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o ; ‘Abstract . ‘ '
. "‘ ' . - : " - / | ’
" In "Developmental Perspectives and the Teaching of Writing", (College
aniis 41 [March 1'9801, 741-52), Barry M. Kroll describes the educational 4k

[ A 3

.and ph11030phlca1 foundations of three perspectives on the teach1ng of wrltlng.

o

1ntervent10nism maturationlsm and interactionism. Xroll's three developmental

)

‘Effspectlves offer a useful way of vev1ewing, evaluating, and classifying text=-

" books written for Basic Writers. This paper describes each philosophy and then
-“.. . 8 o - . .

flgoes on to give examples of Basic Writing rhetoric texts that reflect each

phllosophy S 1n£luence. Such a Classification ‘and review should help teachers,
f-

choose textbooks lhat match thelr own and their department's pedagogical

philosophy. ' eoo - ’

- . : ’ .
.
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: A Classification and Review of
o ' Basic Writing Rhetorics ‘ . : L :
*. . ‘ . * . . ) . M ) >
: ‘Donald Murraylg call to "Teach Writing as a Procegs not Product?' and
a -Maxine Hairston's cogent'argument that "our ptofeséion is probably in the

. . first stages of a paradigm shift" away from the current-traditional paradigm -
B . - ’ 2 . . ° . .
1 . » .
and toward a process-centered pedagogy are news to few of us these days.

. -

But as aiEeacher of Basic Writing--a course too, often pssigned_to.unyilling S,

L"Kl pr criptivist teachers--] also pay attention to”Hairston'i caveat,

-~
thpt "the ddmonition to 'teach proceqi not product' is [not] now conventional
/7

3.

widpom. And yet like Hairsten, I heat 2he,not~too—dlstant wrnds of ) o o
) . ‘ - . I} , .

) ehange
\It R1chard Young is right when he say$ that an’ ?xaminat1on of the.

. text*ooks of a discipline will reveal the dominant theoretical perspective .
. A ) _ :
of thpt discipline, then my examination of Basic Writing rhetoric )
b Al

textbdoks reveals that, while the cutjrent-traditional paradigm rema s the

'predominant one in Basic erting, other perspectlves ‘are cutting decisive
. . -« .
inroads, In a dual effort to seek out texts that complemented my own and 1.’{

L 4 _ .
my colleagues pedagogies and- to determine. in accordance With Young's -

suggestion, the direction in which the winds of current Basic Writing -
_— I . "
practice” seem to be blowing, I examined some forty recent BW rhetorics,
y ¢ _
classifying them according to three developmental philosophies. int rven-

.

tionism, maturationism. and interactionism. _ . . N\ -

. In "Deveiopmental.Perspectives and the Teaching'of Writing" (College

English, 41 [Mg;eh 1980], 741~ 52), Berry M. Kroll examines the educational

and philosophical foundations of each of these three developmental

# [l a
4 -
.

| perspeét4ves. Not only does his_article"describe chenges that have taken -

i - _ C ‘ o h | -. ( V'}




‘,. ’ o K [ _‘. .
. 3 - - , U o | { 3
: . S " /} . S ' C Hayes,\bage 2

place in the teaching of writing over'the past éighty years,’ but. more ) N

to the polnt at hand his classification prov1des a' set of criteria by T
wh1ch we . can evaluate our textbooks and the ‘programs in which we 'use those

bexts [n the remalnﬂqr of this paper. I will present the deﬂln1ng ‘
: »
!
characterlstlcs of each of Kroll's developmental peregectlves and then - $
+ describe representetive Basic Writing rhetdrﬂﬁs’that exemplify the guiding

: ' \ ’ g ¢ ’ /; :
' philosopnx\of each perspective. Table | summarizes the major tenets of

each perspective, and the eppendix classifies and'anqgtates twenty—fout Bw

rhetocics_that fit within the full range of the three perspectives.? . »
T . \ ‘ /.

: '[NT[‘RVINTIONISM e | . ‘ ' ot

Al

-

The - predomlnant philosophy of B351c Writing. 4 struction'is interven-

-~ L

tionism, EssentiaLly, an interventionigf'sees the role of the teagher and

e

textbook t0'int6rvene in the legrning process 1in order to dispense the .

cofrventions of ecceptable form and usage Thus the interventionist coursi
e B o '
is teacher~ and.text—centered The archetypal interventionlst rhetoric text

would emphas1ze the writ;en product. would present a linear, formulaic
conception of the compostng process (i.e., outline, write, and rev1se);

would stress the traditional-modes of narration, descgiption, exposition, |
. ’ . . - ) * . ‘I
and argument (with primary emphasis on expositipn and secondaf&_st%ess on

-

argument); would devote a great ma:;/pages to patterns of paragtapﬁ develop-

ment (coﬂparison. classification, emplificgtion,.etcL);'would probably

-

_ include models of "good" (i.e.. professional) wndting that students are to *

-

emulate, and, would likely-devote a number of pages to style. For the
S

13

intétventionist, the writer's task is to capture reality accurately in the

. B | . . .
~universal conventions of usage and form. S ) ( o
4 - . - * i, . ’ -»
* One popular and well-selling.example of an interventionist textbook is |,

L4 ' B . a
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Table 1. Distinctions in l:)nphases and Assumptions Among Interveuuoulsm, -
Interactlonism, and Maturatwomsm. . . 7 J
| N | . N -/ ,
INTERVENTIGNISM INTERACTION IS~ MATURATIONISM g
&;’-seu on: Bwh-ses ont / R Bwphasges on: [
product Ce " the wriing process e writer
teacher ag dispenser of invention and discovery the writing process .
~ accepled conventions strategics the growth of, the writer
. Loxtbook ' probt Iving strategles t ’ ination °
© curriculum * ?‘lc"“' hrough self-examination

traditional rhetorical modes
{(nurration, description,
exposition, argument) '
. expository patterng.of
- development (comparistn, :
. c‘w“‘c‘t‘m. (h‘l“‘t‘}x‘. ’
excmplification, etc.)
models of polished writing
and analyses of thom
linear composing process
(plan or outline, vruo. t
© o revioe) L
style (suhordlmtlon.
coordination, paralleliam,
economy,” variety, etc.).
convent iong o ics, usag
" mpmctuation,\ and grasmmar<-the
bollcl that toaching edltlng
is wachlm writing

A&«lmtlonm - o

mJlty i mcmlm and the
writor's task is to deggribo

. reality sccurately, which |

" mauns within the tions
of uccepled languoge and forms,

Owlstopwr lhm. "llnvlevlng and CIanul(ylm Ihnlc mum anrlcn"

o;nc Dotrolt. 18 unmh ma:;

Q

Y

Cl'eltllt the §
npproprlnte volce, l‘om
and message for the
. Particular audience and
occaslion

- commmication between

writer and reader
personal and exposi Lory
'I‘ltlll‘..

‘e

" recurslve prooess of .
divcovery and of knowing,
a dinlectical process of -

. accomountion and
assimi lation. Neality
lies botween reader and
writor,. Iy continually

* recrontod tn the lmcmctlon

betmn eoch.

i

‘.

Js an ongolng and . .
A(

and -so] {-di scovery

the dlecovery of voice

the discovery of uppmprute
form

. the process of knowing throt;l\

writing
persomal or expmulve
writing

1)

Asmmtlml

{

- Sriting is eplamlc. 2 wy of
-knowing -and creating the
-orld. Reality is not

‘lorl, ‘but is.mde and

r the writer.
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° \ the centgg of 1nstruct10n-—and of 1ntervention15m The student-writer

«

: W1111am J. Kerrigan 8 WritlggAto the P01nt' Six Baslc Steps (New York:

- L)

L "~ Hayes, page 4

LI 4

Harcourt Brace Jovanovich 1979). As its tLtﬂe suggests, the book advocates
.

b
a sequef!éd and kehavxé;lst program of 1nstruct10n, thereby p1ac1ng 1t at

. >.‘ ‘
beginsg y%&ting onby a topic sentence, then 1n-subsequent chapters learns

how to add detail sentences of various-functions, to ,insert transitions,

. - grnsert ons,. - .
: . ».. -
and to conclude with a closing sentence. The book's reliance on a lock-step}4

AN 3

sequenced structure——both in teaching and" 1n wrmtlng—wls apparent in the

.introductory remarks to the instructor:

' . . * \

Thia isn't a reference book ‘for stddents td‘consult while'the -

1nstructor is left to cneate the course' the book itself is the

courae. coe The course in dgzs book is hlghly structured, and ‘ T'j
it teaches highly structured_wr tlng——which'ia just what students

want and certainly need. (p. v)| . " ) < K

\ . ¢ '

'Some thirty pages later, Mr. Kerrigan compares the study of writiné to -
i A

Y T - : - . .
learning the skill of calligraphy‘and to the.sequenced study of mathenatics o

" . and music,' The implication is that students can-best learn to write by

N A

following a programmed course of stule

Another stextbook that speaks to students in a more conciliatory tone _

Bht-that still follows the interventionist emphasis on form isyGallo~and - . 9.

\ i i ‘ . a ' b - N .
Rink's Shaping College-Writing, 3rd ed. (Harcourt Br;%e Jovanovich,_l979§.;

* The book treats primarily the.conistruction of the weli-made paragraph ‘

3 . )
because it represents, so say the' authdrs, the "essay in miniature" (p. v). EERREE N |

. THe ahthors’ pelief that the whole is a composite of its parts—-parts "

that can’ be learned and practiced separately “and sequentiq}ly—~also guides

' the textbook' s movement from the paragraph to the eSSGy. "Teaching students




-~

' Clear Paragraphs are arranged acgording to modes and expository patterns;

. Hayes, page 5

-

to make the eventual transition from the paragraph to the essay," write Gallo
~ , _ : S
and Rink in the Preface, "seems to us more logiéal than starting with the
whole and then, only as a kind of afterthought, considerigg_it@ parts" (p. v)--
. . L . .

a perspective in contrast to that of at léast one maturationist, as we

éhall see later. In’ thelr prefatory remarks, thg authors. state that thelr _ Lo

text "is adaptable to any basic composition course in-which emph351s is

. D
pfaced on the prlncgples of structure and concrete support as a means of
teach}ng‘stpeents to wr}te (p vi)._ The slructugal model throughopt is
the fivé-paragkpph essay, which in chaptér 6 tékes‘qn the'shapé qf tpe
"Elptk r." The.lpng horizontal top and bottom of the "I“ reprépent'thé
broad Ldeas 1ntroduced'and rest@ted in the 1ntroduct10n and conc1u51on | ®
respectlvely. whlle ‘the long vertical niddle of the "I" represents the
developed.body of ‘the essay. MorépveF\JW1th1n the vertical'section appeap’{ S
thraé émaller "I"s, eaph representing the_structhre of a body pppagrpph.

The key to effective writingrlies?in finding~the correct syﬁmétrical'form.

An'intervedtionist textbook somewhat similar in format3to Shaping

Collggg ertxngrls Robé?t B. DonaLd and others Writing Clear Paragraphs.

2nd ed’ (Englewood Cliffs, N J. Prentlce—Hall, 1982). This book_also A »

+ .leads studentsg, from the paragraph to the eésay,"and does so by emphasizing

: A . _
the structure of the paragraph. But it emphasizes two features of form

3

that Ehaping College'Writing does not. First, the.chapters in Wfiting

,attention ﬁ?form and usage. o - - " .
: o : . . S

g’;ond at. the end each chapter appear explanations and exercises on

' sentence- and word-levgl skills and cenventions. Each chapter follows a

common format'with three major Sections: Ofganizatibn Sentences, and ~N
Words. An example from the Table of Contents illustrates the b00r ]

. . _ . ‘ r .
4




- : o Hayes, page 6.

CHAPTER V ! s |
' comparing;and contrastlng - _ ' - ’

. ' P ' L 4
» ; ‘ .

_ _ - ORGANJZATION 111 Two Basic Methods for -Organizing Comparlsons :
< b and Contrasts 111 Toplc Sentence 112  Body 114 Conc1u31on 12}
.SENTENCES 121 . Agreement. of Sybjects and Verbs 121 Agreement
of P nouns and Antecedents 127

~h W

WORDS 132. Metaphor -and Simile 132 Cliché 135. -
. | . | o w
lene of these three textbooks emphasﬂ!es what has come tor be called
c .tne,"process" of composing. ‘Instead, their. authors present wr1t1ng as a'

+

‘learnablg skill that can be mastered if the student'folloys a prescriﬁed

o

sequence of étepsrand masters the conventions that traditional authorities

2 N . M &
have agreed upon in their analyses of well-compesed products.

MATURATIONISM -~ . I B

. ) If the interventionist gg}t-and_teacher assume an a Eridri’reality S
. . ~ R 1

. ) : 3 : . e .
that remains relatively stable an® that can be described accurately
. A4 v - -
th‘,Sgh the conventions$ of form, the maturationist perspective assumes

' multiple realities, individual voices, and ‘diverse forms, .Not prescrip=+ o )
. . . . S
. ¢ tive conventions, but the exploring mind of the writer lies at the

_ L oL : | _
--center of the maturationist composition course. The maturationist teacher

» . \ . N

and textbook would not necessarily ignore cpnventions of form and style.'_ v

4
but the primary emphases would fall on develop1ng writing fluency, u31ng
/ .

writing as a means of self d1scovery. and encouraéing the student to
alldéwthe organic process of writing to dictate relevant cpntent, appro—} t“z.
priate stti?tdre. a d'autnentic vdicef Textquk authors commonly assoclated'

\ with such an approqch to nriting include_Peter Elbow,'Lou.Kelly; Ken ' :/7

Marcrorie, James E: Miller, and Donald Murray. -

. - Peter Elbow ler1ting_W1thout Teachers (New York‘ Oxford Univ,




A

oL, ,_maturatlonlst bent. Aiong w1th Macrorle Elbow popularized freewritlng

R T <

as - ‘a ~way of explor1dé 1deas and feelings, of f1nding an authentic v01ce,
7

. -
\" - b . L
-7 .

and of allow1ng the preconsc1ous and to find form Writing isa * ;-."
hatural acthv1ty of - m1nd; one that has too often been made to seem.c ' '.?,r'""- y

' . [ o * - .
unnatural by artlflelal COnstralnts.

t" ’ »
o v
*

S P e . - -» S e : - ‘. ) - .
In a sense I'm saying, ."Yes, freewriting invites you to write o .
-garbaée} but itfs'gOOd for you." But th1s isn t the whole story..

Freewr1t1ng isn't just therapeutic garbage. It's also a way to

¢ -

'produce bits of wr1t1ng that are genulnely better than usual:

LI

s

less random, more coherent, more highly organized . .

- happens because in those portions,of your freewrlting that are
(] . ¢ . [
coherent——in those portions whexe your mind has somehow gotten R
ot
. into h1gh gear and produced a set"»f words that growg organlcally

out of a thought or feeling or perceptlon——the 1ntegrat10n of

‘meanings is at a finer level than you can achieve.by conscrbus
) o . o . . )
| planning oriﬁTanging.-(pp.-?AB) : ' v

~

. e T . ’ wl

‘Por hlbow, the conscious planning and arranging are necessary stages in
' ] . ) .
editing a p1ece of writing, bu/’;or purposes of 1nvention Elbow :puld . N

. probably agree w1th Barrett J. Mandel -who contezds that "writing S
. | : !
T increases .in fluency and speciflcity Ep the degree thatlthe consdious o . : ;' . %:
mind is not present to itself" and that "one writes beforé one is |
conscieus of what one has to say,_S ‘That i?!'°"? QOes not ;Lchanicaily

-

think ®nd plan and then write. Rather, to quote Mandel again\,/ “writing . . . -'
. . . : . . 6 ) _ s ) .
. unfolds- truths which the mind then learns," In(antion, concept- R :

' formation, planning. and organizing occur as-one writes. 'ag the human .




.Hayes,:pagéFB"

L] ‘ .- - .

4 - : E [

»

S , e
among 1mages, words, and syntax Along the same 1ines, Elbow afgues

-

..

| against the 1ntervent10nist adviceéto work first on parts of an essay,

and, then to combine the parts into a whole, advocajing instead‘that
\ ! . . co- ’ ) . : . ’
composing is a holistic pr'ocess.' not an atomistid-one (p. 72). ﬂ
. : : - . :
o R - .

However,:EIHow does not ignere the necessity of shaping Writing to

fit thé’/éeds of the reader and in the second half of Wrjting Without

'Teachers he streéses the 1555?E¥hyg_¢,{§ggiv1ng feedback from other',' .

writers, ”erting is.not Just getting things down on paper " he. says in
chapter 4, "it is getting ‘things' inside someone else s'head";{it S a

"transaction with other people."

L1

In his emphésis'on writing as a trang- |

‘

actional activity, Elbow ‘points out the necessary interaction “among
: »,. ‘ : .

writer, reader, and message.

s A ﬁore'reéent te)tbook‘that combines the matufationist tenets of

'S . '

selfudlscovery and the recursiveﬁess of the writing process is Lil Brannon,.

Melinda Knighﬂl and Vara Neverow Turk s Writers’ Wr1t1ng (Montclair,

N. J:: Boynton/Cook,_l982). The bhook's introduction, subtitled "(Not_
{he_Usual Hogwash)," might be read as a manifesto for those who - . o

advocate teaching'process, not_proddct:

< .
f 2 .
c .

Thio book is not the-usualmhogwashfabout writing. Yod won't
find grammar drills or héndbook eng;;iseo; you won't find o qhépter
on tpo péragraph or iesSons.on_description; narration:'expoéiti’nt.' _\
and argument. Tnio'boofnis not just another ooiléction of iulés';
.and model essays., . . . It wOnft_provide you With“skills.to_be

‘mastered, of introduge you to progressively harder concepts to be

1éarnéd:ond applied.-

LI

‘mind, doing'whdt!itfnatgraliy does, generatesfa’logigal fiow'ofjconnettiona

L




‘the bookhbegin.to understand that they, not someone else, have the

. of both personal and academic interest(. *

h ;;-q R s SR S Hayes, page 9

" . -

-_Keh Macronle calls a context book " a book which demands that'Wour

own writing be the xeal focus of concern so) that you }earn to write

v

hy writ1ng and learn to reformulate by 1nterna1a21ng the questlons

.of_readers. : (p 1) S . o oL .

) . . - . . ’
- ) .. -

L1ke other maturatlonist books, Wr1ters Wr1t1ng does more to 1nsp1re
~ .
students to want to wrlte than it- offers rules for good wr1t1ng From

the beglnnlng, the book debunks traditional adv1ce on the one Best way

to wr1te by presentlng testimonles from profe551ona1 and stuaent writers
N - B

on thelr yery different composing hablts. _Right away, students using

, .
-

freedom and the'.respons__j.ity for finding the process that worké 'best-._ :

~ for them. Sugsequent chapters explore the ongo1ng search for meanlng in

iKY
the recur31ve and complementary‘actlvities of drafting and rev1sing,

.-

exempllfy how keeping a-Journal and writ1ng‘1n the expresslve mode help

-

_ a-wrlters find and- give powes to the meaning they -want others to understand

- . ~

and offer pract1ca1 advige on how to use a readlng reSponse group and an

] ' .
‘s

experlenced reader's (the teacher s) reactions in- order to transform

L v Y 4 -

writep—based.1ntd‘reader—based pieéea Although there are many examples

i : Lo

of eXploratory dand polished writing from well—known names such«as Henry

v
L]

James, ‘Nathaniel, Hawthorne, Ernest Hemingway, and F Scott Fitzgerald,
( -

most of the drafts, responses, and revisions are student-generated and

\ * -

=
ﬂ}uadrawbadk that some teachers will aee w;th such maturationist
¢ "'. .

textbooks is that while they encourage fluency. they seem to>take tOO

Yoo - >
ong to get to. the«heart of’the mattet*~academic "theme writing,

»
. SRR A _ ”
A : - e i -

-
. L.

In fact thls book is not a textbook at all rather, it's. what'i"“

// o
LY ]
. 'ﬂ

A%




c R : . Hayes, page 10

- Vygotsky, and ‘Freire) and with John Dewey's theories of progressive ’ T

The attention q§goted.to.selfaexpressfon afid exploratory dréfQing is.

"'

fine for the "armchaif wndtér, they mighf.argue, but unnecessarily

1idulgent and time—consuming in the time table to téach students the

.

:

: B X
. . |

' conventdonj;of aqﬂience-centered academic discourse. . <.

* . Y\
[T . -8

LﬂTERACTIONIsM’ e S A .
\ 5 T ‘ . ’
If 1nterventionism stresses the conventlonal forms of the’ well-made '

text maturétlonlsm advocates 1nventlon as a key tq discovering the

authentlc self and volce and the qppropirate form‘to express them in.
S

The 1nteractlonist approach however; attempts to balance text.swrlter.

- » é
and reader in. the active pﬂbcess of creatlng a partlcular message in an

dpproprlate form for an 1dentified audlence Ih its emphasis on

audi nce, interactionism has affinfties with the New Rhetoric, and by

engaging students and téacher in identifying and soIving problems,

’

-interactionism shows itgﬁfffinity with cognitive psychology (a la Piaget,

education o
o A EE
o Space permlts an examination o£ only one type of int actionist ; _

AT Ne ’

. textbook the case study book, and one of the best examples of the many

case study books is Lijnda Woodson's From Cases to Composition (Glenview,
. , I , .
Il.: Scott, FOresman 1982). Arranged by traditional rhetorical modes and

‘n

expository patterns, the book seeTs to align itself with the interventionist

" attention to form. Yet the book also advocates invention and other rhetorical

concerns in its author's assumption that "writers write best when they
have a sense of purpose and audience, and control of pre~wr1ting processes."
Becausg most of the book 8 forty gix cases describe realistic situations

studentglmight actually encounter and because audignceSAand purposes are

Y

'u . ‘ . v - .
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specified, the aqaigned memos, letters, and essays seem less like emp%yﬂ

. ’ Y P . b
.exercises and more like real.eommunica§*0n~—or at' least more like a

dress rehearsal than li,l@an acting»lesson,
: 4 - A Yoo .

A typical case asks the wrisfr to assume the role of a_newly hired’

3

director of a XMCA-sponqupd Outward Bound program whose first responsi- .

\]

bility is to set up a rappellfng'course for-twelvE:year-old innef~city

kids.. For Assig%ment 1, the sfudentf@hiter composes an ad for a’part-time

~rappelling instructor. In Assignment Z, the class‘r student examines

I 0y
»

three'applicationllettbrs (provided«iﬁ the textbook), decides which two

candidates to interview, and writes a letter of regret_to the rejected °*
o ' ."-_ . | .
applicant. . For.Assignment 3, the writer composes an introductory

presentation oh rappelling for the Qutward Boénd youngsters, modifying a

\ .
technjcal description provided by the hired instructor. .
\ .
Qtusall cases, students are provided with raw information, asked to
discuss it and the assignments with classmates, and then assigned to write an

effective response based on the rhetorical situation. The student should

be learning how to work cooperatively with other students, how to define

-and solve problems, how to interpret, "'synthesize, and invent information,
' ' A Y

and ‘how to shape a response to a particular ‘audience for a specific

purpose in an appropriate voice. The“emphasis is on communication--
’ . - ] ! .

on attempting’ to capture in language.the fluid and shifting reality

that, ﬁgradOiically, both weparates énd~joins writer and reader.

¥
(4

In a classifrcatioq-such_as‘this, one funs the'risk'by overéimplifi~

H3

cation of, pigeonholing Basic ﬁ}iting textpobks and.téachers and of

limitjng pedag@gy'td‘ptactices that failuwithin a narrow theoretical

; framework. . And yet every time we read a set of Student~ﬁhperé, we

v
o .

N .

]
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measure our goals against our students', outcomes and, consciously or -

uncopsciously, evaluate our methodqlbgy. Though reatrictive and

™incomplete,"’ the triaa*of*developmental perspectives presented here -
r

off'ers a theoretical focal point for reconsidering our goals and Judging°

the effectiveness with which - dhr textbooks match those. goals. At fhe
‘ F'least -we may flnd a need to adjust the "flt" and so choose a different

kind of textbook At ‘most, we may find ourselves adrift in the crossw1nds

.

of change. and if thatels tfe case, we might flnd in the triad a beacon

that will po1nt out a clear direction in choices of theoryaand textbook.
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I
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4
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/

r
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- A Classifi\:dtion and Review of - ' f .
'I‘wenty-four Basic’ Writfng Rhetoric ‘Textbooks i ?

f. ‘.°_. . ;f‘J.

Lot

The 24 Basic Writing rhetorics«listed below represent ouly a haanul o( the many
" that are on the market. I'm sura 1l've ‘overlooked a number of good texﬁbooka. S
some of which I haven' 't been. The annotated bibltography, then, is by n? means
an exhaustive ltseing ‘of cutrent or aven tecommended BW rheétortcs,
_ In fact, I've wade no evaloative tanking ot the textu 1 list here. The numbers
"in the far left margin indicate, in my opinion, whera a text liés along an
{magined continuum ranging from interventionism (1 and 2) to interactionism (3 and
4) to maturationism (5 and 6). (The terms "{nterventionism," "1nterahtionism, )
and "maturationism' I borrow from Barry Kroll, "Developmental Perspectives and
the Teaching of Compoaition," €E [March 1980]. ) Beneath each number, texts are (
listed alphabetically by authd;vb last name., _

Casty. Alan. Imptoving erg;ngﬁf A Positive Approach. Englewood Cliffs, N. J.:
Prentica~H811. 1982.. (322 PP.) . ' -

Begins with diacusaion of specitic aaa concrete words; moven to develoﬁhent of ‘-
sentences, paragraphs, and essays; goes on to style and sentence~combining
exercises: continues on to mode# and expository pattern-' and ends with fivo
chapters’ ot readings based on atyliltica and modes. o .

* '

Donald, Robert B., ét al. Hrit;gg_CIQar Paragraphe. 2nd ed. .Englewopd c11££o,.
| N. J.¢ Prdnti'ce—llall. 1983. (264 pp.) - . : :

-

Emphasis is on the patagraph and the modes and expoattoty patterns of development.

The final chapter introduces the essay. Each chapter begins with a discussion of .,
paragraph organization and then goes to discussions and exercises on senteénces .

and words. Contains good, clear examples of effective paragraph models, ‘some

. written by students. Exercise- are varied, some of which call !or student vrtting.

Gallo, Joseph D., and Henry W. Rink.  Shaping College “rtttn Paragraph and
Essax. 3td ed, New Yorks Harcourt Braon'JovanavtcR. 1979. (E6S PP.)

The book treats prinarily the construction of the vellemade paragraph, which

the authors sea ad the "essay in mintature" (p, v), The authors state the

book "is adaptable to any basic composition course in which emphasis ts placed
on the principles of structure and concrete suppoit as a means of teaching
students to write" (p. vi,). The archetype is the five-paragraph essay, which
is 1llustrated as.an I-besm., The efght chapters treat The Topic Sentenc.. Untty,
Coherepce, Support, Organization, The Form of the (ne-Paragraph Essay, The Porl
of ch1?Esaay. and Methods of Paragrnph Devolopmont; _ ,
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Howard, C. Jeriel, and Kichard Franeis T_racz. The Paragraph Book. Mst‘o H
Little, Brown and Company, 1982. (148 PP.) S

~ The authors write that the miterials An the book "grew from our convicti n
that the pacagraph is the ideal unit of composition for careful gtudy in basic .-
- writing clasbes and laboratories. . .-. Within the framework of the paragraph
students can learn about all of the standard forms of rhetorical development'' -

(p. v). Chapters One through Four deal with "The Basics. of the Paragraph" L S
(indention, topic sentences, unfty, coherence), ''Patterns of. _Organization" w

(order of importance, order of time, order of space), "Types of Development“*,“
(expository patterns), -and "Consisteacy and Style" (tense, number, personi "<* .
voice, tone). .Lots of diagrams of what paragraphs look like; some fill-in-the-
blank kirnds of exercises, as well. as some student-generated wrjting -assignments.
Has many examples, most from professional writers and most about 150 to 230 words.

. A
Kirszner, Laurie-/G., and Stephen R. Mandell. Basic Gollqgg Writing an ed '
New York: W. W. Norton, 1982 (242 pp.) : .

~, 7

Emphasip 18 on the 350-to-500-word thesis-snd-support essay. The authors note: - ..
. "The first section . . . develops a schematic modél or diagram that illustrates

. a pattern for organizing your ideas into an-essaff. The second section
. « . examines . . . different techniques and patterns that work in introductory,
body, and Foncluding paragraphs. The third and fourth sections deal respectively
with the sentences agd words of the essay” (p. xiii). Little attention to
audience and purpose“‘amphasis is on form. ‘

Ostrom, John. Better. Patggraghs and Shert Themea. 5th ed. New York: Harper & . C s
Row, 1983. (103 PP. ) . } '

Emphasis is on ‘the lSO-word expository paragraph Attention to topic sentendes, =~ . :
" unity, development, coherence. Chapters One through Seven cover paragraph unity, |
paragraph development, sentence unity, paragraph coherence, sentence coherence,

expository patterns of paragraph development, and the short theme. Traditional

advice about qualities of good writing. Many professional models, some student

examples. Exercises most often examine text and include little student-generated

writing. But each chapter has suggested writing assignments. Back cover has

brief guide to pﬁnctuation _ S ) -

Stephena. Rory D. Sequence: A Basic Writing Course:-_New York: Holt, Rinehart
and Winstom, 1982. (253 PP.) . ¢ .

Aimed at developmental and advanced ESL atudenta. Emphasis is on '"how written : .

communication differs from spoken communication" and oun "learning to write as a’ o

process of graftdng new. skills onto o0ld" (p. v). Book contains 14 chapters, the :
odd numbered oneg, treating writing and the aveuiﬁnita dealing with grammar.  The ’

* "writing" chapters move from prewriting (chapters 1, 3, 5) to writing (chapters

7, 9, 11), and chapter: 13 deals with rewriting., The grammar units often ask

students to deal with their own writing, as well as to f1ll in blanks. The

"writing" chapters follow common format: explanation, brief reading assignmente

(some student, some professional writing) and questions, and a writing exerciac..

A readable book with a confortabla tona. . . :




Ohristopher G.-Hayea
."Clasaifying ahd Reviewing Basic Writing Rhetorics"
~page 3 : .

o

2 ' Cavender, Nancy, and Len Weiss. Thinking,in Sentencea' A Guide to Cleaerriéing.
' , Boston: Houghton Mifflin, 1982. (169 PP. ) o

A unique book that focuaea on the generacion of the seqtence--and on c}uaéers _
- ~of related sentences. The book moves students from the concrete and specific - =
to the abstract and general; deals with sentence logic (subordinatidn and - K
N cqordination); ends with making judgments,-gathering evidence, and structuring . C
- paragrapha.’ Exercises are in resting . and .almost always call for writing, and’ S
+ 8o focus on invention at the qgntence level. ""Thinking in’ Sentences is designed
to move students from coucrete inking to abstract, COnceptual thinking so . Vo
that, after completion of this t, they are ready to- apply. these akilla to . ' :
L writing paragraphs” and essays'™ (p. X : . A Coe T

n *

Kinney, James, et al. UnderstandiAg Writin& ,r§ew York. 'Random Houae, 1983.
(329 pp.)

'The book is equally appropriate for fyeshman compoaition courges, It begins
by exploring difﬁerencea between speaking and writing, moves o consideration-
of audience (8 pp.), and to prewriting (5 pp.). ‘It then moves to elements of E o
effective paragraphs and on to modes and expository patterns (chapters 3- 9). T
Later chapters deal with writing: 1etters, memos, reports, and! the. appendices -
deal with sentences, sentence combining, and verbs and pronouns. Moat model :

ot easays are from profesaionala. : :

Reynolds, Audrey L. Exploring Written Engiiah: A Guide for Baaic'Writers; .
Boston: Little, Brown and Company, 1983. - (308 pp.) A

The book begins by distinguishing written from spoken English.  Is.aimed gt -
dialect and non-native speakers, as well as at the unpracticed Basic Writers.
~ Exercises ‘ask students ,to write, not just'to fill in blankas. {The bogk begina |
" with a discusaioﬂ'of attitudea about langaugeé "and writing, goes on to discuss . |
and illustrate organizational patterns, and for the next 100+ pages deals with |
grammar, punctuation, sqyle, mechanics, and sentence expansion. Frequent and
effective use of,sentence combining throughout a11 chaptets. -

Schoe¢n, Carol et al, The Writing_Experience. 2nd ed. . Boston: Little, Brown . o
and Company, 1982¢- (258 pp.) . ' . ‘ ) ' . .

In the "Preﬁace" authors stata, "we have conaidered the procaas-otiented
approach of the 1980s, the ‘return ta,basics' of .the 1970s, as well as the . \
open, pemmteaive approach of the 1960s, and wé have taken from each what we
regard as necessary and valuable" (p. v). Writing assignments move from private
to public world. Each chapter-begins with a group activity that encourages

~ discussion, moves to in-class (prewriting) activities, to language learning
section (verbs,-pronouns, etc.), to reading examples, to formal writing assign-
ments based on class discussions wund® in~class étitiquea. Chapters .deal with
description, narration, expoaition, the entire essay (with a chapter focusing
on comparison), the in-class essay, and ends with an appendix én grammar,

R punctuation, and spelling. Y .

4

».
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Schor, éandra, and Judith Fishman.. Random House: Guide to Writi;g. 2nd ed.
New York~ Random House, 1981. (442 pp.) e

_ The book sets out with the assumption that students have the grammar and language
apility to write immediately. First two chapters (28 pPp.) deal with prewriting.-

Chapters 3 through 6 deal with the narrative esgay, with paragraphing skills, .

with the expoeitory and’ argumentative essays, and with revision. Part Two, '

chapters 7 through 10, deal with sentences and style. Part 3 (chapters 11-15)

" deals with grammar and mechanics, and Part 4 concludes with chaptere on the

- research paper. ‘and other 'practical" writing assignments. "The book uses.
profeSSional and student models. - The tong is lively and encouraging

Blackman, Beverly Spears, and Jamds W. Dewsnap. Clear Thinking, Clear Writing:

Paragraphs Under Control. .Belmont, Calif.: wadsworth, 1982. (189 pp-)

The authors' emphases are on "reasons -and ways to. improve [students ] writing,
ways to begin writing, and waya to build their confidence to continue toward
improvement'" (p. v). The book focuses on "a step-by-step, four phase process:
[thinking, drafting, re~thinking,. writing] that can be used over and over:
again" (p. v). Textbook begins with focus on prewriting in first two chapters,
goes to topic sentences and development in chapters 3 through.5, deals with
revision in chapter 6, continues with coherence in chapter 7; chapters 8 and 9
treat sentences and words, and the book ends with the essay. . Throughout appear
samples of student p1ann1ng and freewriting and exerciees to help students
become peer editors. _ N . -~ :
Clouse, Barbara Fine. Writing: From Inner World to Outer WOrld New York:
McGraw-Hill, 1983. (375 pp.)

.

"Attention to‘ﬁrewriting and invention, as well as to traditional modes and s
expository patterns, Each chapter after #he,first deals also with grammar and
usage and contains numerous exemplars, from studentp and(proﬁessionals. It may
be a little advanced for weakest Basic Writers.

Dawe,. Charles Vi., and Edward A. Dornan. One to One: Resources for Conference-
Centered Writing. Boston' Little Brown and Company, 1981 (354 PP.)

,Containe a"good instructor's manual that givea valuable advice on the writing
and conferencing processes. Text emphasizes prewriting, journal ‘keeping, the
-cqmposing process, audience avareness, and traditional patterns of development.
Also has a brief handbook in appéndix. Exercises are clear and appropriate.
Emphaaia throughout 1s on student writing and revision. -

.
% . ) .
. . v . oo
B L. . . . .




'theme, traditional modes, levels of abstraction, and_audience. 48 cases. .

- The text "presents the writing procese ‘as richly varied and recursive rather
" than linear. It emphasizes the writer's intended audience and reason for

Christopher C. Hayes' .
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'Krupa .Bene H. Situational Writing. Belmont Calif.;  Wadsworth, '1952- (260 pp.) L e

4
The situations.are similar to caaes but ‘are not. as detailed as. Woodson s (see !
beloW) cases, for instance. Students are givén a briefly described situation -/'
and;.gaked to write, based on a given purpose, occasién, audience. Each chapter B
aldo gives sample student eesays written in response to the situations asaighed .

‘and Krupa's (and other students') responses to’ those essays, Each chapter begins

with a set of guidelines to be learned and followed, and ends with an assessment.

form for self- and peer-critique. Cases are arranged from least to most qpmplex, -

but the book has algernate table of contents listing cases foeusing on purpose,

L3

Lannon, John M. " The Writing Processﬁ A Concise Rhetoric. Boston: Little,
Brown and Company, 1983. (418 pp. )

APPIOPfi&te for "advanced" Basic Writers. Emphasis on:au ience; occasion,
purpose, and the recursiveness of the writing process. Pages 1-34 deal with

-invention, audience, purpose, message "Thereafter, chapters move. to the para-

graph and. 1its developmerit, to style and diction,. to the essay, to traditional
modes and patterns of development, to -the research paper, and the book ends

with a handbook section.” The text contains professional and student writing
_modele' has a very good teacher's manual Co

MacDonald, Kathleen. 'When Writers Write. Engleuood Cliffs, N. J.: Prentice-

Hall, 1983. (280 pp.) . ' )

L]

writing to that audience. And unlike many other: texts, it integrates audience .
and purpose with the writing process" (p. xi). The text is divided into three
emphases: wriﬁ@r 8 sense, of audience, the writing process, the writer's purposes
and techniques .The section on the writing process treats various techniques

of prewriting (including doodling, freewriting, brainstorming, taking a break)
and of revising. GCood student examples of drafts in progress. Heavy attention _
to audience and writing process. Good exer¢lses. May be advanced, though, for¢ . -
weakeet Basic Writers.  » ' : : . A

¢
K

-Tedlock, David, angiPaul Jarvie.. Casebook Rhetoric'; A Problem-SolvingpApproach :

to Compoeition. New York° Holt, Rinehart -and. Winston, 1981 (242 pp )

Emphases are on problem solving, audience adareneaa writer's purpose, use of
conventional rhetorical modes, and on the collaboration of studenty and teacher .. o
in the writing and thinking process. Contains an alternate table of contenta :
that lists cases by topic¢s. Cases are interesting, although a few may be 5
advanced for some Basic Writers.. Part One, which deals with audience, purpoee,
invention, and organizatiou (108 Pp. ), contains good student samplea. '

.
- »
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3 VWoodson, Linda._ "From Cases to Composition. Glenview} Ill.: Scott,f;oresman -
- and Company, 1982. (276 PP. ) , . 3

"

In the "Preface," WooJ%on notes: "The case’ method aasumea thﬁ&‘writers write
best when they . have a .sense of purpose and audience. and control of prewuygting _
pracesses. The context of a case assignment provides a purpose, and audie ce, S e
A gend a set of problems to be golved." Tha book begins with discussion of the
' "cagé" and of writer, message, and audience., It goes bn to cover problem-
solution and other modes and expository. patterns in subsequent chapters. There..
. are also chapters on persona, research, and . a brief handbook. Each chapter g
containq a discusaign of the chapter's focus (e.g.; cause—effect) and then '
JBree cases for prewriting and writing. 47 cases. - . » B

4 Field John P., and Robert H. Welss. Cases for Composition. Boston: Little,
Brown and Company, 1979. (256 pp.) : . '
¥

effectively when sgudents accept its purpose, that all of the redding in a

writing course should lead clearly and directly to writing, and that the '
principles of good writing are better learned from the experience of writing

than from prescribed rules" (p. vii). The book may work best in a more
"advanced”" BW course, but the cases are generally interesting and followed

by approprigte writing assignments. The emphases, of course, are on situation

and audience. Cases are presented from least to most complex, but there is

an alternate table of contents (including Topics and Themes and Modes of Discourse).
Contains 50 cages. A very good teacher's manual 1is available.

* "Three major assumptioné;undérlie the book: that writing can &eaéaught most

~

. Veit, Richard C. The Little WritingTBook° Cases for Rhetorical Expression.:
: Englewood Cliffs, N. J.: Prentice-ﬂall 1982. (140 pp.)

Chapters move from autobiography to narration to”ééscription-to audience and
style to problem solving to analysis and other traditional patterns of thought
and essay development to professional writing (memos, letters, etc.) to persuasion--
© 30 chapters in all. Each chapter beging with a case, asks students to freewrite
on the case or on a similar personal experience, gives a formal assignment (based
on freewritings) detailing an audience and.purpose, and guides students in
\ prewriting activities for the formal assignment. Emphases on audience, situation,
and prewriting. -

-
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‘Brannon, Lil,’ et al. Writers Writing. Moﬁtclair,.N. Jos” Boyntod/Cook.‘1982.
(179 pp.) : £ :

.
Bor)owing from Ken Macrorie, the authors call their book a "context book" 1nstead
of a textbook, since their book "demands that your ° students' rwriting be
the *real focus of concern, so that you ledrp to write by writin®®and learn to
reformulate by internalizing the questions of readers"’ (p. 1). The book 1s
clearly process-oridnted, with heavy . emphasis on students® (and sope professional

writers') writing habits and processes, on invention and discovery, on drafting,
" Yevising, and peer response. ' The book has numerous essays in various stages

of drafting, as well as intelligent writing’ assignments. The t6ﬁa\snd ‘voice are
encouraging and confiﬁent-~inspiring An excellent book, though perhaps too

advanced for some Basic Writera An excellent book for wﬁiting ;ﬁ ers, too.
R o o .
Elbow, Peter,, Writing_yithout'Teachérs. New York: Oxford Univ. Press, 1973.
-(196 PP.) ' T : : L

»

What more needs to be or can de said about this book? Its tone 1g\gynﬁmic and
inspiring. It treats prewriting, freewriting, drafting, rewriting, and peer
‘editing fully and creatively, For usg at any writing level. An excellent

: book fot students and teachers.
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