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ABSTRACT

Differences in preparing teachers' ovrientations to the profession and
their career goals and aspirations were examined as a function of their
life scages and ages. Intens}ve interviews were conducted before and
after the student teaching experience. Half c¢f the student teachers were
classified as returning students ov adult learners. The other half were
cullegevaged students matched on demographic characteristics. Analyses
of the interview data indicated that the two groups had different types
of expectations, concerns, anxieties, and commitments to teaching. These
ditferences show how socialization intc the profession is affected by

the nonacademic experiences of preparing teachers.
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The primary pui:pose of this study was to demonstrate that socializ‘ation
into the tcaching profession is affected by the nunacademic. axperienceas of
preparing teachers. A secondarxy oquétiw was to provide insight into the
research on teaching which has demonstrated that teachers pass through stages
of caxeer development. Both abjectives were met by incorporating a life-span

developmental perspective into the framework of the study.

Theoretical Framework

-l

Teacher Dewvelopment

Recently » educational researchers hawve been attending to the question of
whether the fessional macuration of teachers fcllows an orderly sequence.
At least two diffexent approaches are racognized and used to a;idress this ques~-
tion (Feiman & Floden, 1981; Flcden & ;'eimn, 1980; Ryan, 1979). The first
ia,pp_rt;mc.h is concerned with inductively generating phases or patterns specific
to teacher career development (Applegate & Lashley, 1979; E:uller, 1969 Fuller &
Bown, 1975; Gehrke, 1978, 1979; Newman, 1979; Paterson, 1979). The secand
approach deductively employs theorivs of psychological development (Harvey,
Hunt & Schroder, 1861; Xohlberg, 1968; Loevinger, 1976} as ratiaonales for
programs to facilitate \professicnal growth (Glas§berg & Sprinthall, 1980;
Cja, 1980; Oja & Sprinthall, 1978; RBernier & Sprinthall, 1978). Not only has
the interaction between these two approaches been minimal, but neither approach
has generatsd hypotheses about the pattemrms of maturation during teachihg from
the pattems of davelopment glsaned from theorists such as Gould (1972}, ’
levinson (1978) , Neugarten (1968) and Sheehy (1376). It is these theories which
have guided the conceptualization of the ;:;éent study.

The goal of this resezch effort is to contribute to an wnderstanding of
the process:s involved in the socialization of teachers. It is hypothesized

that these processes are influsnced by the academic and nonacwademic experiences



and by the 'devulopn;sntal readiness” of preparing teachérs. m‘e ‘long range
tbjective is to follow two groups of preparing teachers thr;:ugh theirx :irst:
five years of teaching. This study is a report of the initial 'phase of that
project. Specifiéally, differences in preparing tesachers' orientatians to the
profession and their career goals and aspirations were wxamined as a functic.n
of their ages. Comparisons wers made be;wean preservice teachers who fit into
the college studsnt-aged population and Presexvice teachers who were classified

as retuming students or adult-leamers.

Adult Development

Assuming that there are stages of teaching, how is passage through-the
Stages affected by the life stage or age of the baginning teacher? Li.fe-span'
development theories provide some direction for responding to this question.
levinson (1978), for example, interviewed forty men eight to ten times during
a four year period and proposed three stages of adult life with transitional
reriods between each. Cul lege~agad ;tudents fall into a "novice phase” (ages 17-
22) in their transition to adulthood while older studen . are firmmly into early
adulthoocd (ages 18~40/45) or middle adulthood (ages 40/45 ~ 65). Based on a
Survey of more than 500 persoms, Gould (1972, 1978) found that adulthood is
characterized by a series of "life concems” spegific to phases of early,
middle, and late adulthood. The work of other researchexs supports these
findings (Neugarten, 1968; Sheehy, 1976).

Researchars of adult davelcpmenc generally are in agreement that there are
spacific stages of adulthood and that there are cextain concems, cri;es, or
Cbsessions commeon to each. The concexms of the young adult focus on preparaticn
for achieving competence .and indapendence in the“realms of family, finance, and
job security. Cbservers of beginning teachers note that this is a time of stress

and conflict given all of the adjustments to new demands that must be made
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(Gehzke, 1979; Ryan et.al, 1980). In contrast, the Beginning years of teaching
shpuld not proygkea the same anxieties and adjustments for erixming studants
& ~ :
wpo hlw. attained competence in these areas. For example, Levinson identified

a8 mentoring rols comwon to adults in a mid;nfe transition period. If mentoring

" comes naturally to the 40~45 year old adult, should not the role of tsaching

be eased into somewhat more smoothly? These and related questions were addresed

3

in this study.
b4

Procedures

Participants . ‘ *

Participants in the study were mdergraduate education majora at an urban
university in the Midwest. Ten presexvice teachers who were at least thirty
years old were identi fied. A second group of college~aged preservice teachers
were sehcted by matching certain of their characteristics to those of the
adult leamers. Matching was based on (1) the major t’ea.ch]ing discipline daclared
(elementary, special, m:hm&t‘ics,' etc.) and (3) sex. Of the twenty invited to
participam during the semester reported hers, eight college~ ed and nine
older adults agreed to take part in the study. All participants were involved
in the study during the semester in which they completed the student teaching

phase of the certificatitn program.

4

Data Collection r’"‘

Intansive interviews wers conducted individually with each presexvice teachsr
prior to and immediately following the student teaching experience. At the
beginning of each interview each student teacher completed the Teacher Concemms
Chacklist developed by Fuller and her colleaguss (Gaorge, 1974; Geoxrge, Borich &

Fuller, 1374; George, 1978). This checklist is a 56~item Likert-type questicnnaire

\
( which assessss the degree to which respondents are ccloemed about issues w<xelated
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| to ﬁ-qc!xing." Exanples are “whether th‘c students really like me or not"™ ang
“clarifying th- limits of ny authority and responsibility”. Subjects raspond
on A S5-paint scale with a score of 1 indrcati.ng "no concern at all" and a
score of 5 indicating “extrome concemn”. The second half of the i.nt'arview
was guided by a schedule of juestions mlevqnt to either beginning or completing
the student tesching phase of the teacher training program. Each schedule, w
desigued to assess the factprs influencing the studant's conceptualization of
teaching at both phases of the program. |
- Each schedule consisted of two parts. The first part was unstructured

and uhd each participant to give a verbal ":r' ta” of his or her adult life
(pre~student tsaching) or to give an account of the significant events during
stu&mt-teachin.g (post-student teaching). The second pért of' the interview
schedule was structured by specific questions daﬁ’;gned to identify such t.;aings
as (1) sources of stress and, satisfaction felt during teacher preparaticn,

(2) influantial or supportive persons in each participant’s life, (3) the
qualities ax;d skills desired fo::r_adxieving success {n tsaching, and (4) percep-
tions of the inpact of previous work or life experiences on teaching. During
the post-student teaching interviews students.rmnm asked about their abilities
to deal with such-classroom processes as classroon and behavior management,
time management, parental conferencing and their supexvisor's evaluation.

Each interview was 60 - 90 minutes in length. Each was audiorecordsd and

4
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Teacher Concerms Che Scales were constructed from the 56 items on

the queastionnaire using the factors identified by George (1978) which
are referred to as (1) concems ‘about self as teacher, (2) concems about the

tasks in tsaching, and (3) concemns abop’t the impact of teaching on leamers.



Scales were also \conltructed according to six factors identified by Adams ¢t al.
(1980, 198l). The six factors ware: ' L
| . 1. self concems about adult perceptions
. | 2. self cancems about pupil pervaptions

3. Task concems as related to instruction

4. Task concems as related to classroom discipline

5. Imp;ct concerns as related to acadnmg‘.cs

6. Impact concerns as related to school environmental influences
These .six scales are conposed of items listed in Table 1. Analyses were
completed using these scales as wcll as individual items to examine differences
between the oonc\cxnc of the college-aged and the older adult student uachers
and to examine changes that occurred in each group as a function of student
teaching.

Intexviews. Analysis of the interview data was accomplished by corpiling
data pertaining to common themes or concepts. Comparisons were made between
the two growps of prcpa?ing teachers before and after the semester )of student
teaching. These comparisions were used to determine if differences in parti-

cipants'’ expectations, perceived pmpm}:im. and attributions of success or

failure were related to their prior experiences.
Results

Of the sight college~aged preservice teachers, seven plzmad to graduate
from college at t;m end of the semsster. The eighth had two courses to.c'omplate
following student tesaching. 7Two of the nine older Rdults were returning to
school for tsacher certification. They had graduated cne and two semesters
earlier. ‘The other seven wers in their final semaster of fhcir bachelors'® '-
programs. The mean age of the younger group was 22 years. The mean Agé of
the older group was 36 years. There was one male in the younger grmqra:;d two

males in the older growp.
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Table 1

ITEMS IN THE CONCERNS FACTORS IDENTIFIED BY ADAMS ET AL. (1980, 1981) -

Self Concerns

Task

About Pupil Perceptions

Whether the students really like me or not
Acceptance as a friend by students
How studsnts feel about me

About Adult Perceptions

Doing well when a supervisor is present

Getting a favorable evaluation of my teaching

Being accepted and respected by professianal persams

Concerms

\

As Rslated to Instruction

Feeling imder pressure too much of the time .
The routine and inflecibility of the situation
Beconing too personally involved with students
Working with too many studants each day

Iack of academic freedom .

As Related to Classroom Biscipline

Iack of respect of scme students

Maintaining the asppropriate dagree of class control
The values and attitudes ef the current generstion
Studants who disnupt class '

Impact Czactms

As Related to Academics

Meeting the meds of differant kinds of students
Diagnosing studsnt leamning problems

Challenging unmotivated students

Guiding students toward intellectual and emotional growth
Whether aach student is getting what ha (or she) needs

x , As_Related to School Environmental Influsnces
~~ Studant health and nutrition problems that affsct lsarning

The pychological climats of the school
Ghronic absence and dropping ocut of students
Student use of drugse

BEST COPY. AV AILABLE



Teacher Concerns Checklist

, In}:!.lvidual itams on the .quast.tmnaim were examined. The following areas
wers ot\hi@clt concern (receive !‘l.pmﬂes greater ti;m 4.%0) to all of the
student teachers at both periods of time: ' /
3. Selecting and teaching content well
5. Whether st:m‘qts are leaming what they should
10. Motivating students to study
33. Whether students can apply what they leam
'51. My ability to present ideas Eo the class
‘ 52. xolping‘ students to value learning s
s R The ium numbe rs pmead- each of the concerns. None of these items are contained

- in either b}brqa 's (1978) or Adams' (1980, 1981) factors. The following two

Y
areas were-of lowest concern (raceived responses less than 2.50) to all sfudent

.
-

teachers at both points in time:

-

16. Becoming too personally involved with students
26. Being asked personal questions by my stud:-nta *

Table 2 shows the msan concem scores using George's three scales for
all student teachers at both points during the femaster. There were no di fferences
between thcfcolhgo-agcd group and the older adult group, nor We:; therxe
significan’t changes on any of the scales for the pre~ to the post-student
teaching intexviews.

Table 3 shows the mean concern scores using the six factors derived by
Adame £¢r both groups before and aftey studsnt teaching. Analysis of variance
indicatad significant differences existed between the two growps of student

. teachers on the self concems about pupil scale befors student teaching
[R(1,25) = 23.94, P<.0002]. These differences were not apparent at the post-

student tsaching {nterview. IJowever, both groups of student teachers did show

[ Y
-




Concern

Self

Task

Ingpact

Table 2 \

Mean Iavel of Concerns (after George) of Student Teachers

g Befors and After Student Teaching

/

-~

' College Aged (n = 8) Older Adult (n = 9)

Pre Post Pre Post
\_

4.35 4.30 4.44 3.91

3.27 3.15 2.91 3.00

4.28 4.28 4.47. 4.44

r11



Table 3

Mean lsvel of ccixecml (after Adams) of Studant Taachers

Before and Aftar Student Teaching

College Aged (n = 8) Oldsr Adult (n = 9)
. Pre Post _ Pme Post
7 ’ <>
Concern
Self
. . Pupil 3.75 3.50 2.41 3.45
. .
Adult 4.29 4.25 4.33 4.07
- .
Instructional 3.08 3.15 2.69 2.78
Discipline 4.00 4.06 3.€4 3.67
‘ act
Academic 4.28 4.28 4.27 4. 44
Environmental 3.91 6.09 3.47 3.58
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changes on the seir concerns about pupil scale from the beginning to the end
of the semester. T-tests for correlated means indicated that the college-aged
group's self concerns about pupils lessened aigniﬁcantly,[;t_(?) - 2.39, p<.05|
and that the older adult group's self concerns about pupils grew significantly
stronger [t(8) = -3.53, p< .008]. No other differences were apparint using
Adams* sc;‘les.
:\ Prior to student teaching the college-aged student teachers were significantly
mare concerned than the older adults [ F(1,15) = 4.46, p< .05 ] about "The
~ routine and inflexibility of the situation.” This difference was not evident

at. the end of the semestsr. At the end of the semester trends were apparent
indicating that the college-aged group was more concemed than the older adults
about three items: ™Acceptance as a friend by students” [F(1,15) = 6.40 p < .02];
"Clarifying the limits of my authority and respansibility” [ F(1,15) = 4.24, p <.06];

- "Feeling more adequats as a teacher" [F(2,15) = 3.52, p < .08].

[ Each group shcwed other changes over the course of the semester. The

/ college~aged group increased their c~ncems about "Instilling worthwhile concepts
and values™ [t (7) = -2.65, p <.03] and decreased their concems about "Too many
noninstru-ticmal duties” [t (7) = 2.38, p « .05] and "How pupils feel about me"
[£ (/) = 4.58, p<.003]. The older adults feel less concern after student
teaching about "Meeting the needs of diffgrent kinds of students”
[t (8) = 4.00, p <.004]. Trends weru evident indicating that at the end of the
semestar thej were less concerned about "Feeling more adaquats as & tsacher"

(£ (8) = 2.13, p <.07] and more concemed about the "Standards and regulations

set for teachers” [t (8) = ~1.95, p <.09].

13 * BEST COPY AVAILABLE




interviews

The themes which emérged from tlie analysis of the inteﬁriew data elucidate
the data obtained rrom the Teacher Concemms Checklists. For the most part the
college~aged studcnt teachers were completing a phase of life prescribed by
Society. ‘mey had entsred junior college or a four year university upon high
school graduation and, with three exceptions, planned to graduate with their
bachelers’ degrees four years later on schedule. The three éxceptions had
tzken from one to four semesters off along the way. In contrast the older
adults );ad spaced their college attendance over as many as 20 years due to
c:’nildrgaring, family relocation, a need to support the fanily, entering the
sexvice, etc. Three were the first college graduates in their families. Three
of the younger student teachers were married, but none were parents. All of
the older student teacherxs had children. Of the three who were Jdivorced, one
had remarried.

There was a great difference in the commitment to teaching expressed in
both groups. All of the older student teachers stated a desire to secure a
classroom position after graduation. Each had carefully selected education and
planned on staying in the field. Of the eight younger student teache' ; anly two
saw themselwves staying in the classroom for any period of time. Many expressed
an interest in pursuing other careers after they had "tried teaching™ or they
simply viewed teaching as a career to fall back upon .

faring the interviews each participant was asked to discuss_ what qualities
they valued and wanted to develop as teachers. A striking theme which emerged
and which complements the teacher concemms data was the issue of developing
interpersonal relationships with students. Six of the eight college-~aged student
teachers respcnded that they wanted to be liked, respectad, and regarded as a
friend by their pupils. In contrast only three older student teachers mentioned

this characteristic by stating that it was not important for them. Interpersonal

14
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issues were on the minds of the older stude ts in regards to their relationships
with their cooperating teacher and university supervisor. when asked about
theixr apprehensimns prior to student teaching, half of the older studants ware
anxious about baing cbserved and evaluated. Most had had the experience of
being solely responsible for classroom teaching before, but now dreaded being
accountabls to a person with authority. with cne exception the younger studants
did not express apprelhension about the supervisory process.

All student teachers viewed student teaching as a time to gain confidencs,
learn managerial techniques, and learm how to bresent material. The ynungex
grcup named characteristics they wantad to acquire such as being firm, fair,
friendly, nice, wamm, and having a sense of humor. In Fuller's (1¢ /5) terminology
these are concerns about gelf. However, the older student teachers expressed
other concerns having to do with the impact they would have on their pupils.
These student rtrachers wanted "to help kids like leaming”, "to stimulate
children®, "to teach kids how to cope with life, to experiment”, to diagno: e
and recognize learning difficulties. These ideal qualities move beyond a
concern for self to a concermn for the individuality of the learmer.

These differences may be rslated to the prior experiences of the studsrt
teachers. Only e of the student teachers had not been in a‘g:bl.ic school
classroom since her own high school graduation. The others had all had scme
experience working in schools or with children. The younger st;udent teachers
had camp counselor and babysitting experiences. Four had substitute taught for
4 semestaxr; two were rsligious school teachers. Several methods classes had
provided field experiences for same. Their experiences with childrsn were
predictable for the college-gged population, but minimal when corpared to tha
older studsnt teachors. Wwhen.asked which nenacademic experiencss had the most
infleence on their student teaching, the older students immediately responded

that the experience of raising their ownm duildmn\x:as extremely important. As
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parents most had volunteered in their childrens® schocls, worked as girl scout
or boy scout leaders, or taught religious school. Three hadl been substitute
teaching on a déily basis for at least a year; two had taught preschool classes
for three and five years; one had been employed in the public school system as
an assistant for a year. The confidence and commitment to teaching expressed
by the older student tead.ars was markedly stronger than in the college~-aged
student teachers.

These themes are a portion of theose which emerged from the interview da%ta.
They demcnstrate clearly that there are difﬁémnces between the two groups of
stuﬁnnt tenchers as early as teacwner training. How these differences will

manifest themselves in the future remains an empirical question.
Discussion

The data reported here are basgd upan a small sample and snould be considered
praelininary. As cases ave adiad t ' the data set the trends an< themes observed
will be confirmal o;: veorganized. The most obvious *heme to emexge is that of
the import of student ifeacher's uxperiences prior . studeut teaching. 1In ¢his
sample the commitment to ¢iucation and to teaching wvas s+r-agest among those who
had had more and varied experiences with children. 1In fact . these older students
had had a wider variety of 1life experiences than their younger colleaqur.s.
Cerxtainly this is to be expected given that they Lad more time in wh;.ch to
accomplish such activities, yet it raises the is~ua of whether sl ir formation
can be used to predict successful teachers or more simply. to predict or determine
who remains in the profession.

The contribution that the data make to knowledge about the career developmant
of teachers is narrow because the concern here is with only the beginning of
professional preparation. Nevertheless, the study adds a unique dimension to

the literature on teacher socialization: the dimension of individual differences
A
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acng teact.ers. Previous research has provided insight into the perceptions of
middle-aged (Newman, 1979, . retired (Peterscn, 1979), and beginning teachers

(Applegate & j4shley, 1979; Ryan et al., 1980), but the teachers in these

: 7y

studies wersc members of the same cohort. The students involved in the p{esent--l
study were separated by at least a generation of differences.

Inceed, it is imgerative that we leam more about the prior experiences of
returning students to be better prepared for an increase in womn pursuing second-~ .
or dsiayed - careers who will be seeking certificates in teaching. These
persons will have diff rent staff development needs than the typical beginning
teachers who gr. duate from college at age 21. ¥ .ially, there are few longitudinal
studies which explore c¢he socialization procass. The longitudinal studies to
d’am research changes in variasbles such as attitude change (Mahan & lLacefield, 1978;
Parkay, 1980) or sersonality ’jee, 1968, 19€9; Clrcirelli, 1969), .or teaching
behaviors (Adams et u.., 1980, 1981). The socialization studies available include

only cross—sectimal azia. "hus, the rasearch reported here will be significant

for redressing some of these shortcomings.
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