5 5-6

BEST COPY AVAILABLE
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23.

.
5,

26.

27.

28.

29.

30.

31.

32.
a3.
34,

3s.

15/5
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Type of disability:

Developmentally handicapped Emotionally disturbed
Language impaired Phyaically handicapped
Visuslly impairc . Hearing impaired
Multihandicapped Other

—_ Otitis media

Child's program is: AM PM Both Other

Child's program is: daily parent education home visits

Other
How would you rate child's overall health?
excellent (rarely sick) good (occasional minor childhood ailments)
fair (frequent colds/infection) poor (chronic)

very poor (frequently hospitalized
or terminal disease)

Are any other family members (i.e., those people who live in child's home

on & regular basis) disabled? Yes No Unknown

1£ yes, who and disability

Nature of program:
Home bdase Mainstreamed into Head Start
Home base + center dase Mainstreamed into regular

Self-contained special class at center preschool/day care

Who usually brings child to center base activities?
Mother Father Stepmother Stepfather Grandparent(s)
Friend Other Not applicable

Who usually works with parent educator in the home?
Mother Father Stepmother Stepfather Grandparent(s)
Friend Other Not applicable

How long has child been enrolled in TPS/EC program?
less than 3 months family'a aecond year __ family's fourth yecar
3-6 months family's third year family's fifth year

6-9 months

Who is the legal guardian? parent other

Is CSB involved with this family? No Yes How?

How does the child gat to and from the program:
parent drives parenc/friend's carpool other

cab bus
Does family receive services or participate in activities from other

agency groups? Yes No 1f yes, which agencies? Circle the type
of activities provided.

counseling education financial 1legal social
counseling education financial . 1legal =ocial

BEST COPY AVAILABLE
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FEELINGS ABOUT HAVING A HANDICAPPED CHILD

Here are some things other parents have said about how they feel or think. There are no right or wrong
answers., Read each statement and check the column that best describe your feelings or thoughis,

Strongly Strongly
Agree Agree | Disopree! Disagiec
1. 1 feel sorry for my special child. '

2. When I think about my special child, 1 feel happy.

3. When 1 think about my special child, I feel proud.

4. 1 do not feel gself-conscious about oy special child when I take
him out.

S. @ am able to admir to myself that my child has a problem.

6. When 1 think about my special child, I feel more governed by
emotion than reason.

7. Having a special child makes me feel good about myself

8. Having a special child makes me fecl sorry for myself.

9. 1 do not feel angry that this had to happen to me (that my child
had to have a problem.)

10. I feel responsiLi. for my child's having a problem.

11. 1 feel confident in ®) role ss a parent of a special child.

12. I feel discouraged in my role as a parent of a special child.

13. 1 feel satisfied in my role as a psarent of a special child.

14, I feel confused about what to do in my rolc o a parent of a
sperial child.

15. 1 feel alonc in my role as a parent of a special child.

16. 1 feel able to help my special child.

17. As a parent of a special child, 1 feel pressured by many demands.

18. 1 feel competent in my role as a parent of a special child.

19. I feel able to carry on a normal life even though I have a
special child.

20, 1 feel hopeful about the future of my child who is special.

21. 1 feel concerned about the future of my child who is special.

22. 1 feel that my child will be independent in his/her adult years.

23. Being the parent of a special child has made me easier to get
along with.

24. Being the parent of a special child has not made me change my
plans to have more children.

IF YOU DO NOT HAVE A SPOUSE, SKIP ITEMS 25-45 AND GO TO ITEM 46,

25, 1 do not feel concerned sbout the effect of the special child on
my marriage.

26. 1 feel worried about my spouse's ability to cope with the fact
that we have a special child,

27. Being the parent of a special child has made my spouse harder to
get along with.

28. Being the parent of a special child has made my spouse change
his/her plans to have more children, -

29. Being the parent of a special child has made my spouse feel
different about her/himseif. l
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Strongly Strongly
Agree Agreec | Disagree | Disagree
3J0. My spouse feels sorry for our special child.
31, My spouse is uncomfnrtable with our special child.
32, My spouse is able to admit to her/himself that our child has
a problem.
33. Being the parcnt of a special child has made my spouse mnve
willing to participate in a program such as this.
34. Being the parent of a special ¢hild has made my spouse more -
willing to participate in other contacts such as doctors'
visits, therapy appointments, etc.
35. Being the guren: of a special chil.' has made my spouse feel
sorry for him/herself.
36. My spouse is angry that this had to happen to him/her (that
the child had to have a problem).
37. Being the parent of a special child has made my spouse unable
to carry on a normal life,
38, I think my spouse's family understands my handicapped child.
39, 1 think my spouse‘'s family does not want to be around my
handicapped child.
40. 1 think my spouse is unkind to our handicapped child.
41 I think my ~pouse feels comfortab. around our handicapped child.
42. 1 think my spouse does not want to be around our handicapped child.
43, 1 think my spouse's family is kind to my handicapped child.
44, 1 think my spouse understands our handicapped child.
45. 1 think my spouse's family is comfortable around my handicapped
child.
46. 1 think «y frienus feel comfortable around my handicapped child.
47. T think my family is unkind to my handicapped child.
48. I think my friends do not understand my handicspped child,
49. 1 think my family understands my handicapped child.
S0. I think my fiiends do not want to be around my handicapped child.
gi. I think my f;nily does not want to be around my handicapped child.
52. 1 think my friends are kind to my handicapped child.
$S3. I think my family feels uncomfortabl: around my handicapped child.

IF YOU HAVE OTHER CHILDREN, PLEASE RESPOND TO THE FOLLOWING.

54, Being the parent of a special child has made me worry that 1 will
not have enough time for my other children.
§S 1 am concerned about the effects the special child will have on my
other children, :
S6. My other child is unaffected by the "specialness" of our child.
$7. My other child is comfortable with the special child.
S8. Having a special brother/sister has made my child happy.
S9, My otnher child 's totally accepting of the special child. B _
15/5
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Toledo Public Schools/Early Childhood

Educational Program Rating Scale
What 18 your ralationship to the child? (check one)
Mother Stepmother Stepfather Other

Father Foster parent Grandparent
(which one)

Following are some statements about how satisfied you are with your child's
educational program. Check the response that best describes how satisfied you
are. Please respond to all the statements,

Very Not Not at all
Satisfied | Satisfied Satisfied Satisfied

1., The overall program in
general

2. The teaching methods
used

3. The effectiveness of the
staff

4, The frequency of contact
with teachers

5. Learning materials used

6. Parent involvement
activities available to you

7. The staff's willingress to
include you in learning
activities

8. Assessment procedures used

9, Methods of monitoring your
child's progress

10. Accomplishments of the
program

11. Your level of involvement
in the program

12. Opportunities for your
suggestions

13. The IEP meeting

15/5
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- INVOLVEMENT IN COMMUNITY PESOURCES

Belov are three statements describing times when you might be with other people. Read each statement and then
check how often you are with each group of people.

Very often ~ 1 to 2 hours daily

Often - several hours weekly

Jccasionally - several hours eve r month

Rarely ~ not at all or less than once ~r twice a year

1. WHEN YOU WANT MORE INFORMATION ABOUT YOUR CHILD'S Very
HANDICAP, WHERE DO YOU GO? Often Often Occasionally Rarely

To friends who have handicapped children

To other family members

To friends who do not have handicapped children

To minister, priest or rabdi

To agencies that serve handicapped children

To people at the Toledo Public Schools

To people at Head Start

To medical or health care people

To university or college professors

Very
2, WO DO YOU TURN TO FOR HELP? Often Often Occasionally Rarely

To friends who have handicapped children

To other family members

To friends who do not have handicapped children

To minister, priest or rabbi

To agencies that serve handicapped children

To people at the Toledo Public Schools

To people at Head Start

To medical or health care people

To university or college professors

3. WHERE DO YOU AND YOUR FAMILY GO ,FOR SQCIAL Very
GATHERINGS? Often Often Occasionally Rarely

To friends who have handicapped children

To other family members

To friends who do not have handicapped children

To minister, priest or rabbi

To agencies that serve handicapped children

To people at the Toledo Public Schools

To people at Head Start

To medical or health care people

To university or college professors
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Appendix J

Correspondence with TPS/EC Families

Qo
ERIC

Full Tt Provided by ERIC.
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e
5 Bowling Green State University De""ggfv';i'n:fér‘::c;"oi‘i’:‘;‘;igg
ey —] P*rone: (419) 3720151
wov Cable: BGSUOH

Dear Parents:

This year 1 have been working on a project with the Toledo Public
Schools Early Childhood program. This project is funded by the Office
of Education and has been approved by the Toledo Public Schools.

The purpose of this project is to help professionals plan
individualized programs for families who have young children with
special needs. In order to develop more realistic family programs, I
need your help.

There is a lot of information. Other families, like yourself,
have completed these surveys. They said that it only took them about
15 to 25 minutes to answer all the questions.

As you read the survey you will notice that the term "handicapped"
is used. This term may be inaccurate if your child is enrolled in the
diagnostic program. Since the surveys were developed by other programs,
the wording on them cannot be changed.

You can help me by answering all the items on the enclosed
survey. Please return all the surveys within a week in the enclosed
stamped envelope. Your opinions are important and I hope you take
time to complete this survey.

All of your responses will be confidential. At no time will the
professionals working with you ¢ your child see this information.

Tf you have any questions about this projecé, please call me at
(419) 372-0151 at Bowling Green State University. I would be glad to
talk about the project and survey with you.

Thank you very much.

Sincerely,

Colleen Mandell
Project Director

15/5
Enclosures
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Department of S | Educati
5 Bowling Green State University D Bowling Creen. Ohio 43403
— g Phone: (419) 3720151
- Cable:
~_" March 30, 1983 able: BGSUOH

Dear Parents,

Several weeks ago I sent you a letter and asked you to help me with

a project. The purpose of this project is to help professionals plan
better programs for families who have young children with special needs.
So far, about 60 families have returned the surveys. But, I need your
responses, too. This is a busy time, but I hope you will complete

the enclosed surveys. Please use the stamped envelope and return the
surveys within a week.

Thank you again.

Sincerely,

Colleen Mandell
Project Director

CM/ds

encls.
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