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EXECUTIVE !.SUMMARY

The redividua ized Study Program (ISP) consists of 1), the Early Warning.
System (EMS), a tracking and academic advising 'system; 2) a reduced study
load option, and 3) basic *kills workshops. Most students.invited to
participate in ISP also participate in the EWS and receive counseling in
course load and selection, tutoring anareferrals to support services. A
separate evaluation suggests that the EWS is aft important intermediate step
toward improving student retention. For the most part, students counseled
through this system followed the academic advice they received, earned
successful grades in targeted course work, and had fourth quarter. retention
rates 15 to 20% higher than students not interviewed.

In addition to EWS services, formal ISP participants attend basic
skills workshops and sign contracts allowing them to reduce their study
loads below 12 units; informal participants attend the same workshops but.do
not reduce their study loacs. This evaluation seeks evidenceef
identifiable effects from the reduced study load and basic skills workshdp
components of ISP.

ISP formal participants fulfilled their cont-ia2ts and earned
approximately the same GPAs as informal participants and students who did
not receive intensive counselor assistance. Tracking students through a
second year did not reveal any long term effects of reduced study loads on
Overall academic performance. Fourth quarter retention rates of formal
partiti pants were 6. to 15% lower than those of informal'participants and
nonparticipants. Although formal participants did not take 12 units for one
quarter, they completed about the same number of minimum progress units as
other students in this study. Overall, use of the reduced study load option
does not appear to prevent students from resuming a full course load in
succeeding quarters.

There do not appear to be any group differences in overall academic
performance resulting from workshop participation. Formal and informal
participants earn aboutthe same GPAs as students who do not participate in
the workshops. However, students who attended verbal workshops earned'
satisfactory grades in both remedial and nonremedial English coAirses.
Students who attended' math workshops experienced more limited success in
mathematics courses, suggesting that two hours per week of basic skills work
for a single quarter may not be suffici.ent for students with weak
backgrounds in this area.

The data in this report suggest that intensive remedial assistance
,during fall quarter 'may behefit some students, Fall 1981 formal students
outperformed their comparison roup Ind consistently maintained passing
GPAs. Fall 1982 ltormal and informal partic-(pants did as well as their
comparison group, even though they,entered the University with significantly
lower SAT scores. On the other hand, students who received similar
assistance, but later in the year after experiencing considerable academic
difficulty, did not benefit as much. In general, although these students
reduced the number of units of unsatisfactory grades earned during wa'
quarter, they did not improve sufficiently to get out of academic
difficulty.
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'INTRODUCTION.

Since 1981-82, the Learning Skills Center (LSC) at UC Davis has offered
a reduced study lied \program designed t* strengthen the basic skills of
selected LOP special action students. 1 This program. called the
Individualized Stiidy Program (ISP), eaab:les participants to reduce their
study loads below 12.units and to substitute, for each unit below 12, three
hours a week of self-paced course work, laboratory work or intensive

/ counselor assistance. Although ISP partitipants do not earn baccalaureate
or workload credits for these remedial activities, theylare allowed to waive
the University's minimum progress requirements and are considered full-time
students in order to maintain theiceligibility for financial..kid and other

, campus services.

Background

ISP was developed in part as a response to findings presented 4n the
!moll of the UC Davis Task Force on Retention and Transfer (June 1980).
17W-FiaTn9 Orth(S :It:porj711raTate that,'TnTininr,"7iecial action
freshman entrants gradua e a one-third the rate of their regularly admitted
peers. In addition, the, Report that attrition of special action
students is not likely to be'vo untary, special, action freshman entrants are
five times,more likely to leave the University in academic difficulty' than
are their regularly admitted peers.

.

As a result of these findings, the Retention Task Force recommended
that all EOP special action ntrants be required to participate in the
summer bOidge portion of the Special Transitional Enrichment Program (STEP).
ThiS program 'assists un9erprepared students to strengthen their learning
skills and study habits, and enhances students' readiness to do University
work by providing a week of.orientation and three weeks of instruction prior
to the fall quarter: STEP also assists students' adjustment to UC Davis by
providing living experiences in residence' halis and'general orientation to
campus life. Because individual student circumstances ( financial
obligations, health problems, etc.) precluded full implen.,,,teition of an
across-thenboard requirement of summer STEP attendance and because certain
summer STEP attendeessindicafed a need for continued assistance, Iv was
proposed. os one of several, academic-year extensions of summit* STEN.'

!EOP-(Educational Opportunity Program) students apply for and are
accepted into EOP on the basis of past unequal educational
opportunity or dtsadvantage, regardless of ethnicity or admission
status. Special action includes all students admitted by
exception to the University's admissions requirements, regardless of
ethnicity or prior disadvantage. '

2Cum4lative and/Ot last quarter GPA below 2.0.

3Other extensions include special sections of-English R and A, Math* B
and 0, mandatory, quarterly EOP/SAA counseling, and faculty
advising appointments.

I
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Objectives

ISP seeks to assess individual academic support needs and to assist
students in meeting these needs'through intensive basic skills workshops and
individual consultations. The assumption beniod ISP is that the
availability of such assistance will increase the chances .of academic
success in college for high risk students. The objectives of iSP are (1) to
develop students' skills to the point- where they can deal effectively with
college lever material, (2) to reduce the'extent of academic difficulty for
students with poor gradese'and"(3) to improve retention of selected high
risk, EOP special action students.

Selection Criteria

Students are invited to participate in ISO according to the following'
pr4orities:,

Fall Quarter

a. summer STEP °participants whose .dtagnostic 'test scores and
performance indicate a need for tontinued individual assistance in
reading, writing or mathematics;

b. TOP special action students who are granted a waiver from summer
STEP.

Winter and Spring Quarters

a. fall or winter quarter program participants whose performance
indicates a need, for continued individual assistance;

b. EOP special action students who have not previously participated
in ISP but who.receive at least one unsatisfactory grade (below C -,
NP or U) during fall or winter quarter;

c. other special action students who experience some academic
difficulty..

6

Candidate% for winter and spring quarter ISP are identified through an
Early Warning System (EWS). This tracking and academic advising system
contacts students who have received at least one unsatisfactory grade below
C -, NP or U) during fall or winter quarter and invites them to the L eNfor
an interview. During the EWS interviews-students who appear to need a
quarter of basit mathematics and language skills development are strongly
encour's to participate in ISP.

2
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Program. Description

Participation in rsp is voluntary. Students who choose to participate
have individual interviews with .LSC And -MP counselors to review their past
academic records and to clarify their present educational goals. If"
necessary, students complete reading, mathematics and writing diagnostic

.examinations. Saud on the initial interviews and the results of these
examinations, participants plan individual study.prograqs from .a variety of
workshop offerings, (See Appendix A for a description of progreM.
offerings.) Individualized instruction-is offered in study skills, reading,
writing, vocabulary building, mathematics and science. .Students also meet,
periodically with Counseling Center staff to discuss educational goals and
adjustment 'to campus life.

Students may participate in ISP on either a formal or an informal
basis. If a student chooses to be a formal participant, the study plan
takes the form of a contract, which is;Aigned by the student, the LSC
counselor and the EOP counselor, ..(See Appendix B' for a sample contract.)
The, contract allows students to reduce their study loads but requires them
to participate fully in ISP; only students. who maintain at least -a DO%
attendance rate and show clear evi;:ence of effort in their scheduled course
work are granted waivers from minimum progress requirements. Students are
monitored throughout their ISP participation to ensure their attendihce and
progress in the program.-

Some students choose to participate in ISP on an informal basis. These
4

students receive similar intensive assistance, but do not'sign contracts or
reduce their study loads.

ISP is offered to students during the fell, winter or spring quarter of
their first year at UC Davis. In addition to selecting an individual study
plan and a formal or informal level of participation, en eligible student
may choose to participate in any quarter ISP is offered and, under certain
circumstances, may extend participation. for more than one quarter.4

4A student must receive approval from the college dean to
participate formally for more than one quarter.



EVALUATION, DESIGN

',In interim report on ISP was issued by Student Affairs Research and
Information in January 19,83." That report reviewed the initiation, of ISP
during the 1981-82 academic year and recommended that Fall 1981 entrants be
trackfd through their second year at UC Davis to identify any long term
effects of ISP participation and that selection of ISP participants and
method of service delivery be reviewed for 1982-83.. The purpose of this
report is to follow those two recommmpndations and to' analyze the effects of
the ISP reduced study load option and workshop participation.

The interim ISP report also recommended that special attention be paid
to identifying effects of the ISP early Warning System. Accordinglyi
a separate-evaluation, coordinated with this study, was conducted on EWS.°
The EWS evaluation indicates that the system is successful In identifying
and tracking special action EOP students who earn unsatisfactory grades
during fall or winter quarter ckf-their first year at UC Davis. The
evaluation documents-that students follow most units ofitcademic advice
provided during their interviews and that, where measurable, most of these
units have successful outcomes. Although a quarter.by-quarter analysis of
academic performances reveals Glo differences in GPAs based on whether
students chose to participate in the EWS, the fourth quarter retention rates
of EWS participants are 1 to 20% higher than those of nonparticipants. The
EWS component of ISP appears to make an important intermediate step toward
improving the retention rates of special action LOP students.

Data for this evaluatidn were collected on EOP special action students
who entered UC Davis in Fall 1981 and Fall 1982. Lists of promm
participants and nonparticipants for each quarter, copies of students'
contracts, and ISP assignments were provided to Student Affairs Research and
Information by the Learning Skills Center. Demographic, admissions, and
quarter-by-quarter academic performance and retention data were obtained
from the Student Records System.

Students are analyzed in three groups for each yee: formal
participants..students who seletted the reduced study road option, si,ined
contracts, 4nd attended workshops; informal participants.-students who
followed individual study plans and attended workshops but did not reduce
their study loads; and nonparticipants (ISP declined)--students who, because
of their performance 1 summer STEP or in fall or winter quarter, were
invited to participate in ISP but who did not participate in ISP woAshops
or reduce their study loads.

5Set. "Interim Evaluation Report: Individualized Study Program," Alice
K. Tom, Student Affairs Research and Information, January 1983.

6See "Evaluation-of thelnuividualized Study Program: Early WarningSystem," Celeste M. Hunziker, Student Affairs Research and
Information, September 1984.



Data on one additional group of students were,colfected for Fall' 1982
entrants. This group; -ISP excluded- .consists of EOP special action students
whose performance during summei STEP or during fall and winter quarter was
such that they were never invited to participate igi ISP. Data on. these
students, approximately 25% of all Fall 1982 LOP spe:ial action entrants,
are presented only for general contextual purposes. This group exhibits a
level of academic performance that aLl other ISP groups must begin to
achieve if they ire to be successful and remain at the University..

Evaluation Questions .

The primary issue addressed by this study is whether or not a reduction
in study load,, together with the substitution of intensive basic skills
development activities, can reduce the incidence of academic difficulty and
improve the retention of selected EOP special action students. In order to
assess the extent to which ISP meets/these objectives, the following
questions are examined:

I. What were the duration, timing and intensity orprogram
participation for ISP formal and informal studeo(s?.

To what extent did ISP formal students reduce their study,loads
and comply with tnesir contracts?

To what extent did ISP workshop participation enhance students'
performance in target courses?

4. Did program participation in winter: and spring quarters reduce
the extent

\
of students' academic difficulty?

5. Did retention of these selected high risk EOP special action
students improve as a result of program participation?

The last two evaluation questions require some standard agdinst.which
to judge success. Such standards can be defined by the program or derived
from comparable populations. Because the ISP proposal (dated: 2/16/81)
contained no objective standards of success, a search was made for
comparison group standards.

One advantage associated with using such standards Lc eviejuate ISP is
that comparing observed outcomes of program partici?ants with those of
nonparticipants provides'a measure of success for ISP outcoaes. Secondly,
use of comparison groups alloWs for some estimate of whether till ISP program
is, at least in part, responsible for these outcomes. .

However, there are also disadvantages to using comparison groups to
evaluate a program like this one. ISP is basically a broad framework for
developmental activities; no two students choose the same set, level, degree
and timing of program services. Consequently, there is no traditional
treatment group in the sense of a collection of people defined by the
identical treatment or program they receive.

5
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It is also difficult to identify an appropriate comparison group for
ISP participants. Because'EOP special action students-have been shown to
be a high risk population, ISP staff reject random assignment of eligible
stodents to control groups, Therefore, there moighl be consistent
nonprogrammat$c differences among ISP and comparison groups that could
affect acafdemic performance and retentio.l. In addition, one critical
program feature, the !.riy Warning System, is available to ISP participants
and nonparticipants alike. Indeed, most of the students in the ISP declined
comparison groups were 'heavily counseled about course load dnd course
selection and received tutoring and referrals to other campus services.
Although heavily "contaminated" in this manner, most of the students in
these groups earned at '4east one poor grade during fall or winter quarter..
Bemis, academic performance in college is the stronger* predictor of
further college performance, ISPdeclineds.tudents represent a high risk
population and (keeping in mind the contamination described above) a
suitable comparison group for Iv formal and informal students.

Despite difficulties in carrying out some parts of this evaluation,
staff and admidistrators peed information about ISP implementation and 4
impact. The detailed tracking of program participants and the comparisons
of studbnt outcomes will provide some estimate of how well ISP is meeting
itslobjectives.

A discussion of the demographic and entering academic characteristics
of ISP participants and comparison group students follows below. After this
discussion, each of the evaluation questions will be addressed ion turn. Two
statistical techniques (analysis of variance eftd chi...square test of
_homogeneity) are used to review ISP formal, informal and declined group
data. These analyse& test whether differences among the groups are large
enough to represent more than random fluctuations.

Target Population

There'is A clear profile of ISP participants and comparison voup'
students. As Table 1 indicates, most of these students are ethnic
minorities, enter UC Davis directly from high schopl, and attend summer
STEP.1!., Over 20% are special action committee admitsV more than two-thirds
enter the College of letters and Science.

The only significant difference in demographic profiles of program
participants and nonparticipants is the number:10f male and female students
in each group. More ferule students participate tp ISP and participate on a
formal bas's (1981: x I' 6.45, p .03; 1982: x 11.71, p .001). This
difference may influence program outcomes because, in general; women achieve
higher GPAs at UC Davis than men. It is not clear whethelb this relationship
holds for these high risk students but, if to, the bias would be in favor of
ISP, formal participants.

7
Students with entering GPAs and subject omissions that do not meet the
special action admissions formula.

6



TABLE 1

PROFILE OF THE I" TARGET POPULATIO1
On percent of students in each group)

Fall 1981 Entrants

1SP ISP ISP
Formal informal Declined
(n30 (n24) (n57)

ISP
Formal

(n*20)

Fall 1982 Entrants

ISP ISP
Informal -` °kilned.

(n24) (n.94)

ISP

Excluded&

(nmq)

Gender
Pale

27.8% 54.2% 52.6% 20.01 33.3% 57.4% 71.1%Female 12.2 45.8 47.4 80.0 66.7 '42.6 28.9

Etnnicity

Blacx/Afro-Amertgan 25.0 50.0 51.8 55.0 21.7 39.4 24.4 .CnIcano/MexicanpAmerican 16.7 16.7 10.7 5.0 17.4 16.0 15.6Latino/Spanish-American 2.8 0.0 3.6 10.0 ' 4.3 7.4 13.3American Indian
Pilipino

'

5.6
11.1

0.0
4.2

3.6
5.4

0.0
5.0

4.3
13.1

3.2

10.6 121.?. 9SAA Subtotal 61.2 70.9 75.1 85.0 60.7 76.6 64.4
Asian

13.9 29.2 16.,1 10. (l 34.8 9.6 22.2White 22.2 0.0 7.1 5.0 4.3 11.7 13.3Other 2.8 0.0 1.8 0.0 0.0 2.1 0.0

STEP

Attendal 77.8 70.8 18.9 70.0 75.0 62.8 55.6Waived 22.2 29.2 21.1 30.0 25.0 37.2 44.4

Entry Level.
Nigh School 66.7 83.3 63.2 70.t 75.0 17.7 57.8Advanced Standing2 33.3 16.7 , 36.8 30.0 25.0 22.3 42.2

Special Action Status
FOPmull .

Committee
55.6
44.4

70.8

29.2
67.9
32.1

68.4
31,6

133.3,

16.7 .

78.5
21.5 .

84.0
15.9

Admit College
L 1 S A2.2 70.8 68.4 85.0 66.7 62.8 66.7A A ES 13.9 8.3 24.6 5.0 20.8 24.5 15.6Ergineering 13.9 20.8 7.0 10.0 12.5 12.8 17:8

Note: Students oust have completed at least one quarter to De included in these data.

1EOP special action students who were never invited to participate in
.ISP. Data were not collected on Fall 1981 ISP excluded students.
gEnterld with 12.0 or more units of college credit.

7

11

CIESTICOPY AVAILABLE

15.1



The entering GPAs of high school admits differ little when compared on
the. basis of program participation. As Table 2 indicates, students who
participated in ISP have admit' GPAs similar to those of students who
declined,certain program services. However, Fall 1982 students extluJed
from ISP participation because of strong academic performance during the
first year began with 'admit GPAs significantly stronger than those of any

/other group (F II 2.74, p < .04).

TABLE 2
.141' ACADEMIC CHARACTERISTICS OF THE ISP TARGET POPULATION,

HIGH SCHOOL ADMITS

Fall 1981 Entrants .

ISP
Formal

(nr23)

Admii. .

GPA 2.59

SAT

Verbal 320

SAT

Math 390

Fall 1982 Entrants

ISP ISP ISP ISP ISP ISP
Informal Declined Formal Infcrmal Declined Excludedl
(n19) (n*33) (n14) (n=17) (ns68) (n25)

2.81. 2.69 2.74 2.81 2.76 3.03

355 367 310 296 371 352

400 414 ;195 425 453 431

1EOP special action students who were never invited to participate 'in
. ISP. Data were not collected on Fall 1981 ISP excluded students.

Although ISP participants and nonparticipants have similar admit GPAs,
participants in both years have laser SAT scores. The scores of ISP formal
participants are particularly weaker, ranging from 70 (1981-82) to 120
points (1982-83) lower than nonparticipants. ISP participants entering in
1982 have significantly lower verbal SAT scores (F l 5.86, p <404) than
students to their. comparison group. This difference in SAT scores,
particularly for 1982-83 participants, may also affect the comparison group
analyses. To the extent that SAT scores indicate weaker academic
preparation, ISP students may well.be at higher risk than students in the
comparison groups.

8
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EVALUATION QUESTIONS

Question 1 What wore the duration, timing and intensity of program
participation for ISP formal and informal students?

. ISP participants comprised approximately one-third to one-quarter of
all EOP special action students entering in Fall.'1981 and Fall 1982
respectively. As 'Table 3 indicates, most of them participated in the
program for a single quarter. ISP formal and informal students who
participated for more than one quarter did so on an informal basis; only
one student participated on a formal basis for more than one quarter.

TABLE 3 .

ISP PARTICIPATION BY QUARTER
. (in percent of students)

asI

Fel 1981 Entrants
ISP ISP

Formal Informal

Fall

ISP
Formal

1982 Entrants
ISP

Informal
(n..36) .(fl .24) (n=20) (n24)

First Participated
Fall Quarter '38.9%. 12.5% 30.0% . 50.0%
Winter Quarter 47.2 50.0 50.0 37.5
Spring Quarter 13.9 37.5 20.0 12.5

Participated
One Quarter 72.2% 87.5% 70.0% 87.5%
More Than One Quarter 27.8 12.5 30.0 12.5

Table 3 indicates that the majority of students participated in ISP
during kvinter or spring quarter, after having falleti; into some academic
difficOty. All winter and spring quarter participants, invited into ISP
th.oughl the Early Warning System, had received 'at least one unsatisfactory
grade during the previous quarter.

ISP allows formal participants to reduce their workloads by as much as
3 or 4 units and spend 9 to 12 hours per week at the LSC improving their
basic skills (iach workload unit equals 3 LSC hours per week). In general,
1SP participants chose a much less intensive program. Although they may
have met individually with counselors and elected to receive tutoring in

9
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specific courses,8 the number of hours spent in workshops on basic skills
development fell well below the 9'to 12 hours allowed. As Table 4
indicates, ISP formal students spent between 3 and 5 hours per week in
workshops. ISP informal students spent about half that time in their
programs.. The 1981-82 students, especially formal participants, spent more
time in the program than did partic:ipants in the second year.

TABLE 4
ISP MEAN WORKSHOP HOURS PER WEEK

BY QUARTER

Fall

Quarter
Winter
Quarter

Spring
Quarter Year

ISP Formal

Fall 1981 Entrants 6.07 4.88 5.33 5.37
Fall 1982'Entrants 3.75 3.45 4.50 3.75

ISP Informal
\h..,Fall 1981 Entrants
Fall 1982 Entrants

3.33

2.58
1.92'

1.72
2.25
1.80

2.62
2.11

Participants spent most of their program hours developing basic verbal
and mathematical skills. Given the level of verbal skills indicated by
participant SAT scores, it is not surprising that verbal workshops were the
most heavily attend for both program levels in each year. Students spent
,approximately two h rs per week in these workshops. Math workshops were
the next most popular o fering; students spent slightly less time developing
skills in this area. Appendix C details specific ISP workshop hours for
each group of students.

1SP operates as both an ifitensive first quarter preventive intervention
and a quick followup for students receiving unsatisfactory grades in the
preceeding quarter. Despite the option to participate in 9 to 12 hours a
week of basic ,kills workshops, on average students chose to do so about 2
to 5 hours per week. Because of student participation utterns, ISP
operated less as a means of preventing high risk students from getting into
academic difficulty than as a means by which students having already earned
one or more poor-grades could get out of academic difficulty.

Question 2 To what extent did ISP formal students reduce their study
loads and comply with their contracts?

ISP formal students did not reduce their course loads to the extent
allowed by the program. Only about 20% of 1981-82 formal participants chose

8
1n 1981-82, approximately half of the participants were tutored;

ON sessions averaged from 9 to 12 per quarter.

10



to reduce their workloads by the equivalent of one or more Courses. None of
the formal participants in'1982-83 chose to do so. 0.1-N

As Table 5 indicates, students in both years spent the required three
hours in workshops for each unit below the 12 required for full, -time status.
In addition, ISP students as a whole participated fully in their programs;
only three students in each year did not complete their schedi1ed course
work and meet the terms of their contracts.

TABLE 5
ISP CONTRACT SUMMARY

Fall 1981 Entrants Fall 1982 Entrants
0, (n=36) (n=20)

Units Redueg
0.0 to 0.5 17.1% 5.3%
1.0 to 1.5

. 40.0 89.5
2.0 to 2.5 20.0 5.3
3.0 to 3.5 11.4 0.0
4.0 to 4.5 8.6 0.0
5,0 aid over 2.9 0.0

Mean Units Reduced 1.70 1.08

Mear0Weekly Hours
in ISP Workshops 5.37 3.75

A

Completed Contract 91.7% 85.0%

Given the.a priori difficulty of demonstrating positive effects of
.remedial programs like ISP, it is important to ask whether pulling'students.
out of the established curriculum makes it difficult for them to catch up
with their cohorts and resume a full study load. As Table 6 indicates, ISP
formal students earned almost as many workload units by the end of their
first year as ISP declined students. Overall there were no statistical
differences among ISP formal, informal and declined students in workload
units completed at the end of their third or sixth quarter.

0
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TABLE 6
MINIMUM PROGRESS OF ISP STUDENTS

AND COMPARISON GROUPS

Fall 1981 Entrants
ISP ISP ISP

Formal Informal. Declined

Fall

, ISP
Formal

1982 Entrants
ISP ISP

Infbrmal Declined

First Year
Minimum
Progress Units 30.48 35:17 32.45 32.46 38.09 34:39

Minfmum
Progress Units
after Six Quarters 69.84 73.58 69.40 NA NA NA

Percent of First
Year Workload
Earning Baccalau..
reate Credit 70.9% 7q.c17. 76.2% 64.3% 77.0% 84.0%

NA-not available

Although the number of f-minimum progress units,earned by ISP
participants and nonparticipants differed little after the third or sixth
quarter, fewer of the units earned by ISP participants carry baccalaureate
credit. Approximately 30% of the first year workload of ISP formal and
informal students is spent in remedial courses, which do not carry credit
toward graduation.

Overall, %ISP formal strdents comply, with both the spirit and letter of
their contracts. They complete a.sufficient number of program hours to make
up for their reduced course loads and do not lag behind their cohorts in
succeeding. quarters. There are no statistical differences in minimum,
progress units among any of the ISP groups after either the third or sixth
quarter.

Question'3 To what extent did ISP workshop participation enhance
students' performance in target courses?

One measure of short run program impact is how well students perform in
specific courses: ISP students were tracked through their first three
quarters to see whether those who-participated in ISP verbal or mathematics
workshops succeeded in their following English and mathematics courses. The
figures cited may underestimate the actual achievement of ISP winter and
spring participants because fewer' than three quarters of work were exapined
for these studints. Only courses taken,concurrent with or immediately
,following ISP perticipatioo are counted. For purposes of this specific
analysis, students are considered to be formal participants if,they
participated on this basis for one quarter, regardless af whether they
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participated informally in succeeding quarters. , Formal and informal
students who participated for more,than one quarter are tracked from their
first quarter of participation.

A majority of ISP participants took verbal workshops and,,as Table 7
illustrates, for the most part these students translated their workshop
participation into academic success in both remedial and nonremedial English
courses.

Most students who signed up fbr verbal workshops proceeded almcsp
immediately to take English courses. Close to 90% of these students
received grades of C. or better in these tourses. Over a' third of the
students took nonremedial English classes and all'were successful in their
courses. "

TABLE 7
PERFORMANCE IN ENGLISH COURSES OF 1SP STUDENTS

..WHO TOOK VERBAL WORKSHOPS

Fall 1981 Entrants Fall 1982 Entrants
ISP Formal ISP Informal ISP Formal ISP Informal
(n=36) (nw24) (41,120) (n=24)

Toot Verbol
Workshops1

Went on to take
least 2ne English
Course c 6i.2

Received a grade of
C. or better 89.5

86.1%

Took a Nonremedial
English Course 35.6;

Received a grade of
C- or better 100.0

75.0% '60.0% 83.3%

J
83.3 75.0 86.4

86.7 88.9 94.7

44.4 46.7 36.8

100.0 100.0 100.0

Total Attempts at
English Courses 33 22 14 27

Total Number of
Successfulinglis0
Courses Completed 3 30 18 9 26

Percent Successful 90.9% 81.8% 64.2% 96.3%

1Students must have completed he 1SP quarter.
?Includes English A and R (remedial courses) and English 1, 25 and 26.
3Does not include incompletes or courses taken prior to ISP participa-
tion.
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The number of unsuccessful a ;tempts at passing an English courseis also
shown on Tabli 7. The number, of English courses passed with a grade of C.
or better divided by the total number o1 times a student attempted an
English course provides an overall success rate. -ISP students who took
verbal workshops generally earned passing grades in their first attempt at
succeeding course work. Formal girticipants in 1932-83 had the lowest
overill success rate; of the nine students who took English courses, six
were successful at their first attempt.

.

Students who participated *the ISP math workshops had more difficulty
translating this.support into success in succeeding math'courses. As
indicated by their SAT Scores', these students were underprepared for
college level mathematics.' In general, the math SAT scores for, mathematics
workshop participants were 60 to 80 points below the average Math SATs of
all program participants.' Table 8 'indicates that, while large numbers of
three of the four participant groups ultimately completed at least one math

TABLE 8
PERFORMANCE IN MATH COURSES OF ISP STUDENTS

WOO TOOK MATHEMATICS WORKSHOPS

a

ISP Formal

(n=36)

ntrants
ISP Informal

(n =24)

a

ISP Formal*
(n=20)

n ran s
ISP Informal

(n=124)

Took Math Workshops) 72.2% 41.7% 55.0% 20.8%

Went on to take at least
one Math Course2 80.8 72.7 63.6 600

Receiied a grade of C-
or better 85.7 25.0 71,4 100.0

Took a Nonremedial
Math Course 42.3 37.5 14.3 66.7

Received a grade of
C- or better 27.2 0.0 0.0 100.0

Total Attempts at Math
Courses 41 8 14 9

Total Number of Succesiful
Math Courses Completed., 21 2 8 5

Percent Successful 51.2% 25.0% 57.1% 55.6%

1Students must have completed the ISP quarter.
2lncludes Math 8, 0, pre and co classes (remedial courses), Math 16A,
Math 21A, 218, Math II and Math 22C.

JDoes not include tncompletes or courses taken prior to ISP partici; .
Ration.
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course successfully, most Students either took more than one try at a course
to earn a satisfactory grade or were untuccessful in another math course.
Few students attempted novemedial math courses, such as those in the Math
16 and 21 series; of those who did, even fewer earned a grade of C- or
above. de

For the most Art ISP verbal workshop participants succeeded in their
pursuant course work. This finding is particularly striking for 1982-83
participants who entered the University with very low verbal SAT scores.
Students who took mathematics workshops experienced limited success in their
related course work although ultimately ;cost of them were able to earn a
satfsfactory grade in at least one course. One explanation for the number
of unsuccessful attempts at passing math courses may be that skills
developed in two hours a week study,of, for example, algebra may not be
transferable to succeeding courses in other areas, such as calculus. It may
be necessary for students with very-weak backgrounds in mathematics or in
majors with mathematics requirements to take more than one math workshop or
to take math workshops for more than one quarter to prepare intensively for
each specific math course or series.

Question 4 Did program participation in winter and spring quarters
reduce the extent of students' academic difficulty?

A major impetus behind the development of ISP was concern over the
attrition in academic difficulty experienced by EOP special action students.
In order for these students to remain at.the University, the-extent of their
academic difficulty has to be reduced. Tables 9 and 10 contain the
quarterly GPAs and number of unsuccessful units earned by IS" students.
Because over 30% of the workload taken by ISP students is remedial in
content (and therefore not included in their ,GPAs), the number of
unsuccessful units earned is presented on these tables to give precision to
the concept of academic difficulty that GPAs alone for these students cannot
measure.

For the most part, there are no statistical differences in either the
current or cumulative GPAs shown on these tables, based on program .status.
Overall, students who participated in ISP workshops and/or who chose the
reduced study load option earned approximately the same GPAs as students
who declined these services.

Although the data on Tables 9 and 10 do not reflect an effect on GPAs
from toese ISP services, they do suggest that academic performance differs
,depending upon when ISP students receive program services and the extent of
academic difficulty they are in when entering the program. Fall
participants,, who as a group have entering characteristics Similar to winter
and spring participants, do well throughout their first year. They

6-consistently maintain a mean GPA of 2.0 or greater and keep the number of
unsuccessful units earned to the equivalent of one course or less. Data on
Fall 1981 participants indicate that they maintalped that success throughout
their second year. Fall 1981 formal participants/ performed somewhat

9There.were only three informal participants in Fall 1981.
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TABLE 9
ACADEMIC PERFORMANCE OF ISP STUDENTS AND COMPARISON GROUPS.BY QUARTER

Fall ,,1981 Entrants

a

Fall GPA Winter GPA Spring GPA
Unsuc Units& Unsuc Units* Unsuc Units

1981-822
Cu, m GP,A,

1982-833
Cumm GPA

Fall Quarter

Formal (n -14) 2.48* , 2.38 : 21.53 2.46 2.1
1.71* 2.61 2.70

Informal n 3) Z.13* 2.03 2.35 2.17 2.40
4.66* 4.00 5.66

Declined (n=16) 2.13 1.80 2.30 2.15 2.49
3.53 4.93 2.40

Winter Quarter
.

t.

Formal (n=17) 1.97 2.02* 2.36 2.15 2.09
6.94 * 2.06* 2.85

Informal (n=14) 1.92 1.99* : 2.19 2.09 2.04
5.28 4.42* 4.28

Declined (138) 2.d4 1.98 1.97 2.15 2.15
4.40 3.48 3.25

Spring Quarter

Formal (n=6) 1.93 0.50 1:48* 1.23 2.09
- 4.83 6.66 3.60*

Informal (n=13) 2.33 2.28 1.94* 2.28 2.17
3.25 3.91

Declined (n1152) 2.23 1.72 2.22 2.17 2.05
3.18 5.30 3.22

.*Indicates ISP participation'

1Number of units receiving NP or U grades, or grades below C.. Does
not include incompletes.

,iFor students wnd completed three quarters.
3For students who completed six quarters.
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TABLE 10
ACADEMIC PERFORMANCE OF ISP STUDENTS AND COMPARISON GROUPS BY QUARTER

Fall 1982 Entrants

Fall GPA
Unsuc Units'

Winter GPA
Unsuc Units

Spring GPA
Unsuc Units

1982432
Cumin GPA

Fall Quarter

Formal (n6) 2.06* 2.73 2.25
3.16* 1.00 3.00

Informal (ns10) 2.46* 2.64 2.31
2.90* . 3.77

t
2.25

1 Declined (ns25) 2.34 2.37 2.34
3.84 3.04 2.50

)

.

Winter Quarter

Formal (ns10) 1.43

6.40

Informal (n=15) 2.36
4.07

Declined (ns74) 1.84

5.47

Spring Quarter

1.81*

r3.88*

2.23*
1.86*

2.09
3.89

2.39

2.46

2.41

1.69 1.81
6.00

2.29 2.27
1.20

2.14 2.12
3.66

Formal (n.4) 2.40 2.24 2.05*
1.00 7.66 3.00*

Informal (n=9) 2.01
4.33

Declined (ns69) 2.01
4.32

*Indicates ISP participation

1.49
4.55

1.95

5.15

2.18*
2.77*

2.15
3.75

2.28

1.96

2.14

1Number of units receiving NP or U grades, or grades below C. Does
not include Incompletes.

2For students who completed three quarters.
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better than their comparison group. Fall 1982 formal and informal
participants performed as well as or slightly better then their comparison
group even though their SArscores would indicate that they were less well
prepared for University work.

In general, winter and spring quarter participants reduced the number
00/ of units of unsatisfactory grades and kept those units below the number with

which they entered the program. Despite this finding, winter or spring
quarter students who came into the program-in, very serious academic
difficulty Noce unable to improve sufficiently to get out of academic
difficulty. The academic profiles of ISP students who eventually left the
University (Tables U-1 through 0.4 in Appendix D) reveal that most of these
students were unable to succeed in their course work, even while receiving
intensive counselor assistance. These data suggest that the program is most
successful with its fall participants but is not able to help appreciably
students identified after they are,in serious academic trouble.

MO

Without random assignment of students to ISP and comparison groups, it
is not possible to conclude with certainty that these academic outcomes are
caused by participation in ISP. As discOssed,above, ISP participants differ
in two ways from comparison groups. They differ in gender and,
particularly for Fall 982 entrants, in academic preparation as reflected by
their SAT scores. These differences may well influence the academic
performance outcomes. In addition, over 50% of the ISP declined groups
were interviewed through the ISP Early Warning System. Because the EWS
evaluation indicates that approximately 80% of interviewed students follow
through on at least some of the academic advice they receive, the comparison
groups have been contaminated with what appears to be the most effective
aspect of ISP.

Question 5

tikkomior

Did retention of these selected high risk FOP special
action students improve as a result of program
participation?

By preparing students for college level course work and by reducing the
extent of their academic difficulty, ISP proposes.to increase the retention
rate of selected high risk students. Although ISP has made limited progress
in meeting the first two prerequisites, this progress does not appear
sufficient to have an effect on the retention of formal, and informal
participants.

As Table 11 indicates, ISP students who reduced their study loads had
lower fourth quarter retention rates for both years than either ISP informal
or ISP declined students. Nte gap becomes smaller with each year it
college, and data for 1981-82 students indicate that, by the fourth year,
the retention rates for all ISP groups are about the same.
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TABLE 11
RETENTION Of ISP STUDENTS AND COMPARISON GROUPS

On percent of students)

Fourth
Quarter

Seventh
Quarter

Tenth
Quarter

Fall 1981 Entrants
ISP Formal (n=36) 69.4% 44.4% 30.6%
ISP Informal (n24) 83.3 58.3 33.3
ISP Declined (n=57) 75.4 49.1 33.3

Fall 1982 Entrants
ISP' Formal (n=20) 55.0 30.0 NA
ISP Informal (n=24) 70.8 50.0 NA
ISP Declined (n=94) 71.3 56.4 NA
ISP Excluded (n=45) 84.4 68.9 NA

NAnnot available

Retention figures f r Fall `198? entrants suggest that there are two
tiers within the EOP spec al actio' population. All ISP students--formal,
informal and declined--a e, by delinitinn, the most high risk of this
population. They come in ith statistically lower admit GPAs and, at least
among winter and spring participants, experience more academic difftcul4.
Excluded students experience little difficulty in their course work and
remain at the University in numbers equal to their regularly adniitted
cohorts.

One of the primary reasons ISP participants leave the University is
difficulty with their course work. Close to 80% of the formal and informal
students who left after their first, second or third year did so with a -)
current or cumulative GPA of less than 2.0. Whatever impact ISP has on
academic performance seems insufficient to reverse the trend of attrition
in academ4r difficulty among EOP special action entrants, as recommended by
the UC Davis Retention Task Force.

Detailed profiles of ISP students who left the University after their
first year are presented in Appendix D. Tables D-1 through 0-4 indicate
that it is very difficult to distinguish between ISP, students who succeed at
the University and those who do not based on entering academic
characteristics. Many of the eventuil dropouts were summer STEP attendees
who were not invited to participate in ISP during fall quarter, These
students were apparently not seen at the time as high enough risks to merit
an ISP intervention.

Nto

However, first quarter academic performance data indicate which'
students are the most likely to out aft fall quarter. For both years
and levels of participation, dropop earned lower GPAs during their first
quarter. ISP intervention after fall quarter, for two to five hours per
week, was not an adequate intervention for these students.
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SUMMARY AND CONCLUSIONS

The Individualized Study Program consists of a trackilg and academicadvising system (the Early Warning System), a reduced study load option andbasic skills workshops. The Early Warning System is the largest componentin terms of students receiving services; EMS contacted from 70 to 100special action EOP students after each fall and winter quarter in the firsttwo years of operation. A separate evaluation of this system suggests thatthe EMS is-an important intermediate step toward improving the retentionrates of special action LOP students. Students counseled through thissystem are likely.to follow the academic advice they receive and to earnsuccessful grades in targeted course work. Interviewed students have fourth_quarter retention rates 15 to 20% higher than students who were notinterviewed.

This evaluation seeks evidence of identifiable effects from the reducedstudy load and basic skills workshop components of ISP. The number ofstudents who chose these options varied from quarter to quarter; from 13 to31 students participated formally or informally in any givenluarter duringthe two years under study. Students who choose to participate in these-two
components of ISP come into the program in two ways: 1) fall participants
are selected from summer STEP students who, in the view of LSC staff, couldbenefit from a quarter of basic skills development or 2) students granted awaiver from summer STEP. Winter and spring quarter participants, selectedthrough the Early Warning System, -are interviewA by LSC staff and duringthese interviews are strongly encouraged to participate in the program. Allwinter and spring quarter participants experienced some academic difficultyin the previous quarter; thus, given that academic performance in college isthe strongest predictor of further academic performance, these students
represent an extremely high risk group.

Students invited to participate in ISP fall quarter, but who chose notto do so, and students who received a letter after fall or winter quarterinviting them into ISP, but who either were not encouraged to participate inthe program during their EWS interviews or were not interviewed, make up theISP comparison groups. These students have average SAT scores from 70 to120 points higher than ISP workO hop participants. Although they havesimilar entering GPAs, they may well be better prepared for college levelwork than program participants. However, like program participants, moststudents in the comparison groups were in academic difficulty after eitherfall or winter quarter; given their academic performance, they are also athigh risk and thus represent the closest comperable group.

Most students In all ISP groups -- formal,' informal and declined- -participated in the Early Warning System. These students were heavilycounseled in course load and course selection, received tutoring and, wherenecessary, received referrals to appropriate support services. In additionto EWS services, formal participants attended basic skills workshops andreduced their study loads; informal participants attended the sameworkshops but did not reduce their study loads.
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ISP formal participantis fulfilled their contracts al earned
approximately the same GPs as informal participants and students' who did
not receive intensive counselor assistance; This absence of significant
differvces in GPAs resulting from choice of the reduied study load option
was deronstrated in the interim evaluation of this program. Tracking
students through their second year did not reveal any long term effects of
the rec.ic4d study load option. However, formal' participants entered the
University with considerably lower SAT scores mit for the most part*
reduced their course loads only one unit. These factors may constitute one
explanation for not seeing any differences in overall academ4c performance
resulting from use of this option. Fourth quarter retention rates for
formal participants were 6 to 15% lower than those of informal participants

. and students in the comparison groups. Although formal-participants did
not take 12 units for one quarter, they completed about the same number of
minimum progress units as ether students. At the end of both three and six
quarters there were no statistical differences in minimum progress units
earned based on program status.

46 There do not appea group differences in overall academic
pefformance resulting from works participation. Formal and informal
program participants earn about the same GPAs as students who do not
participate in the workshops. However, tracking workshop participants'
progress in spetific target courses taken.during or immediately after
workshop participation does suggest a positive effect from this assistance.
In particular, students who attended verbal workshops earned satisfactory
grades in both remedial and nonremedial English courses. This finding. is
striking in view of tne academic underprepacation indicated by their very
low SAT scores. Students who attended math workshops experienced more
limited success in mathematics courses, suggesting that two hours per week
of basic skills work may not be sufficient for students with weak
backgrounds in this area.

Most students entered ISP in winter and spring quarters after having
earned at leait one unsatisfactory grade. Overall, students spent two to
five hours per week in basic skills workshops and, as intended, spent only
one quarter in the program. The data in this report suggest that intensive
remedial assistance taken during the first quarnir may benefit some
students. Fall 1981 formal participants outperformed their comparison group
and consistently maintained passing GPAs, Fall 1982 formal and informal
participants did as well or better than their comparison' group, even though
they entered the University with significantly lower SAT scores. On the
other hand, students who received similar assistance, but later in the year
after experiencing.considerable academic difficulty, did not benefit as
much, In general, although these students reduced the number of units of
unsatisfactory grades earned during a quarter, they did not improve
sufficiently to get out of academic difficulty. ISP intensive counseror

151

assistance for two to five hours per week was not an adeq to intervention
strategy for these students. As the profiles and academic rformante data
in Appendix 0 indicate, most students who eventually left th University in
academic difficulty were unable to' succeed in their course work overall,
even while receiving intensive counselor assistance. These data give
credence to the recommendation presented in the interim evaluation report
that the target population for the ISP intervention, particularly during
winter and spring quarters, be reassessed.
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The. results this evaluation of the reduced study .load option and
workshop participation suggest the following recommendations;

1. As a group, formal participants appear neither to have been
sirplificantly helped nor harmed by their selection of the reduced study load
option. They do not outperform informal participfnts or nonparticipants nor
do they fall.,behind these students in minimum progress-units. Their fourth
quarter retention.rates are Slightly lower than those of the other two
groups, although their. SAT scores suggest that they may be the most
underprepared for University study.. Because ISP includes only a small
number of students and because there was nogsbuif of the ',reduced study load
option, use of this uptlon should continue on. a limited case-by-case basis
at the discretion of the Program 'Director.

2. Intensive remedial assistance should continue to be offered to
special acticin LOP students during their first quarter at UC Da\ls. Two
hourswiper week_ attendance at verbal workshops for a single quarter appears
to be a sufficient intervention for most students needing help in, is area.
Students needing assistance in developing basic skills in mathematics may
require more intensive intervention; possibly for more than a single
quarter.

. f
.

3. Students with GPAs below 2.0 or with several units of unsuccessful
grades at theend of their first quarter appear likely to continue in
academic difficulty and drop out of the University. ISP assistance as
implemented during the two years under study has not rtversed this trend.
ISP does-not appear to be an adequate intervention fo'r these stutdents.
Consequently, consideration should be given to finding an adequate
intervention for these students and to limiting the current program during
winter and spring quarters. .



DAM SIUDINT WAIN
LIMNING SOUS COMER

PROGRAM RESPONSE TO EVALUATION FINDINGS

April 18, 1985

SON= FROCINNMMUM SIl i I AND WIC MMUS Imam

That* you for inviting wy and my staff's amments da the referencedmart.

Overall, we feel the report is thorough and fair; however, we do havethe following concerns, given that any readers will be unfmilia:with
IS and the students it wiles:

.1) Page 4, paragrch 4, describes ISP declined students as having
been *invited to, participate in ISP" and page 15, peregraph 2, as having
"declined . . . services.* Odle 60% of these students wars interviewed
as port of the Early Owning *stem (EMS), they we not limmuragad to Par-ticipate the Etacutive Smeary of the EMS Repot notes, "All
students for wine the Individualized Study Program law reccemendedIdUriv
the interviewparticipated in ISP workshops and development amivities.
Thus, ISP "declined" is an .naccurate and misleading descriptor for this
comparison group.

2) Pages 5 and 6 note the heavy contmineAcm of the ISP *declined"
comparison gmps due to their having participated in the EMS, a critical
program feat uce. .We believe this fact should also have been serhasized in
the Summary and Conclusions section as some readers may peruse only that
portion of the report.

3) The digcussion of programa results on .fage 44 and in recommodation
1 seems to assume that LT? funnel participsnts shouldhavadonebetter than
informal participants and 2SP *declined" students in order for the program
to have demonstrated a positive impect.on student performance/retential.Wequestion.this man. Although formal participants entered clearly
less well mewed than the other groups and ;cook fewer than 12 units during
at least ar quarter, they nonetheless complemdscceomieately the saes nap.tor of minimal:engross units, eammediammimately the .1119 GM, and re-mained at the University in about the same umbers. One could argue that in
the absence of any intarvastim, they would most likely have perfoemed emir
siderebly less wall than the other groups. ,Thus, the sheer fact that theykept up is suggestive of program success.

4) Bemuse the comparison ups usol are so heavily contaminated, la
believeabetter way of prop= impact 'mild be to measure ISP
participants' retentlemrates against those of comparable SW &special action
students admitted prior to rail 1981. SUch students strike us as the only
passible mcmrcontesineted =prison group and, given that ISP wee launchedto enhance the retaWdan rate of high risk STEP students, the mast logicalone
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Celeste manzaker 
Page 2 

April 18, 1935 

5 lb recognize that a qualitative evaluation of ISP, perhaps =Inv came h armour, is probably not feasible. Yet, a purely statistical ap- proach seems distimtly inapprcswiate. ay its very nature, ISP attempts 
to dial with each student as as ittdiv3dual,. Oftsn, the rearnm far a stuteLzia success or failure are Weed caiplea. As respcnses to the 1332 ZIP Talephors Survey indicated, ISP Mutants' frustrations are many, thilx lack of salf-ccafidinos scastimas mita, and their need fm supporta both 'cadmic ant non-acadmidc, apparent. Similar factors Wd also beia in -the raret of the tie Davis Task ?Wm on Retention and Tranifer; IS' was canceivgd as a multifaceted program. involving not only academic skill .but persdnal Counsalirq, financial ilisistancep acedesie advisial, timely intenentiall and so al. A case htst*xy or other quaLi- tatil, approach could not arty illislinate these nutooquantinable program dimaflpials, it could also provide information uesful both to Abgram 

arid to acquainting the caps carnality with the ansplex for the retention rate of special acticn stadia:a. And, in our acirience, inadequate 'cadmic preparation is only a small part of that reality. 

In any case, despite our concerns, we believe that your report will lead to program ggprovamants. Specifically, we intend to target iuture Sumer gm students with characteristics similar to time of the ISP groupi studiwd. thi can then 'ensure that these studants receive especially cared counseling and advising, particular orsisideration for Fall ISP, and, if appropriate, pre-arrangml tutccini for fall quarter. In aiditicn, la will reconsider our approach to winter and spring participants. Perhaps Wive bean too cautious in encouraging stxdints to reduce their mit loads; perhaps mss directive advice is needed in relation to choice of major; perhaps norta' Information should be poDvided on programs mailable at other institutions-and cm the transfer process. we'll give these and other possi- bilities mare. thmaght. 4 
wa appreciate the opportunity to ccranant, the ocalsidexable tin e =I energy you 'davoted to the mart, and the imetus it has given us to Woe a fresh flock - at various mogran elements. 

l:aja 
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if INDIVIDUALIZED STUDY PROGRAM:
DESCRIPTION OF OFFERINGS

A. general Ottorints

1. Study Skills Techniques
Counbalor: Maria Mitchum
Time Commitment: 1 individual hour per week.
Description: On an individual basis, students will learn to

apply effective study techniques: time management,
note-taking (lecture and text), liOtening., exam-
taking (essay and objective), and memory strategies.

APPENDIX A

2. Transitional Counseling
Counselors: Gary Perkins and Naomi Sakai
Time Commitment: 1 hour per week
Description: Individuals or groups will address issues related

to orientation and transition to campus life.
Possible topics include academic goal setting;
effective use of student services; assertive com-
munication with faculty and staff; developing a
supportive network, and addressing personal issues
that may interfere with studies.

H. Special Topics Offerings

1. Mathematics Review
Counselor: Ward Stewart
Time Commitmenttpariable

#.

Description: Un er supervision, students will work individually
In the Center's Learning Laboratory to learn or
review mathematics concepts pre-requisite to the
courses they either are enrolled in or intend to
enroll in. For example, Math B students will have
the opportunity to review decimals, percentages,
proportions, and isometry; Math D students will
have the opportunity to review functions and basic
algebra, as well as gain additional practice in
problem-solving for edvanced algebra; opportunities
to review trigonometry and gain additional-practice
in solving statistics problems will also be avail-
able. Students will take periodic examinations
to ensure that they have mastered material and will
meet weekly sith LSC's Math Coordinator to review
their progress..

2. PrerChemistry Workshop
Counselor: Jim Hollister
Time Commitment: 2 hours per week
Description: Students who intend'to enroll in Chemistry Lk

durf.ng2their first year will attend a weekly
group lecture/discussion of basic principles of
chemistry. They will spend an additional'hour
of supervised problem-solving each week. A
final examination will be given to determine the
student's readiness for Chemistry 1A.
Individual conferences will also be arranged
as necessary.
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3. Language Series
Counselors: Joan Rothstein, Urbana Gunn, Maria Mitchum,

Palma Lower, and Sally Alexander
Time CoMmitment: Variable
Description: Students will participate in one or more-of

the followings

Writing skills: Students will participate in Supervised.
structured writing practice and revision
sessions,. as well as receive comments on
their performance and meet individually
with a writing specialist each week to *total
of 4 hours) to review essay structure and
organisation, paragraph development, and
grammar.

Reading Strategies: loth on an individUll basis and in groups.
students will learn strategies necessary to
reading college textbooks'effectively. Pro-
ceeding techniques, comprehension skills, and

b ways to improve retention will be stressed.
'In additiono.students will learn bow to identify
elements of course organisation in order to
increase study-reading effectiveness. Vocabulary
improvement and rate-building exercises will be
assigned as necessary.

English Skills: Students whostfnative language is not English
and students who need basic language skills
will do intensive work on grammar, vocabulary.,
and fundamental writing skills. Stress will be
on improving command of the verb system of .

English and the vocabulary and sentence struc-tures used in university- evel work. Exercises
and instruction will focus on materials from
current classes and learning lab reference texts.

A-2
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APPENDIX B

INDIVIDUALIZED. STUDY PROGRAM CONTRACT

The Individualised Study Program offers Special Action students an opportunity totake fewer than 12 units in a given quarter, while retaining the level of financial
aid fcr which they have qualified. This opportunity ii lrovided with the following .stipulation: THE STUDENT MUST AGREE TO,SPEND 9 HOURS (IP THE STUDENT IS TAKING 9COURSE UNITS) OR 12 HOURS (IF THE STUDENT IS TAKING 8 COURSE UNITS) PER WEEK PURSUINGAN INDIVIDUALIZED COURSE OF STUDY MID COUNSELING AT THE LEARNING SKILLS CENTER. MORE-,

OVER, THE STUDENT IS REQUIRED TO FULLY PARTICIPATE IN HIS/HER PROGRAM EACH WEEK. FULLPARTICIPATION IS DEFINED AS AT LEAST 902 ATTENDANCE AT ALL ACTIVITIES AND CLEAR EVIDENCLOF EFFORT. 'FAILURE= PARTICIPATE FULLY WILL RESULT IN THE STUDENT'S BEING DROPPEDFROM THE PROGRAM. BECAUSE STUDENTS WHO ARE DROPPED FROM THE PROGRAM WILL NOT WEET THEMINIMUM PROGRESS REQUIREMENTS OF THEIR COLLEGE, THEY WILL ENDANGER THEIR ACADEMIC
STANDING AT THE UNIVERSITY.

I agree to fully participate (at least 902 attendance and clear evidence of effort)in the Individualized Study Program outlined below during Quarter 198

A. General Offerings

1. Study Skills Techniques--1 hour per week, plus an additional hour
during weeks 2, 4, and 9

Z. Group Orientation Sessitins--1-1/2 hours per week, plus individual
follow-up as needed

B. Special Topics Offerings

1.

2.

3.

TOTAL WEEKLY COMMITMENT -- HOURS

I understand that failure to follow-through on my agreement will result in my beingdropped from the program and not meeting the minimum progress requirements of my
college.

EOP COUNSELOR SIGNATURE;

STUDENT SIGNATURE:
DATE:

LSC COUNSELOR SIGNATURE:
BEST COPY AVAILABLE

).



APPENDIX C

TABLE C-1
INDIVIDUALIZED STUDY PROGRAM

WEEKLY PROGRAM HOURS BY WORKSHOP

ti

'Fe) 1981 Entrants

ISP ISP
Formal Informal
(na36) (ng24)

Fall 1982 Entrants

ISP ISP.
Formal Informal
(n20) (n "24)

Verbal Workshops
Percent of Studentsl 86.1% 75.0% 60.0% 83.3%Avg. Hours pir Week

per Student 2.94 2.50 2.62 1.01

Math Workshops
Percent of Students 72.2% 41.7% 55.0% 20.8%
Avg. Hours per Week

per Student 2. ?O 1.91 2.32 1.80

Science Workshops
Percent of Students 11.1% 12.5% 5.0% : 0.0%
Avg. Hours per Week

per Student 2.75 1.67 2.50 0.0%

General OfferiPgs2
Percent of Students 41.7% 0.0% 70.0% 25.0%

- Avg. Hours per Week
per Student 1.40 0'.0% -1.11 1.00

'Average Weekly Program
Hours per Student 5.37 2.62 3.75 2.11

1Studencs may take more than one type of workshop.
2lncludes study skills workshops and group orientation sessions.
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APPENDIX D

PROFILES OF ISP STUDENTS ONO DID NOT RETURN FOR A SECOND YEAR

a
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IMF 0-1

P1i11 lit OF 1SP NANA& %Inuits'% IMO 010 Milt REIMS Ifl8 A SFCOAD YEAR
Fall MI Entrants

BEST COPY AVAILABLE

Admit SAT Scores
GPA N V Major

FAL1. QUARTER
STEP/1SP Curr Wkld
Activity GPA Attu

IA id

Unsucl

WINTER QUARTER
EMS Curr Wkld

Activity GPA Attm
Mk id

Unsuc

SPRING QUARTER
EMS Corr Wkld

Activity SPA Attm
Wkld
Unsuc

CUMULATIVE?
Wkld

GPA Units
t

Student 1
STEP .A

Contacted/2.38 SioSci !SP Formal NA 09 03 Not Called 0.00 15 06 ISP Formal 0.00 06 06' 0.00 206Student 2* STEP A
Could Not2.61 under! ISP Formal NA 09 00 Rot Called
Reach NA 09Student 3* .STIP 8

2.50 Psych ISP Formal NA 11 06 Not Called
Not Called 40 MP

ISA 05Student 4 STEP 8
2.60 Undecl .1SP Formal 1.65 08 04 Not Called 2.00 10 04 Not Called A, AO

1.84 18Student S STEP A
1.22

Student 6

Undecl 1SP Farm'

STEP A

3.03 11 00 Not Called 7.30,

Contacted/

ni ol Not Called

Could Not

2.10 15

2.50 300 370. IlioSci Not Invited 1.00 16 12 ESP Formai 1.00 10 07 Reach
1.00 IRStudent STEP A

Contacted/ CouTtlot3.01 480

Student 8

360 PolSci

Mass

Not Invited

STEP 8

2.00 )1 07 ISP Formal 0.51)

Contacted/

09 06, . Rear 1.45 12 nu 1.36 211

3.53 420 340 Comm Not Invited 1.56 14 06 1%P Formal 1.96 10 00 Not Called 1.73 23
Student 9 STEP 8

Contacted/3.11 AnSci Not Invited 7.70 )3 01 ISP Formal 2.37 08 00 Not Called 1.70 12 no 2.1/ 26
Student 10 STEP A Contacted/ Contacted/2.64 350 390 'AnSci Not invited 1.00 12 08 'Declined ISP, 0.111) 12 06 1SP formal 1.00 04 04 0.54 15
Student II STEP 8

Contacted/3.08 IN Not invited 2.00 04 00 Not Called 0.00 nu 04 1SP Formal 1.00 08

Stayed (n2S) Left (n.lI)
Admit GPA 2.63 2.72
SAT N/SAT V 383/313 407/365
Neon 1st Qtr,GPA 2.12 1.86
% with 1st Qtr GPA > 2.0 75% 50%

*Did not complete ISP contract.
Dash indicates no units attempted, or student withdrew from the University.
NA indicates.no units attempted for a grade.
Slant indicates data not available.

INeceivid NP or U grades, or grades below C-. Does not include incompletes.
cAs of the last completed quarter.
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TAKE 0-2
wits OF ISP INFORMAL STUDENTS ONO DID NOT RETURN FOR A SECOND VIAR

Fall 1981 Entrants ,.

IRO

Admit SAT Scores
GPA N V NW?

FALL QUARTER
STEP/ISP Cerr Wkld
Activity GPA Attm

Mk id

Unsucl

WINTER QUARTER
EMS Curr Wk 1d

Activity GPA Atte
Wk1d
Uncut

SPRING,QUARTER
ENS Curr Mk td

Activity SPA Attie

Wkld
Unsuc

COMULATIVE2
Mk td

CPA Units ,

Student 1 STEP 8 Contacted/
2.92 390 270 iitoChen Declined 0.31 12 12 ISP,Informal 0.73 12 07 Not Called 1.02 08 CM 0.79 16
Student 7 STEP A Contacted/ Contacted/2.81 380 290 !HOS( i Not limited Lao 14 03 ISP Informal 3.10 IS !sr Informal 3.00 11 01 2.11 30
Student 3 STEP A Contacted/ Could Not Be2.44 400

. Student 4

440 Engr Not Invited

STEP A

1.52 .14 03 1SP Intoned,

Contacted/

0.00 1? 12 Reached

Contacted/

2.61 11 00 1.66 21

3.08 530 330 Engr Not Invited 2.30 12 04 Declined ISP 0.84 12 09 1SP Interleaf 1.63 08 Q5 1.48 24

Admit GPA
SAT M/SA1 V
*an ist Qtr CPA
with 1st Qtr GPA > 2.0

Stayed (n20) Left (n4)
2.82 7.81

399/361 405/282
2.34 1.53

78.9% 50.0%

Dash indicates no units atteipted, or studeet withdrew from the university.
NA indicates no units ettewpted for a grade.
Blank indicates data not av441able.

!Received NP or U grades, or grades below C -. Dues not include incompletes.
As of the It completed quarter.

36

yl

I

37



a

TAKE 0-3
PIKIFift OF ISP FORMAL STUDENTS 1100 010 NOT RETURN FON A SECOND TEAS

Fall 1982 Entrants

*bit SAT Scores
GPA N V

FALL QUARTER
STEP /ISP Carr iRId
Activity GPA Attar

Nkld
Unsuci

111111111 QUARTFR

EMS Gorr held
Activity GPA Atte

IAA id

Unsoc

SPRING (RNINTUt
EMS Corr 111d

Activity GPA Attu
id

tInsec

CUNULAT11112
*Id

GPA limits

Student 1 STEP II Could Not Could Net2.56 3/0 210 [con 1SP Formal 0.6S 11 08 leach NI O. 04. .4 00 Beach MI 0.65 01
Student 2 STEP A Contacted/ Could Not3.00 330 410 8105c1 Not Invited 0.00 IS IS ISP Formal Reath 0 4 0.00 00
Student 3 STEP A Contacted/ Contacted!2.41 English Not Invited 0.00 08 02 1SP Formal 0.00 II 11 1SP Informal 1.00 15 0.62 12
Student 4 STEP A Contact ed/ Could Not2.26 400 300 IlioSci Not Invited 1.10 1/ 0/ 1SP Formal 0.56 II 0/ 04Reach 1.02 14
Student S STEP A Contacted/ Contacted/2.20 IlioSci Not Invited NA 12 01 1SP Formal 1.38 11 04 Interviewed 0.85 I? 1.13 27
Student 6. STEP A Contacted/ Coup Not2.15 310 260 fair Not Invited 1.MS 13 10 1SP Formal 1.so 11 03 Reach 0.00 13 13 1.36 18
Student 1 STEP I Contacted/ Contacted/2.89 PolSci Not Invited 2.35 14 04 l$P Formal 4.00 11 04 Interviewed 1.10 18 10 2.33 30
Student 8 STEP A Contacted/ Not2.16 $60 460 Undect Not Invited 1.7 1.1 04 ISP Formal 2.13 II 00 Contacted 2.91 14 00 2.48 39
Student 9 STEP 9 Contacted/ Contacted/2.31 llioSci Not Invited 1.80 13 03 Interviewed 2.36 14 09 ISP Formal 1.4S 11 03 1.82 26

Stayed'(no.11) Left (n.9)
Admit GPA 2.81 2.57
SAT N/SAT V 408/295 129/3SM
Mean 1st Qtr GPA 2.34 1.24
% with 1st Qtr GPA) 2.0 77.9 12.5%

*Did not complete ISP contract.
Dash indicates no units attempted, or student withdrew from the
NA indicates no units sttempLed ^for a grade.
Blank indicates data not available.

University.

!Received NP or 1,1 grades, or ;wales below C-. Does not include incompletes.
glts of the last completed quarter.
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TABLE 0-4
PROFILE OF ISP INFORMAL STUDENTS WHO DID NOT RETURN FOR A SECOND TEAR

Fail 1982 Entrants

Admit .SAT Scores
GPA N g Major

FALL QUARTER
STEP/1SP Cur, Mild
Activity GPA Attm

lit Id

Unsuci

WINTER QUARTER
EMS Corr Mk id

Activity GPA Attie

ilkld

Unsut

SPAIN owns
EMS Curt Mild

Activity CPA Attie

libld

Unsuc

CUNULATWE2
ilkld

GPA- Units
Student 1

STEP A
Not .

Could Not
2.76 310 230 PreAdth Informal 2.23 14 03 Contacted 1.85 11 A4 Meech 1.34 IS 09 1.72 36

.

Contacted/Student 2 STEP 8
Refused

Could Not
2.60 Psich Informal 1.80 12 03 Interview ... Reach .

.... 1.80 12

Student 3
STEP II

Could Not
Could Not2.38 Cadet!' Informal 2.36 13 06 Reach 2.30 12 08 Peach'

2.34 IS

Student 4 STEP A
Contacted/

Contacted/
a
;

2.64 350 230 Polk' Not Invited NA 13 30 ISP Informal 0.111) 07 07, 1SP Informal 2.42

Contacted/

11 02 1.34 16U Student S STEP B
Contacted/

Refused3.06

Student 6

Pre-Math Not Invited

STEP 8

1.98 1.1 01 ISP Informal

Contacted/

1.76 09 .03 , Interview 7.50

Could Not

06 00 2.02 29

3.49

Student 1

81oSci

Nex-Am

Not Invited

STEP A

--
t ISP Informal

Contacted/

1.90 08 04, , Reach 3.00

Contacted/

08 00 2.48 16

2.50 380 400 Studies Declined 1.90 20 07 Interviewed 1.70 13 03 1SP Informal 2.10 ',I 00 1.90 30

Stayed (n17) Lett (n./)Admit GPA
2.81 2.11SAT N/SAT V 433/302 346/286Mean SPA
2.52 2.05with Qtr GPA ) 2.0 86.71 40.0B

Dash indicates no units attempted, or student withdrew from'the University.NA indicates no watts attempted for a grade.
Slant indicates data not available.

!Received NP or II grades, or grades below C-. Does not include incomplete'.cAs of the last completed wrier.
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