. "‘., il ; - . ,', v‘l-, / "' ,_,, '_I.’ < ”\. g - v . . i DA e ". ot e d S
hd ; ’l’ »1,1 N .(‘ ol ‘ / 'I’i © 4 . . . ’ ’ " n - . | )
"/// A ,/ /" ./:I .y. ' . ) . ) - ' ' . ’

o AT B . : : ) : { .
T ~//¢{A Y+ DOCUMENT RESUME | '

.8

D 256 129 L C. T T EC172 530

OR . Yoneshigé, Dora = . . &

"1 PITLE _ -Advocacy' Skills: Appli3§~to Integration and Accesf‘vi :
L ~ Special Education Children in Full Learning !

' Environments. A Ho'okoho Module.-
INSTITUTION Hawaii Univ,, Honolulu, Dept. of Special

,S?QNS AGENCY Office of> Special Education (ED), Washipgton, B.c..

, The module apphies advocacy sk;ii instructio& to, the.
“integration of severely handidiipped students. The -instructor's

“material is presented for four competencies (understanding the - ,
concept o{‘advocacy, factors essential for effective advocating,
developing” effective advocacy skills, and recognizing elements .
crucial to implementing an integration.program for special educatiop
students into the total school hnvironment? and their related ,
activities and materials. Objectives of ‘each competency are presented
along with suggestions for discussion. Handout, materials include-
reprints on advocacy, sample progress reports, and monitoring

.

. - . , ¢
4 . - . /! ]

' N 1 ] ' . :
Y AR ARRRRRRANRARRRRARNARARRN R RRRARRARNANREARARARRRAARRRAR AR AR R R AR A RN

r

: . Reproductions supplied by EDRS are, the best that can be made *
. \ , o "

‘ , from the original document. *
**********************ﬁ***%*********t**********************************

v ' ’ .
"
. ) n
. .
. ’ .

A\l
. . .
. N )
Provided by ERIC “ A ’
! At N -
. . .
- - A T

checklists. (CL) : , . ; ;
~ 1] . '
Y
- L i o ' N 4
‘., . .
4 .
. N \
1 ) 4 .
b
_ S
rs ' .
rd '
. v ' ]
s .
—— —_ N *
. 2

Education. ' ' ’k\l

"PUB DATE 83 , ‘
' CONTRACT 300-80-0746 . | : , A
“NOTE  68p,; A part of the Hawaii Integration:-Project. For
) related information, see EC 172 522-532..-Portions of
e - the handouts may be marginally legible. '
PUB TYPE ", OGuides - NonTCIasst7om Use (055) .<) .
EDRS PRICE MF01/PC03 Plus Postage. ' . *. " = N
DESCRIPTORS °  *Advocady; *Child Advocacy; Competence;
: <o, *Digabilities; Elementary Secondary Education;.Legal
, Aid;. *Teacher ‘Role; Teacher Waorkshops -~
- IDENTIFIER®S *Hawaii Integration Proect.- _ o
ABSTRACT




v

c o, ,

U.8. DEPARTMANT OF EDUCATION
NATIONAL INSTITUTE OF EDUCATION
EDUCATIONM. R!SOURCEQ INFORMATION

’ ’ ’ ' ! ' . . CENTER {ERIC)
T ‘ ‘ ‘ o V(Thn document has bden reproduced as
. o ' *racotved from the person or orgAnization

! i _ onginating it .
o ‘ ' {1 Minor changes havggtoan made to improve
‘ ‘ ' ’ 1eproduction qual

.. Polnu‘;l view uf opinions llnlgd in this docu
. mant do not necessanly represdnt tWiticial NIE

T . o . position or polscy' ,
. .

‘Advocacy Skills: Applied to

v

Children in Full Learning: Environments
a L S

v " A Ho'okoho Module

‘Written by: : -

. | Dora Yoneghlge -
for '

. ‘.. Hawali Integration Projeot

“ - . Copyright (c) 1983 j

A .

Department of Special Education
College of Education

University of Hawali

~

)

N

ST : .
\ “PERMISSION TO REPRODUCE THIS '

D

Y ? -\ MATERIAL HAS BEEN GRANTED BY ™

~Doris Y. Zukemura

i ~ .
. \
L

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC).” '

L]
[

\ 'an:?ratlon and Access of Speclal Education

-~

~

This document was produced under Contract #300-80-0746 from -the United ‘States,
Department of E£ducation, Officé of Special Education.  ,The opinions expressed
in this module do not, necessarlly ‘reflact the position or wolbPcy of the United

States Dapartment of Education and no official endorsement by the

‘ Departmant of Education. should be inferred.
!

v

A\ 2

United States
r“.,U‘"'




A.
BO

L o - “
. COMPETENCY 1 - UNDERSTANDING THE CONCEPT OF ADVOCACY f

A.
B.

C.

-

' ADVOCACY _ SKILLS
. Teaching Procedures ‘ , .

[ s ° -
’ ' '

¢ ct N : - . . «
Introduction and Greetings - prior to presentation.

Instructor introduces sel f and occupation. . . - ' (N ' ".,
-JAllow each participant to introduce self and describe thelr involvement,

with the handicapped. - . 4 C i ’NHW ) i

Briefly explain }he eneral purposes and content of the hodule. B '

1. Use handout ﬁlvgtrlthis acfivity. ‘ C ’

" 2. Discuss the competencies and the‘17gura-of,lnfOrmation sontained in module.’

>

L ]

Explain the ob)ectives for this competency\USIng handout A1
Objective T ' '

1. Begin a dlscqssion on the concept of advocacy (not necessarily on'Issues
dealing with-the handicapped) by ellcit&;g response§ from partncipants.
2. Questlons which may be used to encourage resRPhses may Include'

-

a. How many of .you have ever advocated? . '
SNl so, what did you advocate? To whom? With what degree of success?
c.. How many of you would like to advocate? N

]
d.  What would you like to advocate? o - ' - o

3. Dlscuss the d§flnltlon of advocacy.by ellcitnng responses from participants.
Write the responses on the chalkboard. 4 b Y. T
*L4. According to Webster's definltlHn; adVocacy means :

UTHE ACT OF PLEADING THE~TAUSE OF ANOTHER; THE ACT QF DEFENDING OR

~

_MAINTAINING A CAUSE ORQPROPOSQL N, | . , ~
a. Use transpa‘éncy #1 for tHe definition. . SO
5. "Stress that there !s a dlfferencévbetween advocacy and aggresslon T

Aggression is defined as an offenslve action or procedurev It implies

a dispOsltlon to domnnate often in dlsregard of other's: rights or -

» ' In*determined and energetic pursult of one's end.

b. Advocacy Ts more’similar to assertiveness. Assertiveness means to
state -or declare posltlvely It Implles statlng one's oplnlons
confldently wlthout need for proof or regard For evidence, but In  *
a manner which shows respect. for othet's feellngs and opunlons aI;é.
Advocacy can be viewed as a form of Nfrlénd[y‘persuasionﬂ' e .

Objective 2 . o

1. Bégin a discussion on the variou¢ dlmenslons of advocacy.

]
>

. ’
2, Use transparency ‘#2 and exp[yln the model in the follbwing manner:

N R R

t
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individual *
. ' develops a ~commitment to a cause, principle or-isgue. 'The nature

[ffering roles that.
self dimension may,

. v %
a. Setf Dimension - Advocacy begins.with the self,’ Ay

¢ ) | and degree‘of the commitment will depend on’ the
" © " “an indlvidual may assume. The Individual Inth
. ‘'for example;,be'q padrent of a bandicapped chlld, a special education

_;]ld ‘ . t8acher, regular _gducat{on teachetr, schqol ﬁinlStndtor;'lawydn,
- - “or any lndivldual who may have an Tnt;rest nd cpncern with the,
welfare of the handicapped. ) The commitmen
‘may be advocatlng for appropriate servlc s and programs and efual -

"‘ ‘ , educatfonal opportunlties For the handl appedd,~¥pat other Issues

e 3 can you think of?

wlthin this dimension

b School Dimension = The self in the hoo | environment will enceunter

lnduvuduals with differing roles 3ﬂd responsibilities. The lssue(
d. S . cor cause whlch vﬁll be advocatedjwlll deterniine the specific
_ ' individual wlthin the. school ‘djmension who will be affected.
N o - Baslgally, advocating for the Integratlon_of handicapped students
| | " into tha total school environment would be the focus. The school
. ) _ dimension will include personnel and protédqres.of the'libré}lan, _
~ R T custodial staff, cdunselor, cafeteria staff, regular education .
- _ | staff, segretarial staff. admlnistratlve staff, regular and special
| educa{/on students and parents of these students. In addltlon,
‘ ' Dlsgtlct and State education personnel and policies can be Included
Jlthin this dimension, It Is also important to .be aware of the
hiearchical strutture of the school dimension as It relates to
responsibllities and aufhorlty in decislion making as well. as
appropriate qpandE}s of communicatlon (Refer to.handout‘ﬁg.tp
explaln hlearchy of. the Department of Education State of Hawalif)

. c. Community Dimension - The salf can also advocate wuthln the

. " community dimansion, PrOV|dlng opportunlties for the handlcapoed

: |
_ to particlpéte in patterns and conditIon of dally 1ife that are :
Lo v as close as possible tothose of the mainstream of society,-ls the
tocus of advacacy within thls.dimeﬁsion. For this to ocecur, advocacy
mus t reach outslde of the school and Into the community. Again, =~ . >
. the causa which ls betng advocated will determine the specific |
indlvidual®s) in the community who will be impacted. The ‘community
N dimensjon may ‘Include the fegislaturq, local chur'ches, recreatlon ’
' programs, sarvico organlzatlons (Easter Seal Soclety, YMCA/YWCA, ete,
and private businesses, What kinds of.causes can be advocatpd.

Q ' o within this dimension? /- 4 | -
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‘ d. 'TatIOnal Dimenslon - Advocacy at this level may comprlse of the self

i.- ' ' '-supportlng professlonal organlzatlons serving the handicapped’ such

as CEC (Councll for Exgeptional Children), ARC (Association for'x

Retarded Cltlzens)ﬂ or membership and involvement in the Speélal

Olympics and Natlonal Wheelchair Games. ” ‘ " J;' A

/

. - D. Objectlve 3 S L : N . (/46,'
' B Use transparency. #3 to explain ”/ﬂvocacy dilemma R
20 The term 1s defined as: A CONFLICT THAT ARISES WHEW A. PROFESSIOﬁAL

N

| ' :
1 Ty * MUST DECH DE- WHETHER TO ACTIVELY DEFEND A CHILD‘S RIGHTS WHEN DOING .
| 50 WOULD CONTRADICT THE STATED OR MPLIED DIRECTIONS OF THE PROFESSIONAL

L

EMPLOYING AGENCY," S
3. Ask the particnpants ""Have any of you ever been in-a position where
your beliefs and‘values contradicted the school's or district's policies
r - 7 ' and practices?'' Encourage participants to discuss their personal experiences.
_ ". L, Break into small groUps ‘and present problem SOIV|ng actlvuty using |
o ' o handout #3. o R ' ‘ ' -
a. Allow approximately 1§ mlnutes for dlscu55|on wnthin small groups.,
b. Discuss gach problem solving case fn large-group.
o " 5. Explain that in situations such as these, it may take longer for changes
. ’ “to occur, but an individual feeds to consider va‘r"lous factors and set
. - prioritles. Advocating often times may |nvolve,xakiq3 risks,- developind

. pa(lence and perseveratlon

’

- E. Objective b s | )4 . Y™
) NN ‘ ‘
1. Direct the participants to handout #4, ATHI Scalé, y -

2. /Explaln the scale tn the following manner: o
™ "This sS:le is an Informal way of determining how you percelve handicapped

individdgls, Results will not be diséussed,"

3. Allow participants about 10 minutes to complet® the scale. Score

+

Lo " together. (Refer to scoxing procedures in the instructoq s materials
section of the module.) | " K
5.‘ Explaln the results in the ?ollownnq manner ; ,;1 '
‘ ”The higber your score, the more you perceive handlcapped persons as
being slmilar to you. Therefore it Is assumed that you would more
,/’“ - likely advocate on issues for the handlcapoed that are similar to issues

yoﬁ-wou!d advocate for yourself. The average scdre % 80." . o

v
I3 . . . .
. R - , ) Me
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“I1 k. COMPETENCY I - FACTORS ESSBNTIAL FOR'EFFECTIVF ADVOCAT ING ‘ .

A. Explain the objectives for this competency using handout #1. - | .
- . 8. ‘Objective 1 o - ‘ e ‘
- 1. The "Who'! factor - use trapsparency #h4 ' - o ’ ;
; . B

o - a. Explain that there-are |ndividuals who, because of their roles,
position, influence, skill, knowledge, informal power or simitar
| . ° commitments, can asslst with ‘facilitating changes. , |
) b. Refer to handoﬁt #5 and éxplaln the role of the indiv1duals in the
| ‘ various' social groups ln the following ‘manner : ; L
| . %-A ] 1). The |nnoyators - They tend to.be |ntell|gent and rnsk -taking; |
| they travel a lot, they read a lot, they depend on outside
. ‘ sources of information, and they are usually very receptive to
r influence by outside cHange agents They also tend to be . ’
marginal to their home communitfes. They may be vlewe& as
* Modd balls'.or mévericks and they do not usually have a great
deal of durect power or influence, Hence, they cen “be both an
asset and a liability to the advocate, These people will have
comm| tment to a.new idea and are wulllng to stand up and be
) .. counted.even though they may be risking the scorn and ridlcule“;_
- " of others,.but i fi they have stood up top often for lost -causes
' hey may not be an effective-ally. - .
. | 2) +\The resisters - Many sob1al systems also" confajn some members
_who assume the active role of resisters or gr|t|cs of Innovation.
.t They ‘are’ the defenders of the system the way it s, the self= .
| appointed guardians of moral, ethical. and legal standards. .
)AlthougH these people are “eonsenyative“ in the strictly logical
sense, they nhy wear all kinds of labels from ''radical’" and
"liberal' to “reactlonaqz.“ '
. , -3). The leaders = -Many studi s of th'groups accept innovations
~ . have singled out one yery important social role which they'have
identfled as the "opinion leadér." Opinion leaders are held
‘ in high esteem by the 'great majority of their fellow men.,
Some act as Iegitumators, making the majority feet that it is-
\ okay to try something out without havéng tfie axe fall, Othere
-serve as facklitators, ‘approving and rewarding the Innovators .

and encouraging othersﬁxo follow $heir example, getting

clearance provlding filinds and releasa time, and generally .;7 Y

-

. maklngtit sasler, to be an ‘ﬂﬂ?“@??fit_
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o A ‘h). Thé’SlTent_Majorlty - This group,probably'comprlse fhe largest

number of Individuals in a soclal system, They probably do ‘not.

T. - i v‘ ' 0 «develop any strong ﬁ’ee*lngs about particular Issues but may »
2 | e silently observe and welgh the pros and cons of proposed changes. -
© A'l - | Members of- this group tend to accept the majority's polnt of .
‘ view. and may be heavily Influenced by the leaders of the group.
Y . ;ldentnfylng the four types of Indlvlduals and allying the e .
'\ approprlate ones may facldltate ‘chgnges and promote an unde(sténdlng
, -' o of what is be?ng advocated . L
" C.. Objective 2 ‘ .
| 0 1. The '"What ll.1’actor -~ use transparency #5% - - . i \\\,
; i\ . 2. Ekp]éin and discyss the Importance of “and cbmmitqcnt.to‘ﬁﬁit s being
| | advocated. ' . o Vo ."* | N ’
X - a. 'Commftment is defined as a “pl dge." o L ' .

b, 'Refer back to gel f dlmenslon and stress that ‘commitment to a
‘particular cause, ideal, concept philosophy, etc., begins with

the self and the role that the'undEVEdual in the self dimension assumes.

*
-

. " ¢. ‘Commitment may also encompass the nature and degree of sincerity
_ ' ‘ - ' towards |ssues being”advocated.
. T d.v‘Dray the following diagram on the chalkboqrd. and explain’this, way.s
‘ C | ‘ ; / L |
— - - COMMITMENT o :
Least Sincere = ' \ Most Sinceqé | /

0
L

VA commltment at the most sincere end of the scale implies a toté;
belief in the Is;ues feing advocated. Probably nothing or no one
. could influence the }ndlvidual‘s.way of thinking (Ask partlc%pants E
for examplesl) Ooe example cohld be: A parent of a handicapped
child is commltted to-.the belief that her child woufd benefit from
b integratlon with regular educatuon students. The parent: dtsqgrees
with the professionals thas the child is not ready for integration.
The parent bases her bellef on the commitment to,provide a “normal'’ '
\ '’ « environment as possible for'het child. If.i'nteg'ratio_n* s not

e

“initiated, this' parent would most likely have the iesue resolved.’ ‘.

in an impartial hearing.” On the other hand, commitment at the
v.‘l'; .A. | , | 'least sincere' end of the scalo may Ty that olthough an Individual
. may possess certain bellefs, the comml tment “oward tpose‘beljefs-bg
* not necessarily st;ong. The inalvldual‘then may be easily swayed

]

bymothers who may have confllttlng'beliefs!P(Ask for examples) . .




oo o AT arguménts,. - o
b, Objective 3 o | Ly

)

. One exqmple could be: There may be Individuals who advocate that

: Special Olympncs Is necessary for handicapped persons who . otherwls.

O may not have any opportunities for recreation or physical Fltness.
0n-‘the other hand, there may be lndlvlduals who disagree with this

-

;type of segregated lctivity, .An lndlvldual who ‘Ts at the-'least

-slncere“ end of the commitment scale may actept any of the two

-

R RN

| 1. The '"When/Where'' factor - use transpalency #6
- 2, ~Expla|n that there may ‘be situations throuakgut the school day or year
| ’whlch may be the most beneflclal.tlme for advotatlng and facilitating ( .
* - changes, .
3.. Divide .the 6halﬁboard in half, label one side ”Where?When "
4, El[?lt responses from participants on their perceptlons of appropriate
places and times for advpcating and why.
5. -Some:°sltuations and‘approprlat? tnmes may include: .
a. informal socid! scthool gatherings
b, during lunch break ln;teacher(s-lounge
' c. faculty meetings for more formal advocating; . e .

d. 'late fall after school year begins

9

E. ObJectuve 4 ' ‘ ( :

3

1. The ''"How'! Factor - use transparency #7. )
2. DISCUSS varlous strategies that an individual in the school environment
can .use to develop posltlve school cllmata and Faculitate changes. /1
3. Use the other half of the chalkboard and label '"How''; necord responses? |
4. Some strategies may Include: o ' .
a. actuve participation in schodl related matters, membershup In
‘commlttees, asslstlng with field trips, school programs ‘and other
activities, partlclpatlon Tn faculty social 'functions.
b, developing a parent and student volunteer program made up of
parents of regular educatlon as well as speclal education students.
c. utilizing public relations technlques and developing reciprocal
rélationships between splf‘and other staff. members in school.
fncluded may be sharlno materials and ideas, combining classes for
cooperative actlvlﬂgi,__a_ssum;g_mponslblllty ,for playground - ‘
and lunchroom: supervlslon, ete. o, Y

l

d.: provide information formally (Inservice durung faculty meetlngs) or
Informally (talk.story) about special education students in general,

.Y ( . v




‘: P 9H;142, Rule 49, mainstreaming, LRE," etc,

. - 5
e, If mainstreaming is already being Implemented in school, lend support. .

. to various staff membérs by offering direct asslstance when posslble o
) e and making suggestions ‘and recommendations at other times.
. ' f. make contacts with community organizations and businesses, especlally
. . . near school area. ' ‘ ’
{ R Objectngr 5, C _ ‘"_ .

-

| 1. The “Sincerlty" factor - use transparency #8
' 2, Discuss the lmportance of being' sincere in actions and words.
G.” Small group problem solving activity o »
1. Refer partlclpants to handout #6 o . ' ' '
2, ‘Allow approxumately 20 minutes for groups to discuss and resolve pnoblems.
‘3; Conduct a verbal exchange in large gnehp on the problems '
S ' _ - V ) . .
o MAY BE A ‘GOOS TIME FOR BREAK!

T 1V, COMPETENCY #111 - DEVELOPING EFFECTIVE ADVOCACY SKILLS

A. Explaln the objectives for this competency using handout AR

B. Oblectlve 1 ‘ / ' . ‘ '
. ' 1. 'Using chalkboard, elicit responses from "particl_pants of‘wha’t they .
perceive to be advocacy skills, '
2. .Present transparency - #9 and discuss list of skvrls, pointing out those
already mentioned and others. Leave on for the next act{vity,
3, Advocacy skills may include: . ' e
a, ability to gather relevantlinformation, organlze i't into effective
Y record keeping system;‘ ‘ | A .
b. develop'effedtlve human relationship skills. such as assertlvenéés

and sensitivlty, I . ¢

v

T

_c. develop effective decision mSking skills,
~d. develop an awareness of the: power dimensions, wlthln the schooh*
0 e.’ develop lobbylngugkllls with selectéd change™ agents; _ . v
N o f. :develop effective oral/written communication skills, )
c. Objective 2 : , - ,
1. Describe-and discuss the technique of “Networklng '

.., 2. Refer to Instructor's materials in the folder and present the mlnl lecture,

. 4
. e D, ObJectlveB

1. Present handout #7, ‘break into small groups |f appr0priate and describe '

the actlivity’ allowlng about 15 minutes. to the partlcipants

2, Explain that participants may use ‘st of skills on transparency,

3. Have each\group_roport at. the end of thelrigroup actlvlty. 'E)'

) R PO o 5 » I —
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V. COMPETENCY.IV -TO RECOGNIZE ELEMENTS CRUCIAL TO FMPLEMENTINGZAN INTEGRATION

* PROGRAM FOR SPECIAL EDUCAT~ION STUDENTS INTO_THE TOTAL SCHOO’L ‘
ENVIRONMENT. o |

A. Explain the objectives for this competency using handoux #.

-~

B. Begln a discussion on various elements which need to be considered for a
éﬁccessful Integration program. S - 2 .
.. Allow particlpants about 10° minhtes to' jot down thelr"ideas and: |
‘discuss resultﬁ. , '\ N '
.C. Objective 1 |

' . N / .
1. «Present transparency #10 - Support Element. : -

‘ 2, Includes: *
a, admlnistrators (school, district, state) ~ )
b, Staff (regular education teachers, suppoft personnel, service personnel}
c. parents (regwlar and special education) ] ' }
. d } -

.  students (regular and special ucatloi)

occuring before;and"ddking N
<

3. _Explain that support needs to be reciproca
| the lntegratlon process.
4, Activities or procedures which may promote support may include
' ' ‘a. " pides from special education classes are assigned to assn\.st the .
- . $ regular, education teachers when handlcapped students attend various
“ ' activities in.the regular classes; ~*
b. regular tqﬁchers are given minimal amount of paperwork responsi=-
.bilities for handicapped students. Invitations to attend IEP
meetings are extended, but attendance is voluntary. Regul ar
equcatlon teachers, thowever, need torbe cognizant of the needs

of the students and the goals' and obJectlves of lntegratuon,

c. regular and special education teachegs may share many educational

’ resources includin?’lnstructional materials as well as aides to run’

dittos and perform other tasks;

RN

&, regular and special education séudents may attend field trlps’
together and partlclpate cooperatlvelylyn school -wide functlons

P . e, special education teachers.are readily avallable toeeonsult, = -

_suggest and recommend’ to regular educ/tion teachers on various

At

educational approaches_and offer remedial assistance Jo individual

4 .

students; .
‘ f.e arrange for par'ents to vislt‘lregulaheducatl.on classes orlor to. .
_ ~ Integration; ) ' ' |
" ’ ‘9.! special education teachers can make presentations at parent group

,EMCS R "* meetings and acitlvllles' IR T 10

] L]
. - &
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/ - . - ( ) .- : : |
he lnvite parahts of reqgular and speciai education students. to

L voiunteer in ciassroomsxor on Integrated figld trips; . . o
i. describe and promate fntegration efforts In school newsletters,
posters around,campus,nand annual reports to SAC (School Advisory

- Councii) - T . ’ N

D. ObJecGive 2 v _'. S
1. Present transparency #11 = Logistic Element. T ‘
4 Y Le T | ~ ‘
: 2y * Includes: .~ o , ¥ : .
a, location of the special education ciass within the context of
. the'totai school plant; o .
;b coordinating school's master sqheduie with speciai education
\ program's ‘schedule; ) . . A
c. onsidenlng timeiines’for pre-pianning activuties and |mpiementation..
‘3.- Ask participants why logistical elements are important,
‘E. Objectivé 3 I ' « - N
“ 1, _Present'transoarency'ﬁlg - Program Element. ' .)
2. Inciudes - T '
a- seiecting appropriate %ctnvntles or programs when |ntegrat|on can
‘ be most successfui . : , " i
b, - assessing the students for readiness and developing IEP goais,-
’ \\invoIV|ng reguiar educa;ion students in integration efforts, |
' 3. Ask part|cipants for suggestions on three items. o .
F. Objective b - « o ] : ' '
1. Present transparency ﬁﬁ; 3 Communlcation Element. .
2. lnciudes. _ ;"-e M - - -
a; being well informed and knowiedgeabie about concept of LRE : ’
©t (1east restrictive enviroament) and being able to communncate it
-effectively to coiieagues‘aqdmiay persons; v
~ 'b. “developing a continuous_yritten/oﬁaiAcommunication system bétween
- self and other personnéitiﬁ school’ which may be formai/informai
. 3. Refer to handouts #8,9, iO,Jl 12 for sampies of written communication forms
VI, SUMMARY - - T _ . |
A, Briefiy review .the four competenciest“'Ai]ow parthupants to ask questions. .
' B. Refer participants to handout #13 and expiainwthe non-contact hour *
assignments. ' . o fﬁ '
. ,. ’ ‘ -~ '
\ ’ | . AL PAUl
R ' . o ,
v - o 4 "
, o ,
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.~ TRANSPARENCIES R

TITEE . S T L
.'Definltloﬁ of Advocécy L | : S : | .
Dimensions of‘Advocacy:- a Model J. L
Advocacy Dilemma -  d : - ) R .
Who Factor - Change Agents R . o
What Factor - Commltment |
When/Where Factor - SituationsM ‘ o )
\ . J ,
How Factor - Strategies ) L h A oy
| theerity_Factor : . ‘ | ' B
;.Advocacy“Skflls ] .
Support Element ™ | | .
, ’ | Y . SN ’
Logistical'E]ement . ) ) o .. N
Program Element - v . =
Communication Element o i
| " 'HANDOUTS
Ho' okoho Advocaéy Module - OQutline . - " .
Organlzatnonal Structure of. Department of Education; State of Hawali
,Advocacy Dilemma problem solvung )
ATHI Scale.. - "fdiﬁ N . - j Y
Chahgé Agenis R i.‘ a | ‘ ;{ o
Recogni21ng Factors Essential’ for. ‘Effective: Advocaﬁ4ng - Problems of
“Who, What, When, Where How. . \ : ; <
-~ Using Advocacy: ﬁkills B . l | | o |
'Communtcatlon Forms (to be bncluded) |
, 7‘
. " > .

. ” : .
. . : : ’ . .
. ) - ‘ i
. :
t . . 1 ' J
L . , v . , . . .

.. X ) Ly o . v '




INSTRUGTOR' S” MATER I AL

b . . <
» ) ) L) . . []

';'J";'" o . A\ . . : | ' \
N 2! : ~+ SCORING PROCEDURE FOR ATHI SCALE '
" v e Y ) . PR v ..
- 1. Except fsr statements #2, 5, @;‘ll,Land 12 chfynge every plus (+)4sign.
“to a minus (=) sign ,and every minus (=) slgn to a plus “(+)'sign. The
A.plus or mlnus sign for the numbers you-gave statements #2; 5, 6 11 and
12 are not to be changed o . " ' '
\ , . . .
2. Now add up all the plus numbers aq‘d record ,;,pe {:otal on *the line Iabeled
- | xrt&
+ "(4) total". (Refer.to the example below ) N - ®
s . ’ . . T ——— .
3. Now add up all .the minus (-) numbers and record the total on the line ~
. A . . . . 5 . P -~
labe led (=) total.' « ' T : PRIRENE
by, .Now record the sub- total If the “(+) total" is larger, subtract ther: |
.,“(-) wtal" from'it and record the number as a plus(+) number If the ' |
* "( ) ‘total" he larger, subtract the ''(+) total™ from It ‘and record the |
. number as a minus (- 9 number I o I ' . :
B ) . ‘ . |
5. Now record the t.otal by adding or. subtracting (according. to the sign) ] |
.the sub-total from +60.
( \
EXAMPLE 11 (+) total 35 (+) t8tal
‘ - = 35 (-) total - 11 (-) total ,
\ - 24 subtotal + 24 subtotal ‘
‘ + 60 + 60
) 36 Total . "84 Total i
S . ) ¥, )
[ 4 ! ' | a:
'. N ' ) \ ‘ .
’. v ‘ ’ ‘3‘. - ,". . .
. ) g P ' . T
“ T AR
. 13 e
. T




L A ¢ 3 INSTRUCTORYS MATERIAL
: | e
. .~ho! okoho Advocacy Module - Oyerview ) y -
. COQTENCIES/CONCEPTS ACTIV[(I'IES/MKTERI_ALS\\ METHOD TIME
. n‘ . - “ ‘. ,
Int:roduct:lon and. . a.- Instructor introduces self and ° Lrg. grp. 10-15 nf'ln
" Greetjngs * . occupation, : i 4 . .
: b. Survey %f participants. . .
e . . c. €Explanation of purpose of .« e '
' ' modyle. (Handout #1) -/
. ‘ g > - ’ ’ y
. 2, Competency #1 , ’ .
¢ Understanding concept _a. Explaln objectives for thls | Lrg. grp. 50-60 min.
of advocacy . #¢  competency. (Handout #1) -
- ’ bq"Deflnltion of advocacy . Lrg. grp. o
7 (Transparency #1) = - . o
~ c. Dimensioms bfyadyocacy Lrg.-grp. .
", (Transparency #2) , ;7
. T d. Dilemmas of advocacy . .krg. grp. B
(Transparency #3) 7 A
‘ e, ( Problem solving for advocacy Sml. grp.
Y J ~ dilemma (Han@t #3) N\ ' :
# f. ATHI Scale - \ individual
' " (Handout #4) "-¢ - '

3. Competency #2 , o ) “
Factors essential for a. Explain objectives for fthis - Lrg. grp. 50-50 min.
effective advocating competency. (Handout #1) . L ‘

. . b. .Discuss "Who' factor - ’ Lrg. gfp. '
T Change Agents : ) v
(Transparency #4) - - ' \
, -¢. Discuss '"'What! factor-- * Lrg. griv ’ O
, Commitment Y -
(Transparency #5) ‘ &\Q
‘ . d. Discuss ''When/Where' faltors ~  Lrg. grp._. 00
" (Transparency #6) ' ' i
.e. Discuss ""How' factor 4 Lrg. grp. . _ "
© Strategles : ~L 7 \ Py
* . (Transparency #7) “~ ) - \&“ -
f. Discuss "'Sincerity'' factor Lrg. grp.
‘[Transparency #8) . f |
_ g.. Pfoblem Solving. for identifylng Sml. grp. _
. factors (Handout #6) i ’ '({/m
o 4, Break Time : | 20 min~"
\ . ) N
5. Competency #3 . : ' k\ .
Develaping effective a. Explalin objectives for this Lrg. grp. * 50-60 min
. advocacy skills* ‘ competencys (Handout #1) =~ - ,
‘ ~ b. Discuss varidys skills - Lrg. grp. ’
(Transparency #9) : \ .
¢.  Discuss technique of Lrg. orp. | .
» . "Networking' o
I ' .-d. ' Problem Solving « Using , Sml. grp.
. " ~Advocacy Skills .
] ' . T . ¢ . .
: e . \v
R A o
! : LT ) 014 N A ,
L e . v o S
- ) . A\ ‘ ." . ) ’ . 3 " )



o ~
,

_— _ e . e + INSTRUCTOR'S MATERIAL . - = -
COMPETENCTES/CANCEPTS . -~ ACTIVITIES/MATERIALS METHOD TIME
.. b Competency #h SRS f | S '
B ETements cruclal -to a. * Exptailn objectlves for this - . grp.
, » ‘ competency. (Handout #1) S
' . b. Dlscuss Y|Support Element'' ~Lrg. grp. ;7@ l
(Tf!hspa ency #10) .o e "
* ’ c. Discuss "Loglstic Element' ° ~ Lrg. grp. S \
: ’ (Transparency #11) Cavt
. o ‘ d, Discuss '"Program Element' Lrg. grp. 7 \
VR4 : - (Transparency #12) . I i '
' e. Discuss '"Communication "o Lrg. grp:~
“Element" : : ‘ "y
L ‘ (Trapsparency #13)
) " f. Discuss cofmunication forms Lrg. grp. .
. ' E (Handouts 8-12) ‘ R
. - . s ' . »
Y 7. Summary . X
— ' ’ /
’ ) NON-CONTACT HOURS. ACTIVITY. \
ACTIVITY | ¢ L :
—. Develop a plan to: » . ~ S

a. Change thé locatfon of your special education class to a more abcesslble
and Integrated area on the- school .campus. 5 Ca e .

- . - 'OR : . 'I'A
\ 3 .
*b. Change the master schedule of a grade level of your choice or your own '
schedule so that ccordination exists to facilitate iptegration of your
LI ﬁeclal education students. Be sure to select requlaf education classes
which are age approprlate for your special educat on students
Include In your plan: , '
~ pre-planning strategies
b. tlmeollnes o
c. individuals who will be involved Lo ' - )

» d. implementation | ' oA T
‘ .

-X

apard.

Possible 30 polints

KN

.,
HLTIVITY 1]

. : ,
Develop a one year plan to integrate two of your Speclal education students into

a regular education class or other regular education activities. (If all of your
students are already integrated, develop a plan to increase Integration) The ' ’
goal will be that at the end of the year, the special education students will be

" Integrated with regular education students for at least half of each school day.
Remember, include in your plan the elements that have been Identified as belng

~eruclal to Inltlatlng an integratlon program. .
L]

2

Possible 70 points
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ADVOCACY AN EMERGING}f'OLE POrR SPECIAL EDUCATORS

. R
Advocacy is a new social role growjrng out of
the civil and human rights movements. It reflects
the recognition that many people’lack the power
1o participate effectlvcly in decisions that affect
——theirlives. Deval iety because of

-

o . 4 -~

" INSTRUCTOR'S ‘MATERIALS
T M . \

N v : / »i

v
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. process they are flndm'g themselves in the role, Jf, - .
advogates, seeking to provide that measure of .
expertise and political pressure that will ‘bring ;
about institutiqnal change, Along with this
realization, two develorfgr‘ents in education have

economic, physical, or cultural differences, they
cannot effect those social changes that must occur
ir order t2 have full accesr tg nrsentia’ goods
and services. The advocate’s role is to insure
those with devalu®d status a chance to advance

or defend their own interests by providing that

1970). In short, those children most lacking in

adaptive skills are forced to cope with conditions

that would not be tolerated for more able children.
. Special educators are confronting the reality ;

that they cannot teach and children cannot learn

“under these'conditions. Teachers are beginning to .

speak out on behalf of their students. In the

4

(ontrilj‘teti t1oteachers’ growing awafeﬁess—ef———f———
themselves as advocates for the children they

serve: the i ovements tov.ard tt:“l ar accountabiity

and the-philosophy of normalization.

Teacher accountability dictates that teacher-
.+ performance be evaluated in terms of student

-

measure of power, wealth, and/or expertise growth. Rather than assessing the behawor of » '
needed to bring about institutional ¢hange & teachers, the emphasis is on the performance of
(Guskin & Ross, 1971). Traditionally a lawyer’s ., their students. While some regard this mode-of .
.role advocacy is emerging as a new role for evaluation as a threat fo the tenure system, most
special educators. o teachers recognize student progress as their
Advocacy and Children with Special Needs " critical objective. TheJhstitution’s faiture to )
' Historically, exclusion has been a societal provide them with fie means to achieve this
response towards people who differ from the ~ objective becomes their focus of concern. A\
wnorm. Those identified as abnormal in some I ‘Advacagy, then, becomes doubly important, '
observable way have been regarded as less than , Secyring’improved education programs for their ‘
human; they have been stigmztized, segregated, and  Studeqts enhances sinot only the siuderis’ growth,
assigned a devalued role (Fargo, 1968} Their but styengthens the teacher’s own professional
worth and thus their needs have been minimized. pesition. '
According to Edelman (1974), many children = - The philosophy of normahzatlon focuses on -
with special educational heeds have been . acceptance of and provision for individuals with
excluded from school because appropriate special needs! In public schools the miost obvious
“education programs are not provided. Within manifestation of normalization is mainstreaming,
existing programs, many children from cultures the process of integrating children from
other than the dominant one have been victims of self-contained special education classes into
inadequate testing procedures, resulting in regular school programs. Implicit in the concept .
- misclassification and misplacement. Some , of mainstreaming is provision for the continuity .
exéeptional children are placed in separate and of special education services to meet individual . A
unequal facilities with few supplies and differences. Delivery services need to be :
inadequate support services. Not only are they restructured to desegregate children with special.
physically isolated from others but they are also . needs while allowing special education teachers to
socially ostracized by the rest of the school (Hall, serve them within the regular school programs. '

- With desegregation of special education, these
sjudents and their special teachers face the '
p of gaining that acceptance so necessary

to full integration. It is increasingly apparent that

if mainstreaming is to succeed, attitudes and  *
practiees of regular educators and their pupils

will have to change from re;ection and exclusion *

' 1

27
NPV AV 811 ARIF

16




L4 ‘.

» to acceptance dnd inclusion. The role of special
educators in effecting these changes will be a° ~
critical one. Teacher advocacy, then, is necessary
to insure the success of special edudators assigned " *
to regular school programs as well as the suecéss
of their students.- o

Critical Issues in the Teacher Advocate Role

Despite the impetus provided by teacher
accountability and normalization, special
educators face’several problems in assuming an
advocate role. Among thesf problems are class-
and role conflict. _ o

It is difficult to advocate on"behalf of students -
whom one does not understand, accept, or feel
at ease with because of differencesin valte
systems and behavior. Unfortunately, mény"

\ ~3

 teachers face a conflict between their own social

class orientatiop and that of some of their

. studehts, particularly.in rural or inner-city

sitdationeaThis is especially trie in special

N

- . ~
' A

- within the institution without compromising their
“ integrity; they must develap styles and strategies-
of adyocacy that lead to effective change without.
jeopardizing their situations within the system"” -
* that insares that they will be heatd by the

community.
Impact upon-Training of Special Educjtors .

«" The emerging role of teacher advocate has
exciting implications.for teacher trainin

:“programs. Specificr}?aining for advocacy coyld
‘result in a rapid increase in advocacy activities.
Advocacy training would also redefine the roles
and responsibilities of teacher trainers, extending
their range of concerns to include social change,
More/important, it necessitates that they, too,
become:advocates, using whatever prestige they
enjoy to guarantee human and legal rights for
*children with special needs. ,

In developing advocady training programs,

cher trainers must specify those competencies

[

A

»

educatidn where many of the children are poor
and theteachers are often from middle-class
.homes. There is little in most teachers’ ife
experiences or formal education that prepargs
them to bridge the discontinuities between . .
poverty life styles-and the démands of gke middle-
class school. Advocacy is difficult engligh’ whén

the issues are expressive of one’s owmvalue

“system; it is increasingly difficult when*teachers - -
must first insure that they do not require students
to embrace the tegchers’ own criteria for
“appropriate’’ vajuts and behavior,

Teacher advocates also face the problem ofrole.
conflict. The advocate’s chief responsibility is to
his or herclient; responsibility-to the
establishment as| well constitutes a conflict of
interest (Guskirt & Ross, 1971), To. further student
interests, advocates my™ make demands on the
thstitwtions that have purchased their servites .
and,'in a sense, their loyalties. Instjtutiogs are
conservative by naturer\with iﬁstitq&lonal? -
procedures designed to guarantee survival. When
confronted with change, the institution may seek
to preserve itself and avqid risks. It often does
this by ridding itself of abrasive elements. The
teacher advocate can be construed as an abrasive -
slement and must e aware of this risk. K

The realily of role conflict raisesthe &ritical -
issue of teacher responsibility. When institutional
requirements atd children’s needs conflict,
teachers are forced to examine their own’
definitions of loyalty and responsibility as
professionals. Teachers must secure their positions

28

\

L.

L 4

v

*

v

LY

o«

.- of their-children. One
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needed by teacher advocates. Sensitivity to value
systems, knowledde gfgecent developments, and
relevant strategies and skills are important areas
to be considered. First, sensitivity to value systems

- will enable special educators to advocate more.
easily and effectively for clients whose'yalue
systems differ from thelr own; emphasis on the
value of human differences may increase the,
“esteem in which the students themselves are

‘ held. ‘ :

‘allied advocacy movements is a requisite for
credibility as well as decision making. Acquiring *
informatio about and cooperating with pther
advocacy organizations should be an integral part
of any gourse of study. Sources of advocacy
«nforgation are legal, parept, and citizen -

- advocategat.natiqndl, state, andTocal levels.
Legal‘;adZantes have been active in fighting the
exclusion of children with special heeds from
school (MacMillan v. Board of Eduication, 1969)
and the practice of«discriminatory testing

" peocedures (Diaha.v. State Board of Edugation,
1940). Parent advocates ‘ha*v'ei-lon'g”bleen%;king

- to'obtatn educational sefvices that meet the needs

’ch group, the California
Assaciation for the Neurojogi ‘allry.“H

+ created the program for children with educational
ifornia) Activitieg' of citizert .-

handicaps in Ca

advocates have ranged from serving on.school.
advisory committees o fdpctioning as “big. . -
brott:irs" for childfen: whose needs are spécial.

’,

- Assaciati | o) andicBtiped - .
Child, was ‘ér&?* ponsiblg for legislation that

% Secondly, knbwledge of recent developmei.tsin -

v -

W,

N

!
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tan accsjerate this movement toward social .
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Finally, developing strategies for change and the ~ .change by developing programs that emphasize C
skills to implement them are critic] to advocacy . advgcacy training, and encouraging special we
and canngr-be accomplished without community educators to become agents of change. Teachers ) -
.. involvement. Internships in advocacy are one way arfd trainers glike must become participants in § .
} of allowing students to translate theory into the decisions that affect their lives as well as the \
~Rractice and to develop as advocates. ‘At the . . lives of childrsen with spetial needs, <€
\ lacal level, gssignments might include advocating B References .i‘-:
n behalf of a specific child, serving on an o American Public Health Association—1973. .
advisory board, enlisting support of local * family Planning Digest. 1974, 3(2),7. = . 4 &
. 'egislatures, and working with teachers’ . An interview with Marian Wright Edelman. Harvard ¥ .
organizations. While local assignments are most Educational Review. 1974, 44, 53.73, Ry 8
¢ ‘. ' ; ' : Diana v. State Board of Education, C-70 37 RFP, Distritt Court ‘
|pnvement. placements at r)aglonal and state . for Ng"""’"‘ California (February. 1970), L oo
evgls should be expléred; it is there that most . - Fargo, G. Humanizing the curriculum ior the handicapped. Eﬁ
political decisions and appropriations of funds are Impact. 1968, 3, 23-26. . el
made., - +Guskin, A.E., & Ross, R. Advocacy and democracy: The long .
" Th ity | ive aff - . view: American Journal of Orthopsvchiatry. 1971, 41, 43-57.
€ necessity for cooperative eftorts is Hall, E. The politics of special’education’ 1€ Inequality in ,
Paramount. \While isolated instances of advocacy . Education. Harvard Center for Law and Education, March
QGnnot effect those social changes requisite to 16, 1970, Nos. 3 & 4, 17-22. . . |
ring the human and legal rights of students MacMillan v. Board of Education, Civil Action No. 3229 U.S. 1 ) ‘
g special needs, consistent efforts can and will QCS.O.N.Y. (july, 1969). o -
make . ' , e Moynihan, D. P. Maximum feasible misunderstanding. New |
ake a difference. The strength inherent in . . York; Free Press, 1969, |
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Competency

o

. ”; Ho' okoho Advocacy Module - Outllne

/('
PROPOSED TITLE' Advogacy Skills:

.3,T0 DEVELOP AN UNDERSTANDlNG OfF THE CONCEPT OF ADVOCACY o

Objectlves..

,}f Objectlves

AT e s '
- o A 19 ' © HANDOUT. #1 .

g

)'.b ' ‘-

1 L

JApplled to lntegratlon and Atcess of Speclal

Ed tion Children ln Full Learning Environment

[
L

»

T Define the term "'advocacy'" r . . ot
2. Destribe the various dimensions of advocacy . . L

3. Desgcribe and resoive dilemmas. posed by advocacy

'”Q,f Dlscover own potentials for becomlng an @dvocate .

IN THE SCHOOL DIMENSION

l Wh Factor - Discuss and identify various lndlvlduals in
* “school wEo can act as ''change agents” ‘to ald in issue that

B8 beling advocated
2. What Factor - Discuss lmportance of and commutment to 'what'
~{s being advocated

—_NhenluhetefEacLQLs Discuss and describe various situations

¢

_y °

" Competency 3:

Objectives:

Competency U4:

Objectives:

throughout the school day which can be the most beqe?lclal

: time for advocating, also:.during school year

k. How Factor - Describe and discuss strategies which can be used
for developing a positive school climate in thCh |ndlv1duals
may become” receptive -to changes

5. Sincerity Factor - Discuss the need for 5|ncerlty I'n actlons
and words

(. o
TO DEVELOP EFFECTIVE ADVOCACY SKILLS

v

Describe and discuss the ‘ious skills necessary for -
effective advocating.’ THWese may include the ability to:
a, gather relevant information, organize them into effectlve
record keeping system
b. develop effective human relationship skllls such ‘as .
assertiveness and sensitivity
c. develop effective decision making skills
d. develop awareness of power dimensions within the school
e, develop lobbying skills with selected change agents ,
f. develop effective oral/written communlcatlon skills -
2. Describe and discuss teahnique of "Networking'. as a method .
of facilitating commitment and changes in others
3. Apply skllls of advocating in situations where equal educatlonal
" opportunlties of handicapped students is challenged
o
TOORECOGNIZE ELEMENTS CRUCIAL TO INITIATING AN INTEGRATION PROGRAM .
FOR SPECIAL EDUCATION STUDENTS INTO TOTAL SOHOOL ENVIRONMENT

‘

-—
.

and discuss Support Element

and discuss LoglstchETément

and discuss Program Element

and discuss Cgmmunlcatlon:flement

1 Descclbe
2. Describe
3. Describe
4L,° Describe

7
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_One of the children In your class you feel needs‘physical therapy, adapted

B Y+ HANDQUT # ‘3
4. v diee

A

-, ADVOCACY DILEMMA PROBLEMS |
. ) } ' S
PROBLEM #1 I . | B .

You are a special education teacher who iﬁ%tructs'léa}ning disabled students.

physical education and speech therapy sérvices. In prep ringgfor an I|EP

conference, you have’ Speciflej these services on your preparatory notes for™

the child's IEP. Although you are aware that there is a shortage of personnel

to deliver services in adapted physical education and physical therapy, -you

as a professional nonetheless feel that these services.are necessary for the

child. You therefore approdch your principal to discuss the situation. “ ‘ . \ -
His advice is that you'only mention speech therapysservices and omit the ' '

other two fr&h the 1EP, adding that there was no need to unnecessarily

~disturb the concerned parents. You do not wish to be labeled as a troubje- * )
maker-nor tb be;the causg of an awkward due process hearing. How would ¥you
' ‘resolve this digemma? - . : :
. ' \ » ” ‘.
i 4 y .
PROBLEM #2% o 2 ' . . ‘
T e p ) . ; .
B You are”the cqpnseior ara sthooi'that haS*spee+a+ﬂawxﬁnion—cia%ses4c ave
_ just completed a neexlng with the concerned parents of a regular education :
’ child who appears to‘be falling“in school. ‘After doing an' informal evaluation
- of the’ child, and agreeing with the screening committee's recommerdations Y ' ////

" services.” After discussing the results of the ewaluation with the regular

- education teacher, both of you disagree with the findings. You ‘approach the
__principal and relate. your-cangern, adding that the parents of this child will

‘almost assuredly disagree with- the findings also. But the principal does not

at-the school,; you obtain parental permission on the necessary forms and

submit a.request for*a farmal evaluation to be conducted by District*personnel.

After three months, you flnaliy receive.the results’ af the evaluation. To | '
your dismay, however; the ‘child.is found |neitg|ble to receive special education

want to ''rock the boat' with the District Superintendent and would rather

" try to appease the regular education teacher and:the parents in other ways.

As & professional who is truly commited to serving children and who has a a

"gut.-feeling" that this chll‘kshould receive speciai edecatlon services, - ] N\
what would you do? . . o N
'3 5 :
» i . " ' ’
PROBLEM #3 , : o .

You are a special education, teacher in a public school. You have a very good
friend.who has a handicapped child in Mrs. Jones special education class.in

your school: Your friend has relayed to"you that she Is dissatisfied with' the
spegial education services that her child is receiving, especially M Mrs. Jones'
class. Your friend has decided to submit a request for a hearing based on the

'fact that she claims that Wer child has made minimal=gains over the past year.,

You are very much aware of what goes on in Mrs. Jor ¢Jassy and although you
disagree with many of.the teaching techniques, materials, etc.,. you feel you-

need to maintain a good working relationship with Mrs. Jones. Your friend, however,
has asked you to testlfy on behalf of her and her child. As the spetial
education teacher caught up in this, d‘]eme’:What would you do?

22
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Mark each statement in the left margin accordPﬁg to how much you agree or

B . hANDOUT # k'

/ :
« . . ATHI SCALE . s
L ¢+ Al Lazar L

"dlsagree .with It., Please mark every one. Write +1, 42, +3; or -1, -2, -3;
. depending on how you feel in each case. o ' .
' . . : 7 X e N
+3 | agree véry. much -1 | disagree a littlee
+2 | agree pretty.much -2 | disagree pretty much Y
+1 | ‘agree a little '~ -3 | disagree very much

, @ .
TParents of handicapped children

-

‘should be less strict than other parents.

- 2. Handicapbed‘persons are just,as intel ligend as nén—handicapped ones.
. _,;3' .Handicapped people are usually easier to get along.W|th than otherﬂ
* people. K .
. ' E, ___#. Most hapdic}bped people feel sorry for thdh;elves.‘ . B ’ -/ :
T __ 5. Handlcapped people are the’game ds anyone elie ©
. r . .
o ___ﬁ.. There sheuldn't be specidl schools for handicapped children.
/ﬂ;\\\ﬂt would be best for Aandlcapped persons to l]ve anJ work in P
“ T special communitlies. . ‘ Co
i . _ 8. It: is up to the_goverl:mment t:o\.t:ake care qf.handicapped per:sons.
___9. Most hand i capped pééplb Qorry a_g}eat deal. “' k
___10. Handicapped people'sHould not be e#pecﬁed to meet the same ‘
oo standards as nonhandicapped.
___11. Handicapped people are as happy as non-handlcappgd ones.
___ 12, Severely handlcapéed4pe0plé‘are no harder to get along with tﬁan
" those with minor. handicaps. , ' y
. . _;_13 It is almost impo;sfSle for- a handicapped person to lead a normal life.
},' ;__1&. You should not expept‘tod much from handicappdﬁ'peoﬁlea o
i // __;15. Haﬁdlcappea'peOple tend to keep to themselves much éf thy time,.
R ___j6.‘Hanchapped people are more ?asily upset than non-héndfcaﬁpea people.
___17.. éndicapped persons cannot have ; normél social l?fe. | | 2
___18. Most handicapped people. feel that they are not as good as other
people i _ »
._ 7 __.19. You haverto be, careful of what you say when you are wit:h hqndicappe.,d
' people, . . . .
20. Handicapped people are often grouchy.

«»

. " . . ' '
THANK. -‘YOU! 23 ' . ‘
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R ) ', HANDOUT #5 G
~ o‘ (VI ' o ‘ ‘w
) SOC|AL GROUPS
.'I' : . ) ; S g N N
3 - * _ - -‘
— ) '1
/e . . ‘
‘ ' } . o . . . :
i g ' ' Y . " . -/""\
- + 1. The Innovators - : ' v . -

The Innovators tend 'to be intelligent and rlsk-tqkiﬁg; they travel a lot,
they read a-lot, they depend on eoutgide sources of information, and they

" { . are usually wery receptive to Influence by outside change agents. They:
N | also-tend to be marginal to thelr home tommuniti®s. They may be viewed
v as ''odd balls'" or mavericks, and they do not usually have a great deal of

direct power or' influence. Hence, they can be both an asset and a liability
to the change ‘agent. These people will have commi‘tment to a new idea and *
are willing to. stand up and be counted even though they may be risking. the
scorn and ridicule of others, but if they 'have stood up too often for-

\ 1pst causes they may not be ah effective ally. .

,‘(‘ 2. The Resisters : '
. Many social systems also contain some members who assume the active role -
—ofTeststers-or—eritics—oflnnovation.—They are the defenders of the
Coe system the way it is, the self-appointed guardians or moral, ethical, and
. legal standards. Although these people are ''conservative'' in a strictly
\

logical sense, they may wear all kinds of labels from ''radical' ang- .
""liberal" to ''reactionary'. : '

L}

3. The Leaders ' ' . : .
. Many studies of how groups accept innovation have singled out one very -
important social role which they have identified as the '‘opinion leader'.
Opinion leaders are found in any community and they are the key to- the
,.growth of any movement. Study affer 'study has shown that there are
certain influential people .who are held in high esteem by the great
majqrity of their fellow men. They are usually not the first people to l
\ try out new ideas because they ne&d to maintain thelir standing with
thelr followers, .The opinion’leaders listen to both the innovators and N
" the resisters so that they can better size up a qpveloplng situation. X X
They watch the resister to test the social risks of adopting the idea.
Indeed, in many cases they are eager to observe these changes because
their continuance In ,power rests upon their ability to judge ingovations.
. ~ They want to become the champions of the innovation whose time has come.
A In other words, they must be able to adopt new ideas at the point at
which those new ideas become. popularly feasible., '

4. The Silent Mqiorfgx,. o E o
This group comprise the largest number of Individuals*in a social group.
They probably do not develop any strony feelings about particular issues,

o -

' but may silently weigh the pros and cons of proposed changes. Members of
"I' this groub tend to accept the majority's poipt of view and may beuheavILy
influenced by the«leader of the'group. _ B / :
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- " RECOGNIZING FACTORS ESSENTIAL FOR EFFECTIVE ADVOCATING - PROBLEMS. - |
: L * Vi “ .t . S
BROBLEM #1 I -, RN | -,
/. N f - A

To have ohe -of your ‘special’education students develop vocational skills, .
you would like to Initlate a vocational education program using the cafeteria °
facilities. Develop a. mlni plan using the various 'strategies discussed,

including pre- planning activities. Include in your plan: A .
L ® 1. Who would be involved : | | .

-

What your goals will be in the program for the child !

2
S 3.. When and Where would be the most appropriate time and place to initiate
' such a plan'
4

What strategies would. you utilize?

¢ ‘
PROBLEM #2 R T . L '\f
You would like to have your thrird grade special education students to par-‘.‘ ’

ticipate hn the May Day program not as a separate group, but together’
with the students in the appropriate grade level. Develop a mini plan

using the various strategies discussed including the pre plannind activities,
Inciude in your plan:

T.” Who would be involved

. : 2. What your goals will be for the children
. 3. When and where would be most "appropriate to initiate such a plan

N L. How or what strategies you would utilize, . .

] . )

!
+ s ] é’
/.
: /
)
Y 0
' L\ 4
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’ . . . HANDOUT #_ 11 «
) YUSING ADVOCACY SKILLS - PROBLEMS -
, PROBLEM #1 | S cow o
. : . L B

You are a Speclal education teacher who has a number of your students main-
“streamed into- regular education classes. Durlng recess break, Mrs. Oshiro,

".who s noticeably upset,.comes storming.into yQur room. complalnlng about

one of the speclal eqUCatlon chlUdren in+her Z$3b

»

~"l*want you tb- take Charlie back! 'l cannot
4 =~ 7 provide for hls needs.. He cannot seem to - .

P ~ work independently and if | am unable to Y
" help-him Immediately, "he starts messing
around with the other children and disrupts

the classl. With 30 other children in my.

. class, | cannot manage with Charlie thereﬁ.,; ot
- .7 How many children did you say you had?"
. . @ . -
What would be your immediate verbal response? T 9 )
What’advocacy skills would you need to use and why? . g
7 . . P . ] .
PROBLEM #2 - C -

s

‘You are a Speclal education teacher- who has a child in class you feel is

"are very hesitant. You are nonetheless determined to integrate the chi.ld

and. finally succeed in obtaining the parents permission to initlate

a "trial' integration program for a semester. THe parents have also requested
‘that a 'report be available on the sfatus of thelr chlld's integration
by the end of the trial semester

‘What advocacy skills would you need to use and why?

PROBLEM #3
For the next upcoming 'school year, you would 1ike to moveiyOur special

education class to a building which is closer to the cafeteria, playground
area and the majority of the regular education classes. After. discussing
your plan with the principal, his response is 'If you can convince. one of

the regular education teachers to- vacate her room, then you may move into
that room." - -

What advocacy skllls would you need to use and why?. ' oD

LY

~~——ready ‘for integration. At the 1EP meeting, however, the parents—of the--ehild—c—-t "

A.‘h




‘STUDENT'S NAME
TEACHER' S NAME

RETURN TO

-

REGULAR EDUCATION PROGRESS REPORT

RM

Please check all applicable areas:

‘Week Ending:

HANDOUT #8,

QUARTER

GRADE  PERIOD

Bourse M

EXEN

7 % COMMENTS

GO0
(GX

POOR.
(P)

~

1. ATTENDS CLASS ON TIME

. J /-—-

D Iﬁéxd.
p

—r

2.  BRINGS PAPER AND PENCIL TO CLASS

DAILY

¥+

3. FOLLOWS -CLASS RULES
“ ’

b, ASKS FOR HELP WHEN DIFFICULTY

ARISES

. EFFORT . IN COMPLETING ASSINGMENTS

6. CLASS ASSIGNMENTS COMPLETED ON

. TIME .

4

7. HOMEWORK ASSPGNEENTS COMPLETED

ON TIME

8, FOLLOWS .DIRECTIONS.
: (GRAL AND WRITTEN)

©9, PEER RELATIONSHIPS

YES ‘NO

1. FIGHTS WITH STUDENT (S)

2. DISRUPTS OTHERS

3. . TALKS EXCESSIVELY'

4: * INSUBORDINATE N

" 8, DAYDREAMS

¥

¥

APPROXIMATE GRADE FOR CLASS “(CIRCLE ONE)" "~ A .8.°C D 'P

OTHER COMHENTS (OPW10NAL)

X




MONITORING CHECKLIST . S oo Tt
S S iy | \ \ HANDOUT-#9 B L
RECGULAR ED, TEACHER: : ' . | ' S
SPEC. ED, TEACHER: " L L |
! " S a < . “ ' . '.‘.z ' \ |
- , .l. Curriculum.areaa covered within the regular olass, the approximdﬁé;levél, and materia;g/é; program,
o ‘ Area TP el Materials . - ._iw L Grade Lave :
‘ Recding = v . o | 7
. o ”dth . B R R y o . _ ) . '
Seelling | e . | \
Science " . .r' i . ‘ E
A Social Studies- ‘ : g . *
- PE/ueaith, L e . . K ‘ : | ¥
) . Others . S - L - | | N ‘»
k J r — - ‘
“. ‘v . . | . g f | i

L 2, Whatmare the currioulum areas that, the child 1s not being providod beoauae of his time aasigned
- . to the SLD clasa? '

. e R . -‘)‘ ' ) . ¢ |
\ v.? 1 ' . - . .
! ! ‘ . : . . ‘ T | ‘e.
2 ) ’ 4
3. To. 8aspist. you.in vorking with this ohild in the regular olaaa, what: specifia ourriculum aroaa oan
the speoial. ed olass teaoher emphaeia at. tnia time? ‘ 3
) { ¢ [ ]

, . -~ . ' . v ’ ‘ i ! 2'(')




; TN " ' ' :
s A o o ST \ . : . . B . . .
. R v . . . -0 s
\ . . .
[y ) \ ' A . . . o
. . [ \ [ I v .
T .

\ ’ . N * * . : (
2 A .
' "CHECKLIST FO& MONITORING SPECIAL EDUCATION STUDENTS IN REGULAR EDUCATION CLASSES HANDOUT 410
. . ‘ N . , HANDOUT #1p
L STUDENT: - N ' '\ GRADE; DATES ; to : o
- T —r—— ;
E . \ . ) : . ) .
REGULAR EDUCATION TEACHER: ! ~ RM.NO.: R -
. ’
SPECIAL‘ EDUCATION TEACH.E'R: . ] - . RM.NO,:
SUBJECT: ' _ -
Co A '
8 T N . . .
. - MONDAY “TUESDAY WEDNESDAY |~ THURSDAY FRIDAY i
' ) ' YES NO YES NO YES - NO .YES NO YES NC
" 1. Student read and understood material(s), . v
activity(s), -demonstration(s), etc. : o .
. T : ; ‘ — ’ : e
2. . Student completedftlass ‘aseignment (s) adequately. M
. l . - '\ ) V. . . . - ‘ . ..
H N -t . ) ..,._
¢ i 'Student completed homework assignment(s) ) |
, "adequately. .
4, Student performed adequately, ’
13 . o ) .
5. Student displayed independent study habits, ‘ ' : . \ _ ‘ .
T . n ‘ v v . s . ) . r -
COMMENTS ; ¥ |\
R g
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REGULAR EDUCATION MONITORING FORM
" Social Growth Profile

. . /HANDOUT 41
STUDENT'S NAME - GRADE SUBJECT QUARTER .
b TEACHER'S NAME / __ROOM DATES OF MONITORING: From . To .
Seldom = 0-25% of the tims =~ . & Often = 51-75% of the time .. A
. -1 ' ' . = :
Somatimes = 26-50% of the time ' Usually = 76~100% of the time - E E 8
ot = . Lo " S| |k |8 | d
‘ - | ' /’/ S Co : ! = ° v ’ ’
I " L/ : .
CLASSRQOM CO&FORNITY: T ' - | Attends schodl and assfpned classes.
Acceptance of routlh.l o Brtngsnroquircd materinls to. glass, -
and procedures ' ' Follows. td‘aclicr dircctions,  ~ .
. ,Stydlos\witlmut dlnrupting class activities.
' . ' L Follows }N&,nhlinhmlhjﬁi":rmroom rontines. N
“TASK ORLENFATION: .+ 7 | Works with conventjonal_classroom supervision,
Persistenco with task' - % " | Works ifi an org'mimd manner /
through nastury AL I Ekdplcggn tasks in approprintc amount of time.
Ly Completen tasks with pecceptable qiality, N
- SENSE OP SELF-WORTHI o 7 Shous pride in accomplishments. ' -
Préscnce of solf-coutldenca./ ,-Acccp.gs w’alsc'nn(_l encouragement ,
somrltv, Sendcaft’ccm Prmccts own viphts {n a constructive manner, 4 .
SELF- I\ESI‘ONSIHMHY«, o, .| Shows avarcness ol own strehpths and weaknesses, .
- Acceptance. o{/‘tesponaibiltty Accgpts rvs[»onsibllgty far.behavior, '
for succexs affd Exﬂlu;j}, » Accepta consequences of “behavior. .
CENOTIOMAL QDX[I‘OL( ';. RO Copes_appropriately with frustration, ~
= .,.\ppropridce reaction £o renaion.' Expresses fcolinb:. in_a cgg}rnllod manner.
2 T and-c gwf"e JBencts appropy inmly to construnetive crjticism, o .
1 o " . Accupately describes own problem situations,
' ,‘\ct;’iu. ctfor’tb ‘ko c0pe ul;‘.h Derel ilms _appropriate behavior alternatives, :
! Chanson |pmn|n1.|;v hehaviat .|ltorn.il.iy(~n — P
ACL.EH \ICE OF MJlIIO lTY: Acegpls (Ilncl inn. frowm 1 atl[[ . ~
Cooswratlva attitide toward ‘.,Omlll\lniC.ll’(.“_%_:J_i‘E‘!l stalf _in o u'spcc.tful manner , v —
. lmjh"rl'prcwncinr m:t.huricv Compliecs with. sehool rules and yepulations,
I : FORTOTHERS . "Ik _codrteous and cencourapes like behavior in others.
| .77 hecéptance of desirable Shows_repard for_sieeds and feelings of others. )
o ngis ol Treats school property with rerard, o "
. . SOCIAL SKILLS, : 18 accepted by peers. - )
' ’ Acveptance of group standards ¢} Shous poise in dealing uxth_pcera. p
~‘and ability to work with peers. Works cooperativaly with pgars. f
o Secks appropriate attention from peexs, - | ]
" 32 \ . ‘
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% ' - GRADE CHECK REPORT HANDOUT 12
Student . ' Date
\‘ N . ¢
. . h K ab h
Period Subject/Teacher' | Absences Tardies |Present Grade hisaina  Attitude | Work Habits Commentgu
& room | (Pleass initial) | Total ¢ |Total # Agstgnmentsd : '
. & -\ .
}H 1 ! . good . good
'A 4 . needs ' needs ¢
—— improvement improvement
2 \ good good
. o needs needs
- * ‘ improvement] ;mprovement
. . ‘ '
' 3 . -t good . good
+  needs needs
3 ’ improvvmgnu improvemepc
4 h good good
, . needs " needs
‘ . X . improvement] improvement
- ¥ —‘ 4 ) - v "
. oY ) . good ' Igood
5 . .
4 . !
i v ’ needs needs
- X improvement improvement
6 good ' gooq
' H . needs " ‘needs
— : o improvemeny improvement
prent votified ‘ .
Thanks
cory to tie couuselor » follow up requested . '

copy %o teacher

,Reqyootad by

i



 NON=CONTACT HOURS ASS | GNMENTS //\ y

| .‘ASSIGNMENT 1°

Develop:a plan to: | N

a. ,Change the location of your speclal education class to a more accessible
| , and Integrated area on the school campus. ‘ ‘<:;

OR
b. 'Change the master schedule of a grade level of your choice or your own
schedule so that coordination exists to facillitate Integration of your
' speclal education students. Be sure to select regular education classes:
or activltles which are age appropriate for your special eduCation

- o students .
( - . ' ' w
' lnclude in ycur plan: : ) o
- ) R T ) \ .
a. pre-plapning strategies. =y
: b. time-lines
, C. Indlvlduals who will be inVOIVed
. d. lmplementation
A a7 .
' - o © POSSIBLE 30 POINTS
ASS|GNMENT 2
. Develop a one year plan to lntegrate two of Yyour speclal educat{on students into,
~ . a reqular eduction class or other regular education activities.'. {If all of your
students are ready integrated, develop a plan to increase integration) The
goal will be tRat by the end of the year, the special.education students will be
Integrated with regular education students for at least half of each school day.
Remember to include in your plan the elements that have been ldentlfled as belog'
’ crucial to Initiating an integration program. * §J" .
.,/,, , N % . . } :
| . POSSIBLE 70 PQINTS .
» o o o - .
R &' ' . . ’ N . |
. N B .
. .' ' . ‘
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' “Advocate” vs. “Professional

'Employee”: A Question of
Priorities for Special Educators’

GREG H. FRITH

-

*

* .~
Abstract: A difficult situation arises for
specia) educatoss when they are asked to
serve us active’advocates for
handicapped childgn, while,
simmultaneously being employad by a
public school system, institution .of
higher edudstion, or state education
agency charged with responsibility for .
implementing various aspects of Public
Law 94-142, the Education for All
Handicapped Children Act of 1975.

Potential conflicts in roles are discussed.

Numerous examples of “‘advocacy
dilemmuas' are presented, along with a
vdristy of pertinent questions.

?

-
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GREG . FRITH is Aszobiate Prnf_e.:sor
and Chairman. Special Education
Department, Jucksonville Stute
University. Alubama
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M In recent months the Council for Excep.a .

-

tional Children has undergone the proc‘esow

adopting formal mission statements. Oneal
these statements addresses the conditions uy
der which professionals work with exceptions
" studentts. More specifically. the statement
rects the Council to establish and promote: @

rds of practice: (bja code of professwg

standa
ethics;

and (c} professional standards for traing

ing. certification. and licensure. This miss

is particularly important in view of increasing; -
pressures being placed on special educators .

who serve ai advocates fer exceptional chils

-dren, while also maintaining loyalty to profess,

sional

employers.

Problems relating to advocacy have bifen ade

dressed in the proféssional lfterature. As early
as 1974 Priddy described pressures on speciak’

s educators, who defended handicapped chil

dren.
(1979)

In addition, Buscaglia and \Villiams
and Mann (1976) have edited publiw

tions in which numerous authors discussed: -
the roles of educators in their advocacy effoxﬂ

to ensure the imiementation of Public Law -

94-142,

the' Educttion for_all Handlcappﬂl

Children Act of 1975.
/ Somé writers have focused on advocacy is

'sues specific to certain populations. These,

populations include parents (Hocevar, 1978
vocational educators (Rosenberg & T

low ski

teachar educators’ (Hamglian & Ludwig, 197

' TurnBulh 1977). Advocal

AN

1980). counselors (Cliffprd, 1978}, A§ o

: on behalf of han

Exéeptional Children. \olume 47, Nnmber 7.Com .

right @ 1981 The Counail for E\captional CthM N\, ‘
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lic education. Vardin and Brody (1979) edited
a collection of papérs summarizing children’s
rights in a variety of noneducational arenas.
There is little doubt that advocacy has be-
come an important issue in special educution
(Danker-Brown, 1979). It is becoming increas-

‘ingly difficult for professionals in the field to

assume the role of child advocate, while si-

-multaneously attempting to support their em-

ploying agency. for examplo the local school
svstem, state education agen(iy’ or institution
of higher education. The purpose of this article
is to focus attention on the problems that spe- .
cial educatiqn personnel may face when they.
assume an aVlvocacy role. The intent is not to

-diminish the significance of such a role, but

rsther to clarify an incredsingly common and

complex dilemma. .

- The mandates of P.L. 94-142, such as related
ser\'ices. individualized education programs’

- .{EP's), free appropriate publjc education, and

due process. while emphasizing the child’s

~ welfare, have forced special educators into a

position where they must frequently serve
“two masters.” The profession will probably
experience a difficult transitional period while
ad]ustmg to this new role. Understandmg the
mlables involved in these “advocacy dilem-

" should serve to enlighten professionals

_during the adjustment. For purposes of this
_atticle, an "‘advocacy dilemma”

is defined as
aconflict that arises when a professional must
decide whether to actively defend a child’s
lights*wh_en doing so would contradict the
stated or implied ,directives of the profes-
sional's employing agency. .

1y

- EXAMPLES OF ADVOCACY DIhEMMAS

The problem can be'better understood ifviewed
fﬂ terms of three actual situations. Names and
ientities are omitted.

Bample 1

A teacher instructs learning disabled stu-
dents in nimall rural school system, One of -

the childre needed physical therapy, adapted
Physical education, and speech therapy. The
wacher specified these services on her prepa-
falory notes for the child's IEP as she had been
Lught to do in college and had been reminded.
 do'during a staff development worshop con-

~ ducteq l)y a consyltant from the state educa-

lmplional Childrent

46

" jcapped children has not been limited IOMOH agency. As speech therapy was the only
service available because of a shortage of li- -*

cenged therapists and clinicians, the principal
and special education coordipator requested
that the tcacher simply omit t{:ese items from
the’child’s IEP. She was told that there was no
need to unnecessarily disturb the concerned
parents. The teacher. who did not wish to be
labeled as a troublemaker nor to Be the cause
of an awkward due process hearing, complied
with the request. What positipn would apy
teacher assume if presented with these op-
ﬂons? ' _ .

Example 2 n

A rural intermediate school district is com-
posed of approximately 10 local s¢hooi Sys-
tems, most with superintendents elected to of-

. fica. Therefore, public due process hearings

a

are not welcomed. In this intermediate district,
the special education coordinator is adminis-
tratively responsible to the superintendent of
the school system which serves as fiscal agent '-
for the collaborative programs. A dilemma oc-
curred when the state director of exceptional
student education requested that the special
education doordinator assume responsibility
for parent training; in essence, informing par-
ents of handicapped children of their legal
rights and responsibilities. To whom should
the special education coordinator feel most re-

" sponsible? To the administrator who signs his
" paychecks? Or to the state educalion agency

who provides direction in implementing fed-,
eral statues? Is it fair to expect a special edu-
cator to make such a choice?

Expmple 3,

A local school system sponsored a staff devel-
opment %nr_kshop for special education teach-
ers and paraprofessionals. As the employed
consultant began to discuss specific issues in-
volving the legal liability of paraprofessionals
in the classroom, the school superintendent
joined the group. He was overheard objecting
to the concept of exposing special education
paraprofessionals to legal issues that did not
concern them. Is it reasonable to expect that
the consultdnt will be invited to return to the
system for a second presentation, or to any .
other school system in the imfnediata area? It
would not be surprising if the spocial educa-
tio® coordinator who invited this particular

ronsultant felt informal pressure as well.
/ .

an?
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) DISCUSSION It shoujd &e noted that many of the conce
and pressites involving principals are also
plicabl&*to coordinators of exc ptionallstudm .
education. ' y : '

/

Assessment Personnel

B . Situations like the ones described are becom-
. ing alarmingly common throughouit’ the spe-
cial education profession. Due process and’
mudiation hearings are” expefsive and fro-

quently resultin negative publicity for a school . e
" system. Tho substantial- costs involved in  Educational diagnosticians. school psychom.
N teaching Wandicapped children, along with a  arists. school psychologists. and other ussagy
: backlash attitude expressed by many regular ment personnel are routinely requested b
" - -educators who are’ being asked to instruct make educational recommeridations based oq

handicapped children, have served to further  their assessment data. These recommendationg

compound the advocacy problem. These par-  may-include related services, many of hich ‘
) adigms have routinely caused regular’educa-  are expensive and include personnel not‘%
tors (and some special educators) to steer a  ily available. Administrators with limited g
compoung the advocacy problem. These para- nancial resources may place pressure op 2s.
digms have routinely caused regular educators  sessment personnel to limit recommendationy
(and some special educators) to steer a com-  on services that are not practical to praovide..
promising course in their administrative de- : . ’ :
cision making. Lack of budgetary support and. Teacher Educators ‘ Cl
" shortage of certified specalists (particularly ' ,
£ for lovs incidence exceptionalities and in the ‘‘dvocacy dilem_mas ex'ten(.1 lfeyo d ,'°°L‘. : .
L. . school systems to include institutions of highes
related service areas) are also cited as scape- . j 2
Lo : education. For example, college professory
goats when professionals would prefer not to , ! !
6penly support the rights of handicapped chil- ° -th serve as due process hearing officers may,
. . be subjected to covert, and sometimes overti
- dren. .
) ' S action by local school systems when the wel»'(
IMPACT ON SCHOOL SYSTEM : fare 9( a certain gandica_pped ch:jld',,is given' .
PERSONNEL : : priority overlthe administrative and fiscal cons :
oo venience of the school system. Faculty mem.
. : -~ M addition to the advocacy dilemmas involv-  bers may elicit controversy by becoming
ing special education teachers and coordina-  active advocales in situations where compre
 tors, role conflicts may also exist for other pub-  hensive services are needed and the schooi
/ lic schnéyii personnel such as principals and  system has limited resources. Such situations
agsessmbnt personnel. — may be especially sensitive if school admip-
. ' istrators yiew. teacher educators as meddling
, Lacal Admlmstra'tors . in areas external to traditional faculty roles.
Advocacy issues may place school administra- Another area of conflict could arise if faquity
tors -in difficult positions, yet they are in an  members comply with the requests of adve
excellent position to defend the rights of hand-  cacy organizations or parents to conduct in-
" icapped children (Chaffee & Olds, 1979). Prin- dependent evaluations, serve as expert wil-
cipals are pﬁ'rticularly vulnerable because they: nesses, or render, informal opinions.
(a) are frequently expgl:ted to be financial man- = Teacher educators who become actively in-
agers: (b) are often close allies of the schiool  volved as child advocates can set excellent ex-
superintendent; (c) feel acute pressure to re- amples for their students. However, assumirg
spond to the needs of children and parents:  such positions could conceivably reduce con-
; ' (d) rarely have tenure as administrators; and sultancies with local school systems, damage
(¢) usually serve as buffers or condufts. be- credibility among some regular education ad-
’ tween the superinteidont and teachers. ministrators, and create pressure from admin=
Graduate programs in school administration " istrators within the institution of higher edu--
should include simulated activities involving  cation. Such a price could be high, indeed. for. ,
: advocacy dilemmas, Professional organiza-  young nontenured faculty. “ ! '
tions for administrators should also address ‘Teacher educators need to understand and
, these issues and should provide support for  addfess advocacy in a direct fashion if young,
\ prircipals who defend the right of children graduates are to be prepared to make appro- -
"\ ‘and teachers who function as child advocates.  priate child based decisions: College and unt ‘ e
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versity personnel can improve their awareness
of delicate issues relating to advocacy by:
(a) listening carefully to graduate students
who are currently feachers or administrators;
{b) serving as due process hearing officers;
c) serving as consultants to local schbol sys-
»tems, advocacy organizations, or parent groups;
qd}talklng informally to state education agency
!penonnel (e) speaking to parent groups and
distening to their-concerns; and (f) interacting
1jaformally with teachers while in the,schools
‘supervising student teachers or practicum stu-.
. dents. 'R . .

State Education Agency Consultants

Consultunts in state edncatlon agencies are
also susceptible to. pressure from advocacy di-
demmas when they are forced to make deci-
sions as -to what is appropriate for children
wersus what is feasible for the school system,
iFor example, a local education agency has
‘been serving all behavior disordered children
lin a separate facility for several years. Every
dchild’s IEP, regardless of the handicapping
“reondition’s severity, recommends identical
: placement The state monitoring team might
~conclude from this evidence that children are
}mng placed to fit the program, which would
-constitute a clear violation of the intent of fed-
*ral law. However. the team is reluctant to ad-
Mress this issue because their administrative

;superlors have instructed them to “go easy’ .

n separate facilities. If pressed, the adminis-
3 live superiors pass responsibility on to the

.S. Office of Special Education.(which has

tassumed a strong position on separate fa-
al:xlmes to date).

J State education specialists who openly ad-

;Vocale on behalf of specific handicapped chil-

-~ 4lren frequently feel informal pressures to halt .

eir efforts. In spme instances such personnel
“bave actually been reassigned to new roles in
shoncontroversial and sometimes nonexlstent
hreas of responsibility.
‘ 1 Advocacy by state education agency person-

%Bel has even resulted in the formation of ad
bﬂt‘ committees of local school superintend-
“mS charged with recommending ways to
‘$treamline administrative practices pertaining
o exceptional student education. Theirg rec-
“Mmendations may frequently tend to mini-
Rize individualgchildren's legal rights, sup-
vPosedly guarant®ed by federal statute.

An examploe of -administrative action which
May have minimized student rights in one

Bxceptional Children
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state s in the area of due process huarings.

Although each child is afforded the right toa
. hearing when a conflict occurs, thg state .edu-

calion agency has apparently begun to “stack"”
the three person hearing panel with a mini-
mum of two public school personnel. The ma-
jority of earlier hearing panels consisted of two
teacher educators and one local school admin-
istrator. (Informal feedback indicates that local
education agency hearing ‘officers tend to be
. more sympathetic with a school system’s po-
sition than .hearing officers from institutions
of higher education.) Such action is suppos-
edly legal, as federal regulations do sot stip-

ulate the kinds of personnel eligible to raceive -

training as hearing officers, This informal pol-

-

icy change by the state education ‘agency oc- -

curred after the appointment of an ad hoc com-
miltee of local school superintendents. The
state suporintendent of education appointed
this committed after it may hdve appeared that
an excessive number of hearings were being
decided in favor of parents:

. ROLE OF ORGANIZATIONS

The roles of various prganizations inresolving
" advocacy dilemmas need clarification because
of dual pressures that may exist on leadership
to defend the rights of membership while con-

currently advocating ep behalf of children. .

These potential role’ conflicts could result in
some difficult decisions.

Teacher Unions

Many states have teacher unions commntted to

_actively defending the rights of thir members.
Collective bargaining agents should consider
the need to offer support and protection for
members who openly support handicapped
children when their employers make rgquests
or exert pressures to the contrary. In states
where leacher unions do not exist, profes-
sional organizatidns may need to assume this
responsnbllity

Professional Organizations -

The igsue of advocacy dilemmas extends into
professional organizations such -as The Coun-
cil for Exceptional ‘Children (CEC). Should
CEC support the rights of individual children,
as it worked to ensure the passage of P.L. 94-
142, or should the organization be more con-
corned with toachers' legal rights. salaries. pa-
perwork, ete.? The requirements: of 1EP's and

’
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accompanying paperwork coutd bo conside
a5 A Rasty . point. The Bolitical Actlﬂn.)"u
work of CEC-could be used to support the
valus 6f paperwork as a- protoétive safeguard
¢ of tie rights of handicapped children (us

: vieyad by many advocates), or it could be uged A
,#  tosupport the reduction ofisuch papsrwork ay

-sptpurflubus to instruction (as viewed hy many
“teachers). Another example might, be the
ZTeacher Education Division (TED). of -CEC.
.Should TED use its resources to support the

¢ ‘nights ot children such.as urging the adoption

of quality standards for approv l of.seacher ed-
“ucation programs, or should give a higher
priority to actively supporting Aincreases in

. prolessional salaries, protection of tenure

- o= - —practiges, and ‘perpetuation of ‘academic free-
dom? * . L

- The priorities of the Council of Administra-

*+ tors in Speclal Education (CASE) are ahother

ning and share informatiou with advecacy or-
ganizations, or should it support the

cial education coordinators and their admin.
istrative superiors? ’ C

.
n !

Parent ({rganlzations . ;
The role of parent organfzations such ag the

? . National Association for Retarded Gitizens, the dren for assessment when there are no opes: ;
Association for Children with Learning Dis- ings in the special education classes? To whom.'
abilities, the, American Epileptic’ Society, OF ~ should they address their ohjections if directed:
the Easter Seals Society {s much easier toun- place a moratorium on referrals? ¥
' derstand. While they may cooperate with 7. When a logal conflict arises, should a: - ° .
professionals “to work toward common goals . professional organization support nonmems
such as the passage of P.L. 94-142, they have  porg: e.g.. principals, or regular class teachess..
° ‘a belter defined priority—the child. s it POS- | who.afe active child advocates? o
.~ sible that some professional _educators need 8.&Should a university or state education
, 'remil‘kllng:that they, too, should share a sim- A, gency conduct parent training workshops fo-- )
ilar view? ‘ \ cusing on due process procedural safeguards? '
- ' ) Wiyt should be the role of professional organsy”.
QUESTIONS FOR REACTION o ns? Is the obligation to ihform parents’. .
The qu?v?tions' asked here¢ are not intended - @ than the need lo .support job securit_]jé o -
) to receive simple answetd. Rather, it is hoped | "z&.{ﬂ bers? : . ' W o
‘e . that they will be used to generate discussion - & TFould teacher education programs strest’
' among professionals and to promote an un- =% A pt’insibillty to defend children's rlght!é_‘f
¢ derstanding 'of the complexity of advocacy dﬁ o inper such a position by stressing cot,
| ® lemmes. o .. x5 % forrilty to local ‘education agency policy and:: . _
o 1.‘Shoulda-p’ofessional's rimary.loyalty be’ " procddures?, : A A _
R " .to his or her emnplyer, or"(f)) the children for - 10. Should assessment personnel make prow \

whom services are provided?

-

‘when- placed unler pressure fror super
I 2 - [
. . 8 »
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. - exaMple worthy of mention. Shouldv’this ad- -
ministrative organlzation support parent train- .

‘administrative and logistical concerns of spe- .

2. \Vhere should a proféssloqﬁl‘sq‘ek supgart
ors

* a toca[W8ucation agency? ’
. . April 198% ) S
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hocause of hd\iocefcy° on behalf of Childpay»

From unions. professional organizationg, pen. - . S
sonal lawyer. .gdvocacy groups, press? . o
3. To what degree should a thirg pa")"u . ¥

.. professional cooperate with an advocacy g
ganization in an fvestigation. of the apprope. ‘
ateness +of a child's educational Placomenyy ' .
“For example, an advocacy organization .
informally. contact "a college professor to
a profossional opinion about a child's place. -
ment™®The professional works closely .with thv -
local education agencyrthla't serves the chilg )
To whom should his or her loyalty be giveny ’ y
- 4. 'Should a state education agency's fing - ‘ R
priority be to wgrk on behalf of school systems,. . '
.or of the children setvad by the school System): o
A state consultant'is asked to serve 83 a pap. :
onts’ witness at a due process hearing, The
.. cal education agency objegts. and the Witnesy:: .
.- -refuses to-attend. {Vas the witness ]ustlﬁedﬁ';{.g .
refusing, or should. he or ghe have testlfled?i,ln . .
behalf of the child? If tth witness was askagd .
* ‘not to testify by a superior, and 'yet wanted o ‘
- testify, what recourse would he or she havs
" 5, Should.an attorney ‘fdr the state board?ég o ‘
~ education: (a) support the decisions of hearin® " . - :
officers; (b) assist a local education agencyﬁr,‘ .
its efforts,during a due process hearing; or-(¢}!
remain impartial? - - R
8. Should. regular class teachers refer chik:" o

~ JSrammatic recommendations that exceed thes
zcurnerﬁandn(:ial and personnel cap’abilmesj.oﬁ




s . r; o «
) O
',y 11 Should a s¢hool principal’s ptimary sup- -

,port'hu for: (a) thedthild: (b} the teachor who
.may be taking a precarious position by de-
fending’ the cHild: or (c) the superintagdent
- awho signs thte paychéck and controls his or her
iprofosslonal caveer? If a principal lacks tenure,
#o whom should he ér she address<concerns?
- 12. How aware are membors of local and
state boards of education ‘about advocacy di-
rlemmas? What do they~expBict of employees
~-when conflicts arisa? How could their oxpec-
Natiuns he identified before capflicts occur?
g . 13. How might a professional organization,
~ such as CEC. be an active supporter of mem-
" of children? Should the same organization as-
sume roles simflar to those of dinion? SHould
the drganization assume a position when ad-
{ministrators and teachers are both members
. «nd vet take opposite sides on a particular ad-
“yocacy dilemma? :
" 1
, *CONCLUSION
v Y .
¢For'teachers to be cast in advocacy roles may
‘I unromfortable. A teacher loved by parents
‘ . may arouse feelings of disdain end suspicion
| «incertain administrators. Because most teacher
‘ ) seducation programs aro child oriented. recent
|
|

igraduates in special education may not be ad- )

. beauately preparedto deal with the ambivalent
. iﬁeelings thed are likely to experience .in the
~ «lassroom. Progrém focus i§ usually on in-

Atruction, bohavior management, evaluation..

&ind philosophy. Rarely are the prerogatives of

- . ;!he,schnél.system's administrative and super-.

‘f:visq)'_v'personnel stressed, New teachers may
° ., perlence conflict and surprise if they are

3

ment usually mean that the school system will
¥sventually receive priority in the teachers’ de-

“sion makjng. but not until after_consldeha_ble .

o “durmoil and disiIIUsionm_ont. v
. - - Teachars need to decide early.
“ing training. whether thelr initia

<" {vocacy dilemma otcurs. Teacher educators can
o = .c\ih(;llitple this process by posing theoreticgl di-

"!'lm_mas and asking-studdnts to assume posi-

lons. Discussions of this naturd should alsb
Maclude possible sourges of formal assistarice

a0

_ - -'-“'.ténchers_dccideto_m':‘ti;\‘cly support therights

0 children. *Such ‘sources® could include

- Haceptional Ghildren

sbers who engage in advocacy issues in support.

) $fked to comprontisetheir values for the sake
.. ' . g0l the school system. The realities of employ- -

p?haps dur. .
: _ I Toyalty will
tbe to clifldren or to their employers if an ad- .

*Professional organizations, - untons. lawyers,

&

v’

parent groups. advocacy organizations, or the

-press. Teachor educators should stress the im-

. portance of considering child oriented options
within the framowork of the school system be-
fore looking lo external sdeces of assistance.

Administrators in lacal school systems aro
not entirely to blame for ud’odacy_ dilemmnas.
They are heing forced to implement several
federal and state laws, to consider a myriad of
litigative precedonts; and to regularly compat

Jvacher unions, parents, and the medja. \V en
available resources—fiscul and otherwise—are
relatively limited. it is easy to understand hoiv
the cdmprehensive services needed by an in-

. dividual child may-eceasionally be neglected.
pYet when the legal rights of handicappd chil- .
dren are_aggressively oxercised by parents,
these rig“ts tend to-recvive higher priority

than areas of responsibility traditionally im-
‘portant to administrators. Substantial gains,
such as building programs, winning foothall -
teams, or salary ifcreases, may be oversha-
dowed by relativel} minor concerns such as
the availability of a speech therapist or a bus
whh a ramp. In the meantime, a domjno effect

* may create pressure for teachers, GK\eventu-
ally for children. ' .

Professional organizations, teachier-unions.

X

and parent groups thould be aware of the ad-
~vocacy dilemmas that may confront individual
‘toachers. college faculty members, state con- .
sultants, and other public school personnel.
‘Understanding the nature.pf such conflicts. as
~well as the rationale undeNying them, should
- serve 1o assist these groups in formulating of--
ficial positions. Strong stances in support of
memborship.os well as children may need to
be assumed to retain credibility. N
In addition to an organizational perspective,
individual educators should -periodically re-
* view their personal reasons.for entering the
. teaching profession. Was it to teach children?
 To promote the legal rights of children? To
make a living? To contribute to society?-All of
these? Or didWhey enter the profession acci-
dentally, without actual direction or purpose?

- More important than'.why they éntered the
“field may §o the question-of|current prioritios.
. "Do they wish to support children, even when
. *employmont may be at stuke? Do they intend
“* to support tho principal. superintendent>and/
or school bourd, evon when they may believe

. the responsible authoritipstare wrong? Do they
want to get involved at all, regardless ot which
‘ .

\
[ €,
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side of the gontroversy they are on? The tims
has come to mpke some decisions. |
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The proceding article present situations in
which professionals who advocate for childreh
find their employment security threatened.
The view expressed is that today special edu-
cation professionals function in a world of
compromising situations in which they may

have to choose betwqqn their jobs and thei?

students. , : .
~ The Council for Exceptional Children firmly
helieves that the role of the professional as an
employee should not conflict with the profes-
sional’s advocate role. Rather, these roles
,should complement each other. In order to ef:
fect this workirig together of roles, however, it
is necessary that the professionalFanderstands

“his or her rights and responsibilities and the

rights of those served.
-An article by \
(1975) asserted thal™lhere can bé no passive
rple possible for the professional who.serves
exceptional children: -

. Tho protessional who works with the vulnerable
child must be an advocate for the child thus ro-

.
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ducing the vulnerability. Failing to assumg re-
sponsibility, the profgssional can dnly play thes
role of participant in whatever injustice may befall
the child and assume any corresponding liability.
(p. 333): . \

Asa leading‘voice in the field of special ed-
ucation, The Counecil for Exceptional Children

_is deeply: committed to both professional as

well as child advocacy. There is no conflict in
these two missions. If what Is perceived as -
good for exceptional children is bad for the
profassionals who serve them, then the benafit
to children is nullified. In the same way, im-
provements in the professional’s position must
never be at the expe}lse of an individual child.
Professional and child advocacy must go hand
in hand. This is not an “either-or” situation.
The Cepincil believes that professionals who
work with exceptional children need to ba able
to advance their skills and need to have the
resources and dbnditions necessary to deliver
appropriate spacial education. This belief was
roflectad in' the original purppses of the orga-

April 1961
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At the Heart of the Advocacy Dilemma: -

1 . . ~
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LOUS HESHUSIUS ® Speclal educators who wish to act as child

) - advocates and defend children's rights often
. experience conflicts with the implied direc- _

. ' ) tives of their employing agencies. Frith de-

: T scribed this problem in his 1981 article in Ex-

: ' E ceptional Children,

Abstract: The conflict which sometimes ' It is true that a serious dilemma can exist
arises between abting simultaneously as when a dispdrity arises between acting as a*

a child advocate and as a professional child advocatefand stmultaneously as a profes-

employee is related to the philosophical
underpinaings which inspire the current sional employee. However, there is more to the

 approach to special education. These prablem; at a fundamental level this conflict

undecpinnings are manifested in a deals with the ways we conceptualize the child
mechanistic view of reality that antered . +as learner, the teacher as teacher, and both as

_ . Western thought through Newtonian v human beings. :

. physics. Criticisms of this world view ' The philosophical underpinnings of our pre

. fron vartous stiences arg Pr\‘}“"“d- ~ dominant special education approaches and of
centering on its narrow and inaccurate .. several PublicLaw 94-142 (the 1975 Education
mpb"";;"":“"o" ;f "a“‘”'  and specifically for All Handicapped Children Act) regulations | .
of behavior and learning. A are at the heart of thefchild advocate/profes- . .
nonmgchanistic set of assumptions about .
_ . sional employee debate. The dominant para- . .
the nature of reality and of behavior is 4 & , . :
juxtaposed as d stronj force in _digm under which we work with and think ‘

- contemporary scisntific thought. This about children reflects a set of mechanistic as« .

nonmechanistic or holistic world view is - sumptions about behavior. teaching, and learn-
set forth as a better model to guide a ing-and not learnipg~that underlje the con- _
spacial edu{:atior_u practices for the futurs. ~ flict. .

. Two major views of reality have not only
guided the sciences, but have provided cultural

. _ . LOUS HESHUSIUS is Assistant D world-views—ways of thinking, parceiving, and
. S Professor, Department of Teaching and acting. The two world.vlews may best be ;la- v,
+ BEpartment of Speci® Education, scribed by the terms mechanistic and non-
University of Northern lowa, Cedar Falls. - mechanistic, although other descriptions and P

terms are often used. The chart on page 9 (He-
shuslus, 1977, p. 13) summarizes major char-
acteristics of both world views. RN
In comparing the two views, we cah seghow
the mechanistic model has, for the inost'part,

. In April 1981 Exceptional Children published
R an article, “ *Advocate’ vs. ‘Professional Em- |-
ployes”:"A Question of Prioritles for Special

Educators” by Greg Frith. CEC invited com- shaped special eduation. The bast way to |- .
ments on that article and The Council’s future lustente this may be to make clear how our (often .
directions regording the advocacy Issus. The unconscious) conceptualizations shape the

. followinz article and letters 'are udited re-

N invifation. - Exceptlénul Children, Volume 49, Number 1. Copy-
o to that lnvifa o . e right © 1982 The Council for Exceptional Children.

. 4 = . . “
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. reality of what we do, or hava to do, with our

students. Examples from a recent naturalistic,
descriptive study show how mechanistic as-
sumptions-dictate special education. practices
on a day-to-day basis. Theysxamples are taken
from data gathered from recordings and field

' nates over a 7-month period of daily interac-

- tions bstween a secondary resource teacher and
her students, colleagues, education agency,

personnel, administrators, and student teach-.

ers; a detailed log of daily tasks and events; and
the teacher's personal reactions to them.” One
of the recurring themes in titase descriptive data
Is the prescribed rigidity of the teaching-learn-
ing process. "

Exampie 1. Taacher (discussing IEP objec - .
tives with a colleague): 1 want self-concept
on here, but he (consultant) will say, *‘How
do you measure that?* Perhaps we could
say: She will smile.4 out of 5 days when en-

* tering.the clpss. .., Oh, that is ridiculous ...
forget it, we won't put it on at all.

)In situations such as Example 1, rules, reg-
ulations, objectives, measurements, prefction.
and control-external, quantifiable chil®behav-
jors—are paramount. The children themselves
seem secondary. The teachers are expected to
be follpwers and appliers of rigid rules; that s,
they act as messurers, testers, writdrs of be-
havioral objectives, bookkespars, but not

v

A] i v

A Mechanistic World View B

dinate lsvel in the hierarchy of ways by which
we knoy. Because of the required quantlfica.
tion and measurement, teaching and learning
often do not operate- at the levels of what is
meaningful to the child and what {s worth.
while in the first place. (See Van Manen, 1877,
for a discussion of the three levelg of knowing:

worthwhileness, meaning, and Instrumental-

ity.) : .

Why do we seem compelled to perceive the
measured effect, the rules, the techniques, as
‘ends in themselves when, as professionals and
hurhan beings, our real concern is with the child?
The answer lies in a view of reality that per-
vades our culture and that we take for granted.
as if no other view could exist. A comparison
of mechanistic and nonmechanistic world views
ahd an examination of their relevance to spe-
clal education practices and to several P.L/ 94—

142 regulations will clarify their impact an the-

child advocate/professional employee dilemma.
- As special educators, we need to be aware
that the mechanistic assumptions we accept are

too narrow and simplistic, and that they pro-'

"vide inadequate descriptions of behavior. We
nesd to turn to a nonmechanistic set of con-
cepts for guidance In research and teaching.
Knowledge of such changes taking place {n other
fields (e.g., physics, biology, chemistry, astron.

omy, psychology. educational regearch) may .
{acilitate comparable changes In special edu-'
* cation, '

\ P

Teaching and learning are réduced to the lovaT™ THE MECHANISTIC MODEL-'

. of rules and instrumentality, the most subor-

. * The ‘reader interested in naiunllallc. qualitative

mythodology is referred to a previous work ih the

area of mental retardation (Heshusius, 1981) and to:

textbooks #n qualitative research: for example, Bog-
dan and Taylor (1973); Patton (1980); and ch»vu;z

* and Jacobs (1979).

I
3
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AN

The concepts of classical or Newtonlan physics

have shaped the mechanistic model prevailing -

in the soclal sciences. In this model, reality

consists qf fixed particles—small, Immutable

"building blocks" of essentially passive matter.
Forces operate on and between these particles

7
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in a cause ana effact fashion. In this view, the

observer or experimentur i{s seen as a neutral,
nonparticipating, objective professional who:
has no effect on the observed phenomena but

* who manipulates them in a predetermined

manner. Although this model is now seen by
physiclsts as too narrow and limited, it has
penetrated and shaped American soclal sci-

. 8nues.

Valle (1981, p. 424) notes that human phe-
nomena haveé comg to be seen as (a) observable,

or perceivable with one or more of the senses; -

(b) measurable or quantifiable; and (c) verifi-
able in that more than one observer rmust be.
able to agree on their existence and character-
istics.

Speclal educators know that such a view of
reality assumes that not only curriculum areas
but psychological, emotlonal, and other as-
pects of human behavior can be broken down_
into discrete, observable, and measurable steps.

* These steps can be arranged sequentially, taught

to the child, and measured quantitatively, as
outcome. This view dictates that the time bw
riod necessary for training or teaching can be
predicted; that “the best way" (in tdrms of
methods, materials, and teaching strateglbs) can
be determined; and that such planning car\cover
periods as long as one year. \ e

id

Example 2. After the teacher, to her distress,
had rewritten IEP's as directed by the con-
sulint in terms of numbers, scores, and pre-
dicted percentages of correct responses, the
Principal stopped her in the hall and indi-
cated that the IEP's were acceplable: “No
one can challenge them now. The teacher
raplied, “But they are meaningless!” The
principal smiled in response. The teacher's
fleld notesJor the day commented: “... I am
already fudged accountable, bafore I have

»~ egven taught anything.”

-

In the méchanistic view, the student s seen

% a3 a reactive/passive organism, jiTst as matter

in Newtonian physics was seen as passive, put

into.man only by the force of gravity.
StimulWs control is the force used to produce

learning in the student, in the behavioristic the-

ories applied extensively in speclal education.

v 46

Von Bertalanffy (1967, 1968) has referred to

this view of the individual as the “reactive per-

sonality system,” Given this view of the stus
dent, expectad outcomes can be stated specif-
ically. Accountabillty thus seems real.

Example 3. Portion of a 9th-grdder’s IEP.
Long-term.Goals: 1. Mary will increase her
spelling vocabulary, She will score 85% on a
list of 35 randomly selected words from her
accumulated spelling lists. 2. Mary will bo

~ able to compose a fourcparagraph story or

 letter: flve sentences per paragraph mini-
mum with no more than five grammatical,
spelling, or punctuation errors. 3. Mary will
be able to apply a systomatic approach to
sounding out unknown words: (a) visually re-
move affixes, (b) look for famillar roots and
syllables, (c) pronounce unknown syllables, .
(d) reattach affixes, (e) put all parts together
and pronounce the word. She will he ables to
pronounce 30 mndomly solacted multisylla-
bic words.

The words “random’ and “unkiiown” in Ex-
ample 3 are intended to denote objectivity and
neutrality on the part of teacher and student;
actually, they negate meaning and context.

The diagnostic-prescriplive model which
pervades special education is based on me-
chanistic assumptions The. model has severa]
key tenets:

1. Educationally relevant psychologlcal abili-
ties exist. «

2. They can be reliably measured by valld tests,

3. They are causally related to academic skills.

_ 4. They can be taught in isolation through in-

struction directly linkéd to the diagnostic
information.

5. Their training will remediatg the weak abil-
ities, improving the student’s academic
achievemneomt. (Arter & Jenkjns, 1979; Yss-
eldyke & Salvia, 1974).

These assumptions find their equivalents inthe
closed-systems assumptions of the mechanlstic
world view (chart, page Y).

Arter and Jerikins challenge these assump-

" tions and suggest that continued advocacy of

the model cannot be justified. However, as these
authors note (from survey research), most.

_September 1952 _
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' Mechan_istic- View

Thaory of unorgunized complexity: reality is
additive. The whole is the sum of the parts.
Parts are separate and have their own identity.

Maximum disorder leads to most probable

‘assumptions of lnearity, additivity,
sequentiality, prediction and control.

Life equals striving (or equilibrtuin, that is. o
state of most prabable distribution through the
assumption of a person as a reactive personality
system. ' '

L4

The omnuni is a closed system. isolated from
its snvironment. :

(nitial conditjon(s) and one best pathway -
determine Tinal atate through assumptions of -
unidirectional causaljty in a closed system.
Bahavior is detertnined by linear (stimuius-
response) or clrcular (stimulus-response-
teedback) causality.

Also referred to"as: analytic, component, llno'ar.
quantitativ. additive, atomistic, reductlomstic.
or closed«systoms model.

+

Wheeler (1877).

Key ‘Assumptions of Mechanistic and” '
Nonmechanistic World Views*

.dlstribution. Order is brought.about through. ...

.. Also referred to as: holistlc. integrative.
~ open-systemns model,

* Based upon von\Bortalanffy (1967, 1968): cf. Bohm, (1980): Capra (1975); Plaget (1974);

v

Nonmaechanistic View

Theory of organized complexity: realily is

holistic and integrajive. The whole is more than ~ .
dnd different from the sum of the parts and is

not explainable by the parts.

.Ordor is inhersnt within complex intaractions

be discovered. Purposeful behavior is self-
organizing and leads to higher levels of ordar
which are lrroduclblo to lower levels.

Life equals mllnlonanca of dluqulllbrium
through assumptions of imminent activity
which views the person as a knowing, creating,
goal-directed and active personality system, Life |
Is never in equilibrium.

The organism is an open system, always
exchanging matter with its environafent.

Final state is independent of initfal conditiqn(s)
and set pathways through assumptions of active
and complex. multivariable interactions of
components in an open system (principle of .
equifinality). Behavior is determined by a
dynamic interaction of many variables.

+

organismic, nonreductionistic. qualitative, or

T - destemmtaeil

\ “
\\\

teachers continue to bollo\(w in themodel's va.

lidity. Most teacher tralning programs and pub-
lishers continue to advocate the approach.
which, combined with behavioristic theory,
Mrgely constitutes the theorstical base under-
lying American special education. Becausithey
have been persuaded the modol is JWgtul,
teachars are less likely to create variations.in
instructional procedures in order to stimulate
improved lcumlng (Arter & Jenkins, 1979, p.
53).

Arter and Jenkins call for a moratorium on
the dlagnostic-prescriptive model because of
lack of empirical sugport. I contend that the
model is not fenable in a theoretical senss bn~‘

. Exceptional Children

Y e

cause it is grounded in the mechanistic world
view. Strict adhetencs to the model makes it
difficult to do what is meaningful to the per-
sonal and academic life of children. ,
That the [EP must be wrilten befors the spe-

cial education teacherworks with the child re-’

flacts another mechaanistic assumption. The

* teacher becomes the executor of a prescription,

developed by a team of specialists and based
upon diagnostic information. Objectives may
be decided by people who neither know nor

teach the child (Hammill, 1980). The teacher

may even be referred to as an “educational
technician,” or "behavioral engineer.” Such as-
sumptions forbid what Motine and Vallance

A

- - . N 9
N .
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Lot

'(1975) and others have isolated as an important
characteristic of good teaching: ifistantaneous

decision making, or flexibility (Rosenshine,:
,1970). Both.student and teacher are geen as;
mere reactive organisms.

/

Example 4. A student teacher to the class-
room teacher: "I was In a class for the men- |
tally retarded as an alde, and the children
‘were dq}ny the same sort of worksheet all
thn time, day after day! Thd teacher told me
that she would much rather do nice activities

. wmuhom. but the skills on the workshuts
were on their IEP's."

L,

’

Certainly teachers must have knowledge of
methods and teaching strategies; the dangar lies
in letting such things acquire a life 6f their own.
- Teacher and student need to be able to perceive

their activities as meaningful in the context of

their academic and personal Jives. Example 4

shows how the mechanjstic lodel can prevent

one from doing so. Boh 80, p. 2), the the-
. oretical physicist. stresses that ‘‘the notion that

the fraginentations are really separate’

to destructive r

have practically made a religion of the parts,

as easy-to-implement means, and conhyeci them

with the ends.
The mechanistic model has been left behind
by physics, the field responsible for its otigin,

In the social sciences, it has been criticized by *

Andreski (1972) among others; in psychology
-by Argyris (1975); In psychiatry by Ajaya (1980);
end in educatipnal practice by Combs (1979).

Researchers In education and sociology point
to the need for qualitative approaches grounded |

in nonmechanistic assumptions (SchwartZ &
Jacobs, 1979; Patton, 1980; Rist, 1977).

" In special aducation, several writers have
criticized the mechanistic model; Blatt (1977);
Chaplin (1979); Hammill (1980); and Mitchell
(1980). Hammill, in discussing the future of
learning disabilities, elaborates on models and
mind sets that affect what we do with children.
He points out how difficult it is for a profession
to change its dominant view once that view.has
penetrated all aspects of the establishment, aven

though the model may be ingdequate. (For a

Yo

has led
ults. In special education we

1

"NONMECHANISTIC MODEL |

‘:In the nonmechanistic or holistic model. feality
" ‘i3 acknowledged as a complexity, both more

classic discusgion‘on this aspect of paradlgm
change, see Kuhn,

Several critics of the mechanistic view have
attemptgd to develop a nénmechanistic-or hol-
istic view for their specific fields of inquiry and
practice. It is difficult to articulate a nonme-
chanistic set of assumptigns precisely-because
such assumptions are not based upon the linear
and sequential notions most easily captured by
our language structure.- Physicists, tov, are
struggling with this problem (Capra, 1975). In
spite of the difficulty, howevhr, it behooves us
to develop a different model if it can improve
the conditions under which weido research and

~ work with exceéptional stu,denu(

\

. than and different from the sum 'of its parts.
- The parts can be understood only{in their re-

g

- lationship to the whole.

In special education, our obsessioh with task
analyses, behavioral objectives. and training of
isolated skills (often in isolated sellings) has
led us to believe that discrete procedures will
lead the student back to the whole. from which
the steps were broken down in the first place.
Example 5 illustrates a nonmechanistic atti-
tude and the desire to stay with the “repl thing.”

Example 8. Rocky proudly showed the
-teacher some poems he had written. “Can I
do this today?" he asked. The teacher noted:

. “It flashed through me that that was not on
his IEP, just as several other things he had
wanted to do were not on his LEP (and I had
let him do them). But he has progressed by
doing what he wants to do. He has been
bringing in poems and short stories by Black
authors. . .. He is reading! And writing! [
heard myself hestitate for « moment and
then I sold enthusiastically, ‘Surel’ ’

In physics, it is now-rocogniz‘d that the mere
act.of observing and measuring produces an

‘unpredictable change in the state of the elec-

tron. The absolutely neutral observer or exper-
imenter does not exist. In educatipn we need

" Septentber 1082




to acknowledge that students uand teachers are

', active. participators in defining the teaching/

learning process at any given moment, They
are not merely reactive organisis; nor are they
simply participators in an already existing real-
ity. In effact, they change reality. as they par-
ticipate in it. Thus the use and place of teaching

_ Strategies. learning principles, methods, and

materials cannot “be exactly predetermined.
Ideally. the teacher and student must work with
an open-ended planning approach which con-
tinuously matches the direction taken with the
ever-changing conditions. -~ -

Teachers and students in the nonmechanls- -

tic condition are seen as open systema. inter-
acting with the environment in nonlinear, un.
predictable, and complex patteens. In an open
system, the samd state or goal may be reached
from different initial conditions and in differ.
ent and unpredictable ways. The student, then,
will transform the teacher's “input” in relation
to what is-happening “inside” the student at
the time, and In relation to his or her exchanges
‘with the environment. _

' <

~

°

"t lnformatlbn. The diagnostit-prescriptive
teaching model depends on thjs assumption.

In a nonmechanistic perspective, the a b,rlor.i .

question ‘‘How are you going to measure that?"

.Will have to be rephrased. Unti| the rise of -

“Western science, to measire a thing meant to
understand its “innermost being,” or its es-
sence. In the mechanized ‘orld view, meas:
urement became a.mechanical, routinizad
procéss of comparison with an outside stand-
ard only (Bohm, 1980). In a more holistic model,
methods of measurament cannot be deter-
mined a priori; measurement may take several

forms that will occur during theteaching-lelirn- -

ing process. > :

The importance of each unique tedcher-child
.relationship must be estalished as influential
for making decisions about both goals and
meaps. What do the particular teacher and the
particular student have to offer each other at

" the lev® of what'is meaningful and worth-

. )
Example 6: Darlene is finally, after about 6
weuks of not wanting to do anything, writing
racl letters to her father and’lo her boy-

- friend. At first she did not want the teacher
to read them. The teacher-ndted later, “I was
delighted she was writing after she appar
ently had refused to write anything substane
tial for'years, according to other teachers,
but 1 did think: ‘Wouldn't that look good on
an [EP—Darlene will write letters to her
boyfriend and she doesn’t have to show them

* to anyone.’ " )

No one best way &xists to teach, to measurs,
or to test. However, a look at special pducation .

practices and many P.L. 94-142 regulations
shows that we often do assume the existence
of the one best way. It is manifested in IEP's
through specification of methods, measure-

teachers into a predetermined pattern. The fi-
nal outcome is seen as dirsctly related to the
~one best jfstructiopal {nput based on diagnos-

Exceptional Children

- ments, and teaching strategies, and in work- -
shests and workbooks that lock students and

while?

- To paraphrasd Mitchel (1980), the recovery
of a holistic, nonmechanistic. perception of
teaching involves not simply better training.
but the acceptance by teachers of real owner-
ship in their tasks. Professionals do what nesds

td'be done, rather than simply what they have

. been told to do. They do not surrrender auton-
omy.and initiative for the sake of mindless rou-
tine. : .

’

CONCLUSION B

What has been regarded as methodological ri-
gor and objectivity in the mechanistic model
actually reflects a philosophical bias about the
natyre of reality and behavior. This bias leads

to an oversimplified and "|naccurate view ef
“human behavior, of learning, and of not learn-

ing. Reality is reduced tp triviality.

In the special education model based on me- -

schanistic assumptions, often theteacher can-
not act in a professional and intelligent man-
ner, for much is forbidden, much: prescribed,
-and much so rigid that personal initiatjve is
impossible. It may be objected that fad teachers
would act in an appropriately professional way,
given a nonmechanistic modgl. The response

®

\can only-be that the present framework strips

)

v v o
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even the most able and professional teachers
of their holistic qualities. They are being *'de-
skilled,” to use Apple's (1981) terminology, by
what von Bertalanffy calls “scientism": ,

The dovaluaﬂon ‘ol sclence to a routine job like

that of the bookkeeper or mechanic, and the intru-

sion of scientific (or rather pseudo scientific) ways
of thinking into fields of human experience where
thay do not belong: that positivistic, technological,
behavioristic and commerctalistic philosophy which
devaluates man. (1967, p. 114) ’

Again, this is not to deprecate knowledge of
certain teaching strategies, methods, and tech-
niques. The problem is simply that as ends in

" themselves, they are inadequate. As Mitchell

(1980) notes, they have promised to achieve by
some magic what can be achieved only by
imagination, judgment, dedicated attention, and
horse sense in daily, sensitive, responsible

classroom practice.

Rather than concluding that special educa-
tion haa done it all wrong, it is more accurate
to say that special education is trying to do the
lmposslble to force the innately unpredictable
into the predictable, the unmeasurable into the
measurgble; and wholeness into fragmentation. ,

It attempts to transform teachers and students,, -

by deflnition creative and meaning-giving, into
passivg,-dutomatic individuals,

In his keynote address at the 1981 CEC Na-
tional Convention, Herman Goldberg stated that

. the need for sensitive teachers who can make

a child feel fully accepted is a major concern -
-for the future of special education. [ was wait-

. ing for someone to ask: “But how would you

measure that?” No one did, but while few could
argue with Goldherg's concern, the accepted
model in special aducation {s still mechanistic.

The paradigm that dernands that teachers be .

“behavioral engineers” and “educational tech-
nicians” may not foster or even allow for **warm"
teachers. ’

Note that the holistic view is not new. Capra

. (1973) and Bahm (1980), for example, describe

the history of the mechanistic and the holistic
views. Both paradigms have centuries bshind
them and have alternately dominated certain
periods in history. -~ .

Of course, no world-view holds the-ultimate

1 .

12

" . curriculum studies. New York: John Wiley, 1981.

\

truth or reality. Each represents a perspectlve

* only, bounded by human and cultural limita-

tions. The time has come to acknowledge that ~
the Newtonian principles by which we operate
in special educatién hold no further promise
as ends in themselves. Insistence upon their .
use’ds a model for special education will siin-
ply exacerbate the child advocate/professional
employes dilefhma. '

Writers such as Kuhn (1970) and Boulding
(1981) have pointed out that to change a world
-view Is extremely difficult, but not impossible.

. The first 'step is to become aware that the pre-
vailing view is not the only one, and that his-
tory records fundamental changes in ways of
perceiving reality. Physicists have noted that
the Newtonian model of yesterday falls short
today; many others branches of science and
social science are accepting the nonmechan-

_istic/holistic framework as a powerful force in

contemporary thought and life. Special edu-

" cation cannot afford to lag behind.
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' Readers Respond:;
- Readers Respond: B
. : [ N
. + The Advocacy Dilemma :
U] : N ' ) A .
o ' . : . ®. ’, )
& “A new form of advocacy should be created  between the two extreme positions of defend- ‘
to allow professionals to defend children's ing the child’s rights and contradicting the sys-
.....rights within the_context of -the-system’s.di-——-tem's directives. ‘The-chaltenge-for the profes. -~ ~ <7 - =~
rectives. ., ."” - ‘¢ « - sjonal advocate is to create a variety of viable
: ' : " advdcacy responses between these extr&g’ne Z:o. | =
_ _ sitions. A new form of advocacy should be ére-
DA\NIEL J- McGREGOR ated to allow professionals to defend children's -~
¢ rights within the context of the system's direc-
: ' o tives and to work for changing any directives
The child advocata/professil?nal empl'?yee that violate the child’s [right to the- free and
queslt‘ioq isan ?'xtension ofthe consumeﬁr ver appropriate education mandated by Public Law
sus prqvider copcep t discussed by Biklen, 94-142, the 1975 Federal Education for All .
who argues that an inherent conflict of interest Ok - ,
exists when a provider of services attempts to Handicapped Children Act. -
become an éctﬁ/e advocate within the sy[;tem The follpwing behaviors were among those )
Biklon defined the role of the advocate as ex: identified as valid and reliable indicators of
clusively a consurmer function (Biklen.’ 197 %) active advocacy; they imply roles for advocates
However, several authors. nt‘a in tl;at pro: both insidg and outside the system (McGregor,
viders f services in the;ﬁfhchool' system -1978). The professional advocate must decide
have a major role in advoca,e:lannl'_ng (Hobbs, h(c;w to us:m 858 beh;; lors t‘.n thedconte:xt.of an
1975; Westman & Stiles, 1972). advocacy dilemma. The active a vocate
Specifically, the school nucse (Miller, 1973), ‘1. ‘Coordinates existing service programs to /7
- school “psychologist {(Reynolds, 1974), social .  maximize the delivery of services to sgecial :
< worker (Mumford, 1975), principal (McGregor, needs children and their parents, T
- 1977), and'regular classrdom teacher (Barnes & 2. Uses all available political processes to -
.~ Knoblock, 1875) ‘have all been fdentified as plement services to special needs children °
school personnel charged with an advodacy and parents when such services are lacking.
function, , o 3. Uses the news media to educate.and mo-
In one study, when parents. principals, and ~ bilize the general public to act-on behalf of
special education‘administraters were asked to special] needs children.
identify which provider of services in the school 4. Shows parents how to seek allernatives 4o .
system was an active advocate, only the prin. . existing programs when existing programs
‘tipal was named {(McGregor, 1977). Perhaps as- ‘are inadequate. . - . .
sessment personnel, tegchers, and supportive 5. Interprets the laws and defends the legal ‘
staff request the principal to perform as an ad. | rights of parents of children upongarental
- vocatd when they perceive a conflict betwesn . = request. . S
advocating for the child and system policles 8. R‘Zlquests the services of the judicial branch
sand/or procedures. In other words, they ad- of government to enforce the rights of spe-
vocate by involving the prinﬁipal. o cial needs children. .
The professional must identify the behaviors K L .
‘that an advotate can perform i a specifié sit- Exceptional Children, Volume 49, Number 1. Copy-
uation. Frith doeg not suggest a\ compromise  right © 1982 The Council for E_xcequ{ml Children, ' )
19" " . _ \\ , \ ( : ) n. Seplember 19082 ; ¢
, \‘ ’ : . L AR
. 22
b . Y
{ J: 1 ~ _“1




-

7. Monitors programs p'rbvidixig services to
© special needs children and their parents.

A detailed bibliography on child advocacy is

-avallable on request from the author.

Sl
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“It would have been useful to know that there
..ard barriers, such as the advocgcy dilemma,

to serving chi{dran." .
7. BECKY BYRN PETZEL

" As b special education 'tfeat':her and regional
consultant [ have realized that my own former |

dilemmas arid observations of dilemmas are not

_ unusubl. : »
Dr. Frith’s suggestions for teacher prepara-

tion institutions are ‘welcomed. Coming out of
college, determined and optimistic, I was

dumbfounded by the attitudes in the “real ..

world."” It would have bean.useful to know that

T

lemma, to serving children. :
* [ think gdministrative prepazation:should deal

there are batriers, such as the advocacy di- -

v~ with actual experience in teaching sgecial ed-

. ucation students, understanding the ralation-
ship of organizational andkadministrative be-

havior patterns to power, skills Jin working *

‘within an organization, understanding con-
cepts of leadership style (includirig self-aval-
uation), and the importance of making a com-
mitment.to an educational philosophy. -

Both .administrators and special aducation

teachers are often placed in difficult pqsitions. °
- . Pregram decisions in the best interests of .
‘the child are often loaded with other difficult’

ramifications. '
1n a positive vein, I beliave some of the prob-
lems we face in special education are part of a

growing process. As we grow, we can continue.

to identify areas-of concern atid look for pos-
sible solutions. It is reassuring that other spe-
cial educators, such as Dr. Frith, are awars of
th, advocacy dilemma. '

~ '

BECKY BYRN PETZEL ls Tsacher Trainer, Elsmere

Project, Henderson, Minnesota.
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“programs be developed or delivered to handi- |

a

SPECIAL FOCUS: ADVOCACY

-
L]

" “Those of us in enl&erslﬂes\‘have an obliga-
~-tion to advise teachers . .

. and parents of their
rights under state dnd fad'oral statutory re-

_ -qulremonls "

PHlLlP R. ]ONES'

The advocacy functions described by Dr. Frith
may ... cause conflict in the minds of em-

ployees of public and private agencies and or-
. ganizations. As professional special educators,
_we cannot stand by and watch inappropriate

capped children. We must, however, be cog-
nizant of the organizational structure and em-
ployee-employer practices which exist within
our given situation.

For example. a special education teacher in

a highly unionized state probably has the o\)-

tion of voicing concerns openly and publicly

with~the support and assistance of the master

“contract organization, be it affiliated with the

NEA or the AFT. On the other hand, I find that
teachers in many instances have few protec-
tionsshould they voice concerns which may-
result in the employing agency having to reas-
sess priorjties in terms of providing appropri-
ate programs for handicapped children.

In many states not organized under a labor
relations model, special educatots can be dis-
missgd if they suggest that the programs pro-
vided are inappropriate. Such action could lead
to a due process hearing or eventually, to liti-
gation that would find the school district neg-
ligent or in noncompliance i{n provision of ap-
propriate programs. ,

To help solve the dilemma, we should ex-

amine the professional obllgahon to assure that -

handicapped children do recei®e appropriate
programs from a dimension other than the ad-

vocacy dimension. In Webster's New World

Dictionary of the American Language (2nd Col-

" lege Edition, 1978), the word advocate is_de-
fined as “a person who pleads another’s cause, -

a lawyer; a person who speaks or writes in sup-
port of something." Ombudsman {s defined as
a "public official appointed to investigate cit-
izen's complalnts against local or national gov-

 ernmerit agencies that may be infringing on'the _

riglits of individuals.”
My own interpretation of the ombudsman.

16 o ' )

» e

definition would suggest thal the ombudsman
and advocate perfarm their roles from two dif-
ferent perspectives. The advocate works from
outside the system to Influence thange within

the system. The ombudsman, on the other hand,

works from {nside the system to effect change
within the system. The advocate and the om-
budsman may be seeking resolution of the same
conflict, but using different techniques. The
advocate, for example, may use more-active or

visible techniques, while the ombudsmdn wéuld

tend to work quletly to seek resolution between
the individual, or the individual’s parents, and
the system. The ombudsmdn may share infop-
mation with an edvo?ale, if the problem i3 not

- being solved internally. If the professional em-

ployee assumes an advocacy role and opénly
criticizes the agency: retaliation may take place,
particularly, in states where teachers have little
protection from the employing agency.

Those of us in universities have an obligation

to advise teachers of how they might proceed,

uiremunts.
parent to-an #ndivid-

and federal statutory
A teacher might ref

and to advise parents %henr rights under state

ual or organization alle to advise them of their-

rights and assist thern in pursuing the desired
change; at the same time the teacher might be
able to work quietly within the system to try
and bring about change by advising the prin-
cipal or special education supervisor of pos-
sible areas of noncompliance.

The .high cost of due process hearings and
expenses of litigatibn can be better invested by
creating an ombudsman position in special ed-

ucdtion at the local, regional, or state level. Sych '
& position,wvhile possibly commanding a rel-.

atively high salary, could result in an overall
saving of public funds. Employment and dis-
missal decisions about the ombudsman must

» not reside within the agency he or she serves,

or the ombudsman will be subject to the same
concerns a3 the special education teacher. =

Dr. Frith’s article raises many valid issues
and I felt it was necessary to suggest some pos-
sible alternativés to resolve the dilemma faced

by the professional special educator.

PHILIP R. JONES is Profeasor and Coordinator,
Administration and Supervision of Speacial Educa-
tion, Virginia Tech, Blacksburg, and a ﬁnst president
of CEC )
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qf ! had not anle’r[i—;oanhh'do'!qrmined to "
damy best for each child, it would have been -
easier to have accepted the status qyo. ..." .

. ", PAMELA J. McCDUN

-

]

4 -
* ’

@t

1

A3 a spacial education teacher, { fosl 5tl‘ongly :
about the issue of professional advocacy. I re.”
cently found myysalf in a dilemma that testad

- ‘ - A .
] : v
[
A ’ . .
." .
. A . .
o R
. o
,c' fi N K‘

. ‘e had to choose between conducting
the. program in gross violation of the low . ..

or break a contract th
good faith. We resigned.’..,.” .

™ . REBECCAL.COLE

~ RJ

Teacherg need to be informed of the tremen-*

dous pressure, both emotional and profes-

. sional, that can be placed on them 6 conform

my ability td uphold my children's rights against ~to administrative policy, even when that policy

numerous obstacles. .
If I hud not entered teaching determined to

~ do my best for each child, it wollld have bsen

much easier to have actepted the status quo
rather than try to change it. "

My cads involved noncompliance with P.L,
94-142 and Kentucky State regulations regard« -
ing physical facilities, equipment, and condi-

.'tions. The inappropriate placement of my

clussroom had tmany effscts on my children,
including increased stigmatization, inadequate

tulfillment. of least rastrictive environment .
-« needs, and"lack of {ntegration of special edu-

cation programs into-the total gehool program.

After discussions witly, the school/principal

failed to remedy the situation, I found it nec-

essary to go to tha teachers' union. This process
led to a grievance procedurs that continued for
two moanths. During this time the school at-
mosphere, the principal’s attitide, and the reg-

* ular teachers' views seemed very negative; the

-effactivenass of the spetial education depart.
- ment detericrated. Tha final decision was to

. provide an appropriata classroom for'my chil-
* dren; hpwéver, theie are'still difficulties within
',g)ia school that stem bdck to the grisvance.®

This experience enlightened me regarding the

" ‘Incodsistency betwesn what a school system is -
* supposed ‘to-be and 'do'.’ar;d what it actyally is.

and does. _ . )

It seems that often children themselves are
not the most important corialdgration-somo-
times administrative convenience prevails. In

- many situations,such as, child placements, ed-

ucation programs, sad othér school functions,

~ the emphasismay be placed not upgn the child, -
".  but.upgh other inappropriate critesia, -

- sition, and their legal rith ,

Is in blatant defiance of P.L. 94-142. They must
think about what their posjtion will be in such
a confrontation, the con ces of their po-
uld they become

- child advocates or conform to school policy.

* Irr1979, two othér speech-language pathol-
. ogists. ahd [ signed a contract with a school
(district in central Texas. By mid-September it
became evident that grave deficiencies existed.
... [EP's

lacking on about half of-the [EP’s of children

already enrolled, Spanish-dominant chi dren

werd tested in English, screenipg devices were
substituteﬁor dlagnosugtests. no spem:h-lar;~
guage diaglostic tests were available for use,

and four invariant techniques wers required for .
- all children in.the"speech program regardless

1

of the child’s individual deficit gn.severity.
After numerous meetings with school offi-
cials failed to bring corrective action, it became,

. clear that we had to choose between conduct-

ing the program in gross violation of the’law \
. and, risk liability or break a contract that we

had'signed in good faith. We resigned. ...

at we had signed in

1

lank except for all the required
profession® signatures, parent signatures wers. .

The school hoafd recommended to the Texas,, .

\Education Agency that our cartificates be sus-

\pended, for one year. Fourteen months latar;
after a feceral investigation of The school dis-

; trigt, much statewide publicily, and costly time

spent with attorneys,, the state hearing officer
rulad not to suspend our certificates.

Ihave lost over$10,000 in back salary, [ have
relocated, and my chanices of getting a haching
podition are lessened. Without hesitation [ would
follow the 3ame course of action again. .-

'
o g
L]

© PAMELA . McCOUN is q Speclul Educalor, Ellen'G,
" Semple Elmepéary School, Louisvills, Kentucky,
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REBECCA (.. COLE is-cutrently a spsech-language .

pathologist in McKinney, Tesas.
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- A CONFLICT THAT ARISES WHEN A

PROFESSIONAL MUST DECIDE WHETHER

70 ACTIVELY DEFEND A CHILD'S

RIGHTS HHEN DOING SO HCULD

CONTRADICT THE STATED OR IMPLIED

"DIRECTIONS OF THE PROFESSIONAL

EMPLOYING AGENWCY.,
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