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ABSTRACT e g I
\ _Twelve. Unlted States Agency for Internatlonal

0 Development (AID) education projects were evalupted between 1980 and 7;{k -
R 1981. Four were in Asia’ (Phlllpplnes ‘Nepal, Thailand, Korea), two in w\\\“\

 africa (Kenya,stxgerxa) .four in Latin America" (Colombla, Brazll,
Paraguay, Ecuador); and ‘two in the Near East" (Jordan; Afghanxstan)
The evaluations. measured the extent -to wh1ch selected completed
AID-funded projects achieved their goals,. and ‘the, extent. to which o
.these projects left a lasting imprint on the countrles in’ ‘which, they
“were implemented. Descriptions of the AID- funded programs.in the 12
countries are provided. The fxndlngs and ‘analyses presented are
suggestlve, but not conclusive :or definitive. They are presented
under, the following categories: (1) .who beneizte’ (2) 1mpact on
institutions and 'institutional practlces"(3) curriculum reform; (4)

' .'spread effects; (5) unanticipated impact; and (6) factor ‘explalnlng
~effectiveness and impact (polltlcal/socxal strife; culture and
commxtment-\economlc condltlons"flnanc1al structural,. and \
“organizational constraints; agency/contractor performance, and

.‘;!

“““““culturaI*knowledgeﬁ““Conclud1ng“thet ‘the Tmpact of ATD education

.~ projects, over the past 30 years ‘has been’ profoung. and w1despread the

\report points to the importance of 1mproved educational 'services as
they,contrxbute to reducing birthrate, improving health serv1ces,.\\
increasing agrlcultural productlvztyﬁ and changing group and :
individual attitudes. Two appendixes ‘include the. individual proyect\
+ data sheets and- the proceed1ngs of - the education-sector impact
evaluat1on conference where the flndlngs were presented and. :
discussed. .Also 1nc1uded are a short blblxography and seven tables.ﬂ
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S The plannlng and executlon of these educatlon secior o
‘lmpact evaluatlons requ;red a qubstantlaf 1nvestment of tlme ‘j.\‘;\ i

. % - and effort-on the part. of many profe591onal colleagues*‘ The e
bk~ . author wishes to extend her ‘thanks -té all the individuals who
\ ' .took on ‘added responsibilities. to help plan this series of "

oo gf_studlﬂs, to. those ‘who partlﬁlpated in the’ 1mpac valuatlons,‘ \ .
\Js} —and to those who-contributed to the evaluation reports. She L
" .extends special thanks to Susan Hohen of the Institute’ of . Ve
ST African Studie¥, Boston: Unlver51ty. for aSSlStlng tn’ the - SR
S ~wr1t1ng of thlS sector report.\} ~ SRR o ool
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_‘educatronal development,  AID has helped ko establlsh Iocal

RN ;fnatlonar, and reglohél 1nst1tutlons.\ It has’ construected .. °
' >scheools, nelped to. strengthen managerxal capabllltles,‘donated

mequipment, . and lntrOduced reforms that have*profoundly ehanged
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Over,the past 30 years, the Agencv tor nternatlonal

Development (AID)ohas been-:a- major nontrlbut r. to 1nternatlona1 \

éthe character oE Eormal educqtlon in sSome. coun ries, It has

‘assisted both -in anding: efirollment ¥nd in<eGlving some of
he problems 1na5"ertent1j“created by that expan31on.\;

. SN ) !. “‘\ $ R N

Nhlle AID s contr}butlon hdS been substantlal 31nce the

and nontormal educat;op systems in 1980 was half the 1965*

devel: I . | S e

3. ) . .

These trends weré due ‘in part to changeﬁ sectoral and Lo

fregronal emphases and to increased budgetary strlctures.

Steadily decllnrng resources, coupled with growlng sen81t1v1ty\“f°“

- to the magnitude and 1mmed1agy of -problems in -other sectors,\

~ led to proposals to reduce or eliminate education as an afea 6f . -

\:;full scale lnvolvement and 1nstead toalncorporate educatlon
- and- tralnlng ‘assiskance.as components into projects and S
iprograms in other sectors that were glven hlgher prlorrtj. such\

as agrlculture. SN

A debate: arose w1th1n AID and 1ts somet1me parent organ-
Lzation, 'the Internatlonal Development Cooperatlon Agency,
concerning the extent to which involvement in an education
sector repcesented ‘the. best utlllzatlon -of 1lmlgpd foreign
assistance funds.* Participants to the discus$ion-found that’

\‘lpthey lacked crucial®information concernlng the overall impact:

evidence for informed argument.d “In .an _effort to establish

rrand srgnlfrcance of AID's past record -1n educatlon support a? s

.. whether pasgt ¢ducation programs were successful’ and\what 1mp, ct

they had had, :the Admlnlstrator requested Ln 1980 that the

~Polrcy Coordrnatlon.

K]

The purpose of conductrng these meact evaluatlons, }hen,;

‘ was tb .assess and: clarrfy (1). the extend to which selected,

\completed AID-funded education prOJects succeeded (or falled)‘
in achrevrng therr goals,\and (2) the extent to which these\:

N
> .
N >

S Umid-1970s. its levél of ‘cpmmitment to the. eduition sector’ has: - -

?}decllned prec1p1tously Because one=third to.-one=half Sf the - -
AID. eduycation adcount’ assrstance actually gows . to ‘educational -
iﬁact1v1t1es assoclated “with ooher sectors ar to specral pro-. ‘
igrams" not d1recfly related:to hosy cobﬁtry ‘educational prior- : -
\1t1es, “the: reductlon 1n support takes on even greater srgnlfl—r
s cancg than might Eirst appear** ASS1stance\fo general formal

C o l.§~
St
N

v

;\“?sector ‘be- included in the series of. impact evaluations con—”“““”““ktwm
‘ducted by. AID's Office of Evpluatlon, Bureau for Program and
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prOJECtS left a lastlng spclal, economrc, or lnstatutlonal
-1mpr1nt on the countries or -locales in which they were 1mple-
mented.”" Conclusions based on the findings would then proVide
1nformatlon necessary for AID to make more informed choices
\-concernlng future pollcres and programs ln ‘the sector.
~ The\lz evaluatlons of educatlon prOJects on whxch thlS .
~ summary report is based were conducted ‘between October 1980 and’
- October 1981. PtOjeCtS were selected according to regionatl o
\ locatron, the ‘'elapsed time since their completion, the diver-
'~ sity of their component parts, and their focus on part1cular
Sector . aspects "The aim was to assemble fxndlngs from a broad
spectrum of . types .of educatxonal-support and from a wide range~
L - of 5001ocultural settxngs, .to ptovide a sample of AID- prOJect‘ <
- ..results both in, .scope ‘and in geographlc distribution. The . . } e
SR evaluatlons thus include dlscus31ons of interventions that = . R
S ~cover a wide. range of- AID development act1vrt1es- - the Eoundlng R
R - of ‘institutions  and institutional processes (for teachrng, E
B admlnlstratron, plannlng, research, and textbook’ product1on),
g S curriculum reform (primary, secondary, and .post- secondary N
ey . 'levels), distance teaching (radlo and-TV); vocational and =~~~ . T .7
N ml\nonformal education for out-of-school- adults; teacher training; - U
‘construction and equipping. of facilities; and third-country -
training. for‘profeSS1onal educators. Their cost in dollars o
o obllgated by" AID is estlmated at $241 8- mllllon.\ >

< N N

\*.

[ o

\ : The evaluatlons also 1nclude prOJects in. dlfferent major T
. . ‘world .regions: four in Asia (Philippines, Nepal, Thalland \ -
- " Korea); .two in Africa (Kenya, Nigeria); four in Latin America
" (Colombia, Brazil, Paraguay,‘Ecuador),‘and two 1n the Near East

(Jordan, Afghanlstan)

A

- Four of these (Colombla, Bra211, ECuador, Afghanlstan)
were "desk revxews,“ ‘involving no field work. - The rest were
"actual “1mpact" evaluatlons, 1nvolv1ng three to four weeks in

~ the ‘countries where epmluated progects were  implemented. co
'Research teams consisted of -two to four professlonals (AID e
direct hires and contractors) and typically included a social . S
scientist familiar with the geographlc area and an- educatlon S

. specialist familiar with the type of assistance provided. The

© teams employed rapid assessment research methods: field.trips

focused on gathering qualitative dataabout project impacts ‘ ‘
- ' __through on«slteﬁobservatlonsnandrthrough both_structured. and. e
open-ended. interviews with various categories of project par- E
,thlpants--parents, teachers, students, admxn1strators-~both in
. the field and 1n the capltal. ~ \

The results of the evaluatlons demonstrate that the
\hlStOrleSVOf these ‘projects prOV1de clear lessons for future
\\educatlon p011C1es and programs. : -

-
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e l.\ The‘enduring effects of an. education\project cannot” be

determined until a number of .years have elapsed after the pr017~a5

\ect has. been launched e \\‘,;; T
Development of a. country s human resources 1s a process
- that takes a number of years from the t1me resources are made
\ravallable to the time tra1ned people are ready to uge their
o knowledge and skills. There is. .no: ‘simple relationship between
b\\\"\ the number of bulldlngs, techn1c1ans,\or commodltles prov1ded
‘ and the durablllty of the educational programs- that .receive:
-assistance. .Not meeting initial goals.is not a measure of
failure, although it may appear to be during the project's: = |
lrfetlme ‘ These studiesxshow' that certain elements of a prog—\
~ect may continue long after. doner: withdrawal: and appear--in =
retrospect——to be well-established, desplte apparent short-\\
comlngs ln pr01ect executlon.;-_ R . o b

\‘1l\2;\ AID educatlon programs and pro;ects made an lmporrant &
contrlbutlbn to 1ncreas1ng_and equallzlng access toreducat1onal
‘\serv1ces o \ . N NI ‘

AID has contrlbuted substaf;;ally to bulldlng and supply*—i~
1ng schools in rural ‘areas and 1ncrea81ng educatlonal serv-"
‘\* ices for adults and young people in remote ‘localities. "AID .
o ;ieducatlon prOJects 1ncreased opportun1t1es for :girls and women
~ to enter: school or to:make; up for limited schooling through
o - nonformal’ programs.' Soie bf these projects made up for the
. . " present population's: educatronal def1C1Ks through nonformal
e \ education programs. ‘Others assured more' equltable education
.2 for future generations’ by extendlng the .formal ‘school. system\,f
~ into 1solated areasnand openlng it to women.* \ )

3.\ AID has had con51derable success in. tralnrng educa- :
tional professionals and supporting educational institutions in
developing countries. 1Its contributions to_teacher .training
have been most sugcessful in places where job and career- ‘

~advancement opportunltles and salary 1ncent1ves supported
“‘tralnlng efforts. ~

Teachers and professlonal educators are most llkely to .

‘take appropriate positions in the field of .education when the =

salary structure -and career ladder offer good lncentlves,
‘\compared to those in other ‘sectofs.

o I n cou n t r 1 e.s whe e salar y ey wor * 3 ng cond 0 lons for i e g =

teachers are poor, on the other hand, -it is 1mposs1ble to
- guarantee an adequate supply of. tralned teachers, no matter how
‘good’ the training program. - These studres demonstrate the need °
to consider working conditions. and incentives, as well as the
quality of training provided, in planning tralnlng programs to
.1ncrease the number of qual1f1ed teachers. o

Y

N




- tive planning with, rec1p1ent communities are essential to the -,
success of proqects that introduce 1nnovat1ve teachlng methods~

i'-,\’i‘i:i\- L

4. Careful prefeasxblllty studles and serlous collabora—

" and currlcula, espec1ally -in_ remote areas.;; o ‘ ST s

- remote areas sometimes hold far.more appeal for. central govern- .
" ment officials than they do for the prospectlve benef1c1ar1es,\"

- project to the various groups, from government officials to. S b
‘local. recipients whose. support’ is required, and the need for- \ "

. ‘interactive collaboratlon at all’ ‘levels durlng.prOJect execu-
- " tion. Continuity of. staff .and management -on: the donor side,.

. .from planning and design through the 1mp1ementatlon perlod
“~;\contr1butes to the effectlveness of thlS process. R

- not onLy 1ntroduce cost-effective reforms but must determine

¥\expenses.\;

’educatlonal programs for“developlng nations, but®these often

context into which a project.fits to determine how it will

C rrlculum reform, 1nnovat1ve teachlng technlques that \?\\\ R
promlse Cost saV1ngs per student, or .expansion of services. to" .- R

yet: the®r success depends on local communltles acceptance and .

-

Q . " . . “ R . . R T . oL :3
Several reports p01nt out the- 1mportance of *selling" the‘:\° R

~willing 1nvolvemeat. S . : e

5. To ensure contlnulty of educatlon programs AID must

how current osts ‘are apportioned’ between central and reglonal
governments and local entities who will bear recurrent costs

. whether these costs are reasonable in light of -the resources: - f\;\*F\fﬁ
available, and what w111 motlvate payment of malntenance S o

AID has proved 1t can, de81gn approprlateﬁcost effec ive A

involve trade-offs- in spending. Sav1ngs;on tgachers’' salarles.
for example, may need to be redirected toward productlon of ‘

: selfarnstructronal materlals to achleve the planned results.\

A

‘ Recurrent costs sometlmes fall on, local communltres, not j;\\r*

oon_the’ central educatlon budget. If sav1ngs go-to one account
°aﬁ3 malntenance is paid-from another, there is 1ncreased risk
“that the program will -deteridrate after prOJect support ceases.

If maintenance ‘Costs are usually pald by localltles rather than
by -the central government, official assurances that the host :

- _counfiry will pick.up recurrent costs should be welghed agalnst\i\\sdh‘\ o
,\\the,lncentlves communltles wxll have to contlnue thls support.t L

: j6 Educatlon planners need to examine_ the wider economlcwwwﬂmewwmrwx

respond to workforce needs and how 1t w1ll advance economlc

- ~ ’ \'\f""

« growth of the ared. N B B I .

The capac1ty of the host country to absorb the products of
an education program--schqol graduates, newly trained profes- | o/

;_ﬂsjonalo, teachers,: craftSpeople, or the like--into® the natlona]\‘ {\ .

or regronal economy is a cru01al Eactor 1n determlnlng whether
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\\the AID contractor is® an 1mportant factos in proaect success._

) ones ‘that recexved a substantlal commltment of resources over a

L,realltles.-a -

CeTins

1

‘that program WIll contﬁlbute to economlc growth and develop*i\

ment. Employment opportunltres for graduates, in turn, depend

ﬁ‘\ on the present and- progected economic development of . publlc and

prlvate sectors within the country and the. workforce ne&ds and
\economlc growth of thegwlder reglon, as well , EQucational =
plannlng thus needs to be t1ed to broader econgmic analysrs.s

3»7 Good coordlnatlon among the hoé%»count&y off1c1alsL
‘the AID mission, the host .country sponsorlng ingtitutions, and’

Thls observatlongls not unlque to educatlon\sector pr03—~\ .
ects.;z evertheless, | ;everal evaluatlon reports pblnt out prob--*\

lems- that arose because of confllctlng task assighments and. \ BN
- poor communlcatlon between the varlous partles 1n¢olved 1n an [f}*kf~f-rg

education prOJect.

s

: .84 AID should’ be prepared to. make a long teﬁm commltment;\f;“
of resources in areas in whrch 1t hopes to have’ serlous 1mpact.\;

The pro;ects that achleved the most pervaslvellmpact were

~ lemg perlod‘Bf t1me. ~AID -should antlcrpate having’ only llmlted
1mpact in countrles ‘in-which its efforts are more restrlcted.~\
As a Elrst Step,;AID ‘should formulate a long- range plan to' )

' serve asg a- blueprlnt for 1ts cont1nued lnvolvement in thé

-sector. : S S ~ : \ :

9.* Careful con31deratlon must be glven to - host country
\pollcy and institutional, cultural, and socioeconomic con—f\‘
~stra1nts durlng 1n1t1a1 phases of prOJect desxq_.\‘; e

To be effectlve,nrntended 1ntervent10ns must be desrgned
to circumvent the. limitations of host country f1nanc1al ‘and
gpolltlcal resources and to accommodate Surroundlng cultural

- .
A 3

. ThlS ser1es of - evaluatlons also ralses some 1mportant T
ilssues that cannot ‘be resolved on' the ba51s of these studles o ti

‘alone.

l . There is often pressure to expand the school system 1n
developing- countries, even 1f it means provxdrng education of.
poorer- qua11tywmwThemquestloneof -how- to--balance-. such demands >~

with maintenance® of acceptable guality ‘in- educatlon is un-
kresolved.; AID has attempted to meet the problem by supportlng N
teacher training and by advocating curriculum reform and the .

h;use of innovative or: ‘technologically ad¥anced teachlng methods.t
"According to the findings of these. -studies, none "of these ‘

approaches has hadhhnblemlshedpsuccess. These evaluatlons give \
no clear .indication of how-or to what extent quallty educatlon e
can be promoted in an expandlng system. N \ T

. . . . . . L 3 - . - . S .




 ‘that most of the programs.examined |
-~ job preparation and .usually offered it to students who aspired

~ matter for Eurther investigation.

T ~2f&\ThisEsetiéSkof*évaluations“incluaqdfOnlyit@oléxampleSJi SN
-\of~nonf?rmal\eduqatjon\prgjects, - Both wer® judged remarkably = .- ..
shccessful;tbug*in fact only one was actually designed by AID., . - = ¢
A more representative study of AID"s record in monformal educa-
‘tion projects-is needed to supplement the observations of; these
.Ieports concerning the limpact of AID efforts in-nonformal*edu-
cation. = . R R R

\ c L3, :ThQSé:studiégfg:;w a generally poor performanck in -
fvocational,jteéhnical,jandmagti}\ltural*education\perects,'va

with one notable‘exCeptiongfuMugggogfthis}was due to the fact . \

‘'gave inadequate training for .. )

to other types of careers. Further studies of work-oriented
~education programs' should be  made to .see if this. is a-general
- Pattern’ or not, to examine other successful and. unsuccessful -
: pgograms,fahdltOVidentify*Variabléslthatibear\pnfthe\effectiveé-

ness of work—orientedaeducatiohiprojecﬁsf N S SO S
" Y 4. The,evaluations, by their scope and nature, only
‘*examinedsthe‘effects‘dffﬁfDVprograms\QﬁfeduCational\ingti-~ \ e
tutions in the host countries that received some 'direct -~ - - S
1assiStanpe7"theyndid-not-study other alfeadyres;ablished; R e
educational ‘institutions in thoségcountries,that\Were%notl“\f
. recipients of AID support. ~The indirect impact of AID edu-’
 Cation.assistance on the entire range of ‘educational insti- ».

tutions and on educational]plannfhg*in\developing’hations Ls a

. 5. .Although all oﬁfthefprojectsfevaluatediQene*atileast o
partially successful, it can be argyed that the sample 'was
. biased‘inlfavor"offSUécessfuiIproject.f_Tbere‘isﬁa;positiye -

. séspect‘to~su¢h~é[bias--thesstudies»off@;\mode;s;bn\WhiChvio . SN
- base’ future planning--but they ¢annot bé considered représen- .. ...
tative. General assessment of the degree.of AID's success in v
educational interventions in devélopingfnationsfis‘a“topicgfor“\ ‘ .
further study. - N ‘ s ~
. In February 1982, evaluation cgnclusions were presented’ ‘

before an AID educatiop conference held ‘in Marriottsville, |
\\Matyland.e\Représentaﬁiyes\from;AID/Washington,*AID\missions}
other donors, and h6%f“bountryfminispriES'teViewédCEhe evalua--

~ tions and discussed-their implications *for future education S el
policies and programs.- Participants' discussions are recorded - - A

in a separate Conference Prcheding*in Appendix B of, this =~

A
&
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\f .
12
v .
» - - : St



f;Bureau for Latln Amerlca\and the Carlbbean\

‘(s\
o

”7fLLfe~long Eduaatlon Center  \fﬁ“L“§5\““N§“ u \

\iw;f‘Rural Educatlon Development PrOJect

~\‘\;\Scmt:lwz:;\st: A31an Mlnxsters of Educatlon Organlzatxon‘\\

vtechnlcal;assxstance




LA .:‘Béék\gro:ufndivf:\°»;f-j;:ff‘ O R E T RN . \ \
R \la century, educatlon fdeveloplng
iyicountrles ) b‘~ ¢s1~i»f ed by \‘ 3 - reases. 1n\}'*“f
.~ school" enrollments at-all levels ofgthe edu tion. system. In-
\;,1:51975 prlmary 'sechool enrollment was ‘three, ‘times . .larger ‘than it
* 'was’ in 1950; secondary- enrollmen ,was‘Elve and -a half- tlmes ‘
: 1largei ‘and tertlary enrollment was six, “times larger than in. -
195007 Total ‘expe; diture on educati nfamong developlng coun-‘«“\‘““°
ootries rose from.2. gpercent of their 'collective .GNP in-1960 to .
4,0 percent in .1976.4 Clearly; these countrles ‘have demon- er \
- strated a- strong and’ contlnulng commltment to raxsxng the level‘
\@\Of edudatlon of th _r peoples., L E e N .

\“A-

N A varlety of educatlonal problems have emerged 1n t
o ofﬂthls expanslon* ynable o, provrd P1nan01al support to both
.ffjexpansxon and ‘mai tenance*of quallty,tdev loplng ‘countr.ies have L
.. chosen to- empha31ze quantlty over. quality ".-Thus, while prlmary
> dchools may now exlst in.the most remote areas, the quallty of -
L E \;educatlon is often very: poor. - At the primary. level partlcu-»\
wolarly, far\“re, dropout, and repetltlon rates tend to be high..
~ "Physical facilities at’ allo evels are often: badly ‘overcrowded,
R rnadequately equlpped ‘or.nonexistent. Teachers are™ frequently
T, o poorly trained and rely on ‘outmoded or’ 1rrelevant currlcula and -
“teachlng technrquesvg_Managerxal capabllxtles to plan, 1mple—\‘
v« ment, admlnlster, ,\;gor,;"educatlonal systems 1n developrndf,e
- countries are often deficien T i
- .ing: maldrstrlbutlon of : educatron serv10es by reglon,~3001al R
‘t;fstatus, ‘and gex. Flnally, because of. worldapopulatxon growth,‘f&thr
o desplte ‘the expansion-in- enrollments, ‘the ‘number .of chlldren! N
© . aged six to eleven who were nhot in. scgool actually grew by
o eleven mrllron between 1960 and 1975.
‘o Over the past 30 years, AID ha;‘been a maJor contrlbutor
- to 1nter\ tional -educational development." The. Agency has
‘}‘helped to ‘establish local, national, ‘and reglonal institutions, -
It has constructed ‘schools;, helped ‘to.strengthen managerlaY
‘.capabilities, donated equlpment, and introduced reforms that:
have profoundly changed ‘the character of formal educatlon in

R & -

~“\'“]'World Bank Educatlon Sector Worklng Paper,,1974, p 64~ World :
Bank Educat1on Sector POllCY Paper, 1980,,p 17 \\ R i»r;~

2World Ba;k, World Development Report, 1980, p 46

| f‘13Educat10n SectOr Pollcy Paper, p 106




1§\some countrles . It has assisted both in . expandlng enrollment
‘* and in solv1ng some of the problems 1nadvertently created by
5 that expan.ron.:s.\ L : \ S .

. \ Whlle the contr1but10n has been substantlal, there has
" . been since. mid- 1970 a- Pr Pit ; “in: AID slevel of" SN
~_commitment to: the s Technical assiistance fell from- aboutts*
-~ $336 million for the perlodleBO -1965 to“about $234 mllllon for
. the perlod 1971~ -1976 . 1 constar 970" dollars, this repre-s -
3 \sents a drop of 55 percent betwej” 1960 and.1976. Loans. under-
. went 3. comparable, though ‘less’ swtere reductlon of 46 percent
\G\fbetween 1966 and 1976 (see Table l) : ‘ ; v ~

N

‘ .

tffTable*li Technrcal Assrstance and Loans Oblrgated to the i
Educatron ‘Sector ‘by AID, 1960 -1976 -
(1n mllllons of actual and constant 1970 dollars)1

e .. . 1960-1965" \‘"“d1963‘197o”"“"° 1971-1976-:
\\Efcategoryﬁ Actual Constant Actual Constant Actual Constant>§?1;

Aﬁ\u‘\fTeohnlcal r;trp,ge:y;y\
“kafsiASSlStanCe 336~;§‘w39950

f;\Loans \ ffigfggsi;lfsggggiaiw;\s

: fl Annual consumer price\fndlces were ‘reca lated 1nto average,} -
. values_ for perlods 1960-1965, 1966~ 1970 -and '1971-1976" T
- (1970=100) . Recalculations lndlcate ‘that" during 1960- 1965, the_*
' raverage purchaSLng power of- the’ dollar was 18.8% higher. than lna_kjf
- 1970. During -1966-1970, the" dollar's ‘average. purchasing: power_ .
. was 9. 3% higher ‘than- in 1970., ‘During 1971~ 1976. the dollar's ° -
© average purcha51ng power fell 23.1% below that din 1970. These I
,\'percentage values were appl1ed to actual. obllgatlon amounts to o
\arrxve at the constant amounts in 1970 dollars. ‘ :

o ,37: ffSources~ Fred lesch and John Goldthorpe (eds ), The POllthal |
- ~ - Economy of Inflatlon, (Martln Robertson & Co.,kLtd
31978), P. 10 \ : ;

. SR N T _
:OECD“RGPOfE“bY"the Secretary General Inflatlon.‘,The‘
\ PreSent Problem, Annex: e 1970, p 59 X ~

N ~H‘Francrs J. Method AID A331stance to Educatron.‘\ngjsfi
. a Retrospectlve Study, Appendlx A, 1981. -

\\‘ N . ~
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\“*reglonal emphases and to 1ncreased budget strlctures.s

- declining resources,: coupled with ‘growing. sen31t1v1ty to.. the

- . magnitude and: 1mmed1acy of" blemsgln?other sectors, 1ed to fw
\c,:proposals to reduce or ellmlna e education as an area of -full- -

*toslncorporate educatlon and S

e A debate arose w1th1n AII and xts:sometlme\parent organ-=x:ﬁ¥
~1zatlon,“the‘1p Qigg;:_ \;:Development Cooperatlon Agency,c» 3

\\cPart1c1pants to the dlscu331on found;the?w
nformatlon concernlng ‘the" overall impact and

'iifsxgnlflcance o AID 8 past record .in.education- supportgas

T\"fifx«rhether past. educatlon

In an effort}to estab 1sh

.- they had had the Admin s\rator requested
‘. gector be included eri i ;\;i -

- .ducted . by ‘the .Agency' sOfflce of Evaluatxgn, Bureau for Frog
*\\and Pollcy Coordlnatlonf(PPC/E). R o R

S S \ D i
More spec1f1cally,\uhe purpose of conductlng these 1mpact\

fjgevaluatlons ‘was- (1) .to -assess. and\clarlfy the ~extent/to- Wthh
,\*;selected,\completed AID- =funde —education: prOJects leﬁt a. last—
+ ing positive social,. economlc Lor- 1nst1tutlona1 imprint upon
~-the country.or. locales lnuwhlch_they were. 1mplemented,\(2)
- .suggest- poss1ble explanatlons for . the. \xtent .and type.of

" imprint made; and .(3) ‘to. Yrticulate some lessons, based ontﬁtﬁfff*

’analyses of evaluation- flndlngs, ‘that.. mlght be useful for~7

“designing development programs. - “These evaluation’ reports’ would

thus provide information necessary for AID in maklng more .

i\,lnformed cholces concernlng Euture pollc1es and programs 1n the
\Tsector. R \ R

..r; R

. anatoaa

. summary report is™based were conducted between: ‘October 1

‘l Theilz eval%%tlons of educatlon pro;ects on Wthh t 1s~‘ \
;0 and -
October_198lﬂbx.themgtudles Division of the Office of Evalua—“

. tion of PPC. The Offlce of Evaluatlon, in consultatxon wlth

* the Agency's. Coordlnatlng Committee on, Educatlon, orlglnally

elected seven past AID flnanced prOJects for on—31te 1mpact




D e . w\‘\m\ e CT ey
RPN . ) *

evaiuatlons and two pro;ects for "desk reV1ew.”4 Later, an

3~”}‘\elghth prOJect dlrectly flnanqed by ‘the" (Canadlan) Interna-lf&

n.
AN

o thls report..

‘~;pf\‘ Progects were. seleited accordlng to reglonal locatlon, the§

S typlcally included: a,soc1a1 scientist

R ﬂwmhewlmpactmevaluatlon~team3wwere~rnstructed tOrtravel“

' _tional: Development Research Center (IDRC) was. added.\ Thls was
a project carrled»out under ‘the aegls ‘of the Southeast Asian-

\ Mlnlsters of Education Organization (SEAMEO), which AID
_assisted. In-addition, the Bureau, for Latin Americaahd the
Carlbbean (LAC)“undertook desk“revg
‘grams-in Braz and Colomblaq

N - N \\‘ NN o ‘f R 1\ N

‘ielapseﬂ t1me sinc th 3d1ver31ty of’ their -

icular sector” aspects

and”thelr focus ‘on’ pa

(prrmary, vocatlonaly"and nonﬁormal educatlon, teacher tralnj*f\‘*\°

1n “'and 1nfrastructurt

AU Y 3 NN
‘a w1ﬂe range of soc1ocultural settlngs, to prov1 exa sample of .

AID prOJect resu
tlon.m The 1mpac.
from broad prog\

ibothi

1nnovat1ve small»SCale p
ects 1n;}he dlfferent major world regions" four in A31a, two' .
1n Afr1 a{ four\en Latin Amerlca, and\two 1n the Near East~3iw

f Educatlon 1mpact evaluatlons were undertaken -ag - short,~
‘one- month\\1eld studles,_ The - research ‘teams’ con31sted of two
to four profe331onal \ID dlrect;hlxesfand contractors) and

t?famlllar W1th “the .

graphlc area, -and an- educatlo \spec1a11

documentatlon and. other .available outside studies- pertinent to

" the project and to development of the project area p eceded the;iffi‘*

“.field research. The teams" employed rapid. assessmentrresearch
"methods: field: trlps focused on gathering qualltatlve data .
.about pro;ect impacts- ~hrough on-site observations- and througn\
. both structured ‘and open-ended interviews with various cate- -
"gories of project part1c1pants*-parents, teachers, students,\
admlnlstrators—-both in . the.field and in the capital. The
~teams were not equipped to. ‘undertake quantltatlve surveys,’
although they rev1ewed -and 1ncorporated any relevant survey

frndlngs that were avallable. \ . . L

-

>

ews: of past education pro-\:‘1j°
bothﬁof whlch are drscussed 1nlﬂﬁjg

~

\‘lot prO)ects.v They also 1nclude prOJ-g;%;\

) amlllar With the geo_ . \‘ R

type-of.. ass1stance given. A prellmxnary review of pro;ect ‘\‘“”

-

-, the orlglnal prOJect SLtesrand to‘lnvestlgate the followlng
questxons"~ : o ) . . . o RN

N X s ™ T oo LA
. e .

.

4A desk review is done in AID/Washlngton. I4& is a coherent
summary of prOJQct descrlptlon and performance based on ex1st—
1ng documents -and. records.\ : \ - RN s *

R I 17 -




\fQﬁ?ghanlstan attempt. to prov1de, as far as possible, the same

. Was the proaect/program effectlve (i.e., ddﬁii@ b
5successfully achleve stated ob)ectxveS)o N

"'erSWho beneflted from the prOJect? R CI,

\n3.:rWhat was the socxal 1mpaét on the surroundlng
N \commun1ty° \ e \ : ST

MY

L 4-5\What was: the economlc 1mpact on the surrounding
gj5i§°°commun1ty7 " e e 5m\ s } .

\5.“What was. the 1mpadt on host government 1nst1tutlonal R
\ practlces and procedures° s, Gy tenat o el ‘

6,,}Are there lessons to be learned for appllcatlon to -
\9¢\future AID projects7 S ’ o - %fixgij;\\
v ) SN - R - RN \\ SR T

\The two desk revnews conducted in PPC/E for Ecuador and

types of information in the same: formdt as_the impact. -evalua- "
tion reports. The .two prepared by the/LAC Bureau (Brab1l,,;:\~
Colombla) cover similar categories. of - data but differ in-organ-
plzatlon and emphas1s, focusing more on . 1mplementat10n and ‘less \
‘on long-term impact. -All the desk reviews, of necessity, are;,,a;\j
- methodoloqically dlfferent ‘from the. 1mpact evaluatlons,;51ncefaf¥5gj,
they are based on relevant llterature and AID documents cur-— R
rently available 'in- ‘the - Bnited States, supplemented by . dnter- .00
views conducted in- the United States. " These. .sources: prov1de,\vu~fw
. at best, only 11m1ted 1nformatlon on long term or - 1nd1rect .
e 1mpact : \ S : : \ s e o

) In conclusron, the ﬁ&pact evaluatlons on whlch thxs sector\_;k
'_reVrew is’ based represent: a focused probe ‘of AID's past. in- ‘
Yolvement in the education sector. They examine a selected
fraction:of the education activities in which AID has’ been .
involved. There. are gaps, of course, none examines the edu- *

‘cation: components leCh ‘often make up major portions. of proj- -
ects and programs in other sectors, for instance. ‘Stilly, ‘these
‘microstudies of.the enduring effects of past’ projects investi-
gate ‘the -causal links between pro;ect results and the socral,\.
~econpomic, and political context in which: each prOJect was
concelved and implemented. They also ‘trace subsequent hls—* S
torical developménts, that have affected the’ course and present IR

rmpactnoﬁweachmprojectw‘ —
\d“%ecent years, other studies - have revlewed the o
dlrectlons AID planners have taken 1n supportlng educatlon

o

N

}a, :




; these studi

funds and the dlstrlbutlon of projects by area and by typeg-fﬁd“\
'1nterventlon,6 and - the, effectlveness and ldng- range economﬁc \
‘This serles‘

meact of educational merovement on development
of impact: esaaluations ‘does not replicate “these broad based’
studies but- complements and- builds on them. » By concentratlng
.on a small carefully selected number of education pr03ects,
gs explore the effects of contextuad conditions’ On
the success of prOJects not: only durlng a project's lifetime "

"but-also:with regard to ibs 1ohg-range. contrlbutlon to economlc‘“
and’ sociall development.i In spite of differences in each team's..-
\approach, these impact evaluation. m1drostud1es support and "
" illuminate the Eindings of other,;more general surveys. n:%r,‘-s

DeSplte ‘the variety of- the progrdms and: projects reV1ewed,{
- teams: reached similar. conclu81ons ‘about the success of the.
actlvltles evaluated .and: about the lessons to be drawn from\
- them. ﬁ;\ it \'gi e . e \

\ The lessons these evaluatlons offer can nelp planners to
1dent1fy varlables ‘that have. a: bearlng both on the chances for

gcess of 'a particular prOJect ‘in a partlcular settlng and on-

kinds of results that. can be anticipated. Their. flndlngs
suggest ‘that the story of AID development work in educatlon is

-an 1mportant one that deserves to be told and 1s worth a closer‘

look.

- S

\C.\:Summarywoﬁ“Projectﬁrnteryentions yﬁsfngG?;xfr\ilh\\f
- L. G R ~ SN (\‘\ - ~ . R R . o - ;

| The twelve pro;ects and programs rev1ewed 1n thls sector

R - report-are listed’in Table 2. ‘Table 3- summarlzes the types’ Of

educat1onal 1nterventlon rnvolved 1n each of the. prOJects.r

N 4

Act1v1t1es in Nepal Afgbanlstan, Jordan, Paraguay,
Bra21l and Colombla 1nvolVed broad support Eor country*w1de

L4

-

[}

5See the Agency for Internatlonal Development, Investments~1n

. Education in: Developlng Countr1es*; The«Role Eor AID, -

(Washlngton, D C..\ AID, .1982) . R Q“

$\7See, as" examp~ B
G ‘Psacharo oulos and K. Hlnchllffe, Returns to Edu tlon.\ ‘An
““Fnternation Comparlson,\3973 and Development Ass tance

6See AID A351stance to Educatlon,\ A Retrospectlve Study,
(Washlngton, D. C.. Creatlve Assoc1ates, 1980).

es,. wOrld Bank, Educatron Sector Review, . 1980

SRS L S . s Lo
1 ) N . N * - N

Committee, &id for Human Resources Development: "Review of:
Situation and Possible Subjects for Further Work, D&velopment

.. Assistance Committee (DAC) Report, jParis, 1980)

RN

MY




“‘fiiTabLe*Zyo‘EQUéagioﬁrBrojeCts and Programs Evaluateéd®

"« ...~ .. : Dpollars-
e A LR Years ‘of ~Obligated .
\‘\Cbthry.f_f\g . Namefof\Project i Implementatlon~ (mllllons)

N

»

- 'Brazil 1~; Educatlon Sector Loans R 1969~197S 82000

;?Colombia ) Educatlon Sector,Loans f U 196%;1976 “75.3 o0

‘ wJordJ; e Technlcal A831stance \' L ”~1952f1982°\

Do L Supportlng Activity o ... %

o f*Agrlcultural Education B
. "FYeld Project: A331stance o e R
:Hcohmerc1al Departments .~ - S e

.. Supplemental English lerary;; T T LT L T o

. Teacher Education- T T

- 'Industrial Education Ty e SRR T

_ ~Khadouri Agrlcultural School\j?ﬂ.» o N

~_Bedouin Education = S L ST T
~ Expandéd EducatlonaL

»  Facilities -

. Human Research Development
- Educatlon S
Bir Zeit: College L

- Arab Development Socxety e S
~.ConsBruction and Equ1pment ;\\:“&_ TP

... . Schools o RV T
“Construct1ons and Equlpment\ .

o Teachers Colleges .

 Rura nTralnlng ‘Centers

\\Agma,ultural Educatlon \
\aDemonstratlon Laboratory
. - Facilities - . - .

U \ : J;\»Agrlcultural Exten51on ‘

ooy T T~ pDepartment ~
B : .. . . Agricultural Research’ and R
e : ”\\ ~ Development ~ T e
B h B G E—lCUl rur a]_mResearch B N l :
e o ) " Facilities S \
o Vocatlonal Secondary Schoolsc»
: Development Admlnlstratxve
“Praining . Eo
Faculty of Agrxculture ‘
(Un1ver31ty of Jordan) ‘

~ = > " . c ) :




Iable"2t}fEducat§onnProjectsdandiProgramsJEvaluatedji'

o

e

L

IR ’
g«Country\

. “
)

~—

Years of

| Dollars\f
" Oblit ated.

Jordan \
(cont )

-*

: Afghanlstan

‘Q<Némé?af?ezbjeetﬁ*f\\\““ Implementatlon

Schooi Constructlon T
Development Admlnlstratlon o
Training II o
School Constructlon II
Vocatlonal Tralnlng& \\j
Vlllage,Development I* .
:Village Development II * f
Vlllage Development III ER
Educatlonal Act1v1t1es
Teacher Tralnlng and
"Related: Act1v1t1es
Educatlon Development
_Education" ‘and ~Training - |
~ Primary Education. L
- Teacher - Tralnlng/ngher L
~Education’ R
Educatlon Materlals o
Development IR
Prlmary and: Teacher. o
Tralnlng o S
Teacher and Technlcal\
Education

. RSN N AN

' Teachers and Materlals

Utlllzatlon and Development\fj_{\?

R SR
Prlmary Teacher Educatlon ;0 1954-1977 |

.Emergency Teacher Education
| Secondary Teacher. EdUCatlon\

- English Language Educatlon

Korea i
. Thailandr_

. Paraguay Sk

_Math/Sciénce Lycee’ .

-Sub-Project -° S T oo
Prlmary Curriculum and Ly
\ Textbook Sub-PrOJect m‘" S AN

(millions) .

.....

Elementary-Mlddle School

PllOt Proaect oo IQ?Ze}QBQT:‘\

-

[N

Moblle Trade Tralnlng

units T 1966-1972,

Rural Educatlon Development S
Progect T . 1970-1976°
. o _‘j‘ s : .

¥ ' e ’ i
N




\“Taolefztf\souoetionj?toﬁeots\endonogtemSVEValuated\(oont.r\;:

S

—— \o:\;*‘i;,\\.:_u

R . Doldars ’
T e S . =i -« Years of .+ Obligated
“;Counthft;‘}LkaNameaofoEOjeCt;i“\m;jﬁlfmplementation (mllllons)

\195751959”‘\jfffgz;ﬁ*}?f?“\

ieﬁigerpe‘fofNorthern ngerla Teac”er
~\\:1’:‘.cLJ&:LC](?:} SN Community Educatlon/ S \ o P T
e Nonformal Educatlon f(w;*‘1972 1976i\ff\L\ 1
‘xj,,Philippinea\Progect IMPACT \ f\f;;;.i‘\1974 1980;”;1~;;ffs£??*;gsnv
\f\ekéﬂYa " Radio Correspondence - ;Q”“\\i\~ l\;ef\\",“;\m_\gL “
- \EBducation - .4 - ;;957-197Lg;51\;\\‘\7*“

Total i-f\vgs;w;~u~a_“€f\;ﬂf& Sl T T “f;\w 242 -5

. Total Obllgated by AID 55fffj*igu7¥:i;5fffji“7v | $241 8

N

“Ew* Vlllage\development pronects were "not educatlon pr03ects per R
.se but are included here because they contaln ma]or school %Eti\“\
bulldlng components which: the*prOJect evaluatlons show to’ be W
- among the critical. components of- the v111age development \
program 1n the Jordap Valley.\;\ft : : ,;\;~“
*x Amount prov1ded oy the 4Canad1an) Internatlonal Development gxf\*
Research Center (IDRC) PR S

\\:
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o ,\JConstrucE;/f\IngtiéétInqué;tCur;ic;;fﬁlemgnfﬁL;wsionq;““1\Teqcher\‘iTéchniggl
“Country  Equipmt. . tution .ation Reform . tary Ed. Training Training .Bducation ®

e . - i oL R T R . AR

CColombia  x - x X x X . ox o x o

. ;JJOr:d:\an“ N oo x

Y -

‘:Nep&i \\fﬂik“ Tx v
o ‘Afghgnistanf ‘\\
. Korea . . x.

Thailand = x|

Paraguay ' X

woe

. Nigeria . = x

y \;;Bcﬁgdo:
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N S

Eocused on more'spec1f1c subproyects.: ‘The projects reviewed in

.more focused bctrvttles., Act1v1t1es of-the programs.or proj- .-
ects studied included school constructlon,»commodlty support,\
\‘1nst1tut10nal support,‘currlculum reform; . teaching 1nnovatlons,,‘
. system expansion; nonformal e#ucation; vocational/technical/ = -
o x.agrlcultural tra1n1ng, and tralnlng of teachers, professoks,
. Tand admlnlstrators; \\“\ o Sn : O o
v - AID began educatlonal ass1stance to Nepal in 1954, when‘ij\'
Taalts educatlonak.System was embryonlc., AID projects focused 6n
- teacher training at varlous levels and currlculum development \

O center for text productlon and- dlstrlbutlon, ‘and as31sted in’
“developﬂhg research and plannlng capac1ty within the Mlnxstry
0f Educatlon (MOE) AID as51stance c ntlnued for 20 years.\

o In Aﬁghanlstan AID prov1ded asslsta e between 1954 and
. . 1977. This was- primarily. directed -toware . teacher tralnlng,
‘both in-. teacher training - fchools and ‘at the Un1vers1ty of -
" Kabul, where it helped to- establish a: Faculty of Educat10n.\~
- AID also supported curriculum development and text book pro- .
.. - duction, 1ncludlng the preparatlon of Engllsh language teachlng\
N ?materxals.~r o : B . :

- Beglnnlng in 1952 and lastlng through the 1960s, U S.¢;~,
' ‘assistance to educatlon in-Jordan stresse¥: teacher tralnlng, -
agricultural. eduoatlon, vocatlonal/technlcal tralnlng, and .

<7 . numbers Of educators, many ‘of them in U.S. schdols.w ‘From the S
R ~early 1970s to the present, AID s act1v1t1es ‘have focused on -
w ~ -administrative tralnlng and .improving university faculty :
L . }‘fslnce Jordan®' remains strongly committed to system expansion,
.o 77 AID has" also continued a531stance to school constructlon, most )
‘ * recently in the Jordan Valley., T S L
“The Korea prOJect (1972 1980) prov1ded some aSS1stance to
- an already planned Korean. Educatlonal Development Institute W
- (KEDI) by supporting its first major project, .a revision of the
- elementary and middle school currlcula and - reforms in teachlng
‘methodology that 1ncluded self- instruction methods and use of \
- different media in the classroom.- AID provided commodities for-
_.studid_ construct;on,hand.egulpmentmand tralnLng fogmmedla

o educatlon programs, although the rmpact evaluatlon for Paraguay;“ B

\ “ngarla, Korea, Kenya, ‘Thailand, Philippines, ‘and Ecuador werexjrlx

for primary and vocational secondary schools.” ‘AID. supported a ;]:\1

expansion of fa0111t1es ‘in® rural areas.; AII ‘also trained large~m§«;7”

sperallsts.\\‘ RO W e L ‘\?

In Kenya, AID prov1ded support (1967 1971) for bulldlng a o
\broadcastlng StUle and_materials productlon cqnter ‘and  funded -
" training of. mediad’ spe01a11sts for *a radlo/correspondencé pro~-
gram aimed .at upgrading the education of teachers, partlcularly
~in remote areas, who had not completed secondary school.

>
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AID prov1ded broad educatronal a331stance to Thalland butt
the evaluatlon team concentrated on . a review of the- ‘Mobile - o
Trade Training School (MTTS) pronect §1966 1972):, which: brought
work skllls tralnlng to ruralgv1llages 1n Thalland The pro— )

: The Phlllppxnes pro;ect, Progect IMP
of . the. research and development branch ofs

O; which had

\ ~rece1ved 'some AID assistance. ' The. pro;ect 1tsélf was. begun

"f{uf prepared for secondary ‘school

“W* -with Canadian’ donor fundlng in 1974. . The. progect attempted éa\EffﬂIﬁ\
1ntroduce proggammed learnlng and self -instruction. technlques ;g-ANt”

in elementary chools in order. to- 1mprove ‘both the ‘quality of
lnstruotlon and its cost~effect1veness. ‘Donor, fundlng ended in

1980, ‘and’ the pro;ect is still- not: fully accepted by rec1p1ent
communltles, -although” the. present graduates appear toﬁbe well

\ oal ;»,_7A-\6) brought a nonformal
llteracy/numeracy program to remote ‘rural communltles.\
pllot project team: engaged rural re31dents in a° collaborative

- effort, training community members as teachers and leaders and - .
~taking @ flexible approach.to . content ‘and methods as™ ‘the*team's
‘\awareness of - community needs grew.~ At ‘the end of the project IR

perlod, when the Government ‘of Ecuador -assumed respon91b111ty

for the act1v1ty, tralned Ecuadorean educators WIth a much more75fsff

communlty based 1n1t1at1ves“were no longer encouraged

Paraguaz also recelved broad support (1970 1976) for 1ts S
educatlonal program from AID, but the evaluatlon team concen--

\~trated on examlnlng the Regional Education.Centers’ (REC) and

Y

- pilot- rural schools built and. equ1pped wlth AID funds. Both
the RECs and the pllot schools were’ u51ng rev1sed currxcula
*lntroduced under ‘the Rural Educat1on ‘Development Pronect ‘
1REDP) Though not . examlned by the-evaluation team, other
components of the. REDP in&luded construction.of the ‘national

\ ‘"uperror Instltute of Education; extensive tratnlng for

‘teachers, : admrnlstrators,:and communlty ‘leaders’ in the  revised g

surricula; and technical. assxstance for the MOE 1n prepar1ng
‘ the revxsed currlcula. S .

Js'%n 1n1trat1ve}wjgf

The\f"fd\q

In Brazll, AID prov1ded a331stance (1969 1975) for school

construction, eQUlpment books, and tralnlng for teachers and L S

admlnxstrators.__;a

In Colomb1a, AID prov1ded a331stance (1969 1975) for o

s
o~

‘\ﬂChOOI and un1vers1ty constructlon, equlpment books,‘cur-

rlculum reform, .and tralnrng of teachers, admlnlserators, and \
government officials._\ . : 4 .




N

(NNTEP) {1967-1969) - strengthened ‘the Institute of Educatioh -at: 5\
Xhmadu Bello Unlver51ty, provided tutors to work-in- Teacher
‘ Tra{nlng Colle@es in the North, and prov1ded technlcal assi

s In ngerla, the Northern ngerla Teacher Educatloa PrOJect\\“;L\““"

ance to the MOE for Northern ngerla.\ In connectlon w1th- esé\M¢“\

act1v1t1es,*a number of ngerlan educator‘ ‘were sent. to th L
Unrversrtyrof Wisconsin to pursue degrees in. educatron.; The
‘project was also supposed to 'prepare revised currlcula and
texts for the schools, an activity that suffered partly from

the overambitiousness of ‘the progect as a whole and partly from;;,,j\\

dlsruptlons that culmlnated in civil war in: the”North \jprpp_,ﬁl:

SR N . -

Thls selectlon covers a wlde range of AID development

act1v1t1es over the last 30’years'* the foundxng of 1nst1tu—l$1?;

tlons -and - 1nst1tut10nal processes‘%for teachlng,‘admlnlstra-\ﬁ'

tion,*® plannlng,\research, and textbook productrbn),;currlculum\dll”f S

Sreforw~ prlmary, secondary, and post-secongary levels); :dis-
tance teaching. (radlo and TV); -vocational and nonformal -edu-

.cation for out-of-school adults;. ‘teacher training; constructxonf?jjfﬁh

"and egquipping of fac1llt1es,~and thlrd country tralnlng for .

profe851onal educators. Their cost in’ dollars\obllgated by AIDfEfEQgr

1s estlmated at $24l 8 mllllon (see Table 2)

The 1mpact evaluatlons and desk rev1ews of these actlv-\5

ities represent a substantial‘ investment of time and effort’ on -
"the part of both-AID personnel: ‘and’ contractors. :Their: flndlngsxwﬁ~f““

*and conclu51ons as summarized in. this sector report prov1ded Lo
. one. source: ‘of information. for ‘the joint PPC/Afrlca Bureau .
\\Educatlon Conference held in February 1982, .The: conference
<°prov1ded a forum where: profe531onals from: w1th1n ALD, other’
~ donors, ‘and.host country ministries could review .and dlSCUSS
'these flndlngs.z As the proceedrngs report (see’ Appendlx B

.makes clear, conference participants were charged with. the tasknjf‘y

o of analy21ng flndlngs, ‘then -drawing’ lessons ‘and- 1mpllcat10ns :
-~ Eor similar future projects as well as for. donor pollcy con*;ﬁ
\wcernlng educatlon sector a551stance.»»“ o S \ ‘

- >

I, - IM‘PACT \\EVA‘LUATI\\ONS\: _ FI\NDINGSﬁ AND A~NAL¥STS _
\ ThlS sectlon dlscusses the flndlngs of the elght educatlon o
\sector -impact evaluatrons and ‘the four‘desk reviews in-terms of
*\thelr effectiveness, their social "and. economic 1mpact, and
other issues pertinent to educational development.a As indi-
cated in the Introduction,. effectiveness refers to the.degree
. to6 which-stated project objectives were achieved. These ob)ec—e
lwtlvesrmwhlle“varaed, canmbe“roughlyecategorlzedmundermthree

‘principal headings: ‘qurriculum reform, establishment of .
institutions and. 1nst1tutlonal practices, and increased access.

These categories are not intended. to be mutually exclu51ve, nor;x;s

are they always 31ngled out for spe01flc analy31s in this-

‘f - i
.




ffconsequence
cemmUnltle

the results of these“ebaluatlons
les, that merit further’ﬂk>

“thousa nds: Of . cla srooms 1n the rural,‘poorer
reglons of Paraguay, Bra21l,

other elements (teacher tralnlng, 1nstructlonal materlals,
1nstrtut10n-bu11d1ng etc,.) - - =5

i hoollchanges)
h\any degree of assurance, \

. however, the clalm of attrlbutlon 1s clearly more
plau31ble than 1n‘others.» S S ;

For example, AID was varlously the only donor and the

‘i\magor dénor_in Nepal's education sector between 1954 and 1975

- ‘Given: Nepal's small 31ze, AID's $19° mllllon contn;butlon durlnggiif\‘

‘that period can only be- descrlbed as massive; accountlng for -as.

N much as: two-thlrds of the 'MOE . budget.g The: ‘quantitative gains

. are 1mpre351ve indeed: The 1ncrease in. the -numbers of prlmaryiiv
-schools), ‘primary school students, ‘and_ prlmary ‘teachers. came -

. close to 100 spercent between 1951 and 1979, The: prlgbfy stn;\\

TdentTentrollment ratio was less- than -1 percent in-"195
© 1979, it was 77 percent. There ‘was a.sharp incnease in . female

enrollment as well. In 1951 1t was not customary for glrls to
- attend school, andf“\\ ‘ collected .

\\sfment, ‘but the" number:

;;\1979 the female enrollment ratio at the prlmary level had\}f*
risen to 24 percent (see Table 4). As the ‘major donor to

\:l\Nepal s education sector durlng those years, AlD:can:rightly

‘\;clalm some credlt for havxng made these achlevements possxble,




L ewfect‘fof;/
‘\hevElementary—;

Instltute\

“*“ﬁnate in a‘tota‘

\rfffrom text tryout 1
‘;rschools show Fhﬂ;

Table 5,\ Compar son‘o\

\(no. of student

Average Ach1evement Scores leference Percentage
Subject 5‘ - KEDI - . Conventxonal 1n Scores Improvement

N R

Math .\JJ\:ﬁ r§l7 0

B o

’7g\Source-* Korea Elementary-Middle School PllOt Project AID
e Evaluatlon Special Study No“ 57 Appen&ix E

~




i]fAcnievementschres\\y
‘ SRR Conve '

Average Achlevement Scores
. KEDI . en

.o Larg
“‘_;QSmall
“\ffRural**

W?retentlon ‘ta e"

*scontrlbuted”toffmprow d\student attendancemand achlev_ ent. o
Before REDP, children who. were{expected o do’ farmwork, who dld:%\l‘“

- not have adequa teﬁclothing for-: 1nc1ement\weathert

\ not~af£otdfthetc03t9*of \ : ‘fen;unable to

\ to. 1ila \aﬁnd;thUSS*f;foxg
'Oattended 1rregularly or not at all. Localjlnformants noted to
L evaluatlon team members that copstructlon of rural schools e

roehavxoral changes resuitlng “EEom the added emph331s on health
~and -sanitation in the reformed currlcula.e:As the. -evaluation =
‘team goes on to explaln, thls strong 1mpact of schoollng on
‘attitude and._behavior i : ‘

- nony_ and is not exclus1ve\to’Nepa

“the world clearly demonstrates that exposure to schoollng is

strongly related to-such factors’ as ‘greater. fatm product1v1ty.\<df-f*\

\‘\meroved sense of control over one's enV1ronment, reduced

N
T
N




women, and lower morbldlty and mortallty rates

Thalland,e\ R
“formal school-°
w MTTS pro;ect5«

esses>and/or‘vfntur ng;1nts W W
cons1ders\the\econom1c role of rnd1v1duals wlthln-the extended\$

:\fpondence Cours i
1eable to prov1d\ ;ddltlonal schoollng opportunltles to rural ey
;e otherw1se too far away from malnly urban secon-g;

.

**the evaluatlon reports concluded that some AID
rov;ded a varlety of learnlng opportunltles\é
: g vocatlonal e

: . \ nals beneflted \
Yfrom the ngher level}tralnlng provided both'outside. and ‘within.
‘ \ : §1mpact evaluatlon report Q@gures,\}
- we can conservatlvely e timate that the training provided under .
. the 12 ‘projects rev1ewed§ eneflted at least 200,000 people

fi“dlrectly and. abdut " two milllion 1nd1rectly.i Thousands-of
- .teachers received pre— and in-servigce tralnlng to - 1mprove R

o “‘:teachlng skills and acquire ‘additional quallflcatlons. Besides . .

% the pro;ects such -as those in ngerla and Kenya, whose focus ‘
\ -was . teacher traxnlng, prOJects in Paraguay, Nepal,;Korea,

Jordah Brazil, ‘Colombia, iand. Afghanlstan rov1ded extensive

;fra1n1ngmopportun1¢1esmthroughoutmrhese quntnles Eor bqth
teachers and admlnlstrators ¢

\ The ngerla 1m‘ ct\\
: Qtralnlng act1v1t1es ave e :
because the students 1nvolved go on to 1mpart knowledge to

other students.; The1r flgures 1nd1cate that between 3,600-
5, 000 student- teachers were, dlrectly influenced by ‘project.. s
staff. Exttapolatlng from thexr 1n1t1a1 flgures, they go on to




1>“‘est1mate that some 180, 000 to 900, 000 prlmary school students
- may have been 1nd1rectly affected by the project efforts in . e
teacher tra1n1ng ~“In Brazil, about- 60,000 . teachers and. admln—f\“\\
o \1strators recelved addltional professxonal tra1n1ng under AID -
- ‘projects’ datlng from 1952 to 1972. “In Afghanistan, af esti-
. mated 10,000 teachers received ‘in- service - training as a- result PR
\ *iffof an’ outreach program\(l955 1967) under anﬁAlD pro;ect ll*fff“iﬂﬁ

o Part1c1pantsirece1v1ng grad,ate-f . ning in :
.*;Unlted States or third countrles?\eturned ‘home to ‘fsrtlons of
. substantial ‘managerial or technical responsibility. \ Many now .
. Wield considerable 1nfluence over: polxc1es and pract ces not “”
~iionly in. the. educatlon sector but in other sectors as well B

R In Jordan, for example,\upper echelons of gover\ment
o ‘jagencies and the' pr'
sionals who. recelve‘

Vate sector: are: staffed ‘with magy profes-\'ﬁ‘*fﬂ
‘their’ degrees £from the. Amerrca\ Univer-". 1>\§sf
.sity, Belrut.\or in th, nited ‘States.: Qut of 15-p rt1C1pants S
. trained under the N1ger1a“NNTER, four have become sfate perman~;:f
" .ent secretaries,.while five ar\”heads of MOE' Inspectbrates:. ' .
' . Three others have ‘positions “fiorthern university \as; direc-
Itor,idean,‘or department:chairman,“and three are: pr1nc1pals§of
~~ secondary .or post-secondary" 'schgols. Of the-31 Thai profes-tv~“\
. " sionals trained -abroad: under -the MTTS project, 30 ‘remain. em-,rf;ﬂ
“\f;ployed in higher~4eve: anagerlal jObS 1n*tne MOE \ S

and data from Table 7,
neflts were dlstrlbuted

: \ Based on the foregoing dlSCUSSlO

. several points. become ‘Glear. First,
‘across_ a. fa1rly ‘wide: spectrum of the. ducated and. uneducated,
. gglncludlng dlsadvantaged -gLoups - ‘such_ds the rural poor -and -

" - women.  There also, appears*to be- SOme_porrelatlon between - the o
- size (in funds obl1gated) of the- project/program and the . varl-“\r
: ety of groups who beneflted - “The ‘Philippines” ProJect IMPACT, Cu
v .. one of the .smallest progects to be implemented, may - have\had an

. impact on a single benef1c1ary group only-—rural school e

*chlldren. ‘Meariwhile, the ‘largest programs reviewed: (1n Brazrl;f
Colombia, Jordan, Afghanxstan, and Nepal) appear-to have4had
" the greatest ‘number. of benefltlng groups. Three of these '
(Jordan, Afghanlstan, and Nepal) are:also among the longest L
® lived AID—aSSlSted edacatlon programs, with histories extendlng»‘\~

.. - over a 20~ to 30-year®period. Apparently, proyect/program size
. . - and years of operatlon can, have an effect on the number of = .
\?groups who enefxt.\ S L S “§~‘~~‘

- In addltron to reported impact on students and educatton o
o <profe351onals,‘there is some anecdotal evidence of impact on - - -
. host country communltles.\ In Paraguay,. the. evaluation: team T
"~ noted a contlnulng ‘commitment ‘to.schools built" under. the . k
. REDP. ‘Originally, communrtles donated land and labor for the \
. :7i schools® construction.” In every case, original buildings show
. ~{evxdence of regular maintenance and. improvements (shrubkery, =
S ) fences,‘electrrcal wlrlng, srdewalks, furnlture, etc) prbvrded“\
. - by contrlbuted local labor. j; L - vt -

A

BN .
-




‘f;%/%fﬁfi

' 'Pable 7. Groups Benefltlng from AID Supported
N Educatlon Progects/Programs NS :

Rural - SR e lf%fParfio4:
e School Rura S \«Adm1nls-‘§ ipant
IICountry . Chxldren AdultS\wOmen Teaohegsn;trators*“Tralnees
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" Colombia = . ‘
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- Afghanistan =
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S ngerla e § B _
Kenya B ~;:3\*\= R R

Reactlons to IMPACT schoollng among concerned F111p1no N
panents ‘have been mlxed. The more cCommon - reactlon ‘was  that f‘
IMPACT served. best the 'interests.of ‘the brlghtest youngstero,
who could work on - thelr ‘own and who were most likely to"have:
the self assurance to teach thelr peers.: IMPACT\was v1ewed§

. in a conventronal framework.« Furthermore, wha 3
[ support existed. initially appears to be. erodlng‘\ > S
. "been a precrpltous decline -in ‘enrollment. at the o dedt experl—\‘
-mental sites.  Many parents have removed their chlldren from .
the schools, send1ng themito prlvate ‘institutions.” Accord1ng
-to teachers, this has’ left only youngsters from the poorest ‘
famllres at the. IMPACT schools.‘ There is now: lncrea31ng LT
pressure from pac nts for a return to convent1onal schoollng.\;taf

 B. -Impact on Institutions and Institutional Practices’ .

o

In almost every case, prOJects/programs elther estab-
llshed, or alteredgin, a significant way,\lnstltutlons ‘and
) c Lnstrtutlonal«praci\ces.\ All evaluatlon teams. reported that
~+ ~ establishe stitutions ara ‘still in operation, despite what
appears 1h:some cases to be conSLderable stresd&from surround—
1ng 01rcumstances..» : R S

N » o




¥ ~\ ) “
f In Korea, Bra21l Colombla, Paraguay, ngerla, and Nepal BRI
e progects/programs lelped create whole sections of goy rnment o
‘ j\educatlon bureaucracies at both-local agd national-1lgyels.
e;\Educatlon plannlng, data collectlon and analys1s, textbook s e
\\,productlon, research, ‘and policy formulation:became 81gn1f1cant\f“\\~\
.. -areas of. government admlnlstratlon, 1n large part because of
mS\AID pro;ects._sp~w, \ SRR ; . : :

o Unt11 l970 for example, Bra21l had no formallzed proce—
' dure Ffor educatlon plannlng at-elthet. federal or state. levels. . .
- “Between 1970 and 1974, under the auspices of AID ‘assistance, o
‘\‘Eederal and state educat;on secretarlats establlshed the1r a
R plans.\ Plannlng and plannlng unlts have s1nce become well-\\\ e
- . .established. 1nst1tut10nal=mechanlsms ‘in-all of Brazil's federalg%
S and state educatlon secretarlatsq o \L\‘fg ‘

: ~I\‘~‘: .

One seemlngly unqualrfled\~
the f1rm establlshment of KEDI,\
search organ . - KE] :

o A **Follow1ng the Korean War,

N the entlre educatxon\system und; went ‘a series of systemat1c RN

‘\reforms 1ntended ‘to ‘créate. the‘s?ilr ed manpower .called for by’ .
“the nation's: blueprlnt for . -economic recovery. As a part of \

ional’ system for: elementary grades, whlch ‘was 1ntroducedff
nationwide in:1982. 'To assist its efforts, KEDI has the .
o _natlon '8 largest repOSLtopy for. research information from ™
\; 1nternatlonal sources.\ {n‘addltlon, KEDI;produces

o plannlng “and determlnlng;pollcy.v pporited S
‘s,» large, hlghly tralned staff sophlstlcated facrlltles, and a;\f 3
© . ‘generous. budget.; ‘1t may well exert more influence ov r the \
. course of lower. education in Korea than does any 51ng e educa—‘
tronal Lnstltutlon w1th1n any other country : N

-

'In Paraguay, the Reglonal Educatlon CenterS'are dozng s
well, having indeed become ‘the model teachlng ‘and admlnlstra-i*
'© tion centers orlglnally planned by proggct de51gners., Their =
facilities are.c0mprehen31ve.- They incorporate not: only pr1— )
‘mary and secondary gchools, but also teacher training insti-
" tutes and regional admlnlstratlon offlces. They. have- the
o . plant, equipment, and.staff to offer a.wide range ofinon- o
S academic coursework, from vocatlonal subjects to 'such enrich-
ment” subjects as’ photography,~arts and crafts, and danc1ng.

\ N

§ In addltlon,~they prov1de in-service" tralnlng for teachers A
. and administratord; serve .as llalson‘between teachers groups,‘”ui
e ‘ research organlzatlons, and government agen01es, and - prov1de an
v array of consultant expecrtise to: assjist local education offices
: ~in all regions. Constructed sChools .are belng fully utilized . .
by two shlfts of students (average class 31ze~ 40) durlng the B
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\fffday, and adult llteracy classes at n1ght.‘ Staff ‘and communl-\‘\;j\

‘1\t1es have.. .made improvements in all the schools, from: adding

" furniture and playground equlpment, to. bulldlng on to an exlst-;eiif\\

\Thf;flng plant and 1nsta111ng a wateripump.y\;°‘

\lf"fdeSplte very .
©lems, “In: Nepa -t c
' lished under theNEduoatron”Development Psoject~tofproduce

- and another successor organlzatlon, Janak Educatlon Materlals

!h{fsuccessfully establlshed\aifunctlonlng ‘system for textbook
T oowriting, produetlon, and"

‘,4also strengt ned by the-creation of semi-autonomous, . univer= "

‘“~teach1ng technlques‘and to-do: research ‘After the' Civil War

Elsewhere,‘establlshed 1nsfrtut10ns contlnue to functlon,n \
i \ : nd-other: related sector prob= . -
\Materlals Organlgatlon,\estab-

. instrlictional” ‘now the.
‘and Supervisioen. Development Center of the MOE.

\fThlS Center“

?MjCenter, are responsible - for preparing-and- dlstrlbutlng 1nstruc—ﬁ5h}ff}
-~ tional materials for Nepal's. schools.i Together, ‘they ‘have S

: istribution. “Part of the suscess,

however, - is ‘due to continuing support: from UNICEF whlch pro- . .
~vides the" paper necessary for" pri ting texts in sufflclent num="" .
bers. - Without: that support, it i doubtful that either: organ1—¢@§f,
L zatlon could "afford to produce books in such; quantltles and/or SR
 to’ cont{nue dlstrlbutlng them Eree of. charge to younger SR
o students. N . o e :

In some ountrles, educatlon system 1nfrastéuctures were f‘
sity-affiliated, and/or wholly Perate ‘agencies that do. re—fvx*\h“\w}\

search, ‘recommend policy, -teach, and,produce a wlde range of
\teachlng/learnlng materlals.aa\’ o R ; -

. “In ngerla the sem1 autonowous Instltute of Educatlon was ﬁi;w
| establlshed to develop curricula,. teachlng ‘materials, and s

and the division of the North ‘into six states, the Institute

- assumed the added respon51b111ty of forglng a reglonal con—‘ .

. .sensus on examinations and curricula .in teacher training. It -

has dpone this job remarkably ‘well,; desplte the strong centrl- S
“fugal forces of rts 3001al mxlleu.ﬂf~ S S

. One objectlve of the Instltute was’ to 1mprove the quallty=

- of teacher" education’ and, ultlmately, ‘the: quallty of  teachers'

;jclassroom performance. Since the. adoptlon of unlversal prlmary\i
education in 1976 and the inevitable pressures to turn ‘out more

\teachers, this. emphasls on quality has been replaced by ‘one on.

quantity. Increases in.the numbers of: teacher .training college

gradUatesmhave“been“followed“by“a“decl1ne“1h"certlflcatlon‘ -
» examination pass. rates. Other factors, such as automatic -,

\f*gpromotlons, the lack. oﬁ*lncentlves, ‘and low. salaries, also™ R
- detract from the empha51s on: quality.\ Desplte these problems,:\n; S

\~under .the NNTEP, and is about to publish revised teaching

the Instltute has ‘continued -the ‘curriculum reform effort begun -

L]

: materlals f1rst wrldten under proyect ausplces 12 years ago.




r - \ B |
The Instltute of Educatlon 1s today a major 1nfluent1al
force in teacher educatlon.\ As: teacher tralnlng colleges grow:

+ they continue to. reflect a philosophy of educatlon\rr

Kistroduced through the- NNTER ‘and: now dlssemlnated by the
Instltute. LT e T e T e ‘

e "In Thalland MTTS programs are in: great‘demand and provrdeff%
cSklllS tralnlng for 30,000 :

L sstudents«a:yearj:\Unfortunately, “
,;;lo_;current flnanc;al support; s barely.enough::to maintain opera-f\ ol
v tioms: for so. ‘large. a ‘numbet -BUdgetary dbnstralnts ‘preclude = = ~

. *replacrng aglng plant and equipment, . much of which has been” 1n)fj§:fr
~_constant- use since 1966. ‘Maintenance has' therefope become a” :
. chronic problem.\ ‘Medinwhile, students often get: 1nsuff1c1ehb
"‘;practlce because costly tools and expendable materials are D

either in short. supply or unava;lable, and classroom exposure u;yr;
“tlme has been reduced BERERRR ‘ SRS N NI

: Vfl\;\ The Kenye CCU, whlle ‘an stabllshed 1nst1tut10n s ot
. “the thriving" institution it was duringfthe: proJect.;giis5\ .
‘s\tlme, ‘the MOE - automatlcally promote Yy primary “school te
. -who satlsfacterrﬂy“compEEted ‘certification: ‘requirement; 3 :
... encouraging.-large’ number's - of uncertlfled and mlnrmally cert1~t~x
.-~ fied-teachers to- enroll in radlo correspondence ‘courses. When
\fthe MOE resclnded this P 1lcy, enrollment plummetted froma... . -
- high of" 10, 000 in 1969 to 476 in- 1980.; Denied flnan01al sup—,*“ii’M
- port’ “from tultxon payments ‘and ‘the sale of -course materials.;kgilff
ccu operatlo s deteriorated badly. Enrolled students now com= | .- .
\_fﬁplaln that requests for 1nformat10n ‘are 'not . answered lessonsix'”:”“
~ are not corrected and returned promptly,r\“”*\\\
< make visit ~\“‘\r% : 1t
‘:rﬁ:jrespondents\Spoke-\f5~ x ~ S A
reallzlng that 1t was Stlll funct10n1ng.:g;

Nevertheless, CCU has shown remarkable re31llen0y ail an:

- adaptablllty ‘that probably enSures ‘its continued: ‘survival. It
~has introduced’ courses- 1eading toward the: secondary school
\;"certlflcate, prepared radio- lessons .and. correspondence courses = .
~ for. teachers. of, illiterate adults, and is: Preparing a training A
v program to 1mprove teachers' classroom effectiveness and com-

.- mand. of acadenic subJects.' Furthermore, officials" and. educa-
~ tors alike argue that distance §ach1ng by radio can- satlsfy eg

~r131ng publlc demand- for ' access at a time: _when Kenya's troubled

N o economy precludes 1ncrea31ng allocatlons go the educatlon L.
SO ‘_budget \ . Sl . \ o
ff\\ f\‘ In the Phrlrpprnes, PrOJect BMPACT suGcesSfully demon—

strated that- the number of -teachers and the salary costs could

be substantlally ‘reduced WIthOUt 1loss of quality by using pro-
grammed learning materials 'which students could follow ‘inde- N

- .. pendently of direct supervision. By the time of ‘the impact R
.}.  evaluation (September 1981), there had been a 60 percent reduc- . . -

~ tion in the number of teachers at IMPACT schools and a 50 B

¢ - .
L




~“percent reduct10n~qn per student costs.\ Research studles and o
. nationally admlnlstered achPevement tests show that these ‘
VRasaVIngs were. achleved without loss in- academlc quallty.\ ‘The - .. "
~_system appears to have had the addltlonal ‘benefit of produ01ng S
‘a more self-motlvated and self assured student than would :

\;7:of Educatlon andfCulture (MEC), ‘not ‘the local IMPACT \ \
,“\schools. Slnce the" wlthdrawal of donor support ‘in 1979, the
- ~schools have. had no. regular source of fundlng and have. been
- hard pressed to maintain.the IMPACT. Program.‘ The result’ has \_Mppfh
- ‘been a serious” depletlon ‘in supplles and ‘a’ deterloratlon in the?“e;dF
o fa0111t1es, whlch are an Integral part of the IMPACT approach A
\Sprhls has ‘led in-turn to“declining support for IMPACT" schoollng;“}{§¢
da_ profe331onal educators at ‘the oldest experlmental SItes.\“* \
\ 1 area ‘teachers and’ admlnxstrators argue that. while the
\ IMPACT approach ‘has’ merlt, it cannot be sustalned ‘without-an = =
jg[adequate supply of the necessary support items that. dlStlDQUlSh;55\g3
- it from .more, conventlonal ~approaches.: . As. 'long -as. these schools;;gi
: ffall to obtaln more sustalned f1nanc1al support from\\he MEC, © -

O Meanwhlle, a plan to expand IMPACT to. other schools is .
~stemporar11y stalled ‘due to the- unavallablllty of funds to coverﬁ"\ ,
- conversion costs. ThlS current situation, however. may Well '
- change w1th the 1nfu310n of a $100 million World: Bank loan' ORI
: \Intended to 1mprove primary education- throughout the: Phll1p-¥rw>s5]if
. pines. Accordlng to: MEC 0ff101als, an unspec*fled amount wlll SO
' éﬁgo to IMPACT schools-ng ST e R AR R

C.. Curriculum‘Reformf~? r . :
N T N . Ty

Se : o - Lo

- The one major area where some of the country progects/ ‘
. programs proved less qffectxve was curriculum reform, In\_ﬁr~; ;
Paraguay, ngerla, Nepal ‘and Afghanlstan, pro]ect adv1sors and .

jcounterparts introduc®¥d new teaching materials; wrpte student -
texts and teacher guldes, created prlmary, secondary, and "
. teacher training curricula in a wide-: ‘range of- subjects; "and:
‘provided -the structure and 9ubstanpe for training:’ achers. 1n
Sveoe the use of nontraditional teaching techniques. InFfevery case, . -
S\ one purposemggrmthemcurrlcula\reformmwas to._promote. a.system.of. . . . ..
S0 ~ learning that would be more practical, more eff1c1ent, and moreiv«
“effective than the tradltlonal system.\;~‘ o s h \ :
L . | ‘ ‘ \
S In Paraguay, about lO percent of prlmary schools and- lO ‘
<0 percent of secondary-schools°actually use thelr new currlcula.‘\
Elsewhere, ‘the ev1dence suggests: llttle ‘Or No . ut1llzatlon \
. either of the new curricula or the new teachlng technlques.rrln“
\ \Nepal and nger1a, the rote memorlzatxon SO characterlstlc of




tradltlonal formal schoollng contlnues to preva11° and 1n.v \

Nepal, partlcularly, ‘the quality of: 1nstruct10n remains- very

~poor. +In Afghanlstan,\lndlcatlons are that Sov1et advisors

" 'have now introduced their own pedagoglcal notions to. currlculum

development, whlch,“rn all likelihood; do not-use either the: L

;,w\\\approaches or the professional expertlse ass! ?atedfw;th thea_w,f
UGS proj : DU R N R

T N

. In general spread effects appear to be modest and, 1n R
1some 1nstances,{somewhat tentative. The. technlques used 1n the 3
cuador Nonforma\eEducatlon Progect to teach ‘communication
skllls have spread to areas beyond the orlglnal:s;tes wlthln
Ecuador.i‘81m11ar technlques ‘are also:-being app “ed 1n‘Ghana,
~ Guatemala,; owa21land Thalland,,and Indonesja, x t.
of the1r success“\ : Lo 0

Ideas*orlglnatlng n1Pr03ect\IMPACT in the Ph prpfnes are

now belng tested in: Jamalca and’ L1ber1a, and may be tested 1n
ﬁbladesh ek,e_y,\\eea\\_*\\ SN R \ .

\ REO NN S o 20 - o

\ In Thalland the MTTS system has been lncorporated 1nto a

much larger, more 1nclusive Life~long Educgtlon Center (LEC).: =

" system that goes beyond ‘teaching employablejskllls to. 1nc1ude'ﬁy

~instruction for those wantlng ‘to: pursue- purely ‘avocational or -
personal enrlchment 1nterests.& Together, these systems prOV1de
tra1n1ng to 50 000 adult Thals each year. JER

“*Xf\* ) Occa51onally, pro;ect act1v1t1es appeared at f1rst to have
llttle potentlal for replication, only to become w1dely \ o
: ~ accepted over a. longer- period of time. ‘Homeé economics 1nstruc- S
mlllﬁllll“tlon,lfor example,mwas noturead&lymacceptedwwhen«antroducedwto E—
~ Jordanian schools by AID in theﬁlQSOs, yet it is now a regular{;;
feature of- school currlcula for ‘both boys and glrls.\g -

Other 1nnovat10ns have had 11ttle or no" pread effect.~“
The community college, parent-teacher. associa ons, and (Iower
'school). agricultural- and -vocational education have ‘either dls-_\; e
‘appeared or do not appear to be W1dely accepted.‘ As dlscussed-;»\ LR
elsewhere, currlculum reform also falls 1n thls category. \ "




L Impact evaluatlon reports dlscuss three pos51ble explana—d\“°
" tions for the failure ‘of 1nnovat1ve ide Ps to spread. 1) .Some
1deas were 1ncon51stent wlth prevalllng cultural perceptlons.

t1c1patl n in dec131on-mak1ng processes regard;ng school
‘~umattexs~ \In Nepal he status of \

\ y\\\\ | ondary students.\ 2) In Nepal v“ﬁ?**\;
\ the vocatlonal educatlon ‘currgicula 1ntroduced by U.S. technical
'x‘adVLSors requlred ‘equipment and materials: far beyond the f1nan—~\
~cial means of -a poor. ‘country’ | ,Support on a regular ba51s. o
".The same - explanatlon a plles-to the" 11m1ted Spread effect of
‘the Paraguay and Nigevria. curriculum reform efforts.~ Whlle the "
~curricula 1mproved efflclency, ‘they ‘also . requlred -an:investment. \
*~\1n equlpment, materials, and training. wh1ch ‘neither country was ~Q?
- willing ‘to sustain. = 3) ‘The relatlvely low. priority that. the: = *
natlonal government in Jordan placed on agrlculture contrlbuted;
‘to. the fallure to successfully repllcate agr10ultur3’educatlon

r .

Impact evaluatlon reports mentlon few, but 31gn1flcant,~‘ \
cases of . unant1c1pated impact. .. The Faculty of Educatlon ‘estab-
\f lished at Kabul Unlver31ty 'undgr the Elementary . and’ Secondary
Educatlon Pro;ect ‘was not- well-accepted by . other. facultles.
Its students did not enjoy ‘the same- hlgh ‘status- and favored -
o access to- government pos1tlond’accorded to students of other\ﬂ
\ facultles.» ‘Isolated from the rest of the Unlverslty ‘and- beset
by student unrest; the Faculty of ‘Education was abolished B
. «following the termlnatlon of S. technlcal and flnan01al T
- aSSLStance. LT TR oo T s

T As prev1ously dlscussed CCU courses 1n Kenya enabled
“large numbers of teachers to increasg their- qua11f1cat10ns, and
prec1p1tated @ financial cr131s ‘that forced the MOE to stop"
rewardlng upgraded teachers wlth automatlc salary 1ncreases.
ally, and greatly reduced the amount it collected in fees,‘~
thereby crlppllng dlstance teachlng operatlons. s \

“«‘*{3

\ﬂ\EF‘\ What{FactO§s Explain*Effectiveness;ahd\Impactfy\V

In most cases, relative 1mpact appears to have been more
frequently a function of -conditions internal to the’ host coun—
try rather than a function of AID or contractor performance. :
Some of}these condltlons are dlscussed below.~\ LT

1 -



.1. .Political-and Social Strlfe B

In ngerla, c1v11 war and the subsequent creatlon of s1x
states in the North drastlcally delayed 1mplementatlon and led
flrst to a reduct1 ‘ { :

forced to take‘Onwfhe role of;a‘reglonal serv1ce organlzatlon
The" process ‘of selectlng Us S. technicians was upset, and  the-
" number, of" contragt-staff was. sharply reduced. Thefnumber of "
\ teacher tralnlng colleges to 'be assisted was’ reduc\d;from seven;;_gﬁ
“*jiT to four.; ‘The number of U.S. teachers recrulted wa @ ‘

-fraqm 30 to- 19 Slnce the number of U. S

reduced, . the: 3 - redy T

‘&he civil war also led AID to Shlft 1ts support away “from local
- .. institutions (Such’' as teacher: trarnlng colleges) -that might. BN
15;\f<: ‘undermine’ the ‘growth . of natfbnal ;ntegra 1on, thus brlnglng~the
. pro’ect to a premature ending. S S o \

- xThe Sov1et 1nva31oni \,Afghanlstan almos o U
short;any actual or-potential ‘impact ‘the Elementary andSu?a*i
~Secondary Educatlon Proaect might- have had.‘ A good many AID o

\1nterventlons were in operat1on at ‘the time of the 1nva51on.etﬁ*

. While this is . . speculation, it- R entlrely posSible ‘that’ glven ..
/time and. less polltlcal turm01l,\these 1ntervent1ons mlght havef%«;;
/ had 31gn1f1cant soc1al economlc, and 1nst1tutlonal lmpact..? ST

: I 2. - Cul tu rie:ﬂa\\nd\\ ) Commitmene - \.\ e \ e e o e T
e . In one lnstance (Ecuador), the prOJect was: hlghly effec-
i ‘tive as long as it remained a relatlvely small,” -experimental - .
/ ‘_\ effort sustained E} a capable, ‘dedicated Ecuadorean ‘and: Un1ver~"
/.7 sity of Massachusetts staff. Once the exper1ment became an .
i ‘expanded effort under control of the ‘MEC,. ‘a qualltatlve d1f*»~ o
. ference occurred in the nature of the project. : Original - i:f;
SR rxlmplementors had made a Bellberate effort to involve rural 3
/. Ecuadoreans (the intended beneficiaries). in ‘all- operations. ‘%p
T - Later, under pressu e from certlfled adult educatlon teachersr \
provincial directorg of educatxon, .and procedural requlrements \
“of the formal syste ,\rural Ecuadoreans lost their: participa=-.. °
- tory functions, and the project. gradually ceasedltombemone insi.
‘whlch intended beneficiaries took part in plannlng and 1mple-\5*‘~
. mentation. Certified teachers were outsiders to the rural .COM~:
1 munities. to which they were a531gned, and had neither the.
personal 1nterest nor the: commltment of - ‘the: local ‘people- they S
‘had replaced. Meanwhlle, .control over- Operatlons passed fromsxan
the communities to provincial directors who were unfamiliar -
_with local condltlons. - Together. these developments contrlbuted

.to a decline in. the Eormer high. levels of enthusrasm and per-‘
formance.\u\ : & \ \ :




A i‘ In addltlon, there was a chronlc shortage of teachlng \
\gv\materlals.\ While" lack of resources and" technlcal know=-how were
_.partly to blame, ‘inertia, poor: organization, and the lower
© ‘status of nonformal education with the MEC also serlously

<

::Jrilpness. Recent 1nqu1ry, however,\sdggests éhat the Government of
“fitiiEcuador remains- commltted to project goals" and is: currently

\\~problems. With AID- support, an autonomous Natlonal Inst1thte
- for Campesino Training has been™ formed to improve the’ nonformal
1gi*educat10n offerlngs\of m1n1str1es and prlvate organlzaigons.g~ :

N In Korea, successful 1mplementatlon and 1mpact were in.
part due to. the tradltlonal respect with whlch Koreans regard
educatlon, along with the strong, ‘widely held bellef that ;
.. -economic recovery:sfrom :the Korean War depended on-a well-\““~"
 educated and well-trained workforce. Reconstruction of an-
a\educat1on system severely cr1ppled by -war became a natlonal
x;prlorlty ‘during the 1950s as the’ Republlc of Korea“ Government
_Set about the task OF bulldlng schools, establlshlng 1nst1tu-\

“ the same time, the country entered a perlod of extraordinary
. _economic- growth whrch, many Korean" leaders believed, could be
;sustalned only: by effecting fundamental reforms in the. way
. young: people were belng educated Such reforms would, if
~~ . successful,’ ensure a-supply of - the ‘kinds: of skilled- manpower
. necessary to fuel an expandlng and 1ncrea31ngly complex non—f

- . 19708 the -amount spent on education varled between 18 ‘percent- . ..
*\and 19 ‘percent of the national budget That flgur 1s expectedhx
‘\pto\rlse to 22 -25° percentyby 1986 : = R,

wIn Jordan, a strong commltment to educatlon,pgelnﬁorced byww°f

‘recent ‘historical ‘experience,: is believed to have

- . to_the successfu% implementation and impact.of the AID
- program.. The Palestinians of Jordan's West Bank, long known
“for their strong belief in and respect for educat1on, ‘were

»1mpa1red materlals productfon and lowered progect effectlve-‘in\u\\c

using an. alternatlve organlzatlonal approach to ‘solve these - QOgff5“

L ‘tions, ‘training ‘teachers, and. produCIng ‘teaching mater1als.\gAtf{ﬂtf:}

. agricultural economy.; The’ commltment ‘to instituted reforms: has;“~f?i*
- been and continues to be . 1mpre331ve._ Throughout ‘the 1960s and = - -

:ontr1buted Ry

‘reduced to the status. of homeless refugees by the 1948 war.fatffr~5$4‘\

Faced with the need to meet strong,’ p011t1c1zed demands from
. both East .and West-Bank populat1ons, ‘the Government of Jordan
\\\shortly thereafter established a unified system of educatlon
intended to serve the entire Klngdom.ﬂ ‘Through 1nterven1ng 5
years &f polltlcal str1fe, war, and social dlslocatlon, demand
‘and tommitment have remained high. Accord1ng to some “:»Zg\”
gzrespondents interviewed by "the evaluatlon ‘team;" demand for N A
‘education remains high_in part because of the traumatic’ Toss" iof

Tandand property” ‘through~years—of confllct“*“Palestlnians 1ookfl
on educatlon as a portable tool that cannot be taken away and
;that can ensure surv1va1 when all else has been lost. o




- \\Es Educatlon is hlghly prlzed in the Phlllpplnes as well e
*~4“fj~ﬁowever~ﬁeva%uat1onfteam—members ﬂlscovered“that—Flllplno“; T

kiéuStained~9u1danéeyto th”“ 

;};Thls slowed 1mplementatlon to the p01nt that schedules‘could no_ v
aflonger ‘be " met -and "an- ‘entire. vocatlonal educat on. element of the
prOJect had to be ellminated. : s \ \ \

4. manaiax; iStruc}tui*a\il, and Organizational Constraints

NS -
SN
- N

TUTTIR Nepal, ngetla, and Paraguay, the relatlve 1neffect1ve—\
;ness of curriculum reform can be traced to a number of- causes, .
~one of wh1ch was 51mp1y the fact that“necessary materlals and

equipment were never.available -in sufficient . quantltles.fxgli

\ Inev1tably, curriculum reform' 1n¥olved\1ncreased ‘and . 1mproved
. teaching, aids,. which nelther thel{projects nor the hogt govern—\
ments were prepared to supply 1n\the amounts or’ for the lengths
of tlme requlred , ; :




I %In Afghanlstan
~~~-1nterna1 condltlons_
egts— Deterloratln

lowered thefeffeCtiveness of scméésubprbjef\
relatlons;between ‘AID and. the contractor N

ComgrehenSLOh:of ‘the cultufa,,3J5}@
~and dlfflcult a task.h\ Ll w

éfIII.‘:CONCLqueﬁ\

SN The 1mpact of AID education prOJects and: programs over thei‘;‘w
- past 30 ‘years "has: ‘been ‘profound: ‘and" widespread: Institutions * .
establlshed ‘with. help from AT “have: proved remarkably durable o

i Most contlnue to.. functlon,\a few have ‘become’ influential

" sources of leadershlp in fhe field of educatlon.u AID's edu—\_
“caticn sector activities have provided higher education to

tnousandgT“mahy“ﬁf“whbm“are ndW“pollcy=makers*at“natlonat*ana

regional levels, both in education and in other fields. AID oo
has also been 1nstrumental'1n extendlng accesSito educatlon to \f\“““
areas who e”nemoten : \ a -

\\fi”.ﬁg\\» The general research llterature on. educatlonal development“f"
(;1ndlcates that 1mproved educatlonal serv1ces contrxbute to - ‘




“ing bulld\ngs,

ffff}aSSLStance

. ance. Not meeting initial goals'is

*jbetween the numbers of b\,ldin§s7or?; chnicians
the durabllxty of:th C “Lfif“xlprogtams that
no

:-although it. may  appear to'be during- ths”frOJect s 11f tlme \\\\ ﬂf;**
- These studles show that certaln elementséof;a‘prOJect may . con—
~ tinue :lon er r . with nd appear--ln retrospect~-to
« "be well- estab11shed despite appare S
\n;executxon

”Qﬁ‘ AID educatlon programs and prOJecte\mede“an imj ortanewj

‘feonbr1but10n~to*1ncreasing ahd““ir“‘““"”““““‘““

Q,f"f?servu:es. R

L AID ha Ldi \d.
islng schools ) NCr ‘”Ugeeducai onal serv-\
“ices. for adults and young people\ln remote localltles., AID..

'\Keducatlon projects 1ncreased opportunltles for-girls and. women

‘ ?jto enter school or- to m‘ke up Eor 11m1ted schoollng through




“equ1table educatlon*y\\
formal 'school system

:5have been most successfu~
~advancement opportun1 1e

\xisalaty sttucture and careep ladder

\*f\compared to. those in other sectors

ng prov1ded:
Fo ual;fled teachers ‘\ﬂ\*\a

“f4; Careful;prtfeis : ftypstudxes and- Serlous collabora4\?\

gptive\planhlng with reciplent . communltles are essential to the ;\d 
4 success of ptO]ectS that, 1ntroduce 1nnovat1ve teachlng methods T

R fand currlcula,fi peclally 1n remote areas.\

Currlculum reform, V:e :\ ve teachlng\technlques that

fipromlse cost saV1ngs pet student, or expansion of SetVICeS to O
‘remote areas sometimes hold far more appeal for- ‘central govern- -

ment OfflClalS than' they do for the prospective beneficiaries,

\f?;yet their success depends on local communltles' acceptance and d~
- 'willing 1nvolvement., Prefea81b111ty studles need to address \

\7»the followlng 1ssues.s

3\&

‘Local attltudes toward schools and schoollng, and the
\potentxal -sources of local support for a proposed o

;prOJect Mlpfimc;ig;ﬁ f%

~Cultural concepts of the teacher s and student s roles

*f\ln“the”classroom — . .

pteparatlon t1me teachers need Eor usgng the
‘tent ptogtam and for the ptoposed 1nnd?at10ns

oo




\ ;oeveral reports p01nt out the 1mportance of “selllng" the
TiprOJect to the 'various: ‘groups, from ‘government off1c1als to.
\local re01p1ents -whose' support-is: requlred, and the need for -

-interactive collaboration’ at -all levels during. pro;ect execu—ff

" tion. -Continuity f staff and management on-the donpr. side,

- from plannlng andjde31gn through ‘the. 1mplementatlon perlod
\;:fcontrlbutes‘to~the eff s of this \ L

5¢ ; \ \ ‘edu i ro rams AID must
not only rntroduce cost- effectlve -reforms but-must-determine -

“how_ currentfcosts ‘are._apportioned between central and- reglona S
‘governments#and:local-entities who will bear ‘recurrent’ costs,xe\\“*

whether these costs\are reasonable 1n 1lght of the resources
avallable\~ v x ~

ha oved ‘It can -design approprlate co t- effectlveu
: ucat10na1 progr ms;for d velop1ng~nat10ns ‘bt

anolve trade ofls Ln}spen ing. -
for example, may ‘need .ti e
self 1nstru\tlo“\l

Recurrent costs son

“on- the central educatlon;budget.‘ 1f sav1ngs go to one accOunt\u
‘and marntenance is paid from arother, there 1s;1ncreased rlsk
‘that the program will- deterlorate ‘after project.
CIf malntenance costs“are" uSuarTy‘paid\Jy loe
by the central government *

the 1ncent1ve
‘Even if the
\ance costs,

6. Educatlon planners need to examlne the‘w1der economlc
context 1nto which a prOJect fltS to determine how it will 3 ‘

. - respond to work force needs and how 1t wlll advance econom1c~
S growth of the area“ T T i ‘

. I»‘

\ The capacxty of the host country V) absorb the products of

.an educatlon pragram--school graduates,‘newly tralned profes-
sionals, - teachers, craftspeople,xor the like--into the national
or regional economy is a-crucial factor in determlnlng whether

- that program will contrxbute to. economic growth: -and develop--
~ment. Employmeat opportunxtles for graduates, in turn, depend _
OR the present and projected economic development of public and
private sectors within the" country and the workforce needs and

. economic growth of the’ w1der region, as well.\ Educatlonal .

:;\eplannlng thus needs to. be t1ed to broader economlc analysis.”jgw

L

\ 7. Good coordination among the host country off1c1als,
.. the AID mission, the host country -sponsoring’ 1nst1tut10ns, and
- the. AID contractor 1s an 1mportant factqr in prO]ect success.; o




‘“‘nxque to educatlon sector pro;— .
valuatlon reports p01nt out prob-f RERERE

*ggpoor communlcatlon
\ieducatlon prOJect.

r alone.
\~;m1xed :
studles furnlsh suggestgra
\)followxng lssues 1sd\eeded

Cea St NN N -
. A

a Sh ample: 'S
i risunblased.\ The examples these
at furthermlnvestlgatlon of the R

: v There is often pressure to expand the school system 1n
S developlng countrles, even if it means. provrdlng education of

{\poorer quallty The question: of “how .to balance" such demands .. -
with marntenance .of acceptable quallty in- educatlon is unre-”@‘\‘s;\
~ solved. 'AID has. attempted to meet the. problem by. supportlng .
. teacher" tra1n1ng and by. advocatlng currlculum reform. and the
- use of: 1nnovat1ve or. technologrcally advanced teachlng
\sf:\methods. Accordlng to:the findings of these studles
" these approaches\has had‘unblem shed success. These
‘\\‘evaluatlons give no.clear indication of how or .to what. extent
'\fquallty educatlon can be promoted 1n an expandlng system.-,\\\

none of

1 4 A}

: 2. Th1s serles of evaluatlons 1nclud d‘only two examples e

- of nonformal ‘education pro;ects. Both wer\ajudged temarkably

~\successful ‘but in falt only one was. actually de51gned by AID. . \
A more representatlve study of AID '8 record in nonformal educa—“jﬁ_

\ catron.f}\

S -3 These studles show a generally poor performance 1n¢1[“\“ﬁ“‘j

'+ yocational, technlcal, ‘and ‘agricultural education projects,
“with'one notable exception. - ‘Much of this was due to the fact . \
SO ‘that most of the programs examined gave inadequate training- forf« R

oy, job preparatlon and usually offered it to students who asplred o
"+ to-other’ types of. careers. Further studles of work-oriented = .

B educatlon‘programs should be made to:see if this is a’ general
« pattern.or not, to examihe other successful and. unsuccessful R
*Fjprograms, and to 1dent1fy varlables .that bear- on the effectlve-jﬁ~f**
ness of work orlented educatlon projects.»\ \ C

o ‘ 4. The evaluatlons, by thelr scop and nature, only

,tlons in the host countrles that recelved some dlrect a351st-
~.. —ance; -they did not study qther already—establlshed ‘educational
. ipnstitutions in those countries that were not- re01prents of: AID;gj.I“
. support. The indirect impact of ‘AID educatlon assistance on C M
the entire range of educational 1nst1tutlons and on educational -
\ plannlng in d2velop1ng natrons is a matter for further \ ’ ‘
1nvestlgatron. Sl e \§@\u \




) ‘5, Although all‘of'the prOJetts evaluated were at least
partlally successful, can be” argued ‘that the. sample-was o
biased in favor of successful projects. - “There is a positive '
aspect to such a blas—-the studies offe*\models orn- which to: °
“base futu\e plannlng--but ‘théy cannot b ‘considered’ representa—
tive. General assessment\of the degree”of AID:s\success in:
educatlonal 1nterventlons"1n developlngenatrons 1s“agtop1c\for
Eurther studyM ‘ - R ‘

To achleve endurlng and per\avae 1mpact heyfrequ1re a sub-f*\fﬁ”“‘*
-stantial commltment “‘of resourc's .over a long perlod of .time.- SR

‘.\Thls suggests ‘that- AID should be prepared to make: a long term

ommltment of resources 1n‘areas 1\n wh\vhf it h :

serlous 1mpact. ticipat

\ 1mpact in count
CASs a’ flrSt step, »
serve as a: blueprlnt for;
sector.T\\* ~ :

%

resol ces of .a \ -~ chafges they bring are:
ultlmately SQCi l changes .~ Because of.this, care€ful” consxdeta-\
tlon must‘beﬂngen to hosthountry;pollcy -and.- 1nst1tutlonal
,-and. socioeconomic conskraints during the initial.
phases of project :identif catlon \ d\deslgn.v Intended. 1nter_\
-ventions .must be. des1gned to circumvent. the llmltatlons of. hOSt\S\Q\
- county financial and- polltlcal resources and to accommodate 1tsj§g~
s CUltural realltles.hgif*»\\as\‘ B 3 ‘»_ o
‘3. ThlS sector rev1ew, based on’ a small set of lmpact \
evaluatlons,\provrdes 1llustrat1@§ examples of AID =) perform—“\
ance .in education .and insights about the reasons for persis- . .
tence or‘dlssipatlon of prolect accompllshments. A comptehen-f S
sive and systematic examlnatlon of AID involvement .in educatxonl\
would prov1de a more representatxve review of the Agency's -

record in{the sector and ‘would. be a valuable tool for determlh—’“A
1ng pollcy.‘ o Sl \ _

"
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' PROJECT DATA SHEETS




PO

fE‘C0untfz Brale

Educatl \fSector Loan. FS (ESL I), EdﬁCét;ghf;“~
Sector Loan II (ESL II) :‘ ST e

“JPrOJect Tltles'“

\\“‘

512-L 078 (ESL I)

*\PrOJect Numbers. 512 L 081 (ESL II)

y 4d duce qualljatlve B
s entlre 33.ondary educatlon system .
to contlnue efforts begun\under ESL I (ESL II)“ Lo

. 1mprovements 1n“Braéi1;
f(ESL I)

\\: Accomplishm"

\\°ESL I: 8 633 teachers and adminlstrJtors tralned in Bra21l**
'~ and 't the Un;ted S:ates, 204 secondary schools constructed
-+ and equlppe\” I \ tudents ‘

| f“E‘sﬁ II .

‘nfofflces estobllshed\ﬁovér 700*000 boaks and ménualstrlntedIé




© " - Brazil (continued). .

‘ﬁyPro;ect Summary

:wff\\b\“ U.S. 1nvolvement in Bra21l 's educatlon sector was a large
s (S 132 5 mllllon):and wide-rang] N ort.-that gan:
Ti;{imld 19503 ‘ : \

T?}try.; The;reglonal ities ‘were pa:
1962, the primary sc ool enrollment rat”‘x 42 perc ~in..th
. northeast and 76 percent ‘in ‘the ‘south ast, the 4th grade com- .
t)pletlon rategwas 3\per\l 000 1n the northeast and 35 per 1, 000 N
- in the southeast. Rural s > n such short: supply” - \\“*‘
. throughout Braz1l§thatfch11dren want ng°to continue beyond
‘“ﬁprlmary grades had to~travel to urban areas. ‘Schools were run

yocngsters who' woflanot go beyond the fonrth

‘*\pérééh’i\‘ . :
Alon951dexthe wldespreaddsho

"rgrade.,

ogram of \
R 3 lemen-\f~
- ; : ! »Admlnlstratlon andcalannlngﬁi
.ﬁt‘tat the Primary Level‘sSecondary Educatlonal Plannlng ‘and }Admin-
7 istration, Education'Sector Loans I and . II, and ‘Program- f§§ the .

'Expansion and’ Improvement of Secondary Educatron.. Activifies |
. included; school constuctlon, training in plann1ng ‘and "adm 1s-“
\‘tratlon at natronal and state levels, establishment of plannlng
. unlts in ‘state’ se; retarlats, .establishment of teacher tralnlng
“.lnstltutlons, matetials productlon for classroom use -and |
‘ teacher tralnlng, revision of elementary: and secondary curl ;
\\‘ﬁrlcula, production of- radlo ‘and ™ programs, ahd the publlca- ;;?

,“tlon and“prlntlng of school texts.\




iCountry~j Colombla ~f\‘f\\*pjplk\fi\§§‘5

\eProlgct T1tles-*7@§ r ffr”\:\*»f ‘Ests7;§5$7

‘ ‘Prolect Numbers~ if{\_giaﬁﬁ‘

514-L-054 " (ESL

i\Expand capablolty through part1c1pant‘trarn1ng{ prov1deﬁ
<\1nd1v1dual f1 : —rad

{F’PrOJect Fundlng., $75 5 mllllon if{f s
- Accompllshments

;s7 000 classrooms constructed;
\equlpped,\othe\¢ AR
_schools outFitted. with laboratorles and 11brar1es, 5 1ndus-“\

. " trial ‘schools equlpped with workshops, 15 service centers ‘

. constructed; facilities of 30 normal schools upgraded 400

rjschoolsy almost 90 000 teachers, professors, and\offlclals \
- trained; fac111t1es ‘and services at. faculties of ‘education
- .improved; 'MOE offices equipped ‘and prov1ded with technical
: fas31stance, reform plan developed for. administering second-a*
. ary education; new curricule

“education; plan initiated fo\

Educatlon Sector Loansfxssn)’r,‘rr, 111, w, VoL

514-L-059 (BSL.II) .~ .

 S14-L-065. {BSL . . :
- '514-L-066 (ESL \
’ 514 L 073 ‘ \\\\\\\\\\\\\

Wn01al credlt. expand and 1mprove“

~ajlevels offthe sector e

\PrOJect Implementatlon.\< ~j§3;j9§gf\

lO secondary schools‘ H\k\\\:;
schools ‘repaired and. updated, 30, secondary

ETV sets and- 360,000 workbooks prov1ded for prlmary

"established for secondary o
technlcal education, research1
on innovations; National Unl»eqslty development: plan 1mple-‘\‘@
mented; training capability/at M.A. and Ph.D levels expand- -

E educatlon progects

ed; loans provided for 2,324 students in faculties of edu-
cation; financing. prov1ded for graduates d01ng research 1n\

- ¥ N RN b
. N ’a\
— o / .
/ A S
. . S
' R
E
Ry
g
o




. Colombia" (cont mued) e

i“ﬂPrOJect Summary

‘ tr1but1ng~funds and
~s eduqa on ‘ ‘

xSt maj r\aid program\began
rs of‘f\ e sector 'l

Tits Concerted,§°arge\sca\e ‘effort to improve access, ‘efficien-

?fCYv quality, and" management at\allglevels of the formal educa-
h : \\1 Y N N

5\tion system

ffand/or repair of secondary schools,: braries, and.j
;;leges, and 1mprovedielans and eqdﬁpment for: polytechnlcal
ixnstltutlons, 1aborator1es, and 1ndustr1al school workshops.:\

R N




l. «’Countrz ‘ Jordan

1952 1982“\

AID~sqpported Educatlon PrOJects,

PrOJeCt T1tle L SR R B ‘\;Number -

if§7§273000055\
2780001

Technlcal A531st
\\; Agrlcultural Educaltion N \
Field" Progect Assistance o0 eesos e 27800040
© . Commercial’ Departments -, R "Vﬁ oL 1.2780010
“\ Supplemental English- lerary B qf*\\ﬁo\~‘s~:?2780026ﬁ
" Teacher Educatlon\;‘f* - S o e 72780051
~“Industrial Education: ”18?*5&“5‘“‘f\f75\f}*\ffff] 1278005
" Khadouri Agrlcultural School o T 278006
"Bedouin Education. R St .. 278007
Expanded Educatlonal ‘Facilities . e[ﬂflfT\;278009
_Human: Research and Development Educatlon ‘ xﬁr{g2780111;
Bir Zeit College. ' . A R :
Arab Development So rety xf“i\\
1str! -and’ Equlpment, Schools oo L
ConstructiOna\ a: Equlpment, Teachers Collegesis
Rural Training Centers .. - : T 7 .
Agrlcultural Education’ L \S;ftf27800403“
- Demonstration Laboratory Fac111t1es oo .2780041
Agr}cultural Extension Department S e 2780042
“Agricultural Research ‘and Development S . 2780081
Agrlcultural-Research Fac111t1es Lol 02780089
Vocational Secondary Schools . sAE;;t_“isj;fx‘jf§ﬁ2780142f:
DévelopmentwAdmln1strat1ve Tra1n1ng G 2780146
~ Faculty: of: Agrlculture (Unwersxtyi foordan) ‘ala;2780178;
' School Construction I’ \ ; ~ Yy~ 2780190
Development Adm1nlstratlon Tra1n1ng II S f. 27180214
‘School Construct;on B3 G g e ' - 2780232
Vocational Training ; 2780238
Village Development I?_‘ 2780183, . .
4 Village Development II* = o O\ }u\‘27802051;‘fﬁ3f
\“Vlllage Development III*‘ . 2780221 - -

ing Activity =

r?27&099

RO

C3l Sector Areas of Empha81s.

Teacher tralnlng, agrlculture educatlon, vocat1ona1
tralnlng, part1c1pant tralnlng, school constructlon

(Q

* Vlllage development prOJects were not educatlon proyects o
- ‘per se but are included:here because they - -contain- major school .
- building components. which the’ project. evaluatlons 'showed to be
- among the critical components of the vxllage development '
“program 1n the Jordan Valley. ‘ x

-

L S \ b 93
. N NN . . o .
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.




~Jordan (conti

ffequlpped, 32 secondafy schogls\equlpped and pr\v"dedjf”°
&;w1th technlcalfassrstance and/or\eqplpment

_Q:Agrlculture tralnlng.\f\;hfw\“ ;
.. constructed, - \ ‘

“‘assistance; .t

. sion. prov1ded ‘ o
‘provided for the Facu&ty;\f;Agrlculture, Un1ver31ty\of
x Jordan ‘ ) ‘ \ DTS \

f*Part1c1pant trainlng.
<U S. and ‘third:




‘\of Great Brltaln 1n\1946,
\small and underdeveloped.

d\flngl (2) agrlcultural educatxon

\‘%tralnlng, (4)" preparatlon of\natlonai leadershlﬁ

‘" -expansion of education facilities-in rural.ar )
- sought ‘to.encourage aud10v1seeljtechn1ques, home economlcs,

. radio and TV educatlon, ‘and’ SChoel-commun1ty relatxons.\\81nce,
" the ~early’ 1970s, AID's act1v1t1es have focused prlmarlly\on
- developing admlnlshratlve tra1n1ng,‘1mprov1ng unlverSLt P

. Eaculty, and supportlng school constructlon.




;i;hifUSAID Prlmary Educatlon Ptgjects (or PrOJect\“Whlch Had .
\\T\Pr\lma‘r‘yf?Ed: ation Coi ‘ : } R

\}ffTeacher Tra1n1ng/nghe\fEdhcation\?f““4‘
‘ ]11Educatlon Materials- Development \
. . Primary .and Teacher: Tralnlng

) ‘\:;Teacher_andéTechnlcal Educatlon

aefFlrst PrOJect Began \

'\I;fLast PtOJeCt Began- June 1975

\ f \AmOunt ~ S e SR

\gilmary educatlon only out of a total of
ove projects) :

D s9,113, 500 (for‘
\EJ:$16 617 OOO forf

5:fFGovernment Sponsorwv\ifi,;_

\ﬁfAchlevements- PR

\‘Number ‘of Schools ": S o o321 8,708
- Number of ‘Students - . . © _° . 8,505 " 401, 035
. Percentage  of - Female Students D fl*‘.:,~ o 17 3
:ftStudents as Percentage of T
‘ Relevant -Age Group e \* RIS f\‘}\O}Ss ‘*;. \ 59 0
 Number of Teachers - ,‘*“\?”\; o . 640 ot 17, 728:
* . Number of Tralned Teachers S -;Q 20(est ) 7 287
‘1L1teracy Rate »y\w SR L*\”f]l 2% o 17%

9. Estlmated Number of Benef1c1ar1es-~;

ST \fZ“ISI“ZIU“{prlmary 1eve1 students who attended school
;i‘}; S between 1954 1975) .

:jlegffCost to AID perMBenef1c1ary- - \i‘7g7f;f‘afi\‘i‘f“ ;ﬁf'\fft;;ftﬁesig

" s4.24 Amount (sg 112 500) —-Number of Beneflclarles .
(2, 151 240) ( 3



~Nepal ‘(continued) .




‘ \SYStem‘to”speak:
rnment publlcatlon of a; pollcyf4~~
: ‘educatlon system AID

ary educat10n~‘teacher tralnr]f/hlgher

al ‘materials development;. Rrimary . and ' .. ..
teac‘e\ nd\\ chnléal educatlon- and: teachersf’
li : Und‘er contpatts S

5deV91°Ped\f0r»pr1mary and vdca-lh\ﬂfﬁi

.t \ S 53 - teacher tral\f
“xCollege of Educatlon, ‘and the Natlona

kffyCenter were: constrqctedfand*\q

‘were’ pegun fo

\’fschools. ,capabllltyqto prepare,"

S write, produce, andfdlstrlbute instructiona \materlals for all
: levels of educatlon was establlshed w1\!}n"the MOE \

D




\~l; Countrz Afghanlstan

Pronect Tltle.;r_:

3

\QSubprOJect:Tltle ;:,\g;ijmojw‘_\

- Prlmary Teacher Educatlom
\Emergency Teacher: Educatlon
»Secondary Teacher Educatlon

© English. Language Program : :
 Math/Science. Lycee Subproject S
. Prlmary'eurrlculum and Textbook Subprogect

\£-f:AID PrOJect Fundlng~\ $14 173 792*

;fwi 7%ijontractor':5\Zf:,§{f57\5§fi‘rXQaf

o~

;\\ :

.Teachers Collegé, Colquﬁa Unlver81ty,_New York, New York

1
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. .ability of teacher training facilities throug
.. Over. time, however, this emphasis was g¢onside \
S as the pr oject. grew. to ingcorporate quite 4i: o )

‘f\\7;Subpr9jéC£s,5andgpfim@iYiCurrigulum;aﬁagmextbgpktgubpronCt;i;\
- . Besides establishi
-+ . develped-cutricula

lementary and Secondary Education Projec!

& dary was-initi-
54 u af?ontrQCtywittheﬁcV SR

Fxsycgiigg§ffCQ;meia

nder

hE@édu;&tr

. country-wide 'schooling for 'Afghan children. 'The ‘edu
. System as a whole was: udimentary and poorly differen
" ties, teachers, and texts-were fgw and far: between.: P
g School enrollment and literacy were less than 10 -percent
- #girls typically did not.attend ‘school at all.  In keeping wi
~the original emphasis on'teacher trainings the project first
~ education activities, and to strengthen the instituti
\ hroughout' the.
rabl :

roject incor; quite t subprojects,
©  proposed by .US AID/K abul or Afghan officials to meet other. =

54 t0.1977, the project inclided Primacy

e, Lasting from 1954 to 1977, the project incl u
QT@EChE( Education, Emergency Teacher Education,'Secondary =~ =
. Teacher Education, English Language Program, Math/Science’ Lycee

~the. Institute of Education, YTCCU staff
1 ompiled ‘and translated profeSsional texts,
?festabliShed*laberéerYSébhoolsifandfbrpvidedfih:SérviCéStrain%‘g s
-~ ~ing at’.techer training institutes throughout Afghanistan. TCCU -

also conducted crash training programs to meet the immediate =
- shortage of primary school 'teachers; . helped establish ’'the -« ' %
- Faculty of Education, University of Kabul; and provided train- =
' ing, equipped laboratories, and prepared texts.for secondary .
- school teachers of English, mathematics, and science. Finally,
TCCU .developed -a primary school curriculum structure--a huge . -: - °
task K hat “involved . pr QdUC ing “and printing: texts and .teacher 3
., Juides, writing curricula, .establishing an MOE agency to over- .
see textbook development, conducting workshops to.teach utili- .
‘zation of .the new materials, ‘and instituting.a process for: - |

\ idistribdting texts throughout;t?é country. ‘ AR

. N N N . C .
o oo R . . . N kY B N ’
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%TCOUﬁifsz Korea .

Pro;ect Tltle'1 Elementary-Mlddle School leot PrOJect

BN

\41

al¥Disbursement: = FY 1980 . =

fomlllxon\;\>~>:a.a<*»~u~»
\*mllllon o

\”nd the orean Governi»
: \ \“1mplementat10n by tne
\De.elopment Instltute S

‘“8@ Evaluatlons- j§

Periodlc-regular evaluatlons. (Only the flnal\evalua-“f9
- tion: could he located however,llt suggests that at’
- leas \ne prev1ous %yaluatlon was: conducted ) .

);;>;m* - bg: A‘comprehen31ve evaluatlon\ln 1979

\ 9\; HOSt Quntry Ex\change:,xRa\te:\ \ \: ‘ \ \ N ‘

vi R aszﬁ$me of Currency*fWon (W) R \1_f:~!\ ~ §;d
- .. b, Exchange Rate«at Tlme of PrOJeCt°‘\U°S§$1.OO = 484w,

. j; -y

-




‘Korea (continued)

o f‘ At the end“
‘\~country s educa

f the (1953),\rebu1 d1ng the\ |
nisystem became a natlonal grlorlty. \

Tremendous

\ elementary/mlddle school system that: empha51zed a ‘more rlgorousf*”
~ orientation-to the world-of work. A second result of that =
'study was the creation of the Ko ean\Educatlonal Dedblopment et
V\Instltate KEDI) - t\qplan andiorchestr‘te a ‘total reform’ program
- for Korea's formal ducatlot\“ em. « The. objective was to :
‘institute reform t d" engend reater‘éfflcwency\and
- more respon31veness to manpower need\,of an 1ncreas1ngly
complex economy.. The reforms focused on a new 1nstruct10na\~\
’system desxgned toftakealnto conside tion individual needs and
‘ \ \ ‘ agement . system, . incorpora-
, ‘TV ;into ‘the. curricula, and regular. .
‘\evaluatlon of student prog sz*andfthe .effectiveness of the 1n-\;}\*
structlonal system.\ ‘Through appllcatxonxof the reforms at
first to a limited number- of schools, and later to Korea s

entire. educatlon systemisKEDIwbecame a strongly estag}lshed
1nstﬁtut10n 1n 1ts own:‘ ] o o

“sOne result of that studyiwas the creatlon of§? new

Ve




f?2;\ Project T1tle~\

Moblle Trade Tralnlng Schools (MTTS)

54 moblleﬁtrade>tta1n1ng uhlts started
~ polytechnic 'schools” sta
gdurlng llfe of prOJect

:' ‘\
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\jLPrOJect Tltle and Number'

1t;y of teache
‘utorsf

] vi of curricul atfprlmary and L
\\2 250 teachers -and admlnlstrators tralned 1nf
he new. currlcula, 3 day orlentatlon course in: ‘new -
currlcula prov1ded for 4 500 teachers and admlnlstrators

470\000 books prlnted bas“a




- Paraguay (continued)

\fPro]ect Summary

N The Rural Educa:;on Development Progect (REDP) of 1970~
\~1976 was. a continuation of a long ‘tradition of AID a331stance
to Paraguay s;educatgon;S\ tor;that\began 1n"l9d5“\ Desplte

ifentered flnlshed

. Even today; the”majorlty of prlmary school students do notw;gi‘

. ?go beyond the ‘third grade.“ ‘The ‘curricula’ empha51ze the hum\n—~_{\‘

. ities, in preparation\ for- ‘university entrarnce, despite the fact
~ that only 1.6 percent of the country s student populatlon com= .

.. plete S ‘education to that. p01nt. “Rote. 1earn1ng remains the pre-ﬂu

«ivalllng learnlng technlque ~The hlgher .concentration of .

r\schools in urban. areas and the long -distances between rurai
‘schools make for: lnequltable access,: - Teaéhers are- poorly

' trained, poorly -paid, and in very short supply \ﬁClassrooms aref‘};
~often overcrowded, underequlpped \ «\\1k ngmln\ba81c texts,

fjand 1nstructlonalilf erials, In‘'an effort t ‘make - schoollng
more available . andﬁmore efficient for the rural student, the
" REDP 1n1t1ated a number of act1v1t1es.\ Schools were\con-?“‘

\fstructed in rural areas. Curricula were revised to make them °;fﬁg\ﬂ
- “more responsive’ to the. learnlng need f rural 'youngsters, “;rgu
‘while a related" effort to institute ftextbook product1on/ o

‘distribution system was begun w1th1n the MOE. Withi technlcal

~ assistance from:the University of New Mexico,.the MOE also

_;mrestructured 1ts.educatlonal\admlnlstratlon system, devolv1ng
. responsibilities to. Regional Education. Centersjafd establlshed

- Tan Eddcational Planning Office with legal responsibility  for

the adm1n1strat1ve reorganization, Flnally, Regional Educatlon
jCenters were increased ‘in"number, equipped, and.staffed to»take
‘on decentralized admlnlstratlve functions from ‘the MOE to

- provide pre- and in<service teacher tralnlng. and to teach. the f;f;g
o new currlcula‘w1th1n thelr own prlmary and secondary schools.;\

-




. AN

M°IQ}{Countrz 13Ni§eri§ SN

2. ;Prolect T1tle~*5wi o

W

‘ “Nrgerra Teacher Educatlon Progect

, \Pro;ect Number.r 620 51 640 710

’m\gfeprOJect Startrng Date~ January 15 1967

\5:£Pr03ect Completlon Date-“ December 31

\f;\PrOJect Expendltures-r (Flnal Audlt Report!.Mdrch 13,\1972)

. B

Dollaré Percentagesf
\*;\U S Personnel Costs T
*\[Local and’ Thrrd Country SR
.- Nationals. Personnel Costs T
( “fPart1c1pants St \
~ Commodities
: cOther Costs e
Dlrect AID 3 00 - - .

\7§eco§er publrcatlon coeté fecualfto abodt $52 000)

\"Combrned AID Ford Foundatlon*dol_arfexpendltures of

:“usf$5 358, 000, 51 percent by A n49 percent by Ford

)TTU. -\Contractor-} Unlversityvof WlSCO“SI“

5Prolect Hrstory-5v\

‘“i963:1966  fF1rSt EWO™ calendar years oL "NNTEP" supported by

;V1962 ‘ e f~‘Contract wrth Un1vers1ty of Wlscon51n to ev1ew

and. make. recommendations on the expansion of -
L : .prlmary education in- Northern ngerxa, with
§ r“spec1a1 empha51s on physrcal facrlltles

a

~\19625\‘§0‘ \Second contract w1th the Unlversxty of

. Wisconsin to prepa§e a proposal for further
.. development of primary and teacher educatlon 1n
Lthe North : . \ :

:the Ford Foundatlon

\‘ISGS,\ \'nf\Contract wrth UnlverSLty of WlSCOﬂSln to

prepare;a proposal for contlnuatron of NNTEP BRI
A under AID ausprces\\ . - \




1967 1968

\Secon;ftwo calen ar years of NNTEP supported by \
.- AID, w1th supplementary fundlng from the Fordi e
\%:Foundatlon A ) L N R

\ffOne -year: exten31on orsprOJect support by AID',;Stfﬂ
”fPrOJect further extended to- February 23, 1970»\‘

for admxnlstratlve reasons only




:f ‘Nigefi§ (contlnued)

~Pr baj::ee‘t ~ ‘s\ummfa}ry RERCIE

\\Vfllngulstlc,~; f*““
. These dlffer-’\

\forees cbnfinuedpstrongly~re lstant te 31m11ar din 1uences 1n
“"the North. By ‘the ‘time’ nger;a ‘became " 1ndependent in 1960, "
ﬂsevere re91onal 1mbalance had»developed w1th1n theieducatlon

\5research, in-service tralnlng;"an;sthe development of teachlng L

" materials. Additional TTCs were gjjither constructed or expanded

’:.and their teachlng stafESsstrengthened by techn1cal adv1sors\“ .
- and tralnlng.\i\\ - e oo e T ‘
¥ ’ ' j




*hfl5 Countrz Ecuador{if3\=\~i‘\ ”

2 Project T1tle.\ Communlty Educatlon/Nonformal Educatxon

\*_\3fi Inrtlal Contract.‘ January l 1972

\14. C1051ng Date.

\_Junes3o, 1976

-690-0° (until . June 30, 1974) S
“4690 075 4~(July 1974 through June 1976)

& el Rt
*: Contractlng Party.ngfgf:Qt‘\\

AR Pew : T Y N T e L TR

Center For Internatlonal Educatlon ol .
Unlvers1ty of Massachusetts,\Amherst R

USAID/Ecuador\:;1:f”;"*

Grant Amount.iﬁijifar

' Through'June 30, 197§i‘““ $417 000
~b. Through FY 1973 e $736,000
‘;,c} Llfe of PrOJect ,“x: Sl 143 000

*Fﬁfﬁld Goals and Targbts.;,;\\\
o Goal A~ : iTJIncrease educatlonal opportunltles for those
. “f:who do.not have adequate access ‘to the formal
System of schoollng S RN

S \fbutéutfkgifgiTeachers and local leaders prepared and motl-‘;‘f
\\‘. o - Target .I: | “vated to prov1de baslc educatlon to communlty
e &;v‘=amembers in such areas. as agr1culture, health,

N .\nutrltlon, llteracy, home arts, and other
e related flelds S L

R 56utgut\‘5\:;‘Ind1v1duals Who are motlvated to learn through;\\~
R Target 2: - “-self-initiated study after a perlod of “train- |
S Tl T ailng 1s completed S \ . o

fGoalfB;lz\aijMore effectlve methods and materials. for aid-
Coo, YL v ing 1nd1v1duals outsxde the regular school
: system \%;\ ) . 1‘\:;%1 fi‘

S

Uutgut = NfDevelop and 1mplement technlcal and experimen-
'_;Targgt;l:~ -~ tal educatlon ‘demonstrations-with. .the. assist-
R \ ance of teachers and other communlty groups




\{?ECﬁedb:\(ééntfhﬁed)f

1\\fddtgut‘\sfdd*Téetdahd‘eveluafe*fhe”téChnicél*aﬁdféduce4
*rdTargeti2~\ “tional mate:xals and methods developed under

Qu_gp_gr-.
‘:;QTar“et‘3;\
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N
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s

. Eeuador (continued)

- ceed in 1nst1tutlonallzlng th :bacﬁ§topp1ng and materlals
\deyelopmene serv1qgs whrch ‘had beengsub51dlzed by. AID..

. by the Governmént. of Ecuador for its new. Campes1no Training - _
‘Institute.- Operatlng as- an. autonomous unlt under the Mlnlstry [

7\new natlonal Integrated Rural Development Program.

The Nonformal Educat\ongPrOJect began as aniexperlment run
e Unlve 31ty of\Massachusett\ :

ac: ed hy w1despread 1111teraoy,
\d feudallstlc sooloeconomrc\relatlons

" and approach;s o teach self help sk 1s- such as’ communltx
‘gorganlzatxon, critical thlnklng, problem—SOIV1ng,\commun1ca~:

- tion, decision- maklng, ;andgroup action, as well as: ba31c

~ literacy ‘and numeracy. Those .who received tralnlng : o
;L("faCLlLtators“)‘then returned to their respect1ve communltles o
~and organized" nlg\tly mgetlngs Wthh llnked ‘individual skllls MR
~.acquisition with . ;group:‘actions to- address community problems .
*such as transportatlo d the \ed for’ electflclty and water.;r

Teachlng te%hﬁiquesa1ncluded§drllls (in- math spelllng,

etc.); game simulations of rural conditipns and. soc1al arrange—“¢7‘ '

ments; and fotonqvelas,‘a form of popular llterature. In addl— \f

\\1t10n to facilitators, i kages were-formed with a number ‘of
"‘organlzatlons to try out

ew materials and technlques for
1mprov1ng the effeotlveness OE\thelr programs. S

After thee‘ ass.. jed 1n 1976,\act1v1t1es con—

“ftlnued in .the four ' 'prc ;cesiwhefe the facilitator project had*:i»ﬂ
abegun,,

eyen though the MOE at the. national level dld~n0t suc—f

kS

¥n 1980 s1gn1f1cant elements of the project ‘were. adopted

of. Agrlculture, the Inst1tute (with AID funding) is- respon31ble
for all “human resource development activities under Ecuador s

S
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1. Country Republlc of the Phlllpplnes

[

\5:.§Q:fPrOJect Tltle' IMPACT aifwff; i§w§\7¢

3.7WPurgose~‘*»’j‘"7x5t\\"iya* 15\*5“*3"\e5‘aj"} S - f

}To develop an effectlaihgnd?eoonomlcal dellvery system of
.mass prlmary ducatlon - DR e

:r4;\§Pr01ect Impl mentatlon.

BEEE- TU Implemen ;ng Agency INNOTECH ‘
b. Started - Pllase I = = January l97
o " Rha 1977 T

c. Completed o : March \l980

d. - Mode.\ IDRC gr\nt to SEAMEO

B * ';

“;.i‘Prgject Fundlng.sifp

L4

‘a. IDRC:| $700, 000% . TR RS
\b; Hos; Country' Teacher salarles,ﬁoffxce faCl~ltlé§,ﬂ\“?f

6. Evaluat10ns._l:1li

-

Soa. Numerous INNOTECH Reporto\\V’\ “Vﬂflf‘ ¢
* b. MCostbefectlveness Analyses, 1973 . R L
- ¢. Followup:on IMPACT: Graduates, 1981 DT TR °17?1~”
d. \Numerous Evaluatlve Reports by External V1s1tors

- \‘;)\\ NN

NN ~. R e e s

EN »elédf\a. Currency ; N N
St .~\'\\,.b,~ Exchange Rate at Tlme of Prolect' &U.S;$1Q00x;\7;6Pi

N . . ~ . .
. . -~ NN " .
j : A, MU — . —— : - 4
@ O . T . . N N - A : N . T

‘* IDRC. grant supported IMPACT and a related project in
IndoneSLa. o . ‘ I L e




\7Pbilippines fcontinued) S o R ST

\{jPrOJect Summary

e

3" \,

o : TthPhIIIPPJDES bas had a. relatlvely long hlstory of mass ;
- educatign, going back to the beglpnlng of U.S.-rule at the turn

. ...of the: century.r As .a- result, ityenjoys: unusually high- enroll-i;p\?l“\

\5l\growth rate (2. 6 percent) contlnues to put severe ‘strain o
. formal’ educatlon sygtem, ‘making. qualltatlve 1mprovementsﬁ

\‘cCenter For Educatlon Innovation and Technology, was_ an experi= .

\~jself -c

. .the 1nstructlonal ‘supervisor ig t&monltor Chlld\t

ment and L

ceracy. rates, - ‘At the yame- “time, a: hlgh populatlon
h

_cult to- achleve* Thué} while schools are readily . avallable,x
. -~ they are: overcrowded and. poorly equ1pped.~ Some 95 percent of - -
_ the Mlnlstry of‘Educatlon and Culture budget-is - allocated for
teachers' salar1es, leavlng Very little for books or: teachlng SRR
aids. - Project IMPACT ‘funded by the Internatlonal Development S
' Research Centre!and 1mplemented by the SoutheaSt As1an Reg10nalf5\ :

‘ment to. test a lower cost’ alternatlve .for mass educatlon.‘j S
- Under this experlment, ‘the . traditional classroom\teacher became R
- an lnstructlonal supervlsor. “Rather than teach;ng a 51ngle BRI
\talned chass of youngsters ‘of a- slngle ‘grade,  the

- instructional supgrvisor "managed" up-to 100 children whose

- ages spanned:. all elementary grades' and who did not belong to
‘any one part&cular class. - Eac;kchlld proceeded 1n!hls studies .~
at his own pace, - masterlng lesdons pre- arranged 1n=a lpgical
prdgression of increasing difficulty. ‘The 'children themselves o
"do most of the teach1ng,‘1n small flu1d groups composed of -
 their peers- or younger children, all’of whom are at the same ¥
Tapprox1mate point 'in their progre351on.\ ‘The madn- functxon o;?ff?\

* gal progress and ‘the small group teachlng.* This s\stemﬁof ed%
cation thus radically alters the teacher's functlonaand sharp
*\reduces the need for professronal teachlng staff

The potentlal savlngs in salary costs to natlonal educa-‘s
tlon budgets would.be enormous, and could be ;eallocated for
other desparately needed 1mprovements. o

N ~ ~
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i . RSN . o Lo R . . R
N e N A = - . . . N ™ -
. - N N P a s .
N N ... . - NI NN - . .
. T N . N / . - . N . .
NN .. . Foe . R . - . N
- “ . . NI -
.
N s

T




1. Countrz \ Kenya e

jp?, PrOJect Tltle. Radlo Correspondence Educatlon

3, PrOJect Number-l

4;1

“;Ec.\ Flnal jnput del véry i\fiscal year 1971 -

5;'\Project Completlon—Funal*g ﬂb;ﬁlscal year 1971

6.r~Prolect Funilng

W~\a.\ AID Total (grant) S8 667,000
"'b. Other® DOnor--None*_vaV‘]f;'\§\F}C\$T S
el Host Countﬁy o 14,456,000 o o e B

_ L L e

7. Mode of Implementatlon'iﬁi‘ﬂgsgyf;ffﬁ \ o

“?;g.a}*“PrOJect agreement between USAID/Kenya and Minlstry of
‘" Education \ ‘ -
gb.__Contract AID/afr 482 w1th Unlver51ty of Wlscon31n,g\1 .
g3‘<\dated Aprll 1, 1967 S e

8. Evaluatlons.

\'\a. Regular PAR/PES evaluatlons ﬁ -
bl East’Afrlca Reglonal Audit: Offlce Report Noa 56/69
. fMarch 13, 1969) ST B

\\
.

. ¥ ia; Name oE currency Shllllngs N S SR
b. Exchapge cate at. time of prO]eCt. -U,8.$1.00°=-8h.7 .

R L
A -

39 Host Country Exchange Rate'\, : 'b\~f‘~ o (; .

. 5 . R . DR ) “ B . :.“ “‘A‘;‘ o E]

\\a‘§f Although out81de oE and subsequent to'f%e USAID/GOK prOJect

% . ‘agreement, the Goverhment of Denmark made a 51gn1£10ant COHttl-ﬁ;\ e

e . - bution . to the 1nst1tut10na11zat10n of the Correspondence :Course . =

- Unitm(CCUrmbyﬁagreelngmto fund--the.construction.of two . large. .~

- office blocks and six staff houses on the grounds of the Instl—g
tute of Adult Studlei at Kikuyu (approxlmately 14 kilometers:

o outside of.Nalrob;) Construction began in- June 1969, and the

.. 7: .CCU was able to begih occupying space: in the néw buildings in: =~
o . April 197Q0. These bulldlngs contlnue to be used prlmarlly by »li*} :
1 _° the- staff in 1980. R - : ~E \ AT,

i R
: . )

-1




" Kenya (continued)

‘gPrOJect Summary

S

Follow1ng 1ndependence n 1963,_¢here\wa a surge 1n R
~enrollment @t all. levels of the formal educaflon system. This -
~ surge was in part a. respons\ \ fr ) :

“demands for e anded acces | tion~-~der
o voiced long before Kenya- became 1ndependent

\1151ntense 1ne§he ‘19605 “ThegGovernment of

‘adequately support: the educat»on system s sharply

~ enrdllment rates. ‘Inevitable uickdy = .. o

apparent, one, of which was the: ‘lack of traxned teachers
Radio Correspondence Educatlon PrOJect establlshed "a-rad e
correspondence dinstruction: un1t to’ provide 1n-serv1ce tra1n1

<a;£or untrained and m1n1mally trained prlmary ‘$chool teachers

Enrolled teachers regularly received study materials through »
~ the mail, “and could (if they 80 ‘chose) - ‘supplemznt each lesson
with instruction from. Voice of Kenya: radlofbroadcasts prepa

by bhe:Correspondence Course Unlt (CCU) 3 <

 _correction” by university

- staff, -in. cooperation with Unlver31ty ) ~Wlscon51n adv1sors,
\frecrulted the: teachers, prepared and- distributed study ‘mater
.ials, wrote 'the course content and %adlo scripts, arranged £

 the marking ‘and return of . completed lessons, - aud\made regulalgﬁf*fw

field’ trlps to talk w1th enrolled teachers.
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Impac;,E»diuatlon Fxndxnga\and Icsues
Pollcy Percpectxvea \ | B
\jEQEvaluatxou;Flndingt*dtfbigéfngéﬁéigq;
‘Educat1on“aﬂd\Develoéﬁént ) -

Expandlng the Data Baae ‘

CIV. ~Ana1yaxs and\Recommandatloua\: g\ia;§\\ f ‘?‘\ﬂ  T  7:§;?:“\\

v, 5¢Redpon§g§1frpﬁ\Agepcy{OfficiaIs\‘

7 YI. Appendixes -~ -

I
1

AL Partxcxpantnngt

B. \Agenda

C. Lllt of Conference Hatetzals ¥:f%;\~gv\

D. . Horkgroup Reporta “jSQ\

\il§~\ Hoat Country\Inotxtutxonal Capnbzllty and Commattnent

2. . Suotu1nab111ty of PrOJectc und Programg\i‘ N . \f:60

\\‘\3}~ Appsoprlate Plt \ T ! S . N \\‘;0

4. Repllcabxlxty

}”: o o \Sf Detxgn 1up1elentatlon, evaluotlou lnd feedback ' 84fi\l
" [ T 5

1y




:iegency working- group,
Ing and collectxng the

. Heny othero,. N\ntxon by name, ".some 1n the Offxce\ RN
~ of Evaluation and’ oth; g geged 1n educetxon oector ectxvxtxeo : L
\«efthroughout the Agenc ‘
 However, deoervxng\
"Leaders during 't
y \hevxng thexr groupo \
. frame. Eopecxelly uorch ¢
.overseas A.I.D." -1eoxono over the 3
. conference vlth thxo reeponoxb "\\ \ Croup‘Leaderc
’,juere Grohp 1——ﬂ\ d S ~ : ;:;e k' Me ‘\Group II--Dlvxd\?*‘

\Hehdlehan Groop IV--Tvig Johnoon and Jenef foley. Group V-Ruge Elxn‘ -
5jand W11110m L. Exlet (See Pert1c1p|nt ont 1n Appendxx A for -
L txtlee.) S e S

. Ve uould elto lxke to thenk the hoct govetnnento_.rtxcxpantc for
their. presence und contrzbutxono.\ Throughout ‘the conference they Here -

- open and cendxd ebout thexr expetxenceo _both’ poo1t1ve ‘and negetxve, hE
- with A1, D. essxstance. Thexr ‘comments helped partxcxpunte keep in

. focus the: ultxnate purpoce of educetrdn acclstence \nenely the people
of developlng countrle..j‘ SN

The Pregne Corporetxon, vith xtc opecxel xnterent in educetlonel
E o development, has been pleased to heve facilitated: thxo ‘conference and
- ER * to have had a role in brianging. togethet ‘this dxotxnjuxohed group of
i - . professionals to discuss and debate - ouch importent: icoueo for the
future of A I D. s education eectot eooxotence.‘

s — f "E - fs — \\‘  | TheMPregnamCOtporetxon
- o L~ Palle Church, VA

o eerilisez




Evcluatlon\(PPC/E)

marked the culmlnatxoﬂ~of:18 months offresearch

the basis for discussion at the Conference. The more than 60

fConference partxcxpunts spent three days analyzlng these evaluatlon
;xfxndlngs to determlne whxch A I D educatlon xnterventlons had been

\”effectlve, under uhet condltxons, and uhy. The ctudxes conducted by

B .PPC/E examlned the 1mpact of prOJects v1th a ptlmary, cecondary, or ?fieit;fbw

ﬁnonfbrmal\educatxonliocus

he progects ~nome begun\is\long ec;JO

c A

1 \years ago, 1nc1uded experlences 1n Aslc, Latld Amerlca, Afrlca. lnd

\the‘Near~Easty To thxs body of knowledge, partxcxpante added fzndxngs

‘~from thexr own expetlences in. the f1e1d \*5

wr .

Uhtt~emerge41frqm the drccucqxone qu;q“mﬁch‘cleaxey\picthtejofﬁ\‘?

uhat‘A.I.Dt‘s*exherieﬁee\in"the educetibﬁ\beétér*h;s beedfind nihﬂdhsa

better undetctandxng of vhat types of 1nterventlons ‘haye succeeded and

S 'hy.ﬁ The collectlve Judgement of Conference plrthlplﬂts ‘was that

3A.I D 's elrly eduCltlon 1ntetventxonl had been effectlve 1n achxev1ng

;:ctated progect goals lnd had had e pouxtxve 1mpact on educ-txonul and

oocxo-ecouonlc development>xn the countrxe. and communztltec ubere

‘1lp1enented !lpec1a11y eﬁfectxve h.d been A.I ‘D.:'s, 1npact on the

developuent of ho-t country 1n¢t1tutxonal capacxty and on the :r.1n1ng {<~




‘ Gl\

By

\‘_ edUCltmn {or out- —cchool youth md adultc.




T

‘5HOlt country pnrtxcxpatzon T -

in lxghr of A.I D. ‘s pllt .ucce..en cnd 1n lxght of-evtdence lxnkxng

bcsun educatxon wlth product\vxty 1ncrenceo a current adunnxttratxon

Y -~

“development foal. -

[

r . ‘\:'

.f lnd 1-plencnratxon is crxtxcal to prOJect cucce.c lnd 1Ipact. Ir°f*a

K

ey

\i noce~country~parr1c1pat1on~in the*procet.mof“prOJect“ﬂeveiopnenc -

L ‘\\\"

-~

enhcnce( the‘”hancec\t at the proJect vxll bc co-putxble umth host




N N < L. N . N ~ N £

country culture, economy, polxtzcal realltxeu, and technologxccl

;CCpabllltles \ It anreaaes chances for contlnuatxon of the progect

once A I D s 1nterventxon 18 ended It vxll 1ncrease the pocoxbxlxty

ovnerehlp Qof the pro;ect. Ln thort

. AN

and the lxkelxhood thlt tht pro;ect would contlnue folldwxng A I D

phgse-qut. The Ionger the commltment by A I D., the mote lxkely the

e

progects revzewed uere to achleve stated goals.\ Adequate txme\xs also } }}‘

i . t.‘» ; ‘“‘K . . . .
e ne*esSary to ensure that xnnovatxve actxvxtlea are approprxately

B

phased lnto pro;ect plans xn accotdance thh host country absorptlve

c‘ap‘acllty-: LT B - - o - \ \\\:_\‘\‘1‘
. “Efficient use of resources o | T
Part1c1§nnt; Uere‘very$conléxouo 6f the" lluuted and chrxnkxné
| fxnancxal retoutcﬁc azgél;blgmxo cupport educatmonolndeVQIOpuen* - .
S;ia‘ \ - act;vicleé,\ Progect recurrent cooto . and the\dxffxculty of n;ny hotf

v

governmzntc have acsunnng recponcxblllty for them follovzng A‘I D.\

ERSN

1




a8 f-ﬁn:\\‘iuﬁ:e\;ﬁuaiﬂj\\I‘mf*ﬂ*u!\inf.\ \thtfhi\i vt\o\ hepp.

x\£9§$fhij ;itgg§;0n7cogbe~revertéd?: ShOuld donoru contxnue to pxck up

surface

-phase-out;, .

gxééurteut*COQtd?\ Uhacaécn be done to help local :y\\émi‘hggqu‘gpre\ff

. i

q

RN

i - l Lo . . :‘.

Hore *q;-e;-;c,\i\om; \t,h;nn;,hn we,rfsi ve eft“ i

5 Learnx fro ex trxence
: 44& 34

3Aﬁ¢onsén;usl\eve40ped among Confetence partxcxpants that A I D

:{?“ -

Tl s,

has the expertxse to address complex educ.tlon asalstance problems and

3 tHat&A.I.D1\posnécses "comp(tatiVQ odv(n:agé in~the‘eduéatibn lector\‘{  ’“\\‘
by v1rtue of 1ts broad experlence and knowledge of educatxon in ‘a uxde

& * . )

N N "\\x\ ST
W ! R N

B ;‘ \range of d» 1opment contexts. Vhat 10 needed is ln eff1c1ent oyttem

N

\

e o thbn the Agency for 1dent1fy1ng lnd dxssemlnatxng 1nfotmatxon abOut ‘“ ~‘

\t‘.a L3S

past prOJectc or componenta of progectc orthy of;conaxderatlon for

adaptatlon in other oettxngs.\ whxle the seiise was that A 1.D. qhouldQT

Y

\ciﬁitgf&?g\oﬁ*%tiﬁgogﬁara;ive;.ﬂgiqgag;\in\edU¢(ti0n“dhsi§£dnpg;i7
: p‘l:l\’\t 1c1 é;ax;: t c: : ekpreceed .need tohlve mote m f or gn\%t‘i\or‘x‘} abou t : vﬁ‘a\t -
‘?wotiaijsfiwhy, %hqﬂimpact‘evdld;tionictudié0\§3f§;§ie§§q s a2

. \“;\ pééi;ivétb9&§nnidg“iﬁtjnst acgthe\§h§1§f"A;;.pi‘t .Qif—eddﬁgf;;n‘*i

. proCe’a~ o ‘ S > i ) \ . ;:\ . \‘ ) . “_‘\\ t ‘ ‘: l ’

The:e themes emetged dur1ng ‘three dayc of Lntenoe exchange among g

»~theNuorewthan~60~conference~partrcrp¢nto-both~1n~ ienary*tecoxontmunu

»

W A P

\1n vorkzroup;? Each of the flve votkzrourc ex.mxned one 1c¢ue in o

. < : ‘

" education ntnxctance in relatlon to A-I. D. l plot experxence 1n at L

. . :i
- ke v,

. :

< x R

AN .
s LI

NN . - 3 -
A
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. least a\dngn;countricgw The x-ouen for group focuc were:

.

\l Hoct country 1u¢t1tutxonal ccpabllxty and commxtment \\\ -

v N A

s 2. Suttnxnabxllby of prOJecta and program~

LR

3 ApprOprxnte f1t between hoat country uocxo—economxc.\

S J N

ity s ekt o

' S ‘\ CUItural

polxtxcol \nnd-{gchnologxccl needa cnd re|11t1et,¢:i~
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i“'“l °""C‘“°n prosﬂm‘ in Pa agtu

radio \cor:e\opond\ein;ce\ t:l;qqhe;; st;;\.in‘iqg project in Kenya
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rettoopective analyclc of 30 yecrs of A.I D

Full Tt Provided by ERIC.
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| The xnpact evcluatxou teaus conaxt:ing of A.I D. perconnel hbitfiwn

~ N

’ cauntty?perconnel Ihd outoxde conlultantl ntructured thexr thtce to»

\‘!

(l) Hit the“ptOJect/program effectlve’ Did:itidéhigvégi§ f\;fQ'*‘“

AN

o

;< (6) Are there Ieclonc to be Iearned for applxcatxon to futute T

i NN N s ,“\'m\:
= . N S

L

ltructured and unottuctuted lnterVLews wtth1pr03ect bcnefxcxarlel and

.

e 1f ponsxble v1th progect 1up1ementor..\ Qualltatlve Judgement based on

"\:;\ brxef obnervntlonc racher than quantxtatlve analysxs of ltltllthl wac\& =

the menct evmlu|t1on team s goal

2

Acknowledged llmutatlohs to the 1mplct evaLuatlon mathodology

N 1

1nclude both the lpeed v1tb uhzch\fhe data vere collected and the lack

..

of ocxentxfxc data collectxon technxquel. Neverthelesa the fxndlng:

\ reprecent conuxdeted Jodgengntc by knowledgeable people who asked

N

*ﬁfﬁ?h;\w»_‘ - bacxc Quentxéhc about uhat uorked uhat did not vork ‘and th~‘

- N

In addxtxon to- the elght field- b.ced IHET\f evqlugtioqu, four- \‘ff\-

Cipe




1982.:

Conference ou February 15 17

. professxonals. The taak of the part1C1pantc vas to rev1ev the o

\ffindiqgs‘ alxdate or reJect the data xn lxght of thexr oun

3

- é*P?Eié9¢§5xf$n§9

\ \ ‘?“‘exﬁéiiehgés ;nd;*fih@jly,;t65make1}91i§ylrédbﬁmﬁhdi&ibh; bi;§d;6&‘

- .conclusions ‘drewn from this examination of past experience:

\Coqferehce P!rtiéipah{é ihéludgd\A‘I:D}fpéfydgnely bdtblfme

 Washington and from field hiqsiqnc;:hdst“géﬁérqégntjofficials;

o - S oL O A W
- lnternational organization officials, and representatives of %\\ o

: univgr,i;igdfjnd°conaulting;firﬁa\involvedjin\educa@foﬁ;cge%orf<~4*i*“\\

deveIOpment assxstance.‘ (See\Aﬁﬁéndix A for a iictiof?pafticipan;§§):

Ac ctated by conference organlzero }he\;opfg;encé“gbje;tivgt\‘5‘
- were: t‘wu\\\\;M;Q“ﬁgsf,pf::w\\“f\&\;\\m5~~ ;$wf.Q\:5\

Y oY

- A.jfo\;pily;f le;gg'i'blit\qtggrfen;e in the‘@duﬁitibn\pegtéé;L

Exp and thiﬁfhaté bafg~§ith:fieiq\e;berfehgea and research
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\khbﬁlgdgg\Sffbonférenceﬂpqrtgdiﬁdnti,~to thfatg.f‘ihe\fo‘c\usi‘isod~ .

how to merove the desxgn lnd 1mpact of educatlon prOJects.

\\\\\\

fiﬁfﬁ To recommend‘;o‘A I D., pollcy optxonc .nd strateglec for

1mp1ement1ng pollcy optxons bnaed on’ knowledge of A.I D.\,

"~ range of.inte ntiqp‘étrafégigsxathéf}ebdﬁméndhtions fbripdliéy\

‘\!:

o

*?Pﬁioﬂfi"éfééﬁéCéfsifiTyéTiﬁft£a~5ﬁ~f§3p§;57Likékide; the atudxes were

confxned to educatlon sector 1nCervent10ns E ae as opposed to

\ educatlon lnterventxons\in other sectots such ae health and

~ggraic;ul\t\;xre.\frh s: :\e Conference‘dxd net atcempt to addresa\thxs\\

jlurge and grovxng area of Al D.

%

e Conference Organzzatlon and Procesa L
[N R 8 ) \N\\\ . B N . \ o o - \‘t\\\\ oo .
‘feren e obJect1ves the more than sxxty

To accompllshtthe c

e

onference part1c1pants were d1v1ded 1nto flve workﬁ’pupa that

~

\dxscussed and debabed 1saues thrOughout the three-day Qonference and\

)

R * a N . he

\é\ ; o . produced a f1na1 product contalnlng polxcy recommendatLOnc.j Each

vorkgroup was asslgned a topxc that establlshed -a framework for 1tt

examinqt;ongof“the dnta}j‘The crqsé*cUtting‘iueueh that\formed the
focus for workgroup discussions. are as follows:
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=,

© ' . Group I: ‘ " Host countr \inntitutioniI‘CI Abilit and - -
el T **‘*jl‘*‘{ . ~ = y - - p \ >4
_32!!152525:~ What are the .tructural and

procedural fuctoro vxthxn hoot c0untry

. T
N
) R .
o .
’
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“} 1np1enentatxon’ In Uhlt vnyc thould thece factors

R S,

dete

[y

:e\the\extent and churncter}\

Apprqgrxate fzt‘Betveen host cOuntry

tocxoeconomc_1 cultutall_polxtlcal and

technolbglcal;needs and renlltxes ind”plihnidg&““"

Sw v

N

proJect[ptggram 1nterventbonc'*\ijpiftECibitionpfx*f«

N

key fuctor in deaxgn and 1np1ementatlon°‘ Hhat

R S S cun‘ue do\to itrengthen tociilﬁand:economic\f

xmpacts’ Do .ctual 1mpact resultd Justxfy

\ educatlon 1nvectmenta as a prxne development S

e o ttrategy’ o ﬂffg

A

‘The questions precented vith each top1C“‘re xntended towi Crmh
. utxnnlate but not to lxult 3roup dxccucclon.\ B
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«ii PYOJeCtB/pro ram;’ Is\there c realxntxc chance
world and national econonic -

a

EIENN

\Theiﬁdrkétoup\ptp¢u5t$i§bfe;ahbrtipaqusidiSCussihé;fhe issues

ffidiawnifroh thé~case;g&jdgncepiglgVanﬂtbftheigrcup‘s;iésighed\COpic B

: und outllnxng the group 8 recommendatlons for future polxcy in the R
\1edu¢ation cectotwl The draft ptoduct of euch group vus revxewtd and
\crxtxqued by two other gtoups._ Reaultxng comments uere 1ncorporated

N

1nto the group product uhxch vas then preaented 1n cummary to the

flnnl plennry a&tended by tOp-level Agency offxcxals.(See Appendlx D>
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for fxnai uorkgroup reportl:)h¥
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. {mpact‘EGiluﬁtion Findi@ks and;Iséuea‘:\\ o S ik:

) . LN N . N ;_,x‘: ) N . N \t\ . - -‘ . . B oo
) N “ - Marion Kohashi Watrea,.Sector Coordinator. for Education ‘in, the . -
- Office of Evaluation, presénted a suimary of the impact evaluation ’
findings™ to the initial ‘plenary session. Shé.reported the findings
. ! - ::\ o~ . ] - c o - . N ] ‘:\\ R e oy
‘ - Y : R \ S

demonstrated that éd&éétion\sedto? activitiet?had had a substantiasl

H . . . :
i A N . . . SN

:impac; espetially\jhgthe a§ea§'of‘institutiodll deve lopment and C R S
) ) 3 N N . . R . . ‘u \‘;

partlcxpant tralnlng (ttatnxn& for host country persons outsxde chexr

wy

\\: own country). Study resulte shoved ‘she not?d, thpt latge and - .
! ) ) -\;; ‘ \ ‘ {i h : i‘ . \ ) \ - N gy‘ a0t
\sustained‘programs had the most disce;nible“andbYavot;ble R -
" \aocio~écopomic meaéts( Bu:.‘bﬁe said the studles underllned the -

N N R L N - LY

,dxffxculty of lsolatxng educatlon sector actxvzty xmpact and of .. 5‘? e

. . e
- . ¥ 4

\ und;fyxng host country\edUCatxon actxvx;xeb withquc &ostwcbuntfyl
B )  comm1tment to educatxon polxcy changesn She saxd that glven these ",
Lt \ e flndxngs the problem is not uhether educatlon projects have an thact
. N . N . . B . - R - ! . = N { ‘\:\ .o

'but\hou,scarce resources Ffor e@ucatxon\asslstantg‘can best be alld- T e

'

cated among-diverge hﬁércbmpeting~demands within the education sector.- - ’ 4

- - -~ . R .

I ~« In conclusion she caIIed‘{Bt a more systematic study of A;I;Qf’n’ 8 SR
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-A pnper entu(f&d "PPC/E Educatlon Sector Report' A Suuncry of -
oL \ Impact Evalugtion Findings' by Marion Kohashi Uarren is 1o drnft.\\ >
1 forn at this wrxtxng and should be IV.lllble from A.1.D.. soon.
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SN . the impact evaluations. T I S
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8 \i Ms."Warren¥detailed the following findings from tHe, eight impact .
‘ T o o . . N .
¢valuations. -~ . [ E A I SR R
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l;: Efféciivenéos:\:Arl‘bf Ehgkpgpjectc bxamineaxuere‘foéétiveiin

R

NN

. reachxng the obJectlves outlxned for them.‘Conctructlon dld tcke plate\ \ f‘ﬁ~;§f

Dos

R lnd/or equxpment was prov1ded 1n cll cacea. technlcal expertlee was .

L *\ N N o A
N prov1ded togftrengthen or traxn local personnel local ;nst{;utions
. . * N N ‘J : . . : R

{q‘weie\deyelo ed;*curticuldm e orm was lnetltuted 1n some ;ases, And

PN

. -increased efficiencigs, in the de}iveryzof education were‘démonstrated.‘l«:f\\* =

\“f l SﬁZ}\‘ﬁéthiciatiéox~ é;; Iafgect grOups of benefxcxafles‘of the
- \ ;,; fpr@jects‘ekam{géd;véfe\tu?al achool chfldteh:“ Rural adulta tehéherg 
i Hiﬁd édmiqistr;tgré;\agd petsous who rece;ved tralnxng outuld; Ehexr\\
/ i\céqggrigs aisnibeﬁgfitted{ \Ovbralll ;h? ptoncts\inqugsé&‘qccéassto\\
B ed&citi3q3 égpécial}y fgr“giilc, and @mp;oved‘ghe”qgalfty of education "
= ) thréﬁghﬁintgf;entigﬁhlin\céich;;\triidlggg cprrichigm reform, Agd : T \‘:\ji
SR SO . S S S T -
. ZM:Eﬁfiafé development. | e : i 2 ‘\“ . R
N 3 ‘Socxo-economiclxgpact\ Imﬁaﬁt‘bnithefetoﬁomic &Qd';obiai‘fég;iC‘ } ;
:g{‘tHeWCOupt:y resu}qéd fr;m eaéh 6f éacg ;f the préjeetk. ‘Educatgpq
v . F 2N . S ‘ . R 5 X
T \:projecrs incréaéed;the atﬁr;épivénelc;of\&jr;;t];grLcultur;} gfeaéi ) :
. ‘“1¢5i8§$djihéf£551§yiﬁiiiEy\6f}}66£ﬁ”iﬁa\i&diiif“iﬁafiizauééd‘““\ | -
. be?avxoral and attxtudxnnl changes ;n pro;ect p-rtxcxp;nts;
‘;4;; f;ntxtgtlonal dbvelopnent ‘All p;OJeCtG ex!mxn?d left laating\ .
. ) ) . ..
xnctxtutxonc behxnd noot notably Korea s Educatzonal Development
) ,:*- glln.ti;pfe that hat;cpegfhelﬁed educatidnal refqrm in that cou;try‘ - # .
. ' 1 .‘ 17‘ & /
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5. Spreld effects‘\“Ht, Harren Judged an modest" fzndxnge°

2

regardzng ptO)eCt opread effecto cxtxng culturti polztxcul and

L

technxcal obctacles to adoptxon of xnnovntxon partiéhlarly\curriéulum o

Lnnovat{on; A o 7} };7 e _ - R

r

R 6. Explanatory factor®s  As factors,einiaining“the\cuoceae\orf
fhilure~of education projects, Hs. Warren c1ted governﬁent stabllxty n T
or convetsely c1v11 strxfe rulture and commltment 4b%onom1c \
- conditlons% and\the‘flnancxhl,\utructu:gl,?tﬁd atganizational S
\\ ; | o : \‘ AN \i o ‘ ’ "‘ ‘ wo - ‘ L]
..constraints in the host country. \‘ 0 o
' ' B LN . . ;‘ o ) . \ P \\..,.‘ \ o .\f\:
\In‘discgssionwfollouing‘Me Warren 8 gresentatxon a.host o
government ofﬁxcxal CluthﬂEd A I D. to take Lnto constderatlon hont‘ -
. fountry technologlcal absorptxve capacxty before recommendxng ‘ R
- sdﬁhlstltatéd;technologioal eqUipment\fofla“project} He alsb‘ L
commented sthat the flndxngs seemed to argue for expanston of LT
educatlonal dbportuntty as a goal of asszstanoe ‘over the goal of SR N

L .-

~ < — : c _—
. Amprqyed educatlonal qﬂdllty.‘=He\noted that thg studics ‘showed vhole -

* . N
communx*xes benefxttxng from educatxonal expansion desplte the lack of
Lnfroved quallty o o \ T T

\ N % \‘t - . \ I

B.  Policy Perspectives

’ " Frank Hpthod,sAincor n Education Policy in the Office of -
= \;\, y_: N - f . a “ ‘. : . N . ’ \ : . ) . N ) ‘\
\M?FQZFQQMQQYQlQngnsw!ndWP.Higywkzyiév;‘dioguncedwpolicywimplic§tionsww““fwwimm:;
of trends in A.1.D.’ ucation doiiotince.zfﬂe‘jhserted that the e
} v N " | E . . . \‘u ; \f,-:tk ‘ . NN .
. 2. "A.Itb.\doaiitince to Education: A Retrospective: Study" by Frank
Method (February 1981) traces 20 years of the Agency's assistance
t to education and detalls cupport for the. arguunnt put fotvard to .
- thxo Conference.,. ‘
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v. - Agency's education mandate 18 less restrictive than education )
. ) N N . s s : o N - @ 5
" programmers hyve sssumed and urged ‘reconsideration .of intervention- .
o SR B . N S
e ' strategies that have gll but disappeared from the A.1.D. portfolio, -
such as assistgnce for basic education. He said that any intervention ‘.
‘_‘ ) \“ - ‘ L o . h i i. ) - ) e ¥ ‘."‘\ ‘ * \ IR
: et any ‘levél - of the educetion system that improved overall access . to
. \ Ll S SO \ . i .
. : P \ «

;o the system and its uge of fesQuP{és ahouldfﬁot.be‘f°°§ider6d AN : Co
\‘Prbséribed“by-ﬁoliiy;‘~§ . 135;* .~ ST S ‘ '
N N B o ) ’ - Y. N S . '

he»séig;\vas fp‘detétmine\whét~education‘*‘ o .

N .

S ~ . - The question now,
S o S e N

i ) i N ‘i\v K N ) s « ‘ v\ . - ’ i N . o N ' o .
lnterventidns relate tdb current admnistration directives which e

B require education projects to\dddress:~\ruralfﬁevelopnent.“economxc
productivity, institutional development, development administration
.and private sector\ptigrjties.‘—ﬂe argued against accepting without s
question the.assumption that such prbgraqubjectives liqitéd°mx .
. lntérventiops. to manpower development and participant trainiang - ¥
. . P AN . S . N . . g ) AN j;\;: . T
Ty projects. To the-~contrary, he ‘argued, there is strong evidence that, )
_ basic~edﬁcation¥fﬁrignry\schobligg\andladulﬁolitexccy trliniqg-4is R e
‘\\ » s ’ ) e o N ‘ - ) N X ) s ‘ ‘ 3 : - '

P

S s . closely. related to these program prioyitieg. - He cited results -of

recent studies finding high rates o return’ for ‘basic education

in§;stm§nts andtclbsealigké betéeén‘bas (o édﬁcgtion‘and‘ehﬁﬁgégiigi\ |
. ~otheg sogiéi beﬁaviors, eucﬁ\as he;itﬂ p ncti;eg, ﬁe}tilitiitgﬁg;ﬂ -
’ ,\efc. He furthgn\aréued ;haé by\addr;s;in; th;fqu;6tiiagivégggsgéfibe; 
‘i.é(;ftgé;expansiod\of basic\gducgti;n opPOrfOnifies,~éther}6bj§c£fven
;uchZas quI{Ey; pccesg,\felevance; e{ficienc; énd coét effeFfiVé;éss\ .o
iwd ‘ ﬁilif"idébifﬁBIy" gé“;gd?ég;éa‘; Wﬁilé“hétmdiatiiﬁga“thififéé\f:‘”\ - .
) o f‘ : expangiog‘of'échobling ;g; étogab1§‘m§;e fea;ibie than eithngAilgbﬁ‘
* or ih;.codhtrie; believeg,‘;e acknowledged the""cerious:cqnciffiﬁtf \ E }:ffg
:i :\‘ \ . pbc;d by‘tgezghortlie Qf:ieiou;cgo j'fidanéia1\~dﬂministrntivé; od




\ :olleaguesf}n deveIOplng countrxes to' maet thelr goals' for univerigl

. “education within the\currgn:“prOgtam‘priorities. "We need ‘to ask ¢

fxnter-dependent and to.view. the prxmary system as a aubsystem of a
largen‘systgm~of educafion and training that includes\nonformal

. education secondarv educa;xon and hzgher educatlon. Ih?conolusion

.ourselves, 'What level of resoyrces. would be necessary to reach ...
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lnstitutional-- their lack of mobilization and.their 1neffxc;en%«~$ S
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Method u;ged partxcxpants to think ubout the ptxmary cchoollng

.9

problem as a avstems problem in whlch all objeptxves are

- N 3 *

he \hallenged partlﬁxpants to thxnk posxtxvely abOut educatde and. tok;w‘“

\ ) . . :

mak e proposals for progects Lnstead of reactlng to crxtxcxsm. We'
- v ' :
jmustn t ceasor ourselves,"ihe saiﬂra- I m quxte sure we can help our

N
N
14
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_universal primary ercation at some time in the foréséedbla future?'™

-

that A.I.D. senior'ataff have b en

o . . . .<x\‘ R
In the dlscussldn followlng Hethod 3 pteoentatlon overseaa

- . N . -

A.T.D. staff poxnted out an apparent co‘tradlctlon between hls

\,. *\ N N .S'
advo‘atlng SumeSSLOD of ne! e

3

gt ion ptpje;p\proposals‘and reports

"cool" towards education projects

- . : - . .
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__ in meetings with the missio# directors, Method - noted that until the

education sector reached consensus on its bwn direction and made a

‘ “?forcefdl~case for~its approach 1t could not: expect to be taken

serlously by Agency Rg}1cy makers. - ~\ .
o \\ \\.‘ N o . e . ; ‘}ﬂ.ﬁ\ N N e ‘ . [ .- ‘ ‘ *f\- S G e e
c. Evaluétion~Fiudfngs at Other Agencies ’
A panel of e;pertf from the World Bank, 'the United‘ﬂatibnn
‘ A o ‘ ) . L Y ’ .
~ ‘ N
v’ N ~ - 3
- 20 , - ‘
: 1op - o
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- Development Progtnm.'}nd\;bé:U:S; Ngtion;x'lnctitute of‘@duéation

N L S . VU U o T S
-+~  presented lessons from their 'agencies' assistance to education sector. .- N

\ devel?pmnnt.

. " UNDP official, Patfick Shima, echoed &.I.D.'s evalustion findings - :

.~ that successful education interventions required longzterm cowmitments

a x‘fxli ﬂ; ‘;\kotﬁ bygihéidqpbf:a§édbyhand by tﬁe;gostngQerpmeﬁt; .ﬁq?e##f&.
: \ coﬁifary‘to A\I;D¢’s\f;hdihgicﬂa::lirgedéighécts i;ndédf£o be pbre' .
o ' \"\e‘if.fecitvive,_Si'zimb adv@cated \sc\‘a1‘iz}g‘\;\<l?6§rn\5‘educ;t\:l;.“o\n prc}j\e“c ts and :
’ foédgfgg pg‘sgécifitvcgmpbﬁgizs‘offaésigpance.~kH§ al;o uxge§ th;;\ - )
. w\régo}m.éfﬁqrigfgé ifeﬁ*:d oq-gding'ﬁosf‘cdﬁﬁtry:effofts‘rafhe; than be
L ikitiatéé b; donorfug;nciég.f ﬁe‘based these éontiusions\on\f}n&iﬁg; i
; of a. UNDP~ UNESCb eve;uatlon study of 25 UN*asalste; educatlon prOJects
\ e S melemented since 1970\? Of the three categorles of . prOJects ntud1ed :

;\ ‘ N S k--integka&ed*rura% reform sxna;egiés, education{l p}anning ﬁrbjectb}

“and institutional ﬁodérnizaﬁion\stpdtegies—— he said findings . N ~ ‘;\ :
AR .zlndichted‘doné had\been1ggty effective but that ‘educational P}iﬂﬂing\ip
? N . . N N \ j‘ N "\"(;
LA ;/&\ prOJeCtS had been movre successful than the™ others. T ﬁ»;f
v N ) Co . ‘ } N »‘ R e §
ST Charles Stalford of the U, s. National Tnstitute of Education, ;
emphasized the'pol1t1¢al nature of decision-making relating to public
. education, underlining A.1.D.'s own findings that political, economic. =
: e . ~ : N . N " N

. A full report ‘of this ctudy is expected to by publxthcd soon. A
draft sumnary entitled “"Evaluation Study on UN System Assisted

‘ ‘ Educational Innovatlon and Reform Pr0jectc is_currently being

. . Ty ;Ctrculated ~ ‘

,‘ * “
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\ and cdltUrc1‘conditidn?\h1 a country were oftea“critical™in’
' determining the success or failure of :an education interveation. = .- -
o ha & - . - < . 1 . \ LT ; N \,».\ . ‘ . »‘ N S . ) i N
) \ ‘géégnac«uaiqhiﬁ!ndings\iro@,any‘Bne~projept;asﬁthe‘basfs for Nl e
H - oo - S N N NI T
: . s - RS A

s . .7 deciéion-making, but urged dggregating results from many projects idto
: L ~ \ S NN oo T T T ~

R . . . S N

_— . a setfbﬁ\infbrmétion uséful to\debiﬁiqa;mékerﬂ;\"HzéhfoSBGdfﬁhé\Qiiﬁé .

& o N
\‘7”' . : . . . N & W

- . of Eorma{xve evdiuatlon 3~on-goxng feedback to p;o;ect oo \:;“}; .

» <o melementors-che meortance of cxme 1n producxng v151b1e re&ults SN
A ’ *\\Ln]education projétt@, and the utxlxty of experxmentxng w1th

AN

-

N \ qltefaative approaéhes to;eﬁaluhtlpn

. N

. i~assLstancenﬁo§ adult basic ﬁonfgrdgl gdqqa 0;

N

‘ ;6ﬁg—thirdfof ;heJ§§5k';\éduc;c}AG#egéégqithgeé;L In\éupportféf th;gw
i shif;~§e dlted\che lack of h;st gov;rnméngtcomm1£ﬁent to nonform#i ¥: ‘
! ' \eddéaxibn pro;ects, the' Bank 3 Lnablllty to“ptovxdeladaguat; )
qupe'vxsxon for. such prOJecte and che tendencv of auch pro;ecta to 9f‘~~$
,f e changesfroé nonfégmal ‘to forgal pro;ecte ove?‘flme Hb aisp saxd the
d - : Ban; had- overestxmated the need for adult basre educatlon by confualng ”jy : .
‘ — ) \assesséd need‘uxch eﬁfectiye demgndf iﬂaﬁk.nonfotmdl g{ogrdms gre;bqujff;
T+ about one-third utilized by the potential client population, e waid. - L -

o Hultin argued that countries can atford formal eduéatioq\und‘cin\** ‘

S » achjeyg\univeraal\pnihary\edpﬁgtidn depénding\bnlthé effiﬁiency with’\ R Sl
t"hiC5 th£Y CIIOCCCéith;ir"féﬁqai:f:;/lﬂe c1ted the example of Chlna : f‘h\‘:iﬁtﬁ
vhich hao a per capzta income of $250 lnd achxevea 932 prlmary .chaol ;
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‘f\"‘ﬁ - Human Resoutces at A I D.,‘posed ;everal provocatzve qaestlons to the‘
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group about Lasuas she regards as fundamental to Eheafuture dxrectlons;?
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F\attempts to answer them comes from strxctures that
‘Msomehou the Agency has created ‘Somehov\or‘other‘;
~ue\have to think in termq of“bpundariea and i

sectors -rather than in‘térms of the development |

1n‘my oun 1magznatxon “1'm thxnkxng :
the rlver and stanJ‘ng on the other szde thh a

\let hlm sxnk and that k
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S R L " _ . -process...We have never learned to use the systems -
o REE S \ L o Eeot S
) . —approach in the development procéss.. You can
) eliminate educstion as ‘a sector, but ybu vi11\n6t
s, " eliminate it from the.development process! You
’ e, - vi11~not;elimina§e\it frop‘A.I{D.ﬁprpgr,m.;,i
~=G. Corinaldi I think edsentially the people in A.I.D. consider :

USAID/Morocco  ° themselves to-be economic development -~

;'apgcidiiscg‘..Iheipéoplé wnl\l'u.i~c\c;;1\t\r\k<>1-&t.h\e\m:m‘ey.;ar\u'i‘‘~
‘ ‘ _the poiity;in‘this Aﬁehc*’gomb grghp.fa 9é;x‘ ‘3;
‘;‘\\ , \‘ e B ‘T\.v }boveéfulfﬂigqipl%ne$i;(;£tﬁ)“powg;{dl quntigitivgl
‘t \ . : toolélto iﬂil&ig\itiﬁes;\ Tha;'q ﬁhy;tﬂe
o Aaiﬁgistrgfof;;,?inés\dc to mdkeijudgmgnés'on the‘ 
S ‘.‘:ihnéFQ\oé economic @gveiomeht‘c}ﬂtgtia;“;lim\notgl
. \\ \ -« saying this is\engirgly‘vrbngg Bui i‘m ;Qt ;ayiﬁg
‘jtsTeptire3§\right.L;§es,\ve're‘aﬁie\£$ argug our
;Eqp?‘-Qas\educégors-4 but¢pftéqtimeé m;ﬁy 6f\u8
at?:ﬂob equipped to argue ogr-caég in terms of
JJpconqﬁic ;ri§er}f.\ Bkt economic criteria. are used \
itb.mhié\judgmenti;nbout uh?t‘ve dg.,;lf the

N
¢ -

. o . J..we're sometimes at a digsadvantage. .

. .@ . \% ..

~

7

educator cannot speak in terms of rates of return - =
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v

-N. Rifkin I‘*mbm';t that, e
YSAID/Maly \ the ° largeat prlvate se"tor cans;sta of the flrmers
| ”)themselves\ And t\at the extent to vhlch we can’
'« - 3 . }\“\\‘ . . .
educate them...ve wxll further the goal of C SR
f developlng thxs vast prlvate sector . and at
Soe the same txge ﬁurther the goa’ of economic
‘ N development because the future of thege states is ~
» S N in agricultural development R . oy
‘ . . . . ‘
N  :»J1 Singletary I uould suggeet we. need to take a careful look at
i AL.D. /W ‘ the purpoae of development..ul submlt self~ - _
;3' . \ -+ .. - R - N . - “ s -
i o \ ‘ ustalned deveIOpmen*’ls what we 0ught to be : S
R f : Iookxng at...If you re 301ng to have development
\ R you re gomg to h&Ve changes in the k‘people‘
; } -7 thxnk,‘the w&y people act thexr knowledge .
; . R . base...The way you get from a fetus to a Judge or
.; ) - . . . : : ’ N :
: . ) h an agrlcul'urallst 18 . through the educatlon .
«*i b : “\‘ . ] . \
\ , i process. So if A.I.D. wants as its goal...helping
Ny c0untfies‘become self-sustaining, there is no -
5 - - question but that there's a role for education.
[ '
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" E. Expandx;x_the data base S \f% \ R

.

. Prolectt currzntly in progress became the focus. for 1nformnl

mevening seosions\both‘nxghts of the conferehce. The flrnt evenxng

T focused %h prolscts in .pecxfxc countries. Hobt country paft1c1pnnts

- @

and fxeld mission perednnel teamed to lead dstusslons sbout a
.‘v’

Nt \

\ manpover traxnang pro;ect undervav 1n Zaire and g)ffﬁgrammed learnlng

TN

¥

traxnlng prolect xm’Tlnzanla while another dlscussed a non= formal

educatlou prOJect 1n Lesotho. In each cate 'the presenter gave jn

“overview of the prOJe\t and the grodg ralsed questxons relevant to the

issues under con;ideratibn by\the vorkg?oups. Informal group§

> FON

»

A N . N e - 3

presentations"on ‘the use of communications technology in various .

A.1.D. prOJegtsx \a‘sateliite'proje;t; a\rudibimﬂth prbjéct\in \ .

learagua, and a health project chat uses radzo 1n Honduras. Anoéher
. / \ )

e’

group di%cusséd partxcxpant training ;seues, Uhlle a thxrd talked

about’ the organization of the education sector -in°A.I.D. missions

¥
pverseas. - ) b
\ ?

o

prOJect being implemented in leerxa.. Another\groyp d;cCucsed a rurhl,\

" second evening lobked‘it“brdgdgr progremmatic’ issies. One group heard .

(29

_
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% U IV. ANALYSIS AND RECOMMENDATIONS ~ ~ - - .~ ..

) g - ¥ ; A,‘\éroéﬁirz wﬂb;t“COuﬁtty\Iﬁétitdtionil‘Capaﬂiiity~and bouﬁitnenf‘ -
L | \fé%oupxl madebsevetal generallzltxons and recommendatxonc as jf°“ .
i r;sult of dxscues1ona\f§1pt1ng 1mpac; evaluatloﬁ fxndlngs‘and pe;conal
%1 e “exéerxeﬁ;es to xs;u;s\of host country‘xnstltut;onal capabxlxty and: ; ;
‘*‘ ) l‘coéﬁxtment. The aﬁalyt;cal framework that the group’ devxsed for‘; fﬁf?i\&:5 
: S L S S e :
aexamxixng the data USed the sgructural organxzatxon encountered by D
‘ - ) ;‘A I 0. 1n a country as Q way of operntlonallzlngmthe notldn ofw
e E\\'\"“E‘mst:u;utxonal capabxlxts‘ Imp;ct evaluatxon f;ndxngswuere thus .
) \; dxscﬁssed i terms of 1) vertxcal §gggituti§ns“(nagionlfffregion;i;;
o ;locql) 2)\ho;i;;n£i1~in;grministeriii*;eiitidng 3) host - “ \‘  T
R \country—béherxﬁ§q§tfrgli;ions; and &) ‘the’ role of prlvafe sectorkand - g
‘é;ivate\volﬁnté?y“ﬁrg;nizagiohs. ’fhé anglytioal~fgaméwork‘uséd~\\
< py§cedﬁr31\i§;ﬁe§; prlmarliy tgose\relaE}ng to fundxng,hce a w;; of
. {§Ber§tidﬁﬁli;»\g.:he notion of cémm;:;;ﬁt. Thl; dx#éﬁ;sxon focused ‘
E ) \ﬁﬁQ: 1) ;pproval and ;1locat1§n)uecﬁanlsms,\2) xntfa-governﬁental o :
“ PVO/?rlvate séctor and donor proceaseS'\B) budget a;d pr03ect éyclés
\Eana 4) pro;ect 1;ent1f1catxon \xmplgugntatxon,‘lnd evaLuatxon,
5 o The gfpup?discussgd\gt 1éngtﬁ th% céﬁéidﬁ#‘that"bff§ﬁsixi;§iiﬁ *i‘

' the hbqt c9&nbry %mongkg$éiqna1;'idtil;hand regioﬁ;1 Lg‘tigufiﬁns} f T

\\tencxona~-oomet1meq positive,

‘by\ddtaidé‘intéfvéntiohs.. The grOup concluded that A(I D. atrategles

amdng ministrieg; among donor agencles and . the hoat government and .

4¢omatimts negatiie—4can‘be exacerbated

&

- L

for" developxng 1ntt1tut10na1 Clplblllty needed (o addte-c thece

- -




N \,:: } ! a 2
L ‘ i - ¢
R tensions. (See the GrOup I report in Appendix D l ) DR N

., .

I P

~i!> e ‘ In preoentxng s summary of its dellbetatxons to the fxnal plenary

. B : o - R o~ & . . oo .
r ‘ fneisan, GrouP\l\h;ghlxgbted ;be‘fgndamgntql me@rtlnce Qf‘ttn;nxns‘xn

‘ inoti:utién;ﬁﬁgldihg bﬁ4 §ré§d th\Az§ncyAEpigoTbeyohd\thé qiﬁplﬁkécz‘” .
: of . trnxﬁlng 1ndiy;duals&;o xnclude organlzatxonal deveIOpmenti“\ -
il#‘v&\‘ ‘\ . i\puas;;tance as part of 1ts ;nterventlon otrateé1e6.~ |
.. %;f\ : ‘ »~Thefgroup,offered several reqommendat;onsJenergfqg;froﬁ\its{‘
a | . \ ‘tnalySLS\og the structural e;ldencé ln:the‘lnpact ;v lgatxon;
% : ‘\ i\ A I D;‘pollcy shoulh eﬁph;sxze\the need to ta;e xnto\account

s \ :fu\ynterests, roles lnd capacxtxes of a wlde rcnge of Iocal

-

e  ;\\‘)institﬁxionsfinfpyojéct design, implementa;ion,‘andgk \ .

e ' . . evaluation.” - .. - . \ e
. . ‘.\ P ‘ . ‘ . :‘ - N - T L '\‘ o \ ~~\w‘ o A C N . \‘;\ N

2 . LN

§\Q.‘Uhere‘hr1104 pefqeiVbs\vg;knessgénin\kéy‘in;ﬁitutionétﬁhichg‘

ff . T e lmpede the abxlxty of governments to make decxslons, asueoc ‘

e ‘L\ . e T needS, manage an& 1mplement 1ta own educatlon program A I D

\ahould be vxlllng co assxat 1n strengthenlng thesge capacxtleo‘l~
JUe;ﬁhould provide inc;tventiqps to strengthgns
e \ A \ “—plannlng dapabxlxtles\ T .

o - L ‘-admxnlstratxon and management capabxlltles

\—leadefship gqpabilitige

N . . - ~research and déveiopheni cqubili(iéa

. R e —ma t ."“1‘8 \«‘pr Oduct'ion C.p.bil ‘i‘t“i\e B e w. RS |
A N : R - N v - -
L“‘\ IR o (The group noted that tuch 1nterventlonc nnght lead to new -

patterns of 1nteractxon and coordxnatlon ‘among nmnx.terzal

2

levelaﬁ)

1 '\29‘\ ‘ - - N ’
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\‘recommendatxons about the commltment issue but dxd offer some

) . ) (A 2 - ﬁ *
R ) ‘x‘ ) - “ \‘\ N N : A \;} \' N
’3.*ALI;D.Q3H0u1d bq\willing to pinfiéipate\in disEuaaiona~witﬁ
- ‘ N ) - DN - . ( N
’ other dono&e xn an effort to crecte poaelbxlxtxec»for oharxng
progecto.\ A 1. D. thuId anrelae its collaboratlon with other
o donorsﬁto bUIId basxc edudatlon ayaCems.

t\\and work\ylth hoat

governnent 1nst1tut10ns in- development and support of prlvcte

”~
~

sector lnatltutxona part1c1pat1ng in educatlon programs.if

o . s

The group did noc feel ready to’ put forvard GPECLflc\
o & . RS - -

N
i .

generallzatlons based on lts analysxs of procedural Lssues in the -

.
- R AN an N

1qpact evaluatlons.

- TR \tN“ . - R . \
allocatlons may be 1ncompat1ble or poorly coordlnated Ulth

. ,relevant mechanxsms Ln the host government. Thls hl! realﬁ”

1)
Y

\\~¢mglxcations for host country plannlng and 13 a problem we

need to. addtecs. e

.

‘ensuring that, as ft deveIOpa, it becomes "owned" bj local
~ . s h .
government and 1nst1tut10na11:ed a8 part of the Iocal system.

- . P

2. Reg&tdiéis~of who initiates a project, the critfcal task is

ThlS occurred succeosfully 1n the progectc in Korea and Kenya,

but - was uncuccegaful 10 the‘?hxltpp;nea.

~ . .

B. Croup\II;‘ Suctqinabilitﬁ‘of‘Projecti\cnd.Pfo&ram;

: «n

Group II drew aevetcl poltcy mellcatlons ftOm evxdence precented E

\

10 the impact ev.luatlon ctudleu uboug/cuctaxnablllty. The group

%- N ) . N -
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: ; - iv S ‘*
g@fingd luctnxnabxlxty" as the abxllty of e progect to‘contznue on , -
:égi ;ﬁn ufter A.1.D.'s 1ntervedtxon h;d ended. Inbdeveloplng tth
. ‘d;flﬂition tha gtoup noted :Al} au;taxnab111ty vns goxng to depend o
- Ek} ;t lea;£ 1;1ti111y, on the uc?fﬁlneas §£ tge p?oje;t to tﬁo;e persons
- benefxtting ftoﬁ 1: 1 e., ;he prolec:.;tafg theixnspxtutlgn&,Aand b
} “the benef1c1ar1es. Proceedxng ftom this glven,?‘t“ﬁ‘g‘.groﬁp\e{‘labo\t\.\.\s‘:écﬁ“~ -
SR e d“““’e“‘gh‘f‘ct°“mp““"ﬂ on Pf°Je°“°°tmablhty

e T <1, impot{iﬁce\df\longﬁfénm\A.I:D;*invplyemght

D2, hdst coup;ry\aﬁilicy td\finadcestécdftingacogts~
‘ : \ -3, adequacy of manpover uvazlable to contxnue the pr03ect
" N ' o 3 S A :
\ ) i 4. the extent Qf‘host cpuntry\dgmongtrated comm;tment to the”
Lo : . - o . - . * . NN o . -
.project, “ T

5. institutionalization of the project

o 6. sdequacy of revard_structure to project personnel
R L S O I

% 7. political ‘a_t.bi‘lit‘y

= \8.1effect1veness ‘of phase out process

Each. group member rev1eved one of the 1mpact ctudxes for data

o ‘relevant to each of these factot;. The ftndxngs were xhgn shared with
R R o : ‘ . B s
the group and a determination was made about the extént. to which each

factor playgg jfrole in;fhe i&;tain|bi1ity_of‘;he project§ tevieyed‘f

. & . m_ ‘ o . . i . o
One ‘group member vaa recponclble fori~ tording‘qﬁmnents~about each of

T N " the factors durlng ‘the charxﬁg ceccxon“ind lubnequently wrote a\“it“““““”“”““*
g\wtumgatxmpuragrf?h~on‘thgt factor for .the gnoup product. (See the"
. -Gfpup 11 Fbpb;; in Appehdii D.2.)“. ‘ | Lﬁ; ;m o ‘
;‘j i- ‘ ‘ f‘\ ; - H : .
. 31 | : T | - e




S ’ K T ‘
N » ) ’;’( B Y
Group Il found, in relsting the factors listed above ‘to the data .

S ’;5  \;\? in}mhe lmpact cgddieb, that hoa;‘counftj’éommitmeﬁt; availability of

 <,;: \ AR \idéqu\g\urnpgner\tquuctaih thefﬁétivit}i;Yﬁqtitutioniliintion‘of\thé

[ -

i \J;prqjetc;j;nd;politicul stability were faétgﬁ% present to a large

S Cooa N . o T e o - .
e .. { extent in moat of. the projects under revieyw. However, the case of. -

Bl ) -

S o Kgn}q;ﬁgmpﬁiggiget\thqt,-despite\éhe\prelencg”cf mosgt .of -the factors

. \\'u;\ﬁqybting«suat(fqability;.Kenya'§~1ack of ability to finance.recurring
" costs and A.[:D.'s lack. of ‘an adequate time horizon for involvement

- N RN Coam N . d o @

fesulted\in‘thé‘ﬁéif;dis;ppéiranfe of the_projec

e

.

~

e )

\A,I,D.‘glintgrvgnfipn;ﬁf(See\chgtt~in»group\fepofi,prpendii\Dng)‘:
Based gnetheir Ji§¢§siioﬁs,\6roup IP‘mlde‘Che\follovingipbliCy;f
o ,récommgndations.for échievihg_prdjgct*;ﬁitain@pilityluheré desirable:

l.lA.I.EIAﬁhould\catefglly‘conside: thjedtaobjectivés in ﬁerdé

of fe@li§tic\imﬁledentatibn\timﬂjfr'ﬁgi and ’Ilov\fﬁr\

U R ‘!‘;\ “ \ . flexibility vith:regard“tofthé{TffeFof;thgﬁprojeét.

S T 2. AJ=D. hhoquAcon$§§er Qhether\thé‘lbhg~te;m bknefits of '
“‘education projects in countriess unable to sustain recutrent
- costes merit external assistente to finance recurrent coets

~ . .

.

beyond the life of the prdjeét; L -

3. A policy should be ea;;bliphgd to ensure that projgcfi are -

B ) R . * i . . . NN »
designed to include adequate ‘training components to provide an:

—y

o T . e LU ..
4. As host country commitment is & necessary prerequisite to

2 euccessful project iﬁp}enedtctidn and sustainability...

A commitments should be an integral aspect of project
’ ’iiplenenthion;'

?bllowidg\ch eud of

i
.-
+
\1&
S

e
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R R Inctitﬂtionalization?of prdjééf ef£ortcguuct ba a foremost w
‘ . \ L

\conaxderatxon from deslgn through 1up1ementltxon thh proper

\_checkpoxnta buxlt into the progect process..

R
- N -

. ~1f N 1\‘\6: A. 1.D. chould encourtge and uhen feacxble, nake poccxble

‘cpec1|1 1ncent1ves for celected pro;ect perconnel.

\ *

\i,‘i - . 7 A I D ohould aasure, i& part~o£uphaping_oqt‘ that .dequate

- \jhuman:gnd;finmncial igéources\régain to:bri¢ge fhg\gaﬁ between

3 o L e e l ) . ~ o
e * relative financial dependency and autonomous sustainability.: .-
- L R
Y N L \‘ R ' ‘ ' \ - ' ) ’

¢t Group III;ﬁ Apygﬁprilfgifit between host couh;ry‘tocioeéonodic;

SN S Culturti,\pbiiticali_.ﬁd\teéhhSlogidal\neédcjiﬂd“fﬁilitiéo# ‘and

{Q{ wee : ';‘plinnedzbrojett/pfgg;im iuterventions. .

&
P

Growp 111 -generated several recommendations and numerous
_ sub-recommeéndations as a‘rbault\gfwdiccbsiiona abdut~the “fit"“betvdén

A -

‘ ﬁost codntry\nnd\A.i;D. needs\aﬁd ?ealitiei. The group tlckled thxs

»

.experlence to determxne uhether there vas any evxdence to ugggect a

;Q

. pfojecr and a prbjéct's impact*iniéhé country. To do thls each
wgroop mgmbar examxned éne of the . xmpoct otudxes cnd one or two

personal exnmples uung a group prepared form for recordmg( data.

. \ \ Hembers then ‘shared thelr fxndlnga and dxccucled at. length whether

‘ dxucucsxon came | nuuber of generalxzntxonc regardlng each .cpect of
VA ‘ﬁflt.' These genetlllzutlonc and .upport1ng evxdence are detalled in

GrOup II1's report. (See Appendix D.3.). L

B \

Cfﬂk;»: ‘: ' _);\ j"f “ﬂ‘ll4ﬁ

broad toplc by examxnxug flndlnge ftom meact evaluatzone and perconal ; |

\relatxonshlp between coc1ogtoaom1c, cultgral, and technoIOg}calext of

’\prOJect'cucceac or faflure vas related to pro;ect‘"fxti . Qu& of this- -




N

In ouunarlzlng the group 8 flndxnga for the fxnal plenary

\pclsxon group Ieaderc outlxned exomplel'bf _some projectu Hhere . \\‘i'
7. . <
proprxate flt was relcted to potxtxve xmpact ¢nd othera wvhere T

4 & * . ; . ‘ . F'S

lnlpptoptllte fxt vas oss8c1ated thh negatxve xmogct Liberia'f\_ &

PR

fImproved Effxcxency of Learnxng prOJect vas cxted as &N example uhére\\\ |

SN ;;careful consxderatxon of hoct country soc10econom1c tnd cultural TR

-

\‘condxtxons enabled A L. D to repllcate succe:sfully 'y prOgrammed
”§“7 - o ngQ?n ng approach orlglnally teated Ln the Phxllpplnes.. Key to the

" Liberian cuccess vns the formatxon of a local commxtrge to odapt the-

\prOJeCt to leerxa and the wllllngness of A I D. to use ttldltlonll

f,r »

\ teacher traxnlng structures\to melement a hxghly xnnovatlve pro;ect.

‘Assxstance to elementary and secondary school dequopment an IR

. .
I : »

~Afghanxstan demonstrates a posxtxve relatxon(htpfbetween cultural

“"fxt"\tnd me0ct.\ There, educatxonal materlals were produced in tvo

.~ N r

\,Ianguages to accommodate cuo dlfferent 110&01st1c grobps v1th1n the :W;;\\

\country,‘ At the same tlme, however efforto to addreca Afghan hxstory

in the materxals falled to acknowledge thut each of these groups,had

B ~

1t8 ‘own v1ev of the country s hlstory, chereby dxmxnxshxng the value
N . .

of the moterlals natxonwlde. In\Ecuidor~a auccessful perect‘in\oné .

. N N N <

provxnce falled to be” adopted in ‘other. provxncec brimurily because it N

- . lacked supporc_ot the uutxonal;gznxopryxleyel;‘thua~demooatrating chc\
had projectp‘ihére rndio.vls soCCeqcfuliykuséd as a medium of

‘§nntroctioq‘£h vays (bprOpriate!Po‘:hé needs of rhgfcouotrigc‘nnd\

‘gisociated with proj;ct success. On the other hand, television used .

BN
| o




Hy

-

as s supplemental delivery system in Nigeria, all but disappeared from

. . N . . R <. N -

N 3 RS Covaw

N . A * N . L

oW * } P Al B . N . N A {‘ B ‘: . N . .:,: NN
N N N -

4

»

the project once A.1.D.'s involvement ended.. = e

+

Xébuntry:pjyticipgtion\iﬁ A.TOD. quigétg}

-

v N

~institutions.

‘stages.

T

'D. _ Group IV:f;RerliéabiLiby ST AU e

I. Benefits will result f{omfinc:eacé& pgr£icipgtibn;oﬁ local . i{f

~‘ius‘ti\tv.‘xt;ji.;c'm,s at "all levels in which & projedt is igiblved,\

/ enostd be wore carefully followed so-that design, =

implementation and evalugtiod‘involye hbst'cohntry L
. S .

. v;f‘Z,‘ansidéf§tipn;ahbui& be given to NOT fpgﬂing pfojégts whé;é\\

. R - N s - . \‘_-..‘ R ey Y. N N )
" there ‘16 nmo. evidence of participation in ‘the earliest design .

wd

v

In c&nqluﬁion,\the»grbup presented recowmendations regarding hbst

v

.
- S . N P

\‘Thérgforgliciis{jhi;A.I.D;~pg1icy.rggafdijg pifticipatiﬁn

A
N

SR L,
N

EA ;

- Gréup 1V propoaed«ueveful\cobq:efE\recohmend:tionsftovghé Agency *
ﬂi~éufdiéenhanéihg:thc replicability gpd‘iprgad of préjects,itluftially the

graup defined*unﬂ‘gistinguishédfbeibéén the concepts of\rebiicqbility\ B

Lihd sprgaa.‘F

; ‘ f\ ~qu1fEabtiity: o

N A . . N N ‘ R -

. . . r: .
: -
N N T -0 w NN .

; V |
A~cone;i6ua; difeﬁtgd eifo:‘dig apply

effective approaches to new projects in other

-

similar ﬁtoblégc;g; T ’ L . ‘f‘

Exteusion and dissemination within the same

country or contiguous area. B o \

¥
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\\\%\ } * . \ . . . ) S - . .
= ‘ ' ) A &
Theagroup then Y60used on the quectlon . tht can A 1 D. do to - L
replxcate p061tlve aapects«of ltB expetlence cnd ‘aot to teplnc.te
.~ Y R . ' H . - o . } R \ L -
uegatxve aspects’ R ‘ S e ]
) A conalderable amount of txme was apentxgeneratxng a list of S
SN ‘.‘ RN - a £ N * N » - v - . ’
\condztlons that fcvor or mzlxtate agalnst repllcabxlxty -The . lxet
which- became the framework for analysxs of the tmpact evaluatzon
andlngs included: s \ \ E ;j \ R A
l. host country demand/energy/commitment . -~ . S T
2. cost effectiveness - e - ;%?
3 kpovlédge_ about what Worked and why % -/ T l
\ Q.rxnformatxon dxssemlnatlon/communlcafion ® ‘*ﬁﬁ A
Followzng close examlnatlon of the meact evaluatxon flndlngs and - : ‘.
pe'sonal experlences in Ilght of the condutlons for and agaxnst T
1 replxcabxlxty, the gtoup concluded that Ilttle concrete evxdence was
ﬁ‘\avaxlable to them. Thg[r analysls led to a. 118t of concerna ‘and
\ subsequently to a. set of recommendatxons for the Agency. (See;Crpup
‘ : ‘ : ¢
IV [ report,xn Appendxx D.u4. )
. \ . . o
. Groupflv prese‘ted the follouxng poixcy recommendatmons to the ) - -
flnal plenary sessxon ’
I nge unLt in A.r;D. (powszbly Sector Councxls) should be
. P Do )
\ - charged Ulth reverLng prOJecta fot{potentlal repllcatxon and - .;
dxsaemxnatlng thxg throughout the agency.e\ -
‘ZC“A 1.00 muat have an underltlndlng of Hhat has uorked and uhy. i“

a. Documant 1mpPementctxon Ulth real formatlve eva!uatxon.
B b. Enforce requltement for thorough quarterly 1up1enentatlon

rev1eva at Hltclou Ievel

frou
~J

. ‘ “ \ :\ : ‘ gé | fli
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‘K>b.\decider\rolling“detignb,‘i.e., ;hortér genetql
. . \ \ : s ! S
1mp1ementntxon plans for pro;éct plpetc with uore detnxled

. s . X [ N X
- 'ﬂd 'Petlflcfplapa at prOJec;‘otirt-up'and periodic )

v “ e . ) Lo . : BN TN A4 .
S rgvjbion‘duting implementdtioni [ ~’§«“~;

[} s . - \ - . N ~
3§\Consc1ous terxous attentlon.uuat be glveﬁ te. the Agency s
.1nformatxon dlcsemlnutlon ayatem...to get uoeful,‘taxlored

“‘ .. RN -

;“\relevant down to earth 1nformat10n to. uaerc. Infornatxon L
T flqws shpdld ?esYerti§ilf Iateral (lcrd%s uectors) 'nd \I§‘

o f \’*
5

;vextgrﬁ;l (jﬂglﬁaink oth!r«dongﬁa);

L AN

A.VALI;D; ahould g1ve more .ttentxon to resenrch ‘on- terategxes

. N ~

\"for more cost effectxve npproiches e;pecxally 1n buclc ‘;{T‘fg3‘*“x

gducatlon. o RN  ‘“\; -

. N 3
\ o . . : t

5. A, I D.‘desxgn~procedutee chould requxre ‘a revxev of pcat

N\, RRNY
\L -

RN . experlence“(:tate of the art) hnd the explxcxt ldentlflcatlon

prilgtsons 1 rngdm(ﬁhqt*vORR;) vhdtgdogs\ndtjyork).\: :
Grodp‘vff‘Désign,\iﬁﬁIémédtatidﬁ";Vald;t40n and feedbnck :

Group V uhose t0p1c covered the entxre progect deveIOpment .

a LE ) . 0

R

ptocess, touched on a nuubet of xasuea uplsed by other groupa 1n ltl

LN
~ w

dlacucsxon and fxnal recommendntxons. The group chq.e for lt.

N

‘lnalyticil framework zhe gu1dance questxons ;uggected for the toplc by

;}, - R R N R N BN x

NS R -

Conferbhte.organxzeru:; B I o

”\;ﬁﬁif are the donor conttraxntc uhich encourugem(dlccournge)

pro;ect/progtam effectxveuetc and xapuct? - ‘\\T . b

P T

-whut ohould the purpooes ‘and . gonls of A.I D.‘educatxon pro;ectc

N N . N : . - .
. . N . - . N . N RN
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—By whatftfxterxa ahould thele purpooec and goals be 1dent1f1ed’ ‘ \
', “ N ’ e e ‘ v ’0 s . ’ . ~
. -By vhat mechant:ms can evaluatxon become a uore uoeful tool ln\
: o L o . \“5*~w\\v CU e
et A the‘denlgn process. o - TR A

- Fout teams or Jubgroups chen examxned 1nd1vxdual meact ttudzbn in

llght of chese questtons and shared thezr fxndxngs with the vhole

’ et
1

~.‘” \ iigrOup. The group xdentxfxed based on thxs dlacuaalon,\major issues - 7
. ! Y ) . . )

;;?» ,;‘\\’\ A . \infproggct*desxgq\and:ggngrated a\lxat;ofieducatxoq;projgtg goqlsﬁ “

\ e T L e v DU —_—
+ The teams‘then wrote recommendations for policy:.derived from their .
. i .\ . . “ - is R . \\ ia*'—' ‘. - .::\\\ N \‘ . - :j \\ o R - . . \‘\ i ' § ‘
- dlscus910n of the. thdence./~\ * . :
. N § N P _

Due to time conetraxnts the group dxscuss;on centered on pro;ect * \
deaign isauesw Ihxs dxscussxon underlloed the meortance to progect '

. desxgn of host country*commxtment 1nst1tQttqn§1‘developmentg progecc

: N : . N . ) o . . LS . .
xcpst\effectiveneés, and socioeconbmic fit of ‘projects. Although the LT
B i Conference focus. was limitg‘éto\eduéatigﬁﬂp;ojecta“perjue; Group V ° RN
' dwelled at considerable length on implicatidis for the project design.

5!09233 Bf\gdqééfionalbaégivities inlbéh;r;seétora.f‘Thé group
gji Egggeéted &hat~pérh;bs thé‘éducatfon Beftorﬂehouid be‘rédefined\ié
;Cerms-of edueatlon a?tivxtxes r;ther than edu;atlon programs (éeé the
*‘:Group v report 10 Appendxx D.S. ) e ’
swln the fznal‘pLenary~ag#s;oﬁ;\cr;bp v h;dé th;\foliowihg poiicy
recommeﬁdafions~for igehcy“coqsidefatiod. - “ 1\ : i j . S wff\;
W*Iifﬁﬁiiﬂgé§§?kiéﬁi“EdTiEy“iﬁ&ffﬁdﬁiﬁg‘ih&”iE?EEi&?il"““\”‘Lw“”“
:frﬁ ‘\eoﬂatr;intc, wst be cyctemhtxcally unalyzed dutlng the
pro;ect deslgn proceoo to enable prOJect'deaLgn to addrecs

-

such constrcintl.
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R A.I.D. should déielup_ifiohk-tefﬁ-ﬁunAﬁ‘réiource developmeﬁt
\ \ ctrctegy,*elpecxnlly 1n Countrlel vhere A.I D. has 11m1ted

R fundxng and pertonnel and focuc efforté in government -

k

'w_prlorlty area: uhére A. I D. hll a comparat1ve adv;ntage“[tf

e

- t 3. PrOJect desxgn chould IIIOU suffxcxent txme for 2 progect to

—

uchxeve\1ts stated ob)eétive@} Ecﬁeciaily\in the*;aae of

t

Jiﬁnovafive‘e#ojecté. < - oY
o . o .

e R e .
4. PFOJQCQS ahould be‘de31gned to.be cost-effectlve,‘v1th plans
\\;\ . bﬁilt in er“th; host goyexpngn;mto acguuc\rg;qf:éht cQ;£;‘ fH:ff\¥1
| ’once A I D é intervéhlioﬁ‘has“en$id.\ : :‘f“-:'f'g ¢
L ~S.T'Educatslon p;QJects chould be dealgned to be. ln 1ntegr;i part‘
\ t  '“of the country c edu&atlon\cect&r‘otrategy ;nd of its #\ vkﬁ
'&evelopmeﬁt procees.\\ | o | "
5\:6; Progect deslgn aﬂ¢ ;Qplementatxon shouldxinvolve trQe
i L; D partxcxpctlon of\host gov;rument off1c1als‘vprdject\
‘ ~1qﬁlémentha,\qnd benefjcié;ies. IR \ 1‘\_‘
Mf B | \ R : B - . [
| . 5
. ‘ .
) f

-

N .
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~ 6££ered\react;one_eqdeceqpente‘»‘Fxrnt Bradford Langmmld Deputy¥

> Assistant Administratoris

\vofkgrdup tecommendetiogﬁlandVQnderfihed the impbfttnce\of'building a

\sxgnlfxeanc impact in eevera1~erees, from\deveIOpxng bhsggemlnxsxeﬁial‘\
1‘capecities*£o\the\design.ef\eﬁfrituldm and educational services. He
_have .an inflhence thanlfhe\qdnistetiee of healthr‘agriculture -and

"relate to- hoct coun:ry progrems end obJectxves called for an

;\ ‘t' D
. ] : g o
V. stponsas FROH AGENCY orncm_s e

Follouxng the. votkgroup reports cwo~senxor A.IeD. officihle

f‘hewﬂureau for Near: Eeat counﬂlfed on the\‘\\ﬁ L \?Q;

| fvorkgroup;fecomﬁendat ,Flnally, Joaeph Wheeler beputy -
\\Admunzstrator of the Agency, reeponded to quentleg? from the
pertlllpents . t.si - S o - T oo fl\\e:;?
N T e o S s S R e

Langmaid expressed his coacern for two issues not addressed in. . - .. o

.....

5polzt1ce1 and economxc constxtuency for a ptOjeCt to: secure host\

country commltment‘ He 3e1d he was dzsappoxnted not to hear.a demand o \\',f}\

K]

\that A.T. D do somethxng about restorxqg to Lts pro;ect portfollo

AN

. L
tradltlonal educatlon programs uhlch the ev1dence ahows hed hed

-

.-

‘.

~noted. that education minisferies in developing countries were probably

better equipped, had more resources, and thus a better opportunity to

defense. Th1s Qe said, vas a valid’ poxnt favorlng educatxon -

sy

\~assxstance and a point that deserved to. be. made,.

Langmald seld that the tecomnendatxons had falled to address

% .

educatlon dssxstence. .He lnid A.I.D.fe concefn;over hov projectc ‘

.
~ - A o
exemlnetxon of hoot country Budget capecxty and ln enelyclo of hou end




ot . ‘ Co ~ : ‘ g o
- conference and urged the educators to present a forceful argument for

- education-assistance to the senior Agency staff.— —

_Mhy they tpend thezt uoney as they do. He noted that despxte the hlgh

R

otts of educatlon A.I D. had fnxled to explore ?ully vaya of

AN
A ]

nobzllzxng resources at the local level to cupport costs: of telcherc

books\matetials;‘buildings:and miinfenance.i)ﬂe nlao pointed\outfthat

~

’noot gove}nmenta are unaware of uhat xt concg for them to p;oduce a

i

“lxterate atudent utu.lly a reveallng flgute in relatxon to effxcxencyk

o
» \

\:1ﬂ3CO0tluéion,\LanédqidkhddrESsedQthé?issUe«bfihnét;govefﬁment5?\\
. . . §~ ™ N

,‘commltment und sustaxnabzlxty.\ He caxd that contlnuatxon of a proJectgg@
: ‘ftet A 1 D 's lﬂterventlon had ended requlred a prxvate demand for R

“} the progect.w Therefore, 1t‘was\1ncumbent upon A.I.D“‘tOﬁbuild'into‘~\Tf_fl

.\’«

;the pro;ect both a publxc lnd L) prxvate comm1tment for che prOJect and :

¥

4—-\ R . . N
its pothnu;;}on;‘ There vas a need he 881d to developgtnjthg

- gpvernmehtipolitical gnd\econqmiC~constitUeu¢iéé\ﬁitﬁ*Veéted7ihéetests 1 o

S L

. inﬂthe continuatiou ofithe project. "I ‘m not cure we c%fnd enough

\tlme bulldxng thut klnd of a constxtutency, he cnxd ‘\ ‘ “\_ i

In respondingfto Rgtticipant~questions;‘ﬂﬁeeler hddté?hed‘ievér;l

i S .

‘ \ . . i . S \ |
issues that had been central;to>g?qup‘delibergpxonn throyghout the
]

-

u

Agency policy - .,.;‘ Thib’admibiatiation'é‘policy inéludgs*

- in general: . continuing concern for basic human needs,

41




T henlth educatlon cbnéennV“
for thesdxutrxbutxon*bf benefxtc coupled v1th

tnctxcul concerni\fot how you get therelthe\

moot effectlve uay.‘ There Ll“lttong emphasxo

.on productxon, und ctrong euphaoxa ﬁ{o‘5\;

\ﬁﬁ_on ut111zatxon of every 1nd1v1du¢1'c talents

- and a@xnet,‘mcludmg enttepteneurul :

%

abllxtxeo. The contlnuum 18 there.
s Y N AN .
o R A

e

1\51There 13 a\need\xn thx: admxnxstrntxon for an

aartlculatxon of educatxon pollcy, uhat 1t 1: ; %5 .

Iﬁwe vou i llke to: be dotng, to Hhat extent \‘*f}\\\

’stslon Dlrectors ate encouraged to develop

'“*edu¢atlon progectt...rhe Admxnxstrutot 13 open

\td‘dxvcuns1on‘nbout educatlon._ I vould

‘.
yd

RN

N

methodlcal rev1ew of experxence, vhnt

N uucceeded what faxled to buttrent the

N .=,.

:argumnnto. Thct mnterxal -is here. Nov\it'

‘_.,,\

f:needa to be pretented to. the executxve

. v

\ .t.ff... o \

S Fundxq;;for \f\t ‘ \\\}iThll adunnlstrntxon ‘has opoken (ubout educc-

S s educatxon‘gr_g fi;?f \\t1on) ln the foru of budget. And it's a

LIS
“

V}difficult:ti;uatioqr In@tern.\of;;he“ T

[KC :

JArulext providea by enc nm:




development enczttence budge;, educatlon is
\ ;holdxng‘xte\own,or‘goiag\?ovn. There is a7
" continuing \apr?ior\iacy:szivzen; g0 zi’}‘iifc\uil’tur:o-;p. o

‘f\‘\tpopullt on; ve re utged to do nore 1n ener;y

. L fxff‘Then there are the resxdualc heelth lnd

e \1o'§f i;i\e~peducatxon...uh1ch 1ncludec 'y nuuber of pro;ect

\iaiif\\u ef.;e\fiereee Iévould not necea:er;ly clessxfy ac

S fedQCetjon tuch a5 labor end part1c1p¢nt

\ ;*f‘;ﬁ-,ffef‘inin§~ The reel fundxng for educatlon~1

"$:§}on1y a plece of eifunctlonel portxon of the\\

;\budget. B <

N ‘Basic education: . There LR good chance that you ll get a

ffhearlng 1f you make*a good case for be91c~"”

%
)

~t:‘\ ;li‘~\~liof ) i 5? ffeedQCI:ion ptovzdlng 1t c vell grounded 1n e

”aet of argumenta...The dxlemma xs chet

. f=probnbly don t have the retourcec for beslc\
, L e : : N
S A T ~eduéation; But I :txll thxnk A.I D. can help

R o a goveruunnt put together a fundxng peckege to

<t - . N . \ L gi\\o.\lx‘vorthy prOJect.

v

ofltxcally 1mpo

“TUProject wcale is Large”
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P APPENDIX p.1. : o

GROUP I ‘fI fft‘ {,\\\‘\‘ co

\f HOST COUNTRY INSTITUTIONAL CAPABILITY AND COHHITHENT

L . oo N
N o

\.~ The problem of the host country 1nat1tutlona1 capebxllty and

commltment needs to be consxdered wlthxn the qpeqxflc areea of i

5 T E \%~\§\\ )

\structure, procedure and\gmplementetion,; i

‘ \ , T : ‘ iy x
The elght teports under conszderatxon are Importent in ofar es

they help us have an understandlng end an apprecxatlon of the need for

. Y
» ¥ \ - RSN . ~

g\\contlnuous and hermonlous collaboratlon by all pl:tles concerned 1n \

j\

Y : \ ‘ ;\31‘

A.T. D. programs.fn\

\ : |

o In thxs summery we shell specxflcally deel vxth the sltuatxon -

R N x“ . RS WH\“‘\!\\

‘ from the p01nt of vxew of the host country end the donors lndxcetlng \‘ ‘
N . . 3 . -

. /
the key fxnd1ngs based on research personal exPerLenceafof the
. ~’«~ N “ N . ! ) ‘\
part1c1pants and othet relevant ISSUQS Drew1ng fron these flndlngs

4‘

. ’ \ RN N N
we will meke a statement of pOIle and suggest pOSSlble - 5

N\ recommendetlons. : . . R
\ . ; g
v : S S e -

~

 STRUCTURAL
1. ‘Vetticel institutions (Netfonal,‘RegIooaI; LoceI)

€

/ 2§ ‘ HorizontalkIntermfnisterial Relations . I . SRR

4.  Role of PVO end\Privite Sector




'PROCEDURAL -

\lﬁ\ Approval and Allocatlon Hechaulams (Procescea)

- 2. Intra-covernmental PVO/Prxvate Sector Donor

s

:4,\‘ PrOch;~Prpceqsy9£ Inden;ifiégtiod.\Iupleméntmtion; EyaLxhti?r

sharpens existing tensions. Thed

3. <’Bud'.'gec/l?ro,)ec:t Cycle

NI

2 .

oy

The fxrct aspect to look at 13 th‘hatructure of 1nst1tutxons that\

*

can be 1dent1£1ed at these levels--natxonal :egxonal gnd\loca1,~»1n N
\.ﬁrojecgs\in Uhlcb\;gp or‘mpre\of chepe levels afeiinﬁqlved} th9ré\is\“

of ten ténhionﬁbetween({hemiphith requires rédolhtiqd.“ The main

) - . NN N . \ . . \_ \k‘*u
reasons for tensions are identified as:

a) .. lack of communication ... T T el

b) bureaucratic jealousy. :. ~ . - olo¢

¢c)  actual of“percgided incqﬁpéténce*bg:ﬁéén\levels\
d)  lack of. coordination
e) \chcntgb in\attitudes;]fL

\°These tensxons are a normal fact of lee. However Ebeﬁgrﬁup\°l‘

ngted~thpt the otgrtfofg0\nev proig

i

 tensions cannot usually be

k;éqplgtely‘avoided. The issue forlpfogram development is wheﬁhér.they

can be ‘made ‘creative.
vadence of theue tencxono c.n be found 1n the cale ttudles for

reasons (b) lnd (c) xn the Radxo Cortecpondence PrOJect Ckenya) od

*‘for reaton (e) 1n the Phxllppxnes Tupact Study.f“The NNTEP ptOJect i

\Rxgetla reprelentt [ ppecxcl‘qaug:uhere the’tenclont verg plrtly

i . \ B

between two of- the U.S;‘inititutfonc invpivéd and purtlyénev teniions\

between institutional .and bureasucratic elements as Nigeria

3

N 1

. : }

N i ¥
i

3 - E ;

i N
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‘“often\intrOducen;nev tensions -or




\-nmnxstry hWE not yet deveIOped 1tc own plennxng ci

RN KS N -

\f“}_reetructured ltl government dutxng the ptOJect perlod anxlatly,\

~fJorden xlluetretec the dxffxculty of plennlng eeoxetance vhere the

ecxty. Thxa

e N

teeulted lnfperxodc of dxcegreement over progrem ptlotltlel.n Jorden

developed xtt ovn 1not1tutxonu end vorked thtough eevetel petxode of

H

:fturbulence in the perxod dutlng uhlch A I D assxstance ves provxded

The Korea case eppeerc to tepresent e cece of eucceosful vertxcel

: coordxnetxon.;f\

The ebove tensxons are malnly vértxcel Cenalons among
N N N N . ”

h1etarchxce1 elements. Other tensxons ex1at horlzontelly emong

s‘elements at. any leygl,“ Hoct lmportuutly, tenelons exxst*et the xnter- o

" mnnlsterxal lovel‘\ The non- exxstence of mnanxngful 1nterectxons at

‘the 1nter mlnxsterzal level often leads to e lack'Sfacoordxnatda

‘ Operatxon of thexr own progrems. In some cases - the moet leatxng

. . T "Q
ilprOJect melementegxon.\ The coordlnatlon requlred for effectxve

eexmplementetlon of the asslstance progect often forces manxotetlel

» . N !
. . .

\jelements to 1nteract in ways vhxch are not notmelly requlred for

-

xmpact of the educetlon ass1stence ptOJeCt mny be to brlng ebout nev

‘ petternc of 1ntera¢tlon and dbotdxnatlon emong unnlsterxel elementa.

:Among the typea of ptOJeCtl whxch often heve thxa effect are nonformal

functlonal skills ttelnxng pro;ect vocetibuel treining’projectc in

flelda auch as agrlculture, end edvenced trelnxug progecte uhxch

*1nc1ude a m.npower plennlng and euleosment ect1v1ty.\ Exeuplec where

-7

\ ethe flllute to edequetely lnt1c1pete end reoolve ptoblemc of

horxzontel coordlnetlon effected pr01ect success 1nclude the Nepal




nprogram Thnxland lnd Colombln. A‘ooomon‘ptoolem inﬂthe foiio‘e“tdd

‘Ebrxng m;nxstrxec of fxnnnce end economlc plnnnxng 1nto the proceso nt::°
. .an enrly otege of progect dewelopoent und plnnnxng

In nddltlon to the tennlont and coordlnntxon problemn enong e,

NI

\“:1nat1tutxona1 elements of the Iocal governnent \\
\exlst partly becnuce of dxfferencec 1n perceptxon be ween the donorc

e nnd the rec1p1ent government.as to the deflnltlon of the problem
‘”~f. fiprxorxtxes nmong the problems end vxews of hov to ptoceed 1n colvzng

“the ptoblems.‘ Thete ere often dxfferenceo in vxewa of hov to proceed

v

‘In meny ceses \the govetnment oay dhange or chenge 1tt ptlorxtxec

\\durlng the 11fe of o prOJect neceocitetlng ad;ustmentn on both nxdes

Ry

wﬁhnvein,nredetepmined fevorlte oolutlon whlch 1f it etteuptn to

xptoceedevithoot‘full ngreement or underotendxng 1n the 1ocal

i {on*gove_‘n;nt;villflendfto COnfllCtl lnd ptoblems‘ln 1up1enent|tlon.fTIhe B

:thxs eppronch cOuld be developed vxthout cnpxtel or xnotxtutxon- -

%L\bulldlng elements. Thzs wns 1ncorrett uﬂd lnother dnnor hnd to, ﬁ““
‘prov1de the cepxtel 1nputo. v;thout uhxch the pro;ect could not

.functloni Ultxmntely the pro;ect confronted problems of recurrent

tencher oelnrxes uhxch c0uld hnve been ontxctpeted by better

colleboretlon and forvnrd plennxng at the 1n1txel otegee.

to the ‘new 51tuntxon:‘ Afghnnlston 1: e cnoe in poxntt, The donor;najd\fi*”

- radio CO‘feggbndEnte couroe in. Kenyn repreoented [ donor Judgment thnth\

S L e e B S S e Ve s e ve Y T S 8 S St v e e A $33n b TR 13 A i SR S e v A -

B

The group noted the need for ettentxon to coordxnntxon e-ong the
o _]Jdonoro bnt dxd not heve teoeo\on%ﬂblth\to\oenenreCOI-endetxonq for

.such coordination. " A pnrgicuierly delicate set of tensions arise vhen

\”\57
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ch to leverege or;brxng about

BN

vhet they conelder to be needed reforms. The group dxlcuoced thxa et

length und reeched conoencu. thet 1t vee epproprtete, lnd ofteu \*ir . :\E.

ptedeternxned dxrectlons, it is consxdered en unvarranted end

Ju

“:Re~ineregne'of;tenglogs~rether~xhen the cgoper!;xon\needeﬁgy

\ effectxve ptOJeCt 1up1ementetxon. The A. I D. role 1n ecceleretxng the

pece of educetxon plennxng in Jord? feppeere to heve been*en exemple iﬁjoeﬁil

_v-—": =

of an epproPrxete, though ltrong, rofe in brxngxng ebout coordxnetxon\

f\\

and dec1.10n ‘at a crltxcel poxnt.»;“\
M There was agreement thatwthewlﬁctxtutlone relevent ‘to eeucetron\

anlude meuy in the przvete teetor and the role of coumunxty level \\ vz‘gﬁgf

orgeexzetxona.\ thle“the grOup ctreo.ed the xmportence of 1nvolv1ng

\ N \
coumunxty organlzatlona it noted the ceke of Kenye 1n Uhxch the

eccelereted developnent of coumunxty achooll under the Heraubee

-

movemenc creet@ﬁ arproblem of eupplyxng Ceechere tepxdly enough end of
- maxntaxnlng the recurrent cooto of :hece lchooll.\ The need to flnd a

lolutxon to the problem of large nuubert of poorly trllned teechero \*Hf

forced the Kenye governnent to Iook for & elternetlve neane of

1n-.erv1ce trelnxng. The reeult was the Redxo Corre.pondence progrea.mwmm\

!ventuelly, thc fexlure to fxnd '3 oolutlon to the other probleu, the .

costs of elployxng the.e teechere et the celerzee eppropr;.t. for L

the1r upgreded ete:uc beceln prohxbltxve end led to the collep.e of

1
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5

\theriniiervice_tnaining tcheﬁe. This case illuitiates c\tention

betveen the ab;ectxve of 1nvolv1ng wore elementc zn.educutlon dec>;1on

*

nakxng cnd the uunxctry ‘o need to maintain :uffxcxent control to .
. ensure effectxve pro;ect 1mplementatlon. - -

Both A I D and the local hpvernment\hcbe§jn\intgteif in fihéidg \i

vays tO‘fellt!;edUCitlQh\ef{ec;iQely and channel assistance to the - °
P RN R e S :

>+ local communities. The government has need to develop tew mechanisms -

\ 5¢ude;i}D( may hcve\toidggist fn‘&iyé}oﬁiﬁg~theqe\ haqisms;f‘

:Addifionllkﬁt:dftufaI/procédurxl°itsué3«Hhich 5\e‘£roup*dilcu;cedl\”

fﬁué3did;notifulfy*resdivéfincludéf\;

) —Budget and pro;ect cycleo mcy be anompctxble \

—Tun‘ frame for progect mplemenutlon cnd uqnct my be

“1nadequate .
-A.1.D. pf;céégte for prOJect approval and fznnﬁcxcl\cllocatlon
may}be ;ﬁcompqtiyle pr poorly ¢§§rd1qa§gd ;1xh‘the relev;pt‘\
"yeéh§n§g¥;.§n\;heilécf}jg§vgrgm§ﬂt |
-Qeéit&légs\bf ﬁh6 iﬁiti@t&@ ?ﬁe ptojééf,fihe cri?igflxt;ckiis
“ \insuri?gfﬁhat as it\de&éloﬁs it_bécéﬁqsi’OQnea{“byjihé i#c;l~

~ ~ ’

government and institutionalized as part of the local s&;teg;a‘f

~

The‘Philippinés‘exam§les‘appeai to have been instences in which o \f-gi
‘this Gis‘not»hccoypliohed. Korea |ﬂ§ Kenya appeirjto be. -
succea&ful e~ximp les.

-NReed for pernodyc consultntlon ﬁht;fcullrly on.nanpbver and
budgetxng nntterc ind ‘for full local pgiticipagionwinrproject

Y N . Cos * -

A S uonttprlng lnd\evafhitiop.

-

N -~
. kS 1

N [,

> A &
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| susmnmun or énoncrs m) pnocms ;\;
& \:

Suctuxncbllxty of nny educatloncl prOJect 9111 depend upon the

* extent t6 uhxch 1t 10 percexved as bexng uceful by both prOJeCt

*"\

.benefxcxarzes und hoct country offlcxals. We.xdentxfled ftou the

3

. mpact ntudxes and other relevant experxeucu the cnt?xcal cnteru

that determxne contlnu.nce of educntxon efforts after A I. D. ~f\

# o ‘ i\‘: ;

rnvOIVepen:‘hqsggeased; After llotxng the Ctltetll, ve nnclyzed each

case Qtudy; The crlterla and our: concluoxonc follov

\“\H\\ s sy

ISSUE 1: Whether the cuotazncbxlxty of e ptogect is’ Ixnked to

A,I.D K havxng comm1tted 1tnelf to an adequ.te tlmz horxzou over the
11fe of the ptolect.
An\examxnatlon»of‘A 1.D.'s progect xmpcct evaluatlont reveals

" that A. I. D. Ny xnvolvement muct be cuffxcxently long term to allow for \

R
e

the development of an xnctxtutxonallzed xnfr.atruc;ure and a qualexed
*professxonal cndre for contxnuoul Luplementobxou. A, I D.

-

-

involvement in Nepal Jordan Paraguay and Korea gzvec evxdence of -

\sufELCLently Iong-term development acaxstcnce that permxtted the

creation or re~enforcement of key educatxonal 1nct1tucxonc and thexr -

-t.ff over a perxod of 20 35 yearc.

- 60




‘\ e )

On the other hand lnd 1n &11 fclrnetc,:perhapc for reasons

beyond A I. D t~coutrol our. 1nvolvenent in educatlon cector progects

d‘.
&

1n Thaxland Kenya, lnd the Phxlxppznea wvas not oufflcxently long term -

to allow for the full 1not1tutxona11zatxon of all ptOJect. in terms of

. N . -,

nRecommendatxon:

\1n terms of real1ctxc 1mplementatxon txme frames
dependlng upon the complexxty»yf the prOJect ollow for

flexlbxllty v1th tegard to. the 11fe of the pro;ect. .

o

 ISSUE 2:

of sustalnabxlxty; uhethef glven commltMent

effectxvely handle recﬁf;lng\costs uhefhetufht;ugh 1ﬁtetna1 bﬁdget

\aﬁéﬁort or\fgrglgn gqa;staﬁcte i“g“”
ATHaiiaﬁd\gbeea\»Nigéfia; Jordan ;nd Par;guay all enjoyed rapxd

economlc growth Uhich made 1t p0651ble for the hoat countrles to .

\economy\has shovn\modest\;mproveuént

contributions and is struggling to survive. -

1

.of oPerction.'

\" . )

~~Infken}a,

¥

handle thelr contrlbutxons and to,maet~rccurrent,c°sts.~

_continue to be. \The*Philipplnec progect depended on-external

fthg\abock to

~

.cceptabxllty to both benef1c1ar1es and to che governmentc concerned

A I D. catefully consxder progect ob)ectxves
C \ .

Whether economxc envxtongent 13 an lnp’;tant element

the host country can

Nepal'

but 1ts cupacxty to neet costs

- depends on\éitérnai cdbpoft, vhlch has been adequcte but may ‘not

Iy

v

the economy by the oil crisis caused re;rénchmaht ffpm planned‘le§e1§

The cucceca of educatlonal prOgtnm& depends on economxc\

e NN [ e s S A

pot.lb;lltxea for graduates,’ Thxc, in turn

lnd*huiIity”df economic gravth.

AN

61
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g

1. affected by the smount
The lVllllblllty of overseas JOb

‘ opportunxtxee and the . reuxttcnce‘fed econouy of Jordan oolved a

+

and




o 1o sy s P

j
i

o

. “

l\ouste;nob111ty of an effectlve eduatlonel oystem. In N1ger;a oil
A\revenuel permxtted che country to handle demand for‘cecondary

:\_educatlon creqted by the'ptOJect. \

avaxlabxlxty of out51de:resourcec for trudxtlonal educatlonal

\“fav;ilabie to %gstain~the projeet.

. ¥
efter pro;ect is termxneted und the edequacy of the numbers and thexr N

-

;grow1ng unemployment prbblem vhxch 1n the mxd 603 threatened the

.“\)

3

v

rBut\ecqnom1c grovthecnn creeteiptobls‘

\growxng economles are prov1d1ng JOb Opportunltxes that compete u1th

3

and draln the educetlonel system.r In the Phlllpplnea >;hei

lov-cost educatxon pxlot progect.

- Conclusxon Ihe eqonoﬁrc ehv;ronmépt; in,enyigivenicountry,\

- can eignificantly;effeéteﬁhethetii‘government 18- able toj
e o : \ o ; :
’ sustaln the ;ecurrent cocts of educatlon pro;ects. A ? D.~

- should“con31det Jin theaeécaoes uhether the 1ong ter&

5benef1ts of euch pro;ecte metlt external (A L. D. en{ other
;donors) fxnancxng of returrent costs beyond the ndrmal l1fe

of project.

‘\3

U . \ WUy
‘ ISSUE 3: Whether an adequate number of qualified
\;:‘\ N - . - N . N N AN

\‘The isoue gddresaes the\quedtien of numbers of pércdnhel traided‘ \ g

‘both technlcally and in menagement areaa, thezr prelence lﬂ the system

. areas of specialty. Y . - S

-

Paraguay, Pekioteﬁ,\&enyeiiJorQan!“kéteeﬁ\P

. -
N : B
.
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g
A

\vxthdtqw¢1,~\T§gte were no examples of .dverce gfﬁgctc‘of\;ruinxhg\f
\ -nnpbvét 6rgc¢n§dLin<uhiEh~triinihg\ﬁaslihdaqﬁate or not done in .

‘uuffxcxent voluue*to cover the needa.\  \\‘"\ VL e T,

;flnanc1q1 ;qﬁ‘quglered~hunqn regoqrpes 1up|cts upon the

5§upp1iea; and adéquate\nuubert\of ho.t‘qountry petgonnel with at least

contributions.

trnlnxng progran vcc axgnxfxcant lnd 1ntroduced enougH traxned ;

technxcxan. to cn.ure the .u.tnxnabxlxty of the pro;ect cfter A.I D‘

\‘\

hY
\ L y

Recounehdctionf A polxcy .hould be e.tablxched to assure that-hf/

prOJects are de31gned to xnclude adequate tralnlng
couponents to provxde an ndequnte nuuber of quallfxed

pgrsonnel.

~

ISSUE b Uhether the degree to whlch the host country has

demonattated a commltnent to the ptOJQCt by supplyxng eccentxal

RN

R

sustainability of the project. -

Host cbuhtryféommitdent is defined here as the timely provision.

N

of necessary progect 1nputs. It-idcluaei“éoniributiona\"in Iiindf‘\(lr{\\~
envlroument of "legltxmacy thh cupport from npprOprxate natxoual

tegxonal and l&tnl prestxge flgures and necessary. leglalltxon to
peruﬁt tbe»pto;ectptoyfunctxon lvaxlable facxlxtles equlpment,\und -~ L
. - . \'“. N . .. ) ‘ O N N

minimum professional qualifications). It also includes direct

‘contributions of fihlncinl‘reioqtéea\to luppleﬁent‘donot S ) 4
- Tl o S

Alwmost all qf;thg‘ptoject;*revieued in'theae\iupa‘pfeﬁalquions ‘

seemed to countain a high lével\ofihOtt country couhitnent duriu} the

10

wlifé\of the. ptgjecp;indinoot are b§i g 8 w\ ined with local tecoutcec.fi;wwww;»;“w;;

Hhxle polltxcal and econon1 &conntraxntl way negatxvcly affect the

5

continuance of progect.,\a hxgh level of hout couutty co-m1tnent vxll

Lo

often .uct.xq,prOJectl. I o - e
S . .

o140 T
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policyuaﬁa Sifatgkyfkécoihéod)tioni Hoot country conmxtment

‘is a necea:ary ptetequllltc to tuccenaful pro;ect 1mplemen-

itatxon and auutaxnabzllty A I. D polxcy choold prov1de foz-‘_\.\~

A early xnvolveuent of the hOlt country 1n plannlng,

w
»

management and evaluctlon to help ensure adequate provxaxon BN

of hoct country reoourcen durzng the lee of the»pro;ect and

fbeyond Host country coumltments chould be stated as\

Spec1fL  ly\as possxble 1n project*docagents and regular‘

;él .o s = ‘monxtorxng of the provxslon of these commltmenta ahould be
\an xntegral aSpect of pro;ect 1mplementatlon.\

: \—’ : ISSUE 5

‘-Ek(xntegrated) vxth xndxgenOus organlzatxons.

Whethet the- pro;ect is effecttvely Lnatltutxonalxzed

.

. The evidence from;f%e\projects/programs etudied;\as\well is\otﬁeri
examples“cited shows that successful 1natxtutlona11zatlon of A. I D.'s.
~efforts 1s - & poaltlve even nece%qary, contrxbutor,coward

sustalnabxlxty. Some prOJects llke thoae i Korea, Paraquay and "\

R

\>Nepa1 fit at the outset .or soon’ thereafter "into established

\institutiongl ftqoeéorka.“ Others, for exomple those ia Rxgerxa,
*\Iﬁailand,and Kenyo, vere‘db!e through zmplementatxon to establxsh

\themselvea xnstxtutxonally, leadlng to" thelr hav1ng custaxned offecta.
That is not\to say that Lnotxtutlonal changec dxd not take place uﬁere‘\

1nst1tutxona1 fxt wvas acﬁleved Indeed Ln‘moct instancgs‘significant;'

‘.changes‘dld‘oécur, but Uhete\theoe reﬁorms took ﬁolo\and ﬁere

Nyuuqtained they oucceeded ac‘a re.ult of thelr xntegtatlon vxthxn the

1nst1tutxona1 aett1ng. . -




Conciunion;fLSqotaipgbility,;théiébideﬁcé~indigates, derives -

from the“tdocéosful\institotioﬁnlizotion (lyotoﬁic internal-
. \‘ - i . . N N
“xzatxon) of prOJect/progrnm lCthltlel. The polxcy

RYSRS
T

\\xmplxcntxon for A1, D is thnt the theme of

rm

1nst1tut10na11zxng progect efforts must be a foremost

:conszderntxon from desxgn through 1mp1ementatxon vxth

) \prOper checprLnts buxlt 1nto the prOJect‘process to measure
successful movement tovatd th objectlve;* K
o \ ISSUE 6 Uhether;sufficientwreward structures gxfst to
R 4 e o ST T \ I
e s TR o

‘\encourage participntioﬁ of éssgntiak-porconﬁelgi_

ij°\“\: Ih*gli proj;ctqogtiffloé:etéaid hpo piocuﬁabl} ré;éivéa fringeo

" benefits consistent with .their positions. There 18 no evxdence that f‘;{if\i9;

‘dny (staff)‘teéefvedf

Specialtincédtives‘for l!avtqg”sgcute pOtlt;OOS‘
. Vo e I o

or agreexng to vork in hhrdshxp posta. ;: ~¥ L ) .

CIn at\least*one=case‘(Thartand for exnmple) progect ctaff

‘recexved cuffxcxent paychologxcal revards to nake for lxttle Job Ti\it“

‘fturnover.~ In therxu, because 1n a renl uense the prolect created" iN\?

A

cchool system, many pcrtxcxpants experxenced consxderable Job

o

: ~ / .
mob11rty‘ In most couotr}os, tggcherg‘and\?ther staff uho tecexved

) profesgioﬁai trlioing (Pariéuuy, ng.l, Eeu'd°rs"Thiillnd,&ng.l) vere
satiefied with the training and in at least one case (Nigeria)

trainees were very positive about the training.

Overall, of the IO,pfojoéto re§ie§ed,\three vere rgtedf"high"\and

_four, vere fﬂted“"ldequite tin- tef“’ °f this 1"U9-W Tvo were rated ==

L | .nn/A" Cnot knovn or not approprxlte). Thxs‘guggehtt the revard
i 'ottucture is @ key xooue vhlch ohould recexve attentxon. (SQe chcft;\ . ] “1?§
1folioving rebort.? oL ;? :  - .\\l‘ . i 32

NN
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!
e

Cove

! The problen vxth xncentxveo Lc uhat happenc uhen the ptcjeCt 13

?

‘ conpleted or becouea 1nlt1tutxon011zed und or ctabxlx:ed fhe angntr‘

- - N . N "
E . o x‘, . TN

is: xncentzves thould utreca good manag!ﬁent recqgnicipn, training,

?

aod psychologlcal revards r.ther th.n money.‘ﬁi lé .

ww 1

Recommendatxon' A.I D chould encourage und uhen featxble

h make posoxble apecxcl 1ncent1vea for uelected/pro3ect

‘\\»

~peraounel.\\\ R

kISSUE%?: whether polztlcal stabllxty is an essentxal element‘\\

-

‘xn prolect :ustaxnabxllty.

3

Pol1txca1 stabxlxty is alvays halpful 1n promotxng ptolect

1custa1nnb111ty. In the Phxlzppxnes Kenya Thalland ”Koréa, and

-

Parcguay,‘stablllty contrlbuted to 2 predlctable decxsxon‘makxng

\env1ronment that clgnlfxcantly facxlxtnted pto;ect 1mp1ementatloq and

followup. -
- : Lo ‘ )
Elsewhere,\lnctabxlxty hcmpered austnxnabxlxty prxmar :«

. \

btought e reglme to power Uhxch wase unfrxendly to the Unxted Statet.

Thus, progectc may be auataxned vhen xnctnbxllty takes the form of \;ﬁﬁ‘“

1

\Cdes or c1v11 var. ngerla 8 coumltment to educatxon me anrt thatzthe

‘Northetn ngerla Educatlon Pro;ect had cuetaxned effects de8p1te a

ptolonged clvxl war and a new mnlxtary reglmz in- Ecuador has seen no

reason to dxtcontlnue’U 'S. axd\.
The policy implitationc Of this vnriaﬁle aré limiied; Policy-

nnkers wxll often not Vllh to dxccont1nue cxd in unctable orf

potentxally unctable countrlel. Indeed there 9111 be lttong preccure ‘

A WP R SN N e SRR s g /n  ——— i s—

!

for 1ncreacet in a1d in nany such xnctancet.‘ Pethlpl the pr ncxpnl

;‘ ! ‘h

‘xuplxcatxou is that expectatlonc of axd in thece c1rcuu-tancec .hould

aot be over-ant1c1pat£d or ovet-cold.




L

ISSUE\BE_*Hhether A.1.D.'s ﬁéfbod‘of;phising\out project

- affects tuéfiinobility;w*

The dota Uere uuxed here lnd often therc vas not & great depth oi

\;;\\g e xnformotlon about thxs proeess.‘ In Jordan Korea, Kenya,\and Nepad’/r

PRI N

there was. a readxness to end 1nvolvement vlth the contractor and the

\‘processiappéars tb‘haﬁe been done reasonably uell.“gln eachfcase;\it\ﬂ‘

was done grndually, vxth counterports assunnng furl responsablllty

[EARY

‘The extent to uhxch the process was a product of a clearly artlculated

R f plan ys unclear. In Afghanxstan Paraguay, Iﬂd Eculdor, abrupt

R

‘ prOJeCt endxngs Uere due to cudden polxtxcal 1nterventxons lnd there;‘\

‘is no opportunxty to ussess the 1mpact of a phaae Out plan 1n any

lnormal sense( In ngena the c1v11 ‘war Ied ‘AT D': to rethmk 1ts

1nvolvement and to end the prolect at a txme that c01nc1ded Ulth the o
N k8 \\ . A

Orlgihally\planned\"lee\of project;” thxs\thou1d~probably be;odded to
the llst of premature endlngs due to - polztlcal Lnterventlon. In.

Thalland the prOJect phased out becdﬁse A I D.\felt that 1t had done;

. S all\lt;COuld; the host country, however, vnnted contlnued fundlng

{ Here, in fact,\the\orogram has‘oontinued and groyp. }It“vis\felr\thatg

X
N
H A

therg\oasonoiadeane description.of the Philippines brojéot‘phasé-Oufi

\ \olan, out quéstions Uere}raised‘dooot the rolorof rHe MOEkjn fonding
inputs after assistance ended. | ‘ |
‘Coﬁclusioﬁi‘\Vheo‘a~projgct is\ailoﬁed;to‘cooo‘to\its‘oxturai
i | maturify, A.LD. should sseute, s part of phasing out, thaer
) . B A ;deouote oumon and\financialhrenourcec remoinléo;bridée\tho
i;p\bétﬁeen relorioe\finonciilﬁdooenoenoy ano oﬁtonoﬁouou ‘\‘ \‘\L‘ 355
R ’ ) . )
I \ 67




\\‘coﬂgtol. Followldg A I D. phase out :a prlvate fltm and/or Eontraﬁtor
:may contlnue‘to make xts services avaxlable at a reduced 1é§§1 at |
1c§§t glven thexr\commlémeﬁt t; ﬁ;égram sust;;nabilxty.d The prxvate o
‘Tfsect§r abro@d fep¥esénts a c;nsxderable\tesource that h‘# yet ﬁo be

N \tapped~ Un1verslty expertxse (research capabxlxtlen) and on-the-Job

.\such as that for teacher ttaxnlng schools and/or vocctlonal educatxon

traxnlng (once the baslc 3Rs are: tnght) appeat to be a bettet use of

. auttaina&ilityx° ance -ome concractoru nay reoxct ha dihg\-y
over control and come countrxe- mcy not vant to glve up
AL, D -.ney, 1t probably makec cence to xnclude crxterxa

1 for dxsengagement 1n the orxglnci pro;ect plan .a vell ac;f\

CoL ,)\ S

pro;ect.

1s there 2 role for the prxvate lector’

In 1mp1emgnt1ng project&i private xector firws are more

-

responsxve and flexxble th.n unxveraxtxet and USAID’: have more h

" B

v

W

resources than vocatxonal school traxnzng. Educatlonal equxpment

\‘provzde, lxmxted opportun1t1ea for the perlte sector espec1&lly when

such eqUIpment is easxly matntaxned and/or uaable at vxllage level

N .

/
i
{




Ecuador

Paraguay o

Kenya

Nepal

Niggria

Philippines .

Korea

f,jhéiland, .

© 1. Adequate time horizon
- for -AID 1nvolvement e

b4
< |
<.

oy T

(o]

©o2, ‘Eébﬁbﬁfe\gfoofh/ibilityf}fT\’
\ jto finance recurring
“costs \

\\3; ‘Adequate manpover to

- 9 . o i sustain act.ivity . - J \J 0

S, Institytionalization |V | 0 | ¢
(Institurionslization V0¥

— e \kﬁﬁ.\*‘i'f\"\ pg\\i:; ‘
I T Adequate revard struc~f\’~J«\N/A\ 0
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>
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7. Polirical stabilicy /| V. |'V |V |«

xfB..:Effective process of \I‘\x\ ‘0 \N/A 

‘_phasing out }“ .
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g‘soc10 Ecouonxc FIT

To 1uptove the‘lﬁc;o-econom;c f;t éf\A.I D.‘prOJeCCB\Ulgh host‘ ;
 country Qeed:qund‘realxtxec A.I D.‘thould |
: \il,i {Cbuntinug gff§;ge‘;o_tigxﬁurpoqgs o£‘K,I.Dﬂ\bigjecﬁs\CE\ .
o p;ipfipyxgzb?;mi£fﬁigﬁg iﬁ&iquetfiQeéidflhoiﬁ‘§6uﬁtr}. | N

wig?idincé5 K;i;bl‘brigkfy‘ﬁéizhéy tfqiﬁiné\ﬁfojéctfrégﬁdnded\

W

Orxglnal AT, D.\prefetence

“\jgrvxcg tgagher“tfqinthg.

The IHFACT model ui:h‘aerious‘

i W‘Ian\needu vao adopted In Jordan

-+

ﬁ*i\lhd\ﬂepali ﬁiti@B;L ob)ectiveo regatdigguvbcqtjonal“ " s
educatxon uere not congruent vxth local ccplrctlona‘-

_.a-«- S ln*l'0“1‘1‘&!\‘!‘.‘:‘;“”te“““l\OV‘; In Th .1 1 aud Wth e B oo tl‘lb em- ”_k____.....

-

found the nctlounl Ixteracy ptogrcm 1rrelevnnt to their

opiﬁn growing indultry. R




b, Be aalured of telllltlc xncencxve ayttens for progect
. ) ‘ N N -
\benef1CLAt1es. .

n\EvidenCe Durlng the Kenyu Rodxo Cortecpondence Educatxon

' ProJect tecchero were motxvoted by profeoszonal

. “ . l

\fromotlon lnd oalary xncteale they vould teﬁexve upon

\ succecsfully completxng che course The Natzonal

\budget hovever c0u1d not cupport the salary 1ncrense of\j;»\

> o -

A

 aeveral thousand teachers who partzcxpated in ' the

\‘prOJECt

RERVEN

g CULTURAL‘Fin.I’i .
: “ﬁibe"dlt& i;dic¢6;<thn£f
1. Culturcl factora make a dxfférence to the guccess or ff;lu;e
o éf érOJeCt8~ | o |
o - : ‘2. " These. culturai factora are‘ldentlflubzz u: ‘“ S ,~E§?
-Rellglous factors (1n~Afghan13tan Léclusxon of. Hogiém ;
;53\\\ T \”;5\\ elements in the ° cufrxculuﬁ was xmbofCaht)\ ¥ g
- ] . _ \ i ‘ ‘-ﬁanguaze dxfferenées (ln lmportant‘;lement 15 the 1: ’: idv .
B Afghanxstcn'prOgrdm was\the uae‘of\two\locilvlinéuahés;\tbe»\
) . Paraguay ptog;am succe;sfﬁlly 1ntroduced elementary
educatxon in Guurcnx) h
f -Sex ;nd age rolel (Thaxland Hoblle Trade Tralnxng Ung;; ‘j
notably cuccenAful in .reaching yOuuh and rural women); \§3
o : -lefetencenmln\preotlge ~~~~~~ und tlnk* - ‘ . i T
~Cultur01\valuel.l B :\\~ | ‘\;i\ - - . R e




\\Lgciodi‘leifnéd ar.k

EVidence 1n beetxa a coumlttee rede "gned the Improved .

Ev{dengef Progect IHPACT provxdeo an example of the Iack of good  f*

i . Evidence: .Students trid;fe;reﬁ out of Project IMPACT because its

In progect decxgn tét“uﬁ;jofnt\hoctfcouﬁtry-ddﬁor \
1coun1tteec for ptogect developuent lnd 1upleﬁéntatxon to
enuure that ‘cultural factors. are necpected throughout the

11fe of ‘the pro;ect. < f"k v j;‘\‘{\ R T

Effxcxency of Learnxng Pro;ect to be acceptable to ’

rural peOpIe. In Clueroon;~afcoqm1t;ee ensured\:hg:\

SR educ;txon;program&fueie condqétgd:in bothjnationgl o
f‘llnguaées,; }~* X
‘ o

f:‘Hake sure educatlonal achxevemcnt 1: revarded by recognxzed ‘

*

credentlals. Tle educatxonal 1nnovatxons xnto the formal

. “
educatlon system;

repogpli}pn of,gdgcatxonal\achlevement.. In\the Kenyg

) tadib>dixtlnce\teiching\ptoject' onkihé‘ofher hand,\

N

~teachers tecexved ctep lncreacel and pny raxuea.

Hake sure any change in the role of teachers and students xsf\\

\‘@

\vell.unQQrsﬁoodﬁpnd jcceptable toC:eachera‘and ;hg comqunity

Berved.

ﬁihnovations“uere not uelliacceptédL

‘a“ -

Recggn1ze that cultural patternu ccn vary at natxonal

\

regloncl cnd local levels.

!vxdence' A lxteracy progran that vorked lucce'nfully in the Thax\

NN X, SN W s e ,\.:‘:"‘“ :

“lovlandc had poor entolluento und hxgh dropout xn hxll

arehc. The Thcxland Hobxlz Ttaxnlng Unxt progtam vas

‘ decxgned to dovetall with tradxtlonal uork pctterno of

-'—\‘~\‘ N -

women, rurnl;chxldrcn.'lnd small tarn:rc.

73
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progect deoxgn xuplenentctxon and evaluatxon.u

. Evggtnce Rural currlculum development in’ Cnnnroon wao deoxgned

&* & ¢nd tected by Iocal eocxal ocxentxcto. PrOJect IHPACT

: ‘ % ‘
kxnd of plannxng .nd evaluatxon. Radxo

o r’i\mfr\oi-uu‘ i

‘*‘s

ngerxa (1967) aucceocfully uoed ‘

\ culturally recognlzcble oxtuatxono. local Ianguages and

created v1th the Hxnxstry of Prxmary Educatxon and
Educatlonal Televxsxon. i

o©

POLITICAL FIT  ~ .

\produced by pro;ects that tnke polxtxcal concerns lnCO account, °

A

‘Eiidence*form several studies (e.ﬁ:,ikehyd;“Kofed Nepal,

Paraguay, Thallandw_lvory Coast) lndlcatea that pouxtxve xmpacts are

-

N

\\\Evzdence from three studxes (Afghunlctcn Ecu.dor,;Camgroqn) shQu that

negatxve tesults followed & Iack o

folitical avareness.

¥ The evzden;e suggests thqt: o

‘a.\ There are ﬁblifigai\bq{riétalfo development,

™
N

b. Education is inhereatly. political in nature..

Thus, our project‘ctrcfegy ohduld&g\' S B

I. .Ensure that pro;ect purpooeo und go.la ugree with natlonal :

- anpxtutxonu by developxng broad bases of polxtxcal c‘pport

fm; ia--oetioual = “F? glx.on..l\“"-\-md‘ -locat -group .nd_b’_inv olv ing,‘ o e ——

participants as early as 'possible in making decisions about

. the project. 1In Korea the “curriculum ob jectives were

R

‘ \;.éCiaI‘adfgnqiqtl andwiﬁotitutiohs in °




RN . RN e ) N - N

validated by comparing. them with the constitution of Korea. .

In:Nepal\fprojeﬁt goi{sségfe taken from th n;tiongl“pdlicy

documents; In Afghnnlati;:\shf evaluatxon tuggetto that the

‘Faculty of Educctxon \ectablxshed at the Kabul Unxversxty by

‘ﬂf;;p.nng beqaqse_the\projg;t\did\nptg;ukg{inco; \\H

\lccoupt‘pdlitichl inferegtsfiﬂ the ﬁiniﬁ;ry?ﬁfzngCation‘aﬁd o

~ : N . LI

‘ Kabul\Univeréity.i **if\ - \; . § 

2.  Establish an information ne twork: t® inform participants and
o T2 L T T e
other interested parties about project activities--USAID way °

LY

be¢¢he\h05 of ifnetvork at the beginniqg\of a pt@jetfgl\ih;\

an Aftlcanx§ountry, a relevant centr\ \gbvernmgﬁt\offiéeﬂwas"‘\\

‘\‘aurprlsed to dxscovet an: 1nterest1ng rural development
\ ‘\1 ‘ProJect tvo-yearS\after it had atnrted. In Afghanlstan Ehe‘ 
AN . USAID unssxon d1d Ixttle to 1nvolve or 1nform the goveynment

about plannxng the Afghan Demographxc Studxes ‘and - the

contractor had to: trcvel to Kabul to- explaxn the progect to

’ T Ministry of Plannxng offxcxals; e
'TECHNOLOGICAL FIT =~ ° . : o _ S
Aﬁpropriate\educntionai‘technbddgiés\include Both‘hardwqre;
technologiés;\cu;h de\ridfo iﬁd\print \lnd)?tedhnologie& of : ‘\§
«\ ~ R N '\
\ : ‘ I \ ! \
“\inctruction " guch as 1nctructxona1 systems Jesxgn (Korea) programmed T N— A
te.chlng (Phllxpplnes PtQJeCt Impact) cnd dxstance teachxng (Kenyl and : \ \sz\

. . i ' ™ o ) .
J o . \ \ \ : .



. lf S N SR
\ ucea¢ 1f, 1nstead 1: xs 8 modlflcntlon ‘in the educatlonal ute of
!’4 X : ) RS . ; . - . ‘
(tﬁrrent technologxes the reeducatlon process is: 1nherently dxfferent

i

\depends on tho\nevneaq of the technology 1n the lOClety.\ lf nev i\;

famlllaygty Vlth end mastery of the technology und 1:0 partrcular .

RN
By
IS

but ‘even more complex.

orea,?theffive-yenr:deVelopment<process usrng numerous i\rf*

,\‘ BN

demonstratlon classrooms throughout the country, lerved to demystxfy

E
~

the new set. of teohnologles. In Zalre a cophxstlcated technolozv vas .

E
e

rapxdly 1ntroduced and collapsed for lack of a malntenance i\;

cqpabil;ty. o Q‘ o
N s R . - g: 3 N

S [ N T o
‘Tne[effor;~towrefpopnlcr1ze‘rnd;o,:as(o maJorglnstructLonalctoolﬁ\

illustrages the‘iecond‘poin&. Wlder adoptlon of the break throughs in
: : : .' \ \5\ K * o
1nstructxonal rpdlo in recent ye:rs (e g., Nlcaragua and Thaxland

B .

‘ radxo dnsh“ Hondur as. and Gambxa rural health 1nstructlon) face tiev\\‘

barrler of earller patterna of ., 1neffectual or trxvxel use of radro

2. In feasibili y{nnalysrsu 1mPtoved data\uust be developed on "

”i\ AN

the recurrent costa of technologrcal elements, 1nclud1ng replacement ;

and malntenance after the donor has left lnd the effordabzl1ty of \‘\1iw

Sy ; !

repllcation.\ In lvory Coaat s ETV ptOJett the Flpld 1ntroductlon -

1nto rural areas requxred the uoe of hxgh-coct battery power. the v
o .' ,; . rg~ :

- result u's an overall recurrent cost beyond eccy effordablxlxty

v

Hobxle vans are plrked aroand the vorld for lack of gaaolxne nnd spare

pnrte,;cwarWHgmNgm“mcwwwwgwMchcmccrﬂNgfwgwpwgwmmizgmg“mewcmwcmmcwwwmcwwcwwmv
B . ! H ;g 0 o FN . | ;} N
i .
) i . .
i - .
{ -

1 R




3. eSueeese‘id\hlinteinidg\en educational ‘technology is often
~ N A T . N N -~ e N g ~

ideéendent On~ﬁ§;\éintfllfi;ﬁ_edgeetiOnelVfunetionvﬁes~beed‘designed te -
be; antfllefy,‘thbﬁlemeniefi\fuhctiods rerely?induéé,effeéfiveﬁhhe and

“nainﬁenence. On the other. hend the centrel though not’ excluexve use -
of redi’ﬁlndﬁﬁfbgremmed xnstructlonﬁxn’Kpree\ensqred\ghejt\use end : A

' \peintenahce.'\\\e L e o k \‘Q;‘»‘ - ﬁy'\‘
adequate adaptation
\'cdqnt§y~t§ probqtefitg.ecceptanée\qqd.00e§ The dlffmcultxes 1n
sustaining local acceptance faged by Proj
. part to xnsuffxcient edeptatxon to

- '\ \

:echoéiing ‘ A subseQUent felefea ptoject~in LiberiaihQQ ﬁéde

. fundauental adaptatxons based on locel values (teachers are used )
;\netidhalCihstitutionQ,jthé?teecherxtreiningzcoiléies)f‘ ‘
_ ?5;; The educetlonal technology that 18 selected certaxnly ‘
and maJor commxtmenta muat be de\eqyé%pplbly as ppssible. \Nations,\
oo N . \{ i \::k:‘ N B = - : o \:.; . . ‘\
N N NS o N . ~ N .. . - e
- \thereﬁore,\need to obtexn good ¥ dependent edvide on the viability of
' 3 ftechnologzcal uptlons in thexr own.. envxronment to‘ﬁe\iebs‘debeddedt
“on 1ndue{rxel peleemen end‘tethnqlogxcelaexperienee fb;m\developed'
countries. ‘In~euch\unely|ee\ there uuet‘be & recognition of the . - o ©
] H }\ . } o ’ - Lo : ) e
o “-UTfibIE‘ \1ter1. epproprxetely ueed by deve10p1ng co‘ntry
\decxexon uekere. technologlcel locxo-economlc polxtlcal and ‘ g ‘E\ .
“‘pultutelfﬁlllﬁlupect;ng‘ongtechnOIOgicel\choite;“ ) : . \
N 3.\{/ ; . S




"",'m,,

) technology Korea 111us ratea both cldes.\ KEDI s faxlure wlth a very

“cnalysms of xtswcompatlbxlxty vxth local clxmcttc condxtxons. Onjthe\~

‘development progecta. Thxs

c A I, D qgenclec hcve n recponclbxllty to encourage auch hoat .

country expertlce cnd leuderchxp. They can alao provxde the

lpeCllllzed exﬁertxte needed to unalyz\i,ev technologxccl optxona.“

Y

‘Such advxse should be provxded uhether or not acuocxated vlth speclfxcc

-

n\the gtovxng 1mportance of

‘forexgn cssxstance prolecta, 31

\new technology,\the tethered balloon can be traced to 1nadequate

\

1other hand thhzn their areas of competence both KEDI and the Korean;

technologlcal fxt ;n an’ ‘ever- changxng world

. . .*
FEEE - . -

RECOMMENDATIONS '~ '~

tlki The the exlstzng A LtD polxcy regardtng part1c1pﬂt10::

1

\ ‘ahould be followed mpre rellgxously so that desxgn

‘1mp1ementatlon and evﬁluatlon 1nvolve hoet country
\ 1 )
/; S ! . e N 3 B e . o . o \ B } ]

1nst1tutlonsc T

L&

R Thit prpjects*hptfbeﬂfiﬁdédgddleﬁa\thétc\ic\eviacncetof'

partxcxpatxon 1n the earllest deazgu atagea. o

;3 That funds be provxded to pay for pcrtxcxpatxon of Iocal

l

-~ | nattpnals‘atfip?tgprilte atdges of project\deyelgpmght.\




w

discplines.  Spremd refere to sxeonéion or Afessmination vithin the .

A

experxence than zs:usually avallcble.\ Pro;ect components (e g.,}bf

“3 R

N

prqjgct‘procesags,

technlcal packages personnel ontext) ohould be

3

\Hdisaggregatbd‘and théix\rbie ih:adhieving.sucteql orffgiiurg,agﬁpsaedkf“

as. part of determlnxng the repllcab111ty of an experlence.

v -

‘2{\ Host prOJects ‘are’ repllcatxona of some type, 1. e., \1f?

Aréplicht}ons of U.S. lpprOlcheaoor q;yles, come\cucc\cgfﬁt3 06mé;pot;‘

FultText Provided by Enic |ENERNEER .




\effectxvely dealt

1th Ln desxgn evaluatianOr‘ageﬁ¢jmiﬁfdthat on.

\synem

f&é" There Has very llttle\xn the 12{documentswrev1eved hg

‘.;lrelcted dxrectlyﬁio:repl}erpon the exceptlon bexng Pro;ect Impac

o the’ Phlllppxnesf;lThe Nxcaragua math project was

-

\?Msubsequent group chscustnon._~ waever3\{gp)ipption of ‘bt

\*°‘Jgst‘bggquxngf;nd*itjié\;oo~$50n\to §f§4iét:ho§ §h§ywafiipotk;;_f

fihf?égwl&fi&fojmdfiphiin*a\ﬁﬁmbérw‘f the*étﬁdiétéfégurdi\

;qspréédi Pro;ect Impact vas actemptxng to conv1nce the World ank t

~but recurrent costs are a problem. In Kenya the hlgh\number of

R - . . o N . A

.

\an unant1c1pated demand on government funds a5 . the prOJect aptead

\»?Regplrementl to Effectxvely onaemznate Posltlve Experlencea

J

o In order for A I D. to replzcute the pocxtlve aspecto of 1ts\

e SR — S b s e B g e e e Ao i e et T —

I ‘ o i

¥

/expetxence and not replxcnte negatxve l.pect. A.I D. needs\to“know‘*i

o5

; :\§\ o  g_teachers uho became qulllfled and entxtled to hlghet sl&arlesscrbated




if about uhat uorked what dxdn t‘Vork and uhy. Most A1, D evaldltibh

\/ RN

§docuuznts and ussessnents provzde 1nad9quate documentatxon. In

‘dxtxon the 1nformatxon ‘that: mav have been recorded oonevhete is not

I

\“s N

T ynthesxzed or eacxly nccecszble.\ There is even Iess xnforuatlon

\aomethxng vorked than uhat worked Too often the peOpIe

e

iﬁd\mgnsxons of prOJects cnd programs (A I D. personnel host country

?Mxmplementors ntr ctots) are not explxcxtly addressed even thOugh

;‘could affect R

- physlcal coc1 :urhl, 1nst1tut1onal cnd economic) teceive much

‘f dxssemxnatlon Ulthln A, I D., betueen donora, among contractors and
\\xf:;moﬂg\developlng\cduntry décision-p;kers.\‘

‘ . | |

i ‘é

- o e e
Pollcy Recommendatld L ~
The A.1.D. Sector Councils should have responsibility for
- _ identifying replicable experiences and disseminating this information. -
A

gpeople may havefbeen the drxvxng factor behxnd progect cuccess. .This \\ﬂ

o



\the xmplementatxon ptoceas vxll requxte teal fornatlv

‘education an

2. ‘A.f“D.:negds to do\uhit i;“da}c~it il doin;.% Documenting

valuation.

Cteatxng teal fornatlve evaluatlon vlll in nnny calen tgqulre

\

\rollxng desxgn, more general 1mp1ementatxou pllﬂl at the PtOJect Puper

\
o

ctpge ‘more extenalve 1mp1emeﬂtatxon plano at ptoject ctatt up, and

\then revxsxons on a regular bas\s. These elenento becone even more

. - . N \ .
crxtxcal as longet txme framet fdr progects are concxdered

3,f“ H;Lh tegard :o\repllcatlon conecxour cerioui attention;*':*

\, \

i

\'must be addressed ‘to the Agency 8 1nfordatlon dlssemxnatxon cystem.

\Informatxon flows vxll have to be vertxchl 1(:eral (aCrocs sectors)

external (xncludxng other donors) S & TVDIU has mlde a uceful ltart

\\but more mnst be done to get uaeful taxlored relevant dovn to earth
- i{ N . “
1nformatlon 1n the hands of people Hho need 1t. A.I D pethapS‘

\\underestxmates the 1mportance of axte vxsxts and travel iﬁform11f5

1nteractlons at meetlngs and focused vorkshOps of practxtxoners,

‘1nclud1ng contractors and host c0untry counterparts. There is no

cubstltute for d1rect contact*among pr1061plls 1nvolved in program o

*
»
2

1mp1ementatxon.\

. &, Al I D. needs to give more attention to strutegxe- for more.
- < -

cost effectxve approaches (especxally 1n baalc educltlon) Prxvate

~aector\(cpnsulttng fxrgs,~PVO'c .nﬁ un;vetcxtxes) approaches to .

training SHodid be éxamined{

5. A.T. D desxgn procedurec ahould tequ1re 8 revxew of past

\Qexperxence and the explxcxt 1dent1f1cutxon of lessons. Iearned (uhat

vorkt and wvhat doeo~not).

82




Codnehta\

fAddxtxonal Ideasl\Suggestxone, Unretolved Itcuec

‘ ;1,‘j~§.I.Df thould ca?efully accesaipxlogyprOJect efforté 80
that, if luécéggful;\tﬁ;rg will be\yeoources (Qatipnal,\ATI.D{,‘;ﬁd
. ‘B;her §onorc) lvail;blé for reﬁiicafkoﬁiaﬁa sbré;§; |
2;u \PrOJects that thlnk about posslble cuccesa "and replxcabllxty

\ilt the begxnnxng (e.g.,\PrOJect Impact) of the effort atand a better

‘ ghancg\pf\bexng tgg)lcatgd;\; |
| \ iéO\:Thé*éfeaééi tﬁé succ;bé; thé:gfeatér;ghe\aemhﬁd‘for:ipfegd?\
| ; and generally the greater th§ cost burd;ns to maxntaxn progrnm;.f;

Korea and ngerxa ahses uhete GNP rose dlffer from Kenya Thaxland and
iJordan Uhlch put more stress on the country td keep the PFOgr.m N

s . vorklﬁg-

thle predlcblng the economxc future 16" dxff1Cult early
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\;DESIGN IHPLEHENTATION EVALUATION AND FEEDBACK

V

A ma;ot obJectxve of the vorkshop,:ae atated in the guldelxnes 1s

‘to. nuggest hov the desxgn and xmpact of A I D educatlon progecte can~
\*fbe 1mproved Uorklng Croup vae s topxc cherefore, ip Qf‘pqytiqular“fff\f

o N .

slgnlfxcance lf not the topxc of prlmary c0ncern. ;Each‘comﬁqdent\of;j‘
fthe topxc has lts own set of lssues but txﬂe and space 11m1tatlons

compelled the group to focus on pto;ect desxgn \acceptxng the fact

\ =

that‘plans\EOt~implgmehtation\ feedback and evaluatxon- whxch of

‘Y
~,\\. o AN N . »

\ ne;essxtv are 1ncorporated in the progect paper constltute an T :~ff

_Lgtggrg;‘partwpf ptpjggt:design.‘ Accordxngly, the group ldentlfled

R \'- L

<

Contrlbuke tb LDC\educarxonfdeveIOpment bu;\there\is little:
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critefia:iﬁdh;agjtbg%t‘imp;&t\upoﬁ:hgilfh;‘iéyicultgfe,
S f_v‘\ \“\ﬁquif};:prédq¢tiyi£y,~hoit couﬂtf}fgeéd;iﬁﬁd ééf;ﬁbiﬁiti;n, - o
_3f»‘5£ég££.  Th@fpég?ﬁ;?@l\§§Q90ﬁ§qkjmpgétléf édqutiqn |

" projects should be estimated. 'An effort should be made to

N

" determine how theycan \ﬁ;b:e:;‘ wade more \cg,.:;:-;-fff;; txve CALLLDE Q
mist deal vith host country fiscal constraints and recurrent
‘ i\ &bfdjéét~;o;t§;:\‘ ' \‘ .
:45\  iﬂ;Fi§§fi6ng§ii§ing:\\ﬁfﬁhaf;ndf§é ifpf;atiQns; Kﬁi,b}f}
o Shou ldundertcke long-term j}:i,\n“s‘ tltutlon-bu Ildlng‘PtOJects m S
| stucation only when certain criteria are me. High smong
\ \ ‘5F§e ¢fi;§fi; ‘ré;;mpéét\§P°3 a;§e1;§@€gt‘é;iofitig;;fl f\ \.\

o \ o s particularly infrastructure fdf\trovfﬁ of private
N\ A R _ R AR
. .. . . eaterprise.. . R
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5. Host Government Commitment to Educational Reform. A

\\Pref?§”i9itewt°§‘°m*nAnyD- educétion.aetipr projects should

require a\prjor h0st~goyetnmegtjundertikfgg for‘ed@cationalag

: : -+ reform.

K

' . lgreed*ubon.ALIfﬁi“itfltegyfgﬂd\pu:bokis;én\;HejédfcatioqfquQQr.
© . some goals evident from analysis of th

networks consistent .with 'the experience of other countries
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‘gcountrxet to develop effectxve polxcy and ptograms.z

“f - A N Poctltxve reoponce to educatxonal progecca to the tequxre*

i‘ments of develouent xn other oectors,&e g. agrxculture.

 popu1ct;on health energy B \\1; 
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e hbrmes \trﬁhslqti‘ofz{:of\fihfat‘é«ri\a}ilié;,\j‘ y .
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5. Increased trchsfet of\tedhablbgy\ihd\ﬁmprdvéd‘le&gfs\of

.

. ‘»\tréining§in science bhd:teéhnolbgy, wmanagement skills and

. vocational educatioﬁ;

-y

u.s. and host country prlvate sector. - \E\ . o \\‘ B

7.\""Expapded5inclusion of\women émohg\benéficiqiies of
education., - o
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'lPYOJeCtI appraloed uere 1n1t1uted ;IhﬁuéofEOUIJfbe neacutedﬁig.instf

-

~outputc in order that hoct-governmgntc cnd A.I D. could calculate a

rate of~rgtu;n on the,investmenti Desxgns tometxmza overlooked
;tecurrenp\cosfpi In:pnrtithaf, chohght should be givenﬁin‘project‘
design. to wvays in vhich host governments could meet these costs as°

\A;lgD,\assistang\UQS‘pﬁased out.

The assdu¢ﬁi6n\i§ uéﬁii{y}qﬁde thqf:proﬁécts\aib~deh“

‘j}" théfcbntexﬁ\of;ddfioﬁalfdevéldpméﬁt pl;gaﬁtofvﬁiéh ;héy,afé inﬁéndéd

to contribute.

\ gdevelophent\pléns  and édht;gibn‘éeétor policies and progfams\in\
partlcular. It haé\seéﬁed eiéy to overldok ﬁb(aﬁfi;l\indfdedirnble

N

tfequcqtion (}eldsaddressed byethexprOJect.\ Ways 1n uhxch the pro;ect

N

ey

\&ouiq éé?vg ag: a catalyst in developing local initiatiVe,

L participation §nd fin§ncial sdﬁﬁont ﬁodld\bezﬁseful\to cite a8

\ guxdance for those .dmunlsterlng the prO)éCt.‘ o \?ﬁ L

‘jE \ - A factor in progect success appeared to be the 1den5¢j1catlon of
. 4 R *

Ce .

‘fibvgrumedff“iﬁ&“?ﬁ??flutiong“id*vell\as A;I.b.‘t,’

L of hosticﬁnntf

contractors und other forelgn pcrt1c1p¢nts ln\t‘llptOJect des;gnggi‘
. . L L ‘\\_\ N EREEAN '\
procesc uas conazdered benefxcxal even though the llmxtatxons of .uch

k\nvolvement are recanlzed R \'.\i“ff\ S

2

Desxgna uhxch vere prepnted in. great detaxl were thought to Iend

to xnflexlbxlxty 1n 1mp1encnt1ng the pro;ect in tomc 1nltanceo.\cu

A

i -
mcorporated m deugm vould h ve helped pro;ef

e R AN

‘L Feedback l:chl@i.

RN

A.I D levetage to help indtitute refor-n in the educatlonal !yitem

J

\oic~ev1ient xn‘gopquro;ecto_und 1t vac felt desltnble 1f declgnerl

“\\3
R

gave consideration ‘to this idsue in allncducation p:bjectOQ

A

. . , - |
yknkages with 1ndxgenous lnatxtutxons already active in the pnrtxculnr\

very ppecific’tnrget\irogps:und bgnefxczariee!~\Broadg(\Qj:Q%t;patxpn )

-nnuger und contrnctoru undertake nxd cOuroe ad;uatmenco. The use of
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PrOJect conducted over e 23 year perlod in Afghanxstln nore cttention

natetlaIs for prolects‘t$at_ttansplanted Amerxcan modele igre deamed N

“tcontractor management and xmplementatlon of prOJeCtB.

evalujtionq'and monagénent reviev<9§re‘not uagd in allyccceacto\;djudt

! : \
If the prOJect desxgn had provxded for use of control grOups not

.

In\lpni coUnttiéi ouch ct the Prxuary and Secondary School

i
!
|
1
1

o

<

¥
- . -

to recruxtxng or provxdxng advxaora Hlth extencxve knovledge of the

coclo-culturcl settxng and local langungec would have been deuxraige

and\ottengthéneq prbject;impact. Textbooks und‘otherteducttionall

>

culture. Hoot country and A 1 .D. barrlers were thought to lmpede

3 S-.....\

.Host countries raxsed thef

vas not clear tn the prOJect desxgn that there was lxnkage Ultti

development activities in other aectors.* o ST

\

\ S a SN = : N
There vou1¢=be valuexln devxsxng means. to 1ntegrate the various

kxnds of evaluatxona that were conducted on prolects including, for

~

example annual mission project gvaluatxons, management reviews off

‘contrqctor performance, consultant studies, audits, etc. Mid-course’

associated Ulth the progrcm evaluatxon of Lnnovatxve or expettmental

‘prOJecta might have been . .ttengthened % 4

W

v e

Policywtﬁplfcctionn“ind RecommendatiOnn

"permit the pro;ect to be denxgned to overcome or reduce the effect of

-~ ) ‘ ) \ . “ : ~ T N K h . .
\Duting the pioject déllgn‘proceca host country poljcy, funding

nnd ctructural conotratnto uuot bf uyotematxcally d. ?ntc vxll

. thq~conltr¢tntc. \AlternthVQly, through other gccioni, atgpc can be

planned to ease the constraints. ‘ ? o
88
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promises’ improvement in rural education and,

to meet the changing needs of a country. ‘Projects: involving = -

\integraigd ifte the educational systew.

oy

In countrxet uhere A.I D hao lxnxted fundlng lnd pertonnel

prxotxty .hould be acuxgned to fornulatxon of a longvterm ttrategy for

;development reqere-entl.‘ !ducctlon proyectl ihould be ctrefully

selected from the rcnge of tho.e requelted by hott governlentl 1n\\

)

horder to assure optxlnunflexlbllxty and long-tern xmpact. For.

jeximple, 15,. c0untry\q h;ghlprxoyxty;1t\to*rarae the quality of rural

life, an.increesed allocation of resources may be required which

Edqcétién\projec; design uhobld,provide)iufficiehﬁ\gime to 3

~ achieve stated objectivgs;\bur\retain[flexibility‘to\idjuat;actiﬁitiesf

S

: innovation should gc?e;ially Bé‘funded\fbr Iongéf,périodl to assure

\quccesk of\thg finaf\ﬁyoduC;}K9~“

fProjecté’ihoPIdibg\;hipgaAtofbgfCQ;E}éffectiVej”piyiﬁg due

 attention to the requirement for recurring costs and planning for the

- N A . - . .

"host government to finance the activity when A.I.D. support is  °

terminated

Deslgn of educatxon projagtc should conaldet the1r functxon as

uell as thexr componenets of thé\bducatlon uector ittategy for that

. L >

" country as well as their contribution in\thé dewclopment process.

Linkages tgkfpcal in‘titufﬁOni already in?ovadfin that field should

be\expreasly\providéd:fpr\al should means through which they cnh be -

4

P b e . S ’ N . ) . o .

Benefic{avies and target groups are usually identified in project’
design, but often are not involved in it. Those to be, involved in

project déuign, e.g. contrector personunel, Peace Corps vwelunteérs,
hqotucountrj inltitﬁtiony.i \ . . f
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Declzn of ed@&otxon prolecto lhould cv01d 3rgat detaxl

partlcularly VI‘\

requiﬁements axnce thl. may lead to 1nf1ex1b111ty or ncatterlng of

N l
o

effoft.‘

~

which the progect caniexert leveruge fo\feducatlonal reforms. i

AdJustments i melementatxon of proJectcfcan be mnde more

Y

)

systematxcally it feedback mechanlsms are buzlt xnto prOJeCt desxgn

\éi A 1.D. sh0u1d desxgn actlvxtles Ln a way to assure that S
. % O
- .3 R

confractor‘peteoﬁngl‘wltl hgve knovledgefof t

%

e socio- cultural gettmg

and local languages. - Cautxon ehould be exercxsed ‘not, to transplant

\

American fnstitoﬁions textbook models und\currxculum thhout adaptlng
) o o \\\ ; ‘\ o

‘them to xndlgenous socxety and e lture. f‘\ R . .

l

: In formulatxng goals and purposes ~cr1tet1. ehould an;ude

. Ak L em i
[EO U — . ==’ 3* .

consxderatlon of the cultural and socxal settlng, local economy, host

‘ vountry educatxoarl system and strategy, overcll A I D\Bpolxcy and

- N

‘strategy, sector polxcy gutdance the Clplbllltles and llmltatlons of

Iocal\instltutlons, thg\potentlal ‘that a project,can;ovgrcome Do :
. constraints, etc. - R * e : £ B

)

Ln designing aﬁd"impiemgntiﬁg\eGQCatiou projects, A.I.D. should,
seek liokagea\with d@velopﬁeht acﬁfbitieo in other sectors. A 1. Dto

:educatlon epecxalxata chould play a more active and central role in

decxgnxng the educatlopal and traxnlng componenta of prOJects in other
-Qectorl. Thll ‘may mean “that the Agency wust have avnzlable 3 Q\ o R
poClllllt. in educatxon uho have the technxcal competence to - provxée

d

N a— N T N

~

“Quch .dVlce.fmeN\MWwwww

- Efforto ohould be mado to correlate the flndxng. cnd \ .
o S e A\

- % ;o

"{ tecounendatlonl of all evaluatxonl.
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