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HE CATHOLIC HIGH SCHOGL: A NATIONAL PORTRAIT is first and foremost

the result of the dedication and long hours of work by the principals of the 910

| high schovls who responded to our survey in September 1983. These wonder-

ful women and men prepared and submitted the data that have made the com-
posite portrait possible. They were generous, and anxiqus to be as accurate as

possible. On many occasions, hand written notes accompanied their feturned surveys. They
revealed an enthusiasm for youth that is not often expressed in such an open fashion. Individ-
ually and collectively, they taught us much while urging us forward on our task. We are grate-
ful to them and exceedingly proud of the daily ccntribution they make to the American high
school experience.

No study can be undertaken without funds to support it. We have been twice blessed by
being .2ssured from the start of sutficient funding and of continual interest in our work. Dr.
Edward }. Meade, Jr., nat only conveyed the interest of the Ford Foundation but added much
expertise to critical decisions that arose as we progressed. His professional approach as a col-
league in our work has shown us that large foundations do have a personal side. ' |

This study has plowed much new ground. The Ford Foundation has beer constantly sup-
portive as ‘we uncovered new areas. Some of our initial plan had to be revised as we pro- |
gressed. The Foundation continues to support our work on Part 2 of the study.

Mr. Richard Reuscher of the St. Marys Catholic Foundation helped us to obtain funding for
the publication and distribution of this report. His commitment illustrates the great help that
Catholic foundations-can be in promoting the eaucational mission of the Church on the ele-
mentary and secondary schonl levels.

Dr. Anthony S. Bryk, Dr. Terry A. Clark, Dr. Sally B. Kilgore, and Mr. Michael O’Keefe joined
us at (he very beginning of our project to bring outside professional expertise and critique.

, . They have been most helpful in pushing us to think through new aspects of the project that
were not readily apparent to us. Their meetings provided a dynamic for which we will always
be grateful. Their diverse backgrounds made for provocative and stlmulatlr‘g discussions in
which varied perspectives surfaced for our consideration.

Our critical reactors are listed in Appendix A. They are quite numerous—and fulfilled
many diverse roles. All of them were generous with their time and forthright in their com-
ments. It is the spirit of people like these who demanstrate anew the tremendous dedication
which so many bring to the education of our Catholic youth. Each and every critic made us
very proud to be a part of the Catholic school community.

The Honorable T. H. Bell graciously penned the Preface during the closing days of his tenure
as U.S. Secretary of Education. We are grateful for his continued interest in and commitment
to American private education.

Many staff members at NCEA and Search Institute have been active in this work. Msgr. John .

" F Meyers, President of the National Catholic Educational Association, has offered us his full
support throughout this project, especially through his initial letter .nviting active participa-
tion of principals. Msgr. Francis X. Barrett of the Chief Administrators of Catholic Education/
NCEA encouraged many superintendents in our initial survey. Kathleen Robmson was the

Washingten administrative secretary.

Search Institute was contracted o collaborate with NCEA in conducting this research prol-
ect, including developing the survey instrument, analyzing the results, and producing the l
written manuscript. Dorothy L. Williams served as project manager. In this role, she coordi-
nated the development of the survey instrument, wrote several of the chapters, and served as
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. , the primary manuscript editor. Phillip K. Wood designed, organized; and managed the statis-
tical analysis, with Richard L. Gordon assisting. Janice E. Mills directed almost daily com-
munications between Search Institute and NCEA, and produced typed copy of all drafts of
this report. Carolyn Elkin provided assistance at every step of the project, including instru-
mentation, chapter development, and editing. Michael ). Donahue, Joseph E. Erickson, and
Elizabeth S. Holman were also instrumental in developing the final manuscript, including
drafting chapters, designing the exhibits, conducting background research, and editing.

The final text was edited by Roberta Kaplan, a gracious lady with great precision in the use
of words. Her work greatly enhanced the final manuscript. Edward Scott and William Van
Wie devoted untold hours to the technical tasks of production.

We deeply appreciate the conthined effort of all these people. Whatever credit this book
receives should reflect on each of our colleagues. If there are errors or omissions, they can
only be attributed to us.

Robert ). Yeager
Project Director

Peter L. Benson
Principgl Investigator

Michael ). Guerra
. Associate Project Director

Bruno V. Manno
Project Co-ordinator

WASHINGTON, D.C. .
DECEMBER 1984 .
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Preface

uring my tenure as Secretary of Education, we have witnessed a renewed‘in-
terest in education in our country. Following the publication of A Nation at
Risk, the support for educational reform blossomed and educational excel-
lence is once again a goal for every student.in America.

: _ Over the years, Catholic schools have stood as a pillar in the structure of
quality education offering hope to all children from many backgrounds and many farths
However, what do we really know about these important schools?

Within the Department of Education, the National Center for Education Statistics (with the
assistance of my Executive Assistant for Private Education) gathers data on all private elemen-
tary and secondary schools, including those run under the auspices of the Catholic Church.
However, this is primarily basic enrollmentdata necessary for the Federal Government to plan
effective educational policy. More in-depth information is needed, yet Ionk overdue.

Although some recent studies of Catholic education have received national attention, much
more needs to be done. James Coleman’s 1981 study of public and private schools indicated
that private sc hools are uniquely capable of providing a quality education to adiverse student
population. This finding prompted Dr. Coleman to suggest that Catholic schools more closely
reach the ideal of the “‘common school’’ than other schools in our Nation.

This major NCEA study of American Catholic Secondary Education builds on the existing
data and research in important ways. It provides a picture of Catholic secondary schools
which has not previously existed. It tells the Catholic story, describing the individuals who are
dedicated to these vchools: the teachers, the parents, the administrators, and the students. It
provides some insight into the operation of these schools, suggesting possible reasons why
Catholic schools can provitie a quality education at a modest cost. But it is still not enough.
More research by the National Institute of Education, the National Catholic Educational As-
sociation, and other organizations is surely needed. :

I believe that many educators have heen uniaware of the tremendous contribution of Cath-

" olic schools. The Council tor American Private Education and the Department recently rec-

ognized approximately 30 Catholic high schools for their excellence under the Exemplary
Secondary School Project. This important message can only inspire other educators to strive
for excellence in the-teaching of America’s high school students. The ollowing portrait of
Catholic secondary schools is an important part of this research effort which will lead to
greater understanding of Catholic schools and their contribution to excellence in all of Amer-

ican education.
i i

T. H. Bell
Secretary
LS. Department of Fducation

DECEMBER 1984
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athalic high schools are a significant force in American secondary education.
§ 4 hey enroll about two-thirds of all non-public high school students and about
six percent of all high school students in the United States—almost a million
fép T, e ’j of the country’s 15 million 9th to 12th grade students. Nearly 1,500 Catholic
. &l high schools are spread across the United States, influencing the educational
climate in every state and every major city. Because of their influence and their prevalence,
they need to be known and understood by educators, policy-makers, parents, and others who
care about education.

The time is right for a comprehensive study of Catholic high schools. The 1980s represent
a crucial decade as Catholic high schools try to come to terms with hard financial realities,
the increasing presence of laity in administrative and teaching positions, and a rapidlv chang-
ing society that has led some to question the mission and purpose of educational institutions.
It s also a decade in which federal and state policies toward non-public education are being
reviewed. Tuition tax credits, vouchers, and government aid for non-public school programs
are currently under debate in a number of legislative agencies. It is a time of decision-making
for leaders inside the Catholic school community as well as for those outside it—decision-
making that requires a systematic understanding of the nature and scope of Catholic high
schools.

Muth concern about the shape of American secondary education, both public and non-
public, is being expressed at the present time. High schools are on trial. Their critics include
the National Commission on Excellence in Education. created in 1981 by the United States
Department of Education to study the quality of education in America. The blue-ribbon panel
opened its 1983 report, A Nation at Risk: The Imperative for Education Reform, with these
words;

Our Nation is at risk. Our once unchallenged preeminence in commerce, industry,
science, and technological innavation is being overtaken by competitors throughout
the world. . . . We report to the American people that while we can take justifiable
pride in what our sc hools and colleges have historically accomplished and contrib
uted to the United States and the well-being of its people, the educational founda-
tions of our society are presently being eroded by a rising tide of mediocrity that
threatens our very future as a Nation and a people. What was unimaginable a gen-
eration ago has begun to occur——others are matching and surpassing our educ o-
tional attainments,.'

! 13
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This indictment of American schooling nas been echoed by a series af-other recent projects.
In 1983, for example, the Carnegie Foundation for the Advancement of Teaching released
High School: A Report on Seconda.y Education in America.’ Written by former U.S. Com-
. ‘missioner of Education Ernest L. Boyer, this report offers a systematic evaluation of public high

/ school curricula, teachers, students, and classrooms. Like A Nation At Risk, it discusses me-
diocrity and searches for models and examples of effective schooling.’

The public eye, then, is on high schools. Though these recent national reports speak mostly
about public schools, there are implicatior: for Catholic schools. Certainly these national re-
ports have made Catholic educators more self-conscious about the nature and dynamics of .
secondary education and the need for a systematic evaluation of Catholic schools against
guidelines and suggestions offered by A Nation At Risk and High School. The tecent indict-
ments of schools have crecied a widespread preoccupation-with locating and studying
schools that work. Not surprisingly—=at least to those in Catholic schools—some turn out to
be Catholic high schools.* These observational and ethnographic reports fuel a new interest
in discefning how Catholic high schools function and why some of them are particularly ef-
. fective.

\

Purposes  Foravariety of reasons, then, new interest in Catholic high schools has emerged. In 1983, the
, National Catholic Educational Association (NCEA) launched a major study to create addi-
tional knowledge about high schools, knowledge needed to accommodate the information
needs arising in the Catholic, larger non-public, and public sectors.
Funded by the Ford Foundation, the project has two parts. Part|, begun in early 1983, was
b designed to create a national composite view of the resources, programs, facilities, personnel,
and policies of Catholic high schools. Based on in-depth surveys of high school principals,
. Part | gives special scrutiny to how Catholic schools vary by gender composition (coed vs.
’ single sex), size, governance (i.e., parochial, interparochial, private, diocesan) and percent-
age of students from low-income.families. The Catholic Hgh School: A National Portrait
describes the major findings and themes in this Part | survey, of principles.

Bart 1l of this project willbe completed in late 1985. it will assess how Catholic high schools
influence students in the areas of academics, life skills, values, and faith. By addressing these
four areas, the study will evaluate ho.s well the Catholic high sehool achieves its dual mis-
sion—to deliver a quality academic experience and to stimulate growth in values and faith
consistent with the Catholic tradition. Part I1's special focus is on 100 schools that serve sub-
stantial numbers of students from low-income families. Both teachers and stu lents will be
surveyed to assess student outcomes and to provide perspective on school programs, climate,
and resources. This information will be integrated witk data from the Part | supvey of princi-
pals to identify features of schools that are particularly effective in promoting student growth.
A full report on Part 1 will be available in early 1986.

The Catholic High School: A National Portrait was designed to have practical utility. Some
of the aspirations for it are that it will:

’

e Expand Catholie school administrators” knowledge of alternatives for plannjng, devel-
opment, and academic programs;

© Increase Catholic educators’ understanding of the specific contexts, problems, and
needs of « hools that serve students from low-income families;

o Provide a 1csource that can be used at the college level in training secondary school
teachers and administrators;

e Guide policy-makers in developing national strategies for strengthening Catholic
« hools, ‘

o Assist local schools 1n systematically evaluating sc hool life (hy comparing local condi-
tions to this national portrait); - ,

® Raise consciousness about specific challenges facing Catholic high schools;

® Assist the American public and public schooleducators in gaining greater understanding,
of Catholic schools and the role they play in American education; and

ERIC 14 . '
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® Assist individual Catholic schools in locating other schools that have developed out-
standirg and eftective programs in areas where these individual schools want to im-

prove.

’”
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The information about Catholic high school$hesented in thi report has four salient charac-

teristics.

It is unique and extensive. No such study has ever been undertaken before. In September, '

1583, a 56-page survey book was mailed to the head administrator at each of the 1,464 Cath-

olic high s¢haols in the United Siates. Exhibit 0.1 outlines the 14 sections of the survey and <.,
gives the number of gdestions asked in each séction. in all, each principal was dsked for 1,063 )
pieces of information about his or her school. _ oo
It is quantitative. Social organizations like schools can and should be studied in a variety .
of ways. Both quantitative and qualitative data are needed to document fully the®nature and
»
EXHIBIT 0.1:  Content of the Catholic High School Principals” Survey
Number of
o Content Area Questions
.
School Administration — operating authority; religious status, age, 96 D
education, race of administrators; administrative practices; .
administrators’ goals . .
Teachers ~reiigi0us status, age, education, race of teachers; conditions of 123
work; compensation; employment and evaluation practices
Students - race; socio-economic status; criteria for awarding aid; 119
post-graduation destinations; conditions of special need
Academic and Co - Curricular Programs - course offerings; 121
special programs; standardized tests; co-curricular activities
Religious Education - religious status of teachers of religion and of 94
religion department chair; in-school religious activities, service programs,
retreats; attention to church social teachings :
Comnuter Use — number and kind of equipment; administrative uses; 39
ins?u('li()nal uses
School Standards - criteria for admission; standards of conduct; seriousness 93
of behavior problems; penalties tor rule infractions , ,
Facilities, Resources, and Location — age, nature, and use of facilities; list of 100
facilities: nature of surrounding area; distance from students’ homes
School Climate —-attendlance at school events, frequency of meetings,; 39
estimate ot sense of community and other ¢limate-related details
Parent Involvement - nature of parents’ organization; parent 44
activitios; volunteer activities; parents’ poals
Development and Finance - sources of income; operating expenses; tuition 47
policies; development personnel; development activities
. { , -
Governance and External Relationships - compasition and activity of sc hool™ 71
hoard; final decision-making power: cooperative arrangements with other
schools; tederally financed prograns .
Five-Year Trends increase, decrease, or stable condition of 26 tactors 20
i high o hool hie
Needs and Achievements  principals’ ratings of their school’s wotk 31
in 45 areas of school lite
Total number of guestions 1,063

il
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" school principals wer

scope of schools. Quantitative data include facts, numbers, and p.ercentages. Quafitative data
include more sensory data, such as the impressions that come frcin experiencipg a school
with one’s ¢yes and ears. This report is based primarily on guantitative data. It gives useful
and needed infgrmation about Catholic schools. However, there is still much to be learned
about Catholic h¥gh schools from qualitative data, some of which will be gathered in Part I
of the project.

It bUIIdS on prewousresearch This is not, of course, the first iwestigation of Lathollc high
schools’ programs, people, and policies. For 15 years, NCEA has published statistical reports
on Catholic secondaty schools.* Based on iniormation provided by diocesan offices, these
reports chronicle trends in enrollmen&size, student background characteristics, and the rela-
tive numbers of lay and religious teachers. The recent work of Bruce Cooper at Fordham Uni-
versity has added new insights about the changing demography of Catholic and other non-
public schools.” In 1972, Otto Kraushaar published a major investigaticn of America » non-
public schools.® At that time, it was the rnost comprehensive description available of Catholic
and other non-public schools. Because it included elementgry schools ir: its design and did
not present tindings separately for high schools, this work is not particularly germane to defin-
ing the universe of Catholic high schools. '

‘The account of Catholic schools written by Harold Buetow in 1970 adds a critical historical
dimension to an understanding of Catholic education.” Andrew Greeley and his colleagues at
the National Opinion Research Center in Chicago have produced several of the most exten-
sive and useful studies of Catholic schools.® They have focused primarily on the effects of
Catholic education, an issue more germane to Part il of this present project. )

The federal government recently funded two important quantitative studies of American
high schools. The Private High School Today compares Catholic and other non-public
schools on a number of program and policy dimensions.” A second, more controversial study
was released in 1983. In High School Achievement: Public, Catholic and Private Schools
Compared, Coleman, Hoffer, and Kilgore compared educational outcomes in public and non-
public schools." The authors concluded that Catholic high schools outperiorm public highs
schools, even when conrols were made for differences in student background characteristics.
Other investigators, who have reanalyzed the data, have disputed this contentiop.'" In addi-
tion to its focus on outcomes, the Coleman study provides some useful descriptive informa-
tion on Catholic high - chool students and programs. Building on the Coleman report, Greeley
(Catholic High Schools and Minority Students)'* and Bryk et al. (Effective Catholic Schools:
An Exploration)'* have added to the collective understanding of Catholic high schools. "

An important research legacy already exists. Each of these studies has helped to define the
issues addressed in the present project, and each has given direction to interpreting and ex-
plaining the massive amount of information collected and reported in this volume. The Cath-
nfic High School: A National Portrait builds on these studies and moves beyond them in
several distinctive ways. In its effort to define what Catholic schools are and what they do, it
looks more deeply at a wider rarge of topics than any of its predecessors. The sample of
schools studied is much larger, making it possible to see how Catholic schools vary by
s (e.12., enrollment size, region, percentage of low-income students, and ownership).
Qetrait presents, for the first time, benchmark data on many heretofore-unex-
plored school chataggeristjcs. These benchmarks will help educ ators take stock of the condi-
tionof C athoh( schogisgew. They also provide a baseline for monitoring how schools change

.t is based on a bro Xtional sample of Catholic high schools. All 1,464 Catholic high
dd to complete the 56-page survey, and 910 completed it, for a 62
nercent response Yate.

Do the 910 adequately represent all American Catholic high school ¢ There are several
ways to dddress this question. Exhibit 0.2 shows how the 910 participating schools compare

~ to the profile of all Catholic high schools compiled by NCEA on the basis of 1982- 1983 dioc-

esan reports. Looked at in this way, the sample of 910 closely matches thetotal population of
1,464, In January, 1984, a short form of the survey was sent to the 558 non-participating
schools.™ Two hundred fifty-nine completed the short form. There was a close match be-

) ¢ 16
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EXHIBIT 0.2: Characteristics. of the Catholi¢ High School Sample )

k]

1983-1984 Report
1983 Survey on U.S, Catholic
of Principats High Schools®
. (N=910) . (N=1,464)
, o
% New England 8 9
: % Mideast 27 ’ 29
Reqion % Great Lakes .24 21
L. % Plains ‘ 12 . 1
/ % Southeast 13 ' 13
' % West/Far West : 17 . 17
% Single Parisly 13 P ) 15
. Ownership % Inter-Parish - . 7 . "
% Diocesan 39 ¢ 36,
% Private 41 39
. - % Under 300 27 3
Enrollment - % 3Q0-500" ,» o 2_4 22
Size % ‘501-7‘5() 20 21
% 751-1000 16 . 13
% Over 1000~ o 13 ' 13
% Black 7.1 . 7.2,
Minority % Hispanic 79 L 7.2
Students % Asian 2.3 1.5
% American Indian . 3 4
Non-
Catholic % Non-Catholic 11.1 11.2
Students o ‘

*Baved on 1983 1984 NCEA report, “W'S Catholie Elementary and Secondary Schools.”

tween the 910 and these 259 on all survey questions. The remaining question is whether the
299 schools that completed neither the original survey nor the short form are somehow dif-
ferent. We cannot be sure. But a combination of anecdotalind archival evidence from these
299 suggests that they are proportionately distributed across region, size, and governance cat-
egories. Overall, the evidence at hand suggests that the findings in this report represent, to a
considerable extent, all American Catholic high schools.

Chapters 2-12 of this repml give a composite view of Catholic high sc h()uls with each chopter
focusing on a p.lrtl( ular aspect of schoot life. Chapters 13- 15 lbok at how school characteris-
tics vary as a tunction of percentage of low-inc ome studenls (Chapter 13}, ge ndder comypuasition
(hapter 14}, and operating authority ( hapter 13). Chapters 1 and 16 are more themsatic and
interpretive,

Additional information can be found in the appendices. Appendix A lists consultants to the .

project. Appendix B includes the survey instrument used in this study, the instruc tions given
to participants for how to complete the survey, and national summary dota based on all 910
school reports, Appendix C provides, for eachof a series of educational areac, a list of Catholic
high schools that report having made signiticant ac lnevements. Appendix D gives procedures
for obtaining additional information about the data used in thic report and lists other projedct
publications.

tach chapter of te report heging with “Highlights” that summanze  withou prioritiz-
mg - particularly signiticant findings. Each chapter conc ludes with a “Comment’ wction,

17
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which contains reflections on the content, Chapter **Notes’ follow the report and include ret-
erences and technical explanations of some dgta. :

This report uses various exhibits, lists and tables to summarize the survey results. The sym-,
bol (" accurring in headings and other identitiers of statistical data refers to the survey ques”

tion on which the data is based. For example, Q714 refers to the 14th question in section 7 of

the survey, printed in Appendix B: *"Does your school have a written statement of standards
for student behavior (disciptine)?” In addition to the full wording of the question, one will find
in Appendix B a summary of responses tq the question.

Two other abbreviations are used throughout the report, because they occur frequently in
the summaries of data. “§¥1S” refers to Catholic high schoolts), and *“PHS" refers to Public
high ‘hools). ’
* Some percentages in the report do not sun to 100 because of rounding.

Catholic high schools oecasionally are divided into subcategories escribe how schools
vary by key demographic factors. The categories most frequently used in this report are listed
below. ‘

» -~

»

Region'®

New England:~ Connécticut, Maine, Massachusetts, New Hampshire, Rhode Island,
Vermont

Mideast: Delaware, District of Columbia, Maryland, New Jersey, New York,
Pennsylvania

Great Lakes: Hlinois, Indiana, Michigan, Ohio, Wisconsin ,

Plains: lowa, Kansas, Minnesota, Missouri, Nebraska, North Dakota, Seuth
Dakota

Southeast: Alabama, Arkansas, Florida, Georgia, Kentucky, Louisiana, Mississippi,
North Carolina, South Carolina, Tennessee, Virginia, West Virginia

West/ '

Far West: Alaska, Arizona, California, Colarado, Hawaii, Idaho, Montana,
Nevada, New Mexico, Oklahoma, Oregon, Texas, Utah, Washington,
Wyoming

Operating Authority

Diocesan: . Administration is under the control of the diocesan office of education .

Parochial: Administration is the responsibility of a single parish

interparachial:  Administration is shared by two or more parishes "

Private: Administration-is tHe res{)()nsibility of a religious ordey or private
corporation

Size (hased on total 9th-12th grade enrollment)
Under 300 students
300-500
501-750
751-1,000
Over 1,000

Gender Composition
Coeducational \
Single Sex (girly’, boys’)
[

g -

(]

-




) INTRODUCHION 7

A word about form and style, The writers’ priorities for this report are, tirst, that it be accu-
rate, and second, that it be accessible and understandable to audiences beyond the academic
and scientific community. The material should neither overwhelm readers with technical de-
tail nor leave them without the information they need. These objectives have shaped the pres-
eﬁt.ﬂ&n of the findings and the format of the text. Extensive tootnotes and technical expla-
nations ore placed at the end of the report.

To fulfill its purpose, the report must speak to principals of Catholic high schools, leaders
ofthe Church, teachers and those who prepare them for work in Catholic high schools, par-~=
ents, community leaders and other interested in Catholic education. The usefulness of the

. project, in the end, does not depend-on the work to date-2-the breadth of conceptualization,
‘ the thoroughness of the data collection, the care in data analysis, the concern for clarity in
report writing. None of that is useful unless the information is read, understood, &nd trans-

* lated into insight and action that will strengthen American Catholic high schools. -

rh
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anrtxt The Nature of .~ «
.+ Catholic High
Schools: Patterns of
Commonality and
Diversity

Highlights

Patterns of
Commonality

Catholic high schools can be defined by both their similarities and their diversity. .

The common core which binds €atholic high schools together includes: '
® a commeon mission in the areas of academic excellence, faith development, and sense of
community ¢ .
e academic, co-curricular, and religious activities designed to further the mission
@ .a climate that combines caring with discipline
® staff and students who are predominately Catholic

Within the context of this common core, schools vary considerably in teacher characteristics,
student characteristics, location, governance, programs, and financial and development re-
sources.

P )

) any people have tried to define the essential nature of Catholic schools—to ex-
plore "what makes a school Catholic!’* Some have sought a theological answer
to the question of what Catholic schools have in commor.. They have attempted
to define schools in terms of their place in the Church or their religious mission.

‘ Others seek a sociological answer, attempting to understand Catholic s¢hools
by placing them in a larger cultural and historical context.

This chapter presents a differentapproach. Qut of the 1,063 bits of information gathered on
each high school, the elements that most Catholic high schools have in common are first iden-
tified. These elements are then combined into a small set that summarizes the characteristics
shared by most schools. Similarly, school characteristics, on which there is wide variation are
identified. This provides a way to define dwerstty within the Catholic high school community.

The points of commonality in Catholic high schools can be summarized in four mejor cate-
gories: mission, programs, climate, and people. These are somewhat overlapping distinc-

_tions. Mission, for example, is made evident in programs and climate. Climate can include
,the values and commitments present in staff and students. Yet the four categories bring a

needed degree of parsimony to the task of summarizing a broad array of shared characteris-
tics. Discussion of these categories requires information that is presented in other chapters of
this report. A certain amount of duplication is inevitable in making the patterns clear.

ALY
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MISSION
The survey<provides strong evidence that the values of academi. xcellence, faith develop-
ment, and sense of community permeate the shared life of the vast majority of high schools.

These values are reflected in a variety of ways—in the goals espoused by administrators, in
student requirements, in religious activities, in schoaol programming, and in how decisions

are made about expenditures. Academic excellence, faith, and commuXity are thus not.

merely ideals; Teal, visible efforts are made to reach them. Ideals, of coupse, are rarely met.

. What matters most about them is that they energize and direct the flow of activity in Catholic

high schools.

Academic excellence. The commitment to academic rigor is evidenced in a number of
ways. Most principals, when asked to rank order 14 educational goals, place high value on
“to develop critical thinking skills’” and "'to prepare students for college” ((Q1.38). On the
contrary, fewer than one percent place high value on *'to prepare students for the labor mar-
ket.’ This finding, when combined with a number of other survey results, indicates that the
overwheiming majority of Catholic high schools direct their firite financial resources into tra-
ditional academic areas rather than vocational or business programs. Consistent with this is
the finding that, on the average, 80 percent of seniors in Catholic highschools in 1982-1983
were enrolled in a college-preparatcry program, compared to 10 percent in vocational-busi-
ness-technical programs and 9 percent in a general program. Furthermore, Catholic high
schools, on the average, serid 83 percent of their graduating seniors on to institutions of higher
education (QQ3.36).*

The vdlue placed on academic excellence is visible also among both students and teac hers,
according to principals’ perceptions. Principals were asked to indicate how accurately each
of four characteristics “’describes your school.’ Ninety-five percent of principals affirm that
their students are expected to do homework, and 92 percent say that teachers constantly press

students to do their best work. Almost 80 percent say that students place a high priorjty on

learning, and only 17 percent say that teachers find it difficult to motivate students.

In responding to the survey, principals affirmed their strong commitmer.t to an academic
program. A recent study of a represéntative sample of Catholic high school teachers yields
comparabile results.* As viewed by principals, students in Catholic high schools tend to have
motivations and values that mesh with the school’s emphasis on academic pursuits, and

teachers in most schools encourage such student attitudes. Academic excellence in Catholic |

schools is a shared ideal. This widely-shared emphdsis on the importance of academic work
is probably a very significant factor in accountingfor the relatively high degree of academic
achievement evidenced in Catholic high schools.*. Additionat evidence that academic excel-
lence is a priority in Catholic high schools can be found in chapter 4 and in the section on
programs in this chapter.

Faith Development. Faith and its many expressions are central in nearly all Catholic high
schools. Walking into a Catholic high school anywhere in America, one would see this em-
phasis symbolized. Eighty-five percent of schools have a chapel. In 81 percent, the Blessed
Sacrament is available for visits by students and teachers. Ninety-six percent have a depart-
ment of religiod. An observer would also notice the school’s religious dimension in public
address announcements about religious activities or events, studert newspapers, and displays
of religious art or artifacts in hallways and classrooms.

These ohservations tell part of the story. The religious emphasis can also be seen in the fol-
lowing school policies, activities, and characteristics, as perceived by principals:

- Religious emphasis in Catholic high schools
Principals ranking ““to foster spiritual development’” as a top educational goal 77 %
(Q1.38)"
Schools in which the budget for religious celebrations and retreats is given priority 89
(25.21)
Sc hools that demonstrate *as much concern for taith development as for acadenic 99

and social development’’ (Q5.21)
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Schools that take evidence of candidate’s commitment to faith and to the value 94
system of the Church into consideration when selecting new teachers ((25.21)
Sc hools in which ““most teachers seek to witness to the Christian faith’’ ((5.21) 98 “
Schools providing, on at least a yearly basis, insetvice training for faculty on the 78
schuol’s religious mission (QQ9,22)
t Schools providing retreat or reflection opportunities for all high school teaghers to 78 .
worship and pray together (5.23) . ,
A - ) ,

Individuals differ on their understanding of the purpose or goal of faith. Some beiieve that
the ultimate goal of the religious life is to establish a close persanal relationship between self
and God. Others believe that the aim of faith is to love and promote social justice. The former
is sometimes labeled a vertical approach to religion, and the latter is sometimes !abeled hor-  +
izontal. The central symbol of the Christian church, thegross, is frequently vsed to symbolize
these two themes—the upright of the cross symbolizing the vertical individual-to-God rela-
tionship and the crossbar symbolizing the horizontal person-to-person relationship. The or-
thodox Christian message customarily delivered is that one does not have the cross—that is,
. the full message that Christianity is intesnded to deliver—unless one foc uses attention on both
relationship with God and relationship with others. :

EXHIBIT 1.1: Expressions of Vertical Religion in Catholic High Schools

N Percent
100
).
90 1 9%
‘ "%
80 , 7% o
- -
N 70
%
; 60
— 50
40
. — 130 '
— 20
q\ LY
— 102
The Catholie bheh o l _
S :
AN : :::::I‘I %, of schools % of schools % of schools %, of schools % of schools
': ' '.' requiring Catholic  requiring non- offering Mass  with Blessed in which v.
oriral students to Catholic students  once amonth  Sacrament o' more of
NCEAL THH, attend liturgical to attend or more available clas:es begin
services liturgical with prayer
Haved nan €y 11 5 18 “"i(”
and €301 PR - o L . S - J
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Most Catholic high schools embrace religion in both its vertical and horizontal dimensions.
While Catholic high schools certainly vary in terms of the preJominant dimension, there is
evidence that most schools acknowledge both. Exhibit 1.1 shows percentages for'a set of ver-
tical expressions, and Exhibit 1.2 shows the incidence of horizontai expressions. Note that
requirements for religious participation are nearly as prevalent for non-Catholics as for Cath-
olics; 89 percent of schools require non-Catholic students to attend liturgical services.

Sense of Community. Mot Catholic high schools seek to build a sense of community, and
most claim that a considerable degree of community exists. Catholic schools share a theology
\ ' . about this contept. A sense of community, which might be defined as a caring, nurturing,

trusting posture among communrigy mémbers, is an ideal form of human interaction; in Zath-
olic theology it is a model for wkich parishes, schools, and other sociat units should strive. It
) is in community that one learns that one is cared for ang learns how to give to others.
i Eighty-seven percent of high school principals place "’building corhmunity among faculty,
students, and parents’’ as one of their top seven educational goals (out.of a list of 14). This goal
- is ranked first or second by more principals than any othergoal inthe list. Based on principals’
estimates, ninety-six percent of Catholic high/schogjs experience a "high sense of commu-
nity” (Q9.9). Furthermore, 70 percent or more of principals rate their school as outstanding
“or quite good on two dimensions of community: ‘ c

EXHIBIT 1.2: Expressions of Horizontal Religioh in Catholic High Schools~

foanorh o) tand (34 0
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"Building a sense of community among students and staff”’ ((Q14.21) and
*'Creating a caring and benevolent school environment” (Q14.38).

. Community, then, is valued in most Catholic high schools, and most have found ways to

foster it. In a 12984 survey titled ‘' The Beliefs and Values of Teachers in Catholic High Schools,”

70 percent of Catholic high school teachers claim they place high value on ’helping promote

i a sense of community within my school;’ and 77 percent claim that a sense of community is
| characteristic-of their school ‘ '

Academic emphasis, faith, and community—these three appear to be part of most Catholic
high schools’ mission, and in most high schools there is evidence that the mission is being
pursued successfully. This is not meant to imply that Catholic schools are doing all they can
. to achieve their mission. The key points are that a common mission is widely shafed among

Catholic high schools, and it is visible in the way in which schools go about their work.

PROGRAMS

Mission, then, is one area Catholic schools have in common. Another is programs. Most Cath-
olic high schools offer academic and co-curncular programs desngned to meet acadehic, re-
ligious, and community goals.

Exhibit 1.3 lists some of the academic and non-academic programs offered by 75 percent

or e pf high schools. These are grouped into three areas: commitment to academic ex-
cellence, commitment to faith development, and commitment to community.

Chapter 4 discusses academic programs in the Catholic high school. it shows that the per-
centages listed under Commitment to Academic Excellence in‘Exhibit 1.3 are higher than for
other kinds of high schools. How schools design their program to bring about community was
not a focus of the survey. Perhaps this value is transmitted largely in informal and interpersonal

. ways. Retreats for students may be one avenue schools use to build community. Athletic
events,musical concerts, religious celebrations, and dramatic events which, in many schools,

EXHIBIT 1.3: Programs Offered by 75 Percent (or more) of
Catholic High Schools '

Commitment to Academic Excellence

% offering calculus 80
. _ b % offering third year Spanish . 83
% offering third year French 76
% requiring one year or more of mathematics 95
% requiring one year or more of science 90
% with academic honor societies 95

Commitment to Faith

% requinng two years or maore of religion Courses 89
< % requiring Catholic students to take eight or more 81
courses in religion
¢ % rvztljiring non-Catholic students to take eight or more 75
courses in religion ‘
% oftering co-curricular religious activities 91
% offering course in morality . 99
% offering course in sacraments 98
% offering course in doctrine 96
“a oHering course in church history 84

the Catholic High Schooke . .
A National Portrait. Commitment to Community

NCEA, 1905 % offering retreats tor 12th graders 94
% offering retreats tor 9th graders ‘ 78

<4
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attract large numbers of staff and students, may be other avenues (see chapter 6 for more de-
tailed findings on attendance at school-wide events).

SCHOOL CLIMATE

"School climate is an elusive construct. Some definitions propose that it includes the dimen-

sions of shared values, noris for behavior, control and freedom, community, degree of struc-
ture, and morale. Some of these have to do with the affective environment in a school and
others with the values and norms of a school. So defined, climate overlaps with mission and
program. We have already shown that institutional commitment to academics, faith, and
community are common in Catholic schools. Findings on other dimensions of ¢limate are
presented below (chapter 6 discusses dimensions of school climate in detail.)

The figures below show the percentages of Catholic high schools that are characterized hy
each of four dimensions, based on judgments provided by principals.

L J

Dimensions of school climate

% of schools whose principal °
reports that characteristic

is true
_ Morale
. “Teacher morale is high"* (QQ9.11) - 90%
. Student morale is high (Q9.1) 84%
Discipline |
“Discipline is a strong emphasis at 84%
this school” (QQ9.11)
School has a written statement of 100%
standards for student hehavior
(Q714)
“Deviation by students from school 89%
rules is not tolerated”’ ((Q9.11)
Structure
The school day for most students is 82%
very structured” (QQ9.11)
“The classroom environment foi 78%
most students is very structured’’
(Q9.11)
“The school environment is very 2%
open’ ((Q9.11)
Olrder
Average classroom teacher devoies 86%
only & little”” or “no time'’ to
establishing order ((QQ9.10)
School has rules about student dress 99Y%,
(()719) ‘
Students prohibited from leaving 93%
school or school grounds during
school day (QQ7.19)
Absenteeism is a serious problen in 3%
school (Q7.17)
Cutting class is a serious problem in 2%

school (Q7.17)

29
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Three of these—discipline, structure, and order—reinforce the stereotype of Catholic
sc hoaols as being restrictive. Although some educators are cautious about too much structure
and order, a certain degree of both correlates with student achievement.” The element of con-
trol in Catholic high schools needs to be placed in broader perspective. As noted earlier, Cath-
olic high schools are also characterized by a sense of community and by high staff and stu-
dent morale. Thus it might be said the schools blend nurtuge with control. The combination
is important, for nurture and control together create a much stronger learning and growing
envirinment than either nurture or control alone. There is a parallel in the literature on the
family. It indicates that parents who blend control and nurturance/affection produce greater
competence in children than parents who practice control without nurture or nurture without

control.”
\

»

PEOPLE
The fourth area which characterizes Catholic high schools has to do with tharacteristics of
the major groups involved with them., .

Catholic high schools are populated predominantly by.Catholics.
® 99 percent of schools have a Catholic principal (Q1.5).
® 95 percent of all administrators are Catholic (Q1.11).
® 86 percent of all full-time teachers are Catholic (QQ2.3).
® 385 percent of all part-time teachers are Catholic (Q2.3).
® 89 percent of all students are Catholic (Q3.6).
One common characteristic of people in the schools, then, is a shared religious heri-
tage. In nearly all high schools, the vast majority of staff and students claim a Catholic
identity. It is an important factor in expldining the sense of community. ]

2. Teachers and administrators are highly qualitied. e

e 97 percent of Catholic high schools are led by a principal who has earned a graduate
degree ((1.7).

® 79 percent of all Catholic high school admmtstrators (principal and other administra-
tive staff) have a graduatedegree ((Q1.13).

® 99 percent of full-time teachers hold at least a Bachelors degree, and 52 percent hold
a graduate degree (2.6).

® On the average, 88 percent of teachers in a Catholic high school are certified or cer-
tifiable by a state education agency ((Q2.10).

3. Parents are involved in school life.
® 84 percent of schools have a parents’ organization ((Q10.1).
. ® 90 percent of schools make use of parent volunteers (Q10.6).
Though most high schools renort that they would like to involve parents in school life
more successfully, parents are, nonetheless, significant partners in nearly all Catholic
high schools (see chapter 10 for more information on parents’ involvement in schools).

4. Principals affirm a shared commitment to academic work.
® The number one school goal for parents, according to principals’ estimates, is to pre-
pare students for college (Q10.11).
® in 79 percent of hlgh schools, “'students place a high priority on learning”” (Q9.11).
® Most Catholic high schools use academic performance as one of the criteria for ad-
mitting students (()7.5).
® In 92 percent of schools, principals claim that “teac hers constantly press students to
do their very best” (€Q9.11). :
What, then, is the common core that binds Catho'i.- high schools together? This survey of
principals suggests that most Catholic high schor . are a common mission (academic ex-
cellence, faith development, and sense of community), provide programs designed to meet
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those goals, create a climate that combines caring with order, and attract people who are
competent and who share common values and a common heritage.

Catholic high schools can be defined by their similarities. They can also be defined by their
diversity. Diversity comes in three torms., ~

First, there are schools that stand apart from the prevailing tendencies described earlier.
While most schools, for example, emphasize a rigorous academic curriculum, some have a
sj.ecial mission to provide a general or vocational education for non-college-bound students.
While most schools have primarily Catholic teachers serving Catholic students, some have a
majority of non-Catholic teachers. A few schonls (about 3% of the total) have a majority of
non-Catholic students. .

Second, many Catholic high schoals also adopt a special mission to serve a particular kind
of student. Out of the 910 schools included in this project, there are:

® 5 schools in which 4 majority of students are Asian.

® 3 schools in which a majority of stddents are Native American.

® 36 schools in which a majority of students ar. Giack. In four of these, all students are

Black.

® 46 schools in which a majority of students are Hispanic.

® 24 schools in which a majority of students come from families whose income i< below

the federal poverty line.

This listing illustrates not only the diversity of Catholic schools but al-.o the variety of ways
in which Catholic education is serving diverse populations.

Third, diversity among Catholic high schools is reflected predominantly in the character-
istics in wnich there is more variation than commonality. These characteristics can be
grouped into the areas of teachers, students, governance, social context, programs, and de-
velopment and finance. Examples of diversity in each category are listed below.

TEACHERS ’
e Twenty-five percent of Catholic high schools have no full-time teac hers who are women
religious (i.e., sisters), However, in 21 percent, more than one-fourth of the teachers are
women religious.
® As chapter 3 points out, teacher turnover is considerable in Catholic high schools, The
rates, while usually high, vary considerably. In 43 percent of the schools, fewer than 25
percent of full-time teachers have been on staff for two years or less. However, in 22 per-
cent, more than 40 percent of the full-time teachers have been on staff two years or less.
e Change in the number of professional staff over the past five years also varies among
Catholic high schools (QQ13.11). In 26 percent, the faculty has decreased in number since
1978. In 31 percent of schools, the number of faculty members has remained stable, and
in 43 percent, it has increased.

STUDENTS

e Fitty-seven percent of high schools have a student body that is racially homogeneous; 10
percent or less of their students are members of a minority. Twenty-five percent of the
s hools have a student body that is niore than 20 percent minority.

e Thirty-seven percent of schools ac cept all students swwho apply for admission. Twenty-one
percent reject at least one out of every five applicants.

® Fifty-«ix percent of schools are coeducational. Twenty-six percent enroll girls only; 18
percent enroll boys only,

® Since 1978, in 27 percent of schools, average lass size has decreased; in 53 percent,
class size has stayed about the same, and in 20 percent of schools, average « lass size has
increased ((Q13.1).

e Since 1978, 38 percent of the high schools have experienced an enrollment decline, and
36 percent have experienced an entollment increase ((Q13.2),

2!
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GOVERNANCE

® Thirty-nine percent of high schools are diocesan, 20 percent are parochial, and 41 per-
cent are private (Q1.1).

® Almost one-third of parochial schools report a poverty-level enrollment &f more than 10
percent. ‘ '

SOCIAL CONTEXT

® Twenty-eight percent of high schools are located in cities or towns with a population .

under 50,000. Thirty percent are in metropolitan areas with a population of a million or
more (QQ8.24).

® Thirty-six percent of schoals are located in a suburb (Q8.25), and 52 percent are 'inside
the limits of a city with two or more suburbs’’ (QQ8.26).

® Size of high school enrollment varies as follows:

Under 300 students 27 %
300--500 24
501--750 20
751-1,000 16
Over 1,000 ® 13

® Forty percent of high schools are within one mile of a college or university.

SPECIAL PROGRAMS

® Forty-nine percent of schools provide or arrange for a service or program for gifted and
, talented students. Fifty-one percent do not.
® Forty-six percent of schools offer off-campus service projects for credit. Fifty-four per-
centdo not.
® Forty-two percent of schools have a foreign exchange program. Fifty-eight percent do
not.
|

DEVELOPMENT AND FINANCE

® |n 1982-1983, about one-third of Catholic high schools received subsidies of $100,000
or more from parishes, orders, or other religious urganizations. About one-third received
no subsidies. '

® Fifty-five percentof high schools have a development office; 45 percent do not (Q11.20).

® Forty-nine percent of schools have a director of public relations; 51 percent do not

(QN.26). .

These, then, are some of the characteristics in which Catholic high schools var, . is not
unreasonable to suggest that each and every high school has a unique combination of student
body characteristics, teacher characteristics, social environment, and resources. It can be
said, then, that no two Catholic high schools are the same. Each has its own unique mixture
of possibilities and challenges.

Ccomment The two themes developed in this chapter lead to the conclusion that Catholic high schools
. have comn 1 ¢ealities that make them similar, if not unified, in mission and perspective, and
enough din <1 0 conclude that there are many kinds of Catholic high schools. Each school
is distinct, yeceach is still Catholic. Each school is Catholic, yet each carries out its mission in
da special way.

The recognition of the dual nature of Catholic high schools is important for several reasohs.
First, it suggests that Catholic high schools are effective in adapting to e idiosyncrasies of
setting and place without sacrificing the ideals of academic excellence, faith development,
and community. Accordingly, diversity is not a threut to carrying out the special mission of
Catholic schools, as some might fear. it serves as an important corrective to those who tend to

place Catholic school« in a single, stereotyped category.
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CHAPTER 2 StUdentS

Highlights

The average Catholic high school has 568 students. /
Nationally, 52 percent of Catholic high school students are female, 48 percent are malQ

Nationally, 11 percerit of Catholic high school students are non-Catholic. N

Hispanics are the largest minority group population in Catholic high schools.

Catholic high schools enroll a larger percentage of Hispanic students than do public high
schools.

The estimated national percentage of Catholic high school students who are minority (Native
American, Asian, Hispanic, Black) is 17.7 percent, as compared to an 18.8 figure for per school
average.

Income distribution among Catholic high school families is similar to the income distribution
among families nationally, with Catholic high schools slightly underreprosented at the ex-
tremes (under $10,000, over $50,000) of the income distribution.,

Almaost 13 percent of students in the average Catholic high schoo! receive some financial aid.
The average’ award is about $517,

The average financial aid award decreases as sc hool size increases.

f,‘
§ number of important investigations have preceded this study of Catholic high
schools. Each of them has conteibuted in some important way to a more com-
plete undlerstanding ¢t Catholic sc hools—their aims, their structures, their ac-
ademic offerings, and the achievement levels of come of the students they have
A produced. Persons tamiliar with these stuclies will find thet this present study
has repeated parts of each of these earlier studies, hut that it also extends into new areas and
comhines information in new ways. Three of these earlier reports which are frequently ¢ited
i this report are: )
® |igh School Achievemont: Publict, Catholic, and Private Schools Compared, hy Cole-
man, Hotter, and Kilgore." Fhis study, published in 1982, examined the statas of public,
Catholic, and private sc hools in 1980

29 - N o
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® The Private High School Joday by Abramowitz and Stackhouse.” This stixdy, conducted
in the late 1970s, explored the similarities and differences between Catholic and other
private high schools.

e The National Catholic Educational Association’s databank. It publishes annual statistical
reports on Catholic schools in America and has maintained a valuable collection of trend
data on such matters as minority entollment in Catholic Schools.

A review of general characteristics of Catholic high school students is followed oy an anal-
ysis of how student characteristics vary when the schools are grouped according to four fac-
tors: )

® School type (private, paroshialinterparochial, dincesan)

o Enrollment size “ A
® (Gevgraphical region
® Gender composition (coeducational, single sex)
The final two sections of this chapter will focus on the issues of financial aid and how high
schools servz handicapped students.
ane S
A ’ .
The average number of 9th-12th grade students per school is 568. Grade-by-grade character-
istics are as follows: -
Grade by grade enrollments in Catholic high schools (Q3.4)
Average Average % of
enrollment total high school
_per school __enrollment
. 9th grade - 154 27%
10th grade 143 ‘ 25 (
11th grade 137 24
12th grade 134 ;24

Nationally, about 52 percent of all Catholic high school students are female, and 48 percent
are male. This difference is also evident in each of the grades from 9th through 12th, as shown *
in Exhibit 2.1, '

Though most students attended schools that house only the 9th-1 grades, there are a
number of other ways in whic h schools are organized. The figures beldw show the percentage
of high schools in seven categories.

Grade ranges in Catholic high schools (Q3.1)

Grade Range % of CHS
i 8-12 2.2%
9-12 849
10--12 0.2
K-12 31
1-.2 0.6
. 7-12 7.5
Other 1.3

. - |
PERCENTAGE OF NON-CATHOLIC STUDENTS ,

Mationally, 11 percent of Catholic high school students are non-Catholic. The national per-
centage of non-Catholic students dec reases between the 9idvand 1 2th grades, as the follow-

ing numbers reveal.
JU
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National percentage of non-Catholic students (Q3.6)

‘ %
Non-Catholic
9th grade 12.4%
_10th grade 1.3 !
" A1thgrade 11.2
12th grade 9.4
1.1%

About four percent of Catholic high schools have no non-Catholics in their student body,
but many Catholic high schools report a significant non-Catholic population. Fourteen per-
cent have an enroliment that is more than one-quarter non-Catholic. This chapter later ex-
plores the type of school non-Catholics are most likely to attend.

SINGLE-PARENT FAMILIES .
& .
single-parent family (Q3.15).

Principals estimated the percentage of students who live in
On the average, about 19 pereent of students in a Catholic high school live with a single
parent.’ In five percent of the schools, more than half of aJl stytlents are estimated to live with
asingle parent. Data from the 1980 United States Cengus syfggestthat 22 percent of school-
aged children live in a single parent home.* Thus, Cathdlic high schools, on the average,
have nearly the same proportion’of single-parent children as is found in the nation’s popy:
lation as a whole. :

<

EXHIBIT 2.1: Distribution of Males and Females in Catholic High Schools

{national percentages)

Percent Legend Boys [J Girls
- 100
1
-—-80
—70
1% 1% $2% $2%—
i pomare
‘ ’.I
9th Grade , 10th Grade 11th Grade 12th Grade Total
* )
. ‘ &

J1 '
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MINORITY ENROLLMINT

The average percentage of minority students in a Catholic high school is 18.8 percent
(()3.7). The average percentage of minority students decreases from 19.6 percent in the Yth
gratle to 17.8 percent in the 12th grade. The largest minority in the average Catholic high
shool is Hispanic (8.3%). Five percent of Catholic high schools report having no minority
students. ) \ :

Per school average of enrollment by race (Q3.7)

Average % per

schoal
American Indian or Alaskan Native 0.5%
Asian or Pacific Islander (includes:
. Chinese, Japanese, Filipino, Korean, Laotian,

Vietnamese, Asian Indian, or other Asian) . 2.3
Black, not Hispanic origin ‘7.6 "
Hispanic or Spanish or Latin American origin 8.3
While, not of Hispanic origin 81.2 .

A very small numbe? of Catholic high schools have extremely large minority populations. '
Fourteen Ca.!.)lic high schools (about 1%) report having 100 percent minority enrollment. An
additional 18 percent of Catholic high schools report having half or more of their enrollment
from minority groups.

Principals were asked fo report how many students fell into four different.subgroupings of
Hispanics. Since Hispanics make up the largest single minority group in Catholic high
schools, it is important to look at Hispanic subgroups. Eight percent of all Hispanics in the
average Catholic high school are Cuban in ancestry, 32 percent are Mexican, 18 percent are
Puerto Rican, and 42 percent are reported to be from other Hispanic backgrounds.

The percentage of minority students tends to be ?’rer in small schools. Therefore, average
per school minority percentages are slightly higherthan the national percentage for all Cath-
olic high school students who are minority. When controlled for sc hool size, national minority
percentages are as follows: ’

Percentages of racial origin, all CHS stude.ts, controlling for schoo!
size (Q3.7) :
National
. Group percentage
\
‘ American Indian or Alaskan Native 1.3%
Asian or Pacific Islander (includes: ‘—" ~
Chinese, Japanese, Filipino, Korean, Laotian,
Vietnamese, Asian Indian, or other Asian) 2.3
Black, not Hispanic origin : 7.1
Hispanic or Spanish or Latin American origin 79
" White, not of Hispanic origin 82.3
Total percentage of minority students 17.7%

These national percentages are nearly identical to the reported per school pergentage av-
erages as given in the preceding list. Hispanic and Black percentages decrease slightly and
percentage white increases about one percent.”

The estimated national percentage of Catholic high school students who are minority (Na-
tive American, Asian, Hispanic, Black) is 177 (as compared to an 18.8 figure for per school
average).
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Exhibit 2.2 shows percentage of minority enroliment for Catholic and public high schools.
There are three major findings. ‘
® Percentage of minority enrollment is slightly less in Catholic schools than in public
scheols. ' N
® Catholic schools enroll a smaller percentage of Black students than do public schools.
® Catholic schools enroll a larger percentage of Hispanic students than do public schools.

EXHIBIT 2.2: Pe;centage Minority Enrollments: Catholic and Public High
Schools Compared

Al 12th Grade 12th Grade
Cathoiic High Catholic High Public High
_School Students _School Students _School Students
American Indian
"or Alaskan Native 0.3% 0.2%
. 3.6%
Asian or Pacific (Natve American and
Islander 23% 2.2% Asian combined)
Black, not of
Hispanic Origin . 71% 6.6% 12.2%
Hispanic or Spanish
or Latin American _ 7.9% 7.4% 6.3%
White, not of
Hispanic Origin 82.3% 83.6% ) 78.0%
Total Minority 17.7% 16.4% 22.0%

[}

TRENDS IN MINORITY ENROLLMENT

Survey results indicate the percentage of minority students has increased in the last five years

in 37 pegcent of schools, remained stable in 57 percent, and decreased in only 6 percent
(QQ13.3). Minority enrgiiment is increasing most in schools with these characteristics:
Enroliment of 751 or morestudents.

Enrolling girls only

Located in Great Lakes, Mideast, or West/Far West regions

Parochial (i.e., owned or operated by a parish)

RESIDENTIAL SCHOOLS

About four 'percent of Catholic nigh schools have residential facilities (Q3.14). In these
schools, tne average number of residential students is 73. These residential schools, though
they are few in number and none of them very large, further illustrate the diversity among
Catholic schools.

ENROLLMENT SIZE
Catholic high schools tend to be small. More than one-quarter of Catholic high schools report

a student population of fewer than 300 students. The percentages in each size category are

reported below.
Enroliment in CHS (Q3.4)
% of CHS
Under 300 . 27%
300-500 » 24
501-750 20
751-1000 16

1000 + 13

34




th L N b e el Sonoo) VNV EIONANE PORIIRNT

SOCIAL-ECONOMIC STATUS OF STUDENTS AND THEIR FAMILIES N

What is tie social and economic background of students served by Catholic high schools?
Principals responded to a series of questions about family income and housing. On these”
items, most principals claimed they made ‘‘rough’ or “reasonable’ estimates (Q3.26). It is
likeiy that most principals have some direct knowledge of these factors, based on student ap-
plication and financial aid forms.

Percent below the federal poverty level. Principals were given this preamble to a question
about family income:

Anestimate of the e(:(fn()mic level of the families from which Catholic high school
students (grades 9124 come is an i.n'{vortam element in this research project. Please
use data from school records whenever possible. If no records exist, make as accu-

¢ rate an estimate as possible. - ’
The 1982 federal poverty level for a family of four was set at a gross income of
$9,300; those with incomes below that figure were considered to be living in pov-

erty. Below are given some other income figures for families af different sizes. s
The 1982 poverty tevel for different family sizes was as follows: -
family of two . $ 6,220
family of three 7.760
family of four 9,300
family of five 10,840
family of six 12,380

" Principals were asked to estimate the percentage of high'school students from families be-
low the federal poverty level. Responses are summarized Gelow:

- ) Percentages of families below federal poverty level (Q3.24)
Colcentration of families . ’ % of CHS with
. . : below federal poverty level this concentration’
0% low income 18%
! 1~10% low income 63
11-20%.low income ' 10 -
2] -50% low income 6 J
51% or more low income 2

arly all Catholic high schools (82%) serve some low-income students, and a significant

few (2%) serve predominantly low-incomd stucenys. ’
- A second income question asked principals to/!stimate percentages of students from fam-
ilies in various income categories. The results afe shown below. |

' ) Distribution of family income (Q3.25)
j Level of income © Average % in CHS

Under$10,000 , 7% .
$10,001-%$20,000 ) _ 24 . .
$20,001-$30,000 34 | o
$30,001-%50,000 25
$50,001-$100,000 - 8
Over $100,000 2

The distribution falls roughly into thirds, with about one-third below $20,000, another
third in the $20,000-$30,000 range, and the final third over $30,000.

How do these figures compare to income distribution among all Americ an families? Below
are figures for American families, based on 1982 national census data for four-person house-
holds, and for Catholic high school families, with figures adjusted for differences in school

~ size.* (Because the figures have been controlled for school size, the percentages will diff
/ slightly from the unweighted perceritages listed above.) The income distribution for Catholic
high school families rises slightly when controlled for school size. _ oo
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Family income—U.S. population and CHS families compared (Q3.25)

% of American % of Catholic high
households with this school families with
level of income (1982)’ this level of income
Under $10,000 1M% 6%
$10,000-%$19,999 20 22
$20,000-$50,000 55 61
Over $50,000 14 1

To a great extent, the income of the families of Catholic high school students parallels the
income distribution found nationally. Catholic students’ families are not, on the average, .
poorer—-nor are they wealthier. This finding runs counter to the stereotype that Catholic
schools draw disproportionate percentages of students from the well-to- do. Eleven percent of
Catholic high school students’ families have incomes over $50,000, compared to 14 percent
nationally. If $10,000 is taken as the cutoff for poverty level (the 1983 cutoff was about $9,800),
then poverty-level families are somewhat underrepresented in Catholic high schools. How-
ever, when the lower two income categories are combined, the percent of Catholic high
school families under $20,000 (28%) is close to the national rate (31%). One important con-
clusion is that families at the extremes (under $10,000, over $50,000) of income distribution
are slightly underrepresented in Catholic high schools.

Low-indome enrollment trends. The percentage of low-income students in Catholic
schools has risen in the last five years (Q13.4). Since 1978, 28 percent of schools have expe-
rienced an increase, 66 percent have remained stable, and 6 percent have decreased. The
percentage of low-income students has increased most in: *

® Schools with enroliments 301-500 or 751-1000

® Single-sex schools

® Schools in the Mideast

® Parochial and private schools

Housing. Estimates for kinds of hou-ing for Catholic high school families are as foliows:

CHS students’ family housing (Q3.27)

.7

Average %

per school
Owner-occupied «74%
Single or duplex rental 15
Multiple unit rental 10
Other 1

ry .

About three percent of students in the average Catholic high school live in government-
subsidized rental housing (QQ3.29).

This section examines the variation among six student characteristics by four demographic
factors: school size, governance, region, and gender composition. All percentages cited here
are per school averages for schools within each category.

N()N-CATHOUC ENROLLMENT

Exhibit 2.3 shows that private schools have the largest per school average percentage of
non-Catholics (14%). Inter~par‘behig_l schools have the lowest percentage of non-Catholic stu-
dents, with seven percent.

The percentage of non-Catholic enroliment does not appear to be influenced by the fact
that a school is a girls’ school, a hoys’ school or coed. Nor does school size appear to have
much effect on the percentage of non-Catholic enroliment, thodgh size and percentage of

" .non-Catholic students appear to be inversely related to some extent.
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. EXHIBIT 2.3: Percentage of Non-Catholic Students

. - a
L

7 (.;ver;iéé rp(;r school)

T T T 1 T
10% 20% 30% 40% 50%
12% | Digcesan .
19% ] Parochial
School T
ype ™ lnlelr-pamthlal
A ° l‘%l Private , -
- 13% | Boys’ schoos
1 . ¢
Gender : *14%| Girls' school
Composition I i )

_§
12%| Coed schools

N Southeast
Region |
reat Lakes
West/Far West
Under 300 st s
300-50|0 students
Enn;:llt:em ’ soll 750 strdmu

751-1,000 students

IMore than I.QOT students

!

Schools in the Southeast and West have, on the average, the highest concentration of non-
Catholic s, Given the fact that the percentage of Catholics living in the Southeast is somewhat
lower than in the rest of the country, the high non-Catholic percentage there is understanda-
ble.

PERCENT BLACK ENROLLMENT

To what extent are Catholic schools serving Black students? Exhibit 2.4 shows the average
percentages. The percentage is approximately the same as the national average (7%) for three
of the four school types. The only exception is the smaller percentage of Blacks found in inter-
parochial schools (4%), which may be accounted for by the fact that many inter-parochial
schools are located in small towris.

Single-sex schools (boys’ schools, girls’ schools) have approximately equal percentages of
Black enroliment, nine and ten percent respe« tively. Coed schools, on the average, report a
smaller Black enroliment, at six percent. Since inter-parochial schools are almost exclusively
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EXHIBIT 2.4: Percentage of Black Students

faverage per school)

School Type

B
3
-1
£

")
" I Boys’ schools
Gender |

10% | Gids' schools

Compasition
6% | Coed schools
Mideast )
Southeast
Region l /‘/ \
Great Lakes v
West/Far West ‘
Under 300 students

300-500 students

Enroliment 501-750 students

Size

751-1,000 students

More than 1,000 students

coed, their inclusion in the coed schools’ number may account for somie of the apparent un-
derrepresentation of Black students in coed schools.

Black enrollment is higher in the Southeast, Mideast, and Great Lakes regions. Overall, a
very small percentage of Black students are enrolled in Catholic high schools in the Plains
states (3%) and New England (2%). These regional differences tend to parallel the regional
distribution of all Blacks in the United States.

PERCENT HISPANIC ENROLEMENT

Exhibit 2.5 shows how Hispanic entollment varies by sc hool governance, gender compo-
sition, region, and enrollment size. The greatest range is among regions, with schools in the
West and Far West enrolling, on the average, 23 percent Hispanic students, and schools in
New England enrolling only one percent Hispanic, There is also great variety among school
governance types, from a high of 13 percent in the average parochial school, to a low of only
one percent in the average inter-parochial sc hool. Coed schools have smaller percentages of
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EXHIBIT 2.5: Percentage of Hispanic Students
T o (average per school) -
| | 1 1
10% 20% 30% 40% 50%
- |
? . 7% Diticeun
" 13%] Parochial
School Type T T
1% Inter-parochial
I~ & :
HI Private] >
1% | Boys’ schooks
Gender | 1% Girls’ schooks
Composition
~ . “ schools
Region
. , Wewﬁr Yiest ,
Under 300 students
' ¢ 1 08.500 sudents
E"";!'z':"" 501.750 students
Phe Cathobie Histh N h‘m!: 751-1,000 students
A Nathional Portrat
LA Mare than 1,000 students
Bt ()47
Hispanics than single-sex schools. Rercentage of Hispanic enroliment does not seem system-
atically related to school size. However, schools of 300 to 500 students have Hispanic enroll-
ments almost twice as large as schools in any other size category.
- N
PERCENTAGE ENROLLMENT, ALL MINORITIES:
N

Parochial schools have the largest average percentage of minority students (see Exhibit
2.6). Not far behind them are the private and diocesan schools, each withqa. significant mi-
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EXHIBIT 2.6: Percentage of Minority Students

Zz\;méé per school)

0% | 20% 30% 40% 50%
7%
S 2 s i
28% | Parochial .
School Type — T T )
“l lmerl-pamclifl e
| PR My
" 20% | Private | 3 ‘

Nil Boys’ schools

Gender 25% | Girls’ schools
Composition T

I 1
14% | | Coed schools

Region
Waest/Far West
300-500 students -
Enro!lment 501-750 students
Size

751-1,000 students

More than 1,000 students

I3

nority population. The inter-parochial school has the smallest percent minority enroliment,
with only six percent, on the average. Therefore, the parochial, private and diocesan schools
probably best represent the depth of Catholic school investment in the minority community.

The West/Far West schools report the highest average minority ehruiiment (38%). The high
concentration of Hispanics in the western U.S. is the major contributing factor. A fairly strong
Asian enrollment (7% on average) also contributes to the high minaority enrollment in West
and Far West schools. Schools in New England and the Plains states have the smallest average
minority percentage, reflecting general U.S. demographic patterns.
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FAMILY INCOME

The percentage of families whose income is more than $50,000 variesL more by school gov-
ernance type than by region, enrollment size, or student body composition (coed vs. single-
sex), as shown in Exhibit 2.7 Among private school students, on the average, 14 percent of
families have incomes of $50,000 or more, while only three percent of parochial school stu-
dents’ families do. Exhibit 2.8 shows that families with lower incomes (under $20,000) are
much more common in parochial schools than in private schools. Lower income families are
more common in small schools (with enrollments under 500) than in larger schools.

L

EXHIBIT 2.7: Percentage of Students’ Family Incomes Above $50,000

S
~~—

(average per school}

[ ' P
10% 20% 30% 40% 50%

E%] Parochial N
School Type
) L & Intelr-parochial

13%] Boys’ schools

11% | Gidds’ schools

9% | Coed schools

New England

Region

West/Far West

Envolimint

Size $01-750 students » ‘\

751-1,000 students !

More than 1,000 studenls
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CXHIBIT 2.8 Percentage of Students” Family Incomes Below $20 000
* taverage ner school
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" i "~ 23% | Private *
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m] Boys’ schools
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e 29% | Girls’' schools
Composition —— T r - . ]l
23% | Coed schools
|
|
- |
Tcw"inghnd
Mideast
Region
Plains
Waest/Far West
- Under 300 students
300-500§lud;;nls
) Enroliment 501750 sturlents
(, Size
The Catholic High School:
\ Nation  Portrant 751-1,000 students
Vb More than 1,000 students .
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FIEMENTARY FEEDER SCHOOLS

Does the percent of enrollment coming rom J- erent kinds of feeder schoels vary on the
basis of these four variables? Exhibit 2.9 shc s the percentage of high school students who
con: from public, Catholic, or other non-put ic . lenentary schools. Overwhelmingly, Cath-
olic high schools depend on Catholic elemetar schools for their students. On the average,
a Cathotic high school receives 78 pen e:.i ¢iits students from Catholic elementary schools,
20 percent from public schools, and 3 percent from other non-public schools. Catholic private
schools draw more of their student population trom publigsc hools than do other school types.
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EXHIBIT 2.9: Elementary Feeder Schools
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Boys' schools rely slightly more heavily on students entering from public schools than do
other schools. Over one-third o Catholic high school students in New England are from pub-
lic elementary schools. Enrollment size does not appear to be related to percentages that
come from various types of feeder schoals.

" ‘
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Financial Aid in The average Catholic high school awarded $36,917 in financial aid during 1982-198 3. This
Catholic | li}fh includes scholarship§, tuition reductions, grants, and work-study. This amount, extrapolated
. _to a national population of 1,464 schools, yields a figure in excess of $54,000,000 for a total
‘S.( :h( YOl dollar amount of financial aid to Catholic high school students.
’ } The average school gives aid to 13 percent of its students. This translates into an average of
71 students per school, with each receiving, on the average, about $517 in aid.
An interesting difference is observed when the average grant per pupil is broken out by the
enrollment size of the school awarding that grant. The results of this analysis are displayed
below.

Per school averages for number of grant recipients and size of grant

(Q3.47)
’ Average number Average
of recipients grant

/

Under 300 27 $985
300-500 . : 51 $727
501-750 68 $511
751-1000 94 $482

Over 1000 ' 135 $384

The average grant per pupil drops as the size of the school increases. One possible expla-

nation for this pkgnomenon is the high number of private schools in the category with more

o than 1,000 students. Because those schools tend to have larger numbers of families with larger

incomes, their need for financial aid would be reduced. Conversely, inter-parochial and par-

ochial schools are overrepresented in the enrollment size categories of less than 500 students.

‘Since they report a higher number of families with incomes in the lower financial brackets,
one would suspect that increased need for financial aid is present in these schools.

What criteria are used in awarding financial aid? Listed below are the percentages of

schools considering various criteria for grants.

Criteria considered in awarding financial aid (Q3.18)

% using this
criterion
Financial nend 96%
Academic record or promise 49
Racial or ethnic origin 12
Athletic record or promise 4
Vocational intention 2

Pr 1cipals were asked to choose the one most impor‘\t factor, with the results reported
helow. ' .

Most important criterion for awarding financial aid (Q3.19)

% of schools choosing
criterion as the most

‘\ ) important
Financial need 91.5%
Academic record or promise . 7.0
Athletic record or promise 0.8
Vocational intention 0.5

" Racial or ethnic origin \ 0.2

. . ( . A .
Financial need, then, is clearly the most prominent factor.
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Handica DI wd Some Catholic high schoals enroll handic apped students, but enrollment varies consider-
Students ably by the type of handicap. The percentages of Catholic high schools tha serve each of 1
B 7 tyfes of handicapped students in some way are given Lelow. ‘

Percentages of schools serving handicapped students (Q3.13)

% of Schools
Specific learning disabilities : 53%

/ Deaf or hearing impaired ' 4

' Orthopedically impaired ' 33
Speech impaired . 32
Emotionally disturbed PN 26
Blind or visually impaired (non-correctable) ™ ‘ s 20
Deaf and blind ) 6
Educable mental'y retarded 8
Multiple handicapped ' 7
Trainable mentally retarded 2
Other health impaired 40

Clearly, the more severe the handicap, the fewer the schools that can accommodate the stu-
dent. :

Forty-one percent of schools serve no handicapped students. Another 47 percentenroll be-
tween 1 and 10 handicapped students; the remaining 12 percent serve 11 or more. On the
average, a Catholic high school enrolls 5.2 handicapped students. This translates, on the av-

\ erage, into about one percent of students, a smaller percentage than the average of 4.9 percent
reported for public high schools.? Principals were not asked to designate how many students
their school ser{i@allin each of these 11 categories.

Schools serving handicapped students usually “mainstream’’ them, requiring them to at-
tend 1egular classes. Only in the case of specific learning disabilities are special classes com-
mon, with 27 percent of all Catholic high schools offering them. For each of the other types of
handicaps, no more than nine percent of schools offer special classes. *

‘How accessible are schools to handicapped students? Responses are listed l)elmy.

Access to school facilities for handicapped or wheelchair-bound
students (Q8.31)

% of Schools
'AII facilities accessible 199%,
Some but got all facilities accessible 45
Few facilities accessible 24
No facilities accessible . 13

Principals do not give Catholic high schools positive evaluations tor service to the handi-
capped. Principals were asked to indicate how well their school “*providesquality education
to the handicapned.” Their responses are as follovs:

Evaluations of education for the handicapped (Q14.12)

% of Schools
Outstanding . [ % ‘
Very good 6
’ Satisfac tory 20
bair 1h
Poor 15

Not important, relevant,
ot desirable to our
o hool's mission = 43
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Commaent

Nearly half of principals (43%) do not view education fo
important. Thirty percentevaluate education for the handicg

stvnbses  ga

L
«*

Handicapped as relevant or

areas of school life (discussed at length in chapter 12), thik area received the fewest positive

evaluggions.

While most Catholic high school students are white, Catholic, from middie-income fami-
lies, and were previously enrolled in Catholic elementary schools, these comments should not
Q)e taken to imply that all schools serve only this kind of student body. For example, some

chools are primarily non-Catholic. Some are primarily or exclusively minority. Some serve
mainly low-inconre students. Viewed collectively, a significant percentage of schools serve a
student clientele that varies from common demographic characteristics.

Two stereotypes about Catholic high schools, if not entirely untrue, are perhaps grossly ov-
erstated. One is that Catholic high schools (and other non-public schools) are havens for white
students whose parents are threatened by desegregation policies in public schools. On the
contrary, nearly the same perceptage of minority students are enrolled in Catholic high
schools as in public schools. More importantly, other research has found that white stetfents v \

in Catholic high schools experience less segregation than their counterparts in public -

schools.” This is because minority students are more evenly distributed across schools in the

» Catholic sector than in the public sector.
A second stereotype is that Catholic high schools are operated for economically-advan-

.
L]
[

taged students. Instead, the survey indicates that Catholic high schools are accessible to low-
income students and that Catholic schools, through admissions and financial aid procedures,
seek to enroll low-income students. Overall, the income distribution of families served by
Catholic high schools is comparable to the national income distribution for all families.
Hence, Catholic high schools serve a range of students, from below poverty levél to high in-

come.

Some explain the record of Catholic high schools in serving the handicapped by claiming
that federal and state aid to education for the handicappedthas been less accessible to non-
public schools than to publi®schools. Others contend that, if the Catholic high school com-
munity made education for the handicapped a priority, funding could be obtained. This wculd
require (a) more vigorous attempts to procure government funds earmarked for educatiop-of
the handicapped; (b) efforts to lobby state and local agencies for support; or (c) more con-
certed attempts to seek help from corporations, foundations and individuals in the private sec:
tor. All of these efforts, howevdr, depend first on schools developing the will to serve the hand-

ica’ﬁf)f.d.

ideally, handicapped students should be able to choose between public and non-public
s«¢hools and find high quality-programs in either setting. Until Catholic high schools improve
services for the handicapped, this choice will not be available to many students who might be
especially well served by the Catholic high school’s strdng sense of community and commit-
ment to faith development as well as academic excellence. In the meantime, high schogl ad-
minisiraters could initiate contact with feeder schools to ascertain the special needs of‘&)ten-

$iol students and to discuss the opportunities the high school can offer them.

o
Ui
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Highlights In1983-1984, lay teachers constituted nearly 77 percent of the Catholic high school teaching
force; in 1962, they made up only 30 percent.

I

in 1962, 49 percent of Catholic high school teachers were women religious; in 1983, only 14
percent were women religious.

Ninety-four percent of principals say that the teachers in their school regard' theur work as a
genuine ministry of the church.

Fifty-four percent of Catholic high school teachers have five years of teaching experience or
less. Only about eight percent of public high scheol teachers have less than five years’ teach-
ing experience. "

. Halfof all full-time teachers in Catholic high schools have earned an advanced deg‘e (M.A
s MS,, orhigher). 4

The overall student to full-time teacher ratio in Catholic high schools is 18:1. l ,

Thegbtudent to full-time teacher ratio is 13:1 in schools with enroliment under 300 students
and 23:1 in schools with more than 1,000 students. '

The average annual salary (1983-1984) in Catholic high schools for a begmnmg lay teacher
with a B.A. is $11,121; the com;:arable figure for public schools is $14,045.

-

B ood teaching is essential to learning. However fine the facilities, however com-
petent the administration, however eager the students, if the teacher does not
successfully invite students th the discipline and the excitement of learning, the
educational enterprise falters. No single task connected with Catholic second-
ary éducation is more important than the encounter of teacher and stutlent in
Catholic high school classrooms. This chapter presents a portrait of the Catholic high school
teacher today. It examines some of the recent changes in the makeup of the teaching force and
explores some of the problems and possibilities inherent in those changes.
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Changes
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To speak of averages regarding teachers in Catholic high schools masks the diversity among
them. However, a brief portrait of a “typical’”’ teacher is an economical way to simmarize
some of the characteristics that the majority of Catholic high school teachers have incommon,
and to sketch the conditions in which most of them work. (This overview is derived from the
responses of principals to the survey.) :

The majority of teachers in Catholic high schools are women (53%). Most are between 25
and 44 years of age (66%). Half hold a graduate degree, and 95 percent are whie. 1

The average teacher is required to arrive at school 15 minutes before school opens and re-
main 25 minutes atter the end of the school day. Her school provides her with 3 1/2 days of
in-service training each year (89% of schools provide at least some in-service training). She
receives her regular salary for those days (salary is paid for in-service days at 86% of schools). ‘
She has one normal class period for preparation time each day. Her principal expects her to
contribute about five hours amonth in non-academic activities such as chaﬂcroning, advising
co-curricular activities, etc.

Her colleagues on the faculty who are iirst-year teachers receive an annual salary of
$11,121. She has taught in her present school for five years. Her own %alary is $15,600, the
midpoint between starting salary and the most she can eam with a master’s degree ($20,105).
These salary figures apply only to lay teachers, however; priests and :eligious are paid on a
different schedule, which tends to be lower. In most schools, the same salary is paid to all
religious regardless of education and experience. '

The typical teacher is not represented in salary negotiations by any negotiating group. Only
about one-third of Catholic secondary school teachers are so represented. Of that group, most
are represented by a diocesarMor local group not affiliated with either of the major national ,
organizations that represent public school teachers. The National Education Association rep-
resents only 3.3 percent of teachers in Catholic high schools, and the American Federation of
Teachers, 1.5 percent. ‘

In 73 percent of schools, teachers are evaluated twice a year, and in 97 percent, teachers
can expect a formal evaluation at least once a year. Only rarely does a schpol formallygeek
evaluation of teachers from parents and students. However, 36 percent of s¢hools say that stu-
dent opinion has some influence on the evaluation, and 27 percent say they depend on par-
ents’ evaluations to some degree. ) ' )

The hypotheticgl "average’” Catholic secondary school has a faculty of 31 full-time teach-
ers, plus five or six part-time members. Faculty turnover is relatively high; about half of the
teachers in the average school have been on the staff for less than five years—about a third of
them for two years or less. \ .

P d

The charac ter of the Catholic high school faculty has changed in a number of ways during
the last 20 years. The findings reported in Catholic Schools in Action.' which summarizes a
_study of Catholic elementary,aad secondary schools conducted during the early 1960s, pro-
vide dafa for comparison with the present tindings. Exhibit 3.1 presents some of these
Changes. : '

GENDER AND AGE

v

In 1962 the faculty was predominantly female—about two-thirds women to onesthird men.
Women sti'l predominate, but the proportion of tmen to women is more nearly equal now, with
53 percent women and 47 percent met -

The tac ulty is géndrally younger now. In 1962, 63 percent of teachers were 44 or ygunger;
now 7 3 percent are under 45. The number of teachers over the age of 65 has dropped from 5
poercent to 3 percent, ‘

The implications of a younger taculty may be more far-reac hing and positive than first ap-
pears. Teacher salary schedules almaost universally reward length OF service - 1onger is often
assumed to mean more experienced, more seasoned, more mature, hetter.

Recent work by Summers and Wolie,” however, implies that there is a ¢ eiting on the prog-
ress of teachers in their ability to-inspire acadenmic ac hievement in students, or, at any rate,

\‘ ’ -
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EXHIBIT 3.1: General Characteristics: Full-Time Catholic .
ngh Sohool Teachers : , .
Catholic High Schools Catholic High Schools
1983-1984 in 1962
Sex .
Male 47% : 36% °
Female . 53 64. R
Age .
Under 25 years \ 7% 10%
25-34 [ 35 31
35-44 31 22 .
45-54 16 19
55-64 8 1
65 or more 5
Lay/Religious . P
. . 1
Catholic Layman 2% 38% \ 16%
Non-Catholic Layman 6 ‘ 'Y
Catholic Laywoman , Nn ] 19 1
Non-Catholic Laywoman , 8 ] \ '
Priest-Diocesan 2 ] 5 12
Priest-Religious Order . 3 )
Religious Man ) 4 8
Religious Woman ' S 14 49
AlLay 77 30
All Religious 23 69

S

’ v .
that teachers do not continue to bé more productive right up to retirement. The most produt-
tive years, according to this research, are likely to occur between 5 years and. 16 years of

_teaching experience. Further, there is evidence that younger,teachers are more effective than

older teachers in dealing with low-achieving and disadvantaged students.

Teachers in Catholic schools who would fit this span of greatest productivity would be likely
to fall between the $ges of 27 and 45, depending, of course, on the age at which the teacher
entered the profession. By this measure, Catholic faculties should be highly productive; 73
percent of @atholic high school teachers are under the age of 45..

PROPORTIONS OF LAY AND RELIGIGUS TEACHERS
]

The r st dramatic change of the past 20 years is the substantial shift in the proportion of
lay ._ucners to religious teachers. It has been observed and commented on for some time, and
its impact on American Catholic education has been very significant. In 1962, 69 percent of
Catholic high school teachers were priests, brothers, or sisters. Today, all religious (including
a number of permanent deacons) make up 23 percent of Catholic high school teachers. The
percentage of laymen teaching in Catholic high schools is more than twice that of 20 years
ago, and the percentage of laywomen teaching has tripled.

The shift in proportion of laity to religious, as shown in Exhibit 3.2, has far-reachmg impli-*"
cations. Itis nd doubt in part résponsible, for example, for changes in teacher ratios by gender
and age. However, it has much broade‘ implications.

Before those implications are discussed, a few observations should be noted about varia-
tions in the proportion of religious.faculty by region of the country, size of school, or school
type. Exhibit 3.3 presents the three comparisons. In the New England and Mideast regions,
faculties have slightly higher percentages of religious. Otherwise, the proportions do not vary
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EXHIBIT 3.2:

Percentage Lay/Religious Teachers, 1962 and 1983-1984

Legend Catholic High Schools Calholic High Schools
Percent in 1962 1983-1984
~100
—90
- 80
—70
3
'
—60
—50 :
s 7 ?
—40 g 3
8% 39% ’%‘
—30 9
: oy actd 123%
—20 - »,’4 o A o
i oy
- A
—]0—F4 e 1 ._.;3. —
g2 s WLH
£ “':",}‘
1 n.?r’.\;
Brothers Sisters All
Religious

3

greatly from one region to another. Neither is size an important factor. The‘bercentage of lay
teachers appears to have very little relation to enrollment size, with percentages varying only
between 75 and 80 percent. With the exception of private schools, where the proportion of
religious teachers is highest, at 28 percent, school type does not seem related to the propor-
tion of lay to religious teachers; in the remaining three schoo! types, the proportion of religious
teachers hovers around 20 percent.

t

The impact on Catholic schools of this influx of laity probably cannot be fully assessed yet.
However, this study provides some preliminary insights. The many concerns that surround
this change center around two questions. First, how will the shift to predominantly lay facul-
ties change the climate of Catholic schools? Second, what are the economic implications of
the chift?

]

IMPACT ON SCHOOL CLIMATE

For many students and parents, the raison d’etre of Cathalic schools is their climate. The
traditional qualities of concern for academic excellence, the emphasis on order and disci-
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EXHIBIT 3.3: Percentage Lay and Religious Teachers by Region, Enrollment

Size and School Type

Legend D All Lay Teachers Al Religious

T L T T 1
Region 2?% ‘?% 60[% % 100%
! New England . 75%
. — 1 — L
Mideast N ' “%
. " T )| T
Southeast “ 7%
I ) I
Great Lakes 79%
1 | ] 1
Plains . 0%
- i | 1L 1
West/Far West : . 79%
Enrollment Size.
Under 300 75%
] T I
300-500 76%
. I 1 1 ]
501-750 7%
1 i | 4
751-1000
1 1 1
Over 1000 ' .
. _ 4 . 80%
School Type
o
Diocesan 79%
b - N
® Parochial 1%
T I 1
Inter-parochial . ! ™
' | ] 3 1 | ]
Private .; 72%
¢ ,\'\v "ﬂ .

pline, and the infusion f.school life with-an emphasis on religious attitudes, activities, and
values are precisely what attract them. Have those dualities diminished with greater numbers
of laity on the faculty? . ’ :

Chapter 6 egamines school climate in terms, of six aspects: disci@ne policy, order, aca-
demic expectations, degree of structure, moralé, and sense of community. An examination of
data on each aspect, comparing schools with a high proportion of lay teachers against schools
with a lower proportion of lay teachers, reveals a difference on only one — and that difference
is relati\&ly small.* Schools with a high proportion of lay teachers place slightly les émphasis
on student religious development than do schools with greater numbers of religiolb teachers.
Survey results also show that 94 percent of principals say that the teachers in their/school re-
gard their work as a genuine ministry of the church. On the whole, it would thus/appear that
lay teachers in most respects effectively promote the special climate that has traditionally typ-
ified Catholic high schools. Perhaps a further study might examine some of the causes of —
and remedies for — the slightly lower evidence of faith development int schools where lay
teachers are prredominant.
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ECONOMIC CONCERNS

~ The financial implications of the‘gradual shift from predominantly religious to predomi-
"nantly lay teaching staff are numergus. They reach intc a number of staffing considerations.
Compensation. Catholic high Schools, on the average, pay $11,121 to a first year teacher
with a bachelor’s degree. The highest pay for a teacher with a master’s degree, on the average,
is $20,105. Compensation of teachers varies by size of school, as shown below.

Per school average teacher salaries, by size. of school (Q2.29, 2.31)

. Avg. pay for st year * Avg. highest pay for lay
School enrollment lay teacher with B.A. teacher with M.A.
- Under 300 $10,639 $17,750
- 300-500 10,864 19,367
501-750 11,212 . 20,452
751-1,000 _ 11,625 22,063
More than 1,000 11,794 23,033

Salaries increase steadily from the smallest to the largest schools. The difference in average
starting salary for a teacher with a B.A. from the smallest to the largest schools is $1,155. The
difference in the average top salary for a teacher with an M.A. between the smallest and the
largest schools is $5,283. Larger schools have apparently decided (or are able) to invest in
retaining teachers by offering proportionally higher salaries for mare years of service at the
school.

Only ten percent of schools report that priests are paid on the same salary schedule as lay
teachers, and only 12 percent report that men and women religious are paid on the lay salary
schedule. The per school average annual compensation for priests is $11,000, for women re-
ligious, $9,772, and for men religious, $11,334. With $11,121 as the per school average starting
salary for a lay teacher with a B.A_, itis clear that the cost of maintaining substantial numbers
of lay teachers is higher than the cost of a fagulty made up predominantly of priests and reli-
gious.- This new strain on the budgets of Catholic schools influences or is influenced by a
number of other teacher-related matters.

Staff turnover. Catholic high school teachers tend to be relatively new in their positions.
As Exhibit 3.4 shows, over half of Catholic high school teachers have taught for five years or
less. Twenty-eight percent have heen on the job two years or less. When compared with the

. length of service for public school teachers, Catholic sciiool staff turnover appears to be very
high.

Comparison of PHS and CHS teachers’ length of service (Q2.40)

PHS length of service! CHS length of service (at this school)
Less than 5 years 8% (-5 years 54%
5-9 years 17 6-10 years 22
10-14 years 23 11-15 years 13
15-19 years 20 16-20 years 7
2() or more 3 21 ormore 5

Although these two sets of year-ranges do not match perfectly, the comparison reveals sharp
differences. The majority of Catholic teachers have taught at their present school for less than
hive years. The majority of public school teachers have taught for 15 years or more. The con-
stant turnover in Catholic sc hools provides a constant supply of “new blood,” whic iy may tend
to be invigorating. However the rapid change may threaten the transmission ot school tradi-
tions and values. More work is needed to assess the impact of turnover.

A special analysis examined the characteristics of schools with larger perc entages of new
statf (indic ative of high turnover rates). These schools tend, in comparison with other schools,
to have these Characteristics:”
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EXHIBIT 3.4: Teachers: Years on School’s Staff

\_, TEACHERS 43

Lower maximum salaries for a teacher with an M.A. degree
Lower salary schedule for new teachers with B.A. degrees
Tenure available for experienced teachers
Less teacher interest in collective bargaining

“ Fewer facilities and resources
A smaller fringe benefit package

The message is clear. Staff turnover is closely related to economics. High turnover accurs
u( settings where salaries and benefits are relatively low and where funds are limited (assum-
ing that lack of facilities and resources reflects, in part, a fiscally constrained institution).
Teachers are apparently finding that they cannot afford to stay in Catholic schools.

Another flndmg, based on factors that do not appear in the list above, indicates that turnover
rates are not related to school climate.® Schools experiencing a constant influx of new teach-
ers do not differ from other schools in sense of community, discipline policy, discipline prob-
lems, academic emphasis, religious emphasis, student morale, or teacher morale. So it cannot
be said that teachers leave because the climate is negative or that teacher turnover creates
climate problems. Catholic schools maintain their mission even where teacher turnover is
high.

Minority status. The percentage of minority teachers is lower than the percentage of mi-
nority students (reported in chapter 2); five percent of Catholic high school teachers are mem-
bers of a racial or ethnic minority, as compared with a student population that is 18 percent
minority. The distribution of teachers by racial groups is given helow.

Racial background of CHS and PHS teachers (Q2.2)

% in CHS % in PHS’
Black 1.6% 7.8%
Asian 0.6
American Indian 0.1 3.7 0.7
Hispanic . 3.0
White 94.6 91.6

Percent
— 40

T
. 1%
' | - | | —
Less 1-2 35 610  11-15 16-20 21-30 N+

than 1
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Many educators believe the percentage of minority teachers on a faculty should vary with
the percentage of minority students in the school. The list below shows nmgmty student/ -
teachor percentages in Lathnlu high schools.

Percentage of mmonty teachers in schools with significant minority
5 populations (Q2.2, 3.7)
% Student minority* Y% Minority 3
_population teachers /
35 % 1.7%
6-10 2.3
11-25 4.1
26-100 18.6

. The number of minority teachers rises with the percentage of minority students, but does
not keep pace with it. White teachers are the majority in virtually every Catholic high school
regardless of the proportion of minority students. Desirable as it may seem to provide minority
students with minority teachers as role modiels, that is happening ortly to some degree in Cath-
olic schools.

- The matter no doubt has financial implications. The demand for tramed professionals who »
are members of a minority exceeds the supply in the teaching field, as in many others. Where
demand exceeds the supply, those who are sought-after-—in this case, minority teachers—
can pick and choose. With the compensation of teachers in Catholic schools so much lower
than the salaries available in many public schools, it may be that Catholic schools cannat at-
tract and keep large numbers of minority teachers, however much they wish to do so. How-
ever, the larger percentage of minority teachers in schools with larger minority enrollments
suggests that at least some schools are making a conscious effort to attract and retain minority
teachers.

Other Teacher The condition of teaching in Catholic secondary schools does not resolve solely around the
e lay or religious status of teachers or around economic considerations. Some of the other char-
Characteristics acteristics of the teaching force are described below.

EDUCATiONAl. LEVEL AND TENURE

Fifty-two percent of Catholic high school teachers have earned a graduate degree, as shown
below. This is approximately the same number of advanced degree holders as ar found in the
public schools.? Another 18 percent have earned at least 30 credits toward an M.A. degree
(Fewer than one percent of teachers have no college degree.)

Full-time teachers, highest degree obtained (Q2.6)

Less than B.A. : 0.9%
B.AA.orBS. 29.8
B.A. and 30 credits 17.5
M.A.or MS. 39.2
M.A. and 30 credits 11.3
Ed. Specialist 0.4
Licenciate 04
Ph.D. or Ed.D. 0.5

Principals were asked how many of their teachers were certified ancl ;&v many had the
qualifications to meet certification requirements of the state in which the school is located.  #
About 88 percent of full-time Catholic high school teachers are either certified or certifiable
by a state education agency. Because the issue of certification is not relevant for full-time re-
ligion teachers, the real percentage is probably higher than 88 percent.
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About 28 percent of all Catholic high schools offer tenure to their teachers. Tenuye is offered
in a greater percentage of diocesan and parochial schools than in private or inter-parochial

- s¢chools.

AN

Percent of schools offering tenure (Q2.38)

Diocesan ; . 33%

Parochial . | 32 '
Private 24 . '
Inter-Parochial 15

In schools that offer tenure, a teacher is eligible after three years of teaching, an the average.
In only 21 percent of schools does eligibility for tenure take longer than three years. These
dataa are somewhat surprising and raise questions about what principals understood the term

“tenure’’ to mean. Further research is needed to clarify this matter.

Seventy-six percent of public high school teachers are tenured. Data from this survey do
not show how many teachers in Catholic high schools have tenure. Given the low percentage
of schools offering tenure and the heavy turnover each year, it is unlikely that the percentage
of Catholic high school teachers with tenure approaches the public school percentage. Tenure
rates, however, are not directly comparable-because tenure in the public sector usually means
tenure to a school system, whereas, in the Catholic 'setting, it means tenur2 to a pa(,ticular
school.

Tenure, in fact, is a low-priority 1ssue for school administrators at the present time; the as-
surance for teachers that they will not be fired is not uppermost in principals’ minds. The as-
surance thdt a reasonable number of teachers will stay on staff for the coming year is.

EXHIBIT 3.5: Student Teacher Ratio by Enroliment Size and School Type

Number of Students per Full-Time Teacher

5 10 15 20 25
Enrollment Size
Under 300
300-500
501-750
751-1000
More tha: 1000
Schnol Type
1 . i
Parochial 174
o L —
Inter-parachial ' 2.7
1 i ) N
A
Private 17.6

19 |
[P




1 THE ¢ v 11GH SCHOOT - N NAVTHONANT PORIRANLL

TEACHER: TO-STUDENT RATIO

The overall full-time teacher-to student ratio in Catholic high schools is 1 to 18.4 which is
aImost identical to the 1983 U.S .eacher-student ratio in public schools of 18.45.” However,
the public school figure includes both elementiary and secondary schools.
~ How does the ratio vary by the enrollment size of the school? Exhibit 3.5 shows the rise in
number of studeiiis per full-time teacher as schools increase in size. Schools with an enroll-
ment under 30( have a teacher/student ratio of 1 to 12.7. That number steadily increases over
the five enrollment size categories 1ised in this study. The teacher-to-student ratio for schools
with an enrollment of more than 1000 students is 1 to 22.9. The difference baetween the lowest
ratio and the highest ratio is over 55 percent. Smalier Catholic high schools are generally able
to offer more individualized attertion than larger ones.

Exhibit 3.5 also presents the variations among the four school types in teacher-to- student
ratio. Overall, the ratio is not markedly -affected by school type, although diocesan schools
have a slightly larger ratio than the others. The difference may be related to the fact that dioc-
esan schools are often larger.

-

PUBLIC AND CATHOLIC HIGH SCHOOLS COMPARED

Some comparison of teachers in Catholic and public high schools may be useful. Exhibit
3.6 presents some evidence to supplement a few comparisons mentioned earlier in this chap-
tef.'"

To summarize, Catholic school teachers are younger, receive lower salaries, are more often
female, and are less often members of a minority than their public school counterparts. Edu-
cational levels are similar, Catholic schools have a smaller percentage of Black teachers and

EXHIBIT 3.6: Catholic High Schools Compared With Public High Schools

Full-Time Teachers Catholic High Schools Public High Schools N
Sex
Male 47% 62%
Female 53 38

! ,
Education
Less than a B.A, 0.9% 0.4%
B.A. or B.S. d 473 50.1
M.A, 51.3 493
Ph.D. 0.5 0.3
Age
Under 25 years 7.1% 1% |
25-34 years ) 349 25 |
35-44 i — ‘
45-54 16.1 -~ |
55-64 7.9 .
65 years or more 26 fess than 1
Salary
Average annual salary, 1st year $11.121 $14,045
(lay) teac her with a B.A.

Average (lay) teacher s salary 16329 22067

The Catholic Fheh Scbonl: )
A Nt Porteant Merit Pay

s e Schools which consider mernit 7.2% 3%

in de'ermining sdlary
Weaeb e ) 1 nd )0 8
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a larger percentage of Hispanic teachers than public schools do. These findings parallel those
found among students—Catholic schools have a lower percentage of Black students and a
higher percentage of Hispanic students than do public schools.

Much of what is reported in this volume has economig implications of some kind, and none
is more serious than the question of providing high quality teachers for Catholic high schools.
Both practical and ethical considerations are involved in the question of teacher compensa-
tion. As a result of the shift from predominantly religious faculty to predominantly lay faculty,*
the cost of providing teachers has risen. The difficulty of matching needs with available dol-
lars for salaries has severely taxed many schools. If schools are not able to offer competitive
salaries, rapid turnover in faculty is likely. This may take its toll on the educational process,
perhaps in ways not yet visible. If Catholic schools are to compete in the marketplace for ex-
cellence in teaching, a way must be found to provide the dollars that will make Catholic fac-
ulty salaries competitive with those of other schools.

There is a second concern—one of justice—as regards compensation for teachers in Cath-
olic schools. Current practice in some Catholic schools should be discussed in the light of the
Church’s social teachings.

One issue stems from the obligation of the Church to care for religious who have spent their
lives in service to Catholic education. Compensation during their productive years in edu-
cation is no longer adequate, if it ever was, to provide the care they require. New sources of
funds must be found to prevent the injustice of penury from clouding their retirement years.

Another issue has to do with inequities in faculty benefits, such as medical insurance and
sick leave. Benefit packages available to Catholic high school staff may not address their
needs, and policies for granting exceptions may be inflexible. Inc reasingly, employers are ot-
fering a “menu’ of benefits, allowing employees to select the ones they prefer. It is possible
that Catholic high schools could provide more equiable and appropriaté benefits for their
faculty with little or no increase in cost to the school.

A third issue is the disparity between salaries paid to religious and those paid to lay teach-
ers. Is the disparity toc great? Is the disparity just? Should compensation be made on the basis
of lifestyle or of work performed? Would justice be better served through an arrangement other
than the present one?

A final issue, closely related to the preceding one, has to do with the compensation of all
teachers, but particularly of lay teachers. Catholic schools have benefited, for many years,
from the dedicated service of people—both lay and religious—who are committed to the
Catholic educational enterprise. Many lay teachers remain in Catholic schools even though
their skills, gifts, and experience could command teaching positions offering higher salaries.
They stay out of a sense that their work is ministry. The question is whether it is just to impose
on the commitment and good will of these people, by continuing to pay them wages that are
less than just.

These questions of justice, to some extent interrelated, are facing the Catholic ecluc ational
world and must be addressed. The new pastoral letter, now in draft form, ““Catholic Social
Teaching and the U.S. Economy,’ raises once again the concern of the Churc I] for just com-
pensation. How the principles enunciated in this pastoral letter apply to the topics raised he e
would be an appropriate topic for disc ussion and implementation at the loc al, diocesan, and
national levels.

<



CHAPTER 4

Academic and
Co-curricular |
Programming

Highlights

Eighty percent of Catholic high school students are enrolled in a college preparatory or aca-
demic program.

About 9 percent of Catholic high school students enroll in a general progran. <t

About 10 percent of Catholic high school students are enrolled in a vocational or business
program, a percentage similar to that for public high schools (11%).

Eighty percent of high schools offer calculus. Fifteen percent of students take it,

One-third of students take the third year of a foreign language. Sixteen perc cnt.take a fourth
2
vear.

Nearly half of all schools have no graduation requirements in fine arts.

One in tour students (28%) do course work in computer programming.

An estimated 83 percent of graduates enter college.

in number of co-curricular activities offered, boys’ schools and girls” s hools are about eqaal,
although the types of activities offered difier.

in general, single-sex schools offer a larger number of co-curricular activities than do coed

o hools. .

The most marked ditterences between small and large schools are in the availability of col-
lege credit courses and specal programs tor the gited and talented, both of which are more
often tound in the Large schools
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Academic
Programs

‘,'_,Q ne useful way to describe Catholic high schools is to document the pm;,mmsl
W it both academic and non-academic (co-curricular)—that they ofter. The infor-
B mation provided in this chapter is quantitative; programs are counted and their
frequency in American Catholic high schools reported. These numbers,
though they lack the color and variety actually present in the offerings they re-
port, give an important indication of school mission and priorities in Catholic high schools
nationwide.

One of the common concerns in recent studies of American education is the “‘softness’ of the
academic curriculum. The National Commission on Excellence in Education, in A Nation at
Risk, states: ’

Secondary. school curricula have been homogenized, diluted, and diffused to the
point that they no longer have a cengral purpose. In effect, we have a cafeteria-style
curriculum in which the appetizers and desserts can easily be mistaken for the main
courses. Students have migrated from vocational and college preparatory programs
to ""general track” courses in large numbers, The proportion of students taking a gen-
eral program of study has increased from 12 percent in 1964 to 42 percent in 1979,

This curricular smorgasbord, combined with extensive student choice, explains a
great deal about where we find ourselves today. We offer intermediate algebra, but
only 31 percent of our recent high school graduates complete it; we offer French |,
but only 13 percent complete it; and we offer geography, but only 16 percent com-
plete it. Calculus is available in schools enrolling about 60 percent of all students,
but only 6 percent of all students complete it.'

The National Commission’s report speaks essentially about public high schools. Whether
a trend away from academic rigor typifies the Catholic high school has not been addressed
adequately in other research. But results of this survey indicate that the warnings in A Nation
at Risk cannot be applied with the same force to Catholic schools as to public schools. Evi-
dence discussed in this chapter confirms the presence of an academic purpose in Catholic
schools. Justification for the charge of watering down the curriculum is hard to find.

ACADEMIC PROGRAM EMPHASES

Three program emphases or “'tracks” are common in America’s high schools. The college
preparatory program is usually the most rigorous. It prepares students for further study by con-
centrating on the traditional areas of English, history, science, mathematics, and foreign lan-
guages. To some extent, this track is the high school equivalent of a liberal arts education. The
general program includes more electives and fewr - requirements than the college preparatory
track. By the late 1970s, about 40 percent of high school students in American schools were
enrolled in a general program, up from 12 percent in the late 1960s.? The vocational program
is designed for students who plan to seek full-time employment immediately after graduation.
In most vocational programs, a core of academic courses is required, but the number of ac-
ademic requirements is reduced to allow time for tive or six required job-related courses.
Common vocational programs include industrial arts, home economics, and business.

Although the tracks have similar names, their content in Catholic high schools (particularly
in the general and vocational tracks) is likely to be different from the content offered in public
«chools. Thus, direct comparisons between Catholic and public schools should be made with
caution.

Principals were asked to indicate the percentage of high school seniors enrolled in each of
these programs. Data on comparable tracks in public schools are reviewed by Boyer in High
¢ hool.* Although the public school data are three or four years older than the Catholic school
data, differences between them in the academic and general program areas are significant.
The comparison is drawn below. (The Catholic school vocational program percentage com-
hines the business and voc ational-technic al categories included in this survey.)
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Percent of CHS and PHS students pursuing three tracks (Q1.20)

% CHS % PHS

Students Students
College Preparatory (or Academic) 80.4% 46.5%"
Ceneral 9.0 425 -
Vo ational 9.9 S 11.0

. k¢

Catholic high schools in general place a premium on an academic curriculum. Some
schools go further; 275 of the 910 responding schools (30%) report.themselves to be exclu-
sively college preparatory. In Catholic and public schools, roughly equivalent percentages of
students take a vocational progran.

COURSE REQUIREMENTS

The emphasis placed on a college preparatory or academic program is reflected in course
“equirements. Principals were asked to compute the number of clock hours required for grad-
uation in each of seven curriculum areas (Q1.26). National Catholic high school averages are
listed below. These average clock hours have also been translated into *‘Carnegie Units'’ (one
unit equals 120 hours, which is equivalent to a full year's course work, or 36 weeks x 4
classes per week % 50 minutes per class).

CHS graduati&r requirements (Q1.26)

Clock hours
" Required translated into
cloc i hours Carnegie Units
(average, per school)  (average, per schddl)
Computer science ‘ 15 .4 0.13 .
English 546 4.55 .
Fine arts 4 63 .52
Foreign language 156 " 1.30
History/social sciences 365 3.04
Mathematics 302 2,52
Religion 429 3.51
Science 253 2.10

’

L] 1

On the average, students in Catholic high schools take about 4. years of English, or the
equivalent of nine semesters. Thus, during at least one semester, the average student takes two
English courses. They also take 3 years of religion, 3 years of history/social sciences, 2'
years of mathematics, 2 years of science. 1Y/ years of foreign language, and V2 year in the fine
drts,

In some subject matter areas, Catholic high schools vary considerably in graduation re-
quirements, as the figures below show.

CHS graduation reguirements (Q1.26)

% CHS % CHS requiring

% CHS with requiring 1-2 2 years (241

no graduation years (120-240 clock hours

requirements clock hours) or more)
Computer s¢ienc e 82% 2% 1%
English 0 2 98
Fine arts 49 21 4
Foreign language 44 < 20 34
Histpry/social sciences 1 " 84
Mathematics 1 y 26 6Y
Religion 1 6 89
Science 1 39 51
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The greatest variation in school requirements occurs in the areas of fine artsmnd foreign I.m~
guages. Nearly ail Catholic high schools require at least one year of mathematic - and one of
science, and the vast majority also require two or more years of English and history/social
sciences Religion continues to be given high priority in Catholic high schools. Coursework
in this areq, of course, is one of the distinctive features of Catholic high schools. Nearly all
schools require more than two full years of refigion.

COURSE OFFERINGS ,

.

Graduation requirements are one measure of Catholic high school academic life. Another
is the courses offered. Principge were given.a list of 40 high school courses that might be
offered in their school. The list wis not intended to be exhaustive. English classes, for exam-
ple, some of which are offered in all or nearly all high schools, are not listed. Exhibit 4.1 lists
the percentage of schools offerfng courses in mathematics, science, and languages. Exhibit
4.2 gives findings for religion, fine arts, and other courses. Both exhibits include the percent-
age of students in the class of 1983 who took the course.”

The recent study, High School and Beyond .provides data for comparing this information
with course offerings in public high schools.” Exhibit 4.3 presents comparisons on 11 repre-
sentative coufse offerings. Catholic schools are considerably more likely than other schools t8
offer calculus, thigd year Spanish, and third year French. In only one of the 40 courses studiea,
driver training, are public schools more likely than Catholic schools to offer a course. These

4
EXHIBIT 4.1: Selected Course Offerings
- % class of 1983
% schools who took course
offering course during high school years
Mathematics '
Algebra, first year 99% 91%
Algebra, second year 99 68
Calculus - 80 15
Geometry, plane and/or solid 91 84
Science
Biology (intro course w/lab) 99 91
Chemistry (intro course w/lab) 98 57
Physics (intro course w/lab) 93 29
Languages
French, first year ' ) 87 25
French, second y=ar 86 22
French, third year 76 11
French, fourth year . 61 5
German, first year 29 4
German, second year 28 4
German, third year \ 20 2
German, fourth year ' 17 2
Spanish, first year 94 49
Spanish, second year 93 44
Spanish, third year 43 20
Spanish, fourth vear 67 9
ureek, first year 3 04
Latin, first year 54 10
Russian, first year 3 0.4

GO
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. EXHIBIT 4.2:  Selected Course Offerings

(Rehgion, Fine Arts, and Other Courses)
% class of 1983

% schools ' who took course
offering course during high schaol years
Accounting ' ' 86% i 24%
Computer programming ' 71 ... /28
English as a second language ' 13 2"
, Environmental studies ) 23 . 5
. Family life or sex education » 78 69
Remedhal English ’ 60 9
Remedial mathematics 63 .9
Typing ) 96 62
Black studies, Hispanic studies, or ’
other course on culture or history/
of one or more minority groups 19 8
Church history 84 . ' 75
Doctrine 96 ' 90
Morality 99 94
. o Sacraments 98 92
Scripture 99 93
b Cathotc Hish schaqp, T (histOTY &or appreciation) ' 57 27 §
The Catholic High Schoal: I .
A National Portrait Art (:studl‘o instruction) N &?3 24
NCEA 19as  Music (history &/or appreciation) 53 25
Music (insttumental or vocal) . 76 18
Baved on Q4.1 - . . . . . . . . [
: EXHIBIT 4.3: Course Offerings: Catholic and Public Schools Compared -
% Cathaolic . % Public
_High Schools High Schools
Mathematics ’
Geometry 91% %%
Algebra, second year 99 97
Caleulus 80 & 47
Science
- hemistry 98 ) 96
Physics 93 o 90
Languages
Third year Spanish 83 46
Third year French 76 19
Third year German 20 20
. the Catholic High School: other .
A Hational Portrait . "
NCTA, 1985 Ethnic or black studies 19 16
Tamily life or sex education 78 69
Pubibie ata tenm Hud/'/\( fured and Beyored data file Driver "aining 74 . 89
CHY (41

findings indicate that Catholic high schools tend to provide a particularly rigotous curriculum,
offering traditional ac ademic ¢ ourses at a rate equal to or greater than other schools. In offer-
mg advanced courser (e.g., calculus, third year languages) Catholic high schouols are partic-
ularly distinctive.
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; Catholic higWschéols provide students with a strong menu of courses in traditional aca-
demic areas. The schools are unique in requiring an in-depth religion curriculum. The present
study did not explore in detail what Catholic schools offer by way of technical or vocational
courses. That issue was addressed in High School and Beyond. As the gigures below clearly
demonstrate, more public schools are likely to offer such non-academic courses.”

" CHS and PHS non-academic offerings compared

% PHS
offering
course

% CHS

offering

course
Driver training . 63%
Home economics 50
Auto mechanics 8
Wood or machine shop 4

-

SPECIAL AND ALTERNATIVE PROGRAMS

89%
97
50
89

Some Catholic high schools provide special programs for st s with special needs: The
programs accommodate different types of students, ranging from ‘wose with learning disabil-

ities to those who are gifted and talented.

T Percent of CHS offering special programs (Q4.3)

College-credit courses
* taught at high school
Program for gifted and talented
Student foreign exchange program
Program for students with
learning disabilities
Courses taught in Spanish {other
than Spanish language courses)
Program for mothers or expectant
¢  mothers
Program for fathers or expectant
fathers

49%
49

42

19

4

7

2

Some Catholic high schools also offer credit for learning experiences that take advantage of
community resources. These alternatives expand the breadth of the Catholic high school cur-

riculum at relatively little cost.

Percent of CHS offering alternative programs (Q4.3)

Course work at a college
or university

Off-campus community service
activities for credit

Course work at a public
high school

Off-campus work experience
for credit

STUDENT COURSEWORK

61%

46

37

24

tnitially this chapter focused on what Catholic high schools offer their students in the aca-
demic area and what is required of them for graduation. But what courses do Catholic high
« hool students actually take? Exhibits 4.1 and 4.2 list the percentages of the graduating class
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of 1983 who took each of 40 courses at some time during their four high schonl years. '(Per-
centages are based on principals’ ¢~ ates, not on investigation of students’ transcrlpts )
These findings stand out:

Biology {91%) is the most frequently taken science course.
Nearly all students (91%) take first year algebra, and two-thirds (68%) take second year
algebra. Most (84 %) also take geometry. '
While 80 percent of Catholic high schools offer calculus 15 percent of students actually
take it. Although this percentage is low, it is higher than that for public high school stu-
dents, as shown in Exhibit 4.4.

Nearly all high school students take each of foyr religion courses:

Doctrine 90%
Morality 94
Sacraments 92
Scripture 93

More than two-thirds (69%) take a family life or sex education course.

While most schools offer remedial English (60%) and remedial mathematics (63 %) only
a small minority of students take them (9% English; 9% mathematics).

Most students take foreign la 1guages. Assuming that the percentage figures for language
are discrete (e.g., those who take French are different students from those who take Span-
ish or German), almost three-fourths of Catholic high school students take two years df
a foreign language. However, since some students undoubtedly take more than one lan-
guage, the true percentages would be somewhat lower.

-

Percent of class of ‘83 taking foreign language (Q4.1)

First year 89%
Second year ' 70
Third year 33
Fourth year 16

Spanish is the dominant language studied in Catholic high schools. Nearly half (49%) of
all students take first year Spanish, as compared to 25 percent who take first year French
and four percent who take first year German. Ten percent take first year Latin, and one
percent or less take Russian or Greek.

Fine arts appears to be given low priority in Catholic high schools. As noted earlier, on
the average, high schools require only one semester of tine arts, and nearly half (49%) of
all schools have no graduation requirements in this area. When principals were asked to
rank order, in terms of importance, each of 14 educational goals for their high schools,
""developing aesthetic appreciation’’ was, on the average, the lowest ranked of all 14
goals (QQ1.38). Not surprisingly, then, the percentages of students taking fine arts courses
are relatively low. No data on fine arts enrollments in public schools have been located.

Anecdotal evidence provuded by Boyer in the Carnegie Foundation study on American
high schools suggests that the neglect of fine arts is also an issue in public schools:

During our school visits, wa found the arts to be shamefully neglected. Courses in
the arts were the last to come and the first to go. While some school districts had
organized magnet schools for talented students, only one comprehensive high
se hool we visitéd included art as a regquirement for graduation. Nationwide, it is only
rarely required

Only 28 percent of students do course work in compute, programming. It is likely that,
in the future, there wil. be more demand for these courses. Most schools appear capable
of accommaxdating this change; 71 percent currently offer computer programming
courses, and most have obtained equipment necessary for instruction in this area. (See
Chepter 8 for a description of computer resources in Catholic high schools.)
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STUDENT COURSEWORK: PUBLIC AND CATHOLIC SCHOOLS COMPARED

Exhibit 4.4 shows the percentage of graduating seniors who have taken specific courses in
the areas of mathematics, science, and languages. In all eight cases, the percentage of Cath-
olic high school students is considerably larger than the percentage of public school students.
The differences are particularly marked in geometry, second year algebra, calculus, and for-
eign languages.

Exhibit 4.4 gives percentages for Catholic high schools in two ways: (1) the percent of the
class of 1983 according to the principals’ estimates, and (2) the percent of seniors in the class
of 1980 who self-reported course completion, as reported in the High School and Bevond
studies. Thése two sources of data yield similar results in mathematics and science. A major
discrepancy appears in the foreign language data. Pringfpals claim a much higher completion
rate than do students themselves. This difference could be due to several factors. Data in High
School and Beyond were gathered in the spring of 1980. At that time, many seniors may have
been enrolled in a third year of language but had not officially completed it. If this is true, the
senior data may under-report completed coursework for the class of 1980. Whatever the ex-
planatjon for the discrepancy, however, both sets of figures show that more students in Cath-
olic high schools than in public schools take a third year of language. The only ambiguity is
in the magnitude of the difference. Taking even the most conservative estimate, Catholic high
school students are twice as likely as public school students to take a third year of language
study.

EXHIBIT 4.4: Student Coursework: Catholic and Public Schools Compared

(by percent of students taking course)

Class of '83 Class of '80 Class of '80
. CHS CHS PHS
) 4 .

Mathematics '
Geometry 84% 84% 53%
Algebra, secand year (8 70 42
Calculus l?‘\‘ 1" 6
Science
Chemistry © 57 53 . 37
Physics 29 23 ‘ 18
Languages
Third year Spanish 20 7 3
Third year French 11 6 2
Third year German 2 1 1

ACADEMIC PROGRAMS: SOME CONCLUSIONS

Academic programming in Catholic high schools can be characterized in a number of

ways. Four of the most salient features are listed below.

I. Catholic high schools continue to require substantial instruction in roligivn. Nearly all
se hools (89%) require more than two years of religion courses.

2. Catholic high schools place a high priority on preparation for further educ ation. This is
reflected in the preponderance of students (80%) enrolled in a college preparatory
track; rigorous graduation requirements in science, mathematics, English, and history
and the social sciences; and in the percentages of ste dents who take advanced course-
work te.g., calculus, third year languages).
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3. Catholic high schools do not offer technical or vocational courses to the same extent as
public schools do.
4. In Catholic high schoals, fine arts is given lower priority than other academic areas.

Catholic high schools offer more coursework than public schools in religion and philoso-
phy, family life and sex education, and community service programs. This third area is worth
highlighting. More than 90 percent of Catholic high schools offer experience in community
service, and many make it a requirement. Boyer, in High School, considers service an essen-
tial component of the public high school curriculum but finds it almost entirely absent.'”

The indictment of American secondary education presented by the recent National Com-
mission on Excellence in Education does not appear to apply to Catholi: high schools. It can-
not be said that the Catholic high school curriculum lacks purpose; it clearly emphasizes col-
lege preparation and faith development. It cannot be said that students in Catholic high
schools have migrated to a general track, when only 9 percent are enrolled in this kind of pro-
gram. It cannot be said that Catholic high school students avoid taking rigorous, advanced
courses when (clatively high percentages of students take calculus and a third year of lan-
guage. . '

How has the Catholic high school maintained these high standards? Part of the answer lies
in the student population it serves. There is evidence that students entering Catholic high
schools are more academically motivated than students entering public schools.'' Further,
Catholic schools may choose their students. This translates into the possibility of choosing to
spend little on remedial education and serving students who already value academic pursuits.
Other factors certainly include teachers’ commitment to academic excellence (see chapter 6),
the value that principals (chapter 7) and parents (chapter 10) plade on rigorous academic
standards, and a social climate that honors academic achievement—a constellation of factors
that create an environment strongly conducive to learning. :

It is beyond the scope of this portion of the study of Catholic high schools to look at student
outcomes. The study provides no direct information about what students learn or how student
outcomes compat to those found in other high schools. That is the task of the High School
and Beyond study sponsored by the National Center for Education Statistics. The results of
this massive, government-funded project are equivocal. Some investigators find that Catholic
high schools are superior in academic achievement, while others find no differences once stu-
dent input”’ differences are controlled.’* One way to assess the impact of Catholic high
schools is to look at what students do after graduation. Because Catholic high schoals plac:
a high priority on college preparation, one desirable outcome would be high college enroll-
ment rates. Percentages of Catholic high school and all American high school students who
enter college, the labor market, and the military are listed below. The Catholic data are based
on principals’ estimates of post-graduation activity of the class of 1983, and total American
data are based on 1980 high school seniors’ post-graduation plans.'*

.

Post-graduation activity of high school students (Q3.36)
/

% CHS % all U.S, studer.ts
Class of 1983 Class of 1980
Enter higher educ ation 83% 52%
Full-time work " 32
Military 2 3
Vocational or technical «chool 6 6
Other - 7

100 % : 100%

( learly, Catholic high s¢ hool students are considerably above the national nerm in seeking
gher education. While part of this difference is explained by the Charac teristics of students
who choose to attend Catholic schools, certainly another part is explained by the coherent,
solid, rigorous ac « demic programs that Catholic high schools continue to offer.
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Co-curricular What co-curricular programs do Catholic high schools offer? Exhibit 4.5 compares coed-
\Ctivities ucational and single-sex schools on 12 non-athletic_activities. Four activities can be found in

more than 90 percent of all high schools: S|
Student yearbook 98%
Academic honor societies 95
Dramatic performance groups 91
Reltgious organizations ) 91

Some addivities vary by school composition. Boys’ schools are more likely than girls’
s¢ hools to offer band, computer clubs, orchestra, student newspaper, and varsity debate.
Girls” sehools are more likely to offer chorus o choir, dramatic pertormance groups, foreign
language clubs, andreligious organizations, Overall, in the number of activities offered, boys’
and girls’ schools are about equal, though there are differences in the type of activity. Both
boys’ and girls’ schools generally offer more co-curricular activities than do coed schools.

EXHIBIT 4.5:  Co-curricular Organizations

(thv: percent of sc hools offering them)

Coed Boys' Girls' All
Schools  Schools  Schools  Schools
Academic honor societies (e.g., 96" 94% 93% 95%
National Honor Society)
Band 64 67 23 54
Chorus or choir 78 63 91 79
Computer club ¢ 49 74 3 49
- Dramatic performance groups 90 88 92 91
(drama or dance)
toreign fanguage club(s) 75 69 80 75
Orchestra 22 34 20 24
Rehgious organizations (e.g. minstry 89 92 96 91
teams, liturgy club, service (lub)
The Cathobs High School: S_lud(‘nl newspaper 81 93 88 85
A National Portrait Student yearbook 98 99 99 98
~eiams Thespians or drama club 6l 70 68 95
Varsity debate . 28 52 29 3

Rased 06 Q4 10

Exhibit 4.6 lists percentages of schools oftering various varsity athletics. Several significant
hindings appear.
® Football is common but not universal. it is offered in 78 percent of coed schools and 81
percent of boys’ schools.
® The most universally otfered sport is basketball, occurring in more than 90 percent of all
s hools.
® Nearly all sports are more likely to be offered in a single-sex school than in a coed
¢ hool. This finding parallels that for non-athletic activities,
® Girls have more access than boys do to volleyball, gymnastics, and softball, and less
access in other areas, including golf, ice or field hockey, soccer, and track.
To summarize, Catholic schools offer a wide range of co-curricular o tivities, This confirms
other research showing that Catholic high sc hool students have about the same accessto co-
curncular activities as do public school students. ™

Q
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EXHIBIT 4.6:  Varsity Athletics

thy percent o sc hoals otterig themn

Coed Boys’ Girls'’
Schools Schools Schools

Baseball — h()y: 87% 92% —%
Foothall — boyy' 78 81 —
Wrestling — boys’ 45 57 —
Baskethall — boys’ 97 97 —
Baskethall — girly’ 95 — 91
Swimming — boys’ ' 21 58 —
Swimming — girls’ 26 — 43
Golf — bayy' . 68 80 _—
Golf — girls’ 42 - 13
Gymnastics — boys'’ 5 9 —
Gymnastics — girls’ 12 — 35
. lce Hockey — boys’ 13 38 —
Field Hockey — girls’ 8 — 20
Lacro.-se — boyy' 2 12 -
Lacrosse —— girls’ 1 — 7
Softhall — boyy’ 13 16 —
Softball - girly’ 76 — 86
Soccer — boys’ 50 87 —
Soccer — girly’ 32 — 40
Tennis —— boyy’ 62 84 —
Tennis — girly’ 65 - 71
The ( nlhnllig _High S huo!: I:;E: : :::r: gg 9_‘) ;;j

A National Portrait .
a1 Volleyball — hoyy' R 21 —_
Volleyball — girly’ 78 — 9N
Based en (310
The Impact of One important question about curricular offerings is related to size: Can smaller Catholic

. TN high s hools keep up with their larger counterparts in offering rich academic and co-curric-
School Size on AR Aabrstieininkid .
. ular programs? A significant number of very small Catholic high schools dot the American
Acac k‘"".(‘ and landscape (about 30% enroll 300 oi fewer 9th-12th grade students). Smaller schools. have
Co-curricular  fewer teachers, smaller budgets, and fewer physical facilities than larger schools. Do these
Programs factors take a toll on program offerings?

Exhibits 4.7-4.10 help answer this question. First, school size has relatively little impact on
students’ access to specific courses. As shown in Exhibit 4.7, student coursework is remarka- |

bly stable across five school size categories. Students in smaller schools (under 300, 300-500)

are as likely as other students to take advanced courses (e g., calculus, third year languages),

andl they are more likely to take courses in the fine arts. They are also more likely to take typ-

ing. In only a few areas (sex education, computer programming, physics) are small-school

students less likelv to take coursework. Overall, it appears that small-school students have

about the same access as students in larger schools to a solid academic core. Exhibit 4.8

shws that academic life, as measured by academic programs and graduation requirements,

remains quite constant across size categorie',. Small schools tend to have greater clock-hour
graduation requirements, particularly in science and the fine arts. The conclusion is thata &

strong academic emphasis is typical of Catholic high schools, regardless of size.
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EXHIBIT 4.7:  Relationship of School Size to Student Coursework
thy percent of students taking course)

School Enroliment in Grades 9- 12

Under 300  301-500  501-750 751-10%0 1000+
= (N=241)  (N=214)  (N=174)  (N=139) (N=112)
Physics 25% 25% 25% 35% , 3%
Biology : 91 92 92 90 91
Calculus 14 14 14 16 15
French, third year 12 12 10 12 1
German, third yed¥ 1 1 1 3 2
Spanish, third year 16 21 20 23 20
Latin : 1" 1 9 10 9 .
Computer programming 23 23 . 26 32 30
Art (history and appreciation) , 29 29 31 22 25
Art (studio instruction) ' 28 28 26 24 21
Music (history and appreciation) 27 30 27 27 21
Music (instrumental or vocal) 25 19 16 19 18
Typing 69 63 65 60 59
Rinority history or culture 8 10 7 6 8
Family life or sex 57 66 70 73 70
education ' ’

Remedial English 6 10 9 10 9
Remedial mathematics 9 10 10 9 9

Note: Courses in boldface type show variation of less than 5% from lowest to highest percentages
of students taking the course.

a

EXHIBIT 4.8:  Eelationship of Schoul Size to Graduation Requirements and

Academic Programs :

School Enroliment in Grades 9-12

Under300  300-500  501-750  751-1000 1000«

(N=241) (N=214) (N=174) (N=139) (N=112)
Academic Program tPercent nf sturdents entolled) )
Business 8% 8% 8% 5% 9%
College preparatory - 76 78 82 85 79
General | 13 1 8 7 9 |
Vocational 3 2 2 2 3
Subiect Matter Area (Averag clock hours required for graduatmn) -
Computer science 23 15 1" 30 15
English 556 555 542 525 535
Fine arts 69 69 67 52 41
Foreign language 168 174 128 158 138
History/social sciences 378 369 355 357 359
Mathematics 314 306 288 299 295
Religion 425 432 434 42?2 424
Science 272 256 242 243 235

In offerings beyond the traditional academic courses, school size makes a difference. Ex-
hitnt 4.9 shows that smaller schools are less likely than larger schools to offer special pro-
grams. The most marked differences between smallest (under.300) and largest (over 1000)

b8
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st hools are the availability of college credit courses at the high school and programs for gifted
and talented <tudents. Programs for gifted and talented <tudents are offered by one-third of
very small schools and by two-thirds of the very large schools.

EXHIBIT 4.9:  Relationship of Schoal Size 1o Special Programs

thy percent ot schools oftering program)

School Enroliment in Grades 9-12
Under 300 300-500  501-750  751-1000 1000+

(N=241) (N=214) (N=174) (N=119) IN=112)

Driver education 69% 68% 77% 80% "%
College credit courses taught 37 42 51 63 .3
at high school \
Programs for gifted and talerted 33 41 53 70 g
Student foreign exchange program 39 39 43 40 51
Courses taught in Spanish 3 6 2 4 4
Program for mothers or expectant 5 4 12 7 13
mothers _ .
Required drug education 52 61 67 76 72
Course work at a college or university 54 é1 66 61 56
Cuourse work at a public high school 39 33 38 32 41
Off-campus community se ".ice 38 46 48 56 46
activities for credit
Off-campus work experience for credit 19 26 32 23 21

A similar trend occurs in some co-curricular activities. As shown in Exhibit 4.10, small
schools are much less likely to offer band, orchestra, a student newspaper, drame b, varsity
debate, and foreign language clubs. However, chorus or choir, student yearbo  and aca-
demic honor societies are nearly as common in small schoois as in large ones.

EXH BIT 4.10: Relationship of School Size to Co-curricular Activities
thy percent of schaols offening activities)

School Enroliment in Grades 9-12
Under300 300-500  501-750  751-1000 1000+

(N=241) * (N=214) (IN=174) (N=139) (N=112)

Aca 'emic honor societies 91% 95% 98 % 96:% 98%
Rand, 35 44 57 79 81
L orus or chorr 77 78 81 81 79
F: 'eign language club(s) 59 72 83 83 91
Or Hestra ‘ 2 14 24 38 49
Student newspapers 75 82 88 92 99
Student yearbook 95 100 100 99 99
Thespians or drama club 47 64 68 74 86
Varsity debate 16 30 34 43 59
Foothall — x v 43 52 b4 79 81
Basketball - boye’ 71 63 74 86 86
Daskethall — grly 83 84 81 62 69
Soccer — hoys' 24 31 49 70 79
Tennis —— heys’ 28 42 6l 76 74
Tenms — giely’ 4) 57 ;2 51 58
valleyball —- girly’ 713 71 72 N2 61
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The relationship of school size to athletics is more complex. Boys” athletic teams ocenr
more often in larger schools; girls” athletic tearns (except for tennis) occur more often in
smaller schools. This is explained, in part, by the fact that a substantial percentage of small
o hools are girls’ schools, and a substantial percentage of larger schools are boys’ schools.

Small schools have to make some choices. The evidence suggests that they limit special
programs and co-curricular activities rather than sacrifice offerings in the academic sphere. It
appears that Catholic schools—regardless of size—concur.on the essential nature of the ac-
ademic core.

Ccomment The data reported in this chapter will be good news to many—particularly educators
whose memories stretch back to the 1960s, when Catholic high schools were popularly
viewéd as second-class, second-rate, and a pale copy of what good education was all about.
In those days, Cathalic educators found themselves continually responding to criticisms of
Catholic high schools, coming from both inside and outside the Church. Catholic schools
were accused of being too small, too “'religious,” and too sheltered frotn the world. Many of
the questioné came as smaller segments of the larger question, then being seriously raised, as
to whether the Church’s mission in schooling is a valid one.

To people who lived through that struggle and those who confront it now, this chapter will
probably come as good news. it will vindicate their judgmént in having believed and invested
themselves in the viability of the Catholic secondary schools.

Nevertheless, although Catholic educators have much to be proud of, there are still ques-
tions to be asked. The most central of these is: Are all of the goals of Catholic education being
met with the present curriculum offerings, the present set of requirements, and with the num-
bers of students who enroll in particular courses? Comparisons are sometimes dangerously
satisfactory. Keeping up with and slightly ahead of the Joneses (read *“public schoals”’) in num-
bers of students who take some of the more.academijcally demanding courses may offer a false
sense of accomplishment.

Part of the mission of the Church is to bring about justice. But before justice can prevail,
undersianding among cultures, ethnic groups, and races must begin to grow. Itis disturbing,
therefore, 1o observe that only 19 percert of Catholic schools ofier a course concentrating on
the culture and/or history of anv minority group. It is heartening that, in schools where such
courses are offered, many stydents enroll. But in 81 percent of Catholic schools, no such op-
portunity is offered.

A second question concerns the mission of the Church to the world. Presumably, studying
a foreign language indicates an interest in another culture and helps prepare one to commu-
nicate with people in other parts of the world. Yet only 16 percent of students in Catholic high
o hools take the fourth year of a foreign language. Is this satisfactory? Although the percentage
surpasses by a comtortable margin the proportion of fourth year language students in public
o hools, 16 percent seems small for a Church that takes a universal world view. .

A third question has to de. with the fine arts. If the Church is educating whole persons, is it
not reasonable to expect more attention to instruction in the frts? To be sure, about half the
«hools include some tine arts coursework in their graduation requirements, but about half
do not. A person who has had no formal contact with any of the fine arts cannot he considered
iully educ ated. It may be ‘mpractical 10 expect Catholic schools to offer majors in fine arts.
Nonetheless, to address some of the intangibles of life, some of the beauty and terror and po-
etry of life, an introduction to the non-verbal world should be included in the education of
every Catholic student. Perhaps a more concentrated effort to integrate liturgical services
hased on the aesthetic, nen-verbal world would be helpful here.

Finally, an education that prepares students for an increasingly complex workd should in-
Cude some tanuliarity with the basic elements ot computer iechnology. No doubt this is com-
ing: Catholic s hiools have alreacy begun io acquire equipment that will make computer ed-
1 ation available. Knowing how to_use o computer, like knowing how to use a library, can
Hecome part of one’s learning how (learn. Thus, Catholic high sc hools nust tocus attention
on mtegrating thi« new technology if students are to be equipped tor the present dav world.
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Highlights  Menand women religious are twice as likely 10 head religion departments as lay teachers.

Most schools require one religion course per semester,

Approximately half of Catholic high school classes begin with prayer.

Overall, ample opportunity is provided for religious services.

Prindipals report wrong emphasis onthe three dimensions cited as centralin fo leach As Jesus
Did: message, community, and service.

Principals rank “building community” tirst, “spiritual development” second, as goals for
their school. '

Nearly halt of seniors t46%) are imvolved in some kindd of service program during their senior
VOur,

Analvsis of the effect on these three areas of a varicty of school ¢Characteristics tails 1o reveal
any sy-ternatic relationship with socioeconomic status, academic pertormance, or any of a
nunther ot other se hool factors.

n Catholic secondary sc hools rehigious educaton s a sine qua non. Unless the
educ ation that oce urs i Catholic schools is entirely or parth religious educa-
tion, the enterorise mav be seen as oftering little more than an approximation
of what is avarlable, tree, m the local public sc hools, Readoers swho care aboul
C athohc educanon, theretore, wall hring considerable interest and concern 1o
this chaper. Are Cathole high sc hools otfering truly religious education? In order to answer
the queshion, 1s necessary st o ask another What crteria can he used to mieasute e succ-
cessowith wineh principal oy the religous mission of their sc hools o trushion? What goals
dothey, on shoudd they, by ‘
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In 1972, the National Council of Catholic Bishops promulgated a pastoral letter entitled To
Teach As Jesus Did. There the Bishops stated:

The educ ational mission of the Church is an integrated ministry embracing three in-
terlocking dimensions: the message revealed by God (didache) which the Church
proc laims; fellowship in the life of the Holy Spirit (koinonia); service to the Christian
community and the entire human community (diakonia). While these three essen-
tial elements can be separated for the sake of analysis, they are joined in the one ed-
ucational ministry. Each educational program or institution under Church sponsor-
ship is obliged to contribute in its own way to the realization of the threefold purpose
within the total educational ministry.’

-4

Fhe initial report of the degree 1o which this pastoral is being put into effect in departments
of religion in Cathdlic high schools, like the report on academic and co-curricular offerings,

will be in quantitative terms. ‘

On average, Catholic high schools have three full-time religion teachers and about as many
part-time faculty. As shown in Exhibit 5.1, about 30 percent are Catholic laymen, 28 percent
Catholic. laywomen, 22 percent women religious, 18 percent priests, 1.5 percent brothers, and
about 0.5 percent non-Catholic (€35.2). Fifty-seven percent of the full-time religion faculty
have some form of graduate degree in religion or theology (QQ5.3). The part-time staff is dis-
tributed across religious status categories in approximately the same way, except that there are
more priests (27%) and brothers (10%) teaching religion part-time. Only 37 percent of part-
time faculty have graduate degrees in religion or theology (5. 3).

EXHIBIT 5.1: Religious Status of Religion Department Facuity and Heads

\ )
o, Lepend E] Full-lime faculty D Department heads
Percent

40
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30 i
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25 26%
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—_— 10— g 2 - H 1 I
’
N S . a2 N s L —
5% ] T
Priests Women Men Catholiv Cathalic
Religglouy Religinus Laymen Laywomen
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Schools report overwhelmingly (96%) that they have separate departments of religion
(€25.5). The Bead of that department is twice as likely to be religious as lay (see Exhibit 5.1).
The high percentage of religious chairing the religion department may be influenced in part
by the factthat religious are much more likely than laity to have advanced degrees in a relevant
tield (religion or theology). Sixty-six percent of religion department heads have relevant grad-
 § ’ uate degrees ((5.7).

Religion Courses  One of the foundational differences between public and Catholic schools is that religious in-
and Litu rgi(‘ul struction and liturgical services, prohibited by law in the public school, are conducted in the
s verioane.  Catholic school as part of the normal school dav. How much of the student’s day is devoted to
services specifically religious instruction or liturgies? .

Most schools require cne religion course per semester, with somewhat lower requirements
in the senior year and for non-CathoIi;]s)udents. Mass is celebrated at least once a week in 52
percent of schools. Scripture study, shared prayer, and pastoral counseling zre also made
available once a week or more by half of the schools responding. (Whether “pastoral coun-
cling” is consistently being distinguished from the availability of counselors for students is
unclear) Although half of the schools offer scripture study once a week or more, one-fifth of
the schools regport that their school provides no opportunity for scripture study outside the
classroom (Exhibit 5.2); this constitutes a much higher “never” response than for any other

religious activity listed. '
In a majority of high schools, half or more of all classes begin with prayer ((Q5.14). Fifteen
percent report that all classes begin with prayer; only one percent say their classes never be-

EXHIRIT 5.2: Availability of Religious Services

Legend D Once a week or n#re D Al least ance a month

Percent

90—

—80- 82%
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—60 60%
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gin with prayer. Perhaps the greatest etfec t ol these prayers is in their reiteration. The constant
pres ace of praver holds up betore students and faculty the overt acknowledgement of the un-
seen reality on which the school is built: the fact of the presence of G in life.

Further, about halt the schools require all of their students (Catholic and non-Catholic) to
attend at least some of their liturgic al functions; 67 percent require Catholic students to attend
all (QQ5.12). Fitty-eight percent of schools require non-Cathalic studlents to attend allliturgical
servic es. Another 30 percent require it at some services. Only 12 percent of schools report
that attendance at liturgies is voluntary for non-Catholics {(25.13).

The impact of these courses and liturgical services on the students was not assessed at this
time. The second part of the study will assess not onfy what the students believe (i.e., doctrinal
content), but also how they believe it—théir orientation toward religion, and whether and
how they mle;.‘r.llv it into their lives. Analysis of these data will then he possible in light of
student outcoimes.,

The “facts and figures * of religious education in Catholic high schools have been noted, but
some of the less objective aspects of the topic should be considered. How well are high
s hoals achieving the “threefold mission” described at the beginning of this chapter? After
cach of the three aspects of message, community and service has been considered, a com-
ponent of all three—fostering social conscience—will be discussed.

MESSAGE

One way in which the message is conveyed is through the series of courses and worship serv-
ices discussed in the previous section. Religionscourses, however, deal largely with the con-
tent of faith—what is belibved, the doctrines and traditions. But content is not enough. Pro-
coss, the faith by which one believes, also is needed. How can this process be furthered?

At one point in the survey, principals were given a list of characteristics designed to assess
how central religion is to their school. They were asked to rate seven statements on a four-*
point scale, from a low of 1 (not at all characteristic) to a high of 4 (characteristic to g high
degree). The items and the ratings given to each of them are summarized in Exhibit 5.3. In
addition, the ratings for each school were summed and a mean calculated for all seven. This
figure is taken as a measure of the centrality of religious concern in a school, as expressed in
part through adginistrative allocation of time and funds and in part through less tangible evi-
dence. Eighty®4ur percent of schools rated themselves somewhere between 3.0 and 3.9, and
the overall mean rating for all schools was 3.33,

Two other global measures of this commitment were taken. When principals ranked the
importance to them of various goals for the school, spiritual development was chosen as the
second most important goal. At another point, they, were ashed how well they felt this goal is
heing met. Their responses are detailed below,

Principals’ ratings of their schools in promoting faith development
among, students (Q14.32)

Outstanding 12%
Quite good 54
Satistac tory 29
Fair 5
Poor 0

ACross a wide range of measures and areas, principals consistently report that their se hools
consicler teligion to be important, that it has a direct and important impact on what they do
and who they are. They believe the message is conveyed not only in a formal or didactic sense
Lut also in o hiving and applied sense that permeates the sc hool at many levess.
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EXHIBIT 5.3: Some Religious Characteristics of Schools

Legend [:] Yo a high degrce. Very little
[j,o some degree . Not at all/does °0.2%
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not apply or lower
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20% 40% 60% 80% 100%

-Religion is "
given budget 47% 46%
priority

Administration
treats education
as ministry

30% 0%*
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Faith development
is a priority 9% 50% 29 0%
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Staff pray and

discuss together "% - 55%

Faith commitment
is recognized in 51% _ 4% 1%
Jring

Classroom teachers

witness in 33% 43%
classroom

0%*

feachers view .
their work as 7% 57%
ministry

0%*
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COMMUNITY

The emphasis on “<acred tradition” as an authority in interpretation and practice and the cen-
trality of commwnal liturgy as an ex; ression of the faith reflect an undertanding of religion in
whic h the comnmwnity of believers is understood to be part and parcel of the religious expe-
rienc e,

Fhe survey defined the idea of community as “frequent evidence of concern, support, ap-
preciation, and regard existing among staff, students, and constituent families” As we will see
in chapter 6, on each of a number of measures, principals rated a spirit of community within
the school tor it< importance as an edud ational goal and for the success of their own schools
i meetin: that goal. Inranking a series of goals, 35 percent of principals ranked “building
commurity among fac ulty, students, and parents™ as their most important educ ational goal,
Fhisis particularly striking in that no other educational poal was ranked first by more than 19
percent of principals (€1, 38).

Itis clear that the concept of community is very important in Catholic high schouols; the vast
majonty of principals perceive it as a central aspect of their naission, one on which consider-
able concern and attention 1s focused.
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SERVICE

The third dimension of the educational mission noted by the pastoral letter with which this
chapter began is service. A Christian community that believes and loves itself has still failed
if 1t has not ensured that this love is also turned outward to those in need. As noted in the
Introduction, recent critiques of.public school secondary education have called for emphasis
on service as part of public education.” Service is an integral part of nearly all Catholic high
school programs: 93 percent of schools offer service opportunities for their students. In almost
half the schools, off-campus service programs can be taken for credit (Q4.3).

Across the four years of high school, increasing percentages of students avail themselves of
this opportunity, from slightly less than a quarter in the freshman year to nearly one-half in the
senior year. This i« all the more interesting in light of the relative rarity with which such par-
ticipation is required for graduation; 80 percent of the principals stated that no hours of serv-
ice are required for graduation (QQ5.20). Thus, the majority of students involved in service
projects are not doing so merely to fulfill graduation requirements. This suggests that the
schools are succeeding in promoting concern for others as integral to the faith.

Reports from individual schools indicate that outstanding service is being rendered by
Catholic high school students to older citizens, in hospitals, in day care centers, and in an
array of other areas of service. High school students are taking leadership in community blood
drives, adopting grandparents, patticipating in live-ins in Appalachia, and running sports
clinics for the retarded. Thest experiences are not easily amenable to statistical analysis. It is
inevitable, though, that as students participate in such activities, vast amounts of learning are
taking place.

FOSTERING SOCIAL CONSCIENCE

The goal of religious education in'the schools is not simply to get specific service projects
accomplished. It is not to introduce the students to people whiom they would not otherwise
meet. It is not to introduce them to conditions of need they would not otherwise encounter. it
is not even to give them confidence in their own ability to help others. Further, it is not simply
to sce that they attend Mass and other liturgical celebrations with appropriate frequency. Al-
though some of these things happen through the religious education programs of the schools,
the primary significance is greater. One of the chief goals of religious education in the schools
is to make a lifelong difference in the students’ sensitivities to injustice and in their commit-
ment to improvement of the welfare of others. Measuring progress toward that goal is an im-
portant task, but not an easy one. Frequency of behaviors of various kinds—religious observ-
ances or service projects—is one piece of evidence about the way in which the social
conscience of Catholic high school students is being formed, but only one.

Survey questions were framed to explure, in ways that are less numerable, the intentional
actions of schools in promoting the growth of social conscience -the way in which the
school has internalized the prirciples of social justice (Q5.31).

Ninety-three percent of principals say that the social teachings of the €hurch inform their
school’s philosophy, goals, or yearly objectives. Sixty-nine percent of them say that their
school has conducted in-service staff development activities, at some time in the past five
years, on the social teachings of ihe Church. Seventy-three percent say that a prospective
teacher’s view of Catholic social principles is an important criterion in evaluating him or her
for appointment to the faculty.

Fol'owing those rather global declarations of the ir lusion of the Church’s social teaching
in carrying out the program of the school, principals encountered questions of a more specific
nature. They were asked to declare whether each of a list of questions had been intentionally
examined from a social justice perspective by the school’s board or staff.

The religion curriculum has been examined from that perspective in 91 percent of schools.
The schaol’s discipline procedures have been looked at in the light of the Church’s social
teaching in 84 percent of schools. Eightv-one percent of schools have looked at their faculty
salary and benefits, and 78 percent have looked at their financial aid policies and procedures
from a social justice perspective. More than half of schools have applied the test of Church
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social teaching also to their admissions policies, grading system, school governance proce-
d-ires, competition in academics and athletics, and their grading system. Although more than
halt of schools have examined the socia! studies curriculum for its consonance with the per-
spectives of social justice, fewer than half have examined the science and English curricula
for the same reason.

The more rigorous question, of course, is not whether an area has been examined in the
light of the philosophy, but whether specific action has been taien to implement that philos-
ophy. Percentages of principals who said that specific changes had been made to reflect the
Church’s social doctrines are given below.

Percentages of schools making changes in the past five years to reflect
Church social doctrines (Q5.30)

Addition of service projects 81%
Addition of extra-curricular programs or 73
projects that give students opportunity
to learn about issues of social justice
Development of specific learning activities 71
that infuse justice-related values,
concepts, and skills into the curriculum

Addition of new courses that address issues 70
related to the Church’s social teachings
Changes in financial aid policies or practices 67

to provide more assistance to poor or
minority students

Curriculum changes in departments so that 64
that they more directly or substantially address
social issues

A thorough evaluation of the curriculum to 64
discover how well it addresses the Church’s
social teachings

Changes in admissions policies or practices 46
to attract more econornically disadvantaged
or minority youth

One interesting issue remains for this chapter: Is the commitment to religious educ ation influ-
enced by other characteristics of the school? Two possibilities sugsest themselves. Religious
education might be stressed more heavily in schools in which students are more motivated or
exhibit less disruptive behavior. If that were the case, one might expect dedication to religious
edud ation to be associated with schools with higher academic achievement, lower discipli-
nary problems, and the like. The other hypothesis would be just the opposite: In the absence
of the ability to attain high scholastic standards, schools instead emphasize religion more.

To address these questions, analyses were undertaken to try to find relationships between
the measures of religion, community, and faith development discussed above and any of the
school characteristics listed below.

e percent of minority students enrolled

e male/female student ratio

e academic performance of the students (based on average standardized test scores, per-

cent of students taking advanced classes, and percent going on to colleue)
o number of disciplinary problems
o fiscal health of the schoul (income divided by expenditures)
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e per pupil expenditures

® socioeconomic status of the students

e percent of non-Catholic students

e whether a school is private, parochial, inter-parochial, or diocesan®
No relationships were found.* This lack of relationship is, in fact, good news. It indicates that
neither of the possibilities suggested above is reflected in the results of the present survey. Em-
phasis on religion, faith development, and community are related to each other, but not to the
characteristics of the students or the school.” Schools that emphasize the centrality of religion,
faith development, or community tend to stress all three, regardless of the characteristics of
the student body, the identity of the school’s operating authority, or the school’s fiscal char-
acteristics.,

A number of concerns relevant to religious education, in terms of course content and co-cur-
ricular programming, were addressed in chapter 4. Here, the goals, concerns, policies, and
practices of Catholic secondary schools have been examined and compared with the goals
and concerns expressed in the pastoral letter, To Teach As Jesus Did. The survey results imply
that it is not likely that any observer would mistake the surrounding requirements, expecta-
tions, and atmosphere of a Cathalic high school for those of a public school. In almost all
Catholic schools, religion courses are included among the academic requirements.

Participation in liturgies, retreats, and community service ictivities is, if not required, at
least encouraged. Principals report that an atmosphere of care, concern, support, and regard
prevails among students, staff, and constituent fainilies in the overwhelming majority of Cath-
olic schools. Examination of a number of the survey results in comparison with the criteria
irom To Teach As Jesus Did indicates that the concerns of that document appear strong and
constant across the spectrum of Catholic high schools.
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Highlights Inall Catholic high schauls, students are given a written statement about rules and discipline.

Onthe average, schools annually expel only one percent and suspend less than three percent
of their students.

Catholic schools experience fewer behavior prcblems than most public schools.

Academic excellence is a value widely shared among students, teachers, and administration,
regardless of student background characteristics. :

About three-quarters of Catholic high schools report a strong sense of community.

Most administrators report that their schools are characterized by high student and teacher
morale. ’

KS“R», 0;‘9 cation, often has a good deal to do with the prevailing climate. What are the
(,' - AR factors that promote student growth and learning? While the guestion is as old
_g%}V?A',') as the concept of schooling, recently there has been an upsurge of effort to ad-
MERRE dress it. The answer is obviously complex. One way to approach itis shown in
the diagram below.

Student bac kground

/ and characteristics \
S¢ hool I Student
chara teristics * » outcomes

‘ !
B he success of a young person’s edrcation, as with the success of a summer va-
|

™~
° \ Classroom

characteristics
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What a student learns is shaped, in part, by what he or she brings to school in the way of
background, including such factors as ability, past performance, learning resources in the
home, and parental support for education.’ Certain schdol-wide characteristics such as cur-
riculum offerings, requirements, facilities, per-pupil expenditures, class size, and style of
leadership also influence acliievement. Further, what goes on in the classroom makes a dif-
ference —the teaching methods used and time devoted to task, for example.” Each of these
elements, to some extent, affects the others.

Another )spect of school that is gaining considerable attention has an impact on student
outcomes. It is a more elusive factor, less amenable to precise definition and measurement. it
is sometimes referred to as the atmosphere of a school, its character or ambience. The term
used in this report is *“school climate.” Historically, there is no consensus on its dimensicns. *

This study identified and sought the principals’ estimates of six factors related to school cli-
mate. These are a mixture of prevailing values, norms, expectations, and attitudes present in
a school.

The six are: discipline policy, order (the number and frequency of discipline problems), ac-
ademic expectations, degree of structure, morale (or satisfaction), and sense of community.
Other elements that might be considered part of a Catholic high school’s climate have been
discussed in other chapters. Religious life, for example, covered in chapter 5, and quality of
facilities and resources, covered in chapter 8, are hoth related to school climate.

It is reasonable to assume that each & these climate dimensions has something to do with
student outcomes, though no conclusions can be drawn at this point. Student outcomes will
be examined in Part 1l of the project, deving which students’ and teachers’ points of view will
be explored and an assessment of student achievement made. That information will be used
in determining how climate influences student beliefs, values, life skills, and academic
ac hievement. ‘

7’

DISCIPLINE POLICY ‘

Every Catholic high school surveyed reported that the school sets stand.. .Is of conduct, puts
those standards in writing (QQ7.14) and'distributes them to students and teachers (QQ7.15,
(716). More than half the schools enforce the following rules:

’

School policies in force (Q7.19)

"

% CHS
) with rule

Rules about student dress 99%
Students prohibited from leaving school

or school grounds during school day 93
No smoking by students in school or on

school grounds ' 86
Visitors required o sign in at main desk 83
Hall passes required Y

School expulsion and suspension policies were examined for each of 29 student behav-
iors. Expulsion was.defined as “asking a student 1o withdraw permanenily;” suspension
meand “the student is asked 1o leave school for a period of time but is permitted to come
back to the school.” Exhibit 6.1 lists the 16 behaviors that lead to expulsion or suspension
in more than one-half of Catholic high schools. Findings that stand out are listed below. (Re-
sults for all 29 behaviors are given in Appendix 8, )7.18.) ‘
o Students are rarely expelled for first offenses, .o major exception is in the use of illicit
drugs at school (34%) or possession of illicit drugs at school (30%).

® 1he most universal policies regulate substance abuse. Lighty percent expel tor repeated
use ot illicit drugs and 77 percent for repeated use of alcohol Three-quarters suspend
students for first offense possession of alcohol.

e Rejection of religious doctrine is grounds for suspension or expulsion in only 12 per-

cent of schools.
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& Becoming pregnant (7%) or fathering a child (6%) does not usually lead to expulsion.
However, 27% of schools expel for getting married. (Handling of these cases is often

mandated by diocesan policy.)

There is evidence that, in addition to establishing and communicating rules, Catholic high
schools tend to enforce them. Eighty-four percent of principals claim that “discipline is a
strong emphasis at this school,” and 89 percent claim that “‘deviation by students from

school rules is not tolerated.’’*

SCHOOL CEIMA

EXHIBIT 6.1: Disciplinq‘ry Infractions That Merit Expulsion or Suspension
in 50 Percent or More of Schools

—— e —
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when repeated [ (pogepeion of alcohel at scheel 74%
1 I | S— I
Physical injury 1o anether shdent as|
" Jill 1 1 1 |
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] 1 L L 1
- Verbal alnms of teacher 52%
Fifty percent First offerne, posession of alcohol at school 75% |
or mare of I I 1 I 1 1.
Catholic BIEh  |"First afferse, use of alcehol at school KT
suspend a 1 i i ] 1 i | B
student for these | First offense, physical injury $0 another student “jl
infractions T I E— — -
Lf-‘_l'ﬂ offense, possession of illicit drug 1%
I I I 1
Repeated classroom disturbance 38%
T I T I .
First offerse, use of illicit drug 57%
1 L t i | ) |
First offerwe, theft of sch: o property  57%
I T ] I -
First offense, verbal abuse of teacher 52%
i 1 1 1
* . | Fint offense, use of profanity 2% ]

DISCIPLINE PROBEEMS

Principals report that discipline is a relatively minor problem. Perhaps it 1s minor because
Catholic high schools communic ate and enforce a code of conduct and because attendance
1s a matter of Choice, Exhibit 6.2 shows percentages of principals who evaluate 13 different
discipline problems as serious, maderate, minor, or non-existent, No more than five percent
view any at-school behavior as “serious.”” The one away-from-sc hool behavior indluded in
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EXHIBIT 6.2: Student Behavior Problems

"y thy percent of prncipals reporting degree of senousness tor each problem)

% Sefious “% Moderate % Minor % Not at afl

Student use of alcohol away from school 20.7 49.4 25.5 4.3
Student use of drugs away from school 5.1 38.9 50.2 5.7
s Repeated failure to prepare daily class 2.8 36.6 54.6 5.9
i * o assignments ‘ '
Absgenteeism 2.8 171 60.9 19.2
~» Vandalism to school property , 2.1 7.9 66.5 235
Cutting a class with::ut permission 2.0 3.5 62.5 32.0
Robbery or theit 1.8 10.9 06.1 21.1
Student use of drugs in school 1.7 4.1 57.6 36.6
Student possession of weapons 1.6 0.1 10.6 87.7
The Catholic High S¢hool: Student use of alcohol in school ' 1.6 2.7 43.8 51.9
A National Porteait  Verbal.or physical abuse of teachers 1.6 1.5 38.9 58.0
NCRA e Rape or attempted rape 1.5 0.7 1.7 96.1
Physical conflicts among students 1.0 2.0 54.1 429

Basedion Q™ 1™

the list of 1 3—alcohol use away from school—was seen by 21 percent as a serious problem.
Absenteeism (17%) and repeated failure to do homework (37%) are “modevate” problems
in a minoripy of scheols and are rarely reported as serious.

One way to evaluate these Jindings is to compare them to reports provided by principals
in public schools. In the 1980 High School and Beyond study, samples of both public and
Catholic school principals responded to a set of student behavior questions.” Below are
listed percentages of principals in 1980 rating four problems as “serious’” or “‘moderate.”
For comparative purposes, 1983 tigures ((Q7.17) for Catholic schools are also listed.

Comparison of CHS and PHS prol;lems rated as serious or moderate

1980 Assessments 1983 Assessment
' Public Catholic Catholic
high schools  high schools high schoals
‘ Student absenteeism 57 % 15% 20%
Cutting classes 37 5 6
. Vandalism of school

property 25 ' 14 10
Verbal abuse of

teachors 10 5 }

The reports by Catholic high school principals are quite similar for 1980 and 1983. Either
set of figures shows that these behavior problems occur considerably more often in public
school settings (although it should be noted that the public school data are three years older
than the CHS data). This strengthens the evidend e that Catholic schools generally maintain an
orderly environment. .

Because of the relative absence of serious behavior problems, Catholic high schools rarely
expel or suspend students. On the average, a school expels for disciplinary reasons less than
one percent of its students eact year ((2/210) and suspends less than three percent of its stu-
dents ((Q711).
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An orderlv school environment allows teac hers to spend 1ime teaching rather than main-
taiming order, Eighty percent of principals estimate that teachers i their schools spend only
“ahttle” time mamtaiming order. Only one percent estimate that teachers spend ““a preat
deal” of ime on keeping order, and six percent report that their teachers spend notime il
ontt iy o)

ACADEMIC EXPECTATIONS

The importanc e of acadenuc achievement is evident in Catholic high sc hools” course offerings
and requirements, as described in chapter 4. [t aso evident in several other ways. Sixty-one
percent of schools “always’ or “usually”’ consider academic record in making admissions
decisions (QQ7.5), although other tactors are reported to be equally important. The relative
stress on academic performance also can be seen in the behavior of teachers,

Principals were asked to judge the degree to which teachers constantly press students to do
their best. On a scale of 1 to 10, with 10 as very tgge of the school, 92 percent of principals
rated the press for excellence at 6 er above. On a s%ilar scale, 92 percentof principals rated
at 8 or above the truth of the expectation at their school that students will do homework; 58
percent ot them marked it a 10,

Catholic high schools are populated with academic ally motrvated students as reported on
another pair of 10-point continua. Eighty-eight percent of prln(lpals gave “'students place a
high priority on learning” a 6 or above (with 10 as ““very true of this school”’). To “teachers
find it difficult to motivate studcnts,” 68 percent of principais responded with 4 or below, with
1 as “not at all true of this school!” While there is some variation, responses are clearly tilted
toward the “‘motivated’’ side. .

The evidence is strong that seriousness about academic work is a widely-shared value in
Catholie high schools. But itis also important to note that there are relatively few casualties in
these academic envivonments. One might expect high schools to lose many students who

cannot succeed in this kind of setting. On the contrary, the average Catholic high school lost
only 1.5 percent of its students during 1982-1983 for “academic difficulties” (QQ713). One
likely explanation is that ( atholic_high schgols admit—or attract—academic ally competent
students—that is, students who can survive in an academic environment. Another likely factor

“1s that teac hers in Catholic high schooly t(*nd to accompany their high < xpectaiions with will-

ingness to give individuab attertion; 9% percent of principals gave their teachers high marks
for this."

STRUCTURE

School climate can also be characterized by the degree of struc ture in the learning environ-
ment. One measure, for exqmple, is the amount of control students have over how and what
they learn or the extent to which they have freedom of movement. Responses to three ques-
tions inche ate that Catholic higheschools lean heavily toward structure.

Exhibit 6.3 presents a number of indica’ars of school climate, ranked on a 10-point contin-
uum inwhich 1 represents “not at all true’” and 10 represents “very true of this school !’ Sixty-
nmine percent of principals said that the ¢ lassroom environment in their schools is very struc-
tured, all of them marking 8 or above on the continuum. Seventy-seven percent rated their
s hool at 8 or above on the applicability of the statement that the students’ “'school day is very
structured.”” An interesting split occurs in ratings of the school environment as “open,” with
students free to miss class or leave the school grounds. Ninety-seven percent of principals
marked 3, 2, or 1 on the continuum, while only two percent marked 8, 9, or 10. Essentially no
responses s 1L atthe middle of the continuum (4-7) . (See Exhibit 6.3 for mean ratings.)

Four dimensions of dlimate have Been examined. The results reveal that most Catholic high
schools are characterized by clear and entorced rules, order, academic expectations, and
structure, [tis, onthe average, 2 hi By controlled environment. At first glance, some observ-
ers nught assume that sush i climate would be cold and unappealing. But an examination of
the sense of community and the level of moralein Catholic high sc hools indic ates that that s
not the case,
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FXHIBIT 6.3 Principals’ Ratings on Selected Hements of School Climate

) Not at all true Very true
‘ of this school of this school

1 2 3 4 5 6 7 f 9 10

Sense of
community exists 94
in school

Students are
expected to do 9.1
homework .

Teachers press
for students’ 8.4
best

Student school a3
day is structured .

Teacher morale
is high , 82

N I

Class environment )
. 7.8
is very structured

Learning is -
high student Y4
priority

Students i =y,
difficult to : 4.1
mativate

Thee ¢ athobe 1l Schaaol
A Nabonad Portrad
“Ors 1n »  School environment
is open
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COMMUNITY

From the principal’s point of view, another hallmark of Catholic high schools is a sense of
comniunity. This was verified by teachers in a recent, independent study of a national, repre-
sentative sample of high school instructors.”

In different parts of the survey, principals were asked two questions about community. In
the earlier instance, they were asked to estimate the degree to which staff and students ex-
perience a deep sense of community. Forty-eight percent responded ““to a high degree,” and
50 percent “to some degree!” The second question invited principals to locate their school
on a 10-point scale, with 10 as high <:ase of community, Ninety-two percent rated their
o hools at 7 or above. (See Exhibit 6.3.)

In the finat section of the survey, principals evaluated 45 areas of school life. On the two
community-related questions, most principals gave their sc hools positive ratings.
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Principals’ ratings of two community-related areas of school life, by
percent (Q14.21, 14.38)

Quite
QOutstanding Good  Satisfactory  Fair Poor

Creating a canng

and benevolent

s hool environment 270 50% 20% 0 0%
Buiiding a sense

ot community among

students and staff 23 49 22 6 0

Owverall. on all indi ators of sense of community, about three-guarters of principals gave
their s hools high marks. A number of factors probably influenced theac findings. These in-
clude shared perspectives about the religious and ac ademic mission of Catholic schools, the
relatively small size of schools, the purposeful effort to create community, most schools” hom-
ogeneity of student and staff religious backgrounds, the teachers’ commitment to paying at-
tention to individual student needs. and the fact that a student has chosen to be there and also
has been chosen. How community is tied to other school characteristics is explored later in
this Chapter.

To define precisely what ““community” means is difficult, and therefore difficult to measure
well. Most principals believe that a sense of community is partly or wholly descriptive of their
schools. An educated guess a$ to the meaning of “community”’ for most staff and and students
in Catholic high schools is that they feel a sense of belonging, that their peers share some or
most of their ideals, that they have developea neaningful relationships in the context of the
< hool, and that they feel both cared for and caring toward others.

MORALE

Morale, or satisfaction, is closely related to a sense of community. The survey provides both
direct and indirect evidence about morale, First, the direct evidence, presented by ANSWers
to tour survey questions. o
Principals were asked to estimate the percentages of students and teachers who could be
¥ waid 10 have one of five different attitudes toward the school. The average percentages for each
category are given helow. .

Principals’ estimates of teacher and student attitudes toward school
(Q9.1, Q9.5)

Students Teachers
Enthusiastic and proud 55% 66%
Satistfied 29 25
Neutral or ambivalent 10 O
Unenthusiastic 5 )
Rejecting or antagonistic 2 0

Another index of satisfac tion is the 1ate of retention of students. Principals report that only
one percent of their students left during or atier the 1982-83 school year because of dissatis-
fac tion (Q7.13).% The final question, reported in Exhibit 6.3, indicates that the mean rating of
high teacher morale on a 10-point scale is 8.2, On this scale, 80 percent of principals rated
high teacher morale at 8 or above.

According to principals, then, morale is strong among both teachers and students in most
« hools. Supporting evidence comes from principals” reports about how well school-wide
events are attended. Exhibit 6.4 indicates national average percentages of student, staff, and
fanuly attendance at three kinds of events. These relatively high figures can be taken as one
expression of high morale and strong sense of community.
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EXHIBIT b‘.f'}: Wh'_’,,',\_,",('!‘,d” School Events?

Legend D Stm 'y . Students’ Famibwes

Percent D Staff .

5% — e e —
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3%

—— 20—

—_— ]

The Catholu teh Schonl;
A Natienal Poetrait

o Major Major
NCEA 1o Dramatic Sports

Concert Production Event

Boomeban )92 690 and €0 3

I)iﬁ‘il]}.’,lliShillg What it any, are the special features of sc hools with positive climates? Is school limate re-
Features of lated to s hool size, geographical re sion, gender composition? Is it related to the proportions
schools with ot lay and religious teachers? Charac teristic s that distinguish sc hoos with relatively nigh levels
N - ol tour of the <himate factors are histed below. .
IPositive CHmate  sohools with g relatively high sense of communmity tend to have
® cmaller enrolliments
® higher student morale
® jigher teacher morale
® cmphasis on relipgon
® cmphasis on teaching about global concerne
Schools with relatively high rates ot discpline problems tend 1o have:
® lower student morale
* lower teacher morale
® more students who lack acadere skalls
o <tudents who are relatively less acadenncally motivated
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Schools witk relatively high student morale tend to have: !
® higher.sense f community

higher teac her morale

academically motivated students

tewer discipline problens

emphasis on religion

emphasis on teaching about global concerns

ools with relatively high teacher morale tend 1o have:!
higher sense of community

higher student morale

effective discipline policies '
emphas:s on religion

emphasi- on teaching about global concerns

lower rates of teacher turnover

smaller proportion of lay teachers

......‘3‘...0.

On the whole, climate varies very little by schoul demographic characteristics such as size,
gender composition, region, percentage of minority ‘students, and percentage of low-income
students. Positive climate tends 10 characterize Cathelic schools regardless of these more
structural features. The only exception is sense of community, which s slightly stronger in
girls” schools and smaller schools.

As shown in the listings above, school climate is related to other features of schoonl life.
Sonwe major conclusions are these:

® Sense of community, for both teachers and students, tends to be associated with morale.

® Community and morale are higher when (a) the school places high emphasis on the re-

ligious dimension and when (b) it gives prominence to global concerns (e.g., ecology,
justice issues, awareness of minorities).
, ® Teacher morale does not show statistical relationship to salaries or fringe benefits.

® Discipline problems are more common in schools attended by less academicaily moti-

vated students,

In a 1981 article in Momentum, Donald Erickson summarized findings that enumerate some
of the common characteristics of the climate of Catholic « hools. Erickson, in discussing his
own work, says:
Like Coleman we have found, dMong many other thmgs, that students perceve
themeelves as treatod more tairly in private «chools, that teachers are more dedi-

cated, that disciphine 1s better, - and that academic achisvement is more consist-
ently pursued '

Do the dhiscovenes of the present study confirm or refute Erickson’s findings? So fay, they
appear to confirm them, Renorts orovided by principals suggest that most Catholic high
s hools have a climate characterized, inthe six areas probed in the survey, by the following:

® A strong emphasis on discipline
An orderly environment (absend e of bebavior problems)
Shared commitment to academics
Structure , '

A sense of community
thigh teacher and student morade

One ot the questions still unanswered is whether all of these charac teristics must be present
tor the most desirable school atmosphere i prevatl What if one or more of these six is miss-
nge? The control that 1s common i Catholic high sc hools could lead to student rebellion or
dissatistacion. But it does not. What caises ligh morale? Perhaps it occurs because conirol
1s combmed with a canng community and the knowledge that one is receiving a good edu-
¢ation. Without the sense ot canmg or the assuran e of high quality, the ligh degrees of con-
trol and structure might be counterproductive,




CHAPTER 7 AdminiStrati()n and

Governance

Highlights Thevastmajority of principals are priests or religious (7 3%). Women religious hold 40 percent

I'he Principal

of principalships, and priests and brothers hold 33 percent.

Private schools have a particularly high percentage of rel*gious principals (88%), while inter-
parochial schools have the lowest percentage (45%).

Principals who are religious are disproportionately represented in schools that have high mi-
nority enrollment or high low-income enrollment.

Administrative staff in Catholic high schools tend to be laity (51%), Catholic (95%) and male
(58"0). [

Sixty-seven percent of school board members are laity.

Though 18 percent of students in Catholic high schools are minority, thé minority percentages
for administrators (3%) and school board members (5%) are much lower.

he success or failure of a school is c.osely linked to its leadership. Leadership
includes (a) the school head (referred to here as “'principal,’ although some
schools preféf the term superintendent’’ or "headmg ster”’); (b) other admin-
istrators (e.8., academic dean, admissions director, assistant principal, devel-
- opment director, dean of students), and (c) the school board. This chapter looks
at some of the characteristics of these three sources of leadership and at principals’ views of
how decision-making authority is allocated in Catholic high schools.

Otto Krushaar, in his :",roundbreal:?é work on non-public education, American Nonpublic
Schaols: Patterns of Diversity, des€ribes the importance of the school head in non-public
s hools. He states:

Whercas the pubine school prine ipal characteristically is subject to the control of a
central administration and guided by detailed. carefully spelled out procedures, the

i
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)l head works within an autonomous domain. In principle at least, the
private $chodf is directed from within and is responsible only to its own board, its
clients and supporters, not to government bureaus or 1o the public at large. And since
most governthg boards of private schools customarily delegate board powers to the
head - -powers that reside legally in the trustees—it is the quality of the head or
succession of heads that makes or breaks a school.!

-

Most would agree that this characterization is as true of Catholic high school principals as it
& is of principals in other non-public schools. While some Catholic high school principals are
responsible to diocesan officials or pastors, they apparently enjoy a degree of administrative
L autonomy that more closely resembles that of other non-public school heads than of their pub-
' lic school counterparts. The autonomy of which Kraushaar speaks can be both an asset and a
liability. it provides the kind of freedom from regulations and bureaucratic entanglements that
enables a school head to do what he or she is supposed to do—Ilead. On the other hand, au-
tonomy places a great deal of pressure on a principal. Without some of the supports normally
provided by the central office in a public school setting, the Catholic high school principal
often carries some (or all) of the responsibility for development, financial management, hiring,
salary negotiations, and public relations. Added to the standard administrative tasks, these
¢an make the principalship in a Catholic high school particularly taxing. Who are the people
who take on this demanding task?

LAY, RELIGIOUS COMPARISONS

Exhibi: ~ 1 shows how principals are distributed across eight lay and religious categories.
Women religious constitute the largest category (39.7%). When remaining categories are
-otobined, we wee that the ather 60 percent are distributed as follows:

® 33 percera are priests or brothers

® 6 v ont are Catholic laity

® i per ent are non-Catholic laity
Overail, nearly three-quarters (73 %) of principals are women or men religious.

TXHIBIT 7.1: Percentage of Principals in Eight Lay and Religious Categories

Percent
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-

Percentages of lay and religious principals vary in important ways by school characteristics.
The numbers below show percentages for four school types: diocesan, parochial, inter-par-
ochial, and private. '

Lay and religious principals in four school types (Q1.5)

% Religious
Number of % Lay (sister, brother,
Type of School Schools _ Principal priest) Principal
Diocesan 3154 6% 64%
Pdr()(:hidl 1 08 31 6Y
Inter-parochial 55 55 45
Private - 368 12 88

885

Private schools have the highest proportion of religious in the principalship (88%). In about
two-thirds of both diocesan and parochial schools, the principal i 2 woman or man religious.
Only the inter-parochial schools have a preponderance of lay principals.

As shown in Exhibit 7.1, nearly 40 percent of principals are women religious. As shown
nelow, women religious head more than half of all parochial and private high schools.

Percent of women religious principals in four school types (Q1.5)
% of Principals

School Type Who Are Women Religious
Diocesan t 26%
Parochial 57
Inter-paroc hial 16

Private 51

PRINCIPALS IN SCHOOLS WITH HIGH MINORITY OR HIGH LOW-
INCOME STUDENT POPULATIONS

Exhibit 7.2 demonstrates that the percentage of principals vsho are religious tends to rise as
the percentage of minority enroliment rises. In 90 percent of schools with-particularly high
nminority concentrations (26% or more), principals are ieligious.

A simnlar relationship exists for percentage of students who ¢onae from low-income fam-
ihes (03,251, Principale who are religious are disporportionateiy represented in schools with
high concentrations of low-income students: 69 percent of schools with no low-income stu-
dents have o religious principal as ¢ ompared te 83 percent of schools with over 20 percent
low-income students.

In schools with 26-100 percent runonty entoliment, 36 percent of principals are men re-
ligious and 54 percent are wosnen relisious. Similarly, in schools with 21-100 perc ent fam-
ilies with incomes below $10,000, 23 percent of Catholic school principals are men reli-
grous and 6.2 percent are women seligious.

These data do aot indicate why religions pincipals are more likely to be found i -chools
with a high percentage of minority or low income students, Perhaps some religious <hoose to
serve in these communiies because ot sirong personal convictions about social pustice
(which may i turp retlect the nrimﬁ.‘.ll()tf..nf rehgzious order). Another possible explanation is
that these se hools face parbcular Brancial straine aod wounld benetit from principals who can
otter contributed servicos, theretore, disproportionate numbers of rehigious may be called to
werve in these schools.

-
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EXHIBIT 7.2: Percentages of Lay and Religious Principalships As a Function ol
Percent Minority Enrollment
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MALE FEMALE

Fifty-seven percent of principals are men; 43 percent are women ((Q1.5). While 40 percent
of principals are women religious, only three percent are laywomen. In contrast, 24 percent
of principals are laymen. In other words, a lay principal is eight times more likely to be a
man than a woman.

EDUCATION

Ninety-seven percent of principals hold a master’s or higher degree, as the numbers below
inchcate. Lay and religicus principals are equally likely tc hold an advanced degree.

Highest degree, Catholic high school principats (Q1.7)

% of
Degrec Principals
Doctorate 5.9%
Educational shcaialist 4.2
Licentiate , 07
MA.or M+ S0 credits 50.5
M.A.orM.S, 0.3
B A orB.S. + 15 credits 1y
B.A.orB.S. 0.1
Fessthan BA. or 8.5, 0
LENGTH OF SERVICE AS PRINCIPAL .

}

A certamn stability often attaches to length of service, and a certain excitement often accom-
panies change. The potential tor equal amounts of stability and excitement appears to be pros-
ent in Catholic sec ondary s hools across the country. The average Catholic high schonol, in the
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past 10 years, has had about three difterent persons in the principal’s position (Q1.6). Eleven
percent have had just one principal, 38 percent have had twao, 32 percent have had three, and
19 percent have had four or more.

Exhibit 7.3 demonstrates that about one-third of current Catholic high school principals
have held their present position from three to five years. Principals in service longer than five
years make up another one-third of the total group. The final third have been in their present
position tor two years or less. The survey did not investigate how and why changes in princi-
palship occu:. Whether or not change is disruptive also is not known. Such issues should be
the focus of additional research.

Further information on the characteristics of schools and prircipals reported according to
school type (private, diocesan, parochial and inter-parochial) will be found in later chapters,
particularly in chapter 15.

EXHIBIT 7.3: Principal: Years in Present Position

Percent

30

35

%

30

25

4%
20—

15 1
3% o

7%

": ' %]

Less than 1 2 35 614 11-15 15+

Years of Service

On the average, a Catholic high school has tour staff members who serve at least hali-time in
adnunistrative activity (Q1.9). These staff, besides the principai, include: a ademic dean, ad-
missions director, assistant principal, athletic director, business manager, dean of <tudents, de-
velopment director, public relations director, supesimtendent, and vice principal. This list does
not ind lude chaplains, guidance counselors, or directors of religious form., bo,

This survey provides some basic demographic informatios. on s hool administrators. All
tizures cited here are national percentages based on al! administrators « onmbimed. Demo-
graphic charactenstics of particular kinds of adnunistrators (e.g., vice erincipal) were not
measured in this study.
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RACE AND ETHNICITY

Ninety-seven percent of administrators are white. Less than two percent are Hispanic and less
than one percent are Black, as the numbers below indic ate.

Racial/ethnic characteristics of administrators (Q1.10)

Number of % of
Administrators  Administrators
Native American 3 0.1%
Asigh 11 0.3
BI ac k j 2 0.8
Hispanic 52 1.4

White . 3486 97.3

Administrators are much less likely to be members of a minority (about 3%) than are stu-
dents (127 %). Given the fact that only five percént of teachers are members of a minority (as
discussed in chapter 3), it is clear that minority students in Catholic high schools will find
relatively few minority adult role models on staff.

AGE
Six out of 10 administrators are under 45 years of age. Only four percent are 65 or older. The
age range with the highest percentage is 35-44 (40%). Administrators, on average, are some-

what older than teachers (see Exhibit 7.4). Whereas the highest percent of teachers are be-
tween ages 25 and 34, the highest concentration of principals is in the age group of from 35

EXHIBIT 7.4: Ages of Administrators and Full-Time Teachers

Percent ' Legend D Administralors D Teachers
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to 44. Administration, of course, usually requires a successful apprenticeship of several years
in the classroom, sometimes followed by a second apprenticeship in another administrative
capacity before the person is ready to assume the principalship.

LAY RELIGIOUS PLRCENTAGES

Perc entages of administrators for each of eight lay/religious categories are as follow:
-)

Percentages of lay and religious adfinistrators (Q1.11)

National % of
Administrators
Catholic layman 33%
Catholic laywoman 12 ,
Nor-Catholic layman 3
Mon-Catholic laywoman 2
Priest, diocesan 5
Priest, religious 6
Man religious (not priest) 8
Woman religious 31

When categories are combined, the following conclusions are reached:

® 51 percent of administrators are laity; 49 percent are religious (priest, sister, brother).
® 95 percent of administrators are Catholic, and five percent are non-Catholic.

® 58 percent are men; 42 percent are women.

Seventy-two percent of Catholic high schools have a school board, and 28 percent do not
(212.1). Boards play a variety of important roles, from advisory functions on one end of the
continuum to policy-making and control on the otier. This section examines several charac-
teristic s of sehool boards. The next section will luwk at the areas of school life on which boards
have intluence.

BOARD COMPOSITION AND MEETING FREQUENCY

School boards average 14.5 members. One-third of school boards have 10 members or less;
14 percent have more than 20. Nationally, 33 peftent of board members are women; 6~ per-

“cent are men. Five percent are minority; 95 percent are white. Sixty-seven percent are laity.

In two ways, school boards do not fully represent the constituencies they serve (that is, stu-
dents and their families). First, female representation on boards (33%) is far short of the per-
centage of female students (53 %). Second, minority representation on boards (5%) is less than
one-third the minority enrollment (17.7 %).

Muost boards meet at least monthly, as the numbers below indicate.

Frequency of board meetings (Q12.9)

% of

Meeting Frequency School Boards
Weekly 0.5%
Monthly 58.5
Quarterly 21.5
Several times a year 13.7
Annually 1.6
Other 4.3

ol
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BOARD INFLUENCE

Principals were asked to estimate whether “‘your board now has more or less intluence on
¢ hool policy compared with five years ago’ (Q12.8). Sixty percent claim more influence, 6
percent perceive less influence, and 35 percent report “about the same as five years ago.’
These percentages do not vary significantly according to school ty diocesan, parochial,
inter-parochial, private).

Decision-making  Principals were asked to indicate “the group or person that makes the final decision™ in 11

Q
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different areas of school life ((Q12.10). The principal could select one (or more, if the final de-
cision is collaborative) of these: school board, diocesan or order otficial, principal or other
school administrator, teachers, or parish pastor. Each of the following figures represents the
percent of all principals who reported a group or person as making the final decision or col-
laborating in making the final decision.

Principals’ perceptions of who makes final decision on each of
11 issues (Q12.10)

Principal
® , Diocesan or Other
School or Order School Parish
Issue Board Official Administrator  Teachers Pastor
Allocating school budget 46% 19% 60% 4% 9%
Changing curriculum or 22 9 85 31 2
graduation requirements
Determining overall 15 8 ! 36 1
curriculum
Hiring new teac hers 7 6 95 8 3
Non-renewing of teachers 12 6 93 } 3
Renewing teacher contracts 10 6 93 2 4
Selecting the principal 41 Ol 7 3 )
Setting admissions cniteria 25 9 83 15 }
Setting school goals and 31 10 85 41 4
objectives
Suspending or expelling a O 4 97 9 4
student
Terminating teac her 16 8 9] 2 4
contracls )
Average percent 21% 14% 80% 14% 4%

From the principals’ point of view, considerable control and authority is vested in school
administrators, On allissues except principal selection, ““the principal or other sc hool admin-
istrator” is most likely to make the Ginal decision.

fo dernve a rough index of overall decision-making authority, the percentages for the 11 is-
sues were averaged for each of the tive groups or persons. The principal or other sc hool ad-
nunistrator category averages 80 percent across the 11 issues, by far the highest of the aver-
ages. The second highest is tor the sc hool board at 21 percent. Teachers and diocesan or order
otticaals average 14 percent. Some additional findings are these:

e Accorchng to principals, diocesan or order officials exercise most control in principal

selection.

e According to principals, sc hool hoards exercise control most in allocating sc hool

budget, selecting the principal, and setting sc hool goals and objec tives,

e According to pnincipals, teachers exercise control most in matters ot currniculum and

« hool goals.
-
J) .
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These findings support the idea, as quoted from Kraushaar at the start of this chapter, that
principals in the non-public sectorare given broad powers which are likely to be much greater
than those given to public school principals. In some ways, the typical Catholic high school
principal may be, in responsibifity and authority, more like a public school superintendent
than a principal.

This survey does not show how teachors view their role in school decision-making. Prin-
cipals indicate that decision-making authority is not widely shared with teachers. If principals
are correct in this perception, some teachers may feel alienated, particularly when it comes
to matters of curriculurh and the hiring and firing of teachers. This possibility should be ex-
plored in further research.

VARIATIONS IN DECISION-MAKING BY SCHOOL TYPES

Does decision-making differ according to whether a school is diocesan, parochial, inter-par-
ochial, or private? The following findings are based on analyses of principals’ responses to
question 12.10 for each of the four schoél types:
® School boards exercise considerably more control in decision-making in inter-parochial
~ schools than in other school types
e School boards exercise the least control in decision-making in private schools.
e Principals (or other school administrators) have the rnost decision-making power in pri-
vate schools, although differences from diocesan and parochial schools are slight.
e In parochial schools, parish pastors exercise about the same amount of control as the
school board, although each is considerably less influential than the principal.
¢ Diocesan &7 order officials are much more involved in decision-making in diocesan
schools than in private schools.

i

/
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The data on which this chapter is based provide knowledge about how decisions are made in
Catholic high schools and who makes inem. However, there is much more to be learned in
these Crucial and complex areas. Further examination of administrative style is needed. This
would include how principals seek advice and counsel from teachers, school board, and par-*
ents and the extent to which demaocratization has developed in school governance—a trend
Kraushaar contends has recently occurred in non-public education.' The role of teachers in
decision-making, how contlict arises, and how it is resolved warrant further study.

Two important findings deserve widespread discussion. One is the relatively rapid turnover
in principals. Does this phenomenon signal a problem to be addressed, or is the impact of
turnover generally positive in that it gives schools new energy and focus? The second has to
do with the number of minority administrators, board members, and teachers. To reiterate
findings shared earlier, about 18 percent of Catholic high school students are minority, as com-
pared to only four percent of teachers, five percent of board members, and three, percent of
adnmunistrators. One of the many ways Catholic high schools can effectively serve rnincrity
students is to ensure that decisions about curriculum, school policy, and school goals reflect
the perspe tives ad concerns that minorities bring to Catholic schools. To accomplish this, it
may be advantageous for schools to commit new energy to the task of increasing minority
representation at teac hing, administrative, and governapce levels.
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Highlights Catholic secdndary school bulldlngs are relatively new. Half of Catholic schools occupy
buildings whose original construction was completed after 1956.

— Mergers have occurred in the history of 14 percent of Catholic high schools.
P A change from single-sex to coed has occurred in 16 percent of schools; 40 percent of this
. change ocaurred in the '70s. . . .

The'estimated current market value of the buildings and grounds forall 1, 464 Cathol ic high
schools is seven biflion dollars.

On occasion, 82 percent of Catholic high schools offer their faculutues without charge for use
in community eve’nts

A}
Twenty-two percent of Catholicthigh schools are located in areas where 25 percent or more
of the population ts Black. Fiftgem percent are in areas where more than a fourth of'the resi-
dents are Hispanic. ’

e

Large schools de not all have more specialized instructional facilities than small’schools.”
‘ The incidence of speclallzed facilities rises with size of school for only 16 facilities out of a list
. ' of 36. -

All bt a \'(‘ry few Catholic high schools have access to computer equipment; many of them N
know .. alue for administrative uses, but some are still in th(y)rocqss of learning the variety
of ways n whrch it can be used in instruction.
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Buildings

8 ew would deny that the most powerful single element in education is the inter-
8 action between,teacher and student—one mind guiding and interacting with
8 another. However, it is also generally regognized that the effectiveness of even
the finest teacher is severely restricted without adequate instrugtional equip-
B ment. Concepts, attitudes, and philosophies that are among the outcomes of a
hlgh-quahty education can be conveyed with little more equipment than a place for People
to talk, but the development of physical, technigal, interpersonal, artistic, and business skills
is also an important part of éducation. That dévelopment requires particular spaces and
equipment. What spaces and equipment are available for the education of Cathollc high
school students? <

b 4
The first requirement, of course, is a building providing shelter, security, and a controllable
environment. This section examines the age, cost, uses, and location of Cathollc high sciYoI
bunldlngs

HOW OLD?

Some of the high schools represented in the survey have a very long history. Two of them were
established before 1800. Twenty were established between 1800 and 1850, and another 148,
in the latter half of the 19th century. In all, 170.Cath(')lic _schools—20 percent of the sample—
were established before 1900.

If that many schools report a relatively long history (for United States schools, at least), are
the buildings in which Catholic high schools are housed equally old? The image of an ancient

.brick building with squeaky wooden floors and high ceilings, constructed sometime in the

late 19th century, fits only five per¢ent of Catholic schools (the description is poetic license;

the 19th century date is fact). Principals were askgd in what year the original building that now

houses their high school was built. The earliest date-given is 1826. Only 43 Catholic high
schools are still operating in buildings that date from the previous century. The ’average’ date

in' which buildings now housing high schools were constructed is 1947,

Between 1901 and the onset of the Great Depression in 1929, 18 percent of the high school
buildings still in use were erected. Between 1930 and 1940, depression time.though it was,
another six percent of the current school buildings were built. The post-World-War I baby
and building boom, roughly from 1946 through 1959, saw 32 percent of today’s Catholic high
school buildings completed The following decade surpassed even that record of growth: be-
tween 1960 and 1969, another 32 percent of current Catholic high school plants were built. It
was in the '60s, of course, that most baby-boom children #ached high school age. The year
in which the most new construction of high schools occurred is 1962, when 6 percent were
built. Many Catholic high school buildings have no doubt been remodeled and enlarged be-
tween original construction and the present time, but the survey did not pursue those details.

The decade of the 1960s was also an active time for school mergers and conversions from
single-sex to coeducational schools. A total of 121 schools (14% of the total surveyed) report
having merged with another high «chool at some time in their history. All report having done
s0 since 1900. Thirty-seven percent of them (43 schools) underwent a merger in the 1960s.
Some of the 142 schools that report changing from single-sex to coeducational schools un-
doubtedly merged with another single-sex school, so that the totals overlap to some degree.
The peak time for changing to coed was in the 1970s, when 40 percent of such conversions
took place.

HOW EXPENSIVE?

How muchrdoes the Catholic community in the United States believe in and care about pro-
viding a Catholic high school educ ation? It is dangerous to try to quantify feelings; dollars may
not provide an accurate measure of caring. But dollars do provide a certain standard by which
tor assess commitment.

35
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- Principals were asked to estimate the current market value of their school buildings and’

grounds. Of the surveys returned, 661 offered an estimate, showing the mean value of the sur-
veyed schaols to be just slightly under five million dollars. When thatfigure is projected to the

" total number of Catholic high schools in the country, it becomes evident that the American

Catholic community, over the years, has invested in buildings and land for high school edu-
cation that have an estimated current market value of something over seven billion dollars.

-

HOW CROWDED? . .

,Numbers of Catholic hlgh schools have dgclined in recent years, but the schools now oper-

ating, though not burstlng at the seams, are reasonably well filled. The average enroliment of
the schools surveyeu is 576. Reporting principals say that if their schools were at maxin

‘enrollment, they could accommedate an average of 692 students. The average school is op-

erating at &3 percent of capacity.

Nationwide, only about two percent of available classroom Space is completely unused It
is concentrated in about 100 schools..Catholic high schools nationally have space for a 17
percent expansion; though, of course,.that space is not evenly distributed.

Almost 60 percent of schqols report that the school owns staff hausing. The mean number
of staff housed in school-owned uni*s is eight. The range indicates that 22 percent of schools

" house only one, two, or three teachers, while five percent house between 20 and 50 staff

members. The decline in numbers gf religious serving the schools no doubt has reducedthe
number of staff occupving school housing. :

AUXILIARY USE OF FACILIT.IES

One category of questions put to principals inquired into the use of school facilities for non-
school events. One-third of all schools say they rent space to other non-profit organizations,
More than half rent space for single events such as weddlngs parties, or lectures. Eighjy-two
percent of Catholic high schools make their facilities available without charge for some com-
munity uses. This service demonstrates commitment to involvement in the community and is
also, undoubtedly, an impertant public relatioris gesture. |
LOCATION AND ACCESS X ' ) . '
The majority of Catholic high schools are urban. Sixty-one percent are located in metropoli-
tan areas with more than 100,000 inhabitants. Another 22 percent are in cities of between
25,000 and 100,000 population. Only 17 percent of Cathohc high schools are in rural areas
and small towns.

Most Catholic high school students (79%) live within easy daily com mutlng distance. Four-

J

>

teen percentdive within walking distance (a mile or less). Only 21 percent live more than 10 |

miles away; only five percent, farther than 20 miles away. )

To arrive at a general description of areas where mast Catholic schools aré& located, prin-
cipals were asked to assess whether various urban and rural indicators can be found within a
mile of their schools$ . The responses affirm that Catholic schools are mostly urban. Only one-
third say that agricultural land lies within a mile of the school. Forty percent report that a col-
lege or university is within a mile. Eighty percent are wnhln a mile of multipje-family dwell-
ings and office buildings. Fifty percent are within a mile of industrial buildings and suburban-
type shopping centers. -

A major furpose of the current research is to determige how Catholic schools are serving
low-income students. Inner-city locations, including percentage of minority residents, are
particularlysingrortant indicators. The survey results suggest that if Catholic schools are to
serve low-incdme students, particylarly minorities, their location may present a problem of
distance. Almost three-quarters of the scheols report they are located in an area where 90
percent of the local residents are white and non-Hispanic. Thus, transportation may be a fac-
tor in expanding service to minority and low-ingome students.

A significant number of schools, however, appear to be lacated in areas where outreach to
minorities is possible’’ Twenty-two percent say they are located in an area where 25 percent

. {
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or more of the population is Black. Fifteen percent are in areas where more than a fourth of
the residents are Hispanic. .

The degree to which a Catholic high school education is accessible to another minority was
probed in a single question: How accessible are your school’s faulmes to handicapped or
wheelchair-bound studenls? The resuls appear below. v

Access for handicapped to school facilities (Q8.31)

.
—

, % of Schools
All facilities accessible 19%
‘Some facilities butnotall =~ | 45 '
Few facilities accessible 24
o 13 -

No facilities accessible

Almost pne-thjrd of schools reporting all facilities accessible are the smallest schools, those
with fewer than 300 students. Like education for the economically handicapped, on whose
behalf this study is undertaken, education of the physically handicapped requires an invest-
ment of funds—for many locations, major funding—to make that education accessible.

~
1]

¢ -

Y

Buildings are basic; qne can Mardly have a school wnhout one. General classrooms are Rasic,
adaptable to g variety of ledrning actiwities. But education today requires a number of speci-
alized facilities. Some must be fitted with skill-building equipment related to'a specific type
of learning. Others must accommaodate lndependent study or advanced work that an individ-
ual student can pursue on his or her own. The research team assessedl the presence in Cath-
olic schgols of 36 such specialized facilities. Exhibit 8.1 presents the results, arranged alpha-
, betically by category, and, within categories, in descend-\ng o,rder of the percentage of
Catholic high schools that have them. v

Eight specialized facilities are so essential that 90 percent or more of Cathkolic high schools
provide them. In descending order of frequency they are: libraries, faculty lounges, guidance
centers, biology labs, typing labs, gymnasiums, cafeterias, and co er centers.

Are particular kinds of facilities more commonly found in particular sizes of school? It
would be reasonable to suppose that the larger the school, the greatex the likelihood of its
having any one of the specialized facilities. This holds true, however, for only 16 of the 36 fa-
cilities listed. They are identified with the letter R in Exhibit 8¢. In each case, the percentage
of schools having the facility rises regularly from a lower percent in the sfallest s¢hools to a
higher (or equal) percent in each size category, to the highést percent in the largest schools.
This regular progression occurs with certain kinds of facilities and not at all with others.

For libraries and separate auditoriums, the percjnt rises regularly with size of school. Ex-
cept for a drop of one percent among the largest schools, bdokstores follow the same pattern.

The same applies for four of the five athletic facilities; only swimiming pools do not follow
the pattern. Separate science laboratories follow the pattern. The science laboratory shared
by two or more dis¢iplines moves generally in the reverse direction, since sharing is a com-
promise more likely to occur in small schools than lagge ones. The highest incidence of shared
labs occurs in the smallest schools, and the lowest percent in schools with 751-1000 students:

Among resource centers, two probably involve the most substantial outlay of cash and are
the newest among educational facilities: computer labs and audio-visual/media rooms. They
rise in frequency with size of school, as do religidus education centers. None of the three stu-
dent commons facilities varies:predictably by size of school, nor do the vocational/skills lab-
oratories. But the vocational/skills faci'ities do show a regular rise in the first three size cate-

~ Rories for typing, sewing, cooking, and office equipment labs—the traditional feminine skill
. - areas. In wood and metals shops—traditionally masculine skill areas—no discernible pattern

is evident.
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FACILITIES AND I{I:S(;l'l{('l"..‘s

‘XHIBIT 8.1 Specml Instructmnal Facilities in*Catholic Seumdary S(hools, in

LN

’ * Percent, by Size of School 5 .

. e Under . Qver

: Total% 300 300500 501-75Q: 751-1000 _ 1000
All-School Facifities . .
Library 98R* 98% . 98% 99% 99% ¢ 99%
Bookstore 72 48 68 83 93 92
Auditorium (separate) 36R 26 36 36 38 51,
Arts ) o . . '
At room’or studlo e 86 78~ 87, .9 88 90
Photography lab” 67R 54 62 J2. 74 84
Instrumental music only 40R , 27 16 B ¢85 62
Vocal music only ' 34 26 38 N 36 45,
Shared vocal/instrumental * . 48 46 41 54 44 56 .
Theater arts workroom 28R 20 24 29 33 48
Athletic Facilities ' , Tt
Gymnasium 92R 86 90 a5 98 99
Athdetic field 66R 52 61 ° 73 77 a1
Running track . 37R 23 28 40 > 55 61
Tenniy court(s) 3R 27 2y "33 35 41
Swimming pool 11 9 13 9 12 12
Faculty Lounge or Workroom - 98, 96 98 98 100 99
Resource Centers . ‘
Computer - 90R 80 a8 94 98 - 98
Audie-Visual/Media . 83R 78 4 78 84 90 91
Religious education o 52R 41 50 54 62 68
Remedial reading ‘ 36 , 20 36 42 46 45
Foreigp language 31 21 37 32 40 32
Remedia| math 15 6 13 18 25 20
Science Labs . '
Biology 93R * 81 95 98 99 99
Chemistry 89R 74 9] 94 97 99
Physics i 75R 53 69 86 93 94
Lab shared Lty two or mare dlsmplmes 58 74 59 4‘)) 48 50
Spiritual and Personal Kesources ,
Guidance . 94 83 97 .96 99 100
Chapel 85R 71 82 91 96 98
Student Common Rooms " '
Cafeteria 92 88 . 94 91 9% 94
Lounge or study area R 38 38 39 35 45 35
Designjwd smoking area 16 14 18 12 17 20
Vocational/Skills Labs - : L
Typing 92 90 94 96 90 . 91
Sewing 47 40 45 58 46 50
Office equipment 44 39 40 51 42 56
Cooking . 41 34 38 51 43 50
Wood shop 9 7 5 n 9 16
Metals shop . 4 4 2 4 3 5
*R = Percent of ghoolq having this facility nses or remains stable with category ;)1 so;e school’
X3 ) "

These figures, on the whole, therefore, do not support the assumptton that a larger school
will be better equipped with specialized facilities. The question must focus on particular
areas of interest—scientific, athletic, fine arts—if not the specific ;ubject in the question, be-
fore meaningful answers about the relation 8f specialized facilities to school size can be
given.
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Catholic and Exhibit 8.2 presents a comparison of 1983 figures on specialized school facilities with figures |
| > PRPE collected by the High School and Beyond study (1980) from public as well as Catholic high ‘
. Public School
. schools. In three of the categories (media facilities, student lounge, and guidance center) the
Resources 1983 figures for Catholic schools surpass the 1980 figures.for both Catholic and public high
compiared  schools. In cafeteria facilities, public schools have a slight edge.
Comparisons on the question of special facilities for remedial work are difficult, because
High School and Beyond combined remedial reading and math. Assuming that data on re-
medial reading and remedial math facilities in Catholic high schools do not overlap (that is,
that schools having one facility do not have the other) the comparison can be made by adding
‘the two 1983 figures. This produces a total of 51 percent of schools with remedial reading or
math facilities. The assumption is probably unwarranted, however, anq the figures are pre-
sented without interpfetation. In the case of the first three mentioned, however, Catholic
schools compare favorably wnth both Catholic and public schools in the data collected three
. - years earlier. ‘

EXHIBIT 8.2: Percentage of Schools Having Selected Educational Resources

(compared with 1980 figures for public and Catholic schools)

Legend - D 1983 National Portrait D 1980 Callmlic' - 1980 mfmc'

/ 1 | Iy ! 1

| | | T J
10% 20% 30% 40% S50% 60% 70% 680% 90% 100%
& ~

83%

. Audlo-visuall
media

-~ . resources

‘ . ) ’ Student
lourge or
' . study area °

Cafeleria

Guidance ) L 4%
' Cenler/Career N L AN TS IT RS Y T A
) : : Resource "’ L3 TSR T T g B S R 2%

. Cenler

” Remedial -
' , Reading ) “ﬂ

Remedial —-. * ,
‘ o 1% l . | | R

. Reading or ] ]
. Matk , houdad

Reading or
Math

the Catholic High school:
s A National Partrait
NCEA i

* These figures were gathered in Spring 1980, fnr High School and Bevond research, sponsared hy the National € enter tor bdu ativn Satistics, U,
l)fcaﬂmtﬂ' of Educ ation, and are quoted in ('l:lvnun, Polfer, & Kilgore, High SChool Achievement, p. BY. -
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FACILITIES AND RESOUVRCLES 1

Another Catholiz school/public school comparison that seems worth making is of library
resources, since librarigs are nearly universal and frequently evaluated as one elemept in as-
sessing academic quality. The average Catholic high school library contains 11,832 voluines
and subscribes to 59 periodicals. As the figures below show, Catholig school libraries com-
pare very favorably with high school librari~s nationwide. In addition })e Catholic school av-
erage is within the range recommended for schoots under 500 studénts for number of vol-
umes, where it stands near the top of the range, and for periodicals, where it stands near the
bottom of the range

I.lbrarles in Catholic high schools (Q8.20, QB 21)

Number of Number of
Volumes  Periadicals

Catholic high school averages in 1983 11,832 59

Recommended: '

National guideline for schools enrolling 8,000- 50-175
fewer than 500 students 12,000

History: :

National inventory of school libraries . N
in 1974 6,800 . 39 '
in 1978 7,500 57 -

I
]

9

A,
* Various types of audio-visual equipment have become stock classroom fixtures. Most have

been in use so long that only teachers who are now nearing retirement remember a time when
filmstrip projectors, tape recorders, classroom films, and the ubiquitous overhead projector
wegre found in only a few favafed schools, and, even in those, had to be reserved well in ad-
vance of the time needed. ! : "

Principals were asked for an inventory of representative pieces of audio-visual equipment
owned by the school. The average school owns 5 16mm. film projectors, 9 Mmstnp projec-
tors, 4 slide projectors, 11 overhead projectors, and 11 cassette recorders.

The piece of video equipment most available in Catholic high schools is the video cassette
recorder (VCR) and TV monitor; only-10 percent of schools report not having any. The re-
maining schools have as many as a dozen VCRs and monitors. But ‘other video equipment is
still on the ““wish lists” of many schools. Forty-one percent of schools do get own a color
video camera, although a substantial number are equipped with some reasonably sophisti-
cated video facilitigs. Eighty-nine reporting schools have a video studio with light and sound
equipment, and a small number repdtt having such refinements as special effects generators
(in 39 $chools) and character generators (in 19 schools). With regard to videc-and computer
equipment, reverse situations may exist. In many cases, where video is concerned, the staff
probably has the capacity to use equipment the school does not yet have..Conversely, with
computers, the presence of equipment in some cases may exceed staff expertise:

Survey results show that computer equipment has found its way into almost every Catholic

_ secondary school. Ninety-six percent of schools have access to computer facilities. (Whether

these facilities are housed in the school was not asked.) Further, 40 percent of schools have
access to 10 computers or more, although most have oiily one or two printers.

But expertise and efficiency in computer use do not arrive, full blown, with the equipment.
As Boyer remarks in his book High School: A Report on Secondary Education in America,
"’No school that wants to be ‘with it’ can afford not to have at least one computer in each °

- school. Educators seem confused abeut precisely what the new miracle machlnes will do. But

]

the mood appears to'be, ‘Buy now, plaq,later
In the survey section on Achievements and Needs, schools rated themselves all along the
computer literacy continuum, from eight percent rating themselves as "‘poor’’ to 12 percent
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rating themselves as "outstanding.” Fitty-nine percent fell into the “sausfacu)ry” and “quite
good’’ range. . -
. The great area of need is evudently not in a lack of the computers themselves but in the
' knowledge of how to use them more efficiently and extensively. The usual tasks to which they
" are now put are largely administrative, not educational, as shown in Exhibit 8.3. About half
the schools use computers for word processing.and for maintaining class, alumni(ae), and
patent lists. About one-third of the schools use them to keep track of téacher and student
schedules, to compute grades and issue report cards, ard to keep budget management and
development records.

With the exception of mathématics classrooms (about half of which use computers) and the
science and business classrooms (about one-fourth of which use computers), scant use is
being made of computers in the instructional process. The next most frequent use reported is
in English classes, Where they are tised in only seven percent of schools. Creative use of the
computer in such fields as art, where computer graphics packages offer absorbing exercises
in design, are still in the future for all but one percent of schools that have compute's, Only
five percent of schools are using computers in teaching foreign languages; yet programs are
availablé for vocabulary and gramimar drill, matching articles to nouns, and for paced reading
exercises. On the whole, most schools could make fuller use of this captivatifg machine

- whose potential.is still unfolding. Perhaps the interscholastic network that is intended to arise
. from this project will resujt T more informed use of this important teaching tool.
" )
A . . ' “*

el e ]

;. EXHIBIT 8.3: How Catholic High Schools Use Their Computers

- . .
\ T T T T T — T T T T T N4
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FACIHIIIIES AND LSO RCES o

The data in this chapter provide useful information about the physical plants and facilities of
Catholic high schools today. They demonstrate that over the years, American Catholics have -
made a substantial investment in buildings devoted to high school education. However, one
question these data do not answer is how well that investment is being protected. The survey
did not ask principals to assess their buildiogs’ state of repair. The Bryk et al. study, supported
by anecdotal evidence, suggests that, in at least some schools, maintenance is being ne-
glected in favor of other concerns. Many schools are achieving a balanced budget by repeat-
edly deferring maintenance. ‘

There is competition for the budget dollar. Salaries, instructional equipment, and special
programs all vie for special consideration. They tend to have more immediate appeal, among
students, staff, parents and administrators, than repair of a potentially leaky roof or correction

flaw that might not create a serious problem for another year or so. But by neglecting main-
tenance, schools build up a deficit that one day must be faced. For Catholic high schools the
maintenance clock is ticking. ) #
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CHAPTER Y9

Highlights

Finances and
Development

o

Approximately 60 percent of the income of Catholic high schools comes from tuition.

Median tuition in Catholic high schools is $1,230. Tuition varies more among school types
(diocesan, private, parochial, interparochial) than by any other demographic indicator.

Median per-pupil expenditure in Catholic high schools is $1,783.

Seventy-two percent of schools indicate that, in the 1982-83 school year, their income was
greater than or equal to their expenses. :

Eleven percent of schools indicate that their 1982-83 income covered 95 percent or less of
their expenses.

Only slightly more than half of schools have a development office in operation. The most com-

~mon development strategies include general fundraising events, alumni and alumnae orga-

nizations,"and athletic booster aJubs.

Only 35 percent of all Catholic high schools have a full-time development officer.

) egardless of the degree of commitment a particular school may have to its mis-
sion in religious education, its concern for fostering community, or the excel-
lence of its facilities, the school’s financial condition will have the strongest sin-
gle impact on its stability or growth. What is the nature of the financial life of,
§ this educational comsnunity that stands apart from the usual source of educa-
tional revenues—taxes? As noted in chapter 3, at least part of the support of Catholic high
schools comes as a result of financial sacrifice by faculty and staff. The salaries of teachers
and administraters in Catholic high schools are substantially lower than salaries in public
schools. The availability of well-trained, low-paid religious staff also eases the financial bur-
den considerably. (Only 13 percent of high schools pay clergy and religious at the same level
as lay teachers.) But the increasing proportions of lay teachers, coupled with rising per-pupil
costs, are requiring increasingly large budgets. The first purpose of this chapter is to examine

1]
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the sources of income in Catholic high schools and to evalyate the extent to which schools
are able to raise the dollars necessary to meet expenses. A second major purpose is to ex-
amine the extent to which schools have put development programs into operation.

lnc'()mc and Principals were asked to report, in detail, schouls’ 1982-1983 income and operating ex penses
: el P (Q11.1;Q11.17). Definitions for many of the income and expense categories were given in
EXPC nditures the instructional manual (see Appendix C for these definitions). '

“OURCES OF INCOME

The figures below give the average perschool income in each of nine categories and estimates
of national high school income when extrapolating to the full population of 1,464 high

schools.
Average per school income and estimated national CHS income for
. , 1982-1983 , Y
" ) Estimated National .
, Average Per income
Source of Income School Income 1,464 CHS
Juition and fees $ 782,663 $1,145,818,632
Contributed services 125,797 184,166,808
Subsidies 147,412 215,811,168
Fundraising 117,620 172,195,680
Gain on auxiliary” ) o
services 21,233 31,085,112
Support from federal
government sources 2,055 3,008,520
. Support from state
© government sources 9,771 14,304,744
Interest on investments 24,698 36,157,872
All other income 66,548 97,426,272
Total operating income $1,297,797 $1,899,974,808

The estimated national income for schools in 1982-1983 is more than one and three-quar-
ters billion dollars, of which tuition and fees contribute the largest portion.

PERCENTAGES OF INCOME

Exhibit 91 shows the percentage (average per school) of total income for each income source.
Tuition and fees account for 60 percent of the total. Fundraising and subsidies together ac-
count for another 20 percent. Income from state or federal sources each accounts for less than
one percent. A relatively small percentage of schools report income from either state or fed- *

8 eral government sources; across the entire sample, 68 percent of schools report no income
from state government, and 72 percent report none from federal sources.'

Interest on investments accounts for slightly less than two percent of all income in the av-
erage Catholic high school. The amount ranges from no dollars (in 68% of all schools) to
$400,000. Only five percent of schools earned more than $50,000 in 1982-1983 from invest-
ments.

Exhibit 9.2 offers an analysis of the sources of non-tuition income by various demographic
 ategories—school type, gender composition, region, and size. Contributed services account
for a disproportionate percentage of income for private schools and girls’ schools. (*Contrib-
uted services,” wherever the term appears, is a non-cash item that is deserving of special ac-
counting procedures.) This finding is consonant with the fact that 74 percent of girls’ schools
are private sc hools, and that girls’ schools have a higher percentage of women religious on the
faculty than either boys’ or coed schools.
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| EXHIBIT',!).I:." Sources of Income for Catholic High Schools

N eI '
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interest
income
2%
The Catholic High School:
A Nationdl Portrait
NCRA, 19110
Based o0 Q11 101110
EXHIBIT 9.2: Major Sources of Non - Tuition Income
{by schoo! demagraphics)
Average Percent of Total income:
Contributed
Services Subsidy Fundralsing
School Type '
Diocesan 6% 14% 10%
Parochial 8 20 7
Inter-parochial 4 30 8
Private 10 3 8
Gender Composition
Boys' schools 8 4 10
Girls' schools 12 3 6
Coed schools 6 13 10
Region
Great Lakes 7 13 11
Mideast 10 7 7 .
New England 9 7 8
Plains 8 28 10
Southeast 6 v 8 7
West'Far West 6 8 10
Enroliment Size ‘ ‘
Under 300 7 22 12
300-500 8 11 9
- 501-750 7 7 8
The ¢ atholic High School; .
A National Portrait 751-1000 8 6 7
neia, ops Over 1000 8 3 6

Mo an €10 2 018 4 amdd )11 3
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Reliance on subsidies is inversely related to school size—the smallest schools derive a
larger share of their income from those two sources; the largest, a smaller share. For the small-
est schools, subsidies amounting to an average of 22 percent of the school’s budget are nec-
essary. By contrast; schools with more than a thousand students derive only three percent of
their income from subsidy. Parochial and inter-parochial schools, as'well as schools in the
Plains, rely strongly on subsidy.

Fundraising is most heavily relied upon in beys’ and coeducatl()nal schools and in the
smallest schools. Schools of the Great Lakes, Plains, and West/Far West regions do more fung-
raising projects than thos - in the eastern part of the country:

ta

TUITION AND PER-{’UPIL EXPENDITURES

Exhibit 9.3 shows median tuition and median per-pupil expenditure figures in school de-
mographic categories. Per-pupil expenditures are defined as a school’s total operating ex-
penses divided by the total number of 9th-12th grade students. *

¢ ‘v

EXHIBIT 9.5: Median Tuition Costs and Per = PupikExpenditures

{Dy 5CNOOI AeMOgrapnics) U

1983-84 Freshman Per-Pupil

___ Tdition — Expenditures -Difference
School Type ‘
Diocesan . . $1,125 $1,656 $ 531
Parochial 1,000 1,712 712
inter-paroc'iial 835 . 1,713 878
Privaie 1,455 2,036 581
Gem er
Comp ssition
Boys’ s hools 1,500 2,084 584 °
Girls’ scinols 1,300 1,786 486
Coed sch ols 1,094 1,713 619
Region
Great Lakes 1,150 1,722 572
Mideast 1,225 1,703 478
New England : 1,250 1,617 367
Plains ‘ 1,000 2,069 1,069
Sautheast 1,250 1,777 527
West/Far West 1,450 1,977 527
Enroliment Size
Under 300 1,050 2,272 1,222
300-500 1,150. 1,835 685
501-750 ! 1,300 1,678 328
751-1000 t 1,350 1,711 361
Over 1000; 1,300 - 1,544 244
Total SamJle Average $1,230 $1,783 $ 523

[

There are differences as a function of all these characteristics, with particularly sizeable dif-
ferences among the four governance types: Inter-parochial schools have the lowest tuition
and private schools have the highest. The differences in tuition by region, enrollment size, and
gender composition are apparently a function of their relative concentrations of private and
parochial schools: the more parochial schuols and the fewer private schools by region, size,
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or sex, the lower the tuition. Fer example, in the West/Far West, 20 percent of schools are
private and none (in the current survey) are inter-parochial; thay have thé highest median tu-
ition. In the Plains, 38 percent of schools are inter-parochial and 7 percent are private; they
have the lowest median tuition. Similar variations attributable to school type are seen in a
comparison of schools having enroliment sizes of 751 to 1,000 with those having under 300,
and of coed schools with single-sex schools. '

* . The mean tuitions are higher than the réported media. tuition because of a relatively small
percentage of schools with extremely tigh tuition (3% of schools report tuitions of $3,000 for
1983-1984). Mean tuitions by grade are as follows:

‘Mean tuition, 1982-1983 and 1983-1984 (Q1118)

© 1982-1983 1983-1984
Tuition Tuition

. Grade 9 $1,250 $1,284
Grade 10 1,251 1,359

Grade 11 1,258 1,368

Grade 12 1,253 1,362

The average increase in tuition from the 1982-1983 figure to the 1983-1984 figure for 12th
graders was about nin€ percent.

Per pupil expenditures (see Exhibit 9.3) for 1982-1983 were $1,783 (per school average).
These ranged from a low of $1,544 in larger schools (over 1,000) to $2,272 in'the smallest
schools (under 300), suggesting, as others have noted before, that large schools are more eco-
nomically efficient. The differences between tuition and per-pupil expenditures are particu-
larly large in schools with 300 or fewer students and in schools located in the Plains region
(shown in Exhibit 9.3) Other survey findings suggest that schools in the Plains region offset
the large difference between tuition and'per-pupil exg =nditures with a high rate of subsidy
(as shown in Exhibit 9:2), more than twice that of any other region. They also do extensive
fundraising.

OPERATING EXPENSES

Average 1982-1983 per school expenses, and estimates of national aggreg ~te expenses (ex-

- trapolating to 1,464 schools), are as follows:

Operating expenses: Catholic high schools, 1982-1983
' Estimated National

Average Per Expenses
: School Expenses  for 1464 CHS

Salaries—Ilay e

professional staff $ 467,106 $ @843,1 84
Salaries—religious

professional staff 120,467 176,363,688
Cc \lLibuted services . 92,225 135,017,400
Other salaries ‘ 89,695 131,313,480
All fringe benefits 102,880 150,616,320
All other operating

expenses 336,052 491,980,128
Total operating expenses $1,208,425 $1,769,134,200

Exhibit 9.4 shows the percentage of total operating expenses (per school average) for each
of the expense categories. Seventy percent of all expenses are for salaries and fringe benefits.
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Ratio of Income to
Expenaditures

. EXHIBIT 9.4: Operating Expenses of Catholic High Schools

Ll

What percentage of Catholic high schools in 1982-1983 had income equal to or greater than
expanses? The figures below show that 72 percent of schools had income equal to or greater
than expenses, and 28 percent had income less than expenses. Ten percent had a surplus of
income over expenses of 10 percent or higher, while six percent of schools covered only 90
percent p!)less of their operating expenses. On the average, Catholic high school income in
1982-1983 was six percent larger than expenses.

£

4
Ratio of income to expenses, 1982-1983 °

% of CHS
Income greater than expénses by 10% or more 10%
Income greater than expenses by 5-9% 8
Income greater than expenses by less than 5% 36
Income equal to expenses 18
Expenses greater than income by less than 5% 17
Expenses greater than income by 5-9% 5
Expenses greater than income by 10% or more " 6

Exhibit 9.5 shows how percentages of schools with 1982-1983 surplu’l}es or deficits vary by
school demographics. The highest percentage of schools with more than a five percent sur-
plus (income over expenditures, 1982-1983) was in girls’ schools (30%); the lowest was in’
parochial schools (10%). Percentages of schools with more than five percent deticits for 1982-
198 3 are relatively low among the larger schools (over 1,000) and relatively high in parochial

¢ hools.
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EXHIBIT 9.5:° Percentage of High Schools With More Than a 5% Surplus or
g Deficit, 1982-1983 '

{by school dembgraphics)

t

t of Schools Percent of Schools
With a Surplus of With a Deficit of
More Than 5% __More Than 5%

Total ‘ 21% 11%
*'ml Tym P -7 ’
?cesan 20 12

arochial ! 10 9
Inter-parochial 16 6
Private : 21 10
Gender \
Composition . \\
Boys’ schools : 13 10
Girls’ schools . 30 13
Coéd schools C 17 12
Region ) ‘
Great Lakes 17 14
Mideast 23 10
New England 16 8
Plains 13 6
Southeast 22 . 12
West/Far West 21 14
Enroliment
Size -
Under 300° . 18 13
300-500 ) 17 15
501-750 20 1
751-1000 - 18 ) 10

Over 1000 25 4

)

What does this say about the fiscal health of Catholic high schools? At first glance, it ap-
pears that about three-quarters of schools are meeting expenses and that about one-quarter
are not. However, it is not possible.to teil whether the 1982-1983 findings are typical. Some
schools may have had an isolated good year; some may have had an isolated bad year. Though
most schools show income matching expenses for 1982-1983 this was done, in the majority
of cases, by keeping teacher salaries low. C

Teachers’ salaries are a financial stress point in most schools. According 1o recent esti-
mates, it would cost about $170 million to upgrade high school salartes to 90 percent of parity
with public schools.? If 1982-1983 is any indication, schools do not have surplus funds to ac-
complish this. Nor are current talichers’ salaries the only concern. Forhmer teachers in religious
communities, who rendered long sgrvice to the schools, ncw require support and care. Funds
provided for them in earlier years are no longer adequate, causing many religious communi-
ties to turn to the schools for financial assistance.

A second stress point has to do with the problem of deferred maintenance mentioned at the
end of chapter 8. Bryk et al., in their recent study of Catholic schools, posit that .

Standard accounting handbooks suggest that at least two percent of the total replace-
ment costs of building and equipment be set aside each year for major building main-
tenance. . . . Many Catholic schools, however, have either grossly underfunded de-
f>rred maintenance accounts, or have none at all.*

These two stress points, combined with constantly increasing financia! shortages in some
of the religious communities that operate schools, suggest that Catholic schools are now fac-
ing a financial crisis, or will do so in the near future.* The financial burden will, of course, be
lossened if and when educational vouchers or tuition tax credits become a reality. Two other
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strategies are useful for promoting fisgal health, neither of which has been fully utilized by
Catholi¢ high schools. One is procuring grants from businesses dr on-going government pro-
grams, and another is creating a solid, multi-faceted developgient program.

G,

Business and Some, butnotall, schools receive financial support from local businesses and some labor or
Government civic organizations. In 1982-1983, 30 percent received lotal support for school instructional

Cconnections

programs, 50 percent for scholarships, and 41 percent for extra-curricular activities.
Ip only one area (library or A-V resources) fo’a majority of Catholic high schools receive
state government funds or subsidies, as the figures below show:

Percent of Catholic high schools receiving state funds (Q12.272)
% CHS Recelving

. ' Funds or Subsidies
) Bus transportation . 40% |
Drug education 8

Education of the handicapped 13
Education of students from

low-inc ome families 4
Guidance and codnseling 21 !
Health scrvices a5 .
Library or A-V resources 63
Textbooks 49

. A
Participation in federally assisted or funded programs is relatively uncommon, except in the
case of Chapter Il programs, as the numbers below show:

Per;ent of schools participatiny in federal programs (Q12.21)
‘ % CHS Pasticipating

. in Federal Programs
Comprehensive Employment and Training Act 13%
Education Consolidation Iniprovement Act (ECIA):
Chapter | (Education of children of . g
economically disadvantage C - 14
Chapter Il (Consolidation vf f@:eral programs
for elementary and secondary education) ' 51
Emergency School Aid Act (Desegregation assistance) . i
Indian Education Act [
junior ROTC 2
Talent Search ' 8
Upward Bound " 10
Vocational Education Actof 1963:
Consumer and Homemaking Education 5
Vocational Education Basic Programs , 6
Cooperative Vocational Education Program 10

One-third of Catholic high schools participate in none of these 11 federal programs. Sev-
enty percent participate in none or one. Only two percent benefit from tour or more of these
programs,

Though it is impossible to estimate accurately how closely these percentages of business,
civic, or government involvement match the potential, it is likely that many Catholic high
schools could take greater advantage of these income sources.
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There is much confusion about tne concept of develo‘pment'. It is not fundraising, per se.
Rather, it is the foundational work an institution must do to make fundraising efforts efficient
and effective. One definition of development is as follows:

The overall concept which holds that the highest destiny of an institution can be re-
alized only by a tetal effort on the part of the entire institution to nalyze its philos-
ophy of mission and activities, to crystalize its ‘objectives, project them into the fu-
ture, take the necessary steps to realize them and continually follow through to see
that the objectives are realized.’ '

When defined in this broad way, development includes such varied activities as creating a
clear statement of missionggreating a case statement (i.e., a rationale for why the school is
necessaty, how it benefits/society, and what resources are needed to ensure its growth); long-
term planning; communicating with parents, alumni, and other constituencies; developing
visibility in the local community; and creating a product (i.e., edLPa.lional program) that
meets the needs of potential students and families. .

This section examines the issues of development personnel and activities in Catholic high
schools. It represents a second effort by the National Catholic Educational Association to
study the status of development in Catholic high schools. The first investigation was con-
ducted in 1983 and included a 50-item survey.* Two hundred and sixty-four high schools
(18%) participated® This second effort builds on the previous work, extending the portrait of
development activities to fl larger percentage of schools.

DEVELOPMENT OFFICE

Fifty-five percent of high schools have a development office (Q11.20). Development offices
have, on the average, been in operation for five years. About two-thirds of schools(64%) have
had an office in operation for four years or less. Only 12 percent of high schools have had an
office for 10 years or more.

v

DEVELOPMENT PERSONNEL

Fifty-nine percent of high schools "“have someone designated as development coordinator or
development officer’” (Q11 22). Most of these are paid positions (88%); a few are staffed by
volunteers (12%). Most officers are full-time (59%). Thus, only 35 percent of all Catholic high
schools have 4 full-time development officer.

Most development officers are laypersons (72%), as the numbers below indicate. This fig-
ure is considerably higher than the percent of laity reported in chapter 7 for school adminis-
trators. The preponderance of laypersons in this category may reflect the fact that they are
more likely than religious to be trained in development and/or the allied fieJds of business and
finance.

Status of developm{ent officer (Q11.25) |

Catholic layman 39%
Catholic laywoman 26
Non-Catholic layperson 7
Priest 9
Brother 8
Woman religious "~ 12
PUBLIC RELATIONS , »

Nearly half (49% of schools have a director of public relations (€)11.26); in turn, nearly half
(44%) of these public relations directors simultaneously serve as development officers
QN.27).

Seventy-nine percent of schobls maintain an active alumni/ae mailing list. Schools, on the
average, send four mailings a year to all people on this alumni list. The mean amount of fund-
ing realized from alumni donors during 1982-1983 was $20,047 ((Q11.30); the median was
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$2,900. There is a dramatic range in alumni contnbuuons trom 0 dollars to $900,000. The
figures below show this variability:

e
Range of dollars received from alumni donors, 1982-1983 -

Range % of CHS
$0 28%
$1-$5,000 , 28

. $5,001-$20,000 27 ‘
$20,001-$100,000 12 .
$100,001-$900,000 4 ‘

Note that:

& QOver one-fjuarter (28%) of schools report no donations from alumni in 1982-1983
" ® More thanfialf (56%) report donations of $5,000 or less

® Only 16 percent report donations of more than $20,000.:

DEVELOPMENT ACTIVITIES o

Principaly were asked to indicate the status of 11 different development activities. These 11 do

_not represent all conceivable development tasks, nor are they necessarily the most important.
They do represent, however, the range of activities that could be included in a comprehensive
development praggram. Responses to this list were as follows: :

Develapmegt activities in Catholic high schools (11:31) -

. . v, Percent of Principals Indicating
- Activity Is:
Neither
) Planned nor
Activity ’ Operational  Planned Operational
Fundraising efforts e.g., Bingo,
auctions, dinners, theater 84% 7% 9%
Athletic boost 62 7 32
Alumni organi 61 28 ¢ 11
Annual fund 48 21 31
Five-year plan Yor institutional development 31 37 32
Case statement for development 26 28 47
Capital fund effort 26 28 46
List of gift opportunities 25 29 45
Development council (Blue Ribbon Committee) 24 24 52
Educational foundation (separate legal
entity receiving funds for institution) 23 14 63
Estate planning/deferred giving program 15 35 50

[,

These numbers show an impottant pattern. The activities most capable of producing funds
are the most common (e.g., fundraising efforts, annual fund). Foundational activities, which
make a case for the institution and its special mission, are much less common, Only 26 per-
cent of s&ools have a case statement, and only 31 percent have a five-yeat plan. This may
suggest that many schools are putting the cart before the horse. It is an understandable situa-
tion, given that many high schools desperately need funds to maintain current programs. Be-
causé’development done in a comprehensive way requires spending scarce dollars, the lack
‘of funds prevents many schools from launching a full-scale development program.

The average Catholic high school has 4+of these 11 activities in operation. About one-
quarter (26%) are involved in only two of the activities. Only 20 percent utilize sevenr more
of these activities.

[
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VARIABILITY IN DEVELOPMENT ACTIVITIES

The average number of the 11 development activities that are operational for schools were cal-
culated for demographic categories. Exhibit 9.6 shows the results of this analysis. Exhibit 9.7
shows the percentage of schools reporting each of six aCtIVltles as operational for three of the
demographic variables.
Some important findings are as follows:
e The number of development activities is pgrtlcularly low in schools with high concén-
trations of low-income students.
o The number of development activities decreases as a function of minority enroliment.
® In terms of geographical regions, schools in the Plains region have the highest average
(5.3) of development activities, while the Mideast (3.3) and New England (3.2) have the
lowest.
® The number of development activities decreases: 25 enrolIment size decreases.
e Of the four school types, parochial schools (2.8) utilize the lowest number of the devel-

opment activities.
, 1]

t

EXHIBIT 9.6: Average Number of Development Activities (out of a list of 11)
Operational in Catholic High Schools "

N - [

i Aveuae Numbef of
ca’ v Development Activities
. School Type * . .
Diocesan ‘. 4.0
Parochial 2.8
. Inter-parochial 49
L‘ Private 4.7
A Region .
Great Lakes : . 4.8
Mideast ' 33
New England . 3.2
Plains . 53
Southeast Ky » 43
West/Far West, . 4.7
Enroliment Size - .
Under 300 L 38
300-500 3.7
501-750 ' 4.6
751-1000 ' 49
Over 1000 4.8
' Percent Minority -
Under 25% 4.4
Over 25% 33
Percent Low-Income ’
The Catholic High School: 9% P 4.1
i A National Portrait 1-10% 4.5
© Neeaems 11-20% ¢ - 4.2
\ 21% or more 2.3

Baved on Q1131 . R .
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EXHIBIT 9.7: Per(entage of High Schools Reporlmg Various Developmenl

Actlvmes “Operatlonal"
4

(by school demographics)
Fundraising Athletic Alumni Educational Development Estate

, Efforts Booster Club Clubs Foundation Council Planning
School Type «
Diocesan 87% 72% 50% 27% 19% 12%
Parochial 74 55 38 25 13 9

. Jnter-parochial 75 90 52 50 29 23

; Private 85 48 78 14 32 17
Region
Great Lakes 89 73 68 34 26 15
Mideast 80 48 55 11 14 9
New England 88 50 52 5 20 8
Plains 84 69 70 43 32 31
Southeast 79 69 61 18 22 18
West/Far West ~ 87 64 59 24 36 13
Enroliment Size
Under 300 21 ' 56 48 26 22 14
300-500 82 57 60 21 17 13
501-750 88 72 67 23 24 - 13
751-1000 86 © 65 71 22 33 16
Over 1000 84 64 67 19 29 19‘_

Reflection on the data presented in this chapter suggests four major conclusions. First, Cath-
olic high schools are cost efficient. In more pedestrian language, they are a bargain. The av-
erage per- -pupil expenditure in Catholic high schools was $1,783 for 1982-1983. The esti-
mated per-pupil expenditure for the same year in public schools was $2,786, a difference of
about $1,000.” Second, Catholic high schools do not appear to have the financial resources
to cope with two pressing problems—teacher salaries and maintenance. At some point, these
could threaten the survival of schools, unless new sources of income are found. Third, Cath-
olic high schools have not taken full advantage of (a) government funded programs or (b) com-
prehensive development programs. This latter effort may be inhibited by a lack of resources
for funding expansion of development programs. Fourth, development programs are least op-
erative in schools serving low-income students. As discussed in chapter 13, these schools are
in a precarious situation. Enrolimentdecline and subsequent tuition loss are more common-
place in low-income-serving SChO(’)‘lg than in other schools. A way ought to be found to infuse
these schools with the resources and expertise needed to upgrade development activities.

Cooper, in a recent article discussing the future of ngn-public education, suggests that non-
public schools are 3t the crossroads. These schools are gaining in size (by 1988-89, it is esti-
mated that 15% of all students will be in non-public schools, as compared to 11% currently).
Hence, they will be able to "command greater attention in the making of public policy."® Ul-
timately, this could mean increases in federal or state aid. At the same time, Cooper notes that
current national populaticn trends may " precipitate a crisis in societal support for schools’' —
both public and non-public.® These trénds include a decrease in number of school-age chil-
dren and ar increase in the elderly population. In this situation, greater pressure for govern-
ment aid to the elderly may reduce resources made available to schools. There may be hope
in this, however. Cooper suggests that public and non-public education may he led by this
pending adversity to cooperate rather than compete. Out of this alliance could come legis-
lation that benefits all schools.




Highlights An average of 94 parents or family members contributed an average of 3,043 hours to each

school in 1982-83 -

Volunteers are active in fundraising in 91 percr 't of schools, chaperoning in 88 percent.

Eighty-four percent of Catholic high schools have parents’ organizations.

On the average, less than one-third of parents are active in parents’ organizations.

Principals (37 %) report that fundraisc’ng is a moderate to major emphasis of their parents’ or-
ganiztion.

Seventy percent of principals report that providing opportunity for parents to learn how to im-
prove parenting skills has "’no’”’ or "‘minor emphasis’’ in the parents’ organization.

4

Principals believe that for parents the top-ranked school goal is ’preparing students for col-
lege,” whereas *’building community among faculty, students, and parents” is the top goal for
sprincipals.

Nearly half of principals rate schools "fair’’ to *’poor’’ on involving parents in decision-mak-
ing. :

;_ﬁ; f all the groups of people involved with Catholic education—teachers, admin-
N g1 istrators, diocesan and order officials, students—perhaps no group watches
Sew the process with greater hope, yet with less power to influence the outcome,
'1‘(‘{,"? ) than parents. What is the nature of parent involvement in Catholic high

M schools? How are parents included in the goals and governance of Catholic
high schools? These and other questions will be addressed in th.is chapter, with the hope of

clarifying the current picture and suggesting some new dimensions of partnership.

" 1 : 8
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HISTORICAL BACKGROUND

A recent Momentum article’ notes that, in the 1960s, the Head Start program made parent
involvement mandatory. That such involvement seemed to work was surely noted in the edu-
cationg] community. Subsequent factors that may have triggered more parent interaction with

schools are these:

® Increasing communication and.access to information

® Alternative methods of teaching '

® Declining enrollment and the axamination of facilities, curriculum, and future planning

that it necessitated.

® Desegregation and concern for protecting minority rights in the schools

For the most part, these factors were at work in Catholic as well as public schools. But par-
ents in Catholic schools already had a tradition of involvement, based on a shared religious
background, a desire for education with a feligious dimension, and an understanding that
they are central to the educational process.

CONCEPTUAL BACKGROUND <

The theological place of parents in the education of children is another element in parent in-
volvement in Catholic high schools. The Code of Canon Law instructs as follows:

Parents, and those who take their place, have both the obligaiion and the right to

educate their children . . . [Schools| are the principal means of helping parents to

fulfill their role# education.
Home and school are partners in the learning process. The respect and unity of purpose that
exist between them are crucial to full student development. :

The retationship of parent/home factors and school achievement is also noteworthy. Here
the research of Reginald M. Clark adds an important dimension: The child’s educational
competence is not determined by class position or family composition but by the overall qual-
ity of life within the home.* » .

By the nature of their belief, activity, and communication patterns, parents are integrally
involved in their children’s academic progress. Catholic educators generally assume that th.at
involverent should include not only the mostly-informal education that occurs in the home
but alsc, the intentional and regular participation of parents in the life of the school.

k]

s .
Parents are involved in Catholic high schools in many ways, from reading a progress report to
chairing a Board of Education meeting. Some parents choose maijor involvement whereas oth-
ers choose none. Several survey questions help to clarify the interaction between parent and
school—how often it occurs, what form it takes,'and how it is evaluated.

PARENT-TEACHER CONFERENCES

One experience common to most parents is the parent-teacher conference. Administrators
were asked how often such conferences are held. As indicated below, nearly half of the
schools report scheduling parent-teacher conferences about twice a year; one-third have
them more frequently.

Regularity of parent-teacher conferences (Q10.5)

% of
L]

About once a month /! 3% . .
About once every 2 or 3 /

months 30
About twice a vear 46
About onge a year 18
Never 4
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VOLUNTEER SERVICE

Interaction goes further for most parents. An average of 94 parents and family members per
s« hool contributed an average of 3,043 hours of volunteer time in 1982-83. Ninety percent of
school agministrators report that their schools make use of parent and family members for
volunteer work.

These data reflect significant parent involvement. But perhaps a more interesting question
is, ”’"What is the nature of that volunteer involvement?”” Exhibit 10.1 lists 12 areas of service.
Fundraising tops the list, with 91 percent of volunteers engaging in that activity. Chaperoning
is a close second, and involvement with co-curricular activities ranks high. Smaller percent-
ages of volunteers are engaged in instruction (15 %Meacher-aide work (13%), the two ac-
ademic areas on the list. ’

Parents also serve on school boards. Nearly three-fourths (72%) of Cathalic high schools
have school boards. The average number of members is 14; on average, 10 are laity. Since 60

EXHIBIT 10.1: Areas of Service for Volunteers

| 1) |} 1 | J J 1 ] LI
10% 20% 30% 40% 50% 60% 70% 80% 9% 100%
Fundraising . ;
Chapetoning R 1
Co-curricular
Activities
Office
Assistance
Maintenance
Library
D N
Pubications | I
Administrative .
Services LA 1‘1' mL
Security | . ¢ .. Y%
imstrition | < j
" Teacher Aides : m . '
Hall, Cafeteria | 4
Monitors ‘a‘ .
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percent of administrators report that their board now has more influence on school policy
than it did five years ago, parental representation on school boards is even more important.

These kinds of volunteer efforts may signify interaction and cooperation between individ-
ual parents and individual teachers, between individual parents and the staff, between the
school board "and the school, or between a parents’ organization and the school. The next
section turnsj() the specific volunteer work designed and coordinated by parents’ organiza-
tions, - )

Of Catholic secondary schools in the Unitec States, 84 percent have organizations made up
entirely of parents of 9th through 12th grade students. What are these organizations about and
what percentage of parents belong to them?
Thomas M. McDermott and William P. Gallagher, in their presentation at the April, 1983,
NCEA Convention, help to answer the first question:
The parents’ organization has provided the structure for parents to make inspiring
contributions of their time and talent for the advancement of Catholic education.
Through these efforts libraries were established in our schools, volunteer manual
and skilled fabor refurbished classfooms, refinished desks and in some instances
" “even installed lunchrooms. The groundswell of interest and activity produced sci-
ence fairs, art, music, and essay contests, programs of public speaking, sports, lunch-
room mothers, teachers’ aides, ad-hoc fund raising, and, through the structure of
committees, engaged and utilized the varied and rich talents of the membership. The
general membership meetings, by presenting programs relating to the education of
the children, contributed to paréntal education.*

According to administrators’ estimates, less than one-third of pa%ﬂs, on the average, are
active in parents’ organizations. One does not have to look far for reasons, among them the

lack of time in two-career families, reluctance to intrude in the formal educational process,
passivity, disillusionment with the goals of parents’ organizations, and failure to understand

" the importance to youth of respect and cooperation between home and school. A closer look

at parents’ organizations—the regularity of their meetings and the kinds of activity engaged
in—may He helpful.

On the average, 94 percent of parents’ organizations in Catholic high schools meet several
times a year. More than 50 percent meet once a month. Administrators say only five percent
me~t as often as two or three times a month.

Exhibit 10.2 shows administrators’ estimates of the amount of emphasis parents’ organiza-
tions give 10 different activities. Again, ""fundraising” tops the list, with 87 percent of admin-
istrators perceiving it a moderate to major emphasis for the parents’ organization at their
school. (Sixty percent of administrators rate it a major emphasis.) Providing information to
parents also receives considerable (80%) emphasis. Public relations, that is, "’ helping parents
become a public relations arm of the school,” is an emphasis for 65 percent of parent groups.

According to adnfinistrators, few parents’ organizations in Catholic high schools provide
an avenue for political action or for religious or parenting services, as indicated below.

Low priority activities (Q10.3)

% No Emphasis
to Minor Emphasis

Helping parents unite so that they can 88%

mobilize for political action
Providing opportunities for parents and 73

teachers to worship together i
Providing religious and spiritual 71 ( ‘

formation for parents
Providing opportunities for parents to 70

learn how to improve parenting skills
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EXHIBIT 10.2: Principals’ Estimates of the Activities of Parents’ Organizations

Percent Moderate to Major Emphasis
10%  20% 30% 40% . 50% 60% 70% 80% 90% 100%

Activity

Fundraising

Public
relations

Uniting for
political action

Parents’
concerns

information
(o parents

Parents/teachers

worshipping
¥ together

Parent input in
school planning

Parents/teachers
socializing

Parenting skills

Religious
formation

If administrators are accurate in their assessment, the major areas of service for parents’ .-
organizations and individual parent volunteers are preponderantly non-academic. It would
seem that the full range of parents’ skills and knowledge is yet to be tapped. The cooperative
effort between home and schooi has a history; the challenge is for a school o be persistent,
focused, and innovative in its development of this partnership.

Very early in the survey, administrators were asked to choose their top seven educational goals
from a list of 14. Later, they were asked to select seven goals that parents would consider most
important. Exhibit 10.3 and 10.4 present the findings. -

The second list was not included to obtain accurate estimates of parents’ goals. Rather, the
two lists were presented to discover the principals’ perceptions of similarities and differences
between the parents’ and their own goals. Piesumably, principals will behave differently ac-
cording to whether they believe the parents’ goals are much like their own, or very different.
For example, a principal whose first priority is bu’tJing community may be reluctant to involve
parents in educational decision-making if he - .1e believes their first priority is academic
achievement.
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Exhibit 10.3 shows the rank order comparigon of the principals’ view and the principals’
opinion of parent view, (Though each administrator checked only 7 guals, the rank order was
figured on the mean of all 14 goals.) The two lists are very similar. Major discrepancies—a
difference in rank of four places or morc —occur for only five goals. On the other nine goals,
the principal~’ perception is that parents and principal are quite close.

EXHIBIT 10.3: Principals’ Perceptions of School Goals

Rank Order Comparison Between Principals’ View and Principals’ Perception of Parent View

Rank Rank

. Goals (Principal view)  (Perceived Parent View)
*Building community among faculty, students, and parents 1 - 1"
Fostering spiritual development ” 2 5
Developing high moral standards and citizenship 3 2
Encouraging student understanding, acceptance anu
participation in the Catholic Church 4 4
*Preparing students for college . ) 1
Promoting critical thinking skills 6 8
*Teaching basic skills in writing, reading, and mathematics 7 3
Developing individual responsibility for managing one’s
owi. learning program (" 8 9
Promoting understanding (:f and commitment to justice 9 12
Teaching students how to get along .vith others 10 10
*Teaching life skills — interpersonal, financial,
job-hunting, etc. ' 1" . 6
Prombting understanding of and commitment to peace 12 : 13
*Preparing students for the labor market 13 7
Developing aesthetic appreciation 14 14

“Items beaning an astgrisk are those on whic h the principals’ ranking ditters by tour points or more from the
principals’ perceptions of parent goals. In each case, the higher ranking is in bold tace type.

The largest discrepancy in the two views ,iévolves the principals’ first choice, "building
community among faculty, students, and parents.” Principals, on the average, perceive that
narents would rank it 11th. A 1975 Australian study of Catholic high schools found that, out

- 15 statements often made about the aims of Catholic schools, parents and teachers ranked
as number one the following: "’Provide an atmosphere of Christian community where people
ave concerned for one another’’® 7 his survey represents administrators’ views only (no parents
involved). Thus, further research is needed to determine whether parents in the United States
would rank this goal as number one for Catholic schools, in contrast to the principalg’ per-
ception of its importance to parents.

The second largest discrepancy occurs with the goal, "'preparing students for the labor
market.” Principals ranked it 13th, on the average, but judged that parents would rank it 7th,
on the average. In the same Australian study, parents did rank two “practical”” goals (prepa-
ration for the Australian Higher School Certiticate and prepafation for university study) much
higher than did teachers.® Whatever the reality, principals seem to believe that the goals par-
ents emphasize are the “practical’” ones—preparing for college, develoy ing basic skills,
readying for the job market.

"Developing aesthetic appreciation’” is ranked lastin both lists of goals, suggesting that the

arts are minimized in®Catholic schouls. As pointed out in chapter 4, what this means for the
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formation of the whole person is an issue for discussicn among hoth Catholic school educa-
tors and parents. .

Exhibit 10.4 presents these same findings inta more graphic way, comparing principals’
view and principals’ perception of parent view on the top three ranking goals. More than half
of the principals say building community and fostering spiritual development rank in the top
three. At the same time, principals believe that three-fourths of parents would rank preparing
students for college in the top three. Discussions between staff and parents, centering on the
educational goals of the school, might help to claiify any incongruities that exist.

EXHIBIT 10.4: Percentage of Principals Who Say Goal Ranks in
' “Top Three of Seven

Legend D Principals’ View Principals’ Perception of
Parent View

| J ) T T T 1 T T T
10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

L i I 1 1

Building community

among faculty,
students, and

parents

Fostering spiritual
development

Developing high
moral standards
and citizenship

Encouraging student
understanding,
accepance, and
participation n

the Catholic Church

Preparing students
for college

o]

* Promoting critical
thinking skills

Yeaching basic skills M

in writing, reading,
and mathematics Prents * “ns

Preparing students [
. , for the labor market

The ¢ atholic High School: ve: hing Kfe skills s 7%
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‘ niunting, efc. 16%
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Five -Year Trends  Catholic high school administrators were asked to assess whether the degree of parent in-
ane Evaluation volvement had changed during the last _fwe yeuis. Although one-half of them said it had stayed
‘ the same, 45 percent reported it had increased. These figures suggest that schools are en-

Couraging pare 1t involvement, and parents are recognizing the need to be involved.
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Administrators were also asked to evaluate how well they did at ““incorporating parents and
families into the life of the school”” and involving parents and community in decision-mak-
ing!’ Nearly three-quarters rated themselves “quite good”’ to "’satisfactory’’ on the former, but
only half gave themselves that rating for involving parents in dacision-making. Forty-two per-
centof principals rated themselves ""fair’ to ’poor”’ on the latter. ,

In assessing the degree of influence that a parents’ association has on day-to-day school
operation, just over half of administrators say “somewhat influential’ and approximately one- —
third say “’not at all influential” These data suggest that parents are generally involved in |
school decision-making neither collectively nor individually. '

Based on school size, two general gatterns emerge for the kinds of work in which volunteers
are involved. As school size increases, more parent and family members volunteer time in
administrative services, library, and office assistance. As school size decreases, more volun-
teers are involved in maintenance. Other capacities such as chaperoning, co-curricular activ-
ities, fundraising, instruction, publication, security, and supervision are relatively stable
across school size. .

The percentage of parents’ organizations in very large schools (over 1,000) is 88 percent, -
whereas in very small schools (under 300) it is 75 percent. The highest percentage (95%) is
among schools with 751-1,000 students. -

According to principals, "’providing opportunities for parents’ input in school planning” is
an activity that ig emphasized less in the very large schools (29%) than any of the others. The

* figures below illustrate this.

Parents’ organizations activity: Input in school planning

% Moderate to
School Size Major Emphasis
Under 300 . 51%
300-500 42
501-750 37
751-1000 47
Over 1000 29

"’Praviding religious and spiritual formation for parents’’ is more characteristic of parents’
organizations in the larger schools. Thirty-seven percent of administrators in very large
schools that have organizations say that the organization gives it moderate to major emphasis.._
In very small schools, the figure is 24 percent. -

Parents of Catholic secondary school students volunteer their time, skills, and effort in a vari-
ety of ways. Through individual interchange with teachers and/or through a parents’ organi-
zation, they might choose to chaperone an event, help with fundraising, assist in the office,
help with maintenance, do public relations work, or disseminate school information to other
parents. The emphasis on fundraising supersedes all others, but such things as helping with
co-curricular activities and public relations work are emphasized considerably.

In an evaluation of how well their school involves parents and community in school deci-
sion-making, about half of administrato;s report a "'fair”’ to ’poor”’ rating. A more positive
note is the better rating principals report on incorporating parents and families into the life of
the school. :

Most schools (90%) make use of volunteer work by parents and family members. A central
question, however, is how parent volunteers are used. Are they involved primarily in chaper-
oning, helping with peripheral activities, mailing, and maintenance? Or are they also involved
in academic areas, in the decision-making process, and in determining goals? Careful shaping
of the partnership between parents and school is a part of the challenge of the '80s.
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An important question arises from the fact that principals choose as a major goal for their
school ’building community among faculty, students, and garents.’ The evidence gathered
thus far suggests that community is being built successfully among faculty and students, but
there is less evidence that parents are being included as meaningfully as they mightbeina
broad range of school life. Why is this not occurring? Where it is occurring, how is it being
~ agcomplished?! How might more Catilolic schools include parents as significant partners in
the school community and in the educational process?

One practical suggestion'is related to the list of educational goals discussed in this chapter.
Principals who would like to foster closer relationships between parents and the school might
survey parents to discover the nalwre of their goals and hopes for the school. Such a survey
would provide a mufe accurate perception of what parents think the school should be striving
for and how well parents think the school is succeeding in reaching those goals. Results of
such an assessment might encourage principals to involve parents in school planning, instruc-
tional work, and decision-making, to the benefit of the entire school community.

{
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Highlights

» 1

Long-range planning, graduation requirements, parent participation, and emphasis on read-
ing, writing, and mathematics skills have increased in Catholic high schools during the last
five years. : Ct

in the last five years, the number of people participating in school decision-making has in-
creased in most schools.

Over the past five years, disgiplinary problems have been declining.

Schools that have increased in enroliment over the past five years tend to be:
® girls’ schools
® schools with enroliments over 1,000
® private schools
® schools located in New England or the West

Schools with increasing enroliment have also been characterized by:
. higher academic achievement
® students with higher family incomes
® greater emphasis on the importance of sense of corpmunity in the school

Principals report that, overall, their schools are bettﬂf than they were five years ago.

’
[ ]
- ¢

Bl survey inevitably captures a moment in time, a picture of conditions as the

I were at a particular point. To ascertain the direction in which change is occur-
ring in Catholic schools, this survey asked principals to indicate whether each
of 26 areas of school life had increased, decreased, or remained stable during
the past five years.' This chapter centers on areas displaying a national trend—
those for which 50 percent or,more of the schools reported a trend of the same type. Results
for all areas appear in Appen%iix B. As-in earlier chapters, these reports will be examined ac-
cording to various school demographics. Attention will then turn to the important issues of
increasing and decreasing enroliments and academic perfognance.
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Increasin ¢ Trends  Sixelements were reported by 50 percent or more of the schools as having increased over the
past five years:

’ ® Per-pupil budgets (Q13.21) . A
® Establishment of goal-setting and long-term planning (Ql3 24) I
' ® Erhphasis on basic reading, writing, and mathematics skills (QQ13.19) ’
® Percentage of lay teachers (Q13.13)
® Number of persons involved in school decision-making (Q13.16)
°

Number of courses required for graduation (Q13.17)
. } Exhibit 11.1 gives percentages of the lotal sample that reported increases for each of these,
‘ as well as the percentages reported in various school demographic categories.

“  Not surprisingly, the trend with the highest percentage of increase among schaols is the
schdol's per-pupil expenditures. Inflation has affected costs of Catholic education as it has
most other costs. But the high percentage of schools reporting budget increases may reflect

. more than inflated dollars buymg the same goods and services. At least a portion of the in-
crease may indicate investment in academic areas. Two other increasing trends—emphasis on
basic reading, writing, and mathematics skills, and the number of courses required to gradu-

- ate—denote a renewed press for academic standards. This may, in some cases, mean added "
expenditures in the curricular area. :
Other survey data show that the percentage of lay teachers is on the rise (see chapter 3); ~

principals confirm it here. The sharp reduction in new vocations to the priesthood and reli-
gious life in the American Catholic church in recent years continues to have its effect on all
areas of church life.

In many of the demographic categories related to a single question (e.g., gender composi-  « .
tion as related to percent of school reporting an increase in per-pupil budgets), the difference

‘
.

EXHIBIT 11.1: Percentage of Schools Reportmg Increasmg Fwe Year Trends

s

( by school demographlcs)
" Number of Number of Courses
Per-pupil Panning, Emphasis Perc - Persons in Required to
Sudget Goal-setting on 3its Lay Teac Decision-making Graduate
’
Total 93% 64% 63% 62% 58% 53%
School Type . :
Diocesan 92 63 64 57 57 57
Parochial 92 58 75 53 53 57
Inter-parochial 96 66 66 68 52 62
Private 93 67 58 67 61 49
Gender *
Compusition
Boys’ schools 94 61 56 65 57 43
Girls’ schools 94 68 60 65 63 . 55
Coed schools 93 64 55 59 55 56
Region . ‘
Great Lakes 94 66 68 54™ . 53 59
Mideast 91 54 64 63 55 oo 38
A ‘ New England % 71 72 67 . 64 46
, Plains 99 67 50 68 55 . 52 T
S Southeast 92 61 54 59 54 ' 63 .
West/Far West 92 76 66 66 71 67
Enroliment Size '
Under 300 92 62 58 54 : 5 56 .
/ The Catholic High School:  300-500 92 65 62 56 56 \ 55 )
A National Portrait  501-750 96 67 64 67 65 83
NCEA 1985 7511000 93 66 67 Y 67 60 51
Over 1000 93 , 65 68 75 60 48
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between the Jowest percent and the highest is relatively small—in this example, only one per-
cent.

Gender composition reveals a difference of more than 10 percentage points between the
highest and lowest on only one question in this set—the numbgr of courses required to grad-
uate. Only 43 percent of boys’ schools reported an increase, whereas 55 percent of girls’
schools and 56 percent of coed schools reported an increase.

The most marked difference between high and low percentages is among geographical-re-
gions—on increased number of course requirements for graduation. Whereas only 38 per-
cent of Mideast schools reported an increase in graduation requirements, 67 percent of West/
Far West schools did so—a disparity of 29 percent. The Southeast and Great Lakes regions
also have high percentages of schools that reported increased graduation requirements. The
regions differ markedly from high to low percentages on all of the questions in Exhibit 11.1,
except for per-pupil expenditures.

Another substantial disparity is in school enrollment as related to the increase in percent-
age.of lay teachers. Seventy-five percent of the largest schools reported an increase in number
of lay teachers, whergas only 54 percent of the,smallest schools did so. Enrollment size also
makes a difference in increased numbers of people involved in decision-making, with schools
from 501-750 students reporting the greatest change in involvement, and the smallest schools
reporting the least change.

Only one of the 26 schaol characteristics was perceived by 50 percent or more of the princi-

pals as declining: serious disciplinary problems (see Exhibit 11.2). Only one percent of the *

EXHIBIT 11.2: Percentage of Schools Reporting Declmmg or
Stable Five-- Year Trends

. (by school demographics)
Declin
Deckniog Required Students surbel:cw
» Disciplinary Religion Transferring to Interest Number of Low-Income
Problems Courses blic School in Unions Specialists Students
R
Total 55% 83% 74% 7" 74% 68% 66%
Schoo! Type
Diocesan ’ 56 82 72 69 68 69
Parochial 59 83 66 67 70 63
Inter-parochial 67 82 76 78 63 72
Private 49 83 . 76 80 68 63
Ge der
Composition
Boys’ schools 54 83 77 76 69 62
Girls’ schools 44 87 79 82 64 63
Coed schools 59 81 70 69 70 69
Region
Great Lakes 54 79 73 74 %] 63
Mideast 48 89 74 70 67 62
New England 69 79 71 62 72 .77
Plains 55 85 81 81 69 69
Southeast 54 78 71 84, 77 69
West/Far West 56 a1 75 73 67 ( 66
Enroliment ;
Size
Under 300 54 84 72 79 77 69
300-500 57 82 73 77 66 63
501-750 54 80 71 70 68 67
751-1000 55 80 75 70 63 63
(,)yer 1000 50 86 79 / 65 61 70
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principals perceived an increase in such problems, by far the lowest rate of increase of any of
the items listed.

Stable ‘Trends  The five characteristics most frequently rated as stable by the principals, shown in Exhibit
1.2, are:

® Religion courses required (Q13.20)

® Students transferring to public ¢chools (Q13.6)

® Teac her interest in unions (Q13.25)

® Number of specialists (Q13.12) | "

® | ow-income students (Q13.4)

More than 65 percent of principals reported these as stable: during the past five years. Al-
though many of these areas of school life do not vary markedly by school demographics, a
few do.

In enroliment size, the greatest stability across the demographic categories occurs both in
the very largest schools and in the smallest schools. The former show the highest percentages
on three of the five characteristics (religion courses required, number of students transferring
to public schools, and low-income students). The latter, however, show the highest incidence’
of stability on teacher interest in unions and number of specialists, and the second highest on
required religion courses and low income students.

L
Specific Trends | Inaddition tothe genéral picture of schools revealed by the majority trends they report, at least
' two questions in this section of the survey will be of interest to those concerned with Catholic
high schools: enrollment and test score trends. Both are shown in Exhibit 11.3. S

ENROLLMENT TRENDS ' S

Enroliment in céed schools seems to be declining; in girls’ schools, increasing; and in boys’
schools, stable. Small schools are getting smaller and big schools, bigger. Private school en-
roliments are apparently increasing and the three other types decreasing. Enrollment in
schools if"New England and the West is increaging; in the Southeast, it is largely stable. En-
rollment in other regions is decreasing. u(r
All of these charadteristics are demographic, but ipteresting dlfferences occur on several
other characteristics. For example, schools with increasing enroliment are higher than schools
with decreasing enrollment in:
® Averagé iamily income of $35,552 (vs. $28,168 for schools with decreasing enrollment)
oA of 2,004 class hours required for graduation (vs. 1,886 for schools with decreas-
ing enrollment) P
® Strong emphasis on the importance of community {as discussed in chapter 5) .
® An average starting salary for teachers with a B.A. degree of $11,436 (vs. $l() 800 for
schools with decreasing enrallment) ,
. ® Arelatively high combined index of academic excellence (a composite of scores on
Q3.21,Q3.36, Q4.1, Q4.7 and Q4.9) 2
The overall trend in enrollment seems largely stable. Other researchers have reported evi-
dence consistent with these findings. While recent declines in enrollment are continuing,
they have slowed and, in some cases, nearly stopped in the last five yea s.! Perhaps the en-
roliment decline is bottoming out. The expected rise in the birthrate over the coming decade
may sustain current enrollmep}‘ levels, if it does not, in fact, produce an increase.

TEST SCORE TRENDS

According to principals’ reports, test scores are increasing in about 40 percent of Catholic
schools, with little variation by school dem(')graphi()s. The smallest schools (300 students or *

. 10
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EXHIBIT 11.3: School Enrollment and Test Scoie Trends

thy s hool demaographics)

. __ forollment Test Scores o
Decreasing lncnuing . Decreasing Increasing
Total 38% 36% 8% 41%
School Type
Diocesan 45 33 9 39
Parochial ' 46 29 1" 38
Inter-parochial 55 23 4 42
Private ~ 26 . 44 7 43
Gender
Compaosition *
Boys’ schools .30 38 , n 42
Girls’ schools 31 42 9 37
Coed schools 4 33 7 42
Region
Great Lakes 46 31 7 33
Mideast 41 35 16 41
New England 19 51 8 43
Plains 52 25 5 45
Southeast ' 34 . 36 3 42
West/Far West 25 44 2 48
Enroliment .
Size ,
Under 300 46 28 . 6 45
300-500 42 33 9 38
501-750 35 42 8 40
751-1000 33 41 10 41
Over 1000 : 23 45 8 38

Note: Area of grealeut increase or decrease in each demographuc category is in bold faue type

less) and those in the Plains or the West/Far West were somewhat more likely to report an
increase in scores than other schools. About half of all schools reported that test seores had
remained stable for the past five years.

4 . ¢

o . b .
In viewing data on principals’ perceptions of trends in their schools, it is tempting to look for
a coherent pattern. The trends, however, cannot be summarized in a simple way. Furthermore,
to speak of averages masks the yariety of circumstances faced by individual schools, a point
worth remembering in dealing with group data.

One general conclusion can be drawn from the information on trends. On the whole, prin-
cipals view conditions in theft schools as having improved over the past five years. The report
is an optimistic one. The only declining trend universally reported constitutes good news:
Serious disciplinary problems are declining. Most other areas of school life are perceived as
stable or moving ina positive direction. .
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CHAPTER 12 Achievements and

Needs in Catholic
High Schools

A
Highlights

Principals evaluated their schools in 45 areas of school life. The three areas receiving the most
favorable average ratings were: :

® maintaining an effective discipline policy

® religious education of Catholic students

® value or moral education .

Areas of school life receiving the most positive evaluations tend to fall into the general cate-
gories of school climate, academic pragrams, and religious education.

Schools rated high in school climate also tend to be rated high in academic achievement.

The three areas receiving the lowest average ratings were:
® computer-assisted teaching -
® involving parents and community in school decision-making
® providing quality education for the handicapped

Areas of school life receiving the least favorable evaluations tend to fall into the general cate-
gories of service to the disadvantaged and promoting constituent involvement in the life of the
school.

B uch of this report has been descriptive rather than evaluative. It has counted
jl resources, people, and programs, and sorted these counts by school demo-
graphic factors. The result is a wealth of useful and necessary information de-
scribing Catholic high schools. Similarly, evaluative information is needed.
This involves making judgments about what Catholic high schools do well and
what they do not do well. Parenis contemplating where their children should go to school
want to know the answer. National policymakers, struggling with issues of educational quality
and equity and considering proposals su.h as tuition tax credits, want to know. Catholic ed-

ucators, concerned with preservmg strength and eliminating weaknesses, also want to know.
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Many methods are available for making these. judgments. No one method, in and of itself,
is perfect. Student achievement scores can be monitored and compared with national norms
or some other benchmark, as was done in the High School and Beyond study. Studént pro-
gress can be assessed in other areas, such as religious beliefs and values, as NCEA has done
through its REOI and REKAP surveys.' The quality of programs can be evaluated by using
trained observers to visit schools and watch how programs are organized and conducted. Ff-
fective Catholic Schools: An Exploration included this kind of évaluation in its investigation.?
Each method is subject to.criticism for (1) taking too narrow a view of the aspects of school
life to be evaluated, (2) failing to take into account the perspectives of all the key players in a
school (teachers, administrators, parents, students), and (3) using only a subset of availdble ~—

data-gathering techniques (e.g., surveys, interviews, observauon examination of school ar- .
= chives, etc.). L 5
\ . This research project chose to pursue breadth rather than depth. The objective was to in-
: \ vestigate many different areas (student outcomes, programs, staff, milieu) briefly, rather than
A examine only one comprehensively. Hence, this chapter presents evaluative information

based on principals’ judgments of how well their own schools are currently performing in 45
different areas. It is another means of assessing what is working and what is nat.

Obviously, principals are not unbiased evaluators; they do have a vested interest in Catholic
high schools. However, they also have the opportunity to observe what goes on in schools
first-hand and the ability to report theif judgments honestly. In this case, they also knew their
individual eval#ations would be confidential . These findings should be viewed with caution,
certainly, but also with trust. They offer valuable insights for educators and others making de-
cisions about Catholic schools at local and national levels. To help local administrators mdke
maximum use of the findings, Appendix C contains the names and addresses of schools that
have attained significant effectiveness in one or more of these areas of school life. These are
arranged by geographic region so that a principal can locate nearby schools that have solved
a problem with which he or she is dealing. In this way, networks can be built through Wthh
schools can learn from eath other.

Principals were given a list of 45 areas of school life and asked to evaluate each, selectmg

- orm of these response options:
Our work in this area is outstanding.
Our work in this area is quite good.
Our work in this area is satisfactory.
Our work in this-area is fair.
Our work in this area is poor.

The topic is not important, desirable, or relevant to our school’s mission or
constituency.

Te

Most of the 45 areas surveyed fall into one of seven categories: school climate, academic
programming, religion and value education, development, special programs and services, so-
cial issues and social justice, and constituent involvement in the life of the school. .

QOutstanding’’ and ”qune good” have beer) taken as evidépce of excellence or achieve-
ment. Responses of “'fair” or *’poor’’ suggest that performance#n a given area is far from ideal. .
These latter responses, then, are taken as evidence of need fThe most commonly mentioned
achievements and needs are described in this chapter. Dis§ussion focuses first on achieve-
ments and needs among ail Catholic schools, then turns to
needs for certain subgroups.

AChievements  welve of the 45 areas were rated “outstanding” or “quite good” by two-thirds or more prin- |
Common in cipals. These 12, the most commonly mentioned achievements of the 45, are listed in Exhibit .
. , 121,
Catholic § "gh The highest rated area is ’maintaining an effective discipline policy.” Eighty-nine percent
Schools  of principals rated this as “outstanding” or “quite good.” The 12 achievements fall into three
categories (following each is the percent of principals who rated it ““outstanding” or “quite

good”’).

.
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Climate:

Maintaining an effective discipline policy (89%)

Creating a caring and benevolent school environment (76%)
Building a sense of community among students and staff (72%)
Staff morale (75%) .

Academic Programs: '
Mathematics curriculum (77%) -
Science curriculum (75%)

Religious & Value Education:

Value or moral education (84%)

Religious education of €atholic students (86%)
Providing quality retreat programs (69%)

Helping students develop a healthy self-image (71%)
Education in sexuality, marriage, and the family (69%)
Promoting faith development among students (66%)

-,

Most high schools consider themselves strong in all three areas, further defining what Cath-
olic high schools have in common, as discussed chapter 1. The theee areas are interrelated.
Schools that reported achievement in one area did so in the other two. If one area was evalu-
ated less than satisfactory, so were the.other two.* This finding is consistent with the theory
that a positive school climate, buili on a sense of caring and affirmation within a structure of
order and cleafrules, provides an atmosphere in which students can grow in academic skills,
faith, and valyes.

"’Fair’’ or "’goor’’ ratings are quite rare for the 12 achievements. In only one case, "’providing
quality retregt programs,” did more than 10 percent of schools indicate a clear need (on this,
item, 12 percent of schools rated themselves "fair’ or "’poor”’).

EXHIBIT 12.1: The Twelve Most Common Achievements in
Catholic High Schols . ..

_ _Pen:ent ;:f ﬁ}iﬁcipals Rafing nA
P4 s, Fair Not
Outstanding  Quite Good , Satisfactory or Poor  Relevant

Maintaining an effective discipline policy 30% 59% 10% 1% 0%
Religious education of Catholic students 31 55 13 2
Value or moral education 24 60 15 2
Creating a caring and benevolent school N

environment " 27 50 20 3 0
Mathematics curriculum 27 50 20 3 0
Staff morale 17 58 21 4 0
Science curriculumn 20 55 ' 22 3 0
Building a sense of community among )

students and staff 23 49 22 7 0
Helping students develop a .

healthy self-image . 14 .57 27 3. 0
Providing quality retreat programs N

for students - 29 40 18 12 1
Education in sexuality, marriage,

and family life . 17 52 23 7 .0
Promoting faith development

among students  * 12 54 29 5 0
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Needs

Achievements, as described earlier, were defined as the combination of “outstanding”” and
"quite good”’ ratings. As shown in Exhibit 12.1, “quite good” is much” more, frequent than
“outstanding’’ Relatively few principals selected the top rating, suggesting that most recog-
nize that improvement is possible. :

Additional information about achievements in Catholic high schaols emerges from an anal-
ysis of a section, at the end of the survey, in which principals were asked to identify and de-
scribe "’up to three areas of significant achievement in your school” (Q14.49-Q14.51). These

. open-ended responses were coded into about 40 categories to obtain names of schools in

specific areas of qchievem, grouped by geographical region for Appendix C.

A .(}(sproportionate nufitber of responses are in the three areas of climate, academic:pro-
grams, and religious/value education. Some examples, listed below, bring life ta these
achievements in a way that numbers cannot.

Climate

"We promote family-school agreement on academic and disciplinary standards.

Parents and students sign a ‘code of behavior’ statement as a conditipn for r *gistra-

. Tion. The statement lists academic and behavioral expectations and the conse-

" quences for not meeting expectations. This process has produced significant im-
provements in cooperation, attitude, and good-will.”

""We have begun a Teacher-Advisor program in which each student selects a
teacher to be an adult role model. A Teacher-Advisor becomes someone a student
can lean on for advice to help in coping with a problem.”

“Intangible as Spirit is, students come here because they have felt this in students

) who attend here. They want to be with other students and faculty who care about
them and who are not afraid to show it. Qur people do care, do reach out, and show
concern for each other.”

Academic Programs .

“'Since 1970, incoming students have begun their study of foreign language in a‘Sat-
uration Program. Ninth graders study social studies, literature, and grammar in the

.foreign language of their choice. The program has received attention in national ed-
ucational journals.’

“We have introduced a requiretd 9-week freshman computer course which em-
phasizes word processing, coping with and understanding our computerized soci-
ety, and the elements of programming. We have 52 computers available for student
use, and a number of advanced computer courses.”

“"We excel in promoting strong academic achievement among low-income stu-
dents. We have an excellent remedial skills program and an active tutorial program
in which faculty and other students give individualized attention to less well pre-
pared students. A majority of our low-income students eventually enroll in a college
or university.’

Religious and Value Education

vfer a highly effective 2 day retreat, mandatory for all juniors, which is con-

& 1away from the whole campus. These retreats, conducted by members of the
faculty, attempt to cryst.llize the student’s self-image, strengthen his or her values
and moral attitudes, ar 1 develop a concept of responsibility for various kinds of .
commuraty (family, school, world).”’ /

““We have a model program (for faculty and students, curricular and extracurri-
cular) for teaching and promoting works of social justice. More than 200 of our peo-
ple are actively involved in operating a sports clinic for the retarded, Big Brothers,
Appalachian Live-in, Covenant House, Adopt a Grandparent, or collaborating with
B’Nai Brith on fighting anti-Semitism.”

"’Even though many of our students are from low-income families, we have been
able to communicate to them about the needs of the other less fortunate people in
their world, and they have responded generously through service and, when possi-
hle, with food or monetary contributions .

Stories of the achievements of Catholic high schools are encouraging to read. However, their
needs are what claim the attention of many Catholic school principals. The 10 areas with the
lowest evaluations are listed in Exhibit 12.2. Foreach of these, more schools are rated as “fair”

or ""poor” than “‘outstanding’’ or ’quite good.” They are the 10 areas of greatest need among
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EXHIBIT 12.2: The Ten Areas of School Life Receiving the Lowest Evaluations

. [EO——

Percent of Principals Rating Item
Outstanding Fair Not
or Quite Good Satisfactory or Poor Relevant

Responding to the special needs

of minority students 22% 34% 28% 17%
Involving feeder-school parishes '
in school life 29 32 33 7

Providing effective, vacationally -
oriented curricula for non-
college -bound students , 21 29 28 22

-
Interacting with’the community
immediately surrounding the

school 0 23 39 33 4
Encouraging religious vocations 24 37 k¥4 1
Involving students in decision- ' ,

making : 19 43 34 4
Recruiting and retaining low~

income students 25 26 40 9
Computer-assisted teaching 25 24 44
Involving parents in decision-

making 13 38 43 7
Providing quality edication for the

handicapped 7 20 30 43

the list of 45. However, only about one-third of schools are rated “fair!’ or “poor” on each of -
these 10 dimensions. Hence, while these need areas are relatively larye compared to other
school dimensions, none is found in a majority of schools. The fact that\in only 10 of the 45
areas are “fair’’ or “‘poor’’ ratings more common than ""outstanding’’ or *Quite good"’ ratings
is noteworthy. Two explanations are possible. One is that Catholic high schpols tend to be ef-
fective on most of the evaluated dimensions. The other is that principals hpve a bias to eval-
uate schools positively, thereby giving more favorable ratings than schools actually deserve. It
is uncertain which of these is the better explanation; perhaps both are partially true.

In examining the list of 10 lowest evaluations in Exhibit 12.2, several themes emerge. One
has to do with how Catholic schools serve disadvantaged students. In three areas (responding
to the special needs of minority students, recruiting and retaining low-income students, and
providing quality education for the handicapped), about one-third of principals rated their
schools “faif’ or “poor”’ But just as many ‘principals rated these areas as “’satisfactory,’ “‘out-
standing,” or “quite good.” What this means depends on one’s berspective. Some will be gra-
tified that Catholic high schools are doing as well as they are with disadvantaged students.
Others might be disappointed—particularly those who want Catholic high schools to make
service to disadvantaged youth a priority. ' .

Providing quality education for the handicapped was rated “not relevant” in 43 percent of
schools, suggesting that many Catholic high schools are not equipped or staffed to handle
handicapped students. Itis, of course, an expensive endeavor to provide trained staff and nec-
essary facilities for the handicapped. For schools to improve in this area would necessitate
cutbacks in other areas and/or aggressive pursuit of new sources of income (an issue ad-
dressed more fully in chapter 2). This point may also apply to providing effective, vocation-
ally-oriented curricula for non-college-bound students. As mentioned earlier, providing a rig-
orous academic program is a priority in most Catholic high schools. To offer equally effective

JEE 138

A




(R Y] THE CATHOoPIe HIGH SCHOOL: A NATIONAL PORTRALY

vocational educatien might diminish the academic area, unless new sources of funding are
found.
A second theme present in this list of 10 has to do with incorpor.  ng constituents into the
life of the school. Relevant areas here are involving students in decision-making, involving
. parents in decision-making, interacting with the surrounding community, and involving
. . feeder school parishes. These things are not easily done well. Each takes considerable effort.
\_ From 4 development point of view, however, more concerted efforts in these areas.could pro-
< duce hand.ome dividends. There are also, of course, less utilitarian reasons for devoting en-
ergy to incorporating constituents into school life.

It is important to recognize that, in each of these 10 need areas, some schools claimed sig-
nificant achievements. Appendix C provides the names and addresses of these schools, Con-
sequently, schools having difficuliy ina particular area have the opportunity to locate schapls
that have dealt with it effectively.

At the end of the survey, principals were given the opportunity to describe, in their own
words, up.to three areas of significant need (Q14.45-Q14.48). Two themes are prominent in
these records. The first is the concern that one’s school is not doing enough to serve low-in-
come and minority youth, a theme which—as noted earlier—also surfaced in the evaluations
of the 45 areas of school life. What is new in the open-ended responses is a widely-shared
sense of disappointment or regret. As one principal noted:

“We desperately want ﬁrecruit and educate more minority and low-incgme stu-
dents. But our location Murts us, We are located in a middle-class, white Suburban
area. and itis difficult to convince inner-city yauth to attend a school located in such
a different, and perhaps threatening, environment. We need help in making our
school known to minority and low-income youth and in designing a school environ-
ment and curriculum which is sensitive to their needs.” i
. .

The second theme has to do with finances, a topic not adequately covered in the list of 45
areas. In the open-ended responses, an outpouring of concern and anxiety about schools’
rinancial health surfaced. The following quotations repsesent concerns commonly raised

about four issues: tuition rates, maintenance, salaries and subsidies.

More modern and larger facilities and equipment are needed. Current financing

* methods, tuition, and fund raising only attempt to meet operating expenses. There is
little hope of major renovation or cdpital improvement in a facility 70 years old. Our
Jtudents are entitled 1o the same facilities and equipmient as those offered in dioce-
san schools.”

*The majority of our student population comes from families that are finding it
extremely difficult to afford the spiraling cost of tuition and fees. Monetary help
either in the form of scholarship aid or tuition tax credits would be a great aid in
keeping these families in school .

| "We need to find a way to improve salaries, benefits, and resources for the faculty
without outpricing the poor. Currently the faculty are de facto subsidizing the school
by working far below their counterparts in either diocesan or public schools, The
personal sacrifices of the faculty cannotgo on forever and 1n justice the Church ought
10 be paying them a living wage.”

“At present 80% of all income in my school comes from parish subsidies. | fear
that these parishes will not, or cannot. ¢ “inue to help us to this extent. Qur future
does not look bright unless we can “.a hev sources of income.”

“Funds for the upkeep of buildii.>s and . rogram. are not sufficient. Thas forces
both to decline or they must be ma- igir: « by higher tuition. This excludes more
minorities and low-income fanvities. b results in our being viewed as more and
more exclusive and further underr ine~  hurch support by those who feel it our
Christian duty to serve the p- Gt nc iminorities, Funding could increase with in-
creased enroliment. This requires endorsement and a firm belief in the need for
Catholic sec ondary school education. This is weak in our area. There are too many
independent clergy who do not support us, other than occasional lip service, be-
Caue we live in areas with public s¢ hools that are good. Mgany feel the desiregd Cath-
olic outcomes can be obtained through parish CCD and Religious Fduc ation pro-
grams. Diocesan leadership should be firm.  hati-hearted commitment wall be our
demise, What we are doing is excelient. The spirit needs to take hold and through
write - Foffort and good public relations, we should do well.”

. e 137

o 3




Other Evaluations

The Catholic High Schinl:
A National Portrar!
NCEA 19HS

Hawd an (2141 Q19 45

AND NEEDS IN CATHOLIC 1HIGH SCIHOOLS 15
3

ACHIEVEMENTS

Between the top 12 evaluations and the bottom 10 are 23 other areas, listed in Exhibit 12.3.
On all 23 dimensions, ratings tend to be positive. “Outstanding” or *’quite good’’ ratings
range from 64 percent to 34 percent; ““fair”’ or "poor”’ ratings range from 6 percentto 33 per-
cent, .

Stimulating progress in writing skills has very favorable evaluations, almost on a par with
science and mathematics curricula (two of the top 10 achievements). Two religious education
items are at the top of the list (presenting church teachings on important social issues and
religious education of non-Catholic students). '

Several areas have mixed reviews. Developing computer literacy 1s strong in 44 percent of
schools, but is an area of need in 28 percent. Promoting growth in expression and apprecia-

¢ 7’
Y
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EXHIBIT 12.3: Ec;luations for 23 Other Areas of School Life

Percent of Principals Rating item

Outstanding Fair Not
or Quite Goud Satisfactory = or Poor Relevant
.
Religious education of non-C.. holic students 63% 26% 6% 5%
Stimulating progress in writing skills 62 3 7 0
\ .

Presenting church teachings on important

social issues 64 27 9 0
Creating among students compassion for people

in need 63 30 8 0
Providing challenging opportunities for gifted

students , . 60 24 16 1
Career counseling 54 34 n 0
Fundraisers 52 27 20 1
Public relations 50 33 I8 0
Staff professional development 51 41 13 0
Providing c'hallenging service opportunities

for students 49 30 8 0
Campus or youth ministry 46 27 22
Long-range curricular planning 47 36 16 0
Chemical awareness 43 44 14 0
Promoting faith development among staff 43 40 16 0
Remedial work in basic skills 36 37 18 10
Developing sensitivity to social and ethnic

minorities 41 19 20 1
ln;'orpomling parents and families into the

life of the school 43 35 22 1
Developing computer lit-racy 44 27 28 1
Accommodating students’ individual

learning styles 33 42 23 2

N

Education for responsible stewardship of the

earth and its resources Ky 45 24 0
Develgpment 4) 23 34 1
Creating, loyalty to the school among alumni 9 27 33 "1
Promoting growth 1n expression and }

appreciation of the arts ” 3¢ 34 3 1
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tion of the arts is a sirong achievement in 36 percent of schools and an area of need in 31
percent. Education for responsible stewardship shows positive evaluations from 31 percent of
schools, and low evaluations from 24 percent.

Many of the 23 items in this categorff are related to development. For example, “'develop-
ment--e.g., alumni affairs, communicating with constituents, developing a fund-raising strat-

j egy, etc” received “outstanding” or "'quite good’ ratings from 42 percent of schools and

‘ “fair’” or "’poor’’-ratings from 34 percent. Thus, b number of schools have development ex-

pertise that could be shared with other schools looking for advice and ideas. The open-ended
responses at the end of the survey vividly portray this diversity:

""We are in the process of approaching foundations for major capital gifts to our
school. We were able to raise over $100,000 last year in our first attempt.”’

"Our high school Parent-Teacher Association has produced extra-ordinary in-

come averaging over $300,000 per year for the nast ten years, We have sustained this | ~-
etfort relying solely on volunteer workers, and every indication is that it will continue.
The magnitude of this operation is almost unique and stands as testimony to the faith
that our parents have in the value of Catholic education. This additional income not
only provides funding for capital improvements, it also represents nearly 50% of the
annual operating budget.” . .
- "An endowment campaign, chaired by an alumnus businessman, raised in excess
of $1.2 million goal during recession year 1982-83. Campaign strengthened alumni
and community ties to the school and laid a solid foundation for current and future
financing!’

"Our establishment of an Alumni Association with regional chapters throughout
the nation is outstanding. Currently six regional chapters are active.”

"'A significant need in our school is to have former graduates contribute to the fi-
nancial needs of the school system, but we do not yet have the kind of alumni loyalty
needed to bring this about. Also, our community does not appreciate the presence
of the Catholic school system.”

""We need someone to improve our image in the community at large. It isn’t that
our image is bad, but many people still believe a lot of myths, for example, that we
do not offer as many courses as the local public school or that we do not prepate
them as well for college. Neither of these are true and many people know it, but per-
haps good, consistent publicity aimed at overcoming these myths would help”

""We have always had a big problem with parental support. Part of the reason is the
widespread area from which students come; that, added to the overall economic sta-
tus of our families, seems to militate against people coming to meetings or having
time to help on school projects. We try to work on public relations, but it often feels
like an uphill battle. Both this problem and the one listed above (recruiting and re-
taining low-income stucents) are, we think, very tied into the whole idea of poverty,
lack of resources. We feel poor!”’ v

"’Long-range planning. Because of the shift in population in the city (more His-
panics, other minorities, large percentage of elderly), we need to develop a plan for
long range curriculum and program planning to serve the students’ needs .’

"Tuition costs, expenses of operating, and lay faculty salanes are all aveas that re-
quire a new approach. Development office is something we see need for but can’t
afford. The diocese’s commitment to education is very quesionable, which is why |
am working toward becoming a privately operated school ’

’ \

Achievements and Exhibit 12.4 presents a partial list of needs and achievemeqts as a function of school charac-

Needs Related to
-School
Derographics

teristics. Four findings stand out:
. Schools w%:h high proportions of minority or low-income students have particular needs

in the areds of development and parent involvement.

. Very small schools tend to have strong needs in special program areas. This is probably

due to the relatively small budget in these schools, which may- not have the financial
resources required tn strengthen the programs.

. Large schools are strong in many of the areas in which small schools are weak. Again,

this is largely a function of budget.

. Nzeds and achievements do not vary much by region. Regional differences listed in Ex-

hibit 12.4 represent fairly small departures#Om the national norm.*
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Relationship of School Characteristics to ’
Needs and Achievements

Strong Aéhievemenu

EXHIBIT 12.4:

N

Strong Needs
(velative to other schouls) (relative 10 other schools)
Schools with 25% Career counseling D¢ velopment
or more minority Remedial education Parent involv.ement .
Schools under Accommodating individual Campus ministry
o 300 students learning styles Chemical awareness programs
Staff morale Sexuality education
Remedial education
Challenging gifted students
. Schools over Developing computer litgPacy Responding to the special
1,000 students Education for the hand@apped needs of minority students T
’ Development ’ '
) Remedial educatior: , .
Effective discipline policy
. ) Campus ministry _ :
' Challenging gifted students
Parent involvement
/ Attracting alumni support 4

Schools with Remedial education Development
21% or more Vocational curricula Parent involvement
low-income !

Developing sensitivity to
minorities

Math curriculum
Science curriculum

Responding to the special
needs of minority students

Recruiting and retaining
low-income students

Public relations
Fundraisers

Region ’ : )

Gregt Lakes Providing challenging service

opportunities for students

Fundraisers’
Sexuality educgtion

Mideast Career counseling _ Fundraisers .
Developing computer literacy

New England Effective discipline policy Education for the handicapped
Long-range curricular planning

Plains ' Fundraisers ) Devgloping sensitivity to
Strong alumni loyalty minorities

) Southea' t Responding to needs of Remedial educafion
minority students
The Catholic High School: . Challenging gifted students

A National Portrait
NCEA, 1985

West & Far West Responding to needs of Vocational curricula

minority students
Baced on €14 1.0}14.45 . .
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chial schools often serve a different kind of student (low-income, less &cademically prepared)
than do private schools. Their budgets differ as well. Do parochiaksthool principals have a
kind of inferiority complex about the quality of their schoolslé;»;(:S parochial school princi-
pals make more realistic appraisals of school life than do prilcipals in other settings? Highest
achievements not assigned to private schools tend to fall to inter-parochial schools, particu-
larly in the areas of religious and value education. Similarly, lowest achievements not assigned
to parochial schools fall to inter-parochial schools. Diocesan schools are distinctive in that
they rarely attain either the highest achievement score or the lowest. They tend to be solidly
- in the middle on all dimengions. ‘
The numbers below summarize the distribution of average highest and lowest evaluations:

Number of dimensions on which school type receives highest or
lowest average evaluation*

. .. Highest lowest -
Evaluation - Evaluation
Diocesan 3 3
. ¢ Parochial ’ 0o - 30 . )
Inter-parochial 14 12 . . '
Private 33 2 -

*Coliimns do not sum to 45 because of ties in designations.

o . .
omment [n 44 of the 45 areas, the percentage of outstanding and quite good ratings exceeds the fair
and poor ratings. The single exception is providing quality education for the handicapped. At
face value, this would suggest that Catholic high schools tend to be succeeding in a wide
rangeof areas. Is this the way it really is? There is, of course, the caveat that these findings are
based on principals’ perceptions. Furthermore, the ‘‘halo effect”” that might be operating can-
not be measured. Thus, caution should be exercised in treating each of the 45 evaluations as
absolute.
The relative order of the evaluations may be more Yeliable. Thus, in comparison to other
‘ ' facets of school life, the most positive evaluations are given in the areas of climate, academics,
and religious education. The least favorable evaluations are give in the general areas of service
to theflisadvantaged and constituent involvement. Here is where needs are most likely to oc-+
cuff, g0 be most pronounced. , ’
The two areas are not unrelated. Service to the disadvantaged is a crucial part of the mission
\ of Cathglic High schools. Yet it requires financial resources or facilities not readily available to
\ many schbols. Procuring additional resources usually requires constituent involvement and,
o ' beyond that, involvement of the community at large. Their involvement is a necessary part of*
a larger development program designéd to generate widespread interest in and commitment
to a school. Interest and commitment, once nurtured and then sustained, are vital to success-
£ ¥ ful fundraising. , ‘

: Not every school can achieve excellence in absolutely everything. Choices about ea&h '
school's particular emphasis must be made, and subsequent curricular choices, budget allo-
cati®ns, recruitment of students, amtl fundraising efforts must be made in light of that mission.
New and creative solutions are needed. Many people are willing to help Catholic schools:
parents, aiumni, educators, business and community leaders from both inside and outside of
the Church. Perhaps one of the best gifts they can tender is to offer new perspectives on, and
help in clarifying, the particular mission to which a school is called. Beyond that, the school’s

’ * constituency must adopt the mission, defend its choice against the persistent and human
} temptation to try to do and be everything; and move forward in pursuit of that chosen mission.

7 11y




CHAPTER 13 SCHOO]S SGI'V ing

Students from Low-
Income Families

Highlights Most Catholic high schools (82%) have some students whose family incomes are belowthe

federal poverty line; 8 percent of schools enroll more than 20 percent of their students from
- low-income families. . -

Eighteen percent of schools have no low-income students. :

The average percentage of low-income students varies very little by school demogtaphic cate-
gories. Parochial schools enroll slightly more low-income students than diocesan or private *
schnols. Schools with enroliments under 500 enroll slightly higher percentages of low-in-
come students than larger schools. '

Schools with high percentages of low-income students are not exclusively urban. Fifteen per-
cent of them are in towns under 2,500. .

« Schools with high percentages of low-income students do not all have high percent&s of
* minority students. About one out of four has.less than a five percent minority enroliment.

Schools with high percentages of low-income students have disproportionately high percent-
ages of}lomentreligious in administrative and tea "hing positions.

0 Y o . . g . . - » .
Schools serving students from low-income families receive mare income from subsidies and

- contributed services than other schools.

Schools serving low-income students have graduation requirements as rigorous as those-in
other schools. .

L
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atholic §chools historically have had a mission to serve economically disadvan-
taged youth. For many years, Catholic schools provided an important educa-
tional resource for European immigrant famulues Fellowing the two world wars
and the imposition of strict immigration quotas, that role became less impor-
tant.! With the recent flow of immigrants both from Spanish-speaking coun-
tries and from the countries of Southeast Asia, Catholic schools have once more taken on that
role. Thus, while the ethnicity of the poor has changed, the commitment to serve them has

not.
X

Chapter 2 described the economic backgrounds of students’ families, based on principals’
estimates. Some of the figures are repeatea here as a context for describing how Catholic high
schools serve low-income students (in this chapter, the term ““low-income stu Aients“ refers to
youth who come from families with low income). Principals were asked to fidicate the per-
centage of students from families below the federal poverty level. They were given this defi-
nition of the 1982 poverty level:

The 1982 federal poverty lével for a family of four Was set af a gross income of

$9,300; those with incomes below that figure were conside:ed to be living in pov-
erty. Below are given some other income figures for families of different sizas.

The 1982 poverty level for different family sizes was as follows: ‘

family of two $ 6,220
family f three 7,760
family of four 9,300
family of five 10,840

family of six 12,380

The distribution of low-income (below poverty level) ctudents among Cathohfc hlgh schools
is given below.

Percentages of low-income students in Catholic high schools (Q3.24)
T Concentratioh of families

below federipoverty level % in CHS
0% low income 18%
1-10% low iffcome 63
11~20% low income 2 10
21-50% low income 6
51% or more low income » 2

Fighty- two percent of schools have at Ieast some low-income students; only 184perc‘ém of -
schoals have none. Relatively few schools (8%) have more than 20 percent low-income stu-
dents. In other words, most Catholic high schools have some low-income students, but few

~ have very many.

INCOME DISTRIBUTION - . )

!

Determining the income levels of Catholic high school students’ families is not an easy task.
This study used principals’ estimates. In the one other study (1980) addressmg this i issue, stu-
dents themselves estimated family ingome. Both methods are imprecise. Most schoolsalo not
have accurate financial records off all students’ families. Therefore, principals have to do a
?ertam amount of guesswork—albeit educated guesswork—in stating the income disttibu-

Aion for students’ families. Students, on the other hand, are notoriously ‘Uninformed about fam-

ily income. The accuracy of their estimates 1s not known.
The 1980 High School and Beyond study, which used students’ estimates of family income,
concluded that the percentage of low-income students in Catholic high schools is about half
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that found in public schools, and that the percentage of high-income students in Catholic high
schools is about double that feund in public schools. )

The income differentes between public and Catho!  schaols are less pronounced when
using principals’ estimates from this study, in combination with 1982 census figures on in-
come levels for families of four..Below, national census figures are compared with Catholic
school figures. The Catholic school figures have been adjusted to control for school size.

; Income level of CHS sturlent families and U.S. population compared
% of US, families of 4 % of CHS families with _

_ with this level of income this level of income
Under $10,000 11% 6%
$10,000-$19,999 20 22
$20,000--$50,000 - 55 61 .
Over $50,000 14 17

/" |f the figures in the first column can be tak *n as an estimate of family income for students

in the public sector, then Catholic high school families do not differ greatly from public school
families. If $10,000 is taken as the cutoff for-poverty level (the 1983 cutoff for a family of four
was about $9,800), then Catholic high schools are underrepresented by poverty-level families
at one extreme and by high-income families at the other extreme, and slightly overrepre-
sented in the middle two income categories ($10,000-$19,999 and $20,000-$50,000). The
Catholic/public income differences derived in this way,are not as large as those in High
School and Beyond. There is obvious ambiguity about the §omparison between Catholic high
school and public family income distributions. Further reséarch is clearly needed béfore any
- ' //I
ECONOMIC INTEGRATION / \

Significantly, the 1980 High School and Beyond study concluded that, although Catholic high
schools enroll a smaller percentage of lowa/ncome students than public schools, "the degree
of economic segregation is lower in the private sector as a whole, and in the Catholic and the
other private sectors separately, than in the_ public sector!"* Low-income students are more
evenly distributed across Catholic schools than they are across public schools. The resultis a
better economic mix in Catholic high schools than in public ones; a low-income student in a
Catholic high school has a higher proportion of high-income schoolm}tes than does his or
her counterpart in a pyblic high school.

This finding about economic mix may help explain why low-income students fare better (at
least on standardized tests) in Catholic high schools than in public onqs_g;eeley points out’
that public schools *‘are most successful with the affluent while Catholic sghools are most
successful with the poor’’s It is a major point and one that Gfeeley fears has not been fully
apy 'ciated or celebrated by the Catholic community. He does not explain why Catholic
k., . schoals do so well with the poor. '

One reasonable hypothesis has to do with the economic mix. Low-income students in a
Catholic high school are usually in the minority. Because the majority of students are from
middle-class families, the prevallmg academic attitudes in most Catholic high schools would
be those of middle-class youth. Academic motivation and achievement scores are correlated
with economic status. Therefore, most Catholic high schools have a critical mass of students
who are both motivated and equipped to succeed in school. Their prglominance may stim-
ulate academic progress in low-jncome students, for they become part of a peer group in
which achievement is expected and rewarded. :

The evidence in this study affirms, then, that Catholic high schools do enroll significant
numbers of low-income students, and the available evidence suggests that low-income stu-
dents fare well in Catholic high schools. This chapter also provides new information about
low-income students, focusing on two issues: (1) the relationship of low-income student per-
centages to school characteristics (e.g., enrollment size, region), and (2) the distinctive fea-
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tures of Catholic high schools that enroll large percentages of low-income students. In prog-
ress during 1984 and 1985 is Part |l of this project, in which low-income students are being
studied in depth. A report will be available in 1986, describing how Catholic high schools
affect low-income students’ academic achievements, values, religion, and life sk:'ls.

School Exhibit 13.1 shows the average per school percentage of low-income students for schools
Demogr grouped by region, enrollment size, school type, and gender composition. For these analyses, '
8 al()ihii_(:s low-income is defined as income under $10,000. A case could be made for ircluding at least
a'! tNE  ome of the families in the next grouping ($10,000~$20,000) 'among the ""working poor,’
Proportion of since the 1983 median family income in America is $24,580.”
Low-Income These figures reveal that the percentage of low-income students varies very little by school

- ! Students demographics. In'no category is the percentage larger than 10 percent, and in no category is B

L4 L4

EXHIBIT 13.1: Percentages of Low - Income* Students

- {by school characteristics) °

5% 10% 15% | 20% 25%

School Type

| ||choo|h
)  Sender —' "~ %] Girly’ scoos

Region

Mains

West/Far West

Under 300 students

300-500 students

Enroiment
the Catholic High School: Size
A National Purtrait

NCEA, 1905 -
Basedd en (3 25

501-730 siudents
751:1,000 students

Mare l.oolo students

*Belt federal Doverty level
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it less than 5 percent. Slightly higher percentages of low-income students tend to be found in
parachial schools and in small schools (fewer than 500 students).

An important subset of Catholic high schools serves relatively high percentages of low-in-
come students. About 6 percent of these schools have an enrollment of between 21 and 50
percent low-income students. Two percent of the schools enroll more than 50 percent low-
income students. Thus, 8 percent of schools enroll more than 20 percent low-income. This
special subset of schoals is the focus of the remainder of this chapter; they are referred to as
“’high ‘concentration’’ schools. How do high concentration schools relate to school demo-
graphics? What kinds of programs and resources do they have? What are their special needs
and achievements?

HIGH CONCENTRATION SCHOOLS AND SCHOOL DEMOGRAPHICS

Examination of high concentration schools by den  oraphic categories reveals that some
categories of schools are serving disproportionate nu of low-income students.

School type. The figures below show how high <. . entration schools are distributed
across the four school types.

Percentages of high coneentration schools by school typg,

% of high
% of all CHS concentragion schools

Diocesan 40% ) 39%
Parochial 13 . 26
Inter-Parochial 6 3
) ,‘/7. Private 41 32

100% 100%

» . L v .

High concentration schools are proportionately underr‘e;‘)resented in private and inter-par-
ochial settings. They are overrepresented among parochial schools: more than one-quarter
(26%) of all high concentration schools are parochial schools, a percentage twice as high as
the percentage of parochial schools nationwide (13%).

Region. High cancentration schools are underrepresented in three regions (New England,
Great Lakes, and Southeast) and overrepresented in three regions (Plains, West/Far West,
Mideast), as is seen below.

Percentages of high concentration schools by region e

4 % of high
% of CHS concentration 3chools
Great Lakes o 22% 17% "\
@eMideast 29 33 d

New England 8 6

Plains é ’ 17

Southeast 13 , ’ 8 . .®

West/Far West 17 f 20

100% 100% )

’ ’ Y

Enrollment size. High concentration schools tend to be small. Eighty-ond percent have en-
rollments of 500 or less, whereas only about one-half of all Catholic high st Nools have 500 or
fewer sturdeénts. Only 11 percent of high concentration schools are larg®X751 students or
more).
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Percentages of high concentration schools by enrollment size

% of high
% of CHS concentration schools

Under 300 30% 52%
300-500 23 30
501-750 19 7
-751-1000 14 3
Over 1000 13 8

100% 100%

Urban/rural. People sometimes assume that schools serving high percentages of low-in-
come students are located in large metropolitan areas. But that is an overstatement, as shown
in Exhibit 13.2. About two-thirds of high concentration schools are in cities over 100,000, and -
a little more than one-third (38%) are in major metropolitan areas of one million or more pop-
ulation. But high concentration schonls are not exclusively urban. Fifteen pergent are rural (in
towns under 2,500).

EXHIBIT 13.2: Iiercentage of High Concentration Schoolg

The Catholic High School:
A National Portrait
* NCEA, 1985

Based 0 (8. 24

(by city size)

City Size

10% 20%

L ]

30% 40%

50%

Under 2,500

2,500—
9,999

10,000 —
49,999

50,000 —
99,999

100,000 —
249,999

250,000 —
999,99

1,000,000
oF more

| 'l"'-“

‘4
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iMinority students. Anothcr cognmon assumption is that high concentration scheols have

high percentages of minority students—in other words, that most low-income students are

members of a minority. The trend is in this direction, but there are important exceptions. The

table below shows that nearly one out of four high concentration schools has few or no mi-

+  nority students. While many high concentration schools enroll substantial percentages of

‘ " Black and/or Hispanic students {(and several serve primarily low-income Native Americans),

| ~ some high concentration schools enroll low-income white students. These schools are found
| infuch areas as Appalachia and depressed agricultural regions.

4
|
‘ Percentages of high concentration schools by minority enroliment
) . % of all high
. concentration schools
0%-5% minority enrollment 22%
6%-11% minority enrolIment 2
12%-25 %, minority enrollment 10
26% or more minority enrollment 66
100%

In summary, high concentration schools have these five demographic characteristics:
1. They are overrepresented among parochial schools and underrepresented among pri-
vate schools;
2. They areslightly overrepresented in the Mideast, Plains, and West; they are slightly un-
) derrepresented ir New England, the Southeast, and Great Lakes; 4
. 3. Most are small schools (82% of high concentration schools have an enroliment of 500
or less);
4, They tend to be in large cities, but not exclusively so; and
5. They tend to have high percentages of minority students (but not exclusively so).

. HIGH CONCENTRATION SCHOOLS: DISTINCTIVE CHARACTERISTICS

High concentration schools have seven particularly distinctive features, listed below.
1. Women religious. High concentration schools benefit from disproportionately high per-
: centages «f women religious in both administrative and teaching positions. This pattern
is shown 1.+ "~hibit 13.3.% More than half of all administrators are women religious.
Schools with fewet low-income students have considerably fewer women religious ad-
ministrators. (For a discussion of this phenomenon, see chapter 3).

High concentration schools lack financial resources (see point 2 below), making it
difficult to attract qualified lay staff. Women religious command smaller salaries than
lay staff. Thus, the presence of women religious constitutes a double benefit to low-in-
come schools, bringing a commitment to the mission of the school and helping the
school minimize costs. :

2. Financial resources. High concentration schools, in comparison to other schools, do
not differ on average per-pupil expenditures.? But they do differ considerably on sources
of income. High concentration schools earn less income from tuition than the national
Catholic high school average but make up for this deficit in subsidies, contributed serv-
ices, and, to a smaller extent, in government funding.

Sources of income in high concentration schools

~~ % of total income,
% of totl income, high concentration schools,
all CHS, per school average per schrol average
Tuition 64%' 51%
Subsidies " 21
Contributed Services 8 : 12
* Governmpent Funding 1 2

(state & federal combined)
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EXHIBIT 13.3:- Percentage Women Religious in High Concentration Schools

u

(per school averages) "

Legend D ? of administrators % of full-time teachers
I’erc;nl who are women religious - who are women religious
—5

——;:J ) ll’

— 45

¥%

—30— ‘ T

K . © =25 =

—15~— ..

The Catholic High School: o - :
A Nalinnal Portrait 1-10 1n-20 n+
NCEA. 1985 Percent Low — Income

Basetl on Q1.5 and Q2 #

Subsidies include gifts or donations from parishes, dioceses, or religious orders, and
contributed services include salaries returned to the school (as when a woman religious
is paid ’below scale”). ’

3. Academic programming. Students who enter high concentration schools tend to be less
well prepared academically than students who enter other Catholic high schools. Re-
medial instruction is needed for twice as many students in the average high concentra-
tion school as for the national average.'?

Need for remedial courses in high concentration schools

% needing remedial % needing remedial courses,
courses, all CHS, per high concentration schools,
school average per school average
Reading 12% - 24%
, English 1" 24
Mathematics 12 25

Fven though high concentration schools enroll high proportions of less prepared stu- P
dents, these schools do not appear to lower their academic expectations. The majority
« of students in high concentration schools—like their counterparts in other schools —are
in an academic or college preparatory program, as the figures below show.

ERIC | 149




6.

- ‘*
SCHOOLS SERVING STUDENTS FROM LOW-INCOME FAMILIES 147
S -
Enrolilment in academic programs, high concentration schools
% of 12th s % of 12th graders, .
graders, all CHS, high concentration schools,
/ per school average per school average

In business program 8% .o 14%
In academic program ‘ 80 65 ,
In general program ‘ 0 - 16
In vocational-technical '

program
Other - .. 1 ‘ 1

Participation in the academic program decreases somewhat, with a corresponding

increase in business and general programs. Nonetheéless, two-thirds of students in high

concentration schools are enrolled in a rigorous academic program.

Academic requirements are as stringent in high concentration schools as in other
schools, or even slightly more so. The table below shows minimum clock hours re-
quired in each of seven academic areas. High concentration schools, on the average,
require a few more hours than other schools in English, science, history/social science,
and foreign language but slightly fewer hours in fine arts.

Graduation requirements (clock hours) in high concentration schools ©
“ Per school * Per school
average, average, high
. all schools concentration schools
English 546 . 563
Fine Arts 63 54
Foreign Language _ 156 163 ’
History/Social Science 365 376
Mathematics 302 302
Religion 428 425
Science 253 286

Graduation requirements, then, are notiowered in high concentration schools. This
may pose another explanation for Greeley's finding, described earlier, that poor students
gain more in Catholic high schools than in public schools. Low-income students in high
concentration schools face high academic standards, embodied in relatively heavy re-
quirements and the rigor of an academic program. Probably more low-income students
in public schools than in Cat?ol ic high schools move into general or vocational courses
of study. ‘

. Facilities. High concentration schools, on the average, have fewer physical resources

than other schools (see Exhibit 13.4). As noted earlier, high concentration schools are
disproportionately small and tend to charge lower tuition rates. Thus, they-are often at a

financial disadvantage in providing facilities. However, high concentration schools pro- -

vide certain facilities, such as remedial labs and vocational/technical resources, more
frequently than other schools. '

. School climate. Chapter 6 describes six dimensions of school climate: discipline’policy,

order, academic expectations, degree of structure, morale, and sense of community.
Among high concentration schools, scores on two of the six dimensions—academic ex-
pectations and order—are iower thdn those of other schools.!" On the other four di-
mensions, the scores of high concentration schools do not differ from other schools.
Needs and achievements. In chapter 12, we looked at how principals evaluate their
schools in 45 aieas of school life. Principals in high concentration schools give higher
evaluations, on the average, than principals in other schools on five of these areas.' The
five are listed below.
® Responding to the special needs of minority students ((Q14.13)
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Baced on QA 19
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Developing sensitivity to racial and ethnic minonities ((Q14.45)

Providing effective. vocationally-oriented curricula for non-college bound Stu-
dents ((Q14.42)

e Remedial work in basic skills ((Q14.15)

Recruiting and retaining low-income students (()14.14)

Principals in . .gh concentration schonls give lower evaluations, on the average, than
princinals in other schools, on six arcas.'
e Mathematics curriculum (Q14.4)

Science curriculuri (Q14.7)

Public relations (Q14:20)
Development ((14.18)
Fundraisers ((314.19)
Incorporating parents and families into the life of the school (QQ14.25)

While these differences are important, it is equally significant that evaluations on 34
of the 45 dimensions of school life do not differ according to percentage of low-income
students. Dimensions on which evaluations are as positive for high concentration
schools as they are for other schools include such important areas as faith development,
stimulating progress in writing skills, value or moral education, and accommodating
students’ individual learning styles.

/{ »
|
EXHIBIT 13.4: Facilities Pravided by High Concentration Schools ,
% All Cathalic % High Concentration
High Schools Schools
rJ
Arts Facilities
Art room or studio 86% . 78%
Instrumental music reom 41 32
Vocal music room 34 22
Athletic Facilities
Gymnasiitim 92 88
Running track 38 23
Tennis courts(s) 31 14
Religious Facility
Chapel ) 85 73
Resource Facilities '
Audio-visual center 83 84
Computer lab 90 78
Foreign language lab 31 14
Library 98 99
Remedial reading lab . 35 61
Remedial math lab 15 23
Science Facilities
Biology lab 93 87
Chemistry lob 84 82
Physics lab 75 62
Vocational or Skill Facilties
Wood shop ' 9 12
Cooking lab 42 a1
Sewing lab 47 52
Office equipnient lab ’ 44 54
Typing lab 132 100
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7. Enrollment trends. Principals were asked whether, over the last five years, enrollment in
their school had decreased, increased, or stayed the same ((Q13.2). Enroliments are de-
| , clining more in high concentration schoels than in other schools, as these figures show.

| Enroliment trends as related to percentage of low-income siqdents

(\.\ (Q13.2) \
| Percentage of Low-Income Students
‘ ' in the Schoal
| 0% 1-10% 11-20% 21% ar more
| ) —— .
| % Decreased 22 40 ©* 48 50
| % Stayed the same 30 24 23 31
% Increased 48 37 30 o 19

. . .
Comment  Catholic high schools that serve high percentages of low-income students maintain the stron
emphasis on academics and the success in promoting a positive school climate that typifies
other high schools. As Greeley has documented, these sc hools are quite effective in promot-
. ing academic growth among low-income students. In terms of effectiveness, mission, and jus-
tice, the schools are worth preserving. However, their survival may be in jeopardy, unless cer-
tain steps are taken. Declining enrollments pose an immediate threat to some of these
schools. Their dependence on subsidies and contributed services will pose an additional
threat unless such support is assured in the future. Indeed, increased subsidies and contrib-
| uted services may be needed to help some of the schools through a further period of declining
enrollment and consequent tuition loss. :

Ultimately, the health of low-income-serving schools may depend on-helping them build
stronger development programs. As reported earlieP in this chapter, high concentration
schools do not do as well as other schools in the areas of development, public relations, and
marshalling the iavolvement of parents and families. One conclusion would be that high con-
centration schools need to develop a broader base of human support (i.e., parents, commu-
nity, alumni, business) out of which financial support wll ultimately follow.
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Hi gh li ght S Boys’ schools tend toward a model of economic efficiency:
e larger student bodies
o higher tuition and teacher salaries
e higher academic achievement
e greater structure and emphasis on discipline

Girls’ schools tend toward a model of *“community”’: '
e greater emphasis on social justice, global concerns, and the centraiity of religion
e more diverse student bodies

Coeducational schools are more likely to display parental participation in school life and are

no diff from boys’ or girls’ schools ins
° stﬁ&wadémic motivation
e educational resources
e promotion of faith

e teacher and student satisfaction
e attendance rate
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| ne of the unique characteristics of Catholi high schools has been the relatively
i large numbers that enroll students of only one sex. Single-sex schools were
§ even more prevalent in earlier years; 16 percent of the schools surveyed said
their history had included a change from single-sex to coed school—mast of
them recently. Seventy percent of the changes have taken place since 1967,

At the present time, the majority (54%) of Catholic high schools are coeducational; ap-
proximately one-fifth are boys’ schpols and the remaining quarter are girls’ schools.

Any attempt to compare and contrast these three types of schools encounters a difficulty.
They do not differ solely by gender composition; they also differ by region of the country,
school type, size, and a variety of other factors. The differences may be mefe important in
producing distinctions among the schools than are the differences in gender composition per
se. More specifically, comparisons between single-scx and coeducational schools must be
viewed with caution, because the differences between them in school demographics are con-
siderable. On the.other hand, while the differences in school demographics between boys’
and girls’ schools are significant,' they are of lesser magnitude; thus comparisons may be
made with greater confidence. '

As Exhibit 14.1 shows, the majority of both girls’ schools and boys’ schools are private,
three-fourths of all girls’ schools being private. Coed schools are primarily diocesan. Paro- -
chial, inter-paroghial and private schools together constitute less than half the coed schools
in the country.

Almost half of boys’ schools, as shown in Exhibit 14.2, fall into the two largest size cate-
gories, whereas two-thirds of girls’ schools fall into the smallest size categories. Only six per-

EXHIBIT 14.1: Percentage of Single — Sex and Coed Schools by School Type

Boyy' Schools . Girly’ Schools
(N=216) (N=295)

Legend

D Diocesan . Parochial
D inter-parochial . Private

Coed Schools
(N=611)
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EXHIBIT 13.2: Percentage of Single;-Sex and Coed Schools by
Siudent Enroliment

Ad Boys’ Schook : Girly' Schools .
: (N=421) (N=297) ’ N '
/ .
 Legend .
. Under 300 . 751-1000 ’
D 300-500 . Over 1000
- .
D 401750
..
The Catholic High School: Cq::‘d-s(::.:;)h . -
A National Portiail
NCEA, 1985

Based on Q3.3 and Q3.5

., ]

cent of gifls’ schools have more than a thousand students. Coed schools spread quite evenly
across the size categories: about one-third have fewer than 300 students, more than a third
have 300-750 students, and the remaining scant third have enrollments larger than 751 stu-
dents.
Exhibit 14,3 displays percentages of minority student enrollment in single-sex and coed

schaols. Almost half of the single-sex schools report minority enrollments of from 5.1 to 25
percent, and 31 percent of single-sex schools have student populations of between 25.1 and
100 percent minority students. The majority of coed schools occupy the two lowest minority

" enrollment categories; only 15 percent of coed schools enroll more than 25 percent of minor-
ity students.

. » )
Bovs' Schools I(\ a s{tqdy titled Effective Catholic Schools, Bryk et al. (1984) present the following picture of
- Catholic boys’ schools.
Boys' schools . . . are considerably larger than girls’ schools. They also operéte with

larger class sizes. When combined with a relatively high tuition by Catholic school
standards, these features allow boys’ schools to pay teachers higher salaries

The findings presented here confirm Bryk’s report. Enrollment in boys’ schools is larger
than that in either coeducational or girls’ schools. Their tuition is also higher. Starting salaries
for boys’ school teachers with B.A’s are higher than for those in either girls’ schools or co-

15
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EXHIBIT 14.3: I{ercefftage of Single-Sex and Coed Schools by Minority
Student Enrollment . .

)
: off
w
' Boyy’ Schools Girly’ Schools
(N=203) . (N=270)
o
Legend  Percent Minority Students
D 02 . 111250 -
b
D 2.1-5.0 . 25.1-100
' D 5.1-11.0
The Catholic High Schaol: Coed Schools
- A National Portrait ‘ (N=541)
! NCEA, 1985 '

)
Based on Q4.5 and Q4 7

educational schools. The top salary teachers with B.A!s and M.A!s can receive and the ben-
efit packages available to lay teachers are also higher in boys’ schools.
Bryk goes on to say:
In essence, boys’ schools strive for economic efficiency—larger schools focusing al-

most exclusively on delivering an academic program to students in relatively large
groups.* -

The findings of this study appear also to confirm that statement. Boys’ schools have higher

clock hour requirements for graduation and place greates empha-is on structure and disci-

0 ] * pline than other schools. Principals of boys’ schools give higher rank than othe? principals to
the importance of preparing students for college. In short, boys’ schools as a group take a
structured, intentiona: approach to education, ,

What are the specific outcomes of education in,bays’ schools¢ Boys’ schools’ scares are
higher than those of girl$’ and coeducational schools on the combined index of academic
excollence. They are also higher on all buttwo of the single components of that index (the SAT
verbal score, on which there is no difference among the three types, and the percentage of
students taking the third or fourth year of a foreign language, which is higher for girls” schools
than for either boys or coeducational schools).

Itis not c(. = whether the greater evidence of structure and press for academic quality
produces thic — cord bt academic excellence, as little information is available on the relative
acadenmic potential of incoming students.
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The specific characteristics most closely associated with'boys’ schools, the pattern of dif-
ferences between boys’ and other schools, and a listing of the survey questions used to mea-
sure those characteristics are given below. '

Boys schools tend to:

® Produce student scores that are higher on an index of academic excellence composed of

—number of national merit scholars or finalists (Q3.21) ¢

—percent of class attending a four-year college (Q3.36) . B

—percent of students taking calculus (Q4.1)

—percent of students taking the third or fourth year of French, Gegman, ot Spanish

(Q4.) .
—average math and verhal SAT scores (Q4.7)
—average composute ACT scores (Q4 9)
Have higher clock hour requirements for graduation (Q1.26)
Have higher principals’ estimates of degree of structure in the .chool (Q9.11)
Place greater emphasis on discipline (Q9.11, Q14.39) '
Have higher academic expectations, as indicated by : .
—principal’s ranking of the importance of preparing students for college as a school
goal (Q1.38) .
—principal’s estimate of degree to which teachers press students to do their best
(Q9.M)
—principal’s estimate of degree to which students are expected to do homework
(Q9.N)

® Reflect higher economic levels as indicated by higher
—average family income (Q3.25) -
—freshman tuition (QQ11.18) !
—starting salary for teachers with a B.A. (QQ2.29) .

Have more teachers who belong to a bargaining unit (Q2.33)

<

Girls’ religious order schools pay lower salaries. They also are smaller in size and
have a more favorable student-teac her ratio . . . [They) resemble the private acad-
emy—smaller schools with smaller ¢lasses and a more intimate, personal environ-
ment.*
Br /k's characterization of girls’ religious order schools applies ta:all girls’ schools, accord-
ing to the results of this survey. In emphasis on social justice, global concerns, centrality of
religion, and the school as a caring environment, girls’ schools rank higher than either boys’
or coeducational schools. The fact t-at differing measures and sample lead to the same con-
clusion as the earlier NCEA study strengthens the validity of this perception. The greater par-
ticipation in governance and greater availability of tenure for teacher . in girls’ schools also
indicate that teachers are made to feel part of a stable comfnunity.
The cosmopolitan orientation of the student bodies is a notable characteristic of girls’
s hools. They are more likely to take advanced levels of language study. They are also higher
in their percentage of minority and non-Catholic students, as well as their percentage of stu-
dents who attended Catholic elementary schools. These characteristics rotlt;( ta school which
values both catholicity and Catholicity. ¢
The specific characteristics most closely associated with girls’ schools and a listing of the
survey questions used to measure those ¢haracteristics are given below.
Carls” schools tend to:
® Place greater emphasis on the social teachings of the Church and to make serious at-
tempts to attract disadvantaged students (sum of responses to all parts of 25.30, Q5.31)
° Exp s glohal concerns such as stewardship and compassion for others
_principal’s evaluation of s hool in ¢ reating among stadents compassion for people
in need (Q14.30)

157




. L]
136 fHE CATiobIe NG SCHOOL: A NALIONAL PORLANLY

e e e ————

—principal’s evaluation of school in education for responsible stewardship of the
earth and its resources (Q14.35)
—principal’s evaluation of school in developing sensmvuty to racial and ethnic mi-
norities (()14.45) ?
® Emphasize the centrality of religion in the life of the school (QQ5. Zl )
—hudget priority given to religious celebrations and retreats
- —administration conveys that education is ministry
—staff and students experience deep sense of community,,
—school demonstrates as much concern for faith develow#ent as for academic and
N social developmenf ‘
’ —staff pray together and discuss their spiritu al concerns
~—in selection of new teachers, major empha s given to faith commitment
—religion department has priority in funiiz,  dules, etc.
—teachers seek to witness to the Christian fu.
—teachers consider their work as genuine minis.
® Demonstrate a caring atmosphere
v —teachers take the time to respond to students’ ine. . dual needs (Q9 )
—principal’s perception of school as creatlng a carn,, and benevolent environment
(Q14.38) y
Have larger percentages of minority sﬁdents (Q3.7)
Have larger percentages of non-Catholic students (Q3.6)
Mave larger percentages of students who attended Catholic elementary schools (Q3.22)
Have larger percentages of teachers who are women religious (QQ2.3)
Make tenure available to teachers (Q2.38)
Include more teachers in different administrative areas than other schools ((Q12.10)

Cocducational What, then, can be said of coeducational schools? Coeducational schools are just as high as
Schools hoys’ or girls’ schools in their students’ academic motivation, satisfaction, and sense of com-
oy T munity; they have comparable resources and commitment to faith development, and their
N\ ' teachers’ satisfaction and morale are no different. They are more likely than girls’ schools (but
) no more likely than boys’ schools) to experience disciplinary problems and principal turnover,
but they are less likely to stress discipline than boys’ schools. Participation of parents in the
life of coeducational schuols is significantly greater, although this may reflect differences in
governance rather than gender composition. While neither the most efficient nor most close-
knit of the Catholic schools, coeducational schools are none:heless as likely as single-sex
schools to display characteristics of teacher and student satisfaction reflective of a vital edu-
cational environment.
The s} :cific characteristics most closely associated with coeducational schools and a list-
ing of the survey questions used to measure those characteristics are given below.
Coeducational schools tend to:
® Experience greater frequency than single-sex schools of a list of 13 disciplinary infrac-
tions (all of Q717)
® Have ti:gher family member attenddrnice at sport, music, and dramatic extracurricular ac-
’ tivities ((19.4)
Have a higher percentage of full-time lay teachers (Q2.3)
® Have a higher percentage of full-time non-Catholic teachers (Q2.3)
® Have experienced a higher rate of principal turnover in the past 10 years ((Q1.6)
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The ¢ haratteristics listed below do not differ among boys’, girls’, and coed schools. 9

® Average percentage of fres . cen requiring remedial education ((4.5)
o Students’ academic nrotivation ((Q9.11)
—-students place a high priority on learning
—teachers do not find it difticult to motivate students
® Average daily attendance rate ((Q3.16)
e Sense of community in the school
—staff and students experience a deep sense of community (Q5.21)
—a sense of community (evidence of concern, support, appre(mtl()n and regard) ex-
ists in the school ((Q9.9)

—principal’s evaluation of school in building a sense of community among students

and staft ((Q14.21)
® Student satisfaction ((Q9.1)
® Promotion of faith among students ((Q14.32)
® Presence of resources such as laboratories and resource centers ((Q8. 19)
® Percent of students from families below the federal poverty level (Q3.24)
® Teacher satisfaction and morale
—percent of teachers estimated to be enthuslastlc about the school (QQ9.5)
—percent of teachers estimated to have high morale (Q9.11)
—principal’s estimate of staff morale
® Trend in union interest among teachers in the past five years (Q13.25)

4

Overall, boys’ schools seem to emphasize efficiency and girls’ schools community. Coedu-
cational schools display a blend of both styles; they are not markedly different from either.
Whether the ditferences between boys’ and girls’ schools reflect a paternalistic, sex-typed ap-
proach to education, or whether each is, in fact, noting and playing toward the strength of its
otudents, cannot be addressed here. It is clear that Catholic education has distinct differences
in approac hes toward the education of girls and boys, and these approaches apparently blend
when the two sexes are both present.

]




CHAPTER 15

Private, Diocesan,
Parochial, and
Interparochial
Schools Compared.

Highlights

About 40 percent of Catholic high schools are private and about 40 percent diocesan; 13 per-
cent are parochial schools and 7 percent are inter-parochial.

Almost two-thirds of inter-parochial schools are found in towns of fewer than 49,000 inhab-
itants.

Although over half of private schools have a waiting list, they are less likely than the other
school types to retain students until graduation.

Discipline style is not predictably different among the school types.

A major discrepancy exists between salaries paid in private and parochial schools.

Almost one-third (31%) of parochial schools report more than 10 percent poverty-level en-
rollment.

here are four major types of Catholic secondary schools, identified according
29l to the authority under which they are administered. Because human beings
can rarely resist drawing comparisons and noting contrasts wherever oppr-
tunity offers, a gogdl deal of informal speculation arises about the characteris-
tics and merits of the four types. Conflicting claims are made about such things
as the kind of student they attract, the kind of graduate they produce, and the relative levels of
academic rigor and religious nurture they maintain. It seems desirable, therefore, to analyze
this body of data to see what the realities are.

Definitions of the four types of schools are given below a they appeared in the survey in-
struc tions, followed by the percent of schools that belong to each type.

Private: administration is the responsibility of a religious order cra 41%
private corporation
Diocesan: administration is under the control of the diocesan office of 39
education
Parochial: administration is the responsibility of a single parish 13

Inter-parochial: administration is shared by two or more parishes
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As shown in Exhibit 15.1, numbers of diocesan and private Catholic secondary schools are
approximately equal. About two-thirds of the remaining schools are parochial and one-third
inter-parochial. Because the higher enrollments are in the diocesan and private schools, itis
probably these two that most powerfully represent to the non-Catholic world the image of the

Catholic school.
\ ’
EXHIBIT 15.1: Types of Catholic Secondary Schools

Earlier chapters of this report summarize information about the four school types. To avoid
repeating these data, readers are referred to the original locations for the information.

Chapter 2 presents several exhibits concerning students in the four types of schools. Per-
centages of minority student enrollments in the four types are given in Exhibits 2.4, 2.5, and
2.6. Information about students’ family incomes is given in Exhibits 2.7 and 2.8. Percentage
of non-Catholic students is shown In Exhibit 2.3, and the proportions of students coming from
elementary feeder schools in each of the four school types appears in Exhibit 2.9.

Chapter 3 examines the percentage of lay and religious teachers in each school type (Ex-
hibit 3.3) and also reports their student-teacher ratios (Exhibit 3.5).

Chapter 7 presents the proportion of lay to religious principals by school type, as well as
the percentages of principals in each type who are women religious. The same chapter covers
decision-making authority and the degree of influence exercised by school boards in the four
school types.

Chapter 13 reports the location of high wnrentratmns of low-income students in each of
the four types of «chool.
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L.ocation Exhibit 15.2 shows where the types of school are located. Private schools are primarily an
urban phenomenon, with more than halt located in cities of 500,000 inhabitants or more.
Diocesan schools appear to be most evenly distributed among the population centers, with
one-third in the largest cities, about one-third in the small towns and rural areas, and the re-
maining third in middle-sized cities. The distribution of parochial schools is similar, with
about one-third found in the laygest cities, a substantial third (38%) in small towns, and a
scant third (29%) in middlé-sized cities. The inter-pardchial school is predominantly asmall-
town or rural school, with almost two-thirds of them found in towns of fewer than 49,000
inhabitants,

A major goal of this study of Catholic secondary schools is to learn more about the contri-
bution these four types of schools make to the education of students from low-income fami-
lies. Therefore, one important question about urban schools concerns location. The percent-
age of each type of school located in a suburb is given below.

Percentage of scho;)ls‘ by type, in suburban locations (Q8.25)

Private e 48%

Diocesan \ 32 )
Parochial ¢ ~ 22

Inter-parochial 12

Notall suburban schools are in suburbs attached to cities of over 500,000. Some are probably
attached to smaller cities. However, this information places almost half the private schools and

. . EXHIBIT 15.2: School Location, by City Size

&
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a third of the diocesan schools at some distance from the center of whatever city they identify
with—and not likely to be surrounded by a low-income population.

Because schools are typed according to their administering authority, it seems reasonable
to expect that the school types will have distinctive styles of administration and governance.
In some types, authority and responsibility might be concentrated in the hands of a few; in
others, policymaking and administrative responsibility are broadly shared.

The table below shows individuals or groups considered very influential, by school type.
The group that principals perceive as exercising the greatest influence is marked with a dou-
ble asterisk. A single asterisk marks the next most influential.

Individuals or groups named as very influential, by school types

(Q12.20)
Private Diocesan  Parochial  Inter-parochial

Diocesan office 3% 18%* 16% 7%
Parish 2 4 17+ 16
Religious order 45** 14 14 2
School board 21 18* 14 43+
Students 39* 32** 27 21
Teachers’ association 8 10 M 7
Parents 4 2 6 4

** = Most influential * = Influential
Both diocesan and parochial school principals see students as exercising great influence.
Diocesan school principals accord the school board and the diocesan office equal secondary
influence. Parochial school principals perceive the parish as second most influential, with the
diocesan office close behind. Inter-parochial schools are most strongly governed by their
school board, with students a secondary influence. In private schools, the religious order is
the major influencing power, with students a not-very-distant second.

Influence is one thing, but final decisions are another. Principals were asked about final
dec ision-making, and the results appear below.

Final decision-makers, by school type (Q12.10)

Private Diocesan  Parochial  Inter-parochial

On allocating the

school budget
School board 16%* 44%* 39% 76%**
Diocese 14 34 1 0
Principal 63t Hit 56** Hit
Teachers 5 4 5 7
Pastor | 4 50* 15

On overall curriculum
School hoard 1% 15% 16% 339%:*
Diocese 4 15 5 4
Principal 90** 87+ 88+ 79+t
Teachers }7¢ A 38* 30
Pastor 0 1 6 4

 Most likely decision miakei ¢ Next most likely decision-maker

The résponsibility for making final decisions varies depending upon the question. When
budget is allocated, for all four sc haol types, the principal and school board have the final
authority. The pastor is added to make a tre of decision-makers in the parochial schools. The
four types agree, by a much higher percentagze, that the principal makes curricular decisions.
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Teachers rank second in responsibility in private, diocesan and parochial schools. Among in-
ter-parochial schools, the school board is the second most important in making decisions
ahout curricula, with teachers a close third.

v’
One of the common stereotypes of the Catholic private school is that it is in sufficient demand
to be selective in its admissions. One measure of the selectivity factor, is to ask whether the
school has a waiting list. Question 7.1 supplies the answers.

Percent of schools maintaining a waiting list (Q7.1)

] Private 51%
Parochial ' 31
Diocesan 27
Inter-parochial -9 '
N 4

Over half of private schools do have a waiting list and probably can be selective in admitting

students. But they do not have a monopoly on waiting lists. A quarter of diocesan schools and

athird of parochial schools also have them.

Private schoals are less likely than any of the other types to retain their students for the full

four years. Listed below are the percentages of each type that say they retain 95 to 100 percent

“of their first-year students until graduation.

Percent of schools retaining 95-100% of students until graduation

(Q7.12)
Inter-parochial 44%
Farochial 31
Diocesan 20
. Private 15

The research team would not have predicted this pattern of retﬂqtion Perhaps the low petr-
centage of retention in private schools is related to their location. Many are in urban areas
where the population is more fluid and a transfer ffom one Catholic school tc: another is not
difficult. Another factor may be that private school parents tend to be upper wuddle-class, a
segment of the adult population subject to considerable mobility. Inter-parochial schools, on
the other hand,.are located chiefly in small towns and rural areas, where transferring to an-
other Catholic school would be more difficult. Data from Part Il of this study may shed more
light on the subject. .

, | (

How do the institutional types compare in their response to certain infractions of discipline?
Is one type consistently more lenient? Or less so?

Percentage of schools that expel for various repeated infractions
(Q7.18)

- Inter- High-to-
Private  Diocesan Parochial parochial Low Range

Having drugs at school 81% 82% 72% 88% 16%

Having alcohol at school 76 78 60 73 18
Injury to a student 62 65 1 44 21
Marriage 25 29 24 34 10
Using alcohol or drugs 33 28 19 25 14

away from school
Smoking at sc hool
Cheating,

21 24 23 4
6 3 (0 7

t-

N
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When o studert injures another student irepeated offense), a diocesan or private school is
much mois likely to expel the otfender than are parochial or inter-parochial schools. When
studdents are caugit using alcohol o drugs away from the school (repeated offense), a private
school is almost twice & likely to expel them than is a parochial school. Overall, parochial
e inter-parochial schools tend less towaid expulsion than private and diocesan schools.

N

Social Justice and  Throughout this century o number of documents have been'issued that direct the attention’

School Policy and encrgies of the_tqthu.hc world toward the Church’s social teachings. Among !hem are the

* Y encyclical Pacem in Terris of 1961 and the documents of the Second Vatican Council. The
wrvey inquired into a dozen areas to which the demands of social justice have "“rect rele-
vance. On all but two of the twelve items, responses indicate thatmore than half =+ schools
reporting had examined the matter from the perspective of the social teachings ot the Church,
(The two faliing below 50 percent are the science and English curricula.) On nearly all issues,
private scheuls are more likely than the others to have examined each of the issues from this
perspective, with diocesan s¢ hools next most likely.

The issue of faculty salaries was raised, at least by implication, in 1982 by the encyclical
Laborem Exercens ("*On Human Work: Social Justice and Salaries”). It shows the least differ-
ence among the school types. Whether the discussion resulted in changed policy or practice
is an unanswered question, but the discussion is an initial step toward change.

Exhibit 15.3 presents a comparison of average salary levels among the four types of school.
In each case, private school salaries outrun those offered at the other three types. The dis-
crepancy at each level between private and diocesan schools is not major, but a major dis-
crepancy exists between salaries offered by the private schools and those of the lowest-paid
teachers, found in the parochial schools.

Lay teachers’ salary differences compared

Private/Diocesan Private/Parochial

Salary Differences Salary Differences
B.A | starting $567 $1106
B.A., top of schedule $326 $2755
M.A., ton of sc hedule $602 $3970

It seems likely that a number of the differences among school types are related to different
tinancial structures and practices, a topic discussed in chap.tcr 9

)

Facilitics ¢ vhat high-costfacilities or instrur tional amenities can one expect to find in a school, based
on its type? The list below provides some answers.

Percentages of schools with selected facilities (Q8.19)

All Inter-
Facility schools Private Diocesan parochial Parochial
{Group 1)
Chapel 85% 93% 89% 82% 46%
Physics lab 75 81 76 72 56
Book-tore 72 81 75 55 42
Athletic field b b6 75 64 37
lennis court(s) 31 50 2! 14 7
Swimming pool I 21 4 4 I
(Group 2)
Office equipment lab 44 15 48 61 52
Cooking lab 41 14 47 71 37
Woad shop 9 5 11 27 6
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EXHIBIT 15.3:  Average Highs and Lows on Teachers’ Salary Schedules, by

School Type

Legend E] Diocesan . Inter-parochial

D Parochial . Private

—$21,000

: 1
-—$20,000 ;

. ——$19,000 — —

—$18,000

——$17,000

$17,700 |

—$16,000

—$15,000

——$14,000 >~

—$13,000

—$12,000

—-$11,000

—$10,000— 5

Beginning Lay BA. Highest Lay B.A. Highest Lay MA.

N

Athletic fields are somewhat more likely to be found in diocesan than private schools.
Otherwise, all of the facilities in Group 1 are present in schools in descending percentages
from private to dincesan to inter-parochial to parvml. For facilities in Group 2, related to
vocational or life srills, the order is changed: interarochial schools are most likely to have
all three, with diocesan schools next, parochial schools following, and private schools in last
place.

it appears that schools have carved out for themselves particular missions, which seem to
be similar within types. Each has the equipment essential to its mission. The evidence sug-
gests that athletic, recreational, intellectual, and spiritual amenities are more cosmmonly
found in private and diocesan schools, and vocational facilities in the inter-parochial and par-
ochial.
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What are the visible signs of the extent to which religious nurturance is emgzhasized i Cath-
olic secondary schools? The figures below give come indicators, but no Clear picture emerges.

Percent of schools making selected religious activities available once a
week or more (Q5.11)

Inter-
Private  Diocesan  Parochial - parachial

Mass 44 %‘, 60)% 49% 63%
Scripture study 48 44 26 43
Private ¢ onfession 38, 33, 7 19 24
Shared prayer 53 55 65 67
Para-liturgical services 18 16 7 14
Pastoral counseling 58 65 41 6l

Percent of schools requiring Catholic students to attend all liturgical
services (Q5.12)

Private 6%
Diocesan 70
Parochial ‘ 77
Inter-parochial / 77

Percent of schools reporting that 1 ore than 70 percent of classes
begin with prayer (Q5.14)

Privatc 37%
Diocesan 38
Parochial 46
Inter-parochial 29

On all of these indicators, the range between high and low is relatively narrow. Each of the
four schools ranks at the top of the range on one or more issues, and all except diocesan
schools rank last on one or more, as well. On the whole, differences are minimal in observ-
able or quantifiable evidence of religious nurturance among the four Catholic school types.

The education of special students is of critical interest ‘o many. What kind of job are the Cath-
olic secondary schools doing with special students? Exhibit 15.4 shows the percent of schools
of each type that report accommodating students with a special need—speech impaired, vis-
ually impaired, students with specific learning disabilities, and the like. Very few schools of
any type indicate that they have facilities devoted entirely to the educational ngeds of these
students. For part or all of the school day the students are included in regular classes. More
than half of each of the school types indicate that their school facilities are accessible t¢ hand-
icapped or wheel-chair bound students. The percentage of schools reporting that they accept
and educate such students does not appear to vary consistently by type.
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EXHIBIT 15.4 Schools Accommodating Special Students, by School Type

Legend
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Students®  Schools ultimately exist for students, no matter how many aduiis are involved. But students
Pa I'ii(‘i[ yation in may or may not kave a signiticant role in m'at‘tcrsuf school policy or administration. Does their
. . participation vary among the four types of Catholic schools¢
Administration The following table shows, for each of the four school types, the degree to which students
are involved in some of the itnportant administrative functions,

4 ’ ,
Involvement of students in administration-related tasks (Q1.31, Q2.37)
. Al inter-
’ schools Private Diocesan Parochial parochial
Percent seeking student
participationin . . .
Setting or revising
curriculum 37% 40% 35% ° 35 34%
Setting discipline
policy 36 19 35 37 36
Evaluating teachers 28 36 22 22 18
Handling disciplmary
intractions 18 21 15 16 1
Percent saying student
input in teacher
evaluation is given '
“agreat deal” of
importance 4 7 2 3 4

On none of these measures do great differences occur among the four school types. How-
ever, private schools consistently offer students somewhat more opportunity to contribute to
administrative decisions within the school. Differences among other school types are very
slight,

«“

Students' SOCio-  Printipals were asked to estimate the percentage of their students whose families belong to
<y S E ol ONE O six income categories. They were also asked to estimate the percentage of their stu-

LEconomic Level | pies. TEY TR "

dents that come from families whose incomes fall below the poverty level and the percentage

that come from single-parent families. The results are given here.

Percentage of students’ families in various income categories

(Q3.15, Q3.24, Q3.25)
inter-
) Private Diocesarr  Parochial  Parochial
Mean tamily income for :
all students $34,520  $30,176  $24,039  $28.123
Percent of schools reporting
more than 10% poverty-level !
enrollment I3% 20% 3% 22%
' Percent of schools reporting
more than 20% poverty-level _
enrollment 7 % 8% 17% 5%
Percent of schools reporting
y maore than 30% of students )
from single-parent families b4 % 15% 28% 4%

These ndicators give some ¢ redenc e to the notion that private s hools serve the children of
e niddle cass, While private school tannilies have the Tughest income level, parochigl
o hool tamilies have the lowest. Paroc hial schools also have twice as many students from sin-
gle parent tannlies as any of the other types.,
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Theiinformation reported in this and earlier chapters suggests that, despite their similarities,
all Catholic school types are not the same; dlstlnctwe accents appear in one type of school
more than another.

Private schools cost more to attend than any other type. They appear, on a measure com-
posed of punishments for various negative behaviors, to maintain stricter discipline. In gen-
eral, they pay higher salaries to their teachers, and they are considerably more likely than
other schools to have' such amenities as swimming pools and tennis courts. They are also
slightly more likely than others to have a bookstore and a chapel.

Based on selected religious indicators, diocesan schools appear more likely to preserve and

enhance the Catholic school imgge and tone. They offer opportunities for students to partici-
pate in religious activities more ?requently than other schools.
" Finally, the figures above show that the parochial school, which has the lowest level of fi-
nancial resources among parents, also has the highest incidence of students from low-income
families. In other words, the schools with the greatest opportunity to serve the children of low-
income families are doing it with the fewest resources at their command.

Part two of this research affords a look behind the scenes at some of these Iow-mcome-
serving schools. From that rese~.ch some exciting discoveries may emerge—discoveries of
creative and heroic people who are making up, with their own energy, imagination, and car-
ing, what is lacking in space, equipment, and funds.
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n recent years, American high schools have been under intense scrutiny. The
renewed interest in secondary education has produced a nationwide ava-
lanche of books, conference reports, and press releases. To introduce A Na-
tional Portrait at this time entails some risk that it will be obscured or over-
looked. However, this study is unlike all others. It is the first extensive inquiry
focused on the many facets of Catholic high schools nationwide. Its scope is unique; its depth
heretofore unmatched. A complex picture emerges, one that invites carefyl attention and iner-
its wide exposure.

This report offers a wealth of information for discussion and reflection. It provides descrip-
tive information about Catholic high scheols that is necessary and useful for evaluating
schools and charting new directions. Toward these ends, the information in this report could
be used effectively to stimulate the following:

e Dialogue among teachers, administrators, and school board members in a local school
about the implications of these data for the school’s programs, policies, and goals. Local
schools may find it useful to structure a retreat around a set of topics on issues raised by
this report.

e Evaluation of the well-being of Catholic high schools as measured against certain widely
shared program and mission goals (e.g., to provide a sense of community, to serve low-
income students, to prov de rich academic and experiential opportunities in the area of
religion, to employ a teaching faculty solidly committed to the academic enterprise).

e Dialogue among school administrators, at local, regional, or national levels, about strat-
egies that could be employed to address those areas in which many schools are partic-
ularly vulnerable (e.g., faculty turnover, service to the handicapped, teacher salaries, de-
velopment strategies, fine arts programming).

e Development of college or university courses that require future Catholic school teach-
ers or administrators to examine critical'y the state of Catholic high school education
and propose strategies for increasing the vitality of schools.

@ Discussion at the policymaking level in governmental agencies concerned with educa-
tion, both federal and state, relative to their mandate to serve students of all socio-eco-
nomic levels.
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® Further research to extend hnowledge beyond that reported, test the reliability of find-

ings using other methodologies, resolve ambiguities in the data, and/or repeat this pro-

_jectin later years to chart trends and changes in Catholic high school education.
To promote the use of this report in these-and other ways, this chapter summarizes, inte-
grates, and interprets findings presented in chapters 1-15. It is organized into three sections:
Major Findings; Struggling Schools; Thriving Schools; and An Agenda for the 1980s.

This section lists 25 important findings. The list is not exhaustive. Additional findings appear
in the Highlights and Commc it sections of each chapter.

1.

Catholic high schools have.in common a set of important emphases and characteris-
tics. Schools share a common mission (academic excellence, faith development, sense
of community). They provide programs designed to meet these gaoals, create a climate
which combines caring with order, and admit into their community staff and students
who share common values and a common heritage. At the same time, schools are di-
verse. Variations in location, resources, student characteristics and needs, gover-
nance, and size make each schoohunique.

Eleven percent of Catholic hign s(')r‘}nool students are non-Catholic. The figure appears
relatively stable. In about half of all schools, principals report that, since 1978, the per-
centage has ‘‘staye. about the same.”

. Students in Catholic high schools do not typically come from economically advan-

taged families. Based on 1982-1983 estimates, about one-third of students come from
families with annual incomes below $20,000, one-third from families in the $20,000-
$30,000 range, and one-third from families earning over $30,000. The percent of fam-
ilies earning under $20,000 who are served by Catholic schools is similar to the per-
cent of all American families earning less than $20,000. Compared with the U.S. pop-
ulation, slightly fewer families at the extremes of income distribution (under $10,000,
over $50,000) have students in Catholic high schools.
Eighteen percent of Catholic high school students are nfe
centage of minority enrollment is slightly lower in Cat
schools. Conpared with public schools, the Catholi
has a lower percentage of Blacks and a higher percghtage of Hispanics. According to
principals, the percentage of minority students has ihcreased since 1978 in 37 percent
of schools, remained stable in 57 percent, and decteased in only six percent.
Minority percentages among school leaders and sta
Five percent of teachers are members of a minority, as are four percent of school board
members, and three percent of administrators.

The average Catholic high school gives financial aid to 13 percent of its students, with
financial need being the most important criterion. It is estimated that Catholic high
schools awarded $54,000,000 in aid in 1982-1983.

Education for the handicapped is not a high priority in most Catholic high schools.
More than four out of ten schools do not view education for the handicapped as rele-
vant or important to their mission. Schools that do serve handicapped students struggle
to findd ways to do so ef.ectively. Only seven percent of principals claim that their
schools’ efforts on behalf of the handicapped are “’excellent” or “quite good.” Thirty
percent evaluate their schools as only "“fair’ o “’poor’’ in this area.

lic high schools than in public
igh school student population

Principals give high marks to teachers. In 1.carly all schools, teachers are viewed as

re much lower than for students.

of a minority. The per-

-

deeply committed both to high academic standards and to faith development. Teach-

ers’ cormmitment to the religious mission of the school remains strong even though the
majority of teachers (77%) are now laity, in sharp contrast to a 1962 figure of 30 per-
cent.

The rate of teacher turnover is high. Fifty-four percent of Catholic high '.chool teachers
have five years of teaching experience or less. (Twenty-eight percent have been on the
jobtwo years or less.) Only about eight percent of public high school teachers have less
than five years of experience. The high rate of turnover is related to compensation. The
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average starting salary for a first-vear teacher with a B.A. is only $11,121. The average
maximum salary for a teacher with a master’s degree is $20,105. These figures (for
198 3-1984) are considerably below those for public school teachers. Though the com-
bination of high turnover and low salaries has the potential for creating problems in
teac her morale, a majority of administrators perceive that teacher morale is high in
their schools.
Catholic high schools in general place a premium on academic excellence. Eighty per-
cent of students are enrolled in a college preparatory or academic program, with only
10 percent following a vocational or business course of study. An estimated 83 percent
of graduates in the class of 1983 entered an institution of higher education, a figure
considerably higher than that reported for public high school students.
The fine arts appear to be a low priority in Catholic high schools. High schools, on the
average, require only one semester of fine arts, and nearly half (49%) of all schools
have no graduation requirements in this area. When principals were asked to rank or-
der, in terms of importance, each of 14 educational goals for their high schools, ‘de-
veloping aesthetic appreciation’”” was, on the average, the lowest ranked of all 14 goals.
Religion permeates high school life at many levels. Schools, on the average, require
about three-and-one-half years of religion coursework. In a majority of high schools,
half or more of all classes begin with prayer. Two-thirds of schools require Catholic
students to attend all liturgical functions, and about half (58%) require all non-Cath-
olics to attend. Most schools take steps to ensure that students develop commitments
to promote the social teachings of the Catholic Church.
Service is an integral part of nearly all Catholic high school programs: 93 percent of
schools offer service opportunities for their students, and in nearly half of all schools,
off-campus service programs can be taken for credit. This emphasis on service is one
unique feature of Catholic high schools. Former U.S. Commissioner of Education
Ernest Boyer has recently suggested that service—because of its potential for shaping
a sense of social responsibility—be made a requirement in public high schools.'
Six dimensions of school climate typify most Catholic high schools: a strong emphasis
on discipline, an orderly environment (absence of behavior problems), shared com-
mitment to academics, structure, a sense of community, and high teacher and student
morale. These elernents are commonly cited in the literature on school excellence as
important ingredients for effecting strong-academic achievement.*
Catholic high schools experience relatively few serious behavior problems. Reported
rates of absenteeism, class-cutting, and vandalism are much lower than in public
schools. Others have argued that this is because Catholic high schools expel or sus-
pend students who engage in problem behaviors.* However, these findings reveal that
schools, on the average, expel less than one percent of their students each year. Fur-
thermore, some Cathalic high schools report that they admit students who have been
expelled from public schools for behavior or academic reasons.
The average Catholic high school, in the last 10 years, has had three different persons
nthe principalship. Eleven percent have had just one principal in the last 10 years, 38
percent have had two, 32 percent have had three, and 19 percent have had four or
more. Further research is needed to evaluate what impact this relatively high rate of
turnover in leadership has on the educational enterprise.

. From the principals’ point of view, considerable control and authority is vested in

school administrators. Principals are given broad powers, far greater than those usu-
ally given to public school principals. The Catholic high school principal assumes
many of the responsibilities of a local superintendent in the public sector. Teachers,
however, do not have much decision-making authority, even on matters of curriculum
and graduation requirements. One recent report suggests that “a move toward col-
leagueship as the organizing principle” for school governance would “also serve the
concern for equity-—that those who make sacrifices to support the system deserve
voice in its governance "

Catholic high schools are economically efficient, with a per-pupil expenditure, in
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1982-1983, of $1,783. This ranges from $1,544 in the largest schools (those with
more than 1,000 students) to $2,272 for the smallest schools (those with fewer than
300 students). The estimated per-pupil expenditure for public schools in 1982-1983
was $2,786.

Although most schools report that income matched or exceeded expenses in 1982-
1983, two major sources of financial stress face most schools. Teacher salaries are low;
without new sources of income, there is the risk that teacher turnover rates, already
high, will continue to increase. A second stress point has to do with deferred mainte-
nance. Many schools have underfunded deferred maintenance accounts, or have none
at all.” These stress points, combined with increasing financial shortages in religious
communities and tuition rates that cannot be raised substantially without threatening
a considerable loss of students, place Catholic high schools in a precarious financial
position,

While some schools have instituted multi-faceted development programs, many have
not. Only about half of Catholic high schools have a development office in operation
and only 35 percent have a full-time development officer. A majority of schools attempt
to carry out fundraising activities without incorporating them into a coherent, long-
term development plan.

Eighty-four percent of Catholic high schools have parents’ organizations. Nine out of
10 schools benefit from the services of parent volunteers. On the average, less than
one-third of parents are active in parents’ organizations. This suggests that considera-
ble undeveloped potential remains for building a sense of partnership between school
and parents.

Thirty-six percent of schools have experienced an increase in enrflllment since 1978;
38 percent report a decrease. Enrollment increases are reported most frequently by
schools in these categories: private schools, girls’ schools, large schools (with over
1,000 students enrolled), and schools located in the New England and West/Far West
regions. Enrollment decreases are most common in inter-parochial, coeducational,
and small schools (enrollmentunder 300), as well as those located in the Plains region.
Principals evaluated schools in 45 areas of school life. Areas receiving the most posi-
tive evaluations tend to fall into the general categories of school climate, academic pro-
grams, and religious education. Least favorable ratings were given to schools’ perform-
ance in serving the disadvantaged and promoting constituent (i.e., parents,
community, parishes) involvement in the life of the school.

Schools with relatively large concentrations of low-income students (21% or more)
have graduation requirements as rigorous as those in other schools and provide a po-
sitive school climate as successfully as other schools. These schools are distinctive in
a number of ways. They have disproportionately high percentages of women religious
in administrative and teaching positions, depend more than other schools on subsidies
and contributed services, and are more likely than other schools to have experienced
an enrollment decline since 1978.

Of the four types of schools (private, diocesan, parochial, and inter-parochial) exam-
ined in this report, parochial schools are particularly distinctive. Compared to the
other three, they have fewer resources and facilities, pay lower salaries to teachers, and
have higher percentages of minority and low-income students. These schools are in
great need of financial assistance if they are to provide the cotimal education possible
for the special student populations they serve. ’

Each of the chapters in this report provides descriptive information about Catholic high
schools; each chapter focuses on a particulas slice of school hife. At this point, an ottempt is
made to synthesize these findings to evaluate the overall health and well-being of Catholic
high schools. To make this evaluation, criteria must be chosen against whic h the well-being
of schools can be measured. The criteria given below provide a starting point for describing
sc hool health. They are presented with a sumimary of how weii these criteria are being metin
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Cathalic high schoals. It is anticipated that other researchers will refine and improve on this
work.

INDEX OF SCHOOL HEALTH

A global index of school health was developed by assigning schools a value of + 1 for each of
30 positive characteristics and a value of — 1 for each of 30 negative characteristics. The in-
dex, then, ranges from — 30 to + 30. We considered schools with a score appioaching — 30
to be struggling schools, and schools with a score in the direction of + 30 to be thriving or
prosperous schools.

The 30 positive and 30 negative criteria cover a range of areas, includingenrollment trends,
trends in achievement test scores, level of morale, sense of community, discipline, order, ac-
ademic emphasis, emphasis on religion, and finances and development. The 30 positive cri-
teria represent many of the features one would expect to find in a schoal that is fulfilling its
mission as a Catholic high school. The 30 negative criteria represent characteristics which
suggest that the mission is not being fulfilled.

School health & well-being score assigned:

Characteristic Plus 1 Minus 1
Since 1978:

Student e‘nrollment (Q13.2) Increase Decrease
Number of students requesting

transfer to public schools (Q13.6) Decrease Increase
Standardized academic achievement

test scores (Q13.7) Increase Decrease
Serious disciplinary problems (QQ13.9) Decrease Increase
Number of professional staff (Q13.11) Increase Decrease
Parent involvement (Q13.23) Increase Decrease

Number of specialists: special :
education teachers, media ,
specialists, etc. (Q13.12) Increase Decrease

Principals’s rating of:

Development program ((Q14.18)

Religious education ((Q14.28)

Sense of community ((QQ14.21)

Staff morale (Q14.23)

Promoting faith development among
students ((Q14.32)

Discipline policy ((Q14.39)

Value or moral education ((Q14.41)

Developing sensitivity to racial

or ethnic minorities ((Q14.45) ,

Responding to the special needs
of minority students ((Q14.13)

17!

Outstanding
or’quite good

Qutstanding
or quite good

Outstanding
or quite good

Outstanding
or quite good
Outstanding
or quite good

Outstanding
or quite good

Outstanding
ot quite good

Outstanding
or quite good

Outstanding
or quite good

Fair or poor
Fair or poor
Fair or poor
Fair or poor
Fair or poor
F;lif or poor
Fair or poor
Fair or poor

Fair or poor
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Characteristic School health & well-being score assigned:
Principal’s rating of: (Continued) Phss 1 Minus 1
Rec ruiting and retaining low-income Outstanding Fair or poor -
students ((14.14, or quite good
Mathematics curriculum ((Q14.4) Outstanding Fair or poor
or quite good
Science curriculum (Q14.7) QOutstanding Fair or pnor
or quite good
Stimulating progress in writing Outstanding Fair or poor
skills (Q14.8) | or quite good
Providing challenging service . Outstanding Fair or poor
opportunities for students ((Q14.31) or quite good

Contlict between administrators and
teachers ((Q9.11A) Relatively little  Relatively high

Teachers rated as taking time to .
respond to students’ individual k

needs ((Q9.11N) High Low
Teachers rated on ability to motivate®
students ((QQ9.11)) : High Low
Teachers rated on supporting the reli- ‘
gious mission qf the school (Q9.111) High " Low
Students rated on academic ' ,
motivation ((Q9.11C) High Low
Teachers rated on academic expectations : .
for students (QY.11F) ° High Low
Problem of absenteeism ((7.17A) * Noneorminor  Moderate or
Serious
Problem of class qutting(QQ7.178) . None or minor  Moderate or
serious
Problem of repeated failure to do
homework (()7.17E) None or minor  Maderate or
serious

CATHOLIC HIGH SCHOOLS AND THE INDEX OF SCHOOL HEALTH

Eight hundred and ninety schools were scored on this index, which has a theoretical range of
- 30to + 30. Some key findings are these: . .
® the lowest score gbtained on the index was - 16; the highest, + 2¢.

® The average score was + 15.

¢ Only 14 schools (1.5%) received a score below 0.

® Nineteen percent of schools received a score of + 21 or higher. .

Exhibit 16.1 shows how schools are distributed along the school health continuum. The re-
sults are rather striking. Nearly all schools (98%) are above () (where 0 represents the midpoint
onthe index —a position one might label “surviving’). Accordingly, the Catholic high schools
surveyed lean strongly to the high end of the health continuum. Almost all schools are closer

- to “thriving”* than to “'struggling’

It is important to be clear about what this index ot health is measuring. It places very little
emphasis bn financial health, except as this might be related to student enrollment trends.
Rather, health is an overall index having to do with program emphasis (academics, religion,
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EXHIBIT 16.1: Distribution of Schools on the Index of School Health
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values), student outcomes in these areas, and a climate conducive to student development.
I he index would not apply to public schools, for it includes several dimensions of mission and
program that are unique to Catholic scnools. Generally, then, Catholic high schools are doing
what they intend to do. Very few are experiencing failures as they seek to fulfill theirission.

This should be welcome news to the Catholic school community, but two caveati are in
order. First, the majorify of schools are in the -+ 1 to + 20 range (Exhibit 16.1). Althougb this
represents something above the level of survival, these schools have reasonto seek improve-
ment. Second, since this analysis is based on reports from principals, many of the elements
are perceptual rather than factual in nature; therefore, the accuracy of these perceptual judg-
ments cannot be determined without further research,

VARIATIONS IN SCHOOL HEALTH

Exhibit 16.2 shows haw average sc ores on the index of school health vary by these six school
demographic variables: size, school type, gender composition, percent minority, percent low-
income, and region.

Sc hool averages do not vary greatly, Of the 27 different school categories examined in Ex-
hibit 16.2, the lowest average is + 12.5 (for parechial schools) and the highestis + 16.6 (for
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, ' EXHIBIT 16.2: Average Scores on School Health Index by

Sux Demographuc Charactenstuce .

School Type Enrollment Size

Parochial 12,5 Under 300 14.3

Inter-parochial 14.1 300-500 14.7

Diocesan 14.4 501-750 15.4

Private 16.5 751-1000 15.3
Over 1000 16.1

Gender Composition ' Percent Minority

Coed Scho>ls 14.5 0-2% 14.2

Boys’ Schools 15.7 3-5% . 14.0

Girls’ Schools 15.8 6-10% 15.6
11-25% 16.7
26-100% 149

Region Percent Low-income

Mideast 119 0% 15.6

Southeast 14.8 1-10% 15.3

Plains 149 11-20% 13.0

Great Lakes 15.0 21-100% 13.2

The Catholic High School: New England 15.2
A National Portrait West/Far West 16.6
NCEA. 1985 R L.

schools in the West/Far West region). This relatively small range in average school health
scores suggests that Catholic high schools, regardless of demographic setting, tend to be
closer to the “thriving” end of the school health continuum than the “’struggling’’ end.

Although differences among categories are small, statistically significant ones occur within
the region, percent low-income, percent minority, and school type categories.” No significant
differences are found for enrollment size or gender composition. These differences can be
summarized as follows:

® Private schools have the highest school health average of the four school types, and pa-

rachial schools the lowest. )

® School health averages are highest for schools with minority populations of 11-25 per-

cent and lowest for schools with minority populations of 5 percent or less.

® School health averages are inversely related to percentages of low-income students, with

"higher averages for schools with lower percentages of low-income students.

® Schools located in the Wes: Far West have higher school health scores than other

schools. Schools in the Mideast have the lowest average score.

While these differences are significant, the theme that predominates is that all schoot «ypes,
regardless of category, are relatively high on the school health index. Onlv 10 percent of the
variance in the school health index can be accounted for bv the six demographic variables."
Presurnably, school health is largely a function of other characteristics such as leadership, tra-
dition, student characteristics, teacher characteristics, and resources.

URBAN SCHOOLS

It has been noted earlier in this report that Catholic high schools seek to serve inner-city mi-
nority populations and low-income students. A special analysis was made of 108 schools with
the following characteristics: ~
—Located within the city limits of a metropolitan area having a population of 100,000 or
more
-~Enrolling 26 percent of nore minority students
— Iwenty-one percent or more low-income students

-
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The analysis reveals that these schools attain an average of + 15 on the school health index.
this is exactly the average for all Catholic high schools, suggesting that inner-city schools are
as stic cessful at fuifilling their mission as other schools.

o

Itis Clear from the data analyzed in this report that Catholic high schools are relatively
strong educational institutions. Many, however, have not reached their potential or tace finan-
cial strains that threaten their well-being. Ten rec ommendations for strengthening Catholic
high schools are listed below, not ar ~ording to their importance, for that must be determined
by individual sc hools, l)asted on their own needs, but to stimulate dialogue, reflection, and
action.

1. FINANCIAL RESOURCES

In terms of programs and student outcomes, Catholic high schools are relatively sound. But
sc hools are not as sound in financial matters. As noted earlier in this report, schools cannot
long continye ta pay lay teachers at the current low level. Funds for deferred malntenance are
not adequate to maintain facilities. Subsidies from religiot.., urders are declining. Substantial
or frequent increases in tuition may create, rather than resolve f,nancmi problems, especially
if they reduce enrollment. :

Pressing financial problems that threaten Catholic high schools must be addressed. The first
step is to make the public aware of the seriousness of thesé problems and their implications,
not only for Catholics, but for the nation as a whole. The se¢ond step is to metivate Catholic
communities—Ilocally, regionally, nationally—to develop new strategies to ensure the stabil-
ity of Catholic schools. These strategies may include revitalized efforts to obtain fedcral or
state assistance. It is also recommende that schools examine and adopt established money
management and cash flow techniques similar to those rou(mely employed in the business

community. ~

2. DEVELOPMENT i

Individual Catholic high sc hools can do much more in the area of { developrment than they now
do. A well-conceived, multi-faceted deveropment progran is essential for procuring on-going
and sustained support from a school’s various constituencies. Schools must examine their
performance in this area, seek counsel and advice from sc 10ols with successful programs,
and draw upon the expertise of development personnel in national service organizations.

3. SERVICE TO HAMDICAPPED STUDENTS

N atholic high schools have not met their potential in providing educational opportunities for
the handic apped. New efforts are needed in this area, although financial constraints may be
amajor impediment. S¢hools should vecome more aggressive in seeking funding from federal
and state sources, as well as from toundations and individuals with special interest in serving
the handicapped.

3. MINORITIES

i
Percentages of minorities who teach, administer, or serve on school boards are far below the
percentages of minority students in Catholic high schools. New efforts should be directed to
the res ruitment and retention of such minority participation.

TEACHER TURNOVER

e of the more stniking find — gs in this study is the high rate of lay teacher tarover. This is
tied, in part, 10 the level of sataries and fringe benefits, High turnover [)()l(‘lﬂld“y threatens the
educ ational enterprise. New efforts are needed to baikl more stable teac hing faculte », and
the stratesty must include more adeguate compensation,
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6. ROLE OF TEACHERS IN GOVERNANCE

The relatively small role lay teachers play in school governance may also contribute to the
turnover rates. Itis time to reexamine governance procedures and recognize that the majority
ol teachers are laity, most of whom are making financial sacrifices to teach in a Catholic high
s¢ hool.

7. LOW-INCOME STUDENTS

One of the ways this nation can help the poor is to provide them with quaiity education. Cath-
olic high schools make a major contribution here, although much more could bye done. It has
been observed that low-income serving schools are programmatically sound. But they are
particularly vulnerable in the area of finances. Forty percent of schools serving high percent-
ages of low-income students did not have enough income to match expenses in 1982-1983.
Concurrently, their enrollments are declining more than other schools. Ways must be found
to keep these schools viable. Parishes, diocesan offices, religious orders, and the broader
Catholic community must resolve to protect and nurture these special schools.

8. SERVICE PROJECTS

A unique facet of Catholic high school programs is service. Students in most schools have the

opportunity to hecome involved in community efforts to promote healing and sacial justice. ..

These programs potentially help students develop the concept of social responsibility and so-
lidify the : o between faith and action. Little is known about how well these programs func-
tion. Service programs ought to be ¢ valuated and efforts made to make these vitdl experiences
an ingredient in all students’ high schoo! experience.

9. FINE ARTS

Relatively low priority is given to instruction in music, drama, and art and to the development
of artistic sensitivity and appreciation. Many schools have no graduation requirements in this
area. The area of the fine arts deserves to be upgraded. New strategies might include (1) form-
ing cooperative partnerships with public schools and other Catholic high schools, (2) explor-
ing a partnership with local art schools, art associations, concert organizations, and the like,
ard (3) utilizing the talents ard expertise of parents and other supporters to provide volunteer
teaching and supervision in the area of fine arts. '

10. COMPUTER eDUCATION »

Computer literacy is becoming increasingly essential for survival in modern society. All but a
handful of schools can make much fulier use of available computer equipment. Thought
shinuld be given to the best ways to use computer technology as a learning tool. Schools should
also help students become familiar with computers, since many undoubtedly will be required
to use computers in some fashion in their post high school careers.

Another way of preparing students for this new technology would be to help them confront
the value issues raised by technological advances. Mo matter how advanced the technology
nor how innovative the techniques, both teachers and students must continue to raise ethical
and moral quesiions about the impact of these technologies and techniques on the well-being
and clignity of humankind.
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tonal ant! general percentages as presented by Bover.

Hhis tigure wes compuied by subtracting from 100 the percent of pincpals respoanding 0" to
question 4|

Colenan, 1S, Hotter, 1. & Kilgore, S, (9820 High school achievement Public, Cathohe, and
private ~schools compared. New York: Basic Books, p. 74,

FHhese tmnding essentially rephcate those reported by Coleman etal 1982
Coleman ot al | 1982, p. 74

Bover, 1983, p 94, .

Bosver, 983, pp. 10220,

See, toresample, Coleman et al, 1982

Fora review. see Walber, 1] & Shanahan, T 0198 35, High <chool ettects on indwidual stadents,
f ol ational Researchen, 1249, Part 1ot this progectwall deal in greater depth waith the guestion
ot carricular otiermgs, and whether the oftenings appear to be more properly treated as input vart-
ables o1 as school lovel variahles.

Grant, WV & Snyeler, L1 (9830 D rgest of education statestiec s, 1983 84 Washimgton, DC: Na-
tonal Center tor Fducation Statishcs, pp. 72 74

Coleman etal, M8 pp 94 97
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1. National Conterence ot Catholic Bishops. (1972, {o teach as fesus did: A pastoral mossage «)71
Catholic education. Washington, DC: United States Catholic Copterence. See also National Con-
terence of Catholic Bishops, (1979). Sharing the light of fath: Nattonal ¢atechetical duedtony tor
Catholics of the United States, Washington, DC: United States Catholic Conterenc e.

2. 5ee chapter 12, Service: The new Carnegie unit, in Boyer, E.L. (1983). High sc huol: A report on
socondary education m Amenca. New York: Harper & Row.

§. Iems taken alone or included in o scale to produce each of the listed demographicc. were: Percont
of minority students ((Q3.7); Male-temale student ratio (Q3.5); Academic performance of the stu-
dents (Q3.21, (3.36); Number of disciplinary problems ((Q4.1, (Q4.7,(04.9, Q717); Fisc al health of
the school (Q11.1, Q11.17); Per pupil expenditures (€ 3.4, (10.17); Socioeconomic status of the stu-
dents 1Q3.25,003.27,.(03.29, QQ3.31, Q3.33, (Q3.35A, Q3.358); Percent of non-Catholic students
() 4.36); Operating authority ((Q1.1). '

. “No relationship” indicgtes a correlation less than = .20,

-

-l

- Centrality of religion correlated .45 with concern tor community and . 36 with concern for spiritual
development; concern tor commumity correlated . 39 with faith development.

. See, tor example, Coleman, |.S., Hoffer, T, & Kilgore, S. (1982). High school ac hievement: Public,
Catholic, and private schools compared. New York: Basic Books.

2. tor a review, see Walberg, H.). (1984, May). Improving the productivity of America’s schools. Ed-
ucational Leadership, pp. 19-25.

3. tor an extensive review of the <dimate iterature, see Anderson, C.S. (1982, Fall). The search for
cimate: A review of the research. Review of Educational Rescarch, 52, 368-420).

EN

. Based on Q9.11. Percentages are suins of categories 6 10).
5. Coleman et al., 1982, pp. 112--113.
3. See (QU.11, sub-item 13,

-

7. National Catholic Educational Assaciation. (1984). [The beliets and values of teachers in Catholic
high schools.] Unpublished data.

~

o)

. Computed by dividing number of students who left hecause of dissatisfaction by 1otal 9th-12th
grade enrollment.

9. Correlations between an index of sense .. community ((05.21, Q9.9, Q1421 and these variables
are:

enrollment ize: A5 (p--.0001)
student morale (Q9.1): , 43 2.0001)
teacher morale ((09.5, QY.11,QQ14.2 3): 52 (= .0001)
emphasis on religion ((05.21, components b, d, g, k): 45 (p=.0001)
emphasis on teaching global concern ((QQ 14,30,

Q14.35, QQ14.45): 40 (p=".0001)

10. *Correlations between an index of disciplinary problenis ((Q7.17) and these variables are:

student morale: = .16(p-7.0001)
teac her morale. - 12(p..0002)
"% of freshmen requiring remedial course work: - 14(p=2.0001)
student academic motivation ((Q9.11, components

C & |, with | reversed): - 15 (pe 00010

11, Correlations between student morale ((Q9.1) and these variables are:

sense of community: A3 0000
teacher morale: A0 (pe 0001
student ac ademic motivation: 29 (p+..0001)
index of disciplinary preblenis: = A6 (p-.0001)
emphasis on religion: 22(p- .0001)
emphasis on teaching global concern: 24(pe D001

1.2, Correlations of teacher morale (3 item index based on (Q9.5, QY .11, and () 142 3) with these varia-

bles are:

sense of community: 52 (p-..0001)
student morale: A0 (p .0001)
offec ive discipline policies (Q9.11, Q14 39): A8 (pe.0001)
emphasis on religion: A3 (p.0000)
emphasis on teaching global concern: : S0 (- 0001
teaches turnover ((Q2.40): Jdd(p- 0001
proportion of lay teac hers: Adp- .0001)

13 Fnckson, 1A (1981, October), The supenior social climate of private schools. Momentum, p. 8.
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C Kraushaar O 0197 20, Amenican nonpablic schools Patterns of diversity, Baltimore: John Hopkans

Uiniversity Press, pp. 172 - 173,
I ow ncome s detined as tanily income under $10,000, as measured by Q3.25.

kraushaar, 1972, p. 179

.

Yoo Media programs: Districtand s hool. 11975), Chicago: Amencan Library Assotiation & As-
o ation of Educational Communic ations and Technology, pp. 70-71; and Heintze, R.A., & Hodes,
L. (1978). Statistics of public school librariesimedia centers. Washington, DC: National Center for
Fcluc ation Statistics, . 9.

Boyer, E.L. (198 3). High school: A report on secondary education in America. New York: Harper
& Row,

The median Income from state sources in the Mideast region is $6,192; 41 percent of schools in the
Mideast report $0 from state sources. All other regions and all other demographic categories report
medians of $0 tor state and federal.income. Readers familiar with data analysis procedures will
recognize that these estimates (of non-income) are probably iow. Some of the respondents who left
blank the line reporting such income (subsequently coded as missing data) may have meant they
did not have income from those sources.

2. Bryk, AS. Holland, PB., Lee, VE., & Carriedo, R. (1984). Effective Catholic schools: An explora-

tion. Washington, DC: National Catholic Educational Association, p. 86.
Bryk et al., 1984, p. 85.
Brvk et al., 1984, pp. 84-85.

Yeager, R.J. (1984). Steps toward development. In Elementary School Finance Manual (p. 120).
Washington, DC: National Catholic Educational Association.

Yeager, R.)., Woud, PK., & Donahue, M.]. (1984). Development progranis in Catholic high schools:
Some initial findings. Unpublished manuscript. .

_ National Education Association. (1984). Estimate of School Statistic s 19831984, Washington, DC:

Author, p. 6. Public figures are for elementary and secondary pupils combined.

. Cooper, B.S. (1984, August). The changing demography of private schools: Trends and implications.

Fducation & Urban Society, 16, 437,

. Cooper, B.S., 1984, p. 439,

[

'l

Barnds, M1 (1983, September). Parents involved in what . . . why. Momentum. Washington, DC:
National Catholic Educ ational Association. 14(3), 38-139.

The Canon, Law Society of Great Britain and Ireland. (1983). The code of canon law, in tnglish
transtation. London: Collins, pp. 145-146.

~ Clark, R.M. (1983). Family life and sc houl achievement: Why poor black ¢hiddren succeed or fail.

Chicago: University of Chicago Press, . 1.

~ McDermott, TM., & Gallagher, WP (1983, April). Developing your parent organization to mecel

the challenge of the “80s. Paper presented at the meeting of the National Catholic Educational
Association, Washingtorn DC.

Fivan, M. (1975). Some Catholic schools mnaction. Sydney: Catholic Education Office, pp. 98- 101.
~Hynn, 1975, . 100,

. . . *
Principals who had been in therr present s hool for less than five years presumably asked the help
of other staff in answering these questions, The general struc tions distributed with the survey sug-
gested that principals ask for such help with any information not known to them.

the correlation of enrollment trend (1 - decreasing, 2 = stable, 3 =increasing) with e.th of the
tems noted is as follows: family income, .25; ¢ lass hours required, 18; teachers” starting salaries,
A8: importance of community, 18; index of ac ademic excellence, 17,

. Cooper, B.S. (1984). The ¢ hanging demaosiaphy of private schools: Trends and implications, Fdu-

Cation and Urban Society, 16, 429 44,2,
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(‘h'l yner 12 1. For areport, see Thompson, A.D. (1982). That they may hnow you. ... Washington, 1DC; National
A} ~ Catholic Educational Association.

M

- Bryk, AS. Holland, PB., Lee, VE., & Carriedo, R. (1984). Efective Catholic schools: An explora-
ton. Washington, 1C: National Catholic Educ ationgl Association.

1. Foreach of these correlated items, response correlations between cach pair of these three variables
are 30 or higher (p<_.0001),

4. A5 (school size) x 4 (governance typey < 3 (coed vs, single sex. < 4 (percentage low-income) x
6 (geographical region) analysis ot variance was computedfor each of the 45 evaluated areas. Main
etfects for region were found on 9 items, Main effects were more common for each of the other

demographic factors, Onthe average, this five factor model accounted for 21 percent of the variance
(R ) on each of the 45 jtems,

Vs, w17 1. For a history of Catholic education, see Buetow, H.A. (1970). O sigular benett: The story of
( ‘hdl"( ri3 Catholic education i the U.S. London: Macnullan.,

. Coleman, 1S, Hotter, T, & Kilgore, S. (1982). High school achievement: Public, Catholic, and
private schools compared. New York: Basic Books,

3. Colemanefal., 1982, p. 38, ‘
4. Colemanetal, 1982, p. 41. 1
|

|

5. Greeley, AM.(1982). Catholic high schools and nunority stud s, Sew Brunswick, NJ: Transac -
tion, p. 4.

6. See Condlusions chapter, Greeley, A.M., 1980,

, 7. lohnston, O, (1984, August 3). More Americans living in povert- despite recovery. AMinneapolis Star
and Iribune, pp. 1A, 7A,
) . A . . . .
' 8. Main etfects, based on analysis of vananc e, were found fer hoth percent women religions teac hers
and percent women religious administrators, For hoth tests, p-. 01,
9. F-ratio for percent low-income (4 levels) on per pupil expenditures was nonsignitic ant.
10. T low-income percentage (4 levels) for percent needing remedial cour ootk 3731, (- 0001 ),
11, F low-income percentage (4 levels) on academic expectations is Z46 0. 0001); for order, F s 5.95
(000 F'stor the other six dimensions were nonsignificant.
120 Sigmiticant mam etlects ip- 001 were found for each of these fie in 5 ienrollment size) x4 (gov-
ernance type) < 4 (low-income percentage) 6 tregion) - dicoed vs. single sext analyses of var-
iance. Post-hoc comparisons revealed means for high concentration sc hools to be signific antly di-
terent from other group means on each of these tive variables.
13, Signiticant main effects - 001 were tound tor cach of these sivinane!, wes ot varianece condu ted
as indicated in the previous note.
. 1. Chisquare tests tor ditferences between the bovs” and girls” schools were aigmiticant (p- .05 tor
Chapter 14 ' '

overnance type, enrolbment size, and percent oi fanilies below poveity le -1 They were nonsig-
niicant tor region of the country and percent minonty,

2o Bevk, AS Holland, BB Tee, VIE, & Carnedo, RA (920 {itectine Catholic schools: A eplo-
ration. Washington, DC: National Cathoie Fducational Association, p. 46

b Brykhetal., 1984, p. 46,
4 Bivketal 1984,

. w 1= NoNOIIS
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( .h(ll)“‘r 16 l. z(;z:):,vf.l (19831 1 ligh school: A report on secondary educ ation i Amenica. New York: Harper

. See, for example, Rutter, M., Maughan, B., Mortimore, P, & Ousion, }. (1979). Fifteen thousand
hours: Secondary s hools and their etfec ts on chikdren, Cambridge, MA: Harvard University Press;
andd Fdduc ational Teadership, December, 1982,

tw

3 Coleman, 1.5., Hoffer, 1, & Kilgore, S. (1982) High sc hool ac hievement: Public, Catholic, and pri- .

| vate schools compared. New York: Basic Books, p. 193, . -
4. Bryk, A.S., Holland, PB., Lee, VE., & Carriedo, R, (1984). Effective Catholic sc houls: An explora-
tion. Washington, DC: National Catholic Educational Association, p. 99.
5. Bryketal, 1984, p. 84
6. Onall 911 questions used in the index of school health, scores were assigned if response was in
the range of 1--4 and 7-10, with + 1 or - 1 determined by the wording of the question.
7. Based on a six-factor analysis of variance, signiticant main effecis were found for tour variables:
f region = 4.82 (p-<<.0003) M
F school type = 9.72 (p<.0001)
I percent low-income = 3,03 (p<2.03)
| i p?reem minority = 2.62 (p~2.03)
8. R = 10.01.
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PROJECT ADVISORS

Project Advisors have been active
throughout the duration of the
praject. The tour advisors were
sought on the basis of their diverse
protessional expertise. They have
greatly enhanc ed material
developed by the Project Team.
Their advice, in addition to
talephone and letter, was given in
soveral fwo-day mootings with the
Frojeci Team n Febreary 1983 and
lanuary 1984

Dr. Anthony $. Bryk

Asso 1ate Protessor

Graduate School of bdui atios
Harvard University
Cambridge, MA

Dr. Terry A. Cl)n'k

Mirector

Othice of Educational Evaluation
New York Public Schools

Now York, NY

Dr. Sally B. Kilgore
{epartment of Sociology
Emory Univeraty
Atlanta, GA

Mr. Michael O’¥eefe

Pre adent

Consorbum for the Advancement of
Frivate Higher tducation

Washiglon X

CRITICAL REACTORS

Critical Reactors served the project
at a saries of strategic points. Some
reacted to proposed questions in the
survey document. Six reactors who
are principals actually completed a
second draft of the survey and then
spent a whole day relaying their
reaction to the Project Team. Some
critical reactors served one part of
the project, while others have been
active throughout the duration of
the project. Twenty Critical
Reactors offered suggestions to the
first draft of the Phase |, Final Report
entitled *The Catholic High School:
A National Portrait.”

Mr. Frank E. As=nbrenicr
Principal

Hill-Murray Higiv School
St. Paul, MN

Reverend James H. Baker, S.).
Commission on Research and
Development

Jesuit Secondary Education Association
New York, NY

Mrs. Mary L. Barnds

Executive Director

National Association of Boards of
Education & National Forum of
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National Catholic Educational
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Washington, DC
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Sister Patricia Bauch, O.P.
Assistant Professor

School of Education

The Catholic University of America
Washington, DC

Mr. Thomas Bearden
Co-Principal
josephinum High School
Chicago, IL

Mr. ). Van H. Beary, Jr.
Regional Superintendent
Secondary Schools
Archdiocese of New Orleans
New Orleans, LA

Dr. William Beck

Professoi of Educational Administration
and Supervision

College of tducation & Allied Professions

tiniversity of Toledo

Toledo, OH

Sister Anna Josephine Bennis, SS)
Office of Sisters’ Education
Mourit St. Joseph Convent
Chestnut Hill, PA

Brother Donnan Berry, 5.C.
Assistant Principal for Deveiopment
Catholic Higli Schoc!

Baton Rouge, LA

‘Reverend James M. Bowler, $.).

President
Cheverus High Schoui
Portland, MF

Mr. Lawrence M. Bovrnan
Principal

Bishop Chatard Figh Schoo!
Indianapalis 14
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Revereni| James P, Bradley, S.).

Director
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Development

lestnt Secondary Education Association

New York, NY

' Reverend Frank Bredeweg
Hasihian Center for Financial Management
St Basil's Center
Pontiae, MI

Sister Mary V. Burke, S.N.J.M.
Principal

St. Mary Academy

Portland, OR

Mr. Lawrence S. Callahan
supenntendent of Schools N
Arc heliocese of Balimore

Baltimore, ML)

Brother Timothy Carroll, F.S.C.
De La Salle Institute
Chicago, IL

Brother Joseph Connell, C.S.C.
Principal

Moreau High School

Hayward, CA

Mr. Ronald J. Cook

Sec retary tor Education, Formation &
Worship

Imocese of irand Rapnds

Grand Rapids, Ml

Dr. Bruce S. Cooper

Fordham University at Lincoln Center
School ot Bducation

New York, NY

Brother Eldon Crifasi, S.C.

Princ ipal

Vandertnlt High School v
Houma, LA

Reverend Rodney ). DeMartini, S.M.
Principal

Arc hbishop Mitty High Schooi

San Jose, CA

Reverend Vincent ). Duminuco, S.).
President

Jesunt Secondary Educ ation Association
Washington, 1

Sister Mary Walter Duval, S.S.N.
Prncipal

Ac ademy of the Holy Angels

Ri- hheld, MN

Reverend John Forliti -
Director, Youth Programs

Search Institete

Minneapalis, MN

Brother Felician Fourrier, S.C.
Brothers ot the Sacred Heart
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Dr. Donald ). Frericks
Department of Educational

Administration
Liniversity of Dayton
Dayton, OH

. Ms. Eileen Gardner

Heritage Foundation
Washington, DC

Sister Mary Ellen Gevelinger
Principal

Regina High School
Minneapolis, MN

Mr. Floyd Hacker

Principal

Bishop DuBourg High School
St. Louis, MO

Sister Suzanne Hall, SNDdeN

Executive Director

Special Education Department

National Catholic Educational
Association

Washingl()n, DC

Reverend Robert ). Hater
Associate Protessor
Religious Studies
University of Dayton
Dayton, OH -

Brother Victor Rickey, F.S.C.
Professor of Education

Chairman, Department of Education
Salve Regina, The Newport College
Newport, R|

Monsignor James R, Hitchcock
Pastor

St. Lawrence Church

joelton, TN

Sister Rosemary Hocevar, O.S.U.
Coordinator for Secondary Education
Diocesan Education Office
Cleveland, OH

Dr. Peter Holland
Lynnfield Public Schools
Lynnfield, MA

Reverend John W, Jordan
Principal

Bishop Hoban High Schonl
Wilkes-Barre, PA

Sister Mary Junkin, D.C.

Principal

Our Lady of Victories Central Catholic
High School X

Pascagoula, M$S

Me. Richard Kallok
Principal

Cretin High School
St. Paul, MN

Ms. Valerie Lee

Ciraduate School of Education
Harvard University
Cambridge, MA
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Mr. Edward E. Leyden
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Bishop Lynch High School
Dallas, TX

Reverend Thomas R. Maikowski
Principal

The Catholic Academy
Farmington, NM

Mr. James ). Mains

Principal

St. Joseph Central High School
Ironton, OH

Reverend Joseph Massucci
Principal

Catholic Central High School
Stewbenville, OH

Sister Marian McCarthy
Superintendent
Catholic.Schools Office
St. Paul, MN
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Chicago, IL

Reverend Edwin ). McDermott, S.).

Director
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Brother john McGovern, C.S.C.
Brothers of Holy Cross
Bronx, NY

Mr. Malcolm MclLean
Principal

Bishop Dunne High Schoo!
Dallas, TX ‘

Mr. Jules Michel
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St. Joseph High School
Greenville, MS

Sister Ann M. Moare, C.N.C.
Assistant Superintendent
Diocese of Fall River

 Fall River, MA

i

Sister Anne Roberta Mulvey, O.P.
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Director of Development
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New Rochelle, NY
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Department of Chief Administrators of
Catholic Education

National Catholic Educational
Association

Washington, D(C
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Birmingham, Al
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Fort Warth, IX
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Benilde-St. Margaret's High School
St. Louis Park, MN
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Arc hhishop Kennedy High School
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Sister Marianne Race, C.S.).
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Nazareth Academy
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Bishop Miege High School
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Battle Creek, MI
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Principal
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Seattle, WA
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Principal
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Niles, IL
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APPENDIX B Survey lnStl'llmﬂnt

Introduction

and National I’ata,

Appendix B contains a reduced size version of the original survey mailed to all U.S. Catholic
high schools in September 1983. The instructions given for the completion of the survey give
definitions of critical terrns used throughout the it *;ument. The original survey was pro-
duced in 82 x 11 inch page size with a format for the answers to questions to be recorded
within the survey instrument. ' '
inthe version presented in this Appendix, the area originally prepared for answers has been
deleted. In its place, in green print, are presented the national summary data based on all 910
whool reports. This material should be of interest both to thse who wish to make local and
regional comparisons to the national scene, as well as those who will develop further research
hased on this project. The data used in this Appendix occasionally varies from that cited in
the text. On survey items dealing with characteristics of teachers, administrators, or students,
the Appendlix reports per school averages. In thetext, these averages are sometimes converted
to national percentages in order to control for school size effects. The General Instructions
given in a separate booklet are also presented here before the actual survey instrument.

For obvious reasons, the open ended questions on needs apd achievernents listed on the
last two pages have no median answers. The questions are reproduced in this section so that
the reader may have a complete copy of the original survey instrument.

Thase interested in obtaining more information than is given in this Appendix are directed
to follow the process outlined in Appendix .

19
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General Instructions

I This survey 15 1o he completed by or under the direction of the
principal of the secondary school. Principal 1s defined as the
person who carries overall responsibility for the day to day opera-
tion of the school, although the title of the position may vary by
schoo' (e.g.. president, headmaster, superintendent).

no

Most oi the answers to these survey questions will be known to the
principal or available in the office files. However, any portion of the
survey that could better be answered\ﬁy someone else should be
duphcated and passed along to that person, completed, and
returned to the principal’s office for entry in the survey booklet.

3. Allquestions which ask for the opinion of the principal or which call
for a "best estimate” should be the principal's estimates even
thnugh others’ opinions may be taken into account.

4 On numbers that shift from day to day (e.g.. enroliment figures).
answer{c},‘s ot September 15, 1983.

5 It you h§ve a question about the survey, please call Dorothy
Williams or Carolyn Eklin at Search Institute, (612) 870-3664.

6. Permission is granted for the principal to photocopy the com-
pleted survey before returning it to NCEA. The photocopy docu-
ment will provide a useful paint of companson when the national
survey results are received.

A Note About .
survey Length and Content

The survey 5 long It must be an extensive survey in order not to
oversimphly the Catholic educational enterprise. Catholic secondary
schools are not simple institutions *nor are they alike. In order that the
National Portrait do justice to the richness and complexity of Catholic

. secondary education, many areas must be assesseo and specific

kinds of ihformfation gathered. The categories in the survey are as
foliows,

1 Admirustration . .
2. Faculty
3 Students

4 Academic, Co Curncular, and Service Programs

\

L)

Religious Education

Computer Use v
School Standards

Facilities, Resources, and Location

School Climate

10. Parent Involvement

11. Development and Finances

12. Governance and External Relationships

13. Five-Year Trends

14. Needs and Achievements

DN O,

In pilot tests with 50 principals, the survey has typically taken a fotal of
three to four hours of the principal's time to complete. By carefully
following the suggestions made in Hints for Survey-Takers, you will be
able to complete the survey in this time frame. We sincerely appre-
ciate the gift of your time to this important endeavor.

Hints for Survey-Takers

1. You will be able to minimize theémount oftime it take$ to complete
the survey by doing the following things: \

e Take an hour now to read through the survey, You will note that
you can answer many questions without referring to school
records or computing numbers. You will find some questions

" that require calculations, records, or tHe input of another school
official. In the margins, write the name of the person who can
supply the needed information. For example, you may find that

* the school registrar could answer many of the questions in the
Student Section, and a business manager could answer much
of the Development and Finance Section. .

e Duplicate and distribute the survey pages (and relevant parts of
the instruction manual) to those who will help with the survey.
, Ask them to return their completed sections to your office.

e Transfer the information from the duplicated pages into the
survey form. '

e On questions for which your school has no records, you might
gather the information by adding a question or two to-your
baginning-ot-year student and faculty forms.

2. However much you assign to others, fill in all opinion and estimate
sections yourself.

3. Trytodo Section 14 (Needs and Achievements) when you are not
rushed. .
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4 Onquestons which ask for numbers or figures, depend on school 1.9 Persons holding the following assignments should be included in
records as much is possible If no such records exist and if the’ figuring the number of your school's administratiye staff. Include only
information cannot be readily gathered, give your best estimate. those who spend h:ilf ime or more in one of these assignments:

Academic Dean Admissions Director, Assistant Principal, Athletic
Director, Business Manager, Dean of Students, Development Direc-
tor, Principal, Public Relations Director, Superintendent, Vice Princi-

.5 As you work through the survey, keep this instruction manual open
to the section titled, "Definitions and Explanations.” Thig section’
gives information useful for answering those survey questlons

. pal
. which are preceded by an astensk (*). Do not include as administrative personnel any of the following unless
6. Some questions in the survey ask for information about ninth " they also occupy one ‘of the positions listed above:
through twelfth grade students. If your school does not have a Chaplain, Guidance Counselor, Director of Religious Formation
ninth grade, answﬂg\terms of your tenth through twelith grade 1.10 The following hist may aid you in defining what to include in each of the
students. Categones

" Amrterican Indian or Alaskan Native
Asian or Pacific Islander (includes: Chinese, Japanese, Filipino,
Korean, Laotian, Vietnamese. Asian Indian, or other Asian)
Black, not of Hispanic origin
" Hispanic or Spanish or Latin American origin
White, not of Hispanic ongin

_Definitions and Explandtlons

General Terms . , 1.14 Comprehensive self-study is understood to mean a study involving
' Principal The principal 1s defined as the person who carnies overall mfiorrr'\atnqrt\ collecter)td from five or more sGghool sources and resulting in
responsibiity for the day to day operation of the school a final wrilten repo
& (although the title used In your school may be\h\f‘fidmaSlef- 1.24 Do not count lunch period. Convert to minutes: 6 hours and 20 minutes
supenritendent, or president) , would be written as 380 minutes. .
High School  High School refers to the ninth through twelfth grades (or 1.26 To compute clock hours for an instructional area, multiply together
tenth through twelfth if your school has no ninth grade). these four figures: -
Answer all questions without reference to any grade below ITh ber of ired unit rt' . inst
o ninth except in the few cases where inquiry 1S specmcally The number of required units (e.g.. semesters, quarters) in an instruc-
tional area] x {the number of weeks of classes in each unit] x |the
made about lower grades. . . ‘
number of minutes in a standard class period] x |the number of clags
Class of 1983 Class of 1983 refers to those students who graduated from periods a required course has each week]. Then divide this product by
high school in 1983 ' ‘ ‘ 60. Round to the next highest whole number.
The following numbered paragraphs refer to questions bearnng an asterisk in Exampie: Aschool requl{ez 8 semesters of religion. Each semester has
the accompanying survey. The item's hrst number indicates the section; the 15weeks, and classes meet 3times a week for 45 minutes each period.
second number indicates its sequence within that section. Explanatory mate- » 8 x 15 x 3x 45 = 16,200. Dlvudmg by 60 minutes = 270 clock hours.
nal is hsted in the order in which the questions occur In the survey. Wnite 270 in the space next to Religion.
1. Administration ' 2. Teachers - ; » -
11 Diort]:esgn—-adm(i;\;’stran(:rég under the control of 2.1 Part-ime teachers include admirustrators or other staff persons who
p the "(:CGSZ" Ice o ;Jchahonh " bility of teach as part of their overall school assignment. For example, if the
a;o::‘\(;e—‘-)g”r:;:nnstratlon ol the sc 00' 's the responsibility " pnncipal teaches one or two coutses, he or she would be counted as a
: part-time teacher. Do not include as part-time faculty persons who
'"ts:opg’mrgg"a;'p—;f:;‘ég's‘"at'on of the school is shared by supervise co-curricular activities suth as clubs or sports if they have no
Private—administration of the school I1s the responsibility of classroom instruction ass |gnment
a religious community or a private corporation 2.2 For more detail on each of these categories, see the explanation for
1.6 Dehne the single position in your higl school that has the most overall question 1.10
responsibiity for the school (this may be a president, headmaster, 2.8 The Full-Time Equivalent (FTE) figure 1s customarily given in decimals
q 1 supenntenciént, or principal). Then count the number of persons who to express the proportion of a full-time teaching load a teacher is
]: KC have held this; position dunng the past ten years. handling. If a normal teaching load is five periods a day and a part-time
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person teaches two perlods a d&y, the FTE wou 46rthat person.
If three persons divide equaIIy ong full-time teachrng load, the FTE tor
each would be .33, and those tiee together would sum to a FTE of 1.

2.10 Cgmhable means a person who meefs all the [equurements for certifica-
tion in your state but who is- not centifiad.

a
.

3. Students | R

34 |If your Sf‘hool does not have ninth grade fill in 0" in the Sth grade
spacesfor this question, and also questrons 35,36, 3.7, and 3.9.

3.8 -Check “very accurate” if the figures are based on‘actual, objective
data’such as school records. Check “quite ‘accurate” if the figures are
based in part ‘on objective data. Otherwise, check “reasonable esti-
mate" or rough estrmate depending on-your level of conhdence in the
mgure

3.17 Ir)clude studénts who recelved aid directly from the sponsonng parish,

diocese, or religious order. Aid includes tuition reduction®scholar-
ships, grants, and work study programs. ‘

3.22 If your school does not have ninth grade answer for your tenth grade
students, - .

3.23 By knowing students ZIP codes, the project team will be .able to usé

1980 census data to help describe the demographrc characteristics-of

the student body.

3.26 .

3.28 .
3.30 See expla'hatoon provided for question 3.8. ‘
333

3.34 . -

4. Academic and Co-Curricplar Programs.

4.2 lfthe service or program does not-apply to your school (e.g., Rrogram
for expectant mothers does not apply to @n all-boys’ school), mark
"no. .

4.1Q ltthe aclrvrty can betaken for credit (e.g., yearbook or newspaper) still
mark " If a varsity athletiq teain is co-ed (e. g.. volleyball), mark
"yes’ for both boys and girls. If an activity does not appIy to your school

« (e g. girls’ basketball in an all-boys' school) mark ' no

A ]

7. School s_tandards

7.2 It your school does not have a ninth grade, give the number that
, apphed for tenth grade.

7.18 If the behavior usually leads to some other kind of discipiinary action

+other than expulsion or suspension, or if no disciplinary action is the

norm, check the column labeled *'student usually not expeIIed or
suspended.”

8. Facilities, Resources, and Locatlons

8.1 It your school was iormed as’ the rgault of a merger of two or more
schools founded at different times, §ive the earlier daie. If there was a

"

-

92

8.7

8.22
8.24

8.29

9.4

10.
10.1

1.
11.2

11.3

- r\' —
v ! v

period of time in whrch ,your school was closed, thén ye-dpened, give '’
the earlier date. S

If you have no cyrrent figure, get in touch with someone from your
school's constituency who deals with real estate and who knows your-
location and facilities. Ask that person for an estimated markef value.
Include in the estimate only those buildings 4nd grounds used by the
high school. Do not include in the estimate a parish church which
shares the school's grounds even though the church may sometrmes
be used by the high school

Include equrpment to whrch your school has continuous, free access
although the school itself may not own it.

If your school is within the b0undanes of acity, includé the surunding
suburbs in figuring size. ¢

This infogmation can usually be acquired by phoning the central office
of the local public school district or the clerk of the local board of
eIectrons

. " [

School Slimate - .

A major dramatic event is comsidered to be a play, musical, dance
presentation or other production presented by the student body and
open.to public attendance, for which admission is charged. A major

- mussic concert is considered to be a musical event, whether choral,

instrumental, or a combination, which is presented by students and
open to public attendance. A major sports event is considered to be

- any interschofastic contest involving one of your own school's tradi-

tignally’ best-attended sports. It is assumed that the identity of the
best-attended sport will vary by region and by school.

L

Parent Involvement . , _ ..

Count organizations through which parents are given oppoﬁunity both
to learn about school life and policy and advise teachers and adminis-
trdtors on policy issues. PTA would be an example. Do not count
booster clubs oi organizations whose major function is to raise money

for the school. ' .

s »
Development and Finances ‘ /
Contributed Services: The'difference between the actual wages paith
to religious (including personal expenses paid on their behalf) and the °
salaries paid lay personnel in identical employment at your school. The
value of these services contributed should be reflected gs income and

included among expenses (either by charging total salary evaluations
to the appropriate salary accounts or by adding one total amount].

Contrlbuted Services should be computed as follows:

Valuatlon of Religious Personnel (at lay saIary scale) $__
Less: Direct wages paid religious . ,.... 7 ...0...
Less: Expenses paid on their behalf :

(Net) Contributed services valuation (question 11.2).

L)

»

!
_Subsidy: Diocese? parish? religipus community? ¢~
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11.4 Fund-raising: Also mcludesI bingo, bake sales, and other similar
avents.

11.8 Auxiliary Services. Incomes and expenses from auxiliary services
should be netted, a net gain providing an additional source of revenue,
while a net loss is an additional expense. Otherwise, gross revenue
would be misleading,-and total @xpense would distort educational

€ expepses, per pupil costs, étc. The usual auxiliary services are
cafeterias, bookstores, bussing, dormitories, summer camps. A net
gain should be shown inquestion 11.5. A netloss should be included in
question 11.16 with "All Other Operating Expenses.”

11.9 Al Other Income: This is a catch-all category which often includes™ '

tems such as rental income and athletic receipts. Any suppon of a
fund-raising nature should be included in question 11.4.

11.11- Do not include school debt retirement provisions, funds raised for

11.17 capital improvements, or major capital expendctures in these operating-

figures.

“" 1113 Contributed Services: Asindicated, the appropriate cost of salaries for

religious personnel can be booked either by charging the salary ac-
counts with total salary evaluations (included in question 11.12), ‘or by
adding one total amount (question 11.13) which is equal to the income
shown in question 11.2. Contributed Services does not include calcu-
lated discrepancy between public school teacher salaries and your
school's lay leacher salaries. .

11.16 All Other Operating Expenses: All of the remaining operating ex-
penses, e.9.. books, instructional equipment, maintenance supplies
and repairs, utilities, office supplies. insurance, etc. If there is a netloss
on an auxiliary service (e 9. the book store), the loss’ should be in-
cluded here.

12. Governance and External Relationships

12.1  The term school board is used.io imply advisory tunctlons as well as
policy-makingland controj. A,

12.2° Ityou have more than one advisory or policy-making board. answer for
the one with the greatest influence on school policy.

125 Inthisynstance laity i3 used in the narrower sense of perspns who are
neither priests nor religious. *

14, Needs and Achievements

.14.49 Note the permission statement at the bottom of the page. If you choose

not to sign, itis stillimportant for you to answer questuons 14.49-14.51.
The.snformation you provide will still be used. but in a way that keeps
your school anonymous. Your responses would be merged with re-
sponses from other schools to give an overall count of the kinds of
significant programs available in Catholic high schools.

198 o

Confidentiality Statement

L}

The data entereu on your sur'vey form are intended to be used only for

the good of the Catholic educational enterprise in the United States.
Responses tp the questtonnatre will be combined with those of other
schools and reported as group data Itis likely that, in addition to the
study of all schools together, some study will be given to comparisons
of schools by type, size or region of the country.

Neither NCEA nor Search Institute will release any ihformation on
individual schools to any person or office within the Catholic school
world of outside it without the expressed permission of the principal of
the school. P 4 ,

In Section 14 of the survey 'you are asked to record some of the
significant achievements of the school. On page.56 you are asked to
give your permission to have that information (and only that informa-
tion) shared with other schools so that your successes might become
a resourze to other school ou choose not to sign the information
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1 Administration .
e .
,*1.1 What type of high sthool 1s this? (Check one box) 1.8 How long has the principal served as pnncipal at this school?

Percent
. Diocesan 39.4 : , {Check one box) R Percent
Parochial 134 Less than a year 15.0
Inter-parochial 6.5 1-2years 16.2
. . Pnvate 40.8 2+ - Syears 354
L : ' . 5+ - 10 years 24.2
1.2 Is this high school owned or operated by a rehigious order? 10+ - 15 years 6.9
(Check one box) - % Yes: 50.2 Mare than 15 years 23
(IF YES) Please name the order: S _
1.3 (IF YES) Is the high school's chief administrator a ! 1.9 What s the total number of people who serve at least haif-time in
. member of the order named above? (Check one box) ' % Yes: 815 admirystrative activity in your high school? Mean = 4.0
1.4 Schools vary in the titles given to staff persons who carry major administrative )
responsibility For each of the following, indicate whether or not your high *1.10 Ot the number of administrators given far question 1 9. haw many fall into
school staff Includes someone with this title. (Check one box for each title) ) each of these categones? (If none, wnte "0") - AV;':P:C oroclent
. 0.0
% Yes % No American Indian
P Headmaster 5.5 94.5 - Asian . 0.3
President 11.6 88.4 ‘ 0.9
Pnncipal ) 94.5 58 . Biack .
Superintendent 12.6 874 R : Hispanic 1.6
. . . \ White 97.3
NOTE: Many of the questions in this survey refer to the Principal. o
“Principal’ 1s the term adopted to designate the pérson who carries overall
responsibiity for the day tc day operation of the schoo!. In your school,
another litle may be given 1o this person (e.g.. Headmaster, President) In " gc'zeo?iﬂgg'c‘:@g&'ggﬁonrgngéva';u'g r"gy)esuon 119 haw many 'a"lltrv‘ltgrage rcent
answernng questions abaut the Principal. answer in terms of the person who : per school
carnes overall day to day responsibility (whether or not that person 1s . Catholic layman 32.5
actually called “Principal’} Catholic raywoman . 124
7
¢ . 1.5 Winch of these terms best describes the pnncipal? (Check one box) Percent Non-Catholic layman 3.2
Catholi¢ layman 227 . 1.7
Catholic laywoman 29 ; Non-Catholic Iaywomlan .
Non-Catholic layman 09 Pnest, diocesan 5.3
Non-Catholic laywoman 0.1 9
Pniest. diocesan 9.3 Priesl. religious 5.
Priest. religious 17 Rehgious man 8.1
Religious man 127 . 31.0
Rehgious woman 397 ) Religious woman

1.8 Counting the current principal as one. in the past ten years 1.12 Ot the number of admimistralors given in question 1.9, how many belong to

how many principals has tfie school had? Mean = 2.66 each of the following age categones? (/f none. write "0”) Average '°|0"‘
E per schoo

1.7 What s the principal’s educational level? (Check one box) Percent Under 25 * 0.8
Doctorate ' 59 . T 25-34 17.5
Educational Speciahst 4.2 . g
Licentiate 0.7 35- 44 40.3
MA. orMS + 30creuts . 50,5 45 - 54 258

. MA orMS 36.3

' BA orBS + 15credits 24 . 55 - 64 1.6
BAorBS 0.1 65 and older 39
LessthanB A orBS" 0.0 .

*See nstruction manual for addmonal information on all questions marked with an asterisk (°).
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1.13 Of the number of adrrumstrators given in question 1 9, how many are al each .
of the following educational levels? (/f none. write “0") Average percent

Doctorate per szcaool
Educational Speciabst 2.1

) Licentiate 0.7
MA orMS + 30 credits 309
MA orMS ) ' 42.2
BA orBS + 15credits 10.0
BA orBS 8.6
Lessthan B A.orBS 25

*1.14 To the best of your knowledge. when did the most recent comprehensive

. ”? \
school selt-study occur? (Check one box) ' Percent
Self-study never conducted 7.4
-~ 1982 -83 22.2
1981 - 82 14.2
1980 - 81 16.9
1975-79 326
1970- 74 5.6
Betore 1970 R A
IF NEVER CONDUCTED, SKIP TO ITEM 1.17.
1.15 Was assistance for the selt-study (e g., staff consultation,
evaluatve instruments) arranged through or dbtained from
NCEA? (Check one box) % Yes: 7.9
1.18 Was the assistancé uf one or more professional evaluators N
trom outside the school constituency or staff secured in
connection with the self-study? (Check one box) % Yes: 82.8
1.17 Is.yuur school accredited by a regional agency or
commission? (Check one box) - % Jes: 85.7
1.18 (IF YES) What s the name of the accrediting agency?
1.19 How often 1s the principal's work tormally evaluated? (Check one box) Percent
Once a year or more 50.7
Every other year 7.2
Every third year . 149
Less often than every third year 1.3
Never 16.0

BEST COPY AVAILABLE Never

_' “ . . .

120 What percent of your twelfth grade students were enrolled in each of the
following types of programs in 1982-837? (Place a figure in each space.
It none, write “0")

NOTE: Percents given in these calegones should sum 1o 100. _ Average percent

per school
Business 77
College Preparatory 798
' General 9.8
Vocational-Technical 2.1
Other 0.5
(I “other,” please specify:) . ' Means
. *
1.21 How many standard class periods are there in a school day? 7.3
1.22 How many periods pér day are considered to be the normat
full-time taaching loac? - 5.3
1.23 How many minutes long are your standard high school
class periods? 46.1
*1.24 How many minutes long is your schoel day? 360.5
A
1.25 How many student instructic’mal hours are there in your academic ,
year? (In most cases, this number will be larger than 1000) 1089.8

*1.28 For each ohthe following areas, indicate the minimum numbaer of clock hours
of instruction required by your high school for graduation. The survey
instruction manual describes how 1o convert requirements to clock hours.

(If your high school has no requirements in an areq, write "0") Minimum
’ - Clock Hours
Required: Means

' Computer Science 15.3

English 546.0

Fine Arts 62.8

Foreign Language 155.8

History/Social Sciences 365.3

Mathemaltics ant.e

Religion . 4285

¢ : Science 252.9

1.27 How often are meetings of the whole professional statf (administrators and
teachers) scheduled? (Check one box)

¢ Percent
Al least once a week 7.9
2 - 3times a month 154
Once a month £9:2
- 5-6times ayear 12.6
! 3-4times ayear 4.6
1. 2times a year 0.3
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1.28 Is your schoot mq.unmd acenrding to curncular depaﬂmenls”
(Check one box)

% Yes: 93.9

1.29 (IF YES) How many curricular departments does your school havg? Mean = 9.3

1.30 Do you have a-student council or other representative’
bodv elecled by students? (Check one, hox)

% Yes: 98.5

1.31 In which of the following areas s student participation usually soughl”

(For each area. check one box)

* v Evaluating leachers
Handling disciphinary infractions
Planming religious celebrations
Planning school social events
Planning student assemblies
« Recruiting new students
Starting new school organizations
{hobby clubs, elc )
Selecting new faculty
Selting or revising curngiium
Selting policy on disciphnary
malters
Working on alurnni affairs

1.32 Is your school 4 member of the National Association of
Student Councils (NASC)? (Check one box)

1.33 Is your school amer~* ! the Nalior.. | Assocration of
Independent Schools (NAIS)? (Check one box)

1.34 Is your school a member ¢f the National Catholic
Educational Association (NCEA!? (Check one box)

1.35 Is the pnncipal a member of the National Association of
.. Secondary School Principals (NASSP)? (Check one box)

N 1.38 Is the principal a member of your slale Association of
Secondary School Principals? (Check one box) ¢

1.37 Is the principal or other administralor a member of ' e
Association for Supervision and Curniculum Daveloprnent
(ASCD)? (Check one box)

% Yes
277
17.6
98.7
99.4
938
84.0
93.9

11

371

~ 36.9

44.5
% Yes

51.1

121

73.1

§3.3

63.5

1.38 listed below sYe 14 education:al goals First 11 ad the entire kst Then choose
lhk seven goals thal are most important to the nnCipal. and rank order these

seven. placing a -

1" next o the goal thal is mo 'mpoitant to the principal.

4 2" next lo the goal that 1s second most impori 1. and continuing until you

have placed a 7" next 1o the seventh most impor ant goal
(Leave the other seven spaces blank)

Goals

Bullding community among faculty. students. and patents
Developing aesthetic appreciation

Developing tugh moral standards and citizenship ,

20
ERIC

|
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Rank Based on
Average of Ranks

1
13.5
3

Developing individual responsibility for the management

of one’s own learning program 8
Encouraging student understanding, acceplance, and
participation in the Catholic Church 4
. Fosterning spintual development 2
Prepar)ng students for college ' - 5.5
Prepanng students for the labor market 13:5
Promoting criical thinking skills 55
Promoting under3tanding of and commitment to justice 9.5
Promoting understanding of and commitment lo peace 12
.
Teaching basic skills in wnting, reac ng, and mathemalics 7
Teaching Wfe skills (skilis heeded for surviving in a complex world
interpersonal skills, personal finance. job t.unting skills, elc.) 1
Teaching students how lo get along with others 9.5
2 Teachers
Fo questions 2.1-2.7 you are asked to describe the full-time and part-time
teachers who teach in your high school. .
* Full-Time  Part-Time
Teachers Teachers

*2.1 How many persons does you: high school have

in each of these two calegories? Mean =30.5 Mean =5.5

‘22 How many of the persons counled in que.‘,hon 21 '

?
fall into each of these categories Average percent

(It none, write "0") . per school
Amencan Indian 0.1 0.0

~ Asian - 0.7 0.5

Black ’ 1.7 1.5

Hispanic 3.1 3.1

White '94.3 94.8

2.3 How many of the persons counted in question 2 1 Averlge rcent

falt into each of these calegones? (If none, write "0") per school
Cathalic layman 28.7 16.1
Calholuc. laywoman g 29.7
Non-Cathohc layman 6.6 4.9
Non-Catholic laywoman 9.9 10.5
Priest, diocesan 1.8 7.3
Pnest, rehgious 28 6.0
Rehgious man 3.3 5.3
Religious woman 15.2 20.2

*See instruction manual for additional information on all questions marked with an asterisk (*).
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2.4 How many of the porsons.cou\{ted in question 2.1
tielong to each of the following groups? .
(/f none, write 0"} ‘

Cuban, Cubano

Mexican, Mexican-Amencan,
Chicano

" Puerto Rican, Puertornqueno,

or Boncua

t
Other Latin American, Latino,

Hispanic, or Spanish
descent

2.5 How many persons counted in question 2 1
belong to each of the following age categortes?
(!f none, write "0")

Under 25
25- 34
35- 44
45 - 54
55 - 64
65 and older
2.6 : How many of the persons counted 1n question 2 1

are at each of these educational levels?
(It none. wnte Q")

Doctorate

Educational Specialist

Licentiate

MA orMS + 30 credits

MA orMS

BA orBS5 + 15credts

BA orBS -

LessthanB A orBS
2.7 How many nf the | .oarhons counted 10 question 2 1

have had pubhc high school teaching experience?
{If none. write *Q")

|

Fulk-Time
Teachers

Pag-Time
Teachers

% of kKispanic Teachers

20.2 16.0
27.4 333
123 114
40.1 39.3

Average percent

per school
74 - 5.8
389 ¢ 266
305 29.2
157 163
78 103
27 1.8

Average percent

per school
1.3 27
04 1.0
0.4 09
11 14.4
KY R 333
18.6 15.7
30.2 28.7
0.9 3.2
Average ercenl
per school
26.7% 24.1%

NOTE: Please dguble check ta be sure that the number: in each column (
for questions 2 2.2 3. 2 5, and 2 6 sum to the total number of full-ime or

part ime teachers indicated in question 2 1

*2.8 How many tull-tme teaching equivalents (FTE's) are represented
by ynur part hme teachers? (Round to the nearest tenth, e g . 39) Mean -~ 2.0

2.9 0 your schoot 15 ment a tactor n estabhshing
teachers compensation? (Check one box)

206
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% Yes: 7.2

*2.10
2.11
212
213

o

214

217

218

Questions 2.19 to 2.23 refer to compensalion for teachers,,(For each queston. check one box )

How many of youriull-ime teachers are certified or certifiable by a

state education agency? (If none. write “0”) % Yes: 87.9

How many minutes of preparation time does your schedule provice Meat.s

for teachurs duning the schooy day?(/f none, write '0") 493
- [

How many minutes betore the ope ..ng ot school are teacheis

requred to arnve? (If none, write "0') 16.8

How inany mihutes after the close ot the school day are teachers

required to bre available it a need anses? (/f none, write "0") 235

Approximatel§y how many hours per month do you expect the average teachet
to spend. without remuneration, in such activities as attending parent
meetings. chapéroning school tunctuons selling tlckets advising studgnt
clubs etc ? (Check one box)

! Percent
0 - 5hours 66.1
6 - 10 hours ¥- 26.1
1 - 20 hiours “ 7.0
5 21 - 30 hours 0.3
- " Over 30 hours 0.5

Does your school provide in-service training tar teachers?

(Check one box) % Yes 89.1

Are teachers given time oft tor in-service training? (Cheuk one box)
¢ % Yes: 83.9

Are teachers paid therr regular salary during absence from schaool for
n-service traiming? (Check one box)

% Yes: 85.9

How many days per year are ailotted to tuell-tume teachers for
n-service statt development activities? (/f none, write (")

‘

Mean = 3.3

2.19 Are priests paid on the same salary schedule as lay teachers?

% Yes: 9.7

2.20 Are religious men and wpmen paid on the same salary schedule as

2.21

lay teachers?
“e Yes: 12.0

Do all priests teaching tull-time in your high school receve the same
compensation regardless ot education or expenence?

% Yes: 33.3

2.22 Do all women religious teaching tull-ime 1 your luigh school receive the

same compensation regardles® of education and expenence?

% Yes: 65.1
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2.23 Dol men rohigious, teaching full ime in your hitjh school receive the 2.35 Does your school now have a formal procedure for
sdme compensdtion regdrdiess of education and experience? : evaluating teachers? (Check one box) %Yes: 91.6
. . %Yes: 28'2‘ 2.38 How often do new teachers (three years, or less in your high school) recewve a
aluation?
2.24 What s the average annual compensation tolal of salary. benefits, !::;:r:gg:' : formal evaluation? (Check one box) Percent
housing. and stipends) paid to priests who teach full-tme in your Two likes a year or more 729
high school? (if question does not apply, write "DNA") $ 11,000 ° Once a year 23.7
. Once every two years 0.5
2.25 What is the average anpual compensation (total of salary. banefits. v Once every three years " 03
housing. and stipends) baid to women religious whoteach . ' N Less than once every
" full-me n your high school” (If queStion does not apply. three years; or never 26
write "DNA") $ 9772
2,28 What 1s the average annual compensation (total of salary, benefits, -
housing. and stipends) paid to men religious who teach ‘ 2.37 !n evaluating high school leachg}rs. to what extent does the school depend on
~ fuli-vme 1n your high school? (If question does not apply. » input fro[n students and parenlts? (For each. check one box) .
. wnte "DNA”) $ 11,334 ' A Nl
' : ’ _ Great A at
2.27 What s the 1983-84 average dollar amount of the benefit package Dedl  Some  Litte AN
(e g . pension, medical insurance, hfe insurance, major medical) ) Student input 4.3% 36.1% 36.3% 23.3%
for full-time lay teachers? $ 1,794 ) Parent input 2.3% 26.9% 40.6% 30.2%
2.28 Does your school have an official salary schedule related : :
to levels of education and years of expernence by which | . hool? ¢ '
lay leachers’ salanes are determined? (Check one box) % Yes: 93.2 2.38 Is lenure available lo teachers in your school’
) Per school (Check one box) % Yes: 27.7
2.29 (IF YES) What 1s the scheduled salary paid to a beginning lay averages o
teacherwithaBA ? (Exclud'mg benehts) - $ 11121
K - 2.39 (IF YES) Alter how many years of teaching in your high schoo!
2.30 (IF YES) What s the highest salary on the schiedule for a lay o(s a teac)her ehgible for t!ariure" giny 9 Mean = 2.98
teacher with a B A ? (Excluding benefits) ) $¢ 17,448 :
, »
2,31 (IF YES) What is the highest salary on the schedule for a lay C
« leacher with a M A ? (Excluding benelits) $ 20,105 2.40 How many of your full-time high school teachers have been he stalf of your
high schoot for the following lengths of ime? (Place a number J each space
2.32 Are some or all of your teachers represented during 1t none. write “0") . Averarg:c o’oc'e“'
contract negotiations by some negotiating group? Less than a year pe 129
{Check one box) % Yes; 31.9
. . 1-2years 16.5
2,33 (IF YES) Estimate the percent of full-ime high school teachers . ) ‘ 3. 5years ) 27.0
in your school who are represented dufing contract negotiations .l
by some negotiating group? (If none, write “0") ' Mean = 31.2% 6 10years 219 ot
11 1Syears 1.9
2.34 (IF YES) What percent pf your full-time high school teachers are .
represented by each of the following? (i none for a group, Average percent 16 - 20 years 6.0
write "07) per school 21 30years 32
American Federation of Teachers 1.3 314N years 0.6
Diocesan or distnct group 10.1 4t years 0.1
National Association of
Catholic School Teachers 44 .
National Education Assoctation 1.4 \
Other focal group 12.6
Other national group 0.7

' XL . .
d J (If “other natonal group,” please specify) _.._._ . . 2 ’\ ‘)
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2.41 Which of the tallowing are usudlly mvalved inonterviewing an apphcantfora o

tedcting position? ( Sheck one box for each person or group hsted) o Does
% % Not

. Yes ‘' No " Apply

Department head 80.3 15.1 4.6

Mernber(s) of board 6.9 735 19.6

Member(s) of diocesan or religous” 155 68.6 15.9

order administratinn

Member(s) of school admnistratnon 97.6 19 05

Other teachers » 194 77.0 36
Parents 09 943 4.9
Pansh,pastor(s) L 6.8 66.2 270
Students ' 16 94.0 44
Other 4 1.9 82.4 15.7

A\

3 Students

3.1  What grades are inCluded in your!school" (Check one box)
Y

- . Percent
Y 8-12 22
. . 9. 12 84.9
' 10- 12 0.2
PreK - 120r
- K-12 KR
¢
< 1-12 0.6
7-12 7.5
. Ot o 13
(It athei * pledse specily ) o ~
3.2 How many students are errolled in grades K - 6? -
(i nones wite ) Mean = 13.4
3.3 How many students are enrolled in grades 7 and 87
(I none wrte 0°7) Mean = $7.0

A

Questions 3.4 - 3.7 are about the ninth through twelfth grade students in your
high school. Piease fill in all.blanks.

Means
9th 10th ©+  11th 12th Total
‘3.4 How many students were
enrolled in each of these four
grades Jas of September 15, .
19837 (If none_ wnte 07) 154 143 137 134 568
3.5  How nany of the students
indicdted in question 3 4 are
ternale? (If none. write 0"} 79 74 7 70 294
3.6 How many of the students
. dicated in question 3 4 1all X
nto these two categones? ‘
(It none for the category .
wrte 07) Average percent par school
Catholic a7o 87.1 87.8 88.7 87.5
Non Catholic 13.0 129 12.2 1.3 125

*Gee instruction manual for adddional information on afl questions marked with an asterisk (*). \
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3.7

‘3.8

3.9

How many of the students
indicated in question 3.4 fall
into each of these categornes?
(! none for the category,

write "0") &

Amencan Indl.an or Alaskan
Native

Asian or Pacific Islander
(includes' Chinese,
Japanese, Filipino, Korean,
Laotian, Vietnamese, Asian
Indian, or other Asian)

Black, not of Hispanic
ORgIn )
*Hispanic or Spanish or Latin
American origin

White, not of Hispanic
origin

Are the figures you gave in questions 3.6 and 3.7 eslimates or accyrate

figures? (Check one box)

poe

. ‘: .
* 9th 10th 11th 12th
Average percent per school
0.6 0.5 0.5 0.5
J

24 24 22 22

81 78 73 - 7.2

8.5 8.3 84 8.0

' 804 80g . 816 82.2

Percent

Figures are rough estimates 3.9

Figures are reasonable
estimates

Figures are quite atcurate
Figures are very accurate

15.6
1314
43.1

Of your students of Hispanic/Spanish/Latin American origin, how many belong
to each of the following groups? (If none for the category, write “0")

Cuban, Cubano )

Mexican, Mexican Amenican,
Chicano

Puerto Rican, Puertorriqueno,
or Boricua

Other Latin Amencan, Latino,

Hispanic, or Spanish
descent

-

3.10 How many of your high school students would you estimate speak
a language other than English at home? (I none, write “0")

Percent Total
Hispanic
8.4
ne

17.6

420

Mean = 7.2

3.11 Which of the following criteria does your high school use to classify students

as handicapped? (For each, check one box)
Standard tests for evaluating handicaps

Federal guidelines
State guidalines

Judgments and observations of school counselors and

teachers

3.12 How many students in your high school are Classified as
handicapped? See question 3.13 for categories 2f handicapped.

(if none, write “0")

% Yes % No
479 52.1
35.2 648
44.5 55.5
848 154

Mean = 5.2

LY
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3.13 How does your high schoal usually accommodate l;}e_ following types of
handicappud studenth? (For each type, check o

Vi Aﬂﬂl’ld °/°
% some % No students
Y Attend special Attend with this
. regular and some special type of
. classes regular classes handicap in
: only cjasses only high school
Multiple handicapped 48 2.4 0.2 92.6
Trainable mentally retarded 0.2 18 0.2 97.8
Educable mentally retarded 25 51 . 0.7 91.7
Oeat or heanng impaired 36.7 4.9 0.1 58.3
Deat and biind 4.2 19 00 93.9
Speech imparred N 23.9 8.6 0.1 67.5
Bhind or wisually impawed
. (Non-correctable) , 169 31 0.1 799
Emotionally disturbed ) 204 5.9 0.1 73.6
Orthopedically impaired 30.0 29 0.0 67.1
4ther heaith imparred 35.6 44 00 60.0
4 Specitic learning disabiities * 25.6 26.8 0.6 471
© . 3.14 How many of your high school students hive on campus of
in housing provided by the schoot? (If none. write “0") Mean = 3.8

3.15 What peraent of your high school students would you estimate ive in a single
parent family? (Check one box)

7 Average
Percent p‘rg‘c o'g'"'
3 0-10 28.2
| 11-20 <19
x 21 30 18.5
P 31-40 7.2
41.50 3.7
51 - 60 = 1.4 -
Over 60 I R
3.16 In 1982-83. what was your average daily high school student !
attendance? (Gye figure as percent of your 1982-83 high : :
school enrollm, . Mean = 94.9%

*3.17 V.Vhﬁ' percerntof your students in grades 9 through 12 rereved

tnancial ard from your school in 1982-83? Mean = 12.6%

* 3.18 Which of the following antena does your schec! employ in awarding financial
aid. in whole or i pan? (Check one box for each)

% Yes % No
Academic record ofr promise 49.3 50.7
Athletic fecord of promise 37 96.3
Financial need 95.5 4.5
Racial or ethnic ongin 121 87.9
Vocational intention 20 98.0

ERIC

Aruitoxt provided by Eic:
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3.19 Of the following cnlena. which 1s most dominant in awardin

financial aid funds? (Check one box)

!

3.20 What was the total amount of financial aid. including scholarships.

¢ &

g your school's '

Percent
. Academic record of promise 7.0
Athletic record of promise g8
Financial need 91.5
Racial or ethnic ongin ‘0.2
Vocational intention 05

tuiion reductions, grants, and work-study. awarded in 1982-83
by your school to high school sludents?
A}

3.21 Over the las! three years, how many §f your graduating seniors

were National Ment Scholarship Fin

(if none, write “0")

14 or Semi-Finalists?

Mean = $36,917

Average Per;:ent of
Students per School

14

*3.22 Of your present ninth gragers. please estirnate what percent come from each
v/ (The pgrcents should sum to 100

of the types of institutions listed belo

I 0 percent, write "0}

(If “other.” please specily )

Catholic schools
Public schoots

Non-Cathohc
pnivate schools

Other

Average percent
per school

. 77.9

19.2

2.7
0.1

*3.23 What are the residential ZIP codes of your high school students? Please st
below each ZIP code 1n which five percent or more of.your high school students

live Next to each 2IP code histed, wnte the

students who live there

2IP code in which 5%
ot more of high
school students hve

Percent of high school
sludents who live in
this ZIP code

percent of your high school

N
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An estimate of the economic level of the families from which Cathohc high
school students (grades 9- 12) come 1s an important element in this research
project Please use data from school records wheneves possible. It no records
exist, make as accurate an estimate as possible.

The 1982 federal poverty level for a tamily of four was set at a gross)mcome
ot $9.300. those with iIncomes below that figure were considered to be living in
poverty Below are given some other income figures for famies of different

51765
‘{he 1982 poverty level for different family sizes was as follows: -
family of two $ 6.220
family of three 7.760
family of four 9,300
family of five ! 10,840
family of six 12,380

For each additional person, add $1.540.

3.24 What percent of your high school students come from famiies with iIncomes
below federal poverty level? (Check one box)

Percent

per school
0 179
1-10 63.4
11-20 109
21-130 35
31-40 - 1.9
41 - 50 1.0
51 -60 - 0.5
61-70 0.7
71-80 05
81-90 ! 0.6
ot 91-100 0.1

3.25 What percent of your high school students come from famihes with each
of the following gross annual incomes? (Percents should sum to 100 .
If none in the category, write “0")

» per school
Under $10.000 6.8
* ' $10.001 - $20.000 R4S
$20.001 - $30,000 - 338
$30.001 - $50.000 246
$50,001 - 5\100.000 8.4
Over $100.000 J 19

*3.28 Are the percents you gave for questions 3 24 and 3 25 estimates or accurate

? .
figures (Qheck cne 130;() y Parcent
Figures are rough estimates 456
/ Figures are reasonable esimates 448
Figures are quite accurate 9.4
Figures are very accurate 0.2

Average percent

Average percen

3.27 What percent of your high school students come from families that live in the
following kinds of housing? (Place a number 1n each space. I none, write “0")

‘Average perceni

per sc
Owner-occupied house, condominium
or townhouse 74.4
. Single or duplex rental 14.5
Multiple unit rental 9.9
Other 11

*3.28 Are the percenits you gave for question 3.27 estimates or accurate lngures"/
{Check one box)

Percent
Figures are rough estimates . 49.8
Figures are reasonable estimates 385
Figures are quite accurate 29

Figures are very accurate 19

- 3.20 What percent of your high school students come from famihes

that hve In low-income, government subsidized rental umit housing?
Per School Mean = 3.2%

*3.30 Is the percent you gave n question 3.29 an estinale or an accurate figure?
{Check one box) ) -

: Percent
| Figure s rough estimate 37.6
Figure 1s reasonable estimate 4 300
Figure is quite accurate . 19.3 «
F.gure s very accurate 131"

\

3.31 What percent of your high schoal students come from famihas where no
parent or parent surrogate has graduated from college? (Check one box)

v Percent Average percent

}  perschool
0o-10 ° 15.2
11-20 “« 19.4
21-30 17.2
’ 31-40 12.1
' 41-50 120 -
51-7C 14.1
4
0ver=~(o 10.0 -

*3.32 Is the percent you gave for question 3 31an estmate or an accurate figure?

(Check one box) Percent
. Figures are rough estimates 35.7
Figures are réasonable estimates 40.2

Figures are quite accurate lzg .

Figures are very accurate

v
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} ' | \ 4 Academic and Co-curricular Prog/"ams
, | .

3.33 What percent ol your ligh schonl students come from tamihies that receive - 4.1 Listed below 1s a series of instructional courses. The hst is selective; it is
Aid 1o Familigy, with Depaendent Chiddren (AFDC)? (Check one box) Ll assumed that your schoo! offers many courses not listed here. For each course
. Parcant Average percent hsted, estimate the percent of the graduating class of 1983 who took the
orcen per school course or an equivalent sometime during the ninth through twelfth grade
.0 29.2 years (it the course wes not offered during the last four years, write “0")
1-10 62.9 ' ' Percentof ‘83 class
11.20 5.2 Y who took courses during
21-30 14 . high school years |
31-40 3-5 Course (average per school)
g: ) ?g o'g ' Accounting 26.4
J Over 70 0.0 Algebra, first year - 90.4
o C . Algebra, second year 67.6
*3.34 Is the percent you gave for question 3 33 an estimale or an accurate figure? Art (history and/or appreciation) 28.7
(Check one box) Percent Art (studio instruction) 26.6
Figures are rough estimates 35.1 Biolagy (introductory course with laboratory) 97
. Figures are reasonable estimates 33.0 Cattculus 15.2
. Figures are quite accurate ‘ 201 . , . ' 56.0
. . Figures are very accurate 11.8 Chemistry (intraductory course with laboratory) .
r ) Computer programming in whick one or more 266
ter lan are taught 9
3.35 The tederal government prowvides tunding for free o reduced-cost lunch and £ ch: uterfa guag7$ aug 3.3
ree or reduced-cost milk For each prograg. check one box to represent nglish as a second language y 51
the percent of high school students who bBnefit from the program. (if your Envirenmental studies (as a separate course) ’
school does not have this program, check 0%) % . % Family life and/or sex education 69.1 .
' Free or Freeor Geometry, plane and/or solid . - 830
Reduced-  Reduced- . v "
Percent cost Lunch  cost Milk Languages: 26.3
French, first year -
0 705 76.0
1-10 164 o127 French, second year v 224
11.20 6.3 43 . French, third year "y
W g : :Zg fg , (')g . French, tourth year 5.7
g 41 .50 . o:s 0:6 German, first year ' . 38
P 5170 7 1.0 1 German, second year 32
< Over 70 1.1 26 Ge'man, third year 1.5
. German, fourth year 14
3.38 Upon graduation. apgroximately what percent of the class of 1983 entered S i a9
each of the following/ ‘Ur e as accurate an estimate as possible. panish, first year . / a9
I none for the category, writa 0) Spamsh. second year t .
) Average percent - Spanish, third year v, 197
per achool :
i 15.7 Spanish, fourth year , 9.0
Cathohc four-year college g ; 0.5
0 Greek, first year :
Catholic seminary 6 Latin, first year 1.3
-~ Full-ime work 10.5 Russian, first year 06
Miltary service 19 Music (history and/or appreciation) ::-3
4 et 7
Non-Cathqlic private lour-year college 123 MUS'F (|n7°.trumental or vocal) } 28.1
Physics (introductory courss with laboratory) .
Post-secondary vocational or .
/ technical school 53
‘ Publicly supoorted four-year college
or universily 36.1 ) '
’ 14.4 *See instruction manual for additional information on o4 questions marked with an asterisk (°).

Two-year college
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J Percent of ‘83 clsss
who took course
Course during high school
Religion Courses yoars (average per school)
Church history . 774
Doctrine (e g . Cathohc theology. course
in basic Catholic behefs) 92.2
Moraity 95.0
Sacraments 93.4
Scrnpture 95.0
Remedicl Enghsh 88
Remediai Mathematics 9.6
Speciat program for students with learming disabilities 16
Typing 65.5
Course céncgnlratmg on the culture and/or L
history of one or more minofty groups
(e g . Black Studies. Hispanic Studies) 8.5

4.2 Are senors required to pass a minimum competency of
prohciency test in either or both mathematics or Enghish
{e g . composition, vocabularly. etc } in order to receive

a tagh school diploma? (Check one biox) % Yes: 20.5

*4.3 Foliowing 1s a Iist of services or programs that schools sometimes provide
for students It your schoot provides the service or arranges for the service to
be prowided. check yes i your schoot does not provide nor arrange for

. the service check no

% Yes -
Career counseling 98.0
Colleqe-credit courses taught at the high school 48.5
*Course worl: at a college or univershy 69.5
Course work at a pubhc high schoo! 36.6
Courses taught in Spanish (pshgr than
Sparish language course) 36
Urver education 73.7
Of campus community servize activities taken for credit 459
Ot campus work espenence for credit 24.2
Program for gited and talented 48.6
Required drug education cowrse of course sechon 63.1
Special program for fathers or expectant fathers 2.3
Special prooram for mothers or expectant mothers 7.3
Sludent nreign exchanaoe program 41.6
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4.4 Which of the tolinwing achievement or ability tests are administered to your
high schiool students? (For each test. choose one of the respunses and
I::heck the appropriate box!

Ali: All students take this test at least once dunng ninth through
twelfth grade

Some: Some students take this test at ieast once duning ninth through
twellth grade

None: No students take this test o, o, %
Tasi Name i Ail Some None
American College Test (ACT) 9.8 783 1.9
Armed Services Vocational Aptitude Battery 17.5 4741 354
Catiformnia Achievement Tests 9.6 8.2 81.2
Essential High School Content Battery 1.2 18 97.0
lowa Test of Educational Development 216 129 65.5
Metropolitan Achievement Battery 43 6.9 88.9
Prehminary Sch- lastic Aptitude Test (PSAT) 65.0 32.2 28

Religious Education Outcomes Inventory of
Knowledge. Attitudes, and Practices (REKAP) 20.4 221 57.6

Scholastic Aptitude Test (SAT) 29.6 66.2 41
Scott Foresman Achievement Test 35 58 90.7
Secondary Schooi Admissions Tesl s 9.5 59.0
Sequential Tests of Educational Progress (STEP) 2.8 55 91.9
SRA General Educational Development 206 1.2 68.2
Stanford-Binet 3.6 18.6 77
Stanford Test of Academic Skills (TASK) 48 9.6 85.6
Wechsler Adult Intelhgence Scale - 08 56 23,6

4.5 'About what percent of the students who enter your first year of high school
need remedial or basic skilis instruction in each of the following?

()
(I none. wrte () ) Average percent

per school
Reading 1.5
Enghsh 13
Mathematics 123
4.6 What percent of your juniors and seniors 1 10k the SAT test
in 1982-837 60%

4.7 What was the average score achieved by these students on the following
sections o the SAT?'(#f no students took the SAT or if you do not know the

average. write "DNA") Mean
Mathematics average score 473
Standard Written English average

score 459
Verbal average score 450
4.8 What percent of your umors and seniors took tie ACT
in 1982837 38%
\
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5 Religious Education

4.9 What wa the average soore achioved by these students on the foliowing Questions 5.1 to 5.3 ask about the people who teach rgliglon in your high school.
sechons of the AGT? (It no adents took the ACT or i you do not know the
average wite DNA ) , Mean Full-time Part-time
' ’ ® Religion Rellgion
Engiish usage 18.96 ' Teachers  Teachers
, 5.1° How many persons teach rehgion full-ime? Part-time?
Mathematics usage 183 (If none, write "0") 9 Mean =32 Mean = 2.9
Social Studies'Reading 184
Naturat Science/Reading 212 5.2 How many of the religlon teachers given for question
5.y fall into each of these categornes? (If none in the Aver t
Composite 194 category, wrte "0") po.rg:c o:.‘):l.n
*4.10 Listed below 1s a senes of co-curncular {0r extra-curncular) activities For Catholic layman 304 16.8 )
each please indicate whether the activity 1s now avaiable in your high school Catholic laywoman . 28.0 204
% Yes Non-Cathohc layman 0.1 03

Academic honor societies (e g . National Honor Sociaty) 953 ° Non-Catholic iaywoman 04 04

Band 543 '

Chorus of choir 789 = Pnest, diocesan 10.3( 16.5

gompuler cl:;fb . ;g: ' Pnest. rehgious 76 1.0

ramatic performance group(s) (drama or dance) .

Foreign language club(s) 749 Religious man 1.6 9.6

Orchestra 234 Rehgious woman 21.7 + 25.0

Religious organizations (e g . minisiry teams, . '
iurgy club, or service club) 1.1 5.3 How many of your full-ime and par-time religion p)

Student newspaper 84.9 teachers hold a Master's degree or Doclorate in Average percent

Student yearbook 98.3 religion, religious studies, religious education. per school

Thespians or drama club 648 or theology? 656.6 373

Varsily debate 325 . :

Varsily sports (interscholasic competilton) 5.4 Does your high school have a departmerit of religion? e
Baseball —boys' 67.3 - (Check one box) ’ % Yes: 96.0
Football --boys'’ 60.1 r A T
Wrasthng - - boys’ 3638 8.5 Do you have a person designaled as chair (that is, head. coordinator,

Basketball —boys’ 740 or administrator) of the department of religion? (Check one box If you do
Baskelball--girls’ 779 not have a department of religion, check "Does not apply)
Competitive swimming — boys' b 235 .
Competitive swimming —girls’ 26.3 % Yes: 95.7
Golf — boys' 539 ) )
. Goll—girls , 269 5.6 Who chars the department of religion? (Check one box If this question does
N Gymnastics— boys 43 not apply. check ‘Does not apply”) .
Gymnastics —qgurls’ 15.7 ' Percent
Ice Hockey — boys’ 146 Cathohc layman 18.7
Field Hockey —gurls’ o8 Catholic laywoman 17.0
Lacrosse —boys’ as Non-Cathohc layman 02
La.fosse_._g'”s' ¢ 2.7 ! \\ Non-Catholic |aywoma” 0.2
Softball—boys’ 10.7 h Priest. diocesan 17.7
Softball—grls’ 65.6 Priest, rehgious 9.7
Soccer —boys' 452 Rehgious man 54
Soccer —gwls’ . 204 Rehgious wormar . 262
Tennis —boys’ 514 Does not apply R X
Tennis—gurls’ 55.1 '
Track— boys’ 638
Track —gQirls’ 60.1
Volleyball —boys’ 10.6
Volleyball—grls’ 87.6
271
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8.7 What degree s held by the char of the department of rehgion”?
{Check one box It this question does not apply. check “Does nut apply”) Percent

Ph D or equivalent in rehgion or theology 2.2
Ph D or equivalent in another held 0.6
M A ir: religion or theology 64.1
M A in another tield 2.8
B A or equwvalent in religion or theology 13.7
) B8 A or equwalent in another held . 50
None of the above . 0.5
Does not apply . 4.0

5.8 How many units ot rekgion are your high schoot students required to take for
graduation? A unit s equivalent to a semester. tnmester, quarter. or other time
penod It tor example. your sChool 1s on a semester system and ypu require
three: full years ol religion, your answer woulg be "6” (3 years x 2 semesters)
It you are on a timester system and you requre three full years ot religion,
your answer would be "9 (3 years x 3 tnmesters) Please indicate below the
number of umts of rehgion required ot Catholic students and the number

required of non-Catholic students Mean
«,_ Religion
Units
Required
) Catholic students 7.7
. Non-Catholic students &» 7.2

$.9 Of the number of required relgion units given for question 5 8. how many ot
the units, are normally laken in each ot the high school years? (For each grade

hsted beow  qive the number of religion units usudlly required) Mean
Grade 9 E 1.9
Grade 10 .19
Grade 11 19
Grade 12 19

§.10 What kind of ar adermic cdlendar does your high school have?
(Check one box)

Percent
Semester system 83.2
Tnmestér system 4.6
Quarter System 1.0
Other 1.1
(I other “please specity )
4
§.11 Indi.ate how often your school provides students with opportunities for each
of the following religious activities (Check one box for each activity)
Several Percentages
timesa About 1-3 Lessthan
weskor once timesa oncea
. * more aweek month month  Never
Miss 356 16.4 304 176 0
Bible study 313 16.8 121 179 21.9
Pnvate conlession 19.6 9268 143 52.5 38
Shared prayer 43.4 129 141 19.9 9.8
Para-itutpcal services 7.1 8.3 38 46.6 4.2
Pastoral counsehng 47.7 108 13.0 19.6 8.8

22

‘.

6.12 Are Catholic students required to attend all gr some hturgical services ot 15
attendance voluntary? (Check one box)

Percent
. Required 10 attend ali 67.¢
- Required to attend scne 28.1
All volunt’ary ~ 49

6.13 Are non-Catholic students required to attend all or some hturgical services or Is
attendance voluntary? (Check one box)

Percent
Required to atiend all 58.2
Required 1o aflend some 30.3
All voluntary 1.5

e
5.14 What percent of high school classes would you estimate begin with prayer?
(Check one box)

' Percent Percent
0 1

. 1-10 16.9

' 11-30 16.7

31-50 . 14.5

51-70 13.0

71-99 : 24.2

100 146

§.16 For each ot the following grades. did your high schocl otter one or more
retreats dunng the 1982-83 year? (Check one box for each gi * Ye)

% Yeas

) Grade 9, 78.7

Grade 10 80.4

- . Grade 11 85.4

G:ade 12 94.0

5.18 For each of the following grades. are students required to attend one or more
retreats each year? (If your school does not offer relreats for any particular

grade, mark the “"No" box) N
' % Yes
Grade 9 66.6
Grade 10 64.9
Grade 11 57.9
Grade 12 59.1
5.17 Do yqu have the Blessed Sacrament reserved in your
schoo! in some 'ncation available for visits by students
and faculty thr.  ghout the day? (Check one box) % Yes: 80.9-
8.18 Does your school provide service programs
(i.e, opportunities to help ather peopts) for high school '
students? (Check one box) % Yes: 93.3

™
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§.19 About what percent of your mgh school students paricipated dunng the ; 5.22 Does your school provide. on at least a yearly bass,
1982-83 school yoar i one of more service programs? (Estimale the percent in-service training for all facuity on their role in the
for each of the high school grades Hf service programs are not offered in school's overail rehgious mission? (Check one box) % Yes: 77.8
* any particular grade, wrte "0") '
, " Percent " 6,23 Does your schooi provide retreat or reflection opportunities
- . Yor all mgh school teachers to pray and worship together? .
Grade 9 24.2 ‘ (Check one box) ‘ % Yes: 79.2
. 27.9 ‘ .

Grade 10 5.24 |if one of y@ur mgh school teachers publicly announced % Yes: 458
Grade 11 36.3 that he or she was an atheist, would this teacher's % Maybe: 47.3
Grade 12 45.7 cuntract be terminated? (Check one box) %No: 70

5.25 Are any of your part-ime or full-time teachers Jewish?

0
5.20 How many hours of such service are required for graduation Mean = 10.7 (Check one box) % Yes: 26.4

(I you have no such requirement, wnte “0")
5.26 What percent of your teachers would you estimate actively

5.21 To what extent wouid you say each of the following 1s charactenstic of your seek lo promote students’ religious development? Mean = 71.2%
high school? (For each, check one box) Percentages
: Toa To Not Does NOTE: in recent history, the Church has articulated clear principles on many _
, High Some Very at Not social 1ssues. The Church’s social teachings cover a wide range of global | *
Degree Degree Little AL Apply 1Issues, including human nghts, energy, ecology. food, population, ams
- The budget for religious celebrauoné control, and peace. The following questions are designed to doctiment how
. and retreats 1S given pnionty 424 46.4 74 38 0.0 these social.teachings have influenced Catholic schools — not only in their
The administration S 1o staff rehigion curniculum, but in other areas of school life as well. ) )
pa?e?ﬂs_ anz sll';der?g.“@lm:a?\sa of 8.27 Has your schoal, dunng the last five years, had any % Yes
achons taken and decisions made, in-service staff development activities on the Church's
that educalion 1s 4 type of minisiry 57.4 30.0 24 02 0.0 social teachings? (Check one box) 68.9
Staff and students expenence a deep 5.28 Do the Cnurch’s social teachings inform your school's
sense of community 480 498 21 04 0.0 philosophy. goals or yearly objectives? (Check one box' 922.7
. (T:ggts:r:ol(())'r?;mog:\'/:eal':;f::nf:‘:: rl]or 5.29 Is a teacher's view of Catholic social principles an
academic and social development 61.7 37.0 13 00 0.0 important cntenon n hinng or evaluating her/him?
“ (Check one box) ; 729

Staff at thws schiool pray together and .
discuss their spiritual concerns 13.9 55.5 279 27 0.0

Teachers tend to leave the task of faith

development to those in the rehgion . . .
department 13.6 63.9 166 5.9 0.0

In selecting new teachers, major

emphasis 1S placed on evidence of

candidates’ commitments to faith or

to the value system of the church 50.7 436 45 11 0.0

The rehgior. department has the place
of pnonty n the allocation of funds.
scheduling. in-service. and pérsonnel 30,9 50.7 128 56 0.0

Opportunities are avalabie lor spintual

counsehng at the schooi 63.8 29.9 56 07 0.0
In the classroom. most teachers seek
o witness 10 the Chinstian faith 54.5 43.4 20 00 0.0
Teachers reqgard ther work as i
qgemune mmistty of the church 371 57.1 58 0.0 00 5
'] ') ‘t-
. 00y - , 225
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A thorough rvatuation of the curnculum to discover how
well it addresses the Church’s social teachings

Changes n adnussions policies of practices to attract
more economically disadvantaged or minonty youth

(nanges in financial aid policies or practices to provide
more assistance to poor of minonty students

Addition of extra-curncular programs or projects which
give students opportunity to learn about issues of
social justice

Addition of new courses which address issues related
to the Church’'s social teachings

Addition of service projects

Curngulum changes in departments so that they more
directly or substantially address social 1ssues

Development of specific learning activiies which infuse
justice related values. concepts, and skills nfo the
curncuium

Student participation in decision-making
Admissions pohicies and procedures
Financial aid pohicies and procedures
Grading sysltem

Faculty salary and benefits

Disciphne procedures

Compelition in academics and athietics
School governance procedures

Social studies curnculum

Science curncuium

English curnculum

Heligion curnculum

~

5.30 In the last hve years. how, if at ail, has your school's programming changed 10 ¢
retlect the Church's somal doctrings From the list below. indicate what
actvities have occurred during the last five years. (Check one box for each)

% Yes
63.5
46.4

67.4

702
814

64.0

7.2

5.31 Listed below are some areas of school pohicy and practice For each, inthcate
whether or not you think that the area has been ntentionally examined from
a social ustice perspective by your board of staff (Check one box for each)

% Yes.

51.6
71.2
78.1
§9.3
80.8
84.2
66.0
65.3
66.1
42.6
43.5
91.3

6 Computer Use

6.1 Does your school have access 1o computer equipment

of facilities? (Check one box)
(IF YES) Move o question 6.3

(IF NO) Answer question 6 2 and move 1o Section 7

6.2 If no computer access Is now available in your school,
do you nlan to have it available within the next three years?

(Check 0.2 box)

8.3 Please enter the number of each of the following types of computer
equipment which your school has access 1o or owns. (/f none: write Q")

Microcomputer (including keybuard.

\

6.4 Do you have a ime shanng agreement with any of the following?

(Check one box for each)

<

L]
re

(!t “other”, please specify.} .___.

8.5 Which nf the following uses does the administrative office make of vour

screen, and disc dnve)

Printer: dot matnx
Prnter: letter quality

% Yes: 86.0

% Yes: 90:3 {

Means
10.5
, 2.2

11 /
. A

school's computer equipment? (Check one box for each)

% Yes
Commercial hrm 76 [
Diocesan office 7.0
Prtvate industry 33
University 6.2
University
consortium 18
Other 1.1 *
. -
e p
m
, L
% Yes ;
Alummi hsts 48.6 7]
Attendance reports 245 -
Budget management 34.0 z *
Class lists 50.0 »
Class schedules 38.8 m
Computing grades 36.7 7 .
Development records 36.4 -
In-sChool survey processing 19.9 »
Issung report cards N3 v
Library record-keeping 10.0 7 }
Parent lists 52.1 °
School equipment inventory 10.2 "
Student data 46.0 »
Student schedules 36.7 -4
Teacher data 210 -
Teacher schedules 3.1 7
Word processing 46.3 v
~
»,
=)
”




6.8 foreachof he tullowing wutiect areas indicate whether any course required
Students 1o use Compater,an 1982 K (Check one box for each) %
Does
% % Not
- Yes No Apply
Art 1.2 84.8 14.0
| Business 27.3 61.0 1.7
| English 70 85.3 7.6
Foreign Language 51 86.9 8.0
History 3.7 08.0
Home Econormics, 1.2 74.6 2
Journalism 4.8 78.2 170
! . Mathematics 53.7 40.8 5.5
Religion 18 . 898 84
Sciences 274 88.2 6.4

6.7 Approximately how many of your minth through twelfth grade .
Students took dt least one course in computer programming .

n 1982-837 (It none. wite Q") Mean = 62.8
7 School Standards
' 7.1 Isthere a waiting list to enter your school? % Yes: 36
*7.2  How many students apphed (that is, completed the apphcation
process) for adrrission 10 your high school's ninth grade for the
year 1983 847 Mean = 226.8
7.3 Otthe number given for question 7 2 how many ¢hd your Mean percentage of
schoo! accept for admission? question 7.2 = 88.2
+ 7.4 Ot the number given for question 7 2. how many did your Mean percentage of

school not accept for adrr..ssion? (If none, write Q") question 7.2 = 11.8

7.5  Which of the following do you consider in a student's application for admission
to your test year of mgh school? (For each. check one box) Percentages

Rarely
. or“
Always Usually Sometimes Never
Abtility to pay full tutin without aid 6.2 22.3 14.7 56.8
L Completion ol one or more standardized
achievernent or aptitude tests 52.0 273 6.7 14.0
Conpletion of written admissions test
developed by your school 14.1 8.0 12.7 65.2
Personal interview with parent or
guardian 323 145 38.6 145
Personal interview with siudent 35.3 14.9 36.2 135
Recommendation of elementary school .
principal 48.0 25.1 18.1 8.8
Recommendaton of student's pastor 116 8.8 36.4 43.2
Strong academic record 28.1 326 19.0 203
Successtul completion of previous
year of school . 79.7 15.4 3.0 19

* See mstruchon manuai for additional information on all quastions marked with an astansk (*)
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7.6 How mfiuential would each of the following be in rejecting an application for

admission? (Check one box for each) Percentages
Very Somewhat  Not Very
. influential  Influential  Infiuential
*  Chemical use 63.2 20.0 7.9
Disinterest in church and/or rehgion 258 44.2 30.0
Evidence of student immatunty or
instability . 18.7 55.0 26.3
Farlure to achievi a satisfactory score .
on admissions test 33.9 36.8 274
History of discipiinary or behavior .
problems 50.7 432 6.1
Inabilty to pay full tution 77 336 58.7
Juvenile court rec:ord (non-traffic) 39.5 43.6 169
Non-Catholic 5.0 18.2 76.8
Poor academic record 36.7 454 179
7.7 Did your high school admit any students in the Fall of 1983
who had previously baen expelled or dropped Irom public
schools for disciplinary reasons? % Yes: 19.7
7.8 Did your high school admit any students in the Fall of 1983
who hag previously bren expelled or dropped from public
schools for academic reasons? % Yes: 17.8
7.9 How many students in your high school were expelled o asked to
wilhdraw for academic: reasons during the 1982-83 academic year?
(i none, wnte "0"") Mean = 0.9
7.10 How many students in your high school were expelied or asked to
withdraw for disciplinary reasons during the 1982-83 acadermic '
year? (If none, write "0") Mean = 0.6
7.11 How many high school students did your high school suspend
for one day or more for discipinary reasons durnng 1982-83?
(If some were repeat ofienders, count them only once If none.
write "0") Mean = 2.9
7.12 Of the students who enter the first year of your high school, about what
percent wQuid you eshmate remain in your school and graduate?
(Check one box)
Average percent
100 14
K 95-99 195
90-94 3
80-89 29.9
70-79 12.7
60-63 3.5
50-59 14
Less than 50 0.6

2
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7.13 Please estimate the number of ninth through twelfth grade students who left

s your school durning or after 1962-83 for each of the following reasons.
: (! none, wnte “0") Percent ofMigh school
' enroliment
(average percent per school)
Academic difficulies 1.5
Change of residence 14
’ Discipline problem 08
) Financial problems ~ 1.2
Need for a different program or
* curnculum . 0.7
Parent dissatistaction 0.3
Pupil dissatistaction 0.8
Reasons of health {inciuding drug or
alcohol use and pregnancy) 0.2
Trarsportation problem 0.3
7.14 Does your schoot have a written statement of standards
tor student behavior (disciphne)? . % Yes: 99.7
7.18 (IF YES) Do all teachers have a cop';« of the slatement? % Yes: 99.9
7.18 (IF YES) Is the statement presented to students in
written form? % Yep: 100

7.17 inthe pnq"qual's opinion. lo what degree 1s each of the tollowing student
behaviors a proble;n in your schoo}? (Check one box for each problem)

. Percentages Not
' Serious Moderite  Minor  at All
Absenteeism 2.8 171 609 - 19.2
Cutting a class without permission 20 35 62.5 320
Physical contlicts among students 1.0 20 54.1 42.9
Rape or attempted rape 1.5 0.7 1.7 96.1
Repealed fadure to pfepare daily class .
assignments 2.8 36.6 54.6 59
Robbery of theft 1.8 10.9 66.1 211
Student possession of weapons 16 0.1 10.6 87.7
Student use of alcohot in school 16 27 438 519
Student use of drugs in school 1.7 4.1 57.6 36.6
Student use of alcohol away from school 20,7 494 25.5 4.3
Student use ot drugs away trorn school 5.1 38.9 50.2 5.7
vandalism o school property 21 7.9 66.5 23.5

Verbal or physical abuse of teachers 16 1.5 38.9 58.0

Q 230
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*7.18 InYour high schootl. what usually h‘éppens to a student who engages in each of
the following? (“Expulsion” means the student s asked to permanently withdraw.
“suspension” means the student is asked o leave school for a penod oftime but
1s permitted to come back to the school Check one box for each situation)

Cheating first offense

Cheating, repeated oftense

Fathering a child

Marnage

Physicatl injury to andther
student, first oflense

Physical injury to another .,
student, repeated offense '

Possession ot alcohol at schoot,
first offense

Possession of alconhol at schoot.
repeated oftense

Use of aicohol at school.
first offense

Use of alcohol at school.
repeated oftense

Possession of ilicit drug at
schoql, first offense

Possession of ilicit drug at
school. repeated oftense

«,Use of lhcit drug at school.

tirst ottense R

Use of dhicit drug at school.
repeated oftense

Use of aicohol or drugs away
trom school. irst ottense

. Use of aicohol or drugs away

tfrom school. repeated oftense

Pregnancy

Racial prejudice

Rejection of rehgous doctnne
and/or practice

Smoking at school. tirst offense

Smoking at school. repeated

offense
Theft ot schooi property. first
oftense ‘

Thett of school property.
repealed oftense

Verbal abuse of teacher, first
oftense

Verbat abuse of teacher.
repeated oftense

Classroom disturbance, first

+ oftense

Classroom disturbance, repeated

oftense
' Use of profanity, first oftense
Use of protanity, repeated
oftense .

Situation

Not Expelled Does Not

29
5.8
413
30.5
88
123
33
84
38
8.7
31
9.5
34
10.9
155
17.2
255
-26.3

204
5.7

5.9
3.9
8.1
4.5
6.1
1.7

1.8
28

Percentages
, Student
Student  Student Usually
Usually Usually
Expelled -Suspended or Suspended  Apply

0.3 5.1 91.6
5.7 419 46.5
55 24 50.9
27.2 3.4 388
;63 63.6 214
60.7 255 1.5
134 747 8.6
741 16.7 0.8
17.5 71.2 7.4
76.6 145 0.2
29.7 61.1 6.1
80.9 9.4 0.2
345 56.5 5.5
80.1 74 1.6
43 29.7 50.5
28.6 146 39.6
74 49 62.2
1.8 136 58.3
7.7 4.2 67.7
14 354 57.5
223 49.1 227
135 56.9 28.7
66.4 207 49

6.3 51.5 37.7 -
52.0 333 8.6
07 133 84.3
123 58.1 278
05 147 820
10.6 51.5 340

L
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- 79 Please ncie ate whie b of the following jules exist in your tugh school
(Check one box hr each) :
| % Yes
} Ha!l passes required o 56.8
‘ No smoking by students in school
or on school grounds 86.0
. Rules about student dress 99.4
Students prohibited from leaving
schao! or schoot grounds durning
school day 92.9
Visttors required to Sign in at mam
office 82.8
7.20 Are there hall monitors (nither student or aduit) in your
school? (Check one bux) % Yes: 25.5
7.21 About how many misbehaving nigh s~hoo!l students are
referrgd to school administrators in ¢, typical week? Mean = 7.5
7.22 11 4 student doesn’t come 1o school, how long 1s it before
the school administration knows that he/she 1s absent?
(Check one bnx) Percent
. T Less than one hour 69.1
) 1-2 hours 28.2
3-8 hours . 26
More than 1 school day 0.1

8 Facilities, Resources and Locatidh

L .
*8.1 In what year was your high school established? m?.: =1 913:4’0
8.2 Has your high schaol ever merged with another high
school? (Chec « one biox) ‘ % Yes: 13.6
8.3 ('} YES) In what ye  did the merger occur? Mean = 1966
8.4 Has your high school ever chang~1 fro1 a single-sex
school to a coed schoul? (Check one biox) % Yes: 16.0
. 8.5 (IF YES) In what year dig thig change occur? Mean = 1984
8.8 inwhat year was the ongmnal building that currently houses Mean = 1947;¢
your high school built? . Medisn = 1955
‘0.7 Wnat s the current market vau. - of the school bulding and
grounds? Mean = 34,830,800

L o210
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8.8 How many classrooms {of the type normally used for
lecture, instruction, or laboratory work) does your school

bullding contain? Mean = 27.9

NOTE: If your school “1ouses more than ninth to twelfth grade. gwve only
the number of classrooms used for ninth to twelfth grade students.

8.9 How many of tha ciassrooms counted 1n question 8.8 are
never u or rarely used when school is In session?
(! none, write "0")

8.10 I your high schoot were at maximum enroliment, how many

students could your school facility serve? 692‘

8.11 Does your schocl have more than one campus?

(Check one box) % Yes: 2.5
8.12 (IF YES) Wnat s the distance between them in miles? Mean = 3.0
8.13 Is there housing provided for staff members (lay or
relgious) in school-owned housing? (Check one box) % Yes: §9.0
8.14 (IF YES) How many of your full-ime, paid staff members are
housed thcre? Mean % = 8.0
) | building(s)? ,
8.15 Who holds legar title to your school building(s)? (Check one box) Percent
Diocese 45.7
Indmidual 0.0
Public school system 0.0
Religious order 3z.o
School board 0.8
School corporation 5.6
Single pansh 9.8
Two or more panshes 1.1
(!f rehigious order, pleast name.) o e
8.16 Does yo:r school rent space to any other non«profit % Yos
organtzation? (Check one box) 33.5
8.17 Voes your school rent space for single events such as
weddings. parties. or lectures? (Chaeck one box) 654.9
8.18 Are any of your school faciiies made dvailable for use by
the local commu.ty without charge? (heck one box) 81.8

Mean % of question 8.8 = 1.9

e
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8.19 Which of the tollowing does your school ownh? Do not include leased. rented,
or horrowed taciiies (For each faciity, check one box)

NOTE: Only selected taciiies are included. it 1s assumed that most
scheols will have other tacibties not covered here

Percent
. ’ . Yes
At room or studio 86.2
Athletic facilies . '
Athiene held | ° 65.9
Gymnasiurn 92.2
Hunming track (ndoor or ourdoor) 375
Swimming pool ! 10.7
Tennis couri(s) .t
Anditonum (as sepatate facibty) + 354
Hookstore 724
Chapes 85.2
Faculty lounge or workroom 98
Guidance center 94.1
Libyrary - 98.2
Muae rooms . \
Instramental only . 40.2
Vordl only 3.8
Music reom shared tor vocal and instrumental uses 478
Photagraphy lahoratory 66.7
Rewontee centers
Autho visual ahd or rmedia 8248
Compute: taboratory or center 89.9
Foreyn lanquiige laboratory 31.2
Religous education resource room 52.3
Remedial reading laboratory 35.6
RHemedial mathematics laboratory © 15.0
Scwence tacinhies :
Biolngy taboratory 93.0
Chemistry laboratory 88.9
Physics laboratory ' 75.0
Science laboratory shared by two or more disciphnes 58.3
Hindent catetena 91.9
Student lounge or study dred 38.4
Student siaokng area (designated) 15.8
Thesater arts workroom ' 28.2
Vocatinonal or skl facihhes
Metal shop 3.6
Waood shop . 8.8
Cookoneg laboratory 41.8
Benng labortory 46.9
Ot e oquipment laboratory 441
Typineg laboratory 92.5

'

1

8.20 What is the approximate number of volumes in the high

school hbrary?

8.21 What i1s the approximate number of current penodicals

and magazines subscrbed to by your library?

*8.22 How many of the following audio-visual equipment and .medua production
facities does your school have? (Write a number ior esch item

If none, write “0")

16 mm projector—-ﬁlm/sou[ﬁd

Fiimstnp projector
Slide projector
Overhead projector

Cassette recorders/players

" Video camera
Biack and white

Color

Edit system

Studio camera
. Black and white

Color

Video recorders with TV mgnitors f N J

(

Edit system special equipment

Special effects generator

.

Character generator

Chroma key

Time base corrector
Studio with lighting and

audio equipment

N

< N

PEasdestimate the percent of your high schoo! students who travel the

8

Means
11,832

58.7

Means
5.2

9.1
44
111
11.0

0.7
08
2.2
0.1

»

0.2
0.1

0.05
0.03
0.02
0.01

0.12

following distances each day. (Measure one way, not round trip. If 0% in any

category, write “0". Percents should sum to 100)

7]

1 mile or less
1+ to 3 miles
3+ to 10 miles
10+ to 20 miles
Ovar 20 miles

294 BEST COPY AVAILABLE

Percent
14.3
26.4
38.0
16.4

49
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‘8.24 What s the s12e of the melropolitan area in which your school is located? it ‘8.29 When was the last school bond 1ssug, voted on in the public school district
you school 1s in a suburb, include the city and its coniguous suburbs in in which your school 1s located? (Chack one box) Percent
tigunng size. (Check one box) . Percent . . 1083 13.7
Under 500 0.9 ' ’ 1982 19.1
500 to 2,499 2.0 . . ) ’ 1981 9.8
2,500 t0 4,999 20 . . 1976-1980 18.2
5,000 10 9,999 . - 35 P 1970-1975 9.0
10,000 to 24,999 8.8 - * Before 1970 8.0
25,000 10 49,999 10.6 Have not held a bond
50,000 t0 99,999 1.8 1ssue vole "22.1
: 100,000 to0 249,999 1.5 ’ " - ¢
, 250,000 to 499.999 9.7 . 8.30 Did the most recent bond issue pass? ' . '
| ‘ 500,000 to 999,999 96 ' {Check one box) : % Yes: 53.8
| _ 1,000,000 or more . 29.8 '
' . 8.31 How accessible are yow school's facilities to handicapped or ™
wheelchair-bound students? (Check one box) P&rcent
For each of the next three questions, check one box. All facilives accessible 18.5
Is your schodl . . . . , Some but not all facilities accessible 445
' s Yos Few facilities accessible 24.1
8.25 n a suburb? 35.5 No faciliies accessible 129
" 8.28 nside the imits of a city with two or more suburbs? ) 52.2 - 4
8.27 within fifty miles of a me*ropolitan area with a population 9 School Climate ' .
of 250,000 or more? 65.9

- 9.4 Estmate what percent of your high school studen® would describe their

8.28 Which of these woild one sea anywhere in approximalely a one-mile or ~ * feelings about your school in each of these. ;
00| e ways. (gercants should sum,to 100,
*  ten-block radius around your school? (For each, check one box) 9 y we cents spould sum,to 100)

‘ o i Percent
% Yes Enthusiastic .
Abandoned buildings (either residential or business) 36.4 ) astic and groud 55.0
Aging, poory-mainlained residences 423 Satistied . . 288
Agnicultural land ‘ 30.8 ' : Neutral or ambvalent ' 101
Another Catholic high school , . 233 " ambvalent :
Cily or county parkland 78.0 ° Unenthusiastic . 4.6
College or university 39.6 Flelecting or antagonistic 1
Detenorating stores and offices 30.3 1acling or antag , 8
I'adluslna'l buildings 52.3 " *92 Not counting those participating, what percent of youf high school students
ultiple-family residental 80.6 would you estimate are likely to attend each of these major stbool events?
Office bulldings . 795 ' L g
One-family residential 96.3 4 . Percent
Relal stores 20.3 Major dramatic event ‘ 40.3
Suburban-type shopping center 51.3 . ..
Twenty-five percent or more of local residents are Black 21.5 Major music concert : 32.0
: Twenty-five percent or more of local residents are Hispanic 14.7 . ! Major sports event 54.9
Ninety percent or more of local residents are While,
non-Hispanic 723 *9.3  What percent of your high school staff afe Iikely to attond each of these
) Whll-tended homes, manicured lawns 87.3 major school evenis?
. . : ’ .
5 : .
\‘?. . y . : Percent
L , Major dramatic event 57.7
Major music concert ’ 471
\ ‘Major sports event ' 51.7
/ . It}
[ ’4) _ "Ses instruction manual for additional nformation on alt questions marked with an asterisk (°). 2 ,} 7
/ . .
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*9.4 What percent of your high school students’ family members are hikely to altend 9.11 Listed below are a series of characteristics which help to define the ) L)
each of these major school events? . climate of a sghoal. For each characteristic, indicate how much il describes '
Percent
* 35.7 your school. (Check one box for each) -
. . ] Major dramatic event .
M 30.1 NOTE: Where you place your check on each ten-point continuum
ajor musiC concent : designates the degreato which this-eharacteristic applies 10" your school.
Major sports evenl 422 . Percentages
: There is much obnf‘k! between teachers and acministrators:
9.5 Etstimate what percent of the teachers would describe their feetings about . Very rue of 08 1.0 08 07 1.5 08 56 17.6 46.2 Not ot all true
your school in each of these ways (Percents should sum to 100) Percent Whis achoo! AL LS S S 250 ofthe school
Enthusiastic and proud 66.1 Dviscigi.r? is a strong emphasis at this school: Notaten !
Satshed . 25.4 maschos  29.1 339159 48 46 16 28 25 32 16 of e achoet
Neutral or ambiva'ent 6.3 Students place a high priority on learning:
. Very trus of Not at ol true
Unenthusiastic 1.8 fiaschool 114 277271128 91 2.7 44 23 1.9 06  oimeschoo
Rejecting or antagonistic 0.4 N\A’any legchefs do not'actively support the religious mission of their school:
. T Ve rue Not ot olf true -
9.6 Approximalely how often does the majonty of your total school stalf meet  percent e 8chool 08 1.1 21 26 40 29 81173356255  ofweschool ’
to sociahze? (Check one box_) Weekly 5.1 T\rlue clas:room environment for most students is very structured: i
: true Not ol 4 true
Monthly 279 e wchoo 160310222 94 9.0 44 27 18 29 0.6  ofmisschoo
Several imes a year 64.8
Once ayear 23 Tgacher: at this school constantly press students to do their very besl
Not st all true
, Never 0 mewrod 203 372235105 32 09 12 1.1 1.2 08  oiteschoa , .
9.7 How ulten s the typical teacher in one-to-one conversation Percent Students are expr.uted to do homework: . - . }
~ith the principal? (Check one box) Darly 16.2 Very true of Not at all true ‘
Twc of three imes a week 371 ashod 503259 73 34 07 06 06 08 07 18 o this schoo! s b
¥Veekly 237 Tegeher morale is tugh: -
0 of three ime . 14, Very true of Not at ! true
Moty s & month - fasos 170384250 97 35 1.7 11 1.1 1.4 11 oltsovo z
Several imes a year 6.1 Teachers have negative atitudes about students: - “
™, Very - all true -
9.8 How often are student council meetings held? " ™ percent tieschool 06 1.7 3.5 28 50 4.5 8.4 22.941.0 9.1  ofths school 7
(Check one box) At least once a week 409 : - , s
Two of three imes a month 36.6 Tegfmrg find 1t difficult to motivate students. Not t s roe ;
) Once a month 18.7 g this school 05 28 63 73 88 59 13927.7223 36 of this school -~
' . . =z
¥4 g?:g‘;' 32::5 ayear :,z T\r’w fﬂgot day for most students 1S very structured: Nott sl "
Never 20 e 339297133 52 56 1.7 25 3.7 29 1.5  oimaschoo 2
Does not apply 0 . \ 7
¢ 8 Dvevu‘a‘!::)g by students from fichool rules 1s not tolerated N ‘
9.9 Indicate the extent lo which you would say that a “sense of community” A 37.4 -

" ¢haractenzes your school High sense of community 1s defined as frequent m 266374202 61 42 11 15 15 16 05 ofimachoo 4
evidence of concern, support, appreciation, and regard existing among staff, The school environment is vefy “open” (e.g.. students can freely choose ~
students. and constituent families (Check one box) . to miss class. stydents have freedom lo leave the school grounds at any lime) 7

Low sense of 0.0 0.2 0.6 2.8 4.4 143 31.9 329 12.5 High sense of :...:y.;‘:: 12 05 05 0 & 0 03 02 23 75875 ?Jm :
community 1 2 ¥ 4 5 6 7 8 9 10 community | ~ 1
Many teachers do not take the time to respond to students’ individual needs <
P $.10 In the typical classroom tn your high school. how much time would you vmy ea f " : pon vaen Not ot oft true .2
1 ~ estmale a teacher devoles lo discipline (1.6 . maintaining order. dealing , misachoo 02 16 1.0 08 1.9 1.0 36182401316  of s schoot .
| with classroom disturbarnices)? (Check one bor) Percent This schoc')ol places a great deal of emphasis on varsity athletics . R
. Very true ot ol true <
g reat deal 27 oy 44131174117 182 89 60 7.4 6.1 47  oithe schoo -
Alittle 80.3 . ¢ ) 5
None at all 6.1 '
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. 10 Parent Involvement

10.2

103

Does your school have a parents’ organization
which includes br 1s made up entirely of parénts of
ninth through twelfth grade students? (Chegk one box)

% No:
15.7 %

% Yes:
84.3

(IF NO) Move to question 10.5.

What percent of the ninth through twellth grade parents would

you estimate are active in this parents’ organization? Mean = 31.4%

s
&

Y ’ i
How much emphasis do you estimate the* parenlts’ organization places nn
each of the following activiies? (Check one box for each activity Iisted)

] « Percentages
Mayor Moderate Minor No
Emphasis Emphasis Emphasis  Emphasis
Conducting fundraising activihes 59.9 26.7 9.8 3.5
Helping parents become a public
relations arm of the school 16.2 48.5 30.1 5.2
Helping parents unite so that they
can mokyhize for political action 0.9 11.6 40.5 47.0
Listening to parents’ concerns
about the school 18.0 40.4 347 6.8
Providing information for parents !
about the school 36.3 436 16.9 3.1
Providing opportunities for parents
and teachers lo worship _
together ) 4.5 22.3 38.1 35.1
Providing opportunitieg for parents’
input in school planning 6.5. 36.1 41.8 15.6
Providing opportunity for parents
and teachers 10 socialize 10.6 439 37.3 8.2
Providing opportunity for parents )
to learn how to improve
pafenting skills 52 251 42.1 276
Providing religious and spintual ‘
formation for parents 3.2 25.8 47.9 23.2
‘\1% O the average how often does the parents’ organization meet?
(Check qne box) v Percent
’ At least once a week 0.4
TwD or three imes a
month . 5.1
Once a month 56.2
Several imes a year 379
Once ayear . 0.4

N

.

*See mstruction manuat for sdditonal information on all questions marked with an asteriak (*).

1)

e
¢

o

10.5 How often are‘mdwadual parent-teacher conferences normally scheduled
?
dunng the school yea'r (Check one box) Percent
About once a month 29
About once every 2.3 months  29.9
About twice a year 457
About once a year 176
Never 39
10.6 Does your school make use of volunteer wprk by parents
and family members? (Chack one box) % Yes: 89.6
10.7  About how many parents or family members of the ninth
through twelfth grade students contributed volunteer 'me D
dunng 1982-83? Average % = 94.4
10.8 Estimate the tola*umber of volunteer hours given by ninth .
through twelfth grade parents and family members in 1982-83 Mean = 3.043.4
. L
10.9 In what capacites did volunteers serve? (Check all that apply) Percent
Administrative services 279
Chaperoning 87.6
Co-curricular actvities 64.3
* Fundraising 80.7
Instruction 14.7
Library 404
Maintenance ¢ 42,9
Office assistance 47.6
Publications 28.9
Security ° N 181
Supervision at halls,
caleteria, study palls. etc. 124
Teacher's aide 134
H
10.10 Are parents who do not give volunteer time required to
contribute an amount of money to the school in lieu of
volunteenng? (Check one box) 4 % Yeas: 4.3

' 211 -

[

dH L

STOOHDS HOIH DITOHLYD

LIVHLAOd TVNOILYN V




]
10.11 Parents of high school students have a vanety of expectat.ons about the

educational go.ils of the Catholic high school In youropimon, which of these

goals listed below are most important 1o the parents of your students? First
! read the entire st Then choose the seven goals thal are most important 10
parents Rank order these seven. placing a 1" nex! to the Joal that is most

imponant to parents. a “2" next to the goal that 1s second most important, and

continuing until you have placed a 7" next to the seventh most important
goal (Leave the other seven spaces blank)

Rank based on
Goals . average of ranks
Building community among faculty, students, and parenl:s, 10
Developing aesthetic appreciation 13 -
Developing high morat standards and ciizenship 2
- Developing individual responsibility for the management of
one’'s own learning program 10
. Encouraging student understanding. acceptance. and
participationan the Catholic Church 4
f oslenng spintual development ' 5
* Prepaning students for college 1
Preparnng students for the labor market 65
Promoting cntical thinking skills 8
Promoting understanding of and commitment to justice 13
Promating understanding of and commitment to peace 13
Teaching basic skills in wnling, reading, and malhergallcs 3
/T eaching Iife skills (skills needed for surviving in a complex
world - - interpersonal skills, personatl inance. job hunting .
skills etc ) 6.5
Teaching students how to get along with others 10
-

241
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11 Development and Finance

REMINDER: Your answers are confidential. No miarmation on individual
schools will be released without written petrj::wm the pnincipal.

On this page, please indicate the school's 1982-83 income and operating
expenses, using the categories shown. Reminder: Definitions and explanations
for all tems bearing an asterisk (*) will be found in the accompanying instruction

manual.
Sources of Income ‘ Medians
11.1  Tution and fees $ 639,389
*11.2 Contnbuted services (Please record income unless full
salanes are paid) ) $ 7,003
*11.3 Subsidy . $ 48648
Subsidized by '
»
*11.4 Fundraising (Donatons, festivals. raffles, mom/dads’ clubs,
dances, elc ) $ 57.892
*11.5 Gain on auxiliary services (Excess of iIncome over expense) S 4,388
11.6 Income from federal government sources y S 0
11.7 Income from stale government sources S s 0
11.8 Interest on investments s 10,000
‘11.9 Al (any) other income » S 22,7
11.10 Total operating income S 926.083.
Operating Expenses Medians
*11.11 Salanes —lay professional staff $ 388,238
1m.12 Salanes —rehgious professional staff ©$ 65,000
*11.13 Contnbuted services (If not included in 11 12 under
“religious salaries”) $ 56,000
11.14 Other salanes (e.g., general office, maintenance. but nct
auxiliary services) 3 68.000
11.18 All fnnge benefits (FICA, health insurance, retirement,
unemployment, etc.) S 73,724

*11.'@ All other operating expenses (Include auxihary service losses) $ 236,825

11.17 Total operating e'fxpenses ' $ 923,000
'Snm:n'mmummmuhmﬂmmwmmmmmmwm(').
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11.18 What s the 1983 84 tuition for a high school student, if first persen in a
family and before alliwances or discounts? What was the 1982-83 tuition?
(Piease fill in one answer lor each blank If your school does not have
minth grade, write "DNA") ‘

Medians
1983-84 1982-83
Tuition Tuition
Grade 8 $1.238 $1,140
Grade 10 $1,250 $1,142
: - Grade 11 A $1,250 $1,140
Grade 12 $1,250 $1,140

11.19 Is there a reduction in tuit®n when more than one child

in a family is registered in the school? (Check one box) % Yes: 601

11.20 Does your school have a development office?

(Check one box) . % Yeos: 5.4
11.21 (IF YES) How many years has it been in operation? Mean = 5.3
11.22 Does your schoot have so:neona designated as

development coordinator or development officer?

(Check one box) % Yes: 58.6
11.23 (IF YES) Is this person paid or a volunteer? % Paid: 87.6

(Check orie box) % Volunteer: 12.4

£ '
11.24 (IF YES) Is this person part-time or full-time? % part-time: 41.0

(Check one box), % fuli-time: 59.0
1128 (IF YES) What category best describes this person? (Check one box)
. Percent
Catholic layman 38.8
Catholic laywoman 25.7
Non-Catholic layman 3.1
Non-Catholic laywoman 35
Priest (diocesan) 29
Priest (religious) 6.1
Religicus (man) 78
) Religious (woman) 12.0
11.28 Does your school have a director of public relations?
(Check one box) % Yes: 49.4
11.27 (IF.YES) Is this person the same as the development
officer? (Check one box) % Yes: 440
11.28 Does your school maintain an active alumni mailing list?
(Check one box) % Yes:78.8
11.29 (IF YES) Approximately how many times during the yuar are
matiings sent to the alummi on this list? (If none, write "0") Mean = 3.6

c

11.30 What was the amount of funding realized from alumni donors
in 1982-837

Mean
$20,047

11.31 For each of the following activities, indicate whether the activity is currently
operational, being planned, or not now planned or opefational.

(Check one box for vach) - o Percentages
Neither Planned
Operstional Planned nor operational
Annual Fund 48.1 209 30.9
Capital Fund Etfort 25.7 . 28.4 ' 459
Estate Planning/Deterred Giving |

Program 14.7 35.4 49.9
List of Gift Opportunities 25.3 20.3 45.4
Development Council (Blue

Ribbon Cornmittee) 239 239 52.1
Alumni Organization 60.7 28.2 1.0 .
Five Year Plan for Institutional

Development 30.6 373 32.1
Fundraising Efforts, e.g., Bingo,

Auctions, Dinners, Theater 83.9 6.7 * 93
Athletic Booster Club 61.7 6.7 31.6
Case Statement for Development 25.8 27.5 45.6
Educational Foundation (Separate

legal entity receiving funds

for institution) ‘e 22.7 14.4 62.9

-~

12 Governance and External Relationships -
L - eee——_———

*12.1  Does your school have a school board?
(Check one-box) , % Yes: 71.9
(IF NO) Move on to question 12.10. }
- *12.2 How many members does your school board have? Mean = 145

~~Percent of question 12.2
123 Ofthe number gven for question 12.2, how many are women? 325

124 Of the number given for question 12 2, how many are members of
a racél or ethmc minonty, e g., Black, Hispanic, Asian? 5.0

*125 Of the number given for queshon 12.2, how many are laity? 66.6

126 Of the number given for question 12 2, how many represent the
sponsoring order? (/I school is not sponsored by a religious
order, write “DNA"') 30.2

12.7 Ot the number given for question 12 2. how many are priests or
relityious from a local panish or parnshes? 13.9

*Sec mstruction manual for addtional information on all questions marked with an asterisk (°).
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12.8  As cornpdred with tive yedrs ago. would you say your board now has
more or less influence on schoot pohcy? (Check one box}

Percent

More influence 59.8

Less influence 5.6

About the same as 5 34.7

years ago
N 3 5 o I It wol? M » §

. 129 How frequently does the school board ieel? (Check one box) Percent

Weehkly 0.5

Monthly 58.5

Quarteriy 215

Several umes a year 13.7

Annualty 1.6

Other 4.3

(It “other. " pledse specify ) .

12,10 For each of the following 1ssues. indicate the group or person that makes
the: final decision (It decision i1s col.ahorative. check more than one box)

Percen
Principal
Dwcesan or Other
School or Order School Pansh
Board Offical Adnunistrator Teachars Pastor
Alloc ating school budget 6.2 {193 60.1 4.4 8.6
Changinyg the: curniculum “
or changir - graduation
requirements 225 92 84.6 31.4 21
Determining overall
curnculum 14.7 8.2 87.8 356 1.3
Hinng new teachers 7.2 6.3 95.3 8.1 2.8
Non-renewing of 1eachers 12,2 6.2 93.3 26 29
Renewing teacher
contracls 10.1 6.4 927 18 35
Selechng the principal 411 61.1 6.6 31 88
Sethng admissions
¢ nteria 253 9.3 83.4 149 29
Setting school goals
and objectives 313 10.0 853 414 43
Suspending or expelhng
a student 5.6 3.9 96.7 8.9 39
Termingting teacher
. contracts 16.0 8.3 9:.0 1.5 4.2
12.11 Within your schoot how rmuch duthorty does the prncpal have to allocate
s hont budget tunds among departments? (Chack one box) Percent
Compicte 775
Some 19.3
Little 25
None 0.7
[
-

El{fc 246

Aruitoxt provided by Eic:

12.92 How much influence does the principal have in making decisions oncerning
*the allocation of funds to your school from external sources such as church
or pansh funds? (Check one box)

Percent
Extensive 26.4
Some 16.9
Litve 6.8
None 10.8
Does not apply 39.1
12.13 How many of your schoot board members are setected in each of the
followsng ways? (If your school has no boasd, check “Does not apply”) Means
Ex officio 35
Appointed 7.5
Elected 7.8
Other 1.6
Does not apply 0.3
12.4 Do any of your students take vocationai courses at an
area vocational/technical school? (Check one box) % Yes: 38.7

For each of the next three questions, check one box.

In 1982-83, did your school or its students denve financial support from any
local business, labor, or civic organization

% Yes
12.15 for school instructional programs? 30.0
12.18 for indvidual student scholarships? 49.5
12.17 for extra-curncular schoo! activihes? 41.4

12.18 Does your school mantain a cooperative arrangement with one or more locat
pubhc schools that iwvolves the following? (Chack one box for each)

% Yes

Joint academic courses held at

the public school 14.9
Joint academic courses held at

your schoo! 43
Joint arts events 9.3
Joint social events 12.4
Shared use of equipment

{Micro-computers, TV

equipment, elc.) 12.4
Shared use of facilities

(Gym. football field, etc ) 348
Some staff members serve

bolh schools 8.3
Transporation 41.2
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12.18 Dess your school engage in cooperative arrangements with other 12.22 For which of the following 1s your high school funded o subsichzed
Catholic high schuols that involve the following? (Check one box for each) . by the state? (Check one box for each)
. % Yeos % Yes
Joint academic courses at . Bus transportation 40.1
either ;chool Pin) Drug education 8.2
Joint arts events < 8 Education of the handicapped 134
- Joint social events 4.4 Education of students from
Joint teacher workshops - 582 low-income families 1.5
Shared use of resources . Guidance and counseling 20.8
(Gym, football field. etg ) . 24.9 Health services 35.3
Shared use of equipmant - . Library or A-V resources 628
" (Micro-computers, TV . Textbooks 488
equipment, etc ) 1.7
Some staft members serve i
both schools . 1.0
S ]
12.20 in your opinion, what 1s the degree of influence on your SChool's day to day 13 F lve'Year Tl'endS
operations exercised by each of the following? (For each. check one box) L
Percentages
Not at Does
'/
oual Mo e Ay In the past five years (aince 1978) haye the following decrear. ., slayed
; about the same, or increased in your high school? (For each chatactenstic,
g'qcefcfn ofiice \ 107 5441 28.2 7.0 check one box) ..
drents association 3.5 54.5 320 10.0 .
Pansh or panshes 56 287 403 255 Percentages .
Relgous order 26.0 39.7 19.9 15.4 S&Z?
School board 20.4 425 128 24.2 Decreased  theSame  Increased
?tud%nls , | 342 570 74 14 ,
eachers association 92 281 17 529 131 Average class size 267 531 20.2
12.21 Does your high school participate or have students who participate
in each of the following federally assisted or financed programs? 13.2 SCT‘O//S enroliment 1 grades 9 through 12 81 259 36.0
£ y
(For each. check one box) 13.3 Percent ' mnonty students in grades 9
% Yes througt) 12 5.7 57.0 373
Comprehensiva Employment and Training Act 134
Education Consolidation Improvement Act (ECIA) 134 Percegl of sludenl:‘; l;gm low-income families 6.2 66.2 22.6
Chapter | (Education of children of in grades 9 throug : : ik
economically disadvantaged) 14.3
Chapter Il (Consolidation of federal programs 135 Perr‘cenl of 1r30n-Cathol|c students in grades - 8.1 08
for elementary and secondary education) 50.8 9 through 12 L 48 .
Emergency School Aid Act (Daesegregation assistance) 1.2 '
lnduar? Education Act 0.9 13.6 Numt')er n gra?es 9 through 12 who request 65 97
Juniog ROTC : 25 transfer to publhc high schoot 16. 73.9 .
1S h .
lTJ::)Iar;'ge E;j(;l(jnd gg 13.7 Student academic achievement as shown on
vocational Educaton Act of 1963 standardized test scores 7.8 51.3 409
consumer and Homemaking Education or 13.8 Number of students involved In co-curncular
Vocational Education Basic Programs 6.4 . Sludents involve - : 5.7 512 431
Cooperative Vocational Education Program ‘ 10.1 achvies . : :
13.9 Serious disciphinary probiems 54.5 44.5 1.0
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14 Ne=ds and Achievements
- ]
. Percentages ' !
Stayed
Abont Listed below are 45 areas of achool ife. For each, give your evaluation of how
Muciasad  the Same  Incieased well your high school is operating in that prea. Theee are the possible
responses: -
13.10 P ent of students entening tour-year
ct -y after graduation 6.8 62.2 31.0 1 Our work in this area is outstanding.
2 Our work in this area is quite good.
13.11 Number of professional staft 25.6 .2 43.2 3 Our work in this area is satisfactory. - ’
! 4 Our work in this area is fair. P
13.12 Number of specialists (e g . special education 8§ Our work in this area i8 poor.
teache s, psychologssts. resource teachers. 6 This 1opic is not important, desirabile, or relevant to our school's mission or
media specialists, etc ) 6.9 68.2 24.8 constituency.
13.13 Percent of lay teachers 33 35.2 61.5 REMINDER: Your angwers are confidential. No information will be
, " released on individual schools without written permission from the
13.14 Time spent in joint planming among teachers 14 51.6 47.0 principal.
. i . Percentages
‘ .15 Tim t | . Not
3 ime spent in interdeparimental planning 2.6 59.6 37.8 Cue | | "
13.18 Number of persons involved in school one box for each wee ¢ God v Far Poor £
deciion making 18 40.4 57.8
' 14.1 Long-range curricular ’
13.17 Number of courses required for graduation 0.1 46.4 53.5 planning 6.3 411 36.0 133 3.2 0.1
, v , .
13.18 Number of elactives offered v 18.6 32.7 46.7 14.2 Presenting church teachings »
_ onimportant social Issues - 132 511 268 82 08 O
13.19 Emphasis on basic reading: writing. and . '
mathematics skills 0.8 36.2 63.0 143 Career counseling . 123 422 3441 92 19 03
13.20 Number of reigion credits required for 14.4 Mathematics curriculum . 268 497 20.2 3.0 02 0.1
graduation , 0.9 82.6 16.5 ) X )
14.8 Computer-assisted teaching 49 200 241 243200 6.6
13.21 School's per-pupi budget 1.4 54 93.3 . .
_ ) 148 Developing computer literacy 918 320 26.8 203 8.3 08
13.22 Jse of school 1aculmés by commurdy _ ]
orgamizations 4.1 58.9° 37.0 14.7 Science curriculum 195 549 221 32 03 0
13.23 Parent involvement 4.6 50.5 44.9 148 Stmulating progress in P
’ wrniting skills 139 480 31.’ 64 PS5 0
13.24 Estabiishment of goai-seting and long-term . .
planning 07 348 64.5 14.9 ” Chemical awareness 58 371 435 1.7 a7 02
. ’ 1
13.28 Teacher interest in collective barganing or 14.10 Education in sexuality, ‘
unioniIzation 1.9 73.9 14.3 marnage, and family hte 170 524 231 63 12 0
13.28 Percent of non-Catholic teachers 1.9 65.1 231 14.11 Promoting growth in
exprassion and appreciation
of the arts 66 290 337 207 985 05
14.12 Providing quahty education
tor the handicapped 0.7 59 203 147153 431

/...)U

*Sea instruction manual fo1 additional information on ait questions marked with an asterisk (°).
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Check one box for sech arse

14.33 Responding to the special
needs of minonty students

14,14 Recruiting and retaining
low-income students

14.18 Remedial work in basic skills
{Reading, wniing, math)

14.18 Ac:ommodating students’
individual learning styles

14.17 Providing challenging
opportunities for gifted
students

14.18 Development (e g.. alummi .
affars, communicating with
consttuents, crealing a
fundraising strategy. etc )

14.19 Fundraisers
14.20 Public relations
14.21 Buillding 1 sense of

community among studente
and staft

14.22 Staff professional

development
14.23 Staff morale

14.24 Invoiving feeder school
panshes i the hfe of the
school ,

14.2% Incorporating parents and
farmihes into the ife of the
schol

14.28 Interactr ) with the
community immediately
surrounding the school

14.27 Involving parents and
community in schoo!

{eeision-making

14.28 Helgious education nf
Catholic students

Ourstanding

5.1

6.1

45

159

125
159
107

231

5.0
171

4.7

7.7

35

1.6

30.6

(ante

Cuxxd  SHahstactory

16.6
19.4
29.8

27.9

43.9¢

29.3
35.9°
39.2

49.2

40.8
58.0

23.7
a7
19.1

11.5

54.6

Percentages

339

26.3

36.7

422

23.6

268

329

215

40.9
20.7

32.2

350

39.2

38.0

12.7

“Not
Imporant

Fair  Poor 31

..\1_\
201 7.7 166
23.6 16.3 8.9
156 16 100
204 34 16
123 36 ‘0.7
195 144 14
154 5.1 0.9
145 26 0.1
, 4.6 05 0.1
121 09 0.2

36 05 0
226 9.8 7.0
175 4.2 0.y
238 99 4.4
295 128 6.6

1.8 0.2 0

Check ane box for aach area
[ ]

14.29 Religious education of non-
Catholic students

14.30 Creating among students
compassion for people in
need

v
14.31 Providing challenging service

opportumities for students

14.32 Promoting faith development
among students 3

14.33 Promoting faith development
" among staft
14.34 Encouraging religious
vocatons

14.35 Education for responsible
stewardship of the earth and
its resources

14.38 Involving students in schoo!
dec:sion-making

14.37 Campus ministry or
youth mimistry

14.38 Creating a canng and
benevolent schoo
environment

14.39 Maintaining an effective
discipline policy

«14.40 Providing qualily retreat
programs for students

14.41 Value or moral education

14.42 Providing effective,
vocatoffally-onented .
curricu'a for non-college-
bound students

14.43 Creating strong loyaity to the
school among the alumni

14.44 Helping students develop a
healthy self-image

14.48 Developing sensitivity to
racial a.1d ethniC minoritiss

138 .

119

12.0

58

s

3.6

24
27

154

0
30.3

289
2329

38
106
139

78

Quite

Ouistanding  Good

49.4

50.7
917.0
53.7

373

.‘\

16.4

30.8

49.5
59.4

40.1
59.9

16.7
27.7
87.0

@2.7

Percentages

.
Satistactory  Fan
.

26.3

30.1
304
28.7
40.1

36.7

45.2
430

27.2

201
9.5

18.1
145

29.3
27.2
265

<*

Poor

40 1.9

- 205 25

259 84

162 6.1,

1.0
3 4 3
08 0

78 43
16 01

19.0 9.3
22.3 11.2
25 0

169 33

9.

Not
impantant
[ X8

45

a5

43

221 =

0.7

o
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‘ APPENDIX C SiéﬂiﬁC&!‘J g 9
' Achievements in
Catholic Schools

Al
/

o«

Principals and others interested in the improvement of Catholic high schools often ask for
models of various elements of Catholic education thay might be identified and emulated. Ap-
pendix C provides a list of Catholic high schools that report significant achievements in each
of nine categories. The schools are grouped by geographical region, and the name of a con-
tact person is given for each school. On page 226 the regions, categories, and areas of
achievement within categories are listed. Also included is a sample showing the components
of each description. ' ' ‘

One important benefit of this study is the opportunity it affords to direct schools having
difficulty to other relatively nearby schools that have found an effective way to deal with a
similar difficulty. Those who find this information useful would aid the project significantly
by telling the authors about their use of it. : -

Introduction
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w "
T A TION I NG STHOOL v NAVTTON L PORTR A
STUDENTS ‘ N Retreats —- Students and Others
. . arcity of i e Liturgy and Sacraments
REGIONS Diversity of Race, Cultures and Traditions -
" NEW ENGLAND Student Activities, Unspecified or Othar Service Programs — Students_ Only _
a MID EAS Enhancement of Student Self-Image Sqtvice Programs — Stuclents and Others
' GREAT l}KES Discipline as a Learning Tool Kudos
ot e s
SOUTH EAST ) ST Parent Pride/Satisfaction/Enthusiasm
Recruitment Techniques ) )
WEST/FAR WEST High Percentage Post High School Learning Programs for Parents
PUERTO RICO Euoation e oSt TIBN 3choo School Board
ueation . Parental Involvement In School Life
Large Number in Co-Curricular Programs Other Parental Relationships
High Percentage Low-Income Students P
DEVELOPMENT
CURR'(.:ULUM , Parish Involvement through Student Service
‘ . Academ_lc Excellence. ngeral 3 Alumnae/i Programs \
PROGRAMS Academ{c Ex_cellenc Naming Specific  Endowment
AND AREA OF Techniques _ Model Development Programs
ACHIEVEMENTS SC';"CG and/or Mathematics Model Public Relations
rogram

ADMINISTRATION

Mission Statement/Goals/Philosophy

Long Range Planning

Financial Management

Institutional Survival

Institutional Zhange in
Curriculum/Philosophy

Physical Plant

Other Administrative Successes

FACULTY

High Moral of Faculty/Staff
Low Turnover of Faculty
Professional In-Service Training
Spiritual In-Service Training
Evaluation of Faculty/Staff
Other Faculty Achievements

Writing/English Skills Model Program

Computer Education/Literacy Model
Program

Guidance Model Program

Chemical Dependency — Individual or
Group Model Program

Gifted/Talented/College Preparatory Model
Program

Other Specific Model Programs Including
Fine Arts

SPIRITUAL CLIMATE

Christian Community Involving
Students/Parents/Teachers

Campus Ministry — Generic

Campus Ministry with Specific Elements

Retreats — Students Only

FINANCES

Negotiated Tuition

Financial Stabilization

Fund Raising — Generic

Fund Raising by Single Group/from Single
Source '

Fund Raising by Two or More
Groups/Cooperative Effort

Fund Raising from Single Named Event

Other Financial Success

RELIGION

Cognitive Subject Matter

Religion Curriculum -— Generic

Religion Curriculum — Specific Courses
Theology Courses — Small Group
Peace and Justice Issues




NEW ENGLAND
ADMINISTRATION

Inslitutional Survival
Hobyoke Cathobe HS
POy Box 1129

Fioby oke, MA OTOM

St Patnany Feeley
RIRTEERIEE

Physical Plani

Holyoke Cathobe IS
PO Bon 1109
Holyvoke NA 0T
[hie tor

AR ENIR R

Notre Darree Cathohe HIS
220 Jetterson St

Farrtreldd €1 0638
At Fabbin

COH T2 60

Sacred Heart Acaden,
265 Benham S

Hamden €1 06514

St Ritamary Schuz
1208 288 2400

Other Administrative Suctesses
Notre Danwe Catholic HS

220 Jetterson St

Farrtield € 1 0643

Arenand Fablw

[UTE TR L PR |

FACUITY

High Morale of Faculty /Staff
St Pateck HIS

26 ¢ hestnut St

Watertown MA 070

Br Thommas Morrissey
i a2y 1447

Professional tn-Service Training

St Patnich HIS

2 Chestiut St
Watertown, MA 02170
Br Thamas Morrssey
sl T2 T

Spirilual tn-Service Training
Pressentatian of Mary Academy
209 Lawrence St

Methuen MA 01844

St Therese Bucher

thi) 71 bR 9391

Evaluation of Faculty/Staff

Are htnshop Willamy's HIS
80 Indepentlence Ave
Rentree, MA 02 184

Rey Joho Patbed

thil 9 HbY thin

STUDENTS

Diversity of Race, Cullures and
Traditions

C athexdeal HS

4 U mon Park 9

Boston, MA 021148

St Patnicry Keayeaey
H1 7 52 2300

St (.N'R("\ H

2214 Dorchester Ave
aare hestor MA 02124
St Agnres P Connelly

Q WETY 296 388

ERIC

Aruitoxt provided by Eic:

SIGNIEG

Student Aclivilies, Unspecified or Other

Ot Lady ot Nazareth Acadenny
o I Winshp I

Wiaketield, MA 01880

Pat M Donougth

th1™ 245 074y

Carcdinal Cushing High or Gadds
S0W Broadway

South Bostan, MA 02127

St Pat Butles

th17) 268-20491

C atholic Memaonal HS
24 Baker St

Wisst Roxbury . MA 02132
James € Tinvtoney

(6171 1231861

SEPaul Cathobe 1R
Stattord Ave & Maltby, St
Brstol, CT 06010

St Anne Dean

(204 5840911

Diwcipline as a Learning Tool

Cathe dral HS
260 frrey Rd
Sponghield, MA 01118
St Jubie Edwing

1 TH2-5285

Austin Preparatory School
101 Willow St

Reading, MA 01867

Rev Thomas Kenney
(6171 944.4900

Chrstapher Columbus HS
PO Box 115

Boston. MA (2113

Br Paul Alyves

1617 742-2026

Cathedral HS

74 Unton Patk St
Boston, MA 02118
Patnicia savoy
th171 542-2362

Cardial Cushing High tor Grels
50 W Broadway

South Boston, MA 02127

Paul Pickard

1H617) 268-1912

Pope john XXTI IS
888 Broadway
Fyvorett, MA 02149
St Cor Mane

thi7) 387-7692

Bishop Guerhin HS
Lund Rd

Nashua, NH 03060
M Militello

(h1}) BHY-4107

High Percentage Posl High School
Education

Holyoke Catholic HS
PO Box 1129

Halyo! o, FMA 01041
St Patricra Feeley
413 533.0147

Austin Preparatary Schl
101 Willow St
Reading, MA 01867
Rev Thomas Kenney
(h17) 944-4900

AN NCIIEN L MENTES IN ¢

Large Number in Co-Curriculum
Programs *

Cathohie Memonal HS
2145 Baker St

West Roxbuey, MA 0213
Jornes € Linoney

17 1231861

CURRICULUM

Academic Excellence in General

Xaveran Brothers HS
H00 Claphoardiree St
Westwand, MA (02001
Br Willlam Drman
H1™ 3061392

Mt SECharles Academy FES Diept
800 Logee St

Woonsocket, R 012895

Br R Reimsant

(401 769-0310

Academic Excellence Naming Specific
Techniques

St Gregory HS

2214 Dorchester Ave

Dorchester, MA 02124

St Karen Hokanson

1617) 296-7167

Bishop Guertin HS
Lund Rd

Nashua, NH 03060
M Mibtello

(HO 3 8H9-4107

Science and/or Malhematics Model
Program

St Peter-Manan HS
781 Grove St
Worgester, MA (11605
Joseph Hurley

th17) 852-5555

St Bernard HS '
1593 Norwich-New London 1
Uncasville, CT 06382

Michael Doyle

(204 R48-1271

Writing/English Skills Model Program

Boston College HS
150 Mornssey Blvd
Dorchester, MA 02125
Kevin Kyrock

(6H17) 436-390¢

Atlington Cathohe HS
16 Medford St
Arlington, MA 02174
William Murray

(617) 646 7770

Bichop Brady HS

25 Columbus Ave
Concord, NH 033401

Kirt Spotford

(6} 224-7418

st Joseph HS

2320 Huntington furnpike
Trumbull, CT O6n11

Noroi De Tullin
(209 178.9478

Computer Education/Literacy Model
Program

St Peter-Matian HS

781 Grove St

Worceoster, MA (01605

Kenneth Scott

(617) 852-5555

256
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Pape John XxHEHS
H88 Broadway
Fyvorett, MA 112149
St Carolvn Lesy
th1 71 $89-0.240

Bishop Hendnckesr HS
2615 Warnich Ave
Warwtch Rl 02889

Bt Ken Gronden

1400 749-01 30

SEPaul Catholic HS
Stattord Ave & Maltty, St
Busstol, CT 06010

St Judhth

12003 584-0911

SEoseph HIS

2120 Huntington Turngnke
Teumbull, CY 06611

Tom Walsh

1208 378 9378

Guidance Model Program

Cathedrar HS

260 Surrey Rd
springtield, MA 01118
St Margdaret McNaughton
(418) 782-5285

Presentation of Mary Acadeay
209 Lawrence St

Methuen, MA 01844

St Florende Falardeao

(071 682-93491

Our Lady of Nazareth Acadenmy

14 Winship Dr .
Wiakefic't, MA 01880

Pat Mc Donough

(617) 245-0749

Cardinal Cushing High tor Garls
50 W Broadway

‘Snuth Boston, MA 02127

Dat Lynch
(617 268-2091

Arlington Catholie HS

16 Medford St

Arhington, MA 02174

St Mane Assumpta .
(617) 646-8255

Bishop Guertin HS
Lund Rd

Nashua, NH 03060
M Militello

(603 889-4107

Sacred Heart Academy
265 Benham St
Hamden, CT 06514

St Ritamary Schuls
1203) 288-2309

Gifted/ Talenied/College Preparatory
Model Program

Cathohic Memortal HS
2135 Baker St

West Roxhury, MA )21 12
James C. Timoney

617) 3231861

Bishop Henricken HS
2615 Warwick Ave
Warwick, Rl 02889
James Montagae
401) 739.0130




BT I € vl e i

Other Specific Model Programs
including Fine Arts

St olumbkalte Secondary Schl
25 Arhnglon St

Brighton, MA 021135

St ellan Hartneg

h1™ TH2 4440

Bishop Fechan HS
Attlebwro MA (1703

St Mary baith Harding,
017 222 795)

Farrtreld € ollege Prep Schl
Notth Benson Red
Forrhield, C 1 06d 30
Robwrt Perrotta

[RORTER U AR

Cathendral 1S

260 Surnsy, Rd

Sprogheld. MA 011 1H

Joh ™ Ao

W3 THY 5080

St C olumbkille Secondary Sohl
29 Aglington St

Brighton, MA 0135

Antr Flaherty

H17 THY 4440

St Bernard HS

1594 Norwich New London |
Uneaswddle (T 0632

Joreph Spano

(2008 Ha8 1071

SPIRITUAL CLIMATE

Kudos

Conles & Casardy HS
2 Hanwdton St
Lauton MA D2THO
Auchael anly
T HM Y B

Christian Community Involving
Students/Parents/ Teachers
St & HES

I Bantlett St

Westhield MA D TORY

Rew AN arress Sanaane

[E3 RTE Aar 11

o etan Brothers HS

001 ¢ lapboardtre e St
Westword MA D09

B AN i D
T G

{ athedial HIS
4L mon Park St
Boston MA O/ TH
StPamncn Restenes
61T WA nd
Con e & 0 ey HIS
SHannlino
Troatenms N0 T80
Michael Paonly
Wl T BN LR
MESECharles Academy S Twpt
HOO Togee N

e Waonnsocket REGEHYS
e Koy R
SO T ot
Sorthwest Cathobe HS
SN ampanoa Eh
Weet Harttondd € T OV
St Ddore Restan
ISR TEARTIEE S|

Q

ERIC

Aruitoxt provided by Eic:

il scool AV NAVIETONAN

Campus Ministry — Generic
Hudson Catholic HS

Main St

Hudson, MA 01749

Mary Ann Stankus

(617) 5%62-67(11

Xavenan Brothers HS
800 Clapboardtree St
Westwod, MA (2091
S Kathleen Hegerty
h17) 3126-63192

Campus Ministry with Specific Elements

Oue Laely ot Nazareth Acadeniy
14 Winshyp [Dr

Waketield, MA 01880 .
Pat M¢ Grew

(617) 245-0749

Malden Catholic HS
99 Crystal St
Malden, MA (2418
Br Jerry (YLeary
617) 322-3098

Bishop Fechan HS
Attleboro, MA 02703
S Vivian Plante
617) 226-0426

Hishop Brady HS

25 Columbus Ave
Concord, NH 03301
Rev Mitch Wamat
(6013 224.7414

Retreats — Students Only

Bishop Connolly HS
17 3 Elsbree St

Fall River, MA (12720
Philip Geogan

th17) 676-1071

Northwest Catholic HS
29 Wampanoag [

Wost Harttord, CT 06117
Mike Gnitfin

1200 2316-4221

Fartield College Prep Schl
North Benson Rd
Larrtield, CT 06430 ,‘.
Res Ron Perry i
12040 2552411

Retreats — Students and Others

St Bernard HS

15938 Norwich New Tondon 1
Utngasvalles, 1 0GR

I Clark Tehlsue

1205 Ha8-1271

Liturgy and Sacraments -

St Mo HIS

29 Bartlett St

Westhield, MA 01085 -
St Many M Geer

141 41 564569

St Peter Manan His

T8 Girene St
Waorcester, MA (11605
Moo Fareau

7 ER2 500

Anshin Preparatony Schl
101 Willow St
Readng, MA 01867
Rev Thomas Kennes
7 944 4900

POR IR

Service Programs — Slud.enls Only

St Mary's HS

25 Bartlett St

Westhield, MA 01085 .
Fred Becklo

(411 568-5092

Hudson Catholic HS
‘ Main St

Hudsan, MA 01749 h

Mary Ann Stankus

(617) 562-67(H

Bostort College HS

150 Morrnissey Bivd
Dorchester, MA (02125
Phil Pusaters

617y 436- 3900

N Cambridge Caotholic HS
40 Norns St

Cambridge, MA 02140
Barbara Komer

(617) B76-60168

Northwest Catholic HS
29 Wanyunaoag [r

West Harttord, CT 06117
Mike Griftin

(203) 236-4221

Service Programs — Students and Others

Chnstopher Columbus HS
PO} Box 115

Boston, MA 021113

Rev Alphon- o (himana
(617) 742 026

Bishop Connolly HS
374 Elshree St

Fall River, MA 02720
Ric hard Woli

1617) 676-1071

Bishog Brady HS

25 Columbus Ave
Concord, NH 03301
Theresa Oxdell

603 224-7418

FairtielMCallege Prep Schi
North Benson Rd
Fairfield, CT 064 30
Michael Quinn

(203) 255-5411

Central Cathohe Hs
Wt Rocks Rd
Norwalk, CT 06851
Rev Thomas Thorne
(20 %) 847. 3881

PARENTS

SEGregory HS

2214 Dorcheder Ave
Dorchoester, MA 02124
St Betty Shea

(617 296-0840

> Learning Programs for Parents

Parental Involvement In School Life

Archbishop William's HS
0 Independence Ave
Bramtiere, MA 02184
AMydes Mol abe

h1™ 7471100

Convle & Cassidy HS
2 Harnalton St
Tanton, MA 02780
Michael Donby
hiT) B2 6lnd

- R57

DEVELOPMENT

Alumnae/i Programs

Bishop Connally $15
17 3 Elshree St

Fall River, MA (2720
George Mahan

(617) 676-1071

Endowment

Sacred Heart Academy
265 Benham St
Hamden, CT 06514

s Ritamary Schulz
i203) 288-2309

Madel Developn: :nt Programs

Chnstopher Columbus HS
PO} Box 115

Boston, MA 2113

David McKay

(617) 742-2626

Bishop Feehan HS
Attleboro, MA 027013

Peter Galligan
{617) 222:0090

Public Relations

Archbishop William's HS
80 Independence Ave
Braintree, MA 02184

St judy Simons

(6171 843-3636

FINANCES

Fund Raising by Ywo or More
Groups/Cooperative Effort

St Mary's HS

35 Tremont St

Lynn, MA (11902

Sr Mane Gurry
(617) 595-7885

Mt St Charles Academy HS Dept

Central Cathohe HS
Waest Rocks Rd
Norwalk, CT 06851

Cynthia Lapotla
(204 8471881 '

Other Financial Success

Notre Dame Catholic HS
220 jefferson St

Farfield, € 06432
Armand Fabbrn

1203, 372.6521

RELIGION

Cognitive/Subject Matter
Malden Catholie HS

99 Crystal St

Malden, MA 02148

Br Damiel Wi

H17) 122 3094

Religion Curriculum — Generic
Presentation of Many Academy
209 Law eng e St

Methuen, MA 01844

St Germane femers

16171682 191

Al
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ERIC

Aruitoxt provided by Eic:

Popw Jobn XN EHIS
BHH Broadway
Foerett NN a2 P40
Ky Michael Regan
ol TR 0240

Athogton Cathobe HS
16 Medtord St
Arhngton MA 0217
Many Cunmngham
1T ede TTTH

Brshap Bendnckea HY
O Wansich e
Wansich REOMRY

Br lustin O) Conneldl
TS 4450

Religion Curriculum — Specific Courses
Hudson Cathole HIS B
ASHTIRY]

Hudson MA 01739
S Bathwre Banvy
1T 674
SEjesesph HS

2320 Huntuwton Turnpnke
Frambull € 1 o661

Ren Mavo

(0L ITH 9T

Peace and Juslice hwues
N Cambindyge Cathobe 1S
40 Norns M

Cambrirlee MA 02140

Se Ny Nagp)

1T HTH b0

MIDEAST

ADMINISTRATION®

Mission Slalemenl/Goals/ Philovophy
Quigley HS

Baden, PA 15009

Ren John & Hoehl

312 809- 2184

Long Range Planning
Fanthonne Hall
9901 Shore R
Brawoklyn, NY H 209
St Mane Tramontong
v Ca8-2244

Vil Manag Acadenn
24P W Lake Rd
tae PA 16305

St Rosemary O Brian
1810 Hi8- 2061

Brshop Shanahan HY

W Gay & bverhart S
Waest (Chester 1’4 19380
S Agnella

X1 096 TN

Institulional Change in

€ urric ulum/Philosophy

U nton Catholic Resttonal HS
THOD Martine Ave

Sooteh Plam., N1 07076

St Perey ewe Hant

SO RBY 0

Physical Plant

Haoly Fannly Acadenn
DI AL A

Bavonne Nt
Prine |‘...|

Vb T

’

SIGNITICANI

ACHIENEMENTS IN

cANtnnoLcC

SCNOoOLs 220

The Ursuline HS

1354 North Ave

New Rochelle. NJ 10804
Nancy ['leva

91 b6 Hi52

Other Administrative Successes
Marrs Catholie Regronal High
Morns Ave

Denville, N| ()78 34

Ellen Falduto

({201 627-6660

Bishop MeNamara HS
6800 Marlboro Pike
Forestville, MDD 20747
Br Walter Kramar
(300 735-8401

Immaculate Coneeption HY

. 33 Cottage Place

Moatcbur, N 07042

St Dors Ann

0h 7447445

Blessen! Sacrement HS
24 Shea Place

New Roc eolle, NY 108075
Bi Robert B Me Nanwira
1914 632 2599

Rome Catholie HS

HOO Cypress S

Rome, NY 13440)

S Mary Sahvaterra
(319 116-6190

Central Catholie HS
4th & Chew St
Allentown, PA 18100
James Hodnck

1215 4374001

HBishop McNamara HiS
HB00 Marlboro Pike
Forestville, MD 20747
Br Walter Kramar
307 35 Ha01

Martin Spolddng FIS
H0H0 Nev. Cut Rd
Severn, MD 21144
1 Levmkuhter
301 9699105

FACULTY

High Marale of Faculty/Siaff

kition Catholie Regional HS
1600 Martind Ave

Scotch Plans, N 07076

St Percy Lee Hart

1201 8H9- 1600

Our Lady ot Good Counsel HS
241 Woadside Ave

Newark, NJ 07 104

St Grace Bileen

(201) 482 1209

tardham Prep Scht
} Fordham Rd
Bronx, NY 10458
Ren R Starratt
1212) 167 7500

St Gabriels HS

500 Washington Ave
New Rochelle, NY 10801

Dentus (O Donnell
914) 2150414

Blesseed Sacramgent HS

24 Shea Place

New Rothelle, Y 10805
Br Robert B Mo Namara
1914 632-2595

Albertus Magnus HS

Ki )4 Germonds Rd
Bardoma, NY 10954

St Jeanine Nolan )
191 6230842

M SEMary HS

$756 Delaware Ave
Kenmaore, NY 14217

St Kathleen Kane

(P11 8771354

Manan HS

Rd 1

Tamaqua, PA 18252 )

I Malarkey !
(717 467-1135

Low Turnover of Facully

Notre Danie Sehl

168-170 W 79th M

New York, NY HI024

St Mary Dolan

(2120 162-2424

Bishop Neumann HS

901 Penn St

Willlamsport, PA 17701

St joseph M Germershausen
(7171 123-9951

Professional In-Service Training

Bishop Walsh HS
Bishop Walsh Dr
Cumberland, MD 21502
Rev Phallip Deporter
(30 724-5160

Spiritual in-Service Training

Bishop (FHara HS

501 E Dnnker M
Dunmore, PA 18512
Rev Domine Lorenzett
(7171 146-7541

Other faculty Achievemenls

La Salle College HS

#605 Cheltenham Ave
Philadelphia, PA 19118 .
Hr Andrew Bortley

(215 234-2911

STUDENTS

Diversity of Race, Cullures and
Traditions

St Marys HS

209 ¥rd St

jersey City, NJO7 302
Lons Cahall

(201 656-8008

St Peters Preparatory Schl
144 Grand St -

lersey Cily, Nf 07 302
Rev john E Browning
(200 434-4400

Paterson Cathobe Regronal HS
704 1tth Ave

Yaterson, NJ (37514

Sr Germarne

(201 278 1024

258

Carddinad Spellman HS
1991 Nevdham Ave
Brons, NY 10466
Rey Gannon

1212 881.8000

Stjoseph HS

H00 Willoughby St
Braoklyn, NY 11201
St leresa Rvan
(212 624-3618

Mercy HS

Ostrander Ave

Riverhead Long Island, NY 11901
St Maura Costello

1516) 727.0713%

Villa Mana HS

villa Mana, PA 1H155
Sr Karen Walsh

(41.2) 9648886

Student Activities, Unspecified or Other

Marymount International Schl
Apo New Yark, NY 09794

S Catherine Manming

1212 128-0671

Aguinas HS

Belmont Ave & B 182nd St
Bronx, NY 10457

St Margaret K an

(212) 367-2113

Aguinas HS ,
Belmont Ave & ESH2nd Wt
Bronx, NY 10457

St Margaret Teohun

1212) 367-5506

St Gabriels HS

50 Washington Ave

New Rochelle, NY 10801
My Castello

(914) 235-04 4

St Mary Academy HS Dept
Parsnns Ave

Haoosck Falls, NY 12090
Br Bernard Hanson

(518) 686-4314

Academy of the Sacred Heart HS
713 Washington %t

Haoboken, N} 07030

john Urrarte

{201 659-7139

Mackin Catholic HS
2200 Califormia St NW
Washington, 1C 20008
Dan Curtin

(201 332-6000

La Reine HY N
5100 Silver Hill Rd
Suitiand, MD 20746
Sr M Pieta

(301 735-5110

Enhancement of Student Self-Image

St Michaels Regional HS
1501 New York Ave
Union City, N} 07087
Karen Graham

(301 867-3755

Mount St jJohn Academy
High Schoul Dept
Gladstone, N 07914
M. Kentas

(201 234-0640
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The Franciscan Academy

290 Crant Bhvd )
Syracuse, NY 11208

Mary Hlen Colella

(315 4742410

Discipline as a Learning Yool

Seton Hall Prep Schl

South Orange, Nj 07079 .
Peter Batler

(200 761 9500

St Michaels Regional HIS
1501 New York Ave
Umaon City, N 07087
Sr Grace Imelde

(201 Bb?. 17585

Patamus Catholie HS Boyvs Division
425 Paramus Rd

Params, NJ 076752

Bt jerome Sullnvan

(201 4456465

All Hallows Inshitute Seconduary Dept
11HE 16dth St

Bronx, NY 1045

Br Casey

(2120 291 4545

Bishop L oughlin Memonal HS

357 Clermont Ave

Brooklvn, NY 11238

James Daorney .
2w W7

Immaculate Heart Central HS
136 ves S

Watertown. NY 1 1601

M Burgess

1115 THRB.4670

MESEMary HS

179 Delaware Ave
Kenmore, NY 14217
St Kathleen Kane

[ OTR YA Y
Cathedral Pregy S bl
225 W Ninth St
e, PA 16501

Res Hahn

TH1d 4096 6044

Tancasten Cathabe FES
Lo jubente \ve
Tancaster, PA 17601
Anthony De Panlo
T 04058
Coentrgd Cathohe S
MO N Chess St
Allentons e PA THINY
St judith ¢ leany

(IR0 ITIR B S T TR R

Roman ¢ athhe FIS 1o Boy-
Broad & Vine St
Pioladedptog 1A 100”
Ren Andieny Haran

BN RO U BT

frhop Shuoahan S

W Can & Bverhget S
AWedt Chester B9\ TR0
Frank Saalla

G W KT N ]

St Ptk o '\:’.'uh'---\
DN\

AV Toitton IO e
WM b legnor Anos

[ RN I ¥ R

Q
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PORIRALL /

Recruitment of High Percentage
Non-Catholic Students

Paterson Catholic Regional HS
764 11th Ave

Patersen, Nj 07514

St Philomena ek

(201) 278-102

McQuatd Jesut HS
1800 Chnton Ave $
Rochester, NY 14614
Rev joseph Demaio
(716) 473-1130

Recruitment Techniques

Sacrex] Heart HS '
N East Ave

Vineland, N 08 160)

Sr fileen Fenton

(6009) 691-4491

Maonsignor Donovan HS
711 Houper Ave

Toms River, NJ 0B753
St Carnulla V Dimatteo
(201 349-8801

Archhishop John Carroll HS
209 Matson Ford Rd
Radnor, PA 19087

St Mary of Lourdes

(201) 688-7613

High Percentage Post High School
Education

Don Bosco Techmical HS
202 Unton Ave
Paterson, Nj 07502

Rev Mike Menddl
12011 595.88()2

St johns Villa Acadenw HY

26 Landhs Ave

Staten Ishand, NY 10305
Lows Darold

(212 442.60240

Serrh HS

200 Hersey [r

M Keesport, PA 151132
St Mane Flaherty

41 7512020

Large Number in Co-Curricular
Programs

C ountess Moore Cathole HS - -
1O Meall Ave

Staten Isfand, NY 10114
Warren finlesy

21207601 9200 /
Aquinas HS

Belmont Ave & | 18.2nd st
Bromg NY 10457

St Budget Kenerg
1210165 4515

Cardmal Spellman Bis
1991 Newdham Ave
Brong, NY 10466

Rev Maloney
(210 881 Booo

Saratopa Centeal Cathlic HS
2478 Browdw.n

Sarsto Springs. NY 12806
fin Howpine b

R 87 T0T0

Bishop Hatey HS

Dand & Rose W

Hazleton, PA 18201

St Anne Mane

1IN 455 9411

St James Cathole Boys HS
214t & Patter St

Chester, PA 19013

Br Raymond Purcell

1215 876-9195

Jobn W Hallahan Cathohe Garls School
19th & Waouod Sts

Philadelphia, PA 19103

Sr Chns

(215) 563-8930

Archbishop Ryan HS €1 5 arls
11201 Academy Rd
Philadelphia, PA 19145
Gene Cicimaro

(215 637-1800

De Matha Cathohe HS
4113 Madison St
Hyattsille. MD 20781
john Mitchell

(301) 864-3666

Calvert Hall, College HS
8102 La Salle Rd
Towson, MI) 21204
Charles Frettay .

(301) 825-4266

Mercy HS

1300 E Northern Parkway
Balumore, MDD 212139
Tona Riggio

(301 43 3-8880

High Percentage Low-Income Students

Our Lady of Good Counsel HS
243 Woodside Ave

Newark, NJ 07104

Sr Grace Erleen

(201) 482-1204

Bishop Loughlin Memonal HS
157 Clermont Ave .
Brooklyn, NY 11218

Br Damel Casev

12120 857-2700

L4

CURRICULUM

4
Academic'txcelkncb in General

Paramue. Catholic HS Bovs Dn
425 Paramus Rd

Paramus, NJ 07652

Br jerome Sullivan

1201 445-6465

The Ursultne HS
1154 North Ave
New Rochelle, NY 10804
St jean Bvteste Nechrlem
(U1d 616-31950

Sacred Heart HS
6202 Alder St
Mittsburgh, PA 15206
Carol Trusehel

CHEA 161294

10 Salle College HS
8605 Cheltenham Ave
Phaladelphia, PA 19118
Br Frank Danielsks
(2% 23312911

Genigetown Visttation Prep Sch
1724 15th St NW
Washington, 10 20007

St M Berchmans Hannan
(00 337 3150

Academic Excellence Naming Specific
Techniques .

Countess Moare Catholic HS

100 Merrill Ave

Staten Island, NY 10314

Principal

(212) 761-9200

De Sales HS

Y0 Pulteney St . .
Geneva, NY 14456

Sam Boncaro

(315) 789-1900

Cardinal Mooney HS
800 Maiden Lane
Rochester, NY 14615 ) :
Sr Barbara Weyand

(716} 865-1000

St john's College HS a
2607 Miltary Rd NW "
Washington, DC 20014

Br Charles Mrozinski

{202) 363-2316

Science and/or Mathematics Mode!
Program .

Seton Hall Prep Schl
Soutk Orange, NJ 07079
Aldo Itri

(201) 761-9549 '

Villa Victona Academy HS

River Rd

Trenton, NJ 0B628 Lo
Mr Cajerign

(609) 882-7200

john ¥ Kénnedy HS ,
Somers, NY 10589 -
St Barbara Heil

(914 232-5061

Mt St Mary HS

1756 Delaware Ave

Kenmore,'NY 14217

Sr K.llhleén Kane

(716} 877-1358 i

Serra HS

JH) Hersey Dr

M Keesport, PA 15132
St Momie Flaherty
(4121 751-2020

Cathedral Prep Schl '
225 W Ninth $t
tne, P2 16501
Miss Maxwell {
(Bid) 452-1911

Lancaster Cathohe HS
650 Jubiette Ave
Lancaster, PA #7601
Ann Blom

(717) 31930454

St francss Acadeny

Monacacy Manor- 195 Brdle Path

Bethlehem, PA 18017

Y1 Frances Matie Duncan

(215) 691-5944 ‘e

Bishop Hatey HS |
22nd & Rose St
Hazleton, PA 18201

|
|
I orrame Shema . ‘
|

(717) 455494 410
Archmere Acadeny
1°0) Box 130
Claymont, DF 19704

Mt Pometoy
(Y10 798-66 12




Writing English Skills Model Program
Seton Hall Pregs Schl

South Chnge. NJ O 09

Harny [ hawsan

200 019900

Otk kaoll of Floly € iy

B e khurn Kd

Surme N OTW

Hatnet Mateus

[T 1 IR U B L

SEean Baptiste HIS
1741 “oth s

New Yotk Ny o
Catnern - O) Shga
210 288 164

MeQused Jesunt HIS
800 Chinton Ave s
Rochester NY 18
Chatles Tutk

[ LTI I I WK1 K

Saected Heart Hin
6202 Alder St
Patsburgh PA 10
Nint Yureor

(RN IRARRTFS BT R R

Archhishiop obn Canoll S
209 A ton Ford R
Ruclone PA 18908

St ALy o Lourdes

IR I P H I Y I

SEPG - N HS

WA S Renn St
Poftatona D\ T94464
Fod Dol

2y 400 Houn

b udate Coneepminn Acadenny
Yoo Mdthe st
\W.oshimaton 1DC ong”

Mpthar Sompsen

MIROEER SRU N
Floabweth Seron s

y Ol boeraon St

Bradenshun S0 207
Sandy Cetiones

nl Koy 4.4

cutaethy Sebil ot the Ylols € hadi]
0O Beaedley Biva
Patamge S M0R
Naey Chabe
WL 365 05,
Sanovale Prepratany Sl
Fatie K
BrookLindydle Sty 2oy
SMargatet Barey
AU 2 ik

Comput- r Edud ation Literas v Madel
Program
1Yok dorsc o Tes e al HIS
M an e
Patecan Njo© oo
B Bert Conigue

O Ry
S Ay I"(-p e hi
Nerth Cedac e
Ko hlane] N oKX 30
S

fart (YT hen

St Jonephy Prege Seoun
Hoe 191
Poaceton N ol o

e oo € b
[EIU I R B

Q

STaNIL I

'ower Memonal Acadenn
161 W 1t St

New York. NY 100213

Br Gregory, Sehitto

12ED 86 7353

St Peters HIS tar Boys
200 ¢ hoton Ave

Stten lsland, NY 10301
Bt Donnnre
(21214471676

Monagnor Farrell HS
J900 Amibwn Rd

Staten [sland, NY H)306
Ren John Conishey
12121 987 2900

Fordham Prep Schl
t tordham Rd
Brony, NY 10458
Res R Sloun

21D 3677500

Salestan HS

148 Main St

New Puon il('”(‘, NY 10801
Ren John € oanoliy

EIRTR R REIREY]

xavenan HS

100 Shote R
Brooklyn, NY 11209
Br S kietzman

L Bi67Ho0

Chrssnan Brothers Academ,
62445 Randall Rd

Svracuse, NY 13214

San U'va

110 3465960

Setan Catholee Centeal HS
T Semngry Ave
tinghamton, NY 13907
Debotah MoSorhy Mizea
T2 07

O Lady of Moerey HS
1437 Blossom Rd

Rew hester, NY 14610

St acqueln Demars
T )88 M)

S Benediet Acadenn,
¢ tith o

Frie, PA 145018

Tedd Kuf?

b AT 24070

S athole Bovs HIS
.l' & ')‘V e st\

Chester £ 19013

Jodn £ beany

[0 YRR } K1 I

sl 5 a0 HS

HBIT VW ar Rd

Fale ~ rails 1\ 19030
B Mtk MeBnde

N, 849 0

Rosnan Catholie HS tor Bovs
Broad & Vine Sis
Phitadelphia, PA 19107
fdward Karape th

219 62, 1079

S Y HS

BAAN K S
Potrstonstr, [Py 19404
lehn Sengn

e §00 B990

1.0 Renae HAS

S100 Suver Hil R
rtiand MDY 20006
WM Rae Ann

cAnte T4 a1

AN

De Matha Catholie HS
4313 Madison St
Hyattsvslle MD 20781
lohit Movlan

(3011 H6b4d- Ibhi

Calvert Hall College HS
H102 La Salle Rd
Towson, M1 21204
Robert Young

(30 H25-4 266

Guidance Madel Program

Acadenmy of the Sacred Heart HS

713 Washington st
Haboken, Nj 07030
St Mara Cardis
(201 6H9-50483

Immac ulate Conception HS
31 Cottage Place

Montc larr, Nj 07042

R Valeran

1200 744.41 148

Paterson Cathole Reyronal HS

764 11th Ave
Paterson, NJ 07514
Margaret Zucher
(200 2781024

Morrs Catholic Regronal High
Morns Ave

Denyatle, NJ 07814

Jane Runte

1201 627-6660

Moasignor Donos an HS
71 Hoop 1 Ave

Foms Rnver. NJ OH79 3
Kathleen 1) Audrea
(201 149-H801
Monsignor Donov an HS
711 Hooper Ave

Toms River, NJOR7 %3
Robe
200

enaren
) a1

Mty mount intecnational Schl
APO New Yark, NY 09794

St Therese M Graddy

L6 0 324 0671

St lean Baptiste HS
173 F Toth St

New York, NY 100010
Rowe Ancona

1221 2HR 1640
Notre Dame Schi
168 170W “ath st
New York, NY T002

Conne Bizpatrck
1210 622424

Al Hallows Insttute Secd Dep

THLT 164th St

Bronx, NY 1045

Bt knhbs

(210 2091 4540

At St Michael Acadenn
4300 Murdoch Ave
Riony, NY 10466

Bi Thomas ang

[FARIR PO P

St Cabirels HS

W AN achngton A
New Rochelte, NY 1048001
St Lo Dee

s i 0414

The Ursuhne HS

1354 North Ave

New Rochelle, NY 10804
S Ruth Ann Tully

NCHEIE S Y NS

:N

ANTHOT I SECHOol s 20

S joseph HS

H0 Willoughtw
Brcoklyn, NY t120m
Sr Jeanite Ross
(212) 624- 3614

Chnstian Brothers Academy
1 De La salle Rd

Albany. NY 12204

Br Aloysius Myers

151H) 462- 3154

Saratoga Central Catholic HS
247 S Broadway

Saratoga Sprngs, NY 12866
Ann Scoebel

(518) 587-7070

Quigley HS
Baden, PA 15005
Rev David A Zuink
(412) H69- 21848

Mercyhurst Preparatory Schi
538 E Grandview

Ere, PA 16504

Kay tagm

1H14) 8250210

Archmere Academy
PO Box 130
Claymont, DE 19703
Rev Hagendort
1302) 798-66 12

Immaculate Conception Academy
450 24th st

Washington, DC 20037

Sr Amelia Bell

120 $133.5797

Mt Do Sales Acadenn,
700 Academy Rd
dalumore, MID 21228
R. Ellen Mc Adams
(301 744. 4494

Chemical Dependency — Individual or
Group Model Profram

Raman Catholic HS tor Boys
Broad & Vine Sty
Philadelphia, PA 19107
Rick Buxtan

(219 627-1270

Archbishop Rvan HS tor Gerls
11201 Academy Rd
Philadelphia. PA 19145

Rev John Flonahan

(219 637-1800

Gifted/Talented/College Preparatory
Model Program

St Marys HS

Aupgusta St & Stevens Ave
South Amboy. NJ O8E79
I .nerne Bauer

(200 721-0744

Countess Moore Cathohie HS
100 Merndl Ave

Stiten Island, NY 10314
Vincent Tisar

2121 761 9200

MNazareth Regional HS
Eo7thSt& Ave )
Brookivee, NY 11004
St A ntred i le
(A1 "hi 1ion

The Franciscan Acadenn \
2000 aant Bhd

Svracuse NY 13208

St Noreen Joyee

474 00

(914 6.%1(1-.’1")4
260
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Rishopr Newmann IS

Hal Penn

MWolliosgunt PA T 0]
St Line Mechan

T 9904

Coarcingl O ey HS
bagle & Springhield Rds
Spongnetd Del, PA 19064
Fhomas Ronoey

LA O o0

Bishop AWalsh IS
Bishop Walsh Iy
Cumbetland. MDY 200
Se Sharon Mane

30 724 5300

Other Specific Model Programs
Including Fine Arts

tineon Cathaobie Regional HIS
OO0 Maeine \ve

Seotch Phans, NJ 07076

Sr Pesey Lee Hoant

ot BB9 1600

Aan mount interngtional Scht
Apo New York NY 09794

e A hachne O Py

136 0 3280071

Jobn b Reanedy HS
Somers NY 10,89
Se Hlben Uty
91 280 5061

averian HS

10 Shore R
Brookhvn NY 11209
Raul Rodopue s
L 8T 00

Wishop bordd Central Catholic HS
30019t St

Brooklve Ny 11215

1 M hel Bethicole

LY IR BdOD

Hoby Famdy Acadenny
239 Ave A

Bavonne. NJ o700
Prinegpal

crole 339 7L

oo Bora o Techimeal His
M Umon Ave

Paterson NJ 017501

Ren Tom Mo Galier

[ F R T R

Vil N ectona Acathenny IS
Rveee Rid

Tremton N OHGH

St Manan brpelle

(609 KB 0200

St Poters HS tor Bovs
2000 ¢ hnton Ave

Statea fstand NY 1040
I taling '

IR T B F I

Carchival Spetoan Hs

1) Newaibam e

Broow NY 10466

Joho Johoson

CLNBE B

Sacred Heart HS

B Comsent Ave

Youhkers Y 101708

Thonus Stella

(91 965 Y1114

Blessedd Sacrement 1S

24 Shea Place

New Rodhelle NY 1080,

B R N Narhaea

@ il
ERIC
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HiIGIE SCllool

Cathenne Mo Auley HS
ol 3Tth w
Biookhon, NY 11203
St Renemaarny, MacMurnn
(1 40 7242

Nazareth Regiongt HS
Fo7th St & Ave D)
Brookhyn, NYy 11203
St Winitred Doy le
(M 7631100

Fonthonne Hall
a901 Shore Rd
Brookhn, NY 11209
S Powell

1210 748 2044

The Franoscan Acadenn
2500 Cirant Blvd
Svracuse, NY 13208

St brancs Agnes

(315 474. 20401

Chnstian Brothers Acadenn ,
0245 Ranelalt Rd

Svracune, NY 13214

B Thomas Z¢ Hpo

130 4d6-"901)

St Marys HS

142 lenerach Ave
Lane aster, NY 14086
Ruth 1mhoy

(71600 683-4824

Mount Mercy Academy
H8 Red Jac ket Parhway
Buttalo, NY 14220
Colleen Gorko

17100 8B25-8790

Bishnp Kearnev HY
129 Kings Hwy
Rachester, NY 14617
Br B H Walsh

(71 $4.2-4000

Mercvhurst Preparatory Schl
Y38 b Grandview

tne, P& 16504

Kathleen Cannarog 2

B14) 825-0210

St Eranees Academy

Monacar v Manor 395 Badle Path
Bethlehem, PA 18017

Sr A Abice Peterson

12151 691-5944

Notre Dame HS

3417 Church Red

laston, PA 1804

R kirkwood € olton

(215 Bo8-14 31

Bishop Hatey HS
200 & Rose St
Hazleton, PA 18201
Robert Hines

(71T 455 948

Bishop tgan HS

611 Wistar Rd

Fairless Hhlls, PA 19030
Norm Krier

(195 945 6,00

Archinshop jobn Carrol S
209 Matson Ford Rd
Raelnor, PA 1904 °

St Mary of 1ondon
lJ(thHH-?hl $

lohtt W Hallahan Catholic Grls Schanl
19th & Wood Sis

I"h-baddelphig, PA 191038

S Francs Chost

(PRI DR}

A NANIIONAL

PORIRANILD

SPatnch's Acadesny
924 () StNW
Wishiogeton, DC 20001
St M Eleanor Anne MoCabe
1200 6i8-330 8

St Many s Rvken HS

PO Bow 340
Feonardtown, MUY 206750
Steve Herlel

(301 4752814

Lo Reme HIS

00 sibver 1hil Red
Sunthand, MDD 20746
st M brmellene
(30N 7355110

Connelly Schl ot the Holy Chabd
9029 Bradley Blvd

Potomac, M) 20804

Mary Kosch

1301 36-0955

Archbishop Keough HS
201 Caton Ave '
Batimore, M) 21207
Naney Mo Closkes

(301) 646-4444

Mt De Sales Academy
700 Academy Rd
Baltimaore! M) 21228
St Anng Walsh

(301 $68-6000

Merey HS

1 H)()ﬂf Northern Parkwav
Baltimore, MD 212139

St Carol Wheeler

(301) 433-BHB0

+

SPIRITUAL CLIMATE

Chvistian Community “nvolving
Students/Parents/ Tr . ners

St Marys HS

209, $rd St

Jersey City, NJ 07 302
St Jacquehne Carey
(201 656-R008

Mount St John Academy
thgh Schoot Dept
Glaekstone, N) 07934

R Rolan

(20N 234.0640

St Augustine Prep Soht
North Cetlar Ave
Richland, N) 08350
oy Massan

(609 697- 2600

St Marys HIS

Augusta St & Stevens Ave
South Ambaoy, N) OBH79
S1 Margaret Waldron
(201 721-0748

Rice HS

74 W 124th st

New York, NY 10027

Br Valdes

(2120 369-4100

St ohos Ville Academy s
M landis Ave

Arrachar Staten 1stand, NY 10304
St Lons Darold, €818

(2121 442-6240

Sabesian HS

148 Main St

New Rodhelle, NY 10801
Rev John Marcantonies

{914 632-0248
261

St josephy HS .

H0 Willoughin St

Brookh o, NY 11201

Res Victor Lilto

1210624 018 K /

Nazareth Regrogpal His ~
I 957th §1 & Ave D)

Brookbhoy, NY 1104

€ harles Renter

(I 7638 H0o

Bisb.op Fordd Central Cathohie 118
500-149th St

Brootivn, NY 11215

loe Campandaro

(2121 905-6400)

SEMarys Acadenmy HS Dt

Parsons Ave

Hoosick Falls, NY 12090

Br Bernard Hanson

5181 8O- 314 1
|
|

St Patrichs Central Cath HS

Wootlland Ave

Catskall, NY 12414

Anthony Sclatam |
5181 944-295. |

Saratoga Central Cathohe $HS
247 S Broadway ‘
Sarataga Sprangs, NY 12800
Rev Jones
1518) 885-0751
»

Bishop Cunminghdin HS
East River R

Owepa, NY 13126

Sr De Paul

(319 3433001

Rome Cathohie HS
HOO Cypress St
Rome, NY 13440
St Mary Salvaterra
(3415 136-6190

Immaculate Heart Central HS
1316 hves St

Watertown, NY 13}l

Ren Gatiney

(315 788-4670

Seton Cathobie Central HS
70 Senunary Ave
Binghamton, NY 13905
Sr johanne Barry

16071 723-5307

De Sales HS

90 Pulteney St
Geneva, NY 14456
Rev Paul Tomasso
(315) 789-1124

Cardinal Mooney 1S
#00 Matden Lane
Rochester, NY 14619
tdmund Nietopskr
1216) 865 1000

S Benedidt Acadenn
$30E 10th st

Frie, PA 16503
Marlene Trombley
(B14) 452-407Q

Withy Mane Acadenmy
2408 W Lake R
Ine, PA 160505

St Moira Suthivan
(B1d4) BI8- 2061

Bishop Neamann His
901 Penn st
Williamepiort, 1'A 17701
st Joseph Marnie

(7171 323 9954




Cnar 4oy of ootdes Regional HS
Pelgoevennnd Fark

Shenokan P ]l

Res Philgp Decbuco

[ A 11 ) R

Natre Phame 1S

VT Chrch R

tastoa A THDG Y

R karhwoad Colton
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Central Catholic HS

Ath & Chew Sty
Alentowa, PA 180!
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Bishop L oughtin Memonal HS
197 Clermont Ave

Brooklyvn, NY 11238

Dennis Me Dermath

I HLT 2700

SEALarys HS

142 Laverack Ave
Laneaster, NY 14086
Janue Galla

(716) GH3-4H824

Mount Mercy Academy
H8 Redd Jacker Parkway
Buttalo, NY 14220

Res Guy Sirae use
(71601 825-8796

St Benedict Academy
330 F tth »t

e, PA 16503

St AMary Ellen Plant
(H1d) 452.4072

Mercyhurst Preparatory Sch
M8 Grandyiew ’
e, PA 16504

Hlen Sosson

(H14 8250210

St James Catholic Bovs HS
218t & Potter Sis

Chester, PA 1901 4

Renv € Brugger

{21 B76-9195

St Pis X HS

H4d N Keim St
Pottstown, PA 119464
Rew fohn Scarcia
1215 $26.8990

Archbishop Keough 1S
F201 Caton Ave
Haltimore, MY 21207
St bvnn Tooima

301 646 3444

Relreals -— Students Only

Notee Dame Schi

tH8 170 W 4th St
New York NY H00d
St AMany Callaghan
PR 36 2424

Ric et HIS

T 1 20th St

New York, NY 10027
Br Aillen

ey 100

SEPotecs HS e Boys
JONChinton Ave

Supten Whad, NY o)
Be Ned Binnegan

AR AT B i E I

AH Hallows Inshiate Seced Degt
1T 1edth St

Brony, NY a9

131 Kubhe

[IAR RS RRL R 30 MY

S Michaed Acade ny

300 Murdec k Ave

Brone NY 10460

Roy Bémard by b

o ‘\,l ".‘” IR IRK

Hl‘--llnll Fotd Central Catkmla 1S
A0 185th

Brosoklyn NY L1,

Ry Jastin Santh

[N BRI TR 18 13

Sacred Hear Hs

6202 Alder St

Pitsburgh, PA 15206
Carolyn Frosutl

(412) 361-293)

Cardinal (' Hara HS
tagle & springhield Rds
Sprnghield Del, PA 19064
Rev Frgd Kindon

{215) 544. 3800

John W Hallahan Catholie Carls S¢hool

149th & Wood Sty
Philadelplma, PA 19103
Rev £ Durante f—
(215 563-8930

St Mary's Ryken s

PO Box 140
Leonardtown M 2065()
Richard Angarola

(30h 475-.2814

Martin Spalding HS
HOHO New Cut Rd
Severn, M() 21144
Joanne Oakoon
{301 969-93105

Relreats — Studenls and Others

St Augustine Prep Schl
North Cetar Ave
Richlond, NJ'OB 350
Ren Gioletto

(60Y) HY7- 2600

St Marys HS

Auglis’a St & Stevens Ave
South Amboy. NY OBH79
Jobn Morvay

(201) 7210748

Bishop Kearney HS
129 Kings Hwy
Rochester, NY 13617
Rev Charles Manning
(716 42,3000

Quigley HS

Baden, PA 15005

St ANND Mane Gagha
(412 B69-2 188

Vilka Mar HIS
Villa Man, PA 16155
S Rose Marie Kramer
14120 964 BHHY

Tty HS

1601 Sumpson Ferry R
Camp Hill, PA 17001
Res Mctadden

R TN 6

Immaculate Conception Academy
950 24th &

Washington 1) 20037

S Raosetta Mane Brown

(2020 $33.0879

Georgetown Preparatary Sehl
10900 Rod kville ik

Rackville, M) 20852
FHeadmaster

301 491 5000

Gonnd Caunsed HS e
160 Greorge Ave
Wheaton, M) 2090,
Br Barny Batzpatne b
A0 ) 114

262

SCHOOL S

Service Programs — Students Only

St Marys HS

209 3rd &t

jersey City, NJ 07302
Sr jubie Scanlan
(2001 6568008

Power Memonal Academy
161 Whia st

New York, NY 10023
Richard Coppoline

(212) 586-7153

Rice HS

74 W 124th st

New York, NY 10027
B¢ Dobbiny

(212) $69-4100

Monsgnor barrell HS
2900 Ambov Rd

Staten Island, NY 10306
Br | D Dugan

(212) 987- 24900

lohn F Kennedy HS
Somers, NY 10589
St Mana Teresa
{914) 232.5001

Bishop Conninghaem HS
East River Rd

Oswegro, NY 13126
Rev Leo | Herzman
{315) 1433001

Rome Catholic HS
HOO Cypress St
Rome, NY 13440
St Mary Salvaterra
(319 336-6190

tmmac Heart Central HS
1316 dves St
Watertown, NY 11601
Br Warren

1115 7H8-4670

Archbishop Rvan HS tor Garbs
11201 Academy R
Philadelptia, PA 19145

jean Letezano

(219 637- 1800

Service Programs — Students and Others

St jean Baptistes HS
173 ¢ 75th &

New York, NY 1002
Stizanne Wallin
(212) 288-164%

Monsignor Farrel HS
2900 Amboy Rd

Staten bsland, NY 10306
Mrs Prinzivalli

(2120 9872900

Albertus Magnue HS
Rt 304 Germonds Rd
Bardoniy, NY 10854
St jeamne Nolan
(9141 62 3. HH4)

Xaverian HS

710 Shore Rd
Brooklvn, NY 11204
B Judge Ruso

1Y HI6G 7100
Cardinal Moaney Hs
H00 Maclen Lane
Rochester, NY 14619

Br Walleam € hittoed
171 86y 1000

238

J
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Vil Manae HS

Malhe Mana PN BoEy

St Raosts Mot Kraomer
i Yhd BHRO

s

SEE i Acaddenmy,

Monocacy Manor 3195 Badie Path
Bethlehery PA TBaL”

St Harhaea § e Stetaon

L YA ) IR AT

Fhzabwth Seton HS

771 bnersan St

(IR FYTI S TR R TR 1Y

Ane € udhen

cterh Heed 48

Gerongerteny 1t Pregriratony Schl
900 Rae kyitles Pike

Rew haille ALY it
Headiasten

101 493 Honn

Ciood Covensed HS Ing
VI60 Geargra Ave
wWheaton MD 2ogn,
Br Coregs burhh, €Y

. R IR E AR
Brshap \Waldh HS
Beshop Walbsh e
Combedband MY “1h00
St Margaret Joshae
R (R FERAS IR (N Y]

Ktedon

Merey HS

Crtrader \se

Riserhead Fong Island SNy 1190
St Aichaed Ropemer

bty 2 a00n

PARENTS

Learning Programs for Parenis,

S rend Heant 1S

v Eaet Ay
Vinehand, NJ O b0
e Cavaben

(O (91 4491

Coomnd Conznngel 1IN Ing
116 Ceanlio Ase
Wheatan ME) 090
Br Congg Vaelih

o g 1195

School Board

O bk o Mercy HS
td s Blosenm Rid
Ronchedter NY Hinin
w o Heberle
e 8K T 0

Fa Salle € obbegger 14
HE0 s C holenhe o AL -
Philadetphiy, PA 19118
Br Anebreny Bartles
RNV RN R
Connplly St of the Haoly € bl
W Headley Bl
Pataunage, MEY JOR5
Pelwardh | Cuemer
200K CR2T

LA Die Sales Acadeny,
‘0O A ademny, R
Baltienore MY 21008
S hrodern k Moy

Q s ana
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SO HOOL

Parental Invalvement In S hool Life

lnmacntate Conception HS
130 othade Place

Montcdar NJO7042

tonm Monaghen

00 T4 a4

Power Memorial Acadian

Tol W h1s1 5t

New Yark, NY 10023

Br Rolsent Fhilhhen

1 H6-7 358

StPatmehs Contrat Cath FIS ‘
wWoodland Ave n
Catshell, NY 12414

Anthom Sclatam

(18 943.295)

Bishop Cunningham HS

tast River Rd

(hwega, NY (3126

Many, Canway
(315 343-47038 ! -

Irintty HIS

1601 Stpson Ferry Rd
Camp HIll, PA 17001
Barh bordd

TIN 70 16

Alumnae/i Programs

Albertus Maginus 115
Rt 304 Germonds Rd
Barcdoniy, NY 10954
St jeamme Nolan
314 1,2 3-8H42

Chrestian Brathers Academy
I De La Salle Rd

Albany, NY 12208

Fdwart T McGraw

1518 462.5447

Brshop tran HS

611 Westar Rd

Farrdess Hidls, PA 19030
Joan Shatter

215 Y46-0870
Archmore Academy

PO Box 130

Clavmont, DE 19704
Rey [eny

130 798-66 32

Ceorgetown Visdation Prep Schl
1524 35th St NW

Washmgton, DO 20007

Patree ta Rubachy

1200 317 1350

Endowment

St joseph Prep Semimary
Box 151

Pnnceton, Nj 08540
Res William | Bamber
60Y) 452 2144

Model Development Programs

Holy Family Academy
239 Ave A

B.avonne, Nj 07002

Sr ) aretta Hogan
(201 319 7341

Morrts Cathole Regional High
Mort Aye

Denville, N) 07834

Michael AMonk

2001 h27 bbb

Salesaan HS

148 Mamn St

New Rowhelle, NY 10801
James Mo Carthy

914 632 0248

A NAYHIONAE

3,

PORI®RANLY

St Manys FES

142 fainerack Ave
Lancaster, NY 14086
Darothy Blake

(7160 bR 4824

e Lady of Merey HS
1437 Blossom Rl
Rochester, NY 14610
Mary jo Fen

17060 288-7120

Our | ady o lourdes Regionad HS

Fdgewood Park
Shamokin, PA 17872
lohn Kerly

(717 0440375

&t John's College: HS
2607 Military Rd NW
Washington, DC 20p15
Br limothy Dean

(202) 363-2316

Maryyale Preparatory Schl
Falls Rd

Brooklandyille, M) 21020
joanne Dolan

(301 252-1i66

Calvert Hall Colloge HS
8102 La Salle Rd
lawson, MI) 21204

Br Martin Fahey

(301) 825-4266

Are hbishop Keough HS
1200 Caton Ave
Baltimore, MU 21227
Julie Snyder

(301} bd6-1979

Public Relations
Der Sales HS

90 Pulteney St
Geneva, NY 14466
1ale Mitch

(319 789.4222

Mackin Cathalic HS
2200 Caltornia St NW
Washington, DC 20008
Dan Cortin '
(202 132-6000

FINANCES

Fund Raising — Generic

St Marys Academy HS Dot
Parsans Ave

Hoosck Falls, NY 12000
Br Bernard

(H 18 6H6-4314

St Patneks Central Cath HS
Woaodland A e N
Catskill, NY 12414

Bob Labutt

(318 9410

Martin Spalding HS
8080 New Cut Rd
Sovern, MI) 21144
Rev M R Roman
(301) 969 9105

Fund Raising by Single Group/from

Single Source

Trinety HS

1601 Simpson Ferny, Rd
Camp Hill, PA 17011
Ann McC o &
(7I77761 11 .

RN

Fund Raising hy Two or More
Groups/Cooperative Efforl

Mt St AMichael Acadenn

4300 Murdock Ave

Brany, NY 10466

Joe h Murphy

212920 1122 X4
McQuand Jesat 145 :
1800 Clnton Ave S

Roshester, NY 14618

Rey Jammes | ‘:Ku-n.m -
(716) 4731130

RELIGION

Religion Curriculom — Generic

thzabeth Seton HS

5715 bmorson St
Bladenshurg, M1) 20710
St james Reginag

(301) H64-45132

De Matha Catholie 1S

4313 Madhson St
*Hyattsville, M) 20781

Rev Thomas Bushe

(101) 364- 1666 .

Religion Curriculum — Specific Courses
St Michaels Regronal HS

1501 New York Ave

Union City, NJ 07087

Karen CGraham

(201) H67-3755

Our Lady ot Good Counsel 148
243 Woodside Ave
Newark, Nj 07104

Sr Diane Driscoll

{201) 482-1209 -
St joseph Prep Semmary . )
Box 151 '

Princeton, NJ 08540

Kev AMichael Carroll
(h09) 452-2144

fonthonne Hall
9901 Shore Rd
Brooklyn, NY 11200
Fred Herron

(212) 748-2285

Lancaster Catholie HIS
650 Juliette Ave
Laneaster, PA 17601
St Cathenne Manan
(717) 193-0454

Our Lady of Lourdes Regional 148
Edpewond Park

Shamaokin, PA 17872

Rev Philip Dechico

(717) 644-0375

Notre Dame HS
3417 Church Rd
taston, PA 18042
Rev Larry Hews
(215) H68-14 11

Bishogp Shanahan 1S

W Gay & Everhart Sty
West Chester, PA 19380
Willtam Venditta

{215) 64967604

Maryvale Prepagatary Schl
flls Rd

Brooklandvidle, MDD 21022

St Margaret Cannor
(301) 252-1306




Peace and Justice Issues
Mount St john Acadeny
High School Dept
Ghadtone, NP9 34

St Ay Jean

VA G 3 g

Seton ( .|lhul&( entral HIS

"0 Sennnan Qe
Binghamton NY 139049
Jates € oan

OO 0 07

Mount Mercy \cadeny,
88 Redl e ket Parkwsay
Buttala, NY 14220
Barbara Ryan

7160 B3 H7496

Stiohn  College HS
260 Sditary R NAS
Washingion, DC 2001

Marhn Finst
1200 63 i

GREAT LARES

ADMINISTRATION

Long Range Planning

trievies, Cathole 1S
' 1736 Superior Ay

Cleneland, (P31

St Cathleen Walsh
2t Hal 1750

Diatnnean HS

URRIRIN N NTITITE SR (Y
Datront. N AR

St Pepgny

1314 BB BA00
Cotholie Memonal HIS
001 F Collepe Ave
Woanhkestia, WI TR
Sne Lennessen

L Tl
Sthranes HS

21300 Roomevelt Rid
Whoalon 1L 6018~
Renv Feanges SMobDoaald
L2008 H800
StEraaees Acarthon
Py barkin e
Jobiet 1 6038,
fonnne Manco

[N YRR S T 1Y

tnstitutional Survival
SEALany s Sprrioags 1S
RHIY &

Fond Du Lac W ydadn
St Rty Garvon

EIRIRIRYIT. MY
Acadeny, ot e Lady
1309 W 945th W

Cle gt 1 Bt 4

S ALnng Cooney
PNy 200

Institutional Change in
Curriculum/ Philosophy

Calmenp Srogleny

o Center & Cedar Road.

Cortes S ONE 330050
i Robwrt | el
VA 0

hammade Jatunoe $18
by S L aedleas st
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GIGNIFIC AN

Nazareth Acadenmy

1200 W Ogeden ’
Lo Grange Park, Il 60525
St Mananne Race

(312 154 D061

Webwt HS
1252 W Palmer S

“Clacago, I 60K

Wrllam Napiwod ka v
(312 637-7500

Physical Plant

Gidmour Academy

Som Center & { edar Roads
Ciates Mills, OB 44040

Bt Robert Lavelle

Ll 442-1 104

Grlmour Academy

Som Cenfer & Cedar Roads
Gates Mills, goh 44040

Br Robert Lavelle

(.!llf)) 442-1104

Holy Name HS

o0 Queens Highway
Pacina Highs, OH 44130
t 1 Krakowtoh

(2160 BHO-0300

Weber 1S j
5252 W Palimer St /
e go, IE 60619

Rev Adolph ok

312 637-7500

Other Administrative Successes

Notre [hame Acadeny
13000 Avhurn Rd

( hardan, OH 44024
St My Joanne Miller
(216 2806226

Villa Angela A(‘.uh-my
17001 1 oke Share Bivd
Cleseland, OH 44110
St Virgina Devinne
(2161 692- 3950

Rduhop Luers HS

133 E Paulding Rd
Lot Wavne, IN 46816
Res Fredd Link

LI 456 1261

“tonbint 1S

19 W 070 16th St
Lorbard, I 60148
Br foseph Bogioo
ED 6T 30"

St Rita HS
63105 Clareinont Ave
Chcago, 1L 606 36

© Br Frank Poduck

1312)925-6600

Gebaolt HS
K01 Colimbra Ave
Watetloo, Il 62298

Ken Papares
18 9439-6n14

FACUITY

High Morale of Faculty/Staff
Marguette biS

6\ Joth 9t

AMichigan ity IN 46360

Lyaes M Grogan
[BAL NI VE BV N

Beloit Cathole HS
1221 Henry Ave
Belont, WIE 53511
Jances Trudgeon
(608) 365-2221

Columbus HS

710 Columbus Ave [
Marshfield, Wi 54449
Rev Walliam P News
(715 W47-1177

St Benedict HS
31900 N Leavatt St
Chicago, Il 60618
St Ehzatweth Schangh
(312) 539-0066

Bishop McNamara HS
Kankakee, Il 60901
Dave Rache

815) 932-7413%

Mater Der HS
9th & Plum Sty
Breese, 1L 62230
Joel Shendan
(618) 526-7216

Low Tumaver of Faculty

St Francs HS

2130 W Raosevelt Rd
Wheaton, It 60187
Rev Francis McDonald
(31 668-WO0

Spiritual In-Service Training

Steubenville Catholic Central
$200 West View

Steubenville, OH 43957

Rev Joseph Massacor

(614) 264-5518

Evaluation of Faculty/Staff

Magnificat HS

20770 Hallard Rd
Rochy River, OH 44116
St Eleanor Marin

(216) 331-1572

Bishop Foley HS

12000 N Campbell Rd
Madhson higts, M1 48071
Francas Tark

(313 5851210

Althoff Catholic HS
3401 W Main &t
Belleville, Il 62221
John O'Bnen

(61H 235 1100

STUDENTS

Diversity of Race, Cultures and
Traditions

Lima Central Catholie HS
7208 Cable Rd

Lima ()H 45805

Dan Rupert

419) 222-4276

Anctrean HS

7459 Broadway
Memillvidle, IN 46410
Res John R Whatles

L LTV HBT

Snt Jowinn Antacda HS
H4INCasSt
Milwaukes, WIS 3007
Sy Monca P

B 272 B2

264

ACHIBEYEMENTS

IN

[

ATHOLIC SCHOOLS

Te
-
!

St joseph HYS

4811 S Hermutage Ave
Chicago, It 60609

St Patnice Mare Rog
(312) 927- 3886

Mendel Catholie HS
250E 111thst
Chicago, 1t 60628
lohn Shields

(312) 995-3708

Student Activities, Unspecified or Other
St Mary Academy

502 W Elm Ave

Monroe, Ml 48161

Sharon Hoffinar

(319 241-3921 .

Dominican HY

9740 McKinney Ave \

Betroit, MI 48224 "“\
St Peggy N
(313) 882-8500 )

Shawe Memornal HS
201 W State St
Madison, IN 47250
Arthur Politz

(812) 273-2150

Enhancement of Student Self-Image

Bishop Hartley HS
1285 Zettler Rd
Columbus, OH 43227
Dan Straub

(614) 237.5421

St loveph's Central Catholic
702 Croghan St

Freemont, OH 41420
Richard Freeborn

(419 332-9947

Rager Bacon HS
4120 Vine Mt

St Bernard, (3 45217
Rev James Bok

(513 641-1300

Shawe Memorial HS
2001 W State St
Madison, IN 47250
Arthur Poliy

812 2732150

Pras XI HS

115 N 76th st
Milwaukee, Wi 53213
Richard Pendergast
(414) 258-0532

Lourdes Acadpmy

11O N Sawver St
Oshkosh, Wi 54901
Rev 1 arry Setal u
(414) 2135-5670

leo HS

7901 S Sanganion S
Chicago, I 60620
Fdward A Wynne
(312) 733-7784
Assamphion HS

250 Kings Highway
Fast St Lowms, 11 62208

Alic e Cardnet
(618 3972 "N,

Discipline as a Learning Tool
Cleseland Centeat Cathobie 1S
0550 Baxter

Cleveland, O 44101,

Ren Newl €Y' nnnen

(2106) 441 4700
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Villa Angela Acadenn
170010 1 gke Shore Bhvd
Cleveband, O 44010
St Mariret Mary | yons
12 649238950

St Mary s Central Catholic
410 W [etterson

PO Box 358

Sandusky, OH 44870

1 Wallace

419 620 1892

Roger Bacon HS

4320 Vine St

St Bernard, OFE 47217
Rev James Bok

(518 641 1300
Martan HS

1311 S Logan St
Mishawaha, IN d64544
Michael Hazen

{21 2595257

\.lsl Cathoha 118
1206 held

Detrant, MI 48214

Dave Sauler
3 921 9650

tansi g Catholie Central HS
501 N Marshall

Lansing, M1 48912

Bub Bower

M7 484 4465

Roncath Hs

2000 Murro I
Mamtowed, W 74220
R Klutinsks

14 682-8801

Disc ol Catholie HS
355 N Lombard Rd
Addison, Il 601N
Tom Sulhivan

12 48 6o

tizabeth Seton 1S
16100 Seton Rd

south Holland, Il 60473
Barbara Schnutt
RIMERINRRILE

Bew lao Central Catholie HS
4000 SEEeaanos [
Rocktord, 1L 61104

Rev John | Mitchel

B15 877 25138

Recruitment Techniques

Cleveland Centeal Catholie S
6750 Bavter
Cleveland, OH 44104

* Rev Netl () Connor

2161 441 4700

Agguinas HS

15601 N Line Rd
Sonthggate, M4BT,
Richaret Fetchiet

(31 288 319

¢ athol Central 1%

3§14 Sheldon Ave SE
Giraned Rapids. M) 4950
fames O Diosonell

1 457 447y

Dincoll € athobhie HS
35 N Lomhard R
Addon, 1L 6O10Y

Br Aichael Hlaherty
A M6

111G SO HO o).

Q
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St Francs HSy

2130 W Rooserolt Rd
Wheatan, L 60187
Rev Frances McDggald
(312) 668-5800

Maendel Cathohc 115
2508 111th St
Chicago, Il 60628
Mike Mandenne
(312 995.1714

High Percentage Post High School

Education

Bishop Chatard HS
SHE5 Crifenden Ave
Indianapohs, IN 46220
Lawrence M Bowman
1317) 251-1451

Manan Heights Academy
RR 1 Box 202

Ferdmand, IN 475132
Jorene Brewer

w12 1671431

Mercy HS

29300 11 Mile Rd
Farmungton Hhlls, M1 48018
Patneia Rossio *

(313 476-8020

Premontre %
610-Maryhell Dr
Green Bay, W 54 303
Rev Aivibrose Peeters
{414) J98-646?

A}

VNAVEEONA

Large Number in Co-Curricular

Programs

t ake Catholic HS
6713 Reynolds Rd
Mentor, OH 44060
Flamne Paulent

(216) 951-00)77

St Vincent-St Mary HS
15N Maple St

Akron, OH 44303
John Cistone

(216) 253-9113

St Joseph Central Catholie HS
6th & Quincy Sty

honton, OH 45618

Lames | Mains

th14) 532-0485

Brshop Luers HIS

P8 E Paulding R

I ent Wayne, IN 46816
Rev Fred Livk

(£19) 456-126

[hvine Child HY
1001 N Silvery Lane
Dearborn, Mi 48128
Leo Talhien

31 562-9058

Ladvwood HS
14680 Newburg Rd
Envama, Ml 48154
Janathan Holtfretes
(31 h 5911544

Mrtan HS

616 Ashland Ave

Chicago Heighis, 10 60411
Gireg Bimon

(41)) 755.7545

fhzabeh 'wton HS

16100 Saton Rd

South Holland, Il 60473
Y1 Toresa 1 4ane Laengle
D 31336300

PORIR AL

St Benedhict HS
3900 N Leavitt St
Chicago, 1060618
Laurette Kntler
(3112) 519-0066

The Unity 1S
8100 Praine Ave
Chicago, It 60619
St Carol Artery
(112148 1- 8100

Mendel Catholic HS
250 E 111th St
Chicago, L 60628
David Fanes
(312)995-4722

St Rita HS

6310 S Claremont Ave
Chicago, L 60636

Br Frank Paduck

(312) 925-6600

High Percentage Low-income Students
" Columhus HS

710 Columbi s Ave E
Marshfield, WI 54449

Rev Williamy Y Nes
(715 87-1177

CURRICULUM

Academic Excellence in General

McAuley HS

2303 Brookford [
Toledo, OH 43614
Sr Joanne Mary
(419 385-2571

Notre Dame Acadeny
13000 Auburn Rd
Chardon, OH 44(:24

St Mary Deborah Carhin
(2161 280-6226

Mercy HS

29300 11 Mile Rd
Farmington Hills, MI 48018
St Nancy Thompsnn

131 1) 476-8020

Lansing Catholie Central HS
W1 N Marshall

Lansing, Ml 48912

Jim Miner :

(517) 484-4465

| ourdes Acadenmy
110 N Sawyer St

€ sshkosh, Wi 54901
Thomas Brum
(414) 215-5670

Academy of Our Lady
1309 W 95th St

t hicago, 1L 6OR4 3
Karen Mite el

(312) 445-2 300

Academic Excelience Naming Specific

Techniques

Newark Catholic HS

1 Green Wane [
Newark, OM 43655
Tom fusk

(614) 3144- 1594
Steubenville Cathohie Contral
1200 West View
Steubonville, OFH 41952
Rev Joseprth Maesaces
th1d) 264.55138

260

john b Kennedy HS
250 Contral Parbway S
Warren, OH 44484

St Mary £ hion

(2161 369- 1804

Seecma Memonial HS
5000 Nowland Ave
Indhanapohs, IN 46201
St Dolores Nelle
(3117) 156-6377

Marquette HS

106 W 1th St

Michigan City, IN 40360
Dean Christakis

(219 874-5275

Contral Cathohe HS
24108 9th &t
Latayette, IN 47905
Jerry Day

(317) 474.249¢6

St Patnck HS

625 C enter St
Portland, MI 48875
Roben Cathcant
(517) 647-7551

Cathohic Memonal HS
601 € College Ave
Wiaukesha, Wl 53186
Nancy Klug

(414) 542-7101
Weber HS

5252 W Palmer St
Chicago, L 60039
Marvlou Latachg
(3112 637-7500

Sdel;ce and/or Malhemalié’ Model

Program

Newark Catholic HY
1 Green Wave I
Newark, OH 43055
Sr Marguerite

(614) 344-1594

Elyna Cathohe HS
725 Gulf Rd
Elyria, OH 44035
Sr Monica

(216} lh"i- 1821

Central Cothalic HS

4824 Tus arawamAve West
Canton, OH 44708

Joseph Cumo

{21h) 478-2131

Lima Central Cathnlic HS
7205 Cable Rd

Lima, OH 45805

Tom Barnhart

(419) 222.4276

Mvine Child HS
1001 N Silvery Nfe
Dearborn, MI 48128
S Maria Bartos
(319) 562-9058

Ladywood HS'
14680 Newburg Rd
Livonia, Ml 48154
Mary Doherty
(313) 5911549

St Mary Acadeny
%02 W Elm Ave
Monroe, Ml 48161
St famies Martan
(319 2411921
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JAruitoxt Provided

Our Facly Star of the Sea HS

447 baurtond

Carosse Pointe Waoods. MEAB2 36
SyIvir Koemighiner
3 w81 5110

St josephs Acarfemny ¢
622 Hhza 0t v
Green Hay, WI H4 300

Lorrune Persing

I 435 1520 ¢

StLaurence HS
9950 W T Th st
Burbink, Il 604754
Patnck Fowles
31 4586000

Benet Academy
200 Maple Ave
Iiste, 60530
Pl Dennestlein
{31 964 655

St Benedct s
3900 N et St
Chicago, 1 6061TH

Ravmond Sc human
1 589 Oon

Newman Central ¢ athohe HS
1101 St Ay St

Sterhing. 1L 61081

Rie haced Sisbw

(15 625 050

Cobault FIS

W Cotumbig Ave
Watethony 11 62298 '
trank Cange

h 1 939 Lo I8

Quincy Notre Dane FIS
10th & Jackson St
Quiney, 1 62301

St Fbert

[ IR BT )

SEAngushine Acadenn,
14808 L ake \we
Lokewenud, OH 34107
Reging Caren

26 204207
trrtdines HIS

O Wich v
Youngstown O 33500
¢ arob Cronen

21 T4 4508

Seeton HIS

Elenw.y & Hoedh
Cininnate O 45000
St Breada Busch
14T 2600

SEAMan Acadenn
LAY I Avye
Montoe, M AR TR
Noncy Forderer
AT A R S

St fosan Antudy H1
T4 N s
Mibwatheas WIS 3
St Tlengage

AR T R
Rewnie H%

TR NI TE AT
Pan U lasee AV 510
Ress Wbbam Menged
Vo B 1
Lenades Acacken,
PHOON S e W
Chhkoy bV B
[T “‘l"-ll\

LRI PO SR B

Frinuty HS

Lathrop Ave & [ivision St
River Forest, IL 60305

St Amgele Spehn

3121 771.83483

the Uty HS

B164) Prane Ave

Chicago, Il 60619

Sarah Gonwey

(312) 48 3-H10

Compuler Education/Lileracy Model

Program

Hishop Wattersan HS
99 ¢ Cooke Rd
Columbus, OH 43214

joan Rainey ’
told) 268-8671

Bishop Hartley HS
1285 Zettler Rd

C olumbus, OH 4327
Ken ( ollura

(614 237.5421

St Joseph's Central Cathol

702 Crognan St
Fremont, OH 43420
Richard Freeborn
(4191 332-9947

Steubenville Cathalie Central

120 West View
Steubenville, OH 43952
S Denms Zisler
614 264-5518

St Augustine Acadeny
14808 | ake Ave
lakewood, OH 44107
Amanda Mulahs
(2160 221-4227

Ursubline HS

7 Wich Ave
Youngstown, OH 44505
N M Wokmons

(2160 744.4563

Notre Dame HS

2220 Sunnise Ave
Portsmouth, OH 45662
Mary Ann Malone
thtd) 353 0719

Andrean HS

3959 Browdway
Mernliville. IN 46410
Mrs Carstensen
(2 HR? 5281
Shnine HS

3500 W 13 Mide Rd
Roval Ok, Ml 4807
Kathy Nau tek

(31 3 549 2925
Cabnim HS

15305 Wick Rd

Mlen Park, M a8 10)

Jan Beche
(314 WH8-01 1)

Aquinas HS

17601 N Line Ril
Southgate, MEdH 95
S Carol Bolhin
RIRILAIL T

Hishop Borgess HS
11685 Appleton
Redltord, Ml 482 39
A Mt hell

HED 295 1io0o

SIGNIFIC AN .\(ZIIII'.\'I'..\II'.'NIH IN CATHOLIC SCHOOLS
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Holy Rosary HS
5191 Richueld Rd
Fhint, M1 48506
Jack Dame s
(313 736-7600

St Laurence HS
5556 W 77th St
Burbank, 1L 6459
Bill McLean

t312) 458-6901)

Benet Acadenmy
2200 Maple Ave
Lisle, 1 640532
Willtam Kohne
(312) 969-6550

Madonna 1S

3155 N Karlov Ave
Chicago, H 60641
St M Helene
(312 282-255%2

Guidance Model Program

L ake Cathohe HS
6733 Reynolds Rd
Mentor, OH 44060
loseph Felty

(2161 951-0077

Eneview Cathohe HS

17 36 Superior Ave
(leveland, OH 44114
St Margaret Damiels
(216) 861-3750

Regma 1S

1857 S Green Rd

South Euchd, OH 44121
Sally McCirnty

o) 382-2110

Stjoseph Central Cathobc HIS

6th & Quincy Sts
Ironton, OH 45638
Katen Currey

(6H14) 532 1699

ShrinerHS

1500 W 13 Mile Rd
Roval Oak, Ml 48072
James Corbett

(303 749-292%

Cabrnim HS

15305 Wik Rd
Allen Park, MI 48101
Gambino Carals
(313 3H8-0110

Dommcan HS

9740 McKinney Ave
Detront, ML 48224

Betsy Heo

(313) 84, H500
Maorquette Univeraty HS
1401 W Wisconsim Ave
Milwaokee, Wi 53208

Charles Buras
414 933.7220

Mother Theodore Gaena HS

HOO T Belmont Ave
River Grove, 11 60171
Carnle McComuck
(312 6253278
Gordon Techmoal s
3N Cabtorng Ave
Chicago, I 661K
Rev joseph Glah
(31,7 939 1600

266

Vs

St Scholastica HS
7416 Ridge Bivd
Chicago, I 60645
Peggpy Parke

(312) 764-5715

Chemical Dependency — Individual or

Group Model Program

l ake Catholic HS
6733 Reynolds Rd
Mentor, OH 44060
Sr St Ann

(216) 951-0077

Holy Name H$

680 Queens Highway
Parma Hghts, OH 44130
Tony Felice

(216) H86-0300

St Vincent.St Mary HS
15 N Maple St

Akron, OH 44303
Tom Kraise

(216) 253-911)

Notre Dame HS

2220 Sunnse Ave
Portsmouth, OH 45662
Momca Tufts

th14) 353.0719

Bishop Noll HS

1519 Hoffman St
Hammond, IN 46320
Rev Charles Niblick
(219 9312-90548

St Marys Springs HS

RF[) 6 -
Fond Du Lac, WI 54915

Tim Milhgan

(414) 921-4870

Gifted/Talented/College Preparatory

Model Program

St Ursula Academy HS
1319 £ McMillan St
Cincinnat, OH 45206

St Margaret Mary Efkeman
(513) 961-3410

Our Lady of Providence HS
707 W Highway 131
Clarksvalle, IN 471 30

Bob Larkin

(H12) 945.25 48

Our Lady Star of the Sea HS

467 Fartord

Crosse Pointe Woods, Ml 482 36
Sr Adele Koevick

(311) HB1-HY55

St Patrick HS

625 Center St
Portland, MI 48875
Robert Cathe ot
(517) 647-7551

Other Specific Model Programs
Including Fine Arts

Bishop Borgess HS

11645 Appleton

Redford, ME 48239

1) Kozmarzyk

(315 255 110a

Assumiphion His

445 Chestnut St

Wiscnnsin Rapids, WI H4494
Witham () Boea

(715 423200
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Mother ddore Guenn HS
HIO Belmont Ave

Rver Grove, it o171

St Helene Black

31 629 327 @

St Barbara HS
2867 S Throop St
Chicago, {1 60608
St Patnea Labuda
(31h $26-6.243

Mana HS

6727 S Caltorma Ave
Chicago, It 60629

St M Clement

{3121 925-8B686

tourdes HY

4034 W S6th St

Chicago, 11 6629

St 1llen Doyle

1312 581 255%%

William V Fisher Cathalic HIS
1803 Granville Prke
Lancaster, OH 43130

tHlame McCullough

(h1d) 6541231

St Fdward HS

13500 Deteont Ave

1 akewondd, OH 44107
Edward Mack

(2160 221.3776

Magnitic at HS

20770 Hithard Rd
Rocky River, OH 44116
Nancy Hutltman

216 331 1570

Seton HS

Glenway & Beech
Cinainnati, OH 45205
St Brenda Busch

(513 471. 2600

La Salle HS

1091 N Hened R
Cincinnat, OH 452134
Donald Ehrhard

(513 741- 3000

Scecina Memonal HIS
5000 Nowland Ave
Indhianapalbis, IN 46201
Sherl Martin

(3871 356-6377

Hishop Chatard HS
5887 Cnttenden Ave
Indianapolin, IN 36220
Richard Powell

1317 251-1451

Our Jadv ot Providence N":
707 W Highway 131
Clarkaville, IN 347130

Mike Johoson

(B 9d4n 2944

Centeal Cathobe HIS
24108 gth W%
Latavette IN 1790
Mary Anthrop,

(U1 474 2449,

Hishop Borgess HS
1168 Appleton
Reddtond AL AR 9
R € hadwick
1313255 oo

St josephs Aradgnn
022 Fhea St

Green Bay WE )
Jack Calrresn

CEEB Y 10
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foyola Academy
THOO N Laranue
Wilmette, 1L 60091
Both Scully

31 296 1700

Tty HS

Lathrop Ave & Division St
River forest, It 60309

St Panla Hirse hboeck
(3120 771-8383

St Vincent De Paul HS Semmary
127th & Archer Ave

Lemont, It 60439

Rey fohn Gagnepan

1312) 257-2249

St Laurence HS
5556 W 77th St
Burbank, IL 604549

8r R May

(312) 458-6900

Gordon Techmoal HS
3613 N Califorma Ave
Chicago, IL 60618
William Hennessey
(3121 519- 1600

Mana HS

6727 S Cabforma Ave
Chicago, IL 60629

St Kathleen Smith
(312 925-8686

Lourdes HS

4034 W 56th St
Checago, 1L 60629
Jav Chval

(312) 581-2555

St Patnck HS

H900 W Belmont Ave
Chicago, IL 60634
Principal

{312 282-8844

ST Mary's Acadeny
High School Dept
Nauvoo, IL 62 374
St Veroroca Shunick
t217) 453-6619

SPIRITUAL CLIMATE

Chetstian Community Invelving
Students/Parents/ Teachers

Mc Auley HS

2303 Brooktord Or
Inledo, OH 43614
St joanne Mary
1419) 385.257h

Notre Dame Acadeny
13000 Auburn Rd
Chardon, OH 44024
St M Joanne Keppler
(2160 2B6H-6226

Regina HS

1857 S Green Rd

South Euchd, OH 44121
St Hathara Piscopo '
(216) 382-2110

St Vincent St Mary HS
15 N Maple St

Akron, OH 4430073

Rev McNulty

2161 2539113

lohn F Kennedy HS
2550 Central Parkway St
Warren, OOH 44484

Cerrald Harklerode
(216) 369 1804

A NAVIBIONAL

FoRIRRNLI

St Mary's Centr ! Catholie
J10W jetterson PO Hox 358
Sandusky, OH 44870

) Wallace

(419 626- 1892

St Ursula Academy HY
1339F McMillan St
Owannah,”OH 45206

Judy Olberding
(513 961-3410

Shawe Memonal HS
201 W State St
Madiwon 1N 47250
Arthur Pouls

(B12y 2732150

Manan Heights Academy
RR 3 Box 202

Ferdinand, IN 47532

St Mary Dominic Fredenck
B12)367-1431

Gabnel Richard HS
152135 Pennsylvania Rd
Riverview, Mt 48192
Rev Richard Feigenbaum
(313 284-1875

East Cathohie HS
5206 " weld
Detrot, Ml 48213
St M Attholter
(313)921-9650

Cathobe Memoral HS
601 € College Ave
Waukesha, Wi 53186
Pat Farrell

(414) 542.7101

Prus XI HS

135N 76th St
Milwaukee, W1 53213
Gordun Sharafinsks
(414) 258-9532

Belt Catholic HS
1221 Henry Ave
Belon, Wi 53511
H. Hessenberger
(608) 362-8931

Roncally HS

2000 Mirro I
Manitowac, W 54220
St Manta Gibdont
(414) 6B2-880!

Premontre HS

610 Maryhill (r
Green Bav, Wi 54303
Rev A | Peeters

(414) 498-6463

Maontmi HS

19 W 070 16th St

| omhard, I 10148
Br Joseph B agia
(312 627-6930

St Vincent e Paul HS Sennary
127th & Archer Ave

Lemont, IL 60439

Rev John Gagnepan

(312 257-2249

Queen of Peace Hy
7659 S 1 inder

Ok Lawn, Il 60499
St Barbara Sheehy
(312) 586-7300

St Harhara HS
2867 S Throup St
Chicago, I 60608
Caary Camprone
(412) B42-0042

267

St joseph HS

48315 Hermntage Ave
Chicago, 1L 60609

St atrce Mane

(312 927-3886

Marta HS

6727 S Caltorma Ave
Chicago, IL 60629

St Linda Therese
(312) 925-H686

St Patnick HS

5900 W Belmont Aver
Chicago, IL 60634
Principal

(312) 282-8844

St Rita HS

6310°S Claremont Ave
Chicago, 1L 696 36
Rev Patnck Murphy
(312) 925-5600

St Scholastica HS
7416 Ridge Bivd
Chicago, IL 60645
St Juchth Murphy
{312) 764-5715

Mater Dei HS
9th & Flum Sts
Breese, 1L 62250
Joel Sheridan
(618) 526-7216

St Paul HS

1420 Ninth St
Highland, IL 62249
St Mary Bender
(618) 654-6461

St Mary’s Academy
High School Dept
Nauvoo, il 62354
St Phyllis M Murray
(217)453-6619

Campus Ministry — Generic

St Edward HS

335 Locust St
Elgin, It 6010
Rev H Clapsaddle
(312) 741-7535

Queen of Peace HS
7659 S Linder

Oak Lawn, IL 60459
St Maureen Croak
(312) 586-7 100

Madonna HS

$155 N Karlow Ave
Chicago, Il 60641
Graziano Marcheschy
(312) 282-2552

Campus Ministry with Specific Elements

St Fdward HS

13500 Detroit Ave
Lakewod, OH 44107
Rosemary Torrence
(216) 221-1776

Andrean HS

5959 Broadway
Mernliville, IN 46310

Rev M Cesretto

1219 HB7.5281

Merry HS

29300 11 Mile Rd
Farmington Hills, Mt 48018
Rac helle Harper

(113 476-8020
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Marquette University HS
1401 W Wisconsin Ave
Milwaukee, WI 53208
wWarren Sazuma

(4143 9337220 "

Pruux XI HS

135 N 76th St
Milwaukee, W1 532114
Rev Marvia Knighton
1414 258-05142

Monting HS

19 W 070 16th St
Lambard, 11 60148
Br Robert Veselsky
(312 627-69130)

thsabeth Seton hS
16108 Swton Rd

Sauth Holland, 1L 60474
St Rebswd oo Hurr

3121 113 6300

Nazareth Academy

1209 W Ogden

La Grange Park, Il 6052
S Pat Bergen

1312 454 (el

SEeseph HS

4831 S Hermitage Ave
Chicago, 11 6UGOY

Sr Linda Haltikas
3L 927, 3880 S,

Cordon techrical HS
338N Calitormia Ave
Chicao. 1 6OGIE
Renv John Nowak

LY 549 4600

Relreats — Studenis Only

Seton S

Clenway & Beech
Cmcinnate OH 45205
St Bienda Buseh

O AT 2600

Notre P nne HS

D20 Suanse Ave
Portsimocth (O 45662
Ress Joa Rl

IR RN T

SeeOna Mentoral HS
000 Now Lind Ave
huh.nf.mul.x IN 60
Ravmond Riles

I 0 IR LY TR 2Y

B<hop € hatand HS
WBHY Crttenden Awve
Indianapohin (N 4620
R Pat oy e

S I E Y|
Marquette HIS

Wi W Fith
Mocbipan Caty 15 G
wfoan Mange

R RN YIS
\Maram b

PUED S Eogan N
Abaw tha N 10
Riv ~choolea

It 0y
{ |!»l-‘: s

Tl b )il

Ml Poarke A IR
Lo Canbina by

A EEE A T R
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Aguinas HS

15601 N Line Rd
Sauthgate, Ml 48195
Sr Kay Tardiff

(319 2814-3190

St Joseph HS

2401 6%th St
Kenosha, Wi 51140
Rev David Reith
{414) 654-8651
Regis HS

2100 Fenwick Ave
Eau Claire, W1 54701
Rev john Parr

(715 835-5141

Jusephinum HS

1501 N Qukley Bivd
Chicago, Il 60622
St Anastasia Olson
(312) 276-1261

Lourdes HS

4034 W 56th St
Chicago, IL 60629
Lucille Miller
($12) 581-2555

Assamption HS

950 Kings Highway
East St Louis, Il 62201
Rev George Mauck
(618) 197-2796

Retreats — Students and Others

Elvria Catholic HS
725 Gulf Rd
Elvra, OH 440135
S Jacquelyn
{216) 165-1821

Beaumont Schl for Girls
$301 North Park Blved
Cleveland Hghts, OH 44118
S tadelis

(216) 321.2954

Central Cathohe HY

4824 Tuscarawas Ave West
Canton, OH 44708

Rev Robert Kavlor

6 47821 41

1o Salle HS

3091 N Bend Rd
Cinginnaty, OH 452139
Thomas D' Arthur

51 8 741 3000

Bishop Noll HS

1519 Hottman St
Hammoned, IN 46320

Rev Patnck Connnlly

(219 94.2.9058

Gabrel Richard HS

15825 Pennswhvama Rd
Riverview, Ml 48192

Ren Richard fergenbaum
[R1 MI-187H

O Lady Star of the Sea HS
67 bartord

Coronse Pomte Winkds AR 16
StoAantha Cooade

E 3 HBY Qodo

Althont ¢ athol HS

2401 W Mamn

Boltevdle, B 62223

Ren Richard Daly

AR RTR AR L]

ACHI VEMENTS

IN CATIOLIC SCHOOLS 239

Liturgy and Sacraments

St Francis Academy
1200 Larkin Ave
Johet, iL 60415

Sr Jo Gearoite
(B815) 725-6646

The Unity HS n
B100 Prairie Ave

Chicagn, IL 60619

Sr Madonna Thelen

(312) 483-8100

St Scholastica HS
7416 Ridge 8lvd
Chicago, Il 60645
St judith Zonsius
{312) 764-5715

Service Programs — Students Only

Bishop Watterson HS

99 E Conke Rd
Columbus, OH 43214
Jim Silcott

(614) 268-8671

lohn F Kennedy HS
2550 Central Parkway SE
Warren, OH 44484

Rev Teny Hazel

{216) 369-1804

~ Ursuline HS

750 Wick Ave
Y(\)ungslown. OH 44505
Rev Dan Vanglonk
(216) 744-4563

o5t Mary's Central Cathalic
410 W Jetferson PO Box 158
Sandusky, OH 44870

Sr M Dona

(419 626-1892

Mt Notre Dame HS
711k Columbia Ave
Reading, OH 45215
Eileen € Lipps
(513) 821-1044

Premontre HS

610 Marvhill
Green Bay, WI 5413038
Robert Pauly

(4141 498-6464

Manan HS

666 Ashland Ave

Chitago Heights, 1L 60411
St M Theodora

(31121 755.7565

St Erancis Academy
1200 Larkin Ave
Johet, IL 604,35

St Mary Rose | et
(B15: 725-6046

St Paal HS

1420 Ninth St
Highland. Il 62249
joely Melovar

1618 654-6461

Beaumor t Schl for Garls
3301 North Park Blvd
Cleveland Hghts, OH 44118
Sr Nancy

(216) 321-2954

La Salle HS

3091 N Bend Rd
Cincinnati, OH 45219
Rev ' ymes Manning
(513 741-3600

Bishop Luers HS

333 € Paulding Rd
Fort Wayne, IN 46816
Rev Gary Sabourin
(219) 456- 1261

Bishop [oley HS

32000 N Camphell Rd
Madison Hgts, Ml 48071
F Spencer
(313)585-1210

Ladywoor HS 3§ .
14680 Newburg Rd |
Livonia, Ml 48154

St Joy Marie Tomish

(313 591-1544

Gibault HS

501 Columbia Ave

Waterloo, L 62298

Steve Donahue
{618) 9319-6618

Kudos

St Mary Central HS
528 Second St
Menasha, WI 54952
St Jean Ford

{414) 722-7796

Hales Francrscan HY
4930 Cottage Grove
Chicago, 1L 60615
Rev Mario haicco
(312) 285-8400

Mater Det HS

9th & Plum Sty

Breese, 1L 622130

Joel Shendan

(618 926-7216
r 3

PARENTS

‘ Parent Pride/Satisfaction/Enthusiasm

St Barbara HS :
2867 S Throop St

Chicagu, 1L 60608

Mr Campiane

{312 84, 0042

Learning Programs for Parents

nvane Child HS
1001 N Sihvery 1ane
Dearhorn, M 48128
Bonnie Adler

(318 562-4874

Assgmphion HS

Service Programs — Studenls and Others 335 Chestnut &t

Newark Catholic HS
1 Crieen Wave Dr
Newark O 43059

Jmes Grove o™
141 3444504

Vitla Angela Acaden
170600 Lake Shore Bhd
Cleveland, O 34110
Sr Vg fies inne
21 692 1950

2h8

Wisconsin Ragnds, W1 54494
Witham O)Y'Bnen

(715 4232920

Regis HS

2100 tenwick Ave

taa Clare, W 534701

Rev John Parr

(19 84 518
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Schonl Board

SEleorepsh HS

H3 Lake Shone Bl
Clineland O 34119
famies b S 7

12 bt 84149

¢ baminade Julwenne HS
S Ladhw
Danvtan OH 4540
Paul Wiomuhe

I RIPRER i)

Belot € athohe HS

1221 Henny Avee
Bebort, Wi 54011
Thomas Brossard

HOH 162 6796

Parental Invalvement In School Life

SMarggaette Uinnversity HS
0T W Wist onsin Ave
Mhlwaokes, WE 51008
Witliam Daoran

4 988 P00

Nazareth Acadenny

1209 WY Oyeden

(] (ll-lﬂul' l'."l\, [T M)
S Ethel Vaca

[RAIREE RN

Hishop MoNanwara Hs
Brookimont Bived
Ratthahee, o090 L
* Doreen (olhos
HED 9 Bt
Newtnan Central Catholie HS
PRl SE Sy St
Sterling, IE 6081

Ric hared Siehw
RIS A5 000

DEVELOFMENT

Alumnae/i P.ograms

Central Cathobe HS

AH2Y Tuscarawas Ave Weost
Canton H 34708
SEMany U airnngham

[ FYRR BT Y|

Rower Bacon HS
320 Vine M

St Beraard, O 45017
Renn Sy Ivester Happmes
I RIN NI RII

Cathohe Central HS

$19 Sheldon Ave SH
Grand Rapneks, ME 39503
Deavid Seamaon

thler 270870

tovola Adademsy

HIOGN Faranne
Wihmette 11 6ot

Rev Robwert Humbwes

R AT R I ]

Endowment
SEjoseph HS
TRI91 1 ake Shore Bl
Cleveland, O 44119

lames | Siencne
v 381 B30

Lima Central ¢ atholn IS
7205 Cable Rd

bina, OH 45805

10 Rupwert

1R INRR L I I

ERIC

Aruitoxt provided by Eic:
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Madel Development Programs

Bisbop Watterson HS
99 % Cooke Rd
Columbus, OHE 332143
Fam Scholl

th1d) 2o 861

Hyna Cathohic HY
205 Gult Rd

Hyna, OH 44035
Richard M Clement
12160 365-1821

Reginag HS

1857 S Greon Rd

South fuclud, OH 44121
St Mary Dowling

12160 342-2110

Bishop Noll 1S

1519 Hottinan S
Hammond, IN 46320
Dennis Fech

(219 942-9054

Shrine HS

3500 W 13 Mile Rd
Roval Oak, M 48072
Sam Kennedy

(313 549.29249

Gabnel Richard HS
15325 Pennsyl amig Rd
Riverview, M1 48192
Marlene Tyler

(31 4) 284-1875

Magr Hadkett HS
HN0W Kilgore R
Kalamazoo, Ml 49008
Bl Martin

(6G16) 3H1-2624

Catholic Central HS

119 Sheldon Ave SE
Grand Rapids, M1 49503
David seamon

616} 247.0870)

St Josoph HIS

2401 6Yth M
Kenasha, WES 3140
St Mary Yanny
(414: 6£54-8651

Assumption HS
445 Chestout St

Wisconsin Rapids, Wi 53494

wWilllam () HBnien
(715 715-2920
Lovela Academy
1100 N Laranye
Wilinette, IL 60091
lean Corby
(31212651100

Martan HS
666 Ashland Ave

Chicago Heghts, 11 60411

lack Heneghan
(3121 755-7905

Madorna HS

3155 N Karloy Ave
Chicago, L 60641
Mary Hafner

1312 282-25%2
Academy of Our Fady
1309 W 95th »
Chicago, Il 60643

Sr Helen joseph Teftnes
312 445- 2300

PoOR IR

Bovlan Contral € athohic HS
JO00 St Eranas [
Rocktond, H 61103

St M Anthony .
HINH77-2518

Quincy Notre Darnie HS
10th & Jackvon St

Quinay, It 62301

lahn A Spring

(2171 224.2594

Fund Raising — Generic

St Honan HS

2022 Haman Ave
Hanstramick, ME3821 0
M Mancavk

(31 8756347

Fund Raising by Single Group/from
Y Single Source

Newman Contral Cathohe HS
. 1101 St Many Mt

Public Relations Aperhing, 1L 61081

Mt Notre Dame HS “Al Voo k

711 E Columbng Ave 5 (H15 625-0500

Readog, O 45219 "~
Kathleen Hypshind

(51 3 821-3044

)
Chaminade-Julienne HS St Patnich HS
506 & (U("()W M 5900 W Bvlmunl Ave . 1
|
|

Fund Raising by Two or More
Groups/Cooperative Effort

().Wl()n. (?H 45402 Cha aR0, H 60634

john bay Pring ol
(513 461-3740 (312) 2842.-8844

Our Lady of Providence HS st M.n_v's Academy
707 W Highway 131 High Se hool Dept
Clarksville, IN 47130 N.um‘m. Il 62354
Robert Larkin Aml((mnur
(H12)945-2534 (2171 453-6619

St Patnck HS

625 Center St
Portland, M1 48875
R N Cathe art

(517) 647-7551

Fund Raising from Single Named Event

St Joseph HS .
2401 69th M .
swKenosha, WIS 3130

Mary Karner

Magr Hackett 115 (414) 694-664 1 S
1000 W Kilgore Rd

Kelamazoo, M 49004

I hane Bishop RELIGION

(616) 1B1- 2646
Columbus HS

710 Columbus Ave £
Marshfield, Wi 54449

Terry Swenson
(715 $87-4545

Religion Curriculum — Generic

William V Fisher Cathobc HS
1803 Granvidle Prke !
| ancaster, OH 43130 /
Rov Sam Peae hey ’
(614) 654-1231

Bishop Hartley S

1285 Zettler Rd

Columbnis, OH 43227

Kresting Knmm
(H14) 237.5421

FINANCES

Negotiated Tuition

Bishop McNamara HS
HBrookmont Bhvd
Kankakee, Il 60901 St Joseph’s Central Catholi

Judge John Michela 702 Croghan St

(815 9372015 Fremont, 0‘ 41420
Rechard Hrd@@horn

(419) 332.9947

Mt Notre Dame FiS

THLE Colimbua Ave

Reading, OH 45215

Rev Tom Brusser

(614) 654-1231 (515 H21.3044 .

Cleveland Central Catholic HS St oseph Central Cathohe Hs

6550 Baxter 6th & Quincy Sty

Cleveland, OH 44105 tronton, OH 45618 e -
Rew Netl O Connor Rev Thomae Nau

(2160 441-4700 (HHh 532 0485

Lansing Catholie Central HS East Catholic HS
501 N Marshall 5206 Freld
Lansing, M1 48912 Dotrent, MIE4H21
Ron Srmith Mis € Hurbey
(5171 444 4445 (318921 9650

Dirise bl Catholic His Mage Hackett HS

555 N Lomithard Rd 1000 W Kilgote Rd
Addison, Il 6O101 Kalanzon, ME 49008
He Michael Haherty Ray Rau

(121 543.6310 (616) 381-2646

Financial Stabilization

William V Fisher Catholic HS
THO S Granville ke
Lancaster, OH 43130

A R Trombeth

257) -
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St Edward HS
39 Lowast M
Hynin 4L 61120
Rotwat Warsks
H1H 74 7545

Mather Theadore Guerne, HS
KOO Betmont Ave

River Grove It 60171

Scott Dutton

(31 h 6253278

Bovian Central Catholic HS
40600 8t Franais Dr

R klord, I 61103

Rew John | Mitchell

B1I 877-2513

Religion Curriculum — Specific Courses
SEABgistine Academy

14800 | ake Ave

Lokewad, OH 44107

Sr Patrec g
1M 221 4007

Iriruty HIS

Latirop Ave & [hivison St
River borest Al 60305

St Caral Coenen

131 771 8388

Henet Acadenmy
2200 Maple Ave
| l\'l‘. " 'l”') L!
Frorest Stark
L2 969-650)

Cuney Notre Dame HS
Toth & fae hson Sis
CQuiney 11 62301

Canny Camacho

LT 2032479

Peace and ustice Issues

riesiew Cathole HS
U6 Supenion Ave
Cleseland OB 34014
StoMany Rita
2160861 3750

SMagnticat HS

20770 Hdhed Rd
Rishy Rev o 00104016
Nancy Powell

AR EIE 1 B v

o Urenta Rcaders HS
1339 McMedlan M
Cracnnate (4506
Larty Mah

Ol leantl 4l

Manae HS

P8I S Topan St

Mishona ok, 1N 46544
Rev Schooler

A UL U

Sanan Flesshes Acadeny
RK VRBax oy

terdmand IN 7LD

Se A Dormne Brodeniek
EH IR (T B R ]

Rooealh HES

RAOURS IR R

AS ATITTITICN R I S Y I O

He SUln Hoarbee

114 6 Hant
()h'.'o'll of Pepen HIS

BN Linder
Chik bawa 1w .
Seoaathlegn Phelan

Y1 Ton

SIGNIFITCANTDT ACHIEVEMENTS IN

cATHoOL

SCHOOLS

PLAINS

ADMINISTRATION

Long Range Planning
Manan HS

7400 Milntary Ave
Omaha, Nt 681 34

Sr Carolyn Foley
1401 571-2618

Physical Mant

St Francs Borgia Regional HY
1000 Borgia 1r

Washingion, M) 63090

Res F ) Wesloh

titd) 239.7871

1
Other Adminsstrative Successes

Kuemper HS
109 'S Clark St
Carrall, 1A 51401
Rev Tom Geelan
(712) 792-1596

Assumphion HS

1020 W Central Park Ave
Davenpont, tA 52804
Dan Miller

(11 $26-5313

Archinshop Bracly HS
1.200 Oakdale Ave

W St Paul, MN 55118
lohn Alben

612y 457.8791

St Teresa Academy
5600 Main St

Kansas City, MO 64113
Sr Barbara Verhayen
B16) 523-3522

—

FACULTY

High Morale of Faculty/Staff

Cehlen Cathol HS
709 Plymouth St NE
Le Mars, 1A 51031
Rev John Mo Gl
(7121 626301

Marguette HS

411 Ave O

West Point, 1A 52656
Georgia Harmeyer
(319 837-6131

Totino Grace HS
1350 Guardena Ave
Fridley, MN 554 32
Kathy Murphy
h12 571.9116

Cathedral HS
Washington & Sixth N
Noew Ulm, MN 56073
Dave Schiettert

(0™ 154 4511
Cardingl Rtter Prep HS
5421 Thekla Ave

St s, MO 63120
Br 1 KeHer

1314 381 7979

Ulrsudinge A¢ ader,

$41 S Sappington

St hous, MO 63122

St Tom | owrey !
135 Ohh 4506

Holy Fanuly HS

PO Box 8

Lindsay, NE 68644

Sr Margaret Ann Wallender
{402) 428-3215

St Patncks HS

PO Box 970

North Platte, Nt 69101
Terry Schnnt

(402) 532-1874

Low Turnover of Faculty

Kuemper HS
109 S Clark St
Carroll 1A 51401
Rev Tom Geelan
(712) 792-3596

Professional In-Service Training

Kuemper HS

109 S Clark St
Carroll, 1A 51401
Sr Margaret
(7121 792- 3596

Evaluation of Faculty/Staff

Roncalli HS

1400 N Dakota St
Aberdeen, S 57401
Rich Engler

16005) 225-7440

Mc Auley Regional HS
9012 Pearl St

lophn, MO 64801

Sr Constance Fuelsk
(4171 624-9320

Other Faculty Achievements

St Marys Central HS
1025 N 2nd St
Bismarck, ND 58501
Richard Limke

(701 2234114

STUDENTS

Diversity of Race, Cultures and
Traditions

Bishop Hogan HS

122i F Mever Blvd
Kansas City, MO 64131
St Vickie Poerkins

(B16) 444- 1464

Student Activities, Unspecified or Other

Cardinal Ritter Prep HS
5421 Thekla Ave

St Lows, MO 63120
Br L awrence Keller
(314) 381-7979

Rosati-Kan Cathohie Cards HIS
4389 Lindell Blvd

Stous, MO 63108

Miss B Anderon

(3141 513.8513

Cardnal Riter Prep HS
5421 Thekla Ave

St ows, MO 63120
Leon Honder.on

1314y 181 7979

Manan HS

7400 Military Ave
COmaha, NE 681 34
Sr Carolyn Foley
(4021 571. 2614

Enhancement of Student Self-Image

St Marys Central HS
1025 N 2ndd St
Bismark, NI) 58501
Richard Limke
(701)223-411})

Ursuline Academy
341 5 Sappington
St Lous, MO 63122
Sr Tont Lowrey
(314) 966-4556

Discipline as a Learning Yool

Newman HS

2445 19th SwW
Mason City, 1A 50401
Rev Rimler

(515) 423-6939

Gehlen Catholie HS
709 Plymouth St NE
Le Mars, IA 51031
Rev Gerald Feierfeil
(712) 546-5126

Regina HS

4225 Third Ave S
Minneapolis, MN 55409
Laurel Gillson

(612) 827-267"

Totino Grace HS
1350 Gardena Ave
Fridley, MN 554 12
Dave'Nigon
(612)571-9116

St Francis Borgia Regional HS
1000 Borga [r

Washington, MO 63090
Douyg Light

t314) 239.7871

St Louis Unmiversity HS
4970 Oakland Ave

St Lours, MO 63110
Art Zinselmoyer

(V14) 531-0330

Nntre Dame HIS
120 E Ripa Ave
St Louis, MO 63125

Ruth ¢ heybal

(314) 544-1015

S Mary's/Bundschu Memornial
*622 N Main St
Independence. MO 64050

} P Tompkins

(B16) 252-87 33

Springhield Cathohe HS
601 S jefferson
Springhield, MO 65806
$r Mary Raynald Blomer
(417) 865-2897

Thomas More Prep-Manan High
1701 Hall &t
Hays, KS 67601
Angeling Capralka
(913) 625-6577

Recruitment Techniques

Dowhing HS
+ 1400 Buffalo R
West Des Moines, 1A 50265
Michael Coury
1519 225 3888
De La Salle HS
25 W Island Ave
NMineapols, MN 55401

Kent Evans
h12) 379.4671

Q ,
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Rowatr Koty Cathobie Cardy, HS
4489 | indetl Bivd

Sty MO B0
SeSMaanet Ann schubte
IR TR RN VAR

High Percentage Post High School
Education

Reginag HS

L2150 Row hester Ave
lowa Oty 1A 20040
St Fors Prebel

it 338 H4 36

Nortolk Catholie HS
PO Box 1607
Nonolk, NE 6HT01
Tom budens

N 3T 7RG

Large Number in Co-Curriculum
Programs

Archbishop Beady HS
1200 Oahkdlales Ave
W St Paul. MN 35118
John Bitzpatrick
thih 4578791
Shanley HS

05 13th Ave N
Fargn, ND 8102

Br Roger Betzold
701 235 5581
Catheddral HS

3000 Webster
Omaba, NE GBI )
Tom krens

(40350 1 ;"ﬁ

High Percenlage Low-Income Students

1 ovola HS

Good Counsed 1
Mankato, MN 5600 |
Tom Licheny

1507 188 997

CURRICULUM

Academic Excellence in General

Beckman HS

1327 9th ~t Nit
Ihversville, 1A 52046
ek Nesdher

EEN BT 24058

St AMany < Bundscha Memonal
62N AMamn St

Independenc e MO) 63050

1 P Tompkins

(HBhn 252 8734

Beshap Hogan HS
12201 Mever Bhvd
Kansas Ciy, MO 64181
St ke Pechone

(300 L1 a6

Rooc il (s

B3t Reehick Ave
O, NE 63V
Principal

Academic Excellence Naming Spexific
Techniques

Shanley, HS

T 1 th e N
Fargo ND B 162
Catherdeal HS
£ \Wehteer
Chnaha N BRI
St O Slonin
“‘L’)“ b Ty

Aruitoxt provided by Eic:
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Science and/or Mathematics Model
Program

C olumbus HS

P23EW Ninth st

Waterlon, 1A 50700

M Galbert

(51 233 3358

Wahlert HS

2005 Kane St

Dubw que, 1A 52001

Ren Joseph P Heraro

{319 583.9771

Notre Dame HS

70285 Roosevelt Ave

Burlinglon, 1A 52602 ’
Juseph S Dento

1319) 754-4431

Marquette HS

413 Ave

West Point, 1A 52650
Agnes Link

(3191 524- 3412

L ourdes HS ”

Center St & 7th Ave NW
Rox hester, MN 55901
Lons Gent

(507) 2H9. 1991

Cardinal Muench Seninary
100 35th Ave NE

Fargo, ND 58102

Hank Labore

1701) 232-B969

Acarlemy of the Visitabon HS
3020 N Ballas Rd

St Lous, M) 63) 31

Janet Parsons

{3141 412-5153

Sacred Heart HS
41b W Third &
‘ﬂ:‘lm, MO 65101
Richard Bahner
tH16) 827- 3800

Cathedral HS

3900 Wehster

Omaha, NE 68131 ¢
Sotia Kork

1402) 556-1255

Againas HS

Box 149

David City, NE 68632
Sr Renmigia Kersc hen
1400 $67- 3175

Holy Fanuly HS

Box 8 .
| mdsay. NF 8644

Principal

(40020 428- 3215

Writing/English Skills Modcl Program

Teonola HS o
Goot Counsel [y
Mankato, MN 56001
Pam Cady

(507) 148 2997

Villa Duchesne HS Dept
BOT S Spoede Rd
StEows, MO 63 LI
Stean G

31 482 2024

Central Catholie HS

1200 N Ruby St

Grand klaod, NE 68801 .
Jubie Kavl

(30l 184 2440

PoRikall

Computer Education/Literacy Mordel
Program

Wahlert 1S

2005 Kane St

1) .bugae, 1A 52001

Jovee Hurka

(319 5839771

Beckman HS

1325 9th St Nt
Diversville, 1A 52040
Twyla Scherbring
(339 B75-71H8

L awsrdes HS

Center St & 7th Ave NW
Rachester, MN 55901
Joe Mayer

(507) 289- 3991

Cathedral HS
Washington & Sixth N
New Ulm, MN 56073
Kathy Cook

(507) 454-4511

Roncallr HS

1400 N Dakota St
Aberdeen, SD 57401

Don Haufse hild

(60)5) 225-7440

Nernnx Hall

S0 E Lockwood Ave
Webster Groves, MO 63119

Sr Nancy Wattwer
(414) Y68-1505

Springfield Catholic HS
601 S Jefferson
Spningtield, MO 65806
Sr Mary Raynald Blomer
(417) 865-2897

Daniel ) Gross HS

77008 4drd St

Omaha, NE 68147

Br Bugene Mever Peter .
(402) 7 34- 2000

Guidance Model Pragram

Newman HS .
2445 19th SW
Mason City, 1A 50401
Al Eckelmann

(515) 423-6939

Cor Jesu Academy

10230 Gravas Rd

St Louis, MO 63123

Julie Walker

(314) H42- 1546

Duchesne Academy of Sacred Heart
t6th & Burl Sis

Onisha, NE 681141

St Shirley Miller

{402} 558- 3600

Nodolk Catholu HS
PO Box 1607
Norfolk, NE 68701
Evonne Barkink
(402) 371.2784

Chemical Dependency — Individual or
Group Model Program

Assumphion HS

1020 W Central Park Avee

Davenpon, 1A 52804 )

Tom Sunder Brush -

(319 3126-531%

R71

Academy ot the Holyv Angels
Nicollet at 66th St

Richtield, MN 45304

At Iverson

(612) Hoh-B76:2

Cathedral HS

7th Ave & 3l StN

St Cloud, MN 56301

PPaul | Wenner

(612) 251-3421 )
Gifted/Talented/College Preparatory
Model Program

Regina HS

2150 Rochester Ave

lowa City, |IA 52240

Jim Jac obmeyer
13191 3138.54 36

Academy of the Vistation HS
3020 N Ballas Rd

St Louis, MO 631 31

Mortin Milstead

{3114 432.5153

Other Specific Model Programs
Including Fine Arts

Newman HS

2445 19th SW

Mason City, 1A 50401

Rev Renber

(515)423-6939

Academy of the Holy Angels

Nicollet at 66th St

Minneapolis, MR 554214
St Mary Walter
(f)l 2) 866-8762

Roncally HS

1400 N Dakota St
Aberdeen, S 57401
Rich Engler

161)5) 225-7440

Bishop Ryan HS
316 11th Ave NW
Minot, ND 58701
Patrick Limke
(701) 852-4004

Fr Flanagan HS
2606 Hannlton St
Omaha, NE 68131
Rev pim Gilg

402) 341-13 33
Manan HY*

7400 Military Ave
Omaha, NE 681 14
Sr Carolyn Foley
401)571-2618

Beckman 1S

1325 9th St Sk
Dyersville, 1A 52040
Jack Klen

(319 875-7188

Cretin HS

495 S Handine Ave
St Paal, MN 55116
Br Michael Riners'

(612) 690.244 %

Cardinat Muench Senminary
100 35th Ave NE

Fargo, NE 58102

St Patncia Forest

(701 232-8960)

Emmaons Central HS

Box 325

Strashurg, NI 5857 4

Les Kramer
(701} $36-2617




ERIC

Aruitoxt provided by Eic:

Nermx Hall

530 F Lochwood Ave
Wehster Groves, MO 63119
Ruth Burgett

{3141 968- 1505

Cor jesu Acadenmy
10230 Gravor R
St lous, MOY 63123
St Carol Sansone
1314) 842 1546

Notre Dame HS

320 ¢ Ripa Ave

St Lous, MO 63125
St Mary Bryan Owens
(314 544-1015

St Teresa’s Acadeny
SO0 Mo St

Kaatrsas Caty, MO 6411 4
Jean Ladevito

(Hib) 523-3520 .

Springhield Catholie HS
611 S Jettorson
Springtield. MO 63806
Rene Coller

417 Hl)')-,’ﬂ:)?

Duchesne Academy ol Sacredd Heart
$oth & Burt Sty

Omaha, NE 68131

Srl latey

14021 58 $800

br hanagan HS
Qa0 anulton St
Ormaha, NE 68131
Res i Calye

00 4T 1883

Central Cathole HS,
1200 N Rubiy St

Ceraned Island. NE (8801
ELime Wiack

08 184 24440

St Patrichs HIS

P0) Bow 970

Sorth Platte N sortol
Dav e Korensky A
VAR 38 8T

SPIRITUAL CHIMATE

Christian Community Involving
Students/ Parents; Teachers

€ obambne HS

$201 0 Svnth St

AWatetlon 1A 07

Rev A Brombons
(AR IRER RS ¥

Cieblen Cathalie HS
00 Plomouth SENE
Te- M- A B TO8
Kes Coeratid Ferertenl
B LS Y I

P [y Sallee IS

oM B e
Muomeapiolns NNy BEH
¢ hanaopihe

1Y o I

Louades HIS

Conter SEA Th A SN
R heter AN SN0
Mk Lenabe

e T Y

Poaeedls F4%

VET Fonrth o 2N

AYTIR ITERER S RS § B

Rov Atchin UL Floepgann

. Roncalle HS

SIGNIFHC AN

ACHIENEMENTS IN

catTnoLic

SCHOOLS

Shanley HS

705 13th Ave N
Fargo, ND 58102
Br Roger Betzald
(7011 215-5581

St Marys Central HS
1025 N 2nd St
Bismark, NI 58501
Richard Limke
(701) 223-4113

Emmons Central HS
Box 325

Strashurg, NI 58571
Les Kramer

{701 336-2617

Bishop Ryan Hb
$10 11th Ave NW
Minot, ND 58701
Patnck Limke
(701) 852-4004

Ursuline Acadenty
3414 Sappington
St Lous, MO 63122
S Tonm Lowrey

(314 966-4')“56

St Mary’s/ Bundschu Memonal
622 N Main &t

Independence, M) 64050

) P Tompkins

(B16) 252-87 43

Sacred Heart HS
416 W Hurd St
Sedabia, MO 65301
Irene Davis

(B16) 827- 3800

br Elanagan HS
2606 Hamilton &
Onmaha, NE 681
Stephen Greanspan
(402 341-1843

Campus Ministry — Generic
St Lous University HS
4970 Oakland Ave

St puis MO 63110

Reny frank Reale

t31 5310340

Rosary HS

1720 Redman Ave

Stlows, M) 63138

St L eonette Juengst

ICIC I REE]

Thomas More Prep Martan High
1700 Hall &t

Hanves, Ky 67601

Ren John Lager
140 627 6977

6401 Redheh Ave
Omgha, NI 68172

Pring il

Campus Ministry with Specific Elements

[otino Grace HIS
1450 Cardena Ave
fruthen, MN 35430
Sue ok
ST M6
Dhnel | Gross HS
TTO0S d3nd st
Omaha, NE GRI4T
Rev Fupene Swweeneoy
IR VAR ) ]

Retreats — Students Only
Notre Dame HS

320 E Ripa Ave

St Louis, MO 63125

Ed Lewandowski
(314) 544-1015

Retreats — Students and Others
Crenghton Preparatory Schl
7400 Western Ave

Omaha, NE 68114

Rev James Michalski

{402) 393-1190

Liturgy and Sacraments
Cardinal Muench Seminary
100 35th Ave NE

Fargo, ND 58102

Rev George Hohman

(701) 232-8960

Rosati-Kain Cathalic Girls HS
4389 Lindell Blvd

. St Louis, MO 63108

Rev Gerard Welsch
(3114) 533-8513

Service Programs — Students Only
Wahlert HS

2005 Kane St

Dubugque, 1A 52001

Sr Elena Hoye

(119) 581-9771

Academy of the Holy Angels
Nicollet at 66th St
Minneapolis, MN 55421
Jane Doyle

(612) B66-8762

Service Programs — Students and Others

Dowling HS
1400 Buffalo Rd

. West Des Moines, 1A 50265

Karen Thuente
(51 » 225-3000

St Elizabeth Acadeny HS Dept
3401 Arsensal St

Stlous, MO 6311

St john Antomin

1314 772-5107

Vianney HS

1311 S Kirhwood Rd
Kirthwood, M) 63122
lohn Burche

(3141 965-4851
Acadenyy, of the vV itation HS
1020 N Ballas Rd
Stlous, MO 63131
St Mary Virginia
(314) 442-54853
Rosary HS

1720 Redinan Ave
Stlous, MO 63138
St Nancy 1 yvdon

1314 740 1438

Kudos

M Audey Regronal HS
902 Pearl St

loplin, MO 64801

Ren Mark Bowver
G170 624 9320

272

PARENTS

Learning Programs for Parents

Pacelly HY

311 Fourth $t NW
Austin, MN 55912
Steve Murray
(507) 437-3278

School Board

Regina HS

4225 Third Ave S
Minneapolis, MN 55409
St Mary Ellen

(612) 827-2677

St Elizabeth Academy HS Dept
3401 Arsensal St

Stlouns, MO 63118

Sr Beth Feckter

(314) 771-5134

Parental Involvement In School Life

Regina HS

2150 Rachester Ave
lowa City, 1A 52240
Sr Lois Prebil

(319) 338-5436

Assumption HS

1020 W Central Park Ave
Davenport, 1A 52804
Dan Miller

(319 126-5313

DEVELOPMENT

Parish Involvement through Student
Service

Holy Fanuly HS

Box 8

Lindsay, NE 68644

Sr Margaret Ann Wallender
1402) 428- 3215

Alumnae/i Programs

Thomas More Prep-Martan High
1701 Hall St

Hays, KS 07601

lack Schramm

(913) 625-94 34

Ronc ally HS

6401 Redick Ave
Omaha, NE 68152
Principal

{(402) 571-7670

Endowment

Pacell HS

311 Fourth St NW
Austin, MN 59912
Clayton Moever
(Y071 433- 3489

Creightan Preparatory Sehl
7400 Western Ave
Oinaha, NE 68114

Rea Georges Sullisan

402 3931190

Aquings HS

Box 149

Davad Caty, NE 68632

Rev Adran Herhob

1400 367417
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Maudel Development Programs

Dowling 1S

1300 Buttalo Rt

Woesh Bles NMosnes FN a0ty
Ay Geee

(Y BYRRRR IR UT

Cretin HiS

4958 Hhamdine \we
StPaul, SN I G
At candan

il h as0 2448

Phaeda Sable HIS

2AW shad e
Minneapiolin M\ 0
Br Bawdl

12 379 4671

Rewing HIS

A0 Thind Wwee s

Minneapolis AN 09

Dy Cornush

[ P Y T

Dhichesne Acadetny o Sacreal et
Sth & Burl Sts

Ornaba, NE st 11

St S Midler

[E I DYt AR H{N]]

Dhanieh | Grins IS
TS N el St
Omaha NE 6RIT
Tons Flio k

400 T8 nn

Public Relations

Columbus TS

A4 Nntho st
Watetdoo, 1A 070
Pews Peterson

R UL R A B T
Catheddral 1S
“Warhinglton & Sinth N\
Neewy Uil AN e "
Jeahies Senrhying

D0 3158 144
StEhzabweth Academy FIS e
3401 Arsensal &t
Stlones MO GELTH
S Aangaret Brady
[RIE [ B R

Cor jost Acnlenn

10230 Gravens R
Stlonns, MO 632 S

St Aty Lane Padela
[RERINIET MPTH

Crighton Preparatory, Schl
TH00 Western Ay
Omaha, NE 68114

Renv George Sullnan
o302 193 1190

FINANCFS

Finandial Stabilization

Lanola HS
Cunnd Connsel 1
Mankato, MN GO

Tom Lachnes
(07 (HR J99°

Fund Raising — Ceneric

St Tous Univeraly HIS
4970 Oakland Ave
Stlour MO 6110
Ren Tom € onmwming.
[REE IR NIRRIT]

ERIC

Aruitoxt provided by Eic:

HIGH SCHOOL: N NATHONAL

CORIERAIL

St Patncky HIS

PO Box 970

Notth Platte, NE 69101
Bill M Gaban

CIOH 330 1874

Fund Raising by Two or Mare
Groups/Cooperative Effort

Archbishop Brady HS
12000 Oakdale Ave
W st Paul, MN 55114
Gany Muellerhenle
6124578791
4

Rashgpy Hagan 1S

2200 Mever Bhvd
Katisas City, MO 64131
5 Vickie Perkins

16y 444- 3464

RELIGION

Cognitive/Subject Matter

Bishup Ryan HS
316 11th Ave NW
Minot, ND 8701
Patrie k Limke
1701 852-4004

Religion Curriculum — Generic

Notre Dame HS

702 S Roosevelt Ave
Hurlington, 1A 52602
Rev Milte Phillips
(3149 754-H4 31
Marquette HS

413 Ave (

West Paint, [TA 52656
Cierald Berns

19 3721862

Aquinas HS

Box 149

David City, Nb 686 32
Rev Robert Roh

40 167-317%

Norolk Catholie HS
PO Bo« 1607
Norolh, NE 68701
Rev Damian Zoerlein
4O 37127484

St Manvs HIS

4th & Adams St

O Neall NE 68763
Renv IDvorak

(402 336, 2635

Central Cathohe HS
1200 N Rubv St

Crand Island, NE 68801
Mary Wiles

1301 1842440

Religion Curriculum — Specific Courses
Villa Dachesne HS Dept

BO1S Spoede Rd

Stiows, M) 63131

St Clande Demonsties
t3idr 432 2021

Peace and Justice Issues

illa Duchesne HS Dot
HO S Spoede Rd
SEhaws, MO 63131

Mry Noel Barrett

VI 412 2024

St Teresa s Acadenn
7600 Main St
Katsas City, M) 64114

St bileon Sots
tHltn 5233502

SOUTHEAST
ADMINISTRATION

Long Range Planning

SEXaver HS

1609 Poplat Level
Lousville, KY 40217
ted Plarre

(50 637-4712

Institutional Survival

Holy Family HS
932 Winchester Ave
Ashland, KY 41101

Hr Walter Lias ipert

(OOM 324-7040

Other Administrative Successes

St Mary HS

1’0) Box 7008, 1243 Himddale Rd
Paducah, KY 42001

Ren Gerald Calhoun

(5112) 442- 16481

Montgomery Cathohe HS

Rt 10, PO Hox 42-A
Montgomery, Al. 6116
Thomas | Doyle

(205 2727220

FACULTY

Professional In-Service Training

Sacred Heart Academy HS Dept

3175 Lexington Rd
Lomsville, KY 40200

S Lguse M Willenbnink
(502) 497- 1481

Xavier Linnersaity Preparatary
5116 Magazine St

New Orleans, LA 70115

Sr Alma Fgan

(504) H99-6061

Spiritual In-Service Training
St Vincent's Ac ddemy HS
207 F Liberty St

Savannah, GA 1401

S1 Michae! Many Brehner
912 236-5508

John Carroll HS
3402 Delaware Ave
bt Pierce, FIL 33450
Clyde Russell

(305 464-5200

STUDENTS

Divetsity of Race, Cultures and
Traditions

St Marys Academy HS Dept
2404 Russeell Rd

Alexandna, VA 22301

Sr Alne

(708 7190145

_73

Sludent Activities, Unspecified or Other

Cainohie HS at Pensacola

104 3 W Scott St ¥
Peasacola, FE 32505

Vinginig Hollaodd

04 434.9 820

St Charles HS

100 Donumcan th
Laplace, LA 70068
C ) Tastet -
1504) 692 3809

Enhancement of Student Self-Image

Archinshop Blenk HS
17 Gretna Bivd
Greta, 1A 70053
Dasad Pooley

(H04) 1672620

Discipline as a Learning Tool

Cabbons HS .
123 brankhin St

Petershurg, VA 2 38003

Byl Womdhin

1HO4) 732-6576

John Carroll HS

PO HBox 10207
Birmingham, AL 35202
Art Rainwater

(z.tm 336190

Xavier University Preparatory

5116 Magazine St «
New Orleans, LA 70115

Jovee Coleman

(504) §99-60061

St Augustine HS

2600 A P Tureaud Ave
New Orleans, LA 70119
leo Johnson

(504) 9442424

Teurhngs Catholic HIS
139 Teurhngs Dr
Latavette, tA 70501
George Lard

(314 235-5711
Redenitonst Setwor HS
5300 Wildwouod Parkway
Haton Rouge, LA 70805

David Laird
(504) 357-7H41

Recrui*ment of High Percentage
Non-Catholic Students

Cabbons HY

123 Frankhn St
Petershurg, VA 21803
St Christine

(804) 732-6576
Moun, e Sales HIS
Box 6136

Macon, GA 31213

St M Fidels

912) 746- 2786

High Percentage Post High School
Education

Sacred Heart HS

114 Trogan | ane

Ville Platte, LA 70586

Jocelyn joubert

(318) 363 1475
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Large Number in Co-Curriculum Chrstian Brothers Hs hshop Brossart HS SELows HIS
Pragrams S0 Walnet Grove Rd fetterson & Grove 1620 Bank st
: N Memphis TN 18119 Alexandna KY 410601 fake Charlo 1A ?060)
djoba Vanmey Prep el
S8 ] Moo Ptk Wouy Sl hzabweth Jan Robert
New Oilenan, 18 "OHTE O T B TH thidn 635 2108 1318 436 7275
Boby Santh St joseph HS Heother Martin HIS Redemionst Senior HS
b BB 6RO N Gont sy ? A401 Hiysian belds Ave 5300 Wildwood Parkway
) Caeenvitle My 18708 New Odeans 1A 7012 Baton Rouge. 1A 70R05

High Percentage Low-Income Students Bettye Sue Tahpatiun B Neal Golden Lanva kelles
s Avgstne bt GO ITRYT 04 JH S TR6t (504) 157.0916
At AP Tareand \we : . ,
e Enlede LA D Covmgton Cathohe HIS Subraco Acadenn Gifted/Talented/College Preparatory

' 1600 Diae Phighway 100 ¢ olepe Ave Model Program
Leo fobbaon Covington kY 1011 Sibaco, AR 7280
R A Catolvn Lipps Rev Benno Sehlutenmnan \" M‘i""“ ’\‘I'I":;';"\ HIS Dept
: ) ISETTRNEY SRR, 2404 Russef] Re
CURRICULUM Alevndria, VA 2201

: Natre Dane Acadens - .
. Guidance Maodel Program St Alce Condon
Fhhon e t70 5 5490145

Acadenn. §xcellence in General Covngton RY 41011 SEAE s Acadenn HIS Dept ! .
‘ot et 11 St A Hhel Y304 Russeell Rd . AMarist Sehl

“ll\ tl i
Maron GV 311
St A\ Badels

[ LR TR TN

Montiomiesy Cathnl o HS
RETo oy Bes 30\
Montgomes, AL taln

Thotaes | Do e

I nl e Concepban IS
10 Cental \ve

Sienvpibe. 1IN 8103
S M bl
0l Yol

Stosehalasbhea Nandeny
POy Bon 11
Covngton 1A il
AS RICY TR \n'nn-u

[IED BN AR 1]
Teagrhng € athobe HS
139 hoeethaye o Th
et |\ S0
Catol Vadesaomn

[REARE IR |

AL gt s

1o Brafye St

New Theror 1Y e
N Ko Te Blarw
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Science and or Mathenatics Moded

~ Program
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Kovie he 50 "R
NP
R T
St
o 1 A e d D s N

MUy O N Bl
1
L TR AT Y

A NTEY N I

RIC '

Aruitoxt provided by Eic:

i) 26l 1300

Writing’ English Skills Model Program

St Joseph HIS

DO Gol S
Greenville MS 38701
Robwert 1 arbon
3T 9T

Notre Tame Acaden
Mgl In

Covimgton, kY 41011
St josette

ihiden 261 4300

Tonala Collewe Prep
91 lun'.m “
Shroseport 1A 1101
Sharon Duhon

SR LR N U

Computer Fducation/Literacy Model |
Program

SEErners e Sales s

0 Bl

M rantown AW\ e
Ny el

[IRYEE TRl U B Rl
Chnstopher Columbas FIS
JOOE S\, B7th Ave
Mo T 33165

M Cnlmo

R )

N

SFhomes Aquanas H1s
POYQon H150
Fout anderdale 1 3440
Bonts Riehling

HINTRETI R R I
Johe Carentl HS

P40 Dielaware v
P Peece BE3 300
Fod 0 Benan
RTINS YIS BRI] )]
Chsthun feothes TS
YOO AW it Coo o K
Memplys 1N (BT

B¢ Ronv Bondere

oo nl) TRO|

.
S5, HS

SO Bov 81

By S o

B bednardo
(RN TR

AS AR L

1 talees S

By hevwwonwd I
Looesslle RY bd
Moty Mimogae
ENTRIRTHINRNTS

Alevandng, VA 223010

St Aliece Condon
17081 5490145

StLancis Dre Sades 1S

70 Birch St

Morgantown, AWV 6500

Darothy Simons

1041599 15759 .
Bacelli HIS

Treaaon D0 & borrest R

Columbus, GA 11907

Cyntbua Cholders

1400 61 42838

Cathohe HS ot Pensacolba

JO4 8 W Seont St

Ponsacoba, Fi 32005

Hien Balthrop .
19041 434 128

Chishan Brothers HS
00 Walnot Caove Red
Memphirs! TN 38119

L uther Porker

O 642 TROY

hshop Brossart MS
glettersdn & Crpdd ™ )

Alexaniing, KY oo

Se bvanpehita

thih & *’i Joy

Acacdenn Villa Madonna 118
SRY Amsterdam Road
Covngton. kY 41016
Carple Louneman

O 33 6113

Setnn Acaclenn

§2.20 Canal W,

New Ordeans 1A 711119
Joas Johnsnn

0 H27 1985

St Edmani] HS
151 W AMapnolia
Futice, 4 A TUY D
Armandy Fetten
ST 457 2590
[enoly Collepe Prep
91 Imv’.m “
shreseport, LA 71101

Done Bauer
(RN FUILRE T I

Chemic ot Dependency — Individual or
Group M-del Program

koovalle  athohe HS

TR0 Magnoliy Ave

Raonvvdle, BN 37917

Rey frank Kichands

P VR RN IR A

274

Box 10047, Ashtond Dunwoody N
Atlanty, GA 10119

Don Cashey

404 457 7201 °

Jobr Carroll HS
Pooooy 0207
Bifritnghdam, Al 15202
Art Rathwaten

1208 43 3-6 190

immaculate Conception HS
1725 Central Ave

Mempis TN 38104

lrs By ans

MOH 276-6141

Sacred Heart Acaden HIS Dept
3170 Lesington Rd

lotrsvalle, KY 40206

St Juchth Rice

(02 By 1811

Arc htnshop Blenk HS
17 Gretna Bl
Gretng, LA 70008
David Pooley

1504 167 o6

St Augustine FiS

2600 AP Tureaud Ave
New Ordeans, A 701 1Y
len shoson

G045 944 2404

Other Specific Model Programs
including Fine Arts

Cardinal Gibhons HS
2O Western Blvd
Radengh, NC 27600
S Regima b laney
G B21.0850
tather Lopes HS
960 Madhwon \ve
Davtona Beach 11
Rernul Cahle

19041 2530066

I(')hn Carroll HIS
PO Bow 10267
Birnungham Al

2010

1h20)
At Rmnwater

(20% 9336100

St Loins HIS

1620 Bank St

Lake Charles 1A T0601

tom Halbet

[RAEIE B PR
John Carecoll Hie
140" Dedaware Ave
ft Merce, £L 3300
illran facobuos
C30% 46452000

o ]
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SPIRNTUAL CHIMATE

€ hristian Community ln\'mlving
SMudents Parents: Teachers

Callvn HIN

Ty beakhin St

Potes by, VN 2R

e \eferle

HIN B S P

Rewgtiohe Cathedie BIY

BN Jetteron S

Roninohe VA 0

Crevany FOYConmor
HLoant )

Nodom, it

Seonton bhe,

Wt AV, i !

Peter Rayal
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Acadeny Villa Madonng HIS
2500 Amisterdan Ro wl
Covington KY 416

S foseph M

thidn 331 6344

Sudobi A arey Prep Schil
SO Monioe St

New Chlans LA TORIH
Joe Rosoling

Ol dHB-0H I HY

StSCholastica Acadenn
POy Box 1210
Covingtton, tA 70444
Ludcille Sarrat

04 BYr a8

St Edtmund hS
91 W Magnohia
tunwe, LA 70798
Ronald Agarlard
CLTHE 4570590

Loyola College Prep
921 Jordan St
Shreveport, 1A 21101
Gerald Johason

) 201 067

Subiac o Acadenn,

100 College Ave
Submaco, AR 72865

Rev Henno Schluterman
3 934-4.292

Campus Ministry — Generic
Chnstopher Columbus HS
1000 SW B7th Ave

Miarme, L 33165

Br Michael

1305 2235650

Campus Ministry with Specific Flements
Seton Acadeny

$220 Canal St

New Ofeans, LA 0119

St Jahie Cutter

S 827 1370

w

Retreats — Students Only

Kaowville Cathobie HIS
104 Magnoha Ave
Knowille, IN 37997
Rin Pechin

thlde 200
SEAavier HIS

HO9 Paplas Feve !
tounsille KY 40010
B Preere Mo Cormack
TR TR e Il B
Covington Cathole HS
1000 | e Highway
Convington, KY 41111
Rev Caepr Sehuler
e 431 5491

Archhechop Bleok HS
17 Ciretna Bhit
Gietng [A 70054
v idd Poales

O 36T 260G

De ta Salle € athobe HIS
U SECharles Ave
New Chleans LA 7ot
He Kottt Candeos
IRTIR LI E A Tl e
StSCholgaticn Aca e
POY Bon't o
Covington §A 7414
Maey Prejont

O B9 0

oo vt

Sacted Heart HS

14 Trojan Lane

Vidle Platte LA 70086
Ciertie My cun

(41 363 1470

Redemtonst Semor HIS
3300 Wildwaood Parkwas
Baton Rouge, 1A 70804
Fhebma Rizan

1504 35709 3k

Retreats —— Students and Others

Covengton Catholie HS
Ta00 Dinie Hhghway
Covington, KY 41011
Rev Gireg Schudes
1606 431.5151

St Charles HIS

100 Domimecan e
taplace, 1A 70064
James Mic Mahk
(504) 652 1809

Liturgy and Sacraments

St John Vianney Prep Schi
$HO T Monroe St

New Oreans, LA 70114
Ren Rewloey Bourg

(504) 486-6289

Service Programs — Students Only

Hishop Bryne HS
1475 1 Shelby i.r
Memphis, TN 181160
St Mary Jude Ceanl
(GO $46- 3060

Bishop Broseart HIS
Jetteson & Grove
Alesandng, KY 41001
Sr Rita

thidty 6152102

Asc ension C athole HIS
11 SEVincent St
Donaldsonville. VA 7018460
Betty Russell

O 473 2het)

Service Programs — Students and Othery

tdward ) White 115 :
759 Cardinal e

Thehodaus, LA 700301

Br Jo'n Hotstream

3041 J4h-Hahh

Mt Carmel HS

109 Bridye S

New thera EA T0NG0
Mrs Patrich Daugherty
[RAXIRIIY SARE ]

Kudos

Rishiopy By HIS

1475 ¢ “helin e
Mempbis 1N 81 TL

Ret Broce Coaguegram
I,F'l()ll 146- 3040
SEVHeent s Academy HIS
207 F Liboerty St
Svannah, GA 31301

Se Angela Schradi

-‘l 22365508

SE Thomas Agquinas HS
') Box B156

Fort Lauderdale BE 33110
Renv Yotes H s

(307 A8 Do

PARENTS

School Board

Father Lopes LIS

960 Madison Ave
Daviona Beach HL 32010
Jdy C ook

904 67 $594

St joseph HS

PO Box 576

Jeaneretie, 1A 70544
Jerry Albent

(3181 2763430

Parental Involvement In School Life

| dward 1Y Whate HS
595 Cardinal 1)
Thibodaus, TA 70301
Br 'aul Montero
(504) 446-H4HNH

DEVELOPMENT

Parish Involvement through Student
Service

St Thomas Aquiias HS
PO Box 8156

Fort Lauderdate, H1 33310
Sr Johr Norton

1305 58 1-0700

Model Development rograms

Madonna Hs
Weirtoo § gt
Weirton, WV Hhidk?
Rich bvans

1104 7230545

Cardenal Cabbons HS
2401 Western Bhvd
Ralewgh, NC 27606
Bev Norwood

1919 H34-7004

Tathet Lopes HIS

96() Madhson Ave
Davtong Beach, HE 32015
Bill McCabwe

904y 2535214

thavier HS

1K) Paplar L envel
LHursolle, KY 402107
OM SANtaMassH
w2 b7 1712

tdward D White His

995 Cardimal $r
Thibwdaus, LA 0301
Marty tdletsen

(H04' 446-8484
Ascenston Cathohe HS
118t Vingent St
Donaldsonvitie, 1A 70346

Paul faganto
(50411 7Y R50H

Publi. Relations
Stjoseph HS

PG Box 570
Jeanerette, |A T1044d
Catolyn Brown
I 270 6t

Q .
ERIC 27N
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FINANCES

Fund Raising -~ Generi

Chostopmer Columbisy HS
U0 SW B 7th Ave
Munng, b1 33EHY

Br kenvan

R IR NTIURE B Y

Brother Martin HS

301 Ehysan belds Ave
New Oirdeaos, LA T
Br Jean Solwert

Hadh 283 10

Fund Raising by Two or More
Groups’' Coaperative Effort

Acadermny Villa Madonng HS
2ot Amsterdam Rl
Covington kY 1D

‘ar Ilm'hh Manie

vhin 330 6388

Ke HIGION

Religion Curriculum — Gueneric

Madonna HS
Wenrton Hpts
Weartnon WA oo
lett Sy

R 1R 1 L N TR Y B

I il Be Concepton HS
Py Contod e
Memphes T8 S8

Se A feaniae

Gl Th G

Sacted Hlegit Academny b et
17 beveneton Kd
Lo svitles RY 0 0H.
s fean Aone Zappa
AR R F O ]

Ndtre L hongs A agdonny
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Religion Curriculum - Specific Coum,-sv

St brancs e Sales HS
375 Biech St
Morgantown, WV 2uhih
Mark Cilrey

13041 599 1159

Cathahie HS of Pensacola
048 W Scott St
Pemsacota, HL 32507
Kithy Chadwich

(B3 434-58.5

St joseph HS

700 Galt St
Crevnvitle, MS 3B
Ren fom Ealor

H i $78-9711

Academy of Our Lady of Merey
1176 F Broadway
Lowes ' KY 40204
Leshe Seally

(50N HH4-427 8

Mt Carmiel HS

109 Bridye St

Now ihenia, FA 70061
St Beth Fazoatnck
(318 301 629
Sttous HS

1620 Bank S

Lake € harles, | A 706N
Ren Ron Gremehen
(81 336.7275

Peace and Justice Issues
Cardinal Cahbons HS
201 Western Bhvd
Raleigh, NC 27606

S Repinia Haney

19190 821 0350

nvaer Lioverats Preparnadon
DG Magazine St
New Oideans, 1A 70115

S Denee Boliaad
WL BYY HIGY

WEST/FAR WEST

ADMINISTIRATION

Mission Statement: Goals/ Philosophy

esentation HS

DU Tk

Sandancico CA IR

At Anton

1y BT 40

Forest Kidge A Sacred e Sohl
A8 1 3uth Ay St

Rellen i AN A DBOHG

s Rt Colline

[E) AR T LR Y

Long Range Planning,

Lo salles HES

FRBOE Srerna Mo 80
P eadeny A0

B Chredopher Basam

AR TEE Y BT Y|

tinane ial Management

~alan Ty

st Brodye s

Feat MWoaseth TX "o
Prong il

13 I ST W

AN VO AT VM NV S

Institutional Change in
Curriculum/Philcsophy

Manan Chrslian HS
TS Gessper
Houston, 1X 77071
Duonald W Hogan
118522 7911

Physical Plant

Nore Dane HS

2821 Lanang Bhvd
Wichita Fatls, 1X 76309
Wendall Carrall
#1762 G041

ta Rema b

106 W Janss Rd

Thousand ks, CA 91366
brleen Debruno

H % 4956494

Woxdsde Prior, Schl
3002 Portola Rd

Portola Valtley, (A 94629
lshn Hotterd

415 851.8220

Other Administrative Successes

Alverno HS

200 N Michithnda Ave
Sierra Madre, CA 910324
Ehzabeth Broome

(B18 395 3468

Sacred Heart Academy HS
429 N 8th St

Klamath Falls, OR 9760,
Rev Ed M Dermat

1415) 666-0.226

1 oretto Academy HS De
1300 Hardaway

t1 Paso, TX 79903

S Jude Schwarts

(915 506-9372

Chatnimade s

79500 C haminade Ave
Canoga Park, CA 91 304
Br William McCall

215 360-4211

Sacred Heart Colloge HS
L7 Ellis St
Sanfrancisco, CA 94108
{ Mever

1415 779660206

Coment of the Sacred Heart HS
20200 Broadwey

San Francsco, (A 94115
Doug Grant

(215 908 a0

Marean HS

JTET0 Mission Bhvd
Havward, € A 44544
Pronopad

by s

EACLTY
High Morale of Faculty/Staff

Thoras K Gorran
LR Lonp 3.8
Tdee 1% 7500
St ATt HIS
1300 Coalveaim
Latedo 1% "Rebin
e AIG Rise
BN

276

[

VPHODE e S /fuul N

J

Marycrest HS
200 Fedral Blvd
e, CYBO221
Sr{ona Thorson
(303 455-1166

Ly Reina HY

106 W Janss Rd

Thousand Oaks, CA 9V 36()
St Ly Megattim

(H5) 495 44794

Presentanian HS

2350 Turk »t

San Franaisgs:, CA 94118
St Helena MeBride

(415) 387-4720

Star of the Sea Academy

150 Nintn Ave ¢
San Franciseo, CA 94118

51 € Bredden

(415) 752-6024

St Joseph’s Notre Dame HS
1011 Chestnut Mt
Alameda, CA 94501

Clare Hanna

(415) 523-1526

St Franas HS

2707 Pamoa Rd
Honolulu, HI 96822
Br bdward Gomeys
8Osy 7 H‘.l 904

La Salle HS

11999 SE Fulier Rd
Milwatikie, OR 97220
St Charlene Hemryns
(501 659-4195

Low Turnover of Facully

Regis HS

550 W Regis-PO) Box 65

Stayion, OR 97183

Bill Hankel n
(50 3) 76921549 '

Spiritual In-Service Training
{a Salle Hs

11999 SE Fulter Rd
Milwaukie, OR 97222

Br Tom YWisting

(503 6994155

forest Ridge. A Sacred Heart Schl
4800-139th Ave &t
Bellevue, WA 98001,

St Sandra Theum k

{200) 641-0700

Evaluation of Faculty/Staff
Josuit HS

10 Box 254647
Sacramento, (A 95865

Ry James vy
(Y161 4826060

Other £aulty Ac hicvements
Nolan HS

1501 Brdpe o

Fort Worth, 1Y 76103
Poarcpal

W7 d4h7 2900
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STUDENTS

Divenity of Race, Culiures and
Traditions

Fathed Yot s

Y AN b o
I Pasty 1% 7941,
SE MOt Jesus

[ R R R IR b1 N

S Joseph s TS

PRI Patayette SI
Al CA 93,00
Anthany A Awedln
[ R YRR BN IR ]
Neatee Dhase 1S
S90S Ml ¢t
Sacjoas CA 9310
RV NIV

LLRTITRNLLY S B I I Y

Studdent Aclivities, Unspecified or Other

De Salees HHS

IS E Sench St

Walla Wallie WA 99y
My Faee

Ot 5y 0D

Xaveer IS

471N kY
Phoenrc AZ Rsl)
Michael Khen
O g 520

(arees Memoral HS
2800 Laon hinda I
Hakeustseldd €A 93307
Res by Giesbach
[RLLITIR PURY g

Enhancement of Student Self-Image

Stohos HS

TS Pans St
Lo T T30 109
S faney Schondeld
CREE R D0

Discipline a« a Learning Yool
Sohns HS

S Pans M

b, I S

Y hines schontedd

AR T I T
b
e stemonal YIS

HO0S TIth Fast

Salt Lake Gty U 8310
Pinothy €y

BOT 363 RiY

Seton S 4
1150 N Diohson Rewed

Chandler A7 B304

B Lunothy

thed ) 1900

Nt e HIS

O Brockinn Ave
Fiverade (A 40506
Foets Heding

b 6fd 100

Paracdote HIS

AP E N Oth sy
Fancaatesr €A 4,8
Mihe M Canre
[IRYIEE N R A
Nadne § Mine 144

49 P Iy
Sabire, C A YO
N cRuy e Tavhe
(R AR B

Q

g

SCHool NNV EONA

Sanknolt HS

1402 Punabon St
Honelihy, H? 96822
Jetteey, Jeannes

NI TS I g

Regr HY

YO0 W Restis PO Hox 69
Stavton OR 97184

Hlab Rechman

RTINS L |

Recruitment Techniques

S Scholastica Acadenn
s Pike

Canon Ciy, CO R
St Rathleen

(304 275 7461

Jostit HS

PO Box 254647
Sactamenta, (A 95805
Ity Warren

(916 3826100

High Percentage Post High School
Fdwe ation

St Johns HS

701 S Panec St
Eones, TX 75119
St Janey Schomeld
(214 875-2226

St Schobastica Acadeny
615 Pike

Canon Cty, COY B2
St Karen Bland

1303 2757461

Senvate HS

1952 La Palma Ave W
Anchean, CA 92801
Robeert ( otton

Rl I TR B
Call ey Memorial Fis
JRO0 L oma Linda a h
Bak-rshield, €A 3304
Jobhn Retter

(h0% 327 25K

Largr Number in Co-Curriculum
Progi ams

St Pigs XHS

2240 L onnsanng Bivd NF
Abaquergue, NM BTTI0
Principal

© %5 HHY-6870

14 Resna HS

106 W Janas Red

Thousand Olaks, € A 91160
( athy Moh

tHO5) 495 6494

Rosary HIS

1330 N Acac i Ave
Fulletion, ( A 92611
St Madeline Hal!
(71 96300

Servite HS

1952 La Paling Ave W
Anahemm, (A 9200

Ren € hatles Motsko

(714 774 7575

StErangis HS

HHHS Muaioonts Ave
Mouitain View, ( A 94040
Angeta Aguire

1315 L8 1461

PORIR NI

Joht 1 Rennedy Memorad Hs
1S ik

Seattle, WA 98168

Rev Mihe Batterberny

061 246 0500

e Sabes HIS

P19 Sumach St

Walla Watla, WA 9940}
Al C o hes

O 525 010

High Percentage Low-Incame Students

Cathedrat bIS

1253 Stachuans Way

los Angeles, CA 90012
Ren James Meegan
13229 10K

St MRS Acadenny of 1os Aageedes
701 Coace Ave

Inglewaod, GA 90301

St Denme M MeFadden

1213 674.8470

At hbisho Mitty HiS
H000 Mitty: Ave
San Jose, CA 95129 ¢
Br Paol Medatud
(40H) 152 6610

CURRICULUM

Academic Excellence in General

Central Cathole HS
3 Broadwater Ave
Brllings, MT 59101
Ramena Stout

(416) 245-665)

Seton Catholre HS
2417 Central Ave
Cheyeane, WY 82001
Michael A Morgan
t107) 614 380,

Waoadsides Py Schl
302 Portala Rd

Portoia Valley, CA 94024
Rev Chistopher Senk
(415 H91-8220

Immaculate Conception Academy
325 2ih S

San Franesco, CA 94110

Sue Hayes

1415} H24. 2052,

Forest Rulge: A Sacred Heart Schil
4H00 139th Ave St

Balleyue, WA 9H006

St Marndyn Mo Morrow

12062 6110700

Academic Excellence Naming Spedific
Techniques

Cathedral HS .
1117 N Stanton

H Basn, X 79902
Mantiel X Agnla
9151 H32-323H

hilge Memonal HS
6505 1th Fast St

Salt Lake Coy, VT B4102
Jomes Yerktnvach

(HO*1 363 RROS

St Pras X HS

2246 Lowsiana Bhvd Nt
Albuquereie, NM R7110
Princaipal

(504 80 3.6870

atoNeptstinge HS

Lrht Nurtroryp S

San Diego €AY Bt
Ned Wilsen

it 82 2184

Faboa it Se iy
D19 herson S
Sitlias. CA 9490
Br € ann

dOH 422 2070

Science and/or Mathematics Model
Program

St Paul HIS

PO Bow 725

Shiner, 1X 77984

Nancy | ttleteld

I - 23138 !
Loretto Acadersy IS 1D
1300 Hardawan

Lt Paso, TX 799013
Margatet Jackson

(915 566-9372

Mullen S

0 S tewell B
Denver, € () RO 36

Dave Ops.shl

{303) 761-1764

Sac red Heart College HS
1075 Elhs St

San Francisen, CA 94109
1 Harnngton

415 7 "5 6ldh

Central Catholic 118

l’5'( ) Box 4478

Maxdesto, CA 9535,
( hris Wilde
{20 524-9611

Writing/English Skills Model Program

lesant College Preparatory
12345 Inwoeed Red

Dallas, 1X 75234

Ann Broc kette

(214) 3”7-H707

St Augtustine HIS
1300 Galveston
Lareda. 1X 78040
Nancy wnght
(510 724-001 39

Father Yermo HS

250 Washinglem St

H Paso, TX 799045

St Maria Munguig
(915) 533 3JH5
Cathedral HS

1253 Stadiam Way
Tos Angeles, CA 90012
Angela Morran

(21 3) 2252418

St Mary's Academy, of L os Angeles
701 Grace Ave
Inglewaxt, CA 90301
loan Bro.ov
12131 6.,4-8470)
Alpra- 00

=1 Rinalch St
Mission Hidls, CA 91345
fdwina {ynch
(218 365 392%
Notre Darreer HIS
7OHS Brockton Ave
Riversde, ( A 920504
Tynda McClamn
(71 6H4-81H00

ERIC

Aruitoxt provided by Eic:




St hzabweth HIS
£ 30 P h Ave
Clakland € A 94601
€ Lates Moty
RIS R TR

Anchibnshop Mty H1S
DEHE Mty Ave

San dose €A 10097
Kot lemonnes
HHOR) O bl

Cofmputer Edw ation: Literacy Mode!
Program

Uesaline Acaderoy HIS Depe
2900 Walnut 1L ane
Dallas TN 75229

Susan By aer

R RTRI NIYY)

S\ Academy
g Beltlaee Bivd
Hawston 1Y 770560
Satah Roush

A RTIRAA IRU R

Brophy College Pregy Schl
4700 N Central \ve
Phowenin, A B!

Panl M heedetter

Thit ) Mo 33

Pater Nostes HS

2901 San termando Rd
Fom A e CA G0N
S parnes

LS TR ._"p"h:?

Aaoymount HS

10613 Spaadt Blved

Fos Angedes A YDO T
Oenrgette Sdva

fIRR KT R U D Y

S AGthony HS
PorBon 18T

Loy Beach €A RN
K. foreph

IRE RTIE R AR B U T
StEhzabwdth s

1530 Lth Ave
Orablaiad €A 400

f$ut o bpan
[T RN IU R

HENMany < S

POy o T4

Siew ko A 9007
Raes Jalin $ades

B TR e R 1B

Guidance Model, Program

Central Cathalie Ms
§ Broadwater Ave
Bithing~ N1 H9100
SN ol Mo Cegsh
BETRTIVEAE SR IS |

b SNorder VS
P b Red
Pors Nigiele. €A Q00
I boankhin
L T RO B
St Anthany i
POy Boo 1R
oy Beach €A o
S alette Waltes
AN IR VRS RO R LT
oot { harae HEY
| R M ION R

Calig Ao
A AVvetun
LN R N ]

Q
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Utsuline HS

90 Urseshine Rd

Santa Rosa, CA 9541
¢ yoeh Noendaort

(707) 747 2381

La Salle

119949 81 Eoller Rd
Milwatkie, 1IR 9729

t WCOrge Mesn

15013 657-4155

Bellarnune Preparatory
2300 S Washington St
Laroma, WA YH405
S yee Cox

(206} 762.77M

Chemical Dependency — ndividual or
Group Model Program

Hutte Central HS
‘daho Stat Park
Butte, MT 5972
S Madelon Burns
1406, 7H2-6761

Brophy College Prep Schi
47010 N Cenpal Ave
Phoenin, A7 85012

Fredd Campissow

hi: 01 264-5291

Aguinas HS

27720 Stethng Ave

San Bernardhno, CA 92404
Ren 1enms Sandoers

(714 HH6-465Y

Gifted/Talented/Callege Preparatory
Modcl Program

Juelge Memonal HS
6508 11th Bast St

Salt Fasg Orty, UT 84101
James Yereonich

B0 36 3-BHOY

Salpointe HS

1545 F Copper St
Tucson, AZ 85709
Rey Frank McCartly
02 3276581

Bishop Mora Salesan HS
90t S Soto
Fos Angele s, € A 90023

Rew Frank Veagos
PARIPII RN P L

Aquatnias HS

2720 Steding, Ave

San Berngrdhing, CA 90304
R Robert Donat

(2141 814 4050

Natre Dame HS
TOK5S Brow hton Ave
Riverrsnde, CA 92006
hon Hhumel o k

(714 GH4-B000)

St Joseph's Notre [lame HS
1031 Chesteat st

Alameda CA 94501

t e Hanng

W92 120

Notees {1aoe HS

Y0 S Ind S

Sant fose CA L

S A (olling

IETSYARUE I R

I1cCANI

ANCHIEVIEMENTS

(l
“Other Spesific Model Programs
Including Fine Arts

Rewher Catholse HS
23rd & Windsor Ave
Waco. TX 76708

Se bran Maher -
(B17) 752 B349

Alverno HS

200 N Michillinda Ave
Sierra Madre, CA 910124
Carol Laderer

{B1H) 455-34613

Don Bos o Tethmcal HS
1151 San Gabriel Blvd
Raosemead, CA 91770

R M Rsnar

{213 2H0-0451

Notee Dame HS
455 Palma Dr
Salinas, CA 934901
Margaret Weadi k
(408) 757-5214

Mareau HS
27170 Mission Bivd
Hayward, CA 94544
Pesncapal

(415) HH2-5H31

Mareae Hi

27170 Misston Bhvd
Hayward, CA 94544
Prncipal

(415) 582-5851

Arthbnshop Mitty HS
S5000) Mitty Aver

San Jose, CA 95129
Br Steve Johnson
1408 292-6610)

St Placd HS

4600 Marhin Way
Olympra, WA 98506
tathy Indovina
12061 491-5 190

Jesunt College Proparatyg
12345 Inwood Rd
Dallas, 1X 75234

C harles Rothermol

1214 387 H707

Jesust Colloge Preparatory Schl
H900 Bellaire

Houston, 1X 77016

Jim Colbert

(710 774.7651

" Agnes Academy
SN0 Bellare Bhvd
Houston, 1X 770136
Art Buckley

1719 771-8392

Martan ¢ hustian HY
1O S Cossner
Houston, 1X 77071

* Ningy Shercann

(713 7703520
StAugistine HS
1300 Galveston
1aredn, £X 78040
{lehorah Vetter
12 7.4 81 3

Loretto Academy HIS T
1300 Hardareay

{1 Paso, 1X 79903
Patrrc 1 Rasura

5 66 370 »

/

278

N

N/

CANTNHOLIC

SCHOOLS 249

w

Mullen HS

i S Lowell Bivd
Denver, CO) BU 236 |
Mike Thumas |
(303) 7011764 . ;

St WAty 'y Academy of Loa Angeies
701 Grote Ave

Ingleweod, €A 1300

St Nancy Munra

(213 674-8470

b John Bosco HS .
13640 5 Bellflower Blvd

Belilower, CA 90700

Bill Yurak

(219 920-17 44

Alverno HS

200 N Michilhinda Ave
Srerra Madre, CA 91024
Mary McCullough
(B18) 355- 3463

Alemony HS

15241 Rinaldh St
Missiun Hills, CA 91340
Vivian johnston

{213 165-3925H

Sacted Heart College HS
1075 Filis St

San Francisco, CA 94109
Miss Bauer

(415) 775-6626

St Mary's HS

PO Box 7247
Stackton, CA 95207
Mary Devincenss
(209 957-3 340

St Mary of the Valley Academy
4440 SW 148th Ave
Beaverion, OR 97007

St Marcella Parssh

(5113) 644-4745

St Maiy's Acadeiny
1615 SW 5th Ave
Portiand, OR 9721
Sr Rita Caresy

H0 ) 228-8106

lohn b Kennedy Memoral HS
140 S 1401h

Seattle, WA Y8163

Joanne Bubac s

(2006) 246-115())

St Placd HS

4600 Mortin Way
Olympia, WA 98506
51 Mantka Elhs

{2061 491-5190)

Do Sales HS

919 £ Sumach &t

Walla Wally, WA 99362
Mary Besthe

{5009 525- 1130

SPIRITUAL CLIMATE

Christian Community Involving
Students/Parents/ Teachers

Thomas K Gorman

1405 F toop 3214

fyler, FX 75701

Rev Wallsam 1 (Y Mara

1214) 961-2424

Nalan HS

4501 Bridge St .
fort Worth, 1X 761013 '

Pring gl
(B17)457-2920
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Resiether € athalic by
D3 & Wiiiebon Ave
Waro TR 6B
Res Sike Mudven
RS NRIAEF U
‘ Matian ¢ heetine
THIOLS Gesaner
Heston, X 77074
Br t MNeholas Grabmuann
B RIS LR
Fathes Yeres HS
250 Washie ptan St
EE Paso 1% 70905
SE MU Mg
! 1917 5333185
' Marverest HS
5320 Fetlra) Bived
Perver €O BOL
Rey Den Colugor
Ad b 40 1166

S 5% holastica Acadinn,
619 Pike

Canon Gity, COY B2
Sr Karen Bland

(304 275 7461

Seton Catholne HS
2417 Central Ave

( hevenne, WY 82001
Michael A Morgan
(307 634 3805

St Cathennes Indian Sch HS Diepartment
PCY Box 18813

Santa b, NM 87001

Res Chrs Resr

0% 982 1675

Cathedral HS

1293 Stadhiim Wa

Los Angeles (A 90012
Jamies Mepgan
1205 2418

St johin Bosoo HIS

P3640 S Bellthwer Bhvd
Helitlower, € A 90706
Bl Goodman
12130920 1734

L Salle HS

AN Sietea M Bl
Pasarlena, € A 91 10°

B Chustopher Bassen
1213 351 8951
SEAGRUstine HS

12600 Mutrep St

San Eiega, CA 92104
Res Pejza

hig JRY D184

Paradlete HS

42145 N 30th S\,
Pancaster €A 93514
Cleo Mattines

Oy gL 40

Waonnlside Pron Sehl

300, Portola R

Portola Valley €A 940,

Rev Simon CF Donnell

41 801 820

tmmaculate Cnncephon Academy
62y Mdith St

Sah Froncsco €A 9311

lohes Martin

Wy 804 000

Presentatton 1S

S0 Toark S

Sanbeamp e CA9311R
S Hedene A Budae

(DX TR BT

ERIC

Aruitoxt provided by Eic:

Notre Dame HS
S 2nd S

San Jose, CA Y5112
Alce (Y Brien

140”1 294 11

St Eranos HS

HH1 M St
Sacranento, (A 99819
St Cathenine

9160 4523461
Maryknoll HS

1402 Punahou St
Honolulu, HI 96822
Jaredd Katitniann

(HO8) 944 1577

St Mary's Acadenmy
1615 SW 5th Ave

Portland, OR 97201

Conme Van Dusen
(501) 228-8 306

Sacred Heart Academy HS
429 N Hth St

Klamath Falls, OR 97601
St Mar Monica

(51} 3) HH4-7545

St Placd HS

4600 Martin Way
Olympa, WA 9850¢
St Mare Mc Donald
(2006) 491-5390)

Campus Ministry — Generic

Mullen HIS

3601 S Lowell Blvd
Denver, CO) 802 36
Mike Sharbel

(309 7611764

Xavier HS

4710 N 5th &

Phoenix, A/ 85012
Rev Ned Draves-Arpaa
602) 277 3272

La Salle 115

3880 € Sierra Madre Bl
Pasadena, CA 91107

Bt Timothy Naywarld
215 357.8957

Alemany HS

15241 Rinaldh &t
Misaion Hills, CA 91345
Sr Elezabeah Anne Sheeley
21 h 165-1925

St ABgustine HS

1206 Nutmeg St

San Ehego, CA 92104
Ren Kine

619 282- 2184

Palroa fr-Sr S

935 hherson St

Sabinas, CA 9390

Br Eatzammons

1408) 422 6391

StErangs HS

1885 Miramonte Ave
Mountain View, (A 94040
St Kathenine Kase

415 968 1214

Mann Cathohe HS

675 Sie brancis Drake Blvid
kenttield, ( A 94904

Ren john € Wester

(4175 41 BHH4

Campus Ministry with Spedific Elements

Chanunade HS

7300 Chammade Ave
Canoga Park, CA 41304
Rev Allen Lse Lang
213 347-5657

Resary HS

1340 N Acacia Ave
Fullerton, (A 92631
Trudy Mazzorella
(714 879-630)2

St Elhizabeth HS
1530 34th Ave
Oakland, CA 94601
St Kathy Rose

(415 532-8947

Jesunt HS

YO SW Beaverton-Hillsdale HW
Portland, OR 97225

Rev John Schwarts

(5014) 292-26613

John F Kennedy Memorial HS
140 S 140th

Seattle, WA 98168

Rev Dennis Kemp

(206) 246-0500

Retreats — Students Only

Ursuline Academy hS Dept
4900 Walnut Hill tane
Dallas, TX 75229

St Peggty Bushy

(214) i163-6551

Jesunt College Preparatory Schi
#4900 Bellawre

Houston, TX 77016

Tom Jennishens

(714 774-7651

Hrophy College Prep Sch
4701 N Central Ave
Phoenmix, A7 85012

Res Growney

(602) 264.5291

Salpointe HS

1545 ¢ Copper S
Tucson, AZ 85709
Rev Bill Harry
O 327-6581

Don Bosco Techmical HS
1151 San Gahriel Blvd
Rosemead, CA 91770
Pat Hanpe

(818) 280-0417

Manin Catholic 1S

679 Sir Franas Drake Bivd
kenthield, CA 94904

St Rosemiary Everett

419 461-8844

Uirsulme HS

90 Ursubinge ¢

Santa Rosa, CA 95401
Robert Randall

(707) 542- 2 1481

St Francs HS

2707 Pamna Rd
Hotolulu, HI 9n822
St joan of Arc

(BO8) 988-4111

St Mary of the Valley Academy
4440 SW 148th Ave
Beavetton, OR 97007

St Cathenine Hertel

508 644- 3744

27

Relreats - - Students and Others

St Agnes Academy
9000 Bellwre Bhvd
Houoston, TX 77036
Delta Robertson
(710 771.8192

Marycrest HS
5320 Fexlral Blvd
Deowver, CO 80221
St Glona Shutter
(303) 455-1 166

St brancs HS

6051 M St
Sacramento, CA 95819
Rick Norman .

(91h) 4523461

Liturgy and Sacraments

Seton Cathohe HS
2417 Central Ave
Cheyenne, WY 82001

Michael A Margan
{307) 634-31805

Svrvice Programs — Sludents Only

Bishop Lynch HS

9750 Ferguson Rd

Dallas, TX 75228

S Sehna Stanaway

(214) 234-3607 .

Jesunt College Preparatory
12345 lawood Rd

Dallas, TX 75234

Rev Vince Malatesta
(214) 3187-8707

Jesurt College Preparatory Schi
A900 Bellawre

Houston, TX 77036

Richard Nevie

(713) 774-7651

St Pias X HY

2240 | oursanna Blvd Nt

Alhuquerque, NM 87110 .
St Lenda Chaseg

1505) 883-6870

Marymount HS

1064 3 Sunset Bhvel

Los Angeles, CA 90077
Jamce Dauno
(213)472-1205

St Anthony HY

Py Box 1187

Long Beach, €A 90801
Rev Al Sealt

(215 435.4496

St Mary's HS

PO Box 7247
Stockton, CA 95207
Sr Benet

(200 9573340

Service Programs — Studenls and Others

Butte Central HS
Idaha St at Park
Butte, MT 59701
St Noreen Walter
(4061 782.6761

St Thomas HS
4500 Memornal [ r
Houston, TX 77007
Thomas Bonnell
17139 864 6348




Ursulme HS

G0 Ursphine R

Santa Rosa, CA 954010
{arob August

1707 H4.2 21
Maryknolt S

1402 Punahou St
Honohdu, FN9GR2L
led Stepp

(BO8) 944 157

Bellanmne Preparatory
2300 S Washington S ¢
Tacoma, WA ‘m-myjﬁ‘
St dovee Cox

1206 570 77

Kuckon

Comvent of the Sacred Fleont HS
22 Beondway

San brancsea, CA 99115
William 1 eyine

415) 5632900

Butte € entral HS
ldahe SEat Pk
Brate A 34970H

St Ay Pat benahan
14060 782 6761

St Cathennes Indan Schl HS Dept
¥ POy Box 1884 -

Santa ke, NN BT

St Patrich Mame Plempsens

e 9H THRY

PARENITS

Learning Programs for Parents

Bishop Mora Salesian 1S
QS Soto

Fom Anpebes CA 90008
Rey Jormor Montes

RN IR TINLITY B AR |
Chamimade HS

00 hammade \we
Canoga Park € A 41304

1ol Resrves
ST Moo

Schonl Board

ivier HS

710N th &

A/ Kt
1 hoee. Cleanan
NERRIRI TV B RU R

Jesunt His

POY Box 2 5dnd T
Sacrpnento UA Y586
Res 1 Sullivan

Y he R K060

Phowney

Parental Involvement In School Life
Reve b Ctholie HIS
Mol W id o \ve
Weo 1Y Thal
Pt bty

[N Y S |
St Pl s
Py oy

Ry

Ao Ok

BT R R
Cathedeal His
11N Shton
1o Ty a0t
LS NTRRTH I W YT R T
L A SR SR P

Qo

Aruitoxt provided by Eic:
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Seton HS

1150 N Dobson Road
Chandier, A7 85204 ¢
Br Tunathy

1612) D6 T

St john Bosco HS
13640 S Belilower Blvd
Belltlower, CA 90706
Mrs Bl Zals

(484) 920-17 14
Servite HS

1952 La Palma Ave W
Anaheim, CA 92801
John Law

17141 7°4-757
Garces Memorial HS
2800 Loma Linda D
Bakerstield, CA 91405
Rich Tucker

18O 427-2578

St joseph’s Notre Dame HS
1011 Chestout St

Alameda, CA 94501

Clare Hlanng

(415 %21 1526

StFrancis 1S

2707 Panman R
Honulula, HI 96822

St Gichele McQueenen
(HOB1L9BR-4 [}
Boetlarmune Preparstory
21005 Washington S
Tacoma, WA 98405

St jovee Con

(6} 7527701

DEVELOPMENT

Alumnae/i Programs

Cathedral HS
1117 N Stanton
H Paso, 1X 7990,
Manuel X Aganla -
N 8231248

Endowment

Notee [Rame HS

QU210 Lanang Bhvd

Wic i Falls, TX 76309
Rosemary Harman
17 69 6041

Star o the Sea Academy

150 Nmth Ave

San brancsco, CA 94118
Gracre Allen

14151752 6024 4

Acadeny of the Sacred Hean
§ 50 ancaster e NI

Salen OR 47307

Waovoe Fago

D0 AR 4016

Marst HS

1901 Kingsley S
Fugene OOR 97401
Bl Rie haneds

O N GG 224

Madel Development Programs
trsuhine Acadenny HS Dt
A9 W alnut Hill 1 ane

Dablas, 1% 79200

Hob Schnnty

R DRI PR TENY |

<R8()

S Heonnas HS
4500 Memonal e
Houston, 1X 77007
Farry Gallespre:
(713 864-6766

Marymount HiS

10643 Sunset Bhd .
Los Angeles, CA 90077
Sharon Debnery
(2104721200

St Frangis HYS

1889 Miramonte Ave
Mountain View, CA 94040
Angelo Agunr

14195 968. 14h0

Maran Catholie HS

675 it Francs Drake Bhvd
Kentheld, CA 94904
Willtam lsetie

(415) 461.8844

Ac ademy ot the Sacred Hearl
1750 L ancaster [ NE
Salem, OR 97 305

Betty Stanley

(504 164-9564

Sacred Heart Academy HS
429N 8th &

Klamath Falls, OR 97601
Poter Sukalac

(M 178-7020

Public Relations

St francs HS

6051 M S

Sactamento, CA 95819
St Cathenine

(G910 452- 1461

St Mary of the Valley Acadeny,
4440 SW 148th Ave
Beawverton, OR 97007

St Sara

(H0H 644.3745

St Mary's Academy
1615 SW 5th Ave
Portlandd, OR 97201
St Ay Burke
() 228 Bi06

FINANCES

Negotiated Tuition

Salpamte Hs
1545 F Copper
Tucson, AZ 85700
john Bach

6O 327.6581

Financia) Stabilization

St Jasph o HS
FHID Latavette S
Alameda, CA 94901
Anthony V Aiello
(4151 521 5.084

Fund Raising — Generic

Bishop Mora Salesean HS
960 S Sotn

Los Angedes, € A 90004
Ralph | Murpshy

L h 26 T
Paraclete HS

42045 NOOth SEAY
bancaster €A 93,49
lea Martingy

RMIR BN B AR

ACINEVYEMENTS

IN

CATHOLIC SCHOO0LS

Central Catholie HY
PO Box 4878
Maodesto, CA 99152
Peggy Crowther
(209 524-6818

Fund Raising by Single Group/from
Single Source

Marist HS

1900 Kingsley St

tugene, OR 97401

Bl Ric hards

(503 686-2214

Fund Raising by Two or More
Groups/Cooperative Effort

Immaculate Conception Academy
3625 24th S

San Franaiseo, CA 94110

S Georgette

(415) 824-2052

Repis HS

550 VY Regis-PO Box 65
Stayton, OR 97 3813

foan Carney

(509 769- 3815

RELIGION

Religion Curriculum — Generic

Central Cathohe HS
3 Broadwater Ave
Bilhings, MT 59101
Rev Bl Cawley
(4061 245-6651

Thomas K Gorman
1405 E Loop 1238
Tyler, TX 757
Ken Calighim
(214) 561-2424

Dan Bosco Techmical HS
1151 San Gabnel Bivdd
Rosemead, CA 91770
Ren Wack Remna

B18) 280-0451

Palma Ir St HS
945 hersan St
Salmas, CA 93901
Viclor Suate?
1408) 422-6191

Staseph's HS

1119 Eatavette ™
Alameda, CA 94501
Anthony V Aiello
41% 523-5.281

Central Catholie HS

PO Box 4878

Maklesto, CA 95150

St Patnce MoGee

(200 524-96011

Academy ot the Sacred Heart
7950 L ancaster [ N§

Salem, OR 97307

St Barhara Rayvmnnd
0% 581-4016

Religion Curriculum — Spedific Courses

St Thomas HS a
4500 Memonal th

Houston, IX 700

Rose Schick

U RGOS Bidh

Pater Noster 1S

21 San Fernando R
1os Angieles, € A 90067
B Phihip

(LR R TNLAT IR

tn

-t
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Aggurmas His
IIP0Seling Ave
San Rertasdimo €A 940

St Ratbleen Marsh
LB HBG A6

Peace and Justice lvsues

SECatheraes Indhan Schl HIS Drepr
POY Bon THHY

Santa be NAM 701

St AMary Theresa Chata

i) 98 TRRY

Romany HIS
TVIIEN Acaoig e
Futlerton, C A 92631

A haeduss SELaurent
T HTO 600

PUERTO RICO
STUDENTS

Discipline o+ a 1 earning Yool
Coleio San fose S [hept

PO Bon AN

Rir Preddras PRAAGIE

Jove e Monerrate
(111U TR B 1D I

O

RIC

Aruitoxt provided by Eic:
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High Percentage Post High School
Education

Acadenia immaculada Concepoon HS
Box 1749

Mavague«, PR 007049

Anuha | Cabamlbas

(HOY HY2 7824

Large Number in Co-Curric ular
Programs

Acadena immaculada Concepoon HS
Box 1749

"Mavagues, PR 00709

St Hena Carrero

BOY Hi2 7824

High Percentage Low-Income Students
Colegio San Ignacio

23 Calles Sauco Final-LUrh STt Mana

Rio Predra . PR 00927

Sr 1 Garey

(BOY) 765- 3814

CURRICULUM

Computer tducation/titeracy Model
Program

Ae ademia Immaculada Conceponon HS
Box 1749

Mavagues, PR 00709

Sr Mary (Owen

FOY H34-5411

NANTIONAL

PORIRNL

Other Specific Model Prograins
tncluding Fine Arts

St joseph HS

Box 517 Fredenksted
St Cronx, VI 00840
Tm Rohe

B0% 772.0455

SPIRITUAL CLIMATE

Christian Community Involving
Students/Parents/Teachers

Acaderma Mana Reina
Glasgow & Padus € ollege P
Rio Predras, PR 00921

Ada Zubryscki

(H1)9) 764-0690

Colegio San Ignacio

Calle Sauco Final-Urb St Marnia
Rio Predras, PR 00927

Rev G Choypnacks

(HOY) 765- 3814

Campus Ministry — Generic
Colegio San jose HS Dept
PO Box AA

Rio Predras, PR 00928

Rev Paal Fizpainck

(B80Y9) 751.8177

Service Programy — Students and Others

Acadenna Mana Reimna
Glasgow & Padu Collepe P
Rin Pedras, PR 00921
Maitha Lubrador

(B0Y9) 764-0690

Colegio Son Ignacio
Calle Saue: mal-Urh S1Maria
Riy Preddras, 'R 00927

Julie Bonnatyne
(B0Y) 765- 1814

DEVELOPMENT

Alumnae/i Programs

Colegio San Juse HS Degnt
PO Box AA

R Piedras, PR 00928

Br Raymond Glemet
1809) 751-8458

RELIGION

Peace and Justice Issues
Academia *lania Reina
Glasgow «: Padus College ¥
Rio Piedias, PR 10921

St Te.esa De La Cruy

(B0Y) 764-0690



APPENDIX D Procedures for
Obtaining Additional
Information

e _ p.]
Y
DATA OWNERSHIP
The National Catholic Educational Association holds sole ownership of the data secused in
this report. '

INFORMATION IN THE PUBLIC DOMAIN

. The following material is available in the public domain for general use as of the dates spec-
ified below:

a. "A Survey of Catholic Schools” (Preliminary data from the Part | survey), in Education
Week, April 25, 1984, p. 11.

b. "Catholic High Schools: A Nationai Portrait;” published in Momentum, September,
1984. .

. NCEA Convention presentation by Michael Guerra aad Peter Benson, April 24, 1984
(available on audiv tape. Contact Eastern Audio Associates, 8980 B, Rack 108, Colum-
bia, MD 21045).

. Copies of The Catholic High School: A National Portrait are avaiiable from the Pub-
lic ation Sales office, National Catholic F«lu. at:onal Association (NCEA), 1077 30th
Street LW, Suile 100, Washington, 120 20007-3852.

e. The May, 1987, issuec of Momerit: v vill carry a series of articles about this study.

REQUESIS FOR CITING DATA FROM MATERIAL IN THE PUBLIC DOMAIN

in order that a complete record of data dissemination can be created, all <itations and quo- ~

tations should be requested, in writing, and forwarded to the MCEA Director of Research.

REQUESTS FOR ADDITIONAL DATA (not in the public domain)

. Any individual pursuing advanced degree work leading to dissertation research and any
dincesan agency must submit a written request to thé National Catholic Educational As-
sociation (NCEA) for permission to use data not already in the public domain, and/or to
receive a copy of the data tape. Prior to February 15, 1986, address requests to Lobert ).
Yea'er, Vice President for Development, NCEA. After February 15, 1986, addre s corre-
spondence to Executive Director, Secondary School Department, NCEA. This request must

‘ | RN B 282

)




2ol [N N NI TN N

| £

ERIC

Aruitoxt provided by Eic:

MHIGH SCNHOO0LL v NAHTONA

ORIV

speciy the data requested and the reason for requesting access to the data. In the ¢ ase of a
student writing a dissertation, the request must also contain a letter ot endorsement from
the main advisor of the student written on official stationery. Costs associated with pro-
cossing the requests are the responsibility of the individual or the agency.

. Any professional researcher or research agency must submit a written request following

procedures descnbed in point |, ‘

. Ordinarily, special data requests will be limited to those mentioned in number 1 and 2

above. Any other individual or agency desiring access to data not already in the public
domain must direct all inquiries to the NCEA, following procedures described in point 1.

. I access to the master data tape is granted, that tape will not include any information

which could be used to identify individual schools. Data tapes will not be available prior
to March 1, 1985.
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NATIONAL CATHOLIC EDUCATIONAL ASSOCIATION

1077 30th Street, N.W., Suite 100
Washington, D.C. 20007-3852
(202) 293-5954
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