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PARENTS, THE PUPTIL, AND THE SCHOOL CGHRICULW&
*

Responsible yparents are concerned about their child's progress in schoo].
These parents, no Joubt, wonder how they may become more actively involved in
the achievement of their children in the schopl~class sett}ng. Which are selected

ways in which parents may help pupils to achleve well in the school curriculum?

Guiding Pﬁpil Achievement

L3

The following ways, among others, are important for parents to aid their
ckhiidren to schieve optimally in the school-class setti:g:

1., Fe certein that phyfiological needs to pupils are being met. Thus,
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Trorx clotning, shelter, and rest must be provided in tne home setting in

f

-

crier that purpils can do their vest in diverse curriculum areas irn tie school

setting. FHarily cen rupils acidieve to their optimum in schocl 17 any ¢ the pre-

viously mentioned ovnysiological nzeds have not been met adequately.
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~eel secure and loved in the home settins. Trnie will aid

pupilis in &

raln

¢
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feelings of belonging in the home. These feelirngs should

have much transfer velue when thinking of what a child needs in the home as well

as in the school~class setting.
3, Show interest in the child's school work. Pupils, in mary situaticns

wish to sihare *rei: progress and work in school with parents. 3e & sood listener

A~

ir. these zituaticns! Do not ridicule or minimize a child's work In =zchcol. Rather,

Ly

Five praise for irrroved work in school. R

o L, Corealt et reguisr intervels with the teacher (or teachers’

as to progress
. made in school by your child. If the pupil is expgriencing—difficulty, find out
what you (the parent) can do to help. The home and the school must work together

to develop the best curriculum for each pupil. .

5. JProvide an appropriate place for ihe child to complete Lomework activities.

*
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This area should be relatively quiet, comfortable, and’conducive to completiné
homework. projects. I

6. Take children on zxcursions to museums, a farm, and other places of
educational interest. These experiences may well provide background information
for pupils directly or indirectly related to school work.

T. Set a model for pupils in the area of reading by taking time to engage
in this enjoyable and profitable experience. Help pupils check out relevant
reading materials from the public library. Have émple reading materials in
the home setting. Children may be read to, 8s well as read content from these

L

books on their own when readiness is in evidence.

\
-

8. Speak positively about the efforts of the teacher (or teachers) involved
in teaching your (the parents) children. Deficiencies in providing for individual
diferences in the school-class setting shguld be discussed with the involved

-

teachers and the principal.

In Closing

The home and the schood need to work together to provide the best curriculum
possible for each pupil.® There is mucﬁ. ::31‘ cour«~, that the home can do to aid each
pupil to achieve optimal development in the sc. .l-class setting.. Needs of pupils
peed to be identified and fulfilled. Tnese include psychological, physiological,

and knowledge needs. /
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OBJECTIVES OF THE SCHOOL, THE PUP1l, AND PARENTS

' Obiecéives, whether they are written down by the teacher or not, represent
the direction pupi¥s may behave as a result ofiinstruction. Thus, objectives
state what kinds of behavior lcarners néy ultimately exhibit after inter-
acting with selected learning activities. )

Teachers need to select objectives carefully which pupils are to achieve.
Too frequentl&, textbooks determine what students are to learn. The teachér
very often .assigns selected pages for pupils to read followed by discussion
of major ideas preseﬁted in these textbooks. The questions askad of
students mav require little more than giving isolated facts as responses.

Isolated facts that pupils learn in many situations may soon be for-
gotten. It is important that pgpils ask questions and identify problem areas.
Learners can then gather information from a variety of learning activities,
such as the use of audio-visual materials, reading materials, and other refer-
erce sources in gettinyg answers to these queStinhs or problems. While
gathering information to solve questions or problems, pupils need to think
critically by separating facts from opinions, and accurate statements from
inaccurate statements. New or relevant solugions need to be sought to
important questions and problems; thus.creative thinking is involved in

ongoing learning activities.

.
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Which Objectives Are Relevant Tor Pupils to Achieve?
1t is difficult to determine precisely what kind of behavior is desired
within pupils. Previously, it was stated that problem solving, critica; think~

ing and creative thinking are important\goals in teaching-learning situ-

atioas. Each human being has problems to solve such as how to earn an

. adequate income, how to get along well with others, and how to use one's

abilities in life, among others. To soive these and other problems, one must
obtain as much information as possible. The information will need to be sorted - .,
in terms of desirable versus undesirable solutions. Thus, critical thinking .
is involved. Finally, a creative solution needs to be developed in attempting
to solve the indentified problem. Too frequently, solutions which have
wvorked for others in similar situations do not work for a specific, unique
problem. It is no'wonder then that problem scolving, crithal thinking, and
creative thinking should be relevant objectives in the ;chqpl curriculum.

It certainly is important for individuals to get aloné vell with others
in society.‘ Too,frequentl;, teachers stress control over pupils, a rigid -
classroom environment, and subjeci matter learnings so that little or né time
is available to help pupils develop well socially. Proper socialjdevglopment
of all pupils is an important objective to stress in the school setting.

Values clarification has become an important objective in manv schools
in the United States. There cerﬁainly a;e many diverse valugs that indivi-
duals live b;. It is very important to develop a positive workable valvue

svstem for each individual. Values guide individuals in the making of

choices or decisions in every day living. By observing human beings, one o

"can infer to some extent the value system that is in operation pertaining to

decisions ‘that are made. ' Teachers cannot dictate values to students.
Students in many cases have febellzdagainst this approach or have qo{

accepted these dictated values as b>ing important or relevant . Rather,
' ¢
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students are ensouraged to view, express, and eritfcaily examine diverse '
values and develop conclusions which they can accept and give positive direce-

\ tion in life. )
;o ‘ As was stated previously, many teacﬁers'are concerned largely with

subject matter lehrnings that students obtain in the different zurriculum

areas within the school setting. It is important for learners to achieve
,relevant facts, main 1deas,.concepts, and generalizations. Selected

educators hawe felt it is an exceedingly diffi&ult task to det;rnine what
content in the different curriculum areas fs-inpoftant to learn. Some have
even gone as far as to say that one body‘of content is as important as another
body of centent in a specific curriculum area. These educators could stress
problem solving, critical thinking, creative thinking, and gg®d human relations

pertaining to content that would interest learners within a given subject

P

matter area. Pupils here, of course, would be gaining facts, doncepts, main .
ideas, and.generalizations; however, being able to use skills in thinking and
getting Flong well with others would be more important 1n.terms of objectives
for pupils to #chiéve. There are, of course, educators who feel that subject
matter learnings which students are to gain can be identified in terms of
relev;ht content. These learnings then may become more important objectiv;s

for pupils to achieve as compared to pnpils‘developing well socially and

becoming proficient thinkers.

In Summary .
It ig important- for pupils to achieve objectives pertaining to problem
solving skills, creative thinking, and critical thinking. It is‘klso im-
portant for individuals to get along well with others as well as possess

a positive set of values. Relevant subject matter learnings sfould be
a4
identified in different curriculum areas by teaschers and supervisors;

1

pupils should be guided in acquirdng these learnings. i .

" . - '.. .‘
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PARENT~TEACHER CONFERENCES AND THE CHILD

Parents of children need td have an adequate number of conferences with
the teacher dur1n§ any given school year. These conderences can be held any
‘ time during the school year uhen.fhe time 1s suftable to both parentd and the
teacher. Parents may come to the schoollc1ass settfng for. these conferences.
Conferences canr also be held in the home setting or another suitable place. The
use of the te1epboge is an efficient means, in many situations, to confer about.
a child's progress.E\ﬂhtual respect is important toward participants in these
conferences by 1nvo1véd individuals. The home and the schoo) must work together
to develop the best curriculum possible for each child!

~ The Agenda and Parent-Teacher c;;ferences

An agehda rierely pertains to gitems that may be discussed in a parent-
teacher conference. The teacher or teachers usually will have special items to
discuss in the conference setting. The parent or parents should also make

significart contributions in these conferences. What mibht parents wWwish to dis-

cuss in a conference Qith the teacher?

1. Hew well the child {is achieving in each curriculum area, such as reading
and the language arts, social studies, science, and mathematics. The
parent should ask to examine completed work of the pupil. Questions
may be raised by the parent in terms of why a child 1s making specific
kinds of errors, for 'example, 1n mathematics and in spelling.

Parents should definitely ask what they can do %0 help their children
achieve at an optimal level.

2. How well the chjld is developing emotiorally. If a'child, for example,
+ does not 11ke the socfal studies curriculum, as being presently empha-
sizec, this should be discussed with the teacher. Parents and the
teacher then need to diagnose what a child specifically does not like
about ongz;Z? units of study in the social studies.

A. Is an‘éxcessive amount of reading required to gain ideas in
the social studies, and yet the involved learner does not like
to read?

B. Are the learning activities boring for a pupi13? Learners should
experience a variety of activities including the use of avdio-
visual materials as well as listening, speaking, dramatizing,
contructing, participating in art work, and reading activities.

-~
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C. Are pupils expected to be unrealistically quiet during.the time
social studies. 1s taught?

D. Is 1t difficult for learners to get along well with classmates?

E. Are workbaoks and duplicated worksheetssutilized excessively in
ongoing social studies units?

The teacher and parents must attempt to pinpoint what a pupil does not
1ike in a specific curriculum area and work in the direction of helping
each learner to achieve optimal development.

There 1s much that parents can do to help their children 1ike a cur-
riculum area. such as social studies. . '
A. Parents can discuss television and radio newscasts with ¢hildren
. when the latter are ready for these learnings.
B. Fascinating, interesting library books dealfng with diverse foreign
. -countries and peophe should be avaflable for reading by the child
in the ‘home setting. These may be purchased and/or checked out
. free from a school library as well as & public library.
C. Parents need to show interest in content being studied by their
children 1n the school-class setting.

3. Parents may also discuss with the teacher how well a child is deveioping
© socially. .

A. Does the child fateract well with others in the schooi lunchroom,
- in coomittee work, in the class setting, in large group instruc-
.tion, as well as on the playground?
B. 1Is there evidence that the child feels good about himself or
herself in térms of that which {s experiencéd in the total school
enviromment?

4. It is important to gain infbrmation on fow wgll the child is developing
physically. Each pupil in order to feel well and achieve optimall
needs to have adequate nutritious food, ample sleep, proper clothiny,
and experfience a confortable learning environment {n the home and
school-class setting. The teacher must accept each pupil as a human
being having much worth and ?uide learners individually to achieve as

_well as possible in all curriculum areas within the framework of the
school's environment. The learner needs to experience Tearning acti-
vities where a quiet environment is needed, such as in the area of
reading. Pupils shouvld also experience activities where movement and
motion are involved, such as in construction activities, dramatizations,
and the playing of games.

In Closing

The hene and the school must work .together to provide the best curriculum
.4

possible for each pupil. Input from parent-teacher conferences can do much to,

help a learner achieve optimally in each curriculum area in the school-class

-

setting. | °,
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REPORT CARDS, THE STUDENT,  AND PARENTS

L

-

When report cards are issued at selected intervals, anxiety in the student °
. " . ‘,‘ -

and parents way be an end result. The student, of éou;oe,‘ggnerally does not

‘ 1ike to reveal "D" and “F" gndeg. to wparents. Perhaps, the student even feels

reserved about showing "c"-grades fn the home setting. Students and parents,

of course, sre h&ppyLCo notice high grades on a report card. This Is only .

natural.

'Auy grade on a report‘fard can be'iﬁterpreted in many ways: A\

1.

Diverse Interpretations of Grades
P s\
\

. } \
Do the top achievers get "A" grades, followed hy the nert best achievers
getting “B" grades, and so on down the line with a8 certain nud?er of

students obtaining "F" grades?

Arc students gradced on the basis’of ctfort regardliess of how well they
compete with others? Thus, a sdow lcarner could obtain "A" gradés duc
to effort. - A ' .

1f s student, for example, gets an "A' grade i svcial studies, vhat
does this mean?. Is the student being graded on (8) test results,

(b) contributions made in class, (¢) critical and creative thinking as
well as problem solving skills, (d) being a cooperative individual,
and/or (e) being a likeable persin?

The checklist approach in reporting pupil progress is equally subjective.
Here the teacher checks student achievement in such areas as completing
work on time, being considerate of others, working well independently,
and working up to capscity in learning. For example, how does s teacher
know if a child is achieving vp to his potential?

' _?here certainly are advantages aud disadvantéﬁes.in a ;chpwllsystem issuing

¢ ©

report cards at scliected inté}vala. Advantages include the following:

. 1.

.
<

Te represents one approach in reporting pupil progress to parents.

" -

Parents can gel some general idcss as to how well their children are
achieving in school. :

A conference may be scheduled with teachers pertaining to grade.nstudqnts‘
received on the report card and then work with instructors tovat®d an
fmproved curriculum.

12 BEST COPY AVAILABLE
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"There zre school systems that have done away with the issuing of report cards
as a means of reporétng pupil progress to parents. (Other school systems realize
their limitations.) There are many reasons for this decision.

1. The giving of grades on report cards does not communicate to parents
how well pupils are achieving in school.

2. Individual grades on report cards can be 1nterprctéﬁ by parents in many
different ways as to their meaning.

3. Parents and students may develop negative attitudes toward the school
setting 1f low grzdes are in evidence on report cards.
4, Parents may withhold selected privileges from students if the latter
. does not "measure up" in terms of grades received. (Perhaps, the student
cannot achieve at a higher rate due to capacity or ability to learn.)
' )

S. Grades are arbitrarily given. For example, {f grades are given based
on test results, the teacher can write relatively easy test itews with
students getting a high percent ‘of responses correct. The teacher could
also write very complex tests and the percent of items gotten correct
by students would be low in general. There are many relevant learnings
that pupils 8t which cannot be measured in testing situations such as
positive attitudes toward leamming.

> Important Factors to Consider in Reporting Pupil Progress

When evaluating pupil achievement, the most important factor, no doubt, is

_that students enjoy learning. If pupils like to learn in all curriculum areas,

then they should be achieving to their optimum potential in social studies,

sclenc;: -athenl;lcs, langulge'nrgf, and other curriculum areas in the school
setting. ’

When pupils enjoy relevant learning activities in the different curriculum
areas, successful achievers will be in evidence. All 1ndtviduais basically
destre'tg be successful. Students in the school setting should feel successful.
1f ?diected students obtain low grades on report cards, teacher proliciency
in teaching is sctually being evaluated. Do these teachers have difficulty
in providing for 1ndividua?~zi£ferences so that all students may learn as much

as possible in different curriculgp areas within tF~ school setting? It certainly

.

.. 3 BESTCOPY AVAILABLE

v~



12.

wastes the teacher's time ac well as the students 4f the latter {s not interested
and does not see purpose in learning.

Thus, it is Ji’ffieult to report pupil progress to parents through the issuing
of report cards. This represent'i a one-way street of communication -~ from the
teacher and school to parents. A two-way street of communication is better
such as using parent-teacher conferences to evaluate student achievemwent. In
a positive, relaxed environment, the teacher and parents may assess pupil
achievement in the following areas:

1. being interested and perceiving purpose in learning.

2. feeling successful in learning.

3. having an inward desirc to learn.

. -14



