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ABSTRACT

The basic focus of thg Working Parents Project has been tb
contribute to the understanding of the issues and problems derived
from the. interrelationships between work, defined as paid employment
outside the home, and fancily' life, rernied as the activities that
various family members engage in during the course of their everyday
life. Our educational perspective has resulted-in paying particular
attention to. the ways in which the work lace culture, 'that is, its
people, policies, and practices,aecs eai yam-
availability of family members to become involved and participate in
the edUcation of.their children, both at school and at nc'te.

In the course of) the proSect's work to achieve this overall
goal, it has (1) synthesized major findings and recommendations from
its research on dual-earner and single-parent families of
elementary-aged school children; (2) developed a network of contacts
with agencies, organizations, programs, and individuals' in the
region who have a stake in the success of working parent and single
parent families and their children, and (3) developed some specific
recommendations for a form of school-business collaboratibn derived
from. the research, which are designed to enhance the chances for
academic and social success for children of working parents, and (4)
disseminated findings and. recommendations through such activities as
providing presentations to local, state, and national conferences;
testimony to hearings in the U.S. congress; contributions to media
coverage of project work, including national newspapers, television,
and wire services as well as regional teleVision; specialized
newsletters and publications; and dirgct mailings to almost 3,000
stakeiiolders in the region and the n4fTon.

The outcomes of this Project will be useful to employer's
(private/public sector and schools) who have employees that are
parents of school-aged children. More specifically, relults of WPP
efforts will increase the sensitivity of employers to the needs of
working parent employees, provide directidn for actions 'that
employers can take to alleviate working parent employee needs; -serve
as a catalyst for increasing businessschool collaboration iAn order
to enhance working parent participation in their children's
education; and expapd the network and linkages, regionally and
nationally, among those efforts that are attempting to serve working
parents' as well as their school-aged children.

ok
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A. INTRODUCTION

1. Overview
The baSic focus of the Working Parents Project has been to

contribute to the understanding of the issues and problems which are
associated with the interrelationships between work, defined as paid
employment outside the home: and family life, diTiTi.ed as the other
activities that various family mamberS engage in at home and in
their communities Suring the course of their. everyday life. Our
educational perspective has resulted in paying particular attention
to the ways in which the.00rk lace culture, that is its people,
'policies, and practices,a ec ealiyand availability of =

family members to become involved and participate in the education
of-their children, both at school and at home.

In 'carrying out activities related to this focus, the project
has (1) conducted research with a tri-ethnic sample of dual-earner
and single-parent families of elementary-age school children, (2) 1
disseminated findings and ceveloped some specific recommendations
derived.from the research.. which are designed to increase the chances
for academic as well as social success of the children of working
parents, and (3) developed a network of contacts with agencies,
organizations, programs, and individuals in the SERI region who have
a stake in the success of working parent and single parent families
and their children.

2. 1]Definliticnil1712'211.
repor terms that sometimes are

used in other contexts with slightly different.meanings. The reader
should keep in mind that the focus of this report and of the
activities repgrted tifte is on work and family life, and in
particular orehow eadi influences the other and they in turn affect
the education of children and parents' participation in that
education.

In many cases, foreconomy's sake, we will use one term to be
inclusive of othbrs, such as "community" to stand for r-a range of
community-based-groups, agencies and organizations, including social
service agencies, alternative care providers, recre*tion departments
of city and county governments, business groups, professional or
trade organizations, etc., that are relevant or that can have an
impact on children's education and family life.

The specific usage of certain terms will be provided here. They I
are grouped into terms relating to work, family, school, community,
and technical terms.

WORK We use work to mean paid employment outside the home.
--Unless otherwise specified, it refers to full-time,

year-round regular employment, with standard daily and
weekly schedules.

1
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WORKPLACE It is used to mean the locations other than the Nmre
where paid work is performed. It i s weed to refer to

businesses, corporations, etc.
4

WORKPLACE CULTURE. Workplaces are regulated by a set of
ruleS and procedures designed to accomplish the

various tasks that constitute the purpose of that business.
It is in that environment where interpersonal relationships.
take place. Different workplaces can exhibit different
patterns of interpersonal relationships, hierarchies, and
formal and informal, wpwritten rules, values, symbols, etc.

$' It is synonymous with "corporate culture."

LEAVE POLICIES It refers to the various types of time away from
work that are allowed by a given employer. It includes
.paid/unpaid vacations, official holidays, sick leave,
personal leave, military leave, jury leave, unpaid leave of
absence, educational leave, etc.

SHORT-TERM LEAVE A special type of leave, computed in hours, of
less than a day. Usually it involves the first hours of the
.morning, extended time in addition to the standard lunch
break, or the last, hours.of the day. Short term leave cap
use accrued vacation or personal leave. Often, it is
handled in a more informal fashion between worker and
supervisor, ,And can involve paying for time off with unpaid
overtime or extended hours before or after the leave is
taken.

JOB It is the specific position that a worker occupies within
the organization. Although jobs may have the same name in
different organizations, the specific duties, standards of
performance, and remuneration may vary from place to place
and from persowto person.

JOB SATISFACTION A subjective individual assessment about the
current conditions of the job. In this study, it was the
response to a direct question and the answer was recorded
using a three-point scale.

WORK COMMITMENT The extent to which respondents stated that.
they would still work if they could gqX,sufficient income,
such as two or three times their sires b salary without
having to work outside the home.

CAREER INVOLVEMENT A.judgment made by the researchers based on
the extent and intensity with which respondents reported
pursuing advancement (either in position or salary), the
clarity of their career plans, and the reported importance
of their jobs and careers to their sense offulfillment,
Aself-worth, and personal identity.

2
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WORKING PARENTS Used to encompass the more awkward phrase
"dual-earner families and single, (working) parent families."
It refers to two-parent families where both are employed
full -time outside the home, and to single-parent families
where the head of the househaTd works outside the home (as
opposed to receiving public assistance).

SINGLE-PARENT FAMILIES In most cases, it refers to families in
which the head of the household is the mother. The
household heads can be divorced, separated, widowed or never
married mothers. In this study, they are divorced women who
have custody of their children;

LATCHKEY CHILDREN It is generally used to refer to children
under the age of 12 who care for themselves while their
parents work outside of the home. Most commonly used for
absence of adult care during the of tor- school hours.

SCHOOLS Used as a generic term to refer to the institution,
-----Treluding the place, the process of instruction, and the

people involved: administrators, teachers, and pupils. It
can be'used interchangeably with the term school districts,
to .indicate policies or practices that may occur in some or
all schools in a given community. Most of the concerns and
experiences reported in this study, as well as the
recommendations proposed, are directed toward elementary
schools. There is no reason, however, that similar
principles could not be Wicable to the higher grades,
particularly junior high schools.

PARENTAL( INVOLVEMENT (IN SCHOOL) It assesss the participation
level of parent's, mothers, fathers, or both, in activities
such as parent-teacher conferences, school program, plays,
concerts, carnivals, field trips, clasi parties, PTA or PTSA
meetings, fund-raising activities, etc. It also included
helping the child with homework, and discussing school
experiences' kith the child. This is similar to PIEP's
"school program supporter' role" within their broader
definition of "parent involvement."

COMMUNITY Here it is .often used to refer to the geographical
---"WTocial context in which families live. In this report

it is oftemused as a short-cut term, suck as in
"school*-comniunity relations," to mean a range of
community-based groups, agencies, and organizations,
including social service agencies, alternative care
providers, recreation departments of city and county
governments, business groups, professional or trade
organizations, etc., that can have an, impact on children's
education and family life.

3
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A TERNATIVE CARE PROVIDERS Unless otherwise specified, it is

used here to include any of the various forms of care
related to age, setting, and delivery systems; such as
infant, preschooler, school-age care; care in the
home by a relative or some other adult, whether free, for a
fee, barter, etc., family home care, center care; the
various designations used to refe to the length of time and
time of lay, such as drOp-in care, day care, child care,
night care, sick child care, after school care, extended
care, or before-and-after-school care; whether in school or
elsewhere, and whether public, private non-profit,
proprietary care, etc.

INTERVIEW This study relied heavily on face-to-face personal
----interviews. These were organized and arranged before-hand,

then tape-recorded with permission of the respondents. Two

types of interviews were used; first, a semi-structured,
open-ended interview, explored work and family
interrelationships and other aspects of family life, such as
social networks, school involvement, etc.; a schedule of
general questions was used at the beginning of each
interview, and specific probes were used to clarify certain
points or to elicit additional information.

QUESTIONNAIRE The second type is referred to as a
questionnaire. More approprjatelyi this could be called a
structured interview, since it was conducted face-to-face
with participants, the questions being read by thp
interviewer with some questions requiring short answers.
The instrument consisted of a set of questions designed to
elicit specific factual, information about work history,
current job, family history, and child care.
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B. BACKGROUND

1.' Previous Work

The research phases of the Working Parents Project involved
designing and executing an'in-depth, mostly qualitative study of the
interrelationshipt between work and family life among a sample of
Anglo, Black, and Mexican American dual-earner and single-parent
families with school-age children.

In order 10, explore the impact on-family 1ife,of maternal
full-time-employment, half of the sample was composed of 'dual-earner
families, and, the other half was composed of single (divorced)
working-parent families. The influence of workplace,policies and
practices on family life were examined by drawing half the sample
from families with mothers employed by the telephone company, Mid
the other half from families with mothers who worked for one of. five
large financial institutions. All families had at least one
elementary school-aged child, and all the families lived and worked
deln Austin area businesses and their children attended.Austin area
hools.

The parents in each family were interviewed using both a 1
questionnaire and an ip-depth, open-ended, semi-structured
interview. Data were collected on various aspects of each family's
history and development,' ncluding parent work histories. Current
jobs and workplaces were described by respondents-mainly in the

.

questionnaire, while the open- endedNinterview explored their
perceptions and experiences in combining full-time employment with
their family responsibilities as well aslotber aspects of family
life.

Data from the questionnaire were coded for quantitative
analyses. Data from the ppen-ended interviews were transcribed for
qualitative analyses. Coding categories were developed and applied
to the transcripts, and various categories and typologies were
derived to a in the various analyses.

In WPP's qualitative research studies, which used a small
purposive sample, data collection and analysis followed each other
very closely. As families were being contacted and interviewed,
completed interviews were already being transcribed and studied. At
the end of the data collection phase with-thefirst sample of 15
dual-earner families (telephone company employees), a preliminary
analysit effort revealed some unanticipated facts about the nature
of the jobs an the- workplace from which our subjects were being
recruited.

It had been hypothesized in study's sample design-that there
would be differences in perceptions and feelings with respect to
autonomy between the telephon operators (entry-level, relatively
low-skilled jobi) and the service representatives (higher-skilled,

5
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higher salaried, and more prestigious "office type" clerical jobs).

Analysis of interviews with the first 1.5 telephone company
employees indicated a job characteristic so uniform in the workplace
that there were rib differences between the jobs sampled (i.e,
between those of telephone operator and service representative). A

rigia and broadly applied style of supervision and management
resulted in little variability regarding in the feelings of job
satisfaction as expressed by the women interviewed. This appeared.
to result from lack of autonomy and high levels of control which
characterized the styles of supervision that subjects reported being
practiced by their supervisors. Thus, in spite of differences in
salary levels, relative prestige, and other desirable features
between the jobs (e.g., Ivor* schedules, opportunities for overtime,
transfers, and promotion), there were no differences in the overall
satisfaction that workers experienced with their jobs.

In addition to the rigid management style and the high levels of
work pressure reported by the women, the application of, leave
policies which did not allow for short-term leave was another
,perceived salient job disadvantage. In spite of these spontaneously
expressed high levels of strelp avid dissatisfaction, the median
length, of service for phone company women was ten yeaet, and the
median tenure in their present jobs was six years. The job security
(protected'by their union), higher-than average wages, and
relatively good benefits, accounted for the attachment subjects
showed to the labor foece. Yet, when asked if they would continue
working if t4ir salary was supplied by other means, only one said
yes.

In order to provide a contrast r(arding workplace policies that
appeared releva to family life and parental involvement, the-next
data collection ase focused on families with women (mothers) who
held Alerical jobs in local banks. A total of three banks were used
to 'select the sample.

The contrast in manageAnt styles and flexibility in le/tve

policies was readily apparent. Rank women reported that their
immtdiate supervisors had a great deal of discretion wheK dealing
with short-term leaves. Only.a few employees reported intense work
pressure and this was usuhlly related to certain banking operations
which were cyclical rather than being constant.

Although most of the women interviewed reported being satisfied
wit it fringe benefits and salary levels (standard for the
b. dustry in the city) their salaries were significantly

those earned by telephone company women. However, .

0 los satisfaction was significantly higher than that reported
by to -'shone women, indicating an apparent certain trade-off: e.

toleration of high stress jobs if the pay and job security are above
average.

6
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The rigiditY of short-term leave had been related directly to
the 'ability and m'ailability of many respondents to become involved
in the education of their children. A measure oaparental
involvement was used to compare the families usi the rigidity or
flexibility of leave policies or practices reported by. both husbands
and wives. Of the 14 families who reported that both spouses were

-.equally responsible for keeping up with their children's schools,
six were phone company families and eight were bank families. All
three fathers who reported having major responsibility for school .

involvement were married to women who reported rigid job leave
policjes.

When neither parenthad flexible leave policies, which was the
case with' seven families, all phone company faMilies, it was the
wife who somehow found the time to assume responsibility for school
involvement. Fourteen out of the 17 fathers who reported flexible
job leave policies were involved at some level in their children's
schooling. However, only two of the fathers who reported rigid
leave policiek were invoTved in their children's schooling.

rs, on the other hand, showed a much greater commitment to
thei 'Wren's-education, either out of conviction or by
tradit on. All 11 mothers who reported flexible job leave were
involved in their children's schools. In addtion, 16' of 19 mothers
who reported rigid job leave policies still managedorrrre
to maintain some level of schooTinvOlvement. .

The mother's continuing greater involvement with their
children'S education, even when faced with gPeater job pressures and
constrained by rigid leave policies, points to the lingering
influence of traditional sex role definitions. These have not

_changed even in the face of the continuous participation of these
women in the labor force and their development as permplent de facto
dual-earner families. Overall, we concluded the' in dual-earner
families where both parents work full-time overlapping schedules,
rigidity in the employers' short-term leave policies tends to
discourage parents' higher levels of involvement. In particular,
such policies tend to discourage fathers' involvement even more than
it does mothers' involvement.

Participation of fathers in family activities as well as their
school involvement, was an important factor with respect to the
various forms of adaptation that these families utilized in coping
with the restricted time that mothers could devote to the children,
household, maintenance, and other traditional female role tasks.

In order to explore work and family life in families with only
one parent, and considering the increasing number of households
headed by women, the next and last data collection phase was
designed to center en a sample of single (divorced) working parent
families. To increase the comparability between the samples,
methods and workplaces' similar to those in the dual-earner families'

7
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study. were used. Major findings of that phase have been presented
in a prvious report (See Espinoza and Naron, 1983).

The general recommendations offered atlIthe end of that phase
were directed at the two social institutions whose policies and
practices can directly affect the well-being of working-parent
famtilies: employers and schools.

a. Recommendations'for Employers and Unions

Initially, It was stated that bh@lopower of employers is limited
since employers cannot force employees to do somethiRg they prefer
not to do. However, by instituting certain policies and practices
an employer can facilitate or encourage parental participation in

schools. They also can improve the overall atmosphere at the
..workplace,which couldfielp relieve some of the pressures and
tensions built-in the 40K.

(1) School Involvement Affirmative Action Policy

It was proposed that leave policies for school related needs
should be studied jointly by managers and employees. An explicit-1

statement by employers affirming the value of school involvement
(e.g., 'similar to affirmatixe action statements) is one way to
recognize the social importice of eNildren and their educatiOn.
Any such school involiement poLicy statement must be a product of
the widest /form of employee participation and discussiontpossible. I
It should be emphasized that policies are not only a beneit
primarily for children and sectindari y for parents, but
for schools and the community.

These policies are recommended for working parents whether they

are male or female, married, remarried, single, divorced or
separated, with or without custody of their school children.

(2) Employer Assisted Child Care.

One of the main sources of tardiness and unexcused absences
among working parents, particularly mothers, is related to problems
In arranging alternative care for young children while their mothers
are at work. Alternative child care is a need that must be met by
any family which does not have a built-in child cat.e system, such as

their mothers or other relatives residing $n the household.

As with most other options subject to marketplace. forces, the
quality of child care is directly proportiohal to its cost. The

problem for parents with incomes just above the poverty level is

finding affordable quality care. Available alternatties such as
subsidies that tend to lower the cost of quality care in places like
church-sponsored day care centers, public school-based extended day
care or publically funded day care centers, are often inadequate for

the needs of a growing population of working mothers.

14
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Employer supported child care, most often directed to preschool,
*children, seldom covers the extended care.of school age children. A
growing number of schools and school districts are currently
participating in various forms of extended care. These include
matigg their facilitfes available to non-profit providers as an
"in -kind" contribution, leasing their unused facilitiespto providers
(proprietary or non-profit), and actually operating, their own
extended ,care systems. In many cases, such extended care programs
are Self-supported through fees collected from parents using the
services.

Some forms of voucher system for child care assistance could be
extended to.cover school-aged children. It would allow workers to
choose arrangements which best suit their prefergnces and needs.
When offered in a "cafeteria" system of enployee benefits, it could
not only seerve the needs oflemployees t the concerns of employers

Iti

as well'.

(3) Employee Assistance Programs

Findings from these studies support the pr ise that workers
411154,cannot be perceived and treated as just one re resource (i.e., one

'which can be used, developed, refined, and,swhen no longer
profitableosimply'discarded). In addition to their skills and

,'energy, wagers bring to work every day a variety of hopes and
concerns, aspirations and limitationt, problems and possibilities.
The source of these is more often the home which together with the
workplace accounts for almost the all of the time and energy
available to and used by working people. The extent to which
psychological carry-overs from home to work are positive and
energizing, productivity well as efficiency will be high. However,
if such carry-overs are mostly negative, they can interfere
significantly with job attitude and performance..

00/

Two highly related and complementary approaches to deal with
stress wee suggested by WPP in that report. The first consists of
a comprehensive examination of the workplace, its job structure and
overall functioning as a social organization to minimize or
eliminate those conditions which produce stress. For example, work
quotas, performance standards, and deadlines can be examined--when
feasible--to periodically evaluate and re-evaluate their usefulness
regarding productivity and employee morale. Solutions to reduce job
stress can include a redefinition of jobs, changes regarding job
interdependence, increased worker autonomy, use of teams and relief
workers, greater flexibility in work schedules, allocation of work
loads, etc.

The most widespread source of frustration and anxiety expressed
by mothers in our sample had to do with inflexible short-term leave
policies. Measures must be taken to increase the flexibility of
parents to attend to unexpected child-eelated events that often
require no more than an hour or two. Frequently penalties are

9
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imposed, or workers.must forego a full day's pay When all they needed

was a couple of hours of leave for these kinds of events.

A second important source of frustration detected in our study,
both objective and subjective (perceived), relates to personnel
policies, including (1) job security, (2) opportunities for
training, (3) transfers and (4) promotions. Although not all
workers are equally motivated to advance into higher levels of

k responsibility, it is important that such opportunities be open and
available to those willing to take them. In many cases, the...,

perception concerning the pnavailabilityLof opportunities is due to
a lack of information, rather than to tO absence of those /

opportunities. The most clear need is to improve the means for
internal information so that employees can be aware of opportunities
open to them, and can plan according to their own personal
priorities.

A second major approach to workplace improvement was also
proposed based on some of the needs and concerns expressed *a._
parents in these studies. It involves expanding the format An.
basic operating principles of employee assistance programs to cover
services related to the mental and financial health of Workers and
their families. These ser ices, could include on-site education and
trainling activities focu ng on "Stress Management," "Parenting
Education," and "Financi 1 Counseling." In addition, "Information
and Referra Services" c be offered to cover needs usually met by
existing c nity based ies and services. These include
marital counseling, child abuse, legal assistance, adult education
and training, andrecreation services.

The types of assistance proposed here are most critical for
single parents, given their relatively limited time and financial'
resources...They also can be of great import ante to dual-earner
families and parents and, in many cases, to single and/or childless
workers. Thus, these are proposals that are non-discriminatory in
nature and can be considered a benefit for all workers (parents and
non-parents; single, divorced, widowed and remarried; male and
female; young and old; management, supervisory and clertcal; skilled
and unskilled).

b. Recommendation for Schools 44,

There are many ways in which parents can become involved in the
education of their children. We found that most parents expressed a
.desire to be more involved in their children's school activities.
They were particularly interested in attending activities in which
their children are taking active part. These included plays, band
concerts, and field trips. Unfortunately, many of these activities
are scheduled during the mothers' work hours. Many workers are not
allowed to leave the workplace to attend school activities because
of specific policies regarding short-term leave. Young children
often have difficulty understanding why their parents cannot attend
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"their" activities', when other
These demands can cause stress
The presence of a proud parent
particularly if it is the only
reinforcer to children.

parents are there participatingb
in the parent-child relationships.

at such "special" school events,
one they have, can be an" important

Teachers also tend to equate the presence of parents at these
types of events with interest and support for their classroom and
the school: Unconsciously, the absence can be taken as a sign of
apathy or non-interest, often reinforcing already existing
misconceptions about divorced mothers and children of "broken
homes." .

Several suggestions can be/derived from the experienAs related
by parents in these studies. Because of the diversity among
schools and grade levels represented in our sample, these
suggestions are couched in general terms, and they do not ignore the
fact that some or even many schools as well as individual teachers
are flrea mp emen ng s m ar measures.

(1) Scheduling of Activities and. Special Events

The most obvious suggestion is that schools should schedule more
acti.vities during parents' "after-work" hours. However, as was the
case for some of the women in our sample, some people work evenings
or irregular shifts. There is a need to find -a, balance between day,
evening and weekend activities scheduled by schools. In any case,
teachers should expect that some parents will nots4rticipate. A
simple reminder Eb chiTdren ,about the ficf Slat parents are
very busy, or working and unable to attend, would do much to
alleviate the guilt many parents feel for not being there, as well
as the disappointment or embarrassment often experienced by their
children.

(2) Publicity for Upcoming School Events

Several parents stated that if they knew about upcoming events
well enough in advance, time off could be requested or arrangements
made with co-workers and supervisors to be away for short periods.
Children are often unreliable messengers to the home for school
news. A *ell-publicized schedule of events would undoubtedly enable
more parents to anticipate as well as participate in school
activities.

(3) School Involvement of Non-custodial Parents

In single-parent families (and in step-parent families as well),
the custodial parent is not always the one who is most involved in
children's education. Divorce and loss of custody does not
necessarily eliminate non-custodial parents from children's lives.
We found several instances of a clear commitment to participate.
Schools, however, often ignore the non-custodial parent.

11
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At a minimum, schools should inform non-custodial parents about
their children's educational progress. Furthermore, these parents
should also be advised about school events. It should be left up to
parents and children to decide who can or should attend school
function's. Only in extreme cases, such as when a court order
applies, should schools prohibit non -custodial parents' access to
information held by schools and access to contacts with school
officials regarding the education

i
I progress of their children.

Such an. expanded communication icy can include mailing school
Pngrades And other school informat to non-custodial parents who do

not reside in the same city.
--ss, VII

(4)' Homework. .

Although about 40 percent of the single parent families in our
sample reported that sometimes other adults helped their children
with homework, it appears that perhaps least 60 percent of these
parents do not have any help. Homework can be a constant sourci.of
stress and tension ih the family. First, it often calls for parents
to continoutly monitor children's homework assignments and keep them
away from distractions. 'Second, in 'addition to draining energy from
exhausted mothers, this monitoring function often turns into an
adversarial relationship. It can become a source of strain in
relationships that are already restrictedtto just a few hours a day
for working single mothers who most also manage their households.
Third, many mothers are not fully prepared (educationally) to help
their children with most homework assignments. Half ofNpur sample
had only a high school education.

No unequivocal solution to the homework riddle was suggested by
our studies,of working parents. However, the` issue of homework, its

qpture and 4s purpose, is something that most be considered
kOriously by the education community. To the extent that it builds ..
up And reinforces skills acquired during the school day, it may be a

necessary part of education. However, educators also most recognize
its potential for frustrating parents, who cannot help, and
children, who cannot complete assignments.

These and/other changes in procedures and policies of employers,
unions, schools, and other agencies can be of great importance to
working parents, in pirticular. It would provide them greater
flexibility to plan not only for the multiple demands arising from
th0ir work careers, but also those arising from child care, theft.
children's education, and other family needs. The changes discussed
here should be welcomed by other family forms', including single,
childless, or those with older children since such alternatives
could accommodate the families' needs for satisfying personal lilies

apart from their jobs and careers.

2. Need for Present Work

Near the end of 1983, the Working Parents Project convened a
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working mini-conference to explore various potential sources of
support for working parents identified during the project year. A 4
cross-section of researchers, service providers, and advocates- were
brought together to examine the most salient concerns with
dual-earner and single-parent families, and how different agencies
and programs collaborate to develop and implement programs relevant
to the needs of working parents whether dual-earner or single-parent
families.

4

The conference-participants were selected from each of the six
states in SEDL's region. They were requested to (1) be prepared to4 share with other conferees information about their own efforts, (2)
work towards the identification of common needs and concerns, and
(3) help identify potentially successful strategies to address those
needs. This also included identifying which role or roles the
Working Parents Project as well as the Southwest Educational
Development Laboratory could play.

Findings from research conducted in the region were presented
by the Family Studies Center of The University of Oklahoma, the
Regional Center for Children, Youth, and Families of TheeUniversity
of Texas' Center for Social Work Research, and the Working Parents
Project of SEDL. Following these, participants heard presentations
about programs and discussed issues and strategies for setting
initiatives relevant to working parents and their children at four
key institutional levels: (1) employers, (2) schools, (a) community
service agencies, and (4) state-level agencies.

a. GettingLEmloyers Involved

After presentations about employee assistance prograis a
..community-based non-profit child care information and referral
service, and a school-based parent invotvemept center that does
oqtreach to workplaces, the conferees worked in small groups to
prepare a list of critical issues or concerns. The issues
identified are as follows:

1) before-after school care (also .called extended care),

2) summer care,

3) sick child care,

4) isolation of workers (and parents, in particular),

5) alcoho) and substance abuse,_

6) lack of coordination between Schools and employers with
regard to holidays,

7) inflexibility on the part of most emplo rs with respect to
leave lottcies and work schedules. often not responsive to

4.
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the needs of parents,

8) lack o# information and resources for parents,

9) absence of women and sensitive people in decision-making
positions, and

10) lack of awareness by employers regarding potential 'impact of
child care difficulties and concerns at the workplace; these
problems are often disguised bysemployees as illnettes in
the absence of more flexible policies to help overcome them.

There was consensus ampng conferees that addressing these issues
required colliboration not only of employers, but also of employees,
public schools am, other ageocies' programs that affect the lives of
families.

Among the strategies listed to approach in resolving these
issues/concerns, small groups proposed the following:

1) to make sure that initiatives represent the collaboration of
broad interest groups or segments,

2) that initiatives designed to influence employers be
presented on their own turf, by_gemonstrating a
particularly successful examplrind getting the more
progressive employers to host such forums,

3) that attempts must be made by people in social service areas
to reach professionals in thb "human resource development"
field (also known as personnel management),

) that *hen approaching corporations, attention be paid to
cost/benefitconsiderations (the bottom line),

5) that it is better to begin by giving:(such as free noon-time
seminars) before asking for corporate support for more
comprehensive programs and changes, and

6) -that the needs of any given employer are likely 0 be
somewhat unique, so that the best approach is one of
outlining options that are open for examination by all
parties concerned.

Confe.rence participants agreed that, it was not only important to
publicly recognize private businesses which cooperate with schools
but that internal recognition by businesses regarding the
contributions of individual employees to schools and other community
services is a)so important.

Finally, conferees indicated that some programs and initiatives
can-be helped with a push from those in power and/or those wo have
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the resources, particularly at the state and local level: A key
Strategy is the formation of broad based-coalitions of groups, with
similar goals, to influence legislators and other elected
officials. Often, that influence can/be applied to specific state
agencies, including Departments of Human Resources, State Alcohol
and Drug Abuse agencies, etc. .

b. Getting Schools Involved

--,-- After presentations about a Community Magnet School serving
working parents, a comprehensive public school before and after'
school chfld care program, and an extended public lahool child care

-program run by a private, non-profit agency, the participants,
working in small groups, identified these issues amd)piggesSed the
following strategies:

1) The need to take into account local school preferences and
district-wide policies when considering a school-based
program. Some districts prefer to have more control over
the programs, and some programs are the result of
implementing court- ordered busing.

2) Cultivating the relationships with other child care
providers, since they are not threatened by the introduction
of a service that they .often simply are not equipped to
provide.

A4aking,provftions for children to participate iii related
school programs, such as school breakfasts. Some programs
provide breakfast with federal funding, while ers do not
separate their children from others in the sch000 o are
not in extended care.

4) The need to pay part of utility costs, especially air
conditioning in warm areas, raises the cost of the
programs. Such costs are not seen as a luxury, but rather
as a necessity,. since most school buildings are designed for
climate control rather than natural ventilation.

5) the need to adjust fees according to the type of care that
is given. Mbst programs have sliding fee scales for their
preschool operations, and flat fees for extended care, such
as morning only, afternoon only, or before and after school
care.

6) The Arkantas court decision allowing schools to run
after-school care programs seems to have resulted in a
lowering of fees by private care providers. This would seem
to indicate that they were making a pretty good profit
before the school-based program was started. Thus, a
school-based program not only serves its children, but it
can also help other parents by keeping for-profit providers'
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fees within reasonable limits.

c. Getting Communities Involved

After presentations concerning a community-based womee.s center,
a Community-based telephone reassurance program for children in
self-care (latchkey), and a communify-based parent education
association, conferees worked in small groups to_, identify the
following issues and concerns:

1) Schools 'arearea 'critical community-level agency. However, .

demands for additional services fran schools could be a heavy
burden on an already over-committed iystem. There is,
though, ap+e room for tgreater community and parent-school

4 cooper4tion to tmplrent programs such as after-school care.

2) The trend of shifting the burden for ichoolwork.assistance to
parents, who in many cases either do not have the time nor
the skills to perform such function. After-school care can
provide a setting conducive to relieve some of the burden

,.from parents. Other strategies include setting up telephone
homework assistance services for parents.

3) Restricting schoolwork to the school day, by simply making
better use of the prime time for learning during the day.
There was consensus that after-school care cannot be merely a
continuation of the school day, and that a break in
activities should take place.

4) Volunteers, such as elderly people and older stwients,
although important toy the success of many programs, must be
considered as "icing" on the cake, and not the cake itself.
The burden of ministering and staffing these programs
rests with dependable, professional and paraprofessional paid

id

personnel. Adequate education and training is necessary to
supplement and complement a basic, caring attic e.

d. Getting Support from State Level Agencies

Presenters for this session described a state-level child care
advocacy organization, a tate-level non-custodial fathers and
mothers advocacy organization, the concerns of one State Department
of Education, and the plans of a Governor's Commission on Women. A
summary of the issues identified, for which solutions must come at
the local level with support fi-om statewide and regional
organizations, included:

1) Training of day care professionals and paraprofessionals.

2) Needs of parents of special education children and the lack
of suitable facilities for them; lack of properly trained
personnel and the high cost of specialized car
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3) Training for Family Day Home Providers, most often found
clustered around the schools.

N
4) Transportation to and from _schools and day care centers.

5) Summer care.

6) Supervision for play areas and parks.

7) School and workplace barriers to parental involvement for
working parents.

8) Homework; ,its necessity and how much time it should involve.

9) Lackof teacher and pa ent preparation for scheduled school
conferences, and coma ications between home and school.

10) Lack of employer/bu ess awareness of school activities
that require presence.of parents.

11) Potential resentment by single, childless or older employees
about special benefits or treatment afforded to parents of
young children.

This partial list of problems/issues was accompanied by a
similar list of suggestions. In some cases, examples of actual
programs currently being implemented to meet some of these needs are
included. Among these were:

1) Training of child care personnel. In the past this training
has been supported by federal funds. Cutbacks and
consolidation of social programs into block grants has
diminished the capacity of many states to license and
enforce minimum standards for child care. An exemplary
program started by Austin. Families, Inc., called Quality
Development, sends a child development specialist to Family
Day Homes in the community and works with them in improving
the quality of care, teaching activities appropriate for the
children; etc. Another suggestion was to include these
Family Day Home people in the training provided to the After
School Care Personnel, which is financed by the schools or
the programs themselves. That would be a relatively
inexpensive improvement of the quality of care received by
children not attending formal after-school care.

2) Parental involvement in schools. The consensus appears to
be that many working parents cannot be asked to show the
same level of involvement in many school activities as
traditionally expected from stay-at-home mothers. However,
effortS most be made to improve the opportunities for
working parents to have direct communication with teachers
of their children. School conferences need to be not only
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better scheduled, but also structured and prepared in such a
way that they.inform the parents about progress and success,
and do not become just another negative encounter. Some
participants suggested the desirability of joint
parent-child-teacher conferences, while others favored home
visits. Whether or not these suggestions are reasonable,
and whether or not teachers would be willing and able to do
so is still an open issue.

3) Handling, by teachers, of situations of marital instability
and divorce. A critical need is to take measures to avoid
stigmatizing children, and the provision of special
counseling to children involved in divorce or custody
conflftts. These services would have the character of

rr preventative of further disruption of the academic and
social life of individual children and whole classes.

4) Schools' role in school-business cooperation. One way to
increase employers' awareness of the needs of their
employees who are parents is to provide businesses with
information about school events through outreach
activities. The willingness of schools to provide
information should help counter the private sector
perception that school staff only call on businesses to
request money, materials, or services. This type of
outreach can become a true exchange. One appr ach becoming
popular is the Adopt-a-School concept, being lemented in
various communities, including Austin. That As a
system -wide program, involving pairing of sc ools with some
of the larger businesses in the area.

5) Resistance from non-parents at the workplace to special
benefits for working parents. One solution is the
"cafeteria" approach to employee benefits. In this
approach, individuals can select, at various times,
different options with a similar total value to accommodate
their current needs. Thus, young parents may opt for child
care assistance, while single employees may concentrate on
estate-building, or extra time to pursue educational goals,
while older employees may choose retirement options.

6)\ Workptace policies. The implementation of policies that are
important to parents, such as flexible leave policies,
flexitime, job sharing, pant -time employment, etc., can best
be accomplished through education and the use of role
models. Particularly innovative industries should be
recognized and rewarded. Many employers may be moved more
by competing for a favorable image than by profits alone.
It also was suggested that the non-profit and public sector
employers should be on the forefront of these innovations,
and serve as examples to others.
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7) Union and employee participation. It was recognized that
participation of unions and other employee organization$4
when they exist, is key to the promotion and successful
implementation of these changes in workplace policies.

During a closing session, participantvwere asked to indicate
what role or role the Working Parents Project and the Southwest
Educational Devel,,p t'Laboratory lay. ;he list included a
variety of roles, ranging from rese development, evaluation
to application, training, informati hering and dissemination,
consultation and technical assistance.- Specific suggestions
included the following:

1) Perform a clearinghouse function. To gather information
about programs and acti'vitie's and disseminate that
information to potential users in the region. .The point was
made that other regions of the country seem to have made
great progress in a variety of areas relevant to working
parents, yet, that information is not widely or easily
available to local programs without national connections.
In at least three different "national conferences" held
recently concerning (1) single parents and the schools, (2)
employer-assisted child care, and (3), after school care;
very few, if any, representatives from programs in our
region have been present and/or invited to participate.
These national conferences have been held in the East or

Northeast, and have drawn their participants from the
surrounding areas. The south band southwest are clearly
underserved when it comes to access to first-hand
information about innovative programs and activities.

2) Provide neutral expert testimony. Ofttntimes there is a
need to provide research documentation About programs,
policies, regulations, or legislation proposed. That is a
function that could be undertaken by a non-profit, "neutral"
organization such as SEDL.

0 3) Provide evaluatidn services to programs and agencies that
are too small to have their own evaluation teams.

4) Provide consultation services to various school systems and..
help them set up after-school care ogrmns.

5) Provide consultation services to school systems in other
related areas concerning working parents and single-parent
families.

6) Extend consultation assistance and collaborative
relationships to other agencies and organizations, including
non-educational organizations, such as voluntary and service
organizations, businesses and corporations, employee groups
and unions.
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7) Facilitate access to research data bases necessary for
program development by practitioners not familiar with
recent, relevant research.

8) Facilitate the exchange of experiences within the region
among organizations in various states by serving as. anchor
to a network of programs, agencies, organizations and
individuals concerned with working parents and their
families.

9) Devetop materials, including "how to" manuals to assist -

practitioners in ttje development of programs and activities
supportive of wprking parents and single parents.

10) Work with state education agency officials to increase their
awareness about the needs of working parents and
single-parent families.

41) Assist in forming networks and coalitions at the local,
state and regional levels to help with programs,
legislation., appropriations and other forms of public policy 4"-\
which are supportive of working parents.

After providing these -encompassing mandates to the Working
Parents Project, conferees agreed that the list more so constitutes
a "wish" list, and that some things can be done sooner or easier
than others. there wit'agreement that a first order of business was
to determine WU is but.there (i.e, what is happening with programs
relevant to working parents and single parents). Thus, priority
should be given to information gathering, dissemination, and
network-building. Those activities would increase the capacity of
the Project in providing consultation and technical assistance to
others in the region. \

The general and specific feedback received by the WPP staff from
this excellent cross-section of regional stakeholders served to
refine and specify the content of the activities necessary to meet
the goals and objectives for the FY 1984 work, These goals,
objectives, and specific activities had been written over a year and
a half before, 4nd, thus, were approximations, anticipated in the
absence of research findings and feedback from a wider range of
regional stakeholders. .

The goals and objectives for 1984, as stated in the proposal
written in mid-1982, lacked specificity. Thus, in the planning of
specific activities that were to be undertaken in 1984, the WPP
examined the general recommendations oft' red in the 1983 Final
Report.

The general area of child care 4or preschool children,
especially infants and efforts to get employer-assisted child care
initiatives, was being served well by several national and some

/ 20

lw



state organizations. Although
research as a major concern, of
educational issue, or at least
the schools.

child.care was ideqified by WPP
working parents, it is not an
one not likely to be solved through

Addressing income, promotion, advancement, and other related
workplace issues, along with other sources of stress and pressure
experienced by working parents, was judged beyond the competency of
a primarily education-oriented agency. Besides, most of those
issues, although experienced with greater intensity by working
parents, also affect single and childless workers.

This synthesis and refinement of the sugglOtions led WPP staff
to concentrate upon those issues that affected working parents most
directly: (1) the need for quality after school care for their
elementary school children, and (2)-the need to identify then remove
institutional barriers to the involvement of working parents in the
education of their chirdren.- At the time of WPP's 1983 conference,
participants identified after school care programs provided in the
school buildings to serve elementary school-aged children as the
ideal way to meet the needs of working parents for care that
provides safety, is affordable, and allows for access to tutoring
services, creative, and recreational activities. #

With representatives of two highly sucotssful programs present
at the conference along with their eneouragelent for WPP to become
involved In this area, led to further exWoraton of this issue by
staff. This exploration led to contacts with a well-developed,
comprehensive project having national projections.

The School-Age Child Care Project (SACC), part of the Center for
Research on Women at Wellesley College in Massachusetts, was started
in 1979. Since then, the SACC has developed into a national
infoimetion and technical assistance resource. They have conducted
research on theissue and have developed materials to assist in the
implementation of after school care programs. These include a
comprehensive manual, a report on policy issues relevant to after
school care, and a manual directed to public school administrators
addressing some legal considerations related to such programs.

As it often happens with "national* projects, their influence
and coverage diminishes proportionally ,to the geographical distance
from that center. Although the Austin Extend-a-Care, Inc. is

featured as one of the models in the SACC Action Manual, and the
SACC staff is available for consultation and training, we found some
programs within the region that were not aware of the fine examples
in operation elsewhere in their own states as well as within other
close by states in the region, a clear indication of their relative
isolation.

While invited to present WPP findings and recommendations at a
conference sponsored by SACC, we explored possible collaborative
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arrangements with SACC. Given their status as a national resource,
they expressed no great interest in collaboration with WPP
especially with respect to establishing WPP as a regional branch.
They were interested, however, in WPP providing information about
their products and services as well as making referral of inquiries
from the region to the SACC center."

After school care continues to be perceived by many school
administrators as a non-educatYbnal, marginal issue. As such, its
potential for delivering safety, tutoring, and enrichment to
elementary school children is not widely recognized. Reluctantly,
WPP has maintained secondary interest in and along with an
awareness about the current status and -development of after school
care i/jschools as a working parents issue. WPP believes that there
is gat potential for these types of programs 'to provide an avenue
for business involvement, and more generally, community-wide
collaboration, efforts on behalf of working parents and their
children.

In addition to WPP's secondary interest in after school care for
elementary school children, the project has concentrated its efforts
on formulating a type of school-business collaboration designed to
address some of the needs detected in its research with dual-earner
and single-parent families. It incorporates components of programs
in operation elsewhere in the region and the nation.

's strategy is toThe WP ine in one multi-part, flexible'

li
package c ed EMployer-Assis Parent Involvement in Schools
(ESPIS), veral components of various programs. These component(
are designed to meet needs of dual-earner and single parents as
identified in our research. Some other components proposed were. ,

identified with the help of colleagues from the region who
participated in our September 1983 conference. Other components
were identified through information obtained from local projec s
within our region in addition to projects in other states and er

national-level efforts. The search for these additional sour of

information has been an integral mart of our 1984 activities.

The original goals and objectives, offered in mid-1982, are
presented in the following section. The description of the
activities that follow reports on how these goals and objectives
were met in the course of the Working Parents Pro)ect work during FY
1984..

2

2?



C. PROJECT g3ALS AND OBJECTIVES FOR FY 1984

These were the original goals and objectives proposel for 1584.
They have guided the work during this year and will be used to
organize the report that follows for easy reference.

1. Goals and Objectives

a. Goal 1

To translate project research findings into practical
1

recommendations for policies, strategies/guidelines, and
programs that families, schools, employers, and other agencies
can utilize to increase the capabilities of working parents for
participating in the education and care of their children.

Objective 1
TO synthesize project findings along with other re;ated research
on working families' role in children's education as sell as
research concerning innovative programs focused on linking
working families, schools, and employers.

Objective 2
To fdentify specific groups, networks, agencies, and
organizations within the region that can benefit directly from
dissemination of information about project findings, syntheses,
and necommendations.

Objective 3
To eve op a variety of approaches for presenting projeCt
findihgs and recommendations' to schools, employers, and parents.

b.' Goal 2

To assist &gentles, institutions, organizations, and individuals
concerned with enhancing the collaboration between schools,
employers, and working parents, by providing up-to-date
information about ilinovative approaches in the area of work,
education, and workfhg parents..

Objective 1
To develop and then maintain an up-to-dote information base
regarding research, progiums, agencies, and individuals having
an active focps on activities that encourage support for and
enhance the participation of working parents in the education of
their children.

Objective 2
To devilop project capabilities for misting local and state
education agencies, human service or and places of
employment in the development of prodrams, policies, and
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. procedures designed to enable fuller working parents'
participation in the education of their' children.

Ob,ective 3
mi!),

To implement the information dissemination plan through one or
more alternative methods.

2. Key Staff

The key staff and their responsibilities are:

a: Renato Espinoza, Ph.D., Senior Researcher, performed the overall

supervision of project activities, with particular attention to
networking and contacts with regional and Aational stakeholders.

b. Nancy Naron, M.A., Research Associate, peofformed a full range of

project activities, with particular attention to data analysis
and synthesis of research findings.

c. Sylvia Lewis, Administrative Secretary (half-time), performed
various duties, including word processing, correspondence, and
input and maintenance of the magnetic disk files.

In addition tb th4 regular project star, assistance was

"'rendered at various times by other staff of the Division of Family,
School, and Community Studies, and by, other SEDL staff, in
particular the Office of Institutional Communications.

r
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D. MAJOR ACTIVITIES AND ACCOMPLISHMENTS

This section of the final report contains a description of major
activities, produCts, and accomplishmeqts to date. Some of the
activities described here are either 'econtinuation or a further
development of activities that were a minor part of the work
performed duting the research phases of the project. This report,
then, describes the current status of these activities, as well as
specific activities and accomplishments that have taken place during
f184.

The organization of this section of the report follows. the
sequence of goal and objectives presented in the previous section,
with the emphasis described in Section 0. 2., "Need for Present
Work." In order to improve the flow and readability of this report,
documents produced in the course of the work will be described here
and presented in their full form as appendices. The same will be
true with databases that have been developed and maintained during
this phase. A certain 4mount of repetition is unavoidable, since
certain activities, such as the development of databases, serve more
than one goal and meet more than one objective.

1. Goal 1. Translating Research Into Practical Recommendations ))

Three separate objectives had been proposed. The activities,
products, and outcomes relating to these otives are describee
next.

a. Objective 1. To Synthesize the Various Phases of Research and
Other Related Research.

This objective was met by the development of a document that
contains comparisons of the data gathered from the dual-earner
sample and data gathered from the single-parent families. To
compare the findings from the two studies, similar typologies were
derived and classifications were made. The two samples were then
compared in terms of several employment-related and family-related
factors and appropriate statistical analyses were performed. The
report also incorporates findings from others' research. In

addition, this document contains recommendations directed toward
school administrators and personnel, employers, business
associations and community groups. This report is titled
"Comparisons of Work and Family Life Among Dual earner and
Single-parent Families" and is presented as Appendix A.

b. Objective 2. To Identify Stakeholders Within the'Ruion Who
road lienefit riont our "Work

The activities performed to meet this objective are a
continuation of the networking activities that were initiated during
1983.
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One"tet of stakeholders is relatively easy to identify, although
hard to reach. These are the school superintendents that head local
education agencies (LEAs) in all six states. We secured an
up-to-date mailing list to reach the almost 2,500 LEAs in the,/
region. In addition, we have access to up-to-date educatioy'
directories from all six states. These directories vary-44 the
amount and type of information they contain. The common elements
are the names, addresses, and telephone numbers of top
administrators in the central offices and in the various campuses.
Some contain information aboot current enrollment, the number of
teachers, etc.

A second set of stakeholders, non-school community organizations
and agencies, proved more difficult to secure. The WPP files have
been developed and maintained up to date with the assistance of our
Advisory Board members, through personal contacts of staff in
conferences and professional meetings, and from reference books and
other sources. These databases are maintained ,in the form of an
electronic ftle stored in magnetic disks residing in our word
processing equipment.

These files have been created to contain a record of the names
of programs, agencies, organizations, and individuals dentified as
potential stakeholdert in the success of dual-earner d single-
parent families. There are separate files for each of he six'
states of the SEDL region, and a selective file on stak olders from
other states and national organizations and agencies.

For each item in the electronic file there is a cor esponding
manila folder that contains a record of contacts, information, and
materials from and/or about th ular organization or
individual. The electronic file, used stly as a mailing list
generator, is updated periodically. The materials in the folders,
on the other hand, are constantly being updated since they contain a

variety of materials, including notes on telephone conversations,
personal contacts made while attending ngs, contacts made while
visiting or being visited by other profession is or practitioners,
and copies and notes on any correspondence exc anged, actions taken,
etc.

In addition to the files for states and national contacts, there
is a special' file containing lists of participants and/or presenters
to various professional conferences, meetings, and other functions
where Project staff have participated. These lists are used to
identify additional contacts in the various states of the region.

Each state file is classified into three mMor categories: (a)
Working Parents Project Key Contacts, (b) Agencies, Organizations,
and Programs, and (c) Individuals.

)
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(a) Working Parents Project Key Contacts.

These are individuals who have an already established working
relationship with the Working Parents Project. They include members
or past.members of SEDL's Board of Directors, members of the Family,
School and Community Studies Division's Advisory Board, and
participants in a working conference held by the Working Parents
Project in September of 1983. These individuals have contributed
considerable time and effort to provide guidance and feedback to
project staff, to suggest areas of needs in their respective states,
and in general, to assist with project activities. These include
assisting staff identify additional contacts, secure updated
materials, and make referrals to individuals and agencies in their.

'respective states and within' the professional organizations of which
they are'members.

(b) Agencies, Organizations, and Programs.

This file contains those institutional stakeholders with whom
the project has corresponded or who have been suggested by other
contacts as a potentially useful or interested stakeholder. In this
category, only those schools or school districts in which a direct
personal or telephohe contact has been made are included. The
listing does n include the list of 2,500 school superintendents
who were a copy Of the Executive Summary of the 1983 research
findings an recommendations.

The relative large size of the National Contacts file is due to
the considerable interest that has been generated at the national
level by the Working Parents Projeet. The section detailing
dissemination activities lists the various meetings and
presentations'made by project staff during 1984.

WLh the exception of the Local Education Agencies, no atteApt
has been made until now to further classify the various
institutional contacts because of their relative small numbers. The
specific organizations and agencies included vary from state to
state, since most are really local rather than state-level
entities. Efforts have been made to include organizations and
agencies in-large as well as medium and. small cities in the various
states. Texas has about half of the total school population and
about half of all school districts in the region. That, in addition
to the proximity of many state agencies and organizations with
headquarters in Austin, our home base, explains the relatively
larger size of the Texas file.

(c) Individuals.

This file contains the names of individual researchers or
practitioners who have requested information or materials about the
project; this incipdes of some university faculty members and
others.
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c. Ob ective 3. To Develo
roject in ings an

Groups,

This objective has been met by the development of three major
documents designed for dissemination purposes. The first one is in

the form of the Testimony that the Working Parents Project presented
at the Hearing of the Prevention Strategies Task Force of the House
Select Committee on Children, Youth, and Families. It was held

Washington, D.C. on June 7, 1984. The document, entitled "Involving
Deal-earner and Single Working Parent Families in the Education of
Their Children: Some Recommendations for Action," summarizes
selected findings from our previous research, and presents ow
general recommendations to schools and employers. n that docyment,

tillthe basic strategy of our "Employer-Assisted Paren InvolvemAnt in

Schools" program, (ESPIS) is developed. The text of the Testimony
is scheduled for publication by the House Select Committee in
December of 1984. Only a limited number of copies of the document
submitted were distributed. The Testimony is presented Is Appendix

B.
*

a Variet of A proaches for Presentin
ecommen atlons to Various to e o ser

The second document, entitled "Dual-earner, Single Working
Parent Families and Education: Recommendations for School-Business
Collaboration," contains a more refined description of our proposed
strategy for increasing mthe involvement of working parents in the

education of their children.- This document has been disseminated to
about 200 selected community organizations, including business
organizations and other social service providers in large, medium
and small cities throughout the six states. This document is

presented as Appendix C.

Finally, a comprehensive summary of the major findings,
including some- additional analyses, and the general and specific
recommendations offered by the project are contained in the document
described under Objective 1, and it is presented here as Appendix A.
In addition to these' documents, WPP staff has tailored the basic
findings and recommendations for presentations to a variety of
audiences, both in the region and in national forums. Detail of

these dissemination activities and audiences are presented in the
discussion of Goal 2, Objective 3.

2. Goal 2. To Assist Other Agencies,_ Institutions, and
Organfzitions to Enbance Collaborative Efforts

Three separate objectives were envisioned to meet this goal.
The activities, products, and outcomes are described in the

following paragraphs.

a. Objective 1. To Develop and Maintain an Up-To-Date Database

Pegardi-ng esearch and Programs bfrected to Working Parents

In order o meet thjs objective, it was necessary for the
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project to acquire ami store for its internal use not only research
literature, but also information about agencies, organizations,
programs and individuals engaged in activities relevant to the
success. of dual-earner and single-parent families and their
children. The databases developed include not only informatidn and
contacts with stakeholders in the six states of the SEDL region, but
also contacts with other organizations and agencies in the other
states and many others more national in scope. In addition to these
databases, the staff has collected clippings from local newspapers
as indications of interest and concerns present in the Austin
community.

The materials and information collected has beed organized as
follows:

(1) Research Reports, Books and Other Documents File

The project's materials acquisition effort has been supplemented
with many materials obtained at no cost from various governmental
sources, foundations, exchangektof materials with other projects,
displays at special interest professional meetings attended by
staff, and the private subscriptions of staff to relevant
professional journals. Additional sources of materials include the
SEOL library, ether SEDL projects, and the. Texas Education Agency's
Project C.I.T.E. (Coordinating Information for Texas Educators).
Pro jest staff also have secured individual courtesy borrowers' cards
in order to giin access to the University of Texas' Perry -Castaneda
Library.

The Reference list, included as Appendix D, is contained as .an
electronic file on a magnetic'disk. It has been classified, using
internal codes, into the following major categories:

Business-School Collaboration
Children and Work.
Demographic Data and Analyses
Employment
Family Relations
Gender Roles:
Home-School Interrelationships
Job Satisfaction and Involvement
Maternal Employment (effects of)
Research Methods
Work and Family

Within these categories, there are specific sub-headings that
further define the contents of individual items. Multiple listings
are avoided by the use of a sub-categor*;,°General° under each major
category. The word-processing technology used allows for some
limited manipulation of this list using the internal codes. It is

possible to reorder items alph.$ tically by code, as well as add new
codes, recode existing Items, c' .ine codes, etc.
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Although notes have been made about many of these documents,
they are most often contained in indqx cards used to generate the
list of references, since producing annotated bibliographies or
references has not been a goal of the project. These materials and
files are intended for internal reference use only.

(2) Books, Reports, and Other Documents

Not all items listed in the references file are physically
available within the premises. Those materials that are actually
available on the premises have been classified and stored in five
different sets according to their physical characteristics:

(a) Books. Includes both hardback and paperback books. They
are stored in cabinets in alphabetical order according to
author. The WPP collection currently contains over 70
volumes.

(b) Documents and Reports. This let includes soft-bound,
spiral-bound-, and other non-standard items held in manila
folders, and arranged alphabetically by title, since many of
them have only institutional authors. The WPP report
collection currently holds over 100 titles.

(c) Small Documents. This set includes documentt in the popular
small format, coghly five-by-eight inches, and normally
less than 33 pages long. They are arranged alphabetically
by'author. There are currently over 33 titles.

(d) Papers. This set consists of paper reprints, separates, or
photocopies. They are held in manila folders in tub-file
type cabinets, arranged alphabetically by author. There are
currently over 300 items, including papers, xerox copies of
chapters and sections of books and reports, and
miscellaneous items.

(,e) Professional Journals. These are stored by date in a
separate cabinet. There are over 85 issues of various
journals; most of these are staff's personal copies.

) Newspaper Clippings. These, mostly obtained from the
newspapers that staff read in their homes, are cut and
pasted, and then circulated for information and on some
occasions to follow up a contact Or request for information,
materials, or publications. After routing and whatever
adtion is called for, clippings are filed in simple
chronological der. The unclassified clippings file
contains over 3 items, an average accumulation of about
five per week f r the last two years.

Alt 30

31;



(3) Files of Agencies, Programs, and Inj viduals

These files have already been described as the WPP network under
Goal 1, Objective 2.

b. Objective 2. To Develoeproject's Capability to St-ye As A
Resource 0 takeholders in Theilegion

In order to meet this objective, the WPP collected, read, and
made notes about the ma that were acquired, either through
purchase, personal subscription professional journal, or
materials obtained from the State L ary, City Library, and from
the University of Texas Perry -Cas aneda Libray.

In addition to these readings, the WPP staff participated in the
following organifed activities:

(1) In-house Staff Development Workshop

During1984, staff attepded an in-house two-day workshop on
"Improving Communications Skills." Presented by an outside
professional consulting firm,.the workshop-was designed to diagnose
each individual's communications strategies, to review oral
presentation styles, and to provide feedback and teach oral
communication skills and concepts.

(2) Conference Participation

V
Project staff members participated in numerous conferences and

meetings, in the great majority of cases in the dual roles of
, resenters and participants/conferees. The complete list of those
is reported elsewhere in the section on dissemination activities.
Here, four major meetings of national scope, two by professional
organizations and two invitational meetings of national scope; are
mentioned, because althou0h.the'staff were not formal presenters,
they were either active participants or had been invited to serve as
a resource. Both professional association conferences included
pre-conference workshops, seminars, and sessions pn topics of
specific project interest as well as general professional
development in such areas as methodology, thedry, policy issues,
etc.

(a) The 1984.Annual Meeting of the American Educational Research
Association (AERA), held in New Orleans, Louisiana in April.

(b) The 1984 Annual Meeting of the American Sociological
Association (ASA), held in San Antonio, Texas, in September.

(c) Renato Espinoza, the Senior Researcher of the Working
Parents Project, was elected to the Work and Family Research
Council of th<_Onference Board, Inc. of New York. The work
and Family Res arch Council is an interdisciplinary group of
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professionals, from the business community and other
organizations, that will meet on a periodic basis in order
to explore aspects of work/family issues of particular
concern to the members. The Council will function as an
integral part of the Conference Board's Work and Family
Information Center, a national clearinghouse created in July
of 1983 with funds from the Carnegie Corporation of New York
and the Atlantic Richfield Foundation. The second meeting
of the Council was hosted by the Honeywell Corporation, and
held in Minneapolis, Minnesota in October.

(d) Renato Espinoza was invited by the Center for Early
Adolescence of the University of North Carolina, with
support from the Johnson Foundation, to an invitational,
working conference at the Wingspread Conference Center, home
base of the Johnson Foundation in Racine, Wisconsin. The
conference, with the title "3:00 to 6:00 p.m.: Setting
Policy for Young Adolescents in the AfterSchool Hours," was
held November.11-13, 1984.

(3) Project Consultants and Other Resources

During the course of 1984, the Working Parents Project has
identified the following individuals as outside consultants and
resources that would be available to assist with project activities.

(a) ARKANSAS

(1) Glenda Bean, Child Care Specialist, Arkansas Advocates for
Children and Families, Little Rock.

(2) Mary Bryant, Executive Director, The Parent Center, Little
Rock.

(3) Jerry Flanzer, Graduate School of Social Work, University of
Arkansas at Little Rock.

(4) John Miller, Department of Sociology, University of Arkansas
at Little Rock.

(5) Betty Pagan, Professor of Child Care Management, University
of Arkansas, Fayetteville.

(6) Juanita Sanford, Henderson State University, Arkadelphia'.

(b) LOUISIANA

(1) Juliana Boudreaux, Associate
Parish Schools, New Orleans.

(2) Joe Carlisle, Louisiana State
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(3) Judy Moon, Louisiana State Department of Education, Baton
Rouge.

(4) Nancy Torczon, Director, Program ADEPT, New Orleans Parish
Schools, New Orleans.

(5) Karen Soniat, Louisiana State Department of Education, Baton
Rouge.

(c) MISSISSIPPI

(1) Ralph Brewer, Mississippi State Department of Education,
Jacksonville.

(2) Gary Hansen, University of Southern Mississippi,
Hattiesburg.

(3) Swinton Hill, Jackson Public Schools, Jackson.

(4) Joseph Pete,Jackson Public Schools; Jackson.
AL

(5) J. Gipson Wells, Mississippi State University, Mississippi
- State.

(d). NEW MEXICO

(1) Roger Krogh, New Mexico State University, Albuquerque.

(2) John Mondragon, Albuquerque Public Schools, Albuquerque.

(3) Harriet Otteni, Parent Involvement Center, Albuquerque
Public Schools, Albuquerque.

(4) Hugh Prather, Albuquerque Public Schools, Albuquerque.

(5) Vita Saavedra, Longfellow Community School, Albuquerque.

(e) OKLAHOMA

(1) Sharon Clark, Coalition for Parenting Programs, Tulsa.

(2) David Fournier, Oklahoma State University, Stillwater.

(3) Beulah Hirschlein, Family Studies Center, University of
Oklahoma, Stillwater.

(4) Ann Lowrance, Women's Center, Norman.

(5) Betty Wilson'Jacob, Idabel.
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(f) TEXAS

(1) Rosalie Anderson, Center for Social Work Research, The
University of Texas alltustin.

(2) Martin,Arocena, Researcher, 04%e of Research and --

Evaluation, Austin Independent School District, Austin.

(.4) Evangelina Barron, Parental Involvement Specialist, Austin
'44 Independent School District, Austin.

(4) Rose Brewer, Assistant Professor, Sociology Department, The
University of Texas at Austin.

5) Gloria Contreras, Assistant Professor, College of Education,

The University of Texas at Austin.

(6) Norvell Glenn, Professor of.Soiciology, Department of

Sociology, The University of Texas at Austin.

(7) Terry Gilius, Director, Austin Families, Inc., Austin.

'(8) Rose tancister, Executive Director, Austin Extend-a-Care,
Inc., Austin.

(9) Michael Lauderdale, Director, Center for Research on *Jai
Work, The University of Texas at Austin.

(10) Dick Stanford, Executive Director, Employee Assistance
Programs of Texas, Austin.

(11) Nancy Voigt Wedemeyer, Associate Professor,,Department of

Home Economics, The University of Texas at Austin.

c. Objective 3. Conduct Dissemination Activities

The dissemination of our research findings and recommendations

has been the central activity of this period. The major activities

can be classified in terms of their format and major target

audiences.

Three major documents have been prepared and used for this

dissemination function, and they have been used either as handouts

at meetings and presentations or in direct mailings, either

initiated by the project, or as a response to inquiries and requests

for information. These are (1) "Work and Family Life Among Anglo,

Black, and Mexican American Single Parent Families: Executive

Summary of the Working Parents Project 1983 Final Report," (2)

"Involving Dual-earner and Single-parent Families in the Education

of Their Children: Some Recommendations for Action," Testimony

presented at the hearing of the Prevention Strategies Task Fm-ce of
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the Select Committee on Children, Youth, and Families on "Improving
American Education: Roles for Parents," held in Washington, D.C. on
June 7, 1984 and scheduled or publication in December, 1984, and
(3) "Dual-earner and Single-parent Families and Education: Some
Recommendations for School-Business Collaboration."

The specific dissemination events include:

(a) General Mass Dissemination:

- Write-up in Americal Family, Vol. VII, No. 2, February
1984.

- Article in USA Today, April 26, 1984 issue, by Sally
Stewart.

- Mention on the NBC Nightly News, national network
broadcast, April 8, 1084.

- Arti-cle. in The Washington Post, April 27, 1984 issue, by
Judy Mann.

- Write-up in Education Daily, April 27, p. 4.

- Write-up in Education USA, May 7, 1984.

- Article in School-Age Child Care Newsletter, Vol. 2, No.
2, Fall of 1984.

- Nancy Naron was featured co-interviewee on Focus on
Education, half-an-hour television program broadcast to
SBUTTEis Coast region, Station KRIS, Corpus Christi,
November 16, 1984.

(b) Conference Presentations:

The following presentations were made by WPP staff. The
information provided here includes dates, title of presentation,
name of conference or forum, city and state where it was held, and
types of participants or target audiences reached directly.

- April 5, 1984. "Divorced Working Mothers' Involvement in,
the Education of their School-age Children: The Role of
Ex-spousal Support and the Mother's Social Support
Network." 1984 Annual Conference of the Texas Council on
Family Relations, Abilene, Texas. Participants included
marriage counselors, family therapists, community family
service providers, researchers, and students, mostly from
Texas, but including some from New Mexico and Oklahoma.

- April 27, 1984, "Iiiorking Parents Project: Findings and
Recommendationi." National Conference on "Working Parents
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and Achieving Children: The Road to Excellence." Home
School Institute, Washington,.D.C. Participants included
a national cross-section of educators and educatidnal

3- researchers, family professions, tprogram administrators,
legislative staff, Department of EducaC'ion staff, parents,
students, advocates, and members of the press, both local
to Washington, D.C., national press, and national
education press services. ,

- May 17, 1984. -"Work and Family Retearch: Implications
for Latthkey Children." When School's Out and Nobody's
Home: The First National Conference on Latchkey Children,
Boston, Massachusetts. Participants included a national
cross-section of researchers, program developers,
representatives of the business sector, legislators and
legislative staff, educators, parents, and students. -

- June 7, 1984. "Involving Dual-earner and Single Working
Parent Families in the Education of their Children: Some
Recommendations for Action." Hearing of the Prevention
Strategies4fask Force of the House Select Committee on _

Children, Youth, and Families, Washington, D.C.
Participants providing testimony, in addition to the
*rking Parents Project, included a cross - section of
researchers, program developers, educators, parents and
children from six states and the District of Columbia, in
addition to the legislators, legislative staff, and
members of the national press.

- July 16, 1984. "Working Parents, their Employers, and the
Schools: Some Strategies for Mutual Collaborftion." At
"Texas Public Schools--A Rising Tide of Excellence." 1984
Superintendent's Workshop for Educational Leaders, Austins
Texas. Participants included school superintendents,
other central office staff, and teachers from Texas.

- July 30, 1984. "Involving Working Parents in the Schools:
Some Barriers in the Workplace, the School, and the
Community." At Parents, Teachers, and Administrators
Teaming for Excellence Conference, Ruston, Louisiana.
Participants included State Department of Education staff,
university researchers, teachers, administrators, and
parents from Louisiana.

- August 26, 1984. "Workplaces, Schools, and Families:
Studies of ParentsesPailicipation in the Education of
their/ Children." The Society for the Study of Social
Problems 34th Annual Meeting, San Antonio, Texas.
Participants included a national cross-section of
sociologists and other social scientists, along with
program developers and educators,
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- October 19, 1984. "Policies AO Program Developments
Affecting the Work/Family Ba+Ince: Helping New Era
Families Cope." National Council on Family Relations
Annual Meeting, San Francisco, California. Participants
included a national cross-section of researchers, marriage
counselors, family therapists, social workers, community
faiwily service providers, family life educators, parent
education specialists, educators and students of various
disciplines.

(c) Targeted Disseminatio Re9iionai Audi_ ences

In addition to the activities mentioned above, two major direct
mail activities have been undertaken during this year:

1) Direct mailing of "Work and Family Life among Anglo, Black,
and Mexican American Single-Parent Families: Executive
Summary of the Working Parents Project 1983 Annual Report" to
over 2,500 District Superintendents in each of the six states
of the SEDL region, and

2) Direct mailing of "Dual-earner and Single Parerit Families and
Education: Some Recommendations for School-Business
Collaboration," mailed to approximately 200 business and
community organizations and agencies in various cities
throughout the six States of the SEDL region.
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E. CONCLUSIONS

In the course of the work performed during FY84, the stated
goals for the project have been met. Three separate documents have
been developed and used to serve various needs of the project's
dissemination activities during 1984.

The reactions of various audiences to our research findings
indicate that our attention to the workplace and its culture is an
important contribution' to our knowledge of the complex social
interactions in which adults engage. Furthermore, our general
recommendations ,for changes in school and workplace practices and
policies to accommodate the special needs of working parents, single
parents, and their children, are indeed timely.

Congressional hearings and national conferences have been he,ld
during this year dealing with working parents and their children,
with the latchkey problem, and with after-school care and
supervision of early adolescents. In all of these national forums
our project hasbeen present and visible. A great deal of interest
has been expressed about our work, and in particular to our
suggestion that employers can play a vital role in supporting and
facilitating the involvement of parents in the education of their
own children. This appears to he a truly original and timely
contribution to the search for additional' ways to improve both
children's' education and to achieve the empowerment of parents.

-ve

It is clear now that we need to go beyond the general
recommendations offered. The path chosen has been articulated in
our proposal for a new form of business-school collaboration: the
Employer-Supported Parental Involvement in Schools (ESPIS). This
strategy has been formulated in its essential elements and shared
with cross - section of school districts and community
orga6liations, in particular chambers of commerce in cities of '

various sizes. Our efforts for FY85 will be directed at promoting
the implementation of.ESPIS by one or more school districts, and to
use information obtained fromtfat experience to develop detailed
*how-to guides* to help implement the model in other locations
around the region.

This activity would complete the full cycle that started with
research, continued with development, implementation, refinement,
and finally would lead to a product--an educational innovation that
can be exported, adopted and/or adapted to fit the particular
circumstances of a given community.
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F. LIST OF DELIVERABLES AND OTHER PRODUCTS

As a result of project activities, the following list of items
represents the deliverables to be forwarded to NIE:

1. Three quarterly progress reports due February 29, 1984, May
31, 1984, and August 31, 1984 (two copies each). These have
already been delivered as contracted.

2. One Final Report of project work due November 30, 984 (ten
copies). This is the Final Report.

3. Two copies of the overall project's executive summary,
covering research, dissemination, and assistance activities
(No due date;. submitted under separate cover).



APPENDICES

A. Comparisons of Work and Family Life Among
Dual-earner and Single Parent Families

B. Involving Dual-earner and Single Working Parent
Families in the Education of Their Children: Some
Recommendations for Action

C. Dual-earner, Single Working Parent Families and
/ Education: Recommendations for School-Business

Collaboration

D. Working Parents Pioject Bibliography

E. Directory of Contacts



APPENDIX A

-

COMPARISONS OF WORK AND FAMILY LIFE
AMONG mil,-EARNER AND SINGLE-PARENT FAMILIES

Nvcy Naron and Renato Espinoia
Working Parents Project

Southwest Educational' DeveTopment Laboratory
Ausf in rtXas

Al INTRODUCTION

The purpose of the Working Parents Project (WPP) has been to
determine how parents' work lives and home lives interact to effect
parents' participation in the care.amd education of their children.
In 1981 and 1982, WPP conducted a study of 30 dua;-earner families
and, in 1983, a study of 30 single-parent families. Both studies
were primarily qualitative in nature and included one
semi structured, in-depth interview and one structured, short-answer
interview with each parent. One-third of the families were
-Anglo4merican, one-third were Black and one-third were. Mexican
American. All families had at least one elementary school -aged'
child living in the home.

Interviews covered the following topic areas: Parents' Work
Histories, Current Job/Work Policies, Social Relations at Work,
Family Finances, Family-School Relations, Home Management/Task
Allocation, Family-Work Interrelatedness, Family Images and
Rglationships, Family Activities, Family Communication, Parental
Self-Assessment, and Aspirations and Plans for the Children.

The mothers in these studies were employed full time outside the
home at eithek* of two types of wmkplaces: banks or the local
telephone company. They were employed in non-supervisory,
non-management level clerical jobs. The two types of enployers
differed significantly with regard to employee satisfaction, job
stress, salaries, employee autonomy, and management styl, according
to the women interviewed. Overall, telephone company jobs were
reported as yielding little satisfaction for the worker, affording
little autonomy and as producing great stress' under a rigid, highly
structured management. However, the telephone company jobs
paid approximately twice the average salary of clerical workers in
the banks. The bank jobs were typically reported as being more
satisfying to the worker, not as stressful, and under a much more
flexible management.

Interviews were conducted face-to-face in the respondent's home
or at the offices of SEDL. They yielded approximately four hours of
tape-recorded data per family. In the study of dual-earner 4

families, both mothers and fathers were interviewed. In the study
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of single-parent families, only the mothers were_interviewed. The
tape recorded interviews were*then transcribed on word processing

4
equipment and stored magnetically. Transcripts were examined to

-Aincover *ernes related to work and family interrelationships as well

as how these affected parental involvement in children's education.
Once themes emerged from examinat406 of the data, researchers
devised coding categories, coded the transcripts and then proceeded
to identify typologies. These typologies, in turn, were examined
for interrelationships and further broken down to yield
nark-related, family-related, and school-related variables.

When the study of dual-earner families was completed in 1982, a
\ssummary of the findings was produced (Mason and Espinoza, 1%82).
Upon completion of the 1983 study of singte-parent families, another
report was produced (Espinoza an4 Naron, Ipa3) which presented
findings related to work and family inter*lationships and their
effects upon parental.i olvement in their children's education.
Recommendations were p ented for schools, employers and community
groups.

Abe

The findings discussed in this report areased on additional
analyses and comparisons using data collected from the 30
dual-earner families and that collected from the 90 single-parent
families. The findings addressed are restricted to those -concerning
the relationships between the mother0 attitudes and behavi s

associated with employment and family functioning, and how thbler
factors are, in turn, related to parental involvement. in school as
well as parents' plans for their children's futures. Similarities
and differences between the dual - earner families and divorced
(single-parent) families will be made with regard to the variables
described in Section C.'

B. SAMPLE DESCRIPTION

The total sample for the studies of dual-earner and
single-parent families-consisted of 60 families, 20 Anglo-American,
20 Black and 20 Mexican American families wha had at least one
elementary school-aged child. The demographic characteristics of
the two family forms are presented in Table 1.
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Table 1
Demographic Characteristics

Married Families Divorced Families

Mean Mean

Mother's Age 32.0 31.8

Years Married 11.07 6.7

Years Divorced 5.1

Number of Children 2.3 1.7

Age of Oldest Child 10.6 10.2

Age of Youngest Child 6.0 7.6

Years .with Employer 10.6 4.7

Education 12.3 13.1

The _only noteworthy differences in demographic characteristics
between the married families and the divorced families are the
length of time the mother had been employed by her current employer,
the number of children in the family and the mother's educational
level. Many of the divorced woien changed jobs at the time of their
divorce, either because they moved to another city or in order to
secure a higher income. TheOhivorced women had slightly fewer
children an average and- had attained a slightly higher level of
education. Three of the married' women had college degrees (one a
master's) and four of the divorced women had college degrees (one a
master's).

Twelve of the married families had tiiree or more children
whereas only two of the divorced women had three or more children.
The number of children in a family certainly affects the amount of
time parents have to care for and educate each child. Even though
married parents have a larger number of children, on average, in
this sample, there are two adults to share the responsibilities for
overseeing their children's activities. Therefore, it. cannot be
said that in this sample one family form, has more or less time for
an individual child. However, all of these differences between the
two groups should be kept in mind while reading the findings.

74\

C. OPERATIONAL DEFINITION OF VARIABLES

Work Commitment - was determined by asking a single question,
"What would you do if you were given two or three times your present
income?" Pro.ts of "Would you continue to work?" and "Why?" or

3
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"Why not?" were sometimes used. Work Commitment, in this study, is
a measure of women's desire to work outside the home.

Career Involvement - was based on reports of past and current
behavior and expressed attitudes with regard to employment. It is
defined as the intensity with which the women appeared to have been
pursuing advancement (higher position and/or higher salary), the
clarity of their future,career plans, and the apparent importance of
their careers to their sense of self-fulfillment, self-worth and
identity. All of these factors were assessed to determine the
women's levels of Career Involvement.

Job Satisfaction - was assessed by asking the women how much
satiifaclion fhelr current jobs bring them.

Employers - for this study, were the two types of businesses for
which the respondents worked: banks and a telephone company.

Family Type - refers to the type of family organization and
nature of parent-child relationships. For dual-earner families the
fathers' roles were included in the derivation of family types.
Determination of family type for single-parent families excluded the
fathers' involvement in family life. Determination -of family type
included.assessment of such factors as quality and frequency of
communication among family members, degree of parental control,
level of conflict, children's and parents' contributions to
household management, degree of and joint participation in
recreational activities.

Preschoollr - defined as the presence or absence in the family
of children belowkindergarten age.

'School Involvement - refers to the extent to which the parents
attended or parfiiipated in the folldwing activities: (1)

parent-teacher conferences, (2) school programs such as plays,
concerts, and carnivals, (3) field trips, (4) class parties, (5) PTA
meetings, (6) fund-raising activities, (7) helping with homework,
and (8) discussions of the child's school experiences with the child
and others.

Short-term Leave - refers to a special type of leave, computed
in .hours, of less than a day. Short-term leave can be accrued
vacation or personal leave. Often, it is handled in a more informal
fashion between worker and supervisor and can involve paying for
time off with unpaid overtime before or after the leave is taken.

D. WORK AND FAMILY INTERRELATIONSHIPS: COMPARISONS OF
DUAL - EARNER AND SINGLE PARENT FAMILIES

I. Work Commitment

Women in both samples were clearly identifiable with regard to

4
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their levels of interest and involvement in their work lives and
their commitment.to the role of worker. The findings related to
these work-related variables, 'which include Work Commitment, Job
Satisfaction, Employer and Career Involvement, will be addressed
first. Next their relationships to family life variables are
discussed.

Work Commitment is a term which has been used by researchers to
mean many things, and its measurement has involved attitudes,
intentions and behaviors (Safilios -Rothschild, 1971). In this
study, Work Commitment represvts a woman's stated desire to work
outside the home even if she lees not'need the income. It can be
viewed as a measure of attitude toward the worker role, a measure of
00W important being employed is to a person's satisfaction with
life. Three categories of Work Commitment were distinguished. Of
the total sample of mothers, 35% expressed a definite desire to,
work, 13% said they Might work part-time or at home, and 52%-ttated
they would not work if they could be provided their desired income
without working.

Women who definitely wanted to work reported a vartay of
reasons in explanation of why they would prefer to work utside the
hole (most women seemed to feel it was necessary to explain why they
wanted to work and didso without the interviewer asking). The
reasons mentioned ranged from "I'd, probably go crazy--I've always
workeeto "it"(working) makes me a more interesting person" to
...as long as I got limbs and God's still giving me the strength,

I'm gonna work until the very last day if I can help it; I just love
to work.' Some of the women appeared motivated to work by their
desire to spend time with other adults or to be part of an
organization. Others appeared to want to maintain a sense of
independence and control. For many, their work appeared to be a
valuable source of self esteem as it provided them with a sense of
accomplishment and purpose. Others simply wanted to avoid the
boredom that can come with spending the majority of their time at
home.

Divorced mothers were somewhat more likely than married women to
indicate a preference for working instead of not working, given the
choice. Of the divorced women, 40% (12) would definitely continue
working, 10% (3) might work part-time, and 50% (15) would not work.
In contrast, 30% (7) of the married women would continue to work,
17% (5) might work and 53% (16) would not work. Married and
divorced mothers did not differ significantly as groups in terms of
Work Commitment (chi square = 0.29, df = 1, p.05; responses of
"might work" were treated as "would not wore responses for the chi
square analysis).

Although married and divorced mothers appear to have similar
levels of commitment to the work role, it became apparent that
different factors may be related to their levels of work
commitment. In comparing Work ,Commitment between bank employees and
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phone company employees, it is clear that type of employer is
related to the married mothers' degree of work commitment while the
type of employer seems to have no bearing upon the divorced mothers'
work commitment.

The data presented in Table 2 indicate that Work Commitment
differed significantly for married women employed by banks and those
employed by the telephone company (chi square = 5.71, df = 1, IL=
.02), with the bank employees expesssing the greatest work
commitment. In contrast, type of employer was not found to be
related to degree of work commitment expressed by divorced women
(chi square= 0.00, df = 1, E. = 1.0).

Table 2
Mork Commitment by Employer

Married DivOrced
Work Work

Commitment Bank Phone Total Commitment Bank Phone Total

Would Work 8 9 Would Work 6 6 12

Would Not/ Would Not/
Might Work - 7 14 21 Might Work 9 9 18

15 15 30 15 15 30

Chi Square
IL. .02

5.71, df = 1, Chi square . 0.00, df =
IL. 1.0 F

1,

It appears that the desire to work outside the home is tied to
current working conditions and job satisfaction for married mothers
but not for divorced mothers. Married and divorced mothers alike
reported their jobs with the telephone company to be very stressful
and generally lacking in satisfying experiences. Telephone company
employees .were less satisfied with their employment than women
employed by banks regardless of marital status (chi square . 3.35,
df 1, 2(.10). Primarily, the stress associated with meeting
quotas and being continually monitored by supervisors was reported
to be responsible for their dislike for their jobs. The following

statements were commonplace among telephone company employees.

It's too stressful, the financial rewards aren't worth
it...this job isn't emotionally rewarding. The only

emotional reward I'd say I get out of this job is
Ili knowing that I'm taking care of my family...I don't

feel the sense of accomplishment, although I'm very
accomplished on the job and I'm always like in the tot
ten, and there's like 65 reps (service representa-
tives). So I'm always getting recognition at month's
end. But that's not epeigh for me, you know. I don't

feel like I've advancdd enough. And I'm not satisfied



with the job (divorced mother of two, age 32, seven
years with telephone company).

When one married woman was asked why she remained with the telephone
company, she explained:

They get you where they want you and you can't
(Wit)...Th4y pay you so much money and your benefits
are so good, that you usually are in debt...And then you
can't really afford to quit and go someplace. A lot of
other places couldn't pay that much, like small
businesses.

Many of the telephone-company employees seem to remain with the
company because their educational levels do not allow them to pursue
other employment that pays as well.. In addition, jibs of interest
in this study, particularly e ser ce representative and operator
jobs, do not require job lders to earn or use skills which are
readily transferable to other jobs with employers that pay as well
as the telephone company.

The stress and lack of satisfaction associated with telephone,
company employment seems to explain partially the degree of Work
Commitment expressed by married women. However, it may not simply
be current stress and/or dissatisfaction that explains the lack of
work on the part of married phone company employees.as
they reported working an average of 9.2 years with the phone
company. Even though most married phone company employees stated
that they would not work given the choice, most had demonstrated an
unusual attachment to the labor forte, with few breaks in employment
other than short-term (6 months or less) leaves_te give birth. Many
of these women had spent all or the majority of their work careers
with the phone company and really had no other work experiences with
which to compare their current jobs. Therefore, the work role may
not haveacquired the positive associations necessary to develop a
commitment to the role. Conversely, the divorced women had worked
an average of 6.2 yearsnoith the phone company and many of them had
spent considerable time with other employers.

As shown in Table 3, reported satisfaction with current job is
related to Work Commitment for married mothers but not for divorced
mothers. The married mothers who are satisfied with their present
jobs are more likely to be committed .to the work role than those who
are not satisfied with their jobs. moo
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Table 3
Work Commitment by Job Satisfaction

Married Divorced
Mork Job cafisfaction

Commitment 1{T Low Total Commitment High Low Total

Would Work 6 3 9 Would Work 7 5 12

Would Not/ Would Not/
410 Might Work 7 14 21 Might Work 12 6 18

13 17 30 19 11

Chi Square = 2.85, df = 1, p<.10 Chi square 10.22, df 1,p>.10

This finding further supports the notion that current work
experiences are not as relevant for divorced mothers' attitudes
toward the role of worker as they are for married mothers'.
[Marital status was found to be unrelated to job satisfaction; both
married and dtvefted mothers reported similar levels of job
satisfaction (chi square=1.21, df=1, V.10).]

In addition, the relatively high income enjoyed by telephone
company employees may have offset the negative aspects of the
telephone company jobs for divorced women. The divorced women had
considerably lower family incomes and their standards of living were
much more dependent on their personal earned incomes. It appears
that divorced women experience the work role as providing economic
independenCe to a greater degree than married women. Further, it is
this sense of independence and control that appears to account
partly for the divorced phone company employees' greater work
commitment.

As one divorced mother expressed

"I like to work. I'm very independent, and I don't
want anything handed to me. Iwould not just stay
at home and polish my toenails or my fingernails and
watch a bunch of soap operas" (Black divorced,
mother, ale 27, two sons ages 8 and 9 years).

Another stated,

"Seeing results from what I've done and having the
money to spend because of what I've done, you know,
being able to buy this or buy that. it makes me
feel good about myself." (Anglo divoLud mother, age
V, two daughters ages 10 and 14 years).



Work Commitment and Family Life

In comparing those-mothers who revealed a high commitment to the
work role with those who did not express much commitment, it became
clear that the nature of the family relationships was related to
mothers' attitudes toward employment. Family organizations were
found to follow patterns that can be described as distinct family
types. These patterns of interaction4ncluded such factorsias
quality and frequency of communication among family members; degree
of parental control over children's behavior; level of conflict
between family members; children's and parents' contributions to
household management; and degree ofjoint participation in
recreational activities. The family types found for married
families and divorced families are briefly described below.

a. Married Family Types

1) Togetherness Families are those in which the respondents
described themselves as close families and mentioned that both
parents and children participate jointly in a majority ofdirt

recreational and housework activities. These families had low,
inter-member conflict, and the parents were satisfied with the
degree of control they maintained in the family.' .

2) Child-Centered Families are those families in which the
parents' relationsh)ps with their children were judged to be of
greater significance to family life and cohesion than the marital
relationship. s

3) Conflict Families are those which are characterized by major
conflicts berween parents, and sometimes children, over issues such
as task sharing, amount of time each parent spends with family, and
whether a mother should be working outside the home.

4) Transition Families are those in which a major alteration in
both spouses( views of family roles or relationships was occuring at
the time of the interviews. Several of these families had had major
conflicts in the past, and in order to resolve them had sought
outside help or support.. The planned changes in these families were
invariably in the direction of more egalitarian task sharing by
parents.

5) Absent Father Families are tho10 in which the father, were
virtually alsenflrom mosf-OT family activities, either becwe of
extra jobs, greater involvement in their jobs, or simply
social/emotional isolation from other family members. In some of
these families, the father's absence and lack of family involvement
appeared to be accepted whereas in others it was a continual source
of conflict.



b. Divorced Family Types

1) Authoritative Mother Families are those in which the mother

exercises concern for strict

adherence to rules; The family members have good communication and
share many houiehold and recreational activities.

2) Authoritarian Mother Families are characterized by mothers
who maintain r1gfl control over the Children resulting in very few
long-standing conflicts. The mother and children participate in a
few joint activitiet and the mother has a distinctly separate life

from that shared with.her children. The communication in these
families is satisfactory in the mother's view yet.eit is not very
intimate.

3) Inadequate Mother Families are those in which mothers
report dissatisfaction with communication between themselves and the
children and themselves; .Usually they stated that the children do
not confide in them, and that they feel their parenting skills are
inadequate. These faMilies are also characterized by minor
discipline problems associated with undue anxiety and guilt on the
mother's part. The mother and children share many activities
together yet the mother expresses guilt over the44ack of time she
devotes to her children.

4) No Control Mother Families are dse whose relationships are
filled with open conflicts. The children appear to be rebelling
against the mother's authority and communication is generally poor.
The mother is usually trying to hatie her own separate social life,
bUt this is being met with great resistance on. the part of their

children.

5) Dependent Mother Families are those in which the mother
relies very heavily upon the children for assistance in managing the
household and in making.decisions. The mother and oldest child are
typically confidants and have very close, two-way communication.
There are very few interpersonal conflicts. in these families.

Of all the married family types, Togetherness Families appeared
to have the greatest family cohesion and support, and the fewest'

conflicts. Among the divorced family types, the Authoritative
Mother and Authoritarian Mother Families appear to have the most

supportive and conflict-free interchanges. Half of the married

families are best described as Togetherness Families. The

Authoritative Mother Family Type is the most frequent type found
among the divorced families. The frequencies for Family Type are

presented in Table 4.
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Table 4
Family Type Frequencies

Relative /
Married Frequency Frequency

Togetherness 15 50%
Child-Centered 3 10%
Conflict 4 13%
Transition 4 13%
Absent Father 4 13%

-1RIN %.

Divorced

Authoritative Mother 11 37%
Authoritarian Mother 5 17%
Inadequate Mother 6 20%
No Control Mother 25 17%
Dependent Mother

-74
10%

noir
Family Type was found to be closely related to the mother's

degree of Work Commitment.- In those families reporting cooperation,
sharing of tasks and few conflicts, the mothers were more likgly to
express a desire to work outside the home. See Table 5 for IP
breakdown of Work Commitment by Family Type.

.

Table 5
Work Commitment by Family Type

Would Not/
Family Type Would Work INight Work

Married

Togetherness 8 (53%) 7 (47%)
Child-Centered 0 ( 0%) 3 (100%)
Conflict 1 (25%) 3 (75%)
Transition 0 ( 0%) 4 (100%)
Absent Father 0 ( 0%) 4 (100%)

9 21

Divorced

Authoritative Mother 5 (45%) 6 (55%)
Authoritarian Mother 4 OW 1 (20%)
Inadequate Mother 1 (11%) 5 (83%)
No Control Mother 2 (40%) 3 (60%)
Dependent Mother 0 ( 0%) 3 (100%)

12 18

11

1 .01: Y.



As shown in Table 5, families which have the least conflict
between family members also have mothers who reveal more of a
commitment to the work role. Among the married families, eight of
the nlitmothers (89%) who desire to work outside the home are in
family described as Togetherness Families. It should be noted
that of the remaining six Togetherness Families in which the mothers
do not want to work, four (67%) are employed by the telephone
company. Likewise, the divorced mothers who are experiencing
relatively conflict-free relationships with their children are more
likely to express a higher level of Work Commitment. Of the 12

divorced mothers who want to work outside the home, nine (75%) are
descri* as either Authoritative mothers or Authoritarian mothers.
Both report fewer discipline problems and greater control in the
family than do the other mothers. Lack of open conflict is one
aspect of family relationships that seems to be associated with
mothers' commitment to working (sample size was not adequate to
assess these relationships statistically).

c. Career Involvement and Family Life.

While analyzing the coded work-related data it became clear that
although Work Commitment may be a worthwhile measure of a woman's
attitude toward the work role, other behaviors and attitudes related
to working were important in understanding work and family
interrelationships. Another variable which provided more insight
into these interrelationships is Career Involvement. Levels of
Career Involvement were determined by analyzing mothers' reports of
past and current work behavior as well as their attitudes. Those

women who appeared to be investing a'relatively greater amount of
energy toward their success in the work role and those whose work
seemed relatively more important to their sense of worth, were rated
as having a high level of Career Involvement. Marital status does
not appear to be related to level of Career Involvement, as nearly
equal numbers of married and divorced mothers revealed high career
involvement (5 and 7, respectively), moderate involvement (14 and
13) and low career involvement (11 and 10).

Nearly half of the mothers who indicated that they would
continue working even if provided with their desired income did not
reveal a high level of career involvement as determined from their
reported behavior. This finding indicates that nearly half of the
mothers who are committed to the work role are motivated to work for
reasons other than the desire to succeed in the work world. For

%many of these mothers, it appears that social relationships with
others adults, escfpe from routine domestic chores or the sense of
independence discussed earlier account for their commitment to the
work role.

Not only is desire to work outside the home, or Work Commitment,
associated with Family Type, but the actual behaviors which suggest
true career involvement, such as advancement to higher positions and
preparation f future carder moves and/or education, are also found
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to be associated with Family Type. Those mothers, married or
divorced, in families characterized by little interpersonal conflict
are more likely to reveal high levels of involvement in their
careers (see Tale 6).

Table
Career Involvement by FaeilyrType

Married

Career.Involvenent

Lou Moderate El %Sigh

Togetherness 4 6 8 33%

Child-Centered 1 2 0 0%

Conflitt 2 2 0 OS

Transition 2 2 0 0%

Absent Father 2 " 2 0 oS

13

Authors tot 1 ve
Mother

Authoritarian
Mother

Inadequate
Mother

No Control
Mother

Dependent
Mother

Divorced

Career Involvement

Low Moderate IA, %High

5 4 2 18%

1 0 4 80%

1 5 0 OS

1 3 1 20%

2 1 0 Os



It appears that good family, functioning is even more critical
for actual career-oriented behaviors than it is for attitudes toward
the work role. The married mothers whose families are supportive by
sharing responsibility for household tasks and whose families are
not engaged in numerous .conflicts appear to have the time and energy
needed to act ely pursue advancement in their careers.

For divorced mothers, it appears that the mother's degree of
control over children's behavior is a critical component of the
mother-child relationship in terms of its relationship to career
involvement. Those divorced mothers who have rigid rules for their
children` s behavior (authoritarian mothers) appear better able to
devote the time necessary to develop and execute a career plan.
Most of the divorced mothers in Authoritarian Mother families were
working full-time in very stressful jobs (telephone company
employees) and were also pursuing further education or holding a
second job.

Another family factor related to Work Commitment and Career
Involvement is whether there is one or more preschool-aged child in
the family. Several national surveys have found that women are less
likely to work when they have preschool-aged children. Predictably,
married women in this study were less likely to reveal a commitment
to the work role or a desire to be employed outside the home when
they had preschoolers (see Table 7). However, for divorced women,
the desire to work did not appear to be affected by the ages of
their children (see Table 7). Divorced mothers with preschool-aged
children were as likely to indicate that they would continue. working
given the choice as were those who do not have preschool-aged
children (the small number of Mothers in this sample with
preschool-aged children prevents testing this relationship
statistically).

Table 7
Pothers with Preschoolers and Work Commitment

Work
Commitment Divorced

Would Work 5

Would Not/
Might Work 5

10

Married

3

12

15

As stated earlier, all but one (89%) of the married women with
high Work Commitment are in Togetherness Families and six of these
eight (75%) do not have preschoolers. Likewise, nine of the 12
divorced mothers who expressed a commitment to the work role are in
families experiencing little conflict (Authoritative and
Authoritarian Mother families). However, fewer (56%) of these
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these mothers do not have preschoolers.

Although the ages of children in the family do not appear to be
related to the divorced mothers' desire to work, whether a divorced
mother has a preschool-aged child does seem to affect her level of
Career Involvement. In fact, married and divorced mothers reveal
similar curtailments in career involvement when they have a
preschool-aged child in the home. Analysis of variance regarding
the level of Career Involvement vealed a significant main effect

ri

for the variable Preschooler (F5 08, df..1, IL x .03), but not for
Marital Status. In addition, th interaction between Preschooler
and Marital Status was not significant (see Table 8).

Table 8
Career Involvement by Marital Status and Preschooler

Analysis of Variance Source Table

Source D.F. Sum of Squares Mean Squares, F Ratio F Prob.

Marital Status 1 0.013 0.013 0.025 0.87

Preschooler 1 2.541 2.541 5.079 0.03

interaction 2 0.942 0.942 1.883. 0.18

Within Groups 56 38.017 0.500

Total -59 31.650

It seems that married women with preschool-aged children are
operating under different norms than are divorced women with
preschool-aged children, as divorced women's attitudes toward
working (Work Commitment) reveal that having a preschool-aged child
is not related to their desire to work. Yet, married mothers report
that they would prefer not to work outside the home more often when
they have a preschool-aW child than mien they do not. It seems
that in the recent past it has become Are and more acceptable for
women with children to work outside the home As long as they do not
have preschool-aged children. These cultural ideals do not appear
to affect divorced mothers' attitudes to the same extent they affect
married mothers' attitudes since divorced women are as likely to
prefer to work when they have preschool-aged children as when they
do not.

However, the actual behaviors associated with career
advancement, such as working overtime, pursuing higher positions and
more education, are related to having a preschool-aged child for
married and divorced mothers. While having a preschool-aged child
may not iffect a divorced mother's attitude toward the work role, it
does appear to affect negatively the amount of time and energy she
actually devotes to that role.
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c. Working Mothers and School Involvement

School Involvement represejs a parent's participation in school
programs, helping with ho work and discussing school events with

the children. In the study of dual-earner families, the level of
School Involvement was assessed for each parent. In the study of
single-parent families, it was determined for both the custodial
mother and the non-custodial father.

Among dual-earner families, both parents were involved in their
children's schooling In 47% (14) of the families, in 43% (13) of the
families the mother took primary responsibility for school
involvement, and, in 10% (3) of the families the father took primary
responsibility for attending to school-related activities. Among
the single-parent families the mother was the parent most involved
in children's school activities in all but one family. Only 17% (5)

of the divorced parents shared the responsibility for participating
in their children's schooling.

Despite the relative lack of involvement on the part of
non-custodial fathers, it appears that single parents provide
parental participation in their children's schooling equivalent to
that experienced by children in dual-earner families. See Table 9

for a presentation of frequencies of levels of parental school
involvement.

Table 9
Parental School Involvement Frequencies

School Involvement

Married

Freq. Freq.

Divorced
itel.

Freq. Freq.

Low 10 33% 6 20%

Medium 10 33% 14 47%

High 8 27% 10 33%

Unknown 2 7%

30 100% 30 100%

In the remainder of this discussion of how parents' work lives
are related to their involvement in their children's education, the
focus will be on mothers' school involvement since few non-custodial
fathers were found to participate actively and mothers either shared
equally in or provided the majority of school participation in most
of the dual-earner families.



Two of the work-related variables discussed in relation to
Family Type, namely Work Commitment and Employer, and Marital Status
and Preschooler were examined in relation to Mother's School
Involvement. As shown in Table 10, analysis of variance for
Mother's school Involvement did not reveal any significant main
effects for these variables. However, a significant interaction was
found between the variables Work Commitment and Preschooler.

Table 10
Mother's School Involvement by Work Commitment, Preschooler,

Marital Status and Employer

Analysis of Variance Source Table

Source D.F. Sum of Squares Mean Squarles F.Ratio F.Prob.

Main Effects 4 1.978 0.494 0.945 0.45

Work Commitment 1 0.003 0.003 0.005 0.94

Preschooler 1 0.973 1.973 1.858 0.18

Marital Status 1 0.621 0.621 1.186 0.28

Employer 1 0.146 0.146 0.280 0.60

Interactions 6 5,9$$ 0.998.r 1.906 0.10

Work Commitment by
Preschooler 1 3,257 3.257 6.221 0.02**

Work Commitment by
Marital Status 1 0.010 0.010 0.019 0.89

Work Commitment by
Employer 1. 0.937 0.937 1.790 0.19

Preschooler by
Marital Status 1 0.373 0.373 0.712 Q.40

Preschooler by
Employer 1 0.108 0.108 0.207 0.65

Marital Status by
Employer 1 0.195 0.795 1.519 0.22

Within Groups 47 24.603 0.523

Total 5/ 32.569
4'

"Significanf interaction
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Closer examigatipn of the relationships between Work Commitment,
Preschooler and School Involvement revealed that having high Work
Commitment and having a Preschooler in the home is related to low
levels of saliol involvement. None of the mothers, married or
divorced, were found to have a high level of school involvement if
they both desired to be employed outside the home and had a
preschool-aged child. In contrast, 46% (6 of 13) 57the mothers
with a high level of Work Commitment and no preschool aged child
were found to be highly involved in theirchildren's schooling. For

women who do not want to work, having a preschooler was not found to
be related to level of school involv nt (See Table 11).

Table 11
Breakdown of Mother's School Involvement by Work Commitment

and Preschooler

High Work Commitment Low Work Commitment

School Have 14o Have No

Involvement Preschooler Preschooler Preschooler Preschooler

Low 6 3 5 6

Medium 2 4 6 11

High 0 6 4 6

Column Totals 8 13 15 23

S High 0% 46% 27% 26%

Being committed to the work role in addition to having a
preschool-aged child seems to cut into mothers' time to the extent
that maintaining a high level of involvement in children's school
activities is difficult. Mothers committed to the work role were

more likely to be actively pursuing career goals by attending

college at night or by holding a second job. (None of the married

mothers had a second job, thus no comparisons can be made between
divorced mothers and married mothers with regard to the effects of
"moonlighting" on their school involvement.) This finding can be
explained in terms of the direct impact on the mother's time.
The divorced mothers with low levels of school involvement were much
more likely to have additional part-time employment; 67% (5 of 7) of

the mothers with low school involvement were engaged in additional
part-time employment, 14% (2 of 14) of the mothers with a medium
level of involvement had additional employment, and none of the
mothers with a high level of school involvement were working in

addition to their regular employment.
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The divorced women wit low levels of school involvement tended
to have rather high career ambitions and low job satisfaction, and
were without the means to alize their ambitions unless they had
additional part-time emp yment which would either allow them to
save money for fur er cation or to become self-employed. It
cannot be said of t _div ced mothers with low school involvement
that they do not regard the children's education as important.
Rather, it appears that their, ergies are focused on achieving a
higher level of employment and standard of living.

Another work factor found to be related to pacental involvement
in school is availability of short-term leave, which can be used to
attend to family-related concerns. The two types of employers
differed considerably with regard to policies for short-term leave.
No married telephone company employees, interviewed during 1981 and
1982, reported that they could take brief periods of time from
work. However of the divorced women employed by the telephone
company, interviewed during 1983 after new policies had been
initiated to allow for more flexibility in taking leave, time,
approximately half reported that they had short-term leave
available. Most bank employees (87%) also reported that short-term
leave was available for attending to family-related needs.

It appears that flexibility in taking short-term leave is
associated with a higher level of school involvement for married
women, but not for divorced women. Of the married women, 67% (4 of
6) with high levels of school involvement reported flexible leave
policies and only 25% (3 of 12) of those with low leyels of school
involvement reported that they could easily take short-term leave.
However, the picture for divorced women is quite different. In
fact, all of the divorced women with low levels of school
involvement reported having flexibility for taking short-term
leave. It seems that divorced women reserve their leave time for
minor emergencies such as children's illnesses, transportation
problems and child care problems since there is no. other adult in
the home with whom to share these rftponsibilities:

Nearly all divorced women in the sample stated that their jobs
interfered with their participation in school activities. They
indicated that they "can't ask for time off" or are "too busy at
work" to attend school functions during work hours, even though
their employers provide for short periods of leave time for such
personal needs. Evidently there is an unwritten policy within the
banks and a more clearly stated policy at the telephone company
which inhibits women from leaving their jobs to attend to
non-emergency events, such as school functions. Additionally, the
relationships individual bank employees have with their immediate
supervisors appear to determine what constitutes an acceptable
reason for taking short-term leaves. Some of the bank employees
apparently feel free to .request time off from their supervisors to
attend school functions while others do not.
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Though the variable School Involv nt provides a quantified
measure of parental involvement in school, other anecdotal

ormation contained in the transcripts provides a more sensitive
de ction of parents' attitudes toward their children's education.
In dition to assessing levels of school involvement, parents'
aspirations and plans for their children's futures were investigated
through questions such as "What would you like for your children
when they grow up?" and "What are you or they doing now to prepare
them for that future?"

In comparing data from divorced mothers and married mothers, it
was evident that divorced mothers are somewhat more concerned about

their children's ability to obtain fulfulling and well-paying
employment than are married mothers. These concerns may accoulg for
their diligence in overseeing their children's education. Most

married couples described hopes for their children's futures in
general terms and the hopes were typically couched in terms of their
children's happiness and satisfaction with life. On the other hand,
divorced mothers were more likely to have discussed career goals
with their children and were more adamant that their children pursue
post-secondary education. The following quotes portray the
seriousness with Which many divorced mothers, particularly those
highly involved in their careers, approach their children's
education and futures.

As one divorced mother explained it,

Ive always wanted my kids to be the best. I want

them to be top of the list. I want them to outride

any of my sisters' and brothers' kids. I do. And

that way, when I stand firm by myself after they just
got up and they done been there and they're receiving
some kind of award, and they won't be able to say the
son of Mt. and Mrs., they'd be able to say the son of
(mother), all by herself (Black mother of two sons,
aggrand 9 years).

It seems that some mothers are determined that their single-parent
status will notfesult in any missed opportunities or disadvantages
for their childfen.

Another divorced mother stated,
,

we (mother and ex-spouse) are gonna send them through ''t1'

college. We want to make sure they get degrees. . .

I'm gonna insist that they go to college. . . I don't

see how they're gonna get around that, not living with

me (Black mother of one daughter, age 7 and one son,

age 3).

Higher education seemed particularly important to many divorced
mothers and several had very high aspirations for their children

Aa
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even though most of them had no more than a high school education.
For example, when one divorced mother was asked what she would like
for her daughter when the grows up, she responded immediately with,

"I want to be abl4to see her, walk down with the
Ph.D. . . The main thing. that I tell her is that
education comes first. You get your degree; you get
your Ph.D. before you even start thinking about
marriage" (Mexican American mothtr of one daughter,
age 11, who is attending a private school).

This is not to imply that the parents f \om the dual-earner
sample did not express disires for their chi \dren to pursue
post-secondary education. However, the divorced mothers appeared to
want to insure that their children could be self- sufficient and
successful, and most felt education was the key to a life of
economic independence that they have learned to value highly.

E. SUMMARY AND DISCUSSION

In this study of work and fAmily life among dual-earner and
single-pareEnt families, it was found that working parents who are
involved in their careers and value their worker roles tend to have
smoothly functioning home lives. Whether the family was divorced or
intact, the employed mothers reported a desire to work outside the
home more often when they shared in household responsibilities and
engaged in joint recreational activities with other family members.
Other research has also shown that satisfying home lives and
satisfying work lives tend to occur together (Safilios,"Rothschild,
1971).

A study by Davis (1982) suggests that "togetherness," sharing of
recreational and housekeeping activities, is more important to
working families than to traditional'families with'an employed
father and stay-home mother. , According to this study, the at-home
mothers and children spend so much time together that what they
strive for is separate activities. Most of the employed parents in
the Davis (1982) study reported that achieving the degree of desired
family togetherness was not a problem while the children were in
their preadolescent years. However, when children reached their
teens they became more interested in spending time with their own
friends than with family members.

The findings from the Davis.(1982) study also suggest that
working parents (specifically those in dual-earner and single-parent
families) feel guilty about the little time available to spend with
their children; thus, they stress the importance of family
togetherness. In the Working Parents Project's study of dual-earner
families, many mothers expressed of guilt about the lack of time
they had to spend with their children because of their full-time
jobs. Divorced women, however, expressed less guilt about the

21

67



4
S.

amount of time their jobs required as their employment was critical
to family survival. Mothers from both family forms stressed the
importance of family cohesion, and their concerns seemed related to
beliefs that they did not spend enough time with their children.
However, the divorced women did not express guilt, only concern.

In a study of how women's jobs are related to family adjustment
it was found that for women in low status jobs "positive job mood"
was positively associated with family adjustment. This suggests
that there is a carryover of positive mood (or negative mood) from
the workplace to the home (Piotrkowski & Crits-Christoph, 1982).
The findings for women with high status jobs were the reverse:
highly positive job mood was associated with dissatisfaction with
family relations. The aup6ors suggest that for women in high status
Jobs, job satisfaction is related to the level of job involvement in
such a way that their absorption in satisfying work detracts from
their family life. Therefore, findings of the present study which
suggest that women who are satisfied with their family lives are
more involved in their careers and more c fitted to the work role
may reflect the relatively low status of eir jobs.

For divorced women, another employment factor was central to the
understanding of their work commitment: the sense of independence
derived from earning an adequate income. Family income is believed
by many prominent family researchers to be the most important
determinant of child devellopment and functioning (KamermaR & Hayes,
1982), which is particularly obvious for low income minority
groups. Though family income did not appear to be related to the
nature of family relationships in the present study, the range of
incomes was limited and, thus, its effects were difficult to
assess. However, among the divorced women, many sacrifices were
made in an attempt to secure a greater income; recall that 47% of
the, divorced women employed ,by banks held a second job. It seemed 4

clear that these WWI did not wish to have a greater income
primarily to raisetheir personal standard of living. Rather, it
was needed to provide their children with material things as well as

opportunities to achieve fututt financial success and personal
fulfillment.

Higher income has also been found to be associated with a
greater sense of fate control for divorced women (Gould, 1977). In

addition, divorced mothers' employment reduces their stress because
it provides social contacts and support (Heatherington, Cox & Cox,

1979). The level of the occupation in which the mother is engaged
has also been reported to affect the divorced mothers' children's
functioning as well as their own. The higher the rank of the
mother's occupation, the fewer behavior problems her children tend
to exhibit (Nelson, 1981).

The heightened sense of fate control that comes with increased
income may explain the divorced telephone company women's greater
commitment to the work role despite their dislike for their jobs
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as they are paid ivell given the level of education and skill
required. Many of th divorced women stressed the importance of
being and feeding independent, particularly economically

) independent. ')This need to feel independent seemed to account for
much

/
of their desire toWor0

Th16 married. Womep's Commitment tq workIng seemed to be tied to
their satisfaction with tbeir current jobs which has been found to
be generally tsue for alliworker%. This finding seems logical and
makes the findings for the divorced women particularly interesting.
Their levels of work commitment were not related to their levels of
cur-cent job sAisfaction. It appears that the desire to work
outside the hothe is related to job satisfaction for married women
and to a sense of economic independence for divorced omen.

a

Mirried women are Also more likely than divorced women to view
child:rearing as their primary role in the family. Even with the
changes in tttitude toward Women generated by the women's liberation
movement, many married women continue to view their .earnings as
supplementing the husband's income. Their income is not necessarily
crucial, ratheq only needed to maintain a higher standard of
living. The freedom of choosing to work prevents many women (their
husbands as Wt11) from viewing 'their jobs with the same level of
respect th4t their husband's work is typically accorded. In
addition, the Itifes typically lower income reduces the status of
her employment regardless of its occupational level. Therefore, it
is understandable that married women do not want to work unless the
work js enjoyable.

Work does not' seem to have. the same meaning for merried women
and divorced women. Oivoked women must work, and most of them are
.the primary, if not so)e, providers hr7their cili re g. This
evidentl4gives divorced women an additional sense of)accomplishment
as they view themselves as both workers and provid rsug In addition,
divorced women have- typically undergone 17ffecrease Witandard of
living upon divorce (Brandwein, Brown & Fox, 1974; Duncan, 1975).
Consequently, their attitudes may change with regard to the
importance of being able to earn a sufficient income as opposed to
having a sufficient income. This appears to be true for divorced
women in the current study as many expressed a strong desire to
provide for themselves, and some preferred no financial assistance.

Not only do divorced women have a need to be self-suffient and
economically independent, they attempt to instill these values in
their children. Other research has shown that married and divorced
working mothers tend to teach their children to be independent at
earlier ages than do non-working mothers (Hoffman & Nye, 1974) .

However, it seems that divorced working mothers are even more
concerned that their children learn to provide for themselves and
their families. Divorced mothers are also more likely to teach
their daughters, as well as sons, the importanqe of being able to



provide for themselves and their families.

Divorced mothers' emphasis on independence partly explains their
greater concern for their children's educational attainment seen in

the present study. Most divorced mothers viewed higher education as
the route to economic independence. Therefore, they were more
adamant than the married mothers that their children pursue a
college degree. Those divorced mothers who exhibited a high level
of work commttment and a high level of career involvement were even
more likely to encourage their children, sons and daughters, to
study hard and prepare for college.

The divorced mothers' greater concern for their children's
educational attainment was not clearly evident in their level of
participation in their children' school activities. The mothers
who were most ambitious for th Ives and their children had the
least time to devote to schoo4 'vities as many of them were
pursuing more education or ing a second job. From this, it
can be concluded that a 'the ack of participation ins chool
functions cannot be interpreted to mean that she is not concerned
about her children's academic succeTS,tand this is particularly true
for divorced mothers. In addition, matey of the mothers who reported
high levels of school involvement seemed to be motivated to be .

,involved by their desire to nurture their children as opposed to
help them succeed academically. That is, many mothers seemed to
view school involvement as simply another aspect of being a "good"
and loving parent.

F. GENERAL AND SPECIFIC RECOMMENDATIONS

The recommendations offered here are directed at the two social
institutions whose policies and practices can directly affect the
well-being of working-parent families: employers and schools.

1. General Recommendations for Employers and Unions

',-

First, we acknowledge that the power of employers is limited
.since employers cannot force employees to do something they prefer
nit to do. However, by instituting certain policies and practices
an employer can facilitate or encourage parental participation in
schools. They also can improve the overall atmosphere at the
workplace which could help relieve some of the pressures and
tensions built-in there.

a. Stool Involvement Affirmative Action Policy

It is proposed that leave policies for school relaton need;
be studied jointly by managers and employees. An explicit statement
by employers affirming the value of school involvement (e.9.,
similar to affirmative action statements) is one way to recognilp
the Social importance of childreh and their education.

?AO
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b. Employer Assisted Child Care

One of the main sources of tardiness and unexcused absences
among working parents, particularly mothers, is related to problems
in arranging alternative care for young children while their mothers
are at work. Alternative child care is a need that must be met by
any family which does not have a built-in child care system, such as
their mothers or other relatives residing in the household.

Some forms of voucher system for child care assistance could be
extended to cover school-aged children. It would allow workers to
choose arrangements which best suit their preferences and needs.
When offered in a "cafeteria" system of employee benefits, it could
not only seerve the needs of employees but the concerns of *layers
as well.

c. Employee Assistance Programs

Three highly related and complementary approaches to deal with
stress are suggested. The first consists of a comprehensive
examination of the workplace, its job structure and overall
functioning as a social organization to minimize or eliminate those
conditions which produte stress.

The second involves taking measures to increase the flexibility
of parents to attend to unexpected child-related events that often
require no more than an hour or two. Frequently penalties are
imposed or workers must forego a full day's pay when all they needed
was a couple of hours of leave for these kinds of events.

The third major approach to workplace improvement involves
expanding the format of Employee Assistance Programs to cover
services related to the mental and financial- health of mo

education
and

their families. These services could include on-site education and
training activities focusing on "Stress Management," "Parenting
Education," and "Financial Counseling." In addition, "Information
and Referral Services" can be offered to cover needs usually met by
existing community based agencies and services. These include
marital counseling, child abuse, legal"Issistance, adult education
and training, and recreation services.

The types of assistance proposed here ire most ,critical for
single parents, given their relatively limited time and financial
resources. They also can be of great importance to dual-earner
families and parents and, in many cases, to single and/or childless
workers.

2. General Recommendations for r)choolso

There are many ways in which parents can'hP(ome involved In thP
education of their children. We found that most parents ...ncprsyod 4

desire to he more involved. in their children's school activities.
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They were particularly interested in attending activities in which
their children are taking active part. These included plays, band
concerts, and field trips. Unfortunately, many of these activities
are scheduled during the mothers' work hours.

Teachers also tend to equate the presence of parents at these
types of events with interest and support for their classroom and
the school. Unconsciously, the absence can be taken as a sign of
apathy or non-interest, often reinforcing already existing
misconceptions about divorced mothers and children of "broken
homes."

Several suggestions can be derived from the experiences related
by parents in these studies. Because of the diversity among
schools and grade levels represented in our sample, these
suggestions are couched in general terms, and they do not ignore the
fact that some or even marl schools as well as individual teachers
are aTready implementing similar measures.

a. Scheduling of Activities and Spec vents

The most obvious suggestion is that scho s should schedule more
activities during parents' "after-work" hours. However, as was the
case for some of the women in our Sample, some .-4.1e work evenings
or irregular shifts. There is a need to find a ba e between day,
evening and weekend activities scheduled by schools. In any case,
teachers should expect that some,parents will not participate. A

simple reminder to children about the fact-that some parents are
very busy, or working and unable to attend, would do much to
alleviate the guilt many parents feel for not being there, as well
as the disappointment or embarrassment often experienced by their
children.

b. Publicity for Upcoming School Events

Several parents stated that if they knew about upcoming events
well enough in advance, time off could be requested or arrangements
made with co-workers and supervisors to be away for short periods.

c. School Involvement of Non-custodial Parents

In single-parent families (and in step-parent families as well),
the custodial parent is not always the one who is most involved in

children's education. Divorce and loss of custody does not
necessarily eliminate non-custodial parents from children's lives.
We found several instances of a clear commitment to participate.

At a minimum, schools should inform non - custodial parents about
tneir children's educational progress. Furthermore, these parents
should also be advised about school events. Such. in expanded
communication policy can include mailing school grades and other
school information to non-custodial parents who do not reside in the
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same city.

d. Homework

Although about 40 percent of the single parent families in our
sample reported that sometimes other adults helped their children
with homework, it appears that perhaps least 60 percent of these
parents do not have any help. Homework can be a constant source of
stress and tension in the family. First, it often calls for parents
to continously monitor children's homework assignments and keep them
away from distractions. Second, in addition to dra ning energy from
exhausted mothers, this monitoring function often t rns into an
adversarial relationship.. It can become a source o strain in
relationships that are already restricted to just a few hours a day
for working single mothers who must also manage their households.
Third, many mothers are not fully prepared (educationally) to help
their children with most homework assignments. Half of our sample
had only a high school education.

No unequivocal solution to the homework riddle was suggested by
our studies of working parents. However, the issue of homework, its
nature and its purpose, is something that must be considered
seriously by the education community.

3. Specific Recommendations

Active support of schools by private sector businesses and other
employers can take many forms. Some forms involve transfer of
tangible goods, including not only what a business produces, but
also money and certain services. One example of that type of
business-school collaboration is being developed at SEDL by its Ways
to Improve Schools and Education Project (WISE). It involves
setting up business-school teams to help meet schools' staff
development needs. Another example of business-school collaboration
is the popular Adopt-a-School model, such as those in place between
the Dallas and Austin Independent School Districts and their
,respective business communities. The pairing of schools or programs
-with specific businesses or organizations provides an excellent
avenue for involvement by those workers who are childless or those
whose children are no longer in the schools.

The Working Parents Project recommends that another type of
business-school collaborative effort be initiated, one that would
impact the educational attainment of children by helping working
arents and single 'arents become more involved in education b

par c pa na in ac v es w e r own c ren a e r own
schools? and-by having sc600fs extend information to working parents
'at Ebel,- work .laces. Ile call this strafe tile tl4PLOWUSUPORITt-

,,, ..$ program or, or S

400 The WPP's strategy combines in one multi-part, flexible package
several components of various programs. These components are

k'
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designed to meet needs of 4ual-earner and single parents as
identified in our research. Some other components proposed were
identified with the help of colleagues from the region who
participated in our September 1983 conference. Other components

were identified through Information obtained from local projects

within our region in addition to projects in other states and other
national-level efforts. The search for these additional sources of
information has been an integral part of our 1984 activities.

1. The Role of Employers in ESPIS

WPP proposes that employers adopt, a formal public policy that
actively affirms the value for society of a better educated new
generation. If employers not only facilitate but actually actively
promote the involvement of their employees in the education of their

own Children, tfiey will accomplish a massive transference of social
energy to the educational enterprise. The bulk of that energy is
provided by the parents themselves, who hgye the primary vested
interest in the educational success of thEir own children. The role

of the employer is to provide the initial push, to remove some
' barriers that currently may restrain the universal interest that

working parents have in providing their children with maximum
educational advantages.

Those children must be perceived by businesse as future workers

who will continue to produce goods and services as future

consumers of those same goods and services.

In addition to these long-term considerations, it is important

to note that there are benefits in a trend toward an increasing
humanization of the workplace, where wprkers can expect to be
treated more as persons than as expend able human resources. The

affirmation of the value of children's education in general, and
that of the children of employees in particular, would let employees

know that the employers care for them and their families. This

should have a positive effect on the overall level of satisfaction
of workers and on their morale and productivity.

.
WPP suggests a number of alternative measures that represent

various levels of corporate commitment and support, with

corresponding costsof corporate time and resources.

The following are some of the recommended program measures that
could be implemented, in addition to the adoption.of an official

"Corporate Statement of Support for Employee/Parental School

Involvement." This'statement, when issued by the highest corporate
authority, makes explicit the rationale for encouraging empinyee: to

hecome more involved in the education of their Olildren.

These additional program measures include:

?$i
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a) Use of already existing leave mechanisms for parental
involvement in the education of children, or

b) Provide a new policy of matching, hour for hour, existing
short - term', hourly leave provisions, provided that such
leave is requested by employees in advance and for school
involvement purposes. This policy could establish a maximum
number of hours peripalendar (or school) year to be matched
for each employee.

c) Another alternative is to establish a special form of

;short{ term leave, to be desig ted for school involvement
purposes, and to be requested and granted following
established procedures, not to exceed a set number of hours
per calendar year.

d) Distribute the Corporate Statement to employees through
regular formal information channels.

.e) ,Issue a press release to announce adoption of the Corporate
Statement.

f) Provide space on a bulletin board(s) or regular space in
internal newsletters or other information channels to be
used to publicize information About educational issues,
school activities, or other education- relates items of
interest to parents. The information may be furnished by
employees themselves or it may be received from liaison
perions in the schools, school districts, PTAs, etc.

Provide access to and suitable space for informational or
training activities for employees, using speakers, leaders,
or trainers provided' by schools, school districts,
voluntary organizations, or any other appropflate community
agencies.

h) Provide access to corporate facilities and resources,
including either a special fund for these activities or use
of corporate training mechanisms, to support training and
information activities specified under the collaboration
program.

i) Provide facilities for the operation, on the work site,
of special purpose groups of employees, sucfi as
Support Groups of Single Parents.

g)

2. The Role of Schools in ESPIS
SEDeslarent Involvement in Education Project (PIEP) has

gathered evidence that school personnel, including teachers,
principals, and other administrators, value parental participation.
Despite such attitudes, however, specific practices and policies
schools actually may discourage participation and support on the
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part of parents. Most teachers and school administrators have not
received, as part of their formal education, specialized training to
prepare them for successful implementation of parental participation
policies and practices.

The strategy that WPP recommends requires a true two-way
collaborative effort between employers and schools. The strategy
requires from the school partners a concerted effort to provide
information about regularly scheduled activities, such as holidays,
inservice training days, achievement testing periods, and
parent-teacher conference periods, to their business-sector
partners.

It also requires that school personnel be more aware of the
limitations of those parents who work full-time during the day, so
that at least some school activities, both at the classroom level
and at the school-wide level, are scheduled in a more balanced
fashion between day and evening hours. Such rearrangements of
schedules would increase the likelihoodthat working parents, with
support from their employers, could take part in school events.

Finally, this effort would require schools to provide some
limited forms of outreach activities, most of an informational
nature, directed to the participating workplaces. The capacity of
individual schools' to provide this outreach may be limited, but
permanent "public relations" efforts are becoming more common,
especially among large, urban school districts that can afford
specialized personnel. These efforts target parents, the private

sector, and other coftunity organizations.,

The initiative for a collaborative arranigement, regardless of

where it originates, requires that the appropropriate
decision-making bodies within each organization act on it.
Depending on the scope of the activities to be carried out, approval
of the program may require that it be sanctioned by the.school

district's board. Although'this approval might take some time, such

an endorsement would represent a powerful incentive to all the

people involved and it would stimulate administrators to expedite

the necessary actions that are required to implement the program
successfully at the classroom level.

Some school districts might find that their governing boards
have already approved policies and/or mechanisms to increase support

from the community, including the business community. In that case,

implementation of the ESPIS Program may proceed more quickly and may
require only a concerted effort to be communicated to the public at

large.

Publicity about this particular kind of school-business activity

ran generate community-wide support for the educational enterprise,
increase community cohesiveness, and increase the chances that the
general public, as taxpayers, will be willing to hear the cost of
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education in general.

In order to carry out its part of the collaborative effort, the
school districts may designate a person or office to act as liaison
with the participating businesses.

The following are some of the possible program components that
would be the responsibility of the liaison person or office:

a) To maintain regular contact with school principals and other
school officials to gather necessary information about
educational activities.

b) To provide participating businesses information about
system -wide activities, such as the official school calendar
and announcements of special events, and about special
events that will take place in individual schools. The
format can be a newsletter suitable for posting in specially

. designated areas in the workplaces.

c) To identify, within the school district, resource persons
and materials that can be used for outreach activities.

d) To identify resources outside the school district, such as
local community programs, voluntary organizations,
professional organizations, Educational Service Centers,
colleges of education, education research and development
agencies, etc.

.e) To prepare a program of self-contained, short (one hour or
less) outreach activities that can be carried out at
workplaces (e.g., "brown bag seminars" to be held during the
lunch hour or at other suitable times). Topics that have
been used in other programs and that are supported by
specific comments made by respondentsilekthe WPP research
with dual -earner and single-parent(families include:

1) preparation for parent-teacher conferences,

2) parental involvement options for working parents,

3y helping with homework,

4) developing good home study habits,

5) Relating to children4Ti.e., discipline with support),
and

6) questions and answers About school pol
such as counseling for career choices,
education, determination of attendance
access to school records, transfer poi
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safety, school lunch programs, cross-town
transportation, provision of in-school after-school

care, gifted and talentqd/arograms, summer school

programs, etc.

The WPP staff is refining these recommendations for
implementation in the Central Texas area. On the basis of that

experience, detailed and practical guidelines will be prepared for

dissemination throughout the SEDL region and the nation.

These and other changes in procedures and policies of employers,

schools, and other agencies can be of great importance to working

parents, in particular, because they allow them greater flexibility

to plan not only for the multiple demands arising from their work

careers, but also those arising from child care, their children's

education, and other family needs. Changes such as those discussed

here should be welcomed by people in other family forms, including

those single, childless, or with older children, since these

measures could also accommodate their own ndeds for a satisfying

personal life apart from their jobs and careers.
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APPENDIX B

INVOLVING MAL-EARNER AND SINGLE immara PARENT FAMILIES

IN THE EDUCATION OF THEIR CHILDREN: SOME RECONPIENDATUNG FOR ACTION

MOMMINIIMINIIM111/..
Testimony presented at the hearing of the Prevention
Strategies Task Force of the Select Committee on
Children, Youth, and Families on "Improving American
Education: Roles for Parents," held in Washington,
D.C. on June 7, 1984

11RKING PARENTS PROJECT

Renato Espinoza, Ph.D., Senior Researlher
Nancy Naron, M.A., Research Specialist

Divisidn of Family, School, and Community Studies
Southwest Educational Development Laboratory

Austin, Texas

A. Introduction
The Working Parents Project (WPP), funded by the National Institute of

Education, has as its current goal to develop a program and supporting

mhteeials designed to promote collaboration, throughout the SEUL region,

ri

between employers and schools to facilitate and increase single an working

parents' involvement in the schools. The WPP is developing forms f

employer-schools collaboration that are suggested by research as being

potentially useful and those that have bdien found to serve the special

needs of working parents and single parents in other communities.

B. Research Background

Research at SEDL, as well as research elsewhere, has identified several

needs and concerns that are especially important to dual-earner and

single-parent families. Some of those needs are beyond WPP's sphere of

influence (e.g., inadequate income, housing, transportation, child support

payments, etc.). Other needs, however, can be addressed through changes in

policies and practices of two institutions that influence the lives of

families and their members on a daily basis: schools and workplaces.

SOUTHWEST EDUCATIONAL DEVELOPMENT LASOPATCRY
211 E'art Seventm Street Austin, rexcn ."8701 512/476-diAal



During three cycles of data collection from 1981 through 1983, 39

dual - earner and 30 single-parent families were interviewed in-depth by WPP

staff to determine how, work and family life were interrelated in a sample

of Anglo, Black, and Mexican American families. Half of the women in the

sample worked in clerical jobs for the local telephone company and half

worked in clerical jobs in local banks. All the families.interviewed had

at least one child In elementary school. The research identified some

workplace policies and practices that had an effect on the availability of

'working parents to beCome involved in the education of their elementary

school age children. Other aspects of family life were also explored,

including alternative child care arrangements for the 119 dependent

children, allocation of household resdfonsibilities, the nature of the

relationshiptlf families with their own relatives and friends, and

parenting styles.

While conducting this research, the WPP was also seeking out

individuals, programs, and agencies within SEDL's region that were actively

working to meet the needi of working parents and their children. A

regional mini-conferince sponsored by the WPP during the fall of 1983

brought together a cross-section of family researchers, service providers,

and advocates (see Proeedings from Invited Conference, December 1983)..

Conference participants were selected on the basis of their expertise in

programs designed to meet the most important needs and concerns identified

during the interviews with WPP's sample of dual-earner and single-parent,

families.

Information from the dual- and single-earner family interviews, from

the conference of workers in the field, and from other agencies and

programs, all pointed clearly to one need that held promise of being

approached through local collaborations: expansion of opportunities for

working parents' involvement in the schools. in addition, few efforts have

been directed toward changing workplace policies that affect parental

involvement in children's schooling.

C. Employment Related Barriers to Parental Involvement in School

The research conducted by the Working Parents Project with the sample

of dual-earner and single-parent families, provided some indications about
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some effects of rigidity in short-term leave policies on the involvement of

working parents in the schooling of their children. The\leave policies in

effect for the women in the sample varied in some significant ways. The

women were all employees of the phone company or one of five different

large banks. The men who were included in the sample as spouses of the

selected sample of women, represented almost as many different employers as

there were men.

The phone company can be characterized as having a rigid short-term

leave policy. In effect, there was no short-term leave. Tardiness of more

that a few minutes was not allowed, so in those cases workers simply missed

a whole day, which was then counted an unexcused absence. Tbe smallest

length of time that a worker could t off was a whole day. Workers could116

have up to three "unexcused, unpaid leave days" in.a calendar year. Oays
-, or

of absence exceeding that maximum number were recorded in the workers'

files and could constitute a cause for dismissal. There was no

sick leave. Rather, a sick worker.is' defined as being"disabled" and was

required to submit doctor's certificate in order not to be penalized.

Paid vacations were generous, especially for those with.many years of

seniority. However, Such leave, had to be taken in blocks of a week or .

more. The choice of dates for accrued vacation was determined by order of

seniority in a given job classificition for 4 particular unit or

department.
..

In addition to scheduled vacation times, seasonal cycles often resulted

in a low volume of work. During those periods, supervisors could offer

days off without pay (and also without penalty) to one or more employees.

Again, seniority was used to determine priority for the option to take

those days off. Several married women in the sample, having Telatively

high total family income, often took advantage of those extra unpaid leave

days. Although not scheduled in advance, these days could be used to run

errands, rest, and (in some cases) visit their children's schools.

An additional special feature of phone company policies was the

irregular weekly schedule for telephone operators. Their days off were

determined a week in advaiice in a seemingly random pattern and on a

variable schedule. Women in the sample who were operators. reported

3



lifficulties in planning for family festivities and other special

occasions, since they did not know in advance when they would be off. In

A
some cases, they could get another worker to trade days off in order to

accommodate family needs. Finally, some of the operators worked evening

and split shifts. The choice of shifts was also determined by seniority,

and most operators in the sample were in positions to c 'boose the shifts

that they wanted to work.

Banks, although they varied somewhat, could be characterized as having-
,

flexible leave policiumfor most jobs held by the women in the sample.

ly.f/our of the dual-earner bank mothers and one of the single (divorced)

-mothers reported rigid leave policies. In the banks, short-term leave

largely et the diStretion of the employee's supervisor. Most of the

women reported having good relations with their supery sors; therefore , 110

01access to this type of leave did not seem to be a pr lem. The leave

policies for men in the dual - earner sample va4Med somewhat, but a majority

(19 out of 30) reportedvDeing able to Ake short leaves'that had not been

'scheduled in advancet .

An attempt was made to determine if there were any relationships

between flexibility/rigidity of short-term leave/policies, the allocation
. t

of responsibility for\choo involvement, and the relative level of that

imolvement. Based on repo s by respondents, it was possible (i) to

classify each family in terms of which parent was responsible for

monitoring the children's schooling and (2) to judge the relative intensity'

of that involvement.

Among dual-earnerlfamilieS, cotiples''in which both parents had jobs with

flexible leave policies 4idei to 'be more involved in the schooling of

theWZhittiren.. This involved6k generally took the fo of more visits to

the schoolt, frequent attendance by both parentS-,of reg tarty scheduled
.,

parent-teacher conferences, going along oh field trips, , helping out in,

special projects, frequent attendance of 'school events in which their

chpliO4 were i more frequent attendance ofple-schnnl functions

Such as kTA meeti and more frequent personal and telephone non-crisis

contactsiwith teachers.

5a 3

a



Dual-earner families in which fathers had undertaken the responsibility

for maintaining contact with the schools were44baracterized by the facts

fathers were those who had jobs with flexible leave policies while the

mothers had jobs with rigid leave policies. Among those couples in which

both parents had jobs with rigid leave policies, it was the mothers who

assumed the responsibility for involvement in tfie education of their

children,

Among the mothers in single-parent families, who did not have husbands

to supplement or complement the tasks involved in keeping up with

children's education, many had to make great sacrifices to be able to do

it.. Those working in jobs characterized by rigid leave policies had to

'take time away from other family needs in order to,be involved in their

chiidren's education.

Unexpectedly, the research data showed that many mothers' who had

flexible leave policies reported that they seldom took advantage of such

flexibility for school involvement purposes., These types of leave were

charafterized as informal arrangements in which employee and supervisor

agreed on a method for repayment 411 the Work time missed. This usually

involved either working 19nger hours within the week with no overtime pay,

or taking other forms of leave that were accrued in hour ullits and could be

used in hour units.

For the bank employees, WPP interviews indicited that there appeald to

be a hierarchy of acceptable'reasons/excuses for them to use unscheduled

short-term absences. Included among such absences were coming in late,

leaving earlier, or taking two or three hours in the middle of the day.

Theseoty0es of $nort-tdm absences, unlike vacation leave, were not

normally scheduled well in advance. They are also treated as different

from sic): or diSaoility leave, which is unscheduled but of undetermined

Although no respondents reporten r.nat supervisors kept special

accountings of child or family related leave request,,. several indicated

chat only true "minor mnpflenc,p%" .1!Areh 4far;+ aver used

to juStiff snort -Germ leadeS. Problems with tlitnycittis, school or

lay care i,i6.1er IF..'. -14 ;44 **-01 fw



these types of short-term leave. Some respondents indicated thatrttaking

time to attend a school function would not be considered by co-workers to

be legitimate reason. The importance of the groups' judgment of reasons

for leaves may have been related to the importance of certain time

deadlines and cycles of banking operations, in which the absence of a

worker had to be absorbed. by the rest, resulting in additional work for the

group. An unwritten rule of equity seemed to be operating at the banks

that dictated that school involvement during regular working hours would be

frowned upon by co-workers and may be deemed unacceptable by supervisors.

It is this "workplace culture,' regulated by both formal and informal

norms and rules, where the WPP staff believes change can take place that

could result in greater participation in schools on the part of working

parents, both fathers and mothers, and for employees at all levels of the

corporate ladder.

0. WPP Strategies for Increasing Parental Involvement in Schools

The public affirmation of the social value of parents becoming more

closely involved in the education of their children is the cornerstone of

he WPP's strategy for implementation of changes suggested by these

research findings. There is sufficient empirical evidence supporting the

critical role that involved parents can have in the overall achievement of

children. Research on eff4tive schools has documented the/importance of

strong parental and community involvement as key elements at can make

. schools more effective.

Active support of schools by the private sector, business, and

employers can take many forms. Some are based on the transference of

tangible goods, including'not only what a business produces, but also money

and certain services. A good example of one type of business/school

collaboration is being developed at SEDL by its Ways to Improve Schools and

Education (WISE Project (Executive Summary of Annual Report, December

1983). It involves setting up business-school collaboration to help meet

school staff development needs. Project 'WPP recommends that another type

of business- school collaborative effort be initiated which would impact the

educational attainment of children by helping working parents become more

involved in the education of their children.

M



. ,

4 \1. lie Role of Emproyert

ro6i.thii is envisioned for employers by 4PP staff is the adoption.

440 'art, if tpe formal, public coroorate policy and image, of an active

affirmation of the value for society of a better educated new generation.

If employers not only facilitate, but actually actively promote the

.,involvement of their employees in the education of their children, they

would be accomplishing a massive transference of social energy to the

educational enterprise. The bulk of that energy is provided by the parents

themselves, who have the primary vested interest in the educational success

of their children. The role of the employer is to provide the initial

push, to remove some barriers that currently may restrain the universal

interest that.working parents have in providing their children with maximum

educational advantages.

For businesses, thopt children must be perceived as future workers who

will continue to produce goods and services and as future consumers of

thoSe same goods and services.

In addition to these long-term considerations, it is important to note

that there are benefits in a trend toward an increasing humanization of the

worKplace, where workers can expect to be treated more as persons than as

expendable human resources. The affirmation of the value of children's

education in general, and of the children of employees in particular, would

let emplciYees know that the employers care for them and their families and

should have a positive effect.on the overall level of satisfaction of

workers and on theft., morale and productivity.

2. The Role of Schools,

SEDL's Parent Involvement in Education Project (PIEP) has gathered

evidence (Executive Summary of Annual Report, December 1983) that school
.

personnel, including teachers, principals and other administrators, value

parental participation. It is not always clear, however, that specific

practices and policies of the schools actually encourage participation and

suppert on the part of parents. Most teachers and school administrators

have not received. as part of their formal education, Ipeciali7ed training

to prepare them for successful implementation of parental participation

policies and practices.



The strategy that' WIPIP is recommending requires a trile two-way

collabOrative effort between employers and schools. The strategy would

require from the school oar6ers a concerted effort to provide information

about regularly schedul activities, such as holidays, inservice training

days, achievement test .perlods, and parent-teacher conference periods,

to their business-sector partners.

It would also require a greater awareness by school personnel of the

limitations of those parents who work full -time during the day, so that at

least some school activities, both at the classroom level and at the

school-wide level, are scheduled in a more balanced fashion between day and

evening hours. Such rearrangements of schedules would increase the

likelihood that working parents, with assistance from their employers,.

could take part in school events. ,

Finally, this effort would require schools to provide some limited

forms of outreach activities, most of an informational nature, directed to

the participating workplaces. It is likely that there would be some

practical limitations in the capacity of individual schools' personnel to

IFovidethis outreach. Form many school districts, however, it is becoming

more and more common, as a permanent "public relations" effort, to

undertake public information activities directed not only at the parents,

but also at the private sector and other community organizations. This is

especially the case of large, urban school districts that can afford

specialized personnel to carry out these functions. WPP refers to this

recommended collaborative effort as the Employer-Supported Parental

Involvement in 'School Program (ESPIS).

E: Employer- Supported Parental Involvement in School Program (ESPIS)

The initiative to implement this collaborative effort within a given

corporation or business may came from within the' corporation, either from

management units, such as personnel or public relations departments, or

from employee organizations, -such as labor unions, human relations

committees, or other employee groups. The initiatile could alio :wilinati.!

from a specific school or a school district and be presented to a

corporation either through _management or through employee oroanizations.

.tonally, the FSPT; Ornqram r_nuld he initiated by an independent third

3
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party, such as chambers of commerce, cilric organizations, Parent Teacher

Associations or Parent Teacher Student Associations, city-wide council of

'TAs, or an educational agency, such as SEOL's olorKing Parents Project.

Regardless of where the initiative comes from, or how it is transmitted,

successful adoption and implementation will require the concurrence and

active support from individuals within all the organizations.

1. Business/Corporate Program Component

WPP suggests a number of alternative measures that represent various

levels of corporate commitment and support, with corresponding levels of

expenditure of corporate time and resources.

The following are some of the recommended program measures that could

be implemented, in addition to the adoption of an official "Corporate

Stall went of Support for Employee/Parental School Involvement." This

statement should be issued by the highest authority, making explicit the

rationale for encouraging employees to bedome more involved in the

education of their children.

The alternative measures include:

a) Encouraging the use of already existing leave mechanisms for

parental involvement in the education of children.

b) An alternative strategy is the provision of new policy of

matching, hour for hour, existing short-term, hourly leave provisions,

proVided that such leave is requested by employees in advance and for

school involvement purposes. This policy could establish a maximum number

of hours per calendar (or school) year to be matched for each employee.

c) Another alternative is establiihment of a special form of

short-term leave, to be designated for school involvement purposes, and to

be requested and granted following established procedures. not to exceed a

set number of hours per calendar ycir,

gr d) Distribution of the Corporate Statement to employees through

regular formal information channels.

e) Issuance of a press release to announce adoption of the Corporate

Statement.

f) Provision of space on a oul!etin board(S) or regular space in

internal newsletters or other information channels to he used to publicize

9



information about educational issues, school activities, or other

education-related items of Interest to parents. the information may De

furnished by employees themselves, or it may be received fkom liaison

persons in the schools, school districts, PTAs, etc.

g) Provision of access to and suitable space to conduct informational

or training activities for employees, using speakers, leaders, or traijers

who are provided to the corporation by schools, school districts, voluntary

organizations, or any other appropriate community agency.

h) Provision of access to corporate facilities and resources,

including either a special fund for these activities or use of corporate

training mechanisms, `to support training and information activities

specified under the collaboration program.

i) Provision of facilities for the operatioc, on the work site, of

special purpose groups of employees, such as Social Support Groups of

Single Parents.

2. School Program Component

.As described for the case of the business component, the initiative for

a collaborative arrangement, irrespective of where it originate-s, would

require that the appropropriate decision-making bicidies within each.

organization act on it. Depending on the scope of the activities to be

carried out,' approval of the program may require that it be sanctioned by

the school district's board. Although this approval might take some time,

it would represent a more powerful incentive to all the pedlie involveA and

it would stimulate administrators to expedite the necessary actions that

are required to successfully implement the program at the classroom level.

Some school districts might find that their governing boards have

already approved policies and/or mechanisms to increase support from the

oommunity, including the business community. In that case, implementation

of the ESP1S Prograli may proceed more quickly and may require only a

concerted effort to be communicated to the public at large.

Publicity about this particular kind of School-business activity can

generate community-wide support for the educational enterprise, increase

community cohesiveness, and increase the chances that the general public

as taxpayers, will be willing to bear the cost of education in general.



In order to carry out its part of the collaborative effort.tht

school districts may designate a-person or office to act as liaison with

the participating businesses.

The following are some of the possible program components that would be

the responsibility of the liaison person or office:

a) TO maintain regular contact with school principals and other school

officials to gather necessary information about Wducational activities.

D) To 'provide participating businesses information about system-wide

activities, such asthe official school calendar, announcements of special

events, and about special events that will take place in individual

schools. The format can be a newsletter suitable for posting in specially

designated are in the workplaces.

c) To ident thin the school district resource persons and

materials that can be.used for outreach activities.

d) To identify resources outside the school district, such as local

commtmity Programs, voluntary organizations, professional organizations,

Educational Service Centers, colleges of education,- education research and

development agencies, etc. 4.,
e) To prepare a program oillelf -contained, short (one hour or less)

outreach activities that can be carried out at workplaces (e.g., "brown bag

seminars" to be held during the lunch hour or other suitable times).

Topicsthar*have 'been used in other programs and that are supported by

spectfoidemacaments made by respondents in the WPP research with dual-earner

and.single -parent andliel include: \-----------

1) preparation for parent-teacher conferences,

2) parental involvement options for working parents,

PI!

A) he ping With homeWork,

4) d loping good home study habits,

5) Relating to children (i.e., discipline with support), and

6) questions and answers about school policies and issues; such, as

counseling for choices, vocational education, determination

of attendance zones, Parental access to school records, transfer

policies, school safety, school lunch programs, cross-town

transportation, provision of in-school after-sdhool care, gifted

and talented programs, summer school programs, etc.
K.
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At the present time the wPP staff is refining these recommendations for

implementation in tne Central Texas area. On the basis of that experience.

detailed and practical guidelines will be prepared for dissemination

throughout the SEDL region and the nation.

Additional recommendations to school personnel related to parental

involvement include:

1) A well-publigzed schedule of events would enable more parents to

anticipate as well as participate in school activities. In addition to

direct mailings or phone calls, schools can promote periodical listings of

activities in local newspapers or neighborhood publications. Some schools

publish regular newsletters mailed to all Tesidents of their attendance

zone.

Many parents stated that if they knew well in advance, time off could

be requested or arrangements made with/ co- workers and supervisors to be

away for a short period. Children often can be somewhat unreliable

messengers to the home for schobl news.

2) Schools should inform non-custodial parents about their children's

educational progress. Furthermore, these patents should be advised about

school events. It should be left up to parents and children to decide who

can or should attend school functions. Only in extreme cases, such as when

a cotirt order applies, should schools prohibit non-custdaial parents'

access to information held by schools and to contacts with school officials

regarding the educational progress of their children: Such an expanded

communication policy also can include mailing school grades and other

school information to non-custodial parents %glib do not reside irr the same

city.

3) The nature and purpose of homework is something that must be

considered seriously by the education community. To .the extent that it

builds up and reinforces skills acquired during the school day, it may be a

necessary part of education. HoweVer, educators also must recognize its

potential for frustrating parents, ono cannot help, and ,:hildren, who

cannot complete assignments.

Although about AO percent of the single parent families in our sample.

reported that sometimes other adults helped their children with homewbrk,

this also implies that at least 60 percent do riot, have any help.

12

t



Homework can ae a constant source o'tress and tension in the family.

First, it often calls for Tents to constantly monitor cniloren's work on

assignments and Keep them away from distractions. Second, in additiOn to

being a drain of energy from exhausted mothers, this monitoring function

often turns into an adversarial relationship. It can become a source of

strain in relationships that are already restricted to just a few hours a

day for working single mothers who must also manage their households.

Third, many mothers are ill-equipped toshelp their children with many

homework assignments. Half of our sample had no more than a high school

education.

One solutionathat has been implemented by some after - school care

programs is the allocation of space, time, and tutors to supervise children.

who wish to complete their assignMents during that period. This frees both

parents and children's time at home for recreation, relaxation, or

household Work.

An alternative solution, implemented by same teachers and schools'as an

informal policy, is simply not to assign homework to be done over the

weekend. With their time already limited, parents and children in

dual-earner and singlerparent families can allocate weekends for family

pursuits of a relaxing nature.

The elimination of homework as a source of family conflict and stress

could have a significant impact on the quality of life In single-parent

households, and on other family forms as well.

These and other changes in procedures and policies of employenc,'

schools, and other agencies can be of great importance to working parents,

in particular, because they allow them greater flexibility to plan not only

for the multiple demands arising froi their work careers, but also those

arising from child carelirtheir children's education, and other family

needs. Changes such as those discussed here should be welcomed by other

family forms, including those single, childless, or with older children,

since these measures could also accommodate their own needs for a

satisfying personal life apart from their jobs and careers.

13
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APPENDIX C

ORAL- EARNER, SINGLE WORKING PARENT FAMILIES AND EDUCATION:

RECOMMENDATIONS FOR SCHOOL-BUSINESS COLLABORATION

Renato Espinoza and Nancy Naron

Working Parents Project

Southwest Educational Development Laboratory

Austin, Texas

INTRODUCTION

Parents are essential actors in. the formal Oucation of their

children. For many dual-earnqc an0 single-parent families, the

uncoordinated, often-conflicting demands of school and workplace pose ..

dilemmas and parental responsibility-- unreasonable choices among demands

for time .and attention.

The Working Parents Project of the Southwest Educational

Development Laboratory (SEEM in Austin, Texas, offers some research-base4

suggestions. With funding from the National Institute of Education, WPP

has developed and is sharing a set of guidelines under which schools and

employers can work together to relieve the dilemmas to the benefit of all
b

concerned: 'employers, school personnel, parents, and (most especially) the

students.

B. RESEARCH BACKGROUND

During three cycles of data collection from 1981 through 1983, 30

dual-earner and 30 single-parent families were interviewed in-depth by WPP

staff to determine how work and family life were interrelated in that

sample of Anglo, Black, and Mexican American families. Half of the women

in the sample worked in clerical jobs for a telephone company and

half worked in clerical jobs in banks. There were 119 dependent child n

in the sample, at least one of whom in each family was enrolled

elementary school. The research identified workplace policiand
practices that affected working parents' involvement in the education of

se. SOUTHWEST EDUCATIONAL. DEVELOPMENT LABORATORY ic
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their children. Other aspects of family life were also explored, including

alternative child care arrangements for the dependent children, allocation

of household responsibilities, the nature of the relationships of families

with their own relatives and friends, and parenting styles.

While conducting this research, the WPP was also seeking out

individuals, programs, and agencies within SEOLls region that were actively

working to meet the needs of working parents and their children. A

regional mini-conference sponsored by the WPP during the fall of 1983

brought together a cross-section of family researchers, service providers,

and advocates. Conference participants were selected on the basis of their

expertise in programs designed to meet the most important needs and

concerns identified during the interviews with WPP's sample of dual-earner

and single-parent families.

Information from the dual-earner and single-parent family interviews,

frpom the conference of workers in the field, and from other agencies and

programs, all pointed clearly to one need that held promise of being

approached through local collaborations: expansion of opportunities for

working parents' involvement in the schools. In addition, the

reso rce-identification aspect of the project found felefforts directed

tows' anging workplace policie%.that affect parentalln4olvement in

children's schooling.

1. Short-term Leave Policies as Employment-Related Barriersto'Parental

Involvement in School

The research conducted by the Working Parents Project provided

indications about effects of rigidity in short-term leave policies, that

is, taking less than a day off, usually just a few hours, has on the

involvement of working parents in the schooling of their children. The

leave policies in effect for the women in the sample varied in significant

ways. The women were all employees of the phone company or one of five

different large banks. The men were included in the sample as spouses of

the selected sample of women, and thus represented almost as many difff!r,lnt

employers as there were men.

The phone company jobs held by women in the sample can he charactertzed



as having a rigid short-term leave policy. In effect, there was no

short-term leave. Tardiness of more than a few minutes was not allowed, so

in those cases workers simply missed a whole day, which was then counted as

an unexcused absence. The briefest tfMe a worker could take off was a

whole day. Workers could have up to three "unexcused, unpaid leave days"

in a calendar year. gays of absence exceeding that maximum number were

recorded in the workers' files and could constitute a cause for dismissal.

There was no accrued sick leave. Rather, a sick worker was- defined as

being "disabled" and was required to submit a doctor's certificate in order

not to be penalized. Seasonal cycles often resulted in low volumes of

work, and during thoseperiods supervisors at the phone company could offer
9

days off without pay (and also without penalty) to one or more employees.

Although not scheduled in advance, these days were used by the-women to run

errands, rest, and (in some cases) visit their children's schools.

An additional special feature of phone company policies wa the

irregular weekly schedule for telephone operators. Their days re

%determined two weeks in advance in a seemingly random ciatten and on a

variable schedule. Finally, some of the telephone operators worked evening

and split shifts. The choice.of,.shifts was determined by seniority, and

most operators in the sample could choOse the shifts that they wanted to

work.

'Banks could be characterized overall as having flexible leave policies

for most jobs *held by the women in the sample. Ikmong the bank employees,

only four of the duar-earner mothers and one .of the single (divorced)

Smothers reported rigid leave policies. In the banks, short-term leave was

largely at the discretion of the employee's,:sup6hvisor. Most of the women

reported having 4.36d relations with their supervisors; therefore, access to

this type of leave did not seem to be'a problem.

Finally, the leave policies for men in the dual-earner sample varied

somewhat, but a majority (19 out of 30) reported being able tp take short

leaves that had not been scheduled in advance.

Among dual-earner families, couples in which both parents had jobs witn

flexible leave policies tended to be more involved in the schooling of

3
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their :hilIren, 'This involvement lenerilly took the form of more AsIts to

the schools, frequent attendance by both parents of regularly scheduled

p'arent-teacher co nces, going along on field trips, helping out in

special projects, frequent attendance of school events in which their

children' were involv more frequent attendance of whole- khool functions

such as PTA meetings, nd more frequent personal and telephone non-crisis

contacts with teachers.

Dual-earner families in which fathers had undertaken the responsibility

for maintaining contact with the schools were characterized by-the fact

that those fathers had jobs with flexible leave policies while the mothers

had jobs With rigid leave policies. Among those couples in.which both

parents had jobs with rigid leave policies, It was the mothers who assumed

the responsibility for involvement in the education 'of their children.

Meng& mothert.keading single- parent families, many had sib make

gek.sacrifices to be able to keep up with their childrdN's educOions

without assistance from husbands. Those working in jobs characterized by

rigid leave policies had to take time away from other family needs in order

to be involved'in their children's education.

2. Workplace Culture as an Employer- Related Barrier to Parental

Involvement in Schools,-

Unexpectedly, the research data showed that many ,mothers whohfid
.

flexible leave policies reported that they seldom took advantage of such .

t-0'w. _flexibility for schbol involvement purposes. These types of leave were

characterized as informal arrangements in which employee and supervisor

agreed on a method for repayment of the wOrk, time missed. This usually

involve0 either working longer hours within the week with no overtime pay,

or taking other forms cif leave that were accrued in hour units and could be

used in hour units.

For the bank employees, WPP interviews indicated that there appeared to

be a hierarchy of acceptable reasons /excuses for them.to use unscheduled

short-term absences. Included among such absences were wming in late,

4 leaving earlier, or taking two or three hours in thre middle of the day.

These types of short-term absences, unlike vacation leave, were not

normally scheduled well inadvance. They are also treated as different

4



. from sick or disability leave) which is unscheduled but of undetermined

duration.

Althoygh no respondents reported that supervisors kept special

accountings of child or-family -related.leave requests, several indicated

that only true "minor cergenciei" regarding their children were ever used

to justify short-term leaves. Problems with babysitters, minor school or

day care accidents, and sudden minor child illnesses all qualified for

theses types of short-term leave.. Some respondents indicated that taking

time to attend a school function would 'notgbe considered by -workers to

be a legitimate reason. The importance of the groups' jud nt of reasons

or leaves maj haves, been related to the importance of certain time

deacilsinis and cycles of bankin5 operations, in which the absence of a

cworker had to, be absorbed by the rest, resulting in additional work for the

group. An unwritten ,rule of equity, part of the "workplace culture" seemed

to be operating at the banks, dictating that school involvement during

regularbworking hours would be frowned upon by co-workers and may be deemed

unacceptable by supervisors. .

It is this "workplace culture," regulated by both formal and informal

norms and rules, where the WIT staff believes change can take place that

could result in greater riarticiOatioh in schools on the part of working

parents, both fathers and mothers, and for employees at all levels of the

corporate ladder.

C. MPP STRATEGIES FOR INCREASING PARENTAL INVOLVEMENT IN SCHOOLS

Active support of schools by private sector businesses and other

employers can take many forM. Some forml involve transfer of tangible.

goods, including not only what a business produces, but also money' and
s

certain ervices. One example of that type of business- school

collaborat o Is being developed at SEM by its Ways to Improve

Schooliond Education Project (WISE). It involves setting up

business7school teams to help meet Schools'' staff development needs.

Another example of business-school collaboration is the popular

Adopt-a-School model, such as those in place between the Dallas and A4tin

5
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.Independent School Districts and their respective business communities.

The pairing of schools or programs with specific businesses or

organizations prOvides an excellent avenue for involvement by those workers

who tre childless or those whose children are no longer in the schools.

The Working Parents Project recommends that another type of

business-school collaborative effort be initiated, one that would impact

the educational attainment of children by helping workint parents and

single parents _become more involved in education, bcpartictpattng in

activities with their own children at their own schoolsrand by having

schools extend information to working parents at their workplaces._ We call

this strategy the EMPLOYER-SUPPORTED PARENTAL INVOLVEMENT,IN SCHOOL program'

or, for short, ESPIS.'

I. The Role of Enlloyers in ESPIS

WPP proposes that employers adopt, a,formad public policy that actively

afffirms the value for sqpiety of a better educated new generation. If

employers not only facililite but actuallyActively promote the involvement

of their to s. the education of their own children, they will

accomplish a massive transference of social energy' to the educational

enterprise. The bulk of that energy is provided by the parents themselves,
.

who have the primary vested interest in the educational success of their

own children. The role of the employer is to provide the initial ,push, to

remove some barriers that currentity may restrain, the universal interest

that working parents have in pr5viding their children with maximum

educational advantages. r.

Those children must be perceived by businesses as future workers who

Coill continue to produce goods apd services and es futuri.consumers of

those same goods amd_services.

In addition to these long-term considerations, it is important to note

that there are benefits in a trend toward an increasing humanization of the

workplace, where workers can expect to be. treated more as persons than es

expendable .human resources. The affirmation of the value of children's

education in general, and that of the children of'employees in particular,

would let employees know that the employers care for them and their

6

0

.4



;'

4
families. This should have a positive effect on the overall level of-

satisfaction of worleers and on their morale and productivity.

WPP suggests a number of alternative measures that represent various

levels of corporate Commitment and support, wfth corresponding costs

of corporat,.time aInesources.

The following are some of the recommended program measurestiiat could

be implemented, in addition to the adoption of an official "Corporate

Statement of Support for Employee/Parental School Involvement." This

statement, when issued by the highest corporate authority, makes explicit

the rationale for encouraging employees to become more involved In the

education of their children.

These additional program measures include:

a) Use of already existing leave mechanisms for parental involvement

in the education of children, or

b) Provide a new polt(y of matching, hour for hour, existing

short-term, hourly leave provisions, provided that such leave is requested

by employees, in advance and for school involvemert purposes. This policy

could establish a maximum number. of hours per calendar (or. school) year to

be matched for each employee.

c) Another alternative is.to establish a' special form of short-term

leave, to be designated for school involvement purposes, and tri.be

requested and granted fallowing established procedures, not to, exceed a set

number of hours per. calendar. year.

d) Distribute the Corporate Statement to employees through regular

formal information channels.

e) Issue a press release to announce adoption of the Corporate

Statement.

f) Provide space an a bulletin board(s) or regular space in internal

newsletters or other information channels to be used to imblicize

inforMation about educational issties, school activities, or. other

education-related items of interest to parents. The information may be

furnished by employees themselves or it may be received from liaiscm

persons in the schools, school districts, 'PTAs, etc.

g) Provide access to and suitable space for informational or training.

7
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activities for employees, using. speakers, leadtrs, or trainers provided by

schools, school districts, voluntary organizations, or any. other

appropriate community agencies.
41c.

h) Provide access to corporate facilities and resources, including

either a special fund for these activities or use of corporate training

mechanisms, to support training and information activities specified under

the collaboration program.

i) Provide facilities for the operation, on the work_site, of special

purpose groups of employees, such as'Social Support Groups of Single

Parents.

2. The Role of Schools in ESPIS

SEDL's Parent Involvement in Eduction Project (PIEP) has gathered

evidence that school personnel, including teachers, principals, and other

administrators, value parental participation. Despite such attitudes,,

however, specific practices and policies' schools actually may discourage

participation.and'support on the part of parenti. Most teachers and school

,
administrators have not received, as part of their format education,

specialized training to prepare'them for successful implementation of

parental participation policies and practices.

The strategy that WPP recommends reqUires a true two-way collaborative

effort between employers and schools. The strategy ires from the

school' partners a concerted effort to provide info on about regUlarly .

scheduled activities, such as holidays, inservice training days,

achievement, testing periods, and parent-teacher conference periods, to

their business-sector partners.

It also requireS at school personnel be more aware of the limitations

of those parents wh work full-time during the day, so that at least some

SChlol activities, both at the classroom level and at the school-wide

level, are scheduled in a more balanced fashion between day and evening

hours. Such rearrangements of schedules would increase the likelihood

that working parents, with support from their employers, could take part in

school events.

Finally, this effort would require schools to provide some limited

forms of outreach activities, most of an informational nature, directed to



the participating workplaces. The capacity of individual schools' to

provide this outreach may be limited, but permanent "public relations"

efforts are becoming more common, especially among large; urban school

districts that can afford specialized personnel. These efforts target

parents, the private sector, and other community organizations.

The initiative for a collaborative arrangement; regardless of where it

originates, requires that the apprapropriate decision-making bodies within

each organization act do it. Depending on the scope of the activities to

be carried out, approval of the program may require that it be sanctioned

by the school district's board. Although this approval might take some

time, such pn endorsement would represent a powerful incentive to all the

people involved and it would stimulate administrators to expedite the

necessary actions that are required to implement the program successfully

at the classroom level.

Some school districts might find that their governing boards have

already approved policies and/or mechanisms to increase support from the

community, including the business community. In that case, implementation

of the ESPIS ProTam may proceed more quickly and may require only a

concerted effort to be communicated to the public at large.

Publicity about this parttcular, kind of school-business activity can

generate community-wide support for the educational enterprise, increase

'1(community cohesiveness, and increase the chances that the general public,

as taxpayers, will be willing to bear the cost of education in general.

PI order to carry out its part of the collaborative effort, the

school districts may designate a person or office to act as liaison with

the participating businesses.

The following are some of the possible program components that would be

the responsibility of the liaison person or office:

) To maintain regular contact with schoel principals and other school

icials to gather necessary information about educational activities.

b) To provide participating businesses information about system-wide

activities, such as the official school calendar and announcements of

9
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special events, and about special events that will take place in individual

schools. The format can be a newsletter suitable for posting in specially

designated areas in the workplacesE

c) To identify, within the school disteict, resource pelons and

materials that can be used for outreach activities.

d) To identify resources outside the school district, such as local

community proOams, voluntary organizations, professional 'organizations,

.Educational Service Centers, colleges of education, education research and

development agencies, etc.

. e) To prepare a'program of self-contained, short.(one hour or less)

outreach activities that cane carried out at workplaces (e.g.,- "brown ba*

seminars" to be held during the lunch hour or at other suitable times): L

Topics that have been used in other programs and that are supported by

specific comments made by respondents in the WPP research with dual-earner'

and single-parent families include:

1) preparation for parent-teacher conferences,

2) parental involvement options for working parents,

3) helping with homework,

4) -developing good home study habits,

51 Relating to children (i.e., discipline with support), and

'6) questions and answ4s about school policies and issues, such as

counseling for career choices, Vocational education, determination

of attendance zones, parental Access to school records, transfer

policies, school safety, scho91 lunch programs, cross -town

transportation, provision of in-school after-school care, gifted

and talented programs'; summer school programs, eec.

The WPP staff is refining these recommendations for implementation in

the Central Texas area. On the' basis of that experience, detailed and

practical guidelines will be prepared for dissemination throughout the

SEDL region and the nation.

These and other changes in procedures and policies of employers,

schools, and other agencies can be of great importance to working parents,

.in particular, because they allow them greater flexibility to plan not only

for the multiple demands arising from their work careers, but also those
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arising from child care, their children's education, and other family

needs., Changes such as those discussed here should dOe welcomed by people

in other family forms, including those single, childless, or with older

children, since these measures could also accommodate their own needs for a

satisfying personal life apart from their jobs and careers.
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539 Granter Dr.('
Nor Orleans. LA 70130
(504) 524-7471

Family Tree Parenting Canter
Lynn Gavin, Executive Director
P. O. Ihri 51394

Layetto. 70606
(3ef18) 968.11LA36

Instrictiee and Child Advocacy
Or. Juliana L. landreaux,

Asst. Soperiatoallamt
4100 Toord Strut
New Orlon.. LA 70122

Lafayette Parish Public Schools
ar, Allen Mews
Assistant Suparintandent
Lafayette, Louisiana
(318) 232 2620

Louisiana Assn. of
Orsimess and Industry

Ni. Susan Teddlie
P. 0. lien 80258
Satan Rouge

iso
LA Niegg-agg

moo sem

foosiamo Assn. of Educators
1799 Echols/in Drive
Saxon Neel% LA 7060
(904) 343.9243

Louisiana Aiwa. of Educators
Southeast Ragland' Field Office

_ 4902 Canal
New Orleans, LA 70119
(904) 4624822

Louisiana Bankers Assn.
666 North
Baton Norge, LA 70932
(504) 367-3282

Louisiana Federates of Teachers
3101 - 37th
Motairia, LA 70001
(504) 833.2826

Louisiana Teachers Assn.
4902 Canal
New Orleaft. LA 70119

r(504) 488-1415

Parenting Center
Pam Moog
7343-C Florida Blvd.
Baton Rouge, LA 70806
(504) 924-0123

Program
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Ithe Parenting Center

etsey Backe
ZOO Henry Clay Avenue
New Orleans, LA 70018
(304) 895 -3574

Program ACM
is. Nancy Torcxon, Pe-actor
Orleans Parish Schools
McDonough Bldg. 16
1815 St. Claude Avenue
Shreveport, LA 71115

St. Mark's Day Care Training
1130 North Rampart
New Orleans, LA nmig
(504) 529 -1611

TOW COMMUMfty Action, Inc.
PubliRelations
4518 Thalia
New Orleans, LA 190129

(504) 627-4972

rote COMMOIty Action, Inc:
Education Department
1410 S. Jefferson Davis Partway
New Orleans, LA 70129
(904) 621.9364

Total Commonity Action. Int.
Family Advocacy
1410 S. defames Davis Parkway
Non °Huns, LA 70129
(504) szt..on

Total City Action, Inc.
Research and Progrom Develormnrt
1420 S. Jeft gale parkway
New Orioles, LA 70129
(504) 821.2766

United Tio00 diem of New Orltins
AFT-AFL,

348 Barony
New Orleans, LA 70112
(900 524-0668

Urban Le of New Orleans
1739 St. Serward Avenue
411111 wools. LA 70116
(504) 523 -6733

MCA, Metropolitan Office
936 St. CharleAve.
New Orleans LA. 70130
(504) 568-9122

Momen's Advocacy Bureau
Mi. Pat E9ans, Director

Louisiana State Dept. of Health
and Human Resources

P. O. Box 1943
Baton Rouge, LA 70821
(504) 342-2715

Dr. Carol Alien
4100 Talmo
North ow Orleans. LA 7012?

Or. Joe Carlisle (Conference
Participant)

College of Education
Louisiana State University
MI5 Yours,
Shreveport, LA 71115
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ms. Susan :ooper
Southeastern Louisiana
Sox 341
xammond, LA 70402

Michael Foley
5511 willow St.
maw Orleans, LA 70115
(504) 865 -7481

michelle Goodell
625 Webster St.
New Orleans, LA 131I8
(504) 991-3071

IniversIty

Dr. Charles Martin
4100 Touro
iorth New Orleans, LA 70122

Gene Scaramuzzo
730 Austerlitz St.
New Orleans, LA 73115
(504) 807-1210

Shares dela
3916 Chestnut St.
New Orleans. LA 79115
(904) 899 -8132

Mississippi

WP Key Contacts

Dr. Ralph Brewer (Conference
Participant)

Director, Division of Instruction
Mississippi State Dept. of Education
0. O. Box 771
Jackson, MS 39206
(601) 359-1000

Dr. Joseph L. Pete (DFSCS Advisory
oard)

AssBt. Supt. for Elementary Education
Jackson Public Schools
712 S. President Street
Jackson, RS 39205
(601) 948 -4791

.

Asencies/Ormnizations/Programe

Communications Workers of America
Country Club Drive
Jackson, MS 39209
(6015 922-5200

Family Development Program
1901 Francis Street
Jackson, MS 49203
017) 734-6155

Feeily Service Assn. of Greater Jackson
1510 N. State
Jackson, RS 39202
(601) 353-3891

Friends of Children of Mississimoi. Inc.
119 Mayas
Jackson, MS 39026
(601) 362-1541

Governor's Commission for Children
and Youth

Mr. Mud Rushes. Executive Director
802 North State St.
Jackson, MS 34201
(601) 354-6772

04.
1344

Gulfport Public Schools
Ws. Laverne inermtOn

Coordinator of Elementary Education
Gulfport Mississippi
(601) sisi 4600

Jac4on Urban League
3403 Delta Dr.
Jackson, MS 39213
(601) 031-4211

Mississippi AFL-CIO
826 N. West
Jackson, MS 39202
(601) 940-0517

Mississippi Alliance of Business
416 R. State
Jackson, MS 39201
(601) 355 -6468

mississippi Assn. of Educators
775 N. State
Jackson, MS 39202
(601) 354-4463

Mississippi State Department of Health
Division of Child Care Services
P. 0. lox 1700

Jackson. MS 39205

eississimmi Congress of Parents
and Teachers

P. O. Box 1946
Jackson, 55 39205
(601) 352 -7383

Mississippi Sceool Boards 4ssn.
John L. Hartman, Executive Director
Plaza Bldg.
Jackson, n5
(601) 948-

Individual,

Or. Ralph Brewer
Director, Division of Instruction
Mississippi State Dept. of Education
P. O. Sox 771
Jackson, MS 3920$
(601) 359-1000

Gary L. Ronson
Dept. of Sociology Is Anthropology
Uaiversity of Southern Mississippi
Hattiesburg, MS 39406-5074

Dr. Swinton Hill

Asst. Sept. for Instruction
Jackson Public Schools
P. O. Box 2338
Jackson, MS 39205
(601) 948-4794

Dr. Joseph L. Pete
Asst. Supt. for Elementary Education
Jackson Public Schools
712 S. President Street
Jackson, MS 39205
(601) 948 -4797

J. Gipson Wells
Mississippi State University
Sox 1895

Mississippi State, MS 39762
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New Mexico,

WPP Kay Contacts

ms. marriet Ottani (Conference
Participant)

Parent :mvolvenent Center
1700 Pennsylvania, N.E.
Albuowarome, NM 87110

Dr. Hugh H. Prather (OFSCS Advisory
!Ward)

District Oirector, Eluleter, Education
Albuquerque Public SCbeels
P. 0. Sex 25704
Albwipmerquo, NM 67I25
(SOS) 842-3529

Ms. Vita V. Saavedra (Conference
Participant

Principal

Longfellow Elementary UMW
513 - 6th St., N.M.

NN 87110

tlESIPACEELEI...1,--OttEratian
AFL-CIO New Nalco State
Neal Gonzales, Ease. Secretary
5905 Marble Ave/an, NE
Albeemerque, NN 67110
(SOS) 262-2129

AFSOME Council 18 NM PmblicEeployeas
52$ San Pero Or. NE
Albaqmekque, 10k,87108
(SOS) 265-8533

Albemarle* Public Schools
City Education Department
513 - Sth St.. N.M.
Albemarle* Ni 87107
(SOS) 242.6)67

Albuoinereme Teachers Federation
AFT Local 1420
Suite 205, 601 San Pedro Dr., NE
Albuquerque. NN 87108
(SOS) 262 -E551

Assn. oftomearce 11 Industry
of New Mexico

117 Quincy NE
Albuquerque, NN 87101
(SOS) 288-5847

Association for Retarded Citizens
1408 San Padre, N.E.
Albuquerque NM 87110
(SOS) ass -5&16

Sernalille Comity Council of
Parent - Teacher Assns.

c/o Kathy Ritterbush
9211 Haines Avenue, N.E.
Albueuereme. 100 $7112
(50S) 298.010 .

Caring - YWCA
Shiela Beller
400 Edith Illvd., N.E.
Albuomereme, Ni 87102
(505) 247.0841

Communications workers of America
1608 Truman St., SE
Albweiiiimee MP 8710$
(505) 266-6876

I

Communications Wormers of America
Local 8611
1608 Truman St.. SE
Albuquerque. NM 8 7108
(505) 266-5876

Communications Writers of America
Local $670
1608 Truman St., SE
Albimmernen. RR 87I08
(SOS) 266-4531

Communications Yorkers of America
Oistrict 6
2500 Louisiana Blvd.. NE
Albanian**. NM 07110
(SOS) 88346699

Development of Researdt
Hump Services

11701 El Salinas NE
Albuquerque. NM 87111
(SOS) 293-1700

Fanily Resource Canter
80161mni, SE
Albuileilre04/144 8710$
(SOS) 2112-1911

Gallup Public Schools
Ns. Paula Garcia
Gat lup, MI
(505) 722 7711

Longfellow Eldiantory School
Ms. vita V. Saavedra, Principal
513 - 6th Street, N.M.
Albuquerque, NM 87110'

Maul Multi, Assn. of New Mexico
10832 Prospect Avenue NE
Albemarle,. NPI
(SOS) 1298-419

87112

National Alliance of Businessmen
1020 Tljeras Avenge NE
Albeiehreee, NM 87106
(SOS) 247-2418

1111410011 Education Assn. of
Albuqoarese-Cantral Union

8601 Marble NE

(SO 7 11

MN 87110

National Secretaries Assn.
4101 Meadowlark Lane SE
Rio Rancho, IN Sil
(SOS) 0106-3322

Now Futures School

Caroline Gaston, Prmyrae Director
2120 Louisiana. N.E.
Albuquerque, NM 07110
(SOS) 883 -5660

PTA of New Mexico
118 Woodland Avenue NM
Albuquerque, NM 87107
(SSOS) 344-9171

The Parent Canter
Ms. Harriet Otteni
1700 Penns yl vont a, M. E.
Albeauerowe. NM 87110
(SOS) 292-0101
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1.

'he Parentcraft Program
14 Carlisle. S.E.
0. O. Box 5852
Albuquerque, 411 87197
(501151 256-1191

Parents without Partners
425 San Mateo Blvd.. NE
Albuquerque, NM 87108
(505) 256-0353

Private Industry Council
1020 Tijeras Avenue, NE
Albuquerque, NM 87106
(505) 255-5501

Parents teaching Out
c/o Sally YAn Curin
BOB Maxine, N.E.
Albuquerque, NM 87123
'(505) 255-S516

Individuals

Ns. Harriet Ottani
Parent Involvement Canter
1700 Pennsylvania, N.E.
Albuquerque, NM 87110

I

Or. Hugh H. Prather
District Director, Elementary Education
Albuquerque Public Schools
P. O. Bon 25704
Albumenise NM 87125
(505) 842-3529

Oklahoma

WPP Key Contacts

Dr. Beuleh N. Hirschlein (Conference

(Participant)
Families Studies Center
Ohlebbea State University
Stillwater, OK 72078

Ms. Natty Whom Jacob (OFSCS Advisaii
Board)

Indian Education Programs Coordinator
. Idabel High School
Idabel, OK 74745

Ns. Ann Lowrance (Conference
Participant)

Director
Wmeen's ReSOurces Center
226 East Gray
P. O. 60* 5089
Mereen, OK 73070
(405) 364 -9424

AgencieVOrIenizations/Programs

Big Brethers/Big Sisters
Steve Kreidler
401 W. Main Street
Norman, OK 73069
(405) 364-3722

Community Action Program of
Oklahoma City I County, Inc.

Sch001 COMmenity Assistance Teem Project
900 N. Eastern
Oklahoma City, OK 73117

(405) 424-1496

136

Community After School Program
Sue Pitman
SO1 North Porter
Norman, OK 73071
(405) 329-3563

Community Council of Central liclahowa
William J. Bross, Exec: Oirector
125 NW St%
Oklahoma City, OK 73102
(405) 236-8441

Dept. of Family Relations and
Child Development

Or. David G. Fournier; Dr. Arlene
Fulton; Or. Sarah Anderson

Oklahoma State University
Stillwater. OK 74078

Douglas School for Chit
of Working Parents

Mr. Ramped Reece, Principal
Lawton, Oklahoma
(405) 355 2214

Fentlies Studies Center
Or. Beulah N. Hirschlein
Oklahoma State University
Stillwater, OK 72078

Family and Children's Services
690 Sonth Peoria
Tulsa, OK 74120

The Family Junction
108 NW 15th
Oklahoma City, OK 73103
(40S) 272 -0726

Home Economics University Extension
Nancy Lowry
Oklahoma State University
Stillwater, OK 72078

Independent Bankers Assn. of Oklahoma
6400 Classen blvd.
Oklahoma City, OK 73116
(405) 1140-4416

Juvenile Services, Inc.
Ohba Smith
P. 4. Bo* 1363
Norma, OK 73070
(405) 364-1420

Lawton Public Schools
qr. Howard Johnson
Community Education Program
P. O. Box 1009
Lofton, OK 73502
(405) 355 7727

Margaret Hudson Program
Nancy Pate, Program Director
1205 West Newton
Tulsa, OK 74106

(918) 55541153

Moore Public Schools
Moore. Oklahome

Norman Public Schools
Ms. Sue Pitman, Director
Community After School Program
Noreen,

(406) 329 3563t



40:

1:

'

cOalition,an Domestic
C1141 11&e and Sexual Assault
Hairy Ann Britten
P. ?). 'lox 5089
Norman, OK 73070
(40$) 329-1489

Olito/Ohe Commission on Children and Youth
411714orth Lincoln-
Oklabome City, OK 73106

Parents Assistance Unto'
707 N.W. 8th
Oklahoma City, 73102
(405) 232-11121

Unities Family Services
616 N.Y. 21st St.
Oklahoma City, OK 73103

Together for Children Parental
Self-Help Program

114-1/2 West 7th
Stillwater, OK 74074

(40S) 35-2344

Tulsa Coalition for Parentiog Program
Sharon Clark
1430 South Boulder
Tulsa, OK 5I5-'5551

Taloa Public Schools
After School Programs

Urban league of Oklahoma City
3017 N. Eastern
Oklahoma City OK 73111
(4011) 443

Women's Advisory Committee
°apartment of Mental Wealth.
P. O. Box 63277, Capitol Station
Oktabome City, OK 73112
(405) 321-7260

Iloomm's *escorts Caner
Ns. fain Lohrence, Director
226 East (War
P. 0. Bea SOU
Onus; .01( 73070

Intivieuals

David Fournier
Oklahoma State University
Dept. FWD
Stillwater, OK 74078

WS. Bitty Wilson Jacob
Indian Education Programa Coordinator
Idabel Nigh Wool
Idabel, OK 74146

,Annette nurpay
Department at Education
Oliver Nod ,Memorial Education Bldg.
Oklahoma City, OK 73105

Dr. Alexis Walter
School of women Daverloseent
The University of Oklahoma
601 Elm, Room 101
Roman, OK 73019

Alone Woburn
Department of Mental Health
P. O. Box 53277, Capitol Station
Oklahoma City. OK 73152
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TOM'S

uPP Key Contacts

Or. Gloria Contreras (OFSCS Advisory
Board)

Dept.. of Curriculum and Instruction
Social Studies and Education
College of Education, EGO 4
The univorsity of Ten's at Austin
Austin, TX 78712
(512) 411 -4611

Mr. Nichaal.Oiekl (Conference
Participant)

Texas Father* for Ewa) Rights
403A mamma Orive
Atintill, Tx 76752
(512) 452-01146

Nis. Gay Erwin (Conference Participant)
Executive Director
Governor's Commission for women
P. O. Box 12428
Austin, T1 78711
(512) 476-010

Or. Teresa 611ise and
41. Mary 'loamy (Cougar/we Participants)
Austin Families, Inc.
300 East Neetlamd
Austin, TX 76162
(512) 444-4732

No. Mostar *whew (OFSCS Advisory
loardl

1102 Pear Tree
Mosta, TX 7703
(713) 463-0431

Ns. Saw Laatastar (Conference
Participant)

Executive Director
ExtandoCare
4

(112) 46431161

41140400rIenikati0nVProgress

AWL -CIO of Texas
1106 Lavaca
Austin, TX 7001

.

(512) 477.44111

Americo Association of University
Women

Austin Coeference Pletarials
February 19, 1963

Austin Area Urban Leaps
3112 Ramer Read
Antis, Text 78723

Austin Chamber of Commerce
Ms. Polly Scallion, Program Specialist
FS. Crispin Rule. Program Specialist
Community Development Department
P.O. Don 1947
Austin, Texas 7067

Austin Child Guidance
and Evaluation Cantor

Or. Donald J. ZmPOPHe, Exec. Director
Diane Hawk Spearly, Evaluation Consultant
612 West Sixth Street
Austin, TX 711701

-(512) 476-6015
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Austin Families, :nc.
300 East %ottani Drive
Or. Teresa Gilius
Mos. Mary Young
Austin, Texas 78752

(512) 454.4732

Austin Family Noose
2604 Paramount
Austin, TX 78704

-1512) 441-2086

Austin Indapondont School District'

agifrirsons Until', Editor
6100 Guadalupe
Austin, TX 78712

Austin Personnel Associaticm
mr.(t) Garnie Leeks
Preside t, 1984-85
Carvo-Medics
837-9911

Austinilemm's Canter
1505 Veit 6th
Austin, TX 78701,

Pamal
Gloria Rodrigues
Executive Director
1220 Northwest 18th Street
Sale Aotonto, TX 78207
(612) 73.41114

Or. Rose N. Broom
Intergroup Relatimas Chair
Society for the Study
of Social Praline

Deportment of Sociology
The lleivers70; Texas at Austin
Austin, TX
(512) 471-1122

Canyon Creek Elementary School
Ms, Awn AIMS, Principal
Richardson, TX

Cantor for the thmeGoommt
of Non-Foe nel Education (CUM)

Maria Maness
2109 Eist Second Street
Austin, 77 78702

(512) 477-9017

Chatters
Meighborimod Canters. tic.
5005 Fannin
P. O. Box 88067

Houston. TX Mai
(713) 974-4873( 525-3531

Citizens Conceroed moist Childree
420 Kited lank Tower
Austin, TX 78701

Commoity Council of Greater Dallas
Suck Buckingham
1900 Pacific Blvd., Suite 1725
Dallas, TX 75201

corporate Child Development Fond for Texas

510 South C press, Suite Ill

Usti as 78704

(512T 478-9741

Al 13s

Dallas Commission on Child and
Ms. Roger Clam Chairman
9418 Trailhtll
Dallas, TX 7523$
(214) 341-0292

Departma of Child Development
and Family Living

Dr. Deanna R. Tate
Or. Sylvia Schmidt
Texas demon's University
P. O. Box 23975
Minton, TX 7I201
(817) 382-1834; 3174121

Extsod.a-Care
Ms. Rose LANCISSte
Executive Director
0106
Austargw187S1
(512) 454-3661

Family and Child Statistics (FAGS)
Infirmities System

Texas Ospartiest of Ccemiiity
Early Childhood Development Division
P. 0, lien 131416_, Capital Station
Austin, TX 78711

(800) 202-9642; (912) 475-6118

Family'Outresch of tan Antonio, Inc.
950 Donaldson AMMO
San Antonio, TX 78128

Faulty Services Aosecigtisi
230 Pereida St. %.

S4a2A=6;111 76810

Faulty Service Canter
306 West Dallas
Menton TX 77019

(713) 44-3881

Youth

Goverser's Commission for Women
MS. lay Ervin
Executive Director 1
P. O. lox 12428
Austin, T11 78711

Governors Office of Community

Leadership
W. Oen Bullock, Director
Sam Houttch !Wilding, Suite 105
Austin, TX 78711

(912) 415 4441

Mpg, Foindatiao for Mental Health

Name Holtzman, President
P. O. Box 7998, University Stator,
Austin, TX 78712

Houston Committee for Private Sector

Initiatives
As. KathIsei Whim.
Child Care Coordinator
P. O. Box 2511
Houston, TX 77001

Houston's Operation Fail.400
Houston Independent School District

3830 Richmond Avenue
Houston, Tx 77027

(713) 623-501i

'4



NUMMI OevelObeeet Laboratory
Dr. Rheta Dario,
152 Cameron Side.
The University of Royston
Mauston, T1 77004

Institute for Child and Family Studies
Dr. Mary Tom Riley, Director
Texas Tech University
P. 0. Box 4170
Lubbock; TX MOOS

LIIJ School of Public Affairs
irs

at Austin
Austin, TX

Reyees Commission on Child Care
Ms. Sonia Oseperad, Chairperson
7334 Slairries
Dallas, TX 73230

Retro Ministries of Austin
Dr. Carl Siegenthaler, Director
100 East 27th St.
Austin, T1 71170$

The National Coriference of Christians
and Jews

4841 Omits,. Suite 212
Musts, TX 77067
(716) 404244

Near Irenefels Indepandeet school District
Rr. Oscar Ssith
Assistant Seperimtendent
iMr Orsumfels, TX
(612) 625 2366

Parenting Widens Coeur
Mt. Oorothy St. Jobe
Esecuedve Director

CIEMPAINyttittar
Fort Werth, TX 76102

(617) 132-6346

"GOY Polk
%tato Mepresentative
Mead, Child Care Study Committee

eese) Network for Children

Austin, TX 76711 Sit

Reglemal Resource Center for
Children, Youth and Families

The Umiversiliig Tee. at Austin
Austin, TX

Wilda Milkameyer Child CareCenter
Carolyn Rinyu
Assistant Director
5614 NMC Street
Smote's, TX 77021

(7101747-2173

Sound Rock Independent Scheel District
N. Salty time
Director of Special Education
hand, Rock, Texas
(512) 214104131

School of Social Work
nor. Mike Lauderiele
Ni. Rosalie Anderson
The University of Texas
Austin, TX 76712
(512) 471-4067

Select Committee an PubliqUalCaiion-Texas
H. Ross Perot, Moire*

Tarrant County Youth Collaboration
Linda Barker
Executive Director
4701 M. %Medal.
Ft. worth. TX 76107
(617) 731 -8681 731-1368

Texas Advisory Committee an
Intergovertmental Relations

Mary Whiting
P. 0. Sox 13026, Capitol Station
Austin, TX 71711
(512) 9754728

Texas Assn. for Marriage
Orr: Ansa B. Senningfiela
President
6135 Copper Rill Drive
Dallas, TX 715246

(214) 526-7946

Fierily Merge,/

Texas Assn. Education of

MA% Education
North Tawas State University
Denton, TX .79203
Janet Shift, Editor

Texas Chapter of Waren in Construction
Ni. Direly Shreve. Pruldbot
P. 0. Bent 2252
Austin, TX 117166

Tema Chillifre Itsmertt
Nino

Executive Director
1002 Sellars 1114., 91122
NAoutoo421747010

Texas Coaiitien for
Ni. Anita Nereus

Justice

2906 Maple Ave., Suite 2011
Dallas, TX 75201

Texas Conference
of ChurchesNs eery Gen Jokes

Chi ldr ass and Youth Services
27D4 Rio drawee.

09Austin, TX MS(512) 470.7491

Texas Council as Crime one DelinquencyNr. Neal Johnson
4000 Nseical Parties,. 020)kith', TX 7$73

TOMO Council
an Family Relations

P. O. Ilex 695

Oritten Weed, President

Dallas, TX. 7,221

Texas Department
of COOMMeity AffairsP. 0. ilex 13116, Capitol StationAustin, TX 71711

(512) 443-4100;
(100) 252-9642

Texas Dapartmest
of %nen ResourcesP. 0. Sox 2,60

Austin, Tx 71769

loses Employment
Commission

Labor Market Reviews
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rexos Fathers for Equal Rights
er. Michael Diehl,
Family Plotters ,
James A. Fortes, Editor
P. 0. Box 15795
Austin, TX 78761
(512) 452 -0848

Timm Institute for FasiliOS
Ir. Marie Oser
Executive Director
11311 Richmond. L-107
Menton, TX 77082
(713) 497-8719

rocas Network of forth Services
Larry Watarheese
P. 0. Box 6482
Austin, TX 78762

Texas Tech University
The Rod Lotto"
Dr. Dayton T. 1Mberts
Executive Editor
College of Education
P. 0. Ben 4840
Lubbock. TX 714119

The rims, Volunteer
14MTy ti tditor
the Governor's Office for Volunteer

ServiceS
(S12) 475 -4441

Telose4lideay Indepenemet School District
Dr. LimismN. Littleton
Asst. Smet.of Instruction/Perpoeval
P. O. Oax.10900
Cortes Chrlsti, TX 73410

Young holly Roseurce Center
Plaza North Office Bldg.
102 W. Rector 104
San Antaifo,TI 78211

Waco Independent School District
Mir. Fred Sates. PristfPni
Waco Texas
(sili I33 1362

Marker!' Assistant* Program of TWOS
Rr.(Dich Stanford
Exidativs director
314 West 11th St., Suite 308
Austin. TX 78701
(512) 477-491

.00104N44

'*r. Martin Aroma
Offits of Evaluation and %tierce
Austin independeet School District
6100 Guadalupe
Austin, TX 71752

Or. Rose N. Brener
Intergroup Relations Chair
Society for the Study of
Social PrO61401

Department of Sociology
The University of roam at Austin
Austin, Texas 78712

Ns. Sarah Cordray
Director of Staff-Coomepfty Relations
Houston Independent School district
3130 Richeood
;Menton, Texas 77027

(713) 623-5011
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Or. Gloria Contreras
dept. of Curriculum and Instruction
Socia1.4tudtes and Secondary Education
College of Education. EDS 421614
The University of Texas at Austin
Austin, TX 78712

(512) 471 -4611

Mr. Richard Nolpin
1159 Navasota
Austiet, TX room
(512) 472 -8220

Ni. Nester Herbstar
1102 Peer Tree
Houston, TX 71073
(713). 443-0439

Wally Honeywell
Fatly Ltfe Services
2401 E. No
Houston. r2 77021

Or. Robert Neigh's. Jr.
RAO Canter for Toothier Education
The University of Texas at Austin
Austin, TX 78712

Or. Salome V. Lammas
Associate Professor
Scheel of Home Ecommdcs
P.O. Bon 5248.4T Station
Dentin, TX 18203

Or. F. F. Plent.olve
3523 Greet Sorings Drive
San Antonio, Tx 0247

National

NEsapairtfilismemEm
Agency for Child Dowelopmeht
Human Resources Admtnistration
Doty L. Flowers
Deputy Administrator
240 Church Street
New Tort. NV 10013

AmoricencAssn. for Marriage 6 Flatly
Thermo

1717 K_Street NW, 0407
Washington, DC 20006

American *teacloth's of University Women
Ni. Nary Ann Xricaus, Director
Families and were Project
2401 Virginia Avenue, NO
Washington, OC 20037
(800) 424-9717 o(202) 781-7798

AoartcibrOncator
fir, LIE Wit*, editor
555 New Jersey Avenue, Na
Voskingto*. DC 20001

American Family
300+ Mooney
Cardinal Station
Washington. bC 20064

American Federation of teachers
385 New Jersey Avenue, MA
Washington. DC 20001



American Federation of State.
County an4 Municipal Employees, AFL-C10

W. Cathy Collate
Coordinator of slommen's Activities
162i L Street. NM
Washington, DC 20036

American Family

Coed
Bowan Wakefield and Joan Mooney,

itorS
Notional Canter for Family Studies
Cardinal Station
Washington, IC 20064
(202) 435-5467

American Management Association
135 West 50th Street
New fork, NY 10020
(212) SO6 8100

Association of Junior Leagues
New Yort, et

Audience, Inc.

Dr. Marsha L. Roberts, President
Divislom of TS1, Inc.
First lank Ithaca @wilding
Ithaca, MY 14880

Bank of Amite Feendatioe
Romeoary Rams
vice President 6 Asset. Director
Bak of Molts Center
SAM Francisco CA 94137
(415) 953-31711

Bank Street College of Education
Ellen Bailin*,
610 west 112th Street
New fork, NY 10015
(212) on-noo
The Work and Family Life Study (WELS)

1 ' nine14111Vorilt
iihitney Road

Ilienneo, Maw Jersey 07430
(2011 681-5737

Soy Scoots of America
Washingtom, B.C.

c

Capital Area Cosecit
7540 Ed Bluestein Blvd.
Austin, TI 7$723

Cam Fire, Inc.
4601 Madison Avenue
Kansas City, MD 64112

Carnegie Corporation of New York
Me: Sara L. Esgelhardt, Secretary
Mr. 'Miry Russell, Director

of Publications
437 Madison Avenue
new York, NT 10022
(212) 371-3200

.c#412Pt
14 East'60th Street
mama L. Monis, Manoger
Special Projects
Career and Family Center
New Yort, NY 10022
(212) 7159-9700

ill

The Center for Early Adolescence
The university of North Carolina

at Chapel 14111

School of Public Health
Department of Mental and Child Health
Suite 223, Carr Mill Nail
Carreoro, North Carolina 27510
(919) 966-1148

Center for Labor Education and Research
Dr. Wiliam J. Puette
Program Specialist

t Mend;
.1420-A Lower Caress Drive
Honolulu, Mt 96822

Center for Public Advocacy Research
Mr. Remold Solaro,
Executive Director
12 West 37th Street

4(7112Y)114-9"2201°1318

Canter for POIONtitiON Research

National Institite of Child Health
and Menem DoweleenleNt

Bethesda, Moyle* 20205

Caster for the Study, Education and
Advisement of Niemen

Or. Mergaret 6. Wineries, Director
Rom 112, Buildieg 1-9
teleiversity of Cal iformia-IlerselsY
Berkeley, CA 94720

Center for the Study of Families
and Children

Institute for Public Policy Studies
famearbilt University
Nashville, TN 37203

.01

Center for the Study of Family
Develcoment

Or. Patricia Vepiameff
Director of Research
The University of Dayton
1100:00144,1041,1 31110111ege Perk Avenue

Canter for Women Policy Studies
2000 P Street, NW, Smite 5041

1411110/41:01. DC Ma

Chamber of Commerce of the U.S.
Survey Research Caster
Ecomemdc Policy Division
1615 n Street, NW
Washington, DC 20062

Children's Deform, Fund
Ms. Mary Eng, Res. Asst.
Corporate Policies Project

New Nooshire Ave.. 11W
Washington, DC 20036

Children's Foundation
Lori Weinseeie
Family Day Care Advocacy Director
Smite 800. 1420 New York Ave., NW
Washington, DC 20005
(2021 341 -3300

Claremont Graduate School
Family-School Research Project
Claremont. CA 91111
(n4) 621-MI7S

BEST COPY

\



Coalition of Labor Union Women
15 inion Square
Sew park, sv 10003

Committee on Labor and Human Resources
4230 Dirtsen Senate Office Bldg.
Washington, DC 20510
(202) 224-5675

The Conference Board
Dana E. Friedman
Senior Ramiro Fellow
Wort and Family information Center
84S Third Avenue
New York, NY. 10022
(212) 759-0900

Cornell university
Department of Hugon Develcipment

and testily Studies
Urie Bronfeebromper
Jacob Gould Samisen Professor

of Hunan Development and Family
Studies and of Psychology

Now Sort State College of Noun Ecology
Martha Van Rensselaer Hall
Ithaca...Off 14853
(607) 256-4867

Day Care & Child Development
Council of &erica

1012 - 14th St., NW
Washington, DC 20006

Dog Care Information Service
8701 Gurgle Avenue, Suite 800
Silver
(301)

Spri MO 20910

Divorce Equity, Inc.
3130 Mayfield Road
Cleveland Heights, ON 44118

Employee Involvement Programs
Or. Marsha J. Roberts
First lank Ithaca Building
Ithaca, NY 14660
(807) 277-2000

Equal Relationships Institute
P. 0. Belie "731

Pacific Palisades, CA 90272
(213) 47'0-8481

Fairfax County Office.
for Children

Judith Miriam Rosen, Director
11212 espies Mill Road
Fairfax, VA 22030
(703) 691-3175

Fellows, Debbie
Free -Lance *titer
4780 Dexter St., CU.
Washington, DC 20007

National Insiitute of Education
1200 - 19th St., NW

Washington. DC 20208

Fmailies and Literacy Project
Irene F. Goodman and Wendy S. Barnes
Harvard School of Education

1 "I

Family Day Care Advocacy
Ms. Lori Weinstein, Director
the Children's Foundation
Suite 800, 1420 New York Ava.,su
dashington, DC 20005

The Family natters Project
Cornell University
Ithaca, NY 14850

Family Resource Coalition
RS. Linda Lipton, Director
Lynn E. Pooley
ratnnical Assistance Coordinator
230 North Michigan Avenue, Suite 1625
Chicago, IL "60601
(312) 726-4790

Family Service Association
of America

44 East 23rd Street
New York, NY 10010

Family Stress Research Canter
Dr. Marie F. Peters
Human Development and Family Relations
School of Family Studies
The University Connecticut
Storrs, CM

Ihg_Faelly Therapy Networker
DOW Mar Limn
Vienna, VA 22180
.(703) 573-1084

Federal Mediation and Conciliation
Service

Peter L. Reiner
Labor-alemagennt Grant Programs
2100 K Street, SW
Washington, OC
(232) 6$34320

20427

Foundation for Child Development
*seen Institute for Humanistic Studies
717 Fifth Avenue
New York, NY 10022

Girls Clubs of Megrim 10C.
Margaret Gates
Executive Director
VoicCasie for Girls

205 otcof Amara
New York, MV 10016
(212) 6810-3200

Nib Scope Wean,
Dr. David F. *Atm President
Educational Research Foundation
600 North River Street
Ypsilanti, Mt 48197-2896

The Home end School Institute, Inc.
Dorothy Rich, President
Special Projects Office
1201 - 16th Street, MW, Suite 228
Washington DC 20036
(202) 466.4633

Dept. of Human Development
and Family Studies

Ellen Coker/Kerry 'Scissor

Colorado State university
Fort Collins., CO 80523



Interageecy Panel for Early Childhood
Research antlevelooment and

interagency Panel for Research and
Oevelopmemt on Adolescence

W. Ray Rechley
Executive Secretory to the Panels
Amiteistration for Children. Youth

and Families
Departeset of Wealth and Nyman Services
Washington, OC 20201

Institute for Educational Leadership
Mr. Sidney Johnsen, Director
Family impeet Semieer
The George Washington University
2029 6 Street, SW
Washiegtoe DC. 20082

Institute for Labor mad Rental Wealth
Or. Michael Lerner
Oakland, CA 94609

testitete for Responsive Education
Oon (Wei, President
606 Csampunetalth Avemeb
Poston MA 02215
(611) 123-3306

Institute for Urban Affairs and Rewards
Laurence E. Gary/Lula A. bratty/
Greta L. dewy

2400 Sloth Street, NM
Neoard Universiticon
Washington, DC

the &Wee feemdatiom
Racine, Wisconsin 53401

0111 TeleprOVSMO let
3710 Commercial Avenue
Northbreeit 11. 40062
(400) 323.4343

Mercy %NW lleslte Cantor
Patrick E. Colley/Need. SChlegeimilcb.
Council Bluffs, tome

Military family Resource Center
OOP Wade% teen, Suite 1107
Springfield Va. 22150
(133) 922-71 (800) 336m4S92

National Alliance of Business
Madeleine S. Nth
Vice President . Policy
1015 15th Street, M.S.

11.1161=19N(202)

The Wiese! Assembly of National
Voluntary Wealth and Social Welfare
Organizations, Inc.

1346 Connecticut Ave.. 410, Suite 424A
wasetegtoe, DC 20036
(202) 296-151S

Natio%) Assessment oft decetionI
Progress

Pox 2923
Princeton, NJ 08541
(800) 223-0267

National assn. for Child Core
Nonagemont

1800 M St., 4W, Ste. 1030N
Washi) ngton. OC 20036
(202 452-8100

National Assn. for Family Day Care
4r. Jeffrey Kent
The Children's Foundation

Suite 800, 1420 New vomi Ave.Nw
(202) 347.3300

national Assn. of Social workers
Ms. Isadore dare
non Eastern Avenue
Silver Springs, MO 20910
(301) 544.4333

Natiomel tester on Women
and family Lan

Publisher: the Advocate
Ellen Max, Editor
709 proainey, Rom 402
Nan York, NV 10003
(212) 6744200

National CIesringbouse for
Bilingual &location

Fora
61vd., Suite 606

Roselyn. Vi iota 22209
(800) (703) 522-0710

National Commission on Working twee
Wamidneeen, of

National Committee for Prevention
of Child Abuse

332 South MO= Avows. Suite 1230
Ch km.. IL
(312) 661-3120

National Conference of State
Legislations

1121 Seventeenth Street, Suit* 1500
Deemer, CD 60202
(303) 292-6600

National Cowell of Churches
Dr. Jesse Rogers
Child Advocacy Off ice
47S Riverside Drive, RCM BIZ
Now Vert, NV 10115

Nations"! Cowell am Family Rddltions
Nereamot J. ilmil, Pi
Famil y Resource &

aryRefe::illentor

CFI
1219 University Avows, SE
Minneapolis, MN 5$414

4Cfit focus Group on wort
and the family

Joyce Partner, Pecos Group Chair
Continuing Education in Social Work
University of Menesots
338 Nolte Center
31S Pillsbury Oriv*, SE
Minneapolis, Minnesota SSW
(612) 373.4831

national institute of Child Health
and liumeo Development

Office of Research Idudrtfng
NM Room 2A-34, Building
9000 Rockville Pike
Be a. MO 20206 40r

Nation"isource Center
on family Based Services

School of Social Work
The University of Iona'
Oakdale Cows. 411E OH
Oakdale, Iowa 52319
(319) 153-5076

1411
BEST COPY



'I

4P

46.

The New Relationships
Equal -Relationship Institute
Experimental Cities, Inc.
P. O. Rot 731
Pacific Palisades, CA 90272

bx
New Ways to Work/SF
149 Ninth Street
San Francisco, CA 94103
(415) 552-1000

New York, City of
Doby L. Flowers

- Deputy Adinintstrator
Agony for Child Development
240 Church Street
New York, iff 10013

mew York State Council on Children
and families

Dr. Joseph J. Cocosza
Executive Director
28th Float, Mayor Erastus Corning 2nd Ivor
Empire State Plaza
Albany, NY 12223
(31,g) 4i4-8038

Office for Families
Administration for Children, Youth

and Families
Dept. of Wealth & Wise Services
Washington, DC 20201

Parent Edocation Neweletter/DirectorY
Sli)riey LInkom,'Editer
Family Wealth Association,
3131 Lander Road
Cleveland, ON 44124
(216) 511-6960

Pgrenthoqd Education Report
LiwisM.14111tir,Editer
Betty Phillips Canter
Bon 81, Peabody College
Nashville, TN 37203

(6151 122-8080

Parents Without Penner,
7910 Wooement Avenue
Washig:lier 21014
(301

The Pennsylvania State University
Or. Ana C. Crofter
Asst. Professor of Rumen Development
College of Rumen Development
University Park, PA 16802

(814) 845-1751

Public Agenda Fcwedation
New York, NY

School-Age Child Care Project
SACC Newsletter
tenter for lesearce on women
Wellesley College
Wellesley, NA 02181

School Mee Notes
Alter Scnr lini9rams
P. 0. Bon 121036
Nashville, TN 37212

School-Age Child Cart Project
Or. Michelle Seligson, Director
Wellesley College Center fof Research

on Women
Wellesley, NA 02181
(617) 2/5-01?0 Eat 2500; (617) 431 -1453

Inc.

Seattle (City ot)
Seattle. Washington

Select Committee on Children, Youth
and Families

Carabelle Pitzegatti
Jill Kagan
Ann Rosewater
Room M2-385
House Office Building Any 2
Washington, DC 20515
(202) 226-7660

Senate Caucus on the Family
Senator Jeremiah Clanton, CD-Chairlan
Erna Engelkes
Sit -516 Senate Office Bldg.
Washington,. DC 20510
(202) 224-5744

Senate Children's Caucus
Marsha Renton
Asst. to Sem: Christopher Dodd
402 Rayburn Senate Office Bldg.
Washington, DC 23510
(PM 2444223

Senate Subcommittee on Family
and *leen Services

Candace Muslim
Di Siesta Office Building 428

, DC 20510
(202 24 -3491

;151a1 of Women in Culture
and Society

Editor: Catharine R. Stid0100, Barnard
College

The University of Chicago Press
11030-Lamgley Avenue
Chicago* IL 60628

Single Parent Family Project, Inc.
SCUMS Y. loses
Emotive Director
225 Part Avenue South
Row York, NY 10010
(212) 475-4401

Stapfamily Association of America
900 Welch Road, Suite 400
Palo Alto, CA 94304

U. S. Commission on Civil Rights

/lea Civil Rights Opiate

U. S. Deparheent of Labor
Bureau of Labor Statistics
Washington, DC. 20212

U. S. t Books
U. S wrintinq Office
Wash ngton, pc 20401
(202) 275-3050 (non-subscription)
(202) 275-3054 (subscription)

'Vocational Parent & Feel 1r Education
loamiComeau. Editor
916 co-Tech-Gall School

1554 White Sear Avenue
White Bear Lake, MN 55I10
(612) 770-2351

Your Children, Our Children
Child Care
11717167179/1
Denver, Colorado 50211

144



4

f

What's New In Home Economics
Rime Riley, EdTtOr
1734 2 Street, 14
issnington, IC 20036

white Mouse Office of Private
Sector Initiatives

mr. James K. Coyne, Director
134 Old Executive Office 610g.
Washington, DC 20900

Women's Educational Equity Act Program
U. S. Department of allocation

Education Development Center, Inc.
SS Chapel Street, Smite 201
%eta*, MR 02160
(617) 959-7100
0001 229-3=11

Wort and Family Information Center
Ns. Helen Awl. Program Director
OSP' Friedman, Senior Research Fellow
645 Third Avenue
New York, NY 10022
(212) 759-0900

Work 6 Family Institute
Ns. Nary Beth, Project Director
524 Capitol Smears
550 Ceder Street
St. Peal, Al 56101
(612) 296-6516

Work mid Family Life Study
Ellen Gal laity
Project Director
Sok Street College of Education
610 Oast 112th Street
New York, NY 10029
(212) 663-7200

Work and Family Research Council
New 'fart

Working Women Magazine
ltate mbar noyd
Editor - -at{

342 Nadisom Avenue
New York, NY 10173
(212) 309-9100

MappLIVIZgaline Survey
n and 90s

tpoirtappts

whop S. Will
Chairmen of the Board
Ethan Allen, Inc.
Ethan Allem Drive
(203) 743-4630

Elaine A. Anderson
Dept. of Family & Community
Marie Mount Hall
University of Maryland
College Park, NO 20742

Ruth E. Antoniades
Associate Director
Social Services Dept.
mealgamated Clashing and Textile
Workers Union (AFL-C10)

IS Union Square
New fork, NY 10003
(2121 242-0700

Development

145

Nary Sat,'

State OSOt. of EApition
524 Capitol Square
SSO Cedar Street
St. Paul, MN 55101

Gilbert Season
USAF Chaplain Board
LiCIAICS
Maxwell AFC AL 36112

Barbara R. Siben
Director, Public Service

and Promotion
Gannet Rochester Newspapers
55 Exchange Street
Rochester, NY 14614
(716) 232-7100, ext. 3563

Nancy S. Illocbeen

NCF, University of Rhode Island
Kingston, Ni 02861

Robert O. Bogart
Vice President. Megan Resources
Associated Keeton C00010141
200.Park Avenue
New York, NY 10166
(212) 946-1786

Nancy Ilelsen

Dept. of Family 6 Child Owneloemant
Justin Hall 306
Kansas State University
nembatten, KS 6906

6ary Bower
Senior Research Scientist
Wastat
1690 Research altd.

ROCOMS, MO moo

Verna Deem Brookins
Manager. Commenity Rotations
Polaroid Corporation
549 Tecneelely Square

(637)

Cambridge,

,77.
RR

1
02139

3111

nereeret legefshis
Dept. of Family i Child OSSOIOOSSMt
Justin Nail 305
Kansas State University
Nbehatten, KS 64906

Santa Cairns

manager, Urban and Family Programs
OiNNOWNet of Corporate and
Commenity Responsibility

Honeywell, Inc.
meneywell Plaza
ilinneapolis, MN 5'3408

(612) 00-5247

Sam COWS
Assistant to the President

United Steelworkers of kmerica (Ail -CIO)
S Gateway Center
Pittsburgh, PA 19222
(412) 462.2350

Elizabeth N. Carlson
Non Resources Manager
Chemical Financial Services Corp.
ZOO West Jackson
Chicago, IL 60606
(312) 626-30213

1-1 tiot.'Y

0



(in Cavnar
Dept. of Communication
Loyola University of Chicago
520 'forth Michigan Avenue

Chicago, IL 60611

Linda Chatters
University 'of Michigan
Ann Arbor, it 48106

Meurese A. Clark
Mipager, Noon Resoorcet
Raychem Corporation
300 Constitution Drive
Menlo Park, CA 94025

(415) 361-2016

Steven L. Clayton

411

Corporate Child Project Memager

The Proctor & GambCirole Company

P. O. Senn 599
Cincinnati, ON 46201

(513) 5624703

Joao Colima
Vocational Eduction/Work
Family institute

3554 white tear Avenue
White tear Lake, MN 55110

Damian Crane
5041 W. Fremeet Drive
Littleton, CO 80123

hoe Creator
Golliwog IN Development
The Pennsylvania St. U.
University Park, PA 16802

Donna Dempeter-Malain
906 triphammer Rd.
Ithaca, 4N 1400

Nancy S. Dickinson
Mimeo Relations
Umivirsity O.:California Coop. Ext.
2120 Umiversity Ave.. Stir Floor

Berkeley, CR

John F. Dommelly, Chat ranee

Donnelly Corporation
414 East Fortieth Street
Holland. MI 49423

(616) 394-2200

mark DodNic
Secretary-Treasurer MAN 8-249
Oil. Chemical and Atomic Workers

International Union (AFL-C10)
800 Willis Avenue
Albertson, NV 11507
(516) 746-5757 or ((212) 927-4436

Susan (Writ
Center for Family Resaurtas
384 Clinton St.
Hempstead. NT 11550

John Eno!
University of Hawaii
Honolulu, Hawaii 14422

Donald F. Ephlin
Vice President and Director.
Were Motors Department

International; Woo, United Automobile,
Airospaco and Agricultural Implewen

6000 East Jefferson Avenue .

workers of America (AFL -CIO)

Detroit MI 48214 146(313) 9i6 -5301

Karen Estes
Washington State Jniversity
Sox 2076
Anchorage, AK 99510

$011y A. Fassinger
College of Humanities & Sociology
Minard lull
North Dakota State University
Fargo, ND 58106

Margaret Franklin

Manger of Emplorn Services
tomi Strauss & Company
1159 Battery Street
P. er. sox MI5
San Frontlet°, CA 94120-6913
(415) 544-7375

Malcolm B. Gillett*
Director, Moon Resources
American Telephone 6 Telegraph Co.
590 Madison Avow, 40011123
New York, NV 10022
(212) 605-7640

Florence C. Glasser
Senior Policy Analyst
Office of Policy amend Planning
North Carolina Dept. of Administration
116 West Jones Street

1141410, NC 27611
(191) 733-4131

Loretta Greenleaf
Hoene Economics Dept. -
Jame Madison University
Harrisonburg, VA 22807

Barrie Greiff, M.O.
Harvard University Health Services
2:111411:Vness Scheel

Soldiers Field
testae, MR 02163
(617) vs.rits

John 6widu0oldi
300 White Hall
tent State University
Kent, ON 44242
(212) 672-2616

Tao liellotta.

P. O. tom 297
bust. Cl. 06033

Tam Gloss
*men Develepoont & Family Studies
Oregon State university
Corvallis, OR

Dana V. Hiller
Dept. of Sociology 37$
University of Cincinmeit
Cincinnati. ON 45221

welt %Oar
T4C404-Pierce County Health Dept.
3629 South 0 Street
Tacoma.wini 98406

Glen O. Jenson, Ph.D.
Dept. of Family & Russo nevelooment

URC 29
Utah State University
Logan, Utah 84322

4



Sheila S. Kaperman
Professor am Co-Director,
Cross-National Studies

Columbia University School of
Social work

622 West 113th Street
Noe 'fort, NY 10025
(212) 280-3048

Dianne Kieran
101 General Services

F40117 Studies Duet.
University of Alberta

Edwina+, Alberta, CANADA T6i464

Priscilla J. Kieboko. Ph.D.
1968 S. Oevinn:sigreet
Lakewood. CO

Richari J. Kinney
Director, Community Affairs
SchDring-Plongh Corporatiom
One Weida Farms
P. o. 90s 1000
'wises NJ 07940-1000
(201) oi2-7407

Ray KJric

19th E Street
Washington, DC 20044

Patricia Kiln Knob, Ph.D.
Dept. of Nemo Development & Family
The UsiversitiyAliebraska
Lincoln, WI

Anita Kcniapsh
2855 Ottwa Ave., S
St. Louis Park, MN 55416

Nanci Longford
216-52063 Range la
Sherwood Part Al

CANADA YOGIC&

Dan iei Lanier, Jr.

Associate Director
Employes Assistance Program
General Motors Corporation
7-167 OR 13014ing
3044 West Grand loulevard
Detroit, RI 48202
(313) 556-4439

Clarence Lanett**
Ft. Mitchell Services
2001 Pluck
Ft. Kitchell, KY 41011

Leigh agile
Dept. of Family and

Comeanity Development
Ueiverstty of Maryland
College Park, MO 20742

Janice Linn
501 S. West St.
Coudersport, PA 16915

Rosemary Mans
Vice President & Associate Director
BankAmerica Founestion
Dept. 3246, P. O. Box 37000
San Francisco, CA 94137
(415) 953-31731

I

Steven Marcus
Manager. Employee Asststance Planning
International gusiness Machines
'Corporatioe

2000 Purchase Street
Purchase NY 10577
(914) 697 -6665

Kathleen McDonald
Personnel Development Advisor
Chancel Technology tiapartnent
Exxon Chemical Company
Building 200, Row 3110N
Flores. Park, NJ 07932
(201) 765-3650

Patrick C. Mcitowy
The Ohio State University
1787 Neil Avenue

Columbus, ON 43210

Jeff Mateo
Child Development & Fatally Studies
Purdue University
West Lafayette, IN 47907

Linda ieoghaden
Delft. of Sociology

University of Maryland
College Park, MD 20742

David A. NalbY
Director of Community Affairs
General Mills, Inc.
P. O. Om 1113
Ninneepolfs, MN 55440
(612) 540-4351

Patricia Toner eelsoe, Ph.D.
rR 125 Towneand

University of Delaware
Newark, 06 19717.1303

Stanley D. Nellie
Associ Professor
School leas Administration

iiersity
gm

OC .

704

37th &
mom
(202)

Kenneth Piceett

Rutgers Coop. Estonia, Service
R.D. 1
Millvitte, NJ 06332

Camel A. Perlis

University of Wisconsin-preen lay
greet Say. WI 54302

Joyce Fortner

Continuing Education to Social work
University of Minnesota
107 Armory
Minneapolis, PIN 55455

Robert I atone Rapoport
7$ Kidderpore Avenue
Lando* 6113 7S1 ENGLAND

Marsha Robert

Mime, Inc., Ste. 408
First Bask Ithaca Building
Ithaca, NY 14850

147 BEST COPY

pal



Kathryn Heath Norman
mums' Resource Development
3621 Sedgewood Circle
Charlotte, NC 28211

Ann O'Keefe
Uncial Assistant for Quality of
Life Policies, Plans b Programs

Office of the Chief of Naval

Operations (N-66/00-154)
Department of the Navy
Washington, DC 20360
(202) 694-1006

Dennis Orthnar
Center for Work/Family Issues
317 Dawson mall
University of Georgia
Athens, GA 101002

Joanne H. Parsons
Family Seervice of Greater St. Paul
333 an Sibley
St. Paul, MN 55101

Merle F. Peters
Menem Development & Feelly Relations

UniversitrorCommecticut
Storrs. CT

Peter F. Roam
Manama, oonnel tilatory Affairs
The.
310 North Avenue
Atlanta, 8A 33313
(404) 678-2791

Marty Rosser=
32S We Tech Ed. Bldg.
University of Minnesota
St. Peal, MN 55108

Lied. Nothleder
31S Boolifant Road

Silver Spring, NO 20904

Robert Sayers
374 West Baltimore
Lartsour, CA 94939

Jerelye Schultz
219 MeCKeY
tam State University
50011

Barbara N. Settles
University of Delaware
404 Dear
Reward, Delaware 19793

Martha Snider
College of Nome Economics
Oregon State University
Corvallis, OR g

Mayne J. Snyder-
Employee Services

awed oration
2828 North Mabel Street
Dallas Tomas 75221
(211) i29-7109

Ruth Sather Sorenson
Child Development & "sadly Relations
South Dakota State University
8rookings, SD

Sheila Sulam.
Center for Fatly Resources
384 Clinton St.
Hempstead, NY 11550

Susan D. roliver
Dept. of Sociology
Hunter College CONY
695 Park Avenue
New York, NY 10021

Margaret Torrie
Iowa State University
N.E.E0. 222 Macke/
Ames, IA 50011

Jima Guy Tucker

Mitchell. Williams. Soll8:
Jackson & tucker

1000 Savers Federal Building
Capitol Avenue at Spring Street
Little Nock, AR 72201
(501) 378 -3151

Ann P. Tursioull

Bureau of Child Research
Univirsity of Kansas

Lawrence, KS 66044

Nadine Vaster
Alberta Pwricultale
10th Floor, Agricultereilldg.
9718 - 107 Street

Edmonton, Alberta, CANADA TSA2C8

Joan R. Waring
Director, Corporate Research Services
The &Imitable Life Assurance Society
of the United States

The Equitable Corporate Center
40 Nectar Street, Floor 18
New York, NY 10006
(212) S13-4110

Steven B. Wexler
Reneger, Employee Communications

and Research
Merck & Co. ,

P. 0. Box 200
itahwey NJ 0706S

i74.440,

Ow Wright
2417 Crest Drive

'+ Manhattan leach, CA 90266

Sara fogs,
Center for Urbam Affairs and
Policy &march

Northwestern University
2040 Sheridan Road
Evanston. EL 60201

C. 4146

W



4

14

LEN DEPANTININET OF EDUCATION
NATIONAL ONITITUTE OF EDUCATION

EDUCATIONAL RESOURCES INFORMATION

CENTER IERICI
Xthes document hes been reproduced es

rectsemO from the pawn or owsnuedon
onipmwve
Minor changes have tmen mottle to notune
moroduc.otan queen,

Points of woo of amnions meted in dm docu
wont do not nectasels* mtestmelt office/ Me
positron or policy

EXECUTIVE SUMMARY
OF THE

1984 ANNUAL REPORT

WORKING PARENTS PROJECT (WPP)

November 1984

4 Staff: Renato Espinoza (Senior Researcher)

)
Nancy Naron (Research Associate)

Sylvia Lewis (Administrative Secretary)*

Susan Beason (Administrative Assistant)**
.-a

* Part time
**Division staff'

"PERMISSION TO REPRODUCE THIS
MATERIAL IN IINCROFICHE ONLY
HAS SEEN GRANTED BY

vtpK L
\\NOkoNs S e

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."

Divisions of Family, School and Community Studies (DFSCS)
David L. Williams, Jr., Division Director,

Preston C. Kronkosky, Executive Director
Southwest Educational Development Laboratory (SEDL)

Austin, Texas

.41

149



A. INTRODUCTION

The basic focus of the Working Parents Project has been to
contribute to the understanding of the issues and problems which are
associated with the interrelationships between work, defined as paid
employment outside the home, and family life, an- Kw as the other
activities that various family memlers engage in at home and in
their communities during the course of their everyday life. Our
educational perspective has resulted in paying particular attention
to the ways in which the workplace culture, that is its people,
policies, and practices, affect the ability and availability of4
family members to, become involved and participate in the education
of their children, both at school and at home.

In carrying out activities related to this focus, the project
has (1) conducted research with a tri -ethnic sample of dual - earner
and single-parent families of elementary-age school children, (2)
disseminated findings and developed some specific recommendations
derived from the research which are designed to increase the chances
for academic as well as social success of the children of working
parents, and (3) developed a network of contacts with.agencies,
organizations, programs, and individuals in the SEM. region who have
a stake in the success of working parent and single parent families
and their children.

B. BACKGROUND

1. Previous Work

The research phases of the Working Parents Project involved
designing and executing an in-depth, mostly qualitative study of the
interrelationships between work and family life among a sample of
Anglo, Black, and Mexican American dual-earner and single-parent
families with school-age children.

In order to explore the impact on fa6ily life of maternal
full-time employment, half of the sample.was composed of dual- earner
families, and the other half was composed of single (divorced)
working-parent families. The influence of workplace pellicles and
practices on family life were examined by drawing half the sample
from families with mothers employed by the telephone company, and
the other half from families with mothers who worked for one of five
large financial institutions. All families had at least one
elementary school-aged child, and all the families lived and worked
in Austin area businesses and their children attended Austin area
schools.

The parents in each family were interviewed using both a
questionnaire and an in-depth, open-ended, seniVritructured
interview. Data were collected on various aspects of each family's
history and development, including parent work histories. Current
jobs and workplaces were described by respondents mainly in the
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questionnaire, while the open-ended interview explored their
perceptions and experienc$s in combining full-time employment with
their family responsibilities-as well as other aspects of family
life.

Data from the questionnaire were coded for quantitative
analyses. Data from the open-ended interviews were transcribed for
qualitative analyses. Coding categories were developed and applied
to the transcripts, and various categories and typologies were
derived to aid in the various analyses.

In WPP's qualitative research studies, which used a small
purposive sample, data collection and analysis followed each other
very closely. At the end of each cycle of data collection and
analysis; some general recommendations were offered. They addressed

some of the deeds of these families which held some promise of being
addressed by either employers, schools, or other community
organizations.

a. Recommendations for Employers and Unions

Initially,'it was stated that the power of employers is limited
since employers cannot force employees to do something they prefer.
not to do. However, by instituting certain policies and practices
an employer can facilitate or encourage parental participation in
schools. They also can improve the overall atmosphere at the
workplace which could help relieve some of the pressures and
tensions built-in there.

(1) School Involvement Affirmative Action Policy

It was proposed that leave policies for school related needs
should be studied jointly by managers and employees. An explicit
statement by employers affirming the value of school involvement
(e.g., similar to affirmative action statements) is one way to
recognize the social importance of children and their education.

(2) Employer Assisted Child Care

Some forms bf voucher system for child care assistance could be
extended to cover school-aged children. It would allow workers to
choose arrangements which best suit their preferences and need,.
When offered in a "cafeteria" system of employee benefits, it...if:mid
not only seerve the need% of employees but the concerns of emoyers
as well.

(3) Employee Assistance Programs

Findings from these studies support the premise that workers
cannot be perceived lnd treated as just one more resource (i.e., one

which can be used, dEveloped, refined, and, when no longer
profitable, simply discarded). 4
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Two highly related and complementary approaches to deal with
stress were suggested by WPP in that report. The first consists of
a comprehensive examination of the workplace, its job structure and
overall functioninvas a social organization to minimize or
eliminate those conditions which produce stress.

The most widespread source of frustration and anxiety expressed
by mothers in our sample had to dO with inflexible short-term leave
policies. Measures must be taken to increase the flexibility of
parents to attend toosnexpected child-related events that often
require no more than hour or two. Frequently penalties are
imposed or workers must. forego a full day's pay when all they needed
was a couple of hours of leave for these kinds of events .

A second major approach to workplace improvement was also
proposed based on some of the needs and concerns expressed by
parents in these studies, It involves expanding the format and
basic operating principles of employee assistance programs to cover
services related to the mental and financial health of workers and
their families.

The types of assistance proposed here are most critical for
single parents, given their relatively limited time and financial
resources. They also can be of great importance to dual-earner
families and parents and, in many cases, to single and/or childless
workers.

b. Recommendation for Schools

There are many ways in which parents can become involved in the
education of their children. We found that most parents expressed a
desire to be more involved in their children's school activities.
They were particularly interested in attending activities in which
their children are taking active part. These included plays, band
concerts, and field trips. Unfortunately, many of these activities
are scheduled during the mothers' work hours.

Several suggestions can be derived from the experiences related
by parents in these studies. Because of the diversity among
schools and grade levels represented in our sample, these
suggesebns are couched in,general terms, and the do not i nore the
fact that some or even many schools as well as n v ua eac ers
are already implemenfin simSTar measures.

(1) Scheduling of Activities and Special Events

The most obvious suggestion is that schools should schedule more
activities during parents' "after-work" hours. However, as was the
case for some of the women in our sample, some people work evenings
or irregular shifts. There is a need to find a balance between day,
evening and weekend activities scheduled by schools. In any case,
teachers should expect that some parents will not participate. A

3



simple reminder to children about the fact that some parents are
very busy, or working and unable to attend, would.do much to
alleviate the guilt many parents feel for not being there, as well
as the disappointment or embarrassment often experienced by their

children.

(2) Publicity for Upcoming School Events

Several parents stated. that if they knew about upcoming events
well enough in advance, time off could be requested or arrangements
made with co-workers and supervisors to be away for short periods.

(3) School Involvement of Non-custodial Parents

In single-parent families (and in step-parent families as well),

the custodial parent is not always the one who is most involved in

children's education. Divorce and loss of ,custody does not
necessarily eliminate non-custodial parents' from children's lives.

At a minimum, schools should inform non-custodial parents about
their children's educational. progress. Furthermore, these parents

should also be advised about school events.

(4) Hotoork

Although about 40 percent of the single parent families in our
sample reported that sometimes other adults helped their children

with homework, it appears that perhaps least 60 percent of these
parents do not have any help. Homework can be a constant source of

stress and tension in the family.

No unequivocal solution to the homework riddle was suggested by

our studies of working parents. However, the issue of homework, its
nature and its purpose, is something that must be considered

seriously by the education community.

2. Need for Present Work

Near the end of 1983, the Working Parents Project convened a
working mini-conference to explore various ,potential sources of

support for working parents identified during the prbject year. A

cross-section of researchers, service providers, and advocates were
brought together to examine the most salient concerns with

dual-earner and single-parent families, and how different agencies

and programs collaborate to develop and implement programs relevant

to the needs of working parents whether dual-earner or single-parent

families.

The conference participants were selected from each of the six

states in SEOL's region. They were requested to (1) be prepared to

share with other conferees information about their own efforts, (2)

work towards the identification of common needs and concerns, and
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) help identify potentially successful strategies to address those
eeds. This also included identifying which role or roles the
rking Parents Project as well as the Southwest Educational

Development Laboratory could play.

. Findings from research conducted in the region were presented
by the Family Studies Center of The University of Oklahoma, the
Regional Center for Children, Youth, and Families of The University
of Texas' Center for Social Work Research, and the Working Parents
Project of SEDL. Following these, participants heard presentations
about pr6grams and discussed issues and strategies for setting
initiatives relevant to working parents and their children at four
key institutional levels: (1) employers, (2) schools, (3) community
service agencies, and (4) state-level agencies.

The general and specific feedback received by the WPP staff froni
this excellent cross-section of regional stakeholders served to
refine and specify the content of the activities necessary to meet
the goals and objectives for the FY 1984 work.

This synthesis and refinement of the suggestion led WPP staff to
concentrate upon those issues that affected working parents most
directly: (1) -the need for quality after school care for their
elementary school children, and (2) the need to identify then remove
institutional barriers to the involvement Of working parents in the
education of their children.

After school care continues to be perceived by many school
administrators as a non-educational, marginal issue. As such, its
potential for delivering safety, tutoring, and enrichment to
.elementary school children is not widely recognized. Reluctantly,
WPP has maintained a secondary interest in and along with an
awareness about the current status .,and development of after school
care in schools as a'working parents issue. WPP believes that there
is great potential for these types of programs to provide an avenue
for business involvement, and more generally, community-wide
collaboration efforts on behalf of working parents and their
children.

In addition to WPP's secondary interest in after school care for
elementary school children, the project has concentrated its efforts
on formulating a type of school-business collaboration designed to
address some of the needs detected in its research with dual-earner
andisingle -parent families. It incprporates components of programs
in operation elsewhere in the regio and the nation.

The WPP's strategy is to combine in one multi-part, flexible
package called Employer-Assisted Parent Involvement in Schools
(ESPIS), several components of various programs. These components
are designed to meet needs of dual-earner and single parents as
identified in our research. Some other components proposed were
identified with help of colleagues from the region who

5
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participated in our September 1983 conference. Other components
were identified through'information obtained from local projects
within our region in addition to projects in other states and other
national-level efforts. The search for these additional sources of
information has been an integral part of our 1984 activities.

C. PROJECT GOALS ANO OBJECTIVES FOR FY 1984

These were the original goals and objectiyes proposed for 1984.
They have guided the work during this year and will be used to
organize the report that follows for easy reference.

1. Goals and Objectives

a. Goal 1

To translate project research findings into practical
recommendations for policies, strategies/guidelines, and
progranig that families, schools, employers, and other agencies
can utilize to increase the capabilities of working parents for
participating in the education and care of their children.

Objective 1
To synthes)ze pPoject findings along with other related research
on working families' role in children's education as well as
research concerning innovative programs focused.on linking
working families, schools, and employers.

Objective 2
To identify specific groups, networks, agenci and

organizations within the region that can bene directly from
dissemination of information about project findings, syntheses,
and recommendations.

Ob ective 3
o eve op a variety of approaches for presenting project
findings and recommendations to schools, employers, and parents.

) b. Goal 2

To assist agencies, institutions, organi
concerned with enhancing the collaborati
employers, and working parents, by provi
information about innovative approaches
education, and working parents.

Objective 1
To deverOp and then maintain an up-to-date information base
regarding, research, programs, agencies, and individuals having
an active focus on activities that encourage support for and
enhance the participation of working parents in the education of
their children.

zations, and individuals
on between schools,
ding up-to-date
in the area of work,
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ObJective 2
To develop project capabilities for assisting local and state
education agencies, .human service organizations, and places of
employment in the development of programs, policies, and
procedures designed to enable fuller working parents'
participation in the education of their children.

T5-1i0TiFsia the information dissemination plan through one or
more alternative methods.

D. MAJOR ACTIVITIES AND ACCOMPLISHMENTS

This section contains a description of major activities,
products, and accomplishments to date. Some of the activities

r1/4

escribed here are either a continuation or a further development of
tivities that were a minor part of the work performed during the
earth phaSes of the project. This report, then, describes the

current status of these activities, as well as specific activities
and accomplishments that have taken place during FY84.

1. Goal 1. Translating Research' Into Practical Recommendations

Three separate objectives had been proposed. The activities,
products, and outcomes relating to these objectives are described
next.

a. Objective 1. To Synthesize the Various Phases of Research and
Other ReRateciltAlearc6.

This objective was met by,the development of a document that
contains comparisons of the data gathered from the dual-earner
sample and data gathered from the single-parent families. To
compare the findings from the two studies, similar typologies were
derived and classifications were made. The two samples were then
compared in terms of several employment-related and family-related
factors and appropriate statistical analyses were performed. The
report also incorporates findings from others' research. In

addition, this document contains recommendations directed toward
school administrators and personnel, employers, business
associations and community groups. This report is titled "Work and
Family Intertelationships: Comparbons of Dual-earner and
Single-parent Families."

b. Objective 2. To Identify Stakeholders Within the Region Who
Could Benefit From our 'Work

The activities performed to meet this objective are a
continuation of the networking activities that were initiated during
1983.

One set of stakeholders is relatively easy to identify, although
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hard to reach. These are the school superintendents that head local
education agencies (LEAs) in all six states. We secured an
up-to-date mailing list to reach the almost 2,500 LEAs in the

region. In addition, we have access to up-to-date education
directories from all six states. These directories vary in the
amount and type of information they contain. The common elements
are the names, addresses, and telephone numbers of top
administrators in the central offices and in the various compuses.
Some contain information about current enrollment, the number of
teachers, etc.

A second set of stakeholders, non-school community organizations
and agencies, proved more difficult to secure. The WPP files have
been developed` and maintained up to date with the assistance of our
Advi5oy Board members, through personal contacts of staff in
conferences and professional meetings, and from reference books and
other sources. These Oatabases are maintained in the form of an
electronic file stored in magnetic disks residing in our word
processing equipment.

These files have been created to contain a record of the names
of programs, agencies, organizations, and individuals identified as
potential stakeholders in the success of dual-earner and single-
parent families. There are separate files for each of the six
states of the SERI region, and a selective file on stakeholders from
other states and national organizations and agencies.

For each item in the electronic file there is a corresponding
manila folder that contains a record of contacts, information, and
materials from and/or about that particular organization or
individual.

Each state file is classified into three major categories: (a)

,Working Parents Project Keygontacts, (b) Agencies, Organizations,
and Programs, and (c) Individual s.

111

(a) Working Parents Protect Key Contacts.

These are individuals Who have an already established working
relationship with the Working Parents Project. They include members

or past members of SEDL's Board of Directors, members of the Family,

School and Community Studies Division's Advisory Board, and
participants in a working conference held by the Working Parents
Project in September of 1983.

(b) Agencies, Qr anizations, and Programs.

This file contains those institutional stafteholders with whom
the project has corresponded or who have been suggested by other
contacts as a potentially useful or interested stakeholder. In this

category, only those schools or school districts in which a direct
personal or telephone contact has been made are included. The



listing does not include the list of 2,500 /school superintendents
who were sent a copy of the Executive Summary of the 1983 research
findings and recommendations.

(c) Individuals.

This file contains the names of individual researchers or
practitioners who have requested information or materials about the'
project; tftis includes of some university faculty members and
others.

c. Oblective 3. To Develop a Variety of Approaches for Presenting
Project FIndinps anditecommendaions to Various Stakeholder
Groups

This objective has been met by the development of three major
documents designed for dissemination purposes. The first one is, in
the form of the Testimony that the Working Parents Project presented
at the Hearing of the Prevention Strategies Task Force of the House
Select Committee on Children, Youth, and Families. It was held
Washington, D.C. on June 7, 1984. The document, entitled "Involving
Deal-earner and Single Working Parent Families in the Education of
Their Children: Some Recommendations for Action," summarizes
selected findingt from our previous research, and presents our
general recommendations to schools and employers. In that document,
the basic strategy of-our "Employer-Assisted Parental Involvement in

Schools" program, (ESPIS) is developed. The text of the Testimony
is scheduled for publication by the House Select Committee in
December of 1984. Only a limited number of copies of the
submitted were distributed.

The second document, entitled "Dual-earner, Single Working
Parent Families and Education: Recommendations for School-Business
Collaboration," contains a more refined description of our proposed
strategy for increasing the involvement of working parents in the
education of their children. This document has been disseminated to
about 200 selected_ community organizations, including business
organizations and other social service providers in large, medium
and small cities throughout the six states.

Finally, a comprehensive summary of the major findings,
including some additional analyses, and the general and specific
recommendations offered by the project are contained in the document
described. under Objective 1., In addition to these documents, WPP
staff has tailored the basic findings and recommendations for
presentations to a variety of audiences, both in the region and in
national forums. Detail of these dissemination activities and
audiences are presented in the discussion of Goal 2, Objective 3.

2, Goal 2, To Assist Other A. ties Institutions and
rgan zat ons o n ante 9 or orts

Three separate objectives were envisioned to meet this goal.
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The activities, products, and outcomes are described in the
following paragraphs.

a. Objective 1. To Develop and Maintain an Up-To-Date Database
Regardfng Research and to Morkin9 Parents

In order to meet this objective, it was necessary for the
project to acquire and store for its internal use not only research
literature, but also information about agencies, organizations,
programs and individuals engaged in activities relevant to the
success of dual-earner and single-parent families and their
children. The databases developed include not only information and
contacts with stakeholders in the six states of the SEDL region, but
also contacts with other organizations and agencies i the other
states and many others more national in scope. In addition to these
databases, the staff has collected clippings from local newspapers
as indications of interest and concerns present in the Austin
community.

b. Objective 2. To Develop Project's Capability to Serve As A
ResourCe to Aikeholders in The gegfon

In order to meet this objective, the WPP collected, read, and
made notes about the materials that were acquired, either through
purchaSe, personal subscription to professional journal, or
materials obtained from the State Library, City Library, and from
the University of Texas Perry-Castaneda Library.

,In addition to these readings, the WPP staff participated in the
following organized activities:

(1) In-house Staff Development Workshop

During 1984, staff attended an in-house two-day workshop on
"Improving Communications Skills." Presented by an outside
professional consulting firm, the workshop was designed to diagnose
each individual's communications strategies, to review oral
presentation styles, and to provide feedback and teach 'ral
communication skills and concepts.

(2) Conference Participation

Project staff members participated in numerous conferences and
meetings, in the great majority of cases in the dual roles of
presenters and participants/conferees. The complete list of those
is reported elsewhere in the section on dissemination activities.
Here, four major meetings of national scope, two by professional
organizations and two invitational meetings of national scope, are
mentioned, because although the staff were not formal presenters,
they were.either active participants or had been invited to serve as
a resource. Both professional association conferences included
pre-conference workshops, seminars, and sessions on topics of

10
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specific project interest as well as general professional
development in such areas as methodology, theory, policy tsues,
etc.

(a) The 1984 Annual Meeting of the American Educational Research
Association (AERA), held in*New Orleans, Louisiana in April.

(b) The 1984 Annual Meeting of the American Sociological
Association (ASA), held in San Antonio, Texas, in September.

(c) Renato Espinoza, the Senior Researcher of the Working
Parents Project, was elected to the Work and Family Research
Council of the Conference Board, Inc. of New York.

(d) Renato Espinoza was invited by the Center for Early
Adolescence of the University of North Cai-olina, with
support from the Johnson Foundation, to an invitational,
working conference at the Wingspread Conference Center, home
base of the Johnson Foundation in Racine, Wisconsin. The
conference, with the title "3:00 to 6:00 p.m.: Setting
Policy for Young Adolescents in the After-School Hours," was
held November 11-13, 1984.

(3) Project Consultants and Other Resources

During the course of 1984, the Working Parents Project has
identified a number of individuals in each of the six states to
serve as outside consultants and resource persons. These
individuals are a crass-section of professionals engaged in
research, program development, provision of 'social services,
education, and advocacy on behalf of children and working parents.
A total of five individuals have been identified in Arkansas,
Louisiana, Mississippi, New Mexico, and Oklahoma. A total of 11 .

additional individuals have been identified in Texas, most of them
residents of Austin, WPR's headquarters.

c. Objective 3. Conduct Dissemination Activities

The dissemination of our research findings and recommendations
has been the central activity of this period. The major activities
can be classified in terms of their format and major target
audiences.

Three major documents have been prepared and used for this
dissemination function, and they have been used either as handouts
at meetings and presentations or in direct mailings, either
initiated by the project, or as a response to inquiries and requests
for information. These are (1) "Work and Family Life Among Anglo,
Black, and Mexican American Single Parent Families: Executive
Summary of the Working Parents Project 1983 Final Report," (2)
"Involving Dual-earner and Single-parent Families in the Education
of Their Children: Some Recommendations for Action," Tetimpny
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presented at the hearing of the Prevention Strategies Task Force of
the Select Committee on Children, Youth, and Families on "Improving
American Education: gbjes for Parents," held in Washington, D.C. on
June 7, 1984 and scheduted for publication in December, 1984, and
(3) "Dual-earner and Single-parent Families and Education: Some
Recommendations for School-Businiss Collaboration."

The specific dissemination events include: .

(a) General Mass Dissemination:

- Write-up in Americal Family, Vol. VII, No 2, February
1984.

- Article in USA Today, April 26, 1984 issue, by Sally
Stewart.

- Mention on the NBC Nightly News, national network
broadcast, April 26, .

- Article in The Washington Post, April 27, 1984 issue, by
Judy Mann.

- Write-up in Education Daily, April 27, p. 4.
- Write-up in Education USA, May 7, 1984.
- Article in School -Ige Child Care Newsletter, Vol. 2, No.
2, Fall of 1.

- Nancy Naron was featured co-interviewee on Focus on
Education, half-an-hour television program broadcast to
South Texas Coast region, Station KRIS, Corpus Christi,
November 16, 1984.

(b) Conference Presentations:

Tlip following presentations were made by WPP staff. The
inforetion provided here includes dates, title of presentation,
name of conference or forum, city and state where it was held, and
types of participants or target audiences reached directly.

- April 5, 1984. "Divorced Working Mothers' Involvement in
the Education of their School-age Children: The Role of
Ex-spousal Support and the Mother's Social Support
Network." 1984 Annual Conference of the Texas Council on
Family Relations, Abilene, Texas. Participants included
marriage counselors, family therapists, community family
service providers, researchers, and students, mostly from
Texas, but including some from New Mexico and Oklahoma.

- April 27, 1984. "Working Parents Project: Findings and
Recommendations.* National Conference on "Working Parents
and Achieving Children: The Road to Excellence." Home
School Institute, Washington, D.C. Participants included
a national cross-section of educators and educational
researchers, family professions, program administrators,
legislative staff, Department of Education staff, parents,
students, advocates, and members of the press, both local

12
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to Washington, D.C., national ,ress, and national
. education press services.

- May 17, 1984. "Work and Family Research: Implications
for Latchkey Children." When School's Out and Nobody's
Home: The..First National Conference on Latchkey Children,
Boston, Massachusetts. Participants included a national
cross-section of researchers, program developers,
representatives of the business sector, legislators and
legislative staff, educators, parents, and students.

- June 7, 1984. "Involving Dual-earner and Single Working
Parent Families in the Education of their Children: Some
Recommendations for Action." Hearing of the Prevention
Strategies Task Force of the House Select Committee on
Children, Youth, and Families, Washington, D.C.
Participants providing testimony, in addition to the
Working Parents Project, included a cross-section of
researchers, program developers, educators, parent, and
children from six states and the District of Columbia, in
addition to the legislators, legislative staff, and

.,members of the national press.

- July 16, 1984. "Working Parents, their Employers, and the it
Schools: Some. Strategies for Mutual Collaboration .°
"Texas Public Schools--A Rising Tide of Excellence." 1984
Superintendent's Workshop for Educational Leaders, Austin,
Texas. Participants included school superintendents,
other central office staff, and teachers from Texas.

- July 30, 1984. "Involving Working Parents in the Schools:
Some Barriers in the Workplace, the School, and the
Community." At Parents, Teachers, and Administrators
Teaming for Excellence Conference, Ruston, Louisiana.
Participants included State Department of Education staff,
university researchers, teachers, administrators, and
parents from Louisiana.

- August 26, 1984, "Workplaces, Schools, and Families:
Studies of Parents' Participation in the Educa.tion of
their ChTldren." The Society for the Study of Social
Problems 34th Annual Meeting, San Antonio, Texas.
Participants included a national cross-section of
sociologists and other social scientists, along with
program developers and educators.

- October 19, 1984. "Policies and Program Developments
Affecting the Work/Family Balance: Helping New Era
Families Cope." National Council on Family Relations
Annual Meeting, San Francisco, California. Participants
included a national cross-section of researchers, marriage
counselors, family therapists, social workers, community

13
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fatly service providers, family life educators, parent
education specialists, educ tors and students of various
disciplines.

(c) Targeted Dissemination - Regional Audiences

In addition to the activities mentione above, two major direct

mail activities have been undertaken during\this year:

1) Direct mailing of "Work and Family Li e among Anglov Black,
and Mexican American Single-Parent F lies: Executive

Summary of the Working Parents Project 983 Annual Report" to

over 2,500 District Superintendents in ch of the six states

of the SEDL region, and

2) Direct mailing of."Dual -earner mid Single Parent Families and

Education: Some Recommendations for School -BOsiness
Collaboration," mailed to approximately 200 bUsiness and
community organizations and agencies in various cities
throughout the six states of the SEDL region.

E. CONCLUSIONS ti

In the course of the work performed during FY84,. the stated
goals for the project have been met. Three separate documents have
been developed and used to serve'various needs of the project's.
dissemination activities during 1984.

gp

The reactions of various audiences to our research findings
indicate that our attention to the workplace and its culture is an
important contribution to our knowledge of the complex social
interactions in which adults engage. Furthermore, our general
recommendations for changes in school and workplace practices and
policies to accommodate the special needs of working parents, single

parents, and their children, are indeed timely.

Congressional heari s and national conferences have been held

during this year clearing with working parents and their children,

with the latchkey probl and with after - school care and

supervision of early adolescents. In all of these national forums

our project has beell present and visible. A great deal of interest
has been expressed about our work, and in particular to our
suggestion that employers can play a vital role in supporting and

facilitating the involvement of -parents in the education of their

own children. This appears to be a truly original and timely
contribution to the search for additional ways to improve both

children's education and to achieve the empowerment of parents.

It is clear now that we need to go beyond the general

recommendations offered. The path chosen has been articulated in
our proposal for a new form of business-school collaboration: the

Employer-Supported Parental Involvement in Schools (ESPIS). This
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strategy has *en formulated in its essential elements and shared
with a cross-section of school districts and community
organizations, in particular chambers of commerce in cities of
various sizes. Our efforts for FY85 will be directed at promoting
the implementation of ESPIS by one or more school districts, and to
use information obtained from that experience to develop detailed
"how-to guide's" to help implement the model in other locations
around the region.

This activity would complete the full cycle that started with
research, continued with development, implementation, refinement,
and finally would lead to a product - -an educational innovation that
can be exported, adopted and/or adapted to fit the particular
circumstances of a given community.
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