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. Add to Your Book: Teach s Pattern Approach to Writins
- ) by Joe Quattrini '

©

' YOUR BOOK Oh'WRITIhJ\ ' - .
Jy now, you've wri%ten your own "bdek" on ertln

Zvery teacher writes his or her own "baok": a complla%ion
of models, probléné. exerc1seu. and chhniqueo. You've written
that bookjbecauqe the many books you've read about writxng /

[

\are just that--books ggggz writing, nqQt books on how to 'write. \

" You know that your jqb is not to z%} students to know more
about-writing: it's to get themuxo write botter. .

| You' d probably like your writing/students to be able tos

- accompli h various hommunicatio) purposes.

- adopt dlfferent roles as wrlters. .

- write at varying levels of formalityf

- plan and write in different patterns of organiZation.

- use wvarying methods to develop ideas.

- plan diffefent topic sentence placements.

- writé a vgriety of.seﬁ?qnce patt;rns,.

) ('—t’hse tranéitions and ‘unifiers.

- control style to suit audiencc.a

- most important of all--approach a writinsg problem
with a sente of confidence--know where to start, know where
to finich, and know how to evaluxto the work.

"nter Jour rersonal "book," an affort to make the con-
nection betucan what people are sayins (and writing) about ¢
Qritin;. and what we kﬁéw our students have to be able to
do when they write. Usually, the personal book is n?t for

anyone ~lae to see. o one can read it because it's in the

mint of tha tencher. For the same crnaon, the teacher can't
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read it, ~ither. Uon can.studentsu Thaere are no: page numberg.
no index, no table of conténts--vet, in a sense, the ieécher i
"knows" the book and is.constagtly trying fo add to it. v

"I think you can add,té your bonR in n simple ways - ﬁake
more“visible what is already there. fou can help your stﬁdehts'
to better achleve the writing goals you set--yet centinue . .o
40 use your present writing mczﬁods and materials--if you can
make your book more Vvisible. | | - \ '

After Q‘dozeh years 6f tryini to teach writlyiz with ..
-such an invicible book, I tricd_fo,write mine down)so that
students (and I) could use it better. I\starteq\yith the ten
goaIS'listéd onrlief‘in the afticle. I.had'in mind several
levels of nudience in education and in industry. I had the

basic pramice that writing is writine: the process can be made

common tn all students; in all content areas or disciplines;

for all writine tasks.oinXIudina academic, business, and

personal writins. Althoush there are.some differences between
e

sincing in the shower and singine in Carnecie Hall, in both

cases there are speakers, audiences, and purposes.

{ou nLT

N THOUGHTS, 0T WORDS | -~

The writin~ process can be made common if we show that
every writer ne~ds to start with a purpose, an audience, a
topic, and a role as a writer. Writers who make conscious
decisions about their work need to think about register, tone,
or-anizing pattern or structure, methods of development, nlace-
ment of toplc sentenceyg, sentence structure, and diction.

I couldn't find a’planning or prewriting or odtlining

~

method tha*t attended to all of these choices, s0 I developed

a8
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h:] device called a planning blank to 1llow the writer to plan
the work and to be aware of the ch01ces at the same time.
These choices can't all be made before writing, but they can's
all be made after writing. either. I don't think it makes |
much sense to talk about pre-writing, writing, and edlting
as Separate stepa of the writing process. Perhaps they're not
even stages. In the same way that you can think about the
past and the future as you, read this artlcle in the present,
a writer can plan, write, and edit at the same tlme. I'm
using the word*planning" to include all of these processes. *
The floals 1 listed at the beginnlng of the article Start‘
with purpos e and continue throuph audience, patterns, and
sentences. This is writing "from the .top down,” from purpose '
to product. The other way aroggd.just doesn't work: we can't‘“
just piie up words and expegé/do accomplish a purpose, as so
many student writings (calibrated with the faint subscript

]

numerals "250") have shown.

[11.3'“«:0 TH? PLANMN! ri: BLANLK]

The writer uses the plannlny blank to eutablxsh purpoue,
audience, topiec, and role as a writer. Then, the ‘overall
structure can de planned. A good wrltlnp vlan shou]d suggest
not only a boblnning. middle, and end, but'aldo a form for
the content of each of these part§/of the work. The planning
blank allows form and content to be planned on a'sinale page,
cven for long works, without losing sight of audience and purpose.

1% ¢lke‘;9 compare using this device to making a traditional

' b

outline. Do you ask students to make outlines before they

write? lhiost books on writing' say that outlininrs and orgnanizing

’
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are important steps. I agree, but I don't think that outlining
'/3\/ * .
should be ‘done by a551gning Roman numerals and letterc *o a ;r’“ ,

list of facts or ldeas. My objection 1s that the numbers and

‘/Vpnf/ letters don't show anything about ghe purpose aof the work or
the lo#fical ® relatlSn ships among the 1doau_of the work. ‘ .
Try an experiment.. Find somethinb you ‘have outlined with
numbers and letters and cross out or epa e the numbers and,
lethters. What have you lost? . The iist still reads.from top
to betom. so the order of iééas is retained. The indentations .
‘'show the gfoups of ideas, so tha gfouping is qptained.
Numbers and letters ‘don't really help you to outline--'

4

“hey Juqt make your outlinp easy for someone else to understand,
after you've done the organiziﬁﬁ./ ¢
' Try another experiment. TFind three sampiés of very
different piecéé of writing. Then, try to make outlines of
- them by usinggﬂe;teré and numbers. Tt won't be difficult.
‘Gince anything can be .outlined with numbers -and letters,
these symbols must nbt tell us.much about thé.pattern of
thlnklr" in the written work--which is what we nzed to know

in order to make or use an outline. . .
Mere are three examples of aiilecent types ol wr;u;ub

a reéip; #6r apple ple, a mystery novel, and Lincoln’s
"Gettysbure Address." Using the traditional method of out-
lining, all three ,could be doné with numbers and letters--yet
these three are very different with reospect to audience,
purpose, structure, and style!

Using the patiern method of outlining, outlines for these

writings would use these three patterns of organization:

Iy
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./ recipe for appie pie.....how-to-pattern '
my3tery no lT.f.........narratiQe pattern

©

- "Gettysburg Address¥.....opinion-reason pattern
: _ reLe

L

‘Phese are completed writinge. wWhen students plan their ™ °

own writlngq. they.can use planning blanks t6 choose the

L

orpanlzing patterns which suit the contexts of the writings:

. ] ’ 2
the purpoues. audiences, speakers. and toplcu. :

’

L

A .writer who has chosen the or an1z1ng pattern for a

work of wrltlng can outline easily, because he has established |

QQS shape of the ideas and the relatlonshlps among them. The
writer can’ {O on’to use topic sentences to make an outline in
the organlzlng pattern. uSLng one sentence for each part of
the pattern. Lven though this will not result in a complete

work of_writing (all details will not be included), much of

behind the writing will Ve ‘complete.
ROBLEM=-50T.UT ON PATTERN

" Below. 15 an example of how a plannlng blank might be used
‘by a writer. The writer 1s a person who has had to write
research papers. Too many research papers. Anger and
frustration have led the writer 1o sugrest that.there must
be a better Qay to ?ssign these papers.

There are two levels of audience fo. this outline:

1. ethcr'people who have suffered with ill-designed
or ill-defined research topics, and

2. the people who assign these papers and reports.
?roﬁ the first audience the writer would like sympathy, but

from the second he would like a chanse in behavior: better

[ ]

sslmnments.

k¥ )
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T 7 The register for this writing will be informal, and the

“writer will use a persuasive pattern, the-prbblem-solution

- ’

,patfern, to -organize the work. The. pattern has thr e parts:

Problem . ‘ g - , '
Effect(s) S : ‘ ‘

Cause(s) “ o - .
'Silution . ' )
Significance - - .

The planning biank has the heading completed and the
pattern parts/listeé ;n th2 margin. There-ate.other spaces
in the margim for decisions about methods of.ﬁevelopmenf
(¢omparing/contrasting, etc.) and topic sentences. The
~ writer can't make all these decisions ﬁéfﬁre‘wréting. bué,‘

during fg;’;rocess. can £ill in decisions as th;y are made.

This first planning blank shows the contexts of the writing
. [’} 7 . . ¢
. h .

§

L]
-

and the wréter's choice of pattern.
- “ LA

/ ~ (insert first planning blank) *-

THFE TOPIC-SENTENCE OUTLINE . .

The next planning b}ank shows a-é?mpletqd topicwsentence.
outline in the problem~éblu¢foh p;:;Er . Each sentence in
_the outline corresponds to one patterh part, but not

. onegésﬁarily tg one paragraph. In the finished produc;. the
paper writgenlfrom this outline, some pattern parts may require

more than ong¥paragraph to develop. ilere is the completed

topic-sentence outline for the problem-solution writing.
9

\ . (insert second planning blank)

Qutlines from planning blanks should make sense by

themselvesd This outline moves logically from the problem
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/
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[ Too mary research projects turn out £o ﬁé“gaéTEﬁTffz

TAICH, \search projects; I spend most of my time aim-
léssly sifting through data beécause I have nc purpose in
mind except to complete the paper, to fill up the
necessary pages and get it over with. ,

. e
\
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4

By the time' I finally Getermine what data 1

. Method of

Development

S
bt LR L IEY TP P = Ve

TS placement
& structure -

" the data or change a word or two.

need, I'm too mentally exhausted (and behind schedule)
to do much thinking about it, to do more than gcopy
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IO 8 W, o
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my purpose should be, .

* 3

..
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and its effects to the causes, solution, and Sirnificance.
the benefits that will result from adlv1ng the problem.
These outlines should also work as blueprints for more

writingg. The final veiting may .be five paragraphs

— O five'hundred paragraéhs. bﬁt the pattern of thinking and
the basic content have been set by the pattern outline on .
the planning blank. If you set out to complete this @ritingll
by adding details 5535—50 own experience. your additions |

would enhance but not alter*the basic gtructure of the writing.
APPLICATIONS OF THE METHOD \

vlhat can atudentu write with this pethod? They can plans
and wrlte-responses to wrltlng QUeatlchs on Regents Competency‘
Tests, Re?entu|Comprehensive ‘Txams, Advanced Placement anlish
Exaﬁs. Zollegze. .ntrance Achievement Tests, and 1nstructor—
made tests in any course area. The pattern. method can also

be used to write such tusiness and personal communications

as letters, memos, reports, market. projections, analyses, ' \

recommendations, proposals, and.evaluéfions.

I do noi propose this méthéd as.THE way to write—-it is
A wav, hoque:; that seems to solve many of thé'planning and
writing problems of writers in schools and business. !hether
the writer is planning a tnank-you note or a doctoral thesis,
the pattern approach allows him to plan the'ﬁork without getting

lost in the details. "He can orzanize 1ldeas in a pattern

”~

appropriate to audience and purpose. . ’
The form and content requirements of the beginning, the
middle, and the end of the work will be evident in the planning

°

process. The writer can begsin to add detail to aﬁy part of-
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the pattern. on any part of the plannlng blank. If the
writer of the problem-ﬁolutlon outllne felt Tike starting '
with the causes, becau e they were cledrest in mind. he’

could start there and work In- both dlrectlons. without

Fa
) lo & sight . of his overall plan and purpose.

: . N
The problem-solution pattern is just one of many common

Patlerns of thinking and writing. It is typically used to

rorganize letters of complaint, solution strategies, and

- advisory reports and papers. Other common patterns in academic

Ve ~

and husiness writing include the opinion~reason. thesis<proof,

+ Statement-s support, and how-to patterns. The notes that

follow refer to teachlnﬂ a number of patterns as whole-work .
organizers. ' /: '
|S0ME NOTES ON USING EATThRNg} L _ rt

1. What you call the pattern is less important than
whether the form chosen accomplishes the purpose with the
audience. In fact, this overall-strdcture will fit almost
an& of the patterns: : | - »

Coeneralization: writer's mos t important point about the topic
Detail: 1idea which supports the main point

Detail: another supporting idea ‘ /
Detail: another supporting idea

. . .
Significance: what the writer wants the reader to think or
to o about the main point

for beginning writers, this may be enoush structure.
» or writers who want to be in control of the languare, we

need to . ke distinctions amony opinions, statements; thenes,

¥ Wor a more detalled treatment of these patterns and thig
approach, see the author's text Improving Your .ritings Skills,
arco rFublishing, Inc.

10
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| /
problems, motivations, and other types of feneralizations.
I think the greatest advantage of teaching patterns is that
we can expand theistudent'e range of possibilities. I would
rather kave a student thinking "Which way should I apﬁroach
this?" than thinking "How can I get started?"

2. Patterns.can be varied and combined to suit the
writer's purposes. Parts can be repeated within a pattern: -
three solﬁtion strategies can be offered, for example.

Parts can be arrangedkin other orders. A thesis-proof
paper could give one proof‘befote stating the thesis. Nar-
ratives can open in medias res and use flashback to tell
what happened earlier.

Parts can be omitted. A compelling argument may not
directly state a recommendation, As th_ writer may feel
that the requifed action will be obvi: . to the reader
(the wfiter could be wrong about this, of course).

3. Thws length of the writinjg is irrelevant to pattern.

‘ere 1s the contents page from a book written in the how-to

.

pattern. - (insert contents pase) N
And here ig a single sentence in that pattern:
potivation: Tf you want to keep your reader's interest...

sten 1: consider audience and purpose...
Step 2: choose pattern and methods...
Step 3¢ control register and tone...
Application: and your writing will be interestings and effective.

lhen the sentence is written in jts usual form, the pattern

is less obvious, but it is there, nonethele;s: If you want
to ke~p your reader's interest, consider audience and purposge,
thoose pattern and method, control rerister and tone, and
your writing will be interesting and effective.,

11 BEST COPY AVAILABLE
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e 1o one has'turned‘into a robot from using this
pattern approach. There is Tlexibility within patterné. and
there are almost limifless'combinations of patterns and methods
and everything else. ITf making intelligent choices is an
important part of the writing process, then Students must
have soﬁéfhing from which to choose. \/‘

“reativity does not suffer. I think that most poor
writing suffers fromdtoo little structure, ﬁotffoo much.
Porhapq the sonnet is a useful example. The form is fairly
rlﬂld but how mahy hundred of 1ntere°tin variations on
the theme have been created withln that structure?

5. CZan this method of teaching composing complement yoﬁr
"book" on writing? Can your students use the_patferns and
the planning' blanks, along with your present methods pnd
materials, to'produce the kinds of writing you want to read?

“ouldl you use pattern analysis to show a student not just

that a work isn't organized, but also how to organize it .
A Y

properly? *

. If you share my goals for writers,” if you want students

to make decisions as they write, gnd if you want students to
master not just astructure, btut'a variety of structures,
then T think you can use this method to” bring your "book"
more into the realm of the visible.

Since this method is not tied to any body of content or
to any special type of writiﬁg. it can be used in all content

areas with all levels of student and professional writers.

17
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, ~ Because i; is°a whole;work organizer._the pattern method allows
| room for whatever competencies you wish to set for studénts. | \
The ultimate goal for students is to beeome cqnfident
and competent writers--planners, writers, and editors of
. their own work_and each others' work.
ilhen étudents have learned to use pattgrns and planning
tlanks, you can achieve what I think to be the ultimate role
for phe writihg.teacher: a sensitive and eritical reader of

i writing that's worth reading.
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