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ABSTRACT

The basic focus of the Working Parents Project has been to
contribute to the understanding of the issues and probiems derived
from the interrelationships between work, defined as paid employment
outside the home, and family 1ife, defined as the activities that
various family members engage in during the course of tneir everyday
life. Our educational perspective has resulted ~in paying particular
attention to.the ways in which the workplace culture, that is, its
people, policies, and practices, affects the ability ang- ,
availability of family members to become invalved and participate in
the education of their children, both at school and at ncme.

[}

In thé course of the project's work to achieve this averall

" goal, it has (1) synthesized major findings and recommendations from
~ its research on dual-earner and single-parent families of
elementary-aged school childrgn; (2) developed a network of contacts
with agencies, organizations, programs, and individcals’ in the
region who have a stake in the success of working pareat and single
parent families and their children, and (3) developed some specific
recommendations for a form of school-business collaboratibn derived
from. the research, which are designed to enhance the chances for
academic and social success for children of working parents, and (4)
disseminated findings and recommendations through such activities as
providing presentations to local, state, and national conferences;
testimony to hearings in the U.S. congress; contributions to media
coverage of project work, including national newspapers, television,
and wire services as well as regional television; specialized
newsletters and publications; and direct mailings to almost 3,000
stake?olders in the region and the ndtYon.

The outcomes of this Project will be useful to employers
(private/public sector and schools) who have employees that -are
parents of school-aged children. More specifically, rejults of WPP
efforts will increase the sensitivity of employers to the needs of
working parent employees, provide directidn for actions that
employers can take to alleviate working parent emp loyee needs; -serve
as a catalyst for increasing business-school collaboration in order
to enhance working parent participation in their children's
education; and expard the network and linkages, regionally and
nationally, among those efforts that are attempting ta serve working
parents as well as their school-aged children. .

.?
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A, INTRODUCTION
1. Overview ,

The basic focus of the Working Parents Project has bpeen to
contribute to the understanding of the issues and problems which are
associated with the interrelationships between work , dafined as paid
employment outside the home, and family Tife, defined as the other
activities that various family mambers ‘engage in at home and in
their communities Juring the course of their everyday life. OQur
educational perspective has resulted in paying particular attention

to the ways in which the gorkplace culture, that is its people,
-policies, and practices, affect the aBiliEy and availability of -
family members to become involved and participate in the education
of- their children, both at schoo! aqg at home,

In carrying out activities related to this focus, the'project
has (1) conducted research with a tri-ethnic sample of dual-earner
and single-parent families of elementary-age school children, (2) 4
disseminated findings and developed some spécific recommendations
derived. from the research. which are designed to increase the chances
for academic as well as social success of the children of working
parents, and (3) developed a network of contacts with agencies,
organizations, programs, and individuals in the SEDL region who have
a stake in the. success of working parent and single parent families
and théir children. : :

2. Definition of. Terms Used In' This Report
Throughout this report we will use  Some terms that sometimes are.

used in other contexts with slightly different .meanings. The reader
should keep in mind that the focus of this report and of the

activities repgrted e is on work and family life, and in
particular ow each influences the other and they in turn affect
the education of children and parents’ participation in that

. education.

In many cases, for-economy's sake, we will use one term to be
inclusive of othérs, such as "community” to stand for ‘a range of
community-based groups, agencies and organizations, including social
service agencies, alternative care providers, recredtion departments
of city and county governments, business groups, professional or
trade organizations, etc., that are relevant or that can have an

impact on children's education and family life.

The specific usage of certain terms will be provided here. They
are grouped into terms relating to work, family, school, community,
and technical terms.

v
WIRK We use work to mean paid employment outside the home.
Unless otherwise specified, it refers to full-time,
year-round reqgular employment, with standard daily and
weekly schedules. '

b
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WORKPLACE It is used to mean the location} other than the home,
. *“Where paid work is performed. [t is weed to refer to
businesses, corporations, atc.

WORKPLACE CULTURE. Workplaces are regulated by a set of
. poiicies, rules and procedures designed to accomplish the
various tasks that constitute the purpose of that business.
It is in that environment where interpersonal relationships .
take place. Different workplaces can exhibit different
patterns of interpersonal relationships, hierarchies, and
formal and informal, unwritten rules, values, symbols, etc
[t is synonymous with “"corporate culture.”

»

LEAVE POLICIES It refers to the various types of time away from
work that are allowed by a given employer. It includes
_paid/unpaid vacations, official holidays, sick leave,
personal leave, military leave, jury leave, unpa1d leave of
absence, educatfonal leave, etc.

) SHORT-TERM LEAVE A special type of leave, computed in hours, of

less than a day. Usually it involves the first hours of the

-morning, extended time in addition to the standard lunch
break, or the last, hours.of the day. Short term leave cap -«
use accrued vacation or personal leave. Often, it is
handled in a more informal fashion between worker and
supervisor, and can involve paying for time off with unpaid
overtime or extended haurs before or after the leave is
taken. ——

. JOB It is the specific position that a worker occupies within
. the organizatton. Although jobs may have the same name in
different ocganizations, the specific duties, standards of
performance, and remuneration may vary from place to place

and from person‘to person.

JOB SATISFACTION A subjective individual assessment about the -
= current conditions of the job. In this study, it was the
response to a direct question and the ,answer was recorded
using a three-point scale. -

WORK COMMITMENT The extent to which respondents staged that.
they would still work if they could get_sufficient income,
such as two or three times their presgﬁq salary without
having to work outside the home.

CAREER INVOLVEMENT A .judgment made by the researchers based on
the extent and intensity with which respondents reported
pursuing advancement (either in position or salary), the
clarity of their career plans, and the reported importance

v of their jobs and careers fo their sense of fulfillment,
iself-worth, and personal identity.
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WORKING PARENTS Used to encompass the more awkward phrase

. "duaT-earner families and single (working) parent families."

It refers to two-parent families where both are employed
full-time outside the home, and to single-parent families
where the head of the househoTd works outside the home (as
opposed to receiving public assistance).

SINGLE-PARENT FAMILIES In most cases, it refers to families in
which the head of the household is the mother. The
household heads can be divorced, separated, widowed or never

married mothers. In this study, they are divorced women who
have custody of their children.

a ‘ )
LATCHKEY CHILDREN It is generally used to refer to children
under the age of 12 who care for themselves while their
parents work outside of the home. Most commonly used for
absence of adult care during the after-school hours.

4 ,
SCHOOLS Used as a generic term to refer to the institution,
ncluding the place, the process of instruction, and the
people involved: administrators, teachers, and pupils. It
can be'used interchangeably with the term schoo) districts,
to.indicate policies or practices that may eccur in some or
all schools in a given community. Most of the concerns and
experiences reported in this study, as well as the - '
recommendations proposed, are directed toward elementary
schools. There is no reason, however, that similar -
principles could not be agglicable to the higher grades,
particularly junfor high schools. ' '

PARENTALLINVOLVEHENT (IN SCHOOLI It assesss the participation
evel of parents, mothers, fathers, or both, in activities

such as parent-teacher conferences, schoo) programs, plays,
concerts, carnivals, field trips, clas§ parties, PTA or PTSA
meetings, fund-raising activities, etc. It also included
helping the child with homework, and discussing schoel
experiences with the child. This is similar to PIEP's
"school program supporter role® within their broader
definition of *parent involvement.® .

COMMUNITY Here it is often used to refer to the geographical
and social context in which families live. In this report
it is often. used as a short-cut term, such as in
“school-community relations,* to mean a range of
community-based groups, agencies, and organizations,
including social service agencies, alternative care
providers, recreation departments of City and county
governments, business groups, professional or trade
organizations, etc., that can have an, impact on children's
education and family life. :

L4
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ALTERNATIVE CARE PROVIDERS Unless otherwise specified, it 1s

used here to include any of the various forms of care

related to age, setting, and delivery systems; such as

infant, preschooler, school-age care; care in'ghe child's
- home by a relative or some other adult, whether free, for a-
fee, barter, etc., family home care, center care; the
variousdesignations used to refer to the length of time and
time of Yday, such as drop-in care, day care, child care,
night care, sick child care, after school care, éxtended -
care, or before-and-after-school care; whether in school or
elsewhere, and whether public, private mon-profit,
proprietary care, etc.

INTERVIEW This study relied heavily on face-to-face personal
interdiews. These were organized and arranged before-hand,
then tape-recorded with permission of the respondents. Two

_types of interviews were used; first, a semi-structured,
open-ended interview, explored work and family
interrelationships and other aspects of family life, such as
social networks, school involvement, etc.; a schedule of
general questions was used at the beginning of each
interview, and specific probes were used to clarify certaim
points or to elicit additional information.

QUESTIONNAIRE The second type is referred to as a '

questionnaire. More appropqgately, this could be called a
structured interview, since it was caonducted face-to-face
with participants, the questions being read by the

:3 interviewer with some questions requiring short answers.

The instrument consisted of a set of questions designed to
elicit specific factual information about work history,
current job, family history, and child care.

4
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B. BACKGROUND

l." Previous Work

The research phases of the Working Parents Project involved
designing and executing an’in-depth, mostly qualitative study of the
interrelationships between work and family life among a sample of
Anglo, Black, and Mexican American dual-earner and single-parent
families with school-age children.

In order t® explore the impact on-family Tife of matgrna1
full-time-employment, half of the sample was composed of dual-earner
families, and the other half was composed of single (divorced)
working-parent families. The influence of workplace policies and
practices on family life were examined by drawing half the sample
from families with mothers employed by the telephone company, dnd
the other half from families with mothers who worked for one of. five.
large financial institutions. A1l families had at least one
elementary school-aged child, and all the families lived and worked

hools.

"’/%: Austin area businesses and their children attended.Austin area

~ The parents in each family were interviewed using both a /
questionnaire and an im-depth, open~ended, semi-structured
interview. Data were collected on various aspects of each family's
history and development, "including parent work histories. Current
Jobs and workplaces were described by respondents ‘mainly in the
questionnaire, while the open-ended- interview explored their
perceptions and experiences in combining full-time employment with
their family responsibilities as well as ‘other aspects of family
life. .

Data from the questionnaire were coded for quantitative
analyses. Data from the ppen-ended interviews were transcribed for
qual itative analyses. Coding cateqgories were developed and applied
to the transcripts, and various categories and typologies were
derived to atg in the various analyses.

In WPP's qualitative research studies, which used a small )
purposive sample, data collection and analysis followed each other
very closely. As families were being contacted and interviewed,
completed interviews were already being transcribed and studied. At
the end of the data collection phase with-the first sample of 15
dual-earner families (telephone company employees), a preliminary
analysis effort revealed some unanticipated facts about the nature
of the jobs and the* workplace from which our subjects were being
recruited.

[t had been hypothesized in study's sample design-that there
would be differences in perceptions and feelings with respect to
autonomy between the telephoné operators (entry-level, relatively
Tow-skilled jobs) and the service representatives (higher-skilled,

. 5
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¢ higher salaried, and Qore prestigious "office type" clerical jJobs). -\
Analysis of interviews with the first 15 telephone company
employees indicated a job characteristic so uniform in the workplace
that there were nb differences between the jobs sampled (i.e,
between those of telephone operator and service representative). A
rigigh and broadly applied style of supervision and management
resulted in little variability regarding in the feelings of job -
satisfaction as expressed by the women interviewed. This appeared.
to result from lack of autonomy and high levels of control which .
characterized the styles of supervision that subjects reported being
practiced by their supervisors. Thus, in spite of differences in
salary levels, relative prestige, and other desirable features
between the jobs (e.g., wWork schedules, opportunities for overtime,
transfers, and promotion), there were no differences in the overall
satisfaction that workers experienced with their jobs.

In addition to the rigid management style and the high levels of
work pressure reported by the women, the application of, leave }
policies which did not allow for short-term leave was another
perceived salient job disadvantage. In spite of these spontaneously
expressed high levels of stregs ahd dissatisfaction, the median

-\ length of service for phone company women was ten years, and the
; median tenure in their present jobs was six years. The job security
(protected by their union), higher -than average wages, and
relatively good benefits, accounted for the attachment subjects
showed to the labor fofce. Yet, when asked if they would continuye
working if tneir salary was supplied by other means, only one said
yes. :

~

In order togprovide a contrast rgqarding workplace policies that
. appeared relevaft to family life and parental involvement, the- next
data collection PRase focused on families with women (mothers) who
held #lerical jobs in local banks. A total of three banks were used
to select the sample.
The contrast in managem!ht styles and flexibility in 1eLve
policies was readily apparent. Bank women reported that their
imm§¢iate supervisors had a great deal of discretion wheA dealing
with short-term leaves. Only.a few employees reported intense work N
pressure and this was usudlly related to certain banking operations
which  were cyclical rather than being cogstant.

Although most of the women interviewed reported being satisfied
ir fringe benefits and salary levels (standard for the
dustry in the city) their salaries were significantly
those earned by telephone company women. However,
0 satisfaction was significantly higher than that reported
by teléphone women, indicating an apparent certain trade-off: .
toleration of high stress jobs if the pay and job security are above
average, o .

wit
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The rigidity of short-term leave had been related directly to
the ‘ability and availability qof many respondents to become involved
in the education of their children. A measure parental .
involvement was used to compare the families us?ﬂl the rigidity or
flexibility of leave policies or practices reported by.both husbands
. and wives. Of the 14 families who reported that both spouses were
' Nequa11y responsible for keeping up wtth their children's schools,

six were phone company families and eight were bank families. A1l
- three fathers who reported having major responsibility for school .

involvefflent were married to women who reported rigid job leave
policides. No- , o~

Hhen‘ neither parent had flexible leave policies, which was the
case with"seven families, all phone company fanilies, .it was the
wife who somehow found the time to assume responsibility for school
involvement. Fourteen dut of the 17 fathers who reported flexible
job leave policies were involyed at some level in their children's

schooling. However, onl; two of the fathers who rgEorted rigid
leave pgolicieg were involy n_their children’s schooling.

tMrs, on the other hand, showed a much greater commitment to
the INLES 1dren's -education, either out of conviction or by ¢
tradition. All 11 mothers who reported flexible Jjob leave were ‘
involved in their children's schools. In addtion, 16" of 19 mothers

who reported rigid job leave policies still managed to find the time

_‘fo maingain some Tevel of school involvement. ~
The mother's continuing greater involvement with their

" children's education, even when faced with gfeater job pressures and
constrained by rigid leave policies, points to the lingering
influence of traditional sex role definitions. These have not
-changed even in the face of the continuous participation of these
women in the labor force and their development as permanent de facto
dual-earner families. Overall, we concluded that' in dual-earner
families wher® both parents work full-time overlapping schedules,
rigidity in the employers' short-term leave policies tends to
discourage parents' higher levels of involvement. In particular,
such policies tend to discourage fathers' involvement even more than
it does mothers' involvement. '

Participation of fathers in family activities as well as their
school involvement, was an important factor with respect to the
various forms of adaptation that these families utilized in coping
with the restricted time that mothers could devote to the children,
household maintenance, and other traditional femalg role tasks.

In order to explore work and family life in fFamilies with only
one parent, and considering the increasing number of households
headed by women, the next and last data collection phase was
designed to center cn a sample of single (divorced) work ing parent
families. To increase the comparability hetween the samples,
methods and workplaces similar to those in the dual-earner families'

- | 4
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study were used. Major findings of that phase have been presented
in a previous report (See Espinoza and Naron, 1983).

The general recommendations offeéred at™the end of that phase
were directed at the two social institutions whose pdlicies and
practices can directly affect the well-being of working-parent
failies: employers and schoois. A

., A Recommendat ions  for Employers and Unions

. : . e

Initially, it was stated that th&power of employers is limited
_ since employers cannot force employees to do somethimng they prefer
‘ » not to do. However, by instituting certain policies and practices

_an employer can facilitate or encourage parental participation in

* schools. They also can improve the overall atmosphere -at the
~workplace which could help relieve some of the pressures and
tensions built-in theng. ' ' ’

(1) School Involvement Affirmative Action Policy

" It was proposed that leave policies for school related needs

) " should be studied jointly by managers and employees. An explicit~
statement by employers affirming the value of school involvement
(e.g., similar to affirmatiye action statements) is one way to
recognize the social jmortince of M idren and their education.
Any such school involvement policy statement must be a product of
the widest form of employee participation ahd discussion’possible. ¢
It should be emphasized that policies are not only a benefit

primarily for children and secgndarily for parents, but &&w
- ' for schools and the community. . “l

These policies are recommended for working parents whether they
are male or female, married, remarried, single, divorced or
separated, with or witheut custody of their scho’ol children.

\ .
(2) Employer Assisted Child Care :

One of the main sources of tardiness and unexcused absences
~ among working parents, particularly mothers, is related to problems
in arranging alternative care for young children while their mothers
are at work. Alternative child care is a need that must be met by
any family which does not have a built-in child care system, such as
their mothers or other relatives residing #n the household.

As with most other options subject to marketplace.forces, the
quality of child care is directly proportiohal to its cost. The
problem for parents with incomes just above the poverty level is
finding affordable quality care, Available alternatives such as
subsidies that tend to lower the cost of quality care in places like
church-sponsored day care centers, public school-based extended day
care or publically funded day care centers, are often inadequate for
the needs of a growing population of working mothers.

-i2y .
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Employer supported child care, most often directed to preschool
echildren, seldom covers the extended care.of school age children. A
growing number of schools and school districts are currently
participating in various forms of extended care. These include
m g their facilities available to non-profit providers as an °
"in-k\nd" contribution, leasing their unused facilities’ to providers
(proptietary or non-profit), and actually operating. their own
extended care systems. In many cases, such extended care programs
are self-supported through fees collected from parents ysing the
services. o

- Some forms of voucher system for child care assistance could be
extended to cover school-aged children. It would allow workers td
choose brrangements which best suit their preferénces and needs.

When offered in a “cafeteria® system of employee benefits, it could
not on}y seerve the needs of ‘employees 7ut the concerns of employers .
as well, : .

t

(3) Employee Assistance Programs -

Findings from these studies support the %Jise that workers

cannot be perceived and treated as just one Wore resource (f.e., one

-’uhich can be used, developed, refined, and,.when no longer :
profitable, simply discarded). In addition to their skills and

venergy, worgers bring to work every day a variety of hopes and
concerns, aspirations and limitations, problems and possibilities.
The source of these is more often the home which together with the
workplace accounts for almost the all of the time and energy
avatlable to and used by working people. Jhe extent to which
psychological carry-overs from home to work are positive and
energizing, praductivity well as efficiency will be high. However, v
if such carry-overs are mostly negative, they can interfere
significantly with job attitude and performance. .

Two highly related and complementary approaches to deal with
' stress wete suggested by WPP in that report. The first consists of
a comprehensive examination of the workplace, its job structure and
overall functioning as a social organization to minimize or
- eliminate those conditions which produce stress. For example, work
quotas, performance standards, and deadlines can be examined--when
feasible--to perfodically evaluate and re-evaluate their usefulness -
regarding productivity and employee morale. Solutions to reduce job
stress can include a redefinition of jobs, changes regarding job
+ interdependence, increased worker autonomy, use of teams and relief
workers, greater flexibility in work schedules, allocation of work
loads, etc.

Fhe most widespread source of frustration and anxiety expressed
by mothers in our sample had to do with inflexible short-term leave
policies. Measures must be taken to fncrease the flexibility of
parents to attend to unexpected child-Felated events that often
require no more than an hour or two. Frequently penalties are

-~
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imposed, or workers must foreqb a full day's pay when all they needed
was a couple of hours of leave for these kinds of events.

A second important source of frustration detected in our study,
both objective and subjective (perceived), relates to personnel
policies, including (1) job security, (2) opportunities for
training, (3) transfers and (4) promotions. Although not all
workers are equally motivated to advance into higher levels of
responsibility, it is important that such opportunities be open and
available to those willing to take them. In many cases, the
‘perception concerning the ynavailability of opportunities is due to
a lack of information, rather than to tﬁi absence of those
opportunities. The most clear need is to improve the means for
internal information so that employees can be aware of opportunities
open to them, and can plan according to their own personal
priorities.

¢

A second major approach to workplace improvement was also
proposed based on some of the needs and concerns expressed b
parents in these studies. It involves expanding the fermat affg:
basic operating principles of employee assistance programs to cover
services related to the mental and financial health of workers and
their families. These serwices_ could include on-site education and
trainﬁng activities focusfing on “Stress Management,” "Parenting
Education,” and "Financidl Counseling.™ In addition, "Information
and Referral Services" can be offered to cover needs usually met by
existing ¢ nity based ies and services. These include
marital counseling, child abuse, legal assistance, adult education
and training, and-recreation services.

The types of assistance proposed here are most critical for
single parents, given their relatively limited time and financial -
resources. They also can be of great importance to dual-earner
families and parents and, in many cases, to single and/or childless
workers. Thus, these are proposals that are non-discriminatory in
nature and can be considered a benefit for all workers (parents and
non-parents; single, divorced, widowed and remarried; male and
female; young and old; management, supervisory and clerical; skilled
and unskilled).

b. Recommendation for Schools ‘- +

There are many ways in which parents can become involved in the
education of their children. We found that most parents expressed a
desire to be more involved in their children's school activities,
They were particularly interested in attending activities in which
their children are taking active part. These included plays, band
concerts, and field trips. Unfortunately, many of these activities
are scheduled during the mothers' work hours. Many workers are not
allowed to leave the workplace to attend school activities because
of specific policies regarding short-term leave. Young children
often have difficulty understanding why their parents cannot attend

10
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“their"” activities, when other parents are there participating‘
These demands can cause stress in the parent-child relationships.
The presence of a proud parent at such “special” school events,
particularly if it is the only one they have, can be an’ important
reinforcer to children. ’

Teachers also tend to equate the presence of parents at these
Lypes of events with interest and support for their classroom and
the schdol, Unconsciously, the absence cdn be taken as a sign of
apathy or non-interest, often reinforcing already existing
misconceptions about divorced mothers and children of “broken
homes." . :

Several suggestions can be'derived from the experiencks related
by parents in these studies. Because of the diversity among
schools and grade levels represented in our sample, these
suggestions are couched in general terms, and they do not ignore the

fact that some or even many schools as well as individual teachers
are ilreaaLiuplemeang s!miTar measures.

(1) Scheduling of Activities and. Special Events

The most obvious suggestion is that schools should schedule more
acttvities during parents' "after-work®™ hours. However, as was the
case for some of the women in our sample, some people work evenings
or irregular shifts. There js a need to find-a balance between day,
evening and weekend activities scheduled by schools. In any case,
teachers should expect that some parents will not participate. A
simple reminder to children out the Fact that 5353 parents are
very busy, or -working and unable to attend, would do much to
alleviate the guilt many parents feel for not being there, as well
as the disappointment or embarrassment often experienced by their
children.

(2) Publicity for Upcoming Schoo! Events

Several parents stated that if they knew about upcoming events -
well enough in advance, time off could be requested or arrangements
made with co-workers and supervisors to be away for short periods.
Children are often unreliable messengers to the home for school
news. A #ell-publicized schedule of events would undoubtedly enable
more parents to anticipate as well as participate in schoo!
activities.

(3) School Involvement of Non-custodial Parents

In single-parent families (and in step-parent families as well),
the custodial parent is not always the one who is most Involved in
children's education. Divorce and loss of custody does not
necessarily eliminate non-custodial parents from children's lives.
We found several instances of a clear commitment to participate,
Schools, however, often ignore the non-custodial parent.

11
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. ~ At a minimum, schools should inform non-custodial parents about
their children’'s educational progress. Furthermore, these parents
should also be advised about school events. It should be left up to
parents and children to decide who can or should atterd school

. functions. Only in extreme cases, such as when a court order
¢ applies, should schools prohibit .non-custodial parents' access to
information held by schools and access to contacts with school
officials regarding the educational progress of their children.
Such an- expanded communication pﬁigcy can include mailing school
grades and other school informat to non-custodial parents who do

not reside in the same city. ' - o
’ - ~N b
(4) Homework. .
N Although about 40 percent of the single parent families in our

sample reported that sometimes other adults helped their children

with homework, it appeaxs that perhaps least 60 percent of these
parents do not have any help. Homework can be a constant source.of
stress and tension ih the family. First, it often calls for parents
to continously monitor children's honeuork assignments and keep’ them
away from distractions. ‘ Second, in"addition to draining energy from
exhausted mothers, this monitoring function often turns into an :
adversarial relationship. It can become a source of strain in
relationships that are already restricted,to just a few hours a day
for working single mothers who must also manage their households.
Third, many mothers are not fully prepared (educationally) to help ,
their children with most homéwork assignments. Half of our sample
had only a high school education.

- No unequivocal solution to the homework riddle was suggested by
our studies.of working parents. However, the issue of homework, its

ature and its purpose, is something that must be considered

iqusly by the education community. To the extent that it builds .

up and reinforces skills acquired during the school day, it may be a
necessary part of education. However, educators also must recognize
its potential for frustrating parents, who cannot help, and
children, who cannot complete assignments. .

These angl-other changes in procedures and policies of employers,
unfons, schools, and other agencies can be of great importance to
working parents, in particular. It would provide them greater
flexibi]ity to plan not only for the multiple demands arising from

ir work careers, but also those arising from child care, theit
children's education, and other family needs. The changes discussed
here should be welcomed by other family forms, including single,
childless, or those with older children since such alternatives
could accommodate the families' needs for satisfying personal lives
apart from their jobs and careers.

2. Need for Present Work Y

Near the end of 1983, the Working Parents Project convened a
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working mini-conference to explore various potential sources of
support for working parents identified during the project year. A
cross-section of researchers, service providers, and advocates- were
brought together to examine the most salient concerns with
dual-earner and single-parent families, and how different agencies
and programs collaborate to develop and implement programs relevant
to the needs of working parents whether dual-earner or single-parent
families. )

. ‘ ’

The conference participants were selected from each of the six
states in SEDL's region. They were requested to (1) be prepared to
share with other conferees information about their own efforts, (2)
work towards the identification of common needs and concerns, and
(3) help identify potentially successful strategies to address those
needs. This also included identifying which role or roles the
Working Parents Project as well as the Southwest Educat‘ional "~

Development Laboratory could play.

Findings from research conducted in the region were presented

by the Family Studies Center of The University of Oklahoma, the
Regional Center for Children, Youth, and Families of ThedUniversity
of Texas' Center for Socfal Work Research, and the Working Parents
Project of SEDL. Following these, - participants heard presentations
about programs and discussed issues and strategies for setting
initiatives relevant to working parents and their children at four
key institutional levels: (1) employers, (2) schools, (3) comnunity
service agencies, and (4) state-level agencies. '

L]

a. Getting E@loxers' Involved

After presentations about employee assistance programs) a

_community-based non-profit child care information and referral
‘service, and a school-based parent involvement center that does

oytreach to workplaces, the conferees worked in small groups to
prepare a list of critical {ssues or concerns. The issues
identified are as follows:

1) before-after school care (also called extended care),
2) summer care, , - !
3) sick child care,

4) 1isolation of workers (and parents, in particular), ‘

b
.
i

5) alcoho) and substance abuse,.. +

6) lack of coordination between scheols and employers with
regard to holidays, ,
7) inflexibility on the part of most ermlo}ers with respect to
leave golicies and work schedules. often not responsive to

.
¢ -
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the needs of parents,
8) lack of information and resources for parents,

9) absence of women and sensitive people in decision-making
positions, and

10)- lack of awareness by employers regarding potential “impact of
child care difficulties and concerns at the workplace; these
problems are often disguised bysemployees as illnesses in
the absence of more flexible policies to help overcome them.

-

There was consensus ampng conferees that addressing these issues

~ required collaboration not only of employers, but also of employees,

public schools and other agepcies programs that affect the lives of
families.

Among the strategies listed to approach in resolving these
issues/concerns, small groups proposed the following:

1) to make sure that initiatives represent the collaboration of
broad interest groups or segments,

2) that 1nitiat1ves designed to 1nf1uence employers be
presented on their own turf, béqgemonstrating a
particularly successful exampl and getting the more
progressive employers to host such forums,

3) that attempts must be made by people in social service areas
to reach professionals in the “human resource development“
field (also known as personnel management),

4) that when approaching corporations, attention be paid to

- cost/benefit considerations (the bq}tom line),

5) that it is better to begin by giving-(such as free noon-time
seminars) before asking for corporate support for more
comprehens ive programs and changes, and

6) - that the needs of any given employer are likely to be
somewhat unique, so that the best approach is one of
outlining options that are open for examination by all
parties concerned.

Conference participants agreed that it was not only important to
publicly recognize private businesses which cooperate with schools

. but that internal recognition by businesses regarding the .

contributions of individual employees to schools and other community
services is a)so important.
«
Finally, conferees indicated that some programs and initiatives
can be helped with a push from those in power and/or those wo have
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the resources, particularly at the state and local level. A key
strategy is the formation of broad based-coalitions of groups, with
.o similar goals, to influence legislators and other elected
officials. Often, that influence can’be applied to specific state
agencies, including Departments of Human Resources, State Alcohol
- and Drug Abuse agencies, etc. .

~ b. Getting Schools Involved

~—-  After presentations about a Community Magnef'School serving
.  working parents, a comprehensive public school before and after
school chfld care program, and an extended public s¢hool child care
-program run by a private, non-profit agency, the par icipants,
working in small groups, identified these issues and uggested the
v following strategies:

1) The need to take into account local school preferences and
district-wide policies when considering a school-based
, program. Some districts prefer to have more control over
. the programs, and some programs are the result of -
implementing court-ordered busing. ,
2) Cultivating the relationships with other child care
providers, since they are not threatened by the introduction
of a :erﬁice that they often simply are not equipped to
provide. s

'3) Making provisions for children to participate in related
school programs, such as school breakfasts. Some programs
- provide breakfast with federal funding, while Q!¢$i: do not
o, separate their children from others in the school who are
not in extended care.

4) The need to pay part of utility costs, especially air
conditioning in warm areas, raises the cost of the
programs. Such costs are not seen as a luxury, but rather
as a necessity, since most school bufldings are designed for
climate control rather than natural ventilation.

5) The need to adjust fees according to the type of care that
is given, Most programs have sliding fee scales for their
preschool operations, and flat fees for extended care, such
as morning only, afternoon only, or before and after school

. care.

6) The Arkansas court decision allowing schools to run
after-school care programs seems to have resulted in a
lowering of fees by private care providers. This would seem
to indicate that they were making a pretty good profit
before the school-based program was started. Thus, a
school-based program not only serves its c¢hildren, but it
can also help other parents by keeping for-profit providers'
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fees within reasonable limits.

c. Getting Communities Involved

*

After presentations concerning a community-based women's center,
a community-based telephone reassurance program for children in
self-care (latchkey), and a communify-based parent education
association, conferees worked in small groups to_identify the
following issues and concerns: .

. 1) Schools ‘are a gritical community-level agency. However, .
demands for additional services from schools could be a heavy
/ burden oh an already over-committed system. There is,
‘ though, room for greater community and parent-school
s cooperatfon to impiement programs such as after-school care.

2) The trend of shifting the burden for Schoolwork assistarice to
’ parents, who in many cases efther do not have the time nor ‘
_the skills to perform such function. After-school care can
provide a setting conducive to relieve some of the burden .
. -from parents. Other strategies include setting up telephone
homework assistance services for parents.

~3) Restricting schoolwork to the school day, by simply making
. better use of the prime time for learning during the day.
There was consensus that after-schoo] care cannot be merely a
continuation of the school day, and that a break in
activities should take place. :

4) Volunteers, such as elderly people and older stydents,
although important ta; the success of many programs, must be
cons idered as "icing® on the cake, and not the cake itself.
The burden of administering and staffing these programs
rests with dependable, professional and paraprofessional paid

+ personnel, Adequate education and training is jnecessary to
supplement and complement a basic caring attit*ﬁe.

d. Getting Support from State Level Agencies

- Prasenters for this session described a state-level child care
. advocacy organization, a state-level non-custodial fathers and
] mothers advocacy organization, the concerns of one State Department
of Education, and the plans of a Governor's Commission on Women. A
summary of the {ssues identified, for which solutions must come at
the local level with support from statewide and regional
organizations, included:

1) Training of day care professionals and paraprofessionals.
2) Needs of parents of special education children and the lack

of suitable facilities for them; lack of properly trained
personnel and the high cost of specialized car),\
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3) Training for Family Day Home Providers, most often found
clustered around the schools. .

\j .
4) Transportation to and from schools and day care centers.

5) Summer care.
6) Supervision for play areas and parks.

7) School and workplace barriers to parental involvement for
—_ working parents. :

8) Homework; its necessity and how much time it should involve,

9) Lack~of teacher and payent preparation for scheduled schepol

- conferences, and commu;ications between home and school.

10) Lack of employer/busifiess awareness of school activities
that require presence of parents.

11) Potential resentment by single, childless or older embloyees
about special benefits or treatment afforded to parents of ~
young children, . .

This partial list of problems/issues was accompanied by a
similar 1ist of suggestions. In some cases, examples of actual
programs currently being implemented to meet some of these needs are
included. Among these were:

1) Training of child care personnel. In the past this training
has been supported by federal funds. Cutbacks and :
consol idation of social programs into block grants has
diminished the capacity of many states to license and
enforce minimum standards for child care. An exemplary
program started by Austin Families, Inc., called Quality

' Development, sends a child development specialist to Family
Day Homes in the community and works with them in improv ing
the quality of care, teaching activities appropriate for the
children, etc. Another suggestion was to include these
Family Day Home people in the trdaining provided to the After
School Care Personnel, which is financed by the schools or
the programs themselves. That would be a relatively
inexpensive improvement of the quality of care received by
children not attending formal after-school care.

/ 2) Parental involvement in schools. The consensus appears to
be that many working parents cannot be asked to show the -
same level of involvement in many school activities as
traditionally expected from stay-at-home mothers, However,
efforts must be made to improve the opportunities for
working parents to have direct communication with teachers
of their children. School conferences need to be not only
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better scheduled, but also structured and prepared in such a
way that they inform the parents about progress and success,
and do not become just another negative encounter. Some -
participants suggested the desirability of joint
parent-child-teacher conferences, while others favored home
visits. Whether or not these suggestions are reasonable,
and whether or not teachers uould be willing and able to do

~ SO is still an open issue.

3) Handling, by teachers, of situations of marital instability
and divorce. A critical need is to take measures to avoid
stigmatizing children, and the provision of special . o~
counseling to children involved in divorce or custody
conflfts. These services would have the character of
v preventative of further disruption of the academic and
social 1ife of individual children and whole classes.

(' Ve 4) Schools' role in school-business cooperation. One way to
increase employers' awareness of the needs of their
employees who are parents is.to provide businesses with
information about school events through outreach
activities. The willingness of schools to provide
informat fon should help counter the private sector
perception that school staff only call on businesses to
request money, materials, or services. This type of
outreach can become a true exchange. One apprpach becoming

“popular is the Adopt-a-School concept, being lemented in
various communities, including Austin. That As a
system-wide program, involving pairing of sc@ools with some
of the larger businesses in the area.

5) Resistance from non-parents at the workplace to special
benefits for working parents. One solution is the
“cafeteria® approach to employee benefits. In this
approach, individuals can select, at various times, 5
different options with a similar total value to accommodate
their current needs. Thus, young parents may opt for child
care assistance, while single employees may concentrate on
estate-building, or extra time to pursue educational goals,
while older employees may choose retirement options.

6 WorkpTace policies. The implementation of policies that are
important to parents, such as flexible leave policies,
flexitime, job sharing, pamst-time employment, etc., can best
be accomplished through education and the use of role
models. Particularly innovative indystries should be
recognized and rewarded. Many employers may be moved more
by competing for a favorable image than by profits alone.
[t also was suggested that the non-profit and public sector
-"employers should be on the forefront of these innovations, .
and serve as examples to others.
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7) Union and employee participation. It was recognized that
participation of unions and other employee organizations,
when they exist, is key to the promotion and successful
implementation of these changes in workplace policies.

During a closing session, participants were asked to indicate
what role or roles the Working Parents Project and the Southwest
Educational Devel t'Laboratory offF@iblay. The list included a
variety of roles, ranging from rese{@aii#d development, evaluation
to application, training, informatioMhering and dissemination,
consultation and technical assistance.- Specific suggestions
included the following: !

v

1) Perform a clearinghouse function. To gather information
about programs and activities and disseminate that
information to potential users in the region. . The point was
made that other regions of the country seem to have made
great progress in a variety of areas relevant to working
parents, yet, that information is not widely or easil
available to local programs without national connections.
In at least three different "national conferences”" held
recently concerning (1) single parents and the schools;e$2)
employer-assisted child care, and (3), after school care;
very few, if any, representatives from programs in our
region have been present and/or invited to participate.
These national conferences have been held in the East or
Northeast, and have drawn their participants from the
surrounding areas. The south *and southwest are clearly
underserved when it comes to access to first-hand '
information about innovative programs and activities.

2) Provide neutral expert testimony. Oftentimes there is a
need to provide research documentation about programs,
policies, regulations, or legislation proposed. That is a
function that could be undertaken by a non-profit, "neutral”
organization such as SEDL.

3) Provide evaluation services to programs and agencies that
are too small to have their own evaluation teams.

4) Provide consultation services to various school systems and ..

help them set up after-school care (rograms.

5) Provide consultation services to school systems in other
related areas concerning working parents and single-parent
families.

6) Extend consultation assistance and collaborative
relationships to other agencies and organizations, including
non-educational organizations, such as voluntary and service
organizations, businesses and corporations, employee groups
and unions,
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7) Facilitate access to research data bases necessary for

program development by practitioners not familiar with
recent, relevant research. :

- 8) Facilitate the exchange of experiences within the region
among organizations in varibus states by serving as_anchor
v to a network of programs, agencies, organizations and
individuals concerned with wofklng parents and their
g families.
9) Develop materials, including "how to" manuals to assist
prachjtioners in the development of programs and activities
supportive of ‘wprking parents and single parents. . ~

* 10) Work with state education agency officials to incredse their
awareness about the needs of workxng parents and
o single-parent families.

‘N

11) Assist in forming networks and coalitions at the local,
y state and regional levels to help with programs,
. legislation, appropriations and other forms of public policy ~\\\
which are snpportive of working parents.

After providing these encompassing mandates to the Working
Parents Project, conferees agreed that the list more so constitutes
a "wish® list, and thqt some things can be done sooner or easier ,
than others. {here was agreement that a first order of business was
to determine is out there (i.e, what is happening with programs
relevant to working parents and single parents). Thus, priority
should be given to information gathering, dissemination, and
network-building. Those activities would increase the capacity of
the Project in providing consultation and technical assistance to
others in the region. N\ ‘

The general and specific feedback received by the WPP staff from
this excellent cross-section of regional stakeholders served to
refine and specify the content of the activities necessary to meet
the goals and objectives for the FY 1984 work. These goals,
objectives, and specific activities had been written over a year and
a half before, and, thus, were approximations, anticipated in the
absence of rese rch findings and feedback from a wider range of

4 regional stakeholders,

The goals and objectives for 1984, as stated in the proposal
written in mid-1982, lacked specificity. Thus, in the planning of
specific activities that were to be undertaken in 1984, the WPP
examined the general recommendations offwred in the 1983 Final
Report.

The general area of child care 4or preschool children,
especially infants and efforts to get employer-assisted child care
initiatives, was being served well by several nationdl and some
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state organizations. Although child.care was idenfified by wPp
research as a major concern. of working parents, it is not an
educat ional issue, or at least one not likely to be solved through
the schools. .

Addressing income, promotion, advancement, and other related
workpltace issues, along with other sources of stress and pressure (
experienced by working parents, was Judged beyond the competency of
a primarily education-oriented agency. Besides, most of those
issues, although experienced with greater intensity by working
parents, also affect single and childless workers. -

This synthesis and refinement of the sugg@tions led WPP staff
to- concentrate upon those issues that affected working parents most
directly: (1) the need for quality after school care for their
elementary school children, and (2) the need to identify then remove o~
institutional barriers to the involvement of working parents in the.
education of their chiTdren.- At the time of WPP's 1983 conference,
" participants identified after school care programs provided in the
school buildings to serve elementary school-aged children as the
fdeal way to meet the needs of working parents for care that
- provides safety, is affordable, and allows for access to tutoring
services, creative, and recreational activities. .

With representatives of two highly suco@ssful programs present
at_the conference along with their encouragement for WPP to become
involved ‘in this area, led to further expjoration of this issue by
staff. This exploration led to contacts with a well-developed,
comprehensive project having national projections. '

The School-Age Child Care Project (SACC), part of the Center for
Research on Women at Wellesley College in Massachusetts, was started
in 1979. Since then, the SACC has developed into a national
information and technical assistance resoyrce. They have conducted
research on the issue and have developed materials to assist in the
fmplementation of after school care programs. These include a
comprehensive manual, a report on policy issues relevant to after
" school care, and a manual directed to public school administrators
addressing some legal considerations related to such programs.

As it often happens with "national® projects, thefr influence
,and coverage diminishes proportionally to the geographical distance
from that center.. Although the Austin Extend-a-Care, Inc. is
featured as one of the models in the SACC Action Manual, and the
SACC staff is available for consultation and training, we found some
programs within the region that were not aware of ‘the fine examples
in operation elsewhere in their own states as well as within other
close by states in the region, a clear indication of their relative
isolation.

While invited to present WPP findings and recommendations at a
conference sponsored by SACC, we explored possible collaborative

21

27



4

arrangements with SACC. Given their status as a national resource,
they expressed no grea® interest in collaboration with WPP
especially with respect to establishing WPP as a regional branch.
They were interested, however, in WPP providing information about
their products and services as well as making referral of inquiries
from the region to the SACC center.™ »7.

After school care continugs to be perceived by many school
administrators as a non-educatYonal, marginal issue. As such, its
potential for delivering safety, tutoring, and enrichment to
elementary school children is not widely recognized. Reluctantly,
WPP has maintained a secondary interest in and along with an
awareness about the current status and -development of after schoo!l
care imJschools as a working parents issue. WPP believes that there
is gireat potential for these types of programs to provide an avenue
for business involvement, and more generally, community-wide
collaboration efforts on behalf of working parents and their
children.

In addition to WPP's secondary interest in after school care for
elementary school children, the project has concentrated its efforts
on formulating a type of school-business collaboration designed to
address some of the needs detected in its research with dual-earner
and single-parent families. It incorporates components of programs

_in operation elsewhere in the region and the nation.

The WPP's strategy is to ine in one multi-part, flexible
package caed Employer-Assis Parent Involvement in Schoels
(ESPIS), sBveral components of various programs. These componentg’

are designed to meet needs of dual-earner and single parents as
identified in our research. Some other components proposed were
identified with the help of colleaques from the region who
participated in our September 1983 conference. Other components
were identified through information obtained from local projects
within our region in addition to projects in other states and
national-level efforts. The search for these additional sour of
information has been an integral part of our 1984 activities.

The original goals and objectives, offered in mid-1982, are
presented in the following section. The description of the
activities that follow reports on how these goals and objectives

were met in the course of the Working Parents Prq}ect work during FY
1984 .-

-/
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C. PROJECT GOALS AND OBJECTIVES FOR FY 1984

_ These were the original goals and objectives proposed for 1984,
They -have guided the work during this year and will be used to
organize the report that follows for easy reference.

-

1. Goals and Objectives
a. 6Goall

To translate project research findings into practical \
recommendations for policies, strategies/guidelines, and
programs that families, schools, employers, and other agencies
can utilize to increase the capabilities of working parents for
participating in the education and care of their children.

2\ . : k . .

-~ Objective 1 '

* 1o synthesize projeet findings along with other reiated research
on working families' role in children's education as sell as
research concerning innovative programs focused on 1inking
working families, schools, and employers. :

‘ . Objective 2 o S .
To TdentiTy specific groups, networks, agencies, and

organizations within the region that can benefit directly from
dissemination of information about project findings, syntheses,

’ and recommendations. °
_ | Objective 3 ‘
o 0 develop a variety of approaches for presenting project
. findings and recommendations to schools, employers, and parents.
b. Goal 2 ‘ e '

To assist agenties, institutions, organizations, and individuals
concerned with enhdncing the collaboratton between schools,
employers, and working parents, by providing up-to-date ;
information about ignovative approaches in the area of work,
education, and workthg parents.

| Objective 1 ‘
( | To develop and then maintain an up-to-date information base
regarding research, progfams, agencies, and individuals having

an active focus on activities that encourage support for and
enhance the participation of working parents in the education of
their children. "

- ' Objective 2
0 develop project capabilities for assisting local and state
' education agencies, human service organizations, and places of

employment in the development of programs, policies, and
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c.

procedures designed to enable fuller working parents’
participation in the education of their children.

Objective 3 .
o implement the information dissemination plan through one or
more alternative methods.

-

Key Staff
The key staff and their responsibilities are:

henato Espinoza,'Ph.D., Senior Researcher, performed the overall
supervision of project activities, with particular attention to
networking and contacts with regional and national stakeholders.

Nancy Naron, M.A., Research Associate, performed a full range of
project activities, with particular attention to data analysis
and synthesis of research findings. :

Sylvia Lewis, A&niniizrative Secretary (half-time), performed
various duties, including word processing, correspondence, and
input and maintenance of the magnetic disk files.

In addition tb the regular project sta?;, assistance was

% rendered at various times by other staff of the Division of Family,
School, and Community Studies, and by other SEDL staff, in
particular the Office of Institutional Communications.
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D. MAJOR ACTIVITIES AND ACCOMPL ISHMENTS
v

This section of the final report contains a description of major
activities, products, and accomplishments to date. Some of the
activities described here are either ¥ continuation or a further
development of activities that were a minor part of the work
performed durting the research phases of the project. This report,
then, describes the current status of these activities, as well as
specific activities and accomplishments that have taken place during
FYs4, N

The organization of this section of the report follows. the
sequence of goal ‘and objectives presented in the previous section,
with the emphasis described in Section D. 2., "Need for Present
Work.® In order to improve the flow and readability of this report,
documents produced in the course of the work will be described here
and presented in their full form as appendices. The same will be
true with databases that have been developed and maintained during
this phase. A certain -Mmount of repetition is unavoidable, since
certain activities, such as the development of databases, serve more
than one goal and meet more than one objective.

\

1. Goal 1. Translating Research Into Practical Recommendations / L

_ Three sef)arate objectives had been proposed. The activities,
products, and outcomes relating to these ?ﬁ&ives are described
next.

a. Obaective 1. To Synhthesize the Various Phases of Research and
er Related Research. .

This objective was met by the development of a document that
contains comparisons of the data gathered from the dual-earner
sample and data gathered from the single-parent families. To
compare the findings from the two studies, similar typologies were
’ « » derfved and classifications were made. The two samples were then
compared in terms of several employment-related and family-related ‘
factors and appropriate statistical analyses were performed. The \
> report also incorporates findings from others' research. In
addition, this document contains recommendations directed toward
school administrators and personnel, employers, business -
associations and community groups. This report is titled
“Comparisons of Work and Family Life Among Dual-earner and
Single-parent Families" and is presented as Appendix A.

b. Objective 2. To Identify Stakeholders Within the Region Who
ouTd Benefit From our Work i 4

The activities performed to meet this objective are a
continuation of the networking activities that were initiated during
1983.

g
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OneSet of stakeholders is relatively easy to identify, although
hard to reach. These are the school superintendents that head loca)
education agencies (LEAs) in all six states. We secured an
up-to-date mailing list to reach the almost 2,500 LEAs in the/,?
region. In addition, we have access to up-to-date educatigg/
directories from all six states. These directories vary i1 the
amount and type of information they contain. The common elements
are the names, addresses, and telephone numbers of top
administrators in the central offices and in the various compuses.
Some contain information aboat current enrollment, the number of
teachers, etc.

A second set of stakeholders, non-school community organizations
and agencies, proved more difficult to secure. The WPP files have
been developed and maintained up to date with the assistance of our
Advisory Board members, through personal contacts of staff in
- conferences and professional meetings, and from reference books and
other sources. These databases are maintained .in the form of an
electronic ftle stored in magnetic disks residing in our word

processing equipment.

These files have been created to contain a record of the names
of programs, agencies, organizations, and individuals {dentified as
potential stakeholders in the success of dual-earner aid single-
parent families. There are separate files for each of the six’
states of the SEDL region, and a selective file on stakkholders from
other states and national organizations and agencies.

For each item in the electronic file there is a corfesponding
manila folder that contains a record of contacts, information, and
materials from and/or about that particular organization or
individual. The electronic file, used mostly as a mailing 1ist
generator, is updated periodically. The materials in the folders,
on the other hand, are constantly being updated since they contain a
variety of materials, including notes on telephone conversations,
personal contacts made while attending ngs, contacts made while
visiting or being visited by other profzggﬁgﬁkgs or practitioners,
and copies and notes on any correspondence exchanged, actions taken,

- etc,

In addition to the files for states and national contacts, there
is a special file containing Vists of participants and/or presenters
to various professional conferences, meetings, and other functions
where Project staff have participated. These lists are used to
identify additional contacts in the various states of the region.

. Each state file is classified into three m®or categories: (a)
Working Parents Project Key Contacts, (b) Agencies, Organizations,
and Programs, and (c) Individuals. .

€Yy )
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(a) Working Parents Project Key Contacts.

Thése are individuals who have an already established working
relationship with the Working Parents Project. They include members
or past members of SEDL's Board of Directors, members of the Family,
School and Community Studies Division's Advisory Board, and
participants in a working conference held by the Working Parents
Project in September of 1983. These individuals have contributed
considerable time and effort to provide quidance and feedback to
project staff, to suggest areas of needs in their respective states,
and in general, to assist with project activities. These include
assisting staff identify additional contacts, secure updated
materials, and make referrals to individuals and agencies in’ their.
respective states and within' the professional organizations of which
they are ‘members. : ~ '

L4

-

(b) Agencies, Organiihtionsl¥and Programs.

This file contains those institutional stakeholders with whom
the project has corresponded or who have been suggested by other
contactS as a potentially useful or interested stakeholder. In this
category, only those schools or school districts in which a direct
personal or telephohie contact has been made are’ included. The
l1isting does ngt include the 1ist of 2,500 school superintendents
who were sent/a copy of the Executive Summary of the 1983 research ”
findings and recommendations.

\\ .
The relative large size of the Natfonal Contacts file is due 5
the considerable interest that has been generated at the national
level by the Working Parents Projett. The section detailing
dissemination activities lists the various meetings and ’
presentations made by project staff during 1984.

H(th the exception of the Local Education Agencies, no atteﬁpt
has been made until now to further classify the various v
institutional contacts because of their relative small numbers. The
specific organizations and agencies included vary from state to
state, since most are really local rather than state-level
entities. Efforts have been made to include organizations and
agencies in-large as well as medium and small cities in the various
states. Texas has about half of the total school population and
about half of all school districts in the region. That, in addition
to the proximity of many state agencies and organizations with
headquarters in Austin, our home base, explains the relatively
larger size of the Texas file.

(c) Individuals.

This file contains the names of individual researchers or
practitioners who have requested information or materials about the
project; this includes of some university faculty members and
.others.
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¢. Objective 3. To Develop a Variety of Approéches for Presenting
Project Findings and Recommendations to Various Stakeholider

roups

This objective has been met by the development of three major
documents designed for dissemination purposes. The first one is in
the form of the Testimony that the Working Parents Project presented
at the Hearing of the Prevention Strategies Task Force of the House"
Select Committee on Children, Youth, and Families. It was held

< Washington, D.C. on June 7, 1984, The document, entitled "Involving
Deal-earner and Single Working Parent Families in the Education of
Their Children: Some Recommendations for Action,” summarizes
selected findings from our previous research, and presents oyr
general recommendations to schools and employers. té? that docyment,

the basic strateqy of our “Employer-Assisted Paren Involvemént in
Schools® program, (ESPIS) is developed. The text of the Testimony
is scheduled for publication by the House Select Committee in
December of 1984. Only a limited number of copies of the document
submitted were distributed. The Testimqu is presented 1? Appendix

¢

The second document, entitled “Dual-earner, Single Working
Parent Families and Education: Recommendations for School-Business
Collaboration,” contains a more refined description of our proposed
strategy for increasing the involvement of working parents in the
education of their children. This document has been disseminated to
about 200 selected community organizations, including business
organizations and other social service providers in large, medium
and small cities throughout the six states. This document is
presented as Appendix C. ' )

Finally, a comprehensive summary of the major findings, :
including some. additional analyses, and the general and specific
recommendations offered by the project are contained in the document
described under Objective 1, and it is presented here as Appendix A.

In addition to these documents, WPP staff has tailored the basic
findings and recommendations for presentations to a variety of q‘\
audiences, both in the region and in national forums. Detail of -
these dissemination activities and audiences are presented in the
discussion of Goal 2, Objective 3.

2. Goal 2. To Assist Other Agencies, Institutions, and
Organizations to Enbance Collaborative tfforts

Three separate objectives were envisioned to meet this goal.
The activities, products, and outcomes are described in the
following paragraphs.

a. 'ggjective 1. To Develop and Maintain an Up-To-Date Database
egarding Research and Programs Directed to Working Parents

In order £o meet Egjs objective, it was necessary for the
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project to acquire and. store for its internal use not only research
Titerature, but also information about agencies, organizations,
programs and individuals engaged in activities relevant to the
success of dual-earner and single-parent families and their
children. The databases developed include not only informatidn and
contacts with stakeholders in the six states of the SEDL region, but
also contacts with other organizations and agencies in the other
states and many others more national in scope. In addition to these
databases, the staff has collected clippings from local newspapers
as indications of interest and concerns present in the Austin
community.

The materials and information collected has beeri organized as
follows:

[

(1) Research Reports, Books and Other Documents File

The project's materials acquisition effort has been Supplémented

~ with many materials obtained at no cost from various governmental

sources, foundations, exchangesaof materials with other projects,
displays at special interest professional meetings attended by
staff, and the private subscriptions of staff to relevant

~ professional journals. Additional sources of materials include the

SEPL library, other SEDL projects, and the Texas Education Agency's
Project C.I.T.E. (Coordinating Information for Texas Educators).
Project staff also have secured individual courtesy borrowers ' cards
in order to gain access to the University of Texas' Perry-Castaneda
Library. ‘

The Reference 1ist, included as Appendix D, is contained as .an
electronic file on a magnetic disk. It has been classified, using
internal codes, into the following major categories:

Business-School Collaboration

Children and Work .

Demographic Data and Analyses .
Employment

Family Relations '

Gender Roles . 2
Home-School Interrelationships

Job Satisfactfon and Involvement

Maternal Employment (effects of)

Research Methods

Work and Family

Within these categories, there are specific sub-headings that
further define the contents of individual items. Multiple listings
are avoided by the use of a sub-category "General® under each major
category. The word-processing technology used allows for some
limited manipulation of this list using the internal codes. It is

possibTe to reorder items alphabetically by code, as well as add new

codes, recode existing items, combine codes, etc.
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Although notes have been made aboyt many of these documents,
they are most often contained in indgx cards used to generate the
) Tist of references, since producing annotated bibliographies or
' references has not been a goal of the project. These materials and
files are intended for internal reference use only. .

(2) Books, Reports, and Other Documents
)

Not all items listed in the references file are physically
available within the premises. Those materials that are actually
available on the premises have been classified and stored in five
different sets according to their physical characteristics:

(a) Books. Includes both hardback and paperback books. They
are stored in cabinets in alphabetical order according to
author. The WPP collection currently contains over 70
- volumes.

(b) Documents and Reports. This set includes soft-bound,
spiral-bound, and other non-standard items held in manila
folders, and arranged alphabétically by title, since many of
them have only institutional authors. The WPP report
collection currently holds over 100 titles.

(c) Small Documents.; This set includes documents in the popular
small format, nnghly five-by-eight inches, and normally
less than 30 pages long. They are arranged alphabetically
by  author. There are currently over 30 titles.

(d) Papers. This set consists of paper reprints, separates, or
pEo%ocopies. They are held in manila folders in tub-file
type cabinets, arranged alphabetically by author. There are
currently over 300 items, including papers, xerox copies of
chapters and sections of books and reports, and
miscellaneous items. .

(e) Professional Journals. These are storéd by date in a
separate cabinet. There are over 85 issues of various
Journals; mast of these are staff's personal copies.

(f) Newspaper Clippings. These, mostly obtained from the
newspapers that staff read in their homes, are cut dnd
pasted, and then circulated for information and on some
occasions to .follow up a contact or request for information,
materials, or publications. After routing and whatever
ation is called for, clippings are filed in simple
chronological o§ger. The unclassified clippings file

contains over 300 items, an average accumulation of about
five per week for the last two years.
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. . ,’
(3) Files of Agencies, Programs, and IqViduals

These files have already been described as the WPP network under
Goal 1, Objective 2.

b. Objective 2. To Develop Proipect‘s Capability to S®ve As A
esource akeholders in The Region
In order to meet this cbjéctive, the WPP collected, read, and
made notes about the ma that were acquired, either through
purchase, personal subscription professional journal, or

materials obtained from the State U ary, City L\ibrary, and from
the University of Texas Perry-Casganeda Library.

In addition to these readings, the WPP staff participated in the
following organi;ed activities:

(1) In-house Staff Development Workshop

During 1984, staff attepded an in-house two-day workshop on
“Improving Communications Skills.® Presented by an outside
professional consulting firm, the workshop- was designed to dfagnose -
each individual's communications strategies, to review oral :
presentation styles, and to provide feedback and teach oral
communication skills and concepts. '

(2) Conference Participation

Project staff members participated in numerous conferences and

' - meetings, in the great majority of cases in the dual roles of ,
%res_enters and participants/conferees. The complete 1ist of those
Us reported elsewhere in the section on dissemination activities.
Here, four major meetings of national scope, two by professional
organizations and two invitational meetings of national scope, are
mentioned, because although .the staff were not formal presenters, p
they were either active participants or had been invited to serve as
a resource. Both professional assocfation conferences included
pre-conference workshops, seminars, and sessions on topics of
specific project interest as well as general professional
development in such areas as methodology, thedry, policy issues,
etc.

(a) The 1984.Annual Meeting of the American Educational Research
Assocfation (AERA), held in New Orleans, Loufsiana in April.

(b) The 1984 Annual Meeting of the American Sociological
Association (ASA), held in San Antonio, Texas, in September.

(c) Renato Espinoza, the Senior Researcher of the Working
Parents Project, was elected to the Work and Family Research
Council of th nference Board, Inc. of New York. The Work -
and Family Res€arch Council is an interdisciplinary group of
31
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professionals, from the business community and other
organizations, that will meet on a periodic basis in order

\ to explore aspects of work/family issues of particular
concern to the members. The Council will function as an
integral part of the Conference Board's Work and Family
Information Center, a national clearinghouse created in July
of 1983 with funds from the Carnegie Corporation of New York
and the Atlantic Richfield Foundation. The second meeting
of the Council was hosted by the Honeywell Corporation, and
held in Minneapolis, Minnesota in October.

(d) Renato Espinoza was invited by the Center for Early

Adolescence of the University of North Carolina, with

'\) support from the Johnson Foundation, to an invitational,
working conference at the Wingspread Conference Center, home
base of the Johnson Foundation in Racine, Wisconsin. The
conference, with the title "3:00 to 6:00 p.m.: Setting
Policy for Young Adolescents in the After-School Hours,” was
held November 11-13, 1984.

(3) Project Consultants and Other Resources

During the course of 1984, the Working Parents Project has
identified the following individuals as outside consultants and
resources that would be available to assist with project activities.
(a) ARKANSAS

(1) 6lenda Bean, Child Care Speciélist, Arkansas Advocates for
Children and Families, Little Rock. A

(2) Mary Bryant, Executive Director, The Parent Center, Little
Rock. .

(3) Jerry Flanzer, Graduate School of Social Work, University of
Arkansas at Little Rock.

(4) John M1i1er, Department of Sociology, University of Arkansas
at Little Rock.

(5) Betty Pagan, Professor of Child Care Management, University
of Arkansas, Fayetteville.

(6) Juanita Sanford, Henderson State University, Arkadelphia.
(b) LOUISIANA

(1) Juliana Boudreaux, Associate Superintendent, New Orleans
Parish Schools, New Orleans.

(2) Joe Carlisle, Louisiana State University, Shreveport.
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(3) Judy Moon, Louisiana State Department of Education, Baton
Rouge.

¢

(4) Nancy Torczon, Director, Program ADEPT, New Orleans Parish A
Schools, New Orleans.

(5) Karen Soniat, Louisiana State Department of éducation, Baton
Rouge.

(c) MISSISSIPPI

(1) Ralph Brewer, Mississippi State Department of Education,
Jacksonville, .

(2) Gary Hansen, University of Southern Mississippi,
Hatt iesburg.

(3) Swinton Hill, Jackson Public Schools, Jackson.
(4) Joseph Pete,- Jackson Public Schools,;  Jackson.

A' ) .
(5) J. Gipson Wells, Mississippi State University, Mississippi
State. .

(d). NEW MEXICO

(1) Roger Krogh, New Mex ico State University, Albuquerque.
(2) John Mondragon, Albuquerque Public Schools, Albugquergue.

(3) Harriet Ottent, Parent Involvement Center, Albuquerque
Public Schools, Albuquerque.

(4) Hugh Prather, Albuguerque Public Schools, Albuquerque.
(5) vita Saavedrd, Longfellow Community School, Albuquergue.
(e) OKLAHOMA |
| (1) Sharon Clark, Coalition for Parenting Programs, Tulsa.
(2) David Fournier, Oklahoma State University, Stillwater.

///"\\\\ (3) Beulah Hirschlein, Family Studies Center, University of
‘ Ok 1ahoma, Stillwater.

// (4) Ann Lowrance, Women's Center, Norman,

(5) Betty Wilson Jacob, Idabel.
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(f) TEXAS

(1) Rosalie Anderson, Center for Soctal Work Research, The
University of Texas avustin.

(2) Martin Arocena, Researcher, Offite of Research and —
Evaluation, Qustin Independent School District, Austin.

le Evangelina Barron, Parental Involvement Specialist, Austin
Independent School District, Austin.

(4) R6§e Brewer, Assistant Professor, Sociology Debartment, The
University of Texas at Austin. ]

(5) Gloria Contreras, Assistant Professor, College of Education,
The University of Texas at Austin. ‘

(6) Norvell Glenn, Professor of Sociology, Department of
Sociology, The University of Texas at Austin.

(7) Terry Gilius, Director, Austin Families, Inc., Austin,

*(8) Rose Lancaster, Executive Director, Austin Extend-a-Care,
Inc., Austin.

{9) Michael Lauderdale, Director, Center for Research on Segial
Work, The University of Texas at Austin.

(10) Dick Stanford, Executive Director, Employee Assistance
Programs of Texas, Austin.

(11) Nancy Voigt Wedemeyer, Associate Professor,:Department of
Home Economics, The University of Texas at Austin.

c. Objective 3. Condyct Dissemination Activities
\

/

The dissemination of our research findings and recommendations
has been the central activity of this period. The major activities
can be classified in terms of their format and major target
audiences.

Three major documents have been prepared and used for this
dissemination function, and they have been used either as handouts
at meetings and presentations or in direct mailings, either
inftiated by the project, or as a response to inquiries and requests
for information. These are (1) "Work and Family Life Among Anglo,
Black, and Mexican American Single Parent Families: Executive
Summary of the Working Parents Project 1983 Final Report,” (2)
"Involving Dual-earner and Single-parent Families in the Education
of Their Children: Some Recommendations for Action," Testimony
presented -at the hearing of the Prevention Strategies Task Farce of
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the Select Committee on Children, Youth, and Families on *Improving
American Education: Roles ¥or Parents,* held in Washington, D.C. on
June 7, 1984 and scheduled For publication in December, 1984, and
(3) "Dual-earner and Single-parent Families and Education: Some
Recommendations for School-Business Collaboration.”

The specific dissemination events include: e

(a) General Mass Dissemination:

- Write-up in Americal Family, Vol. VII, No. 2, February
1984, \

- Article in USA Today, April 26, 1984 issue, by Sally
Stewart.

- Mention on the NBC Nightly News, national network
broadcast, ApriT 20, ?EI.

- Arttcle in The Washington Post, April 27, 1984 issue, by
Judy Mann.

- Write-up in Education Daily, April 27, p. 4.

- Write-up in Education USA, May 7, 1984,

- Article in School-Age Child Care Newsletter, Vol. 2, No.
2, Fall of 1988

- Nancy Naron was featured co-interviewee on Focus on
Education, half-an-hour television program Broadcast to
exas Coast region, Station KRIS, Corpus Christi,
. November 16, 1984.

(b) Conferente Presentations:

The following presentations were made by WPP staff. The
information provided here includes dates, title of presentation,
name of conference or forum, city and state where it was held, and
types of participants or target audiences reached directly.

- April 5, 1984. *"Divorced Working Mothers' Involvement in,
the Education of their School-age Children: The Role of
Ex-spousal Support and the Mother's Social Support
Network." 1984 Annual Conference of the Texas Council on
Family Relations, Abilene, Texas. Participants included
marriage counselors, family therapists, commnity family
service providers, researchers, and students, mostly from
Texas, but including some from New Mexico and Ok!ahoma.

- April 27, 1984, “Working Parents Project: Findings and
Recommendations.” National Conference on “Working Parents

35

41



and Achieving Children: The Road to Excellence.® Home
School Institute, Washington, 0.C. Participants included
a national cross-section of educators and educatienal
researchers, family professions, lprogram administrators,
legislative staff, Department of Education staff, parents,
students, advocates and members of the press, both local
to Hashington, D.C., national press, and national
education press services. v . P

May 17, 1984. "Work and Family Research: Implications
for Latchkey Children.® When School's Qut and Nobody's
Home: The First National Conference on Latchkey Children,
Boston, Massachusetts. Participants included a national
cross-section of researchers, program developers,
representatives of the business sector, legislators and
legislative staff, educators, parents, and students,

June 7, 1984, "Involving Dual-earner and Single Working
Parent Families in the Education of their Children: Some
Recommendations for Action.® Hearing of the Prevention
Strategiescfask Force of the House Select Committee on .
Children, Youth, and Families, Washington, D.C.
Participants providing testimony, in addition to the
Working Parents Project, included a cross-settion of
researchers, program developers, educators, parents and
children from six states and the District of Columbia, in
addition to the legislators, legislative staff, and
members of the national press.

July 16, 1984. "Working Parents, their Employers, and the
Schools: Some Strategies for Mutual Collaboration." At
"Texas Public Schools--A Rising Tide of ExceWence.* 1984
Superintendent’'s Workshop for Educational Leaders, Austin,
Texas. Participants included school superintendents,
other central office staff, and teachers from Texas.

July 30, 1984, “Involving Working Parents in the Schools:
Some Barriers in the Workplace, the School, and the
Comunity.* At Parents, Teachers, and Administrators
Teaming for Excellence Conference, Ruston, Louisiana.-
Participants included State Department of Education staff,
university researchers, teachers, administrators, and
parents from Louisiana.

August 26, 1984. "Workplaces, Schools, and Families:
Studies of Parents'“PaMicipation in the Education of
their-Children.” The Society for the Study of Social
Rrouﬁems 34th Annual Meeting, San Antonio, Texas.
Participants included a national cross-section of
sociologists and other social scientists, along with
program developers and educators,
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- October 19, 1984. *"Policies apd Program Developments
Affecting the Work/Family nce: Helping New Era
Families Cope." National Council on Family Relations
Annual Meeting, San Francisco, California. Participants
included a national cross-section of researchers, marriage
counselors, family therapists, social workers, community
family service providers, family life educators, parent
gducation specialists, educators and students of various
disciplines.

(c) Targeted Dissemination-Regional Audiences

In addition to the activities mentioned aove, two major direct
mail activities have been undertaken during this year:

1) Direct mailing of "Work and Family Life among Anglo, Black,
and Mexican American Single-Parent Families: Executive
Summary of the Working Parents Project 1983 Annual Report® to
: over 2,500 District Superintendents in each of the six states
J of the SEDL region, and

2) Direct mailing of *Dual-earner and Single Parent Families and
Education: Some Recommendations for School-Business :
Collaboration,” mailed to approx imately 200 business and
community organizations and agencies in various cities
tﬁroughout the six states of the SEDL region,




E. CONCLUSIONS
] .

In the course of the work performed during FY84, the stated
goals for the project have been met. Three separate documents have
been developed and used to serve various needs of the project's
dissemination activities during 1984,

The reactions of various audiences to our research findings
indicate that our at®ention to the workplace and its culture is an
important contribution 'to our knowledge of the complex social
interactions in which adults engage. Furthermore, our general
recommendations .for changes in school and workplace practices and
policies to accommodate the special needs of working parents, single

parents, and their children, are indeed timely. .

Congressional hearings and national conferences have been held
during this year dealing with working parents and their children,
with the latchkey problem, and with after-school care and
supervision of early adolescents. In all of these national forums
our project has-been present and visible. A great deal of interest
" has been expressed about our work, and in particular to our
suggestion that employers can play a vital role in supporting and
facilitating the involvement of parents in the education of their
own children. This appears to be a truly original and timely
contributipn to the search for additional ways to improve both
children's educatifon and to achieve the empowerment of parents.

It is clear now that we need to go beyond the general
recommendations offered. The path chosen has been articulated in
our proposal for a new form of business-school collaboration: the
Employer-Supported Parental Involvement in Schools (ESPIS). This
strategy has been formulated in its essential elements and shared
with}3 cross-section of school districts and comunity :
organizations, in particular chawbers of commerce in cities of °
various sizes. Our efforts for FY85 will be directed at promoting
the implementation of .ESPIS by one or more school districts, and to
use information obtained from thiat experience to develop detailed
"how-to guides” to help implement the model in other locations
around the region.

This activity would complete the full cycle that started with
research, continued with development, implementation, ref inement,
and finally would lead to a product--an educational fnnovation that
can be exported, adopted and/or adapted to fit the particulir
circumstances of a given community,
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F. LIST OF DELIVERABLES AND OTHER PRODUCTS

As a result of project activities, the following list of items
represents the deliverables to be forwarded to NIE:

1. Three quarterly progress reports due February 29, 1984, May
31, 1984, and August 31, 1984 (two copies each). These have
already been delivered as contracted.

2. One Final Report of project work due November 30, 1984 (ten
copies). This is the Final Report.

3. Two copies of the overall project's executive summary,
cavering research, dissemination, and assistance activities
(No due date; submitted under separate cover).
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APPENDIX A

COMPARISONS OF WORK AND FAMILY LIFE
AMONG DUAL-EARNER AND SINGLE-PARENT FAMILIES

Nancy Naron and Renato Espino2a
aariin Parents Project
Southwest Educational UeveTopmeni Laboratory
Rustin, Toxas

A:  INTRODUCTION

The purpose of the Working Parents Project (WPP) has been to ~
determine how parents’ work lives and home lives interact to effect
parents’ participation in the care.and education of their children.
In 1981 and 1982, WPP conducted a study of 30 dua;-earner families
and, in 1983, a study of 30 single-parent families. Both studies
were primarily qualitative in nature and included one »
‘semi-structured, in-depth interview and one structured, short-answer
interview with each parent. One-third of the families were
"Anglo-American, one-third were Black and one-third were Mexican
American. All families had at least one elementary school-aged
child living in the home. :

Interviews covered the fotlowing topic areas: Parents' Work
Histories, Current Job/Work Policies, Social Relations at Work,
Family Finances, Family-School Relations, Home Management/Task
Allocation, Family-Work Interrelatedness, Family Images and
Relationships, Family Activities, Family Communication, Parental

-~ Self-Assessment, and Aspirations and Plans for the Children.

The mothers in these studies were employed full time outside the
home at either of two types of workplaces: banks or the local
telephone company. They were employed in non-supervisory,
non-management level clerical jobs. The two types of employers
differed significantly with regard to employee satisfaction, job
stress, salaries, employee autonomy, and management stylg according
to the women interviewed. QOverall, telephone company Jdg; were
reported as yielding little satisfaction for the worker, affording
little autonomy and as producing great stres¢ under a rigid, highly
structured management. However, the telephone company jobs
paid approximately twice the average salary of clerical workers in
the banks. The bank jobs were typically reported as being more
satisfying to the worker, not as stressful, and under a much more
flexible management, e

Interviews were conducted face-to-face in the respondent's home
or at the offices of SEDL. They yielded approximately four hours of
tape-recorded data per family. In the study of dual-earner ,
families, both mothers and fathers were interviewed. In the study

s 1
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of single-parent families, only the mothers were  interviewed. The
tape recorded interviews were then transcribed on word processing
zequipment and stored magnetically. Transcripts were examined to
~wncover themes related to work and family interrelationships as well
.. & how these affected parental invo)jvement in children's education.
Once themes emerged from examina of the data, researchers
, devised coding categories, coded the transcripts and then proceeded
to identify typologies. These typologies, in turn, were examined
for interrelationships and further broken down to yield
work-related, family-related, and school-related variables.

When the study of dual-earner families was completed in 1982, a
\\s\ summary of the findings was produced (Mason and Espinoza, 1982).
Upon completion of the 1983 study of single-parent families, another
o report was produced (Espinoza and Naron, 1983) which presented
findings related to work/and family intermelationships and their
effects upon parental  igvolvement in their children's education.
Recommendations were ppesented for schools, employers and community

groups.
L

The findings discussed in this report are@@ased on additional
analyses and comparisons using data collected from the 30
dual-earner families and that collected from the 80 singlie-parent
families. The findings addressed are restricted to those concerning
the relationships between the mother{ attitudes and behavioxs
associated with employment and family functioning, and how th
factors are, in turn, related to parental involvement: in school as
well as parents' plans for their children's futures. Similarities
and differences between the dual-earner families and divorced
(single-parent) families will be made with regard to the variables
described in Sectfon C.' - .

B. SAMPLE DESCRIPTION

The total sample for the studies of dual-earner and )
single-parent families—censisted of 60 families, 20 Anglo-American,
20 Black and 20 Mexican American families who had at least one
elementary school-aged child. The demographic characteristics of
the two family forms are presented in Table 1.

5
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Table 1
Demographic Characteristics
4

Married Families Divorced Families

Mean Mean
Mother's Age 32.0 :. 31.8
Years Married 11.07 ' 6.7
Years Divorced 5.1
Numbeg of Children 2.3 ‘ T
Age of Oldest Child 10.6 » 10.2
Age of Youngest Child 6.0 . 7.6
Years with Employer 10.6 4.7

Education 12.3 1.

The only noteworthy differences in demographic characteristics
between the married families and the divorced families are the
length of time the mother had been employed by her current employer,
the number of children in the family and the mother's educational
level. Many of the divorced women changed jobs at the time of their
divorce, either because they moved to another city or in order to
secure a higher income. The#iivorced women had slightly fewer
children on average and had attained a slightly higher level of
education. Three of the married women had college degrees (one a
mster:s; and four of the divorced women had college degrees (one a
master's). - o ' . "

. Twelve of the married families had three or more children
whereas only two of the divorced women had three or more children.
The number of children in a family certainly affects the amount of
time parents have to care for and educate each child. Even though
married parents have a larger number of children, on average, in
this sample, there are two adults to share the responsibilities for
overseeing their children's activities. Therefore, it. cannot be
said that in this sample one family form has more or less time for
an individual child. However, all of these differences between the
two groups should be kept in mind while reading the findings.

‘ \
C. OPERATIONAL DEFINITION OF VARIABLES '
Work Commitment - was determined by asking a single question,
"What wouTd you do if you were given two or three times your present
income?” Prompts of “Would you continue to work?” and “Why?" or

3
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“Why not?" were sometimes used. Work Commitment, in this study, is
a measure of women's desire to work ouEﬁ}de the home.

Career Involvement - was based on reports of past and current
behavior and expressed attitudes with regard to employment. It is
defined as the intensity with which the women appeared to have been
pursuing advancement (higher position and/or higher salary), the
clarity of their future career plans, and the apparent importance of
their careers to their sense of self-fulfiliment, self-worth and
identity. All of these factors were assessed to determine the
women's levels of Career Involvement.

-

Job Satisfaction - was assessed by asking the women how much
satistaction their current jobs bring them.

\
Employers - for this study, were the two types of businesses for
which gﬁe respondents worked: banks and a telephone company.

Family Type - refers to the type of family organization and
. nature of parent-child relationships. For dual-earner families the
fathers' roles were included in the derivation of family types.
Determination of family type for single-parent families excluded the
fathers' involvement in family life. Determination-.of family type
included assessment of such factors as quality and frequency of
communication among family members, degree of parental control,
level of conflict, children's and parents' contributions to
household management degree of and joint participation in
recreational activities.

Preschoollr - defined as the presence or absence in the family
of chiTdren below kindergarten age,

‘School Involvement - refers to thé extent to which the parents
attended or participated in the following activities: (1)
parent-teacher conferences, (2) school programs such as plays,
concerts, and carnivals, (3) field trips, (4) class parties, (5) PTA
meetings, (6) fund-raising activities, (7) helping with homework,
and (8) discussions of the child's school experiences with the child
and others. .

Short-term Leave - refers to a special type of leave, computed
in ‘hours, of less than a day. Short-term leave can be accrued
vacation or personal leave. Often, it is handled in a more informal
fashion between worker and supervisor and can involve paying for
time off with unpaid overtime before or after the leave is taken.

D. WORK AND FAMILY INTERRELATIONSHIPS: COMPARISONS OF
DUAL-EARNER AND SINGLE PARENT FAMILIES :

1. Work Commitment

Women in both samples were clearly identifiable with regard to
oU



their levels of interest and involvement in their work lives and
their commitment. to the role of worker. The findings related to
these work-related variables, which include Work Commitment, Job
Satisfaction, Employer and Career Involvement, will be addressed
first. Next their relationships to family life varisbles are
discussed.

Work Commitment is a term which has been used by researchers to
mean many things, and its measurement has involved attitudes,
intentions and behaviors (Safilios-Rothschild, 1971). In this
- study, Work Commitment represents a woman's stated desire to work
outside the home even if she floes not need the income. It can be
viewed as a measure of attitude toward the worker role, a measure of
qou important being employed is to a person's satisfaction with

ife. Three categories of Work Commitment were distinguished. Of
the total sample of mothers, 35% expressed a definite desire to
work, 13% said they might work part-time or at home, and 52% “§tated
they would not work if they could be provided their desired income
without working. :

Women who definitely wanted to work reported a varigty of
reasons in explanation of why they would prefer to work Qutside the
home (most women seemed to feel it was necessary to explain why they
wanted to work and did so without the interviewer asking). The
reasons mentioned ranged from "I'd probably go crazy--1'‘ve always
worked® to "it (working) makes me a more interesting person® to
“...as long as I got limbs and God's still giving me the strength,
['m gonna work until the very last day if I can help it; I just love
to work.” Some of the women appeared motivated to work by their
desire to spgnd time with other adults or to be part of an
organization. Others appeared to want to maintain a sense of
independence and control. For many, their work appeared to be a
valuable source of self esteem as it provided them with a sense of
, accomplishment and purpose. Others simply wanted to avoid the

boredom that can come with spending the majority of their time at
home.

Divorced mothers were somewhat more dikely than married women to
indicate a preference for working instead of not working, given the
choice. Of the divorced women, 40% (12) would definitely continue
working, 10% (3) might work part-time, and 50% (15) would not work.
In contrast, 30X (7) of the married women would continue to work,
17% (5) might work and 53% (16) would not work. Married and
divorced mothers did not differ significantly as groups in terms of
Work Commitment (chi square = 0.29, df = 1, p>.05; responses of
"might work" were treated as "would not work™ responses for the chi
square analysis).

Although married and divorced mothers appear to have similar
levels of commitment to the work role, it became apparent that
different factors may be related to their levels of work
commitment. In comparing Work Commitment between bank employees and



™

phone company employees, it is clear that type of employer is
related to the married mothers' degree of work commitment while the
type of employer seems to have no bearing upon the divorced mothers'
work commitment. )

The data presented in Table 2 indicate that Work Commitment
differed significantly for married women employed by banks and those
employed by the telephone company (chi square = 5.71, df = 1, p =
.02), with the bank employees expesssing the greatest work
commitment. In contrast, type of employer was not found to be
related to degree of work conmitment expressed by divorced women
(chi square = 0.00, df = 1, p = 1.0).

4

Table 2 ’

Work Commitment by Employer
) Married Divorced
Work R Work
Coomitment Bank Phone Total Commitment Bank Phone Total
Would Work ' . .8 "1 9 Would Work 6 6 12
Would Not/ Would Not/
Might Work . 7 14 21 Might Work 9 9 18
15 15 30 15 15 30
Chi Square = 5.71, df = 1, Chi square = 0.00, df =1,
p = .02 p=1.0 '

It appears that the desire to work outside the home is tied to
current working conditions and job satisfaction for married mothers
but not for divorced mothers. Married and divorced mothers alike
reported their jobs with the telephone company to be very stressful
and generally lacking in satisfying experiences. Telephone company
employees .were less satisfied with their employment than women
employed by banks regardless of marital status (chi square = 3.35,
df = 1, -p<.10). Primarily, the stress associated with meeting
quotas and being continually monitored by supervisors was reported
to be responsible for their dislike for their jobs. The following
statements were commonplace among telephone company employees.

It's too stressful, the financial rewards aren't worth
it...this job isn't emotionally rewarding. The only
emotional reward ['d say I get out of this job is

¥ knowing that I'm taking care of my family...I don't
feel the sense of accomplishment, although I'm very
accomplished on the job and I'm always like in the to
ten, and there's like 65 reps (service representa- ,\,
tives). So ['m always getting recognition at month's
end. But that's not epdugh for me, you know. T don't
feel like ['ve advanced enough. And I'm not satisfied

6
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with the job (divorced mother of two, age 32, seven
years with telephone company). .

When one married woman was asked why she remained with the telephone
company, she explained: : ’

They get you where they want you and you can't

(quit)...Th&y pay you so much money and your benefits

are so good, that you usually are in debt...And then you

can't really afford to quit and go someplace. A lot of

other places couldn't pay that much, like small .

businesses. ,

Many of the telephone company employees seem to remain with the

company because their educational levels do not allow them to pursue
other employment that pays as well.. In addition, jébs of interest
in this study, particularly tfié serwce representative and operator
‘Jobs, do not require job hélders to learn or use skills which are
readity transferable to other jobs with employers that pay as well
as the telephone company. '

The stress and lack of satisfaction associated with telephone.
company employment seems to explain partially the degree of Work
Commitment expresséd by married women. However, it may not simply
be current stress and/or dissatisfaction that explains the lack of
work commTtment on the part of married phone company employees -as
they reported working an average of 9.2 years with the phone
company. Even though most married phone company employees stated
that they would not work given the choice, most had demonstrated an
unusual attachment to the labor force, with few breaks in employment
other than short-term (6 months or less) leavés_td give birth. Many
of these women had spent all or the majority of their work careers
with the phone company and really had no other work experiences with
which to compare their current jobs. Therefore, the work role may
not have -acquired the positive associations necessary to develop a
comuitment to the role. Conversely, the divorced women had worked
an average of 6.2 years®with the phone company and many of them had
spent considerabTe time with other employers.

As show in Table 3, reported satisfaction with current job is
related to Work Commitment for married mothers but not for divorced
mothers. The married mothers who are satisfied with their present
jobs are more likely to be committed to the work role than those who
are not satisfied with their jobs. -
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Table 3 /
Work Commitment by Job Satisfaction

Married Divorced
wWork Job Satistaction work Job Satisfaction
Commitment High Low Total Commitment High Low Total
Would Work 6 3 9 Would Work 7 5 12
Would Not/ Would Not/
Might Work 7 14 21 Might Work 12 6 18
13 . 17 30 ' 19 11 30

Chi Square = 2.85, df = 1, p<.10  Chi square = 0.22, df = 1,p>.10

This finding further supports the notion that current work
experiences are not as relevant for divorced mothers' attitudes
toward the role of worker as they are for married mothers'.
[Marital status was found to be unrelated to job satisfaction; both
married and divee®ed mothers reported similar levels of job
satisfaction (chi squares=l.,21, df=l, . 10).]

In addition, thg relatively high income enjoyed by telephone
company employees may have offsét the negative aspects of the
telephone company jobs for divorced women. The divorced women had
considerably lower family incomes and their standards of living were
much more dependent on their personal earned incomes. It appears
that divorced women experience the work role as providing economic
independente to a greater degree than married women. Further, it is
this sense of independence and control that appears to account
partly for the divorced phone company employees greater work
commitment.

As one divorced mother expressed ﬂt

"I like to work. I'm very independent and | don/t
want anything handed to me. I!would not just stay
at home and polish my toenails or my fingernails and
watch a bunch of soap operas" (Black divorced,
mother, a%e 27, two sons ages 8 and 9 years).

Another stated, -
"Seeing results from what ['ve done and having the
money to spend because of what I've done, you know,
being able to buy this or buy that. . . it makes me
feel good about myself.* (Anglo divarced mother, age
32, two daughters ages 10 and 14 years).



Wwork Commitment and Family Life

In comparing those-mothers who revealed a high commitment to the
work role with those who did not express much commitment, it became
clear that the nature of the family relationships was related to
mothers' attitudes toward employment. Family organizations were
found to follow patterns that can be described as distinct family
types. These patterns of interaction sncluded such factors:-as
~ quality and frequency of communication anmong family members; degree
of parental control aver children's behavior; level of conflict
between family members; children's and parents' contributions to
household management; and degree of-joint participation in
recreational activities. The family types found for married
families and divorced families are briefly described below.

a. Married Familx Types

\

1) Togetherness Families are those in which the respondents
described themselves as close families and mentioned .that both
parents and children participate jointly in a majority of
recreational and housework activities. These families had lowg
inter-member conflict, and the parents were satisfied with the

degree of control they maintained in the family.’ .

2) Child-Centered Families are those families in which the
parents' relatjonships with their children were Jjudged to be of
greater significance to family 1ife and cohesion than the marital
relationship. N

3) Conflict Families are those which are characterized by major
conflicts between parents, and sometimes children, over issues such
as task sharing, amount of time each parent spends with family, and
whether a mother should be working outside the home.

4) Transition Families are those in which a major alteration in
both spouses’™ views of Tamily roles or relationships was occuring at
the time of the interviews. Several of these families had had major
conflicts in the past, and in order to resolve them had sought
outside help or support.. The planned changes in these familieg were
" invariably in the direction of more egalitarian task sharing by
parents. =

5) Absent Father Families are those in which the fathers were
virtually absent from most of family activities, either becgﬂfe of
extra jobs, greater involvement in their jobs, or simply
social/emotional isolation from other family members. In some of
these families, the father's absence and lack of family involvement
appeared to be accepted whereas in others it was a continual source
of conflict.

o
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b. Divorced Family Types

1) Authoritative Mother Families are those in which the mother
exercises tirm authority but without great concern for strict
adherence to rules. The family members have good communication and
share many household and recreational activities.

2) Authoritarian Mother Families are characterized by mothers
who maintain rigid control over the children resulting in very few
long-standing confiicts. The mother and children participate in a
few joint activities and the mother has a distinctly separate life
from that shared with her children. The communication in these
:amilies is satisfactory in the mother's view yet it is not very

ntimate.

3) Inadequate Mother Families are those in which mothers
report dissatistaction with communication between themselves and the
children and themselves. Usually they stated that the children do
not confide in them, and that they feel their parenting skills are
inadequate. These families are also characterized by minor
discipline problems associated with undue anxiety and guilt on the
mother's part. The mother and children share many activities
" together yet the mother expresses guilt over the<dack of time she
devotes to her children.

4) No Control Mother Families are tA;se whose relationships are
filled with open conflicts. 1he children appear to be rebelling
against the mother's authority and communication is generally poor.
The mother 1is usually trying to have her own separate social life,
bit this is being met with great resistance on.the part of their
children.

5) Dependent Mother Families are those in which the mother
relies very heavily upoR the children for assistance in managing the
household and in making decisions. The mother and oldest child are
typically confidants and have very close, two-way communication.
There are very few interpersonal conflicts. in these families.

Of all the married family types, Togetherness Families appeared
to haxe the greatest family cohesion and support, and the fewest’
conflicts. Among the divorced family types, the Authoritative
Mother and Authoritarian Mother Families appear to have the most
supportive and conflict-free interchanges. Half of the married
families are best described as Togetherness Families. The
Authoritative Mother Family Type is the most frequent type found
among the divorced families. The frequencies for Family Type are
presented in Table 4,



Table 4

Family Type frequencies \ —
Relative/
Married Freguencz Freguencx
Togetherness 15 50%
Child-Centered 3 10%
Conflict 4 13%
Transition 4 13%
Absent Father 4 13%
30 TOOY .
Divorced
Authoritative Mother 11 37%
Authoritarian Mother 5 17%
Inadequate Mother 6 20%
No Control Mother -5 17%
Dependent Mother _33. 10X
TOOX

Family Type was found to be closely related to the mother's
degree of Work Commitment. - In those families reporting cooperation,
sharing of tasks and few conflicts, the mothers were more Hgly to
express a desire to work outside the home. See Table 5 for
breakdown of Work Commitment by Family Type.

Table §
Nork Commitment by Family Type
Would Not/
.Family Type Would Work . Might Work
Married
Togetherness 8 (53%) 7 (47%)
Child-Centered 0 ( 0%) 3 (100%)
Conflict 1 (25%) 3 (75%)
Transition 0 ( 0%) 4 (100%)
Absent Father _0 ( 0%) _4 (lo0x)
9 21
Divorceﬁ
Authoritative Mother 5 (45%) 6 (55%)
Authoritarian Mother 4 (80%) 1 (20%)
Inadequate Mother 1 (17%) 5 (83%)
No Control Mother 2 {40%) 3 (60%)
Dependent Mother _0 ( ox) _3 (100%)
12 18 3
11
5%
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As shown in Table 5, families which have the least conflict

between family members also have mothers who reveal more of a
commitment to the work role. Among the married families, eight of
the ni thers (89%) who desire to work outside the home are in
familids described as Togetherness Families. It should be noted
‘that of the remaining six Togetherness Families in which the mothers
do not want to work, four (67%) are employed by the telephone
company. Likewise, the divorced mothers who are experiencing
relatively conflict-free relationships with their children are more
1ikely to express a higher level of Work Commitment. Of the 12
divorced mothers who want to work outside the home, nine (75%) are
descri as either Authoritative mothers or Authoritarian mothers.
Both report fewer discipline problems and greater control in the
family than do the other mothers. Lack of open conflict is one
aspect of family relationships that seems to be associated with
mothers' commitment to working (sample size was not adequate to

— assess these relationships statistically).

-

c. Career Involvement and Family Life.

While analyzing the coded work-related data it became clear that
although Work Commitment may be a worthwhile measure of a woman's
attitude toward the work role, other behaviors and attitudes related
to working were important in understanding work and family

' interrelationships. Another variable which provided more insight
into these interrelationships is Career Involvement. Levels of
Career Involvement were determined by analyzing mothers' reports of
past and current work behavior as well as their attitudes. Those
women who appeared to be investing a relatively greater amount of
energy toward their success in the work role and those whose work \
seemed relatively more important to their sense of worth, were rated ™
as ‘having a high level of Career Involvement. Marital status does
not appear to be related to level of Career Involvement, as nearly
equal numbers of married and divorced mothers revealed high career
involvement (5 and 7, respectively), moderate involvement (14 and
13) and low career involvement (11 and 10).

Near 1y half of the mothers who indicated that they would
continue working even if provided with their desired income did not
reveal a high level of career involvement as determined from their
reported behavior. This finding indicates that nearly half of the
mothers who are committed to the work role are motivated to work for
reasons other than the desire to succeed in the work world. For

A\ many of these mothers, it appears that social relationships with
other- adults, escgpe from routine domestic chores or the sense of
independence discussed earlier account for their commitment to the
work role.

Not only is desire to work outside the home, or Work Commitment,
associated with Family Type, but the actual behaviors which suggest
true career involvement, such as advancement to higher positions and
preparation 2€;rfuture caréer moves and/or educatibn, are also found
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to be associated with Family Type. Those mothers, married or
divorced, in families characterized by little 1nterper;sonal conflict
are more likely to reveal high levels of involvement in their

careers (see TaBle 6).

- Table 6
Career [ovolvessnt by Family Type
\ Married . Divorced
C Career .[nvolvement P Career Involvement
Low Moderste High High Low MNoderate High XHigh
Togetherness 4 6 5 k) § Authoritat ive
Mother -1 4 2 18%
Child-Canterad 1 2 0 ox
Authoritarian
" Conflict 2 2 0 0x Nother 1 0 4 80%
Transition 2 2 o ox Inadequate i
Mother 1 S 0 0%
Absent Father 2 ~ 2 0 ox A
No Coatrol :
Mother : 1 3 1 20%
Dependent

Mother 2 1 6 o

.
.
) q
.
.
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It appears that good family, functioning is even more critical
for actual career-oriented behaviors than it is for attitudes toward
the work role. The married mothers whose families are supportive by
sharing responsibility for household tasks and whose families are
not engaged in numerous conflicts appear to have the time and energy
needed to actiiély pursue advancement in their careers.

For divorced mothers, it appears that the mother's degree of
control over children's behavior is a critical component of the
mother-child relationship in terms of its relationship to career
fnvolvement. Those divorced mothers who have rigid rules for their
children's behavior (authoritarian mothers) appear better able to
devote the time necessary to develop and execute a career plan.
Most of the divorced mothers in Authoritarian Mother families were
working full-time in very stressful jobs (telephone company
employees) and were also pursuing further education or holding a
second job. '

Another family factor related to Work Commitment and Career
Involvement is whether there is one or more preschool-aged child in
the family. Several national surveys have found that women are less
likely to work when they have preschool-aged children. Predictably,
married women in this study were less likely to reveal a commitment
to the work role or a desire to be employed outside the home when
they had preschoolers (see Table 7). However, for divorced women,
the desire to work did not appear to be affected by the ages of
their children (see Table 7). Divorced mothers with preschool-aged
children were as Jikely to indicate that they would continue working
given the choice as were those who do not have preschool-aged
children (the small number of mothers in this sample with
preschool-aged children prevents testing this relationship
statistically).

' Table 7
Mothers with Preschoolers and Work Commitment
Work ,
Commitment Divorced Married
Would Work 5 3
Would Not/ |
Might Work 5 12

—— ———

-

10 15

As stated earlier, all but one (89%) of the married women with
high Work Commitment are in Togetherness Families and six of these
eight (75%) do not have preschoolers. Likewise, nine of the 12
divorced mothers who expressed a commitment to the work role are in
families experiencing little conflict (Authoritative and
Authoritarian Mother families). However, fewer (56%) of these

14
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these mothers do not have preschoolers.

Although the ages of children in the family do not appear to be
related to the divorced mothers' desire to work, whether a divorced
mother has a preschool-aged child does seem to affect her level of
Career Involvement. In fact, married and divorced mothers reveal
similar curtailments in career involvement when they have a
preschool-aged child in the home. Analysis of variance regarding
the level of Career Involvement revealed a significant main effect
for the variable Preschooler (F=5)08, df=l, p = .03), but not for
Marital Status. In addition, the interaction between Preschooler
and Marital Status was not significant (see Table 8).

Table 8 .
Career Involvement by Marital Status and Preschooler
Analysis of Variance Source Table

§ggggg: D.F. Sum of Squares Mean Squares F Ratio F Prob.
Marital Status 1 0.013  0.013 0.05  0.87
Preschooler 1 2.54] 2.541 5.079 0.03
Interaction 2 0.942 0.942 1.883  0.18
Within Groups 56 38.017 0.500

Total 59 31.650

It seems that married women with preschool-aged children are
operating under different norms than are divorced women with
preschool-aged children, as divorced women's attitudes toward
working (Work Commitment) reveal that having a preschool-aged child
is not related to their desire to work. Yet, married mothers report
that they would prefer not to work outside the home more often when
they have a preschool-aged child than gggen they do not. It seems
that in the recent past it has become Mbre and more acceptable for
women with children to work outside the home as long as they do not
have preschool-aged children. These cultural ideals do not appear
to affect divorced mothers' attitudes to the same extent they affect
married mothers' attitudes since divorced women are as likely to
prefer to work when they have preschool-aged children as when they
do not.

However, the actual behaviors associated with career
advancement, such as working overtime, pursuing higher positions and
more education, are related to having a preschool-aged child for
married and divorced mothers. While having a preschool-aged child
may not affect a divorced mother's attitude toward the work role, 1t
does appear to affect negatively the amount of time and enerqy she
actually devotes to that role.
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/
c. Working Mothers and School Invglvement

Schoo! Involvement represepts a parent's participation in school
programs, helping with homework and discussing school events with
the children. In the stud¥ of dual-earner families, the level of
School Involvement was assessed for each parent. In the study of
single-parent families, it was determined for both the custodial
mother and the non-custodial father.

Among dual-earner families, both parents were involved in their
children’s schooling jn 47% (14) of the families, in 43% (13) of the
families the mother took primary responsibility for school
involvement, and, in 10% (3) of the families the father took primary
responsibility for attending to school-related activities. Among
the single-parent families the mother was the parent most involved
in children's school activities in all but one family. Only 17% (5)
of the divorced parents shared the responsibility for participating
in their children's schooling.

Despite the relative lack of involvement on the part of
non-custodial fathers, it appears that single parents provide
parental participation in their children's schooling equivalent to
that experienced by children in dual-earner families. See Table 9
for a presentation of frequencies of levels of parental school
involvement,

-

Table 9 )
Parental School Involvement Frequencies
Married Divorced
Rel. Rel,

School Involvement Freq. Freq. Freq. Freq.

Low 10 33% 6 - 20%

Medium 10 33% 14 ar

High . 8 27% 10 331%

Unknown 2 % . L

30 100% 30 100%

In the remainder of this discussion of how parents' work lives
are related to their involvement in their children's education, the
focus will be on mothers' school involvement since few non-custodial
fathers were found to participate actively and mothers either shared
equally in or provided the majority of school participation in most

nf the dual-earner families, “~
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Two of the work-related variables discussed in relation to
Family Type, namely Work Commitment and Employer, and Marital Status
and Preschooler were examined in relation to Mother's School
Involvement. As shown in Table 10, analysis of variance for
Mother's school Involvement did not reveal any significant main
effects for these variables. However, a significant interaction was
found between the variables Work Commitment and Preschooler.

Table 10
Mother's School Involvement by Work Commmitment, Preschooler,
Marital Status and Employer

Analysis of Variance Source Table *

Source D.F. Sum of Squares Mean Squares F.Ratio F.Prob.
Main Effects 4 1.978 0.494 0.945 0.45

‘Work Commitment 1 0.003 ©0.003 0.005 0.94

Preschooler 1 0.973 1.973 1.858 0.18

Marital Status 1 0.621 0.621 1.186  0.28

Employer 1 0.146 0.146 0.280 0.60
Interactions 6 5,988 0.998 | 1.906 0.10

Work Commitment by ,

Preschooler 1 3,257 3.257 6.221 0.02**

Work Commitment by

Marital Status 1 , 0.010 0.010 0.019 0.89

Work Commitment by

Employer 1 0.937 0.937 1.790 0.19

Preschooler by

Marital Status 1 0.373 0.373 0.712 Q.40

Preschoaler by

Employer 1 0.108 0.108 ' 0.207 0.65

Marital Status by

Employer 1 0.79% 0.795 1.519 0.22

Within Groups 47 24.603 N0.523

Total 57 32.569

<

**Significant interaction
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Closer examipatipn of the redationships between Work Commitment,
Preschooler and School Involvement revealed that having high Work
Commitment and having a Preschooler in the home is related to low
levels of school involvement. None of the mothers, married or
divorced, were found to have a high level of school involvement if
they both desired to be employed outside the home and had a
preschool-aged child. In contragt, 46% (6 of 13) of the mothers
with a high level of Work Commitment and no preschool-aged child
were found to be highly involved in their children's schooling. For
women who do not want to work, having a preschooler was not found to
be related to level of school involvément (See Table 11).

" Table 11
Breakdown of Mother's School Involvement by Work Commitment
¢ and Preschooler

High Work Commitment ~ Low Work Commitment
School Have No Have No
Involvement Preschooler Preschooler Preschooler Preschooler
Low | 8 3 5 b
Med ium 2 4 6 11
High 0 6 4 6
Column Totals 8 13 15 23
% High 0% 46% - 27% 26%

Being committed to the work role in addition to having a
preschool-aged child seems to cut into mothers' time to the extent
that maintaining a high level of involvement in children's school
activities is difficult. Mothers committed to the work role were
more likely to be actively pursuing career goals by attending
college at night or by holding a second job. (None of the married
mothers had a second job, thus no comparisons can be made between
divorced mothers and married mothers with regard to the effects of
“moonlighting” on their school involvement.) This finding can be
explained in terms of the direct impact on the mother's time.

The divorced mothers with low levels of school involvement were much
more likely to have additional part-time employment; 67% (5 of 7) of
the mothers with low school involvement were engaged in additional
part-time employment, 14% (2 of 14) of the mothers with a medium
level of irtvolvement had additional employment, and pone of the
mothers with a high level of school involvement were working in
addition to their reqgular employment,

6 )



The divorced women with/ low Tevels of school involvement tended
to have rather high career/ambitions and low job satisfaction, and -
were without the means to/realize their ambitions unless they had ,—
additional part-time emplbyment which would either allow them to -
save money for further cation or to become self-employed. It
cannot be said of the-divogced mothers with low school involvement
that they do not regard thel children's education as important.

Rather, it appears that their \anergies are focused on achieving a
higher level of employment and standard of living.

Another work factor found to be related to parental involvement
in school is availability of short-term leave, whTch can be used to
attend to family-related concerns. The two types of employers

+ differed considerably with regard to policies for short-term leave.

No married telephone company employees, interviewed durihg 1981 and
1982, reported that they could take brief periods of time from
work. However of the divorced,women employed by the telephone
company, interviewed during 19§3 after new policies had been
initiated to allow for more flexibility in taking leave time,

L approximately half reported that they had short-term leave
available. Most bank employees (87%) also reported that short-term
leave was available for attending to family-related needs.

It appears that flexibility in taking short-term leave is
associated with a higher level of school involvement for married
" women, but not for divorced women. Of the married women, 67% (4 of
6) with high levels of school involvement reported flexible leave
. policies and only 25% (3 of 12) of those with low leyels of school
involvement reported that they could easily take short-term leave.
- However, the picture for divorced women is quite different. In
fact, all of the divorced women with low levels of schootl
involvement reported having flexibility for taking short-term
leave. It seems that divorced women reserve their leave time for
minor emergencies such as children's illnesses, transportation -
problems and child care problems since there is no.other adilt in
the home with whom to share these r@ponsibilities.: (

Nearly all divorced women in the sample stated that their jobs

. ‘ interfered with their participation in school ativities. They
indicated that they "can't ask for time off* or are “too busy at
work® to attend school functions during work hours, even though
their employers provide for short periods of leave time for such

- personal needs., Evidently there is an unwritten policy within the
banks and a more clearly stated policy at the telephone company
which inhibits women from leaving their jobs to attend to
non-emergency events, such as school functions. Additionally, the
relationships individual bank employees have with their immediate
supervisors appear to determine what constitutes an acceptable
reason for taking short-term leaves. . Some of the bank emp loyees
apparently feel free to request time off from their supervisors to
attend schoal functions while others do not.
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Though the variable School Involv;%ent provides a quantified
measure of parental involvement in school, other anecdotal
information contained in the transcripts provides a more sensitive
dggisﬁion of parents' attitudes toward their children's education.
In addition to assessing levels of school involvement, parents’
aspirations and plans for their children's futures were investigated
through questions such as "What would you like for your children
when they grow up?” and “What are you or they doing now to prepare
them for that future?"

In comparing data from divorced mothers and married mothers, it
was evident that divorced mothers are somewhat more concerned about
their children's aility to obtain fulfulling and well-paying
employment than are married mothers. These concerns may acco for
their diligence in overseeing their children's education. Most'
married couples described hopes for their children's futures in
general terms and the hopes were typically couched in terms of their
children's happiness and satisfaction with life. On the other hand,
divorced mothers were more likaly to have discussed career goals
with their children and were more adamant that their children pursue
post-secondary education. The following quotes portray the
seriousness with which many divorced mothers, particularly those
highly involved in their careers, approach their children's =/
education and futures. ‘ i:’////

As one divorced mother explained it,

Ive always wanted my kids to be the best. I want
them to be top of the list. [ want them to outride
any of my sisters' and brothers' kids. I do. And
that way, when [ stand firm by myself after they just
got up and they done been there and they're receiving
some kind of award, and they won't be able to say the
son of Mr. and Mrs., they'd be able to say the son of
(mother), all by herself (Black mother of two sons,
ages 8 and 9 years). .

It seems that some mothers are determined that their single-parent
status will not result in any missed opportunities or disadvantages
for their childfen.

Another divorced mother stated,

we (mother and ex-spouse) are gonna send them through ¥
college. We want to make sure they get degrees. . .

['m gonna insist that they go to college. . . [ don't

see how they're gonna get around that, not living with

me (Black mother of one daughter, age 7 and ane son,

age 3).

Higher education seemed particularly important to many divorced
mothers and several had very high aspirations for their children
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even though most of them had no more than a high school education.
For example, when one divorced mother was asked what she would Tike
for her daughter when she grows up, she responded immediately with,

"I want to be ableMto see her. walk down with the
Ph.D. . . The main thing that [ tell her is that
education comes first. You get your degree; you get
your Ph.D. before you even start thinking about
marriage” (Mexican American mother of one daughter,
age 11, who is attending a private school).

This is not to imply that the parents %\om the dual-earner
sampie did not express desires for their children to pursue
post-secondary education. However, the divorced mothers appeared to
want to insure that their children could be seélf-sufficient and
successful, and most felt education was the key to a life of
economic independence that they have learned to value highly.

E. SUMMARY AND DISCUSSION ‘ .

In this study of work and family 1ife among dual-earner and
single-pareEnt families, it was found that working parents who are
involved in their careers and value their worker roles tend to have
smoothly functioning home lives. Whether the family was divorced or
intact, the employed mothers reported a desire to work outside the
home more often when they shared in household responsibilities. and
engaged in joint recreational activities with other family members.
Other research has also shown that satisfying home lives and
;atiifying work Tives tend to .occur together (SafilioseRothsch{ld,

971). '

A study by Davis (1982) suggests that “togetherness,® sharing of
recreational and housekeeping activities, is more important to
working families than to traditional”families with an employed
father and stay-home mother. . According to this study, the at-home
mothers and children spend so much time together that what they
strive for is separate activities. Most of the employed parents in
the Davis (1982) study reported that achieving the degree of desired
family togetherness was not a problem while the children were in
their preadolescent years., However, when children reached their
teens they became more interested in spending time with their own
friends than with family members.

The findings from the Davis.(1982) study also suggest that
working parents (specifically those in dual-earner and single-parent
families) feel guilty about the little time available to spend with
their children; thus, they stress the importance of family
togetherness. [In the Working Parents Project's study of dual-earner
families, many mothers expressed of guilt about the lack of time
they had to spend with their children because of their full-time
Jobs. Divorced women, however, expressed less guilt about the
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amount of time their jobs required as their employment was critical
to family survival. Mothers from both family forms stressed the
importance of family cohesion, and their concerns seemed related to
beliefs that they did not spend enough time with their children.
However, the divorced women did not express quilt, only concern,

In a study of how women's jobs are related to family adjustment
— it was found that for women in low status jobs "positive job mood"
was positively associated with family adjustment. This suggests
that there is a carryover of positive mood (or negative mood) from
the workplace to the home (Piotrkowski & Crits-Christoph, 1982).

The findings for women with high status jobs were the reverse:
highly positive job mood was associated with dissatisfaction with
family relations. The auphors suggest that for women in high status
jobs, job satisfaction is related to the level of job involvement in
such a way that their absorption in satisfying work detracts from
their family life. Therefore, findings of the present study which
suggest that women who are satisfied with their family lives are
more involved in their careers and more cdmmitted to the work role
may reflect the felatively low status of gpgir jobs.

For divorced women, another employment factor was central to the
understanding of their work commitment: the sense of independence
derived from earning an adequate income. Family income is believed
by many prominent family researchers to be the most important
determinant of child development and functioning (Kamermaf & Hayes,
1982), which is particularly obvious for low income minority
groups. Though family income did not appear to be related to the
nature of family relationships in the present study, the range of"-
incomes was limited and, thus, its effects were difficult to
assess. However, among the divorced women, many sacrifices were
made in an attempt to secure a greater income; recall that 47% of
the, dfvorced women employed by banks held a second job. It seemed
clear that these women did not wish to have a greater income ”
primarily to raise’ their personal standard of living. Rather, it
was needed to provide their children with material things as well as
opportunities to achieve future financial suctess and personal
fulfillment. ' :

Higher income has also been found to be associated with a
greater sense of fate control for divorced women (Bould, 1977). In
addition, divorced mothers' employment reduces their stress because
it provides social contacts and support (Heatherington, Cox & Cox,
1979). The level of the occupation in which the mother is engaged
has also been reported to affect the divorced mothers' children's
functioning as well as their own. The higher the rank of the
mother's occupation, the fewer behavior problems her children tend
to exhibit (Nelson, 1981).

The heightened sense of fate control that comes with increased
income may explain the divorced telephone company women's greater
commitment to the work role despite their dislike for their jobs

W
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as they are paid well given the level of education and skill
required, Many of tg; divorced women stressed the importance of
being and fedling independent, particularly economically
independent, »Thjs need to feal independent seemed to account for
much of their desire to work:¥ | '

) - '
THe married womep's commitment tq working seemed to be tied to
their satisfaction with their cyrrent jobs which has been found to
be generally true for all.workers. This finding seems logical and
makes the findings for the divorced women particularly interesting.
Their levels of work commitment were not related to their levels of
curgent job sabisfaction. It appearg that the desire to work
outside the home is related to job satisfaction for married women
and %o a sense of econogic independence for divorced women.

ggrried women are also more likely than divorced women to view
child-rearing as their primary role in the family. Even with the
changes in Attitude toward women generated by the women's liberation
movement, many married women continue to view their .earnings as
supplementing the husband's income. Their income is not necessarily
crucial, rathey only needed to maintain a higher standard of

living. The freedom of choosing to work prevents many women (their
husbands as w&11) from viewing gheir Jjobs with the same level of
respect that their husband's work is typically accorded. In
addition, the wjfe's typically lower income reduces the status of
her employment regardless of its occupational level. Therefore, it

~ is understandable that married women do not want to work unless the.
work js enjoyable.

Work does not'seem to have. the same meaning for married women -

‘and divorced women. Divorced women must work, and most of them are -
-the primary, if not sole, providers Tor their clﬁSre . This

evidently gives divorced women an additional sense\of)accomplishment
as they view themselves as both workers and providérs.. In addition,
divorced women have- typically undergone a3 decrease fin’*standard of
1iving upon divorce (Brandwein, Brown & Fox, 1974; Duncan, 1975).
Consequently, their attitudes may change with regard to the
importance of being able to earn a sufficient income as opposed to

-having a sufficient income. "This appears to be true for divorced
- women in the current study as many expressed a strong desire to

provide for themselves, and some preferred no financial assistance.

Not only do divorced women have a need to be self-suffient and
economically independent, they attempt to instill these values in
their children. Other research has shown that married and divorced
working mothers tend to teach their children to be independent at
eariier ages than do non-working mothers (Hoffman & Nye, 1974).
However, it seems that divorced working mothers are esven more
concerned that their children learn to provide for themselves dand
their families. Divorced mothers are also more likely to teach
their daughters, as wel!l as sons, the importance of being able to

TS
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provide for themselves and their families.

Divorced mothers' emphasis on independence partly explains their
greater concern for their children's educational attainment seen in
the present study. Most divorced mothers viewed higher education as
the route to economic independence. Therefore, they were more
adamant than the married mothers that their children pursue a
college degree. Those divorced mothers who exhibited a high level
of work commftment and a high level of career involvement were even
more likely to encourage their children, sons and daughters, to
o study hard and prepare for college. o

The divorced mothers' greater concern for their children's
educational attainment was not clearly evident in their level of
participation in their children's school activities. The mothers

» who were most ambitious for themsplves and their children had the
least time to devote to schoo ivities as many of them were
pursuing more education or ing a second job. From ‘this, it
can be concluded that a ack of participation inggchool
functions cannot be interpreted to mean that she is not concerned
about her children's academic success,[and this is particularly true
for divorced mothers. In addition, mahy of the mothers who reported
high levels of school involvement seemed to be motivated to be :
,involved by their desire to nurture their children as opposed to
help them succeed academically. That is, many mothers seemed to
view school involvement as simply another aspect of being a "good"
and loving parent.

[ Y -

F. GENERAL AND SPECIFIC RECOMMENDAT IONS

The recommendations offered here are directed at the two social
institutions whose policies and practices can directly affect the
well-being of working-parent families: employers and schools.

: : '

1. General Recommendations for Employers and Unions

. First, we acknowleéae that the power. of employers is limited
.since employers cannot force employees to do something they prefer
ngt to do. However, by instituting certain policies and practices
an employer can facilitate or encourage parental participation in
schools. They also can improve the overall atmosphere at the
workplace which could help relieve some of the pressures and
tensions built-in there,

T g, EiFOOl Involvement Affirmative Action Policy

[t is proposed that leave policiess for school related needs
be studied jointly by managers and employees. An explicit statement,
by employers affirming the value of schonl involvement (e q .,
similar to affirmative action statements) is one way to recognize
the social importance of childreh and their education.
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-b. Employer Assisted Child Care

One of the main sources of tardiness and unexcused absences
among working parents, particularly mothers, is related to problems
in arranging alternative care for young children while their mothers
are at work. Alternative child care is a need that must be met by
any family which does not have a built-in child care system, such as
their mothers or other relatives residing in the household.

Some forms of voucher system for child care assistance could be
extended to cover school-aged children. It would allow workers to
choose arrangements which best suit their preferences and needs.
When™ offered in a "cafeteria" system of employee benefits, it could
not only seerve the needs of employees but the concerns of effiployers
as well,

c. Employee Assistance Programs

Three highly related and complementary approaches to deal with
stress are suggested. The first consists of a comprehensive
examination of the workplace, its job structure and overall
functioning as a social organization to minimize or eliminate those
conditions which produfe stress.

The second involves taking measures to increase the flexibility
of parents to attend to unexpected child-related events that often
require no more than an hour or two. Frequently penalties are
imposed or workers must forego a full day's pay when all they needed
was a couple of hours of leave for these kinds of events.

The third major approach to workplace improvement involves
expanding the format of Employee Assistance Programs to cover
services related to the mental and financial health of workers and
their families. These services could include on-site education and
training activities focusing on “"Stress Management,* "Parenting
Education,” and “Financial Counseling.” In addition, "Information
and Referral Services" can be offered to cover needs usually met by
existing comunity based agencies and services. These include
marital counseling, child abuse, legal~assistance, adult education
and training, and recreation services.

The types of assistance proposed here are most critical for
single parents, given their relatively limited time and financial
resources. They also can be of great importance to dual-earner
families and parents and, in many cases, to single and/or childless
workers .

2. General Recommendations for Schoolss

There are many ways in which parents can‘become involved in the
education of their children. We found that most parents expressed g
desira to be more involved in their children's schonl activities,



‘case for some of the women in our Sample, some

They were particularly interested in attending activities in which
their children are taking active part. These included plays, band
concerts, and field trips. Unfortunately, many of these activities
are scheduled during the mothers' work hours.

Teachers also tend to equate the presence of parents at these
types of events with interest and support for their classroom and
the school. Unconsciously, the absence can be taken as a sign of
apathy or non-interest, often reinforcing already existing
misconceptions about divorced mothers and children of “broken
homes . "

Several suggestions can be derived from the experiences related
by parents in these studies. Becduse of the diversity among
schools and grade levels represented in our sample, these
suggestions are couched in general terms, and {hey do not ignore the
fact that some or even many schools as well as individual teachers

are already 'mplementing similar measures.

a. Scheduling of Activities and Spec vents

The most obvious suggestion ts that schol|s shoauld schedule more
activities during parents' "after-work" hours.\ However, as was the
! le work evenings
or irreqular shifts. There is a need to find a ba e between day,
evening and weekend activities scheduled by schools. In any case,
teachers should expect that some parents will not participate. A
simpie reminder to children about the tact that some parents are
very busy, or working and unable to attend, would do much to
alleviate the quilt many parents feel for not being there, as well

as the disappointment or embarrassment often experienced by their

3

children.

b. Publicity for Upcoming School Ethts

Several parents stated that {f they knew about upcoming events
well enough in advance, time off could be requested or arrangements
made with co-workers and supervisors to be away for short periods.

¢. School Involvement of Non-custodial Parents

In single-parent famities (and in step-parent families as well),
the custodial parent is not always the one who is most involved in
children's education. Divorce and loss of custody does not
necessarily eliminate non-custodial parents from children's lives,
We found several instances of a clear commitment te participate.

At a minimum, schools should inform non-custodial parents about
their children's educational progress. Furthermore, these parents
should also be advised about schonl events. Such. an expanded
communication policy can include mailing schoel grades and other
schonl information to non-custodial parents who do not reside in the
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same city.
d. Homework

Although about 40 percent of the single parent families in our
sample reported that sometimes other adults helped their children
with homework, it appears that perhaps least 60 percent of these
parents do not have any help. Homework can be a constant source of
stress and tension in the family. First, it often calls for parents
to continously monitor children's homework assignments and keep them

. away from distractions. Second, in addition to draining energy from
exhausted mothers, this monitoring function often tdrns into an
adversarial relationship. It can become a source of] strain in
relationships that are already restricted to Just a few hours a day
for working single mothers who must also manage their households.
Third, many mothers are not fully prepared (educationally) to help
their children with most homework assignments. Half of our sample
had only a high school education.

No unequivocal solution to the homework riddle was suggested by
our studies of working parents. However, the issue of homework, its
nature and its purpose, is something that must be considered
seriously by the education community.

3. Specific Recommendations

Active support of schools by private sector businesses and other
employers can take many forms. Some forms involve transfer of
tangible goods, including not only what a business produces, but
also money and certain services. One example of that type of
business-school collaboration is being developed at SEDL by its Ways
to Improve Schools and Educatdon Project (WISE). It involves
setting up business-school teams to help meet schools' staff
development needs. Another example of business-school collaboration
is the popular Adopt-a-School model, such as those in place between
. the Dallas and Austin Independent School Districts and their
Y ... respective business communfties. The pairing of schools or programs

' ' with specific businesses or organizations provides an excellent
avenue for involvement by those workers who are childless or those
whose children are no longer in the schools.

The Working Parents Project recommends that another type of
business-school collaborative effort be initiated, one that would
impact the educational attainment of children by helping working

arents and single parents become more involved in education. b
participating in acgivifies with their own ChiTdren at their own

schools, and Q{_having schools extend information to working parents

at their workplaces. We call this strateqy the -
PRRERT AL [NVUEVEH{N! TN SCHOUL program or, For short, FSPIS.

&B The WPP's strateqy combines in one multi-part, flexihle package
several components of various programs. These components are
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/
designed to meet needs of dual-earner and single parents as
identified in our research.\ Some other components proposed were
identified with the help of colleagues from the region who
participated in our September 1983 conference. Other comporents
were identified through information obtained from local projects
within our region in addition to projects in other states and other
national-level efforts. The search for these additional sources of
information has been an integral part of our 1984 activities.

1. The Role of Employers in ESPIS

WPP proposes that employers adopt, a formal public policy that
actively affirms the value for society of a better educated new
generation. [f employers not only facilitate but actually actlvelx
promote the involvement of their employees in the education o eir
own children, they will accomplish a massive transference of social
energy to the educational enterprise. The bulk of that energy is
provided by the parents themselves, who hgve the primary vested
interest in the educational success of thé€ir own children, The role
of the employer is to provide the initial push, to remove some
barriers that currently may restrain the universal interest that
working parents have in providing their children with maximum
educational advantages.

Those children must be perceived by businesse}y as future workers
who will continue to produce goods and services as future
consumers of those same goods and services.

, In addition to these long-term considerations, it is important
to note that there are benefits in a trend toward an increasing
humanization of the workplace, where workers can expect to be
treated more as persons than as expenddble human resources. The
affirmation of the value of children's education in general, and
that of the children of employees in particular, would let employees
know that the employers care for them and their families. This
should have a positive effect on the overall level of satisfaction
of workers and on their morale and productivity.

WPP_suggests a number of alternative measures that represent
various levels of corporate commitment and support, with
corresponding costsof corporate time and resources.

The following are some of the recommended program measures that
could be implemented, in addition to the adoption of an official
“Corporate Statement of Support for £mployee/Parental School
Involvement." This *statement, when issued by the highest corporate
amthority, makes explicit the rationale for encoiiraging emplayeen to
hecome mare involved n tne education of their children,

Theqse additional program measures include:

3
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a) Use of already existing leave mechanisms for parental N
involvement in the education of children, or

b) Provide a new policy of matching, hour for hour, existing
short-term, hourly Teave provisions, provided that stuch
leave is requested by employees in advance and for school
involvement purposes. This policy could establish a maximum
number of hours per galendar (or school) year to be matched
for each employee.

c) Another alternative is to estahlish a special form of
shorteterm leave, to be desig;Zted for school involvement
purposes, and to be requested’and granted following
established procedures, not to exceed a set rumber of hours
per calendar year.

d) Distribute the Corporate Statement to employees through
regular formal information channels.

e) Issue a press release to announce adoption of the Corporate
Statement.

f) Provide space on a bulletin board(s) or regular space in
internal newsletters or other information channels to be
used to publicize information about educational fssues,
school activities, or other education-related items of
fnterest to parents. The information may be furnished by

. employees themselves or it may be received from liaison
perlons in the schools, school districts, PTAs, etc.

g) Provide access to and suitable space for informational or
training activities for employees, using speakers, leaders,
or trainers provided by schools, school districts,
voluntary organizations, or any other appropffate community
agencies. : '

h) Provide access to corporate facilities and resources,
including either a special fund for these activities or use
of corporate training mechanisms, to support training and
informatfon activities specified under the collaboration

program. .

~u.

i) Provide facilities for the operation, on the work site,
of special purpose groups of employees, such as Social
Support Groups of Single Parents.

2. The Role of Schools in ESPIS

SEDUT™S Parent Involvement in Education Project (PIEP) has
gathered evidence that school personnel, including teachers,
principals, and other administrators, value parental participaticn.
Oespite such attitudes, however, specific practices and policies
schools actually may discourage participation and support on the
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part of parents. Most teachers and school administrators have not
received, as part of their formal education, specialized training to
prepare them for successful implementation of parental participation
policies and practices.

The strateqy that WPP recommends requires a true two-way
collaborative effort between employers and schools. The strategy
requires from the school partners a concerted effort to provide
information about reqularly scheduled activities, such as holidays,
inservice training days, achievement testing periods, and '
parent-teacher conference periods, to their business-sector
partners.

[t also requires that school personnel be more aware of the
limitations of those parents who work full-time during the day, SO -
that at least some school activities, both at the classroom level
and at the school-wide level, are scheduled in a more balanced
fashion between day and evening hours. Such rearrangements of
schedules would increase the likelihoodthat working parents, with
support from their employers, could take part in school events.

Finally, Lhis effort would requireé schools to provide some
limited forms of outreach activities, most of an informational
nature, directed to the participating workplaces. The capacity of
individual schools' to provide this outreach may be limited, but
permanent "public relations” efforts are becoming more common,
especially among large, urban school districts that can afford
specialized personnel. These efforts target parents, the private
sector, and other cofunity organizations.

The initiative for a collaborative arrangement, regardless of
where it orfginates, requires that the appropropriate
decision-making bodies within each organization act on it.

Depending on the scope of the activities to be carried out, approval
of the program may require that it be sanctioned by the -school
district's board. Although this approval might take some time, such
an endorsement would represent a powerful incentive to all the
people involved and it would stimulate administrators to expedite
the necessary actions that are required to implement the program
successfully at the classroom level, !

Some school districts might find that their governing boards
have already approved policies and/or mechanisms to increase support
from the community, including the business community. In that case,
implementation of the ESPIS Program may proceed more quickly and may
require only a concerted effort to be communicated to the public at
large.

Publicity about this particular kind of school-business activity
can generate community-wide support for the educational enterprise,

increase community cohesiveness, and increase the chances that the
general public, as taxpayers, will be willing to bear the cost nf
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education in general,

In order to carry out its part of the collaborative effort, the
school districts may designate a person or office to act as liaison
with the participating businesses.

The following are some of the possible program components that
would be the responsibility of the liaison person or office:

a) Jo maintain regular contact with schoo! principals and other
school officials to gather necessary information about
educational activities.

b) To provide participating businesses information about
system-wide activities, such as the official school calendar
and announcements of special events, and about special
events that will take place in individual schools. The
format can be a newsletter suitahle for posting in specially
designated areas in the workplaces.

c) To identify, within the school district, resource persons
and materials that can be used for outreach activities.

d) To fdentify resources outside the school district, such as
local communtty programs, voluntary organizations,
professional organizations, Educational Service Centers,

~colleges of education, education research and development
agencies, etc.

e) To prepare a program of self-contained, short (one hour or
less) outreach activities that can be carried out at
workplaces (e.g., "brown bag seminars® to be held during the
tunch hour or at other suitable times). Topics that have
been used in other programs and that are supported by
specific comments made by responden n. the WPP research
with dual-earner and single-parent families include:

1) preparation for parent-teacher conferences,

2) parental involvement options for work ing parent;,
3). helping with homework,

4) developing good home study habits,

5) Relating to children'{i.e., discipline with support),
and
\

6) questions and answers about school policies and issues,
such as counseling for career choices, vocational
education, determination of attendance zones, parental
access to school records, transfer policies, school
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safety, school lunch programs, cross-town
transportation, provision of in-school after-school
care, gifted and talentqg,aroqrams, summer school

- ' programs, etc.

The WPP staff is refining these recomendations for
implementation in the antral Texas area. On the basis of that
experience, detailed and practical guidelines will be prepared for
dissemination throughout the SEDL region and the nation.

These and other changes in procedures and policies of employers,
schools, and other agencies can be of great importance to working
parents, in particular, because they allow them greater flexibility
to plan not only for the multiple demands arising from their work
careers, but also those arising from child care, their children's
education, and other family needs. Changes such as those discussed
here should be welcomed by people in other family forms, including
those single, childless, or with older children, since these
measures could also accommodate their own s for a satisfying
personal life apart from their jobs and careers.
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APPENDIX B

INVOLYING DUAL-EARNER AND SINGLE WORKING PARENT FAMILIES
IN THE EDUCATION OF THEIR CHILDREN: SOME RECOMMENDATIONS FOR ACTION

Testimony presented at the hearing of the Prevention
Strategies Task Force of the Select Committee on -
Children, Youth, and Families on “Improving American
Education: Roles for Parents,” held in Washington,
D.C. on June 7, 1984

/ MORKING PARENTS PROJECT

Renato Espinoza, Ph.D., Senior Researdher
Nancy Naron, M.A., Research Speciatist
Diviston of Family, School, and Community Studies
Southwest Educational Development Laboratory

Austin, Texas .

A. Introduction

The Working Parents Project (WPP), funded by the National Institute of
Education, has as its current goal to dévelop a progrin and supporting
materials desfgned to promote collaboration, throughout the SEDL region,
between employers and schools to facilitate and increase single'an work ing
parents’ involvement in the schools. The WPP is developing forms bf
employer-schools collaboration that are suggested by research as being
potentiilly useful and those that have béﬁn found to serve the special
needs of working parents and single parents in other communities.

8. Research Background

Research at'SEDL, as well as research elsewhere, has identified several
needs and concerns that are espectally important to dual-earner and
single-parent families. Some of those needs are beyond WPP's sphere of
tnfluence (e.g., inadequate income, housing, transportation, child support
payments, etc.). Other needs, however, can be addressed through changes in
policies and practices of two institutions that influence the lives of -
fami1ies and their members on a daily basis: schools and workplaces.

“.
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During three cycles of data collection from 1981 through 1983, 39
dual -earner and 30 single-parent families were interviewed in-depth by WPP
staff to determine how,work and family life were %nterrelated in a sample
of Anglo, Black, and Mexican American families. Half of the women in the
sample worked in clerical jobs for the local telephone company and half £>
worked in clerical jobs in local banks. All the families interviewed had
at least one child in elementary school. The reseazrch identified some
workplace policies and practices that had an effect on the availability of
‘working parents to become involved in the education of their elementary
school age children.' Other aspects of family 1ife were also exp{ored,
including alternative child care arrangements for the 119 dependent
children, allacation of household resgbnsibilities, the nature of the
relationships”of families with their own relatives and friends, and
parenting styles. b

. While conducting this research, the WPP was also seeking out
individuals, programs, and agencies within SEDL'sAriginn that were actively
working to meet the needs of working parents and thefr children. A
regional mini-conference sponsored by the WPP during the fall of 1983
brought together a cross-section of family researchers, service providers, |,

. and advocates (see Prodeedings from Invited Conference, December 1983). .
Conference participants were selected on the basis of their expertise in
programs designed to meet the most important needs and concerns identified
during the interviews with WPP's sample of dual-earner and single-parent,
families. _

Information from the dual- and single-earner family interviews, from
the conference of uorkgtF in the field, and from other agencies and
programs, all pointed clearly to one need that heid promise of being
approached through local collaborations: expansion of opportunities for
working parents’' involvement in the schools. «n addition, few efforts have
been direcﬁed toward changing workplace policies that affect parental
fnvolvement in children's schooling. R

C. Employment Related Barriers to Parental Involvement in_ School

The research conducted by the Working Pareants Project with the sample

of dual-earner and single-parent. families, provided some indications about

A
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some effects of rigidity in short-term leave policies on the involvement of
working parents in the schooling of their children. The 'leave policies in
effect for the women in the sample varied in some significant ways. The
women were ail employees of the phone company or one of five different
large banks. The men who were included in the sample as spouses of the
selected sample of women, represented almost as many different employé%% as
there were men.

The phone company can be characterized as having a rigid short-term
leave policy. In effect, there was no short-term leave. Tardiness of more
thap a few minutes was not allowed, so in those cases workers simplywmissed
a whole day, which was then counted an unexcused absence. The smallest
length of time that a worker could ta off was a whole day. Workers could
have up to three “unexcused, unpaid leave days“dizia calendar year. Days
of absence exceeding that maximusm number were recorded in the workers'
files and could constitute a cause for dismissal. There was no-accrued
sick 1eave. Rather, a sick worker is defined as being “disabled® and was
required to submit a doctor's certificate in order not to be penalized.

Paid vacations were generous, especially for those with.many years of
senfority. However, 'such leave,had to be taken in blocks of a week or
more. The choice of dates for accrued vacation was determined by order of
senfority in a given job classification for 2 rarticular unit or"
department. - : . )

In addition to scheduled vacation times, seasonal cycles often resulted
in & Tow volume of wark. Ouring éhose periods, supervisors could offer
days off without pay (and also without pena]ty) to one or more employees.
Agaiﬁ, senfority was used to determine priority for the option to take
those days off. Several married women in the sample, having gelatively
high total family income, often took advantage of those extra unpaid leave
days. Although not scheduled in advance, these days could be used to run
errands, rest, and (1n'some cases) visit their children's schools. ' .

An additional special feature of phone company policies was the
frregular weekly schedule for telephone operators. Their days off were
determined a week in advance in a seemingly random pattarn and on 2 .
variable schedule. Women in the sample who were operators. reported

o



11 fficyltres 1n planning for family festivities and other special
occasidns, since they did not know in advance when they would be qff. I[h

’some cases, they could get another worker to trade days off in order to
accommodate family needs. Finally, some of the operators worked evening
and split shifts. The choice of shifts was also determined by seniority,

’ " and most operators in the sample were in positions to choose ﬁhe shifts
' that they wanted to work. ,
Banks, althoubh thé; varied somewhat, could be characterized as having.
flexible leave policiqs,for most jobs held by the women in the sanple. .
”;;le four of the dual-earner bank mothers and one of the single (dtvorced)

-Eﬁfiii: ‘mothers reported r1gid leave policies. I[n the banks. short-term leave
e large1y at the discretton of the employee's supervisor. Most of the
women reported~hav1ng good relations with their supervjsors; thenefore. <;
access to this type of leave did not seem to be a prghlem. The Teave
polic?es for men in the dual-earner sample vamed somewhat, but a majority
{19 out of 30) reportedgbeing able to ke short leaves’ that had not been
' SCheduled in advancet ' - |
An attempt was made to determine 1f there were any relationships .
A between flexibility/rigidity of short-Term leave policies, the allocatien
of responsibility for\§cho +nvol vement, and the relative level of that
' iggolvement. Based on redééis by respondents, it was possible (1) to
- ~ classify each family in terms of which parent was responsible for
o monitoring the children s schooling and (2) to Judge the relative 1ntensity
of that invoivement. ’ ' )
~ Among dual-eavner,fam1lies couples in which both parents had jobs with

flexible leave policies ténded to ‘be more involved in the schaaling of
thetir “chitdren., This involvedbnt generally took the form of more visits to
the schools,. frequent attendance by both parents of regS:ar!y scheduled
parent -teacher conferences. going along onh field trips, helping out in,
s frequént attendance of school events fn which tneir

3i, more f%equent attendance nf ' olp schonl functions
. and more frequent personal and telephone non-crists
- 'contacts,mth teachers. . . '
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v Dual-earner families 16 which fathers had undertaken the responsibility
for maintaining contact with the schools weéeﬁgharacterized by the fact,
fathers were those who had jobs witn flexible leave policies while the
mothers had jobs with rigid leavé policies. Among those couplies in which
both parents had jobs with rigid leave policies, it was the mothers who
assumed the responsibility for involvement in the education of their
children,

Among the mothers in single-parent families, who did not have husbands
to supplement or complement the tasks involved in keeping ub with
children's education, many had to make great sacrifices to be able to do
ft.. Those working in jobs charactertzed by rigid leave policies had to
‘take time away from other fami!y needs in order to be involved in their
.chi'dren's education. .

Unexpectedly, thq research aata showed that many mothers who had
flexible leave policies reported that they seldom took advantage of such
fTexibility for school involvement purpases., These tfpes of leave were
charaéterized as informal arrangements in which'enployee and supervisor
agreed on a method for repayment of thé work time missed. This usually .
involved either workihg Ignger hours within the week with no overtime pay,
or tak{ng other forms of leave that were accrued in hour units and could be
used in hour units. ,

For the bank employees, WPP interviews indfcated that there appeaq'd to
be a hierarchy of acceptable ‘reasons/excuses for them to use unscheduled
short-term absences. Included among such absences were coming in 1;Ee.
Ieav1ng_enrlier, or taking two or three hours in the middle of the day.

' Theseotybes of ghort-tefm absences, unlike vacation leave, were not
normally scheduied wel'! in advance. They are also treated as different
from stck or disaptiity leave, whicn 1s unscneduled but of undetermined
tu-at ton,

Although no respondents reportes ~nat supervisors kept special
accountings of chiid or family reldated leave reques!s . several ndicated

"hat only true “minor amecqenc - es” ro ,ardtac “her ridren sere ayer ysed
to justif; snort-term lea.es. Problems w~ith BADVS IEL e . 2 agr school or
1&'/ care d’_-’,"denti, AN 3aGeter gt agr : [T LR T art Tt teg for
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these types of short-term leave. Some respondents indicated thatfitaking
time Lo attend a school function would not be considered by co-workers Lo
be legitimate reason. The importance of the groups' judgment of reasons
for leaves may have been related to the importance of certain time
deadlines and cyclaes of banking operations, in wirich the absence of a
_worker had to be absorbeg by the rest, resuiting in additional work for the
group. An unwritten rulg of equity seemed to be operating at the banks
that dictated that school involvement during reqular working hours would be
frowned upon by co-workers and miy be deemed unacceptable by supervisors.
It is this “workplace culture,” regulated by both formal and informal
norms and rules, where the WPP staff believes change can take place that
zould result in greater participation in schools on the part of working
parents, both faghers and mothers, and for employees at all levels of the
corporate ladder. ®
D. WPP Strateqies for Increasing Parental Involvement in Schools
The public affirmation of the soctal value of parents becoming more

closely involved in the education of their children is the g¢ornerstone of
he WPP's strateqy for implementation of changes suggested by these
~ research findings. There is sufficient empirical evidence supporting the
critical role that involved parents can have in the overall achievement of
children. Research on efféttive schools has documented cna/?hportance of
g strong parental and community involvement as key elements fhat can make
schools more effective.

Active support of schools by the private sector, business, and
employers can take many forms. Some are based on the transference of
tangible éoods, including nat only what a business produces, bbt al so money
and certain services. A good example of one type of business/school
collaboration is being developed at SEDL by its Ways to Improve Schools and
Education (WISE) Project (Executive Summary of Annual Report, December
1983). It involves setting up busimess-school collaboration to help meet

- school staff development needs. Praject WPP recommends that another type
of business-school col!abbrative effort be i{nitiated which would impact the
educational attainment of children by helping working parents hecome mare '
involved in the education of their children,

e
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: 50 \\1. Ibe Role of Eqpfbyers
& . v } ’Fm rols. thét is envisioned for employers by WPP staff is the adoption,

A
¥ 5ar* If the formai, public corporate policy and 1mage, of an act)ve

-~ afffrmation of the value for society of a better educated new generation.

If employers not only facilitate, but actually actively promote the

4

+ i~ winvolvement of their employees in the education of their children, they

. would be accomplishing a massive transference of social energy to the
J . educational enterprise. The bulk o( that enerqy is provided by the parents
themselves, who have the primary vested interest in the educational success
of their children. The role of the employer is to provide the initial
push, to remove some barriers that currently may restrain the universal
interest that working parents have in providing their children with maximum
educational advantages. .

For businesses, those children must be perceived as future workers who
will continue to produce éoods and services and as future consumers of ‘
those same goods and services.

! {n addition to these long-term considerations, it is important to note
that there are benefits in a trend toward an increasing humanization of the
workplace, where workers can expect to be treated more as persons than as
expendable human resources. The affirmation of the value of children's
education in general, and of the children of employees in particular, would
let employees know that the employers care for them and their families and
should have a positive effect on the overall level of satisfaction of
workers and on thetr morale and productivity.

2. The Role of Schools

SEDL's Parent [nvalvement in Education Project (PIEP) has gathered
evidence (Executive Summary of Annual Report, Oecember 1983) that schaol .
personnel, including teachers, principals and other administrators, value

parental participation. [t is not always clear, however, that specific
practices and policies of the schoals actually encourage participation ang
supr{t on the part of parents. Most teachers and school adminxstrators
have not received, as part of their forma! educatinn, spectalyzed training
Lo prepare them for successful implementation of parental participation
nnlictes and practices.




TEe strateqy tnai‘ﬂb“fé ;ECOmmendinq requires a truye SwQ-way
collabvbrative effort between employers and schools. The strataqy would
require from the school partners a concerted effort to orovide information
about reqgularly schedul@d activities, such as holidays, inservice training
days, achievement té;x J periods, and parent-teacher conference periods,
to their bus1ngss-se;ior.pn?tners.

[t would also require a greater awareness by school personnel of the
limitations of those parents who work full-time during the day, so that at
least some school activities, both at the classroom level and at the
school-wide level, are scheduled in a more balanced fashion between day and
evening hours. Such rearrangements of schedules would increase the
likelihood that working parents, with assistance from their employets,
could take part in school events.

Finally, this effort would require schools to provide some limited
forms of outreach activities, most bf an informational nature, directed to
the participating workplaces. It is likely that there would be some

practical limitatfons fn the capacity of individual schools' personnel to e
JFrovide this outreach. Form many school districts, however, it is becoming ' {
more and more cdmmon, as a permanent “public relations” effort, to
undertake public information activities directed not only at the parents,
but also at the private sector and other community organizations. This is
especially the case of large, urban school districts that can afford '
specialized personnel to carry out these functions. WPP refers to this
recommended collaborative efforg’as fhe Employér-Supported Parental
Involvement 3n'School Program (ESPIS).

E{ Emplayer-Supported Parental Involvement in Schoal Program (ESPIS)

The initiative to implement this collaborative effort within a given

corporation or business may come from u1thin the’ rorporation. either from
'management units, such as personne! of public relatxons departments, or
'!s : from employee organizations. such as labor unions, human relations
committess, or other employee groups. The initiative could als0 artjinate
from a specific school or a schaol district and be presented %0 4
‘ corporation either through mapagement or through employee orqganizations,
_Finally, the FSPTS ﬁrnqrém rould he initiated hy an independent thir4
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party, such as chambers of commerce, ciyic organizations, Parent Teacher
Associations or Parent Teacher Student Associations, city-wide council of
°TAs, or an educational agency, such as SEDL's Working Parents Project.
Regardless of where the initfative comes from, or how it is transmitted,
successful adoption and implementation will require the concurrence and
active support from individuals within all the organizations.

1. Business/Corporate Program Component

WPP suggests a number of alternative measures that represent various
levels of corporate commitment and support, with corresponding levels of
expenditure of corporate time and resources.

The following are some of the recommended program measures that ¢ould
be impiemented, in addition to the adoption of an official "Corporate
Stawement of Support for Employee/Parental School [nvolvement.” This
statement should be issued by the highest authority, making explicit the
rationale for encouraging employees to bedome more involved in the
education of their children, o

The alternative measures include:

%

-

a) Encouraging the use of already'existing leave mechanisms Tor
parental 1nvglvement in the education of children.

b) An alternative stralegy is the provision of ¥ new policy of
matching, hour for hour, existing short-term, ﬁourly leave provisions,
provided that such leave is requested by employees in advance and for
school involvement purposes. This pol;cy could establish a maximum number
of hours per calendar (or school) year to be matched for each employee.

c) Another altérnative is establishment of a special form of
short-term leave, to be designated for school involvement purposes, and to
be requested and granted following established procedures, not to exceed a
set number of hours per calendar ygbr.

< d) Distribution of the Corporate Statement to employees through
reqular formal information channels.

- | e) Issuance of a press release to announce adoption of the Corporate
Statement. ;
f) Provision of space on a bulfetin board(s) or requidr space tn
internal newsletters or other information channels to he used "o public:ze

9

by




information about educational issues, school activities, or other
education-related 1tems of i1nterest to parents. The information may de
furnished by employees tneméelves. or it may be received fkam liaison
persons in the schools, school districts, PTAs, etc.

g) Provision of access to and~suitab1e space to conduct informational
or training activities for employees, using speakers, leaders, or traipers
who are provided to the cBrporation by schools, school districts, voluntary
organizations, or any other appropriate community agency.

h) Provision of access to corporate facilities and resources,
including either a special fund for these activities or use of corporate
training mechanisms.Lto support training and information activities
specified under the collaboration program.

.,

i) Provision of facilities for the operation, on the work site, of

spectal purpose groups of employees, such as Social Support Groups of

n

Single Parents. : . ' .
2. School Program Component )
.As described for the case of the business component, the initiative for
a collaborative arrangement, irrespective of where it originates, would'

require that the appropropriate decision-making bodies within each.
orgahization act on it. Depending on the scope of the activities to be
carried out, approval of the program may require that it be sanctioned by
the school district's board. Although this approval might take some time,
it would represent a more powerful 1ncent1ve to all the ped’le involqu and
it would stimulate administrators to expedite the necessary actions that
are required to successfully 1mpf€ﬁéht the program at the classroom level.

Some school districts might find that their governing boards have
already approved policies and/or mechanisms to increase support from the
community, including the business community. 'In that case, implementation
of the ESPIS Prograh may proceed more quickly and may require only a
concerted effort tn be communicated to the public at large.

. Publicity about this particular kind of school -business activity can
generate community-wide support for the =ducational enterprise, increase
community cohesiveness, and increase the chances that the general public,
as taxpayers, will be willing to hear the cost of aducation in jeneral,
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In order to carry out its part of the collaborative ef fort,. thB
school d1str1cts may designate a-person or office to act as liaison with
the participating businesses. '

The following are some of the possible program companents that would be
the responsibility of the liaison person or office:

a) Jo maintain reqular contact with school principals and other school
officials to gather necessary information about educational activities.

b) To'provide participating businesses information about system-wide
activities, such as' the official school calendar, announcements. of special -
events, and apout special events that will take place in individual
schools. The format can be a newsletter suitab‘e for posting in special!y

L2

designated aresys in the workplaces.
. ¢) To 1@%&“1 the school district resource persons and

materials that can be usad for outreach activities. |
-d) To identify resources outside the school district, such as local

community progrm, voluntary organi zations, professional organizations.

Educatjoml Service Centm. colleges of education, education research and

devel opment agmcies. etc. . & ' )

e) To prepare a program oﬂelfwontaincd, short (one hour or less)
outreach activities that can be carried out at workplaces (e.g., “brown bag
seminars” to be held during the lunch hour or . other suitadle times).
Topics that’have been used in othef programs”and that are supported by
speci.f.to-'cnmmts made by respondents in the WPP research wiEh dual-earner
and- sing1e~parant ‘families include: s

1) preparation for parent -teacher conferences,

2) . parental invol vement options for working parents, AN
"3} helping with homework,

8) )éelopihg good home study habits,
5) Rela%ing to children (i.e., discipline with support), and
. 6) questions and answers about schgol policies and issues, such as
counseling for.career choices, vocatfonal education, determination
of attendance zones, parental access to school records, transfer
policies, school safety, school lunch programs, cross-town '
transportatlion. proviston of in-school after-school care, gifted
'qnd talented programs, summer school programs, etc.

1 - , )
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At the present time the WPP staff is refining these recommendations for
1mplementation 1n the Central Texas area. Un the basis of that experience,
detailed and practical guidelines will be prepared for dissemination
throughout the SEDL reqion and the nation.

Additional recommendations ta school! personnel related to parental
involvement include: .

1) A well-publicjzed schedule of events would enable more parents to
anticipate as well as participate in school activities. I[n addition to
direct mailings or phone calls, schools can promote periodical listings of
activities in local éewspapers or neighborhood publications. Some schools
publish reqular newsletters mailed to all residents of their attendance
zone.

) Many parents stated that if they knew well in advance, time off could
be requested or arrangements made with{co-workers and supervisors to be
away for a short period. - Children often can be somewhat unreliable
messengers to the home for schobl news.

2) Schools should inform non-custodial parents about their children's
educational progress. Furthermore, these parents should be advised about
school events. [t should be left up to parents and chi]dren.to decide who
¢ ] can or should attend school functions. Only in extreme cases, such as when

a court order applies, should schools prohibit non-custodial parents’
access to information held by schools and to contacts with school officials
regarding the educational progress of their ch11dren.. Such an expanded
cammunication policy also can include mailing school grades and other
school information to non-custodial parents who do not reside inm the same
city. ‘

3) The nature and purpose of homework is something that must be
considered seriously by the education commun1t/. To the extqpt that 1
butilds up and reinforces skills acquired during the school day, it may be a
necessary part of education. However, educators also must recognize its
potential for frustrating parants, #no zannot help, and children, who
cannot complete assignments.

Although about 40 percent of the single parent families in our sample
reported that sometimes other adults helped their children with nomework,
this also implies that at least 60 percent 40 not have any help,

12
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Homework can be a constant source o*‘féress and tension in the family.
First, it often calls for psrents to constantly monitor cnildren's workx on
assignments and xeep them away from distractions. Second, in addition to
being a drain of enerqy from exhausted mothers, this monitoring function
often turns into an adversarial relationship. It can become a source of
strain in relationsnips that are already restricted to just a few hours. a
day for working single mothers who must also manage their housenolds.
Third many mothers are i1ll-equipped to Jelp their children with many
homework assignments. Half of our sample had no more than a high school
education. ' -

One solution*that has been implemented by some after-school care
programs is the allocatfon of spac;; time, and tutors to supervise children.
who wish to compliete their assignments during that period. . This frees both
parents and children's time at home for recreation, relaxation, or
household work. . | |

An alternative solution, 1uplenante&.by some teachers aﬂd.;zhools’as an .
informal policy, is simply not to assiéh homework to be done over the
weekend., With their time alreadx'limiged. parents and children in
dual-earner and single-parent families can allocate weekends for family
pursuits of a relaxing nature. .

The elimination of homework as a source of family conflict and stress
could have a significant impact on the quality of life in single-parent
households, and on other family forms as well.

These and other changes in prucedures and policies of employens,
schools, and other agencies can be of great importance to working parents,
in particular, because they allow tHem greater flexibility to plan not only
-for the multiple demands arising from their work careers, but also those
arising from child caregtheir children's education, and other family
needs. Changes such as thase discussed here should be welcomed by other
family forms, including those single, childless, or with older children,
since these measures could also accommodate their own needs for a
satisfying personal 1ife apart from their jobs and careers.

o, .
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APPENDIX C

DUAL -EARNER, SINGLE WORKING PARENT FAMILIES AND EDUCATION:
- RECOMMENDAT IONS FOR SCHOOL -BUSINESS COLLABORATION

Renato Espinoza and Nancy Naron
Working Parents Project
Southwest Educational Development Laboratory
' Austin, Texas

AN

~

A. INTRODUCT ION
Parents are essential actors in the formal gducation of their

children. For many duél-earne; and single-parent families, the
uncoordinated, often-conflicting demands of school and workplace pose
dilemmas and parental responsibility--unreasonable choices among demands
for time.and attention. &'

The Working Parents ProjectNSHPP) of the Southwest Educational |
Development Laboratory (SEDL) in Austin, Texas, offers some research-based
suggestions. With funding from the National Institute of Education, WPP
has developed and is sharing a set of guidelines under which schools and
employérs can work togefher to relieve the dilemmas to the benefit of all
concerned: émployers, school personnel, parents, and (most especially) the
students.

B. RESEARCH BACKGROUND

During three cycles of data collection from 1981 through 1983, 30

dual-earner and 30 single-parent families were interyiewed in-depth by WPP

staff to determine how work and family life were interrelated in that
sample of Anglo, Black, and Mexican American families. Half of the women
in the sample worked in clerical jobs for a telephone company and

half worked in clerical jobs in banks. There were 119 dependent childpen
in the sample, at least one of whom in each family was enrolled rp////jm
alementary school. The resedarch identif ied workplace pbilCTgS";;d
practices that affected working parents’' involvement in the adycatinn of
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their children, Other %fpects of family life were also explored, including
alternative child care arrangements for ghe dependent children, allocation
of household responsipilities, the nature of the relationships of families
with their own relatives and friends, and parenting styles.

While conducting this research, the WPP was also seeking out
individuals, programs, and agencies within SEDL's region that were actively
working to meet the needs of working parents and their children. A
regional mini-conference sponsored by the WPP during the fall of 1983
brought together a cross-section of family researchers, service providers,
and advocates. Conference participants were selected on the basis of their
expertise in programs designed to meet the most important needs and
concerns identified during the interviews with HPP s sample of dual-earner
and single-parent families.

Information from the dual-earner and single-parent family interviews,
frgm the conference of workers in the field, and from other agencies and
programs, all pointed'clearly to one need that held promise of being
approached through local collaborations: expansion of opportunities for
working parents' involvement in the schools. [n additéoq, the
resource-identification aspect of the project found few efforts directed
towa anging workplace policies.that affect parental invo?vement in
children's schooling. ‘ )

1. Short-term Leave Policies as Eug]g;-ent-aelated Barriers to Parental

Involvement in School .

The research conducted by the Working Parents Project provwdéd
indications about effects of rigidity in short-term leave policies, that

is, taking less than a day off, usually just a few hours, has on the
involvement of working parents in the schooling of their children., The
leave policies in effect for the women in the sample varied in significant
'ways. The women were all employees of the phone company or one of five
different large banks. The men were included in the sample as spouses of
the selected sample nf women, and thus represented almnst as many differdnt

employers as there were men.
The phone company jobs held by women in the sample c<an be characterized

'\f ~



1 *‘determined two weeksAin advance in a seemingly random pattefn

as having‘a rigid short-term leave policy. In effect, there was no
short-term leave. Tardiness of more than a few minutes was not allowed, so
in those cases workers simply missed a whole day, which was then counted as
an unexcused absence. The briefest time a worker could take off was a
whole day. Workers could have up to three “unexcused, unpaid leave days"
in a calendar year. Days of absence exceeding that maximum number were
recorded in the workers' files and could constitute a cause for dismissal.
There was no accrued sick leave. Rather, a sick worker was-defined as
being “disabled” and was required to submit a doctor's certificate in order
not to be penalized. Seasongl cycles often resulted in low volumes of
work, and during those-periods supervisors at the phone company could offer
days off without pay (and also without penalty) to one or more employees. ’
Although not scheduled in advance, these days were used by the -women to run
errands, rest, and (in some cases) visit their children's schools.
An‘additional special feature of phone company polic{es way the
irregular weekly schedule for telephone operators. Their days ol re
‘ "‘Sand on a
variable schedule. Finally, some of the telephone operators worked evening
and split shifts. The choice-of. shifts wégldetermined'by seniority, and
most operators in the sample could choose the shifts that they wanted to
work . ' . ' .
" Banks could be characterized overall as having flexible leave policies
for most jobs held by the women in the sample. ‘rxmg the bank employees,
only four of the dual-earner mothers and one .of the single (divorced)
tmothers reported rigid leave policies. In the banks, short-term leave was
largely at the discretion of the employee‘sfsupérvisor. Most of the women
reported having gEbd relations with'their supervisors; therefore, access to
this type of leave did not seem to be a problem.
Finally, the leave policies for men in the dual-éarner sample varied
somewhat, but a majority (19 out of 30) reported being able to take short
leaves that had not been scheduled in advance.

“—

Among dual-earner families, couples in which both parents nad jobs witn
flexible leave policies tended to be more involved in the schonling of
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their :hildren: "h1s involvement generally took the form Of more )&3xz3 to
the schools, frequent attendance by both parents of'requlariy scheduled
parent-teacher co nces, going along on field trips, helping oyt in
special o;'ojects,“ frequent attendance of school events in which their
children were involv more frequent attendance of whole-school functions
such as PTA meetings?qgnd more frequent persbnal and telephOne non-crisis
contacts with teachers. '

Dual-earner families 1n which fathers had undertaken the responsrb111ty
for maintaining contact w1th the schools ‘were characterized by-the fact »
that those fathers had jobs with flexible leave policies while the mothere
had jobs with rigid leave policies. Among those couples in which both
parents had jobs with rigid leave polf%ies. ‘1t was the mothers who assumed
the respons1b111ty for involvement in the education of their ch11dren

Amgng Re mothers Qead1ng s1ngle parent families, many had ~¢b make
gre%sacrlﬁces to be able to keep up with their chﬂdre”s educations .
without assistance from husbands. Those working in jobs characterized by
rigid -leave policies had to take time away from other family needs in order
to be involved in their children's education.

2. -Workplace Culture as an Eup[gxgr-ﬂg]ated Barrier to Parental

Involvement in Schools =~

Unexpectedly, the research data showed that many mothers who h@d

flex1ble leave policies reported that they seldom took advantage of such

¢

.flexibility for school involvement purposes. These types of leave were
characterized as informal arrangements in which employee and supervxsor
agreed on a method for repayment of the work time missed. .This usually
involved either working longer hours within the week with no overtime pay,
or taking other forms of leave that were accrued in hour units and could be
used in hour units. ' |

For‘the bank employees, WPP interviews indicated that there appeared to
be a hierarchy of acceptable reasons/excuses for them . to use unscheduled
short-term abisences. Included among such dbsences were coming in late,
leaving earlier, or Haking two or three hours in the middle of the day.
These types of sh&}t-term absences, unlike vacation leave, were not
normeliy scheduled well in-advance. They are also treated as different

¢
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. from sick or disability leave) which is unscheduled but of undetermined

duration. .8

\Although no respondents reported that supervisors kept special
accountings of child or-’f'amily-reiated. leave requests, several #ndicated
thét onl y trué "minor gnergencies"' regarding their children were ever used
to justify short-term leaves. Problems with babysitters, minor school or
day care accidents, and sudden minor, child illnesses all qualified for
these, typeg of short-term leave. Some respondents indicated that taking
time to attend a school function would notgbe cansidered b;éb—workersto

be a legitimate reason. The importance of the groups®' judgdent of reasons

.ffor leaves maf have.been related to the importance of certain time

-~

'deadl\lne's and cycles of ban‘king operations, 'in which gle absence of a

worker had to be absorbed by the rest, resulting in additional work for the
group. An unwritten rule of equity, part of the "workplace culture” seemed
to be operating at the banks, dictating' that school involvement during

regmar'morkfng hours would be frowsed upon by co-workers and may be deemed

‘unacceptable by supervisors. .

It is this “workplace culture,” regulated by both formal and informal
norms and rules, me'r.e the WPP staff believes change can take place that
could result in greater ﬁartigiﬁatiq’n in schools on the part of working
parents, both fathers and mothers, and for emloyees at all levels of the

‘corperate 1adder, - : - Yy

C. WPP_STRATEGIES FOR INCREASING PARENTAL INVOLVEMENT IN SCHOOLS
Active support of schools by private sector businesses and other
employers can take wany fornk. Some forms involve transfer of tangible
goods, including not only what a business produces, but aiso money and
certain fervices. One example of that type of business-school
collabor?ﬂ?ﬁ'ié being developed at SEDL by its Ways to Improve
Schoolg and Educatiop Project (WISE). It involves setting up

~ business-school teams to help meet schools' staff development needs.

Another example of business-school collaboration is the popular .
Adopt-a-School model, such as those in place between the Dallas and Augtin
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Independent School Districts and their réspective business communities.
The pairing of schools or programs with specific businesses or ' ’
organiiations_érévides an excellent avenue for involvement by those workers
who are childless or those whose children are no longer in the schools.
_ The'Horking Parents Project recommends that. another type of ‘

business-school collaborative effort be initiated, one that would impact
the educational attainment of children by helping working parents and
single parents become more involved in education,;gy'pd}ticfpatihg_1n
activities with their own chiidren at their own schools,};nd_gszaviqg
:sch0015 extend information to working parents at their workplaces. - We call
this stragggxrthe EMPLOYER-SUPPORTED PARENTAL INVOLVEMENT IN SCHOOL program
or, for short, ESPIS. ' |

1. The Role of Employers in ESPIS -

" WP proposes that esployers adopt, a formal public policy that actively
‘affiirms the value for sqciety of a better educated new ggneratfon. If
employers not only faciliggte but actually gctively promote the involvement
of their_employees.in the educatioqiof thelir owri children, they will
accomplish a massive transference of socfal emergy to the educational
enterprise. The bulk of that energy is provided by the parents themselves,
who have the primary vested interest in the educational success of their
own children. The role of the employer is to provide the initial push, to
remove some barriers that current y may restrain. the universal 1nterest
. that working parents have in pﬁpwiding :heir children with maximum
educational advantages. -

Those children must be perceivéd by businesses as future workers who
will continue to produce goods apd services and as futuré_consumers of
those s ame *goods and services. '

In addition to these long-term considerations, it is important to note
that there are benefits in a trend toward an increasing humanization of the
workplace, where workérs can expect to be treated more as persons than es
expendable-human resources. The affirmation of the value of children's

education in general. and that of the children of ‘employees in part1cular,
would let employees know that the employers care for them and their



o families. This should have a positive effect on the overall level of
satisfaction of workers and on their morale and productivity.
* WPP suggests a number of ‘alternative measures that represent varjous
levels of corporate commitment and sqpbort, with corresponding costs
of corporat; time . resources, .
The folloning are some of the recomended program measures -that could

+  be implemented, in addition to the adoption of an official 'Conporate

Statement of Support for Emp)oyee/Parental School Involvement.* This _ »

) statement, uhen issued by the highest corporate authority, makes explicit

. the rationale for encourbging employees to become more involved in the

| education of their children. :

These additional progran measures 1nc1ude. ‘ —

a) Use of already existing leave mechmisms for parental 1nvolvement
in the education ‘of children, or ‘ .

b) Provide a new policy of matching, hour for hour, existing |
short-tern. hourly leave provisions, provided that such leave {s réquested
by employces in advance and for school involvement purposes. This policy
could establish a maximum number of hours per calendar (or school) year to -
be matched for each employee.

' c) Another alternative is to establisn a sgecial form of short-term
leave, to be designated for schoql involvement purposes, and to ‘be .
requested and granted fodlowing established procedures, not to exceed a set
number of hours per. calendar. year. ‘

. d) Distribute the Corporate Statement to employees through regul ar
formal information channels.
e) Issue a press release to announce adoption of the Corporate
Statement. . p ‘

“y f) Provide space on a bulletin board(s) or regular space in internal
newsletters or other information channels to be used to buglicize
information about educational issyes, school activities, or.other .

] . education-related items of interest to parents. The information may be

. . furnished by employees themselves or it may be received from liaison

persons in the schools, school districts,\PTAs, etc.

g) Provide access to and suitable space for Informational or training.
) . ’ -

\
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activities for employees, using.speakers, leaders, or trainers provided by
schools, school districts, voluntary organizations, or any.other B
appropriate community agencies. . ' AT

. h) Provide access to corporate facilities and resources, including
efther a special fund for these activities or use of corporate training
medhanisms to support training and information activities'specifieo under;

the collaboration program.
1) Provide facilities for the operation, on the work site, of special

purpose groups of employees, such as Social Support Groups of Single
Parents. |
2. The Role of Schools ‘in ESPIS T

SEDL's Parent Involvement in Education Project (PIEP) has gathered
evidence that school personnel, including teachers, principals, and other
administrators, value parental participation. Despite such attitudes, -
however, specific practices and po]icies‘schools actually may discourage
particjpation’and'support on the part of parents. Most teachers and school

_administrators have not received, as part of their formal education,

specialized training to prepare’ them for successful implementation of

'parental participation policies and practices.

The strategy that WPP recommends requires a true two-way collaborative
effort between employers and schools. The strategy; ires from the
school’ partners a concerted effort to provide info on about regularly .
scheduled activities, siuch as holidays, inservice training oays,
achievement testing periods, and parent-teacher conference periods, to
their business-sector partners.

It also requires that school personnel be more aware of the limitations
of those parents whd work foll-time during the day, so that at least some
sthqol activities, both at the classroom level and at the school-wide

S

‘level, are scheduled in a more balanced fashion between day and evening
" hours. Such rearrangements of schedules would increase the likelihood

that working parents, with support from their emp]oyers, could take part in
school events.

" Finally, this effort would require schools to provide some limited
forms of‘outreach activities, most of an informational nature, directed to

101



the participating workplaces. The capacity of individual schools' to
provide this outreach may be limited, but permanent public relations”

. efforts are becoming more common, especially among 1arge urban school
districts that can afford specialized personnel. These efforts target
parents, the private sector, and other community organizations.

The initiative for a collaborative arrangement, regardless of where it
originates, requires that the apprepropriate decision-making bodies within

/ ) each organization act dn it. Depending on the scope of the activities to

be carried out, approval of the program may require that it be sanctioned

by the school district's board. Al though this approval might take some

time,” such an endorsement would represent a powerful incentive to all the

people involved and it would stimulate administrators to expedite the

necessary actions that are required to implement the program successfully
| at the classroom level.

"‘,,4 . Some school districts might find that their governing boards have
already approved policies and/or mechanisms to increase support from the
community, including the business community. In that case, implementation
of the ESPIS Program may proceed more quickly and may require only a
concerted effort to be communicated to the public at large.

Publicity about this particular kind of school-business activity can

generate comunity-wide support for the educational enterprise, increase

S~ commun ity cohesiveness, and increase the chances that the general public,

' as taxpayers, will be willing to bear the cost of education in general.

In order to carry out its part of the collaborative effort, the

school districts may desfignate a person or office to act as liaison with
the participating businesses.

The following are some of the possible program components that would be

the responsibility of the 1iaison person or off.ice;
‘*"’) To maintain regular contact with schoel principals and other school |
| icials to gather necessary information about educational activities.

b) To provide participating businesses information about system-wide

activities, such as the official school calendar and announcements of




{, special events, and about special events that will take place in individual'
schools. The format can be a newsletter suitable for postihg in specially

"= designated areas in the workplacesa .

c) To %dentify, within the school distFict resource persons and
materials that can be used for outreach actiyvities.

d) To identify resources outside the school district, such as 10ca1
community programs, voluntary organizations, professional organizations,
Educational Service Centers, colleges of education, education research and
development agencies, etc. ' ‘

- e) To prepare a ‘progr am of self-contained, short (one hour or less) °
outreach activities that can pe carried out at workplaces (e.g., “"brown bah
seminars® to be held during the lunch hour or at other suitable times).
Topics that have been used in other programs and that are supported by ,
specific comments made by respondents in the WPP research with dual-earner '
and single-parent families include:

1) preparation for parent- -teacher conferences,

2} parental involvement options for working parents,

3) helping with homework, '

4) -developing good home study habits,

. 5) Relating to children (i.e., discipline with support), and
| ‘6) questions and answirs about school qucies and issues, such as
counseling for career choices, vocational education, determination
of attendance zones, parental access to school records, transfer
policies, school safety, schogl lunch programs cross-town
transportation, provision of in-school after-school care, gifted
and talented programs, summer school programs, efc.
The WPP staff is refining these recommendations for implementation in
( the Central Texas area. On the basis of that experience, detailed and
practical guidelines will be prepared for dissemination throughout the
SEDL regidn and the nation. -
These and other changes in procedures and policies of employers,
schools, and other agencies can be of great importance to working parents,
.in particular, because they allou than greater f]ex1b111ty to plan not only

for the multiple demands arising from their work careers, but also those
-
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arising from child care, their children's éducation, and other family
needs. Chranges such as those discussed here should fe welcomed by people
“in other family forms, including‘those single, childless, or witn older
children, since these measures could also accommodate their own needs for a
satisfying personal life apart from their jobs and careers.

A Y
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My, Sary Srymt (OFSCS Advisory Soard) (501) 375-84a6
Exacutive Oirector .
The Parest: Center . Commmicatimg Workers of Amgrica
l?ﬂl‘%ﬂn 1519 mMeth Nain
Little 72202 North Littie Rock, M 72114
(%01) 372-889%0 : (S01) 378900
M. Glenda Seen (Cosferance Participant) Communicatiovs orters of America
Arkansas Advocates fur Children and Local. 6508
Fastliem : : © 15 Sheshoni Dv.
931 Oonashey S1dg. Sharwosd, M 72116
o !.‘l::. | 01 . Family Servi
Little . y C® Agency of Centrs!
(s01-371-9678 2700 Rerts V11108 rel Artansas
. North (ittle Reck, ® 2114
M. Elizabath (Betty) Pagem ) (S01) ™se-1518
(Confaresce Participant) . ‘
F‘gulm mtzﬁ?ﬂd g:nlm Otvision
NcAdges rectw g
Little Reck, R 72208 - ARVAC, me. .. .
(m) m’m * N '0 °~ m
) fusseliviite, AR resm
. Aawcigs/Ovemnizasions/Prograns (501) 9084493 .
AFL-CIO Wunan Resowces Deve)opmant .. Hunan Service Providers Assa.
[nstitute Youwth Progras 0ffices . 9312 vest Merehm
4501 vest 61st Little Rock, M 72208
Little Rock, M 72209 : (501) " ss4-53ag
* {S01) S&8-4078
. thaen Services Canter
* Arkansas Advocstes for Children P.0. Gox 1828
$ md Famitim , Comssy, m 72032
M. Glends Gom
931 Domaghey 81dg. Industrial. Research & Zxtension Conter
Sth e Main University of Artansas
(o) amcaem o Lictie nee. 72200
: ttle
(s01) 3N-1én
. Arkansas Association of Profesgional .
Educators Mid-Soumths Canter on Alconel
401 nex inley ) ad Orug Problem
Little Rock, M 71901 2700 Noreh Willow
{501) 664-7914 North Little Reck, AR 72t14
(501) 7%3-3770
RY Jeion of tmiversity Neighttorhood Organ
Ngttie Man Rice : 128tion and
6412 Sventwood . Myt i-Furpese Centers
Little Rock, R 72200 ‘ 1616 wast 14th
(S01) s48-5937 Little Rock, M 72702
) (S01) 37e-194
b::::c::;ﬁ:cm'm PTA State Neadeusarters
P. 0. Sun 1467 - 1201 NcAlaoat
Little Reck, M 72203 ‘;m,‘m"“- ~aliRL
($01) 376-0703 or (SG1) 378-072 bR
" Arkamtas Chi1d Care Workers Assn. the Parent Conter, (nc.
Cari J. Ml . )'.'*
Pirst Vice President Cittle R
’.O.ht?.“ tlQM.N m
Little Rock, M 77201 (S01) 372-68%0
c . Presbytarian Family Sevvices, Inc.
m“‘”" ’;:"3" o hal Litel amhinmm
1515 South Chestar ¢
Little Rocx, M 72200 (801) 375-3dea
(s01) ""‘-n’ S“Mw s'lswcutiou of Ziidgren
t
Arkansas Professional Child Care Assa. 9501 % A ’l y

Arkangas State AFL-CID Little Rock, A 72207

1115 81shap Street J (S01) 227-640¢
Little Rock, AR 72202 :
i Urbas of Greatar Littie ®
(%01) 1789100 ..:'f:"' e Rock
Little Rock, AR 72206
(SOL) 17r2.3037
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»
v Louisiana
WPP Xey Contacts -
MCA of “etropoiitan Little Rock
Allen Young Branch Or. Joe Carligle (Conference
~ 620 sorth Seech St. Participant)
North Little Rock, AR 72114 Collage of Education .
Louistans State University
YMCA of “etropolitan Little Rock 8515 Youree
G. W. Carver Branch Shravagort, LA 71115
\_’kll'%i‘icu 14th
- 4Attle Rock, R 72202 Ms. Judy Moon (DFSCS Advisory Soard)
(501) 3760488 Spectal Project Officer
. Parental and Cammmity [nvolvement
Youth Home, Inc. . : Elemntary Education, fm, 704
724 Marshal! Louisiana Department of Education
Little Rock, AR 72202 P, 0. fex 84064 °
(s01) 37s-9231 : , Saton Rouge, LA 70804
(504) 342-1176
Individuals ' _
_ : Ms. Nancy Torczom (Conferance
+  Or. Reginald Avery, Professor Participant)
firaduate School of Social Work Oirector, Program ADEPT
2700 North Willow ’ T Orleans Parish Schools
North Little Rock, AR 72114 . McOonough B1dg. 16
‘ . 1815 St. Claude Avenue
- Or. Severly Boals, Professor : Shreveport, Louisfama 71115
. Arkansas State University . .
. Jonesboro, AR 72401 Agencies/Orgenizations/Programs
Dr. Settys Caldwell . AFL-CIO Dept. of Organization
Dept. of Education and Field Services
University of Arkansas at Little Rock 4948 Chef Mentewr Hwy.
13rd & University N ' New Orlesns, LA 70126
Little Rock, At 72204 (508) 945-0586
Or. -Jarry Flanzer, Professor - AFSCME Coumcil 17 AFL-CIO
Yraduate School of Social Work 7315 Exchange Place . .
2700 Morth Willow - 8ston Rouge, LA 70806 . -
North Little Rock, R 72114 _ (504)" 3568297 -
Or. Mark Xrain N Amgrican Rederstion of State
University of Arkensas at Little Rock ~ County & Mumicipe! Emplojees
. 13pd &k Univergity 533 Oaklawn Drive
Little Rock, AR 2204 Netaire, LA 70005
. (504) 837-8777 ,
Jenie Lambie, Oirector ’ - . ) .
Amarican Federation of State, Cownty Saton Rowge Central Trades &
& Municipal Employaes . Labor Council AFL-CIO
2020 west 3rd 429 Goverweant .
Little Rock, AR 72202 8aton Rouge, LA 70802
(504) 3634894
Or. John Miller o
Mrofessor, Sociology Sattered Women's Clinic
University of Arkentas ot Little Rock 601 S. Jefferson Oavis Parkway
33rd & University New Oriesms, LA 70118
Little Rock, AR 72204 (504) 486-03N
“s. Elizabetn (Betty) P : Caddo Parish Public Schools
:’msltnt ‘ y) Pogen Or. fdwin Holt
621 McAddoo . . Asst. Supt. for Community Affairs
Little Mﬁ; 12208 Shreveport, Louisiena )
(S01) 663- Coal 1t 10n for Sarent Ecucat ion
Ms. Juanits Sanford -
Henderson State University ’ l«_ry%nn. Editor r7
959 North 8th . qnusgo;’t‘.mem:f Shreveport, Inc.
Tohia, AR 71623 venue
 Arkadeloh Shreveport, LA 71104
Cammunications Workers of America
Local 10410
2614 Tylane Avenue
: New Orieans, LA 70119
,.J (504) 8223500
: Commmications Workers of America
Rorth Louistana Director
‘ 3009 Monterrey 8lvd. .
Saton Rouge, LA 70815
{504) 924-182%5 .
Yy
1 'Yy ™
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Jalgade Colleqe Day-Care Training Program

815 City Park
Yew Orleang, LA 70119
(504) &83-4181

East Satom Rouge Partsh Assn.
of Cducators

§749 Cazawne Avenye

Saton Rowge, LA 70806

(504) 927-8100

Fawily Day Care

Severly 0 » Coordinator
Fort Polk Branch :
Leesville, LA 71489

Family Service Society
Gravier 81dg.

535 Gravier Or, ~

New Orleans, LA 70130
(504) S24-7471

Family Tree Parenting Center
Lymn Gavin, Executive Oirector
P. 0. Gox 513

Laf LA

(318) 988-113¢ - _

Instruction and Ch1d Advocacy

Or. Julianma L. Sovdreas,
Asst. Syperintendent

4100 Towrd Strest
Naw Orleans, LA 70122

Lafnrtu Parish Pudlfc Schools
Ar, Ailen Weyers

Assistant Superisntendent

Lafa . Loutsiane

(n8) 232 282

Louisiana Assn. of
Business and Industry
Ns. Sesan Teadlie

Coutsiana Assn. of Educators
1755 lfdn!so& Orive
(S04) 343.9343

Loutsiana Assn. of Educators
Southeast Regional Fleld Office

. 4902 Canal

New Orleans, LA 70119
(504) 482-7822

Louisiana Senkers Assn.
648 North

Saton Rowge, LA 70802
(504) 387-3282

Louistana Fedaration of Teachers
3101 - 37tn

Metairie, LA

(504) 833-2826

Louisiana Teachers Assn.

4902 Canal

New Orleans, LA 70119
7{508) 488-1415

Parenting Center
Pam

7343-C Florids Bivd.
Baton Rouge, LA
(504) 924.-0123

133

.
"he Parenting Canter

Setsey Sacke
200 Heary Clay Avemue

Program ADEPT
Rrector
Orleans Parish Schools

McOomougn Bldg. 16
181§ St. Claude Avenue
: » LA 71118

St. Mark's Day Care Training
1130 North Rampart

New Orieans, (A 70018

(504) 529-1681

Total Commynity Action, [nc.
PubiiC Relations

4518 Thalig
New Orlesns, LA 70125
(504) 827-5972

Total Commemity Actiom, [nc.
Education Oepartmgnt ’
1410 S. Jefferson Davis Parkway -
Naw Orleans, LA 7012S

(504) 821-9384

Total Commumnity Action, Inc.
Fasily Advocecy

1410 S. Jefferson Devis Parkway
New Orlgans, (A 70125

(508) 821.4922 !

Total Commmnity Actiom, Ine.
Research ang Prograe Deveiopment
1420 S. Jefferson David Parkway
New Orl..s;“u n128

2 .

United T of New Oriems
AFT -AFLL10

348 Sarome

Now Orieses, (A 70112

(504) 5240968

Urban Le of New Orleans
1739 St..:nu Averue
New Origans, LA 70118
(504) 5236773

YNCA, Metropolitan Office
936 St. Charles’Ave.

Now Orieans, LA 70130
(%06) S68-9622 °

Women's Advocacy Buresu
Ns. Pat E¥ans, Director

- Lowisiema State Dept. of Health

and Human Resowrces

Saton Rouge, (A
(50¢) 362.2115

Individuals

Or. Carol Atien
4100 Touro
Rorth New Orliemns, LA 70122

Or. Joe Cartisle (Conference
Partictipmt)

Colleqge of Education

Louisfana State University

8515 Youree

Shrevepore, LA 71115
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5. Susan Zooper

Southeastern Loutsiana Iniversity
Sox 341

Hammmond, LA 70402

“icnaal Foley

§518 willow SC.

New Orleans, LA 701§
(504) 365-7481

Micheile Goodell

§2§ webster St.

New (rleans, LA 70118
(504) 391-3071

Or. Charies Martin
4100 Touro
Yorth New Orleans, LA 70122

Gene Scaramizzo

730 Austertitz St.

New Orleans, LA 70115
(504) 897-3210

Sheree Walsh

1916 Chestarut St.

New Orleans, LA 78115
(504) 899-8132

Mississ tpol

WPP Xey Contacts

Dr. Raiph Srewer (Conference
Participant)

Director, Division of Instruction

Nississippt State Dept. of Education

P, 0. 8ox TN

Jackson, MS 39208

(601) 359-1000

or. Josrn L. Pete (DFSCS Advisory
Soard :

Asst. Supt. for Elementary Education

Jacksan Public Schools

712 S. President Strest

Jackson, MS 39209

(601) 948-4797

Agences/Organizat 1ons/Progr ams

Communications workers of America
Country Club Orive

Jackson, MS 39209

(6013 922-5200

Fanily Development Program
1901 Francis Street
Jackson, MS 49203

(517) 784-6158

Famtly Service Assn. of Greater Jackson
1510 8. State

Jackson, NS 39202

(601) 353-3891

Friands of Children of Mississigpt, Inc,

119 Mayes
Jackson, MS 39026
(601) 362-1541

Sovernor's Commission for Children
md Youth

Nr. Bud s, Exacutive Ofrector

802 morth State St.

Jackson, MS 39201

(601) 1546772

Sulfoort Pudblic Schogls

Ms. Laverme Thornton

Coordinator of Elementary Education
Sulfport, “isstssippi

(601) 868 4600

Jnﬁton Urban League
3403 Delta Dr.
Jackson, MS 39213
{601) 981-421}

Mississippt AFL-CIO
826 N. Nest
Jackson, NS 39202
(601) 9%48-0517

Mississippi Alltance of Business .
416 N, State

Jackson, M§ 39201

(601) 355-6468

" Mississippi Assn. of Educators

775 N. State
Jackson, NS 39202
(601) 354-4483

Mississippi State Department of Nealth
Division of Child Care Services

P, 0. Box 1700 .

Jackson, NS 39208

Mississippt Comgress of Paremts
and Teachers

P. 0. Box 1946
Jackson, WS 39205
(601) 3§2-7383

Mississiopi Schoo! Boards Assn.
Jonn (. Martmen, Executtve Dfrsctor
Plaza 81dg.

Jackson, M§

(601) 948~

Individualsy

Dr. Ralph Srawer .
Director, Division of [nstruction
Mississippi State Dept. of Education
P. 0. Box T}

-Jackson, MS 39208

(601) 359-1000

Gary L. Rangen

Dept. of Sociology & Asthropology
University of Southern Mississipot
Hattiesburg, MS 39406-5074

Dr. Swintos M111

Asst. Supt. for Instruction
Jackson Pudlic Schools

P. 0. Box 2138

Jackson, WS 39208

(601) 948-4794

Or. Joseph L. Pete

Asst. Supt. for Elementary fducation .
Jackson Public Schools

712 S. Prasident Street

Jackson, MS 39208

{601) 948-4797

J. Sipson Wells

Mississfppt State University
Box 1895

mississfop! State, NS 39762



New ico
WPP Key Contacts

" Mg, darriet Otteni (Conference

Participant)
2arent nvolvemant Canter
1700 Pemsylvanta, N.E.
Alduquerque, N 87110

Or. Hugh H, Prather (DFSCS Aavisory
Soard)

Oistrict Otrector, Elamentary Education

Albwquerque Public Schools

P. 0. Box 25704

Albuquergue, W 87128

(S0S) 842-3829

Ms. Vita V. Sasvedra (Confevencs
Participant

Conerane él School

L el low Elemantary

Sm 6th St., N N,

Aldyquerque, N 87110

 Aqencies/Orqunizations Progrem

AFL-CIO Wew Mexfco State
Neal Gomzalez, €xec. Secretary

5905 Marble 3
Albuguerque, W  aN10
(S08) 262-2629

AFSCME Cowmcil 18 W8 Publitc.Employees
zfs, San m&v‘m .
(S08) 265-0833

Albuguargue Pudlic Schoels
Community Educstios Departmemt
su - “ st.. .0'0
Albuquergue, N0 87102
(508) 262-6787

Albuguerque Teachers Federation
AFY Local 1420

Salutc 208, GmmstP:m Oor., N€
Al bugquergue,

(508) 262-2657

Assn. of ‘Commerce & [ndustry
of New Mexico

117 Quincy NE

Albuguarque, ™M 37108

Association for Retarded Citirens
e e
" (508) 285-5816

Sarnal {110 County Counci) of
. Perent-Teacher Assns,

c/o Kathy Ritterbush

511 Haines A:mch:és.
(508) 298-4010

Caring - ﬂél

Shiela aolrr

400 Edith 81vd., N E,
Albuguergue, WM 87102
(S08) 247.3841

Commmnications Workers of Amgrica
1608 Truman St., SE

Albuquergue, W 87108

(508) 266-587%

s

135

Communications Workers of America
Local 8611

1608 Truman St., SE

Albuguerque, W 37108

(505} 266-5876

Communications Workers of America
Local 8670

1608 Truman St., SE

Albuguergue, ™ 87108

(508) 2“-4531‘

Communications Workers of America
NMstrict 8

2500 tpuisiana 8ivd,, W€
Albugueraue, W 87110
(505) 8838899

Developmant of Resesrch §
Humen Services

11701 €1 Solindo NE

Albuguerque, NN 87111

(508) 293-1700 .

Fanily Resource Conter
8016 Zwnt, SF
Albuguerque,' W 37108
(508) 262-1911

Gallup Pubifc Schools
M. Paula Gercta

i
.

Lﬁufonu Clemantary Schoo!
5. Vita V. Sasvedras, Principal
513 - 6¢h Street, N,
Alduguergue, W 7110

Mantal Health Assn. of Sew Mexico
10832 Prospect Avenue A€ '

Albugquerque, ™ 87112
(508) 298-4119

National Alliance of Busfnessmen
1020 Tijeras Avenve N¢

Albuguerque, W 87106
(508) 2¢7-2418

lc::ml Education A?ln. of
. al Region
6001 Mardie N

Albuguerque, W 387110
(508) 286-7791

Nstiona! Secretarfes Assn.
4101 Meadowlark Lang SE
Rio Rancho, W 3N

(508) a98-3322

g- ::svasmol

&rol ine Gaston, Program Director
2120 Lowisfama, N.E.

Aldoguersue, W 87110
(505) 883-5680

PTA of New Mexico

118 wood!and Avenue W
Albuguerque, W™ 87107
{505) 349171 -

The Parent Center

Ns. Harrigt Ottent
1700 Pennsylivania, N.E.
Albuquerque, W 87110
(505) 292-0101

REST COPY



1. .
The Parentcraft Program
14 Carligle, S.E. .
?, 0. fox 388562
Albuquerque, WM 87197
(505) 286-1191

Parents Adithout Partners .

425 San Mateo Blvd., NE
Albuquerque, NN 87108
(508) 256-0353 »

Private [ndustry Counci! §
1020 Tijaras Avenue, NE
Albuquergque, Nt 87106

(505) 255-5501

Parents Reaching Out
c/o Sally Y Curin
808 Maxine, N.E.
Albuguergue, WM 87123
"(508) 255-5516

[ndfviduals

Mg, Harriet Ottent

Parent [nvolvement Center
1700 Pennsyivania, N.E.
Albuguergue, W 87110

Or. Hugh H. Prather .

OMstrict Director, Elemntary Education
Alduguergue Public Schools ’

P. 0. Sox 25704

Albuguerque, W 87125 .

(505) 862-3829

Ok lanama
WP Xay Contacts

Or. Seulah M. Hirschliein (Conferesce -
(Participant)

Families Studies Center

Okiahowa State Unfversity

Stillwater, 0K 72078

s, ht:y Wilson Jacod (DFSCS Advisory
Soerd
* ndfan Education Programs Coordinator
. [dabel Nigh School
Idabel, OX 74748

Mg, Ann Lowranca (Conference
Participent)

Director

Vomen's Resources Center

226 East Gray

P. 0. Sox 5089

Norman, OX 73070

(40%) 164-9424

1 {zations any

8ig Brothers/Big Sisters
Stave Kreidier

401 W. Main Street
Normam, 0K 73069

(405) 1843722

Community Action Program of
Oklshoma City & Camty, Inc.
School Commmity Assistance Teas Project
900 N. Eastern
Nklahoma City, X 73117
{305) 424-1496

136

Community After Schoo! Program
Sue Patmon

R0l North Porter

Norman, OK 73071

(405) 329-13%43

Commmity Council of Central Ox!ahoms

William J. Bross, Exec. Ofrector

125 NW 5th )

Oklahoma City, OK 73102 _- '
{40§5) 236-8441 . “

Dept. of Family Relations and
Child Davelooment

Dr. David 6, Fournier; Or. Arlene
Fulton; Or. Sarsh Anderson

Oklshome State University

Stillwater, X 74078

Douglas School for mere\v
of working Parents

Mr. Raymond Reece, Principal

Lawton, Ok1akome

(%08) 355 2214

Fasilies Studies Center
Or. Seulah N, Hirschiein
Oklahoms State Unfversity
Stillwater, & 72078

Family and Children’s Services
650 South Peoria
Tulsa, X 74120

The Family Jusction

108 m 15th

Oklahome City, K 73103
(405) 2n2-0

Home Economics University Extansion
Nancy Lowry

Ok lahoma State tmiversity
Stillwater, X 72078

Independent Bankers Assa. of Ok!ahoma
6400 Classen 8lvd, .

Oklakomm City, OK 73116

(405) 840-4416

Juvenile Services, Inc,
L.idba Saith

P, 0. Box 1383

Norman, 0K 73070
(405) 164-1420

Lawton Publ ic Schools
Wr. Howard Joknson

Commmnity Educat ion Program

P. 0. Box 1009

Lawton, OX 73502

(408) 358 7727

Margaret Nudson Program
Nancy Pate, Program Ofrector
1205 west Newton

Tulsa, OX 74108

(918) $85-8163

Moore Public Schools
Noore, Ok'ahoma

Normen Public Schools

Ms. Sue Patman, Director
Community After School Program
Norwan, (X

(40S) 329 IS63.

’
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%c«mm -on Oomestic
vt e &t Sexwual Assaylt
'lrg Ann Brittan

P, 7. Sax 5089

Norean, 0K 73070

(40S) 329-5899

ok! Comnission on Children and Youth
411" Lincoln-

Oklanoms City, 0K 73108

Parents Assistance Center
707 N.¥. Sth .
Oklanoma City, 73102
(s08) 232-8227

Sunbean Family Services
616 .M. Z1st St
Oklahoma City, 0K 73103

Together for Children Parental
Self-Halp Program

114-1/2 vast 7ty

Stillwater, 0K 76078

(405) 355-244¢

Tulsa Coalftion for Parenting Program
Sharon Clark

1430 South Boulder

Tulsa, OX 585-8551

Tulsa Pwdlic Schopls
After Schoo! Programs

Urban Lesgue of Oxlahoms City
3017 N, Eastem

Oklahome City, OK 73111
(408) a2e-52¢8

Noman's Advisory Cm:m
of Mantal Mealth.
P. 0. Box S3277, Capitol Station

" Oklahoma City, OK 73182
© (408) 321-7260 :

Womas's Resowce Conter
Ns. Amn Lowrmce, Director
226 East Gr

P. 0. Box

Nbrman; OX 73070

’ Individualy. ,

David Fournier

Oklahoms State Unfversity
Dept. FRCD

Stillwater, X 74078

Ns. Betty Wilsan Jacob

Indfan Education Progrems Coordinetor
ldabal ligh Schoel

[dabel, OX 74745

Aonstte Nurphy )
Department of Education

" Oltver Hoar Meworfal Education Bldg.
Oklahoma City, OK 73108

Or. Alexis walker

School of Musan Oevelopment

The University of Ok!ashaoma

601 £1m, Room 10} ‘
Rovwan, X 73019

Alane Winburw

Department of Mantal Heaith -

P. 0. Box 53277, Capito! Station L .
Cklashoma City, OX 73152 ’ -

Texas

WP Koy Cantacts

Or. Gloris Contreras (OFSCS Mdvisor

Board) Y
Dept.. of Curriculum and Instruction
Social Studies and Education
(;::lm of %dncltiou. ED8 4

varsity of Texas at in

Austin, TX 712 At
(512) 471-4611

¥r. Nichas! Ofen} (Conference

r Pﬂ;clm)'

exas Fathers for Equal RY

603A Hammeck Orive s )
Austin, TX 78752 -

(512) 452-0848 |

Ms. Say Erwin (Conference Particios
Execut fve Dfrector cinat)
's Commission for Momen

P. 0. Box 12428
Austin, TX 78711
(512) 475-0380

z. Teresa ‘""(" and
. Youny (Conference P f
th-ﬂ!n. Inc. wrticipats)
J00 Eagt Muntlang
hastin, TX 78782 -
(512) 4544732
Ns. Nester cor Advi

Soerd) Herdster (OFSCS sory
‘1102 Peer Tree

Mouston, TX 77073
(113) 43-0439

-~

Aystin, TX 78701
(512} 4774401

Amgricen Associatiom of Univarsity
Women

Austin Conference Raterials
Feruary 19, 198 -

Austin Area trban Leegue
3112 Manor Read
Austin, Texas 78723

Austin Chamber of Commerce

Ms. Polly Scallfon, Program Specialist
Ms. Crispin Ruiz, Proyram Specialist
Commm ity Development Ospartment

P.0. Sox 197 '

_ Aastin, Texas 78767

Austin Ohild Gutdance

and Evaluation Canter
Or. Domald J. Zappons, Exec. Director
Ofane Hawk Spsarty, Evaluation Consultant
612 wast Stxth Street
Austin, TX 78701

-(512) 476-§015

*
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- | * N * ‘
Austin Familtas, ncC. Dallas Commission on Childran and Youth
300 East Huetiand Drive . Ms. Roger Clapp, Chairman
Or. Teresa Gilius . gﬁ Tn:‘l""réz
’ ’ y ‘ Mg, Mary Tounq as, 38
- ¢ Austin, Texas 78782 (214) 341-0292
‘ {512) 4544732
. -~ - Oepartaaft of Child Development
- Austin Family House and Farily Living
2604 Parmount Or. Daamna R. Tate '
tin, TX TB704 Or. Sylvia Scheige
- T(812) 441-2088 , Texag lu-u s mmm:y
) < o0, Box 23!75
Austfn Independent Schoo! District: ’ Danton, 76204
", Editor’ (7 m-um; 197-2921
- 6100 Guadalupe > M Extond-a-Care
Austin, TX 78782 Ms. Rose Lamcaster
Eg‘mm Otrector
Austin Persomesl Association . Snnu;
Mr.(1) Garnie Leske Austin, TX 751
President, 1964-85 (512) 454-3651
Carvo-Medics -
837-9911 ) Family and Child Statistics (FACS)
' Information System .
‘Noman's Center exas Ospartment of Commuaity Affairy
f';,;"mt e Elﬂy Childhond Development Diviston
Austin, TX 78701 'l- 13 rhcmm Station
Soiwews e
1226 Northwast 18th Strest | Som AmomiorTH e ]
San m';ﬁl ™8R07 ) . * !
(512) 73%- . . Family Services l‘nciqtiu
Or. Rose M. Brewer _ 230 Peruida St.
: . Sam Aatonio, TX 76210
Intergroup Relations Chalr (512) 226~
et mie '
[ [ .
Dapartment of Seciology. - e e ace Conter
The University of Texes & Austin Houston, TX 77019
Avstin, TX ' (M13) Sie-3m81
(512) an-nz2 ‘ ' .
Conyon Cresk Eamntary Schoo! - m&:ﬁ:—'“"’ for tamen
‘ . hen Adans, Principsl Executive Director
. C-:fl" for hlmnlem . ) tin, TX 78711
it Jlon-forma] Education (CEDEN) Governor's Office of Commnity N
2109 Cast Somd Leadership
e A ?-nm's“"ﬁh?'mts:r 108
$12) 4779017 ton ng, Suite
(812) -0 Austin, TX 7871
Chattars (512) 475-4483 v
Ne{ ghborhaod
S005 Fannin Centers, inc. Nogg Foundation for nnm Health
P. 0. Sax 88bS7 Holtosan, President
Nowstown, TX 77288 2. 0. Sox 7998, University Stmon
{713) 974-.4873; 529-3931 Avstin, TX 78712
Citizens Concevaed dout Childres Houston Committes for Private Sector
420 United Sank Tower Inftiatives
Austin, TX 78701 ) MNe. Xathlean Nchlewmar
: : gM(l,d Crczgmmdtor
Commsnity Comci! of Great " . 0. Box 281}
Suck Buck Ingham or Oallas Houston, TX 77001
1900 Pacific 8led., Swite 1725 ot
Dallas, TX 75201 Houston®s Operation Faifl-Safe
‘3?3"0‘:': Independant School District
v Corporate cnnd NDevelopment Fund for ¥ chmond Avenve
o ok Congress, Surca 1t oo Mouston, TX 77027
Aasti s J18I0s (713) 523-5011
(512) 4789741




Human Oavelopment (aboratory
Or. Rhata Da¥riey

152 Camaron 81dg.

The Uu'vmit; of Houston
Kouston, TX 77004

Institute for Child and Family Studies
Or. Mgry Tom Riley, Director

Tenas Tech University

P. 0. Box 6170 .

Lubbock, TX 79409

L8J School of Pudifc Affairs

k] irs
1 at Austin
Awstin, TX .

Mayor's Commission on Child Care
Ms. Sonfa Semporad, (hairperson
7334 Blairview )

Dallas, TX 7%2%

NMetro Ministries of Austin

Or. Cart Sf aler, Director
100 East 27th St.

Austin, TX 78708

. The Rational Conference of Christians

and Jaws
4048 Guiton, Suite 212

Nogstom, TX 7
(ns) io-c«m

New Graunfals (ndependest schoe! Otstrict
N, Oscar Swith

Assistant Superintendant

ftow Bramfels, TX T

. (9112) a5 06

Perent ing Guidanca Centev
M. Dorothy St. Jobn
Executdve Director

4 P Newsiotter

Fort Morth, TX 76102
(817) 332-85348

Nery Polk .
mhr-mn
Head, (M11d Care Study Committes

fonal! Mu:crt for Children
nk

Austin, TX 78761 ¥

Regions! Resowrce Center for
Childrgn, Youth and Families
The Univarsity of Texes at Awstin

Augtin, TX '

Rentida Hilkemayer Child CareCanter
Carolyn Rinyw -

Assistant Director

5614 W Street

Houstom, TX 77021

(MIMwver-2173

Round Rock [ndependent Schoo! District
Ms, Batty Iimm

Director of Special Education

Round, Rock, Texas

(512} 285~443)

School of Social Work
v, Nike Lauderiale

Mg, Rosalie Anderson
The University of Texas
Austin, TX 2
(512) 471-4067

Select Committee on Pudlic/ Education-Taxas
H. Ross Perot, Chafrman 9’

Tarrant County Youtn Collaboration
Linda Sarker

€xecutive Birector

4701 W. Rosedale

Ft. worth, TX 76107

(817) 731-8681 738-1368

Texas Advisory Comwittes om
[ntergovermmantal Relgtions
Mary lhittn;m‘
\P. 0. Sox 13026, Capito! Station
Austin, TX 78711
(512) &75-3728

Texss Assn. for Marriage & Fawily Ther
Or. Anna 8. Senningfield Y had
Presidant . ’
6135 Copper Hill Drive .
Dalles, ™X 7’5248

(214) 526-7946

Texas Assn. for the Education of
Yon'ng Ohitdren

Education
North Texas Stite University
Danton, TX " 76203
Janat Slack, Editor ~e

Texas Chaptar of Momen in Construction
Ms. Dorothy Shreve, Prasident

P. 0. Box 2252

Austin, TX 78788

T 11

txacutive Director

8002 Bellaire Slvd,, #1122
Houston, TX 77038

(T13) 7ne.3rs2

. Texas Coalition for Juvenile Justice
M. Mmfta Marcus
2906 Naple Ave., Suite 204
Calias, TX 7520

Texas Conference of
M. Nery Lon doteg O
Children mg Youen Services

Austin, TX
(512) 787491

Texay :
N Kooy o) 00 Crime: ang Del Inquency

4000 Medical Parkway
hustin, TX rg7sg ° 0

Sritton Mood
’. 0.8
Dallas, X rs2p

Tena
s Dep ity Mfairs

of Cowmmmn
P. 0. mox |
Austin, Tx 3;:;{ “ettol statsan

T 1
(512) da3-4100; (800) 252-9642

Texas
150 St o et

Austin, TX 18789

Texas Councit on Family Relations
. {dent

Texas Eoployment Commi
$si
Lador Market Reviews
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Texas Fathers for €qual Rights
Mr. Hcrae! Dtent,

Fanily Matters . .
James A, Fordes, Editor

P. 0. Box 15798

Austin, TX 78761

(512} 452-0848

Texas Institute for Families
Y. Marie Oser

Executive Oirector

11311 Richmond, L-107
Houston, TX 77(!2 4
(713) 491-8719

Texas Network of Touth Services
Larry Waterhouse

P. 0, Sox G482

Austin, TX 78762

Texas Tech University
The Red Lat

. Ua .
Executive Editor
College of Educatide

P, 0. Box mo
Lubbock, 79409
Taxas Yol

[ “w ’ '
The Govermor's Office for Yolumteer
Services
(S12) 4754441

Tuloso-Mi Independent Schoo! Oistrict
Or. Lowise M. Littleton

- Asst. Swpt.of Instructios/Personne!
Sox . 10900

P. 0.
Corpus Cwisti, TX 78410

Young Fanily Resource Center
Plaza North Office 81dg.

102 ¥. fector €106

San Antamio,TX 78216

Waco Independant School Ofstrict
Ny, Fred Sates, Principal

Wico, Texas

(817} 783 1382

Workers' Assistance Program of Texas
W.{0ick Stanford

Ex ive Director

314 vest 11th SE., Suite 308
Aystin, TX 78701 .

(512) 477-491

vidual

‘. Rartin Arocans B

0ffite of Evaluation and Resaarch
Austin [adegpendent Schoo! District
€100 Guadalwpe

Austin, TX 78782

Or. Rosa N, Brewer
Intergroup Relations Chair
Society for the Study of

Social Probless
Departmant of Soctology
The Unfvgrsity of Texas & Austin
Austin, Texas 78712

Ns. Sarah Cordray

Oirector of Staff-Commmity Relstfons
Houston Independent Schoo! District
1830 Richmond

Houston, Texas 77027

(713) 623-5011

Or. Glorfa Contreras

Dapt. of Curriculum and {nstruction
Social Jtudies and Secondary Education
Collage of Education, EDB 426M

The University of Texas at Austin
Austtn, TX 78712

(S12) &71-4611

M, Richard Halpin

. 1159 Navasata

Austin, X 787028
(512) 472-8220

Ns. Hester Nertster

1102 Pesr Tree

Noustos, TX 77073
(713) 443-0439

Wally Honeywe!!

© Family Life Services

2401 €. Holcombe
Houstom, YX 77021

Or. Robert Hughes, Jr. *

RED Conter for Teacher Education
The Unfversity of Texas ot Auvatin
Austin, TX 712

National
1 1zat!

w for (hild Developmant
Humen Resowrces Admetnistration
Dody L. Flowers
Daputy Adwinistrator
240 Churciy Strest
New York, NY 10013 .

American Assn. for Merviage b Family

Ther apy
1717 K Street W, 07
Washingtom, OC 20008

Amarican Association of University Women
M. Mary Amn Xrickus, Director

Fantlies and Work Project

2801 virginta Avanue, NN

Washiagton, OC 20037

(800} 424-9717 {202} 78%-7798

Amaric tor

3 ditor -
555 L Jcrm Avm. ~
Mashington, OC 2000}

Amarican Family

Yy
Cardinal Station
Nashington, DC 20064

Awarican Federatton of Teachers
$55 New Jersey Avenve, W
Washington, OC 20001
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Amarican Fedaration of State,
County and Mmicipa! Employees, AFL-CIO
¥s. Cathy Collate
Coordinator of woman's Activities
1628 L Street, WM
sashington, OC 20038

Amprican Fami!
Towan K- TaketTele and Jon Moomey,

Coaditars
National Canter for Family Studies
Cardinal Station
Washi ,» 0C 20084
(202) 5487

Amarican Nansgesent Association
135 West S0t Street

New York, NY 10020

(212) Sas 8100

Association of Jumior Leagues
New York, KY

Apdience, Inc.

Ov. Marsha L. Raderts, President
Ofvision of TSI, Inc.

First Sank Ithacs Suilding
[thaca, ®Y 14850

Sank of America Foundation

Vice President & Assec. Oirector
Sank of America Center

Sen Francisco, CA 94137

(618) 9831173

Sant Strest College of Education
Ellen Gallinsky

610 West 112th Street

Naw York, NY 100%S

(212) e83-7200 :

The Wark and Family Life Study (MELS)

Wihitney Road
Bow Jersey 07430
(l_@l) 5787

Sey Scowts of America
Nashi 8.C. .
Capita) Ares Cownci)
7540 €4 Sluestein 8Vvd,
Austin, TX 20723

Camp Fire, [nc.
4601 Madison Avenue
Kansas City, M0 64112

Cormagia Corporation of %ew York
Mu.! Sers L. Engelhardt, Secretary
o, Russall, Directer

of Publications
437 Radison Avenue
New York, WV 10022
(212) I3n-3200

HE oo

luriuL M'Strutw
. . ..

Special Projects

Cavwer and Famtly Center

New York, WY 10022

(212) 759-9700

14]

The Center for Early Adolescence
The Unfversity of North Caroiina
at Chape! HiTY
School of Puplic Hesitn
Ospartment of “ental ang Child Health
Suite 223, Carr Mi11 Mald
Carrdoro, North Carolina 27510
(919) 986-1148

Center for Labor Education and Research
Or. William J. Pustte

Program Specialist

University of Hawaif ¢t !un&

1420-A Lowar Campys Ovive .

Homoluly, Hl 96322

Center for Public Advocacy Research
Mr. Romaid Soloway ’
Executive Director
12 West 37th Street
New York, NY 10018

(212) s6s-9220
Canter for Population Research
National Imsti of Child Nealth

and Numan Development

Center for the Study, Education and
Mvancomant of \omgn

Or. '&12.'( 8. Wilkerson, Otrector
Biversiiy of Coriroms

y aliforni s-Sgrkel
Serkeley, CA 94720 it

Center for the Study of Families
and Childven )

Instituta for Public Policy Studies

Vanderdilt University

Rastwille, ™N 37203

4
Center for the Study of Famtly

The niversity of Daytom
Room JA14, 200 College Park Avenue

Dayton, OM 5489

Conter for vomen Policy Studies
2000 P Strest, W4, Swite 308
dashingtem, OC 20038

Chamber of Commerce of the U.S.
Survey Research Caster
Economic Policy Division

1615 ¥ Street, W

washington, OC 20082

cnmm': Hmm ::n:

”. "’ - ‘ -t
Carporate :iicin Project
1520 Wuw Hempshire Ave., W
vashington, DC 20036

Chiltdren’'s Foundation

Lori Weinstgin

Family Day Care Advocacy Director
Suite 800, 1620 New York Ave., W
vashit . OC 20008

(202) 387-3300

Claremont Graduate School
Family-Schoo! Resesrch Project

Claremont, CA 91711
(714) 621-8075
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Coalition of Labor ‘mion Women
1S Jnion Square
New York, ¥ 10003

Committee on Lador and Human Resaurces
4230 Dirksan Senate Office 81dg.

washi . 0C 20510

1 202) 224-5875

T™he Conference Board

Oana E. Friedman

Senfor Resesarch Fellow

work and Family {aformation Center
845 Third Avenue

New York, NY - 10022

(212) 759-0900

Cormell Uatversity )
Dapartmant of Numan Development
and Family Studtes
Urie Bronfenbremner
Jacod Gould Schurwen Professor
of Human Development and Faeily
Studies and of Psychology
New York Stata College of Human Ecology
Martha Yan Ransselaer Mall
Ithaca, NY 14883
(607) 258-45687

Oay Care & ON1d Development
Council of America

1012 - 14th St., W

Washington, OC 20005

Day Care [nformation Service
8 Georgia Avenue, Suita 500
Stiver Spring, MO 20910
()

Dfvorce Equity, Inc.
3130 Mayfield Road
Cleveland Neights, ON 44118

Employes [nvolvemest Programs
Or. Narsha J. Roberts

First Bank [thaca Building
[thaca, NY 14850

{607} 277-2000

Eoual Relattonships [nstitute
,. o. m.,n
Pacific Palisadaes, CA 90272
(213) 4re-8481

Fairfax County Office

for Children
Judith Riri{am Rosen, Director
11212 Waples 11! Road
Falrfax, VA 22030
(703) 6S1-117%

Faliows, Dabbie
Free-Lance Writer
4780 Daxter St., N.N.
Washington, OC 20007

Families mnd € latter

National [nstitute of Education
1200 - 19th St., W
Washington, OC 20208

Famities and Literacy Project
[rane F. Goodwan and Wendy S. Sarnes
Harvard School of Education

Family Jay Care Advocacy

Mg, Lort wetinstein, Director
The Children's Foundation

Suite 300, 1420 Naw York Ave. W
dashington, 2C 20005

The Famtly Mattars Project
Cornall University
[thaca, NY 14850

Fantly Resource Coalition

Mg, Linda Liotop, Director

Lyan £, Pooley

Technical Assistance Coordinator

230 North Michigam Avenue, Suite 1625
Chicago, L 80601

(312) 726-47%0

Family Service Assoctation
of America -

44 East 23rd Street

Sew York, NY 10010

Family Stress Research Canter

Or. Marie F. Paters

tuman Development and Family Relations
Schao! of Family Studies

Tha University of Commecticut

Storrs, ON dZﬁ

Famil Networker

Vienna, YA 22180
(703) 573-10%4

Federal Madtgtion and Conctliation
Service

Peter L. Regner

Labor-Managemant Grant Programs

2100 K Street, W

vashington, OC 20427

(202) 653-5320

Foundation for Child Development
Aspan Institute for Numsnistic Studfas
717 Fifth Averus

New York, NY 10022

Girls Clubs of America, Ié
Gates

Nargaret
Executive Ofrector
Yotc Girls

New York, W 10016
(212) 689-3700 )

2l ] e

Educational Researc .FPreﬂm
] ton

600 lorg‘llnr Stlr'«tm““t

Yostlanti, MT 48197-2098

Tha Mome amd Schoo! Institute, Inc.
Daroun{ Rich, President

Spactal Projects 0ffice

1201 - 16th Street, W, Sutte 228
Waght » 0C 20036

(202) 4883633

Dept. of Huwsn Oevelopment
and Family Studies

Ellen Coker/Xarry Nclssac

Colorago State niversity

Fort Colltns, CO 80523
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A

Intaragancy Panel for Early Childhood
Resesrch and' Nevelopmant smi
interagency Panel for Research and
Ouvelopment o Adolescence
¥. Ray Racklay
Exacutive Secretary to the Pamels
Adeinistration for Children, Youth
and Famtlies
Oepartment of Health and Human Services
Hashington, OC 20201

Inttitute for Educational Leagership
My, Sidnay Johason, Ofrector

_ Fastly [mpact Saminer

The Gecrge Nashington Uaiversity
2029 G Sgreet, W

Nashington, OC 20052

Institute for Labor svd Mantal Health
Or. Michas! Lermer ’
Oakland, CA 94609

lest itute Respowsive Education
Oon Davies, Prasident

608 Commowmmsalth Avenuk

Soston, MA (2215

(617) 3s3-3309

[nstitute for Urdben Affairs and Research
Lowence £. Gary/Lula A. Seatty/
Greta L. Serry
2400 Sixch Streat, W
Noward Umiversit
ashington, OC

The Jaheson Foundation
Racine, Wiscomsin S3401

Nt Teleprograms {nc
ne Cm;:l Avenun
(800) 323-8343

Marcy Mental Hagith Center
Patrick €. Collay/June M. Schiegeimilch.
Counc {1 sum.'{a-

Military Family Resource Center
6501 Loisdale . Suite 1107
Seringfield, Ya. 22150

(703) $22-787), (800) 336-as%2
Natianal Alliance of Susiness
Nadeleine 8. Hemwi

Vice President - Policy

1015 15th Street, N.W.

Nashi oC

(202) opoders oo P

The Nationa! Assambdly of Natiomal
Yoluntary Health and Social Welfare
Organizations, Inc. '

1346 mttcuz&gé. W, Suite 424A

Hasht o 0C
(202) 518

National Assessmant of Cducat ionsl
$
Box 2923
Princeton, W 08541
{800) 223-0287
Natfonal Assn, for Child Care
Man agenpent
1800 ® S¢t., #, Ste. 1030w

Washi » 0C 20038
(202) 482-8100

¢
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Mattonal Assn. for Family Day Care
Mr, Jeffray Kent

The Children's Foundation

Suite 800, 1420 New York Ave.,W
(202} 342-3300 ’

‘National Assn. of Social wWorkers
Ns. [sadora Hare

7981 Castarn Avenus

Silver Sorings, M0 20910

(301) 585-0393

National Center on Women
. &nd Famlly Law
Publ {sher: 'y te

€1%en Max,

™9 » Room 402
New York, NY 10003
(212) 674-8200

National Clearinghouse for
F 811 ingual Education

orus
TS5 Wi lsen Sivd., Suite 605 -
Rossiym, Virginia 22200

(800) (703) sz2-0710

National Comwission ow Working Nomes

-mm,oc

National Committes for Prevestion
of Child Abuse

132 South Michi Avanva, Syite 12%0

Chricage, L

(312) 68>-33520

National Conference of State
Logis) aturas
1125 Seventeenth Street, Suite 1500
Oanver, (0 8O202
{303) 293-5800

National Counctl of Churches
Or. June Rogers

Chil¢ Advocacy 0ffice

478 Riverside Drive, Room $72
New York, BY 1011%

Natiomal g«::;l on Fawily Resltions
Mergaret J. lay, 04

Fanily Resowrce & Referval Centar

( » ] ‘u&m

1219 Univers ity Avenue, SE
Minneapoliis, W S3414

vmmﬁ;wnm

and the Family
Joycn Portaer, Focus Group Chair
Contisuing Education fn Socie! Work
Untversity of Mimmesots
118 Nolte Canter
315 P11 1sdury Orive, SE
Minneapo!is, Mimnesota 55455
(612) 373-583

Nat fonal [mstitute of Child Mealth
and Human Davelopmnt

0ffice of Research Reporting

NIH, Room 2A-34, Building 11

00 Rockvilleg Pike

Sethesda, M 20208 v

Natfonal” Resowgce Center

on Family Sased Services
School of Soctal dork
The University of [ows ' ¢
Nakdale Campus, N118 OH
Nakdale, [owa 52319
(319) 153-5076
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The New Relationshi
FquaT XeTationshin En!sutute
Experimantal Cities, Inc.

P, 0. Rox 731
Pactf;c Palisases, CA 90272

New Ways to Work/SF

148 Ninth Street

San Francisco, CA 94103

(415) §52-1000 -

New York, City of
Doby L. Flowers
Devuty Administrator
y for Child Developmant
2480 Church Street
New York, NY 10013

New York State Coumcil on Children
and Fautliles
Or. Josesh J. Cocorza
Execut ive Oirector
28th Floot, Mayor Erastus Corning 2nd Twr
Espire State Plaza
Albamy, NV 12223
(818) 47¢-3038

Office for Fawilies

Adetnistration for Childran, Youth
and Familias

Dept. of Neslth & Huhen Services

Washington, OC 20201

Parent Educati letter/0irec

r 'S
F-H;’mltn Association, Inc.
3737 Lander Road
Clevelamd, ON 44128 .
{216) 931-6960

[ Education

’ . [
Setty Phillips Center
Son 81, Peabody College
Rashviile, TN 37203
(615) 322-8080 .

Parents Without Pgrtvers
7910 Woodmont Avenve

Washi . 0C 20014

(301 €s-88%0

The Pennsyivania State University
Or. A C.

Asst. Professor of Humen Oevelcpmant
College of Human Deveiopment

University Park, PA 1680R
(814) 865-1781

Public Agenda Foundation
New York, NY

School-Age Child Care Projent
SACC Newslet

gcm on domew
Wallesley Co
Wallesley, WA 'gm

School Notes

o
P. 0. Box 121036
Nashville, TN 1IR212

School-Age Child Care Project
Or. Michelle Seligson, Otrector
Welleslay College Center fof Resasrch

on Nomen
wellesley, M 02181
{617) 2 €xt 2500; (617) 431-1a53

Seattle (City o.f)
Seattle, Wasnington

Select Comwittee on (hildren, Youth
and Familtas

Carabelle Pitzagattt

Ji11 Kagan

Ann Rosewater

Room H2-385

House Office Building Anmex 2

Washi , OC 20815

(202) 7660

Serate Cascus on the Family

Senator Jeramiah Denton, Co-Chafrman
Erna Enguikes

SH~516 Semate Office 8ldg.
Nashingtom,. OC 20510 i
(202) 224-5744

Senate Children's Caucus
Narsha Renvanz

Asst. to Sen.' Christopher Oodd
402 Raydbuwrn Sewate Office Sldg.
Washi » OC 20810

(202) 204-2823

Senate Subcommittee on Family
and Human Services
Candace Musiler
04 ‘Senate OFfice Building 428
20510

» OC
(2027722¢-3491

51 : .
ﬁal of Women 1n Culture

and Society

fditor: Catharine R. Stimpson, Barnard
College ‘

The University of Chicago Press

11030- Langlay Avenue

Chicago, L 60628

Single Parent Family Project, Inc.
Suzanne ¥, Jomes

Executive Director

225 Park Avenue South

New York, WY 10010

(212) e78-4001

Stepfamily Association of America
900 Weich Road, Suite 400
Palo Alto, (A 91304

U. S. Commisston on Civil Rights
Civil Rights Update

Y. S. Departsmnt of Lador
Sureau of Labor Statistics
Washington, OC 20212

u. §. t Books

. nting 0ffice
Washington, OC 20401

(202) 27%-3050 (nom-subscription)
(202) 275-3054 (subscription)

Vocational Parent & Family Education

omeay,
916 Vo-Tech-Gall School
1954 White Bear Avenue
Wite Sear Lake, W S5110
(612) 770-2351

Your Children, OQur Children
hild Care

. U. N
Denver, Colorado 80217
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What's New in Nome Econowtcs

¢ ey, or
1734 2 Street, W
dashington, NC 20036

dnite Nouse Office of Private &
Sector Initfativas

Mr. James X. Coyne, Ofrector

134 0ld Executive Offtca 8ldq.

Washington, OC 20500

Women's Educatiomal Equity Act Program
4, S. Departmest of Education
Education Oevelopment Caenter, Inc.

§5 Chape! Street, Suite 21

Sewton, MA (2160

(617) 969-7T100

(800) 225-3088

Work and Fawily [nformstion Center
¥y. MHelen Axgl, Program Director
Dana Friedmen, Senfor Ressarch Fellow
845 Third Avenus

New York, AY

(212} 759-0900

work & Family Institute

Ms. Mary Bath, Project Otrector
524 Capito! Square

550 Cadar Streest

St. P, M SSl101

(612) 296-8316

Nork and Family Life Study
Ellen Gal insky

Project Ofrector

Sank Street College of Education
610 vast 112¢th Street

New York, NY 10028

(212) 683-7200

Work and Famtly Research Coumci!
RNew York

ﬁta Women nqui:u .
Editor ac-t.:':

342 Madison Avenue

New York, AY {0173

(212) 309-9800

Workin Magazing Survey
A =Ny o
!Miﬁ&ls

Rathan S. Ancell
Chairman of the Ocard
Ethan Allgn, Inc.
Ethan Allen Orive
(203) 743-85%0

Elatna A, Andarson

Dept. of Family & Commmity Development
Marie Nowst Hall

University of Maryland

College Park, W 20742

Ruth E. Mmtonfades

Associate Oirector

Social Services Deot.

Matgamatead Clothing and Textile
workers Union (AFL-C10)

1§ Unfon Square

New York, NY 10003

{212) 282-0700

14

Mary Bath

State Oept. of Eddcation
524 Capitol Square

$50 Cedar Street

St. Paul, W 55101

Gilbert Seeson
USAF Chaplain Board
LMOX/MCS

Maxwell AFB, AL 38112

Bardara R. Biben

Otrector, Public Service
and Promotion

Gamet Rochester

55 Exchange Street

Rochestar, NY 14814

{716) 232-100, ext. 3863

Nancy 8. 8lockman
HCF, University of Rhode [s!and
Kingstom, RI Q2881

Robert 8. Sogart

Vice President, Nusen Resources
Associited Madfson Companies
200.Park Avenve

New York, NY 10168

(212) 9491738

Rancy Golsenm .

Dept. of Family & (hild Oevelopment
Justin Mall 308

Kanses State University

Neshattan, XS §506

Senfor Researeh Scientist
vestat

1650 Researcn 8194,
Rockvilie, MD 20830

Verna Oean Brooking
Manager, Commmity Relatfoms
Polarotd Corporation

549 Techao!

Cambdridge, M

(617) $77-.3874

Nergaret Supasgnis
Dept. of Famtly & Child Development
Justin Malt 34 - .
Kansas State Unfversity

Ninkatten, XS $6508

Sonta Catrng

Nenager, Urban and Famtly Programs

Department of Corporate ang
Community Responsibility

Honeywel !, (nc,

Noreywe !l Plaza

Minnespolfs, MV 55408

(s12) 870-5247

Sam Camans

Assistant to the President

United Stealworkers of America (AFL-C10)
S Gateway Center
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A.  INTRODUCT ION ‘ \
The basic focus of the Working Parents Project has been to '

contribute to the understanding of the issues and problems which are

associated with the interrelationships between work, defined as paid

employment outside the home, and family life, defined as the other
activities that various family members engage in at home and in
their communities during the course of their everyday life., Our
educational perspective has resulted in paying particular attention
to the ways in which the workplace culture, that is its people,
policies, and practices, affect the abivity and availability of
family members to, become involved and participate in the education
of their children, both at school and at home.

In carrying out activities related to this focus, the project
has (1) conducted research with a tri-ethnic samp¥ of dual-earner
and single-parent families of elementary-age school children, (2)
disseminated findings and developed some specific recommendations
derived from the research which are designed to increase\the chances
for academic as well as social success of the children of work ing
parents, and (3) developed a network of contacts with .agencies,
organizations, programs, and individuals in the SEDL region who have
a stake in the success of working parent and single parent families
and their children. ‘

9

B. BACKGROUND

1. Previous Work

The research phases of the Working Parents Project involved
designing and executing an in-depth, mostly qualitative study of the
interrelationships between work and family 1ife among a sample of
Anglo, Black, and Mexican American dual-earner and single-parent /1
families with school-age children.

In order to explore the impact on falmily 1ife of maternal
full-time employment, half of the sample.was composed of dual-earner
families, and the other half was composed of single (divorced)
working-parent families. The influence of workplace pélicies and
practices on family life were examined by drawing half the sample
from families with mothers employed by the telephone company, and
the other half from families with mothers who worked for one of five
~ large financial institutions. A1l families had at least one
elementary school-aged child, and all the families lived and worked
in Austin area businesses and their children attended Austin area
schools.

The parents in each family were interviewed using both a
questionnaire and an in-depth, open-ended, semt=¢tructured
interview, ‘Data were collected on various aspects of each fapily's
history and development, including parent work histories. Current
Jobs and workplaces were described by respondents mainly in the

.
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questionnaire, while the open-ended interview explored thefr
perceptions and experiences in combining full-time emplioyment with
their family responsibilities- as well as other aspects of family
life. ,

Data from the questionnaire were coded for guantitative
analyses. Data from the open-ended interViews were transcribed for
qualitative analyses. Coding categories were developed and applied
to the transcripts, and varigus categories and typologies were
derived to aid in the various analyses. v

In WPP's qualitative research studies, which used a small
purposive sample, data collection and analysis followed each other
very closely. At the end of each cycle of data collection and
analysis, some general recommendations were offered. They addressed
some of the Aeeds of these families which held some promise of being
addressed by either employers, schools, or other community
organizations, . '

a. Recommendations for Employers and Unions

Initially, it was stated that the power of employers is limited
since employers cannot force employees to do something they prefer.
not to do. However, by instituting certain policies and practices
an aemployer can facilitate or encourage parental participation in
schools. They also can improve the overall atmosphere at the
workplace which could help relieve some of the pressures and
tensions built-in there.

(1) School Involvement Affirmative Action Policy

It was proposed that leave policies for school related needs
should be studied jointly by managers and employees. An explicit
“statement by employers affirming the value of school involvement
(e.q., similar to affirmative action statements) is one way to
recognize the social importance of children and their educatiop.

(2) Employer Assisted Child Care

Some forms bf voucher system for child care assistance could be
extended to cover school-aged children. It would allow workers to
choose arrangements which best suit their preferences and needs.
When offered in a “cafeteria” system of employee benefits, it gould
not only seerve the needs of employees but the concerns of emp¥oyers
as well,

(3) Employee Assistance Programs

Findings from these studies support the premise that workers
cannot be perceived treated as just one more resource (i.e., one
which can be used, déveloped, refined, and, when no longer
profitable, simply discarded). 4



Two highly related- and complementary approaches to deal with
stress were suggested by WPP in that report. The first consists of
a comprehensive examination of the workplace, its job structure and
overall functioning-as a social organization to minimize or
eliminate those conditions which produce stress.

The most widespread source of frustration and anxiety expressed
by mothers in our sample had to d6 with inflexible short-term leave
policies. Measures must be taken to increase the flexibility of
parents to attend te unexpected child-related events that often
require no more than hour or two. Frequently penalties are
imposed or workers must: forego a full day's pay when all they needed
was a couple of hours of leave for these kinds of eyents.

A second major approach to workplace improvement was also
proposed based on some of the needs and concerns expressed by
parents in these studies, It involves expanding the format and
basic operating principles of employee assistance programs to cover
services related to the mental and financial health of workers and
their families.

The types of assistance ﬁ;gs;sed here are most critical for
single parents, given their relatively limited time and financial
resources. They also can be of great importance to dual-earner
families and parents and, in many cases, to single and/or childless
workers, *

b. Recommendation for Schools

There are many ways in which parents can become involved in the
education of their children. We found that most parents expressed a
desire to be more involved in their children's school activities.
They were particularly interested in attending activities in which
their children are taking active part. These included plays, band
concerts, and field trips. Unfortunately, many of these activities
are scheduled during the mothers' work hours.

Several suggestions can be derived from the experiences related
by parents in these studies. Because of the diversity among
schogls and grade levels represented in our sample, these
suggestfbns are couched in general terms, and they do not ignore th
fact that some or even many schools as well as individual teachers
are already impTementing similar measures.

(1) Scheduling of Activities and Special Events

The most obvious suggestion is that schools should schedule more
activities during parents' “after-work” hours, However, as was the
case for some of the women in our sample, some people work evenings
or irreqular shifts. There is a need to find a balance between day,
evening and weekend activities scheduled by schools. In any case,
teachers should expect that some parents will not participate. A

3
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simple reminder to children about the fact that some parents are
very busy, or working and unable to attend, would do much to
alleviate the guilt many parents feel for not being there, as well
as %he disappointment or embarrassment often experienced by their
children.

(2) Publicity for Upcoming School Events

Several parents stated that if they knew about upcoming events
well enough in advance, time off could be requested or arrangements
made with co-workers and supervisors to be away for short periods.

(3) School Involvement of Non-custodial Parents

In single-parent families (and in step-parent families as well),
the custodial parent is not always the one who is most involved in
children's education., Divorce and loss of .custody does not
necessarily eliminate non-custodial parents’ from children's lives.

At a minimum, schools should inform non-custodial parents about
their children's educational progress. Furthermore, these parents
should also be advised about school events.

() Homghork | N

Although about 40 percent of the single parent families in our
sample reported that sometimes other adults helped their children
with homework, it appears that perhaps least 60 percent of these
parents do not have any help. Homework can be a constant source of
stress and tension in the family. ‘

No unequivocal solution to the homework riddle was suggested by
our studies of working parents. However, the issue of homework, its
nature and its purpose, is something that must be considered
seriously by the education community.

2. Need for Present Work

Near the end of 1983, the Working Parents Project convened a
working mini-conference to explore various potential sources of
support for working parents identified during the prboject year. A
cross-section of rgsearchers, service providers, and advocates were
brought together to examine the most salient concerns with :
dual-earner and single-parent families, and how different agencies
and programs collaborate to develop and implement programs relevant
to the needs of working parents whether dual-earner or single-parent
families.

The conference participants were selected from each of the six
states in SEDL's region. They were requested to {1) be prepared to
share with other conferees information about their own efforts, (2)
work towards the identification of common needs and concerns, and

)
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) help identify potentially successful strategies to address those
eeds. This also included identifying which role or roles the

rking Parents Project as well as the Southwest Educational
Development Laboratory could play.

. Findings from research conducted in the region were presented
by the Family Studies Center of The University of Ok1ahoma, the
Regional Center for Children, Youth, and Families of The University
of Texas' Center for Social Work Research, and the Working Parents -

Project of SEDL. Following these, participants heard presentations

about programs and discussed issues and strategies for setting
initiatives relevant to working parents and their children at four
key institutional levels: (1) employers, (2) schools, (3) community
service agencies, and (4) state-level agencies.

The general and specific feedback received by the WPP staft from
this excellent cross-section of regional stakeholders served to :
refine and specify the content of the activities necessary to meet
the goals and objectives for the FY 1984 work.

This synthesis and refinement of the suggestion led WPP staff to
concentrate upon those issues that affected working parents most
directly: (1) the need for quality after school care for their
elementary school children, and (2{
institutional barriers to the involvement o6f working pareats in the
education of their children. -

After school care continues to be perceived by many schoo!
administrators as a non-educational, marginal issue. As such, its
potential for delivering safety, tutoring, and enrichment to

.elementary school children 1s not widely recognized. Reluctantly,

WPP has maintained a secondary interest in and along with an
awareness about the current status .and development of after school
care in schools as a working parents issue. WPP believes that there
is great potential for these types of programs to provide an avenue
for business involvement, and more generally, community-wide
collaboration efforts on behalf of working parents and their
children.

In addition to WPP's secondary interest in after school care for
elementary school children, the project has concentrated its efforts
on formulating a type of school-business collaboration designed to
address some of the needs detected in its research with dual-earner
andy single-parent families. It incprporates components of programs
in operatdon elsewhere in the regioh and the nation.

The WPP's strategy is to combine in one multi-part, flexible
package called Employer-Assisted Parent Involvement in Schools
(ESPIS), several components of various programs. These components
are designed to meet needs of dual-earner and single parents as
identified in our research. Some other components proposed were
identified with help of colleagues from the region who

9
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participated in our September 1983 conference. Other components
were identified throuqh *information obtained from local projects
within our region in addition to projects in other states and other
national-level efforts. The search for these additional sources of
information has been an integral part of our 1984 activities.

C. PROJECT GOALS AND OBJECTIVES FOR FY 1984

These were the original goals and objectives proposed for 1984.
They have gquided the work during this year and will be used to
organize the report that follows for easy reference.

. 1. Goals and QObjectives

a. Goall

»

To translate project research findings into practical
recommendations for policies, strategies/quidelines, and
programs that families, schools, employers, and other agencies
can utilize to increase the capabilities of working parents for
. participating in the education and care of their children.

Objective 1

o synthes{ze project findings along with other related research
on working families' role in children's education as well as
research concerning innovative programs focused.on linking
working famzlies, schools, and employers.

organizations within the region that can bene directly from
dissemination of information about project findings, syntheses,
and recommendations. -

- Objective 2 . .
To identify spécific groups, networks, agenci&and

Objective 3 '
o develop a variety of approaches for presenting project
findings and recommendations to schools, employers, and parents.

4, b. Goal 2
| @
To assist agencies, institutiogs, organizations, and individuals
concerned with enhancing the collaboration between schools,
employers, and working parents, by providing up-to-date
information about innovative approaches in the area of work,
education, and working parents. \

v

/
Nbjective 1
o deveidp and then maintain an up-to-date information base
regarding research, programs, agencies, and individuals having

an activgr focus on activities that encourage support for and
enhance the participation of working parents in the education of
their children.




Objective 2 -
0 develop project capabilities for assisting local and state
education agencies, human service organfzations, and places of

employment in the development of programs, policies, and
procedures designed to enable fuller working parents'
participation in the education of their children.

Objective 3
0 impiement the information dissemination plan through one or
more alternative methods.

D. MAJOR ACTIVITIES AND ACCOMPLISHMENTS

This section contains a description of major activities,
products, and accomplishments to date. Some of the activities
escribed here are either a continuation or a further development of
gstivities that were a minor part of the work performed during the
rgiearch phases of the project. This report, then, describes the
current status of these activities, as well as specific activities
and accomplishments that have taken place during FY84,

1. Goal 1. Translating Research Into Practical Recosmendations

Three separate objectives had been broposed. The activities,
products, and outcomes relating to these objectives are described
next. ,

a. Obaective 1. To Synthesize the Various Phases of Research.an
er Rela earch, o

This objective was met by the development of a document that
contains comparisons of the data gathered from the dual-earner
sample and data gathered from the single-parent families.. To
compare the findings from the two studies, similar typologies were
derived and classifications were made. The two samples were then
compared in terms of several employment-related and family-related
factors and appropriate statistical analyses were performed. The
report also incorporates findings from others' research. In
addition, this document contains recommendations directed toward
school administrators and personnel, employers, business
associations and community groups. This report fs titled "Work and
Family Intertelationships: Compargsons of Dual-earner and
Single-parent Families."”

b. Objective 2. To Identifg Stakeholders Within the Region Who
ould gene rom our work

The activities performed to meet this objective are a
continuation of the networking activities that were initiated during

1983.

One set of stakeholders is relatively easy to identify, although

7
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hard to reach. These are the school superintendents that head local
education agencies (LEAs) in all six states. We secured an
up-to-date mailing list to reach the almost 2,500 LEAs in the
region. In addition, we have access to up-to-date education
directories from all six states. These directories vary in the
amount and type of information they contain. The common elements
are the names, addresses, and telephone numbers of top
administrators in the central offices and in the various compuses.
Some contain information about current enrolliment, the number of
teachers, etc.

A second set of stakeholders, non-school community organizations
and agencies, proved more difficult to secure. The WPP files have
been developedr and maintained up to date with the assistance of our
Advis..ry Board members, through personal contacts of staff in
conferences and professional meetings, and from reference books and
other sources. These databases are maintained in the form of an
electronic file stored in magnetic disks residing in our word
processing equipment.

These files have been created to contain a record of the names
of programs, agencies, organizations, and individuals identified as
potential stakeholders in the success of dual-earner and single-
parent families. There are separate files for each of the six
states of the SEDL region, and a selective file on stakeholders from
other states and national organizations and agencies.

For each item in the electronic file there is a corresponding
manila folder that contains a record of contacts, information, and
materials from and/or about that particular organization or
fndividual.

Each state file is classified into three major categories: (a)

Morking Parents Project Key{Enntacts, (b) Agencies, Organizations,
du

and Programs, and (c) Individuals. "

(a) Working Parents Project Key Contacts.

These are individuals who have an already established working
relationship with the Working Parents Project. They include members
or past members of SEDL's Board of Directors, members of the Family,
School and Community Studies Division‘'s Advisory Board, and
participants in a working conference held by the Working Parents
Project in September of 1983.

(b) Agencies, Organizations, and Programs.

This file contains those institutional stakeholders with whom
the project has corresponded or who have been suggested by other
contacts as a potentially useful or interested stakeholder. [n this
category, only those schools or school districts in which a direct
persanal ar telephone contact has heen made are included. The

3
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listing does not include the list of 2,500 schao] superintendents
who were sent a copy of the Executive Summary of the 1983 research
findings and recommendations.

(c) Individuals. ;

This file contains the names of individual researchers or
practitioners who have requested information or materials about thé
project; this includes of some university faculty members and
others.

c. Objective 3. To Develop a Variety of Approaches for Presenting
roject Findings and Recommendations to Varjous Stakeholder
roups ”

This objective has been met by the development of three major
documents designed for dissemination purposes. The first one is, in
the form of the Testimony that the Working Parents Project presented
at the Hearing of the Prevention Strategies Task Force of the House
Select Committee on Children, Youth, and Families. [t was held
Washington, D.C. on June 7, 1984. The document, entitled "Involving
‘Deal-earner and Single Working Parent Families in the Education of
Their Children: Some Recosmendations for Action," summarizes
selected findings from our previous research, and presents our
general recommendations to schools and employers. In that document,
the basic strategy of -our "Employer-Assisted Parental Involvement in
Schools” program, (ESPIS) is developed. The text of the Testimony
is scheduled for publication by the House Select Committee in |
~ December of 1984. Only a limited number of copies of the-document

submjtted were distributed.

: The second document, entitled "Dual-earner, Single Work ing
Parent Families and Education: Recommendations for School-Business
Collaboration,” contains a more refined description of our proposed
strategy for increasing the involvement of working parents in the
education of their children. This document has been disseminated to
about 200 selected community organizations, including business
organizations and other social service providers in large, medium
and small cities throughout the six states. ¢

Finally, a comprehensive summary of the major findings, ;
including some additional analyses, and the general and specific
recommendat fons offered by the project are contained in the document
described. under Objective 1. In addition to these documents, WPP
staff has tailored the basic findings and recommendations for
presentations to a variety of audiences, both in the region and in
national forums. Oetail of these dissemination activities and
audiences are presented in the discussion of Goal 2, Objective 3.

2. Goal 2. To Assist Other Agencies, Institutions, and
Organizations to Enhance Cq”SBor;aﬂve Efforts

Three separate objectives were envisfoned to meet this goal.
9
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The activities, products, and outcomes are described in the
following paragraphs.

a. Objective 1. To Deveg_and Maintain an Up-To-Date Database
egarding Research and Programs Directed to Working Parents

[n order-to meet this objective, it was necessary for the
project to acquire and store for its internal use not only research
literature, but also information about agencies, organizations,
programs and individuals engaged in activities relevant to the
success of dual-earner and single-parent families and their
children. The databases developed include not only information and
contacts with stakeholders in the six states of the SEDL region, but
also contacts with other organizations and agenC1esadg the other
states and many others more national in scope ition to these
databases, the staff has collected clippings from local newspapers
as indications of interest and concerns present in the Austin
community. .

b. Objective 2. To Develop Project's Capabil to Serve As A
R'gourte To Stakeholders in The Region ity

In order to meet this objective, the WPP collected, read, and
made notes about the materials that were acquired, either through
purchase, personal subscription to professional journal, or
materials obtained from the State Library, City Library, and from
the University of Texas Perry-Castaneda Library. oy

V4
.In addition to these readings, the WPP staff participated in the
following organized activities:

(1) In-house Staff Development Workshop

During 1984, staff attended an in-house two-day workshop on
“Improving Communications Skills.* Presented by an outside
professional consulting firm, the workshop was designed to diagnose
each individual's communications strategies, to review oral
presentation styles, and to provide feedback and teach nral
communication skills and concepts.

(2) Conference Participation

Project staff members participated in numerous conferences and
meetings, in the great majority of cases in the dual roles of
presenters and participants/conferees. The complete list of those
is reported elsewhere in the section on dissemination activities,
Here, four major meetings of national scope, two by professional
organizations and two invitational meetings of national scope, are
ment ioned, because although the staff were not formal presenters,
they wfre either active participants or had been invited to serve as
a resource. Both professional association conferences included
pre-conference warkshops, seminars, and sessions on topics of

10
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specific project interest as well as general professional
development in such areas as methodology, theory, policy Msues,
etc. '

(a) The 1984 Annual Meeting of the American Educational Research
Association (AERA), held in New Orleans, Louisiana in April.

(b) The 1984 Annual Meeting of §he American Sociological
Association (ASA), held in San Antonio, Texas, in September.

(c) Renato Espinoza, the Senior Researcher of the Working
Parents Project, was elected to the Work and Family Research
Council of the Conference Board, Inc. of New York.

(d) Renato Espinoza was invited by the Center for Early
Adolescence of the University of North Carolina, with
support from the Johnson Foundation, to an invitational,
working conference at the Wingspread Conference Center, home
base of the Johnson Foundation in Racine, Wisconsin. The
conference, with the title *3:00 to 6:00 p.m.: Setting ks
Policy for Young Adolescents in the After-School Hours," was
held November 11-13, 1984. '

(3) Project Consultants and Other Resources

During the course of 1984, the Working Parents Project has
identified a number of individuals in each of the six states to
serve as outside consultants and resource persons. These
individuals are a crass-section of professionals engaged in
research, program development, provision of social services,
education, and advocacy on behalf of children and working parents.
A total of five individuals have been identified in Arkansas,
Loutsfana, Mississippi, New Mexico, and Oklahoma. A total of 11 .
additional individuals have been identified in Texas, most of them
residents of Austin, WPP's headquarters.

c.. Objective 3. Conduct Dissemination Activities

The dissemination of our research findings and recommendations
has been the central activity of this period. The major activities
can be classified in terms of their format and major target
audiences.

Three major documents have been prepared and used for this
dissemination function, and they have been used either as handouts
at meetings and presentations or in direct mailings, either
initiated by the project, or as a response to inquiries and requests
for information. These are (1) “Work and Family Life Among Anglo,
Black, and Mexican American Single Parent Families: Executive
Summary of the Working Parents Project 1983 Final Report," (2)
“Involving Dual-earner and Single-parent Families in the Fducation
of Their Children: Some Recommendations for Action,” TeStimony
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presented at the hearing of the Prevention Strategies Task Force of
the Select Committee on Children, Youth, and Families on "Improving
American Education: les for Parents,” held in Washington, D.C. on
June 7, 1984 and scheduled for publication in December, 1984, and
(3) "Dual-earner and Single-parent Families and Education: Some
Recommendations for School-Business Collaboration."

The specific dissemination events include:

(a) General Mass Disseminition:

rd

Write-up in Americal Family, Vol. VII, No. 2, February

~ 1984,
- Article in USA Today, April 26, 1984 issue, by Sa]ly
Stewart.

Mention on the NBC Ni News, national network
broadcast, ApriT 25, ?gﬂl

Article 1n The Hashington Post, April 27, 1984 issue, by

Judy Mann,

Write-up in Education Daily, April 27 p. 4.

WNrite-up in Eaucafion SR, M

Article in SChool-Age ChTld Care Neus]etter. Vol. 2, No.

2, Fall of T98K.

- Nancy Naron was featured co-interviewee on Focus on

Education, half-an-hour television program broadcast to
exas Coast region, Station KRIS, Corpus Christi,

November 16, 1984. . \\\\

-
\

]

(b) Conference Presentations:

" The following presentations were made by WPP staff. The
information provided here includes dates, title of presentation,
name of conference or forum, city and state where it was held, and
types of participants or target audiences reached directly.

- April 5, 1984. "Divorced Working Mothers' Involvement in
the Education of their School-age Children: The Role of
Ex-spousal Support and the Mother's Social Support
Network.® 1984 Annual Conference of the Texas Council on
Family Relations, Abilene, Texas. Participants included
marriage counselors, family therapists, community family
service providers, researchers, and students, mostly from
Texas, but including some from New Mexico and Ok 1 ahoma.

- April 27, 1984. “Working Parents Project: Findings and
Recommendations.” National Conference on "Working Parents
and Achieving Children: The Road to Excellence.” Home
School Institute, Washington, D.C. Participants included
a national cross-section of educators and educational
researchers, family professions, program administrators,
legislative staff, Department of Education staff, parents,
students, advocates, and members of the press, both local

12
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to Washington, D.C., national'?ress, and national
. @ducation press services.

- May 17, 1984, “Work and Family Research: [mplications
for Latchkey Children." When School's Out and Nobody's

~ Home: The.First National Conference on Latchkey Children,
Boston, Massachusetts. Participants included a national
cross-section of researchers, program developers,
representatives of the business sector, legislators and
legislative staff, educators, parents, and students.

- June 7, 1984. “Involving Dual-earner and Single Workin
~ Parent Families in the Education of their Children: Some
Recommendations for Action.” Hearing of the Prevention
Strategies Task Force of the House Select Committee on

Children, Youth, and Families, Washington, D.C.
Participants providing testimony, in addition to the
Working Parents Project, included a cross-section of
researchers, program developers, educators, parentq. and
children from six states and the District of Columbia, in
addition to the legislators, legislative staff, and

- ._members of the national press.

- July 16, 1984, “Working Parents, their Employers, and the
Schools: Some Strategies for Mutual Collaboration." <At
“Texas Public Schools--A Rising Tide of Excellence.* 1984
Superintendent's Workshop for Educational Leaders, Austin,
Texas. Participants included schoo!l superintendents,
other central office staff, and teachers from Texas.

- July 30, 1984. “Involving Working Parents in the Schvols:
Some Barriers in the Workplace, the School, and the
Community.® At Parents, Teachers, and Administrators
Teaming for Excellence Conference, Ruston, Louisiana.
Participants included State Department of Education staff,
university researchers, teachers, administrators, and
parents from Louisiana.

- August 26, 1984, “Workplaces, Schools, and Families:
Studies of Parents' Participation in the Education of
their Children.® The Society for the Study of Social
Problems 34th Annual Meeting, San Antonio, Texas.
Participants included a national cross-section of
sociologists and other social scientists, along with Ay
program developers and educators.

- October 19, 1984. "Policies and Program Developments
Affecting the Work/Family Balance: Helping New Era
Families Cope.” National Council on Family Relations
Annual Meeting, San Francisco, California. Participants
included a national cross-section of researchers, marriage
counselors, family therapists, social workers, community

13
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faﬂily service providers, family 1ife educators, parent
education specialists, educjtors and students of various
disciplines. ~

5,

(c) Targeted Dissemination-Regional Audipnces

In addition to the activities mentiongh above, two major direct
mafil activities have been undertaken durin@\this year:

1) Direct mailing of “Work and Family Li¥e among Anglo, Black,

® and Mexican American Single-Parent Fam{lies: Executive
Summary of the Working Parents Project 1983 Annual Report” to
over 2,500 District Superintendents in @ach of the six states
of the SEDL region, and - ” i

2) Direct mailing of "Dual-earner and Single Parent Families and
Education: Some Recommendations for School-Bysiness
Collaboration,” mafled to approximately 200 business and
community organizations and agencies in variouS cities
throughout the six states of the SEDL region.

E. CONCLUSIONS

In the course of the work performed during FY84, the stated
goals for the project have been met. Three separate documents have
been developed and used to serve'various needs of the project's.
dissemination activities during 1984, . '

The reactions of various audiences to our research findings
indicate that our attention to the workplace and its culture is an
important contribution to our knowledge of the complex social
interactions in which adults engage. Furthermore, our general
recommendations for changes in school and workplace practices and
policies to accommodate the special rfeeds of working parents, single
parents, and their children, are indeed timely.

Congressional hearimgs and national conferences have been held
during this year deaMing\with working parents and their children,
with the latchkey prob! and with after-school care and
supervision of early adolescents. In all of these natfonal forums
our project has been present and visible. A great deal of interest
has been expressed about our work, and in particular to our ’
suggestion that employers can play a vital role in supporting and
facilitating the involvement of parents in the education of their
own children. This appears to be a truly original and timely
contribution to the search for additional ways to improve both
children's education and to achieve the empowerment of parents.

It is clear now that we need to go beyond the general
recommendations offered. The path chosen has been articulated in
our proposal for a new form of business-school collaboration: the
Employer-Supported Parental Involvement in Schools (ESPIS). This
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strategy has been formulated in its essential elements and shared
with a cross-section of school districts and community
organizations, in particular chambers of commerce in cities of
various sizes, Our efforts for FY85 will be directed at promoting
the implementation of ESPIS by one or more school districts, and to
use information obtained from that experience to develop detailed
“how-to guides" to help implement the model in other locations
around the region.

This activity would complete the full cycle that started with
research, continued with development, implementation, refinement,
and finally would lead to a product--an educational innovation that
can be exported, adopted and/or adapted to fit the particular
circumstances of a given community. - ‘
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