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INTRODUCTION

For the past two years there has been an intense interest in the
‘characteristics of teacher education students, This concern is
reflected not only in the p0pu1ar press, but also in the activities
of professional associations,” 'institutions which prepare teachers,
government aganc1es, and individuals who gtudy in this area. It® was
~ this intense ‘activity that motivated WL;lxam Dunifon, Dean of the

¢. College of Education at Illinois Stfite Unxversxty, and David ‘Imig,

" Executive Director of AACTE, to ;p—sponsor a meeting Of individuals
active in this area.

Fifty-five people came to the ISU campus on July 9 @éund 10, 1984, to
work together to address common concerns regarding the assessment of
teacher education students. Although most participants were from
institutions which prepare teachers, there were also representatives
from stdte and federal agencies., Representatives - from 47 institutions
or\agencxes in 27 states were present. A list of the participants is
pronded in the appendix.

The pages whxch follow provide a transcript of the conference. After
introductory comments by Dr. Imig and Dr. Dunifon, the participants
spent their time between small group discussions and larger group
reporting sessions. Ron Adams, Cass Book, and Jim Raths were asked to
listen to the group discussions and the reporting sessions and to
provide overview couments. The pages which follow present the reports
of the discussion groups and the remarks by the three observers. Alsc
included are comments prepared in response to the conference by ° A
William Blakey, Counsel for the House Subcommittee on Postsecondary
Education, and Joyce Stern, Senior Policy Analyst for the Department
cf Education.

This informal document is provided to encourage further dialogue and
activity toward improving the assessment of students in teacher
edu;gtion. :

- Robert Fisher
Illinois Statg Unive}sity

- Elizabeth Ashburn
. American Association of Colleges
for Teacher Education and

&

ERIC Clearinghouse on Teacher Education

Ca
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Dr. Willianﬂs. Dunifon, Dean -

College of Education, Illinois State University

Initially, I wish to extend a warm greeting from my colleagues
and myself at Illinois State University. It is a delight to have you
join us for this national confefence which; includes participants from
Alaska, Maine, Texas, and virtually ever¥/other of the 49 continental
states.

L}
[

We are especia}lly indebted to Bob Fisher and Betsy Ashburn who
have labored long on®behalf of the conference. Moving foward from a
meeting in Washington in February at which I suggested the need for a
gathering like this, Betsy and Bob have -given form and substance to
an idea. Thanks to each of you!

If the national reports on the quality of education in this
nation had never been issued and if the nation had never been
decPared "at risk," there is a charge againsgt those of us who claim
we prepare teachers which would nonetheless be made: We are our own
worst enemies! Mike Usdan has said that we nave a genetic tendency to
circlé the wagons in times of crisis and shoot at ourselved. William
Proxmire says it more bluntly when he tells us we spend much of our
time shooting ourselves in the feet.

With the belated American attention EB general systems theory
in the middle 1960's came the growing understanding of the role which ¢
feedback loops play in health and vital organizations. . Put simply, a
feedback loop is a circuit or network which gives,the systen (in our
case, those college or university units which prepare teachers) time=-
ly and accurate feedback regarding the activity of the system, A via=-
ble organization requires multiple feedback loops especially regard-
ing the quality of its work. .

Many of us in colleges and universities have spent a fair
amount of time and much energy‘telling our co leagues in the public
schools how important it is for them to establish feedback loops
regarding a wide array of their activitieg. Many of ouv faculty have
earned -handsome if not generous consulting fees helping K=12 systems
implement a systemic approach to management which includes feedback
loops as an essential ingredient. Ve emphasized feedback regarding
the quality of the work of the public schools. -

Yet, when we examine our own "in-house' practices, we discover
that those of us who prepare teachers have generally ignored the
imperatives of general jystems theory. Worse yet, we have fa.led to
take the prescription we have tried to force on the K-12 sector. We
have not, for the most part, undertaken serious and well-gupported
institutional efforts to establish feedback lcops which will give us

the ability to answer some simple and critical questions:
-~ ,,"‘



1. What exactly are we doing to prepare teachers
gfor America's schools? :

2. How well are we doing what we claim we do?

3. How can we do it better? .
It is the business of this conference to try to determine what

useful and effective feedback loops have been established at our
respective institutions.’We assume that by establishing and strength=
_ening those feedback loops through carefully designed institutional
research, we better will serve the nation and the mation's schools.
We assume we can learn from each other and that none of us has yet
deve loped the perfect, most comprehensive, and complete system.

IS

It is also the purpose of this conference to move .toward the =«

déveIOpment cf paradigms which can be used by those not represepted.
here or by those who have yet to take the initial stcp toward some
sort of feedback system. S S

Until colleges and universities haVe-gained clarity regarding
what we ought t& be doing to prepare teachers and are able to make
our practice, we are detracting from education's status as a profes-—
sion. No endeavours which claim professional status (including those
which are adjacent to.education),are devoid of “sygtematic efforts to
address these inquiries. §e can no longer claim special privilege for
education as if it wére uniquesin the created order. Rather, %e must
pursue the question of how we can establish and enhance the feedback
mechanism in our institutions which will strengthen our performance
and the quality of our graduates. - PR
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Dr. David G. Imig, Executive Director
American Association of Colleges for Teacher Education

This past Spring, Education Times reported the results of the
most recent administration of the California Basic Educational Skills
Tést (CBEST) to prospective teachers = with the predictable incidence
of failure among a large proportion of candida4tes, ‘particularly
Hispanics and blacks; at nearly the same time they noted a study had
been released by the California State College system that concluded
t’ it students recommended for teacher certification at 18 of 19 state
colleges had slightly higher grade point averages than those who did
not enter a teacher preparation program.

In recent weeks the University of Mlssourl-Columbla, reported
that there wd® no statxstxcally significant difference between the
. averages of education students and other campus majors in 24 common
-courses during 1982; earlier this year several of the refofm efforts
reported that prospective teachers were in the lowest quartile of the
college=going population.

At one and the same time, a North Carolina official tells me
that candidates recommended for certification are 70 points lower on
the SAT than the national college-going mean; meanwhlle, the dean at
University of Nebraska at Lincoln tells me his students at
graduation have the third highest SAT of all the colleges on that
campus.,

During the past year Weaver, Schlechty, and Feistritzer have
become '"popular' names to the press and colleagues as they have o
reported the low calibre of the education applicant pool. At the same
time, institutional studies at places as diverse as the un;ver31t1es
of North Pakota, Wisconsin - Milwaukee ‘and Kentucky suggest that edu-
cation students are the equal of, if not slightly better than, their
pcegs enrolled in liberal arts and sciences.

.

Just what is going on? Wity all the mixed messages? Are educa-
tion students as bad as some in the press report? Or, have the
screens and hurdles erected in the past dozen years weeded out the
incompetents? One hears of an array of forthcoming reports from ED's
office- for Policy and Evaluation that say they are bad! At the same
L time, on more and more campuses one hears that education graduates

are the equal of arts and science candidates. This raises a whole set
of questions: What are we measuring? ‘hat instruments are we using?
Has the quality méan really changed as a result of the loss of hlgh
quality women and minorities? Or, has this loss been offset by rising
) admission criteria and reduced numbers7 Is there other evidence from




)

' standardized tests (e.g., SAT, ACT, NTE, and GRE) that needs to be
considered? What evidence is there and how should it be "packaged",
analyzed, and compared? _ =

It was ‘a series oﬁ such questions and concerns that prompted u$
to ask our AACTE members in 1983 a set of questions regarding ‘the
quality of their canuidate pool. ' 'The low rate of response to such
questions regarding cumulative grade poxnt average, high school rank,
standardized” test scores, etc., caused us to consider ways of helplng
member institutions deal with this information need. It led ultimate-~
ly to both ‘refinement:s in our amnual report and to Betsy Ashburn and
"Bob Fisher desxgnxng this conference. A parallel but related concern
was the current Redesign of NCATE in ‘which one debate centers on
developing an accreditation standard on students, i.e., what 18 an
appropriaté profile of the teacher candidate: :

What pre-admission field experiences ought they
demonstrate? '

what scores on aptitude and achxevement tests
should they achxeve? :

what GPA should they briftg to their teacher
education program? .

What screens should be used during the program?
‘What selection-out'procedures should be employed?
what exit criteria should be utilized?

I believe that the public and policymakers will no longer tol-
erate our inability to respond to questions of candidate quality, and
that we need to move expeditiously to both definitions of quality
candidates and the determination of ways Po assess the competence of
our students. I recognize that we are caught in a terrible bind - if
we raise our standards we lose both our students and our revenues
(and invite. a shortage that policymakers seem determined to circum=
vent through alternative certificates and abbreviated programs) - yet
to maintain our current profile demeans our commitment to quality. If
we do not assume a more vigorous ''gatekeeper' function, we are
threatened by a growing number of intervenors making judgments for‘\“
. us. s

It is this set of problems that confronts us today. With it is
the larger question of the relationship between candidate quality and
teacher effectiveness. Just what relationship is there, and if one
alters the quality of prospective teache: workforce, what will be its
impact on schools? Schlechty's studies of employment in North Carolina
suggest some real difficulties. It is to deal with these and other
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similar problems that brxngs us to central Illlnoxs on ‘this warm/sum-

mer * day

To exchange information aﬁouc durrent inquiry efforts
regarding the quality of the teacher applicant pool,
To understand what efforts are underway t? determine
reliable admission and exit criteria relative to
successful teacher performance. -

To appreciate the various measures being used and the °
reliability they hold for making quality judgments. -

»To develop a tentative set of guidelines for further
study of theseoiséues and concerns, :
This is an ambitious agenda and a.comprehensive set of aspirations.
'However, because you are the experts and we have come to learn from
one another, we can achieve our objectives., - On behalf of AACTE, let
me express my appreciation for your participation and acknowledge the
“very significant role that Illinois State Unxversxty» 1ts faculty and
admxnlstrarxnn have played in organizing and convening this con-
ference. Dean Dunxfon, we are most appreciative. »

Today when teacher education is confronted with unprecedented
demands for both excellence and quantity = when public leaders. call .
for both better prepared candidates and lower cutoff scores on stan-
dardized ‘tests - let us acknowledge that the quality of our programs
will ultimately be judged by the quality of our products. let us not
use the forthcomxng teacher shortage to curtail our efforts to raise

- the quality of the teacher applicant pool. Yet, at the same time, let

us appreciate that with our renewed commitment to excellence, we also .

have a responsibility to produc: a marketable product in sufficient
numbers to meet demand. let us do get on with the task of determxnxng
bo.h the capabilities beginning teachers ought to possess and the

knowledge, skill, and aptitude they will need to be successful in the

classrooms. ) BN

10
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" Present Practices In Sgudent Assessment

Work. Sessicn #1 e

‘ In small groups the workshop participants discussed present
o practices for assessment of students in teacher education programs.

' The objective of the session vas to identify similarities and
differences in assessment of students in teacher education programs.
They were asked to include assessmept measures used, reasons for using
these measures, the timing of asseiﬂ ents and the use of asseeament
results.

The following reports were 3iven to the full group of “workshop
participants by one membex, of each of the six working groups.

SESSION 1 - QROU; 1 | .y
Dr. l.arry Freeman, Governors State Uhiversity

.Our group organized the discussion around the identification of
assessment measures that are.typically used, why they are used,and what
happens as a result of them. We identified five categories of
assessment measures that are used: (1). grade point average, (2) various.
kinds of examinaticre, (3) data concerning performance in clinical
experiences, (4) screenings such as speech, language, medical, and
personality, and (5) attitudinal kinds of data that are collected. We
identified another area which we have not discussed yet--the
development of demographic and follow-up data--but which we will
briefly touch on in dur next session. '

The use of the grade point average appears to be a universal

- measure that is applied. There is not a whole lot of difference among
the averages required. Nobody required an average lower than 2.0 or
higher than 2.5 in overall grade point average, whether it is used for
admission into programs, admission into student teaching, or a
graduation., This measure appears to be used because it is tangible,
and apparently objective, and becsuse there is a feeling that there is
some kind of correlation, low but positive, between performance and
grade point average.

The kinds of standardized examinations used have been selected for
a host of reasons, ranging from university policy to state mandates to
a general desire to institute a process of assessing students' basic
tkills. We were not quite clear what that rubric includes, out

11




virtually every: institution represented in our group uses some kind of
examination process, usually for getting into a teacher education
program, before completing a stated number of hours, or before
graduation. Most of the institutions also require the submission of an
ACT or an SAT score. These.results are frequently used only for
determining edmission into the institution. The institutions were
interestingly divided about 50-50 on whether there was a stipulated
minimum that people had to achieve to enter a specific institution,

\ One institution reported using the MMPI, and as a result,

/ referring 102 of all students to counseling. This process is not used
.as a means of excluding people, but to provide tnem with information
that might lead them to seek counseling and sometimes to leave the

. . teacher education program. Another institution is using a personality

' ‘orientation inventory and a variety of vocational assessment

instruments to learn more about their students as they proceed through
the program. '

The performance of students in clinical experiences encompasses a
large variety of assessment techniques not easily given to
- categorization, Perhaps one of the most interesting operations
7 reported in our group concerned an institution that uses a professional
staffing system: under which any faculty member associated with a
perticular student can raise questions about the student's continuation
in the program, This triggers a staffing in which four staff members
- review the student's performance. It can result in the student being
dropped. Another institution is experimenting with the possibility of
creating permanent small groups which would stay together over the four
year period. These groups should include students, faculty, and school
‘'supervisors who meet in part to provide informal assessments for
students.,

SESSION 1 - GROUP 2
Dr. Gary R. Galluzzo, Glassboro State College

We did not get nearly as far, and I applaud the first group for
answering questions 2, 3, and 4. We at least got to assessment measures
used, and I will talk about those.

The standardized measures identified were the ACT or the SAT
according to institution. But we also noted that this is not typically
controlled by the College of Education or the S hool of Education, It
is an all-college policy that says you have an admission requirement.,
No one talked of any cut-off score or any line that was drawn that
would exclude a student from being involved.

Another similarity is chat all of us use high school rank in one
way or another, and again it was all-college policy and not something

Q@
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controlled 17 the education programs. The third area of similarity was
the GPA, Typically, anybody who took in transfers had only GPA, so it
vas common for us all to nse grade-point averages from community
colleges, junior colleges, or within institution transfers. Some
numbers floating around went, from 2.0 to 2.5. GPA is also used for
retention at a couple of institutions, ranging frou 2.0 and 2.5 upwards
as high as 3.0, both for cummulative and fo. rajor GPA.

A few institutions were similar in that they used retention
counseling procedures. For example, early field experiences, freshman
and sophomore field experiences, or interviews were evaluated and the
data were used in building a portfolio for a student. In one
institution students wrote up incidents that happened in their field
experience each week for inclusion in their portfof&o as well,

The last similarity, if we can call it a similarity, is course
requirements. We all know that course requirements vary within
programs and across institutions, but we do at least agree that
students have to complete some identifiable sequence or content areas.

Some of the differences that we had noted were again in the area
of GPA because the cut-off scores varied f -o~ ome institution to
another. A'.other outstanding difference va “hat one of the
institutions nsed the ACT COMP test, which v- given in the sophomore
year, to identify the basic skills of prospesciive teacher education
majors. Anotlher difference was that some institutions use interviews
for admissior into the teacher certification track in the junior year
and some institutions do not.

A third difference was that one or two of the institutions use

. wBat I will call social psychological measures, but you can throw
attitude and some other affective kinds of things in there. To be a
little more specific, I am including things like the RoKeach Dogmatism
Scale, the Hunt paragraph completion method for Conceptual Level, and
the Minnesota Teacher Attitude Inventory. We in New Jersey use a basic
gkills test that the state requires and another institution has
developed its own basic skills test. Myers Briggs and the 16PF are
used with some institutions. It might be helpful to note that, in our
group, all of us graduate at least 500 students a year; this may
reflect some of the kinds of differences in the data.

SESSION 1 - GROUP 3
Dr. Nancy Zimpher, Ohio State University

After my group hears this, some people may deny that they were in
this group. It is group three. We started with some definitional
igssues. That is, did anybody have a problem with the notion of teacher
assessment? We pretty much agreed that teachex assessment included a



range of qualitative and quantitative measures that were national and
also that were in many cases, idiosyncratic or local. . The range of
veasons for using these measures tended to be concerned with measuring
‘programs; this is different from measuring individual competence.
Sometimes individual competence does not add up to program competence.
We also agreed that there was a good enough reason for teacher
assessment, if for no other reason than to describe what is, so the
descriptive function of teacher assessment. That is the framework used
to consider our ideas.

We came up with some similarities and some differences that are a
bit more general than the notions alresdy presented. I am going to go
through them very quickly. We noticed that there was .no one assessment
measure, that institutions had multiple measures, and that reports were
dominated by test measures.* We thought perhapsiwe were provoked by the
sample given us and that we tended to respond in quantitative measures
' because those were the examples. That is, institutions may be
collecting more qualitative data, but it may have been easier just to
share quantitative measures on the form provided. Institutions tended
to deal with data used for entrance and accountability, but we were not
very effective in talking about how to make individual decisions about
whether or not students should continue in programs. Institutions
seemd to report mostly national measures and feedback on student
teaching. 1Institutions are a bit remiss on feedback information,
measures about field experiences, and professional course experiences.
Institutionc like to measure the professional sequence, but we are not
good at measures of the general studies' component and of academic
courses, which are greater in proportion than the professional methods'
sequence,

In follow-up studies, institutions like to measure the competence
of our graduates as they reflect on program, but we are still not very
good at measuring what supervisors think of the on-the-job performance
of our graduates.. We have a few instances of using data for counseling
and for retention, a little bit repetitive of another point we made.
Also institutions are similar in that :here are few measures of
attitude, personality and beliefs. Again, we do not know to what
degree the report was geared to a quantitative, easy—~to-report.format
rather than more difficult and complicated idiosyncratic measures.
There was little recognition in the reports of decision makers using
the data in difficult arenas, such as whether or not to retain students
in programs or to dismiss them. '

I am moving cn to some differences now. Very few institutions
report particular idiosyncratic measures that could be shared witn
other institutions. We tend to talk about the least common
denominators, and therefore we cannot articulate to each other unique
kinds of subjective measures,

I will conclude by saying that we moved ahead into the "issues"
“areu. We are going to provoke you this afternoon because we have

* The "reports' meutioned here refer to the participants' lists,
prepared prior to the couference, of their institutions' assessment
methods. v
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gotten a head start. In other words, we could not stay on task. We
moved very quickly from similarities and differences to issues to be
reported later.

SESSION 1 - GROUP &
Dr. James Algina, University of Florida

I will run quickly through these. I think most of the
similarities and differences have been hit by other presenters here.
All representative institutions are concerned with cognitive skills,
meaning math and reading. For example, for entrance requirements no
represented institution had a personality or affective measure that is
used for all education students. The main rationale for using measures
of cognitive skill seems to be that teachers must have some basic
competency in these areas, but not all institutions had firm cut scores
that they used with these cognitive measures. All institutions have
checks on meeting course distribution requirerents and GPA
requirements. These checks ar2 made both prior to ad-.ission and again
during the program. All institutions have an internship, and if a
student fails the internship the student is not certified. All the
institutions reported using both formal and informal methods of
providing feedback for the interns.

No institution had a counseling program aimed at advising students
about their personalities and motivational characteristics that might
hinder or help their effectiveness as teachers. No institution had a
system for keeping all the data collected about a student in a single
place so that it would facilitate the use of data in making decisions
such as placement. Those were our similarities.

Our differences were that there was a variety of cognitive skill
measures used. The timing of these measures varied. The variety was
related to the fact that some institutions are open admissions
universities and others are not. Some of the non-open admissions
universities had minimum SAT or ACT criteria for admission, but they
all could exempt a certain percentage of applicants. Open admissions
institutions have some check on the basic skills of students. Two
institutions have a basic skills test and others check for completion
of courses as a surrogate for measuring basic skills. Some
institutions with entrance requirementt have additional basic skill
requirements that are assessed during the education prugrams, 8o there
is a two-tiered kind of thing going on. Some institutions have an
introduction to education course that includes an early field
expericnce. A small percentage of students seem to report making
decisions to drop out of education on the basis of this experience.
All institutions have e¢linical experiences other than student teaching
and again some percentage of students, thought to be quite small,
report that these experiences influenced them to drop out of

15
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education. So it seems to be serviug as some sort of self evaluation
of students.

SESSION 1 - GROUP 5
Dr. James T. Ziegler, Miami University

Group 5 was composed of representatives from eight different

.5, . . . . . . .
“institutions or agencies. Our discussion primarily focused on the

agsessment measures used and the timing of the assessments. There are
not too many differences from the other groups. A similarity was that
some kind of grade point average was used, a difference was that the
level was quite dissimilar. Coursework completed was a similiarity for
assessment used, but there was quite a bit of difference between which
courses and how many courses. Interviewing or counseling was a common
characteristic; however, the format was not common. Physical
characteristics (speech, hearing) and ratings of different types were
used. Of course, the differences were what was rated and how it was
reted. Various paper and pencil tests were used throughout the
different programs with the differences being the types and areas that
were tested. Grades for specific courses were a similarity among
institutions. Basically we used the chart that is in the competency
testing publication that you received. We agreed that a common
assefsment poiat was entry into the program and entry into student
teaching. ,

SESSION 1 - GROUP 6
Dr. Deborah Osen Hancock, California State College

I would just like to comment on a few things that ‘Group 6 came up
with that were perhaps not touched on by our other reports. One of the
things that we noted was that committees of faculty are making
decisions about who is admitted into the teacher education programs,
although on some caimpuses the individual advisor has ma jor
responsibility for that decision. Tt wss found that few campuses are
using anything but student teaching as an exit assessment of the
student's competencies. We also noted that assessment measures that
are being used are mainly ones Lhat were selected a long time ago and
that we have been using historically because "everyone has been using
them for a long time."

However, there were a few campuses that are looking at their
entrance criteria right now and are making some changes. One of the
things that came up about GPA that you might be interested in is that
teacher educators on California State University campuses ia California
right now are going to be looking for students in the upper half of the
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total university as far as GPA is concerned, and they are going to use
that as a criterion for entrance into t;acher education. It looks as
if they will be looking at what the student's GPA is at entrance into
the senior year because that is the point at which students can enter
into the teacher education program in California,

‘ We also noted some problems with ACT and SAT scores, the fact that
on many of our campuses these data are not available universally for
all students coming into the program. This is particularly true for
transfer students. We noticed that requirements for freshman students
who are entering teacher education and for transfer students who are
entering teacher education may differ on the same campus. We noted a
particular problem with lower standards in community colleges,
especially in basic skills courses where students were going to
community colleges to take those courses, passing them, and then coming
back and not being able to perform at a level that is acceptable once
they got back to a four year institution.

§ We talked for awhile about the alternative routes to teacher
' certification that we are seeing and we are wondering about the impact

that that is going to have on teacher education programs in those
states. There was some feeling that it may not be all bad. We also
discussed the fact that some schools of education are accepting
responsibility for students who need remediation, while others are
simply not accepting students who need remediation, believing that this
is something that should be cleared up before they enter the teacher
education program.

~ Problems In The Assessment

Work Session #2
In this session participants returned to the six small groups to
discuss problems associated with the assessment of teacher education
students. The objective was to identify problems associated with
assessment of students in teacher education programs and then identify
the three most significant to be reported to the larger groups.

The following are the reports given to the total group of
participants by a member from each of the six working groups.

SESSION 2 - SPEAKER 6

Dr. Deborah Osen Hancock, California State College
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We have brainstormed a whole lot ‘of ideas and then ended up with
about four that we would like to share with you as major problems and
issues that we have identified. The first one was, "What are the
common goals in teacher education? Are there any? What should these
common goals include, not only in the area of knowledge byt also
skills, attitudes, and predispositions that people have about teacher
educstion?" We were looking for common goals that would be stable over
time. The reason that we felt that this was the place we had to begin
was because of the old adage, "If you don't kunow where you're going,
you will never know whether you got there or not." We do not
apparently agree, nmationwide, statewide, or even on our own campuses
about what the ‘krowledge, skills, and attitudes are, let alone the
balance that-we should be working toward among them.

The second problem or issue that we looked at was, "If we do
identify these common goals, then how best can we measure them?" We
talked about the need to look ar both individual measures of student
performance and group measures of student performance because they do
result in different kinds of measurement problems. They have different
roles not only insofar as admission, but also in regard to exit
requirements. We were very much concerned that the measures be
appropriate and efficient. We talked some about the cost to students,
both in time and in money, that some of our measurement devices are
taking.

The third problem we looked at was the question, "Why should we be
assessing in the first place? For what purpose? And what difference
will assessment make?" We realize that this is a philosophical -
question, but we said that we really have to decide on the purpose of
the assessment. Will it be for the purpose of filtering students out,
or for predicting students who are most likely to be successful in our
program, or for finding out if students need to be remediated? Or are
we gathering information which can then be used to publicize the nature
of the product that we are turning out of our teacher education
program? When we can deal with this question of why we should assess,
then we will be able to know the kind of data that will have to be
collected. We will also find that it will provide direction for the
use of the data that will be collected.

The last question that we looked ,at, in our ranking of the most
significant issues was, "How can the results of these assessments best
be disseminated to the various publics, affected by and affecting,
public education?" We talked some about whose responsibilty it is to
disseminate that information. Is it the teacher educator's
responsibility or is it the educational researcher's responsibility?

We noted that we are not seeing people from those areas on television
or in the media talking about teacher education and the problems in
education today. We also wondered if maybe we do not need an in
between group of people who are trained perhaps differently from either
teacher educators or educational researchers to help fill in this gap
to disseminate this information not only to John Q.. Public, but also to

18

-13-



educators. This question has significance because these results can
help to shape, or at least enhance, the view that the public has of
education and teacher education. o

SESSION 2 - SPEAKER 5
Dr. James T. Ziegler, Miami University

We identified three problems or issues, the first being the
assessment choice. In this category we placed predictive issues,
criteria ve. norm-reference, validity and reliability, multiple
measures, federal and state regulations which must be considered, and .
issues associated with a specialist as compared tu a generalist. The
context of the assessment was considered to be-very important. We
identified this as a problem for the following reasons: presently we
see a very simplistic view of education, especially from the
policymaker's view, the issue of accountability, a conflict between the
systems model and the humanistic model, political aspects, the present
technology of assessment, and the lack of identification of a knowledge
base or ‘the factors essential for successful learming.

Our second problem/issue was management. This whole process is
very labor intensive, is very expensive, and assumes a very
sophisticated records system. The causes for this particular problem
are: lag time between mandates and methods, funding the needs vs.
expectatious of faculty, (this may need to be done, but their
expectations are considerably different), lack of time due to teaching
load and advising, and the relatively slow response in adopting and
implementing a records system.

The third problem issue was the impact of assessment. Here we saw
problems with assessment or test driven curriculum, issues on summative
and formative evaluations, and communication problems., We saw this as
a problem issue basically due to the lack of political savvy that we
have, the type of information that we provide for the various publics,
and the lack of time to create the information that various publics
need.

SESSION 2 - SPEAKER 4
Dr. Mel G. Villeme, University of South Florida

We decided on about five assessment issues that we thought were
important and we discussed three of them extensively. One of the
things that is most important about our discussion was the consensus
that we should continue to get into the political impact of assessment
issues. I think we are all aware of how politically important the
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things we do are. . _ ' ¢

We started off talking about cost benefit analyses cnd the
discussion had to.do with whether or not we should view benefits as
eliminating people who probably should not be teachers or whether we .
should view benefits -« increasing the competence in the people in the
field. There vas some agreement thag we should get people to try to
focus on the benefits of increasing the competence of people in the
field, and not so much pander to the notion that we just need to get
rid of people who are poor, incompetent teachers. I think the pressure
seems to be for us to do that now. We also wanted to go about
.increaping competence, which seems to mean increasing standards in some
fashion. We need to try to comé up with ways that ‘we can increase
competence without reducing the number of candidates and graduates.
This is true especially in light of the.-coming teacher shortage.
Otherwise, we are going to find ourselves having to produce people very
quickly, and we may not be very happy with that situation, particularly
if school districts hire people even if they are not certified.

We moved on to validity where we essentially said that the
question of validity was how should we assess, what should we assess,
and how can we demonstrate the importance of that assessment. We
talked a little bit about trying to avoid falling into the trap of
having to demonstrate that everything has sc-e sort of predictive
validity. Thefe are things thet we teach people that are steps in a
process and we do not have to have predictive validity for everything.

We dlso talked about the locus of control for assessment. We
focused on whether or not we should try to avoid inconsistency of
standards. In other words, should we have locally developed and
enforced standards, or state~wide, or national standards? We
determined that the major issue was, "How can we avoid an inconsistency
of standards?" I think an important issue is related to the fact that
if some colleges are enforcing higher standards, then students can go
to another institution or another siate where there are lower
standards. There may be a tendency for students to do just that. The
point was made that we are sometimes our own worst enemies in the sense
that we do not present a united front when we talk as a profession,

We may assess what is taught early on in the programs, and it may
not be sensible to require all the things we assess to have predictive
validity for success in the field when they are just enabling kinds of
steps. We need to tell people that this is going to be a long-term
process before we can establish predictive validity for many things.

There is a need to make sure that people coming out of colleges of
education have good reading, writing, and math gkills. Those things
may never have predictive validity, but we need to be able to say that
people who are teachers are well-educated. That criterion alone should
stand without having to show that there is some kind of predictive
validity. This represents my own point of view and not necessarily

oo
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that of everyboly on the committee.

N
SESSION 2 ~ SPFAKER 3

Dr. Nancy Zimpher, Ohio State University .
Group ‘pressuré has caused me in the space of five minutes to
reduce eleven iteme to eight. I could réeduce the list even more if we
vere last. We chose not to prioritize our issues. There are eight I

would like to list for you.

One of our concerns is how d¢ we formulate predictive measures, OT
use measures that predict effective teaching. As an aside, we think we
have an epistemological problem in that we cannot agree on what we
consider the knowledge base to be becanse we have such different ways
of knowing, and therefore accepting, certain findings; this is
particularly true in the research on teacher effectiveness, which is
problematic because of our own orientation to knowledge.

Second, we think that foughening exit criteria (exams like the
NTE) will, in effect, create more reliance on standardized entrance
measures. Taat was just a-position where we drew back and said that if
we look at the end, we wﬂfi probably be impacting as much on the fronmt,
probably mostly because institutions need to protect themselves.

Thiird, we need to arrive at measures that decision makers, the
people who decide whether or not students will stay in the programs,
will accept. We have had experiences where we take data to decision
makers, and they throw it out because some of their own experiential
data are more profound than the data we have been able to supply them.

Fourth, we want to evolve a set of measures that policy makers can
accept, both in the quantitative dimension and also in the qualitative
and more subjective dimension, We need to develop the legal
protections to make our subjective decisions stick. We also want to
convert decision makers from the "credit-hour mentality” (that if you
take a certain number of courses for a certain number of hours, you
will assure a quality product) to one where we look at quality

indicators.

Fifth, we think that one of the reasons that we cannot build a
common knowledge base or assessment system is because of local concerns
and beliefs. 8o we need to incorporate or accommodate local belief
systems in belief systems of institutions, and even program areas
within institutions.

Sixth, we think we need to develop an extended internship or
clinical experience that is assessed. Student teaching is just a
minimal clinical kind of experience, and we do not do a very good job
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of assessing clinical activities or experiences.,

Seventh, we are worried about the future of program approval and

* the role of program approval in the face of Creating assessment systems

and models that focus on individual competence., What about
programmatic competence or programmatic efficacy?

Eighth, we are concerned when the professor closes the door. That
is to say, professors teach what they know, their own epistemology..
their own experience. Do we, can we, control any of that, manipulate
any of that, force any of that into any kind of conceptual framework
and avoid redundancies or voids? 0. )

We chose not to prioritize these corcerns. Instead ve engaged in
a simulation, which I suspect some of you may do tomorrow. We said,
"Let us take the nine of us and see if we. can agree on a modely;
assessment system. Let us throw out the thirty-five pages or so of
institutional models and even throw out some of the myths and cobwebs
that are in our heads about our own institutions." I am not going to

‘explicate that model, although we made some progress on it. I simply

want to say that we decided on a set of assumptions about the model

~assessment system that may be of interest to you.

One, we assumed that the whole reason for creating some kind of
measurement and assessment is because we assume we can raise the
probability that our graduates will be of high quality by setting some
standards and some measures.

Second, we are probably operating on the assumption that we can
screen out persons who do not fit our notion of a good teacher.

Third, .we can control, to some extent, what happens in our

Pprograms or find out if our programs have any impact ‘or efficacy at

all,

Fourth, we might be able to strengthen our own legal "stance in
regard to any kinds of retention decisions thsl,we might want to make.

We developed two focal points, one on entrance and one on exit.
It is a fairly simplified madel in which we look at three concerns upon
entry and three concerns upon exit. The concerns focus on academic
competence, performative or skill demoastration vompetence, and
dispositional competence, that is, attitudes and values associated with
the act of teaching. It helped us come clean on some of our
assumptions, and the group will continue to work on that tomorrow.

22
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SESSION 2 - SPEAKER 2
Dr.:Gary Galluzzo, Glassboro State College

Iwill just give you the order in which we discussed the items. I
asked at the end if these were the priorities and the group said it was
‘the way in which we talked about them so they must have been important;
number two, however, seems much more important by size than number
one. Nonetheless, three impediments or issues or problems of
evaluating teacher education programs or student assessment came up.

As a preliminary note, it came to the point where we changed the focus
‘for discussion to "assessment/evaluation," because we waffled sometimes
in between student assessment and then aggregating data from a lot of
students and putting them into a picture where we might get some sense
of what the program evaluation looked like. I may use one or the other

term interchangeably.

The first impediment that we fou&ﬁ was in the area of identifying
vhat to measure. We did no more than to say that there are probably
four domains that we need to look at, or that there are problem areas
right now. B

The first one, of course, is the knowledge area, and we had some
of the debates that you heard other groups mention already about the
predictive validity of a knowledge instrument to performance or to some
other measure. A second area or domain is behavior and the assessment
of teacher performance in some setting and with enough observation.

The third area is affect, which we did not define much more than to say
ve know there are a lot of people who are interested in the changes in

affect.and relationships of affect to teacher performance or to teacher
knowledge. The fourth area is social psychological characteristics of .
the students. They are things like thinking style or learning style or

teaching style, conceptual level, dogmatism and things of that sort.
That was the first problem area. :

The second problem area identified was the lack of literature on
'implementing and managing program evaluation. This was a very, very
large area for us, as it included things like instrument
development--such as psychometrically-sound instruments or practical,
reliable, and valid instruments that we can use. Another area within
this whole part of implementation and management is data collection.
This in:ludes such things as politics, of working around the campus and
locating who has what information, determining how many keys you need
. to get to it and who holds the key to that information, access tn the
information, and, once you have all the keys, can you still break the
computer code and get it out. This also includes analysis of the data
and, of course, subsequent use of the data, and some issues in
students' rights. Another issue is the research needed to conduct
progran evaluation. The thinking here is that ther~ is little
information you can go on to build an evaluation system that will try
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to address all of these concerns, regardless of the fact that |
implementing program evaluation is 3ituation-specific once you take it
back to your campus.

Another sub-area in part two, managing ‘an evaluation effort, is
the ownership of the evaluation process or the assessment system and
includes such things as timeliness and involving faculty along the
way. An important concern is that the assessment program becomes
institutionalized and recycled. You then have questions of trade-offs
between designing longitudinal studies that may eliminate any .new
instrumentation which comes along or that you might want to 1ncorporate
into the evaluation plan. What kinds of trade-offs do you make in
managing the evaluation system? A few others that I will quickly
mention' were faculty resistance, getting people to use the 1nformat1on,
and timeliness. We work all year and collect the data and then it is
sumner time and few people are around to find out all the wonderful
things you learned, the relationship of evaluation to pollcy decisions,
who makes the decisions, and to whom the information is given. Another
concern here is, "Why evaluate?" We have a few quick reasons for
program improvement: for accountability, since we have a legislative
representative in our group; for research and the developing of a
research agenda; and, sometimes, just for the dialogue among ourselves
as faculty members.

Part three is the relationship, a kind of tying together of
assessment systems to program development and to program modification.
For example, if there were no relationships, then accreditation .and
certification become mutually exclusive events. If that is the case,
then the state, not the teacher education institution, becomes the
gatekeeper. For example, if the NTE does not tie to what we think we
are teachlng, we might as well bring back the epistemologists from
groups 3 or 4 and have them help us understand the logic that ties
testing to program content.

SESSION 2 - SPEAKER 1
Dr. Larry Freeman, Governors State University

What I am going to do is list for you about five labels that serve
to organize some of our talk and then make some further comments.
There were five areas that seem to pose probiems. The first one was
the lack of a theoretical or conceptual basis to guide our efforts in
the area of assessment, After much thought we ranked this among the
first three of the more significant problems. There is not a second or
a third since all the rest were declared to.be of equal value or of
equal importance, By this problem, the lack of conceptual basis, it
seems that we were saying that we did not quite know what it was tha.
we would be assessing or should be assessing.
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The second area was the assessment of noncognitive areas or

‘holistic assessment of individual.students. There seemed to be an

assumption that we could somehow assess cognitive knowledge that
students possess or do not possess, but somehow the noncognitive area
created problems for us in particularly the business of making holistic
assessments of individuals rather than relying on & kind of an
aggregation of discrete, evaluative events over a period of time. That
created problems. Much of this was described in nebulous terms. The
areas we were referring to were regarded as being nebulous, to have
more than shape allowing for at least conventional kinds of '
assessment.,

The third issue regards the validity and reliability of assessment
processes, the argument here being that the outcome of the assessment
process. is good or bad based on the competence of the person doing the
assessment or the instrumentation that was being used, particularly
when one was looking at assessment of actual performance episodes.

A fourth set of problems that was identified was a lack of
institutional support or the institutional inertia that sort of
responded to all of these efforts with a "so what," people indicating
that even if we collected the data using impeccable processes when we
know exactly what we are doing, frequei'tly we are greeted with a "so

*what" from the faculty, from the administration or whomever.

The fifth area that we identified was a group of problems coming
under the heading of the uses of data, and particularly the lack of
reliance on professional> judgement in the interpretation of the meaning
of the data. '

I now want to make a brief summary of a scheme by which we
attempted to organize cur conversation. At this point we became
somewhat more simple minded and said that the problems were threefold
from our point of view. One was what to assess, two, how to do it, and
three, what to do with the assessment results once you have them. - The
difficulty we encountered was that what to assess is sometimes driven
by what you intend to do with the assessment results. So we ended up
talking in circles, Because we could not really come to grips with the
question of why engage in any assessment processes because the why
tends to depend upon the audience to whom the question is addressed,
and since in the business of education the audience to whom we address
that question is pluralistic, we get a lot of "why's." We ought to do
it in a way which leads to alot of "whats." We know that under the
heading of what to assess, the conceptual framework that would guide us
will probably include ideally the cognitive, noncognitive and holistic
areas of performance. That is as far as we got in identifying those
kinds of things. The question of how to assess involved, obviously,
the question of reliability and validity, and we then took a sidetrip
in our discussion about what is the criterion in how to assess. Is it
job relatedness or is it some kind of picture of what the ideal -teacher
should look like and at that point we kind of bogged down.

s,
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The third question, what to do with the assessment results, led us
into questiogs of how the results of the assessments get interpreted.
Data are simply data until_they are somehow interpreted and given
meaning based on a series of judgements. One of the things we kind of

"kept coming back to was that there was a lack of nerve in rendering

professional judgements, particularly individually and even
collectively. We also addressed the question in the interpretation of
the data, the continuing preference for judgement based on quantitative
data rather than qualitative data. Then we are back again to the
question of the audieince and the seeming failure in the education
community to be able to stabilize the audience so that we are all
asking the same kind of question which would help to resolve the

‘question of the "what."”

Summary

Sessior #7

At the beginning of the conference three participants were asked to
observe the activities of all six working gtroups, listen to the reports
given from the first two work sessions, and then provide a reaction to
these activities at the end of the first day.of the conference.

The following three reports were given to the total group of
participants by those individuals at the end of the first. day.

&

SESSION 3 - SPEAKER 1

Dr. Ronald Adams, Western Kentucky University . b

Just a couple of observations in terms of the things I have seen
and heard today in the groups and the reporting out sessions. I have
been to many meetings of this kind in which there were groups of people
getting together to discuss teacher education program evaluation. I am
very encouraged by what I have seen today. I think we are no longer

- talking about what I call the instrument mentality. So many times we

receive correspondence asking us for ap instrument, saying, "I hear you
have a pretty good evaluation program.” In our particular system we
use about fifteen different types of instruments over several different
populations of people. I think we are beyond talking about instruments
as evaluation and are locking more at systemmatic approaches to
conducting program evaluation, so I am very pleased and encouraged to

a0
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see that. We are talking systems not instruments of evaluation. I
also see some sophistication that is occurring in the discussions. We
used to get together at similar meetings and people would compare what
they were asking on their surveys. We were simply involved in mailing
surveys aand questionnaires to the graduate and/or their employer. Now
I hear_us talking more in terms of performance kinds of models, and I
see that as a very positive sign.

The second thing that I have observed is the purpose of
evaluation. I sense a real sincerity among the participants to conduct
evaluation geared to program improvement as opposed to external forces
such as, "I have NCATE coming up in two years. so we had better hurry up
and get an evaluation program in place," or ."The state department is
putting pressure on us. We have to have something as far as evaluation
is concerned.”" I sense a real commitment to program evaluation and

- ‘student assessment for program improvement purposes. I think that is
very positive. ' '

The third thing that I have picked up here that has not been
‘present to much degree in earlier ‘meetings, is a realization of the
political climate in which we are conducting evaluation. In virtually
every group that I sat in on today, politics and the political '
atmosphere in which we conduct evaluation came through as a concern,
and I think we are begirining to. realize that we are not by ourselves,
. e that we have to operate in a political enviromment. However, there is

- .0ne issue that I have not “heard specifically in the area of politics.
ST . i That is the whole notion of state mandated competency assessment for
certification and the degree to which that is going to impact on our
teaclier education programs, and more specifically on how program
"evaluation will interface with a stat: mandated assessment. I do not
. believe that we in teacher education have dealt with this issue. I
& would like to hear more dialogue regarding how states intend to deal
< . with teacher ‘preparation and certification. '

Finally, an area that I have not heard discussed but one which I
think will be facing many of us is the evaluation of graduate and
inservice progrems. We have talked about entry assessment and
preservice program assessment and about exit, but we have not talked
much about in-service or graduate assessment. What are we going to do
in terms of the graduate programs and in-service education of those
teachers already in the field? Do we need to consider this aspect of
our teacher education programs? For example, at what point do we not
have a responsibility for our graduate's continuous professional
development and to what extent do we assume responsibility for
professional development of teachers who are not our graduates? Should
colleges of education be thercentﬁg of life-long professional
development for educators? g '
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SESSION 3 - SPEAKER 2

Lo

Dr. Cassaﬁdra Book, Michigan State University

" As I was sitting here listening and reflecting on the many
discussions that I sat in on today, I recalled the perennial questior
of "What do you call a person who graduated at the bottom of the class
in medical school?" You know, of course, the answer to that is
"Doctor." ~

Today, we have looked a lot at that whole issue of cvaluation of
individual students. I do not think that I have anything in particular
to add to that. You have talked about GPA and ACT scores, you have
talked about all sorts of assessments in terms of "individuals" and

- what that means in term of entrance and exit criteria and so forth. I

think this whole issue of assessment is a fairly recent phenomenon that
has raised our defensiveness a little bit. Our best defense is a good
offense, There arec some things that we can do in that regard. From my
own communication background, we need to do a better public relations
job. "Some people take that as a negative but I think public relations
is very much in order at this point. We have just heard many reports
about how adequate our students are in comparison to other
non-education majors. We can certainly attest to that at ‘Michigan
State University as well. I think that message needs to get out. But
it seems to me that the publlcs we need to inform and convince are both
within the university, that is, our colleagues in other departments and
maybé our own colleagues in Colleges of Education, as well as those
legislators, those publics out there who are writing the National
Commission Report On Excellence and those who repeatedly say that our
teachers are from the bottom of the barrel. I think we have some ways
of defeating those kinds of statements, but we need to get that
information out.

I thlnk we also need to focus on our programs. I hear some people
saying their programs are not really programs, but instead are a series
of courses in which individual faculty wembers exercise autonomy and
teach whatever they want. We were talking at lunch about a study inf
which it would be possible to trace a student's coursework and realize
that throughout every single course he/she was taught behavioral
objectives, and for another student at that same institutign, it would

- ‘'have been possible for h1m/her to -take the whole series of similar

courses and never have been taught” behavioral objectives. We need to
be in the business of examznlng very carefully what our programs are.
Programs are not just a series of separate courses in educaticn, but
should be a series which adds up to something we can justify and, more

importantly, that we ca> validate what we are instructing,

What makes us unique is that we know something about education.
One of the things that happens with those publics out there is they
think THEY know as much about education as we know about education.
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After all, they have all gone through the public school system! They
are who they are because they have studied somewhere and they think
they know what is going on. One thing a recent study at MSU revealed
was that 32% of the non-teaching majors, “at this point in time, as
freshmen through seniors in college, have such a complete or high
competence that they could go out and teach right now! That compares
to only 9% of our preservice teachers. It seems to me that this is a
quantitative expression of the belief that teaching is not difficult,
that anybody can do it. Part of that belief is a communication
problem. We do not let people know what we know about education. We
need to establish a professional knowledge base and we need to
communicate it to other people. We need to validate that what we teach
in education makes a difference, and it makes a difference in terms of
the knowledge and skills of those who teach. We are a long way from
being able to demonstrate that knowledge in education makes a
difference in performance. I think we have to demonstrate that there
is some consonance with objectives of programs and teacher abilities to
perform in the classroom, and that there is some consonance with what
we, as teacher educators, hold as values about education and what we
teach about what should occur in the schools.

When you ask teachers "What is important about teacher
preparation? " they say that they ONLY value on-the-job-learning. We
have validated over and over that people believe that the only thing
worthwhile to learn about teaching comes from that which goes on in
student teaching or on the job, that there is NOTHING in the education
courses worthwhile. That is very different than what other majors
believe. Students in other majors believe there is a research base and
that they can learn from it. We need to identify what our research
base is. We need to identify our professional knowledge, and we need
to ~ommunicate what we know about effective teaching, about effective
s¢ ols, about learning theory, about classroom management and so forth
to those publics, so that it is clear we know something they do not
know and that there is something we have to teach and offer prospective
teachers. )

In summary, we need to have something to say; we have to tell
others what we know. * We need to test students' knowledge in that
knowledge base and then establish the relationship of that educational
knowledge with performance in the classroom. We need to be able to
establish that even those students who graduate in the bottom of their
education class are called "teachers" with scme high, positive regard,

SESSION 3 -~ SPEAKER 3
Dr. James D. Raths, University of Illinois

I would like to swing this conversation back a bit to the notion
of assessing candidates and probably to the quality control issue. T



have some questions. Does it make sense to redefine the task in a way
that will make it one that we can do, instead of defining it in such a
way that we cannot do it? I want to commend Group Three for what I
thought was a scaling down the aspirations of the task. They made use
of a probability statement in saying, "What is the probability that
these outcomes will be increased if we impose these standards or make
these judgements?" Why I come to that is because one of the
characteristics of & profession is that it 18 very difficult to define
what a successful practitioner is. Is it how much money he earns, how
many clients? No one knows. No one knows what a successful lawyer

is, Or socialworker. Or doctor. I think that the problem we have
with teaching is that we do not have a criterion for success. I do not
think we should either wring our hands or make one up, but we must live
with that ambiguity and we should therefore make probability statements
much like Group Three did. At the University of Illinois, we try to
make a distinction between a standard and a criterion. Criterion is
the name of the variable. Standard is the amount of the variable
needed to pass the criterion. To be a policeman in Champaign there is
a criterion of height and the standard is 5 feet; that is the cutoff.
So height is the criterion and the standard is 5 feet, and, by the way,
if you are not 5 feet tall you cannot be a policeman in Champaign.

One of the things that we often deal with is that we work with
criteria without standards. I think when we have criteria and
standards, clerks can make the judgemerts. When we were at the
University of Maryland in the 1960's and we were suspicious of
authority figures, we decided that we would set out criteria and
standards for making promotion decisions. One criterion was research
productivity and the standard was six refereed articles in specified
journals, and there was a procedure for adding journals to this
approved list, I am not kidding you, the secretary of the dean would
call you up and say to.you, “"Congratulations, you got promoted." She
knew. She applied the standards. By the way, we made some errors, I
think, with that approach.

I just want to say to all of you who are reporting ACT, SAT means
of candidates, I think one of the things about using that statistic as
some kind of a bench mark is that you have to worry about what is the
bottom score, That is, sure I am interested in central tendency, but
how low can somebody be in GPA or in your English courses before they
are allowed to graduate? The lowest person may not be somebody worthy
of the title, "teacher." It seems to me that when you report your
means, maybe the standard deviation and the bottom score are also
important, '

The second point is this notion of the difference between
formative and summative evaluation and working with candidates., I
think it is so difficult to be a coach to a student teacher and his
judge too. We try to work with our students and get them up to a
certain level, and by the way say, "I am trying to help." That is
what we say. "I am out here to help you. I am from the university,
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And I am going to do a good job." Then we turn our hat around and
judge. Very often we find ourselves judging the coaching. I think
that the notion that we have criteria without standards, and that we
often serve as both coaches and judges suggests that we have to go to a
model of evaluation that is differemt than the one used when a
professor in liberal arts gives a grade. I want to push this notion
and ask this question, "Does it make sense to use a staffing procedure
where teacher educators get together ard talk about candidates and
assess them, perhaps like a doctoral oral examination, where there are
gome artifacts there and people make group judgements?" If we are
‘working with criteria without standards we are going to have to harness
* the professional judgements of teacher educators with a staffing
procedure similar to that found in oral examination.

I think the professional judgements that people make are "suit
free." I think courts are hesitant to enter into where there has been
due prqcess and professionals are making judgements. 1 also like the
idea that these judgemente might not be applied to particular skills.
I am really concerned about the metaphor about products and turning
' people out and training these people. I think, again, going back to
Group Three, the notion about dispositions makes a lot of sense. I was
intrigued by the opening to "The Paper Chase" sequence, where the
professor said, "I am not going to teach you how to be a lawyer, you
have to do that yourself. I aw teaching you how to think like a
lawyer.". I think if we could work harder on making some judgements
about the dispositions that our students acquire, dispositioms to
learn, dispositions to try things out, dispositions to look it up,
dispositions to solve problems, we could do a much better job in what
we are doing. Not to be facetious, but just last week, some teachers
in an Illinois community conducted a strip search of junior high school
kids because somebody had lost a five dollar bill. It seems the
judgement of those teachers was suspect. The poigt is not "Do these
teachers know how to use wait time?" It seems to be immaterial to
their commitment to some kind of understandings of what the U.S.
Constitution is and whether they thought about some alternatives to
what they were doing. The disposition approach is more liable to get
at that issue than the skills approach.

The other thing about staffing, and it is awfully hard to say
this, but a lot of faculty at some distinguished universities who are
located in east central Illinois, kind of wander away from evaluation.
They may say they do not want to play God, or whem you talk to them
about the quality of their students, they smile and say, "How do you
spell it?" They do not want to make these judgements. I think if we
had a staffing program, we would draw those people into it and perhaps
a staffing procedure would then give all of us courage to make these
judgements. I think that in unity, there is some stremgth.

The last question was, "Is there a need for some kind of test for

public confidence?" That is, test scores may not predict anything. I
was suggesting in several groups that I was in, that I am not sure that
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the LSAT exam predicts anything, or that the MCAT predicts anything,
but they serve something of a public relations purpose. Now if the
teacher exam is so easy that an eighth grader could pass it, then we
have another kind of problem and we have to worry about that. Another
element to consider is that when people go through a program and it is
tough and rigorous, like in architecture when they have to produce all
of their work in two weeks and they stay up all night, a tradition in
most architectural programs, there is something about that suffering
that pulls a group together and that makes them feel that it is worth
it. We have student teaching, which in a sense is a suffering for some
people. But I think too, that this idea of making them take some exams
and sweating them out and having them study together might help, both
in terms of the public and in terms of having the students feel better
about themselves when they pass. I am not sure when we tell our
students that they got an A in student teaching that it really means
very much to them, but maybe passing some of these hurdles would in a
sense create some meaning on their part. What I am asking in summary
is, "Can we redefine what assessment is supposed to do, in some ways to
make it more "Do-able." Is there some way that we can harness faculty
judgments. Would it make sense to harness faculty in a group effort,

. to get at the evaluations and assessment of candidates, rather than

doing it one on one. Will some kind of public ceremony, like taking a
test, really solve the public relations problem that we are facing
now?

Major Issues

Session #4

At the beginning of the second day of the conference participants were
asked to identify the major issues confronting us as we seek to improve
assessment of students. Following discussions in each of the six
working groups, the group facilitators combined the separate lists and
identified a composite list of nine issues.

The following report was provided to the total workship group by
one of the small group facilitators.

SESSION 4 ~ SPEAKER 1
Dr. Nancy Zimpher, Ohio State University
As you might guess even the six facilitators had some trouble

articulating what the issues were among the six of us, 80 we may not be
there yet. We will try to explicate each of the nine issues and then I
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think there will be some ranking among us of which of those nine we
really want to talk about.

#1 What assessment measures should be used to certify teachers?

The issue is how shall we test for licensure? The assumption is
thet many states have said that we are going to measure competence.
The question is, how? What measures shall we use for certification or
licensure?

#2 Most groups played off the creation of an assessment model or
assessment paradigm. Feople want to get together to talk about a model
for assessment. '

#3 Third is the program efficacy issue. How do we know that the
articulated program is the program that is, in fact, implemented? How
do we assure that the program that is articulated is the program that
will make a difference in the effectiveness of our product?

#4 Can we identify entry qualifications and exit competencies for
teacher education programs? What should students come to our programs
with; what should they leave with? We need a specification of
characteristics or competencies. '

#5 How can we assess dispositional attributes? We need a group to
talk just about dispositional characteristics, attitudes, beliefs,
affective attrilutes of teacher candidates, #nd the obvious
implication, can we measure any of those, and if we do, do we make
decisions about them? '

#6 There is an issue of the relationship between institutional
assessment and state-wide assessment. What do we mean by this? What
is the institution's right or autonomy to assess vs. a regulatory
agency's right to assess? We need to discuss the dynamics between
regulatory agency assessment policies and institutional prerogative.

#7 what are the public relations issues associated with teacher
assessment? By that we mean public policy makers have a sense of
urgency. How do we respond to that? How do people in agencies buffer
between our institutional needs and public policy maker needs? The
question is what are the public relations issues associated with
assessment?

#8 Should AACTE articulate a set of competencies for teachers?

#9 What are the implementatica concerns in building assessment
models? How do you implement an assessment system?

_28_



Summary

Session #°%

The final activity of the conference was a second reporting by the
three individuals identified to provide reactions to the comments made
by conference participants.

SESSION 5 - SPEAKER 1
Dr. Nancy Zimpher, Ohio State University

. Good afternoon. We have a challenge before us. One of the
characteristics of these last two days is that we have been very vocal
and provocative and interactive in our small groups, and when we come
into this large room we tend to get quiet and reserved and privatel!

And so for one hour we are going to attempt to break out of past habit
and practice. We are going to do that by the following format. We
have some reactions from Jim, Cass, and Ron, observations, stimuli. We
would like to hear from each of the three of them. We trust we will be
provoked by what they have to say. Then we might spend that last half
of the session talking about what one is provoked to do at this stage
in any conference, and that is to think about next steps. We may want
to take issue with something that is said or extend something that is
said. We may want to think about meeting again or what we would like
to see as a documented piece of evidence from this activity. We might
want to send a letter to AACTE, pose a charge. I have heard some
themes today. We might want to follow-up on some of those. We have a
challenge; our challenge is to see what kind of contributions we can
work out of this last hour of energy. Shall we go in the order closest
by starting with Jim? '

SESSICN 5 - SPEAKER 2
Dr. James D. Raths, University of Illinois
I have three topics I want to talk about.

#1 I was prompted to say something about Division K and AERA and
it will relate to something that Ron Adams will speak to later. Some
of you know we have been trying to get our SIG group promoted to a
division in AERA and last Saturday and Sunday in Washington we finally
got the teacher education division approved. It was approved on the
condition that the title be amended and the delegation there had to
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decide whether to go along with that. They amended it to "Teaching and
Teacher Education.” We did not have the 2/3 vote which we needed
without making that change, 8o it was just one of those things where
the SIG representatives there had to decide and they decided to go with
it. The connotation of teaching was teaching as a career, not teaching
as in instructional design. We felt that that was okay. What is going
to hggpen now is that Lee Shulman who is president of AERA will appoint
a vice-president to serve as the leader of this division and it could
be within two weeks. It is within his power according to the By-Laws
to name that person. That person then organizes an election that will
take place after next February. In the AERA program, it will say
Division K, and Division K will be assigned slots and have invited
speakers and so on. I think it is a real plus; it is a chance for
teacher educators to have a newsletter, to have-some kind of staff
support from AERA, and perhaps to have a say in the way AERA governs
itself, to give teacher education more of a break.

#2 I was interested in our concern about finding instruments or
measures to use to assess candidates. I am convinced that it is a
fool's search. There are no paper and pencil instruments that are
going to make those judgements. Combs used to say, '"Use yourself as an
instrument." I think the judgements we make as professionals are ones
we should prize and also ones that we should research. As Bob Stake
has reminded us all, judgements are data, and we can use those
judgements as data to test out how well they work or how they do not
work. Of course, if we are going to do that, use our own judgements,
it means that we have to commit time to getting to know candidates and
getting to know the candidates' work and spending time to share our
judgements. So the idea is rather than do that, let us give them a
test. One of the things about teacher education is how labor intensive
it is. I think we found out that where we had successful programs we
had professors engaged in long, hard work! I am not sure there is a
short cut for it. Maybe that is a good thing.

I was reminded that very often when people come to meetings like
this or when they g0 on accred1tat1on visits or external review visits,
they in a sense "go to church." They are more self righteous end more
insistent upon good practice than they are back home. Maybe that is
good. Maybe it stretches all of us, so that when we go back home we
are a8 little more dissatisfied.

The point that I have been trying to answer here for myself is how
can we get faculty more invclved in the assessment effort and I do not
have the answer to that. I did hear that other people were concerned
about that as well. People used to say that changing a curriculum is
like moving a cemetery or something on that order. I was once told,
"You know how you change a curriculum? You change it!" It is mot
really that tough if you go about it, I just wonder if we do not know
that there are some good practices about student assessment. Instead
of falling back on the vague notions that are in the NCATE standards or
in the state standards, I would suggest we advocate that admission to a
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teacher education program needs to be separate from admission to the
university. We should say it is good practice to separate the two. We
need to do this because the data we get from the high schools are not
godd enough to make decisions about admission to teacher education. We -
just should say that to be an accredited program or an approved
program, you ought to mdke a distinction between admitting to a
university and admitting to a program.

Again, in student teaching, we should separate the formative and
summative judgements; that is, the coaches should not make judgements
about final grades. We need to make sure that we build into our
programs the chance for a distinction between the coaching and the
summative evaluations about student teaching. I was asking yesterday
whether the staffing plan might be the way to go. The staffing would
involve the faculty, so there is a way in which they are really engaged
in it., It would make use of their judgements, and they would have to
have multiple sources in order to make the judgements. We could have
students develop portfolios; as Larry Freeman reminded us, there are
programs in Illinois where students develop portfolios almost like “he
architecture or art students do, so faculty can see the kinds of le¢ison:
plans they have done, the kinds of tests they have written, the kiuds
of logs they have kept, and make some judgements about the quality of
these people as professionals. We could be like Ohio State and build
some triangulation into the system so that there are some independent
judgements rendered, and the faculty can then make an assessment about.
how serious any discrepancies are.

#3 Maybe the last thing is that we actually cannot trust the
"entitlement program, we cannot trust the professors at institution A to
say that the candidates in institution A are okay or not. It does not
work- because we teacher educators recommend almost everybody who comes
through. We need some external check; such as the bar exam, as a
check, as the medical boards is a check, as the CPA exam is a check.
They do not solely take the word of the medical professors or dental
professors or the law professors, but in addition there is an external
check. We could say that's another standard in the accreditation
process. If we are going to assess students let there be some
external-to—-the-faculty check about whether people should be entitled
to licénsure. I am just saying that these are very simple standards
but they are at a level that I think are more concrete than what we
have now. If we could agree that these suggestions make sense we could
write them out, add others, or amend these. But at that level of
abstraction, we could then assess our own programs and say how well we
are doing. We could also go back to our faculty and to our deans and
executive committees and say this is what a group of professionals say
is good practice, and here is how we measure up. It seems to me that
it is that kind of "development of norms" that is going to help us make
some changes.
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SESSION 5 - SPEAKER 3
Dr. Cassandra Book, Michigan State Univérsity

It is interesting to sit here and think about summarizing what has
gone on over the last two days. I am attentive to my own feelings and
maybe some of you are to yours as well. I find myself thinking in
three veins. One is I feel reinforced about what I have done, we have
done, and where we are collectively. I would like to elaborate on
thet. Seeondly, I feel enlightened because I have learned some new
things. I am pleased about that. Finally, I feel motivated to
follow-up on things that I can take from our discussions. I would hope
that others of you feel that way too. -

To go back to reinforcement, one thing that our particular group
spent time on was talking about models to systematically approach
evaluation. In this model, we need to look at the inputs. We talked
about entrance characteristics that we wish to assess. Another group
came up with academic and cognitive skills or backgrounds in
performance skills (which may not be assessed necessarily at the
beginning) and dispositional attributes. Those are things on which
there is a high level of agreement. We agreed we would look at grade
point averages and scores on a basic skills test. .{We noted that it
does seem reasonable for preservice teachers to score at 12.9 grade
level. After all, the comment was made that they should be at least as
smart as the kids they are teaching in the twelth grade.) Those are
indicators that I have already been thnking about and that our program
has been concerned about.. But we have not implemented such screening
measures yet. You have given me the impetus to implement more of those
agreements. '

1

It was useful for me to recall that other inputs in the model are
program objectives and goals, the relationship of course goals to
program goals, and the need for making those clear. One of the things
that I feel was also reinforced, particularly by those of you from the
southern states who are coping with competency tests imposed from
external forces, is that those external forces are an input. Those
external forces are going to make a difference in terms of what we
teach, how we teach, how we assess, and how we prepare our students to
pass the tests. One other input, that did not get as much attention as
needed, is examining our faculty. - At Michigan State we have examined
the relationship between what faculty say the program goals ought to
be, and given those goals, what educational beliefs they ought to
insist upon and direct students toward. I think we need to look more
at the fit between faculty input into our programs and what our
products look like. I think that whole issue of program efficacy is
important for us to look at, and while it got bantered about a bit, it
may not have been hit as directly as needed.

Another piece of the model that seems to need additional attention
is the intetaction of what happens to students as they-are going
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through the programs. Some of us talked about ongoing assessments,
portfolios of students and students' journals. I think these provide
‘'useful information. One area of research that needs to be articulated
is how students come to think about teaching, how they put together all
of the information they are getting. Regardless of their initial GPA
or ACT score, how do they come to think about the interaction of
student-teaching in learning context? How do they put together what we
teach them about education psychology, school and society, and
everything else into a coherent exercise of the role of the teacher in
the.classroo?? - '

We need to examine where we are as a teaching profession, as
teacher educators, and what we have to offer to "Joe Six-Pack." I
really value the input -of our "Joe Six-Pack" attender here as well as
Barry from the state department. I think we need interaction with
‘these pebple and those other education department people to help us
extend our thinking. I was enlightened at this conference because my
thinking from time to time was pushed and probed, not only by other
teacher educators, but also by others who come with a distinct group of
people that they either Tepresent or interact with daily. I think we
need that kind of interaction, and I valued these exchanges over the
last two days. I think we need to think about other audiences with
whom we need to interact as we talk about teacher education, about
assessment of students, and assessment of prospzctive teachers.

Through these interactions we need not change our -position, but we need
to be better able to communicate with those puople to “help them to
understand us. '

I'think the comment about a two page executive summary is
something that we need to remember. We are prome to writing journal
reports and monographs, maybe because we indulge ourselves in that kind
of reading, but not everybody, especially those policy makers and
decision makers, reads such prose. I think we need to be very clear
about communicating to those publics. So, I was enlightened by the
input of all of you who came from groups other than teacher educators.

Finally, I was motivated to look at some things that need to be
done, and I am going to just highlight a couple of things because I
know what Ron is going to say, and I share the perspective he is going
to bring. I think that first of all, I was personally motivated to
implement at MSU some of the things we have not implemented. For
example, we have not increased our GPA requirement., You all gave me
impetus to say, "Yes, there is some value in professionsl judgement."
We can probably make the case so it will stand up .n a court of law., I
gained a few more arguments to go back to our teacher education council
people who were dragging their feet on this issue. I think you have
helped me in that way. '

Second, I am motivated to share some of the instruments that we at
MSU have developed and the information we have gleaned. I hope that
some of you who have talents in meta-analysis will pull together the
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many research projects that demonstrated the kinde, of things we have
already talked about, such as the fact that teacher education students
are not the bottom of the academic barrel everywhere. We need to
amalgamate such information and disseminate-it. I think we need to
share what we know in a way that goes beyond our individual . o
institutions. It is clear to me that we haye a great deal to share. cI°
hope that we will be able to comtinue sharing. . : \

For me, this has been a useful conference., I feel that I have
learned from you. You have reinforced some of the things that I have
already felt. I think we sometimes need the synergy of a group to move.
us, not only for the short period of time to feel good about wvhat we
have done and to feel that there are some positive things to come out
of it, but to go that next step to make some things happen. I think
that is our challenge and I think that Ron has some specific
suggestions.,

SESSION 5 - SPEAKER 4
Dr. Ronald Adams, Western Kentucky University

I have three points I would like to make very quickly, because I
would like to challenge you and invite you to react to these and maybe
other points as a total group. There are three things, that seem to
me, that are next-step kinds of things that we may do to improve
teacher education program evaluation. '

One, I think we need to look towards some type of networking
activities. It has been a real pleasure to be part of this group. I
have enjoyed the discussion very much., I keep thinking that we should
get this group together with the TEPFU studies group and maybe bring
members in from the new AERA Division K group. If we could organize a
critical mass of concerned and capable individuals who can really begin
to look at program evaluation, I think it would be a tremendous
activity to get program evaluation moving forward. I would suggest
that we identify a meeting place; maybe in conjunction with a
professional association annual meeting, where individuals who are
interested in and active in program evaluation can meet. I would make
a suggestion to AACTE to make room on their.program for us and other
individuals highly concerned with program evaluation. We may also want
to think in terms of some type of a publication, whether it be a
newsletter, as TEPFU is already doing, a journal devoted to teacher
education evaluation, or possibly an electronic mail network. We now
have the technology capabilities to allow institution to communicate
via computer networks, and I think we need to explore this
possibility. We must begin to strengthen the lines of communication so
we do not go back to our programs, back to our homes, and let these
ideas slide. We must continue to keep motivated, we must continue to
learn from each other apd build upon the energy and the enthusiasm of
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each other,

The second point that I would like to suggest is directed to those
of you who are thinking about changing your evaluation system or
beginning a new evaluation system. With the current lack of funds to
do research, particularly research in teacher education, we simply are
not going to progress the professional knowledge base. I would propose
to you that in thinking about program evaluation we also think ahout
program evaluation as a means of increasing the knowledge base of
teacher education. I think that the kinds of efforts we have talked
about here and that others have been engaged in elsewhere in teacher
education evaluation mdy be critical to producing knowledge about
teacher  education. We also need to do research on the teacher
education program evaluation process itself. I think there has been
precious little research that has actually been conducted on effective
ways of evaluating teacher education programs. I would propose to you,
one, that you think in terms of utilizing program evaluation as a means
for furthering the knowledge base of teacher education, and secondly,
that through networking we can begin to learn more about the process of
evaluation itself. '

The third point 1is the notion of being aware of the role
evaluation may play in the political arena. What role does evaluation
play in the process of political decision making, whether at the
national level or the state level? Are political leaders aware of what
is going on in teacher education that is positive? We have all
indicated that we have heard emough bad news; let us get some good news
for a change. How can program evaluation assist in keeping our
politicians aware of what is going on in teacher education? The
session we had this morning with Buddy Blakey was very enlightening to
me as he gave a perspective from the legislator's point of view. He
gives very good advice on how to make an impact on congressional
legislators and how to interact with state legislatures. I think we
have to become more aware of the political issues in our profession. I
believe there are some aspects of program”evaluation that need to be
viewed from the political perspective., We tend to think of program
evaluation as related to improving our programs or meeting some
external demands, but there is a function that also related to getting
the kinds of information to political decision makers to provide a
possible influence on behalf of teacher education. We need to be more
politically active, and we need to be more politically aware of what is
going on around us both at the state and national levels.
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William A. Blakey, Counsel
Subcommittee on Postsecondary Education
U. S. House of Representatives

When Dave Imig and Dean Dunifon first invited me to participate
in the Conference on Student Assessment, I was anxious to participate

. but puzzled about the benefits to be derived. The subject matter

appeared to be very technical, but was closely related to Chairman
Paul Simon's active, personal interest in teacher preparation. I was
looking forwarl to listening and learning from the experts and those
on the 'firing line' in the colleges of teacher education, as a means
of expanding our grasp and understanding of the issues in teacher

evaluation and assessment.

My reactions to the conference might be viewed as an '"outsider"
looking in. From the perspective, it is absolutely essential that
whatever assessing and evaluating of teacher education students is
necessary for institutional purposes, that same assessment must make
a contribution toward answering the basic questions being raised by
"education policymakers:

wWhat is a good teacher?
How do you teach a teacher to be effective in the classroom?

Are the people in the classroom competent, and how should that

be determined? .
These are the questions that professionals should be raising, but
those are not the same issues on '"Joe Sixpack's' mind as he and his
family look at the local public school and the education provided his
children. Joe Sixpack's concerns include: (1) Are the people teaching
my children "good" teachers? (2) Who decides who can teach and
whether the teacher is '"qualified"; and (3) What can I do to be sure
that the teacher who teaches my child is supported by the principal
and rewarded for her/his performance?

These basic questions are at the heart of my reactions to and
participation in the AACTE/ISU conference. They are important for the
simple reason that formal teacher preparation, evaluation, and even
certification are increasingly seen as irrelevant to producing high
quality teachers for the classroom. This perception has been created
and is contributed to by the following:

the "merit pay' issue and the fact that teacher salaries

are often tied to longevity and acquisition of post-
baccalaureate degrees;
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use of SAT/ACT entry scores as a measure of knowledge and
competence and the fact that those scores (for education
majors) have been declining; .

the recent criticism in A Nation at Risk and High School,
widely publicized negative commentary in the press and some
electronic media about the teacher education curriculum,
especially so=called methods courses; and

the perceived lack of a strong certification process, includ-
ing reports of recent National Teacher Examination (NTE)

test scores and the '"weak' standards that are used to certify
(or recertify) classroom teachers.

As teacher educators and evaluators debate and decide the many
important issues we face in improving the quality of and equality in
education, the debate must not focus on internal concerns or issues
viewed from the perspective of those in the profe351on. One of the
profession's basic problems is that it tends to talk o nly to itself.
This is especially true of research and evaluation people in higher
education. Increasingly, however, some are beginning to see,
understand, and use their work to influence the public policy
process. This is essential if current perceptions and institutional,
state, and federal policymaking processes are to be influenced.

It is important t> understand and keep in mind, from the
outset, that good e.aluation/asseéssment results must have at least
two purposes: (1) to improve programs, and (2) to influence public
pplicy decisions. Design it that way, develop it with those
objectives in mind, and produce it in a form which allows it to be
used by policymakers.

One of the most consistent criticisms I hear about educators is
the 'r inability to communicate effectively., "Quoted here is one
politician's partial list of '"pet peeves" about educators. The
language provides a sense of the public perceptions which must be
overcome:

In order to frame effective social policy, we need facts,
not generalities. We-also need practical, not pie-in-the=-
sky, responses to immediate problems. Yet, rarely do edu-
cators have the information we need to make sound policy.

Educators ought to know how to communicate, but there are
few groups that speak less clearly, less concisely, and
with more obfuscation., Instead of precise, comprehensible,
here-and-now language, what we get is usually too olympian,
too utopian, toc abstract, or too fuzzy to be helpful. The
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other side of this talking over our heads in jargon and -

. verbiage is a tendency of many “educators to talk down to
us,...In either case, real undetstanding is seldom advanced
by the way educators commun1cate with us. v

Educators have little understanding of the legitimacy
and importance of the political process. This ignorance
is expressed in many ways:

Educators view our difficult work of negotiating, compro-
mising, balancing interests, and refining or fine=tuning
public policies as dirty, underhanded, or even immoral.

Educators also run counter to sound political practice by
splitting, that is, by playing off their part of education
(higher, elementary/secondary, libraries, school boards,
state education agencies, teachers, etc.) against other
education interests. Instead of a uaited educational front,
we are faced with warring factions, a situation in which
almost everyone loses.

If politicians suggest that educators build coalitions
with powerful noa—educator groups, educators respond with
righteous indignation that they are '"above politics."

Educators give lip service to accountability but fail to

do anything to bring it about. They are afraid to tell the
taxpaying Yublxc what it gets for its huge investment in
education.

When it comes to the written word, especially when it is to be
used by legislators or the media, try to keep the following in mind
when you develop your findings, conclusions, and recommendations for
public dissemination or advocacy purposes:

keep your written document to ten pages or less and
provide a 1 - 2 page Executive Summary where possible.

develop graphs and other visual presentations of the
facts, trends, etc., that you wish to present for use
with the media and for public consumption.

be prepared to discuss (not debate) your findings with
legislators and other policymakers, and always try and
communicate with them on a regular basis (or through
staff).

cultivate relationships with education reporters, edi-
torial writers, public radio and TV journalists so that
you have a ready access point. They will seek you out

- 38 -




. when an issue == on which they respect your point of view
or expertise —=- arises and when they want background or
an educator's viewpoint,

These suggestions or 'helpful hints' may be used in any legislature
or policymaking process. They must, of course, be adapted to the
circumstances and personalities involved. One of the most enjoyable
aspects of the legislative process is its dynamic state; strategies
change as the people, the policy, the purpose, and the politics
change. "Ideas are great arrows, but they must have bows. Politics is
the bow of idealism,"

Ty Guide for the Powerless == and Those Who Don't Know Their Own
Power.'" Adapted from the article, "Politicians and Educators", in Phi
Delta Kappan, November 1974,
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Joyce D. Stern, Senior Policy Analyst,
U.S. Department of Education

Probably at no time in history has it been more of a challenge
to be a teacher. The exponential growth of knowledge, new legal
requirements, and family disintegration all conspire to broaden and
deepen the responsibilities of a classroom teacher. We hear, too, of
the terrible sense of isolation and the bureaucratic minutiae that
impede the fundamental mission of today's teacher.

Many of these problems are beyond the scope of the teachers'
college to address, though in an ideal world that woulc not necessar-
ily be the case. Another system would allow the college advisor to
counsel his or her graduates in their first teaching assignment as
they become integrated into their own school's superv1s1on and men-
toring system. We lose good teachers, in my view, ‘because ‘rewards and
--support systems are in short supply=—not because of any inherent
flaws in the schocls of education. Their policies do determine the
quallty of the graduates entering the school systems, however. And it
is in this context that teacher education student assessment is crit=-
ically important. It cannot be ignored.

As everyone well knows, this Administration has put the spot-
light on teachers and teaching even prior to the issuance of the
report of the National Commission on Excellence in Education.

That report and the reports of other blue-ribbon panels, including
_that of the recent NIE-sponsored Study Group on the Conditions of
Excellence in American Higher Education, identified upgrading the
quality of the classroom teacher as central to the success of
American education, :

Reflecting former Secretary Bell's overriding concern about the
quality of the Nation's teaching force, a special grant was made in
1983 to AACTE to examine t€acher education throughout the country.
The National Commission on Excellence in Teacher Education has con-
cluded a series of five regional hearings and has commissioned papers
on a wide variety of topics from the teaching professionals. Their
report will hopefully clarify the issues and help focus the national
debate.

In the context of this unprecedented interest in teachers, fos-
tered not only by government but by the media as well, the AACTE/ ISU
Conference on Student Assessment was, at the very least, a timely
event. I attended as an observer on behalf of Under Secretary Gary L.
Jones and as a Senior Policy Analyst with the U. S. Department of
Education with a longstanding professional interest in issues related
to teaching and teachers.

M
(24
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It is my own personal view that the new and laudable drive by
this country toward improving the quality of the teaching force will
founder on the shoals of confusion unless, in a fairly short time,
measurements of quality are developed or suitable proxies receive
general acceptance. At present, because of the need to determine
merit awards and advancement, public attention is largely focused on
measures to evaluate teachers already in the workforce. At the state
level, Tennessee and Florida are moving forcefully ahead in this
arena. Charlotte=Mecklenburg's patient efforts to gain teacher and
community investment in a plan to link teacher evaluation and prog-
ress on a career ladder exemplifies local=level involvement.

Recently, the RAND corporation, in a NIE-sponsored study,
intensively examined four advanced teacher—-evaluation plans at the
local level and identified several components as essential to the
process. These include: an appropriateness to the local setting, a
commitment of time and money, a decision as to what the plan should
accomplish, and well-trained evaluators. I would suggest that the
study contains policy considerations that are transferable to the
college setting and to student teacher assessment,

For example, in the information and brainstorming sessions of
the conference, people were struggling with the issues of just what
should be measured in the student teacher and why--to ensure quality
or to weed out the incompetent early in the process. Everyone had a
list of favorites and leanad one way or another as to a rationale.
Again, my personal view is that finding the perfect list will prove
an elusive goal. Just as there is strength in numbers, there is
vitality in variety, and each school (and the districts it serves)
should be comfortable with what it develops or adopts.

Mentioning the school districts leads me to another theme of
this Administration-partnerships. Some 46,000 partnerships between
schools and business/industry have developed since the President pro-
claimed school year 1983-1984 as the National Year of Partnerships in
Education. One of this country's oldest partnerships exists between
the college of education and the schools where the students practice
their craft and, to some extent, the districts which receive the
graduates. But few would disagree that stronger ties are needed to
enhance the professionalism of that relationship. I would submit that
if teacher educators would engage their local school district coun-
terparts in the professional debate about appropriate indicators in
student teacher assessment, each system of evaluation that emerges—-
that of the teachers' college and that of the school-—will be better
than any developed in isolation.

The Amer.can Association of Colleges for Teacher Education and

Illinois State University are to be congratulated for creating a pub-
lic forum for this issue. I appreciated the opportunity to attend
together with this opportunity to express some ideas inspired by the
conference,
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Annotated Bibliography.

This annotated bibliography contains abstracts of journal articles and documerts on
ASSESSMENT OF PRESERVICE TEACHER EDUCATION STUDENTS which were added to the ERIC
database from 1982 through December 1984.

The search strategy used in creating this bibliography retrieved all those
citations indexed under the ERIC Descriptors PRESERVICE TEACHER EDUCATION and TEACHER
EDUCATION PROGRAMS, only if they also had the descriptors:

o COMPETENCY-BASED TEACHER EDUCATION
o MINIMUM COMPETENCY TESTING
o NATIONAL COMPETENCY TESTS

In the bibliography, the documents are listed first, followed by the journal
citations, both in chronological order. Journals cited in the bibliography (citations
with EJ accession numbers) can be found in most research libraries. The full text of
ERIC documents (citations with ED accession numbers) ¢an be read on microfiche at any of
over 700 ERIC microfiche collections or can be ordered from the ERIC Document
Reproduction Service. Their TOLL-FREE NUMBER, (800) 277-3742, can be used to obtain
cost and availability information.

An important aspect. to uaderstand about the ERIC system is that it is designed to
be a comprehensive archive. It is the single source from which you can obtain "fugitive
documents"--materials that are not readily found elsewhere, such as conference papers,
research reports, curriculum guides, feasibility studies, federal, state, and local
government reports, test instruments, lesson plans, and literature reviews. However,
while ERIC is comprehensive, it is not all-inclusive. Some documents which you may have
expected to appear in this bibliography may not have been submitted to ERIC. Also very
recent materials may not appear, because it usually takes three to four months from
submission to announcement. '

'

Questions and document submissions are gladly received at:

ERIC Clearinghouse on Teacher Education

American Association of Colleges for Teacher Education
One Dupont Circle, N.W., Suite 610

Washington, D.C. 20036

(202) 293-2u450
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EJ296066 SP513701

Higher Ability Education Graduates: Do They Enter and Stay
in Teaching?

Villeme, Melvin G.: Hall, Bruce W.
~ Teacher Educator, vi9 n3 pit1-15 Win 198 1984

Available from: UMI .

Language: English

Document Type: RESEARCH REPORT (143)

Journal Announcement: CIJJUN84

Results of a study on education graduates {in Florida
indicate that higher qualified graduates are entering and
tntend to remain {in teaching positions. This stuiy examined

employment status, 1long-range teaching plans, satisfaction
with teaching, and attitudes towards teaching as a career.
Methodology and results are given. (DF)

Descriptors: *Academic Achievement; +Educational Quality;
Graduate  Surveys:; Higher  Education; +Job Satisfaction:
*Teacher Attitudes:; +Teacher Education Programs; +*Teacher

B V4 s
€J296038 SP513673 ’ .

Professional Preparation: A Process of Discovery.

wendt, Janice

Quest., v35'n2 pi182-89 Fall {983

Available from: UMI

Language: English

Document Type: POSITION PAPER (120)

Journal Announcement: CIJJUNBA4

Teacher education programs should i{nclude methods of
promoting self-awareness in prospective physical educators.
Suggested 'guidel .nes to help develop potential are listed,
fncluding 1{increased autonomy: more adequate assumptions about
reality, possibility, and value, improved competencies; and
fncreased awareness and openness to experience. (Author/OF)

Descriptors: Competency B8ased Teacher Education; Coping;
Personal Autonomy: Physical Education: +Physical Education
Teachers; Problem Solving: *Student Teaching; *Teacher
Educat ion Programs

lIdentifiers: *Human Services Educators
€J292105 RC505303

The Performance-Based/Developmental Debate About Student

Teaching Supervision: A Typology and Tentative Resolution.
Housega, B, E. J.: Grimmett, P. P.
" AMlberta Journal of Educational Research, v29 nd4 p319-37 Dec
1983
Language: English
Journal Announcement: CIJAPRB4
The dichotomy between two concerns of student teaching
supervision (emphasis on interpersonal helping relationship
versus task-oriented, performance-based spproach) {s examined.

Suggests dichotomy {s fallacious, presents a typology of
approaches, maintains student teaching supervision ({is a
teaching process calling for supervisor variability of

approach and flexibllity in interactive behaviors. (MH)

Descriptors:
Competency B8ased

Classification; Classroom Techniques:
Teacher Education, Helping Relationship:
Higher Education; +Interpersonal Relationship; *Practicum
supervision; Preservice Teacher Education; +*Student Teacher
Relations ip; +*Student Teacher Lupervisors: +*Student Teaching:
*Supervisory Methods; Teaching Methods: Tralining Methods

EJ291623 EC160944
Measuring Special Education Teacher Effectiveness.
Fnglert, Carol Sue . “

Exceptional Children, v50 n3 p24/-54 Nov 1983

Available from: UM]

Language: English

Document Type: JDURNAL ARTICLE (0BO): RESEFARCH REPORT (143)

Journal Announcement: CIJAPR84 -

special education teacher trainees were observed

elementary resource rooms for learning disabled
mentally handicapped students., Results based on

Seventeen
teaching in
and educable

studenht achievement indicated more effective (N=8) and less
effective (N=9) teacher groups, with effective teachers
presenting more trials and elicitinn more correct puptl

responses. (MC)

lescriptors: Academic Achievement: Elementary Education;
sLearning Disabilities: *Mild Mantal Retardation: +*Preservice
Teacher Education; *Special Fducation Teachers; Student
Teachers: Teacher Characteristics; sTeacher Effectiveness;
Teaching Styles

EJ289998 FI 515349

Teacher Development and Certification in Foreign Languages:
Where 1s the Future?

Lange, Dale L.

Modern Language Journal, v67 n4 p374-81 Win 1983

Availabtle from: UMI

Language: English

Document Type: PPDJECT DESCRIPTIDN (144): REVIEW LITERATURE
(070)

Journal Announcement: Cl1JMARB4

Reviews criteria for success of both teacher education
programs and language teachers across educational levels,
examining what has already been achieved 1{in preparing.
teachers. Offers a set of proposais to engagr teacher

education specialists in second languages in dialoa about the
future of teacher development. (EKN)
Descr iptors: +Competency Based Teacher Education; Inservice

Teacher Education; Language Proficiency; +Language Teachers:
*Preservice Teacher Education; Professional 0Development:
Second Language Instruction: +Teacher Certification; Teachear

Educators; rTeachet Selection
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Student Achievement at Vredominantly White and Predominantly
Blacik Universities.

Ayres, Q. Whitfield

Amer ican Educational Research Journal, v20 n2 p291-304 Sum
1983

Available from: UMl

Language: English

Document Type: RESEARCH REPORT (143)

Journal Announcement: CIJFEBRBA4

. ~The - National Teacher Examinations (NTE) performance of
students with similar Scholastic Aptitude Test (SAT) scores
who attended five predominantly Black and 10 predominantly
White universities were studied. Wnen grouped by race, both
Black and White graduates of predominantly White institutions
received higher NTE Scores than Blacks and Whites from
predominantiy. 8lack institutions. (Author/LC)

Oescriptors: Academic Achievement; *Black Cdlleges; Black
Students: Coilege Entrance Examinations; Comparative Analysis;
Education Majors; Liberal Arts; +Program Effectiveness: Scores
1 *State Universities; +Teacher Education Programs; White
Students

Identifiers: ¢National Teacher Examinations; North Carolina;
Schotlastic Aptitupe Test

EJ288935 SP513313

The Accuracy of Pre-Service Teachers’ Assessments of Their
Classroom Behaviors.

Irvine, Jacqueline Jordan

Journal of Research and DOevelopment in Education. vi17 ni
p25-31 Fall 1983 o

Available from: UMI

tanguage: English

Oocument Type: RESEARCH REPORT (143); REVIEW LITERATURE

(070)
Journal Announcement: CIlJFEBR84
The concurtrence between preservice teachers’

self-evaluations and the ratings of their supervisors was
investigated, after both student teachers and supervisors
completed training designed to facilitate self-assessment and
collegiate relationships. Self-reports of the trained teachers
were {n moderate agreement with ratings of supervisors. (PP)

Daescriptors: Competency Based Teacher Education:; Evaluation
Methods; Higher Education; *lnterrater Reliability; Preservice
Teacher Education; +Self Evaluation (Individuals): +Student
Teachers; +Student Teacher Supervisors; Teacher Behavior:
*Teacher Evaluation: *Training Methocis

ldentifiers: Georgia; *Integrated Model for Train and Super
of Teach
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The Basic Skills of Prospective Teachers: How well Do Xhey
Read/Write/Speak? : -

Dupuis, Mary M. ; Fagan, fdward R.

Journal of Classroom Interaction, vi8 n2 p20-27 Sum {1983

Available from: UMI

lLanguagn: English

Document - Type: ‘PROJECT DESCRIPTION (141); TEST,
QUESTIONNAIRE (160)

Journal Announcement: CIJJANBA

This article describhes procedures used at Pennsylvania State
University to assess basic skills .of applicants to the
secondary school teacher ‘education program. lests given prior
to student teaching assignments measure reading, writing, and

speak ing competencies, Test development and validation
activities are explained. (PP)
Descriptors: tBasic Skills; Criterion Referenced Tests;

*Education Majors; Higher Education; *Minimum Competency

Testing: Preservice Teacher Education: +*Reading lfests; *Speech

Tests: Teacher Evaluation: Test Validity; +Writing Skills
Identifiers: +¢Pennsylvania State University

£J2848093 SP513163

A Competency Model for the Evaluation of Teacher Education
Program Graduates.

Moore, Kenneth D.; Markham, . Sue

Teacher Fducator, v19 nt p20-31 Sum 1983

Available from: Reprint: UMI

l.anguage: English

Document Type. JOURNAL ARTICLE (0R0); PROJECT DFSCRIPTICN
{(141)

Journal Announcement: CIJNDOV83

Teacher training institutions should assess the competency
level of theirr yraduates so that needed changes in teacher
educaticn proyrams can be made. A model for assessing teacher
education graduates and the teacher education program is
described. (cJ)

Oescriptors: +College Graduates; tFducation Majors;
*Educat ional Assessment; Higher Education; Minimum Competency
Testing: Presntvice Teacher Fducation; ¢Program Evaluation;
*Student Evaluation: +leacher Fducation Programs

EJ283307 SP%172032
Alternative Paradigms of Teacher Education.
Zeichner, Kenneth M,
Jouvrrnal nf Taacher Education, v34 n3 p3-9 Mav Jun 1983
Aviitlable from- Reprint: UMI
Language - English
Document  Type JOURNAL ARTICLE (O8N): RFVIEW LITFRAIUR§§}“
(D70): PROJECT DESCRIPTION (141) By
Journal Announcement: CIJOCTR3
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Four paradigms have dominated the dabate on teacher

education in recent years: (1) the "behavioristic"
orientation; (2) the *personalistic" mode ; (3) the £J280229 SP54§2898
“traditional-craft" approach; and (4) the "{nquiry" The Effectiveness of Mastery Learning Strategies in
orfentation. A heuristic device for organizing discussion Undergraduate Education Courses.
about desirable teacher education practices 1{s presented, Clark, Charlotte R.; And Others
which permits consideration of fundamental questions about Journal of Educational Research, v76 n4 p?10-14 Mar-Apr
objectives. (- P) 1983
Descrip:tors: Competency Based , Teacher Educationr; Available from: Reprint: UMI]
*Educational Objectives: #Educational Principles; +Foundations Language: Erglish )
of Education, Hicher Education; Humanistic Education; Inquiry; Document Type: JOURNAL ARTICLE (080); REVIEW L ITFRATURE
Models; *Preservice Teacher E£ducation; Student Teaching; (070); EVALUATIVE REPORT (142)
*Teacher Education Programs Journal! Announcement: ClJAUGB3
A group-based, teacher-paced mastery learning format was
used to instruct students in two sections of an undergraduate
€J282224 TM508 {29 course on teaching mainstreamed handicapped children. Students
Minimum Competency Standards Set by Three Divergent Groups in thesa <sections displayed greater achievement and higher
of Raters Using Three Judgmental Procedures: Implications for motivation, measured by their number of absences, than did
Validtty, students taught the course by more conventional methods.
Halpin, Gerald; And Others (Authors/Pp)

Educational and Psychological Measurement, v43 n{ piB5-96 Descriptors: Academic Achievement: Attendance: sEducation
Spr 1983 Courses; Group Instruction: Higher Education; +*Mastery
Avazilable from: Reprint: UMI Learning: +Qutcomes of Educat ion; *Presarvice Teache

Language: English Education; Spercial Education: *Teaching Methods; Under graduate
Document Type: JOURNAL ARTICLE (0BO);: RESEARCH REPORT (143) S tudy
1 Journal Announcement: CIJSEPB3
ﬁ] Al though arbtitrary, whenever multiple judgmental
| standard-setting procedures are utilited by different groups €J275481 SP512612
concurrently, stability across raters can be achieved and Who Are Our Teacher Education Students?
decisions ¢ " be made 1{n a relatively judicious manner. Martin, Elatne Russo )
Greater sStaYility across methods (Ebe), Nedelsky, Angoff) may Journal of Tearher Fducation, v34 n! p51-53 Jan-fFeb {3983
be effected by slightly modifying the Ebel approach. Available from  Reprint - UM]
(Author/PN) Language: Eng!lish
Descriptors: Admission Criteria; +*College Entrance NDocument Type: JOURNAL ARTICLE (OBO): REVIFW LITERATURE
Examinations: *Cutting Scores: Higher Education: *Interrater (070): RIBI IDGRAPHY (131)
Reliability; Minimum Competencies: *Minimum Competency Testing Journal Announcement: CIl.MAYR3
: Teacher Education Programs; *Test Vallidity This annotated bibliograghy, selected from the ERIC
Identifiers: +*Standard Setting databases, concarns characteristics of preservice teachers.
Studies summarized cocompare academic achievement nf education
majors with that of students in other fields and investigate
€£J282048 SP512959 personality traits, a*titudes, and other attributes of future
Are Concessions Worthwhile? teachers. Other studies focus on admissions critera and relate
McCabe, J. J. C. achievemaent tn teaching. (PP)
Jdnurna! of Education for Teaching. v9 n2 p195-96 May 1983 Dascriptors: +¢Academic Achievement; e+Admission Criteria;
Language: English Annutated Bibliographies: +Education Majors: Ffducational
Document Type: JOURNAL ARTICLE (OBO); RESEARC:" RFPORT (143) Trends: Higher tducation; ¢Preservice Teacher Fducation:
Journal Announcement: ClJSEPB3 . Student Attitudes; ¢S tudent Characteristics; Teacher
Data are given about the progres. of 2,000 students who Effectiveness
entered the University of Newcastle upon Tyne who were not
qualified in the conventional sense. The success rate of these
students has been slightly higher than that of students €J275479 SP512610
meeting the usual qualifications. (PP) Testing Teachers: Analysis and Recommendations.
Descriptors: +Academic Achievement; Admission Criteria; Pugach, Marleen C.; Raths, James D
*Colleg:- Admission; *Eligibtiity; Higher Education; Journal of Teacher Education, v34 p37-43 Jan-feb 1983
«praservice Tegacher Education: *Student Characteristics Available from. Peprint: UM] ‘
: 2]
gl:'? Identifiers: University of Newcastle upon Tyne (cont. next page) AQ_ 58
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DIALOG File 1: ERIC - 688-84/Dec
Language: English
Document Type: JOURNAL ARTICLE
(070): PRODJECT DESCRIPTIDN (141)
Journal Announcement: CIJMAYS83
Two ceéntral aspects of the teacher-testing movement are
addressed: (1) assumptions that form the basis for the
prescription that teachers should be tested: and (2) the
various domains in which testing might take place.
Recommendations for teacher education institutions concerning
appropriate use of competency testing are given. (PP)
Descriptors: College Rolé: +Educational Trends: Higher
Education; *Minimum Competency Testing; *National Competency
Tests; *Preservice Teacher Education: Teacher Certification;

(080); REVIEW LITERATURE

*Teacher Evaluation; Teacher Improvement: +Test Use; Test
validity
: EJ275475  SP512606 )

Five Year Teacher

The Characteristics of ~Students in a

‘Education Program.

Andrew, Michael D.

Journal of Teacher Education, v34 n{ p20-23 Jan-Feb

Available from: Reprint: UMI

Language: English

Document Type:
(141)

Journal Announcement: CIJMAYB3

The University of New Hampshire’'s five-year teacher
education program attracts students who are academically able
and compare Tavorably with students n other graduate
departments, The program {s described, and information about

1983

JOURNAL ARTICLE (0OB0); PROJECT DESCRIPTIDN

students’ attitudes and aspirations is given. (PP)
Descriptors: Academic Abihity; *Education Majors:; Higher
Education; Preservice Teacher Education: Program Content:

*Program Length; Student Attitudes: *Student Characteristics;
*Student Recruitment; *Teacher Education Programs; Time
Factors (Learning)

ldentifiers: +Extended Oegree Programs: *University of New
Hampshire

EJ275474 SP512605
The Academic Qualifications of Women Choosing Education as a
Major.

Savage. Tom V.

Journal of Teacher Education. v34 nt{ p14-19 Jan-Feb

Available from: Reprint: UMl

Language: English

Document Type: JDURNAL ARTICLE (080): RESEARCH REPDRT (143):
STATISTICAL MATERIAL (110) .

Journal Announcement: CIJMAY83

A study investigated: (1) academic qualifications of female
education majors; (2) how they compare with females in other
academic programs: (3) career-choice shifts during college:
and (4) whether females unsuccessful in other programs choose
education as a last resort. Scholastic Aptitude Test scores.
grade-point averages, and other measures of achievement are

1983

\

+Academic Ability; Achlievement Rating: vCareer
Choice; *Education Majors: Educational Trends; Femaleas;
Higher Education; Preservice Teacher Education; +Student
Characteristics; Teacher Qualifications; Womens Fducation

analyzed. (PP)
Descriptors:

€J275386 SPr512%17

Who’'s Afraid of Teacher Competency Tests?

Scherer. Marge

Instructor, v32 n6 p48-50,52.59 fFeb

Available from: Reprint: UMI

Language: English

Document Type: JOURNAL ARTICLE (080); PROJLCT DESCRIPTIDN
(141); REVIEW LITFRATURE (070) ;

Journal Announcement: CIJMAYS83

Competency testing is a faci of 1ife for many new teachers.
This article descrihes different types of tests and the
purposes for which they are used in various states. Teachers
and spokesper sons for educational organizations and
institutions express their views on testing and on how test
results may affect teacher education. (PP)

Descriptors: Reginning Teachers; +*Criterion Referenced Tests
i Elementary Secondary Education: *Minimum Competency Testing;
Preservice Teacher Education; State Standards; Teacher
Associations; leacher Attitudes; +Teacher Certification;
*Teacher Improvement; +*lest Use

1983

EJ275364 SP512495

Theory and Practice in Teacher Education.

Davis, D.: Roper. W. J.

European Journal of Teacher Fducation. v5 n3 pid47-506

Language: Enalish

Document Type: JOURNAL
(070); PDSITION PAPER (120)

Journal Announcement: Cl1JMAYS83

Approaches to teacher education are examined to determine
their relative emphasis on practice and theory, and are
criticized for divorcing tkteory from practice. A new approach
is neaded that would enable student teachers tno relate theory
and practice from an analysis of their classroom experiences.
Appendices demonstrate this approach. (PP)

Descriptors: Compntency Based Teacher Education; Education

1982

ARTICLY (0BO): REVIEW LITFRATURE

Courses: +¢tducational Needs: +¢Educational Practices: Higher
Education; *learning Theories; *Preservice Teacher Education:
*Student Teaching: +Teacher Fducation Curriculum; leaching

Experience: Teaching Skills
Identifiers: +Theory Practice Relationship

Q
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EJ274341 E£C150831 ’

Competency-Based Objectives for
Experience.

Johnson, Ann Randolph; And Others

Language, Speech, and Hearing Services in the Schools, vi3
n3 pif7-96 Jul 1982

Available from: Reprint: UMI

Language: English ¢

Document Type: JOURNAL ARTICLE (080); RESEARCH REPDRT (143);
REVIEW LITERATURE (070)

Journal Announcement: CIJMAYB83

The article examines a competency-based objectives system
for evaluating the student teaching experience for majors in
speech- 1 anguage pathology and audiology programs. It s
composed of 89 competencies which cover the broad range of
knowledge, skill, and value objectives that a student is
likely to experience during student teaching. (Author/SW)

Descriptors: +Competency Based Teacher Education: Higher
Education: Preservice Teacher Education; +Speech Handicaps:
+Student Teaching: +Teacher Evaluation

the Student Teaching

€J271949 SP512352

Testing Teachers: Analysis and Recommendations.

Pugach, Marleen C.:; Raths, James DN.

Journal of Teacher Education, v33 n6 pi13-17,19-21 Nov-Dec
1982

Available from: Reprint: UMI

Language: English

Document Type: JOURNAL
(070); POSITION PAPER (120)

Journal Announcement: CIJMARS3

Two aspects of the teacher testing issue are discussed: (1)
reasons for assuming that teachers should be tested; and (2)
domains {in which testing might occur. The effects of testing
on teacher quality and public opinion are discussed. Ways that
teacher educators can use their |nfluencg to improve teacher
quality are suggested. {(PP)

Descriptors: Educational
*Minimum Competency  Testing:
*Preservice Teacher tducation; Public Support: Teacher
Certification: +*Teacher Effectiveness; +Teacher Evaluation:
*Teacher Improvement; Test Use: *Testing Problems

ARTICLE (080); REVIEW LITERATURE

Responsibility; Higher Education:
Multicul tural Education;

EJ271944 SP512347
A Comparison Between Aptitude Measures of Poor-Writing
Education Graduates and Poor-Writing Edwcation Dropouts.
Hoffman, Roy A.; Kauffman, A. Dan
Teacher Educator, vi18 n2 p20-25 Fall 1982
Available from: Reprint: UMI
Language: English
Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143)
Journal Announcement: CIJMARS3

LA

Universtity who demonstrated (poor‘ writing abilities were
compared to determine ability differences between those who
graduated and those who did not. Graduates outscored dropouts
in the five major areas tested, although both groups ranked
low in comparison to the general college population. (pPpP)

Descriptors: *Academic Ability; *Academic Achievement:
Aptitude Tests; +College Graduates:; r+Drououts.: +Education
Majors: Educat ional Research; Higher  Education; *Low

Achiavement; Preservice Teachar Education; Writing Skills

EU27194 4 SP512344

Competency-Based Teacher Certification: Is It Really
Happening?

Villeme, Melvin G.

Teacher Educator, vI8 n2 p2-4 Fall 1982

Available from: Reprint: UM]

Language: English

Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143):
PROJECT DESCRIPTION (141)

Journal Announcement: CIJMARS3Z

A survey of minimum competency requirements of state
education departments shows that, in 13 states, teacher
training institutions must verify students’ competencies, and
that in four states, teachers must pass the National Teachers’
Examination Florida and Georgia teachers must pass competency

tests and demgnstrate skills during their first year on the
job. (PP)

Descriptors: +Competency Based Teacher Education; Higher
Education;: +Minimum Competency Testing: National Competency

Tests;

Departments of

Certification
Identi{ifiers: National Teacher €xaminations

National Surveys; Preservice Teacher Fducation; +State
Education; *State Standards; *Teacher

1271925 SP512328
Field-Based Teacher Education: Programs that Work.
Niclklas, Willis (L.: And Others
Teacher tducator. viB8 n{ p2:9 Sum 1982
Available from: Reprint: UMI
Langiage: English
Document Type:
(141)
Journal Announcement: CJJMARB3

JOURNAL  ARTICLE (ORO); PROJECGT DESCRIPTION

Two field-based tearher education programs at North Texas
State Unfversity are describud. The West Dallas Teacher
Education Project prepares education students to work- in

‘nner-city. urban schools, and the North Texas Cnoperative
Teacher Education Project allows education students to work as
paraprofessional teacher aides. (CJ)

Descrintors: Competenty Based Teacher Education; Education

work Relationship: *Field Experience Programs; Higher
Education: *Preservice Teacher Education; Teacher Aides;
*Teacher Education Programs; +vTeaching Experience; Urban

(cont. next page)

Aptitude test scores of education majors at Florida Atlantic
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Schools
Identifiers: *North Texas State University

(33

" EJ270473  SP512247
A Responss to Alan Tom and Richard Wisniewski: A Look
Bayond.

Roth, Robert A.

Journal of Teacher Education, v33 n5 p32-36 Sep-Oct 1982

Available from: Reprint: UMI ’

Language: English
- Document Type: JOURNAL ARTICLE (0BO):- PROUJECT DESCRIPTION
(141); POSITION PAPER (120) -

Journal Announcement: CIJFEBB3

A response to articles by Alan Tom and Richard Wisniewski
(November-December 1981 Journal of Teacher Education) is
offered. Alternatives to the National Counci! for
Accreditation of Teacher Education (NCATE) standards are
considerad. It {s suggested that higher selection standards
for teachers be coupled with financial incentives. (PP)

Descriptors: *Academic Standards; *Accredjtation
(Institutions); €Educational Quatity: Educational Supply;
Minimum Competency Testing: Program Evaluation; +*Program
Improvement: +Student Certification; sTeacher Education

Programs; Teacher Employment Benefits; Teacher Qualifications;
sTeacher Selection

Identifiers: National Council for Accreditation of Teacher
Educ .
EJ270472 SPS512246

Competency-Based Teacher Education: What Has Survived in New
York.

wendel, Egon O.

Journal of Teacher Education, v33 n5 p28-31 Sep-0ct 1982

Available from: Reprint: UMI

Language: English

Oocumant Type: JOURNAL ARTICLE (080);
REVIEW LITERATURE (070)

Journal Announcement: CIJFEBB3 .

Teacher education programs in 63 New York state colleges and
universities were surveyed to determine which elements of
competency-based teacher education have been adopted and the
degree of participant satisfaction. Results reveal that
coricepts such as mastery learning, criterion-referenced
assessment, and performance-based measures that evaluate
student competencies are widely used in the teacher education
programs. (PP)

Descriptors: Adoption (1deas): Behavioral Objectives:
*Competency Based Teacher Education: Curriculum Development;
+Educat ional Trends; Higher Education; Mastery Learning:
Pacing: Performance Tests:; *Program Implementation: Schools of
Education; State Surveys; *Teacher Education Programs

Identifiers: *New York

RESEARCH REPORT (143);

EJ269115 SP512032

Professional Laboratory Experiences:
Teacher Education,

Nolan, James F.

Journal of Teacher Education, v33 nd4 pd9-53 Jul -Aug 1982

Available from: Reprint: UMI

Language: Engtlish

Document Type: JOURNAL ARTICLE (080): LEGAL MATERIAL (090);
POSITION PAPER (120)

Journal Announcement: CIJJANAR3

A review of educational literature indicates that the term
"student teaching® mistakenly has been applied to all
professional laboratory experiences for preservice teachers,
As a result, thase activities have concentrated on the
development of piractical teaching skills whereas clinical

The Missing Link in

laboratory exper fences should encourage tnquiry and
experimentation. (PP)
Descriptors: Ccompetency Based Teacher Education;

*Educational Theories:; Elementary Secondary Education: *field
Experience Programs; Higher Education; tHumanistic Education;
Inquiry; +laboratory Training: +Praeservice Teacher Education;
+Student Teaching: Teaching Experience: Teaching Methods

Identifiers: Dewey (John): t+Professional Labgratory
Experiences
£EJ268273 EA515658

Are We Sure the Quality of Teacher Candidates is Declining?

Gallegos. Arnold M.; Gibscn, Harry

Phi Detta Kappan, v64 ni p33 Sep 1982

Available from: Reprint: UMI

Language: English

Document Type: JOURNAL ARTICLE (ORO): RESEARCH REPORT (143)

Journal Announcement: CIJJANB3 .

Data suggest that self-selection is weeding out the poorer

students in the teacher education program at Western
washington University. The grade point average of freshmen,
although declining for the university as a whole, is rising in

teacher education. (Author/JM)

Descriptors: +Academic Achievement: +Education Majors:
Elementary ..Secondary Education: Grade Point Average; Higher
Education: Teacher Education Programs

lIdentifiers: Western Washington University

g€J26827 1 EAS5 15656
The Distribution of Academic Ability in the Teaching Force:
Policy Implicatlons
Vance. Victor S.: Schlechty, Phillip C.
Phi Delta Kappan. v64 nt p22-27 Sep 1982
Available from: Reprint: UM}
Language: English
Document Type: JOURNAL ARTICLE (080);
{cont. next page)
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DIALOG File 1: ERIC - 68-84/Dec
POSITION PAPER (120)

Journal Announcement: ClJJANS83

Data indicate that teaching attracts and retains a
disproportionatety high percentage of those with low measured
academic abitity and
high abitity. If policy makers wish to change this situation,
they must be prepared to pay the price. (Author)

Descriptors: *Academic Ability; Career Choice; Elementary
Secondary Education; +*Low Achievement; Tabtes (Data); +*Yeacher
Characteristics; Teacher Education; Teacher Education Programs
: Teacher Effectiveness; Teacher Persistence: +*Teacher
Quatifications; Teacher Recruitment; Teacher Salaries: Teacher
Supply and Demand; Teaching (Occupation)

EJ2664119 SP511942
It’s Tima to Provide a Warranty with Every New Teacher.
McIintosh, Dean K.

Viewpoints in Teaching and Learning, v58 n2 p15-22 Spr 1982

Available from: Reprirt: UMI1

Language: Engtish

Document Type: JDURNAL ARTICLE -(080): PTPJECT DESCRIPTIDN
(141) '

Journal Announcement: ClJNDV82

This article explores the idea of teacher-training

institutions providing a warranty to school districts for each

new teacher graduated from the institution and hired by the
schoot district. Implications of such a program, inctuding
performance criteria to be established for teachers and ways
to roemedy a graduate’s inadequate performance, are discussed.
(cy) '

Descriptors: *Accountability; *Beginning Teachers;
Competency Based Teacher Education; Education work

RetationsHip: Field Experience Programs; Higher Education;
*Job Performance; Minimum Competencies; Relevance (Education):
*Teacher Educat ion Programs; Teacher Effectiveness;
*Vocationatl Fol lowup ?

Identifiers: University of South Carotina

L

EU263780 SP511780
~ The Retlationship of Field Placement Characteristics and
‘Students’ Potential Field Performance Abilities to Clinical
Experience Performance Ratings.

Becher, Rhoda McShane; Ade, William E.

Jdournat oft Teacher Education, 1982
Avaitable from: Reprint:yWUMI
Language: English
Document Type: JODURNAL ARTICLE (QB80):
Journal Announcement: ClJSEN82
This study determined the retlationships of field placement

characteristics and students’ potential field performance

abitities to final clinical experience performance ratings of
earty childhood student teachers. The study also examined if
there were differences in these relationships. during
successive fietd experiences. (FG)
Descriptors: *Academic Achievement:

v33 N2 p24-30 Mar-Apr

RESEARCH REPORT (143)

Cooperating Teachers;

fails to attract and retain those with

School Teachers; Higher Education; Preschool
Preservice Teacher Education; Program fffectiveness;
*Student Teachers; +*Student Teaching

Elementary
Teachers;
*Student Characteristics:
i Teaching Modets

EJ262497 S05098951 ‘
A Research Proposal for Social Stu img Methods Courses.
Herman, Wayne L, Jr.
Sociatl Studies, v73 n? p68-73 Mar-Apr
Available from: Reprint: UM]
Language: Engt ish
Document Type: JUDURNAL ARTICLE (080);
Journal Announcement: CIlJAUG82
Proposes techniques to "help instructors of pﬁeservlce
teacher education programs in social studies {mprove thelir
programs. Techninques involve collecting data from the .schools,
etermining a definition nf social studies, selecting teaching

198¢

TEACHING GUIDE (052)

competencies and‘ instruct ional strategies, and assessing
teachers’ and student teachers’ abitities to perform the
competencies. (RM)

Descriptors: Competency Based Teacher Education; Elementary
‘'Secondary Education: <Methods Courses: +Preservice Teacher
Education; +Program Improvement; r5ocial Studies; +Teaching
Methods
Ed260744 SP511688

Mathematics Methods: Pre-Student Teachlng Model .

Stevens, Dorothy Jo

Journal of Teacher tducation, v33 ni{ p18-21 Jan-Feb 1982
Ava'lable from. Reprint: UMI

Language: Engl ish

Document Type: JOURNAL ARTICLE (080) RESEARCH REPORT (143);
PROJECT DESCRIPTION (141)

Journal Announcement: CIlJJULR2

A study investigated the efficacy of a model for training
teacher education students in a mathematics methods class.
Findings indicated that the model was valid for the settings
in which it was applied. Al though improvement was expected to
occur in the achievement of pupils who were taught u§1ng
materials prepared in the methods class, no significant
improvement was shown. (uJUN) y

Descriptors: Academic Achievements Grade 8; Higher < Edycation

*Methods Courses; +*Models; Preservice Teacher Education:

*Secondary School Mathematics; +*Secondary School Teachers;
*Student Attitudes; Teacher Education Programs; tTeaching
Me thods

<
SEQ44676
in Science Education. Volume 10, Number 2.
Helgeson, Stanley L., £d.
Canter for Science

‘@FPoias

ED245942
Investigations
Blosser, Patricia €., Ed.:
Ohio State Univ., Columbus.

Mathematics Education.
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in Science Education, viQ0 n2? 1984 1984
Information Reference. Center (LRIC/IRC),

75p.
The

Investigations
Avaitable from:

Jdournal Announcement: RiENOV84
Target Audience: Researchers

Ohio State Univ., 1200 Chambers Rd., 3rd Floor, Columbus, OH Presentad are ahstracts and abstractors’ analyses of seven
43212 (subscription $8.00,- $2.75 single copy). studies related to science instruction and mathematics and
éx EDRS Price - MFO1/PCO3 Plus Postage. three studies related to achievement. Analyses in the area of
¢ Languzge: English . instruction are on  studies of: teacher interventions in
Document Type: REVIEW LITERATURE (070); SERIAL (022); elementary science laboratory groups; variables accounting for
NON-CLASSPOOM MATERIAL (055) v success in an undergraduate science education course: the
Gaographic Source: U.S.; Ohio ex tended dis¢ret{on approach to high schonl biology
Journal Announcement: RIENOV84 investigations? dfagnostic-prescriptive teaching; the effects
Target Audience: Researchers of the use of hand-held calculators:; the effects of process
Presented are abstracts and abstractors’ analyses of 10 instruction on problem identification skills; and the effects
studies related to one or more aspects of teacher education of Piagetian 1level on =solving proportionality problems.
and 2 studies in a "miscellaneous" category. Analyses in the Anatyses related to achievement 2are on studies of- the
first saction (teacher education) are on studies of: the use predictiorn of achievement and success in an audiotutorial (AT)
of wait-time and its effect on science achigvement: teacher biology program; the effects of the components of logical
competencies; the i{nfluence of teacher behavior on student reasoning on physics achievement . and differences itn
performance: affective predictors on preservice S8cience achievement of inner city students. Responses by two authors
teaching behavior; ideal teatrer behavior parceptions of to analyses of their studies are included. (uUN)

. science students; the effectiveness of training methods in Descr iptors: v*Academic Achievement; Calculators: Cognitive
modifying questioning and wait time behaviors of Thai high Oevelopment; Flementary . Secondary. Education: Environmental
school chemistry teachers; three methods of i{improving Education; Higher Education; Mathematics Education;
preservice science teachers’ questioning knowledge and *Mathematics Instruction; Preservice Teacher Education:
attitude toward questioning; the effectiveness of a basic Process Education; Science Education; *Science Instruction;
science s¥ills course for preservica elementary teachers:; the *Student Attitudes; Teacher Rehavior; *Teaching Methods; Urban
developmeny of a test to measure tea.hers’ conceptions of the Education

J, meaning of a&cience; arJ teacher education majors compared to Identifiers: tMathematics ‘Education Research; +Science

(=) other majors relative to several variables in an attempt to Education Research

| promote positive attitudes toward science and science ’

instruction. Analyses in the second section ("miscellaneous")

are on studies of: the effects of frequent multiple-choice <+ ED244954 SP024466

testing with immediate computer feedback and the assessmert of 1984 Report to the Profession: Data Show Innovation, Change.

the universality of participation 1{in pro-environmental Special Report.

behavior. (JN) American Association of Colleges for Teacher Education,
Descriptors: Academic Achievement: Computer Assisted Testing wWashington, D.C.

: Elementary Secondary Education; Environmental Education; AACTE Briefs, v5-.n5 Jul 1984 Jul 1984 13p.

Higher Education; vrInservice Teacher Education; *Preservice EDRS Price - MFQi/PCOt Pius Postage.

Teacher Education; Questioning Techniques; Science. Education; Language: English

*Science Instruction; Sciance Tests: *Teacher Attitudes: Document Type: PROJUECT DESCRIPTION (141):; STATISTICAL

sTeacher Behavior; Time Factors (Learning) MATERIAL (110); SERTAL (022)
Identifiers: sScience Education Research: +wWait Time Geographic Source: Y.S5.; District of Columbia

Journatlt Announcement: RIEOCTBA4
Target Audience: Praciitioners; Policymakers

ED24594 1 SEQ44675 ' Survey responses from 517 member institutions of the
Investigations tn Science Education. Volume 10, Number 1. Amer ican Association -of Colleges for Teacher Education are
Blosser, Patricia E., Ed.; Helgeson, Stanley L., Ed. reported. The first section depicts the nature of the
Ohio State Univ, , Columbus. Center for Science and institutions (public tand grant, public non land  grant,

Mathematics Education. ' tndependent 1iberal arts, church-reiated }iberal arts, private
Investigations in Science Education, v1i0 ni 1984 1984 74p . university., and predominantly btltack), and the patterns or
Available from: Information Reference Center (ERIC/IRC), The education deqgrees offered by each type. Faculty information,

Ohio State Univ., 1200 Chambers Rd., 3rd Floor, Columbus. OH presented in the second section, includes data on the number

43212 (subscription $8.00, $2.75 single copy). of faculty on hard-money contracts. the nature of their

4 EDRS Price - MFO1/PCO3 Plus Postage. assignment to duties, their salaries, and degrees held Ethnic

Language: English and gender characteristics of student populations are reported
Document Type: REVIEW LITERATURE (070): SERIAL (022); tn the third section. The fourth section summarizes data on

RESEARCH REPORT (143) (cont. next page)

) Geographic Source: U.S.; Ohio %
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the use of screening tests for admission, use of standardized
tests for graduation and/or certification, and kinds of basic
skills tests employed for any purpose. The fifth section
provides information on number and types of degrees presented
by the institutions. In the sixth section, information
concerning summer programs is presented. The final section
reports on the status of changes iin teacher education
prcyrams. OData are reported in tabular format with narrative
ana:,sis. (JD)
Descriptors:
*Educational
Characteristics;

Admission Criteria: Oegrees {Academic);
Change; Higher Education; rInstitutional
Minimum Competency Testing: *National Norms;
*Program Improvement; *Schools of Education; Student
Characteristics: Summer Programs; *Teacher Education; Teacher
Education Programs:; Teacher Educators
Identifiers: +American Association of Colleges for Teacher
Educ

£ED244935 SP024407

A Comparison of Teaching Performance as Measured through
Observation of Student Teachers and Experienced Teachers.

Dickson, George E.; And Dthers

Apr 1984 17p. ; Paper presented at the Annual Meeting of
the American Educational Research Association (68th, New
Orleans, tA, April 23-27. 1984).

EORS Price - MFO1/PCO{ Plus Postage.

Language: English

Oocument Type: CONFERENCE PAPER (150): RESEARCH REPDRT (143)

Geographic Source: U.S.: Dhio

Journal Announcement: RIEDCTS84

The performance of 20 experienced elementary and secondary

school teachers was measured and compared with similar data
collected about 336 student teachers at the University of
Toledo (QOhio). The two observation inventories used were the

Classroom Observations
(COKER) and the Teacher

Keyed for Effectivenass Research
Performance Assessment Instruments

(TPAl). Scores were obtained on 49 competencies identified as
important i{in teacher education and teaching. Preliminary
analysis indicated different results from the two observation
instruments, which provides insight into differences between
the two instruments. DOther results i{ncluded: (1) Student
teachers had higher wmeans on those competencies involving
behaviors required of them; (2) Student teachers tended to

score higher on competencies that can be "technically"”
demonstrated; and (3) Experienced teachers scored higher on
competencies involving behaviors that come with time and
exper {ence. (CuUB)

Descriptors: Comparative Analysis: Competency Based Teacher
Education; *Elementary Schoo! Teachers; Evaluation Methods:

Higher Education; Job Performance: Preservice Teacher
Education; *Secoi.dary Schoo! Teichers; *Student Teachers:
*Teacher Effectiveness; *Teacher Evaluation; *Teaching

Exper tence
Identifiers: University of Toledo OH

ED244931 SP024403 .

Assessment of Aptitude and Achievement of Education Majors.

Howey, Kenneth R.; And Others

Apr 1984 16p.: Parer prese: ted at the Annual Meeting of
the American Educational Research Association (68th, New
Orleans, LA, April 23-27, 1984). )

EDRS Price MFO1/PCO1 I'lus Postage.

Language: English

Document Type: CONFERENCE PAPER (150):; RESFARCH QEPDRT (143)

Geographic Source: U.S.; Minnesota

Journal Announcement: RIEDCT84

A study examined the general achieveinent and aptitude of
prospective teachers at the University of Minnesota‘s College
of Education. Test scores were examined o -er time, against
majors {in other professional schools in the same institution,
as well as across different education majors. The specific
variables investigated 1included <subtests of the Preliminary
Scholastic Aptitude Test (PSAT), subtests of the American
College Test (ACT), cumulative arade point average, and high

school rank. On the Aaverage, education students at the
university scored higher on e standardized tests than did
othar students across the state and the country. When they

were compared with other majors at the university, the
education students typically scored the 1owest. However, when
only academic education majors were compared with other
majors, they tended to score as high or highar. The only
statistically significant difference found over time was on
the verbal Aaptitude score of the PSAT, a sliqght decrease
shared by all majors. (Author/CJR)

Descriptors:- Arademic Achievement: Academic Aptitude; Class
RANk: Comparative Analysis; +Education Majors: Grade Point
Average: Higher Education: +Majors (Students); Preservice
Teacher fducatinn: *Scores: *Standardized Tests: ¢«+Test Norms

Identifiers: AC1 Assessment; Preliminary Schnlastic Aptitude
Test

ED244467 EC162480

Preparing Teachers for Children with Learning and Rehavioral
Disorders i{n a Liberal Arts College: A Criterion Performance
Preparation Mode!l.

Hoimgren, Byron R.

Apr 1983 15p. In: Meeting Their Needs- Provision of
Servicr* to the Severely Emotionally Disturhed and Autistic.
p323-316 Conference Proceedings (Memphis, TN, April 27 28,
1983). t ° 162 463)

EDRS Pr e MrO17PCO1 Plus Postage.

Language €English

Document Type: CONFERENCE PAPER (150); PROJFCT DESCRIPTION

(141)
Reographic Source: UL.S.: Kentucky
Journal Annnuncement RIFOCTARA
The paper descr ibes the criterion performarce approach, a
(cont. next page)
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competency ‘hased . teacher education orogram for special ldentifiers: ¢lndiana State University
education majors {n a small, rural church-related private
college (Cumberiand College {n Kentucky). The program serves a
relatively 1large student body with only a few instructors. ED?242694 SP024096 .
Entrance requirements are listed as is a recommended sequence Learning about Learning: < The Contributions of Ausubel’s
of courses for majors {n learning and behavior disorders. Assimilation Theory ¢to a Teacher Education Program at the
Students are adminis tered pretests and posttests with University of Vermont.
performance criteria astuablished. Similarly, criteria for . Smith, Markley; Stowell, Mary Ellen
staying 1in the program are noted. A sample pre/post test in a” ‘pr 1983 28p.; Paper presented at the Annual Meeting of
course on educational assessment of exceptional chtldren is t e New England Educational Research Organization (Rockville, i
followed by listings of course regquirements and evaluation and . ME, Apritl 27-29, (983).
by 15 performance ubjectives. (Cl.) EDRS Price - MFOi/PG0O2 Plus Postage.
Oescriptors: «Cumpetency Based Teacher Education; lL.anguage: Engl1sh
sDisabilities: Higher Education:; +Preservice Teacher ftducation . Document Type: CONFFRENCE PAPER (150); RESEARCH REPORT (143)
i *Private Colleges;, K Special Education Teachers Geographic Source: U.S.; Vermont
Identifiers: *Cumberland College KY Journal Announcement: RIEAUGSA4
) " An experiment employed cognitive based teaching and learning
) ' procedures in an undergraduate educational psychology course.
€ED243863 SP024291 : The procedures were strongly influerced by David Ausubel’s
A Ten-Year S tudy on Quantity, Quality and Personal theory on learning and rulated skills. Ausubal defines
Characteristics of Teacher Candidates. effective learning as a process by which humans urderstand the
Hor ton, Daniel, Jr.; Summers, Jerry structure of knowledge and consciously make structures
May 1984 33p. compatible with existing organization of concepts in the
EDRS Price - MFO1/PC0O2 Plus Postage. brain. Thus, the human nervous system, as an information
Language: English processing and storing sSystem, may be analogized to the
Document Type: RESEARCH REPORT (143); EVALUATIVE REPORT conceptual structure of an academic discipline An analysis of
| (142) the students’ conceptual structures employed in their writing
g; Geographic Source- U.S.; Indiana established a "learning how to learn” phenomenon. There was
[ Journal Announcement: RIESEPB84 indication of the presence of content understond and retained
A study compares the quantity, quality, Aand personal at a complex level, and an Aability to apply concepts to
characteristics of teacher education candidates for the practical problems This achievemant was attributed to the
1982-83 school year with the teacher education candidates for thesis that the gtudents were applying learning strategies
the 1971-72 and 1972-73 school vyears. Subjects included which they had extrapolated from the Ausubelian learning
students of secondary education at Indiana State University theory. (Authar /JD)
(ISU) who had applied to student teact.. Data for the study Descriptors: Academic 'Achiavement: tAccculturation;
were gathered from the existing files for student teacher sCoanitive Processes; +Concept formation; Frncoding
applicants at I1SU. The study did not find that teachrer (Psychologyv); Epistemology: Highar Education: Learning
candidates who are graduating today are better than the ones Processes; tlLearninag Strategies: slearning Theories;
who graduated a decade ago. However, the present groups of *Metacognition; Preservice Teacher Education; Student
secondary schoot teacher education candidates at ISU are more Attitudes; Teacher Fducation Programs
mature (if age is a factor), better achievers (if grade point Identifiers: tAusube 1l (David P); University of Vermont
average is a factor), and more humane (if concern for people
is a factor). Study data are analyzed in detail and include
charts and statistics and/or discussion on: (1) enroliment; EN242RA88 SPN2408 1
(2) average grade point average (GPA) scores and Scholastic Teacher Preparation and Certification: The Call for Reform.
Aptitude Test (SAT) scores: (3) age of student teacher Fastback 202.
applicants; (4) student teacher appl!icants who commute: (5) Sikula, John P.: Roth, Robert A.
major characteristics of both good and {ncompetent teachers; Phi Celta Kappa Fducational foundation, Bloomington, Ind.
(6) academic credit transferred to ISU; (7) student teacher 1984 AGp.; Publication of this fastback was sponsored by
acplicants who work; (8) factors influencing career choice of the Louisville, Kentucky Chapter of Phi Delta kKappa and the
teaching: and (9) student teacher applicant profile. (JUMK) Schoo! of Education at the University of Louitsville.
Descriptors: +Academic Achievement; Comparative Analysis: Report No. - I15BN-0-87367-202-X
Education Majors; +*Grade Point Average: Higher Education; . Available from: Phi Delta Kappa. Eighth and Union, Rox 789,
Preservice Teacher Education; Secondary School Teachers: Bloomington, IN 47402 ($0.75).
Standardized Tests: +*Student Characteristics; Student EORS Price - MFQ1/PCO2 Plus Postage.
Evaluation; *Student Teacher Attitudes: +Student Teachers: (cont. next page)
" Tea:hing (Dccupation) %
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Language: English .

Document Type: PROJECT DESCRIPTION (141); REVIEW LITERATURE
(070) .

Geographic Source: U.$.; Indiana

Journal Announcement: RIEAUGB4

This booklet discusses c':anges taking place in the four

major processes involved in preparing and certifying teachers:
national accraditation, state program apr:oval, state
certification, and teacher preparation. Some of the major
issues affecting these processes, Such as teacher competency
testing and teaching internships, are discussed, and the
impact of changes in these four processes are examined. Three
specific areas are identified as in need of strengthening: (i)
evaluation of teacher preparation programs, including national
accreditation and state program approval: (2) requirements for
entering and remaining in the profession, 1{including
certification regulations and procedures; and (3) preparation
of teachers, including program entrance and exit requirements.
Case studies are presented of successful reforms in Fliorida,
Oklahoma, and the University of Louisville (Kentucky). (JD)
Descriptors: *Accreditation (lnstitwutions): Admission

Criteria: Change Agents; *Educational Change; Higher Education
: Minimum Competency Testing: Preservice Teacher Education;
*Program Validation: State Standards: ¢Teacher Certification;

sTeacher Education Programs

ED242674 SPQ24009

Teacher Recrui tment: Recommendat ions for Program
Impiementation,

Hopfengardner, Jerrold; Lasley, Thomas

Feb 1984 23p.; Paper presented at the Annual Meeting of
the Association of Teacher Educators (64th, New Orleans. LA,

January 2B8-Fehruary !, 1984).
EDRS Price - MFO1/PCOt Plus Postage.

Language: English

Document Type: EVALUATIVE REPORT (142): CONFERENCE PAPER
(150) .

Geographic Source: U.S.; Ohio

Journal Announcement: RIEAUGSB4

B8ased on research studies, the current literature. and
findings emerging from efforts to recruit well-qualified

teacher education students for the University of Dayton, seven
recommendat ions were developed for teacher educators to
consider in impltementing a formal, systematic recrultment

program: (1) Teacher recruitment should »egin with the
fdentification of the essential characteristics a prospective
teacher should possess to excel in teach- tz) . me type of
"personal touch" should be {included, Suc a personalized
tetter or an in-depth telephone conversation with a
prospective student; (3) Teacher recruitmaut shaul?d include
some form of campus visitation to meet with fu w1ty members,
administrators, and teacher educat ion studenta; (48)
Recruttment efforts should be a joint enterprise, entailing

the cooperation of faculty and admissions office personnel;
(s) Teacher recrut tment should be a formalized.
waell-coordinated effort; (6) Recruitment efforts are enhanced

if scholarships are available; and (7) Teacher recruitment
shoulo be directed at students who have an interest in
teaching as both a life-long profession and a short-term
career. Steps {in planning and implementing a successful
recruitment program are outlined in the appendix. (JnD)

Descriptors: Academic Ability: +Career Choice; Core.
Curriculum; Curricuium Development; Higher Education:
Preservice Tearcher Educat ion; Professional Recognition:
*Praogram Development: Scholarships; *Schools of Education:
+Student Characteristics; +*Teacher Recruitment : Te:.cher
Salar ies
FED242666 SP023945

CBEST Performance in Relation to Personal Background
Factors. ’

California Commission of leacher Credentialing. Sacramento.

Jan 1984 35p.

EDRS Price - Mroi/PC02 Plus Postage.

Language: English

EVALUATIVE REPORT (142)
U.s.; California
RIEAUGS4

Educational Skills Test (CBEST) was
developed. as the means by which applicants for teaching or
service credentials could demonstrate proficiency in reading,
writing, and mathematics. Oemonutration of proficiency in
these skills was required for the issuance of a credential
starting February 1, {983. wWhen examinees reqgistered for the
test, they filied out a background guestionnaire. Responses to
quest tons were analyzed in relation to "'the pass-fail
determination made on the basis of test scores. Factors which
appear to have some relationship to CBEST performance are. (1)
full-time vs part-time attendance for students working toward
a baccalaureate degree; (2) attendance at a community college
prior to enroliment {n a four-year institution: (3) whether or

Document Yype:
Geographic Source:
Journal Announcement:

The California Basic

not an examinee had received any tutorial work {in these skills
after graduating from secondary school: (4) country in which
secondary school! education was obhtained, and facility In
English compared with another languaye: and (%) sophomore and

senior grade-point averages. Fleven tables are included in the

body of this report, which deals specifically with only some
of tha background questions. Appended are {4 additiornal tables
and the CBEST background guestions. (JMK)

NDescriptors:. Attendance Patterns; Basic Skills: Cultural
Background; Educational Background; +Education Majors; Ethnic
Groups; Full 1Time Students; Grade Point Average: Higher
fFducation: +Minimum Compaetency Testing: Part Time Students;
sPerformance factc 's; Preservice Teacher Education: +State
Stanrdards; +¢Student Characteristics; +Teacher Certification

Identifiers: *Catlifarnia Basic Educational Skills Test
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€ED242659 SP023738

A National Emergency in Teaching. A Report from the Council
of Chief State School Officers.

Council of Chief State School Officers, Washington, D.C.

Jan 1984 155p.

€EDRS Price - MFO! Ptus Postage.

Language: English

Documant Type: EVALUATIVE REPURT (142) e

Geographic Source: U.S.; District of Columbia

Journal Announcement: RIEAUGB4

Target Audience: Policymakers

will the nation have the trained teaching force required to
deal with educational problems in the 1980s and beyond?
Concern with the i{ssues that relate to the answer to this
question 1led the Council of Chief State School 0Officers to
appoint an Ad Hoc Committee to investigate these issues. The
committee sent a survey to the 50 chief state school officers
in the summer of 1981 to document then current state policies
which affected the quality of teachers and training. This
report consolidates and synthesizes information from the
survey into six chapters. Chapter I deals with attracting.
preparing, ticensing, and retaining persons for the teaching
profession., The second chapter discusses attracting people to
the . teaching profession, Chapter 111 examines issues involved
in preparing persons for teaching. The fourth chapter details

PC Not Available from EDRS.

the quality of inquiry instruction. The instrument provides
teachers with fredback which not only assesses the presence of
critical teaching skills, but also serves as a valuable
training aid furr helping them perceive how their own behaviors
and responses could be modified to more effectively facilitate
student learning. It is equally useful as a training aid for
preservice o1r in-service teacher training, in laboratory or
classroom settings. The Inquiry Teaching Competency Assessment

(1TCA) s being used in the Weber State College performance
based teacher education program, where validation studies are
being conducted to evaluate 1{ts effectiveness in improving
teacher inquiry instruction. (Author)

Descriptors: +Behavior Rating Scales; *Competency Based
Teacher Eduration; Elementary Secondary Education; fFeedback:
Inquiry; Preservice Teacher Education; Student Behavior:
Teacher Behavior: ¢Teacher Evaluation; Teacher Improvement;

¢tTeaching Skills
Identifiers: *Inquiry Teaching Competency Assessment

ED24 1507 5p0239613 .

Overs ' .t on Teacher Preparation. Hearing before the
Subcommi ftee on Postsecondary Education of the Committee on
Education and Labor. House of Representatives, Ninety-Eighth
Congress, First Session.

Congress nof the U.S.,.
Education and Labor. ;

Wwashington, D.C. House Committee on

|
§§ the licensing of persons for the teaching profession. Chapters 17 Nov 1983 65p.
| V and VI outline ways to retain teachers and research EDRS Price - MFQO1/PCO3 Plus Postage.
recommendations respectively. The appendix offers a state by Language: English
state breakdown on chapter topics. (JMK) Document Type: LEGAL MATERIAL (0Q90); pPDSITION PAPER (120)
Descriptors: Basic Skitls; *Competency Rased Teacher Geographic Source: U.S.; District ¢ Columbia
Education: Educational Change; Higher Education; t*Inservice Journal Announcement: RIEJULBA4
Teacher Education; sPreservice Teacher Education; +State Government- - Federal
Standards; *leacher Certification:; Teacher Education Programs; Target Audience: Policymakers
Teacher Placement; +*Teacher Recruitment; Teaching Conditions; A full report 1s presented of test.mony on teacher
Teaching Experience preparation given by witnesses baefore the subcommtttee on
Identifiers: *Council! of Chief State School Officers; postsecondary education. Included are the remarks and p:repared
Extended Degree Programs statements of the following witnesses: (1) Marie D. Fidridge.
Administrator of the National Center for Education Statistics.
who discusserd survey data on making teacher education
£D24 1555 TMB40063 curriculiim more rigorous, raising the criteria for entering
Assessment of Inquiry Competencies in a Performance-Based teacher education programs, and extending the teacher
Teacher Education Program. education program beyond four years; (2) C. Emily Feistritzer,
Btlake, Richard H, of Feistritzer Associates, who presented an analysis of data
Weber State Cotl., Ogden, Utah. pertaining to enroliments of students, numbers of people going
Oct 1983 23p.: Paper presented at the Annual Meeting oOf into teaching. salaries of teachers, and economic conditions
the Northern Rocky Mountain Educational Research Association of schooling: (3) David G. Imig, Executive Director of the
(1st, Jackson Hole, WY, October 13-15. 1983). American Assoriation of Colleges for Teacher Education, who
EDRS Price - MFO1/PCN1 Plus Postage. reported data regarding student population, teacher education
Language: English faculty, currirulum revision. standards, funding of education
Document Type: PROJVECT DESCRIPTION (141); TEST, departments., Aand examples of i{nnovative practices; and (4)
QUESTIONNAIRE (160);: CONFERENCE PAPER (150) Phillip C. Schlechty, Professor of Education, University of
Geographic Source: U.S.; Utah North Carnlina, who explored i{ssues of student teacher quality
Journal Announcemerst: RIEJULB4 and the number of teachers who are now heing graduated and
This monograph presents an assessment instrument that (cont. next page)
.. Utilizes teacher ‘and student behavioral indicators to assess
i dﬁmnwu
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hired by school systems. (JD)

Descriptors: Accreditation ‘dmission

(Institutions);

Criteria; _Career Ladders; *Curr iculum Deve.oprunt;
*Educational Quality; *Educational Trends; Graduation
Requirements; Higher Education; Minimum Competency Testing;

*leacher Certification; *Teacher Education; *Teacher Education
Praograms; Teacher Salaries

ED240107 SP0238 14

Teachers for Tomorrow,

Huk 111, Hobart; Hughes, G. Robert, Jr.

Texas Univ., Ausiin. Research and Development Center for
Teacher Education.

Apr 1983 43p.: Paper presented at the Annual Maeting of

the Amer ican Educational Research Association (Montreal,
Canada, April 11-15, 1983).

Report No.: RDCTE-9049

EORS Price - MFO1/PCO2 Plus Postage.

Language: English

Document Type: RESEARCH REPOURT (143):; CONFERENCE PAPER (150)

Geographic Source: U.S.; Texas

Journal Announcement: RIEJUNS84

Much concern has been voiced about the quality of teachers
newly entering the profession, the teachers of tomorrow. This
concern bhas focused etther on teachers’ low aptitude and
achievement scores or on their low grade point averages.

ED240038 S00154 15

Preservice Economic Education: The
Preservice Teacher Education.

_Hermanowicz, Henry J.

0Oct 1983 8p.; Paper prepared for the Joint Council on
Economic Education-National Association of Economic Educators
Annual Meeting (San Antonio, TX, October 6-8, 1983).

EDRS Prire - MFO4/PCO1 Plus Postage.

Language: E£nglish

Document Type: POSITION PAPER (120); CONFERENCE PAPER ( 150)

Geographic Source: U.S.; Pennsylvania

Journal Announcement: RIEJUNS84

In the many national studies and reports on improving the
aquality of formal education 1{n the United States that have
been published recently, the importance of quality teaching is
emphasized reneatedly. Questions concerning the realization of
this goal focus on recruitment, preparation, retention, and
reward strategies. However, there s little mention of the
importance of preparation {in economics. which should be a
fundamental component of teacher training. It s critically
important that the Joint Council on Economic fducation issue a
new policy statement defining the role of economics in teacher
preparation. Such a policy should state the following: (1)
prospective teachers need to complete required formal study in
basic economics: (?) eronomic concepts and knowledge should be

Environment for

|
S: However, numerous other personal and professional made an integral part of general methods courses for
i characteristics have been shown to be important to successful elementary school teachers; and (3) a formal course 1n
teaching, including empathy, flexibility, self-esteem, locus economics should be required for all secondary level social
of controtl, conceptual 1level, educational preference. and studies, business, and home economics teachers. In addit'ion,
teacher concerns. A study was updertaken to provide a states requiring competency examinations for prospective
comprehendive description of teachers for tomorrow, the teachers should include an adequate number of general economic
student teachers of today. Subjects for this study were 93 ftems as well as more complicated questions for social
student teachers and 88 cooperating teachers. Nine {nstruments studies, business. and home economics teachers. (LP)
and a hackground survey were administered to student teachers Descriptors: Competence: Competency Based Teacher fducation;
and cooperating teachers to measure the aforementioned Curriculum Oevelopment: +Economics Education; *Fducational
qualities for successful teaching Most of the instruments Improvement . Educational Policy; sEducatinnal Quality;
were administered at the beginning, middie, and end of the Educational Research; Elementary Secondary Ctducation:
student teaching experience. Study results showed few sPreservice Teacher teducation
-substantive differences between today'’s teachers and Identifiers Joint Council on Economic Education
tomorrow’s teachers. Tomorrow's teachers remain predominantly
Anglocnand female. They come “rom predominantly middle class
backgrounds, though substantial numbers of them attended EN238270# FLOt4135
ethnically mixed secondary schools, somewhat more than today’s Preservice and Inservice Tea®her Training: Focus on
teachers. Differences that do exist are 1{n the area of Proficiency.
workptlace concerns, as well as {n the expected Ilower Muyskens, Judith A,
standardized intelligence scores. (JMK) 1984 22p.
Descriptors: Academic Achievement; *Cooperating Teachers; Available from- Not available separately; see FL 014 129,
*Evaluation Criteria; Evaluation Me thods: sFutures (of Document Not Available from EDRS.
Society); Preservice Teacher Education: Standardized Teslis: Language- English
*Student Teachrrs; Student Teaching; Teacher Characteristics: Document Type- TEACHING GUIDF (0S52); REVIEW LITFRATURF (070)
Teacher Education: +Teacher Effectivenass: Teacher Evaluation; Geographinc Source. U.S.; Ohio
*Teacher Qualifications Journal Announcement. RIEMAYS4
Identifiers: Student Teacher Atti{tudes Traditional preservice and inservice training programs have
(cont. next page) !H
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focused on specific techniques for teaching and testing
specific aspects of the target language, usually grammatical
structures, With proficiency as the organizing principle, both
what teachers think and what they do in the classroom can and
must be viewed from this new perspective. Obvious applications
of the proficiency approach 1inciude student and instructor
certification standards, establ ishing foreign 1anguage
requirements for completing or entering programs, and
designing curriculum articulation guidelines. But what is most
salfent in the approach is the orientation allowing placement
speakers, students and instructors, in a global
framework for foreign language learning. It {s rnow possible to

interpret ‘every aspect of a program, including materials,
activities, and student and teacher behaviors. tm a broader
conceptual framework, constraining what occurs {n the

classroom -and focusing on what learners must eventually know.
The orientation ‘clearly identifies the complementaryv factors
of function. content, and accuracy, as well as the need to
maintain balance among them at all proficiency levels. (MSE)
Descriptors: Advanced Courses; ClasSroom Techniques;
*Competency Based Teacher Education; *Educational Strategies:

Higher Educatiod: Inservice Teacher Education: +Language
Proficiency: *l anguage Teachers: Lesson Plans; Material
Development; Preservice Teacher Education: Secondary School
Teachers; +Second Language Instruction: Student Teaching:
lesting
.

ED237496  $P023329 - _

Learning Style, Achievement, Aptitude, and Attitudinal

Variables Related to Preservice Teachers’ Performance on

Criterion-Referenced Tests {n Reading.

Posey, Josephine M.; wollenberg, John P.
Nov 1983 22p.: Paper presented at the Annual Meeting of
the Mid-South Educational Research Association (12th,
TN, November 16-18, 1983).

EDRS Price - MFO1/PCO!1 Plus Postage.

Language: English

Document Type: RESEARCH REPORT (143);

Geographic Source: U.S.: Mississippl

Journal Announcement: RIEAPRS84

Target Audience: Researchers

A study sought to determine i{f there
retationships among preservice teachers’
attitude toward reading, compoSite score on the American
College Test (ACT), declared major., high school grade point
average, vocabulary score, and reading comprehension score in
predicting performance 1{n a basgic skills course in reading

CONFERENCE PAPER (150)

were significant
learning style,

instruction., as measured by four criterion-referenced tests. changing teacher certification standards. Also discussed in

Subjects for the study were 70 preservice teachers enrolled in this report are comparisons made among institutions from

a basic skills course in reading instruction at a Mississippi states requ ring competency assessment for teacher

university. Analyses of study data revealed five predictor certification and institutions +.om states whichh do not

models for achievement on individual scores and the summative require such testing. The survey {instrument and 20 tables

score from four criterion-refurenced tests. Vocabulary was the displaying data are tncluded. (CJ) h

number one predictor for four'of the five models, and reading Descriptors: *Educational Change: tEducational Improvement;

comprehencion was the number one predictor for one of the -(cont. next page)

models., An examination of subscales associated with ltearning ! 'TI}
bremre—— v

negative 'significant
basic skills course in
Declared major

style revealed both positive and
correlations with achtievemant in a
reading instruction depending on the variables.
and ACT scores and attitude toward reading were all positively
correlated with some of the tests but not considered
significant in the best predictor set. The study also includes
eight tables and further discussion of results. (JMK)
Descriptors: +*Academic Achievement; Cognitive Processes;
Criterion -Referenced Tests; *Education Courses; vEducation
Majors: Grade Point Average; Higher Education: *Predictor
Variables: Preservice Teacher Education: Reading Attitudes;
Reading Comprehension; *Reading Instruction; Vocabulary Skills

ED237494 SP023324

A Survey of AACTE Memb. Institutions Regarding Change in
Teacher Education Practice to Improve the Quality of
Graduates,

Adams, Ronald D.

16 Nov 1983 Sip.: Paper presented at the Annual Meeting of
the Mid-South Educational Research Association (12th,
Nashville, TN. November 16-18, {983).

EDRS Price - MFO1/PCO3 Plus Postage.
Language: English

Document Type: CONFERENCE PAPER (150):
Geographic Source: U.S.: Kentucky
Journatl Announcement- RIFAPRS84 ¢
Target Audience: Researchers: Teachers

RESEARCH REPORT (143)

The American Association of Colleges for Teacher Education
(AACTE) appointed a Task Force on Shortage/Surplus/Quality
Issues i{n Teacher Education, which conducted a survey to: (1)

in teacher educat ion
(2) investigate

assess the perception of change occurring
programs to improve the quality of graduates;

the perception of changes in state teacher certification and
the inf luence on teacher education programs: and (3)
investigate the perceived influence, of selected groups on
state teacher certification change. Data, were summarized for
the t._.tal group (N=239) and across selected demographic
variables. Analysis of total group findings indicated that:
(1) Basic skills testing at entry into teacher education is

highly regarded for improv{ng student quality. while affective

and attitudinal measures are less important; {(2) Teacher
education course content is the most impor-tant area
influencing graduate quality: (3) The most important program

support area affecting graduate  quality s faculty/staff
developmerit ; (4) Recent changes 1{n state certification
standdards are positively affecting teacher education praograms:
and (5) State departments of education are most influential in
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Educat ional
Testing:

Qualtlity; Higher Education; .Minimum Compe tency
National Surveys; Preservice Teacher Education:
*Scihools of Education: State Standards; Teacher Associations:
Teacher Certification; *Teacher Education: *Teacher Education
Programs; *Teacher Improvement

lIdentifiers: +American Association of Colleges for Teacher
Educ

ED237461# SP022606
The Context of
Teacher Effects.
Edmonds, Ronald R.
[ t983 4p.: In: Smith, David C., Ed. Essential Knowledge
for Beginning Educators. Amarican Association of Coltleges for
Teacher Education, Washington, D.C., Dec 1983. p76-79.
Available from: Not avaitable separately, see SP 022 600.
Oocument Not Available from EDRS. . '
Language: English
Oocument Type: "OSITION PAPER (120): REVIEW LITERATURE (070)
Geographic Source: U.S.: Michigan
Journal Announcement: RIEAPR84
Target Audience: 'Teachers
This paper discusses the

Teaching and Learning: School Effects and

implications of research on

-Journa! Announcement: RIEAPRBA

Target Audinnce. Teachers

The ' past decade has been A productive era for classroom
research. Recant investigations have yielded useful concepts
for thinking about classrooms and about facilitating
achievaement . Research findings and concepts provide a way of
considering classroom instructioh, but they are npt rules for
classroom behavior. Some’ teachers believe (and behave
accordingly) that they have 1little effect on students’
learning. In fact, +any ‘teachers cannot simply and directly
explain wnat they attempt to Accomplish in their classrooms.
Teacher training Instityteons need to give more attention to
how ‘their students perceive the role of the teacher and help
teacher candidates - devglop a coherent teaching philosophy
vefore they enter the classroom. Teachers whno are confused
about their role and goals and who hold low ed¥pectations for
their ctassroom performance are unlikely to positively affect
student learning Aand development. Recent research provides
clear evidence that teachers do have important effects on
students’ oerformance. Furthermore, these studies provide
important concepts for thinking about classroum teaching. This
paper discusses research on: (1) teacher expectations; (2)
teacher effectiveness (active teaching):; and (3) classroom
management. Aand the policy im.lications of each. (JMK)

effective schools and classrooms for teacher training Descriptors: Academic Achievement: Beginning 1leachers;
programs. References to research focus on studies of schools Classroom Research; +Classroom Techniques; Elementary
| and -classrooms {in which nearly all students demonstrated at Secondary Education; sExpectation; Higher Education;
S; least minimum mastery on standardized achievement tests of *Preservice Teacher Fducation; sStudent Behavior: Student
| mathematics and peading. At issue are the guestions of whether Teacher Relationship: Teacher Attitudes: Teacher Behavior;
there are importaht pedagogical 1essons to be learned from the +Teacher Fffectivenass: Teacher Influence: *Teacher Response;
descriptions and analyses of effective schools and classrooms, Teaching Styles,
and whether these lessons have implications for the design qf L
teacher training programs, The author attempts to explicate
important elements of teacher training that ought to reflect ED237369 SEN43663
lessons learned from research. More specifically, three Investigations in Science Education. Volume 9, Number 4.
contextual aspects (intellectual, psychometric, and Blosser, Patricia E., Ed.; Mayer, Victor J.. Ed.
organizational) of what is regarded by the author as essential ERIC Clear inghouse for Science. Mathematics. and
knowledge for beginning educators are discussed..(JMK) Environmental FEducation, Columbus, Ohio.; Onio State Univ.,
Descriptors: Academic Achievement; Beginning Teachers:: Columbus. Center for Science and Math matics Education.
Classroom Research; Disadvantaged Youth; *Educational Testing: Investigations in Science Education., v9 nd4 1983 1983 81p.
Expectation: Higher Education: Preservice Teacher Educat ion: Available from: Information Reference Center (ERIC/IRC), The
*School Effectiveness; *Teacher Attitudes: Teacher Education Ohin State Univ.., 1200 Chambers Rd., 3rd Flonor. Columbus, OH
Programs; *Teacher Effectiveness: Teacher Response 43212 (subscription $8.00, $2.2% single ‘copy).
EDRS Price - MFO1/PCO4 Plus Postage.
Language  Eng!ish
ED237459# SP022604 Document Type: REVIEW LITERATURE (070); SERIAL (022);
Recent Classroom Research: Imptications for Teacher NON-CLASSROOM MATERIAL (0S55)
Education, Geographic Source: U.S.: Ohio
Good, Thomas (. Journal Anncuncement- R1EAPRS8A4
[ 1983 10p. ; In: Smith, David C., Ed. Essential Know!edge Target Audience: Researchers
for Beginning Educators. American Association of Colleges for Presented are  abstracts and abstractors’ analyses of 10
teacher Education., Washington, D.C., Dec 1983. p55-64. studies related to science instruction and 3 studies related
Available from: Not avaitable separately, see SP 022 600. to science curriculum, Analyses 1in the first section
Document Not Avattabi® from EDRS. (instruction) are on studies of - the influence of
Language: English tnstructional structure and focus of control oh achievement:
Dnocument Type: REVIEW LITERATURE (070): POSITION PAPER { {20) (cont. next page)
Gaographic Source. U.S5.; Missouri
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individualized audio-tutorial and frontal
classroom-laboratory instructionat methods un grade
distribution: the relationship of teacher reinforcement and
student fnquiry behavior; an instrument designed to be used to
optain description about instructional methods and materials
in a science laboratory; cognitive preterences of students
related to a curriculum; classroom learning environment;
students’ difficulties i{n tearning basic Mendelian genetics;
pictorial presentatton related to concept acquisittion:
evaluyation of use of a zoo fieldtrip as an instructional
method; and individualized instruction. Analyses in the second

effects of

sec <cton (curriculum) are on: the aims of science laboratory’
courses; a longitudinal study of 5 vyears of Intermediate
Science Curriculum Study (ISCS); and the influence of the use

of the Bioleorical Sciences Curriculum Study (BSCS) Elementary

Schoo! Scienca Program on students’ 1listening siills,
Responses by i1aree authors to analyses of their studies are
fnciuded. (JN)

Descriptors: »Academic Achievement: Clzssroom Nk ¢
Cognitive Style; Concept Formation; Elementary School Science;

Elementary Se . ondary Education: Higher fFducation;
Individualizen Instruction; *Learning: Preservice Teactrer
Education, +Scie:nce Course Improvement Projects: +¢Science

Curriculum; Sciercce Education; *Science Instruction: Secondary
School Science; sleaching Methods: 7 s
Identifiers: Israrl: +Science Ed. ation Research

ED237365

Science,
Cducatior..

Heath, John Edwin, Ed.

{ 1983 S2p.

EDRS P: .ce - MFO1/PCOJ Plus Postage.

Language: English

Document Type: PRDJECT VESCRIPTION (t41)

Geographic Source: U.S.:; Texas

Journal Annnuncement: RIEAPRBA4

This paper examines (irn separate sections) professional
problems, proposed solutions, curran: trends, and needed
directions related to science, mathematics. and technology
education 1in the Unfited States today. Professional problems
and related issues focus on studants, teachers, curriculum,
and college science education programs {(the latter listing
eight bproblems, such as an uncertainty about the goals of
science ‘educaticn). Proposed solutions to these problems are
out! ined and discussed as related to curriculum and
philosopny: and at the teacher, school district, business,
communi ty, university, government, ard teacher education
program levels. In addition to lists of characteristics of
effective schools and of teaching competencies requ-:'red by
teachers of the future, the section on current trends points
out several studies/surveys {ndicating, among other trends,
that the desirability of a background {n science or
mathematics will {ncrease and that, as the number of emergency
teachers goes ure,, the quatity of science/mathematics
fnstruction will go down. Needed directions ¢from several

3E043579

Math. and Tvechnology. A Crisis in American

"Individualized

sourcers are cutlined and discussed in the Yinal serntion. Among

these direcliions are those suggesting a new view of science
education and measures for eliminating the disparity between
salaries of science/mathemat ics teachers and their

counterparts {in industry. (uJN)

Descr ipteors: Academic Achievement: tEducational Imprrovement;
+Educational Quality; +Educat ional Trends; Elementary
Secondary Education; Higher Education; *Mathematics Education;
*Science tducation; feacher Education Programs; Teanper Supply
and Demand: Technnlogy )

ED2342 {1 CFE036946
Competency in
Performance Based Staff

Publication.
Tuxworth, E~ic N.

A Review of Competency and
A Staff Development

Teaching.
Development.

Review and Development Unit,

Further Fducation Curriculum
London (England}.
Dec 1982 S8Bp.
Report No.  [ISBN-0-85%%22-107-0
EDRS Price - MFO1/PCO3 Plus Postage,
Language: Fnglish
Oocument Yype: REVIEW LITERATURE (070); POSITION PAPER (120,

Geographic Source: United Kingdom; England
Journal Announcement: RIEFEBB4

In f1is repnrt, the author reviews the actual and potential

use OrF competence and performance based teacher education
(C/PBTE) in regard to further education in England. He
dezcribes the concept of further education, reviews eristing

practires, and mAakes a number of suggestions for future
action. the authnr first outlines the development and use of
this individualized modular system in the United States and
tnen analyzes the arguments for and against such a behaviorist
approach- to teacher skills. He claias that while much work is
nended in adapting thic system to the English system,
expei'1. 1ce elsewhere indicates the C/PBTE removes "some of the
mystigque and institutional restrictions which surround teachel
education.” The author notes that the development of these
modules {in the United States required an investment of $2
million and says that not all ot the 100 modules available are
relevant to the United Kingdom. He suggests, however, that
various bodies, including the further e iucation estahlistment,
could valuab'y support develuprmental work based on the modular

approach. (Two appendixes tn the report describe the tentative
approaches that have bren made in the United Kingdom in this
field, while other appendixes describe mndules - that are

available and how they are used.) (KC)

[Fescriptors Adult Education: Competence: +Competency Based
Teacher Education; cont inuing Education; Curriculum
Development : *Educat ional History: Educational Policy:
*Egucatioral 1Trends; Futures {(of Society); Higher Education;
Instruction;: Inservice leacheir Education:
Mnciles Qutcomes of Ffducation: Postsecondary
Preservice Teacher Education; Program Development:

icont. nex: page) 0
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Program Effectiveness; Teacher Education; Teacher Education
Curricutum; esTeacher Education Programs; Teacher Educator
Education; Teacher Effectiveness; Teacher Improvement ;

Teaching Methods: Teaching Skills
Identifiers: *United Kingdom

€0233999 SP0229CS
Effects of a Training Program on Expressive Non-Verbal
Behavior.

Kl1inzing, Hans Gerhard: And Dthers

Apr 1983 30p.; Paper presented at the Annuatl Meet ing of
the American Educational Research Association (Montreal,
Canada, April 1{1-15, 1983).

EORS Price - MFO1/PCO2 Plus Postage.

Languige: English

Document Type:
(141)

Geographic Source: West Germany

Journal Announcement: RIFJANB4

Target Audience: Researchers

A program was designed for training secondary school trainee
teachers {n ex-ressive nonverbal behavior and for gssessing
the effect of various combinations of different training
etements. The program was developed on the bauis nf nonverbal
descriptors of "enthusiastic teaching": vocal delivery, eyes,

CONFERENCE PAPER (150): PROJUECT DESCRIPTIDN

Language- English

ODocument Type: CONFERENCE
(0O70): RESEARCIH: REPDRT (143)

Geographic Source: U.S.: DOhio

Journal Announcement: RIFDEC83

Following a review of research endeavors in the area of
teacher evaluation and performance assessment, somn procedures
which have been developrd at the University of Toledo (Ohio)
to discriminate between competent and incompetent teachers are
described. The university’s program is competency-based, and
researchers have identified 49 competencies student teachers
are expecied to demonstrate. Two instruments have been used in
conducting research on these competencies. The low- inference
instrument wused {8 the Classroom Observations Keyed for
Effectiveness Research (COKER): the high-inferaence instrument
is the Teacher Performance Assessment Instrument (fPAl). The
scor i'ng procedures used with these Iinstruments differ
considerably, but the general results produced provide
indications of how Iindividuals, as well as groups. score on
each compe tency measured. Results obtained from the
instruments are wusually provided in profiles of scores which
can be generated ‘or groups sr individuals. The University of
Toledo, through {ts project staff and faculty, has the
capability of providing services to other institutions
interested in the measurement of teacher performance. (JD)

Descriptors: Classroom Environment; +«Classroom Dbservation

PAPER (150): REVIFW L ITERATURE

; facial expression, gestures, and eye contact ana body movement Techniques; +*Competency Based Teacher Education; Iligher
w were included. Four studies (main field tests) were conducted Fducation; Preservice Teacher fducation; Student Teachers;
| to obtain information on the relative effectiveness of various Teacher Attitudes: ¢Teacher Blehavior: Teacher Characteristics;
combinations o0° the training elements, Participants in the *Teacher Fffectivensss; sTeacher Evaluation
studies were s dndary school student teachers. The PONS-test ldentifiers: University of Toledo OH
(Profile of Non. !rbal Sensitivity) was administered as a pre-
and post-test for the studies. Results of the four studies
provided consistently positive evidence about the trainability ED232869 SEQ42G43
of nonverbal sensitivity. A description is given of the four Investigations {n Sctence Education. Volume 9, Number 3.
training courses and their elements, and tables {llustrate ihe Blosser, Patricia E., Ed.; Mayer, Victor J.. Fd.
design of the four studies and the characteristics of tre ERIG, Clearinghouse for Sctience, Mathematics, and
participating students. Results of the tests are summarized on Environmental Education, Columbus., Ohio.: Ohio State Univ.,
tables. (y0) Columbus. Center for Science and Mathematics Education.
Descriptors: Academic Achievement: Body lLanguage; Ctassroom Investigations in Science Education, v9 n3 1983 19873 74p.
Environment; Communtcation Skills; Higher Education; Sponsor ing Agency - National 1Inst. of Education (ED),
interpersonal Competence; ¢*Nonverbal Communication; Preservice Wash'ington, DC.
Teacher Education: *Program Effectiveness; eSensitivity + Available from: Information Reference Center (FRIC/IRC). The
Training: Student Motivation: Student Teacher Relationship: Ohio State Univ., 1200 Chambeirrs Rd., 3rd Floor, Coluimbus, DH
*Student Teachers; Teacher Atti{tudes: *Teacher Behavior: 43212 (subscription $8.00, $2.25 single Curwy),
Teacher Effectiveness €0RS Price MFO1/PCN3 Plus Postage.
Language: English
¢ Documant Type: SERIAL (022): ERIC PRODUCT (071);
E0233014 SP022885 NON-CLASSROOM MATERIAI (055)
The Competency Assessment of Teachers Using High and Low Geoaraphic Snurce- U.S.; Dhio
Inference Measurement Procedures--a Review of cast Research Jout nal Annnuncement: RIEDEC83
and Promisiny Prasent Practices Tatyel Audience. Practitioners
Oickson, George E. Abstractor’s analyses of 15 science education research
Jut 1983 10p.: Paper presented at the worid Assembly of studies are presented in three sections. The nine analyses in
the International Ccouncil! on Education for Teaching (30th, the first section focus on studies dealing with preservice and
washington, 0C, dJutly 11-15, 1983). (cont. next page) 4
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Areas investinated {n these
include: effectiveness of some inservice practices:
teachers’ perceptions of the importance of some teaching
behaviors; ques tioning skills; teacher clarity:. teacher
vagueness: preservice training {n environmental education; and
local elementary school science practices, Four analyses of
studies which examined factors affecting instruction are
presented {in the second section. Areas investigated include:
students locus of control: thinking styles o9f students;
self-concept and school achievement ; the influence of
mathematics ability on performance in physics; and student
reading ability and the reading level of science materials.

inservice teacher education.

studies

The final section contains a review and analysis of a single
s tudy. The study focused on attitudespand their influenca on
education in an informa!l setting. Authors responses to two

analyses are also included. (JN)

Descriptors: +Academic Achievement:
Processes: Elementary Scnool Science; Elementary Secondary
Education; Environmental Education; Higher Education;
eInservice Teacher Education: 'PartlciQant Satisfaction;
Performance Factors; *Preservice Teacher Education; Science
Education; «Science 1Instruction: Science Teachers; Secondary
Schoo! Science; *Teacher Behavior

Identifiers: +Science Education Research

Attitudes: cognitive

£ED231832 SpP022799

Educating a Profession: Competency Assessment. .

American Association of Colleges f{or Teacher Education,
washington, D.C.

Apr 1983 12p.; For related documents, see ED 227 079.

Available from' American Association of Colleges for Teacher
Education, Order UOepartment, Suite 610, Dne Dupont Circle,
Washington, DC 20036.

EDRS Price - MFO1/PCO1 Plus Postage.

Language - Tnglish

Document Type:
(141)

Geographic Source: U.S.; District of Columbia

Journal Announcement: RIENDVS3

Target Audience: Practitioners

The responsibility for ensuring that beginning teachers are
competent to teach in the nation’s ciassrooms should be that
of teacher education institutions, according to the American
Association of Colleges for Teacher Education (AACTE). Teacher
education institutions must employ an assessment syStem that
(1) assesses specific competencias as early as possible in the
candidate’s program: (2) employs multiple assessment methods;
and (3) monitors student progrecs continually. Decisions based
on multiple assessments should reduce the numbher of high-risk
students while retaining students for whom potertial for
success has been mari.ested in a variety of ways. The AACTE
aocument “taucating & Prcfession: Profile of a Beginning
Teacher" outlines competencies that should be assured by
graduation from an approved teacher education program and
provides a framework for a competency assessment program.
Recommended times for assessing prospective teachers’

POSITION PAPER (120); PROJECT DESCRIPTION

competency include: (1) admission into the teacher education
program; (2) enroliment for each subsequent semester; (3)
admission into student teaching; (4) graduation from the

program: and (5) first vear of employment. The mode! descr ibed
above is outlined iin a chart that indicates what should be
addressed, by whom, anc¢d by what methods at different points in
the program. (JMK)

Descrintors: tBeginning Teachers: +sCompetency Based Teacher
Education; Educat ional Responsibility; *Fduc.tion Majors;
*Evaluation Methods: Higher Education; Preservice Teacher
Education: Schools of Education; *Student Evaluation: Student
Teachers:; Teacher Education Programs: +Teacher Fvaluation

ED231825 Sp022738

Toward Reform and Revitatization of the Teaching Profession,

Bell, T. H.

Department of
Secretary.

11 Jul 1983 16p. : Speech presented at the Annual
Conference of South Carolina’s School A:ministrators (19th,
Myrtle Beach, SC, July 11, 1983).

EDRS Price MFO1/PCO1 Plus Postage.

Language - English .

Document Type-: POSITION PAPER (120): CONFERENCE PAPER (150);
REVIEW LITERATURE (070)

Geographic Source: U.S.; District of Columbia

Journal Annnuncement: RIENDVS83

Government . Frdaral

Current facvs concerning the teaching profession should be
analyrzerd and armted upon. Most college students now studying to
enter the tnaching profession come from the hottom qQuarter of
those taking tle college Antrance examinations. Schools and
Colleygnes of Fducation are held {n very low esteem on most
campuses: therefore. - when bhudgets are cut, they often suffer
most. Many of the bhest teachers are leaving the profession for
me.re promising work elsewhere. Taxpayers voting for
“Froposition 13"-type legislation ¢urb school finances and cut
‘nto the education hudgert. Many teachers’ unions and education
assoziations want erqual treatment of their members: however,
equality of unequels is the source of discontent coming from
inside the teaching ranks. Viewed from the eyes of an
anbitiouvs, capable young person, teaching i1s a “dead end job."
Teaching lacks a reward system faor sustained effort. There are

Education, Vvashington, DC.” Dffice of the

seseral ways in which the teaching prcfession can he renewed
anc revitalized. first of all, colleges and universities must
give a higher priority to teacher education, make it a
university -wide effort, and infuse more ">cademic rigor" into

the ucurriculum. Secondly, more academically talented students
must »>Je recruited aggressively for the teaching profession.
Thirdly, the current teaching system must be enhanced with a
Master Teacher Program, which, unlike merit pay programs,
of fers the teacher a promotidéy and new title in addition to a
salary enhancement. (JMK)

Desc, {©1tors: Academic Achievement ;

{cont. next page)
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Educational Improvement: +Educational Responsibility;
*Education Majors: Futures (of Society): Higher Education;
Incantives; +Master - Teachers:; Merit Pay; Preservice Teacher
Education; Schools of Education: Student Attitudes:; ¢Teacher

Education Programs; Teacher Recrutitment:. Teaching (Occupation)

ED231814 SP022711
Testing for Teacher Certification. Issuegram 7.
Viaanderen, Russell B. .
Education Commission of the States, Denver. Colo.
3 Jan 1983 9p.
Available from: Oistribution Center, Education Commission of

the States, 1860 Lincoln Street, Suite 300, Denver, CO B80295.
EDRS Price - MFO1/PCO1 .Plus Postage.
Language: English

Document Type: REVIEW LITERATURE (070)

Geographic Source: U.,S.; Colorado
Journal Announcement: RIENOV83
Public concern about the effectiveness of education

institutions and the accompanying loss of public confidence in
the nation’s schools bhas revealed ({tself {in a growing
complaint that too hany teachers cannot teach, This criticism,
while not fully substantiated, has resulted {n efforts to
establ ish means for testing teacher competency, seen as one of

many ways to improve education. Presently, 20 states require
cr will require, by a definite date in the future, applicants
for teacher certification to be tested for competency in

either the basic skills, subject matter knowledge, pedagogical
knowledge, or some combination of these. State policies,
rooted 1{n the concern for educational improvement, are also
concerned with the issue of testing teachers--whether or not

it will result in, or contribute to, the improvement of

education. Perhaps there are other viable alternatives to
teacher candidate testing that will contribute as well or
better to educational improvement. Some sugges:ions include:
(1) ratsing standards for admission to teacher education
programs; (2) strengthenir, the institutional accreditation
process: (3) requiring internships betore granting

(4) requiring continuing educatinan on the job:
teacher education programs: (6) iengthening

certification;
() reforming

preservice education; and (7) increasing teacher salaries.
(UMK)

Descriptors: Accreditation (Institutions); Admissi{on
Criteria; sCompetence; Competency Based Teacher Education:
Elementary Secondary Education; Preservice Teacher Education;
*State Standards: sTaachar Certification; *Teacher
Effectiveness: Teacher Evaluation: Teacter Interns: Teacher
Qualifications: Teacher Salaries; Teaching (QOccupation);

*Test ingy Programs

3
ED23 1646 SE042097
Investigations in Sciance Education. Volume 9, Number 1.
Blosser, Patricia E., Ed.: Mayer, Victor J., Ed. ’
ERIC Clear inghouse for Science, Mathematics, and
Environmental Education. Columbus, Ohio.; Ohio State Univ.,

Columbus. Center for Science and Mathematics Education.
Investigations in Science Education, V9 ni {983 1983 91p.
Available from: Information Referance Canter (ERIC/IRC). The

Ohio State Univ., 1200 Chambers Rd., 3rd Floor, Columbus, ‘OH

43212 (subscription $8.00 per year, $2.25 single copy).
EORS Price MFO1/PCO4 Plus Postage. K
Language: Fnglish
Document Type SERIAL

NON-CLASSROOM MATERIAL (055)
Geographic Source: U.$.; Ohio
Journal Announcement: RIENOVS]
Target Audience- Practitioners
Abstractor’s analyses of 12

studies are presented. Nine analyses

focusing on various aspects of sclience instruction, include: a

compar ison of different approaches to helping students

understand metric units of volume; use of specific questions
to cue elementary school students in obtaining information
from graphical materials: a meta-analysis of research results
on instruction: effects of participation 1in an inservige
program on earth science teachers’ attitudes/creativity; use
of two different teachiug strategies 1{in an earth science
course for elementary education majors to determine {f
contrasting teaching environments would influence students’
concept of science Instruction; examination of whether
teachars who advocated use of 1iving organisms to teach
science practiced what they espoused; and an analysis of
grology teaching assistant re.ction tno a training program
utilizing viden-taped teaching episodes. Three analyses of
research on testing are presented i{in the neéxt section.

Research analyzed focused on the reliability/content validity

of the Science Curriculum Imprcocvement Study (SC1S) Organism

Unit test, comparison of multiple choice/essay tests, and

development of an {instrument to measure understanding of

science. An analysis of a paper on inservice teachers’ needs
and the author’s response to the analysis are provided in the
final section. (uUN) ’

Cescriptors: +Academic

Science; Elementary Schoo!

Education: Higher Eduration;

Preservice Teacher Education;

Educat.on; +Science Instruction:

School Science; Student

Characteristics: +*Teaching

+Testing
ldentifiars:

(022): ERIC PRODUCT (071);

science education research

Achievement
Science;

College Science; Earth
Elementary Secondary
sIrservice Teacher Education;

Auestioning Techniques; 5cience

Science Teachers; +Secondary
Churacteristics; Teacher

Me thods; Jest Construction;

Meta Analysis; +Science Education Resrarch

ED230%541 5P022383

Assessing Minimal Competence for Certification with the
National Teacter Examinations,

Rcth, Rod: Hanrer, Austin

20 Nov 1982 18p.: Paper presented at the A..nual National
Inservice Conference of the National Council of States on
Inservice Education (7th, Atlanta, GA, November 19-23, 1982).

(cont. next page)
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EDRS Price - MFO1/PCOY Plus Postage.

Language: English

Document Type: CONFERENCE PAPER (150); PROJECT DESCRIPTION
(141) .

Geographic Source: U.S.:. Alabama

Journal Announcement: RIFOCT83

This paper presents the Jlegal rationale for wusing the
Nationa)l Teacher's Examinatioh (NTE) validation procedure,
used in Arkansas to determine cut-off scores for
teacher certification. A review is given of the decision, by
the United States Supreme Court, upholding use of the NTE by
South Carolina in that state’s teacher certification system.
The points are made that it was not the intent of the testing
discriminate and that graduation from an approved
training program was not a viable alternative to the
use of the NTE for certification purposes. A review is also
presented of Educational TJesting Service (ETS) validation
procedures that determine the validity of test questions as
they relate to job requirements rather than to the quality of
a teacher training program. The point is made that Uniform
Guidel {nes on Employment Selection Procedures require
fdentification of competencies important to a successful
performance in the job for which candidates are to be
evaluated. Actual directions given to educational experts who
served as tudges for the Arkansas NTE study of area
examinations are presented. A1sO included in this paper are
descriptions of data analysis procedures used in the Arkansas
study. (JD) *

Descriptors: Educational Legis!ation; Higher Education; Job
Ana'ysis; *Minimum Competency Testing; *National Competency
Tests: Program Validation; Ractal Discrimination: Relevance
(Education); Standardized Tests; State Standards; Teacher
Certification; Teacher Education Curriculum; Teacher Education
*Test Theory: Test Validity
Identifiers: *National Teacher Examinations

teacher

€ED230510 SP022299

Evaluating Teacher Education Graduates and Programs.

Cltarken, Rodney

Feb {983 16p.; Paper prepared for the Association of
[ndependent Liberal Arts Colleges for leacher Education.

EORS Price - MFOY/PCO1 Plus PoSstage.

Language: English

Document Type: REVIEW LITERATHRE (070); POSITION PAPER (120)

Geographic Source: U.S.; Michigan

Journal Announcement: RIEOCT83

Schoois, colleges, and departments of education are becoming
increasingly accountable for the tratning and evaluation of

(4) standardized measures. fach of these categories relates to

an NCATE evaluation standard. At present, standardized
measures seem the most efficient and reliable evaluative data
available to teacher educators for determining the quality of

their graduates and their teacher education programs. These
standardized measures take the form of competency examinations
{before certificatinn) and student achievement measures (after

entry into the profession). Other measures of teacher
performance include classroom ohservation and pupil, peer, and
supervisory evalyations. More refined measures need to ‘e
developed to be used as admission standards tno schools of

education. (JM) .

Descriptors: Admission C(Criteria; Competencvy Based Teacher
Education: Educational Trends; +Evaluation Criteria;
*Evaluation Methods; Futures (of Societyv); Higher Education;
Peer Evaluation; *Preservice Teacher Education: Questionnaires
: Schools of Fducation; Standardized Tests: Teacher
Certification; *Teacher Education Programs; Teacher

Effectivenass: *Teacher Evaluation

ED230%08 SP022282

The Effects of Task Significance Training on the Ability of
Pruspective Teachers to Increase Academic Learning Time,

wWaimon, Margaret C.; And Others

Apr 1983 17p Paper presented at the National Meeting of
the American Fducational Research Association (Montreal,
Canada, April 11-14, 1983).

EDRS ‘Price - MFO1/PCOY Plus Postage.

Language: English R

Document Type: CONFERENCE PAPFR (i50);: RESEARCH REPORT (143)

Geoaraphic Source: U.S.; [11inois

Journal Announcement: RIEQCT83

An  experimental preservice
developed to train prospective
increase academic learning time through identification and
arrangement of instructional tasks of personal and social
significance. Par ticipants were 34 junior-level prospective
teachers who were subfjected to two treatments which culminated
in A 3-week pre student-teaching clinical experience at A
university labo ory high school. Twelve high school classes,
comprisina approximately 280 students, were involved in the

)

teacher education program wAas
high school teachers to

study. Random pairs of subjects, one from the experimental
group and one from the control group, were assigned to high
schoo! classes, The supervising teacher of each high school
class selected a chapter from the text being used bv the
class, and subject pairs assigned to each cl!ass were given a
semes tor to prepare to teach the cChapter’'s content to

students. Subjects in the control group received a traditional

competent terachers, and are developing new ways to evaluate —ompetency bhased teacher education program. Subjects in the
their graduates and their programs. The National Council for experimental group received task-significance training, which
Accrecditation of leacher Education (NCATE) has identified begins with cantent Analysis, proceeds to identifying
three areas for evaluating t2?acher education graduaces: educat ional lrvels, and then establ ishes appropriate
competency. entry, and effectiveness. Data for evaluatior of behavioral ahjrctives. Results supported the predinction that

E)'l teacher education graduates could be obtained from four teachers 1in the experimental program would increase academic
categories: (1) career 1ine data: (2) direct classroom (cont. next page)
observation; (3) pupil, peer, and supervispry evaluations; and %m

) ) — 9
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to a greater extent than would 5ubjects in the
(UMK)

learning time
traditioral program.

Fnglish
RESEARCH REPDRT (143);

Language .

Document Type: CDNFERFNCE PAPER (150)

Descriptors: ' +Academic Achievemant: bBehavioral Objectives: Geographic Source: U.S.; Texas
*Education Majors; Higher Education: High Schools: Persistence Journal Announcement: RIESFPRA
i Preservice Teacher Education; *Secondary School Teachers; A stucdy examined the effect {veness of university
Student Participation; Teacher Education Programs; Teacher supervisors’ feedbhack on the Academic Learning Time in
Effectiveness; +Teacher Improvement; .*Time on Task Physica)l tducation (ALT-PE) of students in two student
: teachers® classes. Subjects used in this study were secondary
school pupils (chosen at random) in two student teachers'’
ED229373 SP022254 physical education classes., Students were ohserved 13 times
An Evaluattion of a Teacher Education Program. for a 40 minute period by two observers trained in the ALT-PE
Galluzzo, Gary R. interval system .The student observations, which occurred
13 Apr 1983 12p.: Paper presented at the Annual Meeting of during the tearhing of volleyball skills, were conducted
the American Educational Research Association (Montreal, during baseline and intervention periods. Rasults indicate
Canada, April 13, 1983). ' ‘that a behavior change did occur in both student teachers’
EDRS Price - MFO{/PCOt Plus Postage pupils as a result of the {ntervention; which was supnrrvisory
Language: English feedback. ALT-PE was found to be a valuable supervisory tool
e Document Type: CONFERENCE PAPER (150); RESEARCH REPDRT (143) in helping student teachers imprpve instructional performance
. Geographic Source: U.S.; New Jersey and in helping student teachers increase their pupils’
Journatl Announcement: RIESEPB3 achievement. Tables displaying study data and references are
A field test of an evatluation of a teacher education program included. (JM)
at Glassboro State College (New Jersey) used 19 preservice Descriptors: Academic Achievement; *Achievement Gains;
teachers as subjects. The evaluation model adopted for the Feedhack; Higher Ffducation; *Physical Education; pPhysSical
sStudy, CIPP, fs an acronym for the four types of evaluation Eduration Teachers; Preservice Teacher Fducation: +¢Student
incorporated {nto one model: context, input, process, and Teachers; Student Teacher Supervisors; Student Teaching;
product. Tests administered to students were the Minnesota *Teacher Effectiveness; *Teacher Supervision; *TimP on Task
] Teacher Attitude Inventory (MTAI) and the National Teacher
Sg‘ Examinations, including both the Weighted Common Examinat ions
i Test (WCET) and the appropriate Area Exam for each of the ED229335 SP0O21829
three major areas of study from which these students were Have Skills: Will Teach?
‘"drawn. Evidence from this longitudinal study indicated that Trennepohl, Harlan Jd ; And Others
the scores on the MTAI increased from the freshman year to the 28 Jan 1983 12p. . Paper presented at the Anrual Convention
middlie of the junior year, with the mean for this group of the United Schonl Administrators (11th, Wichita, KS,
dropping somewhat when the students were measured following January 28, 1983).
s tudent teaching. Results from analysis of academic FNRS Price MFO1/PCOY Plys Postage.
echievement using the WCET scores indicated that there was no L.anguage: English
change In these students’ academic achievement. Four possible Document Type- POSITION PAPFR (120): PROJFCT DESCRIPTION
exptana’ fons are of fered for the lack of significant (141); CONFFRENCF PAPER (150)
differences over the four years on the general studies portion Geographic Source: U.S.; Kansas
.Of the WCET. (JM) Journal Annonncement- RIFREPRJ
Descriptors: *Academic Achievement; Educational Assessment: Same of the realities, at a state and national level, of
*Education Majors; Evaluation Methods: Higher Education: implementing new teacher education standards that emphasize
Measurement Techniques: Preservice Teacher Education: Program basic skills are discussed. Reported on is Kansas’ response to
Effectiveness; *Program Evaluation: ¢+Student Attitudes: the national trend t(oward teacher basic skill testing (five
Student Characteristics: sTeacher Education Proyrams house bills concerning teacher education). The Kansas State
ldentifiers: Glassboro State College NJ: Minnesota leacher Board of Cducation proposal forr a competency testing
Attitude Inventory; National Teacher Examinations requirement is described, as well as a one-year teaching
internship. which would help teacher~ in areas that can not be
i psted, such as classroom management. Recent measures of the
€0229368 SP022245% academic potential of teacher educAation majors are reviewed as
The Effect of Feedback on Academic Learning Time (PE Motor) are ways to reverse this downward trend. Preliminary research
tn Student Teachers’ Classes. findings of elementary undergraduate majors at Kansas State
“ Paese, Paul C. University are discussed with regard to the relationship
26 Apr 1982 2ip.: Paper presented at the National between a proposed 2.5 grade point average (GPA) requirement
Convention of the American Alliance for Health, Physical and students’ performance on basic tests administeraed in
Education, Recreation and Dance (Houston., TX, April 26, 1082). (cont. next page)
EDRS Price - MFO1/PCOY Plus Postage. %H'm
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reading and mathematics. It is noted thet the trends report ldentifiers: Science Education Research
the existence of 1i{ttle reistionship btetween students’
competence Iin the basic skills and their college academic

yperformance as measured by GPA. (UM) ED228685 cS504 187 !
Descriptors: Academic Standards; *Admission Criteria; Practical Practice in Communication Teachingy.
Competency Based Teacher Education; *Education Majors; Feezel, Jerry D.

. sEvaluation Criteria; Higher Education; *Minimum Competency Apr 1983 17p.: Paper presented at -he Annual Meeting of
Testing; Preservice Teacher Education: *Schools of Education: the Central States Speech Association (Lincoln, NE, April 7-9,
*Teacher Education Programs; Teacher I[Interns; Teaching 1983).

Experience EDRS Price - MFO1/PCC1 Plus Postage.
ldentifiers: +Kansas tanguage- English

Document Type: POSITION °PapPER (120): CONFERENCE PQPER (150)
Geographic Source: U.S.: Ohio :

1

Y ED229230 SE041430 Journal Announcement: RIESEP83 :
Elementary Teachers’ Attitudes Toward Science in Four Areas A three-stage model for the systematic development of
Related to Gender Differences in Students’ Science competent secondary schoal teachers of speech communication
Performance. begins with the prospective teachers examining Ywho they are"
tevin, James: Jones, Craig and “what makes them contident and happy", in terms of
1983 34p.:; Paper presented at the annual meeting of the motivatiunal needs, and dominance-submission, anxiety-confide-
American Educational Research Association (Montrea!., Canada. nce, and rigidity-flexibility characteristics. The second
Apri1, 1983). ' ) sitage centei s non the prospective teacher identifying and
EORS Price - MFO1/PCO2 Plus Postage. & understanding how a teacher is expected to functinn in many
Language: "nglish professional ro'es. The third stage stresses that whoever the
Document Type: RESEARCH REPORT (143); CDNFERENCE PAPER (150). person and whateer his or her role configuration, there arwe
Geographic Source: U.S.; Pennsylvania ) teaching skills to te developed for effective functioning as a
Journal Announcement: RIESEPB] teacher. The speechh education and communications education
iJ The objective of this study was to compare data on’ programs at Kent State University have implemented changes in
o preservice and inservice elementary teachers’ attitudes toward their program by follcwing the moadel. First the students’
! science and science instruction. Four att{tudes were assessed: personal needs and wants, hopes and fears, and strengths and
(1) science as a male domain: (2) science usefulness; (3) weaknesses are asseqsed by student self-reports and the
confidence 1In teaching; and (4) effectance motivation (1iking . observations of instructors. Next. an awareness @f educator
of science). These measures were selected since they have been role expectations begins by having the student spend 150 clock
K shown to be related to sex differences ' with respect to hours of practical exposure to real school. Settings and
science/mathematics enrol Iment and achievement. Attitude problems . In the refinemernt of teaching skills, the student
measur:ys were administered to preservice teachers (N-a8) ‘gets another 150 hours of field and simulated practice plus
during their senior year in college and to inservice teachers 300 hours of full-time student teaching. FfFollgwing the
(N=77) in a southern Pennsylvania school district. Independent practice teaching {n two speech methods classes. the student
variables inctuded levels of professional status completes the full-time 10-week practicum in a =sercondary
(preservice/inservice), grade levels (preschool/2nd, 3rd/4th, school speech program. This constitutes a culmination of the
Sth/6th, no preference), levels of instructional importance cf progression of practical practice from self-awareness to role
science (high/low), sex (male/female), and levels of science observations, to micropractice of specific skillsg, to
courses taken in college (none, 1/2, 3 or more). Data were macropractice of overall competencies in speech and drama
analyzed using multivariate analysis of variance, Duncan’s teaching. (HOD)
muttiple comparison test, ahd Tukey'’s HSD multiple comparison Descriptors: Competency R-svd Teacher Fducation; Higher
test. Significant differences were found for the main effects Education; Models; +*Role Perception; Secondary Fducation;
of professional status, science instructionatl ranking, and *Setlf Evaluation (Individuals): sSpeech Communication: *Speech
sex; and also for the I{nteraction effects of professional Curriculum; Student Teachers; rStudent Teaching; +Teacher
b status x college science, science ranking x sex, and science Education Programs: Teacher Effectiveness
ranking x college sctence. Tables. references, implications,
and recommendations for further research are included.
(Author/JN) ED228403 CE03546 1
, Descriptors: Acadenic Achievement: Attitude Measures: Selected Characteristics of New Students Enrolled in the
Educat fonal Background: Elementary Education, +*Elementary Department of Adutt Education, 1981-1982.
School Science; Elementary $chool Teachers: Higher Edu-ation; Goyen, Loren f.
) . *Inservice Teachar Education:; *Preservice Teacher Education: District of Columbia Univ., Washington, D.C. Dept of Adult
E);) Science Education: +Sciencé Instruction: +Sex Differences: {cont. next page) Qo
P ot * )
n Teacher Attitudes %ﬂm )
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Education. ¢

Nov 1982 69p.;: For a related document see £D 209 S0i.

EURS Price - MFO{1/PCO3 Plus Postage.

Language: tnglish

Document Type: RESEARCH REPORT (143) )

Geographic Source: U.S.; District of Columbia ~

Journal Announcement: RIESEPB83

A study examined the characteristics of new students who
were admitted as regular students tn the Department of Adult
Education at the University of the District of Columbia during
the period from the summer semester of 1981 through the spring
semester of 1982. To obtain a profile of the students,
researchers drew upon data from the students’ applications for
admission and from a 20-{tem new-student questionnaire that
contained questions on areas such as family s‘atus, current
employment , aeducational objectives, participation in
organizations, and methods of getting to and from classes.
These data were then compared to data from two similar earlier

studies. While the three studies do not provide sufficient
data to establish any definite trends, they do point to some
notable differences among the three groups of students

studied. ror instance, the proportions of female and part-time
students are increasing. There |s
percent of new students with children, Furthermore, the most
recent enrollees are more likely to be highly involved in an
organization, employed by a federal or non-governmental agency
as opposed to a school system, and more 1ikely to have

also an {increase in the

period 1972 through {976, patterns of
and from education were desrribed. and causal
examined which compare the effects of several
variahles on differentiating education majors frrom those in
othel filelds, thnse {n similar, traditionally female fields,
and those {n dissimilar, traditionally male-dominated fields,
Variables Iincluded ability, social class background, academic
performance, residential background, self-concept, and college
selectivity. Results fndicated {important patterns of

influences during these early years of occupativunal staging

students
movement to
models were

during the

which correspond closely with the characteristics of
relatively open access, compatibility with traditional female
roles, middle class status, and 1imi{ted intrinsic and
extrinstic rewards which are assoclated with the teaching
occupation (Author/JM)

Descriptors: Arcademic Achievement: +Bahavior Standards;

*Education Majors; +Females; Higher Etducation: Place of
Residence; Preservice Teacher Education; Researach Methodoloqy;
Schools of Fducation; Self Concept; +Sex Role; *Social
Behavior; +Social Cognition

ldentifiers: *National }ongitudinal Surveys

ED228219 SP022102
Teacher Perceptions

Teaching Competencies.
Weber, Wilford A.. And Others

regarding the Importance of Specified

enrolled 1{n the program for the purpose of getting a teaching Feb 1983 22p.:: Paper presented at the Annual Meeting of
position rather than an administrative one. (MN) the Association of Teacher Educators (Orlando, fL ., January
Descriptors: Acadamic Achievement; Adult Education; +Adult 29-February 3, 1983).
Educators; fareer Choice; College Freshmen; +Demography; EDRS Price - MFO1/PCOY Plus Postage.
Employment Level: Family Characteristics; Family Status; Language: English
Financial Needs; financtal Support; Graduate Students; Higher Document Type: CONFERENCE PAPER (150); RESFARCH REPDRT (143)
Education; Individual Characteristics; Mar'i tal Status; Geographic Sourre: U.S.: Tevas
*Preservice Teacher Education: +Student Characteristics: Journatl Aghouncement: RIEAUGS83
Student Educational Objectives: Transportation A " survey of preservice and inservice teachers {dentified
ldentifiers: +New Students; rUniversity .of the District of teaching cnompetencies they perceived to be most {mportant A
Columbia self-administered questionnaire asked respondents to use
' Likert scales to rate the Importance of 44 teaching
competencies. A comparison was made between the perceptions of
ED228234 SPO22 191 _preservice and inservice teachers and beatween the results of
Racruitment to Teaching During College: Results from the this study and of a similar study conducted at Powling Green
NLS. State University. Findings revealed that 16 competencies were
Bethune, Stuart B. viewed as important by preservice teachers and 25 were viewed
Apr 1983 41p.; Paper presented at the Annual Meeting of as important by inservice teachers. Nearly all of the
. the American Educational Research Association (Montreal," competencies wera viewed as being of At least moderate
Canada, April 1983). impor tance. Preservice and inservice teachers held very
EDRS Price MFO1/PCO2 Plus Postage. similar perceptions regarding the importance of competsncies
Language- Engl ish they rated. particularly those they deemed to be most
Document Type: CONFERENCE PAPER (150): REVIEW LITERATURE impor tant. Respondents from this Study rated the Bowling Green
(070); RESEARCH REPORT (143) competencies lower than did the teachers who participated in
Geographic Source: U.S.; North Carolina that study. lables present the rankings on the selected
Journal Announcement: RIEAUGS3 > competencies from bhoth studies. A copy of the qgquestionnaire is
A study explored chraracteristics, backgroun@s. and social appended. (JD)
contextual influences which affect the movehent of female Descriptors- +Comparative Analysis; +Competency Based
students into teacher educatfon programs during qﬁllege. Using (cont. next page)
a nationally representative longitudinal sampMe of college %
) manMmN%mr

ERIC

Aruitoxt provided by Eic:

00U704 E)'/ -

[

BEST COPY AVAILABLE 98




cr

. - PRINTS user:uooo0ss3 18Uan85 PRINT 24/5/1-97 > © ? PAGE: 25
l1tem 7% of 97
<
DIALOG File 1: ERIC - 68%-84/Dec
Teacher Education; Higher Education; Inservice Teacher Language: English - *
Education: *Minimum Competencies; Preservice Teacher Education Document Type: CONFERENCE PAPER (150): PROJECT DESCRIPTION
g Program Evaluation: *Teacher Attitudes; +Teacher (141) ~ ,
Qualifdcations; *Teaching Skills Geographic Source: U.S.; Florida
. Journal Anmmouncement: RIEJULS83
The “Portfolio FProcess fn Professional Development" is a

’
‘e
(o)

districts in

‘probtcems,

-offerings.

€E022BO13 RCO13976 .

A Study of Rural Schoo! Districts in the United States and
Implications for Teacher Education.

Smith, Ralph B.; And Dthers

Apr 1983 20p.: Paper presented at the Annual
the American Educational Researchr; Association
Quebec, Canada, April 11-15, 1983).

EDRS Price - MFO1/PCOi1 Plus Postage.

Language: English

Document Type: RESEARCH REPORT (143): CONFERENCE PAPER (150)

Geographic Source: U.5.: Utah N

Journal Announcement: RIEAUGS83

The study indentified all K-12
the United States
(n=1,414) and those enrotlling 301-960 students

collected and analyzed data rglated to
school districts, teachers, students, anc
school programs, and gathered data that'might be useful to
colleges of teacher education. A response and return rate of
79% . (642, 132-item questionnaires returned), of which 244 of
thq, rural schools had less than 300 students and 398 ha%.in
excess of 300. Sections include discussion and statistics on
district enrolliments, district leadarshir transportatinn,
special Sschool funding, primary occupatir . of people living
in -, the district, district staff, teacher salaries. new
teschers, secondary preparag%gn. teacher recruitment,-district

student performartte, sStudent +Mwarcds, educational

extra—currigylar'sports offered, and selected course
CGoncluding the report is a 1ist of 18 findings that
would be of interest to teacher educators in the preparation
of tezc.ers for rural America, t.e.. .teacher preparation
programs should provide field experiences in rural schools,
the mean beginning salary for teachers was $12,375 and overall
average salary was $16, 139, during the past year 81.9% hired
no new teachers due, to an ifcreal: in students, and teachers
averaged three subject preparatiohs. (AH)

Descriptors: Academic Achievement;

Meeting of
(Montreal,

and 1-12
enrolling

public school
less than 300

s tudents
(n=2,714%),
supet intendents,

programs,

Courses:' Educational

Research; Elementary Secondary sfducation; Extracurricular
Activities; Higher Ediication; Multigraded Classes: National
Surveys; *Ruratl Areas:; School Districts; School Funds: ¢School
Statistics: *Smal Schools; *Super intendents; sTeacher

Education Programs; +Teachers; Teacher Salaries:; Teaching Load
ED227073 SP021831

The Portfolio Process in Professional Development,

Terry, Gwenith t.; And Others

Feb 1983 1ip.: Paper presented at the Annual Meeting of
the American Association of Colleges for Teacher Education
(Detrott, Ml, February 22-23, 1983).

EDRS Price - MFO{/PCO{ Plus Postage.

competency based teacher educa®ion program recently mandated
by the Florida State Board of Fducation as the central element
of the Florida Beginning Teacher Prepgram. It involves a
prohationary year of. _supervised tearching for the beginning
teacher before cdﬁtlf cation {s granted. This model for
r-ofessional develophent, which has evolved over {2 years at
the University of West Florida, focuses on both pupil learning
and beginning™ teacher perfbrmance. The Portfolio Process

includes three stages within a given cycle: (1) 1The brginning
teacher collects useful informatioin for his portfolin from
multiple sources, possibly from personal writings about his
work, students’ work with teacher gomments, or audiovisual
recordings of classroom events. All data included in the
portfo!lio is placed there to represent 'the teacher’s

competency. (2) The beginning teacher has confergnpes with his

support team about the data in the folder. (3) A plan of
action of how best to achieve the deSired romprtencies is
agreed upon by the support team and teacher. The teacher
repeats the cycles until the desired level of performance in
each competency level s reached as)judged by the support
team. (UJM)

Descriptors: +Beginning Teachers; Competency Based Teacher
Education; Higher Fducation: ~ +Portfolins (Background

Materiais); *Probationary Period; Teacher Certification;
Teacher Fduration Curriculum; *Teacher Education Programs;
1eacher “wualifications; +¢Teaching Fxperience :
. 4
£
ED225919 S00145 10 ’
A -Study of the Effects of Self-Instructional Modules on
Achievement in College Social Studies.
Freeland, Kent

1983  13p.
EDRS Price MFO1/PCO1 Plus Postaqe.
Language: Eng'ish

Document Type: RESFARCH REPORT (143)

Geographic Source® U.S.: Kentucky
Journal Announcement: RIEJUNB3
The effectiveness of self-instruct tonal modules in

increasing the sncial
in a teacher education program

studies knowledge of students enrolled
is reported. St dents enrolled

in social studies methods courses were divided i{into an
exper imental group (n-=4%) which used the modules and a control
group (n=55) which read a textbook chapter dealing with the
social scienceas. The six self-instructiona modules were
constructad by consulting introductory college textbooks in
history, geography, sociology. sconomics, .political science,
and anthropology., a% well as social studhes methods texts.
Each experimental student read some material, answered a
{cont. next page)
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question, and _checked it with a key."
researcher prepared pre- and posttests and the standardized
Tests of Academic Progress. Students who used

than students who
The 1mp11cation
augment

self-instructional modules achieved more
learned about social sciences from a textbook,
is that methods course instructors can
instruction with self-instruction. (KC)
Descriptors: Academic Achi{evement: *Autoinstructional Aids:
sContent Area Reading: Educational ReseaTth: Higher Education;

sLearning Modules; Me thods Courses: Presarvice Tleacher
Education; Soctial Sciences; *Social Studies }
ED224598 PSO 13269 -

The Education of Preprimary Teachers. .

Katz, Lilian G. .

ERIC Clearinghouse on EYementary and E€Early Childhood

Education, Urbana, T11,
1982 35pﬂ. To be published as a chapter ¥n "Current Top|CS
in Early Childhood Educatlon.” Volume V, gentative publishing

Al students took'®

reguldr

¢ .

'A
Associate; Enabler Model; Role Agblguity

ED223552 55021293
Measurement of Teacher Competence. Research and Evaluation
in Teacher Education. “

Oickson, George E.; Wiersma, William ' . -o

Toleda Univ., Ohio. Center for Educational Research and
Services.

Oct .1982 117p.: For related document. see ED 194 RK40.

EORS Price - MFOI1/PCDS5 Plus Postage.
Language: English

Q
W&

Document Type: PROJECT DESCRIPTION (t41)

Geographic Source: U.S.: Ohio

Journal Announcement: RIEAPRB3 '
This monograph contains a description of continued research

e:forts in measuring and e¢valuating preservice teacher
cémpetencies..and effecttiveness in the competency-based teacher
education (CBTE) program at the University of Toledo (Ohio).
Chaptar { i{introduces the assessment rationile, and chapter 2

o date 1983, Lilian G. Katz,” Editor. ¢ provides an overview of research literature on teacher
e Sponsor ing Agency: Nat ional nst. of Education (€0D), effectivenégs. Chapter 3 focuses on the identification of 49
| wWashingtoh, DO.C. - teachinqtfpompetencies ‘nnd the methodology of classroom or
~ Contract No.: 400-78-0008 teacher observation used at the Unijversity of Toledo. Thlg
%’ Available from: Abiex Publishing Corpo-ation, 355 Chestnut chapter also 1includes a discussion of high ann 10w inference
Street, Norwood, NJ 07648 (Contact publisher for price) .. observation and a description of the two measurement
EORS Price - MFOl/PCO? Plus Postage. S instruments:. Classroom Observations Keyed four Effectiveness
Language: English Research (COKER) and Teacher Performance Assassment
ODocument Type: ERIC PRDDUCT (O71): POSITION PAPER (120) Instruments (TPAI). Chapters 4 and § provide the results of
Geographic Source: U.S. I1V'inois two different ttypes of data analysis--profile analysis and
Journal Annourcement: RIEMAYBG . multivariate analysis of TPAI and COK®R data. tThe fin
Curfent knowledge and practices in the field of preprimary chapter presents conclusions, makes recommendations for
teacher education are utscussed with respect to unique further action, and outlines the uses of the data. &JO)
characteristics of the field, general -‘issues {in teacher Descriptors: *Classroom Observation Techniques: “sCompetency
education and preprimary education, and recent developments in Based Teacher tducation; *Evaluation Methods: Higher Education
inservice - education. Unique characteristics of the field of i Preservice Teacher Education: *Program Evaluation; sResearch
pt epr imary teacher education include role ambiguity, Methodology: Student Teachers: Student Teaching: Teacher
variations i{n program goals, and low wages. General i{ssues in Behavior; Teacher Fducation Prograﬁs Teacher Effectiveness;
the areas of teacher education and preprimary education *Teacher Evaluation
inciude (1) the elusiveness of criteria for good teaching, (2) Identifiers: +University of Toledo OH
the i{mpact of training on teacher performance, ¢3) the
“feed-forward" problem stemming from the provision of content .
and methods to students who have not yet had experience in FD222344 SE039393
settings where the training is relevant), and (4) problems of Investigations in Science Education. Vol. 8, No. 4.
teacher training program content. Recent developments in Blosser, Patricia €., Ed.: Mayer., Victor J., Ed.
{inservice education are discussed i{in terms of two types of ERIC Clear inghouse for Science, Mathematics, and
inservice education: the "advisory approach” and its variant, Environmental Educatlon,’ Columbus, Ohio.; Ohio State Univ.,
the Enabler, Model; and the child Oevelopment Associate Columbus. Center for Science and Mathematics Education.
project. (RH) Investigations in Science tducation, v8 n4 1982 1982 83p.
Descriptors: Competency Based Teacher Education; Course Available from: Information Reference Center (ERIC/IRC), The
Content: Criteria: sEarly Chi{1dhood Education; Higher Ohio State Univ.., 1200 Chambers Rd.. 3rd Floor. Columbus, OH
Education; Inservice Teacher Education; Dutcomes of Education: 43212 (subscriptinn $6.00, $1.75 single copy).
Postsecondary Education; e¢Preschool Education: ¢Preschool EORS Price MFO1/PC0O4 Plus Postage.
' Teachers: Preservice Teacher Education:; Relevance (Education): Language: ENnglish -
*Teacher Education; Teachar Effectiveness: Training Objectives Document Type: SERTAL (022). ER1C PROOUCT {(071):
. Wages . {cont. next paqge)
-fdentifiers: Advisory Approach: CDA: +Child Oevelopment %ﬂ' m
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NON-CLASSROOM MATERIAL (0S5)
Geographic Source: U.$.; Ohio
Journal Announcemeng: RIEMARB3
Abstractor’s analyses of 12

science” education rasearch

studies focusing on science instruction are presented. These
inctude: (1) use of Learning Environment Inventory in junior
high school! . classrooms organized for individual {ized

instruction; (2) microteaching and strategy snalysis as used
in a science methods course; €3) comparison of two different
teaching methods 1{n a college physics course for non-scienge
majors; (4) comparison .of effects of didactic and ingquiry
te#aching in cooperative and competitive settings: (5)
interaction of teaching method, level of student intelli{gence
and sex 1{n problem-solving tasks: (B8) comparison of Mecture
and audio-tutorial {instructian on acquisition of science

process skills by preservice teachers; (7) modeling as a
method for acquiring teaching skills: (8) use of extra credit
opportunities by college freshmen enrolled in a

(9) use. of filmed experiments

targe-enrol iment biology course: _
work in

as an alternative to study-centered laboratory
&hemistry: (10) development of an {nstrument for assessing
scientific literacy of secondary school students: (1{) an
instrument for wuse {n -distinguishing between relatiyely
concrete and relatively formal levels of logical developmént;
and (12) students’ reasoning ahilities, achievement im high
. school chemistry, and misconceptions the§¥ ,held concerning

chemical equiljbria. Author's responses to abstractor's
analyses of the latter three studies are also presented.
(Author/uUN) . . ;

Descriptors: *Academic 6ch|evement: Cognitive Development:
*Col lege Science:- Elementary School! Science: Elementary
Secondary Education;, Higher [Education; Individmalized
Instruction: Inquiry; Measures (Individuals); +*Preservice
Teacher Education: Process Education; Science Education;
-+Sclence Instruction: *SecondaRy School Science: Student

CHaracteristics; Teacher Characteristics;
ldentifiers: +Science Equcation Research

+Teaching Methods

<

€ED221578 TMB20607

The State of the Art of Teacher Certification Testing.

Rubinstein; Sherry A.: And Others

National Evaluation Systems, Inc., Amherst, Mass.

Mar 1982 115p.: Papers presented at the Annual Meet ing of
the National Counci{l on Medsurement in Education (New York,
NY, March 20-22, 1982).

EDRS Price - MFO1/PCO5 Plus PostAage.

Language: English L4

Document Type:
(070)

Geographic Source: U.S.: Massachusetts

Journa! Announcement: RIEFEBB3 '

A teries of five papers i3 presented. uherr? Rubinstein, and
otrers, characterize the changes of teacher certifica}ion
progirams and reflect on the factors propelling and influencing
the direction of.those changes juch as increaseg emphasi{s on
the description and testing of the skills and knowledge of

CONFERENCE PAPER (150); REVIEW LITERATURE

prospective teachers, and the adoption of criterion-referenced
measures to Assess teacher skills and knowledge. Katherine
Vorwerk and William Gorth present a general’ model for
developing the formal ‘testing component of a certification
program. The model! {ncludes: (1) developing certificatich
requirements; (?) deriding how to assess reqlirements; (3)
defining measurement strategies and instruments: (4) handling
logistical i{ssues of assessment; and, (5) communicating and
using assessment results. Michael Priaestley éxploreS various
approaches to assessment for initial teacher certification.
Conceptual issues . are considered if relation to test design,
assessment for entry to a teacher education program, exit
credential ing, and classroom perfnrmance Assessment. Pgula
Nassif reviews technical {ssues of teacher certification
testing, focusing on standard setting and eqna%ing. and
validity and jobh analysis. Scott Flliot presents current
applications of . job analysis me thodo 1ogy to teéqher
certification testing (PN) )

Descr {ptors: <+Competency Based Teacher Education; Criterion

Raferenced Tests; Elementary Schuo!l Teachers: +Minimum
Cpmpatency Testing: Secondary School Teachers; «Standards:
*+Teacher Certification: TYeacher Education Programs; +¢Teacher

Evaluation; Teacher Qualifications

EN22152% SP02 1065 ,
Cognitive Attainment of Learners of Student Teachers Across
Two Units of Study. ’ '
Johnson, Mary Lynn . N 7 G
Texas A and M Univ., College Station. Coll. of Education.
Sep 1982 18p.: Prepared 1{1n\ the Instructional ReSearch
Laboratory.
EDRS Price - MFO1/PCOtY Plus Postage.
4% Language: English
" Document Type: RFSEARCH REPQRT (143)
Geographic Source: U.S.: T

.

Texas

Journal Announcement: RIEFEBB3

Research was conducted among 82 secondary level student
tenchars to determine whethetr teacher candidate effect{veness
is related to learners’ cognitive attainment levels. The
quantitative difference {in the number Of obhjectives achieved
by over 6,000 learners in 2 units taught by student teachers
was examinad onover 5 semesters. The sturdent teachers were
supervised by 5 university supervisors and 57 c«lassroom
supervisors fr##® 12 schools. Two rating scales were used by
the wuniversity supervisors to rate the student teachers: an

evaluation profile of instructional skills and a checkiist for

curriculum context. "Student teachers ' rompleted two
self-evaluation instruments and developed criterion-referenced
tests to provide learner ach!evqmqnt,data‘frpm their pupils.
The findingas indicated that there were no sizahle differences
in the percentage of obiectives achieved across the” two units
taught By the student teachers. Tables are provided giving the
percent of tntal objectives achieved by learners, the number
of tnstructional periods used by student teachers for the two
. (cont .. -next 'page)
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units, and the time devoted to teaching each unit..(JD) ) o T .
tascriptors: ¢Academic Achievement: +Educational Objectives; . ’

Higher Education; Preservice Teacher . Education; +*Student ED2204A%SR: SP020870

Teachers: @*Teacher Effectiveness; Teacher Evaluation; Teacher . Undergraduate Selection/Retention in Wright State

Influence : ) . : Universityss College of Education and Human Services. :

- - , : King. Ruth: Bireley, Marlene . .

: ‘ . .+ (1982  16p. e ’
. . ED221524 SP021063 EDRS Price - MFO1/PCO1 Plus Postage.
A Quantitative Description of a Toacher Preparation Program. - Language: tnglish
R © Educational Curriculum and Instruction. Document Type: PROJECT DESCRIPTION (141)
Denton, Yon J.; Morris, Geneva W. - N Geocraphic Snmurce: U.S.; Ohic s
Texas A and M Untv.. College Station. Coll. of Education. . Journal Announcement: RIEJANB3J .
{1982 34p. Prepared {n ‘ the . instruational _Research. A sequence of selective/retention steps are described which
. " Laboratory, Small print in Yast seven pages . - are used to reduce the number 6f student teacher "wash outs"
Grant No.: OUR-TAMU-15350- 1000 . o in the Wright State University (Ohio) schoo! of education. (1)
.. EORS Price - MFO1/PC0O2 Plus Postage . . - A°2.2% grade point average (oyt of 4.0 points) is required for
Language: English. . admission , to . the  school, and an entry level
Document Type.: RESEARCH REPORT (143) : S grammar/composition test, which identifies at the beginning of
Geographic Source: U.S.; Texas L : . ) the “sophomore  vear those students needing additional
- Journal’ Announcement: RIEFEBB3 . remediation, is given. Entry level sophomore students remain
A research program has been i{nitiated at Texas A&M in the program for .three quarters. with a mentor who serves as
' University College of Education to collect. andlyzes and . instructor. .advisor, and observer. At the end of the first
interpret ‘'data from a diagnostic prescriptive teacher . quarter, a .‘mentoring conference provides feedback to .the
preparation- program. The ‘project was undertaken to create student regarding academic work. affective qualities, "and
substantial data file cqQntaining multip!e measures of learne - professional attitude, A faculty member may request, at any
1 attainment i{nformation that will provide alternatives for .time, a ‘"concern conference" about a student on the basis of '~
:: model ing teacher preparation.'effects through regression academic or professional concerns: a' student who dollects
\ analysis. The program s a competency based program for three unresolved concerns may be advised out of the program
secondary level tedchers that conceptdalizes teaching as a following appropriate due process procedures. A recheck on “
saries of events requiring five distinct sets of instructional grade point average, appropriate test scores, and course
‘ski1ls: (1) specifying performance objectives:’ (2) diagnosing prerequisites is conducted prior to student tearhing R igorous
learners; (3) selecting instructional strategies: (4) application of minimal competency standards i{s maintained . -
interacting wi:h learners; and (5) evaluating the . during the student teaching experience. Extension of time from
effectiveness of instruction/ Information from 82 secondary 2 weeks to a full quarter is required of students who need
level student teachers and 9,001 learners taught by the additional time to attain standards. Accompanying appendices ‘-
student teachers comprjsed the sample for the data base. The detail these proredures and the forms used in working with'the

L student teachers 'were supervised by five university students. (JD) ,

. supervisors over the  course of five semesters. A variety of Descriptors: *Admission Criteria: Education Majors; Grade
scales and criterion-referenced I{instruments were used to Point Average; Higher Education;o'Mentors; Mi . imum Competency
gather information from the student teachers and the : Testing: Preseryice Teacher Education; ¢Schoo! Holding Power:
university supervisors. A set of 452 variables were obtained Schools of Education: +Studant Recruitment; ¢Teacher Education
which permit the individual pupil of the ‘'student teacher to.be Programs
the unit of analysis. Tables provide statistical summaries “of ldentifiers: *Wright Svate University OH
classroom observation ratings, weekly morale ratings for : : .
student teachers, and performances of {individual le@rners. The .
data sets are reproduced in the appendix. (JD) . : ED220433  SPO20716

. Descriptors: Academic Achievement; Classroom Techniques; A Survey of Criteria for Acmitting Students to Teacher
. Competency Based Teacher Education; sData Collection; - % Education Programs.
E£ducational Diagnosis; Evaluation Criteria; Higher Educatioh; taman, Archie £.: Reeves, Dorothy E.
InStructional Design;’' ¢Instructional Systems; +*Preservice Jun 1982 €8p.
. -Teacher -Education; Student Teachers; ¢Student Teaching: EDRS Price - MFO1/PCO3,.Plus Postagye.
Teaching Skills - Language: English
- . ’ Document Type: RESEARCH REPORT (143)
Geographic Source: U.S.: Xentuchky
Journal Announcement: RIEJANB3
(cont. next page)
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. The purpos of this study was 4o determine the- status of *Bducatvional Quality: Educational Trends; Futures (of Society)
' teacher admissions in institutions whiéh are members of the i Higher €fducation; sInstructional Improvement:. +Preservice
-American Association of Colleges fpr. Teacher Education, A Teacher Education; Préfessional Recognition; +*Schools of
- concomitant  purpose, was to determine’ by comparison with a Education: Teachar Certification: +*Teacher Fffectiveness;
. national study {in 1972 on the same topic, emerging trends in *Teacher Evaluation: Teaching (Occupation); Teaching Skills
: teacher education. A questionnaire that was similar, in .most © Identifiers: ¢Extended Dagree Programs °
respects, to the- instrument wused in the 1972 study invited N : '
responses, both structured and unstructured, from teacher
training personnel 1in each institutiod. Replies from 121 ED219355  SP0?20441 ’ oo
institutions were studied. Information was sought about: (1) Quantity of Professional - Education Coursework Llnked with
‘methods of admitting students to teacher education programs; Process Measures of Student Teaching. -
* (2) ' criteria used in admitting students to teacher ecducat fon o Denton, Jon J.; Lacina, lorna J.
programs; (3) admission gniteria for teacher education 1982 23p.; Appendixes may not reprodyce clearly. ) .
programs that students mpst often failed; (4) use of grade . EDRS Price - MFO1/PCQ1 Plus Postaqp
point averages 1{in admitting students; (5) use of quotas in Language: English i
admitting students. to teacher education programs; (6) NDocument Type: PROJECT DESCRIPTION (144): RESEARCH REPORT °
+« initiatives being taken to change practices amnd policies of - (143) . ‘
admitting -students to teacher education programs;: (7) number - Geographic Source: U.S.; Texas ’ .
of students admitted to teacher education programs; and (8) T, Journal Announcement; RIEDECR2
K re®ruitment efforts for highly ,qualified candidate¥ - for - This study was conducted to determine differences between:
admission to teacher education -programs.’ A summary of the - ~{1) supervisors! ratings of instructior 1. competencies of
: significant findings pertaining to these topics is ppesented education majors and non-education majc.'s in a semester of
o in both tabulars and narrative form. An analysis is given of student teaching; and (2) evaluations by education majors and ,
\ the data frpom each topic, and a commentary on the findings non-education majors of their morale during a student teacher
i{ncludes compar isons between the 1972 and 1981 studies. (JD) L7 program. Data were collected during one &semester from B2
Oescriptors: Academic Ability:  +Academic Standards:. " student teachérs and their supervisors participating in a
' l: *Admission Criteria: ,Comparative Analysis; Educdational Trends: competency * based program for #&econdary level teachers.
(=] *Enroliment, Trends: Grade Point Average; Higher Education; University quperviﬂors were required to evaluate their student
{ "sPolicy Formation; Preservice Teacher Education; +*Schools of teachers "~ on two scales.’ One rated the instructional
Education; Student Recruitment; +*Teacher Education Programs: effectiveness of the student teacher, while the other rated
.Teacher Qualifications; Testing . two curricular units developed and implemented by the student
. . ' teacher. "Al1 student teachers completied "weekly reflection
K . . : : sheets." providing information on their activities and their
' ED219384 SP020714 . . feelings of confidence or lack of confidence for each week.
Teacher Competence. Focus 10. . Findings revealed that non-educaticn mAjors were rated
Benderson, Albert, €d. : significantly higher on instructional competencies during the
Educational Testing Service, Princeton, N.J. ° . ’ // first curricular unit, although this trend reversed itself
- 1982 28p.: Theme issue with title "Teqchér Competence." during the second unit. Differences in morale ratings betweerny
EDRS Price - MFO{/PCO2 Plus Postage . th&" groups were minor, - and both groups displayed a‘common
Language: English . ) pattern; there was a drop in morale abgut 2 weeks into, the
Document Type: REVIEW LITERATURE (070) ' pexperlence, followed by a subsequent gise in self confidence.
Geographic Source: U.S.; New dJersey . . . ’ + (JD) . *
Journal Announcemént: RIEDECB2 T .Descriptors: Academic Achievement; Competency Based Teacher
The quality of teaching, teachers, and teacher education is ‘Education; Education Majors: Higher fducation; +Majors
examined. An essay appraises current research and public (Students); Preservice Teacher Education; *Self Evaluation
opinipn on teacher competence, noting efforts by school (Individuals); +Student Evaluation: *Student Teachers;
districts, teache: education institutions, and professional *Student Teaching; Teacher Effectiveness: *Teacher Morale
teacher associations to improve the quality of teachers.
. ' Minimum competency examinations, ' provisional certification,
and inservice training are discussed. A workshop program which EC219337 SPN19493
- trains school! administrators +n evaluating and Iimproving Physical FEducation Teacher Education: Curriculum, Pedagogy, .
» teacher performance 1{s described. The program, offered on a Certification.. .History, Issues, Trends. Intormation Analysi-, '
district level, focuseS on creating a supervisory partnership . Products. . .
between' the administrator and teacher. Examples of the trends’ Grebner, fFlorenca D.: And Others
toward S5-year tesacher education programs and competency based ERIC Clearinghouse on Teacher Education, Washington. D.C.

teacher educat!on programs are given. (FG) (cont. next page)
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Feb 1982 60p . Teaching (55th, Lake Geneva. WI, Apri) G, 1982) For related

Sponsor ing Agency: National 1lnst. of Education (ED), document. see SE 038 229. - )
Washington. DC. _ / , EDRS Price - MFO1/PCOY Plus Postage.

Contract No.: 400-78-0017 Ltanguage: English

EDRS Price - MFO1/PCO3 Plus Postage. Dociiment Type: CONFERENCE PAPER (150); RESEARCH REFORT (143)

Language: English o Geographic Source: U.5.: New York -

Document Tyoe: ERIC PRODUCT (071): PROJECT DESCRIFTIDN (141) Journal Announcement: RIENDVA?2

Geographic Source: U.S.; District of Columbia This study examined: (1) the: relationship between the

Journal Announcement: RIEDECS82 _fulfiliment of wxpectations for the identification of rocks

T This monograph relates the evolution, current status. and minerals after experience with speciméns selected to meet
issues, trends, and future perspective of undergraduate "expectations and anxiety levels; (2) changes in anxiety ievels
physical education teacher education (P.E.T.E.). The first after this experience was followed by experience with rocks

#w - section offers an historical overview of the profession. and minerals which did -not meet expactations: and (3)
Preparation programs and curricula are described as they have relationships between anxiety devels and achievement. Subjects
progressed from the middie of the nineteenth century to the (N=27 preservice flementary teachers) completed a demngraphic
present, with a discussion of the increasing complexity of questionnaire, rock/mineral response sheets, and the -
P.E.T.E. programs in response to0 changing educational 'State-Trait Anxiety Inventory (3TAT), measuring state anxiety
philosophies. Societal influences on the development of (transitory emotional state infiluenced by training) and tratt
curriculum for P.E.T.E. programs are considered in the second anxiety (relatively stable individual difference in anxiety

. sectiodn, tncluding government legislation, professional pronenass). Results indicate amnong others that when students’
organizations, teacher preparation institutions, and employers expectations about rock/m|negal identification were met their
and consumers. The third section deals with professional anxiety about teaching rocks/minerals as measiured by tha STAIL

.preparation ' curriculum {n P.E.T.E. programs as it has been (state) was reduced significantly, suggesting that anxiety
expanded and altered to meet not only more stringent about Science and science teact ing may be reduced by classroom
certification requirements, but also the increasing trend teachers {dentifying subject areas or procedures which evoke
toward specialization. The i{impact of the competency based anxiety and providing rconscious efforts for structured

l; teacher education movement on P.E.T.E. is also discussed. success. Correlations between achievement and trait anxiety

~ Contemporary views on the role and the responsibilities of the waere not significant. (Author/JN) S

| physical education teacher are considered i{in the fourtt Descriptors: Academic Achievement; *Anxiety; *Earth Science:
section. In the fifth se~tion, a discussion is presented on Elementary Education: +Elementary School Science: Elementary
the needes for further rer_.earch in developing sound physical School Teachers:; Higher Education; Measures (Individuals);
education curricula and the values dof new teaching techniques Piiot Projects; ‘Preservice Teacher Education; Science
in the field. The sixth section offers an overview of Education; +Science Instruction; *Teacher Characteristics;
certification: and accreditat.on of P.E.T.E. programs. In the Teaching Methods
final! section, a discussion is presented on strategies for ldentifiaers: t+Science Fducattion Research
changing P.E.T.€E., and recommendations are made for {mproving
certification requirements, curriculum content, and process L4
and methodology. Further recommendat ions Aare made for £D0217012 SP02022 1
clarifying the role of professional physical education Reflections Upon a Teacher Education Program--Diagnosing
organizations and i{mproving the administration of P.E.T.E. Where We’'ve Been, Where We Are, and Where We‘re Going.
programs. (JD) Reisman, Fredricka K. Powell. Jack V.

Descriptors: Accredtting Agencies; Change Strategies: Mar 1982 24p.; Paper presented at the Annual Meecting of
Competency Based Teacher Education; Educationa) Legislation; the American Educational Research Association (New York,K NY,
Educational Research; *Educational Trends; Higher Education; March 19-23, 19R2), '
sPhysical Education; +Preservice Teacher Education; *Teacher EDRS Price - MFOI1/PCO! Plus Postage.

Certification; *Teacher Education Curriculum; +Teacher Language: Ffnglish
Education Programs: .Teacher Role: Teacher Supply and Oemand Oocument Type: CONFERENCE PAPER (150): PROJECT DESCRIPTION
ldentifiers: sPhysical Education Teachers (141)

Geographir Source U.S.: Georgia
Journal Announcement: RIEOCT8?

E0218120 SE038230 Several projects at the University of Gec-gia’'s College of
Anxiety Reduction in Preservice Elementary Teachers and the Educat ion provide information for program planning and design.

Fulftiiment of Expectations for ldentification of Minerals and The Dtagnostic Teaching Cycle (OTC). which is being used to

Rocks. evaluate the undarqgraduate program of the Division of
Westerback, Mary E.: Gonzalez, Clemencia Elementary Education, has five components: identify,
1982 21p.; Paper presented April! 6, 1982 at the 55th (cont. next page)

Annual Meeting of the Association for Research in Science %n‘m
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hypothesize, formulate goals and objectives, instruct and
remediate, and provide formative and Ssummative evaluation. Use
of DTC determined program strengths and weaknesses for
students, division faculty, department faculty, resources, and
public school cooperation. In addition to the DTC eraluation,
the university has a contract with the Georgia State
Education to develop performance-bases teacher

assessment instruments for begining teachers. These
instruments, called Teacher Performance Assessment
Instruments, measure: (1) teaching plans and materials: (2)
classroom procedures; (3) interpersonal skills: (4)

professional standards:; and (5) student perceptions. The first
three tests are required for certification renewal, and all
are administersd at 17 regional! assessment centers. A
compu ter-based appl ication of the feacher Performance
Assessment Instruments s being planned to provide preservice
teachers with diagnostic profiles of strengths and weaknesses
in academic content, pedagogy, 8nd curriculum. This formative
aevaluation will also be used to refine and i{mprove the
undergraduate program. (FG)

Descriptors: Beginning Teachers; Competency Based Teacher
Education; Educationa! Assessment; Elementary School Teachers:
Higher © Education; *Preservice Teacher Education;
Evaluation; *Schools of Education; State Programs: Teacher
Certification; sTeacher Education Programs: *Teacher
Evaluation: Teacher Qualifications: Testing Programs

ldentifiers: Diagnostic Teaching Cycle; University of
Georgia .

CE032434

Performance/Competency-Based Professional Development of
Vocational Teachers and Administrators: National Conference
Proceedings (Philadeliphia, PA, October 13-15, 1881).

Harrington, Lois G., Ed.

Ohio State Univ.. Columbus. Natiunal Center for Research i{n
Vocat tonal Education. ’

1982 99p.

Sponsor ing Agency: American Association for
Instructional Materials, Athens, Ga.

EORS Price - MFO1/PCO4 Plus Postage.

Language: English

Oocument Type: CONFERENCE PRDCEEDINGS (021); POSITION PAPER
(120); PROJECT DESCRIPTIDN (141)

Geographic Source: U.S.; Ohio

Journal Announcement: RIEDCT82

These proceedings contain the texts of 20 reports presented

Vocat ional

*Program

outreach program of professional development .for industry
trainers using the PBTE/CBSD model and developing learning
activity packages. Also outlined is the further revision of
the PBTE module series developed by the National Center for
Research 1{n Vocational Education. Following a prngress report
of the consortium for the development of competency-based

materials for vocational administrators, various CBAE programs
are described, including the Florida preservice and inservice
vocationa! administrator training program, Program_ LIFE

(Leadership Intern Field Experience), and competency-based
vocational administrator programs in fhio and-I11inoiss Alro
included are small group reports on PBTE preservice,
inservice, and individual competencies as well as

postsecondary CBSD and CBAE. (MN)

Descriptors: Administrator Education; Admin{strators;:

+Competency Basnd Teacher Education; Delivery Systems;
Educational Needs ; tEcucational Practices: Eclucational
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Development ; Material Davelopment; Dutreach Programs;:
Preservice Teacher Education: *professional Continuting
Education: Professional Developmerc: *program Development:
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The Educational Professions: Preparation and Practice.
Monahan, William
lowa Univ., lowa Citv. Inst. for School Executives.
Executive Review. v2 n% feb 1982 fFeb 1982 Sp.
Available from- fditor. The Fxecutive Review. University of
lowa, 210 Lindquist Center. lowa City, IA 52242 (%1.00}).
EDRS Price MFO! Plus Postage. PC Not Available from EDRS
Language: English
Document Type: PDSITION i+ APER (120); SERIAL (022)
Geographir Source: U.S.; lowa
Journal Announcement: RIEAHGA2

To accomplish needed reform {in education, this author
recommends that a rcombination of nurposes mist be pursued;
these tnvolve the four major elements constituting an
educational context, which are characterized as pattern,

preparation, practice, and "compaction."” Pattern is defined as
all aspects of the structure and conf iguration of programing
and roles represented at all levels of the educational

at a conference organized to review and assess the status of spectrum, from courses, equipment, and teachers to yellow
the following types of performance/competency-based approaches buses. Preparation is described as an element similar to
to the professional development of vocational teachers and pattern; the author explains that it requires that a
administrators: performance-based teacher education (PBTE), particular pattern be involved and that it become preparation
competency -based teacher education (CBTE), competency-based as {t moves from —~ommony schools to postsecondary experi{ences.
staff development (CBSD), and competency-based administrator Practice, according to the author, is related to preparation
education (CBAE). Covered i{n the first group of papers are in the same way preparation is related to pattern: it has to
PBTE, CBAE, and CBTE programs at various universities in do with doing well what one was prepared to do. The author
Pennsylvania. In an analysis of progressive PBTE practices (cont. next page)

various topics are discussed, i{hcluding {implementing an
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descr ibes "compaction" as involving educators’ dn!fy!ng around supervisnrs of student teachers and to teachers wanting to
what they agree on. The paper concludes that one aid in supervise student teachers {n the future. The first tevel of
accomplishing needed educational reform is the teaching this program provides initial! {instruction {n clinical
doctorate This would be a six-year teacher training program, supervision, intergersonal communication, i{deas and resources
with three vyears of 1{beral arts studies and three years of for the supervisinj teachers, and blann!ng. The second level
education studies., that would make teacher education programs is devoted to detailed clinical supervision study, classroom
professional programs. (Author/JM) p, Observation skills, analysis of teaching, and techniques for
P Descriptors: Academic Achievement; Communication (Thought . conferencing. The third Jlevel emphasfzes research and skil)
" Transfer); Cooperation; Elementary Secondary Education; develnpment. Details on course content and degree requirements
Graduation Requirements; Higher Education; OQOrganization; for each of these programs are appended. (JD)
*Preservice Teacher Education; Professional Education; Public . Descr iptors: *Bilingual Education; *Chitd Care Occupations:
Opinion; *Schoo! Suppor t; *Teacher Education Programs; Classroom Obhservation Tlechniques: Competency Based Teacher
Teachers €Education; Course Content: ULegree Requirements: Elementary
ldentifiers: *Teaching Doctorate Degree Education; *Field Experience Programs: Il{igher Education;
! *Institutional Cooperation; Interdisciplinary Approach;
Student Teachers; sSupervisory Training; +*Teacher Fducation
ED2137214 SPO 19925 Programs .
Field Based Teacher Training Programs for Preservice and Identifiers: *tast Texas State University
In-Service Growth. v
Richardson, Durward; And Others
Feb 1982 14p.: Paper presented at the Annual Meeting of ED213702 SpPO19847 .;X
the American Association of Colleges for Teacher Education eTha Effectiveness of Mastery Learning Strategies in
(Houston, TX, February, 1982). Appendix C (two pages) may not Undergraduate Education Courses,
reproduce clearly. “Guskey, Thomas R.: And Others
EDRS Price - MFOI1/PCO{ Plus Postage. Mar 1982 19p.: Paper presented at the Annua! Meeoting of
1 Language: Engtish ’ the American Educational Research Association (New York, Ny,
~J Document Type: PROJECT DESCRIPTION (141); CONFERENCE PAPER March, 19R2).
Y (150) “ . EDRS Price - MIO1/PCOt1 Plus Postage.
Geographic Source: U.S.; Texas Language. English
Journatl Announcement: RIEJULB2 Dorcument Type: RESEARCH REPORT (143); CONFERENCE PAPER (150)
Three teacher education programs developed at East Texas Geographic Source: U.S.; Illinois
State University (ETSU) are characterized by a high degree of Journal Announcement RIFJULB2
cooperation. The Bilingual Education Teacher Training Program This study was designed tn assess the effectiveness of a
was established with the collaboration of several departments group-based, teacher-paced model of mastery learning for
and three colleges. Graduate and undergraduate degrees are instruction in undergraduate education c¢ourses, It was
~uffered in this interdisciplinary field-based systems approach hypothesized that the mastery-taught students., who were
" to  teacher education. Objectives for this program are provided formative tests and corrective activities, would
competency based; the students acquire knowledge and skills {n achieve higher scaores on the final examination and higher
1anguage proficiency, multiethnic awareness, bilingual grades In the course than the control group. 1t was also
teaching methods, measurement of student progress, and hypothesized that the experimental group would demonstrate
research methodology. Undergraduate students are assigned to greater i{interest i{n their learning than the contrnl group by
l1imited English proficient children enrolted {n local schools attending class more reguiarly. Subjects weare advanced
and are supervised by the college faculty. The Teacher of sophomores or first semester juniors enrolled in Six sections
Young Children Certification Program prepares students to work of a one-semester course dealing with topics in educational
in child-retated occupations such as nursery school management psychology and teaching exceptional children in the
and to teach children aged three years to third grade. To mainstreamed classroom. Fifty-five students constituted the
receive a baccalaureate degree, students must ccmplete the mas tery learning group, and the control qgroup had 142
general university requirements, academic specialization students. A series of formative tests were developed for the
‘courses 1n child development through the Department of Home experimental group with accompanying feedback and corrective
Economics, and a professional education early childhood activities. Corrective work was completed outsirde of class by
sequence of ten courses through E€ETSU’s Department of those students who did not attain 90 percent mastery on the
Elementary Education. Two of the courses require a split formative tests. Although the course content, sequence of
assignment with half of the experience being in a kindergarten topics, activities, and group-based instruction were identical
classroom and the other hatf in an elementary classroom. The in all sections. oniy {n the mastery learning sections were
Mount Pleasant Project s a cooperative effcr! between ETSU regular checks on learning progress coupled with corrective
and the Mount Pleasant Independent School District (Texas) {cont. next page)
that offers a comprehensive training program for pubtic school %ﬂlm
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activities., At the end of the term, students in all sections
were administered a common final examination. An analysis of
the results {indicated that the mastery group demonstrated
higher 1tlevels of achievement than ‘their peers trained ‘in a
typical lecture approach. The significantly fewer absences i{n
the mastery 1learning group suggested that, concomitant with
their super ior achievement, these students were more
interested in thetr coursework. (JD)

DeSCriptorS' vAcademic Achievement: *Education Courses:
Education. ¥ Majors; Feedback: Higher Education; «Mastery
Learning: *Minimum Competencies: Preservice Teacher Education:

Sex Differences;: Student Attitudes: +¢Teachi.g Methods
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. The Academic Qualificatiors of Women Choosing Education as a

'Hajor

Savage, Tom V.

Feb 1982 22p.:
the Southwest Educational
February {11-13, 1982).

EDRS Price - MFO{1/PCO{ Plus Postage.

Language: English

Document Type: CONFERENCE PAPER-(150):

Geographic Source: U.S.; Texas

Journal Announcement: RIEJUNS2

A longitudinal study compared the academic abilities of
undergraduate women students {n seven college programs at a
large university. Four questions were posed: (1) What are the
academic qualifications of women choosing education as a
career? (2) How do these women compare with women choosing
other programs? (3) What changes take place in the career
choices of women during their college career? and (4) Are
women who are unsuccessful in other programs choosing
education as a tast resort? Information was gathered on women
choos ing programs in agriculture, business, education,
engineering, 1iberal arts, physical education, and science.

Paper presented at the Annual Meeting of
Research Association (Austin, TX,

RESEARCH REPORT (143)

The qualifications of the students were measured by Scholastic

Aptitude Test averages for the math and verbal components for
each of their four years and by their high sSchool class
standing. An analysis of the resulting data indicated that
education attracts women who have 1ower academic
quatifications than women {n other fields. Large numbers of
women with high academic abilfity chose majors in
mate-dominated fields. The greatest difference between women
choosing educatinn as a career and women choosinq other Aareas
was {n mathematics scores. The wide range in verbal test
scores that appeared at the senior year {indicated that
education was allowing women with marginal verbal! skills to
complete the program, However, the improved academic
qualifications apparent at the junior year {indicated that some
women with high academic qualifications were evaluating their
original career choice and choosing education as a career. By
the junior vyear, women in education compared quite favorably
with those in other fields. (JD)

Descriptors: tAcademic Aptiturde; «Career Choice; Comparative
Analysis; +Education Majors; +Females; Higher Education;
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ED212589 SPC19576 .
Relations Among Final Supervisor Ski1l Ratings of Student
Teachers and Cognitive Attainment Values of Learners Taught by
Student Teachers. '

Denton, Jon J.: Kazimi{, Ebrahim

Feb 1982 1ip. ;. Paper presented at: the Annual Meeting of
the Southwest Educétjonal Research Association (Austin, TX,
February 11-13, 1982).°

EDRS Price - MFO1/PC01 Plus Postage.
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NDocument Type: CONFERENCE PAPFR (150)

Geographic Source: U.S.; Texas

Journal Announcement: RIEJUNR2

University supervisors’ evaluationes of student teachers were
assassed to determine {f the cognitive attainment of pupils
taught by the student teachers was a rating factor. The samptle
consisted of B2 secondary level student teachers participating
in A competency based teacher education program, Data
collected for the study Iincluded a summary evaluation
instrument, developed by the student teachers, {10 ascertain
their pupils’ academic achievement levels. The student teacher
supervisors recorded their ratings of student teachers’
fnstructional effectiveness on an evaluation profile secale
consisting of 20 (instructional skills and. eight personal
competencies. Final ratings were obtained from a three-way
conference among the S tudent teacher, the university
supervisor, and the cooperating teacher. Only four nf the 28
ratings areas were fourd to relate significantiy to learner
achievement: (1) developing lesson plans; (?) using different
levels of classroom questions:; (3) performance while student
teaching two-week units; and (4) persnnal energy level. These
findings have implications for student teacher evaluation
procedures, since they refute the assumption that high student
teacher ratinys by their supervisors |{s related to high
learner achievement. (FG)

Descriptors: tAcademic Achievement; Cooperating Teachers;
Educational Quality; *Evaluation Criteria; Formative
Evaluation; Higher Education; Preservice Teacher Education;
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