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ABSTRACT

Parent involvement in education is strongly supported by parents and

educators.  The results of previous studies indicate that additional
~ training, especially for preservice and inservice elementary teachers, is
necessary to enhance effective parent involement. Thus, efforts of the
Parent Involvement in Education Project during this year of work have
~focused on developing guidelines and strategies for training both

preservice and inservice elementary‘schoolkeducators;aboutqparent
involvement, - . ‘ o :

This report describes the development of guidelines and strategies for
training teachers about parent involvement. The guidelines and strategies
were developed through a comprehensive process that: (1) utilized the
recommendations from previous surveys of the key stakeholders in parent
involvement (teacher educators, principals, teachers, parents, and school
~governance persons); (2) conducted a thorough review of the literature: (3)
undertook a six state need-sensing among experts and college/university
faculty regarding what teacher training about parent involvement should
include; and (4) conducted an assessment of a draft version of the |
guidelines ad@ strategies by parent involvement experts, faculty from ~
colleges and universities, representatives from Tocal, intermediate, and
state education agencies, and parent-teacher association leaders. The
quidélines and strategies are unique because they are based on research and
-were developed using input from experts and professionals actively engaged
in teacher education and/or parent involvement.

The materials are designed to serve as a basis for expanding,
increasing sensitivity to, and soliciting parent cooperation, support, as
well as input into education. The guidelines and strategies are
specificalky aimed at helping to sharpen preservice and inservice teachers'
as well as administrators' abilities with respect to parent involvement in
children's learning, and in shared decision-making with educators. Local
and state education agencies, institutions of higher education,
and professional/lay organizations will find the quidelines and strategies
useful to and supportive of their efforts which promote more effective
partnerships between homes/communities and the public schools.
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i. Introduction
A.1l Overview

Sinte the Coleman report, there has beénAincreased emphasis upon
involving parents in the'education of their c¢hildren. Federal legislation

has mandated parent involvement in several key programs as well as required

schoo]S»to’invo]ve<parent5“inu¢he\educational~p1anning for children in
specal education. Legislation in several states has now provided for
parent in¥0lvement in the public schools’ by creating Parent Advisory
Committees for every school in the state. At the local level, an A
increasing number of schools require formal parent/teacher conferences to
discuss the progres$ of each child enrolled.  Parents are also aking on a-
more active role in the education of their children, and their act with
'school personnel is rapidly increasing.. ; ‘ I

From the teachers' perspective, this Increased contact with parents has
3added to the demands traditionally associated with the teacher role.
Teachers are now expected to develop skills in ‘working with parents and
leadership in working with advisory groups, in addition to the skills that
pertain to classroom instruction. Although additional teacher competencies
are needed due to the increase of parent involvement, they are generally
‘not addressed in the professional training programs for teachers,  Training
for teachers has continyed to stress 'classroom teaching skills, neglecting
the new skills that teachers may need to work with parents ‘in the schools.

' Thg Parent Involvement in Education Project has a major goal of helping

 build more effetive partnerships between homeg/communities and the public

- schools.™ In the previous three years, the Parent Involvement in Education

' Project has surveyed parents and eduators and found that enhancing parent

involvement -in the educational process is strongly supported by parents and
educators. The results of the.surveys also indicate that additional
training, especially for preservice and inservice elementary teachers, is
necesary to enhance effective parent involvement. Thus the goals of the
Parent Involvement in Education Project for 1984 have focused on developing
guidelines and strategies for training Moth preservice and inservice
elementary school educators about parent olvement,

~ A.% Operational Definitions
~ For clarity,'the'following\operationai definitions are provided:

1. Parent Involvement - any of a variety of activities that allow
parents to participate in the educational process at home or in
school, such as information exchange, decision sharing, volunteer -
services for schools,’ home tutoring/teaching, and child advocacy.

2. Guideline - a key indicatian of either some knowledge,

\ understanding, or skill needed by teachers to involve parents more

\\\‘=*~::§£;fect1ve1y;1n education, B ’ [

3, Strateg% - a method or approdch to training- teachers in thé |
successful -acquisition of certain parent involvement knowledge,
unﬁerst;nd?ng, or skilt, ; ‘ ;

¥
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11,

KnowTedge - information, facts, principles, theories; or models,

etc., concerning parent 1nvo]vement in education with wnwcn teachers
need to be acqua1nted or fam111ar. \ ‘

Understanding - personal 1nterpretations based upon Comprehension,

“awareness, or cognition of relationships among various variables or .

factors by teachersgthat are needed as part of their preparetxon for

\1nvo1v1ng parents in education,

Skills - the abilities, competencies techniques, expert1se tnat

teachers need to develop as preparation for involving parents in
educatwon. \ ‘ ‘ .

Preservice Training - training for students in teacher training
programs, training for prospective teachers.

Inservige Training - train%ng for teachers employed in schools.

Stakeholders - those\persons most likely to be involved in parent

Involvement efforts (e.g., parents, teachers, principals, school
board members, superintendents).

Home Tutor Role -‘parents helping their own children at home with
educational activities or school assignments.

Audience Role - parents rece1v1ng information about their child's ,ﬁx‘
progress or about the school, Parents may be asked to come to tHE“«*\\

~school for special efents (e.q., schoo1 play, special program,

o etc.).

12,

.13,

14,
515,
16,

17,

School Program'sgpporter Role - parents involved in activities in

_which they lend support to the school's program and take an active
part (e.g., classroom volunteers, chaperones for trips, collect

funds, etc. ).

Co-Learner Role - parents\invoTVed in workshops where they and

school staff Tearn about child development or other topics related
to education. o . \

Paid School Staff Role - parents are employed in the school as part
of the school's paid staff (e.g., classroom aldes, assistant
teachers, parent educators, etc.). a

Advocate Role - parents serve as activists or spokespersons on ~
Tssues regarding school policies, services for their own child, or

‘community concerns re]ated to the schooTs.

Decision-Maker Role - parents involved as co-equals with school
staff in elther educational decisions or decisions relating to
governance of the school. v

SEA Qfficials - persons in state education agencies 1dent1f1ed as
having program responsibility related to some aspect of parent
involvement (e, g., dwrector of federal programs, etc.).




18. LEA Officials - persons in local education agencies identified as
having program responsibility for some aspect of parent involvement
training (e.g. inservice education directors). - o “

19. IEA Officials - persons in intermediate education agencies
1dentified as having program responsibility related to some aspect
of parent involvement. ‘ ’

\ ; ' \
20. IHE Officials - persons in institutions of higher education .
: identified as having program responsibility in some aspect of paren
involvement training (e.g., chairperson of elementary educaiton
department ), : : - \ L
g AN \
21, Children's Learning - the acts or processes.by which children
acquire knowledge or skill at home or at school.

22. Shared Educational Decision-Making - the act of parents and school
stafT involved as co-equals in either educational decisions or .

>

decisions relating to governance of the school,

B. BACKGROUND

B.l. Previous Work - | D : B

»

a. Summary Overview andkProceduresr

Parent involvement in education became a significant factor in public
education with the advent of such federal programs as Head Start, Follow
Through, Title I, and Title VII. The emphasis in these programs centered
on having parents take a more active role in all aspects of their
operations or activities. . Although the programmatic intentions regarding

‘parent involvement were admirable, this kind of participation encduntered '
diffi-culties for several reasons. They are discussed briefly in the
‘following paragraphs, a R \

First, the definitions\of parent involvement varied among these

- programs, which subjected the concept to various interpretations. Second,

very little information existed regarding the attitudes of parents and
educators toward such involvement. Third, there was a paucity of knowledge
about the kinds of training that parents and educators had or needed for
successful parent involvement efforts. Fourth, much of the rationale for
parent involvement in these programs either condemned or ignored past as
well as existing efforts in public schools. Fifth, the proposed focus on -
parent involvement neither built upon existing strengths nor anticipated
accurately the potential barriers. Sixth, very little information was
available regarding either preferences for specific parent involvement
roles or the kinds of parent involvement activities existing in schools or
programs., Much of the parent involvement literature portrayed parents
taking part in education only through roles that supported the status quo
of schools. There was no broad emphasis on parents as decision-makers,

in the educational process. Though the emerging federal efforts espoused
such involvement roles for parents,.their acceptance was slow in these
programs and even slower with respect to education as a whole,

K (
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The Parent Involvement in Education Project (PIEP) is based on the -
tenet that to improve the guality and effectiveness of our public schools,
parents and educators must develop more of a collegial or collaborative
relationship regarding educational issueg and concerns as opposed to an
adversarial one. In order to help determine what the prospects were for
bringing such a .relationship to fruition, the Project asked parents and .
educators about their opinions concerning varwous aspects of parent \

- involvement. _ .

A written quest1onnaire was develoDed and used to gather this x1nd of
parent involvement information, Parents and educators in a six-state
region were surveyed. The states included Arkansas, Louisiana,
Mississippi, New Mexico, Oklahoma, and Texas. National, state, and local
organizations of parents and educators assisted the project with its
survey. Descriptive statistics, especially percentages, frequenc1es, and
means, were produced to report patterns of responses to items in the
survey. These statistics also served as a basis for comparing the
similarities and d1fferences of resoonses between and among the groups.

The major dimensions of each survey included (1) general attitudes
about parent involvement, (2) parent involvement in school decision-making,
(3) parent involvement roles, (4) current parent involyement practices or
activities, and (5) parent involvement as part of teacher training. In
general, teacher educators, teachers, and principals were asked about how
useful parent involvement was along these dimensions. Parents were qu#
as to. how interested they were in these aspects of parent 1nvolvemenb@f

" School governance officials were asked about policies and/or techn1ca1

assistance with respect to such parent 1nvo]vement. .

Parent involvement at the ‘alementary school 1eve1 was the focus of this

'study. Subjects included teacher educators, principals, teachers, parents,

school superintendents, school board presidents, and state education agency
(SEA) officials. The response rates from sample populations of each group
were as follows: parents 43.4% (2,083); teacher educators 60.5% (575);

‘teachers 43,7% (873): principals 48.6% (729), school -superintendents 46.5%
(1,200); school board presidents 27. 4% (664); and state education agency

off1c1als 83 3% (30).

b. Summgry of Results. '

1) Attitudes. §—b3ects-were asked to indicate the extent to which
they agreed or disagreed with a set of statements about parent *
involvement. Overall, a majority of the teacher educators were favorab1e
in their responses to the general concept of parent involvement. In’
particular, they agreed strongest that (a) parent involvement in all school
matters needs increasing, (b) teachers need extra training.for parent

: involvement, (c) teachers should.confer with parents about home life, (d)

parants are usually cooperative with teachers, and (e) parents wou Id he]p

_a, Children more at home if they knew what to do.

‘ Teacher educators. strongly disagreed that (a) parents wanting involve-
ent should get a college degree, (b) teachers are too overburdened to work
with parents, (c¢) involving low-income parents is unrealistic, (d) training
teachers for parent involvement should not be an undergraduate priority,
and (e) parents do more harm than good by. helpxng children with school
wOrk, \

+
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Prin;ipals and teachers also were positive in their géﬁeraT reépodse |
to the importance and value of parent involvement. The majority. were . in:
strong agreement with (a) teachers providng parents with ideas to help

children at home with school work,~(b) teachers taking on too many. parental

regponsibiities, (<) principals providing teachers with parent involvement .

. Quidelines, (d) involving feachers in school policy decisions .and (e)

gﬁé ,

requiring a parent involvement course for undergraduates in elementary
education, : o . : .

.~ : . . %

The strongest disagreements by princibals and"teéchersfwere expressedhz»';

with parents, (b) teachers not needing to be trained for parent :
involvement, (c) teachers not conferring with parents about children's home
1ife, (d) parents evaluating teachers; and (e) parents evaluating

principals.,.

With regard to statements about (a) teachers béing too overburdemed to work ' =

A majority of parents agreed strongest with such parent involvement
ideas as (a) making sure their children do homework, (c) feeling at ease
during school visitations, (d) taking responsibility for getting involved
at school, and (e) wanting teachers to send more information home about

-classroom activities. -

- The strongest disagreement expressed by most parents was toward the
ideas that (a) they have TittTe to do with their children's school success,
(b) they do not have ‘time for involvement with school activities, (c)

~teachers are too busy to also work with parents, (d) homework consumes too

much family time, and (e) they are not trained enough to help make school
decisions, . ‘ ~ o \ ~ .

~ Among the school govefnahce peréons surveyed (superintendents,
presidents, and SEA bfficials), their strongest agreement regarding parent

‘fnvolvement in general was toward (a) teachers providing parents with ideas

about helping children with school assignments, (b) teachers considering -
working with parents as part of their job, (¢) including teachers in -

curriculum and instruction decisions, and (d) principals providing teachers

with_suggestions for working with parents,

-Superintendents strongly agreed that parents need training before they
are involved in school decision-making. But board presidents more strongly
agreed with parents taking the initiative for getting involved In schools..
However, SEA officials voiced stronger agreement for school districts ™~
providing principals and teachers with guidelines for parent involvement,

Superintendents, board presidents, and SEA officials were unanimous in .
their strong disagreement with having (a) parent involvement in school

~ administrative decisions, (b) parent involvement with either teacher or

principal evaluation,- (c) parent involvement only occurring through

‘organizations, l1ike PTA, and (d) parent involvement having little effect on

their‘children‘s academic success,

(2) Decisions. Parents were asked to indicate the extent to which they

:had an interest In being involved with selected school decistons, :
Teachers, teacher educators, superintendents, board presidents, and SEA

officials were asked to what extent it would be useful to have parents'
N N } ., R N N ‘
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fnput regarding these decisions. With*the exceptions of teacher educators,

~a majority of all groups most favored having parents involved in such
‘decisions as (1) amount of tomework assigned their.children, and. (2)

placing their chldren in special education. Teacher educators,~atong with
teachers, principals, and school governance persons, indicated that it
would be most useful to involve parents in school desegregation/integration

‘plans.  However, parents did not consider this a high 1nterest area for

their 1nvo]vement.

‘A majority of the parents,- superintendents, board pres:dents and SEA
offictals considered it most useful to have parents .involved in decisions

~about evaluating how well thelr children are learning and about

disciplining of their own children. Neither teacher educators, teachers,
nor principals viewed such involvement by parents as.being useful.
Teachers and pr1nc1pals indicated it was more useful to involve parents

‘with decisions concerning (a) if family problems are affecting school

performance and (b) how to provide sex role instruction as well as sex
education, \ o e '

Participation in decigtions about the selection of textbooks and other
1earn1ng materials was of most interest o parents also but hot -considered
useful by most of the other groups surveyed. Teacher educators indicated
that parents should have input on such decisions as (a) multicultural/
bilingual emphasis, (b) curriculum subject matter, and (¢) setting Student

\promot1on/retent10n standards, but not final authority° Rather, teachers

educators considered it most useful to have parents make final decisions

0 only regarding whether fa‘11y probTems are affecting schoo] performance.,

Decisions with respect to the hiring/firing of school staff were those‘

most parents were least interested in being involved with and most educa-
tors indicated this as one of the:least useful detisions with which parents
should be involved. (This indicated lTack of Tnterest may be a reflection

~ of parents having been socialized by school staff that such roles were not

appropriate ways to be fAvolved in education.) Among other decisions
teachers and principals also considered least useful for parents to be
involved in were (a) assignments of teachers in schools, (b) evaluating

teacher performance, and (c) selecting teaching methods. School governance

persons, teachers, and principals indicated it would also be least usefuyl

- to involve parents in decisions about setting priorities for sEhodT
budgets. . :

Selecting teaching materia]s, deciding on Curriculum emphases, helping

- to evaluate pupils, and selecting teaching methods were least useful areas

for parent decision-making accapding to responses from most school
governance persons and teacher ‘educators, A majority of parents also were
least interested in being involved with decisions about including mere

" muTticuTtural/biiingual education in education and decisions regarding

school desegregation plans and 1ncreased sex. ro1e teaching.\

(3) Roles. Subjects were provided with a list of seven parent

-involvement roles. Parents were asked to indicate the extent to whiéh,they‘
~had an interest in part1r1pat1ng in such roles. Educators were asked to :
indicate the importance of having parents take part in these roles., The

majority of parents and educators were strongest in their support for such

. 4
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‘roles as (a) "Audience", (b) "Home Tutor," éndﬁ(c) “Schdol Program

Supporter”. The role of least “interest or 1m§ortance, as indicated: by
parents and eduators respectively, was that o aid School Staff," Most

- teachers, principals, superintendents, and board presidentS indicated that

having parents in the role of "Advocate" was not too important. However,
SEA officials considered this role as being very important, and parents

were very interested in such a_role.

e

A majority of the SEAiofficials,.superintendents,\and school board’
presidents consider parents in the role of "Co-Learner" also as not being
important. Teachers and principals indicated a more. neutral response
overall about the importance of this role. Most parents indicated that

‘they were definitely interested in this kind of role. o

A majority of the\teéchers, principals, super1ntendehts, and board
presidents indicated that the role of “Decision-Maker" was not an important

one foriparents. Conversely, most parents expressed a strong jnterest for
particifating in this role. Likewise, most SEA officials viewed this role
as being a very important one for parents. o T . .

‘Overall, parents prressed*a much higher. interest in participating 1in
the "Audience," "Home Tutor," “"School Program Supporter," "Advocate,"

- "Co-Learner," and "Decision-Maker” roles that educators considered as being

important, Among the educator groups, SEA officials tended. to indicate
more 1mportanée‘ofgxhesefroles for parents than did the othérQ%ducator

(4) Activities (Current Practices). A 1ist of parent involvement -
activities was provided in this section of the survey. Teachers,
principals, superintendents, ‘and board presidents were asked to indicate
how typical these activities were of their schools., Parents had to 1
indicate those they participated in most often. SEA officials indicated -
which were most 1ikely to be a focus of the technical assistance thay
offered to school districts. ~ R

“Attending school activities' (e.g. open house), "Attending -

parent-teacher conferences,"” and "Helping children with school homework"

were the activities most typical as indicated by educators, most likely to
be offered as technical assTstance according to SEA officials, and most
often participated in as reported by parents, Teachers, principals,
superintendents, and board presidents indicated that "Chaperoning for
school activities" and "Holding school support fundraisers" (e.g. pot-luck

suppers) were also common activities but neither parents hor SEA officials
indicated the same, - . S : ‘

. Parents also considered “Visiting the schools" andf“Takfng\baft in PTA
meetings* as most typical of the activities in which they participate,

None of the educator groups reported these as being very typical. SEA

- officials also were most likely to offer technical assistance for “Getting °

parents to identify school needs" and “Getting parents to assist with -
establishing school goals." However, parents did not indicate these as .
being activities they most often take part in while educators did not view

- such activities as being most typical in their schools.
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"Hiring/firing of school staff," "Evaluation of School Staff,"
"Planning curriculum an instruction activities," and "Assisting with
schoo] budgets" were th activities reported to be least typical in
schools, least often participated in by parents,_and least of fered as

topics of technical assistance by SEA officials. A majority of teacher

ike]v to be offered in their schoois. -

and principals indicated the "Participation in pupil evaluation" was aiso

~least. typical in their scheols..  Most superintendents and board presidents

indicated that "Parent participation in home tutor tratning" was least

(5) Other Findings of Interest. - Teacher Training for'Parent -
Involvement: A majority of the parents and educators strongly agreed that
not only §houid teachers be trained for parent involvement, but also that,
where possib]e the training should be in a course at the undergraduate
ievei While most teacher educators-indicated thit they most often dealt

~with parent. involvement - through such activities as role playing, iaboratory

experiences, participation in panent -teacher conferences, and having
student teachers work with parent volunteers, most teachers and princi
indicated that more is needed. This wéuld include (1) talking with .
inservice teachers about parent involvement, (2) involvement in school

~activities with parents, (3) being involved with parent orgamizations, and

(4) participation in principal-teacher-pargnt conferences.

Responsibility for Parent Involvement; A majority of educators
and parents strongly agreed that teachers need to provide parents with \
ideas about helping children with school work at home and that principals
should give teachers guidelines for parent {nvolvement. However, school
gevernance persons agreed most with principals, not teachers, taking the
inftiative to get parents involved. However, most principais ‘agreed that
parent shou]d take the initiative to become involved o

A majority of the parents strongly agreed that they should be
responsible for getting more invalved in their children's schools. - Most
Superintendents and SEA officials strongly agreed that school districts
need to provide teachers and principals with parent involvement P
guidelines. However, neither superintendents, board presidents, nor SEA

.~ officials wanted state education agencies to provide parent involvement_

guidelines for school districts. Finally, most teachers saw increasing
parent invoivement in schools as the princi ar's responsibility,

Existence of Parent Involvement Poiicies ‘Schoo! governing officials
were asked to indicate to what extent writhen parent involvement policies

existed in their districts or agencies."Ae ioritz of these 6fficials
indicated that written parent involvement policties were-available mostl

regarding: (1) piacement of children in special education, (2) informing

‘parents about children's violation of the district/school's discipline:

policy, and (3) participating in some decisions regarding certain
educational programs such as Bi]inguai Education Follow Through Head

Start etc.

Most officials indicated that few, if any, written parent invoivement

policies existed with respect to such ‘areas as (1) teacher home visits, (2)%
participation in school budget matters, (3) participation in development of

district handbook or school guide, (4) school administration, (5) .
curriculum and instruction activities, (6) deveiopment of promotion \

: standards, and (7) parents visitisg their children's schools.,

8 o J.b



R . . : . » 2
h » : N N . ~ N . i i . N

Parent Involvement at Secondary School Level: Parents were asked to
indicate the extent of their agreement with 10 1tems offered as reasons why
parents become less involved at the secondary y school level. A majority of -
the parents strongly agreed that the reasons for decreased participation
are (1) school staff not asking them to be involved as much, (2) they
(parents) not having a good understanding of the coursework, (3) not as
‘many conferencing opportunities, and (4) not as many PTA actiVities.

Neither the long distances between homes and schools nor as having lots of
teacners to talk with were seen as reasons parents become less involved at
~ this leve .

Improving Parent Involvement at Elementary Level: Parents were given a
Tist of 10 suggestions and asked to Indicate the extent to which these
would ‘work in getting more parents involved, Among the suggestions that a
magorit¥ of “the parents indicated would work include (1) sending more
N ~ parent involvement information home, {Z2) making parents feel more welcome
- - in schools, (3) helping parents better understand subjects being taubht
and (4) having more informal meetings where staff and parents can get to  -°
know each other better, and (5) asking parents how they would like to T
be come involved. : o

-

4

¢ S _ummary of Discussion and Recommendations.

Parent involvement, overaii, appears to be an acceptable way to
participate in the educationai process, according to most parents and
educators. The results show that parents have a high degree of interest
for being involved and that educators, gensﬁaiiy, consider 1t useful 1 to
have parents involved in education., Howevér, a closer examination of the
findings reveals that educators and parents have distinctly different views

~about certain aspects of parent involvement. These differences represent
barriers that can hinder the effective involvement of parents and educators .
as partners in education.

\ Educators appear to be more supportive of the traditional ways that

' parents have participated in children’s education both at home and at {
school. This includes parents mainly receiving information sent -home by

the school, supporting or taking part in school activities prepared by

school staff, and attempting to help children with their homework. On the
other hand, while parents indicate a strong interest for beidg invoived in
these ways, they also are most interested in helping with school governance
matters, learning more about education jointly with educators, and serving :
as advocates for current educational needs, issues, or concerns. -

The involvement interests of parents appear to extend beyOnd the
bouridaries of participation that educators indicate would be most useful.
It seems that parents and educators have dissimilar views about the meaning
of parent involvement in education. Although there are some mutual ‘ e
agreements gbout certain aspects of parent involvement acceptable to both
groups, parents appear to be interested in much broader involvement than
the more narrowiy defined areas that educators consider as being useful,

In order for parent involvement to become more acceptable, viable,- and
effective, a clearer definition is necessary--one that all can agree upon,
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Otherwise, fundamental barriers will stand in the way of successful parent
involvement, Th@;, it appears that there needs- to be a consensus L,
concerning the definition and scope of parent involvement efforts between
parents and educators before these can become more integral to the ’
b - B educational system and its processes. Such concordance is ey to -,
- developing more of a partnership between homes and schools in dealing with
the difficult issues that education faces today and tomorrow. -
v ‘ . \ ) . . . o ,
The lack of agreement between parents and educators regarding parent
_~- Involvement's meaning appears to stem from the fact that neither group has:
had much formal training in the area of parent involvement. Both of the .
groups indicated that there is a definite. need for teachers to be trained -
for parent involvement. It also seems that parents, other school staff,
administrators, and even teacher educators might need such training for
parent invodvement to be most effective. Additionat knowledge,
understandings, skills, and experiences should enhance not only Broader
.acceptance but .also & smoother integration of parent involvement into the

educational process.

Some of the differences in opinions about parent involvement in school
~ governance matters may reflect a fear and/or reluctance on the part of
R - educators (especially teachers, principals, and administrators) to share
with parents those roles or activities that, in recent years, have been
considered as the sole domain of educators. Further, many teachers appear
to desire more of a say in educational matters or decisions. Most
administrators appear unwilling to share governance because it may lessen
their effectiveness and/or power. As a result, the possibilities of
joint decision-making with parents will meet with resistance because
- educators still appear neither willing to share control nor able to see
how, in practice, this might increase the effectiveness and quality of
- education, \ \ : o . :

Based upon the more preferred ways educators want parents involved and
the ways parents are most interested in being involved, there appears to be
a need for change in how parent involvement is perceived., Educators should
capitalize on the wider involvement interests of parents and should expand
the opportunities for increasing their participation in education. Much of
this will require educators to realize that many parents are far more ‘
‘sophisticated in their knowledge and skills than educators perceive them to

~be. As such, many parents can take part in more of a vartety of roles or
activities. . To facilitate this broader and more collegial participation,
will require attitudinal and perceptual changes on the part of educators as
well as systemic changes with respect to the educational enterprise, ~

Parent involvement cannot be effettive if educators continue to see it
as an attachment or a supplement to mainstream educational activities.
Rather; such involvement must be incorporated into the mainstream of
education, The results suggest at least three steps to accomplish this.
First, a clear, definitive statement about parent involvement must be )
developed and tssued to all in a school system. Second, viable, written
policies to help frame and implement. parent involvement efforts must be
established., Third, both staff and financial resources to carry out parent
involvement activities need to be identified, and then designated for such
purposes, In doing so, the importance of parent involvement in education

~ will be more evident from the perspectives of educators and parents alike,

—,
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- The\extéhﬁ to which parent‘invoTvement can be improved appears to .be

directly related also to how "open" educators are to this concept., In
addition, developing a broader range of parent involvement activities that
are more related to parents' interests and strengths is a most important '

aspect of revitalizing their participation. Although parents will
participate in slightly different ways, this should not deter educators

- from working with them to develop jointly the framework and components of

an effective involvement program., Ultimately, educators will have to \
realize that the most effective parent involvement program, similar to the
most viable educational program, must include participation from the entire
school community rather than being limited to the school building. ‘

Parent involvement should be perceived by educators and parents as a
more encompassing concept in education. To do this, it appears that parent )
involvement ‘may need to be framed within the concept of at least four broad -
domain areas. These would include: (a) public relations, (b) school - .
support/learning, (c) home support/learning, and (d) shared governance.' In
doing so, parent involvement can become a catalyst, which helps parents

~inflyence as well as fully participate in the educational System.\'Further,‘

such participation experiences will help enable parents to more effectively
negotiate through community entities which, in turn can make family life
more satisfying and sucgéessful. Finally, parent involvement which includes
the partnership approach can serve as a useful resource for educators to
enhance the effectiveness and success of schools and education. 3 ‘

(L.
o

d. Specific Recommendations.

A review and analysis of results from the survey of our seven parent-
involvement stakeholdeér groups has led us to offer the following

- recommendations as a means of enhancing fuller parent participation in the

education of their children at home and at school:

-0 Parent involvement at both the preservice and- inservice elementary
teacher training level should be taught in a developmental sequence
that progresses from learning about the more traditional types of

~parent involvement where parents are asked to cooperate with school
staff, to the types of parent involvement in which school staff
provide assistance to parents, and then toward the types where
parents and school staff work together essentially as partners in
“education, ‘ I o o

o » k o
0 Preservice elementary teacher education as well as inservice teacher

staff development must, as a. priority, focus on providing partict-
pants with an overview of, or backgroumd about, the parent \

~involvement movement as well as providing them with knowledge,
understanding, and skills regarding major aspects of parent - e
involvement in education (e.g.*she personal, practical, and . fvftgﬁ;;fgﬁﬁg

conceptual frameworks).

o Parent involvement must be presented to elementary preservice and
~ inservice/tgachers so that it}is viewed as an . integral part of their
preparation) rather than an adjtachment to it, As such, teachers
- ,.Will need, to learn how to enhance teaching and learning success; how
;20 deve)op hetter, more of a partnership with parents; how to help
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develop broader community Support for the schools; and how to make
cooperation between home and school more synergistic.

The parent-involvement teacher tra1n1ng -sequence needs to address
specific knowledge bases related to the various kinds and levels of
parent 1nvolvement.‘ For example ‘teachers should be taugnht the .
differences between teaching children in the classroom and teaching
Qr working w1th their adu]t parents to become more “involved as home
tutors. .

N ; . ; :
After ass1st1ng preservice and inservice teachers to examine and
identify their attitudes toward parent involvement, broaden their
perspectives concerning the value/impact of barent involvement, and

L]

- acquire the ‘relevant know1edge and understandings regarding the main_

kinds of parent involvement, they should be provided practical
opportunities or experiences to develop and sharpen sk111s 1n ‘
working with parents.,. | | : \ T

Inservice parent 1nvolvement teacher tra1n1ng--1n order to more
effectively enhance teachers' knowledge, understandings, skills,
attitudes, and motivations for working more collegially with

~parents--will need to consist of a series of sequenced workshops
rather. than a one-day, one-time workshop effort.

Pr1nc1pals and other administrators must be included in parent |

“involvement tratining, as they often set the rules and norms in the

schools. If they are not aware of the benefits of parent

involvement, or not skilled in working with parents, they may set
norms for teachers that discourage them from using the skills or
knowledge acquired regarding parent involvement, ; &

To encourage all school staff in school districts to develop better
relations as well as work with parents as partners in education,
formal district policies need to be written that clearly spell out
the commitment to parent involvement, Responses from our
superintendents' and school board presidents surveys indicate that
axistence of formal written policies encouraging parent involvement
is directly related to increased levels of a varlety of parent
involvement act1v1t1es 1n schoo1s.

In designing school district parent~1nvolvement programs, the

- various types of parent involvement must be viewed as a

developmental sequence, from the teachers' and the parents’ point of
view. Tncreasing parent involvement in the role of audience
requires comparatively less effort and skill on the part of both .

~ teachers and parents than would parent involvement as home tutors,

Thergfore, interests, " ‘sk111 levels, and estimates of available time,
especially on' the part of parents, must be considered when deciding
which types of parent involvement are to be the . focus of program

 efforts.

$choo! district, bude1ng,\and/or c]assroom parent-involvement
afforts need to establish program activities based on the premise

~ that parents are as equally important to children's academic success

1
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as educators, This will necessitate providing parents with more of
a part1c1patory role in all educational matters

"0 Parents need to be more fully involved at all levels of the
educational system so that they can (a) strengthen the capacity of
their families to establish appropriate learning environments, (b)

~provide meaningful home learning experiences, and (c) support/
‘reinforce school Tearning activities, ‘

0 Parents should be provided with more educat1ona1 information, more
opportunities to share_ their insights/concerns, and more training,
 as needed, for the .roles with which they can, or wish to be 1nvo]ved
in education. This can”Serve as a means of strengthen1ng parents'
ability and- status as partners in the education of their children,

0 Parents must be provided opportunities, thrOugh parent involvement,’
‘to interact with, be informed about, referred to, and learn how to
deal with those agencies, organizations, resources, or netwo ks
available in their communities. This should enhance their ab1]1t1es
to arrange for and/or care for family needs in a more
self-sufficient and efficient“manner.

B.2. Need for Present Work - A »

Results from PIEPS surveys clear]y indicated a need for train1ng ;
preservice (undergraduate) and inservice elementary teachers in the area of .
parent involvement. A previous review of the literature revealed that no
teacher training materials existed that were research based, systematized

. theoretically, logically sequenced, and accompanied by specific methods of

teaching parent involvement to teachers. Few of these kinds of materials
were available to teacher trainers on a widespread basis and not many of -
those were research/theory based and deveIOped from the perspectives of key

parent-involvement stakeholder groups. e 8/// e :
hat were

A decision was made by Project staff not to develop material
completely prepared and ready for use as courses, modules, or programs for
parent involvement teacher training. Rather, it was agreedétﬂaiva sat of
research-based guidelines and strategies for parent-involvement teacher
training would be more practical. As such, these would provide
theorgtical/research framework for materials that allows teacher trainers
to uttlize their creativity and flexibility in developing the more v1ab1e
approaches to parent 1nvkoement teacher tra1ning.

With the guidelines and strategies, the variety of parent-involvement
teacher training materials that are available to teacher trainers could be
more systematically organized, grouped, and utilized. They would also
enable teacher educators to determine how much depth their parent
involvement training effort would have in their coursework, workshops,
seminars, etc. This kind of flexibility is important to teacher \
educators, especially when the amount of time. available for parent
1qzo1vementgnmtruction will vary.

The guidelines and strategies focus on parent involvement in children's
education at home as well as at school and‘on parent involvement in various
aspects of schoo? governance based upon PIEP's research findings. This

- . \\ ) P
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research also suggests that these guidelines and strategies provides

specific information about the things teachers need to know, feel,
understand, and do regarding £he ,nvoivement of parents in, chiidrnn N
education, ‘

Results from the survey of teacher educators indicated that they have
available few materials that provide the broad theoretical frameworks for

developing parent involvement teacher training activities, nor do they have .

a comprehensive set of related strategies to implement the activities. -

Thus, Project staff saw a need to develop a set of research-based

guidelines and strategies for training preservice as well as inservice l
elementary teachers in the area of parent involvement at home and school.

- Further, staff surmized that this information needs to be shared with

teacher educators, staff development/inservice specialists (SEA and LEA),
parent involvement program staff, and other stakeholder groups in the SEDL”
region. As a result, this year of project work centered around responding
to these needs. .

C. Pian

o Gl Goais and Obgectives

“The.Parent Involvement in Education PrOJect had two major- goais for

FY84, These goals were:* .
‘a. To utilize the parent involvement survey results and selected parent _
involvement experts in.,developing guidelines thah can be used for
(1) training educators to enlist the participation of ;parent in home
learning to improve children's academic achievement, (2) training
-educators for increasing the participation of parents and other
citizens as volunteers who supplement school resources, and (3)
“training educatars for involving parents in the governance of . —_
schools., . /

b. To utilize the parent involvement survey results and selected
experts in developing guidelines for LEA and other educational
agencies/organizations in implementing school programs aimed at (1)
fnvolving parents in home learning, (2) involving parents and other
citizens in'school support efforts, and (3) involving parents in
poiicy and administrative school decisions,

Ten specific obJectives were outiined to accomplish the two major
goals. These objectives were:

' To review\end synthesize the literature regarding Stretegies for
‘training educators both at the preservice and inservice level,

[ g~
et

(2) To identify experts at the local, state, and higher education
- levels in the region with experience in parent invoivement

(3) To ask these experts for their suggestions and recommendations

about training educators and implementation of schooi programs
regarding parent involvement,
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(4) To synthesize information from current literature and from
. experts to prepare a state-of-the-art summary on training
educators for parent involvement and on developing more

effective parent involvement programs in schools.

(5) To develop a ste of guidelines, strategies, and materials for
" training educators in parent involvement, S
{6) To conduct ah;asseSSMent of the parent 1nvoﬁvement gaidelines,
~strategies and materials developed for use by LEAs, IEAs, SEAs,
~and IHEs., : ‘ S

(7) To refipe the prototype parent invol vement guidelines,
strategies, and materials. | ‘ ‘

(8) To-disseminate the parent involvement informaton to LEAS, IEAs,
seAs, and IHEs and establish the mechanisms for providing
technical assistance/training to these agencies if needed.

-(9)~To prepare a final report and executive summaty describing o
project activities and outcomes for dissemination. ~

- (10) T6 submit\fiﬁal.report and disseminété;executive summaries to
‘ the appropriate agencies, organizations, and institutions,

C.2 Key Staff Persons

Staffing for PIEP 1ngdhes_a‘Project Director, Reseércﬁ Associate, and
Adminsitrative Assistant. These staff are: o

Or. David L. Williams, Jr., Project Directqr
Dr. Nancy Feyl Chavkiﬁ, Research\Associgté - \f\“i - i
r Mrs. Susan Deason, Adm1n1strat1v§ Assistant

Or. William's major responsibilities included conceptualizing,
developing and implementing the plan of action for developing the
‘guidelines and strategies; identifying, contacting and selecting the parent
involvement experts for the need-sensing with regard to parent involvement
teacher training; coordinating the review and synthesis of needs sensing
information; coordinating the design and development of the guidelines and
strategies, the assessment instruments and assessment effort; coordinating -
the analysis of assessment findings, synthesis of results, and the _
development and revision of guidelines and strategies; coordinating and
writing of portions of the final reports; reviewing and submitting final
reports and accompanying deliverables, : ‘ S

Or. Chavkin's major responsibilities included designing and developing
‘the instruments used in the development of the guidelines and strategies;
conducting the data analyses; and assisting in organizing data results and
synthesizing information for reports/written materials. Dr. Chavkin also
prepared drafts of reviews of research and assisted in refining the \
conceptual framework for the current project. »
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-Mrs, Deason's major responsiblities.included providing a full range of
administrative asswstant/secretar1a1 servwces to the division's director
and staff members.

D, -Major Activities andkAccomplishments

0.1 Lwterature Rev1ew and Synthesis

The first major activity was to review- and synthesize the 11terature
regarding strategies for training teachers at both the praeservice and the:

inservice level, An ERIC search, which focused on both teacher training

and parent _involvement in education, was canducted using the following

‘ descr1ptors parent- -school re]at1onsh1p, parent participation,

family~-school relationship, parent-tedcher cooperation, parent-teacher

~conferences, parent education, decision making, community resources, school

community relationship, teacher education curriculum, teacher role,’

\ elementary education, teacher attitudes, preservice teacher djstricts,
~teacher) centers, col1ege school cooperation staff development, and

contin ng educat1on. : ‘ : .- L.
After completing a comprehensive list of ERIC documents, journal
articles, and books, the Project staff examined -relevant materials for the

11terature review regarding teacher training and parent involvement, Staff

" wrote a brief document that describes the project's approach and defires

models that describe different types of parent involvement. This document
is used as the introduction to a selectivé annotated bibliography or state-
of-the-art ‘report regardﬁng training teachers in _parent involvement,

" The state-of-the-art report (see Attachment A) 1s divided into two major
sections. Part One focuses on parent involvement training for teachers and
is subdivided into the following topic areas: improving communication
between teachers and parents; increasing parent participation in school
support activities; increasing parent involvement in academic activitdes;
and learning to work with parents as decision makers.Part Two focuses on
improving parent. involvement programs in schools and is subdivided into the
following topic areas: developing programs to improve parent-school
communications; developing programs to increase-parent involvement in.
school support activities; developing programs to train pgrents for
teaching at home and in the c]assroom, and developing programs to involve
parent as decision-makers. \

The literature review helped the staff categorize the many ideas about
teachers training in parent involvement into three models. These models
were: (1) training teachers about parent involvement that supports
children's school learning; (2) training teachers about parent involvement

‘that supports children's home learning; and (3) training teachers about

parent involvement in shared educational decision-making,
Three Teacher Models\with an Emphasis on Parent Involvement

1. Parent Involvement That Supports Children's School Learning: These are
teachers who see parents®as an important resource and can develop a
relationship with parents in an effort to help children's learning as
well as the needs of the school, 1In addition to mastering classroom -

»
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management and instructional skills, these teachers effectively

communicate with parents about the1r child's progress and are able to

enlist the assistance of parents in carrytng out both classroom ‘and

extracurricular activities,

Parent Invo]vement That Supports Chwldren s Home Learning: These are
teachers who see parents as allies in the teaching process and who can -
teach parents how to more effectively teach their own children at

home. In addition to mastering classroom management and instructional

~skills, these teachers effective]y communicate with parents about their

children S progress and are’able te teach parents how to teach their

\wwnchﬂdmnathmm.

b2,

Parent Invo]vement in Shared Educational Decision-Making: These are
teachers who see parents as full partners in the educational process, -
who can involve parents in educational decision making and who can work
with parents as peers in classroom/school ‘efforts. In addition to \
mastering classroom management and instructional skills, these teachers
involve parents in educational decisions affecting their ch11dren as
we11 ‘as the entire school,

Survex,of Experts

prOJect staff sought 1nput about teacher training in parent 1nvolvement

from experts at the 1oca1, state, and national level having expertise with
parent involvement courses, curriculum courses, parent involvement

~ . programs, staff development/inserv1ce education and parent organizations. :

~ Approximately 140 experts were identified through telephone, agency..
directory, and other personal contacts. Most of the experts are at higher
education institutions since most preservice education takes place there.
However, the list includes a cross section of experts from school

~districts, state education agencies, parent groups, and research/

development organizattons. See Attachment B for the 1ist of experts,

the

The criteria used in selecting the parent 1nvolvement experts 1nc1uded
following: :

- teaching a univers1ty/college elementary education curriculum,
parent/teacher r?latiohs, home/school relations and/or parent
involvement course at the undergraduate and/or graduate level

- 1is in charge of staff development/1nserv1ce education at the LEA
central office level

- engages in research and/or development activities regarding parent
involvement “.

- 1s associated with a parent/parent involvement organwzatwon or
program

- develops/dieéeminates 1nformat10n and/or materia’s related to parent

‘1nvp1vement

Persons at co11eges and untversities as well as organ1zatxons/agenc1es ‘

in the SEDL region were contacted to help identify or recommend potential
experts.,
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. An information-gathering form (see Attachment C) was developed and
refined for use with theparent involvement experts. The information form
utilized the categorization of three models of parent involvement in

- education that evolved from the synthesis of the 11ferature.

The experts were asked what teachers need to know and what teachers
need to understand about parent involvement to. support school learning, ;
about parent involvement that supports children's home learning, and about
parent involvement that supports shared decision-making.: The experts were
also asked to specify skills these teachers needed for each kind of parent
f\ - involvement and -to indicate how teachers should be tra1ned for &ach kind of

parent involvement,. Each group was asked what preservice “as well as
~~dnservice teachers, needed to know regarding each k1nd of parent .
. 1nv01vement N \ oo
The information gathering form was sent in a pack of informatjon to 142
~individuals (47 experts in parent involvement and 95 college/university
faculty who taught courses related to parent involvemgdt or curriculum and
who condueted staff development/inservice training ef s). The packet .
letter (see Attachment D) as well as a copy of our latest executive
summary. Project staff followed up in cases where there was a lack of
response and coded the completed forms SO that they could be analyzed and
synthes1zed : .

A total of 15 experts responded to the Project's 1nqu1ry as d1d 34
‘college/university faculty. The responses for experts were recorded on a
‘master form divided into sections corresponding to the mailed information
~form. The same was done with responses from cetlege/university persons.

These~master forms were analyzed and reviewed by Project staff. A summary
of responses to each section, first according to the experts then the
college/un1vers1ty faculty, 1s Attachment E.

'D3. Guidelines and\Stratnges

- ®
Using the information gathered from parent involvement experts and
~college/university faculty, Project.staff identified topics and
competencies for training teachers in parent involvement, This process
included categorizing each suggested item under the relevant topic area.

Responses from respondents were first grouped as follows:

1. Knowledge,;understand1ng, and ski]ls preservnce teachers need to
‘enhance the involvement of parents in childrens' school and home\ ‘
learning as well as in educational decision-making, :

2. Knowledge, understanding, and skills inservice teachers need to
enhance the involvement of parents in childrens’ schoo! and home

- learning as well as in educational decision-making. ‘

3. Suggested strategies for training teachers to involve parents in

- children's school 1earn1ng, home learning, and educationa1 decxs1on-
making. d

It soon became clear from the survey of experts and college/un1vers1ty
faculty that preservice and inservice teachers needed the same set of
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knowledge, understanding, and skills to enhange the involvement of
‘parents in children's education, However, the strategies for acquiring
that knowledge, understanding, and skill would vary between the preservice
and inservice teacher groups. In addition, because the knowledge, -
understand-ing, and skills needed about parent involvement in ¢hildren's’
school learning were very similar to the knowledge, understanding, and
skills needed about parent involvement in children's home learning, the two
~categories were combined to read as parent involvement in children's
learning. Thus, the following categorization emerged (See Figure One):

¥ Figure One . \ o

A. Guidelines and strategies for training teachers about parent
involvement in children's learning.

Guidelines| R ~ |Strategies|
' £ 3 S R
A I | ]

Knowledge - Undérstanding Skills P?eservicef‘ Inservice

B. Guidelines and strategies for trafning‘teachefs about parent
involvement in shared educational decision-making.

|Guidelines| © . |Strategies|

Knowledge 'UNdebstand1ng ;Skﬁllsh \;PrgService\ﬁ~Inservdce;kk

Project staff then refined the ideas génerated\byfthe survey into shbnt
paragraphs about each knowledge, understanding, and skill area. . The

' strategies for preservice and inservice teachers were also further !
developed., The guidelines and strategies were arranged horizontally so

that for .each knowledge area, the reader could find the accompanying
understandipg,:skjils,;preserv1Ce strategies, and inservice strategies.

-~ After Project staff refined the guidelines and strategies, a consultant
review was arranged. Three outside reviewers critiqued the content, \
format, wording, and length of the guidelines and strategies (see
Attachment F), These suggestions were incorporated into revised versions
of the guidelines and strategies, and these revised versions were prepared
for a more thorough assessment by parent involvement experts and

college/university faculty.r
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D4, Assessment of Guidelines and Strategies | o &

PrOJect staff conducted an assessment of the suitability of

guwdel1nes and strategies for use by teacher educators/inservice directors
in training teachers to involve parents in education. Approximately 40
experts/teacher educators (see attachment G) were identified as potential/
reviewers of the draft guidelines and strategies. Phone calls and letters
requesting their ‘assistance were used (see Attachment H)., A review and
comment form was sent along with the guidelines and strategies and return
-postage (see Attachment ). Responses were received from- 32 experts and
kteacher educators. Their comments are summarized in Attachment J.

The assessment from the fie]d prov1ded ‘some valuable 1nsights to the
Project staff. The ideas were incorporated into a revised plan for the
guidelines and strateg1es. Specifically, the reviewers helped Project
staff revise content areas, determine that ranking of content areas was not
necessary, and' sharpen the language used. Attachment K 1nc1udes the
. refined version of the gu1de11nes and strategies.

In accord with recommendations for visual aids/graphics and
conciseness, Project staff developed two schematics. The first, Figure
Two, focused on the general format of the guidelines and strategies, and
“the second, F1gure Three, grouped the Spec1a1 components of the guide]ines
and strategies into. three interrelating frameworks. v

Following the assessment of the guide11nes and strategies, Project
staff also developed several other written materials to include with the
~ guidelines and strateg1es. These materials (see Attachments K) are:

a rat1onale for deve]op1ng the guidelines and strategies

~a brief report of previous PIEP parent involvement surveys of
educators and parent *

recormendations from educators and parents about teacher tra1n1ng!
about parent involvement

)

)

3)

4) a description of‘the process'Of how the guwde]ines and strategwes~
)
)
)

(1
(2
(
(

‘were developed
assumptions made in the deve]opment of the guide]ines and Q

wn

Y

~strategies

(6 definitions of key terms
(7 selected resources for teacher educators and 1nserv1ce d1rectors
‘ - (organizations and 1nd1v1dua1s, programs, conferences,
audiovisuals) \
£8) ~ a list of references | |
A : : .

&>
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Figure Two I

STRATEGIES FOR TRAINING TEACHERS
ABOUT PARENT INVOLVEMENT*

Knowledge

Strategies for Training Teachers about Parent Involvement 1n

—|Understanding

[skins

©_ Strategles.

Presarvice|

Inservice|

Children's Learning

Strateg1es for Training Teachers about Parent Involvement 1n Shared

Educational Decision Making.

o

oeh
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Figu}e Threé

“THREE ESSENTIAL COMPONENTS OF THE IDEAL
TEACHER TRAINING PROGRAM IN
THE AREA OF PARENT INVOLVEMENT

1,
:4' »gfﬁz /

:§\~ Note: In the figure above, the shaded area represents the ideal teacher
B training program in the area of parent involvement. The ideal- tedcher
8 training program contains part of all three frameworks: personal,

: practical, and conceptual. S |

2

 _self

‘1§A;;Personal Framework L chools
~ Xnowledge, understanding, skill —parent
‘ - e community
o - - __program : | ‘
o 8., Practical Framework ‘ effective methods
. Knowledge, understanding, skill : interpersonal communication
. | * S ¢ - . ——limitations . ~

| | - history . Ly
C. Conceptual Framework - o Z-theory I <

© Knowledge, understanding, skill —research ‘ ot
e \ | o —developmental nature o

Somde




N
-~

Y ;
D5. Dissemination :

The Parent Involvement . 1n Educat1on Project has plans to d1ssem1nate
several of the outcomes of this year's work, First, a flyer will be '
developed which describes the guidelines and strategies. The flyer will be
mailed to LEAs, lEAs, SEAs, and [HEs 1n SEDL's six state region, This
informatonal mailing will invite interested persons to Mquest a copy of
The Guidelines and Strategies for Teacher Training about Parent
Involvement. The administrative assistant will monitor and track requsts

~and agencies requesting 1nformat10n were~-

so that the Project can assess the audience it is reaching,

_ Other written material will also be disseminated A state-of-the-art
report which includes a synthesis of the literature and research findings
will be made available to those- who want an annotated bibliography. A
complete document which describes the previous three years surveys of key -
stakeholders (teacher educators, teachers, principals, parents, and.school
governance people), the process by which the guidelines and strategies were
developed, the guidelines ‘and strategies, and a resources section will also
be available. In addition, Project staff will prepare an executive summary

\ of the Final Report.

During this year of Project work (FYBA), the PIEP engaged in a variety

~ of dissemination activities. These efforts were designed to inform,

involve as well as .stimulate actiom among stakeholders regarding the

"development of a more viable partnership between home: lhd school., The

partnership stresses involving parents about educators in all aspects of
the educational process. To help facilitate the parent-educator ! :
partnership, the PIEP has engaged in a variety”of dissemination efforts as

part of this year's wolk. A brief descr1pt1on of these efforts is as

follows: R ‘ ;

- Responses to Inquiries. The PIEP has received more than 100 ritten/otale
inquiries abut Tts research. Among the kinds of 1nd1vidua}s,a\gganizations

~ National Commission on Prevention of Chi]d Abuse
OkTahoma Education ‘Agency '
Austin Independent School district
Indtana Elementary Principals Associations .
Indiana Congress of Parents and Teachers ‘ . .
Indiana Association of Secondary School Adminitrators
Nevada Education Agency ‘
Loretta Frissora (Boston College Doctoral Student)
Circlewell, Ohio ALPHA Program

~ Northwest Reg1ona1 Educational Laboratory

~Kansas Assoctation of Elementary School Principals
Council of Chief State School Officers L
Americanitnterprise Institute
New Jersdy Education Agency
Richardson, Texas Independent School District
Metro-Dean's Grant Project: Morgan State University
Diane Scott-Jones, North Carolina State University
Salt Lake City School District :
School Effectiveness Program, Santa Clara County Office of

Education
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Northside I[ndependent School District, San Antonio, Texas
Texas Education Agency \ S
Louisiana Education Agency
Arkansas Education Agency
New Mexico Education Agency
Cynthia Harris - Principal, Richmond, CA

- Mass Dissemination. Publications regarding PIEP résegrch were sent to:

Chief State Schoal Officers in Region (FY83 Executive Summary).
Local School Superintendents in Six State Region (2500) ‘
Local School Board President's in Six State Region (2500) .
National Association of School Boards
¢ American Association of School Adminstrators

National Parent Teacher Association \ -
National Association of Elementary School Principals

- American Federation of Teachers e : .
American Association of Colleges of Teacher Education:
Assoctation of Teacher Educators . ‘ \
Teacher ‘Training Colleges/Universities in Six State Region
(Selected) ) \‘ \ .

- Presentations. The following presentations were made by PIEP staff.
Mention also 1s made of the types of participants attending and the number
of materials distributed: ‘ A

“Teachers', Principals’ and Parents' Feelings about Patent Involvement in

Education," February 10, 1984, Texas State Teachers Association Mid-Winter
Workshops; Austin, Texas (elementary/secondary teaching supervisors, parent

fnvolvement specialists, special edqcation~teaChers; 40 copiese of a paper).

"Parent Involvement In Education: Is There A Consensus Among Parents and
Educators?*, .March 22, 1984, TFeature Speaker at Noon Seminar Sponsored by
National Institute of Education ‘and George Washington University, o
Washington, 'DC (representatives from teacher, principal and administritor
national organizations; parent involvement progtam coordinators; federal
educator program administrations; PTA representatives, parents; school
principals, school administrators; college/university faculty; distributed
55 handouts). - - -

"Regional Perspectives of Educational Policymakers Regarding Parent
Involvement," April 25, 1984, American Educational Research Association's
Annual Meeting, New Orleans, LA (College/University researchers; parent
involvement program developers; local school district administrators;
distributed 40 handouts ) .. ) : | | :

“Insights Regarding Parent Involvement in Education From Viewpoints of
Parents and Educators; Some Implications for Teacher Training," May 16,
1984 Building Family Strengths Conference; Lincoln, NE (Parent Involvement
Program staff; elementary teachers; college/university faculty; ~
school-family program providers; family educator program staff;
researchers; distributed 40 handouts). »



~

"Parent, Educator and Administrator Perspectives Concerning Parent

xInvoivement In Education,". Juiy 16, 1984, Texas Association of Schoo!

Administrators Superintendent's Norkshop for Educational Leaders; Austin,
Texas [Texas school superintendents and other administrators: distributed
50 copies of a paper) o

""Parent Involvement In Edu-ation Some Conclusions and Recomnendations,

July 30, 1984, Parents as Partners Conference, Louisiana Tech Unversity;
Ruston, LA (SEA administrators, laogal school district administrators and
program staff; parents; principais, school Superintendents, distributed 80

.copies of a paper)

"Parent Involvement TndEducation Some InSights, Impiications and
Recommendations July 30, 1984, NOVA University Workshop for Educational
Leaders;  San Antonio, Texas (School administrators, SEA officials;

sfprincipais, coordinators. distributed 60 copies of a paper)

"Bridging the Gap Between Home and School Through Parent Invoivement: - Some

Directions for Action,™ August 26, 1984. The 34th annual. Meeting of

Society for the Study of Social Probiems, San Antonio, Texas (Social

workers, family education program staff, coiiege/university faculty,

researchers, disseminated 35 copies of a paper) » , o
:!%ent

“Forging a Partnership Between Parents and. Educators through
Involvement: Implications from Research:" September 21," 1984, Morld

- Baok-Childcraft Blue Ribbon Panel on Improving the Home-Schooi Partnership
With Parent Invoiviment Chicago, I11inois (representatives from teacher

administrator, and primcipal organizations, SEA and LEA officiais,
distributed 20 copies of a paper). .- a

“Parent Tnvolvement in Education: What Does The Research Say’“, Qctober

‘11, 1984, Eleventh Annual Training Workshop of the Nationd] Coalition of
‘Titie One Chapter One Parents; Washington, DC (parents; parept involvement

program coordinators; Chapter One Title One local, state and) federal
program staff; coiiege/university staff; parent involvement conSuitants,
researchers administrators, distributed 185 copies of a paper) :

"Community Journal: Parent Involvement in Education," November 1984
felevision Station KRIS, Corpus Christi, (parents, educators, generai

public).

E. Significance of Project's Activities S P

" These guideiines ‘and strategies represent what the Parent Involvement
in Education Project feels is a significant contribution in helping to
bui1d more effective partnerships between homes/communities and the pubiic
schools. A strengthening of these partnerships can lead to more relevant
and quality educationai experiences for all iearners.

The Parent Involvement in Education PrOJect has prov1ded
recommen ations for increasing the overall effectiveness of schools in
@ (1) improved learner acquisition of basic skills through
home - SC~OO] collaboration, (2) better trained staff and administrators to

work with garents and the community, (3) better learning atmospheres at
home and a schooi ) improved coOperation between schoois and

25 : ‘\) 13
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communities, (5) broader community support and input regarding the school's
educational goals and objectives, and (6) increased sharing of information

between homes/communities and schools.

In addition, project outcomes have served as a basis for expanding the

" preservice and inservice training of teachers and administrators in

soliciting parent/community cooperation, support and input regarding
governance matters. The guidelines and strategies are applicable at the
Tocal-ead state education agency level. Institutions of higher education,
as . well as professional and lay organizations, also found the project.
outcomes useful to and supportive of their efforts which promote more
effective partnerships between homes/commun1t1es and ‘the pub11c schoo1s.

The specific const1tuents who have benefitted from and used re5u1ts
from the project include parents, parent organizations, .community/civic

- groups, the private sector, local school districts (i.e., teachers,
principals, central office staff, etc.), intermediate educational agencies
- (e.9., service centers, etc, ), state education agencies, regional

educational offices, local, state or national professional/lay
organizations, teacher training institutions, other researchers, and
related parent involvement programs-or efforts. The kind of interface,
interaction, and collaboration that projeéct results specify for improving

children's educationa] experiences have helped increase the incidences of

family, educators, and community cooperation while reducing barriers.
between the two major learning env1ronments of children _ home and school,

F. De]iverables

1. Three quarterly progress reports‘%ubmitted February 28, 1984, May 31
_198E, and August 31, 1984, ’

2. One annual report. of proJect work 5ubm1tted November 30 1984\(10k
copies) : '

a. One state- of the-art document that: comprehensively syntheswzes the :

parent involvement literature review, the parent involvement
surveys and the process of the development of the parent
involvement. gu1de]1nes and strategies.

b. A refined set of gu1de11nes and strategies to train preservice and
insirvice teachers for parent 1nvolvement in children S education
both-at school and at home. : ~

3, An executive summary of the Parent Invo]vement in Education Annual
- Report for fiscal year 1984 \ L :

g
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Introduction

The current status of parent involvement in education can be
seen as the result of several different trends in pub11c educat1on
Perhaps the first of these tren;s began with Brown v, Board of
Cducation in 1954, In the 30 years sincekthat fam0us Supreme Court
]adecision;‘efforts to desegregate the schools often resu]ted-io the

- ' o .
creat1on of parent groups who hoped to influence d ‘egregation plans

and of parent advisory committees created by schoolsato develop

\.ii

plans acceptable to their community. SoMe of these parent groups
deveiOped in commuh1t1es\where parehta1 input was discouraged or
ignored. The focus of these groups became community control of the
schools, not collaboration with teachers or adm1n1strators.

Alth0ugh it may have been necessary for parent groups in these
~communities to fight for control of the poolic scoools\*their
m111tant efforts seem to have left many school administrators with a

negative attitude toward any type of parent 1nvo]vement.

Another 1mportant trend evolved from contemporary research about

child development. Increasing evidence pointedkto the importanceiof
the parent in all aspects of early child develOpment; 1ncfud1ng*the
learning of social‘and 1mte11ectua1 stills, Vheo these studies of
early childhood deve1opment‘were combined with the fihd1ngs~of the
Coleman Report, the Togical coadus‘ion'seemed to be that the
educatiooal system should work with parents and wtth presthooT

children to promote academic achievement among poor‘or disadvantageo

-9

N
—tn



i

*

chiidren, The Head Start and Follow Through programs were designed
sO that parents would have a say in project decisions and therefore

a greater comnitment to participation, A?though the extent of

:actUal parent 1nv01vement varied from prOJect to prOJect these

~federa1 programs gave educators a chance to exper1ment ‘with parent

involvement and to examine the\relatﬁonsh1p between;the various

;types of paréntfinvo]vement and indicators\of student athievement,

In 1974, Congress passed the Family Educational Rights and

Privacy Act, also referred to as the Buckley Amendment This

1egis]atwon gave parents the right to rev1ew and inspect any of.
their child s educationa] records in schools. Tt also required that

educators provide parents with an explanatxon in 1ay terms of the R
‘. “

\meaning of-: their‘ch11d s records, . Parents were also given the right
to chailenge the content of school records_and even to request‘that
: portions pe throwna0ut; This 1egislatipn‘was aklandmark‘fpr
\estab11sh1ng the rtghts;of parents to be 1nvo1ved in theteducatfpn

.of their children, and‘1t'also?1mposed'new duties on educators in

the public schools, Teachers and administrators were npn;requiredj

\)

to be ready to explain\the1r actions to parents and even to defend

them 1n court if necessary. |

In the field of specia] educatvon another federal law had a‘
maJor 1mpact on the progress of parent 1nv01vement After a 1ong
success1on of Supreme Court cases upholding the right of handicapped
chw]dren to a public education, Congress f1na11y passed the

fducation for Al Handicapped Children Act in 1975, known as P.L.

94-142, {ATth0ugh this legislation did not call for the creation of

parent advisory commfttees, it did require that the parents of any



‘handicapped chi]d be involved in creatwng the educat1ona1 plan for
that child and that schoo1s keep parents fully 1nformed of?any
educat1ona1 dec1s1ons school staff might be contemplating witn
regard to their child, Teacners\and administrators could no longer
kexclude‘parents from educationalkdecisjons simply because the: |
parents lacked the training or expertise of‘educatorss Teachers'and*
administrators ;ere‘now\calied‘upon to explain thefr proposed .
actions to parents ‘and to provide;them with a rationale\for those
actions. \Ln@addition, the parentsic0u1d~exercise a veto in these
educational decisionsfby fi]ing su1t\1n\the federa1 courts} In‘
\these situations, educators had to convince parents of tneir good
will as well as prov1d1ng them w1th a substant1a1 rationale for any
decisions affecting their chi]d |

F1na11y, the taxpayers »revolt about‘goVernment spending has
alsa had an\1mpact‘oneparent tnvolvement 1nlschools; After the
passage of Prdpos1t1on 13 in California, more commun1t1es refused to
pass school bond 1ssues which were necessary‘for the schools. ‘In
commun1t1es wnere the schools had faiied to deve1op sobstantial ties
with c1t1zens and parents, schools faced severe budget cuts and
corresponding cuts in thekservvces3de11vered. In order to prevent
this type of occurrence, adm1n1strators,\3cnool board nembers and
others concerned with school pub]ic re]ations began to See parent
1nvolvement as 1mportant to develop community support for the
schools. | |

In summary, parent involvement has come to mean a‘variety of

things to both parents and to educators. There are the traditional

%



_becoming true<partners 1n‘maktng ‘educational decisionS‘in the public\

ﬂwnvolvement and to locate pub11cat1ans re]evant to those 1ssues.

schools. The second section*deals with‘parent participation.

types of parent \nvolvement in which parents serve as an audwence
for communication from the school or 1n wh1cn they serve as
volunteer support for gchool act1v1t1es. There are more recent
types of parent involvement in which parents and educators are
schools | \

In order ‘to examine the extensive 11terature on parent
1nvolvement which relates to eitherfteacher training or to proorama

aestgn\ the fo1low1ng revieweis organized according to four

~d1fferent types of parent 1nvo1vement each of whwch has different

goals and each of which requires different ski]]s on the part of
teachers. Each sect1on contains a brief annotated b1b11ography\of
recent pub]ications; Hopefully,:this format wilikmake it easier for

educators or for other researchers to c]arify the issues in parent

This review of the 11terature consists of two parts. The first

partrconsists1ofkfour‘sections dealjng with teacher training and -

parent fnvolvement. The first section deals with communication

between teachers and parents, Effective communication is the

foundat1on for,increa31ng all types of parent invo}venent in the

Parent partjcipation:dn\thts review of the literaturefﬁicludes
having‘parents involved in acttv1ties which sopport\eXtracurricular‘
events at the school. [t also includes hayjng parents 1nvo1ved as
volunteers in the cafeteria, the office, the library, gr in some

other area besides the classroom:. The third section dEals with

"~ parents involved in the academic aspects of schoot, This includes

o
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parents teaching their own children at home and parents working as

volunteers 1n the classroom. The last section 1ooks at the

literature havtng:to do with 1nvolv1ng parents as decision makers,

~This 1nc1udes parents serving on schoo!l advisory‘committees, and

serving on school improvement~comm1ttees\1n additjon to making
dec1sions affecting their own child,

In each section, a type of parent 1nvolvement act1v1t1es is A

\\~descr1bed and the literature relevant to training teachers is

| reviewed, Also included are annotat1ons of materials reviewed which

might be he]pful to the reader study1ng parent 1nvo]vemen§.

In the second part of this review, the literature regarding more'

effective parent 1nvolvement‘programs w111 be reviewed ~ Instead of

1ifocusing on teacher training, the 11terature 1n this section

1nc1udes suggestions and guidelines for des1gn1ng more effective
parent 1nv01vement programs. -
Again, the literature on parent-teacher communication will be

examined first, but this time the literature will be discussed which

- focuses on des1gn1ng parent involvement programs in which the

primary goal is improved communications between parents and the

.schools,

The second section in Part Two looks at design1ng parent
1nvolvement programs in which the primary goal 1s 1ncreased parent
participation 1n the extracurricular activities of the sehool

The third section examines the 1iterature for 1nformation about

-

\1mprov1ng parent 1nvolvement programs in wh1ch the prtmary obgect1ve

is that of train1ng parents to teach thevr children at home or to

assist with fnstruction in the classroom.
a\j




The last section in Part Two examines the literature which deals

with improving pafent»involvemeht\progfams which‘seex ‘to 1nvoive
parenté as deéision-makérs in the schools,
\ -
| Althodgh‘pafent involvement efforts in the s;hooi\are ]ike?y to
have multiple goals, this review of the literature by categories is.
5niended to provide the réader with information which relates

program design to program goals.

-
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§ | PART ONE
PARENT INVOLVEMENT TRAINING FOR TEACHERS

3

l. Improv1ng Commun1cation between Teachers and Parentsaf‘5

The most widely supported area of parent 1nvolvement is that

- which, focuses on 1mprov1ng communication between parents and the

schools, Surveys of parents have cogsistent1y shown that parents

want more - 1nformation from. the‘schoo1séand 1ncreased communication
with school staff. Surveys of educators have also shown that they |
desire 1ncreased\camnuntcation with parents 1nuthe1r communitjes;

In addftion to being widely supported by both\parents ano‘educators,
communication between the school and parents 1s also the foundation

on which most other types of parent 1nvolvement are built, ' t\ | ’/"

The widespread support for 1mproved communication is also

' reflected in the educational 11terature. Improved communication is

>

”

~dbscr1beo as having the potential to increase parent understandtng

1

~ of school affairs to increase parent\support for\sch001 goa]s, to

1ncrease parent participation in school events, to 1ncrease parent
=support for school bond issues to enlist. parent coooeratxon in
enforcing school discip}ine policies, and even to improve student |
achievement; . - |

In Order forithiS“potential to be more fully realized, educators

must 1earn how to cmnnunicate with parents and with c1t1zens 1n

their community. Educators must deveIOp specific sets of skills

which have }jttle to do with classroom fnstruction and which are

P

generally not a part of their trainingkcurricu1um.

e
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Theqiiterature\offers many suggestioné aboot changingiteacher‘
training at\the preservice 1evel;to include mohe emphasis on\the
important skills of home-school communication. -Firétﬁof 311, the
contact stodent teachers have with parents in their student teacher
year should be(increased‘ < New teachers shoold begin to nork with
parents early in their teachfng careens S0 they;vﬁewtcommunication
Owwth parents as part of thei(\Job rather than added work.

Teachers in train1ng 5h0u1J“E; taught to view parents as the
child's first teacher and to understand the importance of parent
\‘support for academic succeﬁs. Until‘teachers view parents as
partners in educattion, they may see parent involvement efforts as
encroachment on their profess1ona1 turf, | i

Once teachers accept the va11d1ty of work1ng w1th parents in the
educat1ona1 process, they will also need the skills to make the
partnersh1puwork. They will have to ]earn how to better communicate
with parents aoout‘the 90a1§ of the school and about their own
efforts to athieve those goals. In~addition,\they will also have to
~ Tearn how»to listen to parents to leahn what they ksow about'theih .
child, to learn the parents’ expectations of the school and to hear
their concerns about the actwvities at the school, - |

Although the literature about 1mprov1ng the communicatwon skwl]s
. of prosgective ;eachers is based more on the experience of educators
\than on educational research, there is conswderable agreement that

1mprov1ng teacher skills in this important area would also increase

teachers'. wilingness to work with parents in the schools.



Communication skills also should be 3 maJor component in

inservice education for teachers. These skw]ls require a

substantial investment of time and involve practice as, well as

concept learning, In addition to communication skills, the

literature offers numerous suggestions for‘preparing\teaohes to

communicate with parents. Some of these\suggestjons\are:as follows:

Teachers “need to be more aware of the important public

re]ations aspects of telling parents about their. schoo]

\Teachers also need to be more aware of the role of

communication in deve10p1ng a cooperat1ve relationship
between perents‘and‘teachers.

Teacher training should reflect the philosophy that parents
are valued participants in the public schools rather than

1nterlopens. :
~

\ A]though some schoo]s will not promote better communication

with parents, teachers shou]d be aware of its potential
benefits.k The1r training\should jnclude‘tra1n1ng in
communfcation ski]ls and knowledge of techniques used in
schools with\strong parent-schoo]'re]ationships.

In addition to genera] canmuﬁcation skills, teachers should

get specific training about talking with parents about their

 child and conduct1ng successfu] parent- teacher conferences.
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Cervone, Barbara Tucker, and 0'Leary, Kathleen, “A Concepiua]

Framework for Parent Involvement.” Educational Leadership, 40 -
~ (November 1982), 48-49, e .

‘Descripters: continuum of parent 1nvo1vement.
‘Short Title: conceptual framework for parent 1nvo1vement
- Methods and Pract1ces Program Description.
Brief Summary: )
‘ Parent .involvement programs must include a w]de range of

‘%f activities. These activities should include parents as ACTIVE

participants AND parents as PASSIVE participants. Not all
parents want.to be-active participants, but programs must
provide some way to keep these parents connected, Also programs
must provide activities to tap the potential of more active
parents, Teachers must lay groundwork for parent involvement
activities. Teachers must prepare themselves for working with
parents, : \ ~

Dean, Christiann, Cooperative Communication between Home and
School: A Workshop Series for parents of Llementary School
Thildren. CornelT Unlversity: TFamily Matters Project, 1983.
escriptors: parent involvement, parent training, communication
skills - “ o
Short Title: workshop guides to help parents become effectively
involved, S - o |
~Methods and Practices.,
Brief Summary: ‘ :
The workshop guide for training. parents complements the
module
prepared for training teachers, disseminated by the same
~project, The guide contains outlines for six workshOps which
help- parents upderstand their potential roles in the schools,
help. them learn how to influence school decisions’, help them
clarify their own values and expectations regarding education
and help them learn communication skills,

» This set of materials offers a well-designed curriculum for
orienting parents to parent involvemént and getting them started
developing the skills and understanding necessary for effective
home school collaborat1on. ‘

TEachers.‘ Cornell University: Family Matters Project, 1383.
escriptors: parent-school communicat1on teachers' role,
values, skills,
Short Title: training modu1e to help teachers communicate more
effectively with parents,
Methods and Practices,
- Brief Summary:

~ Dean, Christiann. C00perat1ve Comunicatioh between Home and Lt
School: An In-service Educatfon Program from Elementary School -



This workshop guide for teachers complements the module N
prepared for parents by this same project. The emphasis is on N
giving teachers an understanding of the value and purpose of E

involving parents in education, and teaching them some of the
communication skills they need for working with parents. In
addition to discussing effective techniques for working with
parents, this : | -
module includes exercises which correspond to actual situations
teachers face, such as conducting parent-teacher conferences and
dealing with angry parents, ‘The module contains a blend of o
substantive information and experiential learning exercises to
help teachers develop their skills in working with parents and
.to examine their attitudes about the value of parents in the
educational process. ‘ ‘ o "

Granowsky, A., Middleton, F., and Mmford, J. - "Parents as Partners ¢
~.in tducation," The Reading Teacher, {April 1979), 826-830, .
-Descriptors: ~ﬁi@§ﬁi involvement, program description, parent
teacher conferences, reading, - : -
Short Title: parent involvement in the Dallas schools.
Methods and Practices, B : ‘
Brief Summary: R o
This short article addresses some of the barriers to parent
involvement which often keep parents and teacHers from working
together, but it also provides the reader wit uggestions for
overcoming these barriers. The suggestions are based upon the
actual experience of the Partners in Learning Project of the
Dallas public schools, ~ ‘ . : -
Granowsky and his colleagues report on Dallas successful
efforts to bring parents to the schools, to enlist the
cooperation of employers in securing leave time for parents, to
communicate with parents about their child's progress, and to
provide parents with useful information about working with their
own child at home. They = = <o
also report that the parent participation in the Title I schools
‘was often between 30 and 100%, much like the response from the
more affluent schools., | : S
This article should be useful to any school seeking to ,
improve its own parent involvement efforts. The suggestions are
practical and apparently.very effective. \

- Grossnickle, Donald R, "A Checklist for Teachers: Successful
School and Community Relations." NASSP Bulletin, 65 (February
1981), 75-77. N S

Descriptors: school community relations, teachers,

communications, - . o S .- L
~ Short Title: checklist of suggestions for communicating with
parents . ‘ % ~ B ~

‘Methods and Practices.
Brief Summary: ; : : \

‘He provides a checklist of parental involvement ideas for:
the teacher, The checklist includes suggestions for o
communicating with parents and suggestions for conveying the
background message that parents are important to the school.




- Jenkins, Percy W.- "Bu11d1ng Parent Part1C1pat1on in Urban Schools'

"Principal, 61 (November, 1981), 21-23.
Descriptors: parent-involvement strategy, DP1HC1DGTS, teachers.

Short Title: parent involvement in urban schools,
Methods and Practices.
_Brief Summary:

The author provwdes hwstor1ca1 background about the
relationship between parents and schools. In addition, he
provides a model “for encouraging-parent involvement cons1st1ng
of five steps. .

1. Interest parents 1n schoo]

2. Bring parénts to school ;

) 3. - Inform parents about CUrr1cu1um
'~ 4, Teach parents to improve child's self concept
5.« Invalve. parents in school dec1sion-mak1ng

Lombana, July. Home - School PartnershipS’ Gu1de11nes and Strateg1es‘

. for Educators, TWew York: Grune & Stratton, L983.

‘ Descriptors: ‘hdme-school relat1onsh1p, communication, parent
involvement programs, parent-teacher conferencing, parent
counseling.

Short Title: text for teaching about parent involvement..

State of the Art; Methods and Pract1ces.

Brief Summary: ‘ ‘ \

The organization of this book is excellent. The author
begins by discussing the development of home-school
relationships in the public school system, including the
influence of federal legislation. Next, she provides the reader
with a model for home-school partnerships and a model for
planning effective parent involvement programs, After

~discussing program design, she devotes two chapters to improving

. parent-school communication. The next chapters deal with

~ specific concerns which teachers may have, including working

with parents with spec1a1 needs, providing many :
avenues for parent participation, parent conferencing, parent

.education programs, and counseling with parents and families, \

The final chapter provides a rather cursory listing of resources

. available in the area of parent involvement. :

In general, the book is well organized and presents the
reader with good suggestions for developing successful parent .
involvement programs in the schools. The author tends to stress
involving parents and school supporters rather than as decws1on
makers, but this emphdsis may serve to make the book more
relevant to the experience of teachers in today's public
schools.,

Losen, Stuart M., and Diament, Bert. Parent Conferences in the
Schools. "Boston: Allyn and Bacon, Inc., 19/8.
- Descriptors. parent conferences, traxning methods.,
Short Title: parent conferences. :
. Start of the Art Methods and Practices.
Brlef Summary:




T4

" This book is written for educators. Its purpose is to
provide specific guidelines for working with parents of children
in the public schools. The major focus is the parent \
conference, an area that the authors feel has been neglected in
both the professional literature and training for teachers.

The information is presented in a case-illustrated format
which is followed by a series of training exercises. Much f
the material presented-can be used in either preservice or
inservice training of teachers. The book underscores the need
to work with parents as . . .o . ‘
partners so that the task of finding the appropriate educational
service for each child can be accomplished, \ -

Moeller, Georgia B., Smith, Jack, German, Judy B., Davis, Donna H,
and David, Donald M. "Tips on Dealing with Parents.," Today's -
Education, 71 (1982), 46-48. '

escriptors: parent-teacher communication, teacher training,

Short Title: dealing with parents.

Methods and Practices.

Brief Summary: - . |
~ Collection of helpful hints based on experience to help
teachers deal wfth parents, \ : :

 Rutherfofd, Robert B., and Edgar, Eugene. Teachers and Parents: A
Guide to Interaction and Cooperation. Boston: Allyn and Bacon,

Descriptors: procedures, techniques for tescher-parent
interaction, \ o . . -
Short Title: cooperative efforts by teachers and parents,
State of -the Art: Methods and Practices, \

Brief Summary: | o .

This book 1s a compilation of practical information and
guidelines to help teachers work with parents. The authors list
two prerequisites for developing effective teacher-parent
relationships<-belief and trust. Teachers must believe that
parents have a role in the educational process, and teachers and
parents must trust each other, f ‘

The book begins with the most important part of .
teacher-parent interaction, the exchange of information, and
then moves forward to discuss problem-solving, behavior C
analysis, values clarification, and assertiveness. [t is a very

useful book for educators.

Saxe, Richard, School-Community Relations in Transition. Berkeley:
McCutchan, 1984, | I o |
‘Descriptors: school-community relations, school bureaucracy,
interest groups, professional barriers to parent involvement,

~ parents as decision makers. X * L
Short Title: <«summary of current trends is school community

relations, \ I ‘ \
State of the Art; Methods and Practices.
Brief Summary: ‘ ‘ o
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\:‘Laboratory,\1982.* -

THis book focuses on parent involvement in the broadest
sense of school-community ralations. The author devotes the
first half of the book to a comprehensive discussion of the
‘various phenomena which have shaped schogl-community relations,

including the function of school -comnunity relations, the
influence of school bureaucracy and profess?onalism, the.power
of interest groups, the relation of education to community power
structures, and the impact of federal and state legislation on
the school community. The second half of the DoOK provides
excellent guidelines for improving the state of school-community
relations. The second haif discusses the value of conducting a
needs assessment, ‘identifying community resources, establishing
two-way communication, improvihg\Schoo1“public -

relations, and encouraging broader citizen participation in the
public schools. ‘ \

stallvorth, John T., and Williams, David L., Jr. A Survey of
parents Regardin parent Involvement in S hools (Executive
Tummary). Austin, outhwest tducationa Development

Descriptors: .parent;involvement. parent attitudes,. parent
behavior, parent roles. x : | .
Short Title: parent attitudes\andfgurrent'practices in parent
involvement. = - - \ - S S o
State of the Art; Theory and Researéh. . | *
Brief Summary: - o B |

This report includes summary of parent attitudes regarding.
specific types of parent involvement in the schools. Parents
were -asked whether they were interested in serving as school L
‘volunteers, home tutors and decision makers as well as other

"~ parent involvement roles. Their responses suggested they were
most interested in volunteer and home tutor roles, but were also
‘highly interested\infpartjcipating»1n more school decisions. |

These responses from parents indicated they were willing to
play the roles that educators preferred (school supporters, home
tutors) but they were also willing to-be included in school
decisions even though educators often opposed this type of
parent involvement. ‘ \ “ \

The executive summary includes a brief comparison of the
responses of parents with those previously;obtained~from
elementary . \ .
school teachers and principa]s. These comparisons suggest that
"parent apathey" about schools may be due to’poor program design
or to lukewarm support of school staff for meaningful parent
involvement, . - ; . ‘

steller, Arthur W. "How to Improve Teacher-Parent;Re\ationships." o
paper presented at the Annual Meeting of the American Association of
school Administrators, Atlantic City, NJ, February 1983, 9 . (ED
231075). \ : : \ o L
- Descriptors: public relations, school support, teacher roie.
short Title: public relations training for teachers.
“Methods and Practices. ) .
Brief Summary:

[y
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Teachers are important to the public relations efforts of
the school., They must be shown how important they are as public
relations agents and they must be trained to carry out the role
more effectively,

This paper provides 11sts of suggestions to help
administrators tra1n teachers to improve school public
‘relattons. \ . .

Thornburg, Kathy R "Attitudes of Secondary Principals, Teachers,

Parents and Students Toward Parent Involvement in the Schools.“ The
High School Journal, 64 (January 1981), 150-153.

“Descriptors: attitude survey, current practices.
fhortkTitle: att1tudes toward parent involvement at secondary
evel,
Theory and Research,
Brief Summary: : :
How much parent involvement is wanted by secondary teachers
and principals? by parents? by students? ~Study focused on three
types-of parent involvement: parents as passive reaipients of
school information, parents as yolunteers, and parents as
decision makers,
Study concluded that principals and teachers have genera]]y
positive attitude toward parent involvement., However, teachers
wanted more‘parent volunteers, less decision makers. .

Williams, David L., Jr., and Stallworth, John T. Parent Involvement
at the E]ementa;y School Level: A Survey of PrincTpals (Executive
Summary). Austin, Texas: Southwest EdUcatfonaT”beveTopment
Laboratory, 1981, \ ‘
Descriptors: parent 1nvo]vement, principals' attitudes, teacher
training, . :
Short Title: principals' attitudes toward parent involvement
and recommendations for parent involvement training for
teachers,
State of the Art; Theory and Researcn
Brief Summary ‘ o
Principals in six soutnwestern states were asked for their
- views on parent involvement, asked to dedcribe current parent
involvement practices in their schools, and asked to make
recommendations about training teachers for parent involvement
duties.
‘ In general, the princ1pals indicated strong support for the
general concept of parent involvement, but substantially less
support for the idea of involving them in administrative types
of decisions. They preferred parents be involived in school
supportyactivities or in-working with their own children at
home. [f parents were to be involved in school decisions,
principals preferred that they be involved in the curriculum and
instruction decisions rather than administrative decisions,
Responses from these principals were very similar to
responses gathered from a random sample of elementary school
teachers in the same states, However, the teachers were less :
supportive of 1nvolv1ng parents in currwcu]um dec1sions and fhore
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supportave of 1nvolv1ng them in adm1n1strat1ve decis1ons.
Apparent‘y parent involvement has broad support as long as it is
not - seen as encroachlng on one's profess1ona1 turf S

2. Increas1ng Parent Part1c1pat1on in School Sugport Activities

After educators have 1nformed parents of the educational goals

of the1r school and have descr1bed the program des1gned to meet

those goals, they often ask parents to demonstrate their Support of 3

the school by part1c1pat1ng 1n var1ous types of functions at the

B school ‘They may be asked to re-shelve books in the library, to-

monitor the cafeter1a during 1unch hours to help administrative\
staff in the school office or to help the classroom teacher with

non-instructional activities. Or they may only be asked toxcome \

~visit the school for parents' night, for DOFiuck suppers, or for

other extracurricular events, - : —
Even though these activities typically fopcus on non-academic

issues, they are described in the literature as important

opportunities for parents te learn more aoout the school and to meet

with\teachers in a'non-threatenino‘sftuatioh.

&

Beéause‘many parents have conflicting‘demangs on their time,\not'

all will respond to the school's invitations or requests for

~assistance, However, teachers can do a variety of thihgs to improve

this type of parent participatios and to rea]ize«some of its
potential benefits.

‘The literature suggests that preservice teachers should be made
more aware of the purpose and value of these activities and also
shouid\Iearn specific techniques for making them succeed,  For

Lt
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inservice teachérs, the training could be much the same. They

should have opportunities to review their knowledge of the purpose

1‘»—
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of parent participation and to learn more effeiffge techniques of

eliciting parent:reéponse.

‘Here again, the*literature is based L«F’é]y on the experience of

f teachers and 1nc1udes a var1ety of suggestions regarding the type of
act1v1t1es tQ organi@g and the methods to use to ensure that parents
respond, Someiof the suggested activities are as follows:
% Fund Rpising - asking parents to‘hplp ipexSChopl raiép money
for school activities. \i |
" D1fect Assistance - volunteers help in off1cp or library,
w,kChild Supervision - parents accompany chi!dren on fie]d thfps
or just to the cafeteria. a |
. Poiitipal Support - parents‘wr1te letters to govépnmpnt
agéncies or tp\phe school board to support ceft;in fssués.
.pSocial Eventsk-\parénts sponsor or assist with events such as
aséemblies, dipners, ho11day celebrations, |
. Organizing‘- parents help organ1ée-pérent volun;eer-progrgm\iﬁ
the schools.

Bernstein, Martha. “Schools and Volunteers." Childhood Education,
59 (November/December 1982), 100-101. L
Descriptors: volunteers, practices

- Short Title: schools and volunteers
‘Methods and Practices,

Brief Summary: ‘

\ Schools need citizen volunteers. Fewers volunteers are
available as both parents work. Schools must try new ways to
get more volunteers. Some of the ideas include: :
\ . Check senior citizen organizations

. Try to involve more fathers
. Try to involve retired executives
. Solicit business support

£ O PO

Botwinick, Ruth, Rider, Wanda, and Rothman, Marlyn. "Alumni: The

Best Role Hodels.\ Getting Parents Involved “ Thrust for \

Educational Leadership, 11 (November 1981), 22-
--bescriptors: paFent involvement practices,
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Short Title: getting parents involved,
Brief Summary: 4 o
»Collection of tips on getting parents to the school and
‘dealing with them when they come, Tips include the need to
- publicize events well in advance, schedule some meetings during
day if parents work nights, and give parents concrete .
suggest1ons. \

Horton, Phyllis and Horton, Lowell. “Guidelines for Involving
Parent Volunteers." Midd1é School Journal, 10 (November 1979),

Descpiptors: parent volunteers "
Short Title: how to deve]opment a successfu] volunteer effort
Methods and Pract1ces. :
Brief Summary: \
-’ Authors provide suggest1ons for 1mp1ement1ng a successful
program of school volunteers.

' Ornstein Allan C. "Redef1n1ng Parent and Cmnmnnty Involvement,"

JOurnal of Re%earch and’ Deve1opment in Education, 16 (Summer 1983),

Descriptorsi-iparent participation

. Short Title: redefining parent involvement to community
involvement - I : :
Methods and Practices.
Brief Summary: * . - \ \ ‘

The author discusses the difference between communwty ;
participation in the scools and community ¢ontrol, Two .
typologies of parent involvement are reviewed and the author L 2
discusses the impact of educators attitudes on specific parent
involvement practices. ~ ‘

Ornstein also makes recommendations for 1ncreaswng parent ;
and community participation which include: \\

1. Giving every parent a notebook of 1nformat10n about the

school.

2. Having a variety of parent meetings and other act1v1t1es

to e11c1t parent invoivement,

3. Making the school a center for adult activaty after

schoo] hours - a community school, e

3. Increaswng Parent Invo]vement in Academic Activities

This type5bfgparent‘involvement activity represents somewhat of

a deviation from the tgaditjonhl roles parents have beentésked‘tot

nlay in the public schOOTs. In these act1v1ties parents are\§

involved as active partners in the education of their children.

?hey are called upon to help children learn by e}ther ‘assisting the
X

teacher with classroom instruc*won or by helping their own children

learn at home, This typ§s3f parent 1nvolvement requires that

& .
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parents 1earn course mater1a1s and some teachwng skills in addition
to the skills they may have needed as parent. volunteers. Because U
there are incresed demands on parents and because many parents are
just not comfortable with the teaching role, this type of parent
1nvo]vement typically 1nyolves fewer parents than does either the
parent 1nvolvehent\where paregts serve primarjly\as audience or as
shool supporters. - ‘“" - | : |

As this type of parent 1nvolvement brings parents into teaching

act1v1ty, ‘many teachers view it as an 1i§rusion on their

professiona] turf. Even those teachers who see the va1ue of

involving parents in instruction, however may need additional

skills Tn.order to accomplishxit The 11terature suggests that

teacners might need practice 1n articulating the1r own teachxng \ o
strategies. They might also need to 1mprove their own mastery of

"the course content and to 1earn about techniques for teaching adults

if th;;\BQS going to he]p 1nterested parents become better teachers,
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~ Becker, Henry, and Epstein; Joyce, "Parent Involvement: A Survey
of Teacher Practices.” The Elementary School Journal, 83 (1982)

85-102, : . \ k
Descriptors: parent 1nvo1vement teacher practices, tedcher
. attitudes
B Short Title: 1nvo]v1ng parents in learning activities

Methods and -Practices.
Brief Summary: \ : ‘

“In this article Becker and Epstein present results from a
survey of 3700 public elementary:school teachers in Maryland.
The survey asked about their attitude towards parent involvement:
and asked them which parent 1nvolvement activities they thought
were most satisfying.

Some of the resdlts of this study include: Over 85 percent
of respondents reported they used the traditional means to

1
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maintain contact with parents, such as talking with parents, -
sending notices home, and meeting with parents on school open
house nights, About 90 percent asked parents to check and sign
students homework.

Almost 80 percent of the teachers reported conductwng more than
three parent conferences in a school year, Although almost

. three-fourths of the teachers felt parent involvement was 4 good
~ idea, about half of them expressed seriQus doubts about the

value of 1nvolving parents ip learning activities with their own
children at home. In spite of these statistics, some teachers
in fact implement parent 1nvo]vement activities which are
successful in promoting student learning,

Berger, Eugeniawuepuorth Parents as Partners in Education. The : N
School and Home Working Together, Chapter 1: "'ne Need for Parent .

P c |
Epstein Joyce L. “School Policy and Parent Involvemeﬁk Research . =
‘Results,

attitudes, teacher parent involvement practices

TnvoTvement," St. Louis: The C. V. Mosby Company, 1981, pp. 1-20. 'y

Descriptors: parent education, parent involvement, cognitive

development, research, federal, support,&developmental

perspective, emotional ‘development, % -

Short Title: The need for parent involvement

Theory and Researcﬁ t1terature Rev1ew.

Brief Summary: \
Parents and schools/&ge bothﬂmaJor factors in determining

the social and cognitive levels of children, Parents should be

more involved as partners in the educational process. They

Yhould be involved in Parent Education programs which teach them

re]evant skills for each stage or child deve]opment

\

Educational Horizons, 62 (1984), 70-72. “?» D
Descriptors: home tutoring, effects on parent Ski]Lx“ ; :

Short Title: home tutoring or school volunteers ‘ - .
Theory and Research, : B
8rief Summary: -
Epstein starts with hwstory of federal support for parent

involvement including Head.-Start (1965),_Follow-Through (19679, .
P.L. 94-142 (1975), Title I, ESEA (1974-75). Then she asks:

"Which is better, parent 1nvo]vement at school or parent
involvement at home’" E

- Her research conc]udes that parent 1nvo]vement at home has
the following benefits: (1) improved parent skills in home
tutoring, (2) better parent ratings of their children's
teachers., Parent involvement at school does not have as strong
an effect as parent tutoring skills and parent attitudes.

. 3‘

Epstein, Joyce, and Becker, Henry.s “Teachers' Reported Practices of
Parent Involvement: Problems and Posswbi]itwes." The Elementary
School Journal, 83 (1982), 103-114,

Descrlptors ‘parent involvement, teacher practvces, teacher .
attitudes
Short Title: survey of teacher ct1ces\and attttudes in

parent involvement
Theory and Research Methods and Dract1ces.
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Brief Summary
~In a survey of parent 1nvolvement wh1ch was returned by
2,700
teachers, over 1,000 of the respondents also included comments -
which expressed thewr views. about various aspects of parent
involvement, Or. Epstein has organized many of these comments
by category and has ‘presentec them with commentary for ‘the
readers, B
Although thds are not quantitative data, the comments of

teachers are excelfent information about how.parent invalvement
‘actually works in ‘the schools. Some of the comments point out
‘the benefits gained from using certain parent involvement
techniques, while others focus on some of the constraints
teachers face tn working with parents in the schools,

N One conclusion of this article is that all parent

ginvo]vement efforts require time and energy, so it makes sense
to focus on implementingathose efforts which also offer the
greatest potential payoffs, Parent involvement in learning
activities seem to offer greater payoffs than parent and teacher
part1c1pat1on in school support act1v1t1es.

i

Henderson, A. (Ed.) Parent Participation-Student Achievement: The
Evidence Grows. Co]uﬁbfa MD: National Council for Gitizens in
‘Education, 1981.° |
’ Descriptors parent invo]vement, student ach1evement family
environment, home-school collaboration, annotated b1b11ography
- Short title: studies which link parent involyement activities
to student achievement
Theory and Research; Literature Rev1ew.
Brief Summary:

This i1s an annotated b1b11ography which focuses on research
~studies of the relationship of parent involvement activities to
specific outcomes, such as gains in student achievement,

improved attendance, or better parent-teacher relations,
© Included are stud1es of the effectiveness of Head Start and
- Follow Through programs as well as parent involvement programs
in specific schools,

The introduction clearly states that this coI]ection of
studies offers strong evidence that parent involvement can
~improve home-school relations as well as lead to. lasting gains

\% for children.

Kroth, Roger, Otteni, Harriett, and Parks, Paula. “"Parent
Involvement A Cha]]enge for Teacher Training Institutions. In.
Building an“Alliance for Children: Parents and Professionals, Marie
Peters and Norris G. Haring, Eds, University of Hash1ngton Program
Development Assistance Systems, 1983, - :

Descriptors: parent involvement, teacher trainfng, models.\

Short Title: mirror model of: parent invo:vement :

Methods and Practices. : ‘

Brief Summary: \ ‘ ‘

Kroth, et al, have drawn upon their own experience to
develop a m_EeT—bf parent fnvolvement which describes both
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McSweeney, John P‘\ "Five Guidelines for Parent-Teacher -

parent needs and parent strengths which should be considered in

developing a parent involvement program, All parents need some

- basic infermation about their rights and their role in public

education., Most parents also want information about their

child's progress and about the school env1ronment. Some parents

want to become actively involved in -

activities which support the school or which help their own o \

child learn, A few parents need extensive assistance in e T §

learning parent skills, or being in therapy. ) o
- The artile elaborates on this model of parent involvement =~

and spells out the implications it has for teacher training x

programs. The authors suggest that at teast teachers be trained

to provide the information needed by the maJority of parents, -

and later learn how to provide more intensive types of A

involvement, They describe in this article a curriculum they

developed for training teachers which was based upon this model,

Conferences." The Clearing House, 56 (March 1983), 319-320.

Descriptors: parent-teacher conferences, teacher training |
Short Title: gquidelines for parent teacher conferences
Methods and Practices.

~ Brief Summary:

Teachers are not genera]ly tra1ned to work with parents.
Therefore, they are often uncomfortable and "ill<prepared for
parent- teacher conferences, If teachers were better trained, it
might help their attitudes toward these conferences. Some

aspects teachers need to consider are: | | e
1. planning - think what you need to do o - =
2. commanlities - stress commaniities with parents ‘ S
3. climate - private, informal, comfortab]e relaxed \
atamosphere “

4. control - prdceed toward teacher-selected goal
5. conclusion - summarize student's good points,
deficwencwes upon plan of action, if any

Moles, Oliver C. "“Synthesis of Recent Research on Parent
Participation in Chi]dren S Education.“ Educational Leadership, 40
(November 1982), 44-47, S

Descriptors: parent participation lTiterature review,
recommendations, research \ -
- Short Title: research on parent participation
\;Theory and Research; L1teratune Review.

Brief Summary:

There is strong support for the general idea of parent
involvement, There is research linking parent invdbivement tg
educational achievement. There are two stages of parent
involvement: (a) parent-school contacts, and (b} home learning
activities, There are differences in goals of parents and \
schools, and therefore barriers to effective collaboration, In
spite of barriers, some programs work in promoting parent
involvement, : ~
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Strom, Robert D,- "The Home-School Partnership: Learningzto\Share

o Accountability." The Clearing House, 57 (March 1984), 315-317.

Descriptors: home-schoo!l partnership, homework assignments
Short Title: -sharing accountab111ty \
Methods and Practices.
Brief Summary: :
Teachers should make homework ass1gnments clear and should
elicit parental cooperation in getting 1t accomplished. \
- Because time in school is limited, more attention should be
paid to utilizing time at home. Homework is a way that teachers
~and parents can share accountability for student achievement

Waiberg, Herbert J, "Families asePartners in Educational u
Productivity." Phi Delta Kappan, 65 (February 1984), 397-400.
Descriptors: educational productivity, homework, home
environment, ‘academic achievement, home school partnership
- Short Title: families as partners in educational productivity
Brief Summary: L -
. School improvements can only potentially affect the 13
.percent of a child's time spent in school. Parent efforts can
affect the other 87 percent, Walberg (1983) cites eight factors .
~influencing cognitive, emotional and behavioral learning in

children, Parents have effect on most of them., Less important

factors include: class size, $/student and public/private.
They have less effect on academic learning, yet much of school
reform focuses on these 1ess important factors, \

4, Learning,to Work with Parents as Decision Makers

A growing number of schoo] districts are moving beyond the

trad1t10na1 roles for parents 1n ‘the schools and are gett1ng parents

1nvolved in school decisions. Not only are parents mbre involved in

-the 1nd1v1dua1 educattonal dec1s1ons about their own child they are

also frequent1y 1nvo]ved in a varie y of school deciswons which

range from establishwng the educatj

al goals of the school to
evaluating progress made toward those oals, \ﬁ
\fhe literature suggests that fewer parents¥§1]1 act{yely\invoive
themselves as decision makers than in any of the other parent
1nvo}vement roles. This type of parent 1nvolvement 1s perhaps eyen

more demanding for parents than all the others. In making decisions

.affecting theh;Jown chiid they have~to‘understand the needs of the

N
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child end*also to understand what‘the school. offers to meet those
needs. ‘In addition, they must overcome their tendency to rely on
the decisions of educators and they must get used to the 1dea of

accept1ng respons1b1]1ty for the choices they make.

In workwng w1th others to shape educattonal po11cy decisions in

the district, parents may be caT]ed upon to serve on ad hoc o

omm1ttees to resolve crises or ah standing committees which assist
with plenniOQ. An 1ncreasingfnumber of\dfstricts now promote this
type of parent invo]vement 1n order to ensure that the school is
responsive to comnunity needs and that the comunity supports 1ts \
schoo]s. o |

A growing nunber of states have also adopted the 1dea of

iw
&

i
:?9

krequiring each schoo1 to have a parent or citizen advisory committee k

to help the commun1ty articulate its needs and to he]p schools
measure their success from year to year.l Obviously, for such
committees to be effective the members have to learn how to conduct
committee~work how to e11c1t 1nput from their community, how to

explain commun1ty needs 1n terms of the schoo}s, ‘and how to measure

the success of school efforts. In addxtion they have to commit a

substantial amount of time to meetings and to other committee work

In order for this type °fwPﬂP9@t\inVOIVement to be successful, .

educators alsiggust be committed to the process of shering )
responsibility with parents.\ Inteddition to;this commftment; o
however, teachers\need edditionalfskills whiehi@re not‘usue]Jy‘
included in their training, They\need cOnsiderab}e expertise in

communications skills, they need training in group processes and

N ’ \\ N
they need training in order to conduct effective meetings. Althaqugh
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some of this training should begin w1th the preservice preparation‘

‘kof teachers, it seems ‘that 1nserv1te tra1n1ng cou?d be better
‘adapted to deal with the actual problems teachers face 1n

| 1mp1ement1ng this type of parent 1nvolvement

The therature suggests that most parents\who become 1nvo]ved as

decision makers in the schools have a]ready been extenswve]y

~ involved in the other types of parent 1nvoTvement It seems that

this 1eve1 of parent 1nvolvement is 1arge1y dependent upon parents f
bexng 1nvo]ved in a variety of ways with schoo]s before they become

1nterested in ser v?ng as partners 1n educational decision making. \%

Davies, Don. "Perspectives and Future Directions." In Schools
Where Parents Make a Difference, Don Davies Ed, Boston:‘ [nstitute
for Responsive tducation, 1976.
Descriptors: community 1nvolvement, parent 1nvo]vement,
decision making,
Short Title: {deas for meaningful parent 1nvoivement
State of the Art; Methods and Practices. a
Brief Summary: ‘
In 1973, Don Davies founded the Institute for Respons1ve ]
- Education to study and to promote broader citizen participation
in educational decision making. For over 20 years Dr. Davies
_ _has been an acknowledged leader in promoting parent involvement,
- In this chapter, Dr, Davies provides the reader with an
excellent ratinale for increasing parent involvement in the
~schools. . He also describes some of the problems of implementing
various parent involvement activities, but he offers some
- practical solutions aimed at reducing those probblems. \
~The focus-of this work is to promote better home-school
communiction and to facilitate broader parent involvement in
school decisions. Very little attention is focused on training
parents tq work with their own children at home or upon
: ~traditionaﬂ parent involvement activities where parents swmp1y
~attend school functions. This article and the book provide
excellent gujdance for those who are interested in promoting
- broader parent fnvo?vement in educationa] decisions, \
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(April 1981), 284-291. > : o
© . Descriptors: ‘Community involvement, howe-school cooperation

GﬁlHegnahE;JoahyL., and Yeh, Jennie P. “Some Effects of Parent
Invplvement in Schools.” Paper presented at the Annual Meeting of

the American Educational Research Association, Boston, April 1980,

© 17 pp. (ED 206963).

Descriptors: research on effectiveness

Short-Title: parent involvement effects.

Theory and Research,

Brief Summary: : } ‘

Data from California's Early Childhood Education Project
were analyzed to look at relationships between parent
involvement and parent satisfaction and student achievement.
Positive relationships were found, providing additional support
for the value of parent involvement in decision making.

~Jeff,°ﬂan§sl0.‘ ”DeVeIOping Positivé‘Parent and Community

Involvement in the Schoolingkprocess." The High School Journal, 64

. Short Title: developing parent involvement.
" “Methods and Practices; Program Description,
- Brief Summary: - ; ~
" . This article describes the benefits of school-community
* cooperation in-a small, rural school, The author, a
superintendent,; describes the philosophy of his schools and the
method of implementing it. | B ~

\4“§ffknauér; Tom, Massarotti, Michael, and Reuter, Alex. "Co]oradg’Law

- =’Spurs Citizen Participation for School Improvement." Citizen Action
“in Education, 9 (1982). “ ~ ‘

~Descriptors: school improvement, parent invclvement, advisory

councils \ ‘ \ )
< Short Title: Colorado creates district accountability advisory

committees. S B . \ .
State of the Art; Methods and Practices; Program Description.
Brief Summary: i ‘ -

" In 1971 Colorado was one of the first states to pass an
accountability law. This law emphasized citizen participation
in school improvement-rather than creating statewide competency
tests. This article outlines the progress that Colorado public
schools have made by focusing on the process of school :
improvement rather than simply legislating new standards.
The Colorado law mandated a local planning process and
created district accountability advisory committees to implement
. the process. These committees, which include parents,
“\__nen-parents, teachers, administrators (and sometimes students),
" Tmust create and file with the state department of education a
five-year plan for improving the schools in their district, In
addition, they have responsibility for conducting year-end
evaluations and filing them also with the state agency. The
state board of educationkprovides guidelines for the operation
of these local advisory groups, and holds conferences.-to give
them necessary training, but the work of planning and evaluating
school improvement takes place at the district level, This
article reports the experience of two exemplary districts,
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Miller, Brian P, "Citizen Advisory Councils: Training Is the Key .
to Effectiveness,"” NASSP Bulletin, 67 (November 1983), 71-73.
Descriptors: 'citizen advisory council, competencies, training
Short Title: training citizen adv1sory councils
Methods and Practices.
Brief Summary: ‘
This article 1ists task areas and competencies for training
advisory councils, However it does not deal with specifics
about how to train, ~ ~

Moeller, Georgia 8., Slith Jack, German, Judy B.. Davis. Donna H.,
and Davis Donald M, "Tips on Dea11ng with Parents.". Today's
Educat1on, 71 (1982), 46, 48, -
escriptors: parent-teacher communication, teacher training
Short Title: dealing with parents -
Methods and Practices; Program Description.
Erief Summary:
Collection of helpful hints based on experience to help o
teachers deal witn.parents. ‘
Schraft, Carol Nalchlan and Kagan. Sharon Lynn. "Parent
Part1c1pat10n in Urban Schools - Reflections on the Movement and
Implications for Future Practice." IRCD Bulletin, 14 (Fall 1979).
‘New York: The Institute for Urban and Minority Education Columbia
Un1vers1ty.\ 8 Pp.
“‘Descriptors: urban schools, low income parents cmnnunity
control, parent-school collaboration ‘
~Short Tit]e ‘parent participation - control v, collaborat#on o
Literature Review; Program Description. S
Brief Summary:
~ Urban schools must involve parents or lose federa1 funds,
Past
‘attempts at parent 1nvolvement led to "community control" when
parents were shut out of school decisions and led to parents
confronting school, ‘
Title 1 programs brought parents in but never shared power,
Parent involvement didn't "catch on" outside federal programs,

Parent-school collaboration means major changes in power -

sharing and responsibility. Parent 1nvolvement should be forum
- for collaboration,

The main point of the articles is that there is wwdespread
alienation between parents and urban schools. Educators .
frightened by “community gontrol" of schools. Unless schools
share authority in educational decisions, they cannot reasonably

.conclude that parents share resoonsibi}ity for school failures,

Seeley, David. Education Through Partnership: Medfating Structures ‘
and Education. Cambridge, MA: Ballinger, 1982,
Descriptors:. effective schoo]s, shared governance parent
involvement
Short Title: good education depends on creatwng relationshwps
between teachers, parents and students x .
State of the Art.
Brief Summary:
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Sébdent .earnwng 1s a process which depends upon both
effective teaching and upon student motivation. Our public
schools discourage the kinds of relationships between parents,
teachers and students which promote student learning., Teaching
is viewed as a service ~
which is delivered to the students during school hours. This
view disregards the important role parents play in teaching
their children and also the role they play in mot1vat1ng their
children to want to learn. It also allows schools to ignore

their own role in academic failures..

Seeley suggests that school reform of any sort must focus on.

developing and maintaining relationships ‘of mutual respect
between parents, teachers and ch11dren.‘ Out of such -
relationsnips, children will learn to love learning as wel) as‘
learning the subject matter being taught, Without such
relationships, families and schools will continue to blame the
other for the academic problems of their chilren,

‘Seeley, David S. “Educationaleartnershﬁp and the 0111emmas of
School Reform," -Phi Delta Kappan, 65 (1984), 383-388.

Descriptors: ~partnership, parent involvement, school reform
‘Short Title: parents and educators as partners in educational
“reform :
State of the Art; Methods and Practices.
" Brief Summary:

Seeley applauds the recent attention on improving the
educational system, but suggests that simply spending more
. money,éﬁgis1ng graduation requirements, and focusing on school
- improvemént may not lead to the 1ncrease in student learning
which everyone wants.
what is missing, Seeley suggests, is that most of these -

suggestions for school reform are based on the concept of public.

education as a service delivery system. This concept|leads
reformers to suggest better ways to delivering serv1ces. What
is missing is an awareness that learning is a funetton of
producing learning relationships between the student and the
teacher, and between the student and the parent., Based on this
relationship concept of learning, Seeley recommends the ‘
strengthening of the partnership between parents and teachers as
a way to foster more productive learning relationships between
students, their teachers and their parents. This is an
excellent, thought-provoking analysis of the problems of
educatwonal reform,

stallworth, John T., and Williams, David L., Jr. A Survey of School

Adm1n1strators and Policy Makers (Executive Summary). Austfh

Texas: Southwest Fducational ﬁ—velopment Laboratony, 1983.

Descr1ptors / parent involvement, policies, current pract1ces,
~attitudes

Short Title: parent involvement policies and practices ™
State of the Art; Theory and Research,

Brief Summary: - A\
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Local superjntendents and school board presidents in six
southwestern stdtes were asked about attitudes, current
practices, and pol1c1es regarding parent involvement in the
schools,

Responses 1nd1cated that these policy makers favored
traditional parent involvement roles over those parent roles
which include part1c1pation in echool decisions. However, thexr

\ responSes

indicated that they favored some ‘types of parent involvement
which teachers and principals tended to oppose. Their responses
were similar to those of teachers and princwpa1s in that they
reported that even the most favored types of parent involvement
activities were not widely implemented in their schools,

~. A strong pattern of correlations was. found between
implementation of parent activities and existence of formal
written policies encouraging parent involvement in the schoals.
However, few such correlations were found between implementation
and‘these policy makers' personal attitudes toward parent
involvement. This pattern suggests that setting district policyx

may be an important element 1n implementing a successful parent ©

involvement program,
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| PART TWO
IMPROVING PARENT INVOLYEMENT PROGRAMS
IN SCHOOLS

1. Developing Programs to Improve Parent-School Communications

Programs'wn1ch seek\to improve communication between parents and
‘etne school should be v1ewed as the first and most important type of
parent involvement efforts. A strong, continuing program of |
home school communication cdn serve as‘the foundation for parent
1nvolvement efforts aimed at increasing parent part1c1pat1on 1n
school activities or 1n school decision-making. Programs of \§
home-school comwmnication have the potential to contact virtually |
all parents of school children as well as others in the community
who nay be important as schooI\supporters; | |

The literature Has described several eiements which seem to be
necessary- in order tor programs to successfu11y communicate depends
upon setting up an'effective exchange of 1nformatio§ between parents
and tne schoo1 Information needs to flow freely from the~schoo] o
the home, informing parents of school goals, schooitp]ans for
meeting those goa]s.\scnool rules, and school events.g However. itﬁ
is also important to facilitate information flowing from parents to
the school Channels must be set up to help parents cmnnun1cate
their concerns about the school s goals, their plans for meetwng

those goals and their concerns about their own ch11d s progress.

\The\mutuaX exchange of 1nformatzon ts important to develop if

Lot BE
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parents and teachers are ever fd see each other as true péftnérs in
the educational process. | |

A\second féctor in successful home-school éommunication efforts
is the jmprovement of‘interpersona] relations between parents,
teachgrs and administrators. ‘Paréhts énd school staff must get to
kqow each ofher and get comfortable work1nggt09ether on sChooL
mattefs. Although parent invoTvement focused on commuﬁicatioh
requires less time and energy than some other types of parent
involvement, it still requires time and energy. When parents and
teachers know eaéh‘otherxénd believe fhat their time together wili
be pléaéant anq\rewarding,kthey are more 11k§1y to make the type of
ﬁommitmeht~necessary for prog;am success, Mény\programs do\nﬁt
succeed because they rush to the tasks at handwwithout First
developing the necessary personal relationship befween parents and\
school staff, | |

In addition to these th majbr elements, 30ccessfu1 parent
in?olve&ént pfogramé require the following: :

.+ Active Leadership - parént invo1vement\rare1y happens without

' someone (parent or school staff) taking fesponsibility for

developing and coordinating activities, | |
. Needs A;sessment‘; parent invo?VementFDrograms were most
successfui;when they fook the time to think seriously about

‘the needs of parents and of school staff,

Intentory of Resources - Parent involvement programs were most

successful when they conducted an honest inventory of the

personal and financia? resources availablé to them,

¥
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. Role Clar1ty - successfuyl parent 1nvolvement efforts clearly
descrfbed the roles that parents and school staff were to
perform‘t Roles were mutual]y agreed upon, not dictated

Once these elements have been 1ncorporated into the program, the;

k:next steps focus on e11c1t1ng 1nvolvm;:n§of other teachers and o | ‘é
parents, provfding any tra1ning which might be necessary, | | |
ma1nta1n1ng communicat1on among parents and school staff providing $

resources and moral support for program efforts, and provwdfng

participants with feedback for eva]uat1ng program progress. ihese
steps are mentfonedain\discussing other typesEoffparent involvement
efforts because\tney seem to be important to the success of any type

of program,
3

Botwinick, Ruth, Rider Wanda, and Rothman, Harlyn. “Alumni: The &

Best Role Models. Gett1ng Parents Involved * Thrust for W

Educational Leadership, 11 (November_1981) 22-23. T
Descriptors: parent involvement practices -
short Title: -getting parents; involved .
Brief Summary: Collecting of tips on getting parents to the
school and dealing with them when they come., Publicize events & e
well in advance. Schedule some meetings during day if parents &
work nights. Give parents concrete suggestions, -

Dean, Christiann, Cooperatfve Communication between Home and

School: A Workshop Series for Parents of [ rementary School

Chifdren. CornelT Unlversity: Family Matters ProJect, 1983.
escriptors: parent 1nvolvement‘ parent training, communication
skills \ B \
Short Title: workshop guides to help parents become effectively

involved o
Methods and Practices.
Brief Summary: ’
The workshop guide for training parents complements the
module prepared for training teachers disseminated by the same

o
N
»:
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. project, The quide con\ffns outlines for six workshops which -

help parents understand their potential roles in the schools,
he]p them learn how to influence school decisions, help them”
clarify their own values and expectations regard1ng educatwon,
and help them learn communication skills,. - :
~This set of materials offers a well-designed curriculum for

kor1enging parents to parent involvement and getting them started

developing the skills and understanding necessary for effectwve 1

home - schoo] co]laboration. ‘ EY 3
) » \x

Dean Christiann. Cooperat1ve Communication between Home and\
School: An In-service fducation Program For Flementary Sthoo]

~Methods and Practices,

Enc c]of
“"Home-Schoo !~ Relationships,

Teachers. Cornell University: Famlly Matters Project, |
‘\ Descriptors: parent-school communication, teachers' role,

values, skills ~ N x
Short Title: training module to help teachers communicate more
effectively with parents
Brief Summary: \ .

This workshop guide for teachers comp1ements the module

prepared for parents by this same progect The emphasis is on \§

giving CNen

teachers an understand1ng of the value and purpose of involving
parents in education, and teaching them some of the.
communication skills they need for working with parents, xlIn

-addition to discussing effective techniques for working witn-

parents, this module includes exercises which correspond to
actual situations teachers face, such -as conducting
parent-teacher conferences and dealwng with angry parents., The

module contains a b1end of substantive information and

experiential 1earn1ng exercises to help teachers develop their
skills in working with parents and to examine their att1tudes
about the value of parents in the educational process. R

ia of Educationa1 Research Sth Edition, S. .

s

y“'ames Bosco; pp
Descriptors: parent-teacher relations, barriers, research -
Short TitTe: home-school relationships ‘

‘Theory and Research; Literature Rev1ew.

Brief Summary: \

Parents, teachers and principals agree that parent -teacher
relationships need to be improved. Parent-teacher interaction
is very limited and tends to be focusad on parents support1ng
the status quo in schools,

Several authors have noted the 1nherent conflicts between .
parents and schools and suggest they. are barriers to any
collaborative efforts,

Additionat research is needed to gu1de 1mprovement in

‘i parent teacher re]at1ons.

_--"'—“‘
__.-—""‘ —

Granousky, A., Hiddleton F., and Mumford, J.\”"Parents as Partners
in Education,”. The Read1ng Teacher (1979), 826-830." ‘ ;

Descriptors’ parent TnvoTvement pragram descr1pt10n
parent teacher conferences

.
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Short Title: parent involvement 1n ‘the Dallas schools

Methods and Practices Program Descr1pt10n.

Brief Summary: ‘

This short art1c1e addresses some of the barriers to parent

; 3nvolvement which'often keep parents and teachers from working
‘together, but it also provides the reader with suggestions for
~overcoming these barriers. The Suggestwons are based upon the
actual experience of the Partners in Learning prOJeCt of the
Dallas public schools.

‘ Granowsky and his colleagues report on Dallas' successful
efforts to bring parents to the schools, to enlist the
cooperation of employers in securing leave time for parents, to

~ communicate with parents about their child's progress, and to

- provide parents with useful information about working with their
owni .child at home. They also report that the parent
participation in the Title I schools was often between 90 and:
100 p$rcent much 11ke the response from the more affluent ‘*\\\
schools,

0

L3 This article stould be useful to any school seeking to

improve its own parent involvement efforts. The suggestions are

practical and apparently very effective,

grossnickle, Donald R. "A Checklist for Teachers: Successful

School and Community Relations.“ NASSP Bul]etin, 65 (February

. 1981), 75-77, . ”
Descriptors: school- communwty relations, teachers,

communications , \
Short Title: checklist of suggestions for communicating with’
parents R 3 \" . . ‘

Methods and Practices.

Brief Summary: :

; He provides a checklist of parental 1nv01vement ideas for
the teacheri The checklist includes suggestions for
communicating with parents and suggestions for conveying the
backgrOund message that parents are important to the schoo]

Jenkins, Percy W, "Bu11d1ng Parent Participation in Urban Schoo]s "

Principal, 61 (November 1981), 21-23.
5escr1ptors parent involvement strategy, principals, teachers
~ Short Title: parent 1nvolvement in urban schools

Brief Summary: "
The author provwdes historica} background about the
relationship between parents and schools. In addition, He
provides a model “for encouraging pasent 1nvolvement cons1st1ng
of five steps. These are: o \ "
1. Jinterest parents in schoo]

2. bring parents to school -~ . . ‘,c\
- 3. inform parent about curriculum \ IR
* 4, -teach parents te improve child's Self concept
5. 3nvolve parents in school decision-making S
Y’\ .
Kroth Roger, QOttent, Harriett, and Parks Paula, "Parent
;nvolvement A Cha]]enge for Teacher Training Institutions.” ‘In

- Building an Alliance for Children: Parents and Professionals Marie

&
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- Peters and Norris G. Haring, Eds. Un1vers1ty of wash1ngton
Program Development Assistance Systems, 1983, o
Descriptors: parent involvement, teacher training, models
Short Title: mirror model of: parent 1nvolvement
- Methods and Practices.
v Brief Summary: _—
Kroth et al, “have drawn upon their own exper1ence to develop
a model of parent involvement which describes both parent needs
and parent strengths which should be considered in developing a
parent involvement.program, All parents need some basic =
information about their rights and their role in public
X education. Most parents also want information about their
§ -child's progress and about the school environment. Some parents
want to become actively involved in activities which support the
school or which help their own child learn, A few parents need
extensive ass1stance in learning parent sk11]s or being in
therapy.
R The article e]aborates on this model of parent invoivement
and spells out the 1mp11cat10ns it has for teacher training
-programs, The authors suggest that at least teachers be trained
to provide the information needed. by the majority of parents,
‘and later learn how to*provide more gintensive types of .
involvement, They describe in thisarticle a curriculum they
developed for training teachers which was based upon thws model,

Lombana, Judy. Home-School Partnerships: Gu1de11nes and Strategjes
for Educators. New York: Grune & Stratton, 1983, ‘ :
Descriptors: home-school relationship, communication; parent
involvement programs, parent- teacher conferenc1ng, .arent \
‘counseling
Short Title: text for teaching about parent 1nvo]vement ‘
‘Brief Summary: o “r—“'
‘The organization of this book 1s exce]lent The author
begins by .discussing the development of home-school:
relationships in the public school system,’ 1nc1ud1ng ‘the
influence of federal legislation., - Next she provides the reader
with a model for home-school partnerships and a model for
\ planning effective parent involvement programs,., After
~ ~ discussing program design, she devotes two chapters to 1mprov1ng
S ' parent-school communication, The next chapters deal with :
specific concerns which teachers may have, including work1ng
with parents with special needs, providing thany avenues for
parent participation, parent conferencing, parent education
programs, and counseling with parents and families. " The final.
“Chapter provides a rdther cursory 1isting of respurces ava11ab1e
in the area of parent. involvement,

In general, the book is well organized and presents Lthe
reader with good suggestions for developing successful parent
‘involvement programs in the schools., The author tends to stress
involving parents as school supporters rather than as decision
makers, but this emphasis may serve to make the book more

. relevant to the experience of teachers in today's publwc
+ séhools., . \

T
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Losen, Stuart M., and Diament, Bert. Parent Conferences in the
schools. Boston: Allyn and Bacon, Inc., 1978, o ~

Descriptors: parent conferences, training methods
Short Title: parent conferences

State of the Art; Methods and -Practices,

Brief Summary: ;

This book is written for educators. Its purpose is to
provide specific guidelines for working with parents of children
in the public schools. The major focus is the parent

conference, an area that the authors feel has been neglected in

both the professional literature and training for teachers.

The information is presented in a case-illustrated format
which is followed by a series of training exercises. “Much of
the material presented can be used in either preservice or’
inservice training of teachers. The book underscores the need .
to work with parents as partners so that the task of finding the
appropriate educational service for each child can be
accomplished. ‘ g S :

~

:Lyons; P:; Robbins, A., and Shith, A.E Involving Parents in Schools:
A Handbook for Participation. YpsilantT, MI: HTgh/3cope Press,

1983. : : - ' : . . o . )
Descriptors: parent involvement programs, program evaluation,

program description :

Short Title: parent participation;‘

~Methods and Practices; Program Description.”

Brief Summary: L £ ‘ R
This book is based upon a survey of parent involvement
programs in 869 schools conducted by System Devel opment

Corparation, - It includes a wealth of informatioh about the
Characteristics of successful programs. In addition, the reader

. 1s provided with general conclusions based on their study which

- have implications for other parent involvement programs.

Finally, .this book also provides concrete suggestions about
activities designed to achieve specific results. _An excellent

. “hOy;to“ book. -

Ornstein, Allan C. "Redefining Parent and Community Involvement."

“Journal of‘ReSearch\aqd Development in Education, 16 (Summer 1983),

L
®

Descriptors: theory, literature, recommendations on parent

involvement o o
Short Title: redefining parent involvement to community

. involvement

Theory and Research; Literature Review; Methods and Practices,
Brief. Summary: ; R

~ The author discusses the difference between community
participation in the schools and community control, Two

\“““\~~typologies of parent involvement are reviewed and the author

discusses the impact of educatq@;' attitudes on specific parent

involvement practices.

Ornstrein also makes recommendations for increasing paren‘?@5

~and community participation which tnclude:

3




. 1) g1v1ng every parent a notebook of information about the \
; school
2) having a variety of parent meet1ngs and other act1v1t1es
- to elicit parent involvement
3) making the school a center for adult act1v1ty after
school h0urs - @ community schoo]

Rutherford Roger B., and Edgar, Eugene. Teachers and Parents A
Guide to Interaction and‘Cooperation. Boston: ATTyn and Bacon,

Descriptors: procedures, techniques for teacher-parent
interaction

Short Titte: cooperative efforts by. teachers and parents
State of the Art; Methods and Practices.

Brief Summary:

This.book is a compilation of practical information and
guidelines to help teachers work with parents, The authors list
two prerequisites for developing effective teacher-parent ..
relationships--belief and trust. Teachers must believe thatilf
parents have a role in the educational process, and teachers™and
parents must trust each other. . :

The book begins with the most important part of
teacher-parent interaction, the exchange of information, and o
then moves forward to discuss problem-solving, behavior )
analysis, values clarification, and assert1veness. [t is a very \
useful book for educators. -

Safran, D. "Preparing Teachers for Parent Involvement." In }
Community Part1c1p4t1on in Education, Carl Grant Ed. Boston: {
ATTyn and Bacon, 1979.. x
~ Descriptors: parent involvement, teacher preparat1on
Short Title: why teachers shou1d be trained in parent.
involvement ‘ \
State of the Art MethOds and Practwces.;
Brief Summary:
N Safran presents a concwse, logical paper ‘which first
provides arguments about the potential benefits of parent \
involvement, He cites benefits for the children, benefits for -
the parents, forthe teachers, for the school and for the
community. However, he warns that parent involvement will not
happen easily because it is just not embraced by many of the
professionals in education. Safran.looks at the actual
experience of many parent jnvolvement efforts and concludes that
teachers must be trained to look at parent involvement as an
integrated part of their work in the schools, rather than an
extra chore imposed by administrators. He recommends that .
teachers get extensive training in parent involvement as part of
their college training, so they can come to view it:as part of
their professional role, - -

In this article, Safran also presents a 1ist of seven
competencies which he thinks teachers should master, and he
makes suggestions about how teachers could be successfully
trained during their college curriculum. F1na1}y, Safran

n
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‘écknowledges the resistance to curriculum chanée which exists in

many teacher-training colleges and he offers some suggestions
for getting parent ‘ - < B

involvement training adopted. )

Séxe,‘Richard. School -Community Relations in Transition. Befie]ey:

 McCu

tchan, 1984, o : |
Descriptors: school-community relations, school bureaycracy,

.. interest groups, professional barriers to parent involvement,

parents as decisfon makers. : \
Short Title: summary of current trends in school community
relations ‘ : ~ o

- State of the Art; Methods and Practices. -

Brief Summary: « \ o
‘This book focuses on parent involvement in the broadest
sense of school-community relations, The author devotes the

- first half of the book to a comprehensive discussion of the

various phenomena which have shaped school-community relations,
including the function of school-community. relations, the ‘
influence of school bureaucracy and professionalism, the power
of interest groups, the relation of education to community -power

Structures, and the impact of federal and state legislation;qnx\

Seel

the school community. The second half of the book -provides
excellent guidelines for improving the state of school-community
relations, The second half discusses the value of conducting a
needs assessment, identifying community resources, establishing
two-way communication, improving school public relations, and -
encouraging broader citizen participation in the public schools.

ey, David S. "Educational Partnership and the Dilemmas of

School Reform." Phi Delta Kkappan, 65 (1984), 383-388.

Descriptors: partnership, parent involvement, school reform
Short Title: parents and educators as partners in educational
reform ° ' : \ ~ : \
State of the Art; Methods and Practices.
Brief Summary: o : ' :
Seeley applauds the recent attention on improving the .. ... ...
educational system, but suggests that simply spending more .
money, raising graduation requirements, and focusing on school
improvement may not lead to the increase in student learning
which everyone wants., : ’ o ‘
What i1s missing, Seeley suggests, is that most of these
suggestions for school reform are based on the concept of public
education as a service delivery system, This concept leads
reformers to suggest better ways of delivering services. What

,‘4/

¥
0 A

15 missing is an awareness that learning is a function of

productive learning relationships between:the student and the
teacher, and between the student and the parent, Based on this
relationship concept of learning, Seeley recommends the
strengthening of the partnership between parents and teachers as

-a way to foster more productive learning relationships between

students, their teachers and their parents. This is an
excellent, thought-provoking analysis of the problems of
educational reform., o :
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Sowers, J., Lang, C., and Gowett, J. Parent Involvement in the
Schools®: A State of the Art Report Newton ,. MA-__Education\ ”
3eve10pment Center, 1980.
Descriptors: parent 1nvolvement ‘mode] s, barriers to parent
v involvement, recommendat1ons for parent involvement programs
o ~ Short Title: synthes1s of educat1onal 11terature -on parent
involvement
State of the Art; L1terature Review, Methods and Pract1ces
Program Descr1pt1on : .
Brief Summary: ‘ ‘ \

This paper presents a good synthesis of the 1iterature on
parent involvement in 1980, It discusses the various types of
parent involvement roles for parents and emphas1zes that an
individual parent may choose to play one or more roles, or even .
different roles at different times, The authors.describe seven

specwfic ro]es and describe the act1v1t1es wh1ch correspond to “[51

them,

program may’_Tect to focus on one particular type of parent R
involvement, or it may consist of several types. However, they e
‘advise that the goals of the program (e.g., student achievement)
must be closely linked to the activities of that program (e.g.,
-~ parents tutoring their own ‘ahildren at home). They present a
B gqod conceptual framework for looking at parent dnvolvement,
‘ This report concludes with characteristics of good parent
~involvement programs, recommendations, a bibliography,
descr1pt10ns of sexemplary programs and a 11st3ng of add1t1ona]
resources on :
parent 1nvo1vement

Stallworth John T., and H1111ams, David L., Jr. A Survey of
Parents Regarding Parent Involvement in Schools (Executive
Summary). Austin, lexas: 3Tbthwest Educat1ona1 Development
Laboratory, 1982,
Descriptors: parent 1nvoIvement parent attitudes, parent
behavior, parent roles x
‘ Short: T1tle parent attitudes and current pract1ces in parent
- ‘ involvement =~ \
S State of the Art; Theory and Research v 1
Brief. Summary: ‘ B
“ This report includes 3 summary of parent attitudes regarding
~specific types of parent involvement in the schools, Parents
were asked whether they weré interested in serving as school
voTunteers, home tutors and decision makers as well as other
parent involvement roles. Their responses suggested they were
\ most interested in volunteer and home tutor roles, byt were also
- highly interested in participating in.more school defisions.
‘ These responses from parents indicated they w willing to-
play the roles that educators preferred (school supporters, home
tutors) but they were also willing to be included in school
decisions. even though ‘educators often opposed this type of
parent involvement

- N o

Sowers, et al. also make the point that a parent 1nvolvement;$f‘
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© The executive summary includes a brief comparison of the
responses of parents with those previously obtained from
elementary school teachers and prinCipals. These comparisons
suggest that
“parent apathy" about schools may be due to poor program design
or to lukewarm support of school staff for meaningful parent
t~involvement . :

Steller Arthur W. How to Improve Teacher~Parent Relationships -
Paper presented at the Annual Meeting of the American Association of
School Administrators, Atlantic City, NJ, February 1983 9 pp

o (EDZ3107S)

~Descriptors: public relations, school support teacher role ;

ShorteTitle: public relations training for teachers -

Methods and Practices, . S ~

Brief Summary: R ‘
Teachers are important to the Dublic relations efforts of

‘the school. They must be shown ‘how important. they are as puble - g

relations agents and they must be trained to carry out the role
more effectively, o
This paper provides lists of suggestions to help :

: administrators train teahers to improve school public'relations. B

o Thornburg. Kathy R. “Attidudes of. Secondary Principals, Teachers,
* Parents and Students Toward Par#ht.Involvement in the Schools." Ihg
- High School Journal, 64 (January 1981), 150-153. L
Descriptors: . attitude survey, current practices \
Short Title: attitudes toward parent involvement at secondary
level S
Theory and Research
- Brief Summary: ‘ ' ~ .
- " How much parent inyonvement is- wanted by secondary teachers -
~and principals?.hy parents? by students? Study-focused on. three
types of parent involvement parents as passi recipients of .
~school information, parents as volunteers and pagent. as
decision makers. %
Study conctuded~that principals and teachersshave generally
positive attitude toward parent involvement. However ‘teachers
xwanted more parnt volunteers less decision makerss o

Hillials David Le, JPe, and Stalluorth John T, “Paren nvol vement
at the Elementary School Level: A Survey pf Principals {Executive
Summary]. - Austin, Texas: Southwest EducationaT Deve opment o
Laboratory, 1981. o - o
5Descriptors: parent involvement prinCipals attitudes, teacher
training . \
‘%W“ﬁ Title: principals attitudes toward parent involvement ando
;ﬁjj endations for parent involvement training for teachers "
\ kg of the Ar¥, Theory and Research - :
- BrYEY Summary: L -
’ Principals in six southwestern states were asked for their
views on parent involvement, askéd to describe current parent
involvement practices in their schools, ahd were asked to make




i‘”’ (

Few claims are made that this type of parent invo}vement will

recommendat1ons about tra1n1ng teaehers for parent 1nvolvement
duties.,

- [n general, the principals 1nd1cated'strong support for the
general concept of parent involvement, but substantially less
support for the idea of involving them in administrative types
of decisions, They‘preferred parefits be involved in school
support \ \
activities or.in working with their own children at home, . If
parents were to be involved in school decisions, principals
preferred that they be involved in the curriculum and
instruction dec¢isions rather than adm1n15trat1ve decisions.

Responses from these principals were very similar to
‘responsas gathered from a random sample of elementary school
- teachers in the same states., However, the teachers were less
~supportive of involving parents in curriculum decisions and more
supportive of involving them in administrative decisions.
Apparently parent involvement has broad support as long as it is
not seen as encroach1ng on one's professiodnal turf,

ff 2. \Developing Programs to Increase Parent Invo]vement in School

Support Act1v1t1es \kifffe {

In a variety of recent polls both parents"and°eduoators have "
1nd1cated their support for 1ncreas1ng parent 1nvo]vement in
activities whjch support the schoo}s. Th1s type of parent
involvement ie one‘which has uideSpread support among bach of the

stakeholder groups involved, ‘Therefore, the\}iterature about this

traditionaletype of parent involvement consists largely of

euggestionsvto help teachers elicit greater parent participation.,

produce gains 1n Student academ1c achwevement

However there is evidence that ‘these types of activities serve

%funct1ons other than supp]ement1ng the staff in understaffed

schools, Several authors also suggest that if parents can be

-1nv01ved in school suppOrt activities, they gain greater 1ns1qnt :

1nt0‘the financxaleand legal constraints which may be hindering
educational efforts. This can be a first step in eliciting parent
partfcipation‘on planning committees at the school,



o 59 (November /December 1982), 100-101,

# \ : .
i

In‘reviewinﬁ the recent literature related to this type of

parent involvement, some of the suggestions for a successful program

include:

. Accept the fact that many‘parents have competzng demands .on
" their t1me and w11} not be able to part1c1pate in these
activities, Tryknot to take it personal1y or to interpret
‘their\choice as apathy,
’*x, Make Sure your scheoT staff is cemmitted‘to the condept of

. - A PO
hay; ,parents involved as supporters before you tackle the

k 1§m of e11c1t1n§ parent-participatibn. Defensive or

{ hostiTe staff can undermine any parent invo]Véﬁent efforts,
. This type of_parent involvement tan be 1mp1ementedwby\
'eindividua1 teaChers as well as by the entire school, The most
? successfu1 teachers can then share their methods w1th others
~in the schoo] if the others are interested,

. Desﬁgn parent support act1v1t1es s0 that they c]ear]y make a

\meaningfbl contribution to the school. The credibility of the“w\

program. suffers when parents are persuaded that their
1nvo1vement 19 1mportant and then they are only assigneds

menial tasks.
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Bernstein, Martha. “Schools and Volunteers.," Childhood Education,

Descriptors: ‘volunteers, practices
Short Title: schools and volunteers
Methads and Pract1ces.
Brief Summary: e ; \

Schools need citizen vo]unteers Fewer volunteers are
available as more parents both work. Schools must try new ways
tg get more volunteers, Checx senior citizen organizat1ons.

‘i
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. Try to involve more fathers, Try to involve retlred
‘execuytives, So]1c1t business support.
. xﬁ
Brookover, Wilbur, and others. Creating Effective Schools: An
In-Service Program for Enhancing School Learning Climate and

Achievement, Module I1: T™Parent Support and Involvement,” Holmes

Beach, FL: Learning Publications, Inc., 1982. pp. 263-278,
Descriptors: parent involvement, school support, student
achievement
Short Title: parent involvement for effective schools
Methods and Practices,

Brief Summary: a \ ~
‘ Parent involvement is d1fferent from parent support Parent
support can be asked of all parents and consists largely of
compiying with requests from the school and enforcing school
assignments at home. Parent involvement refers to parent
volunteers helping out at the school, so one can expect a
smaller number of

parents to be participating. \

The authors conclude that both parent support,and parent
involvement should have student achievement as their goal, In.
addition, they suggest that a forma] program is necessary or
else nothing will happen.

Horton, Phyllis, and Horton, Lowell, "Guidelines for Involving
Darent Volunteers. Middle School Journal, 10 (November 1979), 5,

uescr1ptors: parent vo1unteers
‘Short Title: how to develop a successfu] volunteer effort
- Methods and Practices.
Brief Summary: ‘
. Authors provide suggestions for 1mpfement1ng a successful
5 program of volunteers,

Lyons, P., Robbjns, A., and Suith, A. Involving Parents in Schools:
%gHandbook for Participation. Ypsilanti, MI: High/Scope Press,
83.
Descriptors: parent 1nvolvement programs, program evaluatlon
program descr1ption
Short Title: parent participation.
Methods and Practices; Program Descr1ption
Brief -Summary: .
This book is based upon a survey of parent 1nvolvement
srograms in 869 schools conducted by System Deve]opment
- Corporation,. It
*includes a wealth of 1nformation about the characteristics of
" successful programs. In addition, the reader is prov1de¢§¥1th
general conclusions based on the1r study which have implications
for other parent involvement programs, Finally, this book also
provides concrete suggestions .about activities dgszgned to
achieve specific results. An excellent "how to" book,

stanfill, Jim. “Parents Can Make A 'qood"\School‘Even‘Better.”
Thrust for Educational Leadership, 10 (November 1980), 12-14,
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Nescriptors: parent involvement programs

Short Title: parents maxe good schools even better
Metnods and Practices,

Brief Summary:

After reviewing the benefits to be derived from
parent-school collaboration, the author suggests that effective
programs require: 1) staff commitment to parent involvement, 2)
hiring & school volunteer coordinator, and 3) creation of a
school advisory committee,

3. Developing Programs to Train Parents for Teaching at Home and in

" the Classroom.

Survey resuits\also suggest that involving parents as te&chers
has widespread sudport“from parents, teachers, principals: and other
school administrators. However, this type of parent involvement
often involves cons1derab1e training for parents. The need for
parent training is the bwggest problem in this type of parenta]

involvement. First of all, this type of parent involvement is

reported as being most successful when the childrén concerned are

4

either in preschool or in grades 1 through 3. Although a healtny -

kpercentage of parents are wi]l1ng to teach their children very basic

concepts, fewer and fewer parents are comfortable teach1ng their

]

cn1ldren the material required in later grades.

In additioh to the problem of fewer,parents, the parents who do
participate‘must_reéeive training, whether they\are Qerking with
theff own child or with several children in the classroom, Evenl
this training is necessary,\andkeven thoUgh educators consisténtiy
favor this type of parent 1nvolvement few schools offer any
tra1n1ng to help parents learn 1nstructwonal skills. Few schools

reserve any time for their teachers to even meet with parents to

discuss ways théy could he1p their child with assigned homeﬁork.

~
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Another dilemma of this type of parent involvement is that R
<% even when parents are:willing and teachers are giveh £1me to work |
y\&\wﬁth them, elementary level ;eachers often have littie tra{ning té
work with adults.\\?he result is that the{r method of instruction
seems 5nappr0pr1ate or ineffectfve.\\Parenté may be turned off,

. C]arify the goals of your program, Parents and schools may

have conflicting goals, and these must reconciled before you
. \ ) S * . ..

E)

can have successful parent-school collaboration.

. There are two stages in this type of parent‘{nvo1vement:
parent;schodl contacts and-home learning activitiés. it is
1mpor£antito\in1tiate parent contact anq~est%p3ish a ﬁersonal
reiationship witﬁ\parents before the teacherccan expect
pareﬁts td implement re&pmmended home learning activities.

. Inffial]y, teachérs shoufd make certain that their homework

. ' ¢*\assignments are clear and ;hOu!d try to elicit the parents'

help in gettiqg them coﬁpleted and turned in. B |

. Teachers involved in thesgfproghams\must honestlyfbelieve that
_parehts can be valuable bértners in the teaching process. \ﬁf o
they view parénts asfuntrainable, or if they see pareﬁt -
tutoring a§~én encroachment on their proféséidﬁal turf, they

will undermine the success of the program,

Becker, Henry, and Epstein, Joyce, “Parent Involvement: A Survey

of Teacher Practices." The Elementary School Journal, 83 (1982),

85-102. i ;
Descriptors: parent involvement, teacher practices, teacher
attitudes T )

- -
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“Short Title: involving parents in learning activities
Brief Summary: - : o :

‘ In this article Becker and Epstein present results_ from a
survey of 3,700 public elementary school teachers in Maryland. ;
The survey asked about their attitude towards parent involvement .
and asked them which parent involvement activities they thought
were most satisfying, S . .

Some of the results of this study include: Over 95 percent

of respondents reported they used the'traditional means to )
maintatn contact with parents, such as talking with parents,

- sending notices home, and meeting with parents on school open

~ house nights. - About 90 percent asked parents to check and sign

- students homework. Almost 80 percent of the teachers reported
conducting more than three parent conferences in a school year,
Although almost three-fourths of the teachers felt parent
involvement was a good idea, about half of them expressed \
serious doubts about the value of involving parents in learning

_activities with their own_children._at home. . In_spite of thege -« o

'statistics, some teachers in fact implement parent involvement
activities which are successful in promoting student learning.

Epstein, Joyce L. “School Policy and Parsent Involvement: Research

Results." Educational Horizons, 62 (1984), 70-72. S \ .
Descriptors: home tutoring, effects on parent skills,
attitudes, teacher parent involvement practices

y : Shart Title: hoMe tutoring or school volunteers
. . Theory and Research, : \
Brief Summary: 8

ory of federal support for parent
invalvement 2 including Head Start (1965), Follow Through (1967),
P.L.\94-142 (1975), and Title I, ESEA (1974-75). Then she asks:
"Which is better, parent involvement at school or parent \
~ involvement at home?" Her research concludes that parent
/. lnvolvement at home has the following benefits: 1) Tmproved
N |

‘Epstein starts with histo

\ _parent skilis in home tutoripg, and 2) better parent ratings of
QN \ their children's teachers. Parent involvement at school does
‘ not have as strong an effect
on parent tutoring skills and parent attitudes.

Epstein, Joyce, and Becker, Henry. "Teachers' Reported Practices of
Parent Involvement: Problems and Possibilities." The Elementary
School Journal, 83 (1982), 103-114. o
Descriptors: parent involvement, teacher practices, teacher
attitudes S ‘ ‘ \ o
Short Title: survey of teacher practices and attitudes in
parent involvement : | >
Theory and Research; Methods and Practices.
Brief Summary: S \ »
In a survey of parent involvement which was returneed by
2,700 teachers, over 1,000 of the respondents also included
comments which expressed their views about various aspects of
parent involvement, Or. Epstein has organized many of these




. -

comments by category and has presented them witn commentary for
the reader, ~

Although thesé are not quantitative data the comments of
teachers are excellent information about how parent involvement
actually works in the schools. Some of the comments point out
the benefits gained from using certain parent involvement
techniques, while others focus on some .of the constraints
teachers face . in working with parents in the schools,

One conclusion of this article is that all parent :
involvement efforts require time and energy, so it makes sense
to focus on implementing those efforts which also offer the
greatest potential payoffs, Parent involvement iniléarning

. activities seem to offer
‘ greater payoffs than parent and teacher part1c1patzon in school
support activities,

Kroth, Roger, Otteni, Harriett, and Parks, Paulql MParent

Building an Alliance for Children: Parents and €rofessionals, Marie
aeters and Norris G. Haring, tds. Univer$ity of Washington:.
rogram Development Assistance Systems, 1983, ‘
Descriptors: parent involvement, teacher training, models
Short Title: mirror model of parent involvement
Methods and Practices.
- Brief Summary:
Kroth et al. have drawn upon the1r own experience to develop
a model of parent involvement which describes both parent needs
and parent strengths which should be considered in developing a
{ parent involvement program, All parents need some basic
N information about their rights and their role in public
e\\ - education., Most parents also want information about their .
' - child's progress and about the school environment. Some parents
-want to become actively involved in activities which support the
school or which help their own child learn, A few parents need
extensive assistance in learning parent sk1]15, or being in
therapy.
The article elaborates on this model of parent involvement
and spells out the implications it has for teacher training
- programs. The-authors suggest that at least teachers be trained
- to arov1de the information needed by the majority of parents,
and later learn how ‘ :
“ to provide more intensive types of involvement. They describe
~in this article a curriculum they developed for training
teachers which was based upon this model,

Moles, Oliver C “Synthesis of Recent Research on Parent
Part1c1pat10n in Children's Educatxon." Educational Leadership, 40
{November 1982), 44-47,
Deseriptors: parent participation, literature review,”
recommendations, research \
"Short Title: research on parent participation
//’ Theory and Research; Literature Review \ |
' : Brief Summary: . - N

\ Involvement A Cha]]enge “for Teacher Training In t1tut1ons." TIn T
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. [
chere is strong support for the genera} idéa of parent. ‘
involvement, There is research linking parent involvement o \
educational achievement There are two stages of parent C !
involvement: a)'parent-school contacts, and b) home learning

activities, There are differences in goals of parents and
schools and therefore barriers to effective collaboration. In
spite of barr1ers, some programs work in promoting parent
1nvo]vement \

Strom, Robert D. "The Home-School Partnership: Learning to Share
Accountabx]ity." The Clearing House, 57 (March 1984), 315-317,
Descriptors: home-school partnership, homework assagnments
Short Title: sharing accountability ‘
Methods and Practices,
Brief Summary:
Teaghers.should make homework assignments clear and should
elicit parental cooperation in getting it completed. Because
time in school is limited, more attention should be paid to
“itilizing time at home. Homework is a way that teachers and
- _parents can share accountability for student achievement,

Walberg, Herbert J. "“Families as Partners din Educational
Productivity." Phi Delta Kappan, 65 (February 1984), 397-400.
Descriptors: educational productivity, homework, home
environment, academic achievement, home-school partnersh1p
Short Title: families as partners in educational productivity
State of the Art; Methods and Practices.
Brief Summary: :

- School 1mprovements can only potentially affect the 13
percent of a child's time spent in school, Parent efforts can
affect the other 87 percent,

Walbert (1983) cites eight factors influencing cognitive,
emotional and behavioral learning in children. Parents have
~ effect on most of them, |
Less important factors include: c¢lass size, $/student and
public/private. They have less effect on academwc learning, yet
much of school reform focuses ol on these 1ess important factors.

4, Developing Programs\to'Involve Parents as Decision Makers

. - Surveys of pérents and;of educators indicate that this tyoe of
parent invo1vement is sought by relatively few parents and opposed
by the majority:of educators. For parents to be actively 1nvolved
in school deczs1ons requires a substant1a1 commwtment from them in
both twme and learning, For educators to be actively 1nvolved~1n
this type of parent\involvement,&gheyjalso must commit to spending

“%“g
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mbre time on decisions and to learning how to work effecti@e}y with
parents as partners,

| Advisory groups: are perhaps the most cbmmon vehicle for i
;jnvolying parents in school decﬁsiohs. ;Both teachers and
admini tratprs haQe indicated that they have feservatfons about
creating parent or citizén advisory\group§,<but the extent of their
resérVations changes with the focus of the group. Although most
schools do not have them,\educétors have indicated they would

~ supportithe creation of advisory‘grguDS formed to provide |
administrators with advicé about parental invd]vemgnt. They
indiéated less support for the jdea of pafent groups givfng
:CUrricu1um advice dnd budget advice and they generally opposed
pargnt groups giving any advice abbut personnel decisions in the
schools,

- The results of these Surveys together with a review of re;ent
articles in educatioha] Jjournals strongly suggest; that majér |
\politica1\factors need to be cOnsidered\béfore even attempting to
set uprdrental involvement in school advisory groups. fhe most
important factor to\examine is whetﬁer or not\this type of parent
involvement is opposéd\by the teacﬁers and admin1§tra£ors’in the
school, [f these educators see this type of par;;p involvement as
counferproductiQe or even risky, the first tésk of any program will
be to address thesé\concérns and see if they can be résolved? [f »

not, there ig no need to confront the issues of eliciting parent
participation.or providing\theﬁ‘with~necessary training.

s




| When teachers and adhinistrators support the creation of\parent
or citizen advisory groups, there are different sets of concekns to
be addressed. Recent literature regarding parent advisory groups
suggests the following stebs to ensure their success:

. The advisory group needs to be involved in significant issues
for tﬁe school.

. The advisory groupishould meet regularly and make regular
contributions to decisions on educational matters.

.'The recommendations of the advisory group must be Jistened to
and there should be evidence‘that theifxrecommehdations |
actually influenced the decisions made by district or school
staff, . d |

. Appoint a coordinéto? witﬁ the authority for defining the“rple\
bf the group, for recruiting group members and for providing |
them with hecessafy\tra1n1ng or orientétion.

. Survey school staff to determine the areas of concern for
which they would\;apport the creation of an advisory grdup.

. Specify the role of the adviﬁory groﬁp and communicate it
cleafly to the€members. Put the purpose of the group in
writing.

. Try to select members with skills or previous exberienceiin
communicating with others or serving on-advisory»commiitees. -

. Provide the ;dvisory?grgups with whatever support services it
needs, This subBort intludes cterical services, access‘to»

books and school documents, and recognition for their

ﬁéfforts.* Some programs han also provided support in —

§




" \. Davies. D. "Perspectives and Future Directions."

providing transportation or child care when these were

necessary for the groub to meet regqlar]y.3

. Set up a system by whj;h thekadvisory qroup regularly reviews

its own progress to determine the extent to wh?ch it is

‘meeting its goals and objectives,
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Parents Make a Difference, Don Davies, Ed. Boston:.

B Respons1vé‘fducatwon, 1975.

“In SchooTs Where

Instftute for

Descriptors: commun1ty 1nvolvément parent 1nvo1vement

decision making

Short Title: ideas for meaningful parent 1nvo]vement

State of the Art; Methods and Practlces.
 Brief Summary:

\ In 1973, Don Davies founded the DInstitute for Respons1ve

. Education to study and to promote broader c1t1zen participation
in.educational decision making., For over 20 years Dr. Davies

- has been an acknowledged leader in promoting parent involvement.,

~~1In this chapter, Dr. Davies provides the reader with an

excellent rationale for. increas1ngjparent involvement in the
schools. He also describes some of the problems of implementing
various parent. fnvolvement act1v1ties, but he offers some

- practical solutions aimed at reducing those problems.

- _The focus of this work is to promote better home-school

communicaticn and to facilitate broader parent involvement in

.schoal decisions. Very 11tt1e attention is focused on training

parents to work with their own children at home or upon
traditional parent involvement activities where parents simply

attend school functions. This article and the book provide
excellent guwdance for those who are interested in promotwng

broader parent invofvement in educational decisions.

~ Else, David. "Productive Advisory fommittees Keep Parents Happy and

Curriculum Current." The American School Board Journal, 170

- (Jume 1983), 34, 38.

Descriptors: parent advisory committées curriculum deC1swons

Short Title: ask parents for curr1CU1um advice
Program Description,
Brwef Summary

Superintendent gives schoo1s advfte about creating and
benefitting from curriculum ‘advisory commlttees, including

parénts, teachers and adm1n1strators.' These recommendatiOnsx

1nc1ude 1) create only necessary work1ng commlttees, 2)

Sy



~ Knauer, Tol; Massarott, Michael, and Reuter, A1é§. "Colorado Law

- ¢learly define committee function and limitations, 3) design

~ composition fo committee carefully, 4) give committee formal
board support, and (5) use pilot committee to get thé committee
idea started carefully, - - *

Herman, Joan L., and Yeh, Jennie P, "Some Effects of Parent.
[nvolvement in Schools." Paper presented at the Annual Meeting of
the American Educational Research Association, Boston, April 1980.
17 pp. (ED206963), <
Descriptors: parent involvement effects
Short Title: parent involvement effects
- Theory and Research, )
. Brief Summary: ; \ : B :
‘Data from California's Farly Childhood Education Project
were analyzed to look at relationships between parent
involvement and parent satisfaction and student achievement.
Positive relationships were found, providing additional support
for the value of parent involvement in decision making, \

T T

Spurs Citizen Participation for School Improvement." -.Citizen Action
in Education, 9 (1982), 3 -
- Descriptors: school improvement, parent involvement, advisory
councils L * ’ -
Short Title: Colorado creates district accountability advisory
committees : ‘ ; ~ )
State of the Art; Methods and Practices; Program Description,
Brief Summary: - T
- In 1971 Colorado was one of the first states to pass an
accountability law. This law emphasized citizen participation
in school improvement rather than- creating statewide competency
tests, This article outlines the progress that Colorado public
schools have made by focusing on the process of schoo]l \
improvement rather than simply legislating new standards.

The Colorado law mandated a local planning process and
created district accountability advisory committees to implement
the process. These committees, which include parents, ~

~non-parents, teachers, administrators (and sometimes students)
must create and file with the state department of education a
‘five-year plan for improving the schogls in their district. In
addition, they have responsibility for conducting year-end
~ evaluations and filing them also with thé state agency. f?g
~~ state board of education provides guidelines: for the operation
of these local advisory groups, and holds conferences to give.
- them necessary training, but the work of planning and evaluating
school improvement takes place at the district level. This
article reports the experience of two exemplary districts,

Licata, Joseph W. %"Imprpving School-Communi%y‘Rélationships--How
Receptive Are Principals, Teachers?" NASSP Bulletin, 66 {November N
1982), 10¥-109. ~ o | : .

)
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Descriptors: principals, teachers, citizen involvement

. Short Title: 1improving school-community relationships
‘Theory and Research; Methods and Practices, - ‘

Brief Summary: \
The author points out that parent input may threaten teacCher

autonomy, Therefore parent involvement efforts should make
sure

they take care of teacher needs or else teachers can undermwne
their success. ‘Administrators, principals need to be aware of
effects of parent involvement on teachers. The author also
presents continuum of citizen 1nput ~from information exchange

to participation in decisions. This article illustrates the

importance of stakeholder input in des1gn1ng and imp]ementwng a

~ parent involvement program.¢

Lyons, P.._Robbins,\A., and Smith, A, Involving Parents in Schools:
A Handbook for\Part1c1patione YpSi]antf~ MI: Hﬁgh/Scope Press

Descriptors: parent involvement programs, program evaluatwon
program description

Short Title: parent partwcipat1on handbook

Methods and Pract1ces Program Descr1pt1on

Brief Summary: .

 This book is based upon a survey of parent involvement

~programs in 869 schools conducted by System Devélopment

Corporation. It includes a wealth of information about the
characteristics of successful programs. In addition, the reader
is provwded with general conclusions based on their study ~h1cn ~

:ha\e implications for other parent involvement programs.

Fin “this book also provides concrete suggestions about

ract1v1t1es designed to ach1eve specific results., An excellent

"how to" book.

‘Horgan S. "Shared Governance A Concept for Publvc Schools. N
NASSP Bulletin, (January 1980), 29-33.

Descrwptors shared governance, parent 1nvolvement guxde]wnes
Short Title: shared governance of the Salt Lake C1ty schools:

Progr Descr1ption.
Brie;Z?ummary B ‘
e author describes cond1twons which led Salt Lake City to

place importance on the concept of involving parents in the
governance of the school system, and goes on to describe the

. process of implementing their parent involvement program,

First of all, each interest group had to be convinced that
it would be included in the decision-making process. Officers
of the local teachers' association, administrators' association
and classified employees': association were invited to become
active voting members in the superwntendents meetings. Next,
school improvement councils were set up in each school
consisting of three teachers, the principal and a secretary.
Their actions had to be ratifiedfby‘vote of their faculty and

‘the approval of the superintendént. In addition, school
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uommun1tv councils were creatéd cons1st1ng of *he principal, two
PTA officers and three community members. These councils
participate in dec1s1on-mak1ng, they are not just adesory
councils, The creation of these councils’ ‘has improved public

- support for the city's schools. “

- emski, Richard 5., and Steele, Ruth. "Avoid the Pitfalls of
tizen Commwttees " The Amer1can School Board Journal, 168 (April
8l), 40, 42, \ o — : ~
Descriptors: " advisory committee .
“Short Title: problems with citizen advisory conmwttees
Methods and Practices. . ; ?
Brief Summary: \ \ ;
This article provides school board with advice about -
aveiding the problems which sometimes accompany c1t1zen adv1sory
comm1ttees. ~

Seeley, David S. “Educational Partnership and the Dilemmas of

School Reform." Phi Delta Kappan, 65 (1984), 383-388, \
Descriptors: partnership, pagent'invo]vement, 'school reform
Short Title: parents and educators as partners in educationa]
reform :
State of the Art; Metheds and Practices
Brief Summary: :
Seeley applauds the recent attention on 1mprov1ng the ‘
educational system, but suggests that simply spending mare . e
money, raising graduation requirements, and focusing on \¢choo!

. improvement may not lead to the 1ncrease in student learn

, : ~ which everyone wants,

- : what is missing; Seeley suggests, is that most of these
suggestions for school! reform are based on the concept of.public
education as a service delivery system, This concept leads
reformers to suggest better ways of delfvering services. - What

S - is missing is an awareness that learning is a function of

. : productive 1ear01ng relationships betwean the student and the

~ teacher, and.between the student and the parent, Based on this

relationship concept of learning, Seeley recommends the
strengthening of the partnership between parents and teachers as
a way to foster more productive learning relationships between
students, their teachers and their parents. This is an
excel?ent thought-provoking analysis of the problems of
,educational reform. :

Seeley, David. Education Thro Partnership: Mediating‘Structures
and Education, Cambridge, MA: Ballinger, 1983. B
Descriptors: effective schools, shared governance,. parent
involvement
Short Title: creating relatlonsh1ps between teachers parents
and students
State of the Art.

3




drief Summary:

Student learning is a process which depends upon both
effective teaching and upon student motivation. Our public
schools discourage the kinds of relationships between parents,
teachers and students which promote student learning, Teaching
is viewed as a service which is delivered to the students during
schqo.]l hours. This viewdisregards the important role parents -
play .in teaching their,£hildren and also.the role they play in
motivating their.children to want to learn. It also allows
schools to ignore their own role in academic failures. ‘

Seeley suggests that,school reform of any sort 'must focus on
deve10p1ng and mainta1n1Ag relationships of mutual respect
between parents, teachers and children., Qut of such
relationships, children will learn to love learning as wel] as
learning the subject matter being taught. Without such
relationships, families and schools will continue to blame the
other fog the academic problems of their children,

\ \¢Stalluorth %ohn T., and Williams, DaVid L., Jr. A Survey of.
'~ Parents Regarding Parent Involvement in Schools (Executive
- Tummary). Austin, T‘Ras' Southwest Educational Development:
‘Laboratory, 1982. -
Descriptors: parent 1nvolvement parent attitudes parent
behavior, parent roles
Short Title: parent att1tudes and-current practices in. parent
‘involvement
State of the Art; Theory and ‘Research,
Brief Summary: ‘
This report 1nc1udes a summary of parent attitudes regarding
~ specific types of parent involvement in the schools. Parents
~were asked whether they were interested in serving as school
volunteers, home tutors and decision-makers as well as other
-parent 1nvolvement roles. Their responses suggested they were.
‘most interested in volunteer and home tutor roles, but were also¢
highly interested in participating in more school decisions,

These responses from parents indicated they were willing to ;

~play the roles that educators preferred (school supporters, home

" tutors) but they were also willing te be included in school
decisions even though educators often opposed this type of
parent involvement.

The ;executive summary 1nc1udes a brief compariSOn of the -
responsds of parents with those previously abtained from
elementary school teachers and principals. These comparisons
suggest that "parent apathy" about schools may be due to poor
nrogram.design or to lukewarm support of school staff for
meaningful parent 1nv01vement.
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Stallworth John - T., and Hilliams David L., Jr. A Survey of School
Adm1n1strators and Policy Makers (Execut1ve Summary )., Austin,
Texas: Southwest tducational Uevelopment Laboratory, 1983,

‘ N Descriptors: parent involvement, pol1c1es current practices,

3 ‘ attitudes B}

‘ - Short Title: parent 1nvolvement pol1c1es and practwceS‘

State of the Art: Theory and Research ;
Br1ef Summary :
Local superintendents and school board presidents in sik
- southwestern states were asked about attitudes, current
-practices, and policies regarding parent 1nvo]vement in the
schools, ‘

Responses 1nd1cated that these policy makers favored
traditional parent involvement roles over those parent roles k
which include participation in school decisions. . However, their
responses indicated that they favored some types of. parent

~involvement which
teachers and pr1nc1pa]s tended to oppose. Their responses were:
similar to those of teachers and princ1pa]s in that they s
reported that even the most favored types of parent 1nvolvement
activities were not widely implemented in their schools.

A strong pattern of correlations was found between
implementation ofsparentﬁact1v1t1es and existence of formal
written policies encouraging parent involvemeht in the schools.
pwever, few such correlations were found between implementation

s and these policy makers' personal attitudes toward parent .
- ’ 1nvolvement<~ This pattern suggests that. setting district policy

may be an important element 1n implementing a successful parent

involvement prd@ram. . . -

Williams, David L., Jr., and Stallvorth John T. Parent Involvement
at the Elementary School Level:: A Survey of PrincTpals (Executive
Summary). Austin, Texas: Southwest ucatfonaT"beveIopment

Laboratory, 1981, T
Descriptors: parent 1nvo]vement prlncwpals attitudes ‘teacher
training

Short Title: principa]s attitudes toward parent 1nvolvement
and recommendations for parent involvement training for teachers
. State of the Art; Theory and Research,

Brief Summary: -

‘ Principals in six southwestern states were asked for their
views on parent 1nvolvement asked to describe current parent
involvement practices in: their schools, and were asked to make
recommendations about training teachers for parent 1nvolvement
duties,

~ In general, the principals indicated strong support for t he

general concept of parent involvement, but substantially less
support for the idea of invelving them in administrative types
of dec ns. They preferred parents be involved in school

support dctivities or 1n yorkwng with their owh children at

e




home., If parents were to be 1nvo1ved in school decws1ons,
orincipals preferred that they be involved in the curriculum and
instruction decision§ rather than adminiggrative decisions,

. Responses from these principals were very similar to
responses gathered from a random sample of elementary school
teachers in the same states. However, the teachers were less
supportive of involving pareﬁts in curriculum decisions and more
supportive of involving them in administrative decisions,
Apparently parent involvement has broad support as long as it is
not seen as encroaching on one S professiona] turf » ;

~
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Information-Gathering and Need\-Sehsin’g Form: f o o .

\
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* PARENT INVOLVEMENT ANN TEACHER TRAINING

This form ts being usod to gather sugge5tions from teacher training and |

parent involvement experts regarding guidtlinos and strategies for preparing

. preservice (undergraduate) as well as JInservice elementry school teachers
Lo invoive parents as partners in their chiidren’s education., Your sug-

- gestions will be incorporated in our prototypc guidclincs and stratoq1es for
training teachers 1n paront involvement,

. /'\

DIhECfIOﬂS\ Based upon your knowledge and experiences, please provide the
7o||owwng information as raqucsted \

AU Involvinq paronts in act1v1t1cs uhich su rt school learning can ine.
‘tlude attending meetings, attending special events, prepar?ng magor1als or

foods; volunteering for classroom/school act1v1t1ns making donations,. going\”

on fiold trips, etc. \
1.-{ What do teachers need to know about this kind of parent involvement?

;‘i;i At the praservice level:

3b; At the inservice level: N
: r
o i .
2. VWhat do tllCh.f3 ncod to undtrstand about th1s kind of parvnt 1anlvo-
) ment?

a., At the preservice level:

<

A

v

-



* A

b. At the inservice JeveX:

N
»

3. vmat skills do tachtrs md for this um of pamt mvolvmt?

a, At the presorvice level

— E——

b, At the inservice level:’

4, How should tlnchors bc trainod for this kind of plrcnt 1nvolvu-nnt?
: g |
a3, At the prtservico 1evel \ ~
‘ \f\\\ ‘

5\‘;0; At the inservice Teygli*‘*ik

B, Trainina Teachers to Increase Parent Involvement Hhich Supports Ch11-
dren s Home .earning S

Ihvd]ving b\rents in activities which support home learning might ine
clude tutoring, hroviding enrichment activities, ensuring that homework qets
completed, providing educational resources, checking home assignments, etc.



a.

b,

3.

What do totchnrs nead to und.rstand about this kind of" partnt 1nvolvo~

At the preservice Tavel:

i,

. What do teachers ngqqxio know about this kind of parent'iﬁvdi#u-ont?\

At the 1ns§rv1co Tevel:

sent?

a.

b

a.

At thbaprtsorvico level:

]

At tho-inserv%cn 3ev01:%

s

At the prtscrvice level;

| What skills do tonchcrs need for th1s k1nd of partnt 1nvolvement?
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5. At the inservice level: ~ ‘ “*qﬁt

3

4. How should toachoés bt\train§d for this kind of parent ihvolch?nt?

a. At the prescrv1c§ level:

.

b. At the inservice level: ___ -

x
R ——— A

C. Training Teachers to Increase Parent Involvement\which,Suoports Sha}ed
ﬁec?s1on-ﬂ5?1gg : S \ " o

Involving parents in shared decision-making activities might include
_helping to make instructional as well as administrative decisions for the

classroom and the school (e.g., discipline standards, teaching materials, :

school goals, school budget priorities, etc.).

1. What do teachers need to know about parent involvement of this kind?

~a. At the preservice level:

-

b. At the inservice level:




2. What do teachers need to understand about this kind of parent involve~
- ment? ' ; '

a. At the preservice lavel:

b. At the inservice level:

3. What skills do teachers need for this kind of parent involvement?

2. At the preservice level:

I

) \ ——
~b. At the inservice level: .

4. Mow should teschers be trained for this kind of parent involvement?

a, At the preservtco‘leVQl;

™"

N

2\

b. At the 1ns§rv1c; Tove1:




n, Aft ter reviewing your answers on this quest1onna1re please 1nd1cate
wnich aspects of teacher training you believe are most important . in
helping teachers work more effectively with parents. -

o
. -
o
/-/{ .

Please return this completed form in the attached postage-pawd envelope bv
March 26J }984. \

x Parent InvoIvement in Education Project
Southwest Educational Development Laboratory
211 £ast Seventh Street
Austin, TX 78701
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ATTACHMENT D

Letter R‘eq{iestisng Assistan;e w‘l“t‘:h Need-s,ehs’lrig




!

&frch\Q,‘1984

-

\1beari

The Parent Involvumont in Education ProJoct at the Southwest Educationa]f;
Development Laboratory in Austin, TX is ont¢r1ng its fifth year of parent

- “involvement studies. During this projoct year, our goal is to develop
guidelines and strategies that can be used to help train preservice and
inservice elementary school tlachcrs for 1nvolv1ng partnts in thoir chil-
dren's education. : L . : o

*\In prtparing the guidelines and stratog1us, we want to obta1n suggostipns
from persons who are knowledgeable about, are interested in, and/or have
had experience with parent {avolvement. - These experts include persons 1ike
you who are associated with either ‘staff development, parent involvement
programs, parent involvement ressarch, and/oc\Tartnt Organ1zat1ons._ The
information you provide will holp us vrith the “focus and contont of. our
guidelines and tratog1os.

We real]y apprtc1ato your tak1ng thc t1un to ass1st us w1th this 1nportant -
phase of our project work. Our developmental activities are just as 1mpor-_ )
tant as our research. cfforts._ Please provide us with your views about
parent involvement and teacher training on the enclosed form. A salf.
addressed, stamped envelope has been Included to facilitate your return of
the form. We would very uuch 1ike to have tho forn g!g1otnd and rtturnod\
to us by Harch 26, 1984. \

“Thank you in advanco for your coopcrat1on. ‘We w111 shart 1nformation with
you about the guidelines and strategies once drafts have bocn prepared.

S1ncera1y,

" David L. Williams, Jr. (Dr.)
' Director, Division of Family, School
~and Connunity StUd1es

"Enclosure
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Summary of Experts' RféSpohsgs




Experts'

Responses

1.

Regarding parent~involvement tn school/home learning and

decision making activities, éxperts indicated presevice/inservice teachers

needed knowledge and understand1ng about

“oVarious ways of involving parents.\

Importance of parent 1nVOIVement to parents, teachers, -and

“children.

Benefits/rewards of parent 1nvolvement in classroom, school, and

“home,

Impact on academic success.

‘Impact on teacher effectiveness.

Impact on parent and children attitudes toward school and

~ learning.

g
»
[ 2

&

- -decision making,

bb.
cC.
dd.

Importance of parent/teacher relat1onsh1ps or partnerships.
Parents as teachers of their children..

" Causes of variation in parent participation.”

Working with parents from d1fferent education, SES and cultural

~ backgrounds. -
\ The difficulties, t1me-consuming nature, extensive planning, and

"extra work" required in parent involvement,
Ways to inform, communicate, train, and work with parents.
The interests, needs, and skills of parents. ~

Assessing school climate for parent involvement _potential,
Kinds of parent involvement materials/programs available.
Research findings on various areas of parent 1nvolvement
Range of possible involvement roles for parents. o
Relationship of parent involvement to.learning process.
Limits of pareﬂt involvement and expectations of parents,
Development of mutual trust, respect, Appreciation regarding
parents in education. o
School/district adm1n1strat1ve philosophy, guidelines. policies,
procedures, attitudes, etc..regarding parent 1nvolvement
The voluntary factor in parent involvement,

‘Conduciveness of home environment for parent involvement.

Essentiality of parent involvement to school effectiveness and
academic success.

Limitations of parent involvement at home and in decis1on\
making,

Dealing with potential frustrat1ons of parent 1nvolvement for
teachers and parents,

Rights of parents to participate 1n home/school 1earn1ng and

Wide range of involvement skills parents have.
Community and parent resources. ‘
Considering parents as a111es, not threats.~

2 Regarding parent 1nvo¥vement in school /home qu‘ping and decis*on

making activities, experts indicated preservice/1nserv1ce teachers need

skills in:
¢
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The "how-to' s" of parent 1nv01vement.

. Orienting parents to school/classroom/home learning program.

Communicating with parents openly and honestly.

Developing effective interpersonal re]at1onsh1ps.

Time management/l1istening.

. Organization and management of adults in 1earn1ng process.\

Coordinating parents' time, 1nterest , and abilities into effective

“involvement,

Developing positive. attitudes and approaches to parent 1nvo]vement
Planning various types/levels of involvement,
Providing necessary 1nformat10n to parents which helps facilitate

~their involvement.

Leadership and team building.
Translating parent needs/interests 1nto viable 1nvolvement

activities.

m.

n.

0.

p.
q.

- r.
S
t.
U

. 3‘.?

Delegating/sharing responsibilities with parents.

Motivating parents to participate.

Sustaining parent participation.

Assessing effectiveness of involvement efforts.

Developing home parent involvement activities sensit1ve to home

“environment, parents, and family.

Training and using parents as tutors.
Building parent involvement -on strengths of parents and families.
Using tact and diplomacy.

‘Developing and using effective networks and inkages to enhance
~parent 1nvolvement activities. -

= L
Regarding wabs to tra1n teachers for parent involvement in =

home/school . 1earning and decision mak1ng act1v1t1es, experts suggested

3.
b.

Ca
d.

Providing c1assroom observation opportun1t1es. . ‘

Conducting research about ‘ways to be involved, involvement roles,
and parent/teacher relationships. _— \ \

Providing role play experiences. \

Brainstorming for ideas to try out, ref1ne, and eva]uate.
Developing materials for use in student teacher seminar. -
Conducting workshops and discussion sessions that include parents.
Planning and developing parent fnvolvement programs.

Holding training sessions regarding 1istening, commun1cations, human i

relations, adult educat1on (with parents where possible).

Observing various ‘situations where parents/teachers are 1nteract1ng
Providing a course in the teacher education curriculum.

Observing and reporting on school volunteer programs.

.Providing public relations and positive presentation experiences. - -

Using teacher trainers, parent consul tants, schoo1 supervisors as
training. team.

Conduct1§g whole day 1nserv1ce sesstons or spec1a1 practica1
clinies.

Collaborating with parent organizations to provide or produce
training experiences,

QOffering refresher courses in classroom time management or teacher
“evaluation with parent invelvement as a component.

Using an exper1ence approach to develop1ng parent involvement
expertise. » . :
\ ER 3122;7
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Fe.

4.

Ry

C .
.

Providing school and community-based experiences.

Regarding parent involvement in school/home learning and decisiOn

mak:ng act1v1t1es, coltege/un1versity faculty 1nd1cated preservice and |

inservice teachers needed knowledgﬁ and understanding about:

- bb.
cc.
dd.

. Methods of communicat1ng with and 1nvo1v1ng parents, -
Methods of establishing rapport and workfng relationships .
-with parents,

Ways of identifying, training, and organizing parent leaders.

. The positive benefits of parent 1nvolvement to homes, schools and

children.

‘Ways ‘of tratning adults (parents).

Method of conceptualizing effective parent 1nvolvement activities.
Why parent involvement is important to educational process. ‘

The importance of developing parent 1nvolvement efforts with
administrators and parents. -

Relationship of parent involvement to school effectiveness and
academic success. \ :
Ways parent finvolvement enhances 1mportance and role of parents as

‘partners in education.

Nature of school district philosophy, pol1c1es, procedures, and

“attitudes regarding parent involvement,

Attitudes of parents and community toward educat1on and schools.

‘Educattonal goals and objectives of parents and community.

How to interact with parents and parent groups.

~Risks and 1imitations regarding parent involvement.

Conducive school atmospheres for effective parent 1nvolvement.

~Encourag1ng/el1c1t1ng/ma1nta1n1ng parent involvement,

Theoretical and empirical literature regarding parent 1nv04vement,
home-school relat1onsh1ps. a
Areas of responsfb111ty (teachers and parent) regard1ng parent

~involvement.
Ways to reduce differences between educators and parents regardxng;'

education,

Strategies for effectfvely e11c1t1ng 1nformation from parents and -
sharing information with them,

The voluntary nature of parent involvement. \

Why parent involvement training for educators is 1mportant

Difficylties. and-demands-parent 1nvolvement places on teachers' and |

parents' time.
Differences in value systems of parents and teachers from varying

- SES, racial/ethnic, cultural, and educational backgrounds.

The need for teather openness in-parent involvement.
Variation in roles and levels of parent 1nvolvement. :
The range of parent involvement models.

The continuous training parent involvement requires.

Benefits of planning parent involvement with parents rather,than for

them. 3 2

Yalue of defining parent involvement clear!y as well as the’

attendant goals, objectfves tasks, and expected outcomes.
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ff, Implications parent involvement has for school/district staffing
and the budget.
5. Regarding parent. involvement in school/home learning and

deCision making, college/univerSity faculty indicated that preservice and
inservice teachers needed the following skills

a. Oral and written communications. \ »
b, Organization and management of individuals, groups, tasks, materials o
.. regarding parent involvement. . . : \
- C. Human relations and personal interaction.
- d. Training parents as observers and tutors.
e, Motivation and group discussion,
f. Delegation of tasks and responsibilities. :
g. Planning, implementing, and evaluating parent involvement efforts.
h. Modeling and stimulating effective teaching behaviors for:parents.
i. Making learning consistent with respect to school, home, and )
commynity aims,
j.‘Organizing -learning and instruction to include parent involvement .
K. rturing the confidence, desire, willingness of parent -
\erticipation in education. . :
1. Assessing the school and district climate regarding parent
involvement, then developing viable efforts,
m, Viewing and working.with parents as partners in education. .
n., Empathizing with parents regarding their involvement in education.
0. Public relations with parents,
p. Improving self-esteem as well as that of parents. : .
g. Goal setting, and generation of objectives and related 0utcomes with; x
~- parents regarding parent involvement, .
r. Translating parent needs, dnterests, and concerns into meaningful
involvement efforts.
s. Needs assessment and problem identification with parents.
t. Problem resolution with parents.
u. Translating/discussing educational information with parents using a
- range of comprehension levels,
v. Role playing techniques and experiences. .
- w, Locating information for and referring parents to information
f - regarding their.involvement in education. ‘
X, Mediation/collaboration with parents.

6.‘Regarding parent invoEvement in school/home learning and v
\decision-making, college/university faculty indicated pre- and inservice
teachers should be trained (or panent~involvement in the following.ways:

R Observing at parent conferences and meetings. \

b, Participating in parent involvement activities during student
teaching. :

G, Sequential workshops or seminars.

@ A specially designed course on parent involvement.

e, Situational role-playing experiences.

f. Self-awareness experiences to examine attitudes toward aspects of
parent involvement.

Sk
R
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g, DeveIoping more open attitudes regarding parent 1nvo]vement and

. parents,

h. Providing 1nformation on parent involvement programs and mater1als.

i, Case studies of various aspects of parent 1nvolvement prugrams and
materials,

J. Inc¢lude parent involvement in education foundation and communication
courses, \

k. Modules deal1ng with teachers' role in parent 1nvo1vement.

1. Becoming involved in parent organization, groups or act1v1t1es

m. Dne to-one parent interaction experiences. :

n. Mini-courses on aspects of parent involvement: ‘

0. fIntegrating parent involvement as component of professional
education courses.

p. Working with administrators regard1ng parent involvement efforts.

g. Learning about .various types of parent 1nvolvement programs and
‘experts in area.

r. Holding interactive panel d1SCuSS10nS regarding parent invoviement -

with experienced teacher, parent, research, and program experts.

s, Visiting homes and community settings to obtain parent viawpoints

about their involvement in education, :
t. Becoming familiar with the theoretical understand1ngs and
implications of parent involvement in education. -

U, Developing knowledge and understand1ng of relevant literature

regarding parent involvement. a
v. Learning how to convey clear and understandab1e messages to parents
regarding their involvement in education. ‘ \ a \
w. Yisiting successful parent involvement programs.
X. Reviewing and becoming familiar with research findings regardfng
parent involvement,

: 5
Y« Learning how to reduce apprehens1ons and misunderstandings about

involving parents.
z, Interviewing parents and educators regarding parent 1nvo1vement in
education, -

aa. Developing abiTity to do basic formative and summative evaluation,
bb. [earning to be adept at accomp1ish1ng group goals through group

action with parents,

cc. Providing experiences regarding 1eadersh1p of and 1eadership to

parents as educational partners,

i
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\Coh5u1tants

Dr. Lowell Bethel

Assistant Dean for Teacher Education
College of Education

The University of Texas at Austin

- Austin, Texas 78713 ‘

Dr. Stuart Reifel ‘;

Department of Curriculum and Instruction
Early Childhood Education

Education Building 406

The University of Texas at Austfn
Austin, Texas 78712

Or. Celia Genishi

Associate Professor

Department of Curriculum and Instructwon
The University of Texas at AuStfnf
Austin, Texas 78712 ~

-
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- Lisi of Expert Reviewers .
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Or. Jacqueline Sowers

Parent Involvement Project
Education Development Center
55 Chapel Street

Newton, MA 02160

Or. Tom Gal?ahér Chairperson

Elementary Education Area

Collins Hall
College of Education

The University of Oklahoma
Norman,0K 73019

 Mrs. Maureen Bailey, President |

Arkansas Congress of -
Parents and Teachers, Inc.

+ 1201 McAlmont - P,0. Box 3017
Little Roqf, AR 72203 ‘

Or. Janet Black

- College of Education

North Texas State University

Denton, TX 76203

Or. Judy Lombana ‘
Professor, Dept of Counselor Education
University of North Florida ‘
Jacksonville, Florida 32209

Mr. Mike Pool

Staff Developméht\and
Inservice Education

~ Austin Independent Schoolwoistrict

6100. Guadalupe

~Austin, Texas 78752

Ms. Joan Kelley, President
Oklahoma Congress of -
Parents and Teachers, Inc.
555 East Constitution Street
Norman, Oklahoma 73037

Or. Johnnie Mills, Chairperson

sDepartment of Education
P.0. Box 46

College of Education

Grambling State University
Gramb!ing, LA 71245
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Mrs. Laura Tynes, President
Texas Congress of

“Parents and Teachers

408 West 1lth Street
-Austin, Texas 78701

.Dr. Gail Cheney

Associate Professor

Dept. of Curriculum & Instruction
School of Mississippi

The University of Mississippi
Un1vers1ty, MS 38677

Or. Donaild Ke11y

Department of Elementary Educat?on
~ The University of New Mexico
Albuquerque, NM 87131

Dr. Donald Thomas ;
Deputy Superintendent for
~ Public Accountability

- State Dept. of Education
‘Room 505 :

1429 Senate Street
Columbta, SC 29201

Dr. Sue Wortham

Division of Education

The University of Texas at San Antonio
San Antonio, TX 78285

Elizabeth Gratz, Chairperson
\Dept. of Curriculum & Instruction
School of Education
Pan American University
Edinburg, TX 78539

Or. Rose Casden

University of Albuquerque - -

St. Joseph's Place, NW \

Albuquerque, NM 87140 0

Or. Sharon Morgan ;
Dept. of Curriculum & Instruction
- The University of Texas at El Paso :
E1 Paso, TX 79968-0574 o 135




Or. Eliseo Torres

Vice President for Student Affairs
Department of Education

Texas A&l University

Box 196

Kingsville, TX 78363

Dr. Oran Stewart 3 ‘\ |
Department of Education

Xavier University

7325 Palmetto Street
New Orleans, LA 70125

Or. Robert Bradley
11322 Ethan Allen Drive
Little Rock, AR 72211

Dr. Da}e Carmichael.
Program Director, Inservice Education

-~ Texas Education. Agency

201 East llth Street
Auystin, TX 78701

Mr. Bob Jones, President ‘
Mississippt Congress of Parents

and Teachers ‘
1259 Kirk Circle

Greenville, MS 38701

Dr. Kenneth Elsner, Director
Professional Teacher Preparation Program
Central State University

~ Edmond, ox 73034

Dr. Ann Hall : \
Curriculum & Instruction Dept.
Box 3112

Delta State University

Cleveland, MS 38733 o ;?i

S

Or. Georgia Napier, Head

-Early Childhood Department

Elementary and Reading

- SEB, 319-C°

Jackson State University
Jackson, MS 39217

&
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Dr. Ramona’ Emmons Paul \
State Department of Education -
Oliver Hodge Memorial Education Bldg,
‘Ok1ahoma City, OK 73105 -

'\Mrs. Marlene Parker
Supervisor for Parent Invo]vement

- Room 1028

Arkansas Dept. of Educat1on
~ State Cap1tol Mall
Little Rock, AR 72201

Dr. Tille Cookston, Director -
Office of Clinical Experiences

. College of Education

~ Louisiana State University
- Baton Rouge, LA 70803

Dr. Christiann Dean: :
~ Cooperative Extension Associate

- Family Matters Project \
Dept. of Human Deve1opment

and Family Studies
Martha Van Rensselaer Hatl
Cornell University

Ithaca, NY 14853 .

Or. Jeanne Knight Director \
Elementary and Secondary Education Unit
New Mexico Department of Education
Education Bldg., State Capitol Complex
Devargas and Don Gaspar Streets

Santa Fe, NM 87501-2786 ‘

Or. Martha R. Thomas
Program Director, Teacher Education

" Texas Education Agency

- 201 East 11th Street -
AuStin;‘Tean‘78701

" Dr. Ernestine Shaw, Chairperson
‘Department of Elementary Education
Langston University o

\Langston, oK 73080

S  Dr. B111 Chance

... Department of Elementary Education 137

.~ State University of Arkansas .

... Box 9% . i \ o
ﬁnfdonesboro, AR 72467 - \ _ : -



Or. Donald Coker, Chairperson
Oepartment of Elementary Education
East Texas State University
Commerce, TX 75428

Dr. Leonard Kaplan
Head, Teacher Education
College of Education
Wayne State University
Detroit, MI 48202

- Dr, Patricia Olmsted
School of Education
Project Follow Through
Peabody Hall 037A
The University of North Carolina
Chapel Hi1l, NC 27514

Mrs. Delores Ray, President . ‘ \ ~ o
~Louisiana Parent-Teacher Association - = N | ot
Room 114, Laboratory School, LSU S ‘ : S

P.0. Box 21550-A, Un1versity Station

Baton Rouge, LA 70893 5515

Or. Helgi 03terre1ch :

~ University of Albuquerque
St. Joseph's Place, NW : \
A]buquerque, NH 87140 o

David Syme; President
118 Woodland, N.W.
Albuquerque, NM 87107
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October 3, 1984

~ We cértiinly‘apprec1éteﬁybur agreé1h§ to review and comment upon the -
enclosed draft version of our guidelines and strategies for training '
elementary teachers in the area of parent involvement., Your candid

suggestions/recommendations will -be used to stre;bthen<the final version of :
this document. o N - S

L3

~ Ultimately, the prototype version will be shared -with teacher
educators at the college/university, state and local education agency
levels within SEDL's six-state region (Arkansas, Louisiana, Mississippi,
New Mexico, Oklahoma and Texas).. To the extent possible, copies will be

~made available to educators, practitioners, experts and researchers in
other states as well who have an interest in parent involvement in

education. - |
~ Enclosed w1;h‘th{s‘1etter"are the following items:

- (1) gquidelines and strategies to train teachers for involving parents §?
in their ch11dren‘§<1earn1ng (A); ‘ ‘ S

(2) gu1de11hes and strateg1es to train teachers for;involv1ng”parents
~in shared decision-making (B); o S

(3)'5 form for you to record your comments, reaétionsaand sudgestions;
you may also feel free to make notations on the guidelines and
strategies; 3 :

(4) a self-addressed, postage-paid envelope in which to return the
~evalyation form and the.draft guidelines and strategies.

Please rehemberrtbat you either return these in_the mail on or before
October 13, 1984, or relate your review remarks in a pre-arranged fo}lowup\k

teTephone call. Nancy Chavkin or T will obtain your preference.

[t 1s important to bear in mind that the guidelines and strategies
are intended for use by teacher educators or district staff development
inservice educator specialists, not teachers. The materials are destgned
to assist them in preparing activities or experiences for training both

preservice and inservice teachers in the area of parent involvement.
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1
. B

October 3, 1984
_Page two -

- Definitions of knowledge, understanding and skills are enclosed for
you to use as the materials are reviewed, Although the mater1a1s are not
arranged or listed in priority order, you might want to suggest one,

- Please see the evaluation form for directions regarding this.

Thanks again for the valuable 1ns1ghts you have shared regard?ng our“”

materials. He w1]1 provide you with additional information in the near
future, -

~Sincerely,

David L. Williams, Jro (Dr.)

Director

Division of Fam11y, School and
Community Studies

3 DLw/sd

‘ E6c105ures5‘ (4)
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October 3, 1984

m
Dear [I) :

-

" You have been recommended .as one of twenty-five key people that we'd
like to ask to give comments about our draft guidelines and ‘strategies for -
training elementary teachers to work with parents.. Your candid L
suggestions/recommendations will be used to strengthen the final version of
this document, e : ‘ . \

Ultimately, the prototype version will be shared with teacher

- educators at the college/university, state and local education agency
levels within SEOL's six-state region (Arkansas, Louisiana, Mississippt,
New Mexico, Oklahoma and Texas). To the extent possible, copies will be
made available to educators, practitioners, experts and researchers in
other states as well who have an interest in parent involvement in
education, - B

Enclosed with this Tetter are the following items:

(1) guidelines andwstfateg1es:to train teachers for involving parents
in their children's learning (A); R

(2) guidelines and siratggies\to train teachers for involving parents
* in shared decision-making (B);. : - - -

- (3) a form for you to record your fcome*ntxs, reactions and suggestions;
- you may also feel free to make notations on the guidelines and
stratggies;; % | ; B S :

(4) a selanddressed,gpostage~paid envelope in which to beturﬁ the
‘evaluation form and the draft gufdel}ﬂes;and\strategies.

Please remember that you either return these in the mail on or before

October 19, 1984, or relate your review remarks in a pre-arranged followup
telephone call. Nancy Chavkin or [ will obtain your preference. ‘

- It is important to bear in mind that the guidelines and strategies
are intended for use by teacher educators or district staff development
inservice educator specialists, not teichers. The materials are designed
to assist them in preparing activities or.experiences for traifning both
preservice and inservice teachers in the area of parent involvement,
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_ %Ltober 3, 1984 \\ . S . N
Page two = - s : - o N :

0ef1n1*1ons of&know]edge, understanding and sk1lls are enclosed for
you to use as the materials are reviewed. A}though the materials are not
arranged or listed in priority order, you might want to suggest one.
Please see the. evaluation form for directions regarding this. .

Thanks again for the valuable 1nsights you have shared regarding ourm

“materials, We will provide you with add1t1ona1 1nformmt10n in the near
future, ; L

Sincerely, . .

David L, williams, Jr. (Dr. )

Director ‘

Division of Family, Schoo1 and
Community Studies

A}

DLH/sd

. Enclosures: (4)

R
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ATTACHMENT 1

Review and Comment for Assessing
Guidel nes and Strategies




EVALUATION OF GUIDELINES AND STRATEGIES FOR TEACHER TRAINING
ABOUT PARENT INVOLVEMENT

Introduction and Instructions

The following dreft gu1de11nes and strategies were developed from data
collected from a survey of key parent involvement experts and teacher
educators in the SEDL region as well as across the nation. The proposed
guidelines and strategies represent a thorough synthesis and refinement of
the wide range of responses that experts and teacher educators suggested to
PIEP staff. The purpose of these data-based guidelines and strategies is

to provide assistance to both teacher educators and local school districts

in tra1ning teachers to develop parent involvement programs to support
children ] 1earn1ng and in shared dec1sion-mak1ng.

Guidelines consist of knowledge understanding, and sk11ls.
Strategies refer to preservice training and inservice training. Part A of
the evaluation corresponds with Part A of the guidelines and part A of the
strategies; part B of the evaluation corresponds with part B of the
guidelines and part B of the strategies., Part C of the evaluation relates
to both parts A and B of the guidelines and strateg1es.

Please help us 1mprove these draft guidelines and strategies by
providing br1ef responses to the following questions.

P

Part A | Evaluat1on of Guidelines and Strategies for

Teacher Training about Parent Involvement .
~ to Support Children's Learning

1. Should there be any additions or deletions within each guide]ine

category? If yes, please specify briefly.

Know!edge: (ex,: parent involvement for sing}e parents)
UhderstandEﬂg:
Skills:

\



"

é. Are the 1tems w1th1n each guideline category pr1orithed
appropriately? [f not, please rank order them in the spaces prov1ded
on the draft gu1de]ines, part A,

3 i s

3. Are the components for each gu1de11ne category clearly worded? 1f not,
p]ease state briefly what needs clarxfication :

Know1edge: (ex,: 1, conceptual framew0rk not clear)

Jive
. %fﬁ : "

- Understanding:
skills: - ; B ;
—
4, Should there by any additions or deletions with each strategy
‘§  category? If yes, please specify brief?y. ; P

Dreservice training

Inservice training:

5. Are the'items within each strétegy cétegory prioritized correctiy? If
not, please rank order them in the spaces provided on the draft
strgtegiesy part A.

—_

N
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6. Are the components for each strategy category clearly worded7 [f hot,
please state brief]y what needs clarification, :

Preserv1ce training:

Inservice train1ng:

7

{
\\\_/
Part B Evaluation of Guidelines and Strategies for

Teacher training about Parent Involvesent
in Shared Decision-naking

1. Should there be any additions or deletions within each guideline
category? If yes, please specify briefly,

Knowledge:

N . -

- Understanding:

Skills:

N

: 2. Are the items with1n each guideline category prioritized correctly’i If

not, please rank order them in the spaces provided on the draft
guidelines part B.




3. Are the components for each gu1del1ne category clearly worded7 :If not,
please state briefly what needs clarification.

Knbwledge.

Understanding: .

Skills:

4, Should there be any additions or deletions with each strategy

category? If yes, p1ease specify briefly.

) Preservicektraining:

; Insérviceﬁtrainiggj : e

5. Are the items within each strategy‘category prioritized correctTy?\ If
not, please rank order them in the spaces provided on the draft
strategies, part B.

6. Are the components'for<each strategy Category clear1y worded? If not,
please state briefly what needs c1ar1f1catjon. :

Preservice training:

Inservice training:
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Part ¢ ~\ Evaluation of Both Parts A and B

1.

2.

of the Guidelines and Strategies

Do you have any other specific comments about the len

gth of the .

guidelines. and strategies? If yes, please specify br1ef1y

Do you have any. addwtfona] comments -and suggestions7

sy

P)ease\include

i
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S“i}mary of E\xpgrt“ and Teacher Educator
Assessment Comments
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SUMMARY OF EXPERT AND TEACHER EDUCATOR ASSESSMENT COMMENTS

Guide)ines

Content - Only need a Tittle history,,1nc1ude speciatl educat1on in #5

(1ega11y mandated)
Too much for 1nserv1ce great for col)ege course.

\‘Stages of emotional reaction to handicapping conditions; un1que
problems of parents with each handicap. -

History shou)d be br1ef.
Genera]]y okay

Delete chararacter1st1cs of school. Add - changing life styles
of parents. - - \

Good content; eliminate word “need",

#5, #7 #8, #12 - delete for preServ1ce (legally mandated,
1nd1v1dua1 traits of schools parents,. development, nature)

Omit 1 (research theory of methods). Add PTA as examp)e of
voluntary; omit attitudes toward children, #11 not different than
3. L

Combine #1, 43,1#11 (theories and research). Combine part B_with
part A, - ‘ o \

Combine‘#l #3, #11 (theories and research) Combine #7, #9
(schoot and community characteristics) : o

One sentence is enough,ae11m1nate #5, #12. #13 (voluntary/legally
mandates, deve)opment nature, problems), \

Too wordy. \ | |

Establish need first, comoine (4l & #l1) research, combine
(#4, #5, #10) models, legally mandated, methods. COmbine A & B,
Estab]ish need first then give theory. |

Need to know tutor)a) possibilities, local district po)icies, and .
‘how parent involvement relates to public confwdence in the
'schoo)s.

Omit #11 or combine with #1 or i3 (research about methods with
theory and research)

The adult as teacher, the adult as learner. The relationship of
affective behavior to cognitive achievement., |
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Rank -

Very comprehens1ve.

. Include 1dea of extended fam11y

 Excellent.

Seems comprehensive.,

Skills are sometimes vague. #1, #2, #3, #4 could be combined’

(history, theory, research, mode]s) #11 could be combined with

#1, #2, #3, #4, (research on methods could be with history,
theory,\research models).

Include handicapped, troubled, divorce, recent immigrant

families. Appreciate special needs of atypical family (dual

custody, non-English speaking, etc). Need to include joblessness f
‘and its effect on participation. Need to include different
parental perspectives.; » ~ o

Include step parents;k~COmmUnicat1on skills for various cu1tures\
and sub cultures, ‘ o \ x

Teachers need to know that the parent is the first teacher of the

- child and the only constant one. The parent will be the dom1nant

factor in the child's education and must be a positive factor or

all else is lost. The parent must_be involved and feel needed

Coverage appears thorough

‘Add ecology of fami]y and how complex eﬁdlogical systems impact |

on children's learning; add cooperative conflict resolution,

Need to deal with issue of special issue, negative groups - need
area of theory about handliing conflicts, pressure tactics,
special interest groups. :

History - not hecessaby. Urgent needs are models, own self,
parents, methods. o ~ * |
‘ \

For fﬁsery1ce, #6, #7, 8, #9 come first. For college, okay
" {characteristics of individuals, parents, school, community).

#7, #9, #12 not urgent (characterist1cs of school and community;
development, nature) x

Delete - character1st1cs of school,

Need to 1dent1fy most usefu] for se1dan seen parents if we only
see parents twice, what is most 1mportant training? R

Group them,
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Fine

Begin with history.

Combine items.

Communication skills, human relationé, and small steps are

important. #1 theory, #2 benefits, #3 need, #4 methods, #5 more
theory if needed, ~ : ‘

Don't prioritize them. Look at gestalt, - kf§
Okay | | | |
- Don't rank. Items are parallel, | : B o \fﬁ

Pr10r1t1es\are'okay‘but not necessary.
Okay | |
wbrding - Cbn&eh%e; more specific wording.
:Use lists, not sentences.
Okay. | | - | ¢
‘\ Cémplexity of‘30c1o-educationa1 1ssu§§} time, cost, attitudeskare‘
not clear, o \ \
‘Benchﬁarks instead of history. !
Verbdse. - |
‘\‘Uﬁe phrasés, single words.
Parents‘strengthsidkay;‘parent resources.
Okay)gw - |
Too wofdy; condense,
List or abbreviate in outline form.
Too\wordy; one sentencé‘is eﬁbugh;
Condense.

- Okay.

Put in objective form with evaluative measures.

Okay; could abbreviate.

Fine,
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Strategies
‘Content~-ECondense.
No adoitions.
Good.

awg | #7 #8 #2 delete for preservice.

~ Needs and characteristics come across negatwvely

‘Include parents in shared planning, in 1nserv1ce stress parents
as partners, resources. : a

Keep strategies separate, like ft; . ‘ \ O
Strategies should be condensed like guidelines. = ‘

The model is excellent. It will be a task to accomplish. It may

be easier in preservice. Add a category of professignal *
behavior, : \ o ‘

Need strategies for attitude change; strategies\for attitude
change are mandatory ~ a

tPreservice 1s t00 heavy on reading. Value of observing is not
limited to the experienced teacher. What do you mean by
synthes1ze? \

Visiting homes is critical, shoold not be” opt1ona1 add sit .in on
[.E.P. Q \ \

., Very good Strateéies;‘
§
[s it necessary to confer at home?

Need strategies to deal with conf11ct resolution, spef1a1 %
1nterest groups.

Strategies

Rank - Notlimportant; history, school characteristics; urgent: models,
‘ methods, se]f, parents.

A Group them. |
Priorities are fine but not\necessary.
Fine. \\ - . . - E
Wording - Use lists. | ‘ o |

Use phrases.
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Other

Length -

f v
Y N
9 >

Hord'chotcei strengths - needs, resources vs, characteristics’

~Strategies read well,
eUse confer" not “conference“ with parents.
'Okay, could abbreviate.

Clear, easy to understand;

Condense.

- Condense, too comprehensive to be realistic.

Okay;k
Okay.

Okay.

Shorten. - « . | .

§horten.

Combine some. These are 1ong and detailed,
Readabiltty 1eve1 is too h1gh - need short sentences,

Use more blank Space 1n the final printing so 1t is easier to
read, .

\ih ‘
If brevity is desired eliminate rationale for suggestfons. Also
you don't need to repeat subject title. s

General Comments - Good job. Included Course Sy1labus Ed. 520, Advanced

Problems, Parent Involvement.

Good job,

B seems easier to read.

Too vague marginally useful, need resources, activities,

materials, At a minimum, provide a program descriptfon
Guidelines and stretegies exceed what is realtstically needed,
Goodheork ~ Shows quaitty s evident,

Need to point out difference between K to 6 parent involvement
and. 7 to 12 parent 1nvolvement.

Prefer - ratfonale - needs and {nen goal - objective -
activities, Gave us copies of 1nserv1ce plans as a sampl
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Marvelous idea, well-organized. Make sure that tone is parents
as partners, not clients. Liked inclgding history, theory,
research, o

Condense in outline form. Example: teachers need to know - a,
1. theories about parent involvement on children's learning.
b.l. theories about parent involvement in shared
det1s1onukak1ng

Need to condense, use only one sentence, comb1ne items. This
will tighten. See specific suggestions for wording on draft.

_Put a concise goa] statement f1rst Use -one' or two sentences.

Y&

| Make 1t concise, teachers hate theory, spend more time on
) practical application. ‘ -

Teachers need to know about models which ex1st
Well-done, great job.

The gu1de11nes and strategies appear to be 1n rea] good shape.
Genera] Comments - | |
 You have good ideas, need to put in behavior1a1 form. Need
strategies for administrators. Need ro1e of teacher educator Lo
1nst1tution. S o \

Need a visual, graphic organizer. Very oomprenens{ve.

Very comprehen51Ve; Could only add one 1dea. ;f
Well written. They all look great, in fact excellent, ' .
This is outstanding: perhaps a bit ambitious but worth a try. I
~ the next phases of spec1f1cs will be as logical and trust well- I

put.

“W”“”““”““f“”“”“““Too“ﬁﬁiﬁ"emphasis‘on h1stor§?“iﬁéory;wresearch;‘ Like the
‘ movement from knowledge-understanding-skill-this is important.

These materials are extremely good.

. Q

Give . attention to generic strategies of communicat1ng and
probJem-so1v1ng. Give attention to developing community support ’
for parent 1nvolvement and leadership sk1lls.

aoodxidees.

An excellent document. Will you also tnclude some "how to
‘exercises? \

These drafts of guidelines and strategies appear to cover the

subiect thoroughly. The parallel forms (learning and
dec sfon-making) make it easier to 1mp~ement the plans.,




. Your draft is excellent, Perhaps add differentiated strategies
for middle afd high school levels. | .

v This is an exciting project. You are Oh‘the-right track., It is
somewhat unrealistic for teachers in the real world. - ‘

~ These strategies add at 1ea$t a semester to teacher training and
only 1/2 of the focus 1s on supporting children's learning,

Add\a preface to é%pla{n your givens,

1 ha#e‘read the drafts with pleasure. They are comprehensive
&  enough and "1n-depth” enough, ‘ \ -

Impressive work.,
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 TRAINING ELEMENTARY SCHOOL TEACHERS ;
FOR PARENT INVOLVEMENT: SOME GUIDELINES -
AND STRATEGIES |

Introduction

Since the Coleman report, there has been 1ncreased,emphasis upon »
involving parents in the education of their children. Federal legislation
has mandated parent involvement in several key programs as well as requwred

s5chools to involve parents in the.educational planning for children in

special education. Legislation i¥n several states has now provided for
parent involvement in the public schools by creat1ng Parent Advisory
Committees for every school in the state (e.g., Utah). At the local level,
an increasing number of schools required formal parent/teacher conferences
to discuss the progress of each child enrolled. Parents area also taking

on a more active role in the education of their children, and ‘their contact
with school personnel 1s rapidly increasing,

From the teachers perspective this 1ncreased contact with parents has
added to the demands traditionally associated with the teacher role.

. Teachers are now expected to develop skills in working with parents and -
leadership in working with advisory groups, in addition to the skills that

. pertain to classroom instruction, Although additional teacher competencies

" are needed due to the increase of parent involvement, they are general]y

not addressed in the professional training programs for teachers. Training

for teachers has continued to stress classroom teaching skills, neglecting
the new skills that teachers may need to work with parents in the schools. -

The ‘Parent Involvement in Education Project has a Tajor goal of helping
build more effective partnerships between homes/communities and the public
schools. In the previous four years, the Parent Invo]v ment in Education
Project has surveyed parents and educators and found tha enhancing parent
involvement in the educational process is strongly supported by parents and
educators. The results of the surveys also indicate that additional
training, especially for preservice and” inservice elementary teachers, is
necessagy to enhance effective parent involvement. Thus, the goals of the
Parent Involvement in Educaiton Project for 1984 have focusd on developing
guidelines and strategies for training both preservice and inservice

-elementary school educators about parent involvement.

Research Background (1980§i983)

The Parent Involvement in Education Project 1s based on the tenet that
to improve the quality and effectiveness of our public schools, parents and
educators must develop more of a collegial or collaborative relationship
regarding educational 1ssues and concerns as gpposed to an adversarial
one. In order to help determine what the prospects were for bringing such .
a relationship to fruition, the project asked parents and educators about
their opinions concern1n§ various aspects of parent involvement.,

involvement information. Parents duators: in a six-state region were

A written questionnaire was de eloped and used to gather this parent
s\d i
surveyed. The states included Arkan¥es, L0u151ana, Mississippi, New
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Mexicoy Ok]ahoma, and Texas. National, state and, 1oca1 organizations of
~parents and educators assisted the project with its survey. Descriptive <
" statistics--especially percentages, frequencies, and means--were produced
to report patterns of responses to items in the survey. These statistics
. also served as a basis for comparing the s1m11ar1t1es and differences of
- responses from the grouns..

The major dimenSj_ns of each study fncluded (1) general attitudes about
parent 1nvo1vement,gg parent involvement in school decision-making, (3)
~parent involvement ro’ Ts, (4) current parent involvement practices or
activities, and (5) parent involvement as part of teacher training., In
‘general, teacher educators, teachers, and principals were asked about how
useful parent involvement was along these dimensions. Parents were queried
as to how 1nterested they were in these aspects of.parent involvement, Y
Scnool governance officials were asked about policies and/or technical
asgistance with respect to these kinds of parent 1nvo1vement.\ ‘

& Parent 1nvo1vement at the e1ementary school level was the focus of this
study. ,SubJects included these key stakeholder groups in parent
involvement: teacher educators, principals, teachers, parents, school

superintendents, school board presidents, and state education agency (SEA)
officials. The response rate from sample populations of each group was as
follows: parents 43.4% (873); principals 48.,6% (729); school
‘superintendents 46.5% (1,200); school board presidents -27.4% (664); and
state education agency officials 83.3% (30). A more complete summary of
each survey is available through the Parent Involvement in Education
Project's executive summarwes or- annual reports for 1980-1983.

Recommendations From Previous‘Surveys

Several key recommendat1ons for teacher training, improving parent
involvement in schools, and for building family strengths are direct
outgrowths of the studtes. - N \

.. 1. For Teacher Training \ - -

o That parent involvement should not be taught as a series of
unrelated tasks and skills. Rather, it must be taught in a
developmental sequence that progresses from the more traditional .

N ‘types of parent involvement where parents were asked to cooperate

@ with school staff, to the types of parent involvement in which
school staff provide services to parents, and then toward the
types where parents and school staff work together essentially as
partners in education, -

0 That tn terms of prwority, preservice teacher education must
focus on providing prospective elementary teacher candidates with
an overview of the various models of parent involvement as well
as providing them with knowledge about potent1a1 costs and -
benefits to be derived: from each model :

o -That, regarding parent 1nvolvement models, teachers need to learn
how‘working with parents has the potentwal to improve their work,

- how to develop better relationships with children's parents, and
how to help develop community support for the schools. To do 50,

‘g?
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parent involvement must be presentedkto preservice teachers so
that 1t is viewed as a necessary complement to their coursewqu,

not an optional interest area.

o That the parent involvement teacher training sequence address

specific knowledge bases related to each specific type of parent
involvement.: For example: regarding the involvement of parents

as home tutors, teachers should be taught the differences between |

teaching children and teaching their adult parents.

o That once prospective teachers are motivated to learn about.

parent involvement and have mastered the relevant knowledge areask

for each model of parent involvement, they be given the
opportunity to learn and practicé the skills necessary in
applying that knowledge with parents. \ ‘

¥
*

o That preéervice training programs need to focus .on the. attitudes,

knowledge, and skills that relate to the most traditional parent

involvement roles since these roles are most widely accepted in -

- the schools and they are most congruent with the . eds of .
beginning elementary school teachers. : -

o Inservice training also must*Begin with a developmehtal\frahework

for teachers to look at the various models of parent :

~involvement. The results of our surveys indicate that most .
teachers, administrators, and parents support the role of parents
as audience, but here are also significant numbers in each group
favoring the models in which parents and school staff function as
partners in the educational process.” Therefore, tnvolving, .
parents as audience is a good first step, but in a given dfstrict
the relationship between parents and the school may already be
much more developed. ; -

o Inservice training also has to focus on teachers' attitudes and
their motivations to-begin working with parents. Once this is .
established, training should move on to knowledge and then to
actually developing requisite skills. This sequence of training
suggests that inservice training for parent involvement will
probably consist of a series of workshops rather than a one-day,
one-time workshop.- e . C L

For Improving Pireht Involvement in Schoo]s;
o Principals and other adgﬁhistratdrs must be included in parent

involvement training asthey often set the rules and norms in the
schools. If they are not aware of ‘the benefits of parent:

involvement, or not skilled in working with parents, they may set
norms. for teachers that discourage them from using the skills or

N v

knowledge they have acquired.’

o In order to encourage staff at all levels in school districts to

" develop better relations with parents, formal district policies
need to be written that clearly spell out the commitment to
parent involvement. ‘ReSpnges from superintendents' and school

e



board presidents' surveys 1nd1cate that existence of forma]
written policies encouraging parent involvement is directly
related to increased levels of a variety of parent involvement
act1v1t1es in schools, -~
™~ a
o In designi school district parent 1nvo]vement programs, the
various types of parent involvement must be viewed as a .
developmental sequence, from the teachers' and the parents' point'
of view, Increasing parent involvement in the role of audience .
requires comparatively less effort and skill on the part of both
‘teachers and parents than would parent involvement as home
~ tutors. Therefore, interests, skill levels, and estimates of
available time, especia]]y with respect to parents, must be
considered when deciding which types of parent 1nvo]vement are to
be the focus of program efforts., : :

o School district and- buiiding or classroom parent involvement
efforts need to establish their program activities based on the
premise that parents are as equaldy important to children's
~academic success as educators, which will require providing -
parents with more of 2 say in alil educationa] matters.

3. For Building Fami]y Strengths

e

o To strengthen the capacity of families to establish an
appropriate learning environment provide an appropriate range of
learning materials, provide usefu] learning experiences,
influence educational efforts at school, and support/reinforce
school learning, parents need to be fully involved at all 1evels
of the educational system,

o To strengthen the capacity of fam111es as partners with schooﬂa

- staff in the education of children, parents will need more N

“information, more opportun1t1es to share 1nsﬂghts/concerns, and
more tra1n1ng for roles they can or wish to p]ay.

o %o strengthen ‘the' capacity of fam111e3\1n\e1ther arranngg“for or
caring for needs of its members, parents need opportunities
through parent involvement{ to interact with, be informed about,
referred to, and instructed to deal with those aqenczes
organizations, networks, and esources that they can access in the
larger community.

Need for Present NOrk

Resu]ts from PIEPs surveys clearly fndicated a need for trainwng

_preservice (undergraduate) and inservice elementary teachers in the area of

parent involvement. A previous review of the literature revealed that no
teacher training materials existed that were research based, systemathed
theoretically, logically sequenced, and accompanied by specific methods of
teaching parent involvement to teachers. Few of these kinds of materials
were available to teacher trainers on a widespread basis and not many of
those were research/theory based and developed from the perspectives of key
parent 1nvo1vement stakeho]der groups.
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N . o
A decision was made by Project staff not to develop materials that were
completely prepared and ready for use as-courses, modules, or _programs for
parent-involvement teacher trainings Rather, it was agreed that a set of- ;
research-based guidelines and strategies for parent involvement teacher =~ =
training would be more practical, As such, these would provide a . ‘
theoretical/research framework for materials that allows teacher trainers :
to utilize their flexibility in developing the more viable approaches to
parent-involvement teacher training., . \ * E -

With the guidelines and strategies, the variety of parent involvement
teacher training materials that are available to teacher trainers could be
more sytematically organized, grouped, and utilized. They would also .
enable teacher educators to determine how much depth their parent
involvement training effort would have in their coursework, workshops,

seminars, etc. This kind of flextbility is important to teacher eduggtors;?

especially when the amount of time available for parent involvement ~
1nstrucmn;§yﬂ] vary., : . \ | ~ e

- The guidelines and strategies focus on parent involvement in children's
education at home as well as at school and on parent involvement in . .
various aspects of school governance based upon PIEP's research findings.
This research also suggests that these guidelines and strategies provide
specific information about the things teachers need to know, feel, .
understand and do regarding the involvement of parents in children's
education, oy T \ ‘ : R

& o | ) t N |
Results from the survey of teacher educators indicated that they have
available few materials that provide the broad theoretical frameworks for
developing parent involvement teacher training activities nor do they have .
a comprehensive set of related strategies to implement the activities.
Thus, Project staff saw a need to develop a set of research-based
guidelines and strategies for training preservie as well as inservice
elementary teachers in the area of parent involvement at home and school.
Further, staff surmized that this information needs to be shared with
teacher educators, staff development/inservice specialists (state and
local), parent involvement program staff, and other stakeholder groups in
the SEDL region., As a result, this year of project work centered around

responding to these needs.

Goals and Objectives:’

The Parent Involvement in Education Project had two major
goals. i .
vy . . o
A. ‘To utilize the parent involvement survey results and selected parent
involvement experts in developing guidelines which can be used for (1)
training educators to enVist the participation of parent in home
learning to improve children's academic achievement, (2) training
~ educators for increasing the participation of parents and other
citizens as volunteers who supplement school resources, and (3) B
training educators for involving parents in the governance of schools.

~B. To utilize the parent involvement survey results and selettgg\s experts

in developing guidelines for LEA and other educational
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* agencies/organ1zatwons 1n 1mp1ement1ng school programs aimed at (1)
involving parents in home learning, (2) involving parents and

.other citizens in school support efforts, and (3) 1nvo]ving parents in
policy and admin¥strative schoo1 decisions, t

Ten speC1f1c objectives were outlined to accomp1wsh the two maJor
goals. The ObJeCt1VES were: -

(1) To review'and synthesize the 11terature regardwng strateg1es o
for-training educators both at the preserv1ce and inservice
level, : : \ a o

(2)‘ To 1dent1fy experts at the 1oca1, state and hwgher educatwone
levels in the region with exper1ence in parent 1nvo]vement

©(3) To ask these experts for the1r suggestions and SR
. : recommendations about training eduycators: and 1mp1ement1ng
\ \ ) schoo] programs regarding parent 1nvo1vement. e :

(4) To synthesize 1nformatwon from current 1iterature and from
expertsito prepare a state- of- the-art summary on tra1n1ng
educators for parent “{nvolvement and on developing more
\effectwve parent 1nvo]vement programs in schoo]s.

(5)\ To develop a set of guide]ines, strategwes and materials for
tra1n1ng educators in parent 1nvolvement.

{6) To conduct an assessment of the parent 1nvolvement
- guidelines, strategies and mater1a1s deve]oped for use by
- LEAs, IEAs, SEAs, and IHEs. : ~ a

(7)) To refine the prototype parent 1nvolvement guidelines,
strateg1es, and mater1a1s. ‘ : .

(8) To disseminate the parent 1nvo1vement 1nformatwon to LEAs, a
[IEAs, SEAs, and I[HEs and establish the mechanisms for
‘provzding technical- ass1stance/tra1n1ng to these agencwes if
needed. ' . \ o

(9) To prepare a final report and executive summary deStribing‘
project activities and outcomes for dissemination.

(10) to submit final report and disseminate executive summaries
‘ to the appropriate agenc1es, 0rgan12at1ons, and :
institutions.

Development of Guadelwnes and Strateg1es |

The gu1d9ﬁines and strategwes were developed by a comprehenswve process
that utilized the recommendations from previous surveys of the key
 stakeholders in parent involvement, a thorough review of the literature,
surveys of experts and college/un1versity faculty regarding what teachers
tratning about parent involvement should include, and an assessment of a .
draft version of the guidelines and strategies by experts, and I[HE faculty,
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’\iﬁj;ngure 1.

,representat1ves from LEAs, IEAs, SEAs, and parent -teacher assoc1atwon

. leaders, Yore 1nformat1on of the Specwfic procedures used in the
development -Qf the guidelines and strategies can be found in the Parent E

‘Involvement 1nx£ducat1on PPOJECt s 1984 l-‘xoacutwe Summarv and. 1984 Annual \
erort \ ; -

: The guxdelwnes and strategwes were d1v1ded 1nto two parts.s The“qu
~ parts are N : a o

fﬁ\A;\LStrategies for Tra1n1ng Teachers about Parent Involvement in
;[i;;Chwldren 5 Learn1ng, L e e S .

. aB;?gStrategwes for Trainwng Teachers about Parent Invo1vement 1n Shared
\ Educat1onal Dec151on-Mak1ng - R .

-Each of the two parts 15 aga1n subdiv1ded 1nto parts as 1nd1cated by
- o
. ‘i’:" ; .
o
s
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= \ After considerable input, assessment, and revision, the guidelines and
strategies represent a synthesis of the five surveys of the previous four

‘years, the literature review, and the surveys of experts and

~college/university faculty regarding teacher training in parent :
involvement, Three essential components of the ideal teacher training
program in the area of parent involvement were identified. These are: the
personal framework, the practical framework, and the conceptual framework,
An overlapping of these three components represents the fdeal teacher

training program in the area of parent involvement. Figure 2 illustrates
this in more detail, A \
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3 o 7 ”
THREE ESSENTIAL COMPONENTS OF THE. IDEAL
TEACHER TRAINING PROGRAM IN

W -  THE AREA OF PARENT INVOLVEMENT

. Note: In the figure above, the shaded area represents the ideal teacher -
training program in the area of parent involvement. The ideal teachar.
training program contains part of all three frameworks: personal,

- practical, and conceptual,

A ; elf -
A. Personal framewprk ) - B \ chools
Knowledge, undetstanding, skill —parent
o community

program \
effective methods

B. Practital Framework

"% Knowledge, understanding, skill interpersonal communication
‘ ‘ S e —limitations
: 2 \ } history '
-C, Conceptual Framework : o ~_theory \
Knowledge, understanding, skill - -research ;
\ . developmental nature

Figure 2
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Assumptions

¢ Four assumptions are essential to the development of the guidelines
and strategies, These assumptions.reflect the basic philosophy of the
Parent ‘Involvement in Education Project. The assumptions are:

1. Parents are important in the education of children and youth,

- Parent involvement in a child's education is a major factor for
improving school effectiveness, the quality of education, and a
child's academic success. Family participation relates to the

~eventual success of Mearners because it helps reinforce school

~ learning, allows learners to relate home/community experiences to

- school activities, and enables education to tap a rich potential of

. resources and experience bases for its learning program. Parents
should be partners in the educational process.

2. The attitudes of teachefs and educators are critical to the
development of effective parent involvement programs and
activities., It is not enough to have knowledge and skills about
parent involvement; understanding is also important., &

. 3. Parent involvement is a developmental process that must evolve over
~ time. The traditional activities of audience or school program \
supporter are at the beginning of the continuum and shared.
decision-making is at the other end of the continuum.

4. The guidelines and strategies are intended as an ideal program
outline for training teachers about parent involvement. They are
intended as a heuristic, or starting point, to be modified on the
basis of individual student, teacher, school, or school district
needs.

Definitions .
| v 1 | ¢ |
For clarity, the following operational definitions are provided:

l. Parent Involvement - any of a variety of activities that allow
parents to participate in .thé educational process at home or in
school, such as information exchange, decision sharing, volunteer
services for schools, home tutoring/teaching, and child/school
advocacy. }

2{ Guideline - a key indication of either some knowledge, ;
- understanding, or skill needed by teachers. to involve parents more
effectively in education. .

- 3. Strategy - a method or approach to training teachers in the
- successful acquisition of certain parent involvement knowledge,
~understanding, or ski]l, .

4. Knowledge = informatfon, facts, principles, theories, or models,
etc., concerning parent involvement in education that teachers need
to be acquainted or familiar with, ‘ \ .
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10,

11.

12,

13.

14,

150

Understanding - personalrwnterpretatwons based upon comprehension,

awareness, or cognition of relationships among various varjables or

factors by teachers that are needed as part of their preparation for

involving parents in education,

Skills - the abw]wtwes, competencies, techanues, expertlse that

teachers need to develop as preparation for involving parents in
education. \

Preservice Training - tra1n1ng for students in. teacher tra1n1ng
programs, training for prospective teachers. ~

Inservice Tra1n1ng - train1ng for teachers emp1oyed in schools.

Stakeholders - those persons most i1ke1y to be involved in parent
involvement efforts (e.g., parents, teachers, prwncipals, schoo1

‘board members, superintendents)

Home Tutor Role - parents helping their own children at home w1th
educational activities or schoo] assignments.

Audience Role - parents receiving information about their child’ s
progress or about the school, Parents may be asked to come to the
school for special events (e. 9., school play, special program,
etc.).

School Program Supporter Role - parents involved in activities in

. which they lend support to the school's program and take an active

part (e.g., classroom volunteers, chaperones for-trips, collect
funds, etc.).

Co- Learner Role - parents involved in Qorkshops where they and
school staff learn about child development orgother top1cs related
to education.

Paid Schoo3 Staff Role - parents‘are employed in the school as part
of the school's paid staff (e.q., c]assroom aides, ass1stant
teachers, parent edycators, etc.).

Advocate Role - parents serve as activists or spokesperson on issues

., regarding school policies, services for their own child, or
~ ‘community concerns related to the schools.

16.

1.

18,

Decision-Maker Role -. parents involved as co-equals with school
staff in either educational decisions or deciswons relating to
governance of the schoo1 : .

'SERA Officials - persons in state education agencies identified as

having program responsibility related to some aspect of parent

involvement (e.g., director of federal programs, etc.). -

LEA;Offic1a1s“h persons in local school districts identified as

having program responsibility for some aspect of parent involvement
training (e.g. inservice education directors).

0

£
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19. IEA - persips in intermediate education agenciesk(e.g.ffegiOna]
~ service center staff) identified as having program responsibility
.related to some aspect of parent involvement,

20, IHE Officials - person in institutions of higher education ~
~identified as having program responsibility in some aspect of parent
involvement training (e.g., chairperson of elementary educaiton
department), R

21;‘Ch11dren's Learning - the acts df processes byiaﬁﬁch children
- acquire knowledge or skill at home or at school, o

22, Shared Educational Decision-Making - the act of\parenté«and school
\ staff involved as co=-equals in either educational decisions or %

decisions relating to governance of the school.

AW R

The Gu1deTines»and Strateqies

Projéct staff developed the ideas generatgdfby)the previous research,

literature review, and need-sensing 1nto short -paragraphs about each -
knowledge, understanding, and skill area. The strategies for both
preservice and inservice teachers were also further developed. The
guidelines and strategies were arranged horizontally so that for each
knowledge area, the reader could find the accompanying understanding, &

skills, preservice and inservice strategy.

The word- "teacher" is used in the guidelines to include both preservice}

and inservice teachers with the understanding that some inservice teachers

without previous training.in parent involvement may need the same training .

as preservice teachers and that other inservice teachers may only need .-
selected training or reviews .of the training recommended for preservice
teachers. The guidelines and strategies need to be adapted according to .

districts, The guidelines and strategies are as follows:

the individual strengths, needs, and concerns of teachers andilocanEchool*

*

Ea o ‘ ’ : ;1’71fg
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 GUIDELINES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT INVOLVEMENT TO SUPPORT CHILDREN'S LEARNING

Enouledge _ _Understanding SkiTTs \ o
\ - % I ~ . \ L5
A. Personal Framework K A, Personal Framework A, Personal Framework ?
o Teachers nped to know about what their own 0 Teachers need to appreciate the likeness- Teachers need to be able to objectively
attitudes, beliefs, and values are with re- es and differences when compared to . identify and examine their own values,
spect to parent involvement, Such informa- others of their own at}lzzde;, beliefs, attitudes, and capabilities for parent
tion provides teachers with a basis for de- and valuvesiregarding paret involvement ., involvement that support children's o
termining how relevant and effective their Being aware of this will help teachers learning, Teachers must be able to util-| v
own approaches will be towsrd planning, de- choose appropriate parent involvement ac- tze this knowledge about themselves in de :
veloping, and implementing parent involve- tivities that are viable for their veloping theic parent involvement pro-
ment efforts to support children's psychosoctal wakeup, the school environ- gram or activities which support child-
learning. \ ment and the parents with whom they work. ren's learning. - -
0 Teachers need to know about the features of ] Yeashers need to be sensitive to a Teachers need to be able to identify and
a school and school district. Knowing school's as well as a school district's recognize the unique features of a
ahout a2 school's as well as 3 school dis- environment in order to develop appro- school as well as a school district.
trict's characteristics {s {mportant be- - priate program plans or activities for a Teachers need to be able to obtain facts |
cause it helps teachers focus parent in- school, \ o about & school's as well as a district's | -
volvement efforts toward the uniqueness of ' B history, leadership, organization, cli--
8 schools " * § mate and other features and -then be able
\ o to incorporate these characteristics into
n : 8 viable plan of parent involvement ef-
el efforts to support ch&yren's learning.
0 feachers need to know about the importance o Teachers need to comprehend ithe complexi- Teachers must be able to assess the in-
of individual interests, strengths; needs, ‘ties Involved in working with diverse terests, strengths, needs and character-
and characteristics of parents as a child's - groups of parents within a community, istics of parents. Teachers also must be
tirst teacher.. Familiarity with the di- Parents bring with them varied back- able to accurately apply this informa-
versity of education, family structures, grounds of beltfefs, values, attitudes, - tion about parents to appropriate ways
work experiences, socio-economic levels, interests, concerns, resources, and ex- of devolopin? parent tnvolvement which
and cultures will aid teachers .in periences that will directly affect how supports children's learning, Skills in
developing more effective-programs or acti- _and when these parents will participate adult Tearning are critical aspects of
vities for parent involvement that in programs to support their children's parent involvement efforts to support
_support children's tearning. learning. . children's learning.
v Teachers need to know ahaut the individual o Teachers need to be sensitive to the Teachers need to be able to identify dtfw'\i
; 3
A 3
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STRATEGIES FOR TRAINING TEACHERS W‘ PARENT INVOLVEMENT TO SUPPORT CHILOREN'S LEARN I NG
; _ GUIBELIES \
~ Tnowledge __Understanding SiTTs

A, \Pgrs\ona! Framework (continued)

- uniquenesses of school communities. Know-
ledge aboul the uniqueness of 4 community
will help teachers focus on parent involve-
ment efforts to support children's learning
which are most relevant (o Lhe school com-
munity's needs and practices.

8. Practical Fruework\“

o Teachers need Lo know sboul various models
- of parent involvement to support children's

learning iIncluding both voluntary and leg- |

ally mandated programs. Mn overview of
Lhese major models will provide teachers
wilh a broader perspective concerning pir-
ent Involvemenl to support childran's

learning.

0 Teachers need Lo know aboul & wide vartety
of effective methods for fnvalving parents
in children's learning. Mn overview of the
many effective methods will help Leachers

develop thelir own program or activities for|

parenl involvemenl in children's learning.

A. Persona l“‘fum&rk {cont 1nued)

differences between and within communi-
Lies. Teachers need Lo understand bolh
the importance of bullding a program from
where the \
differences relate to differences tn ap-
proaches to parent involvement programs
which support children's learning.

B. Practical Framework

0 Teachers need to appreciate the spectfic
~ways in which various wodels (both volun-
tary and legally mandated) of parent in-
~volyement work to support children's
fearning. The complexities tnvolved in
different models will help Leachers real-
Jze the fmportance of congldering a wide
Marlety of spprosches for support ing -
children's learning through parent in.
volvement . T

o Teachers need to understand the appropri -
dteness of specific methods for involving
parents in efforts to support children's
learning. Ao appreciation of a variety

of methods for devalbp(n? parent fnvolve-|

ment Lo support children's learning will
help teachers determine which methods

best match the needs of thelr program or
activities, L P h

Community is and how community | =

A.

ferences between and within cammunities,

Teachers also need skiils to approprialely
~ ~utilize Lhese perceptions in planning
-parent involvement programs or activities

lations skills are

Personal Framework (c‘om~ inued)

to support children's learning. Human re-
\ particulagly tmportant

for working with people fromsdiverse

backgrounds.

Practical Framework

0 Teachers need skills in identifying, ac-
cessing, and evaluating specific models
of parent involvement to support chjld-
ren's learning, particularly in their
school , distr?ct. state, or reglon,
Teachers must be able Lo utilize and/or
sdapt the successful parts of olher
models in developing Lheir own parent fn-
volvemenl program or aclivities. ' =

o Teachers need skills tn identifying, ac-
cessing, and critiquing methods of parent
involvement to suppart children's learn-
ing. Some specific skills teachers need

“are in Lhe areas of communication (bolh
oral and writien), conferencing with
pareats, problem solving with parents,
working with parents on instruct fonal £y
sclivitjes, howe visits, and leading &
small and large group discussion with
parents,

oy
~1
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GUIDELINES AMD STRATEGIES FOR TRAINING-TEACHERS ABOUT PARENT IMVOLYEMENT 10 SUPPORI CHILDREN'S LEARNING

GUIDELTRES

_Understanding

SiTls

—FhouTedge

B. Practica) Framework (continued)

o Teachers need to know sboul interpersonal
communicalion and human relations, Tea-
chers need Lo know how Lo communicate ef-

~fectively with people in both positive and
- negative situations, -

0 Teachers need Lo know about potential prob.
lems in developing parent involvement pro-
grams Lo support children's learning,
knowing about potential limitations and
areas of conflict will provide teachers
with a framework Lo deal with such con-

" straints in Lhelr program or activities.

(. Conceplual Framework

o Teachers need Lo know aboul theories re-
garding parent involvemenL's impact on
¢hildren's learning, Theories of parent .
involvemenl will provide teachers with 3
conceptusl framework for working with
parents Lo improve children's learning.

‘B. Practical Framework {continued)

o Teachers need Lo understand how Lheir §n-
terpersonal communication and relatton-
ships with people affect the development
of Lheir parent involvemenl program or
activities.

0 Teachers need Lo understand how some of
the potential problems such as time,
cost, attitudes, support and special in-
terest groups affect parent involvement
programs or alivities to support child-
ren's learning. Teachers should be aware
of these limitations as they astablish
the goals and objeclives for pareptk iIn-
volvement programs and aclivites T,
support children's learning. ‘

€. Conceptual Framework

¢ Teachers need Lo comprehend how the iIn-
creasing complexity of societal-educa-
tional issues affects the ways in which
parent involvement In children's learning
Is ‘conceplualized. Teachers need to un.’
derstand which theorfes are most appro-
priate for the developmwent of Lhelir par-
ent involvement program or activities,

:Pr*acl!cal frueuor]r (contlnuéd)

-

0 Teachers must be-able to effectively com-
municale with people in a wide variely
of both positive and negative situations,
Teachers must be able to handle apathy,
consensus, and conflict resolution.

"0 Teachers must be able to work within the

~Timitations of parent involvement to su-

port children's learning and develop ap-
proaches to overcome the polent tal prob-
~lems such as time, cost, attitudes, sup-
port and speclal iInlerest groups.

;i@? Conceptual Framework .

o Teachers must be able to identify and
analyze a variety of theories concerning
Lthe importance of parent involvement ‘in
children's learning., Teachers must be
able to wilize various theories in es-
tablishing Lhe framework (goals, objec-
tives, activities) for Ltheir parent in-
volvement efforts which support child-
.ren's learning bolh al home and at
school,




GUIDELINES AMD STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT INVOLVEMENT TO SUPPORT CRILDREN'S LEARNING

TRLTRES

Undurstqiilpg

SkilYs

lnou]edge

Conceptual Franewo?k (cont inued) .

Teachers need to know.about the hlstory of
parent involvement with respect to its sup-
port of children's learning. - The history
of parent involvement will help teachers
focus attention on growth and development
of parent involvement to support children s
Tearning,

L]

-«

Teachers: need to know about research stud-
~1es and outcomes {n the area of parent . in-
volvement to support children's earning,

Such research findings wil) help teachers f;f»;'\

establ ish and/or confirm the benefits of
parent involvement In children's lelrnlng.

feachers need to know about the develop-‘\

C.

menta! nature of parent involvement c!fortsf; \

~ which support children's learnlng.\ Tea.'3y
" chers need to recognize that pareat in-

volvement progrems or activities are evo!v— -

ing processes which take time and occur ‘
&t various levels of intensity,

Conceptual Fripeﬂbrk‘(contlnued)

0 Teachers need to appreciate the benefits
that can be gained in viewing parent in-
volvement from its early stages to the
curront complex aspects regarding chiid-
ren's learning. Understanding the his-
tory of parent involvement in regard to
children's learning will help teachers
better p!an !or the presont and the

. future \

o l‘okfleachers need an apprtclation of the spe-

cific relationships of research findings
to thelr particular parent involvement
progrem or activittes,

~ implications of research will help tea-

_chers better define and dévelop thelr own .

appraoches to parent involvement in
-.children's learning,

‘o Teachers need an iwareness of the deve-

topmental nature of parent involvement
as 1t specifically relates to their pro-
gram, A sensitivity to time and growth
factors will help. teachers set realistic

o goals for parent lnvolve-ent to support

children's !earnlng.

Understanding the \

c.

“ 0 Teachers must be able

Conceptual Framework (continued)

0 recognize and
relate aspects of the historical devel-

. opment of -parent involvement to their -
present program, Teachers must be able
to apply a historical perspective of
parent involvement to the development of -
thelr current and future plans

0 Teachefs must be able ‘to access and cri-
- tique the. important research studies
about parent involvement to support chil-
dren's learning. Teachers must be able _
to incorporate research findings into =
their development of parent Involvement
efforts which support ch!ldren s ‘
learning. . )

o Teachers wust be able to envtsion hou the’ '
small steps are part of 3 larger whole.
tn the development of parent fnvolvement
actlv!ties/proqra-s to support children’s
learning,
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GUIDELINES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT INVOLVEMENT 10 SUPPORT CHILDREN'S LEARNING
‘ -

. R STRATESIES
Freservice Tralnlng ) Inservice Tralnlng
A. Personal Framework : T A. Personal Framework :
0 Students need to assess. thelr owg lndlvidual attitudes, bellefs. and. 0 Teachers qeed to partictpate in both individual and group activi-
IS values with respect to parent tgholvement to support children's ties that help them assess their own attitudes, bellefs, values,
~ Tearning. Students need to share results of insights from these ‘and capabilities regarding parent involvement to support child-
assessments In group discussions or individually with instructors as ren's learning, ‘ i

a means of examining thelr own likenesses and differences regardtnq
parent involvement to support children's learning,

"o Students need to practice obtaining facts about a school/school dis- o Teachers need to meet with other teachers, the principal, and

trict's history. Teadership, organtzation, climate, and other fea- - school district administrators to discuss how thelr schod\/school H
tures. Students need experiences in using these unique characteris- C.district's characteristics relate to the goals, objectives, and
tics of schoals in developing sample parent involvement progrems and “activities that teachers use in developing parent involvement
actlvities;or working uith case studies. efforts that support chi\dren s learning.

0 Students need to have experiences with parents from diverse family o Teachers need to hold conferences with 1ndlv|dual pare at home -
structures, educational backgrounds, interests, work experiences, and/or at school about what their needs, concerns, stfengths, and
time avallabiltty, socio-economic Vevels, and cultures, Students interests are regarding parent involvement that supports chlldren s
need to attend PTA meetings and observe teachers making home visfts, learning. Teachers need to attend courses or workshops tn gdult
confer with parents from diverse backgrounds and help troln parents | - learning to gatn cxpertcncc in helping parents from dlversw .

for ‘nvolve-ent In thetr chlldren s learntng. ) o baclground: boco-e nore lnvolved in thelr chlidren s l ng. -
u‘gStudents need to pu‘ticimte M 4 ranq.e of lctivlties within di”er- {0 ;ltlchersmud to taia an: ;ctlva role ln PIA mtings and attend
~ ent school communities, Students need to observe how teachers work | . . \1nciqhborhood association meetings. Teachers need to observe vart-
~with parents tn different schoo! communities and to note the dif!er-_ : ous parent involvement programs and activities in diflerent schoo! .

T en(e: and si.ilarlties betueen or a-ong schoo! coanunitles ) co-nuntties within thetr loca! area.‘\~~
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GUIDELINES AND STRATEGIES FOR TRAINING TEACHERS ABGUT PARENT INYOLYEMERT 10 SUPPORT CHILDREN'S LEARNING
—STRATECTES '

!ré:ervlce Tralalng Inservice Tralning

B. Praclical Framework B. Practical Framework

-0 Sludenls need Lo read Lhe literature, Lalk Lo experts, and consull o Teachers. need to observe a variely of parent involvement wodels

with teachers aboul Lhe variely of parenl involvement models that
support children's learning, Students need to obtain information
aboul and evaluate ‘the strenglhs and weaknesses of several major
volunlary and legally mandated models, particularly those models Lhat
are being used in Lheir local area. Examples mighl include Lhe PIA,
Head Starl, Follow Through, and TiLle One/Chapler One. \ ‘

Studentls need Lo read aboul and observe the use of several effective
melhods for developing parent involvemenl efforts to support child-
ren's learning. Students need opportunilies Lo observe and practlice
effective Interactions with parents, conference with parents,
problem-solve wilh parents, make home visits to parenls, and lead
small and large group discussions with parents. - -

Students need Lo practice effective oral and writlen communicalion
sktils and role-play spectfic examples of both positive and negative
interaction. Students need-to learn how to handle apathy, consensus,
and conflict siluations.

Studenls need Lo be iInformed ahoul as well as observe some of Lhe
Vimitatlions and areas of confifct in parent involvement programs and
activities Lo support children's learning, Students need LD dfsucss
possible salulons and ways of decreasing such problems and conflict .
areas in parent Involvewment Lhrough roleplays, case studles, or
actudl experience, o

(both voluntary and legaliTy mandated) in operation. Teachers need
to visit and observe successful programs and activities In parent
involvement Lhat support children's learning. Meet ings wilh pro-
gram staff after such visits and observations would be helpful for
teachers as they atlempl to design efforts which ulilize and/or \
adapt the best parts of other models for their own parenl involve-
ment program or activities, ‘

o Teachers need Lo keep asbreast of new ideas aboul effeclive melhods
of parent involvement to support children's learning. Teachers
need access Lo literalure and materfals as well a¢ need opportuni-
Lies lo discuss Lhen analyze these new ideas with other Leachers
involved 1n

learning. ™

o Teachers need to discuss and practice their communicatton skiils.
Specific training in handling spathy, consensus, and conflict
should be provided. ; - .

0 Teachers need Lo f(dentify, assess and develop plans that help

- alleviale problems and constralnls with parent involvement ef -
forts. Teachers need Lo hold joint meet ings with parenls to con-
stder ltmitations and possible ways to decrease or resolve Lhese
problems regarding parent involvemenl which supporls children's .
learning.
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Preservice Tralalng _ S Inservice Tralalng
C. Conceptua) Framework o f A ’ - | €. Conceptual Framework ,

0 Students need to conduct reviews of the theoretical |iterature re- o Teachers need to réaﬂ‘current‘pariﬁjﬁanolveuent\llterilure\and
garding .parent involvement to support children's learning. Students | keep. abreast of new theories and idess about parent involvement
need practice tdentifying/critiquing ideas and considering how ‘that support children's Fearning. Teachers need to attend work-
various theorles relate to the goals and objectives of parent in- shops and courses which deal with theories about the development
volvement efforts that support children's tearning. \ . of parent involvement that support children's Yearning.

0 Students need to examine the early attempts and at parent involvement 0 Teachers need to discuss the lmplications of past parent involve-
involvement. Students need to read and critique historical Vitera- ment efforts and how these relate to their current or future
ture and to talk with experienced professionals who have developed : plans. Teachers need access to |iterature and materials about
parent involvement programs. Students need experfence applying a past parent involvonnntjpfogrons/activttles;ta support children's
historical perspective to developing parent involvement programs and learning as well as experiences in selecting/applying aspects of
activities, : o . : these to thelir own parent fnvolvement efforts, - .

. 0 Students need to tdentify, obtain and critique important research Teachers need to hear about current research efforts/findings in
,_N;_QNQWﬁ\mnwmwﬁwstudJasmabou&mpanontﬂlnvolwo-en&—to~thotwsupportsﬂch5%dren's lear- parent involvement to support children's learning, Teachers also
: ) ing, Students need to practice incorporating rsearch studies Into need to participste in workshops and seminars led by parent In-

the development of parent involvement programs and activities by . volvement experts in order to relate thelr own programs and scti- .
designing hypothetical parent tnvolvement plans, . : oo . vl;les to current research outcomes. '

S
=4

0 Students need to observe and participate in parent tnvolvement pro- - 0 Teachers need to visit and observe parent fnvelvement programs

grams in different stages oFf development. Students need experiences - and activities at different stages of development, Teachers need
In setting appropriate goals for programs at various levels of de- to be tratned in time management, goal setting, Imgilementation,
velopment, carrying out the goals, and evalg::lgg.qoa! accomplish- : evaluation and revision of parent invalvement efforts, -
ment | i W, : . ; RN \
. \ N
5

. >
.
<
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- 4 GUTDELTRES ~ T
_ \ Knowledge " Understanding %11Ts B
A. Personal Framework A. Personal Framework A, Pérsonal Frineuork

0

o

a

Teachers need Lo know their own beliefs,
allitudes, values and capabilities regard-
ing the {nvolvemenL of parents in educa-
Lional dectsion-making. Such knowledge
witl provide teacher$ wilh a foundation
for developing Lheir own programs or acti-
vities of parent involvement in shared
educalionaa decision-making.

Teachers need l?-knou;about the tndividual
traits of their/ school districts. ¥nowing
about school/school district characteris-
tics 1s imporlant data in helping determine
what the focus of teachers' efforts to in-
volve parenls in shared decision-making
could include.

Teschers need Lo know aboul the importance
af individual inlerests, strengths, needs
and characteristics of parents in a school.
Familtarily with the diversity of family
structures, education, work experlences,
time avalltability, soclo-economic levels,
and cultures will provide Leachers with
important data for developing shared
decislon-making programs/activities,

feachers need Lo know aboul Lhe uniqueness
of the school communily. Knowledge aboul

0 Teachers need Lo be aware of and appreci-
ate Lheir own uniqueness regarding parent
involvemenl in educational decision-mak-
ing. This will enable teachers to belter
concepluaiize and Lhen develop appropri-
ate aclivities for parenl involvement in

- educat fonal deciston-making which best
fit Lheir styles and situaltions.

o0 Teachers need Lo be sensitive to the in-

dividuality of a school district in order

Lo betler select and Lhen conceplualize
4 plan for pareal involvement in shared
decision-making that 1s relevant Lo Lhe
school fschool district's uniqueness.

0 Teachers need Lo camprehend Lhe complext-

Lies involved in working with diverse
" groups of parents within a school,

Parents bring with them varted back-
grounds of bettefs, values, attitudes,
and experiences Lhat will directly affect
the extent Lo which parents can and will
participate in shared declsion-making.

0 Teachers neéd to be sensitive to the di-
ferences belween and wilhin a school's

o Teachers wust be able o objeclively
identify and examine their own values,
attitudes, and capabllities regarding

. parent involvemenl. in shared decision-
making. TJeachers musl be able Lo ut tl-
1ze the knowledge aboul Lhemselves in
developing objective parent involvement
programs or activities Lhat ‘included
shared educational decision-making,

¢ Teachers musl be able Lo acquire,
analyze, and use information about a
school district's unique fealures,
This includes being able (o determine
a4 school/school district's history,
leadership, organization, and other
features and Lhen incorporatling -
these characteristics into a plan
for parenl {involvement in shared
deciston-making.

Teachers must be able to assess the in-
terests, slrenglhs, needs, concerns and
‘characleristics of parents In a school.
Teachers also must be able lo accurately
apply Lhis Information to developing
appropriate methods of involving parents
in shared declsion-making. S

0 Teachers musl be able Lo idenlify like-
nesses arpd differences between and within
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GUIDELINES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT INVOLVEMENT IN SHARED EDUCATIOMAL DECESIOM-MAKING

“Ynowledge

Understanding

Skills

A,

B.

Personal Framework (continued)

the unigueness of a community will enable
teachers to better focus on how to work
with the specific parent populations re-
garding their involvement e'fort in shared
deciston-making.

Practical Framework

leachers need to know the perspectives of
experts and practitioners regarding a
variety of models for involving parents in
shared decision-making. Teachers need to
tnow ahout both voluntary and legally
mandated programs which have shared
decision-making with parents as a
component .,

Teachers need to know about the variety

of effective methods for developing parent
involvement in shared decision-making ef-
torts. Such knowledge will enshle teschers
1o develop & wider range of Involvement
opportunities for parents regarding shared
decision-making,

A,

B.

Personal Framework {continued)

community, Teachers need to understand
‘both the importance of building a progrem
- from where the community is and how

these differences {n communities relate

to differences in approaches to parent

{nvolvement in shared decisfon-making -

Practical Framework

0 Teachers need to und¥rstand the many ways
in which various models can involve par-
ents in shared deciston-making, These
include helping make decisions regarding

~ school/classroom instruction, discipline,
budget, environment, district boundartes,
and more., Incorporating the tdeas of
such program wodels will help teschers
develop wmore of an awareness regarding
the complexities assoctated with involv-
ing parents in shared decision-making,

o -Teachers need to understand the appro-
priateness of specific parent involve-
went methods relating to shared de-
ciston-making. An awareness and appreci-
ation of these methods will help teachers
better determine the levels of participa-
tion which best match the interests/
characteristics of parents regarding

A.

Personal Framewark {continued)

“a school's community, Teachers must be
able-to appropriately utiiize this infor-

~ mation In planning relevant parent in-
volvement programs or activities in
shared decisiom-making,

i \ o N

'PfBCtlcal Framework s

o Teachers need to be able to adopt var{ous
models- (both voluntary and legally man-

. dated) of shared decision-making’to their
parent involvement efforts. They need to
be able to tdentify, access, evaluate,
and effectively use resources and ma-
tertals dealing with shared decision--
making, particularly in their school,
state, district, or reglon.

o Teachers must be able to identify, lo-
cate, and critique vartous methods of
volving parents in shared decision-:
making. Some specific skills teachers
wyst have are effective communication
(both oral and written), working with
parent groups, using team approach to
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GTBEL TS

Knouledge

Understanding

Skflls\

C.

Practical Framework (continued)

o Teachers need to know about interpersonal
communication and human relations, Tea-
chers need to know how to communicate ef-
fectively with a vartety of people in &
variety of decision-making situations,

NS

o Tleachers need to know about possible prob-
lems and limitations assoctated with devel-
oping parent involvement programs in shared
deciston-making. Knowing the limitations
will provide teachers with a framework
to deal with specific constraints. of thetr
program,

fonceptyal Framework

o leachers need to know 3about various theor-
tes concerning parent involvement in shared
decislion-making, These theories will help
provide teachers with a conceptual frame-

B. Practical Framework (continued)

shared decision-making in their programs
activities,

o0 Teachers need to understand how their in-
terpersonal communication and relation-
ships affect the development of their
parent involvement in shared decision-
making efforts,

o Teachers need to be cognizant of how some
of the specific problems such as time,
cost, attitudes, support, and spectal in-
terest groups will affect parentrinvolve-
ment programs in SRared deciston-making.
Teachers need to relate this information
to the process of setting the goals and
objectives for parent involvement in
shared decision-making.

C. Conceptual Framework

‘0 Teachers must appreciate the incraiased
complexity of both soctal and educstional
systems and how this complexity
relates to the concept of parent involve-

work for developing.shared decision-making

ment in shared decision-making., Teachers

8.

C'

Practica) Framework (contlﬁuqd).

’

N

decistion-making proéess,\plinning, tden-
tifying goals and priorities, and work-
‘ing within budgets, .

0 Teachers must be able to effectively co-
weunicate in a wide variety of both pos-
itive and negftive situations, Teachers -
need to have effective communication
skills (both oral and written) in working
with individuals, small groups, and large
groups regarding shared dectsion-making.

0 Teachers must be able to work within the
Imitations of parent involvement in
 Shared decision-making and develop plans
which appropriately overcome some of the
problems such as time, cost, attitudes,

support, and special interest groups.

-

Conceptusl Framework

0 Teachers mudt be able to identify, ana-
. ‘lytze and summarize the relevance of .
theories regarding parent involvement
tn shared decision-making., Teachers
must be able to use the appropriate

190
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RIS

“Tnouledge

Understanding

C. Conceptudl F ramework (continued)

0

e

ticipation in educational dec!sion-making,

‘s in classfoons and sch‘dolsvith
1) L o ; .

Teachers need to know the historical back-
ground of parent involvement in shared de-
cision-making. This history will help tea-
chers focus on the importance of parents’
rights and responsibilities regarding par-

Teachers need to know what-the research
says concerning parent involvement in
shared deciston-making, Such research
findings will provide Information to tea~,
chers' efforts in establishing and/or con-
firming the beneftts of parent involvement
in shared decliston-making,

Teachers need to know that parent involve-
ment in shared decision-making 1s an
evalving, developmental process. It takes
time for parent involvement program/
activities In shared decisfon-making to

grow and hecome effective,

C. Conceptual Framework (continued)

should comprehend. the relevance of vari-

- ous theories to the development of shared
decision-making approaches in their
parent involvement programs/activities.

~ )

0 Teachers need to realize.the specific
benefits that parent Involvement in
shared decision-making has had in the
past. Understanding the past events

~ will help teachers relate the effect-of

. shared decision-making for conceptusllz-

ing and developing parent involvment
program or activities,

0 Teachers must heve a broad appreciation
of the relatiofdships that research find-
Ings haye to the conceptualization and
devejopment of parent involvement pro-
grams or activities with shared deciston-
making as 2 major component, A broad un-

derstanding of research implic tons will
help teachers better develop morw viable
programmatic approaches to parent :

volvement in shared decision-making.

o Teachers geed an awareness of the de-
velopmental nature of parent involvement
especlally as it specifically relates to
their programs or activities. A sensiti-

vity to time and growth factors will help \

Skills

€. Conceptual Framework {continued)

theories or parts thereof regarding
parent involvement in shared -
decision-making in determining the
framework of goals, objectives an
activittes, . h

v

0 Teachers must be able to examine the
early sttempts and consequences of par-
ent involvement in shared decision-mak-

* iIng. Teachers need to be able to associ-
ate the historical relevance and emergenc
of parent involvement in shared decision-
miking with the development of the curr-
ent parent Involvesment program or s
activities, .

o Teachers myst be able to tdentify, lo-
cate, and critique the important re-
© search studies concerning parent involve-
sent in fhared decision-making., Teach-
ers need to be able to use these findings

for shared p!ston-unng.

0 Teachers must be able to effectively -
use and manage the time needed to devel-
op and implement programs/activities for
parent involvement in shared decision-
making, Teachers must be able to

ensble teachers to set-realistic goals

to envision how inittal low tevels of

and implications fa developing their own
”////’?parent invol vement programs or actlv!tlesﬁ

g
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R TRAINING TEACHERS ABOU
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T PARENT INVOLVEMENT IN SHARED EDUCATIONAL DECISION-MAKING

_ GUIDELTES

Enowledge

Understanding

WO

>

C. Conceptual Framework {cont inued)

A \
C. Conceptual Framework (continued)

" for efforts concerning parent in-
volvement in shared dec?sionqnalﬁng.

8. Conceptual Framework {continued)

parent involvement are-part of ‘a larger
whole in developing effective parent
involvement in shared decisfon-makin
efforts. :
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GUIDELIMES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT INVOLVEMENT. IN SHARED EOUCATIONAL DECESION-MAK ING

Preservice Tralalng 4 ~ . \ ~__ Inservice Tralalng
A. Personal Framework I B A, Personal Framework
0 Students need to 0ssgss\thelr owngbgllefs, aitltudevf'cnd values -0 Teachers need oppﬁrtunlt!es to examine thelr own attitudes, be-
. about parent involvement in shared decision-making, Students need tiefs, values, and capabilities about parent involvement in

to examine themselves individually and then share their understand- shared decision-making. Teachers need to discuss thelr unique
ings with small groups of students and teachers to see how thelr characteristics and how these Individual traits relate to
unique characteristics relate to the type of parent involvement : various programs and activities regarding shared dectsion-making,
plans for shared decision-making that they might develop. ‘ ‘ \
' : i “"\Ny

"o Students_need to obtain information about a school district's 0 Teachers need to have meetings with other IiCulty, ad-lnlstritors,

N -

history, leadership, organization, climate, and characterigtics. and parents in thelr own school district to discuss and plan

Students need to incorporate these facts into plans for developing how to incorporate the unique features of their school district
parent involvement programs in shared decision-making. Students with parent involvement tn shared deciston-making activities.
‘need to observe the differences among and between varfous kinds of ‘Teachers, administrators, and parents need to visit other
school districts and the different kinds of programs and activities . school districts to see how difFferent types of parent involvement
that each has in operation, ‘ . in shared decision-making programs and activities are developed
\ : ‘ : i based on unique local characteristics,
: h N Q ' o \

0 Students need to attend PTA meetings, shared decision-making ] 0 Teachers need to hold meetings and workshops with_parents to con-
meetings, and conferences with parents from diverse educational " ceptualize then develop plans for shared dec tsion-making.
backgrounds, family structuges, interests, work experiences, . . .Teachers and parents need to visit and observe other parent in-
time ayailability, goclo-economic levels, and cultures, Students volvement programs and activities tn shared decision.making
need to observe teachers interacting with many parents tn a variety to see what possible adaptations could be utilized in efforts
of situations, and to practice working with parents through role- working with parents from diverse backgrounds. ‘ .
plays or actual expertiences, : ' : \ \

e Students need to visit and participate in & range of parent in- 0 Teachers need to interact with neighborhood associations and par-
volvement activittes and programs in several different school ticipate with parent activities in & varlety of school communi-
communities,  Students need to discuss how the differences in ties, Teachers need to observe how different communities develop
school communities relate to differences in parent involvement parent iInvolvement in shared decision-making programs and

. * N A -

@
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i

P

‘f’jf .

; - — STRATEGIES ‘ - -
Fresecvice Tralalng . Inservice Training
A, Personal Framework (coqgiﬂbed) . A. Pefscnal‘Fralework {continued)
programs and activittés in shari&idectsion:naktng.‘ activities,
,o~l N R »‘\' . ~ . .
B. ’ B.  Practical Fremework

Practical Framework

o. Students need tofinteractsuﬂth\experts and professionals about the
variety of effective models for parent involvement. in shared
decision-making, Students need to read the 1iterature, identify,

- then discuss; the advantages and disadvantages of both voluntary

and legally mandated parent Involvement decision-making models, = °

o Students need to obtatn Information about a wide variety of effec-

tive methods for parent involvement in shared dectision-making.
Students need to read about these methods and analyze thetr =
appropriateness for parent involvement in shared decision-making
efforts through case studies. Students need to talk with experts
and observe practitioners working with parent groups, bullding
teams, making decistons, planning, managing time, identifying
- goals and priorities, and working within budgets. \

o Students need to practice effective couumn!catlon‘SRQlls through

roleplay or actual experience., Students need to observe cooperative

confiict resolution,

o Students need opportunities to witness first-hand some of the prob-
lems and constraints of parent involvement in shared decision-
making. Students need to discuss and analyze various ways to
Tessen these limitations, * . ’

. *

&

0 Ieacﬁers need to obtain and critique lnrofuatton from the\litéra-

ture regarding the variety of parent involvement models for shared
- decision-mking models. Teachers need to visit other programs

and read the literature about shared decision-making with respect

to parent involvement, )

0 Teachers need to review and critique new methods of parent fn-

- volvement in shared deciston-making., Teachers need to partict-
‘pate in workshops and.seminars with experts, parents, and their
practitioners, and teichers need access to current literature
about effect fve models of parent involvement in shared decision-

mak tng.

o Teachers need to assess and hractlce their cd-nun1c1tion skills,
Teachers need “"refresher tratning in handling apathy, consen-
sus? and conflict. . .

"o Teachers need to identtfy then examine the limitations of parent

involvement -1n shared decision-making. Teachers need to

devise strategies to alleviate and overcome -some of the problems
and constratnts of parent involvement tn educational S
decision-making, \ .
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GUIDELINES AXD STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT 1NVOLVEMENT IN SHARED EDUCATIONAL DECTSION-MAKING

. ‘ _STRATEGTES

_Preservice Yralning _ Inservice Training
C. ‘COncep;ual Friueﬁork ) : | \ C. Conceptual Framework
0 St&dents need to read and synthestze the\theorqtical literature fe- o Teachers need to participate in coqries, w~rkshops, and meetings
garding parent {nvolvement in shared deciston-making, Students where theories of parent involvement in shared decision-making
~need opportunities to discuss with professionals how various are presented and critiqued. Teachers need access.to current
theories relate to programs and activities in shared decision- - : theoretical literature and opportunities to discuss with
mak ing, \ " - other teachers how theories of shared dgcision-making can be
utilized iIn the development of their own parent involvement
prog(dp and activities, .
\ U, \ ‘

0 Students need to find out about the history of parent tnvolvement in| ° Teachers need to review information about past programs and
shared decision-making both from the literature and from . activities in shared decision-making. Teachers need opportuni-
experienced professionals. Students need to discuss how early ties to énalyze the historical evolvement of parent involvement
shared decision-making efforts have helped to influence current in shared decision-making and its possible relationship to thelr

developments in parent involvement, programs and activities,

"0 Students need to access and critique the major research studies - 0 Teachers need to actively participate in analyzing research find-

about parent involvement in shared decision-making. Students : ings. Teachers need to read current research journals and books
need to utilize research findings in developing plans for parent and to attend workshops and seminars where research tnplldﬁtiohs
involvement tn shared decision-making, ‘ ‘ of parent involvement in shared decision-making are presented and
' discussed,

0 Students need to participate in a variety of parent involvement pro- 0 Teachers need to observe and visit parent involvement programs
grams in shared deciston-making when the programs are at different in shared decision-making at different points in their
stages’of growth and development, students need to observe - ‘development. Teachers need tratning in developing realistic
how goals are set at different points in a program's evolvement, goals and time fromes, )
‘how goals are carried out, and how goals are evaluated. \ ~ ‘ )




SELECTED RESOURCES AND REFERENCES

Oroan1zat1ons and Individuals . -

-

The fo]]ow1ng orgagizatiens and individual S may have 1nformat1on of
interesy to teacher educators, inservice directors, and parent involvement
xeaders.

Alliance on I111teraCy Program, 507 Fifth Avenue, Su1te 1101 New York,
NY 10017,

Association for Childhood Education Internat*eqa]; 3615 wisconsin

~Avenue, N,W,, washington DC 20016. N

j\\ ; ;

- Center for Commun1ty Education, Robert Berridge, Texas A&M University,
College Station, Texas 77843, Area Code (409) 845- 262(]~ ‘

Centd™ for Community Education, William M. Hetrich, S. S. Box 9336
University of Southern M1sswssippi Hattiesburg, Mississippi 39406
Area Code (601) 266- 4578 ) o o
- Center for Social Organization of Schools, Joyce L. Epstein, Project
- Director, The Johns Hopkins Unt;gé;:ty, 3505 N Cnarles Street,

Baltimore, Maryland 21218,

Center.for the Study of volvement, Dan1e1 Safran, 2544 Etna
Street, Berkeley, Cali 9# 04. | _ ;

3‘520 New Hampshire Avenye, N.H., Washington,
) 424-9602., _

\ Children's Defense Fun
- DC 20036;~ Area Code (

" Closer Look, P. 0. Box 1492, Washington, DC- 20003

Communfty Education Center H. F. Conne]ly, Ofﬁahoma State Unwversity, "
303 Gunderson Center, Sti]1water, Oklahoma 74078. Area Code (405)
624- 7246 N
L T
Co-0Ordinating Counci? for Handicapped Chi]dren, 407 50uth Dearborn,
Chicago, Illinois 60605,

= Counc11 for Exceptwonal Chxldren - 1920 Association‘Drive,\Reston,
- Virginia 22091 \ ~ -
ERIC Document Reproduct1on Services, P '0 Box 190, Arlington Virginia
22210. \ :

Family Matters Project, Chr1stiann Dean, Cornell Un1ver51ty, State
'Department of -New York, Ithaca, New York 14853 ‘

7 s
+Alvin Granowsky, 4411 Gilbert #8, Dallas, Texas 75219.

Card A, Grant, Professor of~Educat10n, Universi;y of Wisconsin,
Madison, Wisconsin 53706, \ .




Project Head Start, ACYF/OHDS, P. 0. Box 1182, Dept. of Health and
Human Services, Washington, DC 20013, -

Hwoh Scooe Educat1ona1 Research Foundatvon, 600 North vaer Street,
\bpswlante Michigan 48197. Area Code \313) 485-2000..

The HOme and Scheol Institute, Tr1n1ty Col]ege wash1ngton, DC 20017
Area Code (202) 269-2371. -

Office of Human Development Serv1ces, P 0. Box 1182 Hash1ngton, DC
20013, Area Code (202) 245 7110

Institute for Responsive Educatwon, 605 Commonwealth Avenue Boston,
Massachusetts 02215 \

Roger Kroth, Professor Department of Spec1a1 Educatwon UniQersity of
New Mexico, Albuquerque, New Mexico 87131 ‘ \

Judy H. Lombana, Professor, Department of Counselor Education,
University of North F]orwda, Jacksonv111e, F]or1da 32216

Migrant Education Service Center, 3000 Market Street NJE., Su1te 316,
Salem, Oregon 97301,

-

National Associat1on of Educators .of Young Children, 1834 Connec 44
~ Avenue, N,W:, Washington, OC, M, Area Code (800) 424 2460,

{3 ’§:§3E5h11dren, 420 Lexington Avenue, New
3 ‘ } |

‘National Clearinghouse \$11ngua1 Education, 1300 N1lson Blvd.,
_Suite B2-11, Rosslyn, VirdTnia 22209.

" National Association for
York, NY 10017,

National Coalition of Tttle I/Chaoter I Parents at: the National Parent
Center, 1314 1l4th Street, N.W., Suite 6, Washington, DC 20005,

National Community Education Association, William S.?DeJong, 1201 16th
Street, N, H , Suite 305, Hashwngton, 0C 20036,

National Counc11 on. Fami]y %§1ations, 1219 Universwty Avenue, S E.,
Hinneapo]1s M1nnesota 554

National Council of Organ1zatwons for Chi1dren and Youth, 1910 K
Street, N.W., Room 404, washington, DC 20006,

TTNational Education Association 1201 16th Street, N.W., Washington,
DC 20036 . S N :

| National Head Start Assocwatwon Dr. Edward Nade, P 0. Box 39,
Lancaster, South Carolina 59720

National Partnership for;Successfu1 Schools, San Rafael, California,

W



. Dav1d Seeley, 66 Harvar

- N ’ . ) N ¢
Famn . . . . ’
La i NN . . . -

National Schoo] Public Re]ations Assocvation, 1801 N Nonroe Street
Ar]ington Virginwa 22209,

«
‘2

National School Volunteer Program 300 North washxngton Street
Alexandria, Virginia 22314, ™

Natwonal Urban League Educat1on 01vws1on 55 Fast 52nd Street, New
York, NY~ 10017 .

\\) .
!

The National PTA 700 North Rush Street Chwcago I]lwnows ‘30611 2571.

Parent Involvement PrOJect, Education Deve]opment Center, 55 Chapel

Street, Newton, Massachusetts 02160,

Parents Anonymous, 22330, Hawthorne Bou1evard Suite 208, Torrance,
California 90505 .

Parents as Resources 464 Centra] Avenue, Northf1e1d I]linois 6009;)

Public¢ Education A sociation,

st 40th Street, New York, NY
10018, Area Cod (212) 354-6 14 . o

Right to Read Program, \ \'i,~DC.’
®nue, Staten Island, New York 10301.

Jacqueline Sowers Sowers Associates 0ne~Park Avenue, ‘Hampton, NH
03842 o .

world Book/Childcraft. Progect PATH (Parents and Teachers He1p1ng)

‘Merchandise Mart P1aza, Chicago, I11inois 60654. Area Code (312)
245 3433 ~ \ S s

= ] | . h;i u 204 N \\-,,



- \ "~ At the time of writing, the fo]]ow1ng programs are examples of programs
that encourage active parent 1nvolvement in educat1on \ ‘ .
N s R
-Calendar of Skills, Louisiana Department of Education, P. 0. Box 44064,
Baton Rouge, Lou1slana 70804, ‘ r . E

~ Calendar- ~of Sk1115 Learn to Learn Division of Instruction, Duva: R N\
County Pub]ic Schools, uacksonvw]]e F]orwda 32207, - S :

‘aHomework on Te}ev1sion, Bob Zienta, 1701}%wdent1a1 Drive,
Jacksonville, Florida . 32207.

New Orleans Parent Child Deve]opment Center, 3300 Freret Street New |
Orleans, Louiswana :70115 : | \ ‘
Operation Fai] Safe, Houston Indenendent School Distr1ct, '3830 R1cnmond .
Avenue, Houston, \‘Texas 77027. Area Code (713) 623-5011. |

| The Parent Center, A]buquerque Eub11c Schools, 1700 Pennsylvania, N.E., -
‘A1buquerque, New Mexico 871;3%*_Area Code (505) 292- 0101

. The Parent Center, 1501 Maﬁaﬂbn% e1tt1e Rock Arkansas 72202. Area
Code (501) 372-6890. N Q‘, | L Q \ .

Parents as Reading Pa:u
James ‘H. Donovan.’ \r ‘

'rograms, New York State Senate, Senator

Parents in Learning, Da]]as Independent School District 3700 Ross
Avenue, Da]]as, Texas 75204 . . e

Edith Perry, Home School Coordinator Title IN Jackson Public Schools,j
1593 West Capitol Street Jackson, Miss1ssipp1 39204

Portage Project, Coopecative Education Service, Agency 12, 412 E
Slifer Street Portage wisconsin 53901,

Ms. Nancy Torczon Dwrector, Program ADEPT Orleans’ Parish Schools,
McDonough Bldg. 16 1815 St Claude Avenue New Orleans, Louisiana
70116 :

e
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~ : Audio-Visual Materials

hY

The fo1low1ng audio-visual pub]1shers have mater1a1 related to parent

i . L 1

Individual and Fami
Development, 1201 . \uth Queen Street, Yerk, Pennsylvania 17403,
\ v

Lawren Producti‘(‘)nsi, Inc., P, 0. Box 666, Mendocino, California 95460,

National Committee for Citizens in Educat1on, Wilde Lake lelage Green, j

Suite 410, Columbia, Maryland 21044 .
©y

_ Natjonal Educational Association 1201. 16th Street N. N., washwngton,
- DC 20036,

Natfonai'Educatfonal Film\Cehter, 4321 Sykesvl}le Road, Linksburg,;;
Maryland 21048, ‘ v ‘

\xNationa1 Public Radio, Optione in- Education transcripts 2025 M Street
N.W., Washington, DC 20036,“"\% :

\ \‘0 i ‘
National School Volunteer‘{xh ﬁhgm, Inc., 300 North Ha h1ngton Street
Alexandria, Virginja 'é ‘ ~

Parents MEQazfne Fi”‘ﬁﬁak c., 52\Vanderb11t\Avenue;
10017 : B R .

~ Reading in the Family, State of North Carolina, North Carolina
Department of Cultural Resources, Raleigh, North‘Canq]ina 27611,

wgyork; NY

| ReSearch Press Compenx, 2612 Nbrth\Mathié, Champaign, I[1linois 61820;
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]opment Survey, Inc., ‘York Center for Humen oo
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Conferences and Symposiums /

k4
i

- H

The following professwonal organizations may haye anhual conferences or

\ symposiums that have sessions related to parent 1nvolvement Consulti
1nd1v1dua1 organizations for detail, :

~ American Assoc1etion of Colleges for Teacher Educat1on. One Dupont

Circle, N.S., Suite 610, Nashwngton, 0C 20036 Area Code (202)

- 293-2450.

American Educational Research Assoo1ation 1230 17th Street N. N.,
Washington, DC 20036. Area COde (202) 223-9495. :

‘American Federation of Teacners, 11 Dupont Circle, N. w.; Hash1ngton

DC 20036. Area Code (202) 797 4400.

- N

ASSOC1at1on for Childhood Educat1on Internat1one1 3615"N1580n31n
Avenue, N.W., Hashington, DC 20036 Area Code (202) 293- 2450 4§i

Association of Teacher Educators, 1900 Association Dr1ve, Ste. A7E

-~ Reston, Virginia 22091. Area Code (703) 620-3110, | ‘

Council for Exceptional Chilg ﬁg 1920 Association Drive, Reston,

Virginia 22091. Area CoU%\ Q8 ) “820-3660.

\Foundatwon for Chi]dren*ﬁix\\L!ern1ng Disabi11t1es, 99 Park Avenue, 6th
" Floor, New York,-NY : .

%, Rrea Code (212) 687-7211.

\ :‘0.“*\ 3

International Reading As”'ciation, P. 0. Box 8139, 800 Barksdale Road,
Newark ‘Delaware 19711, Area Code (302) 731- 1600

Nationa] Association for the Education of Young. Chwldren 1834 "
Connecticut Avenue, N W., Hashington, DC 20009,  Area Code (202}
232-8777. o -

Nationa] Association of School Social Workers, 7981 Eastern Avenue,i
Silver Spring, Maryland 20910 . \

National Coalition of Txtle I/Chapter | Parents at the National Parent

Center, 1314 14th Street, N, N., Suite 6, Hashington DC 20005

National Council on Family Re]at1ons, 1219 University Aveﬂbe, S E. v ‘
Minneapolis, Minnesota 55414, Area !pde (612) 331-2774. |

o

National Counci] of States on Inservice Education, Syracuse University,

123 Huntington Hall, 150 Marsha}l Street, Syracuse, New York 13210

National Education Association, 1201 16th. Street N w.,‘ﬂashington, DC
20036 Aree Code (202) 833-4000, »

R
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| National Schoo] Volunteer Pr‘ogr‘amA Thk Fairfax, Suite 310, Mexandma,
Virginia 22314, Area Code (7({3k 836 4880, \ |

-

National PTA, 700 North RusA:St, cmcago, IHmms 60611-2571.
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