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CHAPTER I
INTRODUCTION

Background for the Problem

| Never before has it Seen 80 impossible fer a nation
to live independently of others. lnevitably, the fate
of the smallest nation influences the fate of its
neighbors, and perhaps the fate of all nations. Today,
for the first time in history, ,the absolute inter-
dependence of several cultures and of all races is not
Just the subject of philosophical meditation and con-
Jecture by the intelligensia; the’woiéH% of intgrdependence
bears upon each inhabitant of our planet (Shane and
Silvernail, 1977).

It has often been sald by languags edpcatora that
language study can help promote culgpral pluralism (Shane
and Silﬁorngil. 1977). In addition, it has also been said
that languaéos can encourage the development of attitudes
and values requiecite to a global perspective (iewis.\19?6).
Connell (1975) suggested that much of modern education in
all countries emphasizes the process of bui}ding a national
identity and a respect for national goﬁls and ideals; hence,
it fosters ofhnocontric-chauvinistic views, Language
study should aignitioantly-widcn perspectives about the

1




world and its peoples. Language study should build respect
for differences and an understanding of other social sys-
tems (Shane and Silvernail, 1977).

_ The Modern Langusge Asseciation in 1953 made a state- |
ment of objoetiQes which was later endorsed by the UNESCO Ve
International Seminar. These objecfives atate a modern o
language properly tiught should: (1) provide positive
experiences which enrich and broado? the student's view-
point of other peoples; and (2) pro%ide expefiencea in
the four language skills--listening, speaking, readimg,
and writing. This statement also rg;t§rated that the
experience and skills may never be perfected, but the \h
results of the cultural experience should remain to pro- - *
vide a lifelong enrichment for the student of a modern
forbign language.

van Willigen (1961, 1964) stated that because of the
psychelogical mature of languages, people become prisoners
of their own culture and ethnocentrism. He declared that
the study of a foreign language is a medium for attitude
+ change, a medium that releases a person from the prison
which the mother tongue iupdaos upon solf—dovﬁlonnont. \ .
He also indicated that languago study dovclops and
sharpens 1ntolloctual skills. enriches the mind, arms 1t
against prejudice, ethnocentrisa, and facilitates contact

hd

vvith other people. j
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Eapirical evidence for assertion of the existence of
negative or stereotypic attitudes toward Sgtgroups. S
foreigners, ané‘roroign languages is not aifficult to
find; attitudes tdiard interethnic relations have been
the rocug of much research with tha studies of a number

“of 1nvoatigator8 substantitting the assumption that
roreignn:a and their languages are viewed less faver-
ably anogg Americans. Adorné, rraqkel-nrunawik. Levinson,
and Sanferd (1950) found that those whe scered high en
an anti-Semitisa scale alse tended to score high on
scales which measured hostility teward ether minerities.
Bettlehein and Jtnawitz-(lsso) found that intolerance
‘toward twe different minerities eperate separately
through seme degree of ‘generaligation. Adorno et al.
(1950) feund seme generalizatien in attitudes ef in-
tolerance and telerance. Almost all of these whe were
intelerant ef dlacks were also intelerant ef Jews.
Lambert and xlinbborg (1967) interviewed 3,300
children téon 11 parts ef the werld. They feund that
children frea these ceuntries expressed pesitive
attitudes enly teward ceuntries that were similar te
their ewn. The greups which were seen by American
children aged 6, 10, ahn 14 as different were the
chinese, indians frem i1ndia, blacks frem Africa, and
Russians. lambert and Klinederg (1967) alse diacovered
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that by the age or 1& Anorican young- peepls weréd lese
epen te pesitive viowa of toroign natiens than their* * !{f ) .
- ccunterpnrtu frem other ceuntries. Lanbert and . s :. .
Klineberg (1967) alse feund that American children
view languages ether than English as nbﬁornal. in-
.corroet. an® different. This viswpeint suggests
ethnocentrism and linguistic chauvinisa and indicates
¢ | . roluctlnoo te study aoriously langulgea and culturos.
nioko and Beyer {(1970) cellected data en attitudes
toward Africa frea more than 3,000 American seventh
and twelfth grtdora. They round that these secendary
+ students held otorootypic attitudos toward sub-
Seharan Africa. Hicks and Beyer (1970) alse feund A
that there was an indrease in the tendency fer students
to express stereetypes of Asia and Africa between
grades 7 and 12,

The existence ef negative and stereetypic attitudes
within segments ef American society peints te the neédd
fer attitudinal change on the part ef the American
student pepulatien. As leng as sterestypic attitudes - . . -

3

exist within student greups and within the general pepu-
latien, learning abeut the Prancephenic werld and inter- .
ethnic studies will suffer. Fertunately, young people can be |
previded with language and cultural studies uhi&h can .

‘ furnish immediate knewledge eof a people‘s language and
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_sene cortact ‘with the culturt of ether nations. ‘

In contrast te the roaoarch fecusing en the existence
of noggtiyo attitudes, there has been a paucity ef re-
éotrch in the area of medifying or chaqging attitudés
teward fereign languages and foreigners in the field.of
foroign language education. Changing beliefs and attitudes
_ are speken and written abeut eften, but few studies have
been dene to help understand the variables associated
with guch attitudes, and how chang; may be brought about
through tbroign language study.

A review of the literature yielded a limited number
of experimental studies. Bernardi (1967), Cooke (1970,
1978), Cote (1972), DeMedle (1979), Lett (1976), Riestra
and Jehnsen (1964), Savignon (1971), Sutherland (1946),
gn& Tuttle, Guifart, Papalia, ‘and Zampogna (1979) have
k fdcusod on the modification ef attitudes in stude..
samples. Of these, five studies have shown significant
medificatiens of attitudes toward ether ethnic groups
(Bernardi, 1967; Cete, 1972; DeMedio, 1979) Riestra and
Jahﬁacn. 1964; and Sutherland, 19&6). Oonly Bermardi (1967),
cote (1972), DeMedio (1979) and Sutherland (1956j‘focunod
spooifiotlly upen attitude change in Prench claasua.
rhorn is seme contention that knowledge of Pronch or any
‘modern fereign language has an impact in reducing secial
d;:tanco. stofootyping. and ethnic hestility (Ceoke, 1970;

Lett, 1976; and Savignen, 1971).

11
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Stetement of the Preblem

The purpese e¢f this investigation is to compare the
ethnic agtitudoah.f_atudénts engaged in three levels of.
Prench sindy in an Anglophone university setting. In
additien, this investigater seeks te examine the do&reo-
or tho.strongth of the relatienship between student
ethnic attitudes and the classiricntion'variablo; of ¢
gender, socio~economic level and ceurse grade aspiratien.
In this study, ethnic attitudes are dofined as: de-
seriptions of Prancephones; social distance; and,
ethnocentrism=chauvinism. The majer research questions
are: |
1. Is there a relationship between three levels of French
study and student attitude toward social diataﬁca?

2. I8 there & relatienship between three levels of French
study and student ethnocentrism-chauviniatic uftitudal?
~3.\ I8 there = relationship between three levels of
Prench study and the selectien ot.noro positive descrip-
tiens of Prancophenes by the students? ‘

L. Are attitude sceres related to the classificatien
variablen of gender, secie-ecenemic level, ceurse grade
1spiration and ceurse level for students in three levels
of Prench study? Aléé. are there interactive @ff&cts

among variables?

-
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NS Retinitien eof Zerms

Por the purpeses of this investigation the fellowing
definitiens were used;
A;:;;gggg,aro learned pre’ispositions to respend in a
. ravorable or unfaverable manner with respect to a given

S\Objict (Pishbiin and Ajzon. 1975). Triandis (1971) de-

" fined dﬁ attitude a8 having thrce interrelated omponcnts: -
(1) a cogni&ivt conponﬁﬁt which doscriﬁos bellefs, cate-
gorioa and Qtoroetypes; (2) an’ atroctive component which
‘inclunos the positive and negative feelings a person hase;
and (3) a behavioral component which reflects the way.a

“poroon a2y be di;josed to act either in a positive or
negative way teward a\porson in specific secial situations.
Bthnic attitude is the knoglodgo and stereotypes one '
might have concorningyany ethnic group and tre manner
in wh{ch this greup should be trentod (nprnardr. 1967;

Hurdim. 1962)

R g_hggg_‘;ggg ia a group of people identified by racial,
national, or cultural charactoristica (uoopea and Pusch,
1981) '
g;gngggnsggggzgh_gziglg! is the dssertion of nntional.
personal and oultural superiority (Heopes, 1981).-
.Oporatigﬁglly\tﬂis is defined as & scere on the Aktggf.

Disagree IDEA Test (Mitsakes, 1977). :
Lg!g;_~g_z;_n§h_ggggg_ includes the olon.ntary couroes.

‘Prench 101. 102/106, and the first conoster of the

R
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intermediate course, French 201, in the university.

Socjal distapnce is the degree and grade of avoidance in
social situations between two peoﬁles (Bogafhus. 1925).
Operationally this was defined. as a score on a Bogardus

Sogial Distance Scale (Bogardus, 1225).‘
§ig§itictngt and_Need for the ézudx

- .Considerable research has been devoted to the assess-
ment of 1ndi$1dua1 dirtarences in language aptitude and
<he reaction or this variable to second language achieve-
ment (Carroll and Sapon, 1967; Pimsleur, 1966). Research
that has departed from an interest in language aptitude
has emarged in the area of sociii—notivational factors
as determinants of language acquisition (Bermardi, 1967;
. Cooke, 1970, 1978; Cote, 1972; bDeMedio, 1979; Lett, 1976,
1977;: Riestra and Johnson, 1964; Savignon, 1971; Sutherland,
1946; and Tutti' et al., 1979). The reason underlying this
interest concerns two factors: (1) attitudes are subject
to change; therefore, student attitudes toward ; target
ethnic group could be affected by second language
acquisition specific to this ethnic group; and (g) ir
attitudes toward a second l;ngulg; and‘the ethniéﬁ;roup
could be shown to be derived from within the social and
personal charactiriatica of the student, this fact
would have +heoretical implications for future research

into the classification variables of the student. &

.
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population, and into the potential for interethnic expe-
riences (Clément, 1978; Gardner and Lambert, 1959, 1972).

In the United States little research has been con-
dnctnd‘to assess the nature of the sooiouotric parameters
related to differential attitudes among university students
studying French. Cote (1972) has explored the motivational
effectiveness of cultural explorations on community college
students; however, Cote (1972) onl& tested students in
eleme; tary PFrench, so thers was no attempt to measure
growth in positive and/or negative attlitudes acrﬁss several
levels of Prench study.

Little research in foreign language education existis
to suggest that aititudeé have been examined in a single
analysis employing two or more dependent variables. For
example, Bernardi (1967), Cote (1972), DaNedic (1979),
Riestra and Johnson (1964), Savignon (1971), Sutherland
(1946), and Tuttle et al. (1979) studied only one de-
pendent  variable at a time. Lett (1976) made use of
multiple regression analysis in order to determine the
proportion of varianoi in ethnocentrism and in dogmatism
scores among foreign language students; however, he |
antlyzed each dependent variable¢separately. ,

In ordcr to help fill some of tbo gaps in the -
roaoareh 1iterature this invcsﬁggation sought toi
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(1) compare the ethnic attitudes of students engaged in
three levels of Prench study in a university setting:
(2) examine the relationsilp between student ethnic
attitudes and the classification variables of gendsr,
soclio-economic level and\courao grade aspiration; and
(3) supplem’ it ethnic attitude research in foreign lan-
guage edv' 1tion by uaing a multivariate model.

Chapter II provides a review of the literature and
Chapter III presents the design ~f the study. Chapter 1V
deals with the 2nalysis of the data, and the summary,

conclusions, and recommendations are discussed in Chapter

v. :



CHAPTER 11
REVIEW OF THE LITERATURE

This review of the 1itarature~suryeys four bodies
of references; (1) attitudes toward ethnic groups and
their factorse; (2) the role of instruction in developing
ethnic attitudes; (3) the place of this investigation
in fereign language and attitude analysis; and (L) the

classificatien variables. N

Attitudes toward Ethnic Groups and their Pactors
An attitude-is an idea charged with affect which

predisposes an individual to act in a particular way
in certain social aituations (Triandis, 1971). Fishbein
and Ajzen (1975) define attitudes as learned predis-
poesitions te respond in a favorabdble or unfaverable
manner with respect to a given object. These definitions
suggest that attitudes can be conceived as coneisting
of three interrelated components: (1) a cognitive
component; (2) an ;rfoctiva component; and (3) a
behavioral conpoﬁ;ht. The cognitive conpgg}nt includes
what people think about, how‘beoplo eétegorize"gﬁd
diseriminate olomonts.of the environment, and the
language used to verbalize the elements of the en-

11
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virenment (Chein, 1951; Iriandis, 1971).

The affective cempenent includes the pesitive or
negative feelings, bleasant or unpleasant states, er
simply the way a persen evaluates ebjects in the en-
virenment (Chein, 1951; Triandis, 1971j. Feelings
teward an edject in the onwironne;t are eoften deter-
mined by seme previeus pleasant er unpleasant enceunter
with the ebject, or an instrumental relatienship between
the ebject and an individual‘'s goal; (Peak, 1955).

The behavieral csmpenent reflects the pesitive
and negative affect and the degree of secial discance
2 perseén puts between himself er herself and the ebject
(Triandis, 1971). Chein (1951) prefers the term, pelicy
erientatien, which asks what sheuld be done after centact
with an obj;ot in the envirenment. Censistent with
Triandis (1971) and Chein (1951) is the definition ef
the pelicy erientation by Kramer (194¢) which explains
pesitive or negative acts teward ether ethnic greups.
Kremer (1949) explained this behavier as succorance vs.
nensuccerance, withdrawal vs. nenwithdrawal, aggressien
vS. nenaggressien, and enfercement eof status differ-
entials vs. acceptance of atatua‘oquality.

friandis and Triandis (1960) feund that seme peeple
have nerms of aveidance ef persens whe are different
fren themselves with respect te race, pelitical eri-

entatien, ethnicity, and secial class. The degree te

Full Tt Provided by ERIC.
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13
which people are willing te accept individuals whe differ
onn the aforementiened criferia is defined as “social
distance”. Begardus (1925) feund that whi;e Americans
maintained little secial distance teward the British,
Canadisns, and Nerthern Eurepeans, and mere secial \
distance tweard Seuthern Eurepeans, Orientals, and blacks. =
The eriginal scale by Begardus (1925) resulted in ever 30
years of censistent ratings by ever 700 respendents between
1926 and 1956 (Ceoke, 1973). Resedrch by Lambert and
Klineberg (1973) indicated that white Americans centinue
te maintain secial distance, ethnecentric attitudes and
stereetypes of non-vhi{o.'non-Europe#n‘culturea. Triandis
and Triandis (1960) feund that upper class Americans tend
te shew less secial distance and prejudice than lewer
class Americans; that Jewish-Americans tend te shew less
secial distance than Gentiles; and that Seuthern ard
Eastern Eurepeans tend te shew less secial distance and ‘
prejudice than American subjects with a Nerthern er
Western Eurepean bncigrounn.

In additien, secial psychelegy has centributed
ether basic facters applicable te research in attlitudes
teward ethnic greups. Kals and Stetland (1959) peinted
eut that attitudes are fermed in erder te satisfy psyche-
lqgicni needs. Avoidanco‘or accoptanco of anether ethnic
greup allews ;n individual te jrotoct hia or her ege,
value system, er knowledge base. Kelman (1958) specified

Aruitoxt provided by Eic: . «
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three processes of socigl influence (compliance, identi-~
fication, and=intern§lizAtion) which lead to a different
type of attitude toward ethnic groups. Compliunce is the
accommodation of a different behavior because of its
social acceptablillity or reward. Igentification requires
an individue) to adopt arother person's or group's opinion
in order to satisfy self-defining relationships between
the person or group, and enhance self-image. Internal-

ization concerns the person who considers an apinion

as authentic because of its congruence’with‘his or her
rational or lrrational value system. Festinger (1957) )
developed the theory of cognitive disscnance that
states that any inconsistent cognition (ideas, infor-
mation, beliefa, and attitudes) is uncomfortadble, and
the individual seeks to retain his or her equilibrium
or homeostasls, and feels pressure toward cqnsietency.
A social psychologist would describe an attitude toward
another ethnic group as a class of actions and reactions .
based upon the g:gnitlve. affective, an& behavioral
components, and several kinds of functions: adjuatﬁent.
identification, ego-defense and involvement, value
interpretation, norms, hablts, éxpectations, and the
perception of the class of actions as rewarding.

Rokeach (19€0) added the degree ®f dogmatism and
ethnocentriem in an individuai's belief system. Rokeach

(1960) found that central beliefs are the most important

20
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to the‘individual yet more difficult to change than pe-
ripheral beliefs. Peripheral beliefs are the superficial
convictiens which are easily changed. His Dogmatism
Scale measures; (1) isolation and differentiation;
(2) punitive beliefs, loneliness and hélplessnees; (3)
content of beliefs related to authority and to people;
and (4)\time porspeétive belief-disbelief systems.
Rokeach (1960) defined the authoritarian syndrome as
dogmatism. Rokeach (1960) described the dogmatic as an
individual intolerant of ambiguity, who‘looks at the
world in terms of good or evil, who rejects beliefs
1ncon8istont‘witﬁ his or her values. Allport (1954)
and Adorno, Prenkel-Brunswik, Levinson, and Sanford
(1950) called attention to other negative actions
such individuals have toward other ethnic groups:
antilocution, avoidance, discrimination, physical
attack, and extermination. tThe npst important point
is that people who are exemplars of authoritarianiem
7 of the right are high on the Dognatjsm Scale, nation-
alistic, anti-world minded, and hostile toward foreigners
who are not completely pro-Ameriqan (Triandis, 1971).
As stated previously, attitudes toward other ethnic
groups involve cognition, affect, and behavior 2cting
in concert or individually with other functions. Expliclt

4

operational measurement nf the three'hajo; factors have

o
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been identified by Begardus (1925), Gutiman (1944),
Likert (1932), Osgeed (1957), Rekeach (1960), Thurstene
(1928), and PTriandis (1971).

k!

The Rele o tructien in Develepi thnic Attitudes

Research en the effoctiv;hssa eof educatienal pregrams
in changing attitudes teward other ethnic groups and
internatienal educatien in the affective and behavioral
cempenents have preduced a number of studies with beth
pesitive and negative results.

An early study of attitude change wag cenducted in
1927 at the University of Pennslyvania. As a pretest,
students Q;ro asked te rank athnicigreups accerding te
native abllities. 5Upon cempletion of a cQurse in race
relatiens, the students were again asked to rank the
ethnic groups. The results indicated ne change in
attitudes after the cellege course in American race
relatiens (Yeung, 1927). ‘

Mere recont studies indicate that ne single in-
stitutien or agent influences yeung people in ethnic
attitudes (Remy and Nathan, 1974; Torney-Purta, 1981).
An Internatienal Educational Assessment (IEA) survey
feund that in all nine ceuntries tested en scales
meaauring dﬁmocrttic values and interest in pelitical
pnrtioipation. the higheat scores obtalned were for

students whoae teachera aetivoly discuss ? theae cone-.

»

T
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cepts. The danger to ethnic attitudes as revealsd by this
study lies in the nd&afive attitude of the teachers toward
non-Western cultural topies (Torney, Oppenheim, and
Parnen, 1975). Toliey (1973) found that the teacher
has some influence on attitudes toward war, especially
it the toachor;bolievea that governmental policy must be
defended. Mitsakos (1978) used the Family of Man Social
Studies Program with elementary school students and
measured their views ;f foreign péoplee. The experimental
group included 21 classes (N=500). Controel group i
(N=200) used several other social studies programs.
Control group 2 (N=200) exposed students to no clearly
defined program in soci«l studies. The results of the
pre-posttest design revealed no significant difference
in achievement or ethnocentrism-.chauvinism. However,
reaspondents in the experimental group had a more
favorable view of foreign peopie.

In foreign language education several studies
have’focuse? on the effects of ;ultural unitg utilized
in langurge classes. Kaulfers, Kefauver, and Roberts
(1942) used 151 teachers, 10,000 students, and 23 schools

in three western states in an_axp‘rimant known as the

w——

. Stanford Langusge Arts Investigation. Kaulfers et

al. (1942) found that the experimental group- exhibited

more tolerance, reduced racial prejudice, gains in

L

-

R . .
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knuvlodgo adbeut people and countries, and an increase of
1005 to J00% in the number of students continuing foreign
language study beyond Level Two. This study diffora from
the prosent investigation in that Kaulfers et al. con-
structed an ;nterdilciplinafj approaeh~€o language study,
inclwding Bngliah. music, art, and secial studies courses
in nngliah\on foreign culture and litsrature.

One of the earliest theses’ in non-linguiatic .
analysis was written by Sutharland (1946) at Glasgow
University. She reported that the Prench were ranked
higher by secondary and university students who had
studied Prench than by those who had not studied this
language. Subjects were from Pretestant fee-paying,
Protestant non-fee paying, and Catholic non-fee paying
student pepulatiens. pPperrardi (1967) -advised caution
in interpreting the results of the Sutherland (1946)
atudy due te fhg-poasibl. effects of intelligence,
scheel-envirormel, and greup size.

Riestra and Johnsen (1964) studied the effects.
of an audioe-lingual course in Spanish on attitudes .
towardi Hispanics. Using as subjects 126 elementary
school a;Bd\gta (grade 5) in Champaign, Illinois, the
researchers found that children whe studied Spanish

" tended to show more pesitive attitudes toward Spanish
and ta:nrd Hispanics than students whe had not studied
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Spanish. The data from the pre- and postteats indicated
that the positive attitudes of the subjects carried over

to Spanish-gpeaking peoples not studied in class.

Bernardi (1967) investigated the effects of the
study of a modern foreign language on attitudes among
296 ninth-grade students in Scranton, Pennsylvania, some
of whom were studying French and some Latin. ‘Berhardi
(1967) equated his sample on age, sex, grade lével. and
1.Q. Dependent variables included factual knowledge

about the PFrench and the Japanesé. and soclal dist&nces

toward the Prench and toward ethnic groups in general.
Data were gathered in a pre-posttest design using a
Bogardus éogia; Distance Scale, three questionnaires,
and a grade expectancy scale. The data revealed that
the Frefich étudents gxhibited a significant reduction
in general social distanc;.‘while the Latin students
showed no significant change. The Bernardi study‘
(1967) differs 1A.two basic ways from tha present in-
vestigation: (1) Bernardi faile¢ to investigate
several levels of French study and té utilize several
classification variables; and (2) Bernardi emphasized
the cognitive and bahaytﬁial cguponents; whepeas, this
study concentrated upon the affsctiye and b;ha;iqral
components. A common element of the two studies
involves the use of social distance as J‘depen;;nt 3

variable.} . ~
) 3
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Cooke (1970, 1?78) reported that high school
Spanish students taught in a course which prazsented
‘cultural 1nrornation and designed to foster positive
attitudes toward Spanish-speaking people showed no |
sigﬁlf;canﬁ changet in their attitudes. Cooke (1978)
used a semantic differential scale and a revised
Bogardus Socia) Djistance Sgale.  The results also re-
vealed that the sample expressed considerable social
distance between themselves and blacks, Urientals,
!exicana. and Puerto Ricans. This researcher used a
semantic differential and a modified Bogardus Social
23535553_59233 comparable to the Cooke instrumengs;’/
‘however, the Social Distance Scale involved efhnic’

! groups in the Francophonic world with appropriate dis-
tractors. ‘ ~ )
Savignon (1971) reported that fhe high school
French students in a course using a s§riea of cu&turél

orientations showed no significant differences in
achievement. Also, there was no signiricani’af?rorénpe~_*‘
in student attitudes toward the language or toward\thé
Prench people.

Other reaearéh concerning the effect of education
on student attitudes has produced positlve results.
Cote (1972) indicated that community college students

instructed in a Prench course stressing cultural con- °
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tent ;hnyod pesitive attitudes teward Francephenes after
an audie-lingual pregram. Cote (1972) suggested than an
1ntr0du¢tian te the .French language utilizing a seocio-
“anthrepelegiocal porépoctive in English might be a more
meaningful approach to learning communicative skills in
a fereign language.

Lett (1976) reperted that ethnecentrism and deg-
matism are significantly and negatively related to having
studied a fereign language. The oﬁject of his atudy
was to investigate the relationship between foreign
language study, and ethnecentrism and closemlndodnesa.~
Data were cellected by means ef the Rokeach Degmatism
Scale, an ethnecentrism scale, and questioris ef a
demegraphic and attitudinal nature. Data were collected
from 1127 eighth te twolrth grade students frem suburban,
rural, and inner city areas in greater Columbus, Ohio.
Lett (1976) reperted that the proportion ef variance in
ethnecentrisa and 1n.do§iatian sceres was highest fer
the rural aﬂap;o and for rcnnlqp.\ Mereover, Lett (1976)
recognizoﬁ that the affoctiQo compenent can be in-
vestigated uaing Likort-tybc scales, and that ethne-
centrism and dogmatism figure in the assesement of
eutcemes after foreign langunag study. Lett (1976)
anmalyzed each cencept--ethnocentrism and degmatisn--

. as twe separate dependent vurinplao in a multiple

*®
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.\rtdrtgﬁlon amalysis. The researcher ef the present ine
vestigation used a multivariate precedure (MANOVA) to
analyze the dependent variabdles in cencert.

Clément (1978) investigatod the descriptive and
predictive aspects ef cencepts prcsunaé te determine
the French-Canadian’s cempetence in English. clénant\
(1978) cellected his data in twe secendary scheels eof
the Nentréal Cathelic Schoel Cemmissien. The in-
vestigation tested the hypetheses kﬂat persistence
in acquiring a secend language is primarily a functien
of moetivation while cempetence is a functien ef deth
metivation and language aptitude. Clément (1978)
found that a Prancephene‘s persistence ih the acqui-
sitien of Bﬁglilhfia\relat;d te ene'3 interest in
ceamunicating with such individuals. A Prancephene's
cempetence in English was alse feuni te be determined
by a lack ef anxiety when using English, and high
self-ratings of preficiency. Thess cenclusiens
resulted frem a facter amalytic study using 38 variables
or scales in which Clément deterained that the metiva-
tienal characteristics ef Francephenes learning English
invelve twe dimensiens, 1n¥§grativo metives and self-
confidence in lngliah. Clément (1978) alse feund that
vﬁen.notivntion is defined as expectatiens of reaching
a geal or an excellent grade, it contributtg te

student perfermance independent from aptitude. It
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was feund that individual persistence, aptitude, the at-
tractiveness of achieving geed grades, and the integrative
and/er instrumental erientatien ef the individual France-
pherie aid in predicting linguistie cempetence. In
additien, Clément (1978) identified seme of the inter-
vening precesses mediating the effects of language study
and the metivatienal characteristics ef Prancephenes
learning English. in the present §tudy the relationship
between language study and ethnic attitudes of Anglephenes
was investigated, taking nete ef the parallel study urdler-
taken in Québec. On the ether hand, the questien ef pre~
diction, an algobraic definitien ef metivatien ard aptitude,
and a delineation of the integrative and instrumental
sources of student metivatien were net addressed in this
study.

The most recent studies of the effects of educatien
on the dimensiens of ethnic attitudes suggest that
knewledge of a foreign language has an impact when ceupled
with .\ study ef cultural centent. DeMedie (1979) found
that atudents taught by specially designed learning
activity packages based upen the elements of rFrench
culture--sperts, the family, educatien, ani yeuthe-
demenstrated greater growth in language skills and in
the develepment eof seme pesitive uttitudes toward the

Francephene. The instruments used in the pre-pesttest

Qo . i 29
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design were the pimslsur Medern Foreign Janguage Proficiency

Tests (Porm C) and the Pereign langusge Attitude Question-
paire (Jakebevits, 1970). The DeMedie study differs frem

the present investigation in its use ef preficiency as a
dependent -variable. Demedie (1979) found significant
differences between his groups on the attitude variabdle,
but ne distinctiens were made smong «tiitude toward the
language, the peeple, or the ceurse.

Tuttle, Guitart, bapalia, and 2ampogna (1979).
made a multi-media presentatien to 160 students of
Spanish in New Yerk. The teaching materials consisted
of slides stressing elther similarities ef Puirte Rican
lifestyles te thelir ewn eor differences in life . iyles.
fho intent ef this study was te assess studen. isucrip-
tions Qt Puerte Ricans, student willingness for gacinal
contact, sthnocentrism, and learning style. The Svu:up
in which similarities were stressed shewed significant

changes (lewered ethnocentrism) en a semantic diffeir-
ential scale.There were ne significant differencei in
secial distance. Tuttle et al. utilized a semantic
differential scale, a Secis) Distance Scale (Begardus,
1925), and ethnecentrisa scales; hewever, their
approach to data analysis used dependent t-tests
in a pre-pesttest design. This appreach to data

ERIC

Full Tt Provided by ERIC.



8

doia not accommodate the full anilysis of classgification

- variables-<gender, socio-economic level, course grade
aspiration, time spent in class. The present atudy
employed multivariate analysis to examine the reiationship
of the classification variables to three dependent
variables: descriptions of the Prancophone, ethnocentrism-
chauvinism, and social distance. |

Bettleheim and Janowitz (195)) concluded that the

very fact that students hold stereotypes and support
discrimination reflects the limitations of our educa-
tional system in modifying attitudes; yet the lower
levels of prejudice toward other ethnic groups among
the better educated seem to involve the social expe-
rience of education.

" the review of the literature on the relationship
bstween education and ethnic attitudes indicates several im-
portant points:

1. Rducational experiences designed to ch=rge ethnic
attitudes in stud;nt populations may or may not be
successful in fosterirg positive attitudes.

2. No single agent or institution accounts for all
avenues toward attitude change.

3. many studies have not invo.ved classification

v;rilhlhs or multivariate techniques.

S

[
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4, Pporelign language courses designed to change ethnic
sttitudes may or may not be succesaful in cortéin
student populations.
5. Changes can occur in the afrecfive component of
attitudes and net in the behavioral cononent. and vice-
ve versa. ) |

Torno;iPur%a (1981) esaid that in the absenca of
oppertunities fer American students te visit ether
natiens where ether languages aro'onkan. they have
recourse to second language instruction which may en-
hance their ability to see another perspective and to
participate in internationalism. tThe present project
was designed to examine the relationship between levels
of university Prench instruction and three dependent
variables: doscriptiona of the Prancophone, e¢thno-

centrism-chauvinisam, and secial distance.

" permardi (1967) usec attitude teward the Prench as

a univarizte dependent variabdle and achievement, social
distance, dnowledge of ethnic groups, and course grade
expectations as independent variables. The present
investigation conQidors attitudes toward the yFrancophones,
othnoccntrién-chnuvinian. and social distance as highly

interrelated components; therefore, the thrae dependent
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variables suggest a multivariate analysis ef the dependent
vnriap}oa in cencert. ‘
Gardn r and Lambert (1972) and Lambert (1962)
predicted achievement from attitudes teward the French-
‘\ Canadian. Gardner, Yonnacott, and Tayler (1968) studied
\the characteristics ef stersetypes in the Anglephenic
ceommunity teward Prench-~Canadians. Cliément (1978)
investigated che descriptive and predictive aspects of
cencepts presumed to deteraine thé Prancephone‘'s cenm-
potoaed in English. The aferementiened studies cenducted
in Canada presuppese that an individual successfully
acquiring a secend language adepts an erientatien of
lewered ethnecentrism and secial distance. Alse,
Clément (1978) feund that there are instrumental
goals that aid in predicting successful language
study, such-as achieving geed grsdes. \
The present z}ggnaiiﬁoa inte account the attitude
scales and the dependent variadbles assecliated with
scales in previeus studics in the United States and in
Canada. Ameng the specific appreaches te the meusurement
of atiitudes teward sthnic greupe, the semantic differential
scale, Likert-type scales, and the Secla) Djistance Scale
(Begardus, 1925) predeminate. The present study diffurs
frem the aferementiened investigations in that it ia

multivariate, and feur classificatien variables are

e 33
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entered into the design. .Examining the relationsnip
between the classification variables--group, gender,
socio-economic level, course grade aspiration--and tho
dependent variables is a new step toward delineating the
factors that operate within the student population, and
how these variables figure in attitude change toward
‘ethnic groups. Multivariate ﬁ?ocedures were used
because the study's premise is that the components of
attitudes are highly interrelated:; there is a iink
between an attitude object and an individual*s norms

and values, and the affect the poraon'gxporioncos
(Pishbéin and Ajzen, 1975; Rosenberg, 1956). Purthermore,
there have beer: few studies of the university student
population studying Prench and their characteristics in

the second language classroom.

The Classification Variabdbles

Demographic characteristics, such as sex, socio-
economic level, course grade aspiration, and time spent
in class have proven to be determinants in attitudes
towerd other ethnic groups (Bernardi, 1967; Clément,

1578 Lett, 1976).

Comrey and Newmever (1965) discovered that radicalism

or libernliem is favored by‘non and women who are less +

than 40 years of age, of higher intelligence and educa-
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tion, whe have access to more information, who have “
traveled, and who are Jewish. Comrey and Newmeyer
(1965) found that Catholics and fundamentalist Protestants
are more likely to be conservative than liberal. Adorno
et al. (1950) described the authoritarian male as a
person who is aloof, stern, punitivet and lacking in
imagination. The authoritarian male admires military
men, athletes, financiers, and other figures of dominance.
He approves of obedience and reSpéét for authority, and
often perceives others as deviant and mankind as anarchic.
Authoritarianism of the right seems related to anti-
world mindedness, and to antipathy and hostility toward
forelgners and persons who are not pro-American (Triandis,
1971). *

McGuire (1369) suggested that women are more
susceptible to influence than men, and thus capable of
less dogmatism and authoritarianism. Abelson and
Lesser (1959), Janis and Field (1959) found that males
have higher correlations between personality variables and
influencibility. Hovland and Janis (1959) explained this
difference between males and females as a feature of
American culturcl values that may compel women to conform.
Leventhal, Jones, and Trembly (196¢) speculated that men
often experience a greater feeling of imposition and
loss of freedom than women; thus, males may exhibit a

very Stubborn resistance to change.

©
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In the area of foreign 'language education Leit\(lgiﬁf:

. . . . : »
found that male and female secondary students differed

in their responses to his 34-item ethnocentrism scale

and to his 30-item Rokeach Dogmatism Sgale. The range
‘ for males (.05763) and for

in differences between R
females (.13954) was greater in the proportion of
variance in ethnocentrism.

Another classiflcation variable of import to this
study was socio-economic level. Triandis and Triandis
(1960) found that upper class subjects tend to shew
less social distance and prejudice than lower class
subjects. Haire and Morrison (1957) found that
children from lower socio-econ;mic groups have very
different perceptions of authority figures and objects
than children of higher soclo-economic groups. Mass
media, school, peers, and authority figures have a
greater influence on the poor child later in his or
her development. Rettig (1966) explained that such
children who are exposed to a limited range of attitudes
interpreted by a homogeneous social group tend to
become ethnocentric. On the other hand, a child
that has been exposéd to a wide range of attitudes

interprete& by a heterogensocus soclal group tende to

be more liberal and to have a giobal perspective.

36
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i’Cougée\gride'nspiration ngs'baaﬁ éefinod operation-
ally as & self-rating scale upon which the subject is
asked to indicate how weil he or éhe.oxpects to do in a
lunguage course (Bernardi, 1967). Bernardi (1967)
found that achieving or surpassing Prench course
expectations wni assocliated with a gain in knowledge -
of the Frencn. Clément (1978) disccvered that when
motivation is defined in terms of erfort toward a goal,
the attractiveness of this goal contributes to better
performance in the larnguage course.

The preceding research suzzests that success-
oriented students and students who make an effort to
succeed exhidit characteristics that may figure in an
| investigation into ethnic attitudes. Battle and Rotter

(1963) and Omelich (1974) referred to students who
achieve expectations as masters of their own destiny.
On the other hand, fallure~prone students with low
expectations may be victimized by their helpless-
ness and low estime (Dweck and Repucei, 1973). Aleo,
Pearl (1954), Spilke and Struening’ (1556) found that
low esteem and n.gativi self-concept are correlates of
ethnocentrism.

Classroom teachers make adjustuohta in their
instruction to allow for differences in semester length

and course content. many French departiments have begun
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to offer two distinct approaches for the first four
senesters--acceleratad and normal. 1n the preae;t study
students wishing to accelerate their study of Prench maf
complete Prench 101 and 102 in one aciobtor. or students
wishing to accelerate their study of intermediate Prench
may enroll in a one semester course equivalent to Pfonch
201 and 202. Also, special courses have been designed
for students with two or more years of high school study
and who, on the basis of a placement test, appear to
lack surficinqz_?kill in Prench to bdegin Prench 201.
Some instructors have learned to individualize and to
adapt to the range of learning e2tyles and rates using
modular scheduling or absolute performance standards.
carroll (1963) indicated that time is a classification
variable of import in any paradigm of learning: the
degree of loaf;IEg is a function of tpe time actually
spent in instruction divided by the tkne needed to

complete the material.

Summary
The literature in foreign language education in

the area of assessing attitudinal outcomes seems to
contain many unresolved questions: (1) does an individual
who 18 acquiring a secend language such as French adept

a leas rigid or less biased perception and description
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of the mmopﬁom?a (2) does an 1né'ividua1 who is
acquiring a second langua;a such as Prench develop ‘a
lesser degree of ethnocentrism an:i chauvinism? There is
some contention that-knowledge of Prench or any maftern
rofeign language has an impact in reduc hig qoe.fal |
diatanco. stersotyping, and ethnic hoptiiity-((:ooke:
1970y Savignon, 1971; and Lett, 1976). o



CHAPTER 111
PROCEDURES v

Sampling -
The sample consisted of students in twelve randomly
selected: Prench classes at a major stati‘supported uni-\
versity. Pour classes were sal&cted at each of three
levels of Prench study. The Preﬁch instructors who
participated in this study were oriented individually
by atldtter and a visit by the-investigator. They were
informed that the study-“involved students of érench 161;
102, 106, and 201, and how and when the three attitude
inventories were to be admin’stered. They were informed
that their students would parpgcipafb in normal cohréa
asvignments and testing; however, during the last week
of the semester the students would complete three
short aftitude‘inzint;ries. and one, personal data sheet.
Further, there wo
in the study. ‘

Each instructor completed a teacher data sheet. at
the beginning of: the investigation requesting nenme,
nationality, éépqur. FPrancophonic travel, fgxiﬁook
used, time devoted to cultural topics, realia used,

tracking and m‘j.r\i.mmux'.-.l'ea.° and level of ‘education.

I

4 be no penalty for not participating

bol, ., -
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The Student Sample

The samplo'usod 16 the study included =tudents en-
gaged in the first three levels of university Krench study.
Table 1 gives a description of the subjects in terms of

level, gender, rounded mean age, and number of classes

per level in this invéstigation.

TABLE 1
DESCRIPTION OF THE STUDENT SAMPLE

Level No. No. No. Mean No.
Students Females . Males Age Classes

FRENCH ‘ \

101 76 b9 27 19 b

102/106 76 42 b 20 L

201 76 bs 31 20 L

The_Instructors

Pables 2-4 describs the instructors who participated
in tris investigation in terms of natiorality, years of
teaching experience, highest degree held, gender, number
of classes, and number of students participating in fhis
investigation.
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TABLE 2
DESCRIPTION OF FPRENCH INSTRUCTORS: FRENCH 101

TRACHER A B ) C D
Nationality German American American French
Years of Teaching
. o Experience 1 1 1 1
Highest Degree | ,
™ Held B.A. B.A. B.A. B.A.
Sex . Pemale. remale Female Pemale
Nunbér of
Classes 1 1l 1 1l
Number of ‘
Students 18 a2 1?7 19
TABLE 3

DESCRIPTION OP PRENCH INSTRUCTORS: FRENCH 102/106

TEACHER E F G
Nationality Belglian American American
Years of Teaching

Experience 3 2 J
Highest Degree

Held B.A. B.A. B.A.
Sex Female Male Female
Number of

Classges 1l 2 i
Number of ,

Students 19 7 20

Full Tt Provided by ERIC.

ERIC . 42



TABLE 4
DESCRIPTION OF FRENCH INSTRUCTORS: FRENCH 201

L

TEACHER H I J K
Nationality American French American Iranian
Years of

Teaching

Experience 4 4 1l 2
Highest Degres ’

Held BOAQ B‘A’ B'A' BOAO
Sex Female Pemale Pemale Pemale
Number of \

Classes l 1l l 1l
Number of | ~
Students 1? 1?7 20 22

The instructors for this investigation were chosen
randemly frem the tatii pepulatien of twenty sectiens of
Prench 101, five sections of Prench 102/106, ;nd nine
sectiens ef French 20l. As indicated in rlbles\é-h. all
instructers held a B.S. in FPrench, had foeur or fewer years
of teaching experiencs, and\tha m& jority were American-born.
Phe instructers also included three Francephenes--twe from
Prance and ene French-speaking Belglan. fThe Iranian anrd
German-bern instructers had received cxtaiaivo instruction

in Prench in their respective natiens. The Belgian in-
structor held a European degree, the gandidature, which
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is roughly equivalent to the B.A., as well as a translator's
cortificate from an American university.

The Teacher pata Sheet (Appendix E) indlcated that
each of the American instructors had some travel in a
Francophonic area--mostly France and/or Québec. Une
teacher reported travel to the French Antilles; none
revealed travel to a Prancophonic nation in Afrlca.

Most instructors reported thay'nost of their class
discussions about Prancophonic culture centered around
their personal experiences in Francophonic daily life.
Instructors indicated that thoy“waro especially sensitive
to student questions concerning cultural differences.
Realia such as coins, stamps, maps, newspapers, magazines,
menus, books, arts and crafts were listed as cul tural
materials used in class or in class preparations. No

minicourses or tracking were reported by the instructors.

he ourses
Frepnch 101.. Prench 101 is a first semester college
course which emphasizes the four basic language skills:
listening, speaking, reading, and writing. This course
is designed to introduce the French language to Students
- who have had 1little or no ¥rench. The course and the
textbook focus upon functional communication: 3self-

expression within a famillar context. Deductive and

Full Tt Provided by ERIC.

eRlc o 44



39
)

inductive methoda of teaching grammar are used:. The text
for this course l1s,

Rochester, N.; muysxkens, J.; Umagglio, A.; and

Chalmers, ¢. Bonjour, ca va. nNew York:
Random House .
Chapters 1-14.

Photographs and sketches depicting the situational
context add to the attractiveness of the text and to
a more rapid acquisition of the vocabulary. The use of
visual stimuli for teaching and testing oral skills is
consistent with audio-visual programs now in vogue.

The vocabulary is presented thematically, and in
moiphologically appropriate blocks. Many new words ave
cognates and the progression from chapter fo chapter is
very fluid. The articulation with French 102 is comfort-
able. .

rrench 101 utilizes conclise transformational drille,
recombination, substitution, and interrogative-declarative.
Exercises are designed to produce indiviaual responses
to commands such as: Décrivez, Demandez, Poses, ete.
Exercises begin each chapter of the textbook and are
followed by a dialogue or a reading passage. The
instructor introduces the unfamiliar vochbulary and
structures before the drill phase, and closes with the
reading passages or a convorsation.

There are ten quizzes..or minor tests, during the

semester and one midterm andjfinal examination.
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Laboratory exercises augment the classroom sural-oral drills,
especially the most difficult grammatical points. Grades

are computed as follows:

50% oclasswork (assignments, exercises, quizzes
or minor tests, homework) ‘

20% midterm examination
30% final examination
Prench 102/106. French 102 and 106 are second
semester courses which continue the' elements of bdasic
proficiency: plonology, morphology, and syntax. The
courses are also designed to re-introduce the undergraduate |
student to the Prancophonic world through roudinga. realia,
~and photographs. Exercises that focus upon role-playing,
interviews, discussion, and oral comprehension are con-
tained in the textbooks. The textbook for Prench 102 is.
valette, J.-P. and Valette, R. gontaﬁga. Dallas: -
§:r g:gg.litflin Co., 1981. udent text and
French 106 is roughly equivaleat to Prench 102;
however, the former is designed to review students wno
present two or three years of secondary school study
and who, on the basis of the placement examinatioi.,
appear to lack the skills to proceed to French 201. The
text for this course is:

Rochester, M., Muyskens, J., Omaggio, A., and

Chalmers, C. anagur ca_va. New York:
Random House, .
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The proaontation\or\tht material in French 106 is
mostly in simple, nntural\rreneh. The instructor re-
views any requisite learning before a complex structure
is introduced. This procedure is napoqially important
for the many students who have alloﬁad several semesters
to elapse before resuming their study of French. Basic
topics such as numbers, regular verbs, negation, bvasic
prepositions, demonstrative and pogaoaaive adjectives,

\tho partitive, and %he passé composé may need review.

All 102 and 106 instructors rely upon nine quizzes
during ‘the semester and one midterm and a final examina-
tion.  ‘boratory exoﬁpiaos. homework, and classwork also
figure in computing final grades. The final examination
contains an integrated test of oral pPrench, grammar, and
reading. Grades are computed as follows,

50% classwork (assignments, quizges, tests,
laboratory work, homework)

20% midterm examination
30% final examination
o Erench 201. Prench 201 is a first memester inter-

nediate college course which continues the elements of
Prench 102/106. The intent of this course is to improve
reading and writing skille, and to cdéntinue building
upon the oral proficiency developed at.the elementary
level (Prench 101-102/106). Readings come from several

Full Tt Provided by ERIC.
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Prancophonic areas: France, Québec, and Francophonic
Afrioca. There is a thematic vocabulary list which focuses
upon common functions and the grammar unita.\ The teacher
provides Jpen-endod exercises, translations and/or guided
convorsaﬁions. |
collatoral“ieadings in anthology form, which cover
several centuries and a wide variety of authors and genres,
are offered to the student. Students are introduced to
eight units prefaced by a short oul%ural essay in English
in which the authors discuss the family, leisure, school,
urban areas, and the Francophonic world. The teachers
provide a systematic set of questions that range from
simple to complex, from impersonal %o ﬁorsonalz the
accent is ﬁpon personal answers that generate conversa-
tion, and the use of the thematic. vocabulary. _The
reading passages are ranked: relatively easy, more
daifficult, and-challenging.

In the schedule of classes, there are twelva.qdizzes.
one midterm examination, four assigned cowpositions in
French, and a final éxaninntion. Grades are computed as
follows:

508 classwork (quizzes, compositions, and
discussions)

20% midterm examination
308 final examination

©
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Dats Gethering Ineiruments
Teacher and pupil data were obtalned by short

questionnaires. The pupil data sheet (Appendix D)
1gc1udedt gender, ig%. birth date, class, schodl name,
instructor's name, course grade aspiration. room, &nd
i'poriod. The teacher data cheet (Appendix E) re-
quested information about: name, room and period,
amount of time devoted to teaching Prench, name and
publisher of current textbook, amount of time devoted
in class to oultural materials and explanatiéna.
availability;Sf cultural materianls or realia, tracking
and minicourses, nationality, and level of education.

Socio-economic information was determined by a
Warner Revised Scale for Rating Occupations. This five-
point scale ocan be used to determine socio-economic
class as well as financial and/or political power
(Warner, Meeker and Eells, 1960).

Three major attitude instruments were used in this
study: & semantic differential, a revised Bogsrdus Social
Distance Scale, and the Agree-Djisagree JDEA Test (Mitsakos,
1977). The semantic differential consists of a set of
twenty bipolar adjectives with each pair of adjectives
separated by & Seven step Scale; respondunts indicate
the extent to which they think the concept is asaocia;od
with a palr of adjectives by checking one of seven rating

©
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steps. The ovaluntive nature of the bipolar adjectives
(positive or negative) follows the models in Cooke (1978),
in Gardner, Wormacott, and Taylor (1968), and in 6agood.
Suci, and Tannenbaum (1957). Items 1.,%2, 3, &4, 10, 13,
14, 15, 16, 17, 19, and 20 have been validated as being
reliable for no:suring‘ethnic attitudes on a semantic
differential by Cooke (1978). 1Items 6, 7, 8, 9, and 18
have been validated as being reliable for measuring
attitudes on & semantic differential bj\OSgood et al.

- (1957). 1ltems 1, 5, 11, 12, and 14 have been validated
as being rellable for measuring ethnic attitudes on a
sementic differential by Gardner et al. (1968). Adjective
pairs were randomly reversed in polarity in an effort to
control the response set. A high score indicatee favorable

attitudes toward Prancophones (Appendix A).

The revised Bogardus Social Distance Scale (Bogardus,

1925) is a scale of social distance in which a respondent
indicates his or her degree of actusl and desired social
contact with persons from twenty nations and/or provinces
on a seven step scale. Brazil, China, cuba, Prance,

{ Germany, Holland, India, Indonesia, Japan, Mexico, Poland,
and the Soviet Union ioro\itens taken from the original
Bogardus Socia) Distance Scale (Bogardue, 1925). Canada,

another country found on the Social Distance Scals (Bogardus,
1925), was represented by Québec and Ontario on the new scale.

Full Tt Provided by ERIC.
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Six other nations and/or provinces were added ;; the new
§ggig;_p;g;;ngg_§ggigc four Francophonic regions (laiti,.
Martinique, Sénégal, and Zaire) and two other nations :°
(Iren and Nigeriz). A high score is indicative of low
gsocial dietinca (Appendix C) and is considered to be
positive. ‘

The jgree-Disagree IDEA Test (Mitsakos, 1977) is
a Likert-type scale consisting of fifteen items in which
the respondent indicates his or her opinion on statements
about internalism, nationalism, and‘aocial pro=
tectionisa on a five point scale. ihis 8cale serves as
8 measure of ethnocentrisa and chauvinism. The evaluative
nature of the questions follows the model used in Mitsakos
(1977): statements are assigned as positive or negative
as in Mitsakos (1977). The register of speech of the
original Agree-Disagree IDEA Test (Mitsakos, 1977) was
ralsed to accommodate the university samples the sentences
were adjusted grammatically to fit the more formal speech
of the university sample. A high score is indicative of
high ethnocentrism-chauvinism and is considered to pe
negative.

. Relliability and validity data for tae sdmantic

differential and the rdus Socis) Distance Sca are
presented in Shaw and wright (1967). Newcomb found the

Bogardus Socjal Distance Scale reliable and valid. and
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stated that the &flit-half reliability for this scale is
.90 or higher (Shaw and Wright, 1967). Tuttle et al.
(1979) found the testeretest rellability of their Social
Distance Soale to be .85. Campbell (1953) stated in
his review of the Sgcial Distance §gu;§ (Bogardus, 1925)
?hat this instrument pr&vod most useful in measuring
social contact among ethnic groups. Bogardus (1958)
after thirty yiara of rasearch, reported consistent
ratings for over 700 respondents (booko. 1973).

Test-retest reliabilities rlngo\rron .83 to .91 for
the oqéood study of the semantic differential and .97 in
the Russell and Suci investigation (Shaw and Wright, 196?).
Mitsakos (1977) found the alpha reliability coefficient on
the Agree-Disagree IDEA Test to be .82

*Xncwn groups® approucheq to valldity have been in-
vestigated for the semantic differential, the pogardus
Sogis] Distance Scale, and Likert-type scales of ethno-
cbnfrinu and they have been shown to discriminate between
two or more groups who are "known" to differ predictably
on the variables being measured or who can at least de
expected to differ in predictable ways (Lett, 1977).

In order to obtain preliminary meazsures of interml
consistency and reliability on the three attitude in-
ventories, several undergraduate Prench classes were

tested. Results are located in Tables $ and 6.
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TABLE 5
TESTS OF RELIABILITY Pall 1982
French 102 (N =30)
INSTRUMENT No. of Format Reliability
— estions
Semantic
Differential 20 17 .84 {KR-21)
Social Distance 8 1-7 +?75 (Test-
’ Retest)
Agres-Disagree 15 1§ .88 (KR-21)
TABLE 6
PESTS OP RELIABILITY Spring 1983
" Prench 202 (N=2h) |
INSTRUMENT No. of Format Reliability
\ Questions
Semantic - | .
Differential 20 1-7 .89 (KR-21)
Social Distance 8 l=7 .83 (Test-
Retest)
Agreo-nisnéroo 15 ) l=§ .83 (KR-él) '

In order to obtain a final reliabiliy sdefficlent,

coefficient alpha (Cronbach, 1951) was calculated by the

SPSS RELIABILITY procedurs (Noru¥is, 1979) using s random
selection of students from Prench 101, 102/106, and 201

>
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{25 students each at three levels of university rrench
study). Table 7 displays the results.

TABLE 7
TESTS OF RELIABILITY ~ Fall 1983

(N=75)

INSTRUMENT No. of ~ Format Reliability
Questions (ALPHA®

Semantic ‘ . '

Differential 20 d=7 .85

Social Distancs 20 1=7 .80

Agree=Disagree 15 ' 1-5 .88 -

\

(¢

In order to 6bt§1n a validity check, the new measures

were corxelated with an existing measure. The results were;
TABLE 8

‘ - -

CONCURRENT VALIDITY TESTw=r,.qs Pall 1983 °

—ar “Correlation

v

¥

Semantic difterential (Cooke,
1978) with new Semantic

differential 28 L76nun
' Bogardus Social Distance
g aio {Cooke, I§9B)-w!?ﬁ new o :
§§c§§1 pistance Scale 28 - L 78%as
08-D1 A Test K
82K08, ') Wilh <The
new Qw o8 test 28 L 83nes

1 wasp < ,001

* \)‘ - b * » . N v
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Experimental Design and Analysis

The design of this 1nvoatigaiion was posttest-only
(Campbell, 1957) which has the advantage of avoiding a
pretest X nanipulation‘intoraotion. The dependent
variables for this investization were attitudes measured

by three attitude inventories. Included were a semantic

differential scale, a modified Bogardus Social Distance
Scale, and the Agree-Disagree IDEA' Test. The attitude

inventories were administered one week before final
examinations (Fall semester, 1983) to students at three
levels of university Prench study. Each student was
classified according to the following factors: group,
gender, socio-economic level, and course grade aspiration.
Multivariate analysis of variance (MANOVA) wae used to

" analyse the data from the three attitude inventories.
The basic test of significance for this investigation was
Hotelling-Lawley Trace and the approximate P-ratios. The
alpha level was set at .0S.

After the significant effects and interactions were
determined by the multivariate procedure, the cell means -
of the significant interactive otficts were determined and
plotted. The analysis of the interactive effects formed the
basis for answering research question 4. !3pn scores for

the three groups--Prench 101, 102/106, and 20l--were

355
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compared by the multivariate procedure in testing research
questions 1 through 3. The Tukey-Kramer test served as a

multiple comparison procedure.
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CHAPTER 1V
ANALYSIS OF DATA

This chapter concerns the ireatment of the data
involving the fellowing variables,
Dopiég!g: variables
1. Descriptiens of the Prancophone. Operatienally this
was defined as a score en a semantio uifferential scale
(Appendix A).
2. PRthnocentrism-Chauvinism. Operatienally this was

defined as a score on the Agree-pisag.ee IDRA test
{(Appendix B).
3. Secial Distance. Operatienally thiszs was defined as

& score on a Begardus Social Distance Sgale (Appendix C).
jndependent variables ;

1. GROUP ig defined by three levels ef instruction gp
Prench: Prench 101, Prench 102/106, and Prench 201.

2. SEX: male and female.
3. Seclio-sconomic status (SES), four levels; upper (SESI);
upper middle (SES2), middle (SES3), and lower middle (SES4)

classes. Operationally this was defined as a ranking

taken froa a Warner Revised Scale fer Rating Occupations

(Warner, Meeker and Eells, 1960). Seocio-sconemic status
was determined by matching the occupation listed en the
51
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persenal data sheet (Appendix D) with the secial class
categeries-.prefessienals, preprieters and managers,
businessaen, clerks and service workers, manual

werkers, and farmers--and their ranking en a Warner
Revised Scale fer git;gg Qccupatiens.

4. GRADE, varied at feur levels; U=z A) 3mB; 2m() 1= -
D. GRADE was defined as grade expectatiens as reperted
by the student (Appendix D).

Once the pesttests ware completed, the responses
were subjected te & 3 X 2 X 4 X 4 multivariate analyais
of variance (MANOVA). The multivariate precedure pro-
duced means and standard deviations fer each dependent
variable, partial cerrelatien ceefficients, three uni;
variante models, and the multivariate medsl. The bdasic
test of significance utilized in this inveatigation was
Hetelling-Lawley Trace. The alpha level, or the preb-
ability level abeve which the null hypethesis was re-
jected, was set at .05; . In erder te ninlnize'tho
number eof kilobytes ef.memery fer the uodoi. nen-
significant high-erder interactioensg were abserbed inte
the errer variance.

After the significant effects and interactiens
were de@erninod by the multiveriate procedure, the cell
means e¢f the significant interactive effecta were

determineld and subsequently pletted. -The analysis eof
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the interactive effects formed the basis fer answering
research questien 4: are attitude scores related to the
classification variables ef gender, secie-ecenemic level,
ceurse grade expectatiens, and course level feor subjects
in three levels of French study?

Student mean sceres fer the three greups--Prench 101,
F#rench 102/106, and Prench 20l--were cempared by the
multivariate precedure in testing research questions 1
threugh 3.

1. Is thers a relatienship between the levels sf Prench
etudy and & desire for more persenal contact between
subjects and other etnnic groups?

2. Is there a relationship between the levels ef French
study and a décrogoo§in ethnecentric-chauvinistic tend-
encies of the subdbjects?

3. 18 there & relatienship between the levels of Prench
study and the selection of mors pesitive descriptiens of
Prancephenes by the subiects?

Where differences did ocour, the Tukey-Kramer test was
subsequently utilized to cempare means between pairs of

the groups.

1tilevel Attitude Stud
The results of the multivariate analysis are pre-

sented in Tabla 9.

59
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TABLE 9
Summary of Analysis of variance of the Main Bffects
and Maj~r Interactive Bffects fer Peur-way Attitude Study

———

Tests of Significance
Univariate p

Multivariate F

Source At Hotelling-Lawley Semantic Difer éthno-chnuv Soe. Dist, .
GROUP 2 8.39ue 10,750« 7.490e 18, 17%e
sex 1 1.8) 4. 24 J.00 1
SES ] 2,05 J.1)e , .39 2.2
GRADE ) 16.9)ve 20,7230 41,3800 20.180e
GROUP X
SEX 2 4,060 booje | R 1.73
GROUP X
SES 6 2,290 2.99» 2.18 4,48
SEX X
SBS 2 .61 2,72 .98 86
GROUP X
GRADE § 2.96e0 4 150 2,62 5.96e0
SEX X
SES X
GRADE 12 2,010 1.3 .78 2,14
Among Univariate
Neans )7 Means
. Squares, 139.20 £0.26 "2.1%
Within
Groups 1%0
Total 227
s p £ .08
** p L .01
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TABLE 10

Caérficiont of Determination fer each Dependent Variable\

A

Dependent Variable Scale ~ e R-Square
Descriptions ef Francophenes <719
Rthnecentrisa-Chauvinise ‘ .683
Social Distance :608

- 61
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This analysis produced some expected and unexpecied
results. First, true to expectations, it was found that
GROUP, SBS. and GRADE had Bignificant e;facts at the .05
level in the multivariate test (Hotelling-Lawley Trace).
Theiunivariata Feratios for the independent variable,
GROUP, were significant for all three dependent variablee
at the .01l level of significance, indicating that the
mean scores were statistically significant for respondents
acroes the three levels of Prench study. %The uni- ‘
variate pP-ratios for ¥ho independent variable, SES, were
significant on two dependent variablea (descriptions of
Francophones and social distance) at the .05 level of
significance. GRADE, or course grade expectation,
produced the largest univariate and multivariate p-
ratios on all dependent variables; therefore, one
can summise that the inclusion of this variable
greatly enhances the effectiveness of the model by
accounting for a larger portion of the tétal variance
(R2==.52 for descriptions of Prancophones; R2==.u3 for
ethnocentrism-chauvinism; RZ::.hl for social distance).

Second, contrary to expectations, it was found that
SEX had no significant effect at the .05 level as deter-
mined by the multivariate test or Hotelling-Lawley
Trace; however, one univariate P-ratlo was found to be

significant at the .05 level--descriptions of Prancophones.

62
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AS previously noted, several interactions ocourred
whioch neceassitated a more detailed analysis. The data
oan be explained in terms of these interactions be-
ginning at the wmost complex level. In reading th§
output, FPinn and Mattason (1978) suggest that the higher
order effects should be inverpreted first.

SEX_X _SES X GRADE Interaction
The P-ratio for the multivariate test (Hotelling-

Lawley Trace) wis found to be significant at the .01
level of significance. Only one univariate P-ratio,
social distance, was significant at the .05 level.
Pigure 1 and Tables 11-12 illustrate the secend-order
interaction oen the dependent variable--social distance.
Pigure 1 involved & combined sample plot of the inter-
active effect in which the mean scores of SEX and SES
were combined. The variable, GRADE, was placed at
equal intervals (grades D, C, B, A) on the horizental

axis.

63
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Tabdle 11

Cell Means: SEX X SES X GRADE Interaction, Social Distance

MSES) MSES2 MSES) MSESY PSESl  PSES2°  PSES) PSESY4
66. 69 b2.67 17.6 49.0 35.67
100.0 87.41 59.5 88.4 86.93
M~ -1
93.20 93.61 95.2 103.33 | 95.95 96.0
b Jr
121,28 | 112,00 | 1w0.0 124,67 | 110.5
¢ ] J
e
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The following conclusions can be drawn from Pigure 1
and Tables 10-11.
1. Males in SES3 (middle class) and SES4 (lower middle
class) expecting a grade of D manifested more secial
distance than ether subjects.
2. Nales in SBS3 (middle class) expecting a grade of 2
evidenced the least social distance among all respondents.
3. Pemales on the average tended to show less secial
distance in comparison with the male subjecta.
&, Males in SES4 (lewer middle claes) tended not te
expect grades of B and A; females in SES1 (upper class)
and SES3 (middle class) teanded not to expect a grada\of
D. Pemales in SES4 (lower middle claass) tended net to
expect a grade of A or C.
5. Caution must de exercised in interpreting the re-
sults of the second-order intersction because of the
sissing cells, and the presence of cells with limited

ohservations.

Y
GROUP X_GRADE Intersction

The interactive effects of GROUP and GRADE were
found to be significant at the .01 level. The uni-
variat.‘zgratio was found to be significant at ‘the .0l
level for the semantic differential (descriptions of
Francophenes) and for social distance and at the .05
level for ethnocentrism-chauvinism. Pigure 2 and Table 13
illustrate the intsractive effect on the dependent

ERI!
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variablas~~description of Francophones.

L

Pigure 2

Plot of interaction: GROUP X GRADE
Descriptions of Francophones
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Cell Means:

Table 13

GROUP X GRADE Interaction
pesceriptions of Prancophones

A B C D
Group
1 101.2 106.67 80.0 53.33
}
Group
2 115.11 102.93 82.23 67.0
Group
3 127.0 95.94 83.04 69.43
Group 1 Prench 101
Gremn 2 ®rench 102/106
Group 3 French 201
e "Q\\
\
; )
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The following observatioens can be made,

1. Reapondehta in GROUPS 2 and 3} expecting an A evi-
denced the most pesitive descriptiens of Francophones.
Respondenta in GROUP 1 expecting a B scored higher on
the semantic differential than all respendents expecting
a grade of B.

2. Respendents expecting a D chese less positive
descriptien of Prancophones acroas'all groups.

3. Respendents in GROUP 3 had leower mean scores on the
gsemantic differential than GROUPS 1 and 2 among subjects
expecting a B.

4. fthere was no significant difference between GROUPS

2 and 3 among subjects expecting 2 C and ).

Interpreting the results, i{ would appear that th.
experience of expecting a good grade flgures in the
attitude structure of the dependent variable--deserip-
tions of Prancophones: the higher the expected final
grade, the more positive the descriptions of Francophones
on the average. In additien, increasing semesters o~
Prench study tended on the average to be assoclated with
more positive descriptions of PFrancophones.

With respect to ethnocentrism-chauvinism, Plgure 3
and Table 14 present an illustration of the interactive

effect and the cell means.
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ETHNOCENTRISM-CHAUVINISM

Figure 3

Plot of interaction: GROUP X GRADE
Ethnocentirism=-Chauvinism
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Table 14

Cell Means: GROUP X GRADE Interaction
Ethnocentrism-Chauvinism

A B C D
Group
1 37.27 k7.2 44,9 . 6.0
Group
Group
3 2B.2 38.82 43.12 55,71
group 1 Prench 101
Group 2 Prench 1027106
croup ) Prench 201
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The following results can be drawn from Figure 3 and
Table 1.
1. There was a decrease in mean sScores on the ethno-
centrism-chauvinism scale from GROUP 2 (French 102/106)
to GROUP 3 (Prench 20l1) across all grade expectations.

There was a decrease ir mean scores on the Agree=-Disagree

IDEA Test from GROUP 1 (French 101) to GROUP 2 (French
102/106) only for respondents expecting grades of A and B.
Respondents anticibating a grade of ¢ and D in GRCUP 2
(Prench 102/106) had higher mean scores than expected.
These respondents in GROUP 2 (French 102/106) at grades
C and D tend to be respongible for the lack of a decreasing
trend in ethnocentrism-chauvinism from GROUP 1 (French 101)
to GROUP 2 (French 102/106).
2. Means for respondents expecting grades of A through
D were 31.43, 42.17, 46,34, and 61.28, respectively.
One may summise that respondents who expect high grades
tend to display less ethnocentrism-chauvinism in the
sample.

The interactive effects of GROUP and GRADE on the
dependent variable, social distance, is {llustrated in

rigure 4 and Table 15.
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Figure &

Plot of Interaction: GROUP X GRADE
Social Distance
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Ggroup 1 Prench 101
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Cell Means:

Table 15

€9

CROUP X GRADE Interaction
Socia' Distance

A B C D
Grouyg
1 116.93 89.88 79.03 20.67
Grou# »
126.22 111.90 83.17 78.00
2
Groud B ;
: |
3 118.80 90.30 82.92 25.00 '
!
!
Group 1 Prench 101
Croup 2 French 102/106
Group 3 French 201
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The data in FPigure 4 and Table 15 indicate that high
grade expectations were associated with steady decrements
in social distance toward other natienal and/or ethnic
greups. Means fer subjects expecting an j through D
were 121.65, 97.36, 81.71, and 41.22, vespectively.

There tended to be an increase in mean scores on the
Socia)] Distance Scale from Prench 101 to Prench 102,106
follewed by a decrease in mean scores at Prench 201,
GROUP 2 respondents expecting gradii of A through D

scered much higher on the Secial Distance Scale than
expected.

GROUP X _SES Intera-.%ion
The interactive effects of GROUP and SES on the

sultivariate ?-test were found to be significant at

the .01 level. Only twe of the univeriate P-statistics
were found to be significant at the .05 level--
descriptiens of Prancophones and social distance.
Pigure 5 and Table 16 array the data for the dependent
variable--descriptions of Prancephones.

RIC 76
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pigure 3

Plot of Interaction:s GROUP X SES
Descriptions of Prancephones
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Table 16

Cell Means: GROUP X SES Interaction
Descriptions of Francophones

SES1 SES2 SES3 SEsh
Group ‘
1 101.0 83.80 75.45 | 61.0
P
Groupj
Group
31T 121.38 95.81 86.02 61.67
SESh Lower Mmiddle Class
SES) Middle Class
SES2 Upper Middle Class
SES1 Upper Class
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Socio-economic level was a contributing faetor in
mere positive descriptions of Prancophones in SES1 and
SES2. However, there was no signiflcant difference at
the .05 level for respondents in SESZ and 5SES3 on the
semantic differential scale. Means for SES1 through

73

SES4 were 108.56, 88.40, 88.27, and 72.89, respectively.

Respondents in SES1l, or the upper class, chose mere
poaitive descriptioens of Prmncophoﬁia. and gyidenced
significantly more favorable descriptions from GROUPS
2 to 3. The following conclusions can be drawn {rom
the data.

1. Lower SES was associated with less favorable
desceriptions of Prancophones in GROUPS 1 ard 3,

except for GROUP 2 where the mean scores on the se-
mantic differential at SES3 and SES4 were unexpectedly
high.

2. Upper and upper middle SES were assoclated with
progreesively higher mean scores on the semantic
differential from GROUPS 1 to 3.

3. ‘There was a decremental effect from French 102/106
to Prench 201 due to high scores of GROUP 2 at SESJ and
SESH on the semantic differential.
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The univariate pP-ratio for the GROUP X SES inter-

action was aignificant at the .05 level for the
dependent veriable--social distance. Figure 6 and
fable 17 present the nature of the interaction and the

cell means.

rigure 6

Plot of Intersction: GROUP X SES
Social Disatance

130
120{ .,

1104 LT et e

¥

100 Group 2 - P ) . . ‘.' K 7
90 P ‘-

80;’ s

SOCIAL DISTANCE

70 - ! - “",
60!

50¢

wo| e
¢roup 3 /
30, Greup 1 v

R

SES# SES3 SESZ SES1
SOCIO-ECONOMIC LZVEL

80




sroup

Group

faroup

Table 17

Cell Means: GRGUP X SES Interaction

Social pistance

75

LES1 °Rrse2 SES3 susth
110.76 78.52 67.91 30.0
113.36 90.79 110.33 9€.0
e A e
117.85 99.38 - 77.50 35.67
SESAL Lower Middle Class
SBES3 Middle Class
SES2 Upper Middle Class
SES1 Upper Class
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A decreass in the total scors on thé Bogardus Social
Distance Scale was associated with lower socio-economic
levelas. Means for SES1 through SES& were 113.99, 89.56,
85.25, and 53.89, respectively. It can alsy be seen
that rcapondont; in SESl and SESZQQcor&d progressively

higher on the Bogardus Social Qistanga §gdle”from

PFrench 101 to Prench 201 however. eubjocta in SES3 and
SES4 had lower mean scores on the Social sttagge Scale
in Prench 201 than in Prench 102/106. The high mean
acores of the subjects in SES] and SES4 (middle and
lower middle classes) tend te cause thé trend toward less
social distance toward other ethnic groups not to |

extend to Prench 201.

GROUP X SEX Interaction
The interactive effects of GROUP and SEX on the

multivariate P-statistic or Hotelllng-Lawley Trace

were found to be significant at the .01 level. The
univariate P-ratio was significant at the .05 leval
for descriptione of Francophones, and was operationally
defined as a mean score on 2 semantic differential
scala.~ Pigure 7 and Table 18 present the nature of °

this interaction and the cell means for th» datag

ER&C 82 | o ’f
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Pigure 7

Plot of Interaction: GROUP X SEX
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Table 18

Cell Means: GROUP X SE) interaction
Descriptiens of krancophones

Group 1 Group 2 Group 3
f
Male © 80.b45 82.18 490. 74
Female
88. €6 102.29 ol 84
Group 1l rrench 101
Group 2 ‘French 1027106
Group 3 French 201
*
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Means for males and females were Bl Ué and 95.26,
respectively on the semantic differential. [t can be
seen that a significant differance was found between
male and female suﬁjects on the ?epandént variable--
descriptions of'?iancophones. Females had higher mean
scores on the semantic differential in French 102/1C$
(GROUP 2) than in Prench 201 (GROUP 3). The high scores
by females at GROUP 2 tended to be responsible for the
lack of a significant difference between GROUPS 2 and 3

on the semantic differential.

The Responges to the Research Questions
A significant multivariate F was found for GROUP.

All three dependen* variables--descriptions of Franco-
phonet, social distance, and ethnocentrism-chauvinism--
contributed to the significant multivariate P. The
reaponses to the research questions are presented here
using the MANOVA output of the main effect, GROUP, and
the previous analysis of the interactive effects for the
other main effects--SEX, SES, and GRADE.

Research question 1. Is there a relationship
between the levels of French study and a desire for more
personal contact between subjects and oth:r ethnic groups?

Results from the MANOVA procedure only indicated
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that a difference existed. To determine more specifically
where the difference existed, further analysis was re-«
quired. The Tukey-kKramer test was used to compare the
mean scores of GROUP 1 (PFrench 101), GROUP 2 (French 102/
106), and GROUP 3 (French 201). The test indicated a
gignificant difference between GROUPS 1 and 2, Q (3, 225)=
6.42, p<.0l. Almo, the Tukey-Kramer test indicatgd a
significant difference between GKOUPS 2 and 3, Q
(3, 225)=4.53, p«<.)l. Means for GROUPS 1 through 3
were 72.80, 102.62, and 82.60, reapectively. Since high
scores on the Socizl Distance Scale indicate lower social
disiance, the results indicate that the scores obtained
by GROUP 1 (Prench 101) and GROUF 2 (French 102/106)
were significantly different in a positive way; however,
this trend did not extend to GROUP 3 (French 201). The
lack of higher mean scores from GROUPS 2 to 3 may be
explained by the high mean scores in GRUUP 2 across
grade expectations (Jee Pigure 4 and Table 15) and by
the high mean scores at SES3 (middle class) and SESL
(lower middle class) on a Bogardus Social Distance
Scale (See Pigure 6 and Table 17) in GROUP 2.

Research question 2. I8 there a relationship between

the levels of French study and ethnocentric-chauvinistie

tendencies of the subjects? The results

taken from the MANOVA prccedure to compare the mean Scores
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of the three groups on the Agree-Disagree IDEA Test in-

dicated a significant difference at the .05 level.
Since the MANOVA procedure does not reveal which means
dilfer, the Tukey-Kramer test was used to compare the
mean scores of GROUP 1 (French 101), GROUP 2 (French
102/106), and GROUP 3 (French 201). The test indicated
a significant difference between GROUPS 2 and 3, §

(3, 225)=6.30, p<L.0l. The Tukey-Kramer test did not
indiate a significant difference between GROUPS 1 and 2,
Q@ (3, 225)=1.26, N.S. Means for GROUPS 1 through 3
were U48.12, 46.27, and 41.46. Since low scores on the
Agree-Disagree IDEA Test indicate low ethnocentrisme
chauvinism, there was a trend toward decreasing ethno-
centrism-chauvinism from elementary to intermediate
Prench (See Pigure 3 and Table 14).

Research question 3. Is there a relationship
between the levels of Prench study and the selection of
more positive descriptions of Prancophones by the subjecte?
Results from using the MANOVA procedure to compare the
mean scores of the three groups on the semantic differ
ential indicated a significant difference at the .05
level. The Tukey-Kramer test indicated a significant
difference between GROUPS 1 and 2, @ (3, 225)=5.34,
p_<. 0l. The test showed no Signifi-ant difference between
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GROUPS 2 and 3, Q (3, 225)= .77, N.S. Means for GROUPS 1
through 3 were 84.%53, 92.23, and 92.79, respectively.
Since high scores on & semantic dlfferential indicate
more positive descriptions of Francophones, the results
indicated that the scores obtained by GROUPS 1 (Prench 101)
and 2 (Prencth 1027/106) were significantly different in a
positivb way; however, there was no significant difference
between the scores obtained by GROUP 2 (Prench 102/106)
and GROUP 3 (Prench 201). The lack of higher mean scores
from GROUPS 2 to 3 may be expained by the unexpectedly
high mean scores at SES3 (middle class) and SES4 (lower
middle class) in GROUP 2 (Prench 102/106) on a semantic
differential (See Pigure 5 and Table 16). Another factor
that contributed to the high mean scores in GROUP 2 was
the high scores of females (See Figure 7 and Table 18).
Regearch question 4. Are attitude scores related
to the classification variab ns of gender, socio-
economic level, course grade expectations, and course
level for subjects in three levels of French study? The
results of the analysis of the interactive effects in-
dicated that female participants tended to manifest
more positive descriptions of Francophones than male
subjects. Theres were no significant differences in

female and male mean Scores on a Social Distance Scale

and the Agree-Disagree I1DEA test.
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High socio-economic status (SES) and being femalc
were associated with more positive descriptions of
Francophones, lower ethnocentrism-chauvinism, and lewer
indices of sbcial distance to qther ethnic groups.

Scores taken from upper middle and middle SES respondents
wefe not significantly different from each other across
the three levels of French study at the .0l level on the
three depsndent variables. |

Course grade expectations préducod the largest
univariate and multivariate P-ratios on all three de-
pendent variables.‘ Expecting a high grade in PFrench 101,
102/106, and 201 was assaeiated, on the average, with
more positive descriptions of Francophones, less 2ocial
distance toward other ethnic groups, and lass ethnocentrism-
chauvinism. Low grade expectations and low SES were
associated, on the average, with more negative descrip-
tions of Francophones, more social distance, and high

ethnocentrism=chauvinism.
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CHAPTER V

Summary, Conclusions, and Recommendations

Restatement of ;ga yroblen

The present study was designed te inveatigate the
relationship betwaen three levels of Prench study and
ethnié attitudes. Specifically in this study, ethnic
attitudes were defined as descriptions of Prancophones,
as secial distance, and as ethnocentrism-chauvinism. The
ma jor research questions were:

1. 1Is there a‘rolationship between the levels ef Prench

study and a jesire ror mere personal contact between the

subjescts and Francophones?

2. Is thers a relationship between the levels of Frenatr

study and a decrease in ethnocentric-chauvinistic ten-

dencies of the subjects?

3. Is there a relationship between the levels of French

study and the selectier ¢f mere pesitive descriptions of

Francephones by the subjects?

4. Are attitude scerss related te the classificatien

variables of gender, secle-ecenomic level, course grade

agpiratisn, and ceurse level for subject® in three levels
84
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of Prench study? Alse, are there interactive effects
among variables?

This inveatigation was conducted in response to the
contention thet knowledge of Prench er any medern
ferelgn language has an impact in reducing secial distance,
stereetyping, and ethnic hostility (Ceeke, 1970 Lett,
1976; anS“Savignon. 1971). Specific te this study,
ebjective evidence was needed te ghow whether there was

a relationship between several levels of university

Oa

rrench study and reduced secial distance, mere pesitive
descriptioens ef Prancephenes, and lawer ethnecentrism-
chauvinisa. Finally, 1ljttle ressarch existed in
fereign language educatien demenstrating that attitudes
can be examined ir a single analysis empleying twe or
more dependent variables. Since Chein (1951), Resenberg
and Hevland (1960), and Triandis (19?1) divided attitudes
into three measurable cempoenentse-cegnitive, affective,
and behavieral--and since Rosenberg (1956) found these
three components to be interrelated, a need existed to
analyze the relationship between French study and ethnic
attitudes, ethnocentrism-chauvinism, and social distance

in 8 multivariate model.

Descripiion of Procedures

The sample used in this investigation consisted of

twelve classes (four at each of thres levels of Prench

Aruitoxt provided by Eic:

ERIC v 91
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study) randouly selected from a unive:sity Prench de-
partment. The greup at each level (French 101, 102/106,
and 201) censisted of 76 students. Three attitude inven-
tories and one personal data sheet were administered to
the entire sample during the last week of the Pall
gsenester of 1983. Purthermors, each instructer com-
pletcd a teacher data sheet requesting name, nationality,
gender, Prancophonic travel, textyook used, time devoted
to cultural topics, realia used, tracking and minicourses,
S and level of education.

In addition te the infermation gleaned from the
personal data sheets (student and instructer), the
research data consisted of the student scores on three
attitude inventories; a semantic differential, a revised
Bogardus Social Distance Scale, and the Agree-Disagree
IDEA test. Multivariate analysis of variance ( MANOVA )
was used te analyze the data from the three attitude
inventories. The basic test of significance for this
investigation was Hotelling-Lawley Trace and the approx-
imate P-raties. The alpha level was set at .05.

After the a{gniricant effects and interactions
were determined by the multivariate procedure, the cell
means of the significant intoructivu effects were de-
termined and plotted. The analysis of the interactive
effects formed the basis fer answering research question

k.
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Mean -scores for the three groups--French 101, 102/106,
and 20l--were compared by the multivariate procedure in
testing research questions 1 through 3. The Tukey-

Kramer test served as a multiple comparisor procedure.

Major Pindings

The major findings are summarized as follows:
1. The results of this study indicated that there was a
desire for more personal contact 6§tween thg\subjects and
Francophones from French 101 to French 10:/106; this
trend did not extend to French 201.
2. The results of the present study indicated that there
was a trend toward decreasing ethnocentrism-chauvinism
from elementary Prench (Prench 101=102/10€) to inter-

mediate Prench (Prench 201).
3. The results of this study indicated that there was a

selection of more positive descriptions of Frencophones
from Prench 101 to French 102/106; however, the trend did
not extend to French 20l.

L., Males tended to experience the most rapid decrease in
soclal diatanée in comparigon to females across all grade
expeotationé in this study. ’

5. Females tended to have higher mean scores on the
semantic differential than males across all three levels
of Prench study. There was no significant differ;nce

between mean scores for males and females on a Social

33
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Distance Scale and on the Agree-~Disagree IDEA Test.

6. High mean scores on the three attitude inventories
were associated with high soclo-economic level.

7. Low grade expectations were associated on the average
withs (1) -negative descriptions of Francophones; (2)
greater ethnocentrism-chauvinism; and (3) greater social
distance.

8. Course grade expectations produced the largest uni-
variate and multivariate P-ratios for the three attitude
inventories. The importance of course grade éxpectations
was consistent with studies by Bernardi (1967) and
Clément (1978).

Limjitations of the Study

The ma jor limitations of this study were:
1. Control for internal validity was difficult fpf history
or the occurrogcg_g{;gyeﬁts contemporary to this investi-
gation. The posttest-only design minimized the likellihood
of a large ﬁnmbef of avents ;hat w;uld affect the sample.
Such events as French military activity in Lebanon and
chad, and any changing ezonomic and/or political cenditions
in Prance and Québec were kept in a log by the researcher.
2. ‘he selection of the sample had some limitations in
the university student pepulation: the university used in.
the study had few non-white students. Race of subjects

was perhaps a crucial variable not included in,the list of
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independept variables. Also, rural, suburtan, and innér
city subgects were not determined on the personai data
sheet. Selective pereception or the screeﬁiné and cate-
gorizihg of'events and people varies gmong races and
urban densitiese(ypnéhel and‘gooper. 1983). i
3. The design of this investigation had some limitations

because of its croseg sectional nature--three distinct

groups representing three distinct levels of French study.

It would have been more precise to use one group and allow

that group to be tested at each level; however, the
mortality rate in such longitudinal studies would have
made such an investigation prohibitive. University
students frequently allow two or more semesters to alapse

¥

before resuming language study at the next leve]. Time
did not permit such a study to be undertaken. }Ihe post-
test-only cross sectional design elininated the mortality
rété proﬁlem by testing students one week before the
final examination in the course. ;

4, The design of this investigation also had some
limitations because French 102 and‘106 represented two

dissimilar student -samples=-the one composed of students~

. with one year of high school atudy or one aemester of

callege study, the other composed of students with two

' of more years of high school study and who, on the basis

of the placement test, appear to lack aufficignt 8kill in



Prench for French 201. In short, students ran the gamut
fﬁ%n students with several years of secondary achoolf ‘
study to students with a very basic level of proficiency.
The present atddy combined French 102 and 106 imto one‘
level because oburses specifically designad for students
who present several years of secondary language atudy
and who are not prepared for French 201 were the excep-

tion and not the rule in language departments.

Educational Implications

The results of this study suggest several implica-

tions for educational practice. ‘

1. The mean scores for male respondénta on the three
dependent variables--descriptions of Francophones,
ethnocentrism-chauvinism, and social distance--were
lower than for female subjects on the average.
Certalnly instructors should anticipate that some students
- {male and female)! may have a generally negative set of
stereotypes of Prancophones and other ethni: groups.
Teachers must consider Qays of systematically modifying
these 1maéos as well as teaching the language.

2. Another classification variable significant to
educationel practice in foreign language education was
socio-economic status. Socio-economic 3tatus may in-

fluenee a subject's parception of the task of learning
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‘2 foraign language. Students from the upper socio-

nomic levels may be exposed to a wider range of
at itudes, social groups, and may be more likely to have
traveled than the student frbm a ‘lower social class
(Rettig, 1966). Students from the¢ upper socio-
economic levels may view language study as a way to gain
social recognition or economic advantages (Gardner and
Lambert, 1972). Students from lower social classes who
are lacking in exposure to global perspectives, travel,
and other ethnic groups may be quite ethnocentric
(Triandis, 1971). Crors cultufal activities that
stimulate ,self-awareness and intercultural awareness
should be inte&rated into the language curriculum.
3. @iven the research in the field of foreign langwuage
education concerning grade expectations and positive
attitudes toward other ethnic groups (Bernardi, 1967;
Clément, 1978), students should be encouraged to work
at his or her own pace, spending as much or as;little
time as needed to master assigned laboratory and codrae
objectives. The normal four-semester Sequence should be
relegated to the atudent of average aptitude in order to
provide the organizational structure and an option which
p:ovidoa an opportunity to achieve at a higher level and

to receive reinforcement from grades.
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Recommendations for rurther Investigation

. The following récommendations are suggested for

further research:
1. A ﬁigh priority shouléd be the development of measures
© for assessing attitudinal outcomes, both in the affective

| and behavioral components. The difficulties inhgrent in

attitude measurement in the affective and behavioral

components ﬁavo been aggravated by the relative

scarcity of theoretical and methodological dlscussion

in the literature for language teachers. Most .of the

available information is found in. social psychology,

a literature unfaniliar to the language educator

(Lett, 1977). “

2. Similar multivariate research is needed in Spanish

Education to determine the attitudinal characteristics of

Anglophones learning Spanish. Meta-linéuisiic sfuﬂigs or
. studieatof how individuals verbalize knowledge abhut the

processes of thinking, remembering and epeaking, and the

attitudinal concomitants of the acquisition of Spanish have

been limited in number (Tornaynpurta._lgal). .

3. Research is needed which would replicate this study

with a rural, inner city, and suburban sample at the

secondary level. The proportion of variance in ethno-

centrism scores axplainnd by foreign language study have

been found to be different for rural, inner city, and

ERIC | - 98



suburban samples (Lett, 1976).

4. Research is needed to support the importance of )
teacher characteristics that may contribute to positive
attitudes toward the study of a foreign language and that
maintain instrumental and/or 1ntograti§o motivation.

i (- 8

The results of this study indicated that there was a
relitionship betwnon‘student attitudes ‘toward other ethnic
groups, Francophonoa.eand ethnocentrism-chauvinism and
three levels of Prench study. The results wore.«howgvér.
limited by the cross sectional nature of this investi-
gation. Conclusive statements about changing attitudes in
foreign language qlasses might be drawn from a\longiﬁu-

\ dinal Study using one group.

The findihga of this inveatigation“suggestee that
thofa was greater variability in Prench 102/106 in
comparison to French 101 and French 201. Studenta with
several years of secondary school language study and
students who had completsd one semester of univoraity
study tended to exhibit unexpectedly high mean scores on

‘ a semantic difforéntial. a revised Bogardus Social Distance,

and the Agree-Disagres IDEA Test. It may be that positive

attitudes were developed at the secondary school level
and subsequently contributed to the high mean scores

. across grade expectations and at lower socip-economic

Aruitoxt provided by Eic:
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levels.

The findings of this study also suggested that
success in a Prench course tended to override other
variables such as gender ard socid-economic status.

It may be that grade expectations motivate students

for innumerable reascns and, perhaps, obscure the in-
tegrative purboses of a language coﬁfse. That is, the
hard work to maintain high grades, the reward of pro-
gressing to the next ievel of 1anguag;.§tudy or gradua-
tion, the feeling of pride and self-worth, failure
avoidance, and countless other instrumental reasons

may explain the high univariate and multivariate f-
ratics in thise invesfigation for the independent variable,
GRADE. In view of the fact that this investigation
showed a large portion of the variancé in the three
dependent vgriables toibe contributed by grade expecta-
tions, it must be concluded that language teacgers

should be cautiocus in their claims regarding tﬁ§ integra-

tive benefits of language study.
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APPTNDIY A

SEMANTIC NIFFERENTIAL TEST
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Put an ¥ in the space along the line which test describer
vour opinion of the French=-speaking people.

1. Unsociable 3 4 3 s S
2. * Good 4ot ¢ 3 3 IR
3. - Cruel IR TS N T $ ot
b, + Happy ido b 33 1ot
£. = Arrogant 3 3 %t 3 3
6. + Reautiful USRS QN T 1 ;¢
7. *+ Ciean R SO W B A Lt
.= Awkward 3 it 1 1 TS
9. - Foolish S T A# ; 1t
10.*’Ftr0ng R TR S S B : 3
11."Ta1kative PV S T N N it
12. - Insensitive 3 : ¢ 8
13. + Generous 1 ': i3 3 I 1
1h. - Passive PR I S A L3
15."Rxci§able P A I i3
16. - Poor N A B T Pt
17. = Unaspiring 2 _31 3 3 3 $ 8
18. + Usual T TR S S 33
19. = Boring FYES T N S 3t
26, = Aggressive 3 3 3 ¢ 8

1101

cociable &

‘hd -
ind ¢
N2 Y.

Humble &
Uzly o
Lirty -

Graceful +

9

wise +

weak -
Nuiat +
Censitive ¢
Jtingy -
Active ¢
Calm +

Rich +
AmbLitious +
Uhusual 2
Interesting +

Submissive +

BEST COPY AVAILABLE.
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APPENDIX B

LN

There are fifteen statements in this questionnalre. Please

indicate yeur personal opinion of each statement by writing

2 number from 1 to 5 on the line corrnsponding to the \

‘ apprepriate statement. .

strongly ‘ ' “Strongly
Dialgroa Diaagrno Nou;ral Agzee\ Agree
5

1. The U.S. should not export feod to Third Vorld or
COUnunist nations.

2. The U.S. should be willing to wage war over political
HIEhgrooncnts.

3. War can be averted through nagotiationa and diplomacy

__U. Schoels should teach that the U.S. is the beat
country in the werld. - e

5. The greatest danger to our government is tho intro~
uction of fereign ideas. R
6. The U.S. controls the warld.

___7.- Care must be taken of Americans first. foreigners’
secend.

8. The American government may practice deceit in .
order to protect the Amerioan people. :

9. Holping other nations .is a waste of our meney.

10. Our nation is otpabla of solving the world's
roblems by 1taolf. .

11, Diplomacy and nngotiations are better than armed
conflict.

___;2. Americans are the best in the world.




13. Scheels waste too much time teaching about other
nations and peoples.

14. One cannot solve the world‘'s problems; therefore,
There is no sense worrying about them.

15. The U.S. should stop the flow of aliens and
Torelgners into this country. f/ .

>
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Appendix C

Revised Bogardus Social Distance Scale

Put an X in the block after each statement with which v

agree, Remember to give your flrst feelines or reactions irn

every case,

I WOULD BE

WILLING

TO ACCEPT A PERSOCN

FROM THE COUNTRY
LISTED BELOW.

»

»

as a visitor to my country

‘as a citizen of my country
.4

as a member of my church

As a classrate

in my schcol
ny street

as _a neizghbor an

-

my* crowud

43 a member of

into

—

rarriape

by

rinship

]
f.

MEXICO

CANADA 7

SOVIET UNION

FRANCE

JAFAN

,H. GERMANY

CHINA

NIGERIA

¥

.

Bl
v

=k g, s

B R R T

LR S

,
K
A
4
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Pevised Rogardug Social Distance Scale‘ (Continued)

I WOULD BT WILLING
TO ACCEPT A PERSON-

FR0W THE COUNTRY ’ -
Ele |5 S 8 & |8
be ] . g N 0 - | 3 (o}
o = ] [3) e
LA B £ 1o | $
‘ »l> |C 1 |2 |% |4
E | & > = g |e
-4 ord  ~ T
Q et D ; >
L = - 1o w |O
' & = © o p‘\ ‘6‘ © O
Q ® 3 g £ # L 9 ot
o o1d I [ 0 ' 0
ala &€ IS (e |8 |5
> ) g 3 <] E |x
) @ {8 |« o o o |o
] ® o Q 0 n s
o « « & ] X
QUEBEC . @
POLAND -
SENEGAL ‘
CUBA )
HAITI 5
HOLLAND
7AIRE .
PRPAZIL .
IRAN
INDIA N
MARTINIOUE
INDCNESIA .
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) ' APPENDIX D \

rs < ) .

Male - : Perale
Mo N :
Date of Birth -
School | - )
Instractor's Name - >
* Room ___ __ . __ Course

Pather's Occupation \ :
Mether's Oocuptyion
What course grade do you expect at the end of this
semester? :

N
s
A
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APPENDIX E )

Teacher Data Sheet

» u

Youth

Name | | ‘Male Female

Mationality
Amount of Travel (ﬁrancoﬁhpnic countries only) _

et

»

School Name X Periol and Room . -

R

Amognt~of Tine Devoted to Teaching French

»

Name and Publisher of Textbook

* . 1]
.

Amount of Time Devoted to Cultural Topics (per period)~

Daily Life
Literature
Art and Ideas \
Cultural -t
Differances
History-Geography .
Curren: Events \ \

List the Cultural Materials used in Class or in Your Preparations

-

Describe ygur Minicourses or Tracking (If applicable)

Level of Education: B.A. M.A. (Education) M.A. (Prench
~ Bd.S. _ Ed.D. or Ph.D.

?\
* 10 N
N . 'sk Lo

* TANES S

-
e
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Informed Consent Form
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Q

>

Informed Censent

- During next week Carl L. Garrott, a dectoral student at the
University ef Kentucky, will be conducting a study in your
PFrench class. You partizipate in this investigation
frok 5-9 December, 1923. The purpese of the study is to
gain knowledge about the attitudes of university PFrench o
students toward ethnic groups and ethnocentrism-chauvinism. .

All activities pertaining to thias study are designed te
coordinate with the regular classregn work and the actual
time invelved will only be 15 to 40 minutes. You will
participate in normal course ass ents and {esting. Por
this investigation, you will complete three short attitude
inventeries, and one personal data sheet.

Your responses will .be kept anonymous, and this study is
no way harmful to you. 'There is ne penalty for not
participating in this investigation, and you mey withdraw
at any time withoutmionooqu.nco.

If you have questions about the study prior te giving
your porulsnicn;.ion may call C. Garrott (office:
257-6770; Home:  255-9060).

I hereby give my permission to participate as a
subject in this study. | K ) .

~(81gned)

1

W (date)
one cepy of thi: form has been retained by the subject.

Frincipal Investigator ~ Date
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