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The Ways to Improve Schools and Education Project
(WISE) seeks to enhance school staff knowledge and skills through
appropriate staff development adapted from local business and
_industry. Project WISE FY84 is an outgrowth of project
accomplishments in FY83, which included a pilot test of collaborative
school-business partnerships at three sites. From these pilot tests
models and guidelines vete developed for implementing such
collaboration. The goal'of the WISE project for FY84 was to
facilitate the training of inservice education trainers to-help meet
school needs thr ugh the collaboration of schools, businesses, state
and higher education agencies, and the SOuthwest Educational
Development Laboratory (SEDL). To achiev its goal, Project WISE4:
carried out the following major activitie in FY84: (1) arranged for
qualified consultants to review the revis d models and guidelines and
provided constructive suggestions for imprevement; (2) tested the
models and guidelines at school sites; (3) revised the Project WISE
models and guidelines in light of reviewers' recommendations, and of
information collected from the project sites, (4) planned and
conducted its FY84 working conference; (5) provided collaborative
staff development, based on prototype models and guidelines, for
local trainers and state officials, and (6) disseminated information
regarding results of the project's research and development
activities. Illustrative exhibits are provided in the report, along
with seven attachments, including guidelines, evaluation instruments,
lists of participants, conference proceedings, and a bibliography.
(TE)
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ABSTRACT

The Ways to Improve Schools and Education Project (WISE) seeks to
enhance schools' productivity by more effective use of community
resources to meet school needs. The focus of Project WISE is to
enhance school staff knowledge and skills through the use of
appropriate staff development/inservice training (SD /IE) adapted from
local business and industry. As a means of accomplishing this, WISE
proposed to establish a base of information for developing models and
guidelines that will promote expanded collaboration among schools,
businesses/chambers of commerce, state education agencies, and higher
education &gentles and will lud to more efficient use of resources
for SO/IE.

Project WISE FY84 work is an Outgrowth of its accomplishments in
FY83. During FY83, after needs sensing activities, Project WISE
conducted a of pilot testing of collaborative school-business
partnership (S -BP) efforts at thrift sites, one for each of three
states (New Mexico, Oklahoma, and Texas) in SEDL's six -state region.
At each site, a Liaison Team was organized, consisting of
representatives from:, (1) the school district, (2) a collaborating
business or chamber of commerce, (3) an institution of higher
education, (4) the state education agency, and. (5) the Southwest
Educational Development Laboratory (SEDL).

Also in FY83, Project WISE (1) assisted with the establishment
and implementation of collaborative activities at the three pilot
sites, (2) interacted other school-business projects in the,
United States, (3) reviewed relevant literature, and (4) conducted a
two-day working conference or its liaison team members. The working
conference helped accomplished the following: (1) identified and
prioritized issues involved in school-business collaboration, (2)
wrote guidelines to resolve these issues, (3) developed models for
implementing collaboration, (4) drew conclusions which supported the
theses that education and private sector collaboration to improve
schools is a viable and necessary concept which benefits'the schools,
business, and the community; and that liaison teams are an effective
means of facilitating this collaboration, and (5) made recommendations
for further activities to Improve and fatilitate education-private
sector partnerships during FY84 of Project work.

The conference and other activities of Project WISE in FY83 laid
the basis for the Context Model, Strategic Model, and the Guidelines
in their prototype format developed by the Project in FY84. The goal
of the WISE Project for FY84 was to facilitate the training of
inservice education trainers to help meet school needs through the
collaboration of schools, businesses, state. and higher education
agencies, and SEDL.

To achieve its goal, Project WISE carried out the following major
activities in FY84: (1) arranged for qualified consultants to review
the revised models and guidelines and provide constructive suggestions
for improvement; (2)'tested the models and guidelines at school sites;
(3) revised the Project WISE Models and Guidelines in the light of the



reviewers' comments, suggestions, and recommendations as well as of
the information collected from the Project sites; (4) planned and
conducted its FY84 Working Conference; (5) provided collaborative
SD/IE,,based on the prototype models and guidelines, for LEA trainers
and SEA SD/IE representatives; and (6): disseminated information
regarding results of the Project's research and development
activities.

During FY84, Project WISE has produced: (1) prototype S -BP

models and guidelines based upon testing, review, and revision; (2)
plans to develop a publication and a brochure for S -BP; (3) a
synthesis of the WISE FY84 Working Conference outcomes; (4) a
description, of plans for incorporating conference recommendations into
the models and guidelines; (5) a 39-page School-Community Partnership
Bibliography; and (6) summaries of a Project WISE Presentation and
State Roundtable Discussions in the 1984 Conference Honor U. S.
Secretary of Education Terrell Bell's Outstanding Secondary Schools.

The models and guidelines represlii--: translation of research
into practice designed to help enhance the quality of education and
effectiveness of schools through SO/IE for their staff. It is
anticipated that these efforts also will enhance knowledge use for
providing (1) more support for basic skills achievement and (2)
broader community support for and participation in schools. Project
information is disseminated to key individuals and. agencies in
business, education, and state and local government, as well as
through NIE's Research and Development Exchange and ERIC.

ii
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.INTRODUCTION

1. Overview

Publid schools in the United States are being asked to make.
major reforms in order to improve the quality of education. But the`
costs of many of these reforms are too expensive for the funds
currently available to Schools. In an era of .declining enrollments,
diminishing public confidence, 4nd fewer federal funds, schools are
,experiencing increasing costs. Many comeunities have refused to
raise additional tax or bond money for school iiMprovement.

Many school districts are nevertheless using community resources
to upgrade the quality of the education they provide. These
Ostricts have formed partnerships with local business, industry,.

.

labor, higher\education, and other organizations in order to use
Local resources more effectively.

This it Annual Report for FY84 from the Ways to Improve
Schools and Education (WISE) Project's/exploratory study of local
school-business collaboration (S-BC),to develop human resources and
enrich the quality of education in the community. The focus of the
study is on private sector voluntary efforts to help schools become
more effective through staff development/inservice'education
efforts.

Project WISE seeks to help make schools more productive by
enhancing staff knowledge andLskills through the use of staff
development/inservice training adapted from business and industry.
As a means of accomplishing this, it proposed to establish a base of
information for developing models and guidelines that will promote
expanded collaboration among schools, businesses, state education
agehcies, and higher education agencies and will lead to a more
effidient use of resources for staff diyelopment/toservice
education. \

Project WISE has conducted need sensi g activities followed by a
year of work involved with the pilot testi g of collaboration
efforts at three sites, one for each of three states (Mew Mexico,
Oklahoma and Texas) in SEOL's six-state region. At each site, a
Liaison Team (LT) was organized, consisting of representatives from:
(1) the school district, (2) a collaborating business/chamber of
commerce, (3) an Institut* of higher education, (4) the state
education agency, and (5) Project WISE. These teams facilitated
staff development at the sites and developed preliminary models and
guidelines to promote school-business collaboration at other
locales. The models and guidelines have undergone further pilot
testing, review, and revision.

The models and guidelines represent a translation of research
into practice and are designed to help enhance the quality of
education and the effectiveness of schools through staff
development/inservice education for their staff. These efforts also

1



will enhance knowledge use for providing (1) guidelines and
strategies for school-business collaboration, (2) more support for
basic skills achievement, and (3) broader community support for and
participation in schools. Project information is disseminated to
key individuals and agencies in business, education, and state and
local government, as well as through NIE's Research and Development
Exchange and ERIC.

Three districts were selected, one each in New Mexico, Oklahoma,
and Texas. lo stay within the Project's travel budget, priority was
given to districts that were closer to SEDL and/or more readily
accessible by air travel. Other criteria were as follows:

a. Local education agency (LEA or school district)
at might be net through effective

training of school staff.
- Can make these staff persons available for training.
- Will provide a staff member, with'responsibility in school

staff development, to serve on the project liaison team
for that site.

b. Higher education agency (HEA)
- Will, be in 'close proximity to the site LEA.
- Can provide a staff member, with knowledge and experience

in staff development/inservice education for LEAs and
business, for a. project liaison team.

c. State education agengy (SEA)
- Can provide a staff member, with responsibilities for

staff development, for the liaison team.
- Will assist with dissemination of information about
project outcomes to LEAs in that state.

d. Business
-Theiiprovide a staff member, experienced in staff training,

for the liaison team.
- Will voluntarily help provide staff training to meet the

needs identified by the LEA.

The three school districts selected were:I (1) Austin, Texas; (2)

Albuquerque, New Mexico; and (3)IklahomaiCity, Oklahoma.

Liaison Teams were to be composed of at least five members, with

near the site school district. Criteria or, selection-of_the
at least one representative of each of th following agencies in or

individuals are also indicated.

-- Local Education Agency

- Be designated by the superintendent to participate in
Project WISE.

- Have responsibility for LEA staff development/inservice

education.

. Business or Chamber of Commerce (C of C)

2
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- Be authorized to serve as a Project WISE Liaison.Team
member.

- Have expertise in staff development/inservice education
and/or

- Have contacts with training resources in the private
sector.

- - State Education Agency

- Be authorized by the State Education Agency to serve as a
/Project WISE Liaison Team member.
- Hive staff development /inservice education

responsibilities.

- - Higher Education Agency ,

- Have clearance to serve as a Liaison Team member.
- Have expertise in staff development/inservice education in

business and/or education.

-- Southwest Educational Development Laboratory
- Project WISE Senior Researcher.

2. Operational Definitions

The following operational definitions are provided as background for
the discussion of education-private sector collaboration and its
relationship to educational inservice 4nd staff development:-

1

COLLABORATION: This is used in the sense of working with others
----Tri73Tect involving joint efforts of schools and

business/community organizations. In Project WISE,
collaboration also implies equal status among those
involved, but the LEA is "chief among.quals."

PARTNERSHIP: A relationship between two or more entities or
organ zations in an agreement to work toward a common goal.

.-The partnerships in Project WISE involve schools and more
than one business. /

COPIUNITY: An interacting population with different roles for
----13irTndividuals (based on job roles, etc.) who constitute a

society or an aggregation of mutually related individuals
and/or organizations in a given location. The Project WISE
study pertains to communities at the local level and
involves group sharing of interests or pdrsuits, a group
linked by a common policy. or goal. In Project WISE, the
common interest of the community involves the improvement of
educational opportunities for the children.

STAFF DEVELOPMENT: In Project WISE, staff development pertains
Tririsonnel change efforts to improve education. This
includes two aspects: staffing and inservice education.
Staffing includes selection, promotion, and assignments of
school staff. to s:hool -business collaboration, a school
district needing training in staffing can obtain relevant
information and skills from the collaborating business.

3
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INSERVICE EDUCAT!)N: Any planned activity to assist school
personnel in %roving their professional effectiveness
after-employmint. In Project WISE, the activity is
undertaken individually or with other staff members,
informally or in a structured context, with a trainer from a
collaborating business to bring about school improvement by
the staff's acquiring knowledge or.developing skills,
including interpqrsonal skills. When feasible, the school
trainers receive the training to train other school
personnel, so that the school will be self-sufficient after.
the initial training by the collaborating business.

4



B. BACKGROUND

1. Previous Work

Project WISE is an outgrowth of the Ways to Improve Aucation in
Desegregated Schools (WIEDS) project. Project WIEDS's goal was to
establish 'a regional base of information concerning successful
strategies and remaining areas of need in improving education in
desegregated schools ai identified by students, parents and other
community persons, teachers,, principals, and central office
personnel in order to conceptualize and produce a set of effective
inservice education (IE) guidelines and models.

In order to attain its goal, Project WIEDS developed an
extensive information base, through: (1) reviewing the
desegregation and staff development/inservice education literature,
(2) analyzing the U. S. Commission on Civil Rights Desegregation
Case Studies and the National Institute of Education's School
Desegregation Ethnographies, (3) surveying 155 central office
administrators and Desegregation Assistance Center personnel, (4)
interviewing 193 administrators, teachers, students, parents, and
community representatives, and (5) analyzing the staff
development/inservice education programs of 15 selected deSegregated
school districts.

Project WIEDS examined existing staff development/inservice
education models, from the literature and being used in SEDL region
schools, and found a general need for improvement in planning and
implementing staff development. WIEDS staff then developed and
tested a process model and guidelines for staff development/
inservice education. Based on sound principles of adult education,
the Models and. Guidelines are useful for schools, whether
desegregated or not; they were published in 1982 as A Handbook for
Inservice Education: Guid lines for Training, Multicultural,
Education, and Desegrefiati (Austin: Southwest Educational
Development Laboraiory, 198 ).

:;
t

i

Outcomes from Project WIEDS pointed toward a need forlinhancing
staff development further through the use of appropriate,
cost-effective staff development/inservice education practices.
Review of educational and corporate training literature
that even though much is known about adult learning and p fessional
development,` here is room for improvement in staff
development/inservice education for educators. Much of recent
progress in adult learning methods has been developed by corporate
trainers. Thus, business and industry training efforts were
identified as a rich, untapped resource that schools could use to
enhance their staff development/inservice education.

Therefore, efforts of the WISE Project centered on making
schools more productive by enhancing their staffs' development
through the use of staff development/inservice education practices
adapted from business and industry. However, in order to establish

5
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and facilitate liaisons between education and business, it became
clear that first a model and guidelines for effective
education-private sector collaboration needed to be developed.

To accomplish this, during FY83 Project WISE (1) interacted with
school-business projects in the United States, (2) reviewed relevant
literature,.(3) assisted with the establishment and impleMentation \

of collaborative-activities at three pilot sites, (4) organized a
liaison team at each site, and (5) Conducted a two-day working
conference of its liaison team members.

The working conference accomplished the following: (1)

identified and prioritized issues involved in school-business
collaboration, (2) wrotoluidelinet to resolve 'these issues, (3)
developed models forimplementing collaboratinnw,(4) drew
conclusions that supported the thesis that education and private
sector collaboration to improve schools is a viable and necessary
concept whiCh benefits the schools, business, and the community; and
that liaison teams are an effective means of facilitating this
collaboration, and (5) made recommendations for further activities.
to improve and facilitate education-private sector partnerships
during FY84 of Project work..

. The conference and other activities of Project WISE in FY83 laid
the basis for the Context Model, Strategic Model, and the Guidelines
in their prototype format (See Attachment 2) developed by the
Project in FY84. The relationship of the Project WISE FY83 efforts
to its FY84 efforts are discussed next in Section 2, Need for
Present Work.

2. Need for Present Work

The need for Project WISE efforts during FY84 was established,
at least in part, by its sites and liaison team members at the
two-day working conference held during FY83. At that meeting,

liaison team members reached the following.conclusions:

- Education and private sector collaboration is a viable concept

and worthy of implementation.
- The liaison team approach appears to be an effective means of

facilitating school-business collaboration.
- Use primarily local funds and local people buy intolt, "own

it, and share it."
- Grant funds from a non-local source,, such as a private

foundation., can be helpful in starting and/or maintaining a
program.

- "Outside" funds can be used without compromising the positive
benefits of school-business cooperation, when its control and

management are local and collaborative.
- School-business collaboration can benefit all partners and the

larger community.
- Public schools should seek and utilize all available resources
which are available.

- The private sector has knowledge and skills.that can be
transferred to schools through inservice education.

6
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- A collaborative arrangement, such as a liaison team, should be
considered as an effective approach.

- The collaborative team should include representatives from the
school, or district, business or chamber of commerce, and state
education agency, as well, (perhaps) as from other public
agencies or private organizations.

- Models, such as the Project WISE Conference "Context Model"
and "Strategic Model," are necessary for effective and cost-

\ efficient collaboration.
- Guidelines, based on the experiences of other

education-private sector activities, can be of critical
importance to teams who are planning and implementing
school-business collaboration.
Interaction between school-business teams at different sites

\ is useful for learning about guidelines and for gaining new
ideas and insights in the implementation of education-private

\' sector cooperative activities.
-interaction between members of different site teams, as in a
working conference, is apparently helpful in implementing
school-business collaboration.

- Other than in WISE, thire is little, if any, exchange of

information between collaborative projects.

The following recommendations grew out of these conclusions:

- Sites that are ploning/implimenting school-business.
collaboration activities should hold a conference wherein
members of various sitorteams can interact to produce insights
and ideas that will be useful in helping the sites achieve
their goals. If possible, one or more sites that have had
successful school-business collaboration experiences should be
included in the conference.

- A center for information and technical assistance should be
established to assist sites in the implementation of
education -privatelector activities.

- The liaison team approach should be further developed.

- Special -efforts should be made to establish a climate for more
education-private sector collaboration.

- Assistance should be provided to assist schools and other S-BC
participants to obtain funding for projects.

To meet these concerns, WISE established the goals and
objectives for FY84 which are discussed in the following section.



C. PLAN

coals an actives

The goo of the WISE Project for FY84 was to facilitate the
training, of in ervice education trainers to help meet school needs
through the co laboration of schools, businesses, state and higher
education agen ies, and SEDL.

To achiev this goal, the following objectives and activities
were proposed:

\I

Objective 1: To have qualified consultants review the revised els
and guidelines and provide constructive suggestions for teprov nt.

Activities:

- identify inservice education/human resource development
consultants qualified to review the models and guidelines and
provide constructive suggestions for improvements

- select coOsultants to review the models and guidelines
- secure a regiments with consultants
- send to he.consultants copies of the models and guidelines
with cri aria questionnaire to assure feedback on all relevant
areas f review

- obtain/from consultants their4uggestions for improvements in
the models ,and giidelinei

Objective 2: To test the models and guidelines at school sites,
identified and selected in FY83, in the SEDL region.

.

Activities:

- make arrangements for testing by individuals in school
districts on Liaison Teams \

- establish criteria for school s tes to test the models and
guidelines

- identify school sites appropriat for testing models and
guidelines

- select school sites for testing models and guidelines
- send criteria with models and guidelines to assure testing of
their relevant areas

- obtain models and guidelines test data from sites

Oblective 3: To revise the Project WISE Nodels\and Guidelines in the
light of: (1) the reviewers' comments, suggestions, and
recommendations, (2,) the information collected from the Project sites.

Activities:

- use Review Analysis instrument to analyze information gathered
from the LT members
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- use Review Analysis instrument to synthesize the two sets of
information, one set gathered from the reviewers and the other
from the LT members

- prepare outline of proposed changes of Models and Guidelines

- send outline of proposed changes to LTs for their response

based on on-site experience
- revise the Models and Guidelines in light of this synthesis and

response from LTs.

Ob ective 4: To provide collaborative inservice training based on
pro o ype models and guidelines for six LEA trainers (two from each of

the three states in Project WISE during FY84) and three SEA staff
development/inservice education representatives (one from each of the

three states in Project WISE during FY84).

Activities:

- select participating IE representatives (three from SEAS and
six from LEAs) to receive training in one three-day workshop at

SEDL.
- select trainers from collaborative businesses to assist in

and/or provide training at the workshop.
- coordinate collaborative planning for workshop, which will

include awareness, knowledge, nd skills with regard to the

model(s) and guidelines.
- conduct the workshop.

- evaluate the workshop.

Ob ective 5: To disseminate information regarding results of the

rro ecu s research and development activities.

- prepare a brief, informative report on Project findings and the

prototype model(s) and guidelines.
- use the dissemination pl'en to disseminate this report and other

appropriate infomation about the Project.

- submit FY83 Annual REport to NIE
- disseminate Executive Summaries of FY83 Annual Report

- disseminate FY83 Conference Proceedings
- make presentation to Texas State Teachers Association
respond to telephone and written requeSts for additional

project information
- forward executive summary, conference proceedings, final

report, and bibliography to ERIC for inclusion in its network
meet and share information with the Division of Family, School,

and Community Studies Advisory Board
- exchange education-private sector collaboration information
with Secretary Bell's "Outstanding Secondary Schools" staff
members in.Arkansas, Colorado, Louisiana, New Mexico, Oklahoma,
and Texas during the Outstanding Secondary Schools Programs and

Practices Conference hosted by SEDL May 10-11, 1984.



2. Key Staff Persons.

a. Dr. Al King, Senior Researcher
Under the direction of Dr./David Williams, Dr. A. L. King has

served as Senior Researcher for Project WISE since its inception in
FY83, and served previously at Senior Researcher for Project WIEDS
(FY78-82). As such, he has planned, led, and supervised Project WISE
efforts to gather and analy$e information about successful inservice
training. practices, facilil'ated the sharing,of information across
States regarding effectiv education-private sector collaboration,
conceptualized, developed, and tested the project's prototype models
and guidelines, organized the project's two annual working
conferences, and served/as the central poiht of a three-state network
of educators and community leaders committed to educational
improvement through efficient use of community resources.

b. Sylvia Lewis, Adiinistrative Secretary (SO% time)
Uhder th0 superiision of Susan Deason performed duties specific to

the Project such as typing reports, papers for publication, necessary'
forms and correspdhdence; assisting in handling conferences /meetings;
making travel arrangements; and other duties such as filing, making
xerox copies. /

c. 5glanNAIOn, Administrative Assistant (10% time)
11espoilb7/Ti-for overseeing the completion of clerical-technical

duties and secretarial services specific to all projects of the
Division of/Family, School, and Community Studies.

d. RE,j1priu11111Aglajr., Division eirector (10% time)
lirovoveWmcon and super4Osion for project activities

to Dr. King. Monitored and ensured completion of project activities
in timely and efficient manner. Helped to ensure that quality
products were developed. Provided guidance and suggestions to ensure
quality work. Provided quality control for budget expenditures and
project deliverables.
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D. MAJOR ACTIVITIES AND ACCOMPLISHMENTS

1. Identified and Retained Qualified Consultants to Review Revised
Models and Guidelines.

Twenty-eight (28) persons Were identified as meeting the
criteria for potential reviewers of the Project WISE Mocels and
Guidelines, (i.e., having experience and expertise in staff
development and/or human resource development, and school-other
organization collaboration). Each of these 28 individuals had
previously received a copy of the Project's Executive Summary of the
FY83 Report. In telephone conversations with these individuals,
staff responded to inquiries about the Project, provided additional
information about the Models and Guidelines, discussed the review
process, and answered questions posed by the potential reviewers.
Each of these reviewers expressed interest in receiving a copy of
the Models and Guidelines along with the review questionnaire.,:

These 28 potential reviewers cant* categorized by job roles as
follows:

School District representatives
Business or school-business third- parties
State education agencies
Higher education agencies
Parent/community organizations

- 6
- 6
- 5
- 6

- 5

Project WISE staff planned to have at least 10 reviews, two from
each of the job role categories, and with as much ethnic and gender
balance among reviewers as possible.

In subsequent phone calls to potential reviewers who received
the Models and Guidelines questionnaire (see Project WISE Quarterly
Report for the period March 1, 1984 - May 31, 1984), the review
process was again discussed. While each of them expressed interest ,

in being a reviewer, only 22 indicated that they would probably have
time to complete the reviews. These 22 were encouraged -to do so and,
were sent a review patkage.

Thirteen (13) reviewers completed and returned their comments
regarding the Project WISE Draft Models, and Guidelines, Three of
the reviewers are in Texas, six are in Other states in the SEDL
six-state region with four in statet outside the region.

Ethnically, there are two Hispanic, three Black, and eight Anglo
reviewers. There are seven female and six male reviewers.
Representation by job roles is as follows:

I. School districts - 2 reviewers
II. School-business collaboration projects .- 3 reviewers

III. State education agencies - 2 reviewers
IV. Parent/community organizations - 2 reviewers
V. Colleges/universities - 4 reviewers
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On the Review Analysis instrument (see the Project WISE
Quarterly Report for the period March 1, 1984 - May 31, 1984), each
reviewer is identified by role group as indicated above, i.e., I-1
is reviewer number one from a school district, 1-2 is the second
reviewer from a school. district, II-1 is reviewer number one from a

. school-business collaboration project, and so on. The'Review
Analysis instrument allowed grouping of the reviewers' comments,
suggestions, and/or recommendations according to review questions
and reviewers' role groups. This procedure afforded the Project
WISE staff a means of analyzing the reviewers' input for each
segment of the Models and Guidelines. All 13 reviewers indicated
their support for the project and provided constructive comments,'
suggestions, and recommendations to improve the Models and
Guidelines. The comments, suggestions, and recommendations were
used along with information gained from testing the Models and
Guidelines at the three Project WISE sites.

Information about use of the Models and Guidelinel was gathered
from the sites based on the Liaison Team's experiences in the
field. Copies of the same questionnaires sent to the reviewers were
provided to the Liaison Team members for reporting their field
experiences. Use of the same instrument allowed a measure of
comparability between the reviewers and the Liaison Team members',

assessments of the Models. and Guidelines. This information from the
Liaison Teams was collected and also used along with that provided
by the reviewers in revising the'MOdels and Guidelines.

Suggestions to improve the Models and Guidelines also came from
the Division of Family, School, and Community Studies Advisory Board
in their meeting with Division staff in April. Project WISE staff
kept the Board informed about theModels and Guidelines and other
Project activities. Included in the advisors' several
recommendations for WISE were the following: (1) simplify some of

the language used in the Models and Guidelines, (2) produce a brief
_brochure containing the basic elements of the Models and Guidelines

hand information about readers could receive the full version,

(3) involve the SEDL.rel
,

on's six chief state school officers more
actively in the Project, (4) collaborate with additional organiza-
tions and agencies, (5) initiate broader, more effective
dissemination of Project information, and (6) establish a list of
individuals to contact in regard to future Project activities. This

last suggestion, for example, included the names of an individual
with the Public Service Company of New Mexico who might be receptive
to ideas about collaborative efforts involving small rural schools.

2. Visited FY84 Sites

Meetings were held with Liaison Teams at their respective sites
by Al King during late July and early August, FY84. In preparation

for these meetings, Project WISE staff drafted "Tentative Site
Meeting Objectives" and sent them with a letter asking for input
from all LT members. After members' recommendations for changing
the objective% was received, a revised set was prepared, as shown
below in Exhibit 1.



Exhibit 1
SITE MEETING OBJECTIVES

To discuss needs and/or problems

To plan our October Conference
Discuss: 1 How might help meet site needs

2 Oraft goal and Objectives
3 ,Major topics
4 Presenters/trainers
5 Agendum

To discuss revisions of Project WISE draft Models and Guidelines

1 2:1141met and brochure .

3 Title

To discuss Liaison Team (including Project WISE staff)
activities:

(1) Prior to conference
(2) During conference

To report on and discuss Liaison Team accomplishments

A meeting agendum, based on this revised objectives list, was
prepared. The agendum, list of objectives, and a discussion draft
of the October Conferences were sent to the LT members before the
meetings. During the meetings, the objectives were accomplished.
This was reflected in revisions of the October Working Conference
agendum End the WISE Models and Guidelines (See Attachment 1).
Revision of the Models and Guidelines is discussed further in the
next section.

3. Revised Models and Guidelines ased Upon Consultants' and
Liaison Team Members Recomme dations

After LT members' recommenda ions were obtained, a synthesis of
their comments was prepared (s Project WISE Quarterly Report for
the period June 1, 1984 - Augu 31, 1984).

In a similar fashion, fou reviewers and five Liaison Team'
members recommended that stress be placed not only upon the Models
and Guidelines being made generally applicable to partnerships
formed to provide assistance in meeting school staff development
and/or inservice education needs but also with respect to planning
and implementing collaborative efforts to meet my school need.

In only one instance did there seem to be incompatibility in the
recommendations. This was not between the two sources, i.e.,
between reviewers and team members. Rather, it was among each
group. Some team members and some reviewers recommended shortening
and simplifying the Models and Guidelines. Other team members and
reviewers suggested that more detail be added, particularly with
regard to the two models and examples of projects.
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To obtain more information about this seeming incompatibility,
Project staff telephoned both the LT members and reviewers who
advocated shorter, simpler and those who recommended longer, more
detailed versions. The additional information gathered from team
members and reviewers disclosed that the divergent views resulted
from their having two more or less distinct audiences in mind. Some

visual zed a simple, two-to-four-page publication that would catch
the interest of a potential project's pol,tcymakers as well as its
risuppo ors in the general community.

The other respondents were recommending a more detailed "how-to"
document for people who would actually plan and implement
collaborative partnerships. This audience would be composed of the
project's liaison persons, the task force or committee who actually
"put things together" and work to make the partnership Operate, and
those who help it operate effectively and smoothly. Thei, would be
the volunteer and/or paid staff who manage such projects.\\Their
duties might be to: implement the plan and have input in the
planning; develop implementation strategies; oversee the budget;
schedule day-to-day events and activities; take care of unexpected
small problems; and ;valuate as well as report on the process,
progress, and products of the project. As such, theselanagers
would need specific information about issues and problems and how to
address them.

The Liaison Teams and Project WISE staff then discussed the
possibility of producing two deliverables: (1) a short .brochure for

an audience with general interest in, and who might be supportive
of, education-private sector partnerships, and (2) a longer document
with more information for the people who would be planning and
implementing a partnership effort or program. This decision was to

be made at the FY84 Working Conference. In preparation for the
conference, a draft of the booklet was produced by Project Staff
(See Attachment.2).

4. Organized and Held Working Conference

As further preparation for the October working conference,
Project staff also prepared discutsion drafts of the goal,
objectives, agendum, and criteria for consultants/presenters. These

drafts were then discussed on site with members of each of the
Liaison Teams and the tentative agendum was then re-drafted to
include team members' suggestions.

a. Theme of the Conference

Project staff developed a theme for the conference to reflect
progress made by the LiaisohrTeams' projects: "From Millstones to

Milestones: Schools and Community Developing Resources Together."
A millstone can be described as something that grinds or crushes; a
hiFFTigi: as around one's neck. A milestone can be described as a

stone used as a milepost, a significalWnn development, a
lasting marker to show others the way.

14
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The rationale for Project WISE is embedded in the idea that many
communities have overcome the millstones of negative stereotypes
(that schools, businesses, and community groups have,had of each
other). They have overcome the millstone of lack of effective,
positive communication. These community projects have gone on to
establish milestones in collaborative efforts - milestones
indicating a point in significant development of local resources and
milestones as lasting markers to exemplify how other community
projects might proceed.

----b. Goals and Objectives of the Conference

The Project WISE Models and Guidelines are based on sharing
information about successes and problems of projects around the
WS. as gleaned from the literature of other efforts and from
interaction with people involved in those projects. The October
1984 Conference reflects this give-and-take sharing of information
with a focus on meeting school training needs. This goal of the
conference, and the enabling objectives to reach its goal are as
follows:

Goal

To provide models, guidelines, and training
methods for use in facilitating school-comounity
collaboration efforts to help meet school
training needs.

ObJ actives

1. To share information gathered from Liaison Teams' activities
in education-community collaboration conducted since the
October, 1983, WISE Working Conference.

2. To discuss issues raised by conferees.
3. To propose methods for resolving these issues.
4. To analyze and discuss the "Project WISE Models and

Guidelines for EducationlCommunity Collaboration."
5. To recommend revisions for the Models And Guidelines.
6. To be aware of methods for training trainers to implement

education-community collaboration.

c. Description of Conferees and Presenters

Conferees were 20 Project WISE LT members and staff. (See

Attachment 5a for a List of Liaison Teams Members at the
conference.) The teams are based on representation from the
following agencies: (1) LEAs, (2) SEAs, (3) NEAs, (4)
businesses/chambers of commerce, anA (5) SEDL. Nevertheless,
Project WISE staff made good fait'% forts to reflect the gender and
ethnic population of the three sites' states. Ethnic and gender
representation in the LTs at the conference are shown below in
Exhibit 2.
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Exhibit 2
Ethnic and Gender Representation on the Project WISE
Liaison Teams and staff, FY84 Conference

Black

Hispanic

Anglo

Totals

Mlle Female Totals

2 2 4

2 0 2

8 6 14

12 8 20

Two aelitional invited Hispanic females and one black male were
unable to attend:

The expertise and job roles of the presenters were decided in
the 1984 summer site meetings and adhered to closely in the
selection (See Attachment 5a). But efforts were also made to
balance representation among the presenters. This is shown in
Exhibit 3. ,

Exhibit 3

Ethnic and Gender. Representation of Presenters,
FY84 Confetence

Black

Hispanic

Anglo

Totals

Male Female Totals

1 ,

1 0 1

2 5z

4 6 10

One invited Hispanic female presenter was unable to attend.

Job role representation among the presenters included six from
business and four from educaCon. Two others from schools were
invited but unableto attend.

A major reason that the Working Conference was held in Dallas in
FY84 was because of LT input in the planning of the conference.
Team members suggested that the conference be held on "neutral
territory" (not a ,LT site) and where qualified presenters could be
accessible. All conference presenters are based in the Dallas-Fort
Worth area.
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d. Conference Evaluation

Conferenc0 evaluation data were collected in three forms:

(1) Near the end of the conference there was general group
disco ion in response to the question: "What have we
ammo sned?" This discussion was audio-Iiiiirigr--
transcribe&

(2) Three ;mall groups used An open-ended qualitative instrument
(Qualitative Evaluation, Attachment 31 in, the last activity
of the conference.

(3) Questions with regard to the conference were included in a
mailed e tionnaire (Summative Survey Instrument,

ac en .

Res on to "Wlyt have we accomplished?" were audio-taped and
then transcr . The following responses are selected by Project
staff as representative of key concepts generally agreed upon during
the discussion.

- "We have realized the importance of momentum (in our projects]
and learned how to develop it and keep It." "We must keep
moving." /

- "We have shared and developed new ideas." /
.

...why partnerships are so important to businesses.'
"...how .to utilize VTR."

to report to the community."
"...how important a good network can be."
4,08 to provide orientation and training."

"As early as possible."
...how to develop partnerships in small school

districts."
"...and rural schools."

can share this with neighbor districts."
...how to involve more members and organizations in

partnerships."
"...to fill in gaps."
"...to leave no stone unturned."

- "We nave tested our practices. Some are validated, others are
questionable."

- "...strengthened our convictions."
- "We have extended our network."

"And know now we need to extend it further."

For additional qualitative evaluation of the conference,
conferees were self-divided into small groups of 5, 4, 6, and 8.
The groups were then asked to list in 10 minutes many qualitative
statements about the conference as they could. They were also
requested to make specific statements as to:

"What was done well?"
"What was useful?"
"What could have been more valuable?"
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"What should have been done differently?"

Participants were asked to indicate the total number of people in
the group and indicate how many people in the small group agreed
with each statement.

It seems useful to examine the qualitative responses as
evaluating two aspects of the conference: (a) quality of
information and value of the information sharing and (b) general
quality of the conference.

(a) Quality of information and value of information-sharing

- "Caused us to re-think our original thoughts and ideas."
(5/5)

- "Provided concrete information." (5/5)
"Good information on ways teachers are being stroked."
(5/5).

- "Provided lots of information that can be shared at home."
(6/6)

- "Great opportunity for networking." (6/6)
- "Excellent quality of presenters." (6/6)
- "Speaker selection good." (5/5)

- "The comments from the two partners from each of the
presenting teams this morning [second day, Wednesday], in
addition to the "adoptors" yesterday, provided insight and
ideas of specific activities that can be used elsewhere."
(4/4)

- "Most helpful was the exposure to post 'start-up' issues:
record-keeping, reporting, maintaining momentum." (4/4)

- "The testimonials gave concrete examples as to the
benefits of partnerships." (4/4)

- "P ovided ideas of moving beyond Adopt-a-School to

pa ners in education." (4/4)
- "GI* at opportunity for inservice of new employee." (6/6)
- "Not enough time spent on review of guidelines." (6/6)

e..sGeneral Quality

- "Worthwhile conference." (5/5)

- "Productive." (5/5)
- "Better schedule (timing, etc.) this year." (4/5)

- "Some sessions should have been video taped." (4/5)

- "Should look at PR [public relations] and getting our
message to the public as an agenda item next year." (8/8)

- "Involve volunteers, teachers, students on panel and with
group." (8/8)

The conference was evaluated by the conferees two to three weeks

after the conference. A twelve-item questionnaire was mailed to all

Liaison Team members two weeks after th, Project Au Workil9
Conference. One specific question, number 7, asked: Nes [the
Project VISE Working Conference] useful for your purposes?" It was

intended that the timing and context of this evaluation strategy
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would give the conferees an opportunity to evaluate the conference
from a larger perspective of how useful the Conference might be for
their specific purposes. It appears as though this intention was
realized. The responses are discussed later in Section O. 10
below. (A copy of the questionnaire is Attachment 4.)

e. Results andlOutcomes of the Conference
0

There are three major outcomes of the Project WISE Working
Conference. There are (1) a set of, improved Models and
Guidelines, (2) new information and ideas, including methods of
training and orientation with which to carry out .and/or expand S-BP
projects, and (3) recommendations for future activity.

The Lis in conference decided to add two significant sections to
the Models and Guidelines, examples of S-B Partnerships and S-B
Partnerships for school staff development. Recommendations for
adding the examples hAd been made by some LT membert and Models and
Guidelines reviewers earlier in 1984. It was suggested that these
would give ideas to people planning new S-BP efforts. No decision
was made until Project WISE staff drafted examples of varying length
and details about highly regarded projects. These were discussed at
the conference and conferees decided to use some ldnger,descriptions
and some short ones. (The "Examples" discussed in the Conference
are Attachment 2a.)

Conferees also decided to add to the Models and Guidelines a
brief section on school-business collaboration for staff
development.. When developed, this will include special guidelines
for partnerships to help meet school traiiiing needs both for
introductory training and orientation of staff involved in any
collaborative activity, as well as specialized training to meet
school needs.

After examination and discussion of the draft Models and
Guidelines booklet, conferees decided that this should be the format
of the basic Project WISE Models and Guidelines for School-Business
Partnerships. A brochure of about eight pages should also be
developed. The document would contain more detailed discussion of
above topics with regard to partnerships.as well as information
about history/background, and cost-benefits, issues, Strategic
Model, and selected bibliographic references.

The brochure would not include the Strategic Model and would
only briefly discuss the following with regard to education-private
sector collaboration: (1) a rationale, (2) benefits, (3)
generalized guidelines, (4) essential elements of the Context Model,
(5) examples of successful projects, and (6) suggestions for the
next steps in establishing a partnership. These next steps would
include a reference to the booklet and how it could be obtained.
Outlines of the booklet and of the brochure are appended as
Attachments 2b and 2c, respectively.
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In a live discussion of "What have we accomplished?," conferees
indicated some of the value of the conference to them. Outcomes for

the conferees are also discussed in "Summary Evaluation," Section

0.10 below.

Conferees' recommendations for future activities are discussed

in Section E. "Major Recommendation..." later in this report.

5. Disseminated Information

During FY84, Project WISE disseminated 2,797 copies of its
Executive Summary, 92 copies of the Proceedings for the 1983 Working
Conference, and 43 copies of it prototype Models and Guidelines.

Details of the audiences for each of these publications follow:

Executive Summary Dissemination List

of CopiesRole Group Number

Schools 14

State and regional education agencies 32

Other education agencies.and associations 64

Businesses and chambers of commerce 24

Higher education agencies 11

City, state, and federal government 17

(Includes chairpersons of state
legislatures' education committees
in six states of SEDL region)

Private foundations 2

Journals and magazines 52

Education - 37

Business - 15

ERIC 1

Regional research and development
laboratories and centers 14

National non-profit organizations with
education and private sector interests 38

Reviews of Project WISE Models and

Guidelines 28

School superintendents in SEDL's six-state

region 2 500

2,797
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Conference Proceedings Dissemination List

Role Group Number of Copies.

Schools 3

State and regional education agencies 9

Other education agencies & associations. 41

Higher Education agencies 1

City, state, and federal government 14
(Includes chairpersons of state
legislatures' education committees
in six states of SEDL region)

Private foundations 4

ERIC 1

Regional research and development
laboratories and centers 1

Non-profit organizations with education
and private sector interests

Project WISE Liaison Team members

1

17

92

Reviewers'for the Project WISE models and guidelines were sent not
only the models and guidelines and the criteria for reviewing them,
but also an "Executive Summery." The "Executive Summaries" were
included so that the reviewers would have background information
about Project WISE and its purpose.

Models and Guidelines

Role Group

School district representatives

liar of Copies,

6

Business or school-bubiness third-partiet 6

State education agencies

Higher education agencies 6

Parent/community organizations 5

Liaison Team members 17

45
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In'addition to disseminating these publications, Project WISE
responded to requests for information from or provided information
about the Project to:

Special Assistant to the President of the United States for
Private Sector Initiatives.

. Superintendent of Education, State of Louisiana.

. U.S. Congressional Representative, 10th District, Texas.
. Texas House of Representatives, Higher Education Committee
Chair.

. Director, Governor of Texas' Office of Economic Development.

. Associate Executive Director, American Association of School
Administrators.

6. Participated in May 10-11. 1984 Conference to Honor Outstanding
Secondary Schools

In Austin, May 10 and 11, SEDL staff presented and hosted 353
conferees in a conference to honor 22 of U.S. Secretary of Education
Terrell Bell's Outstanding Secondary Schools,in Colorado and five
states of the SEDL region. Conference staff provided Project WISE
staff with opportunities to present information about
education-private sector collaboration and to learn more about how
these outstanding schools were involved in collaborative projects.
A major theme of the conference was how public education and private
sector partnerships can help promote excellence in schools. Reports

from the "State Roundtable Discussions on Strategies for
Business-School Cooperation" indicate that representatives of the
Outstanding Schools are interested in initiating and/or increasing
education-private sector collaboration and that there is a. need for
the mciels and guidelines that Project WISE is peoducing. Summaries

of the Project WISE presentation and the State Roundtable
Discussions, in the 1984 Conference to Honor U.S. Secretary of
Education Terrell Bell's Outstanding Secondondary Schools, prepared
by the SEDL conference staff, are Attachment 6.

7. Presentation to Texas School Teachers Association Critical
Issues Conference

Contact was made with the Texas State Teachers Association
(TSTA) after its "Proposal for Reform of Texas Public Education" was
published (July 1983). In Section IV, titled "We Must Reform and
Renovate In-service Training for Teachers and Administrators," there
were proposals for both teachers and administrators. For teachers,

TSTA proposed "the creation of a state-funded, locally and
cooperatively organized program of teacher/industry exchange,
allowing teachers on-the-scene experience in growth segments of the
economy, which have impact on relevant curriculum and expertise for
use in our schools."

For administrators and supervisors, TSTA saw "a real need for
specialized administrator-oriented'in-service training that would
provide learning experiences in areas such as pupil and personnel
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management, evaluation Vf instruction, pupil discipline
alternatives, community relations, and other related areas....much
can be learned from management studies."

Subsequently, the TSTA invited the Division of Family, School,
and Community Studies to make presentations on "Ways to Improve
Schools and Education" at the Critical Issues in Education
Conference in Austin, February 10 and 11, 1984. The Project WISE
presentation provided insights about how school-business
collaboration could be applied at the building and classroom levels.

8. Contacted Tentative Sites for FY85 Activity

Project staff contacted school, business, and SEA
representatives at sites in the three states of the SEDL region that
have not been directly served by WISE.: These representatives have
expressed their willingness to participate in Project WISE and could
serve as LT members. A school district in Mississippi initiated
contact with WISE and requested consideration as a prospective site.

9. Compiled jAcM05nit s Bibliography

As a result of its extensive review of school-business/community
collaboration literature, Project WISE has compiled a bibliography,
39 pages as of NOvember 9, 1984 (Attachment 7). This bibliography
has been submitted to the ERIC system. The Project plant to produce
a selective annotated bibliography to be produced in FY85. This
bibliography will include resources located by WISE during 'FYs
83-85.

10. Summary Evaluation

In addition to the conference evaluation previously discussed in
0.4,e, a summary evaluation was also designed and conducted. A 12
item questionnaire was prepared and mailed to all Liaison Team
members (Listed In Attachment 5b). This evaluation was designed to
provide information about the extent to which Project WISE had been
of assistance to the team members during their efforts in FY84.

For six of the conferees, the FY84 conference was their first
direct contact with Project WISE. Four of these six were new LT
members and the two others were temporary replacements for LT
members who could not attend the conference,' Of the 17 conferees
responding to the questionnaire, five were among those unable to
attend the FY84 conference. In analyzing the responses, it appeared
useful to examine them in three groups. This grouping was based on
two factors with regard to the LT members' experience with the
Project: (1) whether they attended both the FY83 and FY84. Working
Conferences or only one and (2) how long they had been members of

1 Four of the early members have left their LTs because of
changing jobs and/or locations. All four have continued
interest in the Project and serve willingly as "advisors" to it.
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their Liaison Team or were substitutes at the FY84 conference. The
17 responses are thus, examined in the three groups below and then
aggregated: 1I

a. members of WISE Liaison Teams more than one year and
attended both the FY83 and FY84 conferences (Seven
responses);

b. 'members of WISE Liaison Teams more than one year, but
attended only the FY83 conference (five responses);

c. new Liaison Team members, the FY84 conference was their
first contact with Project WISE (five responses).

#1. To the best of your knowledge, what are the purposes
of project WISE?

A. Comments

(1) %consolidate informatiOn on partnerships' between
'businesses and schools; to develop a guide for other
cities to tmplement such partnerships.

(2) To bring together educators and private sector people to
collaborate to improve schools:

(3) To gather and disseminate information regarding
successful school/business partnership programs.

(4) To collect and synthesize knowledge and practices
concerning school-community relations.

(5) To develop a communication process to produce a stronger
educational system through sharing information about
successful school-business collaborative arrangements.

(6) To bring .people in partnership together to share
information about their collaborations and to network
together.

(7) Improvement of schools and education in cooperation with
community agencies and the private sector.

B. Comments

(I) To develop models for increasing the effectiveness of
business involvement in public,education; to stimulate
business/school partnerships.

(2) To enhance. the knowledge and skill of educators in
developing school-business relationships.

(3) Establish a better understanding of education and its
needs along with including the business sector.

(4) To study and enhance working relationships between
business and industry and education in six states; to
explore new. methods/of cooperating.

(5) To encourage partnerships between schools and
businesses. To explore options cities have for getting
cooperative arrangements started.

C. Comments

(1) Providing models, guidelines, and training methods for
for school-business collaboration.



(2) I am a late arriver to the project, but: to inspect
model partnerships and to disseminate that information
to others interested in it.

(3) To provide assistance, information, and resources
regarding schools and ways to improve education.

(4) To develop models and guidelines for
community-business-education partnerihips.

(5) To further community-business-schoOpartnerships.

#2 Dorn think these purposes of Project ISE are being
accomplished?

Yes No N ,

A 7(1) 0 / 7

B 5(2) 0 5

C
II

5

(1) Two responses were qualifiedii
"Yes,...but not enough one yet to get the word
out."
"Yes, partially. Dissiiination of ongoing
successful programs shbuld be improved."

(2) One caveat:
"Yes. Is successfulilbut do not stop here --mare
needs to be done." '

#3. Are you clearly informed about your role in the Project's
work? Please describe ye,' role.

Yes 1 No

A 6 1(1) 7

B 5 0 5

C 2 3(2)

(1) "to facilitate and inform other participants of what
we're doing."In responses to subsequent questions, all

(2) three of these new members indicated that they were
attending the conference to share (give and receive)
knowledge with other LT members at and after the

conferenc4 and to share information with others in their
agencies.' Project WISE staff has talked with these
three new.LT members and clarified their roles.
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14-a. Hive yiused or do you plan to use any of the informa-
tion p ided to you by Project VISE?

'Yes No

A 7

B 5 0 5

C 5 -i

.,. ,,,

0 5

#4-b. If so, name what you will use.

A. Comments

(1) "Nave been using since first session, 1983. Especially
WISE.modp1 is good.."

2 "Information from other project teams."
3 'Shared with appropriate members of the TEA staff
4 "....At mysschool board meetings.... I used the 'Dairy

Queen' reading and school attendance idea...now
duplicating it here."

(5) "Types of partnerships...: job fairs, career days,
field trips;...an evaluation form."

(6) "Techniques from first workshop [conferenct]...helped me
give workshops to state education agency people.
Information (content) of conference was valuable."

(7) Blank.

B. Comments

(l)' "...extensively utilized 'Models and Guidelines' in
developing this program area."

(2) "linking vocational education with business and industry
and chamber of commerce."

(3) 'Tread everything sent out. increases my
knowledge...helps me keep in touch with the field."

C. Comments

(1 "...materials provided...ono daily basis."
(2 "The models and guidelines...."
(3 "Panel discussions at conference were valuable...in

[Austin Independent School' District]...."
(4) "Models from conference."
(5) "Ideas and suggestions from the conference."

OS. For whet purposes will you use information provided by
Project VISE? With wbom?
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A. Comments

(1) "To work with'schools more efficiently and to get more
collaboration going. Have formed a consortium of
schools and 26 youth employment agencies in the states."

(2) "To further develop our programs with chambers and
businesses."

(4) "....At my school board meetings I discuss problems that
have been Solved at other cities. I used the 'Dairy
Queen' reading and school attendance...duplicating it
here."

(5) "To strengthen existing partnerships; and with teachers
and business leaders, sothey can get actively involved.
with partnerships."

(6) "Education agency staff."

(7) "Students in Cuniversity] classes and the community in
-general."

B. Comments

(1) "To assist State (Education] Department staff in
community-business involvement in education programs.
To assist school districts.... 'To assist private sector

groups....
(2) "...share the information with Ca r Guidance Council

so we can incorporate the materials ..."
3 -"To strengthen and consolidate.our rogram...."
4 "Adopt-a-School Program...."
5 "To upgrade present operation...dist ict and business."

? If yes,#7. Was this conference useful for your pa
how? It no, will not?

B

Yes

7

5

No

o

C 5 0

A. Comments

(1) 'VISE Models and Guidelines; info
projects."

2i "...many new and interesting ideas.
3 "It broadened my concept of school-
4) "...new, contacts, ...new things.

and update."
(5). "...good foundations and relationshi

project directors....good communica
people who are active and want to s
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(6) "met with industries adopting schools and with the
school people who are adopted. Learned from others than

just administrators of projects. Materials helpful

too."
(7) "Information sharing

B. Comments

Not applicable. Did not attend FY84 conference.'

C. Comments

(1) "...providing models, guidelines, and training
methods...in my case as a new adopt-a-school
coordinator....practical information...put to use right
away and I find myself referring to the' packet I brought
back all the time. I' refer constantly to

outeiTiTi....have also phoned several presenters for
additional information."

(2) "It provided information as well as human resources for
networking."

(3) "Information on Dallas program was especially helpful.
Panel discussionss..were valuable.... Learned a lot

from people doing what we want to do."
(4) "Good information exchange. Valuable getting other

communities' input."
(5) "Got a lot of new ideas; how we can get better

involvement and participation."

#8. Are you benefiting from being involved with'Project WISE?
Explain your answer. ,

Yes No N

A 7 0 7

B 0 5

C 5 0 5

A. Comments

(1) "WISE makes my job a lot easier; with research they've
done..., keeps me 1Wirhiving to reinvent the wheel,
...focus more on where we should be going."

(2) "Securing inforiation otherwise unobtainable."
(4) "WISE reinforces all the types of things we are

about.... Makes a difference..... And when you can pull

businesses and schools together, the quality of life
improves."

(5) See 02.5; 04.4; S 07.4.
(6) See 02.6; 04.6; and 07.6.
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(7) "...Project WISE has aided me tremendously in the areas .

of program development and [university] classroom
enhancement."

B Comments

) "Because Oklahoma needs greater involvement'in

school-business collaboration, and if it had not been
for WISE, I wouldn't know what I know now_

( 2 "As a forum for information exchange."
(3 "The Office of Government and Community Affairs is a new

State Department of Education pro§ram. As program
director, I have utilized the resources from SEDLII1
Specifically Project WISE, in the development of the
program.' ...extensively utilized 'Models and

(4) "...valuable resource."

",...communicating.'..communicating with others who have similar interests
and objectives."

C. Comments

(1)\"See...above." "....as a new adopt-a-school
coordinator.... I received much practical
information...."

(2) "See above." "It provides information as.well as human
resources...."

(3) "See above." "Information on Dallas program.... Panel
discussions...."

(4) "For amount of involvement,...."
(5) "Naterials...methodology model...very helpful.in trying

to develop local"program."

#9. Is either your school district, organization, agency or
institution benefitting from Project WISE efforts? Please
explain your answer.

Yes No N

A 7 0 7

B 5 0 5

C 5 0 5

A. Comments

(1) "NelpsOoth [school and chamber of commerce]; ...work
together in a viable partnership. I work for both...."

(2) "Broadening our knowledge base."
(3) "The benefits are...long range...there will be greater

school-community involvement in the future."
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(4) (LEA representative) "Enables community to know about
schools, to buy into them and get involved. The

communities realize that schools iFillgrammunity.
Strengthens the commitment to quinty of life and

education."
(5) (Businessman) "I have received information about youth

programs across the U.S. and implemented them here, then
taken advantage of them in my own several

businesses..."
(6) (SEA representative) "Because of my role--I'm fulfilling

it because of WISE assistance."
(7) (HEA representative) "Our involvement with Project WISE

has helped us to better identify and solidify our goals

and objectives. We have learned about new resources and
have made many valuable contacts."

B. Comments

(1) "Same as 8.1 above."
(2) "To a degree because as manager of a partnership

program, I can be aware of oossible pitfalls and bring

fresh ideas to the prograca."
(3) "Yes. But not at currant time; have changed

organizations."
(4) "Please refer to above responses."
(5) "Indirectly, through the knowledge I have gained from

WISE."

C. Comments

-(1)-tLEA new program coordinator) "...a very meaningful
pre-employment training program."

(2) (New LEA representative) "We are implementing a
business/school partnership in our community and WISE
has been helpful and insightful.'"

(3) (New C of C program aordinator) "...now we're just
getting in motion "

010. Whit recommendation0 ;to a4 improvement, if any, would you

make to SEDL's ii!SF.,-:ject for the future?

A. Comments

(1) "More of same. Dallas conference was excellent."

(2) "More information dissemination. Quarterly Reports for

all projects."
9) "None."
(4) "(a) PR needs to be extended to more cities; (b)

Projects need to be highlighted...into other cities and
share; (c) videotape conferences and programs to help

accomplish (a) and (b); (d) This program showed that if
conferences are held in cities where good programs are,
we can get indepth information; (e) Consortium of talent

needs to be developed so SEDL doesn't have to do
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everything. Need SEDL representatives in other cities
to keep communication clear and quick."

(7) "None."

B. Comments

(1) "Getting people together has been so well-pla ned and
sequential, it's hard to say what to improve. (a)
Possibly, going on site to a project. (b) May e a
slide-tape with interviews of people doing
school-business collaboration; 'see it in acts n.

IN

(2) "Develop a iirectory of communities (in addition to
current SEDL sites) involved in business/school
partnerships with names of contact people, their
addresses and phone numbers."

3 "None."
4 "At this tile, none.*
5 "None. It seems just fine."

C. Comments

(1) Ne
"

just need more of the same--keep ourselves jazzed
11.0

(2) 'Tone."

(3) *Although realize theory is important, seems the model
is theoretical and needs more about what 'really'
works..., i.e., these are kinds of concerns you'll face
- turf, etc.*

(4) *Experience in Oklahoma City --with businesses taking
more active role--could be beneficial to us and to
WISE."

(5) *Should have more district representatives from other
than administration--to all phases of employment."

011. In what way(s) might Project VISE be of assistance to you
in the future?

A. Comments

(1) "Keep us informed of other collaborative efforts across
the U.S. Need information on grants for spreading our
ideas across the state."

(2) *Above" (Mere information dissemination. Quarterly
reports from all projects.")

(3) Blank.

(4) "Continue to do what it's doing" ("Do ideas in #10 [more
PR, get information to others ").) "I want to meet
others who feel as confident as we do here."

(5) *Continue to develop and extend our networ, and help me
keep up access to the network information."

(6) "By continuing to make resources available. Videotape
the sessions! Could use them here in New Mexico."

(7) "I think that the packaging and dissemination of
materials by Project WISE would be of great assistance
to our program.*

I
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C. Comments

(1) "To provide a list of possible funding sources for the.
Career Guidance Institute."

(2) "Continuing to provide a vehicle for information about
models in other cities...."

(3) "Always valuable to get together and swap ideas.
Conferences or newsletter might be possibilities."

(4) "...more information on business-educatiOn
partnerships."

(5) "Through [human] resources--making theM available or
referring them to us."

012. Please comment below on any of these questions in greater
detai 1.

A. Comments

(1) "I've been very fortunate to be part of WISE; I like and
respect the profesionalism of all the people involved."

2

3

Blank.

4 "We could hear more from other states outside region
too, many demonstration projects in U.S. Havkprobably
gleaned as much as we can from our three states;-4Need
to expand information base."

(5) "I give total support to the project and its leadership
in Al King. He has been the strong point in the project
and SEDL is fortunate to have him leading it."

(6) "The money is well spent with WISE in getting people who
have been brought Together. Flexibility in getting
people together has been good. Good return for the
investment made. It's so important to share what we
know and this is what WISE has helped happen. Well

done."
(7) Blank.

B. Comments

(1) "I hope the Project will be continued. It's a crucial
area that needs to be explored for more development.
All industries could make a contribution and all are not
yet. We may need to push for 100%."

2 Blank.
3 Blank.
4 Blank.
5 Blank.

C. Comments

(1) Blank.
(2) "Attending the WISE conference was probably the best

thing that could have happened to me as a new employee
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in the Adopt-a-School grogram and I Would like to be
informed of any future conferences/and I will certainly
;Ian to attenl."

(3) Blank.

(4) "I appreCiatelhe exchange of information. Am
especially interested in the .New Orleans experience."

(5) "Overall the conference was good, got people from
various geographic areas to share, was highly
impressed,:
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E. MAJOR CONCLUSIONS AND RECOMMENDATIONS

Project WISE Liaison Team members took advantage of several
opportunities to draw conclusions from their'S-BP experiences and to
recommend future activities for Project WISE. There appear to be no
substantial differences between conference groups A, B, b C (as
discussed previously in the Summary Evaluation) with regard to types
of conclusions or recommendations.

1. Conclusions

Conclusions were drawn during oral discussion of the question
"What have 'we accomplished?",Ipreviously discussed in Section
0.4,d). These conclusions may be summarized as follows.

(a) School-business partnerships can improve schools all over
the'region and the country.

(b) It Is important for school-business partnerships to
- develop and maintain momentum
- generate good public relations, through the media and
other appropriate leans'' ,

- be part of a etwork for sharing information
- provide orientation and training to everyone involved in
the partnersh

2. Recommendations,

Liaison Teams have made important recommendations to facilitate
school-business partnerships at their sites and others' during
1985. These recommendations were provided at the October Working
Conference during oral discussion of (1) 'What should Project WISE
do next?" and,(2) qualitative evaluation of the conferende as well
as (3) in the summary evaluation in questions 10, 11, and 12
(previously discussed in Section D.4). These recommendations have
two intertwining themes: (a) dissemination of information and/or
networking and (b) continuation and/or expansion of Project WISE
efforts. The recommendations in their.unedited,form are as follows:

- "(a) PR needs to be extended to more cities; (b) Projects need
to be highlighted...into other cities and shared [with them];
(c) videotape conferences and programs to help accomplish (a)
and (b)."

- !Getting people together has been so well planned and
sequential, it's. hard to say what to improve.. Maybe a
slide-tape with interviews of people...in action."
"By continuing to make resources available. Videotape the
sessions! Could use them here in New Mexico."

- "Keep us informed of other collaborative efforts across the
U.S.

- "Always valuable to get together and swap ideas. Conferences
or newsletter might be possibilities."

- "Continue to do what [Project WISE is] doing."
- "Continue to develop and extend. our network and help me keep
up access to the network information."

34



- "Continuing to provide 4 vehicle for information about models
in other cities...."

- "...more information on business-education partnerships."
- "We could hear more from other states outside the region,

too."
- "I appreciate the exchange of information. Am especially

interested in the New Orleans experiencelwhich Project WISE
proposes to study in FY85]."

- ...1 would like to be informed of any future conferences and
I will certainly plan to attend."

- "I hope the Project will be continued. It's a crucial area
that needs to be explored for more development."

The-Liatsort-Tealiii recommendittOns pet-an-Whitman resources as
well as other resources. This is indicated in the following
unedited recommendations by the LT members:

- A "consortium of talent needs to be developed so SEDL doesn't
have to do everything. Need representatives'in other cities
to keep communication clear and quick."

- "Develop a directory of communities (in addition to current
SEDL sites) involved in business/school partnerships with
names of contact people, their addresses and phone numbers."

- "I want to meet others who feel as confident [about 'their

projects) as we do here."
- "Through human resources--making them available or referring
them to us."

- "Need information on grants for spreading our ideas across the

state."

In future activities, Project WISF staff will seriously consider
the conclusions and recommendations of its Liaison Teams.
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F. RECAPITULATION OF DELIVERABLES AND ADDITIONAL PRODUCTS

1. Three quarterly reports and one annual report.

2. This prototype models and guidelines revised after testing,
review, and revision.

3.
1

A description of the FY84 conference.

A synthesis of conference outcomes.

5. A description of plans for incorporating conference
ilecommendattons lytt-thilitidiT and gulden-nes.

6. A list of conference participants.

7. S's arias of Project WISE Presentation and State Roundtable
Discussions in the 1984 Conference to Honor U.S. Secretary of
Education Terrell Bell's Outstanding Secondary Schools.

8. School-Comounity Partnership Bibliography.



ATTACHMENTS

Project WISE Working Conference Agendum

2. Project WISE Prototype Models and Guidelines for Education-
Community Partnerships

2A Education-Community Partnership Example Samples

2 . Project WISE .Models and Guidelines for Education-Community,
Partnerships'Booklet Outline

2C. Project WISE Models and Guidelines for Education- Community
Partnerships Brochure Outline

3. qualitative Evaluation Instrument

4. Summatfve Survey Instrument

5A List of Presenters and Liaison Team Members at the October Working
Conference

58. List.of Project WISE Liaison Team Members.

6. Summaries of Project WISE Presentation and the State Roundtable
Ciscussions in the '1984 Conference to Honor-U.S. Secretary of
education Terrell Bell's Outstanding Secondary Schools

7. Project WISE School-Community Partnerships Bibliography
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ATTACHMENT 1

(MOmday)

7:00 - top

MICA. (T1,440.7)

8:00 - 8:30 a.m.

8:33 - 8:43 11.116

8:45 - 10:30 a.m.

10:30 - 10:45 &J..

10:45 - 11:15 a.m.

11:15 - 11:46 a.116

11:45,- 1:00 PA.

from Ni listens to Pll lutes=
Meets ad the City

ilevelopies Isseurces Tontine

October 11-17, 1984
North Park Inn, Dallas, Texas

Inforial Socialising Parlmr 2188 in
wino C

'amis.:Wagon Room

Coffee and Conversation

Ineredection mid esnunintance
Seals mod Objectives
Discussion of Annum
Nosiness

Lialinstam011iestmess
. a. education-community collaboration
b. MOSSO
C. iSMIS
d. discussion

Break

itecrumbAddriesos lushes and education
tufts Is Come,

Ir. Noon A. lied
Director of Community Relations
Rodrvell International
Dallas, Tun

Discussion

Lodi (On your own)

BEST COPY AVAILABLE
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MIKA (Tuesday) (canted)

1:00 2:00 p.m. Other Caw Sties, Other Milesteeps
Nederated by

Itch Pelisse
Ilanager,_ Pdepta-S 71

Deltas Charm of Lt. arcs

Dallas, Texas.

heel presentations by:

. Mr. ISM A. Semcker

Ceetractor
Director, Marketing
ICS s

Services

Win, Twin

. Ns. Teel brew
Adept-a-Sdieol Coordinator
Port Werth Independent School District

Part lisrth, Tan

. I. Name Subs
Vice President, Marketing
Allied Lakewood Sank
alias, Texas

. lis. Num J. Vidal*
Vice President
alias Market Center
Dallas, Texas

2:00 2:30 p.m. Discrelem

2:30 - 3:00 p.n. VISE Wale's!' Seldelimes
Description, analysis, and discussion

3:00 3:10 p.m. ,Sreak

3:10 4:LO p.o. Inns and Their Implication ter

the Nimble and leidelimes
Sall Sven Oiscussien

New Venice Teas end Presenters
Oklahoma Tea and Presenters
Totes Team and Presenters

4:00 - 4:30 p.m. Overview

4:30 p.m. Adjourn

Travis Room
Sortie Room
Reagan Room

BEST COPY AVAILABLE



Mama (Wednesday)

8:00 8:30 a.m.

8:30 8:35 a.m.

8:35 1:00 a.m.

5:00 - 11:45 AA.
Includes break

11:45 - 12:30 p.m.

12:30 - 1:00 p.m.

1:00 p...

Coffee and Comersation

Rump

Reports from Snail Grew 101011111

Technique ft, Trotting, to Waal
idmeatimoCoommity 011iaberetlem

. It. Risk Painless
Dallas Chamber of Commerce

. Ar. 8arti A. inmehor
NCB Contractors .

. Ar: Wert 1.4 Arnim,
Princleal
Whitney N. Tung Elm School
Dallas, Tones

NB. RN Crosier
Personnel Nonage,
Frite-LAY. Inc.

Tues.
. Or.

l
Childs Messer

'Principal
F. P. Cellist ilementary School
Dallas, Texas

. Ns. Sable Fester 'The School District
Director, Comuni ty Relations and Adopt-e-School"
Dallas Independent School District
Dallas, texas

Bowie-Reagan Room

"The Chanier's Role
in Adopt-a-School"

"NCI Contractors I
Young timentery
School'

"Frito-key & F. P.
Cellist Elaustary
School°

harking Ludt (catered)
Applicatiln/Action Plans
Next steps

Itaimetien
and Summery
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ATTACHMENT 2

n

Draft for Discussion and Recommendations
at a Confeience Sponsored by

Hap to Improve Schools and Education (WISE)
of the

Southwest Educatibnal Development Laboratory (SEDL)
Austin, Texas

Held at
North Park Inn and Convention Center

9300 N. Central Expressway
Dallas, Texas

October 15, 16, 17, 1984
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I. INTRODUCTION

The spark which initiates a school-community partnership can come from

any sector of education or the community. The motivation, goals, struc-

ture, resources; and participants can vary greatly from one successful

partnership to another. There is one theme common to these collaborative

efforts, and that is ,to help improve the quality of the community's

schools. There is, however, no one best way tolorganize and implement

partnerships. These Models and Guidelines do not propose any one best way

or several ways to organize and implement-education -community--

partnerships.

Studies Of school -communitygroup collaborative efforts indicate that a

great variety of local conditions make it necessary and desirable to tailor

a partnership, not only for each school district, but for each school.

And, fortunately; it is no longer necessary to make the same mistakes that

others have made. We can now learn from the experiences of previous

partnerships, We have also learned that it is not efficient just to get

many good people from schools and the community together to work hard to:

try to improve education in their community's school. Research -based

models and guidelines can.heip local collaborating groups work more

efficiently and more effectively.

The purpose of Project WISE-has been to produCe models and guidelines

that will be helpful in planning and implementing local collaborative

efforts to help meet school needs. Project WISE has produced these models,

and guidelines from a base of information lathered by reviewing the

literature, interviewing participants in school-community partnerships, and

establishing and working with Liaison Teams that are implementing

partnerships at three sites. These sites are Albuquerque, New Mexico,

Austin, Texas, and Oklahoma City, Oklahoma. Each Project WISE teem has

seven mrbers, representatives of the school district, a collaborating

local bOsiness or chamber of commerce, the state education agency, a nearby

collegelor university, and Project WISE of the Southwest Educational

Development Laboratory. These Liaison Team members, working at their own

site and meeting twice in working conferences at SEOL, have contributed



greatly to the development of the Project WISE Models and Guidelines.

These models and guidelines are three inter-related products: (1) the

Context Model for Education-Community Partnerships, on pages 27-31,

designed to assist in developing an environment conducive to effective

collaboration; (2) the Strategic Model, on pages 32-36, a tool to

facilitate planning and/implementation; and (3) a set of Guidelines, on

pages 11-26, that are suggestions for'dealing with issues that are likely

to be encountered in collaborative efforts and for avoiding or solving

problems that might arise. The models and guidelines may be considered as

"tips" from people who haye been involved in implementing education-

community partnerships.

Nothing here is meant to be construed as an effort to inhibit attempts

to try something new in school-community collaborative efforts. On the

contrary, one important point to be made is that partnerships ire flexible

and receptive to innovation. This innovation may be shown in objectives,

structure, process, membership, or other aspects. The discussions of

whether or not local projects should "reinvent the wheel" may be rooted in

different definitions of "wheel." Probably the wheel need not be re-

invented, but it seems clear that people who want to implement a successful

partnership can take an existing wheel and fit it with A "tire" suitable to

local terrain. These models and guidelines should help develop successful

collaborative projects at the local level. Further, the exemplary programs

discussed later in this booklet are meant.to demonstrate variety and stimu-

late creativity rather than to indicate homogeneity anA urge imitation.

Public schools in the United States are being asked to make major

reforms in order to improve the quality of education. But the costs of

many of these reforms are too expensive for the funds currently available

to schools. In an era of declining enrollments, diminishing public confi-

dence and fewer federal funds, schools are experiencing increasing costs.

Many communities have refused to raise additional tax or bond money for

school improvement. In effect, schools are being asked to do more with

less.

Many school districts are nevertheless tapping community resources tb

upgrade the quality of the education they provide. -These districts have
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formed partnerships with local business, industry, labor, higher education,

and other organizations and agencies in order to use local resources more

effectively. The private sector, too, has become more interested in

assisting schools.

Collaboration between schools and the privatc sector is not new, but

but only recently has there been significant focus on school-private sector,

partnerships to improve the general quality of education. Most business

contributions to schools have instead been somewhat piecemeal, in the

nature of executives doing voluntary consulting work, funding other consul-

tants and short-term programs for students, and most often, providing

funds, advice, and course-related job experience for career and/or voca-

tional education courses. The bulk of the literature on school-business

relationships reveals sources ,on career and/or vocational education and the

transition of youth from school to work place more thin any other, topic.

Two trends in the U.S. economy have caused an.increasing number of

private sector leaders to broaden this perspective, to re-emphasize the

importance of public education id the economic welfare of the nation.

These are: (1) the change of the U. S. from an industrial state to one of

information and technology, and (2) the development of a global economy in

which the U. S. competes with other countries with strong economies. These

trends indicate that human resources are more important than raw materials

and capital in national productivity. Yet, perhaps because of its abun-

dance, the U. S. labor force has not been tapped efficiently (Carnevale,

19e2). The growing concern is that America is not developing its human

resources as effectively as it might.

Much of the recent literature in education-private sector relations

cite education and human resource development as a rationale for school-

business C611abaration at the national, local, and school levels. A Nation

at Risk..., a report by the National Commission on Excellence in Education

(1983) has a nationwide set of concerns and anticipated outcomes. Acton

for Excellence (June 1983), a report by the Education Commission of the

States (ESC) Task Force on Education for Economic Growth, also has a

rationale which is national in scope:
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There are few national efforts that can legitimately be
called crucial to our national survival. Improving edu-

cation in America (improving it sufficiently and improv-

ing it now) is such an effort. Our purpose is to reach

as many citizens as pos$ible and to persuade them to

act. The facts on education and achievement in America
have recently been gathered and presented by many dif-
ferent groups. What is needed now is to act on those

facts.

The ECS agendum specifically calls for new relationships between

schools and other groups, but the Task Forcr"; emphasis is clearly upon

education and private sector partnerships. The foreword to Actioi for

Excellence summarizes this emphasis:,

This report calls for new Climes among educators,
school systems and many Other groups in America to create

a new ethic of excellence in public education. We
believe especially that businesses, in their role as
employers, should be much more deeply involved in the
process of setting goalt for education in America and in

helping our schools to reach thbse goals. And we believe

that legislators, labor leaders, parents, and institu-
tions of higher learning, among others, should be far

more involved with the public'schools than they 're at

present.

The literature of local scho0,-business collaboration (S-8C) programs,

such as Th0 Community Investing in\Tomorrow, about the District of Columbia

Adopt-a-khool Program (Prometheans,\Inc., n.d.), stresses the development

of local resources for the benefit of the entire community. And a study of

school-business partnerships in 55 communities across the nation stressed

"enlightened self interest" of local business leaders and educators. Here

the corporate leaders are "convinced of the need to maximize return on

dollars invested in public education," and educators, "Hard hit by reduc-

tiros in federal support, and demographic change in the taxpaying and

student" populations "need to help to better manag shrinking resources and

to organize new coalitions for public education" (Schilit &Lacey, 1982,

p. 1).

This is not to say that private sector corporations ,or foundations are

stepping in to fill the fun4ing breach created with recent federal budget

cuts in educational programs. Clearly, private sector philaRthropy will
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not compensate for these billions of dollars (Council on Foundations,

1982). Rather than funds and/or other material resources, the most impor-

tant contribution from the private sector, as well as other community

organizations, may be in their own human resources. An increasing number

of corporate and other community agencies are providing their staffs' time,

energy, and expertise to develop the human resources of the schools' staffs

as well as of the students. These schoolcommunity.efforts are being

carried out in a great variety of collaborative partnerships.

The term "collaborative" is used here to describe a process involving

schools and other organizations sharing responsibility and authority in

joint efforts to reach a common goal of improving the quality of education

in such a way as to benefit the Partners and the community at large.

The purpose of this booklet is to encourage education-community part-

nerships by providing a,rationale for, an indication of the benefits from,

relative costs of, and examples, models and nuts-and-bolts guidelines for

collaborative efforts. Although encouragement can come from national

sources (as the funding for Project WISE) and/or regional and state

sources, the locus of the projects that this booklet encourages is at the

local level. Although in a larger sense the concern for the quality of

education is national in scope, it appears that--as most Americans indi-

cated in the 1984 Gallup Poll of Public Opinion about Public, School Educa-

tion in America--this national problem can best be solved at the local

level.

Every community is ,unique, and indeed, no two schools within a school

district are alike. The models and guidelines offered here are intended to

be specific enough to be of help, but general enough to be adaptable, in

any school or community. Considerable flexibility is built in because

research suggests that collaborative efforts work best when educational

needs and private sector resource contributions, are broadly conceived and

flexibility utilized (Chmura, 1982). The rationale is that while local

leaders need not "re-invent the wheel," they do need to develop a tire

which suits their terrain.
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II. COST AND BENEFITS

Education pays off; it is the cost of neglect that is expensive. One

study has estimated that "illiteracy costs our society over $12 billion per

year--in lost production, in welfare, in prison costs, and in our social

services" (American Association of School AdministratorsIAASAL 1984).

In reports gathered by Project WISE from its own three projects and from

others across the U.S., it seems clear that there are school-private sector

collaborative efforts that are cost-effective. The costs of school-

community partnerships are relatively small when compared with their

benefits.

Depending on the nature of the project and other resources volunteered,

the amount of funding varies from project to project. And when considering

how much funding might be necessary for a project, it may be well to keep

41 mind the suggestion of a principal in a Virginia high school which has

had successful experience in education-private sector initiatives, that

there is a danger that if school-community partnerships are viewed exclu-

sively'in monetary terms, the projects might be rebuffed for economic

reasons. Then the truly valuable benefits would never be realized

(Elliott, April 1983). (Other suggestions about funding are included in

Guidelines, pages 14-15).

Although some benefits may take a year or more to be realized, in a

well planned and implemented partnership, the morale and-mutual understand-

ing of the school and private sector people begin increasing almost immedi-

ately. Some of the immediate benefits have been shown in a report of a

collaborative project involving schools and the Rexnord Corporation.

Some of the results, reported soon after the program began in 1976, in-

cluded the following:

- Supervisors and teachers became supportive of each other's work.

- Teachers gained new resources for their classrooms and dis-

covered the human aspects of business, as business people better

understood the problems of education.

- The company developed links with an important element of the

community and improved their public relations.
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- Company employees gained new respect for teachers and students
and also discovered the interdependency of business and educa-
tion (Rexnord, 1983).

Other benefits--for students and schools, the community, business, labor

and the nation--are shown below.

Student* and School Benefits

Collaborative community efforts can bring important resources to

schools- -additional expertise, material, equipment, and human resources- -

that otherwise would not be brought to bear on the needs of students and

schools. If effectively conceived, planned, and implemented, education-
.

community partnerships can be expected to provide the following benefits to

students and schools:

- Students' literacy and competence may be increased.

- Students will understand how basic skills are used in business.

- Students and teachers are challenged by new ideas.

- Students learn about careers in business and other community
organizations.

- Students have a better understanding and appreciation of rela-
tionships between school and total lifestyle patterns.

- Students have improved attitudes toward work ai a valuable part
of society.

- Students have an increased motivation to learn subject matter
taught in schools.

- Students have a better understanding of the interdependence of
occupations.

- Students have a more diversified set of opportunities for career
exploration.

- Students and teachers are better informed consumers.

- Teacher morale improves.

84siness management techniques may make school operations more
ef4 lent.

- Educators become aware of the business point of view on many
issues.
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- Student and school problems and needs are better understood by

the community.

Community Benefits

People who do not have basic academic skills cannot participate fully

in society. One study estimates that citizens witf'aut adequate basic

skills earn $4,000 less per year than their counterparts who have those

skills. Functional illiteracy may be responsible for as much as $6.7

billion in social programs and $6 billion in lost production each year

(AASA, 1984).

Local Chambers of Commerce have found that a strong-public school

system is one of the greatest assets in recruiting new businesses to settle

in their communities. The educational system is one of the key factors in

any company's decision, to relocate (AASA, 1984). A community peectived as

having inadequate schools is less attractive to businesses and may suffer

from a diminishing tax base.

Other benefits of school-private sector partnerships to the community

include:

- The community has better informed and educated citizens.

- Support for the school system increases.

- Schools are better Able to respond to community needs.

- Cooperation among community leaders is developed.

- Community stability is strengthened.

- The community's tax base is increased.

- The community's quality of life is enhanced.

Business Benefits

The partnership that a busineis establishes with the schools is an

investment that can provide the private sector with great returns. Some-

times some business firms consider their work with schools as one means of

discharging a community, public service responsibility (NSPRA, 1980, p.

9). Other benefits to the company and its employees include these:

- Equal employment opportunities increase.
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- Educators and students make more informed public policy deci-
sions affecting business.

- On-the-job training needs decline.

- Employee morale improves as they and their company become in-
volved in meeting school needs.

- Employees' current volv% %sr efforts become better organized and
more visible.

- Corporations have more in vice on how their taxes are used to
support better schools.

- Business projects, services, id policies are better understood.

- The company's image is enhanced.

- Business gets the better educated and qualified workforce needed
in an information/technological economy.

Labor Union Benefits

Organized labor is concerned about community welfara as well as that of

its own members. Labor unions are concerned about the image of labor that

young people get through the mass media and their schooling. According to

one report on work, fewer than one character in 10 on television is a

blue-collar worker, and these few are usually portrayed with undesirable

social traits (NSPRA, 1980). The literature indicates that collaborative

relationships among labor, education agencies, and the corporate world

enhances the public image of unions, and promotes a better match with

regard to preparation for present and future jobs (National Association of

Manufacturers, 1982). Other benefits of school-community partnerships

include the following:

- Labor's links with community colleges and higher education adult
Iducation programs are enhanced.

- The quality and quantity of apprenticeship programs are in-
creased.

- Technical and scientific literacy of the workforce is enhanced.

- Unemployment is decreased as more jobs are opened for union mem-
bers and potential members.

9
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- The community, especially young people, better understand the
role of unions in collective sbargaining, facilitating access to
jobs, and providing healthier`working conditions.

National Benefits

The benefits of education-private sector'collaboration accrue to the

nation as well as to students, schools, community, businesses, and labor

unions. Clearly, as the elements, of society benefit, the nation as a whole

benefits as well. But there are more specific ways in which the nation's

interests are served. As students beCome better informed about interrela-

tionships among the pieces of society, they grow into better,informed Oult

citizens more capable of making decisions about issues for which they will

have increasing responsibility. Well informed, educated citizens fosteir

the production of reliable goods and services which contribute to local,

state, coimunity, and national economies. The Brookings Institution, for

example, credits education as being the primary factor in the economic

growth of the United States in the last 50 years (Education Daily, August

27, 1984). Further:

- A healthier national economy contributes significantly to the
success of the United States in the increasingly interrelated

international economy.

- The national defense is enhanced, as the U. S. population
becomes not only more literate, but more literate in science,
mathematics, and technology, which helps prepare a defense force

that can develop and operate increasingly complex weapons
systems.

The most important benefits to the nation,however, are probably incalcu-

lable ones, in the expanded abilities and horizons of individuals who can

achieve a sense of self worth and an ability to interract positively with

each other.
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III. ISSUES AND GUIDELINES

There are important issues to address in education-private sector

collaboration. Inherent infthese issues are problems to be resolved or

avoided. An important part of the Project VISE Working Conference was to

develop guidelines for effective school-business collaboration. The first

step was to identify issues and related problems. The second step was to

prioritize these issues, the third step was to develop guidelines for

resolving them, and the fourth step was to organize the issues andsg6ide-

lines developmentally by four phases: (1) Getting started, (2) Implementa-

tion, (3) Sustaining interest and momentum, and (4) Evaluation.

Phase One: Getting Started

1. Now to get partners in the comemnity to "buy into' the collaborative
project.

(a) Identify a common goal.

A shared or overlapping goal is the impelling force for all collab-

orating parties. Otherwise why should they collaborate? The goal

should be based on educational needs of the school and provide benefits

to the larger community. The general needs should be identified with

input from all sectors of the community. Here, as at all times, the

partnership should have sufficient information before any decision is

made.

(b) Publicize each phase and development of the project, beginning with the

intent to establish a partnership. Inform mass media, service clubs,

chamber of commerce, and other appropriate organizations.

(c) Obtain the commitment of the'school board, superintendent and princi-

pals, and chief executive officers of for corporations, and other

influential people in the community.

Others in the community are then more likely to be committed to and

involved in the partnership.
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(d) Involve parents, school staff and students, and community groups by

organizing liaison or school improvement teams, collaborative councils,

or other group, representative of various parts of the community.

(e) Encourage school and caumnity partners to designate representatives

from their organizations to take responsibility fdr coordinating

project efforts and relationships. These represeritatives will be the

linkers or liaisons within and among the collaborlting groups.

(f) Set realistic timelines.

Do not lead participants and the community to expect that the

project's goal can be achieved "overnight." It will probably take

several months just to establish the necessary linkages. It is also

important to recognize and reconcile any differences in the partners'

views about slow and rapid (evolutionary vs. revolutionary) changas.

(g) Recognizo and deal with concerns and hidden agenda.

There are likely to be misunderstanding, mistrust,.and,disputes

about "turf" among the groups and organizations being asked to join the

partnership. Progress can be stalled at the outset or any point there-

after unless these agenda, concerns, and differing opinions are fully

discussed and resolved. There should be workshops to build trust and

develop positive communication early in the process.

(h) Define the relationship of the partnership with relgard to other educa-

tion and community projects.

This should be done in a manner that will help allay concerns,

\,
enhance trust; and promote cooperation.

(1) Plan and carry some necessary action as soon as possible.

Communication Is necessary in the earliest phase,but recognize the

danger of too much time being spent on talking before taking positive

action that the community can perceive as positive.

2. How to match needs of the school with available resources.

(a) Assess the needs of all schools that will be involved.

Needs that were assessed and considered as part of goal setting (in

the previous issue) probably will need to be refined. It will probably
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be useful to assess each school's needs individually, in order to match

a community resource to meet the school needs.

(b) Conduct a survey of the resources of all corporations, city agencies,

service organizations, and others who no be involved in the partner-

ship.

These resources should include knowledge, skills, and abilities as

well as tangible resources.

(c) Develop an mechanisms for applying volunteer resources to the

needs of the schools.

Establish an exchange agency or agencies with the reponsibility of

matching resources to the school needs and of facilitating the applica-

tion of the resources. An existing agency could be assigned this

responsibility. As examples, this could be a chamber "of commerce

office foriducational affairs, a school office for community affairs

or volunteer service, or a community service agency. It could be a

,collaborative combination ,of any two or more offices. Or it could be a

new agency established to facilitate the exchange.

The exchange agoncy would use information from al partners to

effect matches of resources and needs. The needs assessment and the

resources survey should provide information important in this process.

Formative evaluation (see pp. 24-25) and monitoring, ell as formal

and informal feedback among partners, would be other sources of infor-

mation.

The exchange agency would serve as a bridge or nexus between the

donating partners and the receiving partners. There will probably be

several contact points within the receiving partners because it is not

likely that all volunteer resources will be applied in the same way to

the educational needs of the schools. For example, volunteer expertise

to help sixth grade teachers develop skills in computer assisted

learning probably would not be processed the same way as donated

computer paper to the school district's administrative offices. The

skills development might go from a computer company or dealer through

the facilitating agency to the district's staff development office to

the teachers and principals. The computer paper, on the other hand,
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might go through the school's business office. The role of the

exchange agency should be clear to all partners.

(d) The process of exchanging and applying resources should be monitored

for effectiveness and effiiiency. Formative evaluation should be on-

going and the results reported frequently to partnership monitors.

This provides information that should be helpful in adapting the

process to be more effective.

Tliow to establish mutual respect and trust among partners.

(a) The partnership must be truly collaborative, i.e., equal in authority

and responsibility.

(b) Appoint a director/facilitator/leader who has human relations aware-

REM
(C) Emphasize the common goals and other commonalities of the partners as a

basis from which to resolve misunderstandings and differences of

opinion.

(d) Peovide meetingsaind informal opportunities for partners to get to know

each other.

(e) Hold workshops for appropriate partnerships representatives to develop

or enhance positive communications, negotiating and other human rela-

tionships sureness skills.

(f) Develop and nurture open and continual communication between all part-

ners.

How to obtain funding and other resources.vw 1

(a) Obtain the necessary fundings, without °strings attached.

A full-time staff, at least an administrator, is necessary to co-

ordinate the early organization sand tb facilitate future efforts of the

project. Despite voluntary services, some funding is likely to be

necessary for staff and support services. Make sure that the funding

agent has goals compatible Ath that of the project and will not try to

influence its direction.
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Major sources of funding are: (1) corporate donations, (2) founda-

tion grants, (3) normal buolot process of educational agencies, (4)

fund-raising by the project itself or ad hoc or other community groups.

(b) 'Other resources' may be an almost infinite variety of volunteered

human resources, services, equipment, and meterials.

inc of the ways that effective communication between school staff

and other partners pays off is in the identification of resources that

otherwise would not have been discovered. These might include for

example: printing services, billboards for community relations, tech-

nical assistance in finance, time-management and decision-making work-

shops for principals. \

Hunan resources'are likely to be the most valuable to the schools.

These resources include not only time but also knowledgil'and skills.

Qualified volunteers can render such services as: (1) clonsulting and

technical assistance, (2) research, (3) community relations, perhaps

with a speakers' buieau to help the community understand school prob-

lems and needs, and (4) human resource development (HRO) within the

schools. One way applying volunteer expertise for example, would be

teaching computer, literacy classes for students. Another way would be

to provide technical assistance to teachers to teach these classes.

But a HRD approach might be to teach school staff what they need to do

in order to train pther school- -staff in how to teach not only computer

literacy, but _how to develop computer assisted instruction and computer

assisted management, at well.

5. How the partnership will be structured.,
Many informal school-private sector arrangements already exist in many

communities. For example, a local bank vice president for community

affairs may be asked to make a presentation 'or talk about comMunity rela-

tions for a school's staff or parent-educator organization. Such informal

arrangements work well for short-term, limited objectives. But a major

goal, such as increasing a school district's high school graduates'

achievement scores, or decreasing student drop-out rate, requires larger

scale planning, bOerations, and structure.
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The organizational structures are included with the section Examples

(see Attachment 2A). Also, some implications for structure are included in

the following discussion of Leadership (pp. 17-18).

(a) Consider the nature of the participating groups and the political,

economical, social, and religious forces and cross currents in the

community in deciding on a structure for the partnership.

In some communities, the power may be spread among several commun-

ity organizations and not strong in others. In other communities, the

commitment and power of a single person or organization may be Suffi-

cient to move others whose participation is necessary to have a suc-

cessful project. For example, organized labor is strong in some com-

munities and not strong in others.

(b) Examine previous and/or existing school and community service proj-

ects.

This should provide insight concerning what structures tend to work

nest in the community. An existing vocational or career education

council, or a desegregation project may be at a stage and of such a

nature that it could be modified to serve as the vehicle for the part-

nership.

In many communities there are a variety of adopt-a-school arrange-

ments. Within these arrangements, some partnerships may be short term

and low level adoptions of a sixth grade class, for example. In

another arrangement, a grouvof businessmen may "adopt" the school

district's board of trustees. Indeed, the same community may have both

arrangements and several other levels in between, as does New Orleans.

(c) Structures should promote positive interaction among the partners.

Substructures should encourage: (1) leadership at all levels, espe-

clally in each group's liaison person, (2) commitment end creativity

within each group, and (3) open, positive communication among groups.

(d) Provide for autonomy for school-building level partnerships.

Schools within the district have individual nerds and unique condi-

tions that can probably be best addressed by teams including princi-

pals, teachers and their counterparts in the community organizations.
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(e) The structure should provide for, and/or be compatible with, a variety.

of ,exchange mechanisms, for applying resources to the needs of the

school.

"Exchange mechanisms" are discussed earlier in\this section of the

Guidelines, pp. 13-14, and below with the Context Model, on p. 29.

Other structural options are included in the Eximples section (see

Attachment 2A).

A task force substructure is discussed in the ,Lisadership section,

immediately following.
)

Mho will provide leadership for the project.
46

A partnership may be blessed with funds, facilit4s, endorsements, and

commitments, but if it does not have leadership, the/project is not likely

to succeed.

(a) Define leadership needs.

"Leadership" means different things to dif ferent people. To some
a.

it may involve orchestration of diverse groupie To other people

leadership may mean taking charge of allian/organization's functions

and decision-making. Perhaps a definition of leadership is not as

important to a partnership as its particip nts' or advisory board/

council's defining its various leadership needs. Some leadership needs

are suggested in the Project WISE study; these are the needs to

- know and understand the community;

- be credible and respected in all sectors;

- able to work with all sectors;

- be active and to catalyze others to positive action;

- establish mutuality of responsibility;

- report to all sectors and to facilitate open, positive communica-

tion;

- be skilled in interpersonal relations and copflict negotiation;

- manage volunteers and paid staff;

- facilitate funding.
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(b) Delineate/specify whom is to have leadership responsibilities.

Depending on local conditions and the partnership's structure, it

may be desirable to divide leadership responsibilities between policy-

making and administration or between internal and external leadership.

Such a division might be reflected in the separate job roles of an

executive director or chairperson of an advisory council and a director

charged primarily with administration of the partnership activities.

Many variations of these are possible. One example of these is a task

force approach. In this approach the partnership might decide to

undertake a project whose objctive, for example, would be to train a

junior high school staff to implement a computer assisted instruction

program as part of a desegregation magnet school plan. The task force

would be in existence for a specified length of time, maybe six months,

under the leadership of a task force director.
'6

Phase Two: Implementation

While there is no one exemplary partnership on which to model collabo-

rative projects, there may be a best way for vcommunity to develop its own

partnership. Even so, it is not likely to operate perfectly in initial

implementation, even though there may have been careful, community-wide

planning.

Because the effective collaborative process is continual, its phases

overlap and sometimes blur together and activities must be adjusted and

readjusted continually. Although needs are assessed while getting started,

it is likely that other, maybe higher priority, needs will be identified

during implementation. New and relevant resources may be identified and

brought to bear. And partners' defined institutional roles may be refined

as the process continues. ,Unexpected networks may also develop.

1. How to menage resources and facilitate the exchange mechanism. ----1

(a) Utilize resources,' especially human resources, and involve partners in

the process as soon as possible.

It will not only help meet school needs quickly, but also gain

momentum for the process, if the schools and community partners are



paired, based on their respective needs and resources, as soon as

possible.

(b) Acknowledge teacher/principal/school requests Immediately.

This helps establish credibility. Many educators have seen

"faddish* reforms come and go qui7kly with little or no impact. And,

here again, quick action helps build momentum.

It is important that principals, be involved and be supportive.

(c) Provide opportunities for partners to git together.

This includes individual teachers, princ_ipa-}s-reral. These oppor-

tunities might include formal and informal visits to school and com-

munity/business home territories.

(d) Provide latitude and support for the individual school and community

partners to work out details of the exchange.

The responsibility of implementing the exchange, refining its

nature and .scope, should be done at the lowest possible levels.

Technical assistance or administrative support may be needed by

school personnel.

School-level improvement teams or other local support bases should

be encouraged.

(e) Establish two-way communication throughout the process.

Opportunities should be provided for all levels of staff of the

school and community partners to provide feedback about partnership

activities.

A partnership newsletter can help provide information that will:

(1) be supportive to participating institutions and individuals, (2)

offer technical assistance to the implementors, and (3) encourage other

institutions to join in the partnership. Public media, print and non -

print, should be used for these same purposes.

(f) Be sure to have sufficient information on which to base a decision.

This is another major reason to establish effective communication

throughout the partnership. Sound decisions are crucial to establish-

ing credibility, as well as in the next phase, sustaining interest in

the partnership.
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2. How to resolve "turf issues.t

(a) Handle disputes only at the administrative level.

:-,(b) Develop and involve leadership in all sectors.

(c) Have a director who is skilled in negotiating and fostering communica-

tion throughout the partnership.

This may require staff development for the director.

3. Who will devote the necessary time and energy to sake the
partnership effective.

It is likely , at all levels, that most of the individuals expected to

participate in the partnership are already busy. This,includes chief

executive officers of business, superintendents of schools, principals and

mid-level mangers, teachers, as well as "blue collar" and "white collar"

staff. Frequently the person who is selected as director/facilitator/co-

ordinator is someone who already has a full-time job and who is provided

with no additional facilities and pay and too little clerical assistance

and budget.

Collaborative partnerships probably require more time than most people

might think. Leg-work, letter writing, telephoning, and meetings take more

time than many volunteers have to expend. School teachers and administra-

tors, business people, directors of community organizatiors are already

busy without taking on morel This is why many partnerships pay a director

a salary to work in the project full-time. Some partnerships also include

a staff to assist the director.

Phase Three: Sustaining Interest and Momentum

Sustaining interest and momentum can be difficult. At their outset,

many projects receive enthusiasm and support, but quickly lose momentum.

Instead of stability or growth, the project withers. There can be many

reasons for decline, apathy, lack of commitment at the leadership level or

staff level, non-acceptance of the project by teachers or principals, un-

expected lack of funds, or other problems. There is no one easy solution
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for these challenges, but there are some guidelines for issues that will

need to be addressed.

1. Now to maintain and/or expand the project.

(a) Anticipate and deal with the concerns of participants Wien they are

expected to change.

It may become evidIsnt early in the program that there is less

support than expected for partnership human resources development

activities which requtre a change in the behavior of participants.

This would include, for example, staff development by business person-

nel to help principals improve their management skills, problem-

solving, or time management or to teachers to help them develop

computer-assisted instruction. Unless they are comfortable with such

innovations, teachers and principals are not likely to adopt new proce-

dures. Fortunately,,a Concerns Based Adoption Model has been developed

to help facilitate staff acceptance of change (Hall and Loucks,

September 1978 ("Teacher Concerns for Facilitating and Personalizing

Staff Development)).

(b) Gather accurate information about the progress of the project's activi-

ties.

Accurate information can be gathered through formative evaluation.

The written plan of evaluation, developed in phase one of the partner-

ship, should go into effect as soon as the partnership is activated.

This evaluation should provide guideposts that help determine whether

the project is on the right track," and whether activities are working

toward achievement of objectives. (Guidelines for evaluating the proj-

ect are included in phase four, below.),

(c) Facilitate information sharing among partners.

One of the most\important roles of the director or advisory council

is to develop and maintain a communtcation network. This network

should help provide a nexus of the partnership, promote sharing of

accurate information, including that gathered by formative evaluation,

among all partners. Communication of information can help generate new

ideas and prevent misunderstandings.
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(d) Keep the goal of the project, to improve education for the community's

children, uppermost on the project agendum.

(e) Change plans when appropriate.

Regardless of how long it took to draw up a plan, or how good it

looks on paper, make changes when the best information available indi-

cates some other course of action would be more effective and /or more

efficient. But proposed changes should be discussed with partners

before making a change.

i(11) Build credibility.

Look for, and make, opportunities to promote the partnership's

credibility in the schools and community. Ways to do this include

establishing an information center to squelch false rumors and provide

the public with information about the project, issuing press releases

to the media, and achieving visible "short term" successes. Include in

the public information how project funds have been, and are being,

spent, and what progress has been made. This information may help

secure additional funds and other resources. Credibility is important

within the partnership also, instilling confidence among the members.

(.g) Expand carefully.

Before expanding, consider relevant factors such as: (1) the

political climate, (2) funding, (3) whether additional staff will be

needed, and (4) the possibility of including too much territory and/or

too many responsibilities without the necessary resources. It appears

that even large successful partnerships started small and evolved.

slowly.

(h) Maintain and strengthen relationships and trust.

f7ETow to maintain and strengthen relationships and trust.

(a) Continue a genuine collaborative relationship.

A partnership can break down easily unless all partners are in-

volved and work to keep it going. It is important to/develop a sense

of ownership and equity among all parties. If one party perceives that

it is doing more than its share, or has too much or too little respon-

22



sibility, that partner may actively or passively opt out of the proj-

ect.

(b) Develop and meinta,n an internal network for communication among

parties.

The director and/or advisory council should facilitate a network

among the partners. Quality and quantity of information-sharing is

crucial to the success of the project.

(c) Provide rewards for the partners.

If partners in any sector feel that their efforts are unappreci-

ated, they may decide to work outside the partnership or not at all.

There are many ways to reward partners. It may be appropriate to pro-

vide resolutions and letters of appreciation to participants and to

their supervisors. In a school-community partnership, most rewards

involve public recognition,. such as certificates or plaques of appreci-

ation presented at an awards dinner or other ceremonies, or opportuni-

ties for the participant-to appear at community or state functions.

Invite media coverage of partnership activities and award ceremonies.

Rewards to partners should include those who provide intangible re-

sources as well as those whose contributions are tangible.

Phase Four: Evaluation

The pilot's voice came through the airliner's intercom: "Ladies and

gentlemen, we are at 35,000 feet and we are making 600 knots. I don't know

where-we are or where we're going, but we're making good time." There was

laughter among the passengers, but some of it carried an edge of nervous-

ness.

When on commercial airliners we gegerally trust their crews to know

where we're gdi(ig and how to get there, that they have a specific and

detailed flight plan, and have a course and have checkpoints along the way

to make sure they stay an course. Similarly the "pilots" of an effective

partnership will draw up specific plans based on good information, they

will formulate a goal and objectives that all partners will know and they

will articulate, from time to time, progress toward the goal. And this

progress, it is to be hoped, will be reported more positively and in a less

unsetting way than did the pilot.
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Evaluation can serve several purposes in a project:

- Showing that the project is or has been effective

- Accounting for or justifying more funding

- Keeping or gaining community support

- Improving the project

Planning future projects

1. How to evaluate affects of the project.

As used in these guidelines, evaluation is the systematic process of

identifying sources of, and collecting, analyzing, and using information

about the partnership. Two types of evaluation are recommended, summati ve

and formative.

(a) Summative evaluation occurs at the end of the project and answers such

questions as Was the goal attained? If not, why not? What was the

impact/outcome of the project? Should we do the same thing again in

the same way?

(b) Formative evaluation is continual through the project and answers such

questions as Are the activities going as planned? Are they achieving

the objectives? What, if anything, should be changed to improve the

project at this point?

(c) Same staff development may be helpful in training the director and

appropriate others in position to collect and analyze evaluative infor-

mation. Careless or perfunctory evaluation is likely to be of little

use and a waste of time and effort. If objectives and goals are.speci-

fic, measurement of progress toward them and achievement of them should

be possible. The pilot and the airline in our earlier story can deter-

mine whether the flight was successful to the extent that it met its

goal or objectives. Presumably these include (1) reach the destina-

tion, (2) arrive safely, (3) arrive on time or close to it, (4) do it

well enough that passengers would want to fly that airline again, and

(5) make a profit for the airline.



(Id) The kind of evaluation activities a partnership should have is based an

its goals and objectives and, like them, is planned and set forth at

the beginning of the project. Setting the goals and objectives of the

project is an important one, in designing the evaluation plan.' The

evaluation plan decides on and sets forth the steps of the evaluation

process which decides what inforMation is required; how, when, from

whom the information will be obtained; and how the data will be ana-

lyzed and reported.

It is probably not necessary to have complex evaluation plans, going

deeply into statistics. One tool to use for the evaluation process is

simply to start out with questions of who the players are and what the pro-

gram consists of. There are the four areas in the development of the eval-

uation and measurement program, fiscal, administrative, and\evaluation.

Issues/Components

1. Program
2. Fiscal
3. Administration
4. Evaluation

1.1 Evaluation 1

Start out with the key players, who's involved in this, is it the

schools, the business, the community, the school board? Then look at the

fiscal area. Move the fiscal down to the "who" and then find the key play-

ers in there. Do the same evaluation process on each of the four areas.

Then you come out with what you expect at the end of program.

Evaluation data to be collected, and methods that might be used, may

include any or all of the following:

Identity and number of volunteer Information/application forms
agencies/individuals

Type and amount of contribution: Data forms developed for the
expertise, time (of tutoring, project
for example), funds, material,
equipment, service, etc.

Receiving school or office Data collected by director of
project
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Number of students affected Information from school
principals and teachers

Student achievement and
attendance information

Information from school
principals. Perhaps pre- and
post test for achievement.

Responses of volunteers/ Surveys of their reaction to
facilitators, students, the project
teachers, and principal

After the relevant data are collected, summative evaluation can be

based on a comparison of the objectives with the actual outcomes. Differ-

ences between the intended outcome and actual outcome indicate the success

of the project.

The type of data required depends on the objectives of the project. An

objective of one large school district's adopt-a-school props: -am was to

expand the program with regard to the numbersbf: (1) adopting groups, (2)

individual volunteers, (3) volunteer hours, and (4) schools served. Ac-

cordingly, the evaluation plan included the collection of data relevant to

these items over a five year period. These data indicated that the objec-

tive was met; the relevant numbers increased each year. If the program

planners had wanted, they could have been more specific. For example, the

objective could have specified that the number of schools served would be

increased by five each year.

Another large school district partnership project has as its objective

the increase of a specific percentage of high school graduates passing a

specific academic test by a specified date. To help bring this about, the

partnership has adopted not individual schools, but the school board. The

project is focusing on (1) the community's understanding and support of

schools. and (2) the school district's overall management system. Thus far,,

the project has conducted a financial audit and a "management assistance

study" of the school system, provided technical assistance to the school

board and superintendent, and lobbied for a school capital improvements tax,

(that has passed) and a state teacher certification examination.

In keeping with sound project practices, these partnerships haVe

reported results of the project.
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IV. WISE CONTEXT MODEL FOR EDUCATION-COMMUNITY PARTNERSHIPS

Every collaboration is an innovation. Regardless of the experience

participants have had with each other or in similar circumstances, the

creation of any particular constellation of actors and purposes engages

everyone in something new, in change.

Research on the implementation of innovations' indicates two major

conclusions: one, that change is a complex interplay of four elements, and

two, that the people involved in change do not remain static during the

experience, but move through several stages of concern about the innovation

in which they are participating. The elements of change which researchers

have noted are that change is clearly a process rather than an event; that

it is made by individuals first, then institutions; that it is a highly

personal experience for those involved; and that it entails developmental

groth in the feelings and skills of participant!, Thus, research

indicates, the implementation of new ideas or projects, such as

collaborative arrangements, must be tailored to the people-involved rather

than to the innovation itself. Unless the concerns of the people are

acknowledged and their energy harnessed, the innovation more than likely

will fail.

Not surprisingly, the first reaction participants in an innovation

have, once they have complete information about it, is, "How will it affect

me?" This early stage of 'concern will, when answered in a way that assures

benefit, eventually develop into stages less concerned with the self and

more towards others. These stages include a concern about managing time

and materials related to the innovation; comprehending the consequences of

1 The Research and Development Center for Teacher Education at The
University of Texas at Austin has conducted extensive research in this
field. This led to the development of the Concerns-Based Adoption Model
(CBAM), on which this discussion is based. An extensive bibliography on
the subject is available from the CBAM Project, R&D Canter for Teacher
Education, The University of Texas, Austin, Texas, 78712. For the
initial article describing CBAM and the stages of concern discussed here,
see Gene E. Hall and Susan Loucks, "Teacher Concerns as a Basis for
Facilitating and Personalizing Staff Development," Teachers College
Record, V. 80, No. 1 (September, 1978), 36-53.
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the change on the people it will affect; relating what is happening to

others interested in the same thing; and finally, looking at ways to

improve the innovation, to make it work even better. At every stage,

however, the individual is still at the center of the concern; only the

perspective enlarges to a broader context. Clearly, then, people are the

most important element in any change process and are the,focus of the

context in which collaborative arrangements no only take place, but, more

importantly, succeed.

Awareness of the importance of the hum dimension is only the first

step, however..- There are four essentiale ements which make up the WISE

Context Model for Education-Community Par nerships.2 In each of these,

the personal stria of concern comes int play. Each element should be

considered by potential collaborators before they act, and must be securely

in plac to increase the opportunity for success. Often, failures in

collaborative arrangements occur after participants have agreed to take

part, when follow-through and maintenance should occur but do not. These

failures occur because, unless participants understand the entire context

of the project, they cannot know with certainty where it will lead or if it

is worth their time and effort; they can agree in principle but not in

action.

The four conditions which form the context for successful collaboration

are:

1. shared or overlapping goals;

2. resources to link schools and their community partners;

3. a mechanism for the exchange of resources; and

4. feedback concerning results of the collaboration.

Each of these is discussed below.

1. Shared or Overlapping Goals

Shared or overlapping goals are the impelling force for all parties

involved in a collaboration./ Unless they can be determined by answering

2 This Context Model is based on a presentation by Dr. Reuben McDaniel to
the Project WISE Working Conference to develop models and guidelines for
school-business collaboration (Austin, Texas, October 11-12, 1983).
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such questions as "What do I, want to achieve that you can convince me I can

achieve better by working with you?" and "What goals do you share with my

goals that will make this collaboration sensible, productive, and

profitable to all of us?" it will not be possible to get beyond the

personal questions of the early stage of concern in an innovation, which

asks questions like 4116 Will this affect me?" and "Why should we

collaborate at all?" The key to this condition is the existence of

mutually beneficial goals which will drive participants toward a joint.

effort.

1..2. Resources to Link Schools and Their Community Partners

In order to fulfill shared or overlapping goals, parties in a

collaboration must have access to resources which are useful to on or more

of the participants. These resources need not be simply materia s, but may

also be information, expertise, time, equipment, money, or anyth ng else

which one participant has and is willing to share and is of use to another

in the collaboration. Choosing what resources are considered e cess or

expendable is a crucial aspect of this condition. People will act far

more favorably when they feel they have access to something valuilbie rather

than of no value to the donor. The key to this condition is access to

resources which are perceived as useful and can fulfill a need.

3. A Mechanism for the Exchange of Resources.

Resources can only be used and collaboration can only take place when

there is a mechanism for the exchange from 'ne party to another. The

mechanism may be formal or informal, may, in fact, not even look like a

"real" mechanism, but it must exist. It may take the form of staff

development or inservice education, for example. The key to this condition

is the existence of a mechanism which is observable to all parties

involved; wherein all participants know not only what resources are being

exchanged, but also how they are exchanged.
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. 'Feedback Concerning Results of the Collaboration

Because all collaboration is energy consuming, participants need to

know whether their efforts are worthwhile and whether thlir goals are being

met. Feedback has five forms; each is important:
1

(a) Equity: Equity need not necessarily 'nen that all ccllaborators

benefit in the same proportion or that they contribute in the same

measure. However, each collaborator should feel that the

relationship is fair and equitable. Participants should not feel

that they have been taken advantage of, exploited, or used in any

way. If shared goals are clearly identified and delineated, if

resources are regarded as useful, and if the exchange mechanism for

the collaboration has been effective and observable, a sense of .

equity should result. This feedback can be assessed by answering

the questions, "Has this been an equitable relationship for me?"

"Has this been an equitable relationship for the others involved?"

(b) Effectiveness: This feedback is assessed by answering such

questions as "Did we achieve our shared goals?" "Were resources

actually exchanged?" "Does the exchange mechanism work?" "Is it

doing what we want?" "Does It benefit the children?"

(c) Efficiency: This feedback can be assessed by answering the

question, "Can I get my goals achieved more efficiently through

another way?" Another term for this may be the cost-benefit of the

system. Al; participants will at same time, formally or

informally, calculate the costs to them for their participation and

compare this with the benefits they have received. The result will

,Yytermine in large part whether participants will involve

themselves in another collaborative effort. Evaluation, formative

and summative, is necessary in order to determine,this efficiency

and to provide necessary feedback.

(d) Rewards: Rewards should include a recognition of the success of

the project and the part each collaborator played in that success.

This can be assessed by answering such questions as "Are the
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success of the project and the importance of the volunteered

resources being communicated to the community?" "What are the most

moropropriate ways of doing this?"

This Context Model posits the elements essential for an effective

partnership to improve education for students. The following Strategic

Model is offered as a tool to guide the process of pla(nning and

implementing the partnership within that context.
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V. STRATEGIC NOOEL FOR EDUCATION-COS PANIITY PARTNERSHIPS

Any collaboration is a process, not an event. As such, collaborations

involve many individuals in separate actions which, taken together over

time, should result in the achievement of a common 4Oal. The WISE

Project's Strategic Model:for Education-Community Partnerships if a map of

this process, a flexible system designed to show the synergistic relation-

ships among the various actions necessary to reach a desired outcome. It ;v

is also designed to allow collaborators to assess the value of each action

as it relates to another so that the emphasis to be placed on each can be

calculated in advance.
,

A)

The Strategic Model for Education-Communit Partnerships is based on

certain. assumptions about process. These assn tions have led to the

categorizations of actions named in the model. The first assumption is

that a central need will lead to the use of education-community partner-

ships'as an approach to meet that need. If there are several goals which

the participants have, the need may arise from the area where these goals

overlap. Or there may be one clear need about which all participants agree

and from which there is no diversion. In any event, all participants

should be certain about the primary need for which a collaboration has been

deemed the appropriate approach.

The second assumption is that there are many ways of carrying out the

collaborative project to meet thi need. These can be categorized as major

and minor, or as sets and subsets, or in this case, as strategies and

tactics/methods. For the most part, strategies are the more global of the

two, the generic road participants want to travel to reach their common

destination. Tactics/methods are the specific ways each strategy will be

accomplished. At each juncture, the map becomes a bit more detailed as the

activities are delineated. A simplified illustration of the Strategic

Model for Education-Community Partnerships follows:



TACTICS/METHODS

Figure

This figare illustrates the collaborative process at the planning

stn.!, when one thing appears to lead progressively--and logically--to

another. For this reason, all the arrows point in one direction.

In this illustration, the thye/arrows leading from the Approach to the

Strategies indicate that there are three strategies; tne nine arrows, each

in sets of three, indicate that there are three tactics/methods for accow.

plishing each of the three strategies. To determine the relative amount of

time and/or energy they wish to spend on each strategy and tactic, partici-

pants may assign values to each arrow. If, for example, Strategy One is

50% of the accomplishment of the ulitmate need, then its arrow should be

assigned that value. If Strategy Two is 35% of the success of the venture,

its arrow would be awarded that value. Strategy Three would then be worth

15%. In the same way, participants would values to each tactic as

they see its importance in accomplishing each strategy. With this general

guide before them, participants can then determine specific roles, assign

duties to the appropriate collaborator, and estimate the amount of time the

project may take. Assessing these values will also allow participants to

see if there is any ?ssentia. strategy or tactic for which they do not have
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adequate personnel or other rftvurces, and for which they must readjust the

process.

Suppose, for example, that Strategy One is to institutionalize a

collaborative relationship. One tactic/method for accomplishing that

strategy would be to develop a formal. organization. A second tactic/

method for accomplishing Strategy One would be Is)c1riejoasermanent

funding. Suppose developing funding were 60% of the success of Strategy

One and developing a formal organization were 40%. Can the collaborators

find a funding source? Can they find someone to manage a formal organize-
/

tion? These kinds o7 questions arise when values are awarded and partici-

pants begin to face the details Of making, their collboration succeed.
.

The MOdel'will also provide participanz with a picture of the rela-

tionships of the various activities. For example, as we have seen, the

tactic/method to develop permanent funding contributes significantly to

.Strategy One. But it.may also contribute to Strategy Two, which for

purposes of this example will be to identify Developing

permanent funding may be valued as only 10% of Strategy Two, while another

tactic/method - -ztoomlEtuttllangylik. -may be valued as 80% of

accomplishing Strategy Two and further-,----as-10% of reaching Strategy Three.

Once the Stratiggic Model for Education-Community Partnerships is

completed in detail for the specific process under consideration, the

synergy of the system becomes apparent and participants can then continue

with a clearer understanding of the work ahead of them.

After the collaborative process has ended, and when evaluation is

completed, participants may, and more than likely will, see that certain

strategies or tactics/methods did not work as planned (or worked far

better), that heavy emphasis on one should have instead been placed on

another, or that an important strategy was completely overlooked. After

the evaluation, participants will also know the degree to which their

efforts had any effect or the need which began the process. At the end.

of the process, arrows may reverse direction as their relative impact on

the success of the efforts is assessed and noted for future activities. A

post-collaboration diagram should also providL for evaluation/adaptation

arrows circling Omit to the need to indicate impact.
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On the following page is a completed Strategic Model for Education-

Community Partnerships illustrating possible strategies and tactics/

methods, with the values of each provided.
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ATTACHMENT 2A
EXAMPLE SAMPLES

NSPRA. Business- School Partnerships: A Plus for Kids

Four Kinds of Involvement

Despise three diffledtist. or in lams asses perhaps because of
them, four kinds of businsm-indintry involvement in education are
underway throughout the tealnlir

Celkitoradve that &eddy or Indixectly ;evolve stn.
as*, ainally in alma pastime or wanness programs or in
st:onomis or 'Monica. Examples include worbetudy
inswing's*, lustier Achievement, internships and Adopt-Av.
Scheel programs.
Cooperative Was to aid schools or seised &Mem that don't
Involve siedemr. Examples include messoment studies. staff
development, budge preparation amienum sad lonranp
pima*
Involvememe by individusis from benison Arai leAsery as
members of boards, committees. task foram or advisory groups
at the 1084 emionil. amend national Web. Burins=represen-
tation on stab bodies den is requited by law.

Educutin-related activities by berriness or industry without the
cooperatioo of local Khoo*or school dittricts. although individ-
ual educators may be involved. Examples include corporate
training programs. tuition aid plans for employes' and soailled
'carnotite freebies' -- instructional aid materials that range in
value from the very useful te indusuial propagande.
This Special Report highlights a variety of husianeeducation

activities throughout the tmintry. Most are ceriborative examples of
schools and businesses wort:log tog Sher. Some are education-related
activities initiated by btisineiss ariiatemlly. without the cooperation
of local school officiate! MI rim indicativt of a welcome trend toward
increased business grid Wham involveknem in education.

The purpose or this Spada; Report is to describe a variety of
succumful prognuns, catrlain how they operate and provide some
advice from those experienced with programs about how to establish
and operate cooperative endeavors what to do. as well as some of
the pitfalls to avoid, 3otti ectucaton and business people should rind it
useful as a SOWN of issforreation. as a guide and as a stimulant.

......4.511111011asi 431.2.173WUNILIK thrLTZ-natthasa
PROJECT gm ID: 41,900A
LOCATED tkl HASHINGTON.

TO PROVIDE CCUGNIOALLY DISADVANTAGED HIGH SCHOOL.
STUDENTS A UNtOUE CAREER DEVELOPMENT ACTIVITY.

sots CONTACT P. JANET M. HESE AT 202 572 -4310
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American Council of Life Insurance. CompanySchool
Collaboration: A Manual for Developing tuccessful

rojects.

Florida

The Sage Department a/ Education in conjunction with its Busk
tensiEducstion Partners airs discounts and bsnalita to recognized
school volunteers. Ten bourses eschoolvolimapar or three hours as a
ccennamily resource snide volimissrto participate. The program
encourages volunteers to support die schools and provides a mains

rewarding them while it Muslim pertidpadng businesses as good
convnurity diiesrra For more kiarmadom

Combater
Sehoral %Anis, Program .

Milan of Public Schools
Markle DaPartmanect Education
Taliahnose, FL 32301'
90041$13115

° d. a

R 4000

..:*stheor air,l'attnirsh--1

* * *

Project WISE Draft Guidelines

Pv,

for

,44..:4`11--.F. LA*.
<:"J' 44% ."1

"!.
MIMI*

Ex.: Chicago United, includes 15 Career Development Ceiters which

are staffed by volunteer teachers who receive insirvice

training as necessary and are teamed with busines', managers

who work on a half time bash.

BEST CCP rVAILABLE
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4SPRA. Gusiness-School Partnershi s: A Plus for Kids

Community Involvement in Dallas

The role of bwinses and industry in the Dallis public schools is
but one pest of 'an extensive community involvement network.
Formed in eml 1976 to help achieve peaceful implementation of
court-ordered desegmgetioe, the Community Network for Public
Education consists deight tisk forms, each of which represents broad
special intermits throughout Deb& The Network, as it is commonly
called. serves as an Umbrella for all community groups working to
improve schoolingior 130,000 Dallas students. The task forces repres-
ent business, mil esters, religion, civic orpsdaatioa. PTA. youth ser-
vice agencies, higher and private education and district advisory com-
mittees. Repeesentstives of these task forces meet monthly under the
rases of the Network to coordinses activities.

The Business Task form is the mhscationCOMMinill of the Dallas
Chamber of Coninerei, a group actively involved in local school
affairs since 1963 when pinnies begin forth, model career education
facility known as Skyline Center. Opened in 1971, Skyline is both a
regular comprehensive high school and a speciel career development
center offering prostates in lob chows* ranging from aviation tech-
nology to interior design. Each cluster is guided by a chamber of
commerce committee of load bueinempeople, so courses remain
up-to -dates.

Skyline's career development programs .served as prototypes for
the city's seven magnet schools, aerated in relle0111, to the desegrega-
tion order. Each magnet school srcialikes in a particular career area
human services, business and management, health professions, trans-
portadon, etc. There is a chamber of COUUttelt* advisory committee of
business and wafering people for each magnet sato&

The leaders of Skyline's caner de *lament committees and he
magnet school te_visory committees constitute the chamber's Career
Education Advisory Board, which coordinates business-industry-
involvement in career education programs throughout the city. In
1977-76, more than 400 business and professional people served on
magnet school or caner development center advisory committees,
planning programs, providing resources and advising on trends in a
given field.

Other activities involving business in Dallas schools include
Adopt-a-School Dallas prefers a shotgun rather than a rifle
approach to the adopt-a-school concept. That is, rather three a
one-on-one arrangement one business. one school it has
many-on-one. Any number of businesses, civic orpnitsti:ms,
churches, youth groups in short, any part of the Mttwork
can °adopt" a school and help fulfill some of its needs, Assist-
ance may range from donating a few hundred dollars to giving
employees paid released time to help tutor younipters who need
help. As a result, many Dallas schools have multiple adoptions.
One high school has seven major corporetiorb assisting it. A full-
time adopt-a-school coordinator on the staff of the chamber of
commerce.

BEST COPY AVAILABLE
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Project Business Dallas was an early supporter of the Junior
Achievement program to teach eighth and ninth grade students
basic economic skills. Beginning with four schools in 1976-77, the
prop= bas been expanded every year since. Course material
costs absorbed by volunteer firms and the weekly class is
taught by JA-trained "consultants" from the local business
community.

Gifted and Tainted Program Outstanding Dallas high school
juniors and sailors can spend one school quarter or more with a
sponsor in the community. Students either work with top busi-
ness or prohmional people, exploring a particular career interest,
or, if the student is artistically gifted, spend time with a master
teacher of the arts, refining Was.
In addition, the Dallas Chamber of Commerce has been actively

involved on two other from needs assessment and community rela-
tion. A number of netaagetnent studies have been conducted, and
chamber support vas momdil to the success of the dewqregation effort
in 1976 and voter approval of an 380 million bond election a few
nimbi later.

* * *

NAESP. Business, Industry, and School Partnerships

Partnerships dart teem
A variety at schoolbueInese4nduary

pertnershipe have been established
around the couney:

The New York Yentas& Time. kw.
and has alher New Yeili Ol businesses
fund a VisioiTeacher program In which
NAM him 27 elementary mho* ant
grifikvi help Wet homage* each
afternoon by telephone.

OIMMorhasi Ss in New You
orgOMMO Mhool

to damn* ladies.
impede* h curticulurn Neu.

Also it Nov York. the Arrwitran Can
Comm" hinted 1211.000 In T-ehlts.
*NM end Mains Is give to Wren
Weer King, Jr.. Pligh School eludents who
hod poled elendence. The assearty aiso
gave el11.000 snore* pew for a
school holdback and sent live students
and two temiters b 4i /11111i messing in
Minneepolle. Nos year Om corporrilion's
annual wiersing will be held * Mink, Luther
ling.

> in Otsego. newly 3.000 imGMers
two pilot device have received eight

el

hours at training IO give censer educelicn
to ttosir mom Winn= have

oo area

70 corer Gaussian
to SW. Prolog. and 15 area'

development Genoa have been set up. At
one such center; Mae banks teach
'canonise and business. Nudes. At
wromer. HoNday Inn empioyees wean

4 MOW opentions. At a Mird, Mictway
Almon perocconei bop locus on carom in
the sir traniportellon industry.

In Mein" lab schools are Inked to
'patio etuEween. The dropout rate ant

Cenral High was reduced by a percent
alter Federal &Voss empioyeas began
counseling students there. At Michell
High S o the 13010/1 Corporation sent

emsivvess to coach students
tor Ott intetviews.
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ATTACHMENT 2B

Outline of Models and Guidelines Booklet

Acknowledgments

I. Introduction
A., Rationale
B. History/background
C. Philosophy
0. Purpose

II. Benefits and costs
A. Students
B. Community
C. Business

III. Examples of projects

IV. Issues and guidelines

V. Context model

VI. Strategic model

VII. Staff development

VIII. Recommendations for next steps

IX. For More information....

X. Select bibliography and/or references



ATTACHMENT 2C

Outline of Models and Guidelines Brochure

I. Introduction

History/background

Philosophy

II. Benefits and costs

III. Sample of projects

!IV. Generalized issues and Guidelines --

V. Essential elements: the contexi [model]
\

VII. Next steps and for more informatIon....

\



ATTACHMENT 3

USER IN YOUR GROUP

QUALITATIVE EVALUATION

1. Select a recorder.

2. Fill in the number of people in your group above.

3. Please list as many statements about this conference as you can in the
next 10 minutes. Please be specific about such things as what was done
well, what was useful, what could have been more valuable or should
have been done differently.

4. Next to each statement, put the number of people in your group who
agree with that statement./

Statement No. of people who "ate
MIC sabemen%



ATTACHMENT 4

PROJECT WISE

Sm)es11114

tive Survey

I. 4o the best of your knouledgs, what are the purposes of Project WISE?.

Z. Os you think these purposes of Project WISE are being accomplished? '-Yas
No. (If yes, how? If no, why not?)

3. Are you clearly informed about your rota in the Project's mirk? Yes
Ile. Please descrtbe your role.

4. Nave you used or do you plan to use any of the infermation provided to you by
Project WISE? Yes No. If se, new what yes will use.

S. For whet purposes will you use informatics providad by Project WISE? With
who'

6. Oid you attend the Project VISE Working Conference held Oct. IS-17, 1914?

7. Vas this conference useful for your perpoiei? YesMINNINIIf yes, hog If no, Why net?

S. Are you bonefitting free being involved with, Project VISE? Yes No.
Please explain your answer.

9. Is either your school district, organisation, agency or institution
benefitting free Project WISE efforts? = es No.
Please infiliN your answer.

10. What recomendation(s) for improvement, if any, would you fade to SEOL's WISE
Project for the future?
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Pip two

11. In what way(s) might Project WISE be of assistance to you in the future?

12. Please feel free to comment Imlay on any of these questions in greater detail.
(It will he helpful if you specify which question(s) you are comenting an).

Please complete and return this questionnaire in the enclosed envelope Were
November $, flit. Thanks,

98
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ATTACHMENT 5A

PARTICIPANTS
MAYS TO IMPROVE SCHOOLS AND EDUCATION (WISE)

Second Annual Conference
October 15 -1/, 1984

Keynote Speaker
Dr. lama A. Reed
Director of Community Relations
Rockwell International
P. O. Box 19462
Dallas, Texas 75207

Presenters

NO. Robert L. Amine
Principal

Whitney M. Young Elementary School
4601 Veterans Drive
Dallas, Texas 75216

Mr. David A. poacher
Director, Marketing Services
HCB Contractors
4600 InterFirst One
Dallas, Texas 75202

Ms. Toni Brown
Adopt-a-School Coordinator
Fort Worth Independent School District
3210 West Lancaster
Fort Worth, Texas 76106

Ms. Kay Crozier
Personnel Manager
Frito-Lay, Inc.
P. O. Box 35034
Dallas, Texas 75235

Ms. Diane Dynis
Vice President, Marketing
Allied Lakewood Bank
P. O. Box 140000
Dallas, Texas 75214

Ms. Bobbie Foster
Director, Community Relations
Dallas Independent School District
3700 Ross Avenue
Dallas, Texas 75204
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?Twenty% (cont'd)

Ms. Susan J. Nichols
Vice President
Dallas Market 'Center
2100 Stemmons
Dallas, Texas 75207

Conference Participants
Page 2

Mr. Rick Pacheco
Manager, Adopt-a-School
Dallas Chamber of Commerce
1507 Pacific Avenue
Dallas, Texas 75201

Dr. Ouida Ploeger
Principal
F. P. Caillet Elementary School
3033 Merrell Road
Dallas, Texas 75229

Liaison Team Members and Guests

Mr. Bill Anderson
It's Pizza
5309 Gibson Blvd., S.E.
Albuquerque, NM 87108

Mr. Milton Baca, Principal
Valley High School
1505 Candelaria
Albuquerque, NM 87107

Mr. Mike Barlow
Director of Community Affairs
Oklahoma City Public Schools
900 N. Klein
Oklahoma City, OK 73106

Or. Martin L. Berman
Executive Director
New Mexico Association of Community Education
P. O. Box 4368
Albuquerque, NM 87196

Ms. Linda Blunt
HTB Architects, Planners, 81 Engineers, Inc.

1411 Classen Blvd.
Oklahoma,City, OK:71106
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Conference Participants
Page 3

Liaison Teo Members and Guests (cont'd)

Mr. Dan R. Bullock
Director of the Governor's Office
of Community Leadership

Austin Adopt-a-Shoot Executive Committee
and Chairman of its Advisory Committee

105 Sam Houston Building
Austin, Texas 78711

Or. Dale Carmichael
Director of Inservice Education
Texas Education Agency
201 East 11th Strget
Austin, Texas 78701

Coordinator for School Volunteers /Adopt- school
(To be selected, October 1984)
Oklahoma City Public Schools
900 North Klein
Oklahoma City, OK 73106

W. Gene Cox
Director of Research and Education
Oklahoma City Chamber of Commerce
One Santa Fe Plaza
Oklahoma City, OK 73102

11

Ms. Julie Crain
Supervisor, Regional & Energy Banking Operations
Adopt-a-School Liaison to Brooke Elementary School
Texas Commerce Bank
P. O. Box 550
Austin, Texas 78789

Ms. Pat Davis
Office of School Volunteers/Adopt-a-School
Oklahoma City Public Schools
900 North Klein
Oklahoma City, OK 73106

Ms. Robena Jackson Vice President for Austin in Action
and quality of Life

Austin Chamber of Commerce
901 West Riverside
Austin, Texas 78704

Ms. Anita Lopez, Director
Albuquerque Youth Commission
City of Albuquerque
P. O. Box 1293
Albuquerque, New Mexico 87103
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Liaison Team Members and Guests (cont'd)

Ms. Lucinda Lazier
Director of Communications
Pizza Inn, Inc.

2930 Itemmons freeway
Dallas, Texas 75247

Ms. Laine Renfro
State Department of Education
Education Building.
State Capitol Complex
Santa Fe, New Mexico 87501

Dr. John Rinaldi
Dean of General College
OnAte Hall 115
University of New Mexico
Albuquerque, NM 87131

MO. Dan Robertson
Assistant Director of Planning

and Interface
Austin Indepehdent School District
6100 Guadalupe
Austin, Texas 78752

MO. Joe Robinson
Albuquerque Public Schools and
Career Guidance Institute
Chamber of Commerce
P. O. Box 25100
Albuquerque, New Mexico 87125

Ms. Kris Tlylor
Supervisor of Communications
Austin Independent School District
Austin Adopt-a-School Executive Committee
6100 Guadalupe
Austin, Texas 78752

Ms. Holly Traver
Director, Career Guidance Institute
Chamber of Commerce
P. O. Box 25100
Albuquerque, New Mexico 87125
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Conference Participants
Page 5

Conference Staff

Dr. David L. Williams, Jr.
Director, Division of Family, School,

and Community Studies

Southwest Educational Development Laboratory
211 East 7th Street
Austin, Texas 78701

Dr. Al King
Conference Coordinator
Senior Researcher, Project WISE
Southwest Educational Development Laboratory
211 East 7th Street
Austin, Texas 78701

11s. Sylvia Lewis

Administrative Secretary, Project WISE'
Southwest Educational Development Laboratory
211 East 7th Street
Austin, Texas 78701

103



ATTACHMENT BB

PROJECT WISE LIAISON TEAM MEMBERS

Mr. Bill Anderson
c/o Dr. John Rinaldi
Dean, General College
Onate Hall 115
University of New Mexico
Albuquerque, NM 87131

Mr. Milton Baca, Principal
VallerHigh School
1505 Candelaria
Albuquerque, NM 87107

Ms. Rosanna Gonzalez
Sperry Flight Systems
P. O. Box 9200
Albuquerque, New Mexico. 87111

Os. Laine Renfro, Supervisor
Home Economics
State Department of Education
Education Building
State Capitol Complex
Santa Fe, New Mexico 87501

Dr. John Rinaldi
Dean of General College
Onate Hall 115
University of New Mexico
Albuquerque, NM 87131

Mr. Joe Robinson
Career Guidance Institute
Chamber of Commerce
P. O. Box 25100
Albuquerque, New Mexico 87125

Ms. Holly Traver, Director
Career Guidance Institute
Chamber of Commerce
P. O. Box 25100
Albuquerque, NM 87125

Mr. Mike Barlow
Director of Community Affairs
Oklahoma City School District
900 N. Klein
Oklahoma City, OK 73106
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Page 2

Mr. Gene Cox
Oklahoma City Chamber of Commerce
One Santa Fe Plaza
Oklahoma City, OK 73102

Dr. Roger Stacy
State Supervisor
Industrial Arts Division
State Department of Vocational
Education

Stillwater, OK 74074

Ms. Lynn.Stewart
Director of Government

and Community Affairs
State Department of Education
Oliver Hodge Memorial Education Bldg.
Oklahoma City, Oklahoma 73105

Ms. Saundra Vallejo
Coordinator, School Volunteers/

Adopt-a-School
Oklahoma City Public Schools
900 North Klein
Oklahoma City, OK 73106

Mr. Oan R. Bullock
Director of the Governor's Office
of Community Leadership

105 Sam Houston Building
Austin, Texas 78711

Or. Dale Carmichael
Director of Inservice Education
Texas Education Agency
201 East 11th Street
Austin, Texas 78701

Ms. Robena Jackson
Vice President for Austin in
Action & Quality of Life

Austin Chamber of Commerce
901 West Riverside
Austin, Texas 78704

Dr. Reuben R. McDaniel, Jr.
Professor
Graduate School of Management
The University of Texas at Austin
Austin, Texas 78712
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Mr. Dan Robertson
Assistant Director of Planning

and Interface

Austin Independent School District
6100 Guadalupe
Austin, Texas 78752

Ms, Crispin Ruiz
Community Affairs Director
Austin Chamber of Commerce
P. O. Box 1967
Austin, Texas 78767

Ms. Kris Taylor
Supervisor of Communicatio s
Austin Independent School istrict
Austin Adopt-a-School Exec tive Committee
6100 Guadalupe
Austin, TX 78752

Ms. Marilla Wood
Vice President
Community Affairs Office
Texas Commerce Bank
P. O. Box 550'
Austin, Texas 78789
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ATTACHMENT 6

CONFERENCE 10 RECOGNIZE SECRETARY BELL'S
ONTSTAIMING SECONDARY SCHOOLS

SUNNMY OF
STATE ROUNDTAILE DISCUSSIONS:

STRATEGIES FOR LIMINESS/SCHOOL COLLASORATION

Two speakers provided participants with a framework for their round-

table discussions on business/school collaboration: Or. Lee Gary, director

of education, Business Tas Force on Education, the New Orleans and River

Region Chamber of Commerce, and Or. Al King, senior researcher for the Ways

to Impro4e Schools and Education ProjeCt (WISE) at The Southwest

Educational Development La ratory (SEOL).

Gary described the wo of the Business Task Force on Education,

which, rather than adopting a single School, has adopted the New Orleans

school board. According to ry, adopting single schools'is not as produc-

tive an eff)Pt, from the commirity's standpoint, as ad

trict. If schools are going to be adopted, they shou

ants, he said. Concerned abo'ut the relationship

schools and the ability of a\coimunity to attract a

that help create a stable econoly, the Business Task lorce created an eco-

nomic prosperity model which acknowledges the interdependence of education-

al advancement and economic development, between people and the jobs they

can get. The economic prosperity model does not assume, Gary emphasized,

that the purpose of education is tolprovide workers 'for commerce and in-

dustry. Education is responsible, he said, for producing literate, com-

petent graduates. The Business Task Force has established a goal for the

schools, that they will produce students achieving at or above the 50th

percentile an the Comprehensive Tests of Basic Skills. In addition, the

Business Task Force provides management training and business advice for

school administrators. Gary encouraged\Participants to plan their colla-

borative efforts with specific goals, to,work toward well ef-

forts rather than individual, uncoordinated donations; and to seek involve-

ment rather than entanglement.

King described his work with Project WISE, which has established pilot

business/education collaboration projects in three states. At each site, a

Liaison Team monitors and helps to facilitate the collaborative efforts.

ing an entire dis.

be adopted by par-

tween the quality of

(hold the businesses
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Each Liaison Team is made up of seven members who represent the school

district, a local business and/or chamber of'commerce, the state education.

agency, a higher education agency,,and SEDL. Fro0 experiences 25)their

sites, the Liaison Teams have worked together to produce a model and

guidelines for such cooperative relationships. The WISE process model for

educition and private sector collaboration has four elements, The .first is

established goals, which must be shared by all participants and which must'

be cllar to eactrof them. Second are resources; these must be adequate a

available to everyone involved, Third is an exchange. mechaniim to provi d

for the transfer of whatever the collaboration is designed to transfer

Fourth, the WISE model recommends an evaluation system, both formative aqd:

iummative, to provide feedback about the effecti veness of the effort and to

provide recognition for successes. In addition to this model, King offered

several guidelines for participants to consider as they moved into their

roundtable discussions. Collaborations between education and the private

sector should be carefully planned rather than piecemeal. Second, each

participant should have a'clearly delineated role, and both responsibility

and accountability need to be fixed and understood by all. involved. Third,

collaborations work best when they are between equals and where mutual

trust and respect exist. Relationships in which one party feels exploited

do not generally succeed. Next among theluidelines\is the importance of

strong leadership. in addition, participant should attempt to maintain a

diversity of options, creating flexible rograms which provide for

individual .differences among the actors and for adaptations as they becoMe

necessary. Support is necessary to any cooperation, in the form of funds,

staff, time, and space. Finally, King urged participants to take advantage

of what they can learn fr. others who e been through similar

experiences --to build or link with existing netw rks of people with,similar

interests.

The chart following this discussiom summerizes the reports of each

state roundtable an business/school collaboration. Participants in each

group were asked to answer three questions: What, if anything, do we want

to do to encourage. such collaboration? Who will do it? What is the next

step? The chart also includes brief details about.turrent acttvity in each

state. Several conclusions can be drawn about the range of the discussions

across the six states.
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Current Activity: Adopt-a-school programs are active in each state,
but there, is dissatisfaction with this approach to business/school co-
llaboration. Comments indicated that schools sometimes feel unequal
in the relationships and are not happrwith the image of asking for
handouts. There was also concern expressed that adopt-a-school pro-
grams can cause participants to question who controls the school.
Merits of the adopt-a-school approach appear to be that schools do
benefit in acquisition of equipment and expertise, and that this is a
relatively speedy, highly visible way to initiate school/business com-
munication.

What do' we went to do? Across the states, participants expressed the
desire ior'coordinated, well -plannel cooperative relationships in
which actors are regarded as equals. Coordinating efforts, sharing
information, forming coalitions, and learning from others were all im-
portant topics. There is a need for a coordinating function in each
state.

WLo will d it? State education agencies (SEAS) were nominated as the
un s mom likely to provide coordinating functions in three states.
The remaining three states discussed a range of possible participants.

\

What is the next step? ,Groups were less specific about the answer to
this question. One state planned to initiate a state-wide task force
from the state education agency level. Others would like more infor-
mation about the WISE model and guidelines before they attempt to cre.
ate guidelines of their own..

For more information con*act:

Al King
Project WISE
Southwest Educational Development

Laboratory
211 East 7th Street
Austin, Texas 78701
(512) 476 -6861

105



Mimosas
STRATUM'S FON INISINg1111/110100L COLLA11011ATIOM

Womb Latilelsaa New Monks Oklahoma Texas

CUNNENT

ACTIVITY

.

Adep461141441 al Woe
rskIlessilps emir'Mas

apopros .
rensesd

. kW
Oestitislas

eatark1001
.

-41-1,144 lei NW
0016

wok 06466444446
.
. oVaiiimerslaks

/ ,

Wipt-s-141401 asi Mks
rirotailps mlds
.
.
. tr

.

OS kw elms
ass ION WSW. Ili

aisirislmis1 Ni oda.
wpm iisolls kkalst

iss01041 kaiak.
. Crieliasrliste kr

NAAS

' =
1. twill Mt
ISM krt

kwifiliG
4110111:111 :AI

& rap 0

re okiliki
rwsI

64.1-4-14141 446 sillier
pratrasi Wolk schseist

=1kr skink 04
. Es kr skim

asIlassret

It Crisis a 1
MI DM Ile 4111004 Ns -
1assUsiktis asime. 010,

rilQ141
011141Crir

41;01.$.rainrIssm.
Woo 1,01, ession111

I. kJ:16 101041
keel Moth.

Admpt-a-1001.14ItOs.
01 ssilissts 0 ko
111/0 Res el
. ormam1
. Sables

opeprim
. okrtIss
. Mel

. iittoskil
Mon Wks
b awls seres

istlis714111111100110011kes
Car Affmnks

4414411661 Mg) vskasar
srimIstilmis.

raillials".
11014116 IN at

=Sal le

4
wilAT Do

WE WANT

TO 00?

I. Ilessuiragaritrin
0040412
kil IAD sIals 11_ eitisit kir 664111

vis.dies

18112:q:swakos.10 01 se: s
iNe pima lig
I. Idreses Wei.
S. Wows kips 0 Imbeatiss

. ssliblkt
.

I. 0111+
118 NOM Mt

Oil MO

Se wfw
sa11414!.4Moil 00 Ile WI.
010 Imp.

gm 6,
WI 1401141

WII0 WILL

00 ITy

lie slats Meek, mew
1.0 arkSai Mr 111 111ail in dim.
800 Ns siorli taws
M 141 Is).

susilestes issli 01115
wits 16).

IfiztrimIal Ills IP s111 Woo al 164
edwells kr Ile 0011km.
=rieriwolsys an 0601
liA mien k me-4 saws1 I ,1100 wood we
WII pits.00.

lb ONO detalki
..., ariketel Se

11 don.

. SUN ara Buskesesrporomfew Oar ashfews-
Ile - M aloe.

10111lass kw sank.
claim 0 Iowa. sem-
Wen, ask imam Mmt
Wk iingler:Moci. 0

"

Orsititssail tanotts
0011110 Iseeleisi
stests1s. kikosses,
Or slas, tisk grays,
pprosts, driers 0

. telirei 1 t.
:MrtgekeNssloss. me
stsSi skietis wok. 40
141/4.411 Maws.

wales
01orls.

dllow0-01.sa 110 Wen
(oda k ml Se

irmilitoskastklal
ollat

%vim i Is
iggE NE Xi

SlE127

464641 1114 $441141441
Idistetkad esietspees
Itisraseres I1114 rmiss1
14/ sombl 441 plelfael
fit 16441146/triebt
same 4611abare1164.

Maio 46441144441 eras
WINO kora Mt brikess
Kiwi miliont10 Is
01441IN.

Istablith Isgset itals,
mIssIhn. 001410,
4.1 s61. 41.044161111146

104,K1 hi 10010111
Idkastisul lbseliiret
lobstalrev't
IN NM rid lin
kr aitslisite Sus
Mite 46114144.41166.

Ismarep eis Ili it km
hilsrsiti Ws.
Casla46 16. 144.4.441 16614-
tied airs 1spm1 IstorsIkr
Mkt. $15 kr mill mai
10.111.0 fee 14(64104/
!Ada miler 0110001..

1041116 comookattos
Mt state sisaike soup.Om. Its Ably 011
400110 lad hue 0
Mahe* Ins li samplety
KWh ma Ibor cstereks
004 stow.

01Mae pistil*
sail stOres.

BEST COPY AViket."9,1

110



ATTACHMENT 7

PROJECT WISE
SCHOOL-COMMUNITY PARTNERSHIPS,BIBLIOGRAPHY

As of aov. 9, 1984

RASA Leadership for Learning. Business and Industry: Partners in
Education. Arlington, Va.: Alerican Aisociatfon of School
MigliWators, 1984.

. Citizens and Schools:\ Partners in Education. Arlington, Va.:
Associaiion of Saivol AdMinfiiritorS, 1084.

Abrell, Ron. "Ten Traits of Leadership." The Executive Educator, Volume
4, Number 4, April 1982.

Adkison, Judith A. (Ed.) The ICES Structure: Linking Organizations for
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