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o The Making of a Fgqih
) . . ” page 1 .
'I. Introduction: Individuals as Institutions .
. l' .
This paper conli@ers the development of the Quranic ochgol through spe o

‘can be said to be embodied in its teacherc,.and for this reason we focus

figure of its teacher, the fgih. The Islamic éducational_syaten iﬁ‘ﬁordcco

k]

primarily on such individuals' cxperiences,'both as otudedt-.the--elves in the |
®

Qnranxc school lylten, and as teacherl and con-unxty figures. In the proccos,
we trace, the profound changes that the cyste- has undergone in rcceu: years -~

changes that these te.chers have vxtnessed nnd experienced within the span of

e
4 :

their lifetimes.

Tradition supports this “teacher-centered" approach. The Quran -- the

primary text to be wmastered in Quranic school -~ is believed to be the actual

\

—

. - ‘ ‘ o .
word of God, and as such, is meant to be recited aloud’. Learning to recite can

only be accomplished with the help of a master lﬁilled.in.phraiing and
pronu‘;iation con;eut}ono. While lncp'indgpendent study of the text may also

take pldce, it cannot replace the training and oral modeling provided by the N
‘jgiﬁf%Lubib,;1975)c'5q§ondly, students in search of the higher levels pf

Islamic education such as exegesis, grammar, and law, traditionally travelled .

great distances to study with a scholar reputed to be particularly learned in

one of th?le disciplines. The student's program of study at this level

-

consisted not of attendance at one plrticuiar in-titution,.but a series of

! .
L

- appreaticeships with :ndnvndunl scholars who might be llvxng all across the

.country. In the same vein, there was no single "diploma™ describing and capping

one's course of study. Instead, s docusentation of the scholars vi th whom one

"had worked (ijaza), sometimes iucludxng their recon-endntxon and notxq& of

satisfactory mastery: of -ntcrxal. was the standard proof of educatxou, nnd

3
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<

carried weight dépénding g; the reputatioés of the:och;lars worked with. in
-an; cases, an_individua;f;lreputation, aiong with a known hiltory'of study
vith renewned ;gﬁolars. was uore'iiportant in attracting students to eeinbliuﬁ
one's own scpéol thdn'qpy document one night.possels (Eickelmsn, 1978). And the
Qu;anic -choél; to this‘diy, i; often any available space -~ -garage, single
rented room ;f in which a master and hip students can convene; the‘i;portagce
of the teacher il'oucﬁ‘that the schools themselves ‘are often referred to iinpl5

..“

by the nauei@f the fgih who teaches there.

,Illalid<telching ;s the“entérpriie of individualijs;_s extended evén J
to ehe univer:xty level, Uhere one -xghr expect a more co-plex adnxnxttratxvc .
hxerarchy. However, uhen the French decided to nnnxonalx:e“ the grent Moroccan
lsla-xc nnnverl;tien-the Qarawiyyin and the Yusufx!! —in" the 1930's,
their fxrot,agte-pto to negotiate vith‘these institurions were frustrated by
the lack‘of:aﬁWaJiini;trative‘sgructune‘faailisr to them. The French officials

{

then lgt'nboht i-pdsipg such-a structure on a system that had previously

operated as d_cqnfedefation_g;grecogni:ed scholars and ltudedts,iliiing and

" studying together in buildings erected and maintsined by rich benefactors and

- the revenue of the relidious.connunity (Eickelwan 1978).

The centraliiy of the role of the teacher in traditional Morocco is a
theme present at all levels of Islamic learning. In the vnrdi pf one informant,

himself a tailor, a former Quranic school teacher, and known as a fqih by

*

his community, o .3

1 think that in everything, you necd a teacher. It is

possible to study by yonr-elf but it would be much easier
. with a fqih. ' For éxample, if you are traveling on &

road you don‘'t know, if you go by yourself without asking

you might know some of it. But if you ask someone, “the

teacher of the road,” he will show you the easiest way to

go.l
The range of d!anxngs ascribed to the term fqih is of particular

~ © 4 BESTCOPY
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importance snd requires some further clarification at this point. How may we
. ¢ . !
differentiate between the Quranic school teacher, the traditional healer, and

the proverdbial "wise wan,” all popularly aailed in Morocco as “fqih?" In
‘ ; N -

its literal sense, the term dfsignates a scholar of Itlanic juricprndence
. Y

(figh ). But, 1n common Moroccan usage, it signifies wmore ;enera!ly, an

L

xndxvxdual with a certain level and type of réligious knowledge,’ usunlly

-

" 'attained through for-cl‘relxgxous schooling. Just vhat knowledge is ygqu4red,.
houever,-depends on bdkh the achdlariy level and social conditions ;f the

_conuunxty in uhxch he opérates. For eta-ple, in n'rural‘or low-income Q;bah
area with a low adult lxteracy rate or lxttle relxgxous scholarship, an .
indiyi;:;l nay‘be recognxzed'as a fqih on the basis of.hxs-ovn greater, but

still veéy li-ited, religious and literacy training. This same level of
training, however, would not be sufficient go earn him the same title in a more

literate or acholarly circle. In our interviews, the qualexcntxons for
becoming a fgih were frequeatly defined in broad, imprecise terms, open to

-

interpretation:

(The fqih)... knew religion in general... Bis head was
like a sea, he could talk about every field. That is why -
he was a fqih... The Quran states that if someone is
good with Allah, Allah makes him a fqih of religion, a
A ' fqih of both religion and life. A fqih is someone

: ’ who is very knowledgeable about both rplxgxon and life. Re
knows what to do in life and after death,

rd

The function and responsibilities of a fqih in his community are

somevhat clearer. His role as "“teacher” in the broad sensé, is central to his

xdentxty as 8 fgxb-

His duties are to teach people the«unani’e of what he has
learned. He should tel]l people. (vhat) Allah has told ws to
do... 1f someone asks him about sonethxng in relxgxon, he

uhould ansver him.

In the words of another informant, “The fqih is someone who instructs

. 5 BESTCOPY
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people in‘théiq‘religion and guides them in their-religion.” Therefore, while
individuals recognized as fqihs nay'bé found in many iréqs of‘e-pfoy-ent -

prayer leaders at the -osque,;charn-uriters, merchants, tailors..bnth;honne
L ’ - .

owners, even soldiers —- the title of f£qih still retains the sense of ‘
"teacher"”. The term is used here to refer'spécifically to the fqih employed

. B -
a8 a Quranic school teacher, unless othervise noted.?

+ In the discussion below, we descqibe the traditional form of I;lnnic
- educn;ion as e;perienced by jjihs.as students. We then juxtapose this
picture with conténporary‘cﬁange in this traditional éylteﬁ of edu;a:ion.‘ In
: /\" - doing so, related bﬁanges in stath of fqihs are brought ;nto relief, as
well as the problem of adaptations of these- scholars and their communities in

times of rapid change.

“ ' i -

s | ' ’ -

] . ’ \ vl . P
11. The Fqih and Traditionsl Islamic Learning : -

r

In order to understand the present situation of the fqih in Morocco,

it is inport@nt fif#t to chnracté;i:e his traditional place in the community
and the procéss by which he acquired his {itle. Aigjih's training
typically,con§iled three stages, First there was a period of study in his
‘hoqg;toun Quranic‘ochool,lduring uhich he completed a major portion of the task
of committing the Quran to memory. The second stage gntailed t;avel)ing ?o
__' other towns for study-apprenticeships with individual o‘cholan. The final stage

was marked 5y ;ttfndance at 'a formal center pf Islamic learning such as the

garawi!;in in Fes oc the Yusufiyya in narrakech:'uhere scholars and

students of all subjects of the lslamic sciences were gathered. Depending on

the quality of his teachers and the range of studiél he had mastered during h}l

period of travels, a student might earn a reputnfion as a fqih even if he

et »
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chose not to continde to this third-ltnge; the important thing was to have

‘acquired that elnsxve quslity called 'ilw or "knovledge," to the

+’

lntnsfactnon of his community. The preoent section, based on the accounts of
former students in Quranic educational institutions, will describe this

educatxonal process in greater detail. These accounts are hxghly consxstent

with exxst:ng historical descriptions (Meakin, 1902; chhaux-Bella;re, 1911)

-

The long proéess. of Quranic education traditionslly began ‘when a young

«

child 'was escorted by his_ father to'jbin ﬁis.peers at the neighborhood

. ¢ . .
jami* ('-oqque’ in colloquial Arabic; but also uped to denote the Quranic

-

school), and pre-entch.to the stern figure wvho would be his first Quranic

///?icher.3 Even for a youngster of seven, study uou?ﬁistart early in the

‘morning and continué to sunset, vith a sh%:t midday break. A pupil's first task

each worning upon arrival at the jsmi', 1£ he hnd uastered his previous
. ¥

. day's lesspd to the cntxsfactxon of the fgxh, vas to perfornm the process of

washing the luha (wooden tablet). He scrnbbéd off the Quranic verses which

" had been written on xt the dsy before; the unahxng lolutxon was a

water-and-clay mixture which, uhen dried before the fire, produced a vhitened

writing surface ready to receive the new day's text. Next, as pupils aspproached '
him one by one, -the fqih woyld write a small section of the Quran on each
child's individual luba with a black ink. The fqih or an older studeat

) v o
(talidb) in the school, first read the segmwent aldud to the child, wodeling

pronuncxatnon lnd phrasing; the pupi] then spent th; rest of the day -enorizxng
the text on his board, word for word. The youngest chxldren in the school
received the most direct lupervxslon and monitoring of their rccntutxonu/
practice, Sy the fqih or a talib, while others g:lcticed on their own

or -in groops, reading the text sloud softly, ovér and over. At the end of each

-

day, the fqih checked his students’ progreai, expecting each-to recite from

7 ' BEST COPY
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“memory all that wss written on his board (c.f., Wagner &iLotfi, 1980).

;..__A.&btding to one informant, .
’. 1

X t o ‘ ’ .

The Making of a Fgih

1 .
~

-

Substantial memorization progress, such as a child's mastery of a fourth
(rubu') of the Quran, was publicly recognized by s small procéccidg‘and .

feast (zarda) given by the child's yirtnts. The largest and most

extravagant of these ce?ebratidns would take place when the child had

|3 . )
successfully wmemorized the entire book. This level was generally achieved in 6

to 8 years of study, llthough :ocxoecono-xc consxderatxons and per-onal
~ [
inclinations preveuted the majority of young men fron reachxﬂg even this point.

But thoae few still able and uxllxng, ‘and now o}d enough to travel on thexr
¢

own, could opt to continu® their studies by seekxng out jglhs wvith special
expertise;in other touﬁs.: | .

The student, now.called musafir or.”trnveller,“ haviﬁg found 8 teacher .
in a new town willing to .instruct him, uoul& study and lodge in the mosque with
the jgih and other students for a few years, until he haa mastered ghe

special training of that fqih. During this tide, his sustenance was
X . - . -

provided by a family in the v}llage vho had agreed to support him in-this way,

. .

or by gifts of food given by villagers to the school community as a whole.

(~
-

The musafirs ... were a contented Jot, tzrugglxng for-
. the sake of /Islam and-the Quran, and so ithout money
becaust they received no pay. They were, in fact, unable to-
afford even to ride cars or buses from one town to amother.
" Théy travelled bearing their wooden boards and their o
clothes on their backs, untroybled by the weight of their
burden or the long distances, until they reached their
destination on foot. , .

At certain tn.es, the fqih and his students nxght make a tour (adval)
of homes in neighboring v:llagpn, chantxq} Quranic verses and soliciting stores
of butter, wheat, woney, chickens, or oil from the villagers. The success of

this lifestyle can be attributed to- the belief that generosity to students of

- 5 BEST COPY
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the Quran would ensure the giver of baraka ("blessing from God").4

At'this susafir stage, students uould be expected to be able to vrxte
from -mnory the Quranic verses on thexi boards, in order to review them. §
reviewing was an important procedure, intended to solidify one's acquistion ;

L

thé'holy'text. At Jeést one fqih h;s,likened it to a voyage: "If you are q:;"
going to Msrrakech for the first time, you learn‘so-e of (the ;out;).'rfhgn 8
secoand ti;e, you know some more; then a third time and so on (you ‘will learn ;
-tke) until you kn;u {il of it," After the firsg complete -enofi:ntion

(salka) of the Quria, achieved af the ﬁoneﬁtoun Jami', thé wvhole

pro;eSs was now'répeatgd from the opposite di{ection: thg last c?ction that

had becn memorized was n&w first, the second-to“~last now second; and so on.
Befbre:going on to%-gnorize a pgssage again; However, the student ;ould'present
his board.tu the.!ﬁiﬂ, who corrgcfed any errors-~and administered physical
punishneﬁ; (sych as beating yith.i s;ick, or shﬁ}pl} t;isting the skin of the
neck) for every mistake. Oral reading (tadviia) wvith the fqih wbuld' -
follow until the student had mastered the corrected words, uﬁergup;n‘he would -
return to redding lnd.-en?rizing on his own. Ignorance of the meaning of ;ﬁe |

" words being read and recited was common even at this stage:

.Intervxeuer' D{d .you understand the Quran when you )
memorized it? ,
ngﬁ: No. You cén't understand the Quran without E ' - .

studying 'ilm (knouledge. scnence, the Islamic
scnencel).
L 4
lntvrv;ewer. Did you'ever care about understanding Qurnn
wvhen you were memorizing tt?
- Fqih: When 1 was -e-orxzmng, 1 used to hear, "This man
* went to study 'ilm,” and #b. on. So I decided to go ,
study 'ilm as soon as 1 finished studying the Quran. I
was thinking of going either to a (rural) madrasa
‘ilmiyya (institute of religious sciences; lit. "school
of knovledge") or going to Marrakech (to the Yusufiyys).
because it was famous like the Qgrnv:zz n in Fes.

5, BEST COPY
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For this informant, the lct af nenorxzxng a text gnd thst of uﬂderstand;ng

o,
)

or acquxrxng knovledge, wvere two dxstxnct stsges in.one o-pursuxt of an

education. At their peak, the Qgrag;yyxn and Yusufiyya 1natxt6txons

» PN

enjoyed ‘an xnternatxonal reputation as schools of lsl‘nxc learnxng, to the

'l

* Marrakech." But upon-. reflectxon, most xnfornants agreed that the higher level;

o

of 'ilm could allo be acquired during ome's studieg as a musafir under

- <

the tutelage of 1ndxvxdual scholars, or by a:tendance at certain jmaller,

‘A fqih who nt;ended.the_Yusufii!a explained that he studied Arabic

grammar and verb conjugationsf, and the primary tdxts of rules cnd.legal'
5 . § .
] . ¢ . { .
principles of Islam. When he arrived there in. the 1940's, the French
reorganization of the institution had already taken plsce. The system was

/

~ divided ¥pto 3 primary ‘years of sfudy, 6 intermediate years, and \3 terminal

yeafs. each -year with a prescribed curriculum, as in the French leqdl;r schpol
nys?en. For a time, however, the traditional ambience of the school remained
. B } . » .
intact: ., ' . : \
‘'Fqih: There were no blackboards. no desku. The fgxh
brings his rug (labda) and the students bring their o ’
rugs and sit around gtf fqih and listen to him . . .- ’

Intervié&er: Were there separate classrooms for the ° (

different levels of studentsy . ) - L
Fqih: It's a big wmosque! (i.e., 'No, it was a single
room!'). Concernxng the fqihs, one doesn't hear' the
other. One is here, the other 'is there, and so on. The
first year (was) in one place, the second year in another .

place.”. . . Every. class was in a (certain) place and no .
one could go to any claas if he was not supposed to be’
there' N -

-

Lessons in the study circles would generally proceed with one student reading

aléud from the text under discussion, of which there was frequently only gne

10- ~ BEST COPY
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! . -

copy available to fhe-group. At'intérvais, the master jinterjected his

co-nentarxes and elaborations, usually fixed snd rather fornulaxc.‘qaz‘students'

‘ -

(talxbs) might take notes dursng the session or not. but in tbe evenings

» ¢ -~

‘would prepare-trlnscrlptzonq of the tea;per P conuentary from their notes or

c.o;p,let'ely from -:aory. ‘ ' . v e \\
. ’ . .

. ‘ \ . . :
This depiction typifies such schools as they existed in. the mid-1940's.

« - : . \ BN \ .

; However, ‘the French adninistrative intervention was soon follgwed by curricular

[} r .

and legal -odxf'xcatxons, g)nch led eventualdy tp«‘ﬁnportmt changes in the roles

R

and status of fgx ¥ xn thexr commupitiesy

-~ - \ ' , ' .
. , \
-. 2 . . \
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‘

111. The Period of Tramsition: Changes in the Traditionsl Systesm.

*

4

. ’ _ e
The bureaucratization of public services and the introduction of French as® _

L

a lecoud officisl language during the Erench Protectorate of Morocco .
(1912-1956), brought on a host of new nnd 9ecular literacy reqhxrenaqts uh;ch '
. the jgi__vas uuable to £i113 either for himself of his community (ngner,
| Messick & Spratt, in press). Por acccss to‘Jobs in the public sector, i new

x-portnnce'uas plnced on officially recognxzed vrxtten qchool dxplo-ns “which
fgx s and their .tudents did not possess. Such éhanggs nre.lxnked to * '”f .
S another msntut;on introduced in this pe od the govem.ent public ochool g

_system, vhich was based on the Frenéﬁ éducationel nedel. The‘hev'tchobll.

rivalled thc traditional system directly, for both studznts and prect;ge.

-

Lo @

- ' The govern-ent schools were at fxrst regarded vxth scept;cis- by -.ny
/ '

Moroccans. Stories of*reqiutance.to attending the French lchop&s sbound,

especially in rurgl areas, Omne uo‘&n remenmbers locking her .childreh up in &

] ‘-

room and feigning ignorance of their uhereabéuts wvhenever the loc31

>

French-appoxnted truardt: offxcer came askxng about them. She held a belxef

common at the time, that the forexgners planned to spirit her chlldren off to
f

France. Another story recalls an event in uh;ch a group of ltubborn parents
—
poured wine all ower one hapless officisl, uho tried (unsuccqasfully) to .

»

:onvrncg tbeu to send their children to the Freanch school. Still lnother tactic

lone, wvas to’ prepent the truant oflicer with sugar and other gxfta, »

r

3 hi- not to send their children to school. A popular layxng of
. - . - '
~ the day ran thus: "He who takes his son to (the government) cchool, will perish’

-
-
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TLoe st R Attcndance at the dodern pri-any lchool has ;roun substnnttnlly over .

[
- o~ ~ . -

. nubsdﬂuent decndes, nnd xs noullaad to 600ptl.e 60-702 of Horoccan lchodl-nge'
f:-" .'}- - chxldren. leasqnp ﬁor thxs increase lay in a co-bunatxbn of govetpnen:nl legal
. e p:;ssﬁreg tuch as..-nudatcry publlc school.attendance's grovpng apprecxutxon

: ) ) for tﬁ;-prnctqul learn;ng. lnclnd:ng -ecular lrterncy, prov;de“by such E .
T :nstxtutxons. a uhzl: ‘of nccels to skxlled jobs in the -errq econé;xc lector. .: *

‘e .

. . . < L
St ‘ The fg: § wve haveﬁdescrxbeQ in th:s pnper attended the ' xnten-edxa\i LA

L. and er-levéT/Qpranxc xnstttutxéns dnrtng thxs transitional n‘rxod. One

s, _ye xnfbr-ant recalled betng sent by hxs father, in the early 1960'5, to

' P cont;nue hxs educntcan in thc Quranic school despite pressures frod the -

. X L
~'a9thorttxes to attend the nev government school in his, village:

7 " A new school was tonstructed on the land next fo us. . .. . .
With the help of :some notables, a count was madé of all { . '
. . ,  families with children (so that,they should be sent) to the
v - school." My father eategorxcnlly refnsed to send me to that
) . nev schpol, so the logal suthorities s d Him and o
‘ ' © threatened him with xnprtlgn-ent and othér punishments. =~ ~
(His father responded:) "1f this is my/child, then I am )
, free to direct_him whither I please, #nd if this matter o .
- concerns you more that it _does me, then I do not want, him ' .
. , to (learn to) read at all.," !
. N ' I returned to the pasjid (nosque. here, Qutnnic
. - classes) to continae my studies, and my father was
. o _ subjected to continued’ harassment froe the authorities, vhn
,;*' I : wanted the number of ytndentl st the school to reach thé
. requisite level. My father's response wvas: “]I wvant my son
to read the Quran only. As for your notion of instruction,
it is incompatible with- Islam.” -
Befgre this (new) school was opened; the number. of
.o children studying at our masjid was thirty-five. After _
:> . ' they entered uchool.-only 1 remaived. . - .

S

-p -

-

ab
-~

N
A dntnll of psrtscular interent . in this lnfufnnnt's account, is thnt the

s’ - author\tles did not .ctually take any le.pl actnon ag.xns{\hxs father' it o

'Y

appears“lat they were not yet ready to denl with the dxffxcult problen of
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-5uppresling a traditional religious stance. ’
" 1In 1963~thc N&rocc-ﬁ~ibvcru-edt announced “Operation Qurini% School” in

an attqrp& to veconc:lc the two educa:ional systems, -oderdiwcstern amd
. A

3

trcdxtxonﬁl. once -nd for all., With governuent ,anctxon. the Qurlnxc school

&
. ; -«
’ vould re;ain some of ntt f!agg:ng prestige and attehdance, and be brought under
‘ -
corta;a amount of !itional eontgol and lupervxtioﬁ. It uan off;cxclly
. .
' re:ognxzed as the preferred prercqux;xte gpr s chxdﬂ s cntry into the -odern
el . lysten.ct agé seven. In King Hassen 11's speech which launched the projcc:, he
proclaimed: ' _
L. Fofwz yeags, - (bpera;ion Qnmnnxc School) vxll allow parents
. ,K not to haye td éoncern theselves toc much with. the dasic
o S S upbringing. of their clfildren... It diminishes the dah;er ‘of .
T juvenile delinquents. . In Morocco, & child is started in '
. school at the age of seven, 1t t@’vxta] ‘that someone look
T -+ after his npbrxng:ng between the age of five and that of
N : ,startnng school, ‘especially when hi's.father snd nother both
- - have to work away from home. (K;ngruansan 11, 1968). \
' 4 i ' Gf spéci;l interest here is that his éords are. crtirly nddrctted~to i s

partxcular aqd:ence' the modern nuclear flnxly with both pnrentl working
outsnde the hoame, intereste% pryn.rxly ;n‘chilq care facxlitic&.
‘As dxscusced elrlxer. trnnsfor-qtton of traditiogal 1s amic schooli?g in
‘1 Morocco had.begdn bVe(lipq'decad;s.priorto Opera&{;;.Quraggz School..lpd yc§;
the announ;enéqi of the new program marked 4 crucial turning-point for the
tradifional Quranic sgho&l.teacher. fréu aniinst%tutioniﬁevoted to the complete
-nlter"pf the Quran and the study of the l;lcnié sciences, Qnranic schooling
» now became officially lé;i:lated'ai a‘pgcsch;ol charged yith teaching tﬁe
rudimsents of reading, uri?ing, ;nd wmath in.prepprutiop for pri-q‘z;ocbool.
‘Certain traditional pgdagogical'feitﬁrel have remsined in the jami', such

as memorization of a small number of the sho{test Quranic éhnpterl. and some J

‘Q.
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mstructxon on proper Ishmc condudct.. lut the time .llotted to tbeln oub_jecu
/ LY
each day has decrenoed due prx-urily to the ldditxon of gpvcrn-ent

_ ochool-preparatory tubJects. The fgx h is no longer the head of a prxvate)
entérprtne, but lubJect to pcrtodxc 1nopections by a govern-ent offxcxal

.Yequired to follow curficuluu set doun.by ‘the Mxnxstry of Education, and

-~

oncourue’ tb attengl-peda;o_gual t_n_iuing sessions desggned for Qurmuc

preschool teachers (Jordan,’IQTS).

-

As » resuit ot this renov.tépn of the: educational -ysteq} teucﬁing of
_ P : . y '
Qurcn and religious sciences at the highér levels has undergone extensive

L4

renovations. Tradxtxonal uadrnsas and the travelling apprentxcnsh«p syotll
ltlll operate in remote rur-i regions, but they are without govern-ent sanction
snd have lost most of ghexr clxentele to the legal reqﬁxreuept of government
_school attendance. foicinlly recognized Eighef;level religious instructidan is
nov available qnlﬁ in specialized branches of the‘no9ern nstional secondary
ochéol~and university oyst?-s} qn&lthe bid-ltjle methods of teachi;g h ye'§ben
.%farge)y rep}aced\by the tripping,-of a modern age, with ]ﬁfthres aéd essed t?‘,
lgrge groups of students in lecture ‘Malls and classrooms. The fased
garawi!!in of Fe;‘has donated its namé to the Islamic Studies deﬁartnent of
-'l the national unxvcrsxty, vith a branch in Harrakech for the study of Arabic

language, and another in- Tetouan for 1slamic law. In lqbnt King Hassan IX hna

rccently e:tablxlhcd the Dar al-ugﬂxth ll‘ﬂlllln!!!l, a univeroity

-

institute devoted to. the study of the‘tradxtxons of the Prophet. The famous
- Yulufx!! of Harralech however, novw functions primarily as a antﬂoull
historical wonument, open to tourists.

Among our infornantn, we have encountered mixed reactions to these changes

BEST COPY
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.. 'anﬁkto the increasing goverament involvesment in religioul'education. For some,
. . ) : ”

3

the decressed emphasis on complete memorization of the Quran is a serious
. ¢ Il : ‘ .

* problem for the modernized jlii‘, as well as in the religious subjects
_ipcfnded in the goverament ychéoi curriculum. As one fqih explained:

In the old method, there were the jawi' (mosque),
talib (advanced student) and msafria (travelling
students). Like this we used to wemorize the Quran. KNow : S
there are modern, schools and unjversities where the Quran L4
has :?co-e just (a'set of) suras (chapters). In the '
firs r (Students study the chapter) "Sabih,” second
year, ," and so on, fifth year. *Rahaan.”. . . Now in
the hew systein, they don’t memorize hizb (division; -
one-sixtieth of the Quran) after hizb, they jq’t study
some suras from.the Quran. The old way, saika‘
(complete memorization of the Quran), does not exist
anyimore. The teacher explains sose guras to the
students. That's all. - E

Memorization of = féJ.ggzgs'ic still expected of students in the jovérunent
_ ocLéolif novéver, ﬁbe.Quran.is not memorizeéd in its entirety,‘&«t at the rate
of only one duia ﬁ:i ycnr-anh'ther; are 114 suras in the Quran. Some
.'151_3 also cllxu that the reductsnn of time ailotted to reli;xoul
instuction in schools is one of ‘the causes of the decrease in relxg:ous
observation smong the younger. modern school-educated generations of Horoécqn
society. . | |
| Despnte thenr regret for losses in the scope and nature of Quranxc
educatton xn modern times, Iﬂl_' also cknovledge prac:‘ka] advantn;es of
more modern system. At the preschool level, the replnc-ent of the uooden .
board-, pens, ink and clay. by llates ahd chalk has been a '!lcone
convenience. One‘gsl_ detcrxhed the d:fffrcnce.
I used to teach students on these wooden boards before. but
‘1 found that (the boards) are txrang. The students have to
wash the board, and the water is cold in winter. Then they

have to put the board in the sun until it becowmes dry, and
then urite with a stick. Thxs takes too nuch time; But now
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| P «
we find that it is easy to use "modern luhas” (slates).
1f the student makes a mistake, he doesn't have to wash the

V4 " board and wait for it to dry, but can just erase it “and
write the cor:nct thing.

: Also found.to be‘benéficial, is the possibility for group teaching around
a large blackboard, rather than the “old ua}“ldescribedbﬁbove which was more

zndxvtdualx:ed but also wmore ttne-consunxng. We have observed :he blackboard

-

bexn; u:ed in several crentlve pedago;xc-l umys. The teacher way highlight. e
- target lettero-xn qordg vxth colored chalk; he may qr;;e letters: from a vord

and then‘raguest that ltudeﬁta'fill then‘in again; uriting from memory on thei;r
individua} slates. On; fgjh who employed these methods, claimed he |

discovered them on his own, and has never attended a government training

l
P

session. -
Other xnnova:xve pedngogxcal methods have also been enbraced by many

.gglgs, wvhether they have at tended modern trannxng sessxons or not. Alphabet

and sxng}e-vord learnxng are frequently xntro@uced, long before-the child is -

expected to decode an enti(e Quranic passage, tradition;lly one of‘she first

tasks set Befure the child. Today, Quranic'pass;geé are still practgced, but

for the most ;art only orally, at t;io‘preschool stage. A real concern f&r the *

chj]dren‘i underltandingfof the words théy read and write also belies a fiew

nﬁ:itude to teaching. Hé have observed one;ggih.qqiz:ing his class orally

on Horocgan Ar;bic equivalents or c;planations for written words pronfpted in

Ahii‘lessons,.nnd utilizing concrete items, pictures, and gestures to illuntraie

con;ept;. Sevgral fqihs huvg verbally espoused the government view of the |

Quranic school as & preparation ground for -ode;n prinary.-chool. In addition, AN

the age range of students is more restricted now than it had been in the past;

this allows for sdjustment of the lesson to the abiljties of the whole group:
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: We figured out that the wethod of teachxng today is easier

"than the method by which we were taught. Before, children
used to (start) coming to the Quranxc school when they uere
four years old. They used to sit and not do an}thxn;. At

thit time there were students. of different ages in the same : 2;
. . school,.’ varying from four (yehrs) to fourteeh, and every
- g ¢, one had h{;.oun way of thinking. Now students are of the

ssme age, so they can/talk to each other, discuss wi th seach
other, and leafn from each other.
B Perhnps beca,‘i of the Quranic schopls’ expnnded curriéulu- cltablishéd by
the: ctate, one fgxh has noted d-neu anuzs;txvenesu in the children: "In -
]

the past, tbe ‘child learned only vhat was in front of him, low he asks for s
“information from all fie)ds and directions.” Another ‘rural fgx ndvocated
diversification of oubjecta in(f:i Quranic school: ' .
In (traditxonnl) religtoos education, it was llld that the
students had to memorize the suras, wvhile it was not
considered important thst they understand them. . . . Here
we prepare students to go into elementary wmodern schools.
So we should teach them not only the Quran, but also how to
read, vrite, and count, and alsao discuss with them the
‘suras in the Quran. Otherwise, if the students :
memorized ouly the Quran. :hey ‘would be lxke blind people.

anxlarly a third infor-ant co-nenttng on preaent—day hxgher—level ntudy of

A

the religious sciences, finds it “protected by the unxverugty cystcn and ooe
presented in a modern way, iﬁ a cle;rer, more efficient way.” Such remsrks are
particularly striking im light of the traditioqgl‘pedAgog{cal approach
encountéred by these speakers themselves in their own schooling. That spproach,
riquired the memorization of religious texts apd commentaries while suppréibing
critical discussion of them, for criticism implied & challenge to the divine
authority of such texts——in other words, heresy.

The impact of the field of child deveiobngnt on teaching is being felt
among both modern and traditional teachers in Morocco. One duranic school’

teacher suggested, "In- the past, teachers di'p't think about abilities of small
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éhildren:,they used -ethod; that w&%e too diffidult.” Similarly, another
. .!Si! criticized teachers who “. .‘;'ph; letters, unuber:. téut- all on the .
board st ofice. It's like 100 kil;jrugn; a child can't lift it all nt'oqcé.' ' .
_— ThoJ; (who do tﬁis)'hcven't Snd.ex;Qrieﬁce with children. (Af wmy school,) we’
only otudy one uord per véek.” The sa-e._gi; expressed interest in
xlprovxng the -children' s houe envxionncnt as a vay of xnprovxng att:tudes and

class perfor-aucc.,

For the -ost part, fgx s still see Quranic preschool as an xnport;ut

. institution for the raxsxng of Huslx. dhxldreu, despite change in school .
pedago;y; As one fqih put it, “A house that we're going to build needs a -  +

foundation. That foundation must be Islsmic.” When asked whether he expected
that the Quranic preschool ;ny one dd; bé'entirely replaced by thé modern | .
kinde-rprtens alr;ld.y appearing, another jg_i_g cont nded that lgﬁi an event\
was hxghly unlikely. He argued that the Quraa;c school is best, becnune it is
uhere children lcarn the Quran. In his view, “the ngil contains all the ideas
" that (any) other -cbool could teach. The Quran's ifsyrtfnce does not
‘dnuuppear. B |
The continuing importance of the fqih in his role as Quranic teacher

A Y

'is mot so clear, however, due to_récent changes taking place in contemporary

1

Morocco. The following section will c:plore the ﬁnpact of these cyihges on the

fqih's position in his coa-unzty. and its transfor-Q;ion oyer time. ;

- . \ ~
. e .l ) .. - . . 1 - T
v 9’ N’& ' . ' { <0 ey
% .

;l e
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. IV, bhan‘in; Roles and Status of the Fgih

- ' 4 -« -

; The present tection atte;bts to rélate the past and'present roles of the
fgx h in his connunxty to changes ‘in his’ socxnl and econonxc ‘tltul. In ~

/ . :
;radgtxonal Morocco, the gs vas a teacher, scholar, and reltgxous 3uide,. <

and, as an upholdcr of Sunni lsln-, vas scornfnl of the pOpulnr -araboutic

*

uotchxp u1despread in rural Morocco. He was not en ordinary ne-ber of the

co-nunxiy, bexng a literdte £xgure, a memorizer.of the Qurnn. and one who had.

Y

gone through the “intense socxalxzxng experience” of full-time attendnucc in :

Qurinic institptions, living.in a communal arrangenenx with teacher(s) and
fellow students (cf. Exckelnan, 1978; 1983a; see also l983b)

Another facet of the. 553_ s status, supported by dur own oblervat;ons,.
vas hls aothor;ty to punish a child for transgresstons calnatted
outside the Quranic school. Ome informant recalled this kan of eztensxo;'of
the fqih's autﬁérity to his own cﬁildhood activities: |

- The fqih used to force his opinions and ideas on us
forcibly and by mcans of ‘his stick. For instance, the first
time the fqih saw me learning to ride a bike, he said
to my father, may God rest his soul: 'Do not let hiwm ride
on a bike, for this will cause him to forget the Quran he
has lestned.' He was claiming that simply putting my hand
on the handle would cause we to lose what I had stored in
my sind from the Quran.

- "Another- tp:'-er Qur' c ltudent recalled the'proscriptionn of/lh fqih: "He

said to me, 'ﬂy lt ent, avoid modern ufban centers and.shun buses, for if you
R A '--
s nume ihch a nature you will find it difficult to memorize the Qurnn o
The celebration (zarda) given by parents vhen & child had successfully

memorized a sizseable port}on'of the Quran, éroviden another example of the .

respect teaditionally enjoyed by the fgx le-enberxng his own garda
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. S . .
- upon memorization df the entire Quran, an informart recounted:

[ 4 - .
' It is a joyful occasion for the family and the fgih...
The (visiting) fqihs prayed for me and. cdngratulated we
on the event of oy graduation. (The celebration) is at the
same time an expression of gratitude for the great work the -
‘. . fqih has performed for the student and his family. The
- proof of his truthfulness, his faith and his industry is -
thag he hag borne his gréat message (i.e., 'that he has
) . carried his task’).

-

This iﬁfo}uanf al;o recalled the prdcticefdnong older students of organizing a
zarda expressly for theljgi_ as a shov of) their tbanku and respect. R
/;uch ;radxtxonal respect for thelggl_ has not. in many 1nutances,

survived the effects of modernization of the school system. In the 1930's, with
the nationslization of the'garawi!!in_nnd Yusufizxa nniveisi;ieb by the
Frencé, oo; ohtco-é vas ;hat ihe te;cher became a paid government employee; he
.was‘ng;longer;hn indépende;t figure who req&iredvgnd.received suﬁporf from the
host Muslim community motivated by reli;iou; canons. Eickelman (1978) suggests
ant a& erosion of ;tntns resul:ing from the French policy, led ;nny of these
university teachers to seek less remunerative, but more trldxtxanally respected
posxtxons as .fqihs in rural areas9 A Moroccan )ournalxst reporting on the
results of "Operation Quranic School,” observed that."the counnnity is (now)
wore attentive to the modern school teaéher‘than to the fqih, to tye extg;t
that the latter has become one person too many, indeed even a subject of ‘jokes"
P (El‘Koundi; 1983), |

A loss of‘reqpect is further reflected in the following responses to one

-

of our ethnographic questions:
Interviewer: -1t is said that long ago when a father
brought his son to the Quranic school, he would tell the
fqih, “1f you kill my son, T will bury him.” What do
you think of this saying? : 5

, - Fhias a ot
: Fqih A: This (saying) is very famous and very old.
4 Anyvay it is a-good saying. In the old days people used to
' . respect and give value to the fglh. That is why they
used to say this. It is just a sign of respect to the 231- y




£
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fqih. That is why fgihs used to be serious and’
children used to memorize the Quran in four, five, or six
years. But now there is no respect. We are not respected by
people. We teach students who become doctors, engineers,
. and so on, dbut they forget that it was we who taught thewm,
. - and that it is because of us that they are uhat‘}hey are.
Fgih B: Long ago, when you wanted to read or write a
letter, ¥ou looked in the whole quarter to find someone who
vas literate. That is why people used to respect the _
fqih, decause he was the only one to teach children how
to write and read. Tt was because of this that this saying
(appeared). In fact it is not true that the fqih
(actually) kills the student and the father buries him, but
-it is just an expression that shows the respect snd value
given to fqihs long ‘ago.

‘ , ) . . 4
Both informants clearly.set their descriptions in the past tense. Implied in

the second response, is the fact that the opre1§ of genersl literacy through

sandatory public schooling, has tended to strip the fqih of his

once-special status as one of few literati in the connunit&.;& third

informant, commenting on the queotion,di vhether special privilegeu)ﬁ;;{-till

accorded the fqih inm his community, responded, “Not today, mot today.

(These days), the people respect him for his knowledge, they respect him for

[N

"his-caprect behavior ~ if he behaves correctly ~ and that's all.”

4

Y Status as measured by the economic recompense received for his teaching

g r
services jis a particularly scnsitive issue for the contemporary Moroccan

- fgih. The promise of "Operation Quranic School® has not included

substantial financial support from the government for indi§i§uillggihs. The
community still ﬁrovides the fqih with & location in which to t;;ch wvhile

the parents of students give him occasional gifts and a nominel monthly fee.
houe;er: few fgiha fénq this payment sufficient, and many employ -thedselves

in other ways as well. Among our sample of former or practicing Quranic school

~

teachers are: seversl prayer-leaders (imam} or murshid diniyy) in

neighborhood musques, two failo,s; at least fwo’aqulet-vriting traditional

. . N
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curers; and a shopkeeper.- lt has been argued that the experxence of

-

Jdigher-level Qurasic lchoolxn;. prod&%xug a netwqu of friendships, allxlnccn

¢

and contacts useful in -nny areas of latcr endeavors, is partially responsible
foi the substantxal nu-ber of Quranxc teachers (all former -usafxrs and

f .
madrasas students) involved in specxali:ed ccononxc netvorks that can utxlxze

these contactc to.advantage. ‘Bickelman (19831) found that a cousxderdble number

of Quranic teachers were involved in the eloth trade in rural central Morotco:
’ « « - There was very little material profit (rabh) in
being a Quranic teacher and more to be made in making the
rounds df rural markets and communities. Being a Quranic
teacher carried with it little sense of vocation or career.
Memorization of the Quran was an end in  itself and gave a
i person status; being a teacher. did not.
Uhile Quranicyuchool teachers commonly tought other sources of income even
!

before the Protectntate (chhaux-nellaxre, 1911), they have lately becone much
more avare of the relatively low remuneration Ievels for their own teaching
when compared with those of'salarxed modern public school teachera. According

to several fqihs, a major reason. for the decline of Quranic higher

education is that graduates of that system can expect only low-paying jobs, for

which the éarningu are often described as kif walu ("pext to nothing").

Most of our fqih informants who are now employed primarily in other
professions worked for a period as Qur;niq school teacherl'f;én a sense of
duty to teach what they had learneq, but left because of monetary p;oblc-o.
Several remember having learqed E:}loring or talisman-writing st the Quranic
léhool vhile still Quranic students. Such .kilis vere taught “so that. the

learners could find a way to earn some money.” At least one fqih even

considered working abroad as a migrant laborer, “because it is a good way to

o

-make money, and everybody wants more. The sea, too, wants more water."

-

S;plaiuing his decision to discontinue higher-level traditional Islanmic
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- R
studies, one informant 't.ted “It beca-c evident to me that this r#n&ing led

we novhere. It ncrely instructed ‘the qtuden: to memorize and cxpla;n the

LY

foundations (of the Islamic scxences) and then leave with no guarnntee of a job

* ‘ -
»]l0 ' . ‘ <

-

or a future.
. The fqih as Quranic schooi teacher has experienced the ébpearance of a

nev rival educational system, a society increasiﬁkly oriented t;vafd Western

organizatiaonal id;nls, and a hos.t nli shifting economic values and ne_éeuiticn

— each with definite consequences for his own position in the community. While

the new tychniques which have been introduced’in the Quranic school may be,

effective for tenching general literacy lkills, they have alno~éoﬁprauised'the

trndxtxonal ntandards of rigor and concentra:xon on the Quran snd related
religious msterial. Attendance of preschool--ge chxldren in Quranic schools has
no dbubt increased, with the-govern-ent'l official requirement of a preichool
-certificate for eatry into“uédern primary school. However;'nnndatofy pubiic
school atten&ance and the ;inanciaf pressures of a -odernising‘docieﬁy. have
vastly redué;d the number of older Q;ranic ﬁtudenfb, vho traditibnﬂll; provid;d’
the fqih with help in teaching the young, and who would themselves

t

eventually bear the title of fgih.

V. Conclusions: History ss Transfornation.-nd Transformation as History

J In this paper, we have considered several ke§ issues iq understanding the
£§i§'l function in Moroccan socjety..as ;;sseasdk and teacher of rtli;ious
literacy and religious knowledge. How has the significance of the term fqih
changed vwith the changing roles of the (Quranic school teacher and his & |  in

Morocco? More generally, how may we evaluate change in a way that will

. - 3
illuminate the process of translating a "graditionsl” imstitution into a
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"‘gdern" context? An ansver\-ny lie in approaching history as a process of
) * - - .. A .
'~ continuous transforwation. Such an apprpach would reject a static description
. - , ¢

of a "traditional” institution as ¢ were etched in stone, and vould.}

soften the borders between those us;fnu t ?roplenﬁiic bipolar terms,
“traditional“l“-bdern", “histérica]ﬁ#“zgnte-porary", even'"then”/"

- The future of the Quranxc school appears to depend on the exteq; to which '
the fqih can perforn functxons of xpportance in a socxety undergoxug rapid
chang;. To assess his lblllty to do so requires a clear picture of where and
how the‘531. i# embedded xn the complex fabric of Horoccan aocxety. Ee is
possessor of the dxvtnely unassailable contént of Quranic tgachxngs. -nstery'of
which is fundamental to the Husli; faith, By virtue of hii'centrdl‘positiod.iu

= the Qurinic schools, the j]iﬁ,his;been intinaFely involved in the
| :ocinlization of Moroccan childfen, sometimes over a period of many years. In’
’ addition, the. fqih has been rela:ively free from Govérnlcnt control, when
compared to teachers in the -odern publxc nchool aynte-.
All of theae sspects of thelggl_ s position have been seen to change
over t;‘e He now teaches more than relxg:oas -nterlal- his role is prlnarxly
as a pre-school instructors and he has lo:t'-uch of his age-old sutonomy with
the incresse in supervision byfcovernnen; inspectors. lbnethélgpi; the anumber
of children taught by the fgih is ﬁiobably greater today than.eve; before.
ﬁe is stili sought out for a iatie;y,of tfligioun&/cocin&, and medical

}

problems, particularly in the lower socioeconomic strata -of Morocco. Clearly, in
. X ;
one way or snother, .the fqih has demonstrated his ability to adapt .to

changing times.
One may ask, then, how Horoccang' concepiions of. the fgqih have been

modified to ncco-iodafe these transfor-afions in his fole and position. One

ERIC - response is that the fqih is perceived in different ways across society,

Ry
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" such that some bemoan his lost grandeur while others applaud his “evolution."

*

he Quranié school teacher is still a living concépt among Moroccans, clearly

differentiated, for better-oi u;rse, from the French-styled nuélery school

-onxtrxce or the wmodern publxc school tfncher. ’ . T o i
Theiggl_ han played a mdjor role-xn the loﬁg history of Moroccan

‘social life. ‘This role, as" we have seen, - uht undergone s nunber of nxgnxfxcnnt '

transfor-ntxonn uhxch mirror other changes in the broader socxety. As the :

ﬁ&lﬁ has given up a axgnxfncant part of his xndependence cu ghe state, so

L 4

have the_family and the tribal fraction. As he has adopted a currxculun more in

Fl -~

keeping thh the literacy and nuneracy needs of the chxld attendtnx school, so
too has Hestern acculturatton eroded the strxct~practxce of Islam withjn
numerous sectors of Horodban.society; A; the.zgiﬁ has relinquished some of
his power (in the folk exprgnsiné, that of “life or death¥ over hii"chltgei) in
:the moral sociali:ation of the child, so tod have parents and extended families
éeen‘;heir cqntrol largely given up, to the~educ§ti6n prbvided by»govcrnuén:
schools, -ass'-edia, and life in theé nf;eets. Indeed, much 6f the strength aad
power left to the fgih ;een to lie in the support of‘parengs‘uho view him
" a8 & potential counferbalance to these rapidly-changing times.
In conclusion, we see that the fqih is not merely a product of his
tx-eh but rather a part of the transfornxng process itself, Thx;
tr;nsfornatxon is a history of chg fqih, and at the same time, & hzctorj of
Athe evolution of Moroccan society‘ih the twentieth century. While & co-parabi;
.-tate-ent might be made asbout many aspects of n'aociety. the Moroccan fqih
provides an especially interesting case,.due to his centrality in traditional
Noroccan society.

While some might claim that the contenporary adaptatnons of the’ fgxh

have given him a new and dxfferent identity, we would nrgue that the fqih

- 26
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still plays’an isportant cultural role which is conceptuslly snd ideologically
. very similar to his fumction in Moroccan society in previoys centuries. Neither
- S ‘ ’ Lo P ' o ‘. . ’
‘ the fqih nor Moroccan seciety hiss remained static,. but cultures have a way
" - of reproducing themselves over generations, often through such key cultural
) : ‘“ " - . .' ) . . .}: ' : ) - -
agents a3 the Moroccan fgih. L . _
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FOOTROTES

(1) Seversl methods have been ‘employed in this research. These have included
many hours of structured interviews with nine traditionally-educated fqihs

| employed primsrily as Quranic preschool teachers; and seven others, also
traditionally educated and bearing the title fqih, ‘but who now teach in
wodern primsry schools. Lengthy and more informal taped discussions were also -

. ‘held with several of the above; as well as uitb'other'fgi§s not presently .

" working as teachers; and & humber of written autobiographical sketfhes were
also solicited. Another method of ethnographic inquiry has been gualitative .
classroom observations of contemporary Quranic schools, providing a description
of wmethods; materials, and sctivities.'Finally, a review of the existing S
historical, ethnographic, snd government-policy litersture related to the topic

“has helped to corroborate our own findings and situate them in historical and -
:political coritext. Translations from the Arabic and French were provided by
Bussain Elalaoui-Talibi, Hicham an-Naggar, and Jennifer Spratt. d
. . ' S : - - -

(2) Other important figures in the hierarchy of Islamic scholarship arc‘the.‘
talid (advanced student, Iit. “saeker of knowledge”); taldb (colloquial
deformation of talib, designating a mid-level scholar of Quranic

recitation, and in common usage, virtually a synonym of fqih in the sense °
of Quranic school teacher and Quranic recitation performer); ari' (the:

- expert in several of the ten Quranic recitation variants, or rivayat);

* jmam (ptayer leader, himself a fqih usually elected. by his comxtunity

_ for the task); and ‘alim (lit. “scholar” in.sny domain, although it . v
~o generally refers to a scholar in the Islamic réligious sciences). Like the term®
o fqih, the usage of 'alim tends to be relative to the educstionsl e
- o background of the user, but it is generally agreed that the 'alim has )
: atteined a level of education and scholarship grester than that of a f ih,
. and is usually engaged in,pursuits.of'a more theoretical and philosaphical .
nature. As oo amulet-writing fqih told us: : .

The 'alim knows. the way to heaven and hell; he knows.
~ the stare, - the seven heavens and what is in them, the seven
~ earths and what is in thew, the seas, engineering, .
wedicine, geology. He knows the sciences. He kiows whbat is
between himself and his soul, that is, whether his soul is
on the path to heaven or to hell. He knows how to deal with
things, bow to judge, how to communicate with other
countries, and 80 on... He knows the Islamic Shari'a .
(law)... He knows how to be.just in giving everyome his -
Ll l’igh&. . ) .

oy ‘ *

(3) While uttendance at Quranic school is a common memory for many Moroccan
males, it was by ‘no mmeans universal. In poorer farming families that could not
afford to give up the lakor of their children, only. one child might be sent to

 Qurenic school = the only son, perhaps, or the eldest; or the one deemed most
serious or.pious = Jong enough to learn the rudiments of reading .and writing,
and a few chaptérs of the Quran. In certain sparsely settled mountain end
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desert regions of Morocco, neither Quranic nor public schools existed until
relatively recently.”’\ : _ -
(4) This tradition of'leeking‘lustenance/fro- thé.larger Islamic community _
takes different forms in different societies. In Senegal, for example, groups
of Quranic students might travel together.over long distances for a period of
months. This activity is judged by some to be "begging;” but in Senegal it is a
typical‘wey'for those devoted to the study of the Quran to survive while they

are studying. It also appears to be s way for communication to be maintained by
the relatively dilgerled Islamic community of Senegal. (Wagner & Lotfi, 1982).

- (5) Special training schools also existed, such.is 5idi Zouine south of .
' Marrakech, for the perfection of Quranic recitation veriants, but these should

not be confused With the mshads, which provided more comprehensive
instruction in the Iclaoic‘lcfeuceq., ' :

(6) The centrality of Arabic: language studies in the Islamic education system
cannot be understateg¥As one religious scholar explained:
(The fqih) ... must have a thorough command of the
Arabic language and of the scienées of .the Arabic language.
. For that is the key. that opens a true understanding of both
. the Quran and the traditions of the Prophet. Without
, conplete command of all the nuances of ‘the Arabic’ language,
‘of its rhetoric, its grammar, and all the sciences of the
language, it is’very difficult to. tharoughly comprehend the |
sense of the verses of the Quran... (and) the traditions of -
. the Prophet. . '

(7) In the Arabic, L1i dda wilduh li-1-madrass, rda youm al-giyan
fi-1-jehennem." - : ' . o

?

: t

(8) Even today, despite a government requirement which states that modern
elementary educstfon through grade five is miandatory for all school-age
¢hildren, this lav is often not enforced or even practicable in the most remote
rural and mountain areas, due to 8 lack of convenient schools and the need for
child labor in shepher‘éng and. farning.

(9 Another explanation for the retreat of many fgihs from larger

educational centers during the French Protectorate, is that fiihs, 1:11) ]
litérate and influemtial group, were suspected (in many cases corr;? y do,_"l
activism in the Moroccan struggle for independence in the late 194 oi;n esrly
~1950's. The fqihs' exodus to' remote rursl regions enadbled them to avo .
harassment, and in some cases. imprisonment, by French officials. Our rura

' ' ' ‘ for
i ite ding to ihformants, appears to have been s popular spot _
:;:;d:;:;it?::::“‘lf it is situatué in the Middle Atlas Mountaine and had

relatively little official French intefvention du;ing the Protectorate,

is i i i in the
(10) This informant chose instead to attend a government institute | ,
province of Ouarzazate, where a special program .lloued.fqr-er q#ranﬁc studeats
beyond the legal age (7 years) for modéra school admission, to earn an
elémentary certificate recognised by the modern systew. This certificate ;hcg

A )
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enabled him to be 'integrated' in a modern secondary school progran. Such
routes, however, are no longet generally available for older Quranic studen
With respect to “transfer of credits™ and reciprocity between the Qurani
modern school systems, it is important to note that in the early years
independence in 1956, a government mechanism was svsilable to train fgihs
to become primary school teachers. Interested partxel vere required o pass a

qualifying .examination, and to successfully complete s one-to three-jesr ’
state-run program at a teacher-training center (Markaz Takwin
al-Mu'allimin). After a number of years of teaching with probationary status,
the successful candidate received the CAPS diploma, accrgditing him of{icially
to. teach in the pudblic primary school system. Of our infornnnts, ten optdd to
enter the modern teaching system in this way, although ‘two have since r urned
to Quranic school teaching, and & third chose to return to lchool and is
presently s full~time student in the pudblic unxversxty nyste-. :
f
) . , -
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