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ABSTRACT . LA ‘
Planned, ‘1nd1v1dual1zed vocahulary 1nstruct1on 18 "an
essent1a1 ingredient of developmental reading classes, and deserves
special attention, since expahdlng word knowledge is the one area
related to reading comprehension in which student progress can be
- directly observed and measured by the learner in daily or weekly
increments, The two factors that appear tp exert the most positive .
influence upon vocabulary acquisition are the utilization of
students' personal experiences and existing ledge, and the use of
contekt, or deriving a word's meaning from tkg\furround1ng text. A
~ teaching strategy that integrates these two ‘tactecrs refines the
vocabulary racquisititn process through carefully structured, active
individual involvemerit. Each week students are required to 1dent1fy
previously unknown or partially known words from within a range of
rinted materials designated by the instructor. Stud€nts print the
unfamiliar word on one side/ of an index card. On the other side, they
write the sentence in which the word was found, the dictionary
pronunciation guide entry, and a paraphrase of the d1ct1onary.-
“definition, Teachers then check the cards for semantic
appropriateness. The cardd may be used as flashcards to evaluate o
student word knowledge. This meéthod enhances student/teacher
interaction and the 1n1tlal and cumulative word knowledge
evaluations, while growth in the students' card decks he}ps.to
increase their confidence. (HTH) '
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Ind1v1duallzed VOCabulary Instructlon

in Dévelopmental Readlng y - ) I
‘ ’ . PN g . . ' “_ ] ‘% ;7".
-/ S , _ w . . . .

Plannéd,‘individualized vocabulary instruction is an essential ingredjent

of’ developmental reading classes. The meortante of the knowledgt anulréd

ans to -

through $uch 1nstruct10n is underscored by re—examlnlng Just what it me

~

L.

' know a word

Although it is still not clear "if Ludwig WLttgensteln and

:Bcrtrand Russell were left in a roan for three hours, Ehey .could decide that
they really knew the medning of 'dog'" (Anderson and Freebody, 1981), lt is
certain that words’ symbollze concepts and that conceptual knowledge . is a

requ1slte tor readlng canprehens1on. As Roe, Stoodt, and ‘Burns (1983) explain, .

"Words are lahels for thoughts, ideas, concepts, and for the relatlonshlps
among them; thus, wSfds permit the manlpulatlon of iddas." o

Vocabular?‘rnstruttlon deserves special attention in developmental readikwg |

classes since expanding word knowledge is‘the'one area related'to reading

/
tomprehens1on in which dally or - weekly 1ncrements of studeht progress can be

dlrettly observed and measured by the dgarner, Unllke asse351ng the

-

-

development of Sklll ‘in 1nferenc1ng or crltltal readlng, 1nd1cators Pr progress
in vocabuldry acqulsltion--such as’ the number of words learned per week-—can be

caslly monltored and’ graphlcally 1llustrated. Such umnedlate and ooncrete

feedback about learnlng can make, a critical contributlon toward lmprovlng the .

attltudes and perfonnances of academically def1c1ent students who may be
L/ R N ,
experlen01ng consmderable frustration and self-doubt.

L

! Methods for teachlng vocabulary in developmental readlng, or any classns, "

i‘should be . basedaon research flndings andfsound educat.ional theory. Although

o Yo )

: there has nbt been an abundance of recent: research on effectlve methods of

‘ ‘\ ) ) s

vocabulary J.nstructlon, key studies and the experiences of teathems strily
C BRI




-indicate two factors,whichfappear'tO'exert the most' positive influence upon .
“Vocabulary acquisition. The first of these is the utilization of each

student'g')ersoncl QX riences and existing knowledge base Lo daid with Che
s 31 expe . N

b

1nteqrat10n of new, unfamiliar words into that, 1nd1v1dual 5 vocabulary bank .

‘ In their review of research .on v0tabu1ary 1nstruct10n, Manzo and Sherk:

. ) . T a

(l971~72) concluded that "teaching vocabulary may be a relatiVely simple matter'

ot exploiting experiences, and exploiting or using vocabulary as a means, of
. getting the most from experiences." Successful use of such strategies For
< . ¢

. using student experlentes hae been reported by Manzo’ (1983) and Splegel (1984)

< The second fattor is the use of context, or how a word®*s meaning is .
. ‘ =

determined by other words which'surround-it in'text Such.use of gontext," in

3

| vooabulary instruction is supported by the recent.. research of Gipe (1978—79,
-» . . \ T
'1980) and Duffeimeyey (1984), aslwell~as,by thé experiences of Sinatra (1977)

and Mateja (1982Y. S . - -

-

¢

A Feathan Strateqy : - Ty > | oo

The strategy for teathlng vocabulary desorlbed in thls artlcle lntegrates

'\
the utilization of 1nd1v1dua1 studentb needs and experlenoesvw1th the use ot

‘sentence context in determlnlng speolflt 51tuatlonal word meaning, The

activity is, furthermore, deelgned to prov1de practlce wrth the’dlctlonary and ~

to refine the VOcabulary acquisition-process through carefully struttured

.

'attlve 1nd1v1dua1 1nvolvement. Speclflt 1nstructlonal ,goals arez (L) to

“ v

lmprove the learner's feadlng VOtabulary level on a highly 1nd1v1duallzed

basis; (2) to fa0111tate the learner s understandlnq of, and ab1]1ty to

successfully use, ‘the dictionary as an interactlve tool 1n con)unttlon with *-

Qther apprqaches to determlnlng word meaning and (3) to dﬁyelop expertise w1th

a votabu]ary expansion system which may be used 1n academlt, as well as o«
personal, reading pursu1ts. | - '

4
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- - Activity prOCedures’are'as follows~ Each week studenrs are requ1red~to

1dent1fy ten preV1ously unknown (or partlally known) words from within the

% . !
r . printed materlals they encounter. “Words may, at the instructor's prerogatlve,

. be drawn fnan 5§\broad or’ narrowly focused an area of reading materlal as is’
| R
‘deemed appropriate to .méet Spealfled learning goals: - (For example, WOrd
R .LhOlCGS mlght'well be, limited to a SpelelC class textbook where knowledgt of

'subJect~spec1ftL vocabulary is~ the predomlnant need, or expanded to 1nclude‘

(Y

)_" .supplemeqtal readlngs such !s related Journal artlcles ) Word choice may also °

. ’

be left unrestrlcted ‘even to the extent that access, to any sort of prlnted
4 =,
materlals is perm1tted-novels, newspapers, or popular perlodlcals.

In addjition to maklng ch01ces regarding the type and range of materials.
\ " \ [ . i

from whlch vocabulary may be drawn, the instructor must also decide upon the

. word tegorles whlch best meet learner needs, The procedyre might be de51gned
,"'to fac111tate pract1te*w1th the 1dent1f1cat10n and ass1m11at10n of "key" or
o : '\' ’ -

'_, a plvotal vocabulary 1tems, i. e., words Whlch render central conceptlons within

the dlSClpllne or readlng ass1gnments more accessible to readers. No matter

,
L3 R

what ch01ces are made to delimit word categcrles targeted for" study, each

. 1nd1v1dual student must have the freedom w1th1n those llmats to select words he

LY

-

-ol she chooses to learn. gtudent 1nterests and personal experiences must be

allowed -to guide-such subjective decisions. ' .- ,
. . . ) | SE4ARN
- Once-initial'instructional decisions regarding'print sources and word

- selection parameters have been resolved the follow1ng‘procedures must be

.

’ explalned ko students. Durlng reading act1v1t1es where unfamlllar words are”‘
' 11kely to be encountered, a small stack of 3x5 llbrary cards~-blank on one 51de

C and llned on the otheroamust be kept at hand. When a ward is entountered K

‘ (durlng readlng) that the learner w1shes ta 1ncorporate into exlstlng . o R

‘vocabulary schema, the new word must be clearly printeq upon the card' blank <f~u !

L]

(unllned) side. o - L - . , o |




- “_. ‘
(3 ‘x;
- . )
o , .
Insert Figure I Here o T jh - -
Next, the tard is turned over and the- sentenco in whlch the word was found is . !
written . upon the bottom.three or four lines (lengthy eententee may be exterptwj_
so long as the _segments are large enough to prov1de bUfthlent tontext) ' Tho H
v 0 _ . 5
word itself should always Be underlined w1tth the sentence. e o -
N .
- ) R . " N N
). k] M ' .
. Insert ¥igure II Here ' S A Ce

) . * ¢

D

) A second item should also be kept dn hand dur1ng read1ng~—a dlttlonary of'»

* *®

colleglate 51ze—~from whlch two addltlonal pleces of 1nﬁormat10n are to be

drawn.‘ These will be placed along’ w1th the sentente upon the llned side of . ‘_-“ -

" 0
the card,: thereby completlng its é/ntents. The flrst' wrltten upon the top

vt A

line, is the pronunc1atlon gulde entryq The second, spaced some two or three - .

ullnes lower, is the spec1f10 deflnltlon or word meanlng whlth fulfllls the

semantic demands of the sentehce. T .

.
Mg 3 v L

- Insert Figure III Here ‘-'~#’Il o | s

L . ¥

This definition §hould be 1)as orief‘and succinot as-possiblei(ideally, ah'i‘ - ;)
accurate.eynonym), and 2) phrased,in thehstudent's.own words', . Attlve learnlng“_:. L
ne09331tates that the student read and con31der all- deflnltlons, toqnltively
process each in. llght of sentence context, identmfy and condense the |

"'apprOprlate meanlng, and then‘wrlte it upon the card. (1f dictionary s n¢j:_ - \
.deflnltions are merely ¢opiled and not processed, a major element of thxs - '?.'fi \f

. . ¥
‘. 5

«”n,activnty.is lost.) Semantic appropriatenesa or lnapproprlateness will be




' . . . . .
Y ! .

. . . . -
easihy detectable tothe teacher u\kn cards are checked' elther the deflnltlon

w1ll fulfrll the eentence s meanAng or it w;ll not.- Examples of semant1cally

”

1napprogr1ate deflnltlons, drawn frcm actual Student cards, follow~ *

-~ X

Sentence on Card; _fIn_perfect hindsight,,perhape'itt- 3

. o ) ‘ . should not come as such a shosk."i. - .
étudent'slueﬁinition:'(a rear Slght on a flrearn " . bos i
‘Sentence¢on Card: H"Huqseln is not san§u1ne about h1s

oo _ _ ‘country s prospects of winning its war

f?’f \ ) _,' . with Iran." - i . Yo
. Student'e:Deﬁihition} "anything ‘blood red.h o »
5uch errors offer the 1nst;uctor a unléue Opportun1t¥ to 1nteract w1th ¥
1nd1y1dual students hy exanmining' the examoles explaining semantlc |
LnatturLCLee and modellng how to process mult1ple dlctlonary deflnltlone

befonw determlnlng whlch is most appréprlate Whether done one-to-one or‘via'

an overhead pr0)eotor for whole—class 1nstruction directlyéelicited student’

1 responses coupled’ w1th 1nstruttor feedback will provide tremendous 1n51qht into -
jucceesful analytical approaches to cBhtext—Spec1flc vocabulary learning.

It must be pointed out thab.although thls activity- bears a surfare
3 ( / - ‘
resemblance . tor many tlme—honored "flash card" drllJ actlvltles wherein 3x5
cards are useg, it is de31gned to provide a great deal more,lnstrucgional'scope '

~and flexibility. ,Here, cards'enhance individual'studént/inetructorfinterface
: M

rather than belng utillzed solely by students. This opportunlty for dxrec
feedback to. teacher and student allke establlshee a UN\SUB framework for
N,

one~on*one 1nteract10n, an activity much lauded 1n today's schools, yet seldom

: actuaily encountered,




7,' O
~ Evaluation o T T S

. Tyuly 1nd1vidua11zed mstruct:lon mist be evaluated on an 1nd1v1dual
I

[

‘stu,dent basis. Although indiv1duallzatlon often demands much extra tlme and

effort of tﬁe 1nstructor, e\7aluat1ng students’, progress in vocabul'ar-y ' \ o
| acqulbltion does. not need to be BJ.gnLELcantly time- or energy conqummq. The

-

following quldelmes tap simpllfy the- process. o

l . . »
LI .
'

. 1. Cards should be checked 1nd1v1duall w1th ea cstudent, whxle the rest:

~

. of the class: ig engaged in a readingfor 1t1ng act1v1ty from whlch

\ . . A Y 4
indiyiduals are extracted for some 3 to 6 minutes:

\.

2. Card checking should be conducted on' two 1euels: 1) initially 'only

. for correct form and deflnltlonal ch01ces, and then 2) perlaucally

.Inltlal evaluation can odtur tw1oe ‘or three tlmes durlng the edrly ¢

L4 >

part of the school term so a@o thoroughly clarlfy instructor

expectatlons and e11m1nate possmle procedural mlsunderf;tandlngs. '

A

Object;ve evaluatlon is carried on throughout the entire term or for

£y ) ,
. the duration- of the procedure's inplemeﬁtation. )
34 .During'the objective.‘evaluation 'oti newly(écquired word kpowlevrlge, .
.students glve thelr deck to the 1nstructor, who then sdeats targb and
»

holds each up rIhe student ahOU].d be able to pronounce the word and

‘give—in hlS or her own words—--a simple, accurate definition. ' Ift an.

'uncued definition is not forthcoming, the sentence" upon the card may -

be read aloud $0. as to prowde contextual clue‘s.- It is lwax"

approprlq,te to explai.n mear'lng more careful ly af the student is close

enough to evidence prevxous study. (Assn;nlng grade values. are a

D
- matter for the individual instructor.)

. - ’ . °
A . f r

for obJecblve evaluatlon of Student know&led e of word meanlng. ¢




’ - . '

..,

_ confldence in his or her own abllxty grows Wlth 1t.. As repetitlve study a1ds in‘-

' _retentlon .of wordqmeanlng, 1t LS adv15able to requlre that all prev1ous chds be

T ‘ L Y

*'brought to each 1nd1v1gual evaluatlon seSS1on to be randomly sampled as a. part of

a

the evaluation. There  is lltt}e p01nt to students berng able to retaxn word

w",'"meanlngs,Just lQng enough for a. SLngle evaluatlon, thereby falilnq to have

. .
Wy

"+ . permanently incorporated these meanlngs ihto ex1st1ng Cbgnltlve SChema fOf long

‘term future use. s : _\. L _‘y:~‘,; e
' ’

Ind1v1duallzed vocabulary 1nstruct10n of the type described hereln 1s both

LY

kN
practlcal and essentlal for students in developmental readlng classes,} The
"g-ﬂstrategy works by ellcltlng actlve student 1nvolvement in an area of learnlng
}'where progress 1s*qulckly made and ea51ly observed by the learner. Both the S
. . o ‘:. ‘
: knowledge and confldence gained by studénts through thls act1v1ty can’ help them
N
- " ’
: understand and enJoy more of what they read .
. .‘ N *
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Week by week, as each stud?nt s card’ deck enldrges, the 1nd1v1dual s i ?&1;.;
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