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; .~ I, Introduction /- - b ) ' L -, . .t T

' . . - ‘ ) & R ' ' . ) . h

< This report comes out of a" thre‘e-'-day conference held at the Nassau Inn, .

‘ ' Q " A ) . M - P . a ) . . . . ' .&

Princeton, New Jersey, .August 27-30,- 1981, on integrating wOman's»S.tudie ’ T W
L* ; f . .

SR into nhe curriculum. Sponsored by the :.authwest Institute Eor Research on . e

Homen (SI'ROWJ and supported by the Rockefellet Family Fund and the National S . .

. . Endowmnt,, for the' Humnities, tha bonference b:ought: toqet:lnt“‘dfrectots of I - ,' o
e . - e . & - \
' _ seventeen pmjects involved in integratixﬁ materials on women into"the ' ' ‘e
. . - : . ‘
v college cuxriculu:a. eonsultants in Women's Studias, pmfessors fron the .° : -
. ~h

social sciences and Humanities', and '}eptbsentatives fm funding agencies. .

. ¢ et «

. . .
LY - L4 *

..+ The goals of-the Slmwcanferencewam tot b , e e

. L3 * . ‘ . A : ’ ' " . - .‘ <
¢ - . "
+ - ). ofter project phrt'icipants a chance to exchanqe infomtion on,

| : & ' - strategien to initiate. éontinue, and institutionaliae curricul'um

IS inteqratiqn and to 1plem for the future; . T ’
: ' . L3N . o &

. 2) collect and disseni;\;ibe information 'to‘ those i‘n £colleges and

’ \ universities who ‘are interested in undertaking curriculun integration: .
. . . X . - -
‘ o 3) infqrn college a&ninis.‘atots abom: the progréss of curriculum int.e- - Y

] ?f' ‘ [
) ) qration at colleqes and upivarsities thxoughuut t:he comtry. . i\

This tepart to the .Association of American colleqes is desiqned‘ to qive o

sanemm— ' r

ARC mﬂ:ers backgm\!nd and infomation on how the new scholarghip on ,

wopen changas the- assmtions, goa,ls, and maans of liberal education. p It will: ~

1) exl’lore the badtqr:omd and rationale for then s Studies in the - “y

= col].ega curriculum; . e ' -7

»
“~ *en

, 2) sumarixa ‘the :esults of 'afforts to ’transfom t.he lifberal arts curriculm

) . by J.,ntegr"atinq the new scho;arship of women .int.o traditional courses; _ : '_

A ! ’ . » ' »
L] ' . ’

. g . w
. R . . ‘) . . B i - [
P I . I .. .. O o ) A . . iy



L. P . ‘ i“ . 3

- . "3) explain how admi.nistnatots can help institutionalize this trans-

, fomr.ion SO that the eea,rc.'h for knowledqa and the teaching of
himane values incluaes the récoqniti.on t‘\at women are haif.af th'e

A& . - i -

world's pdpul,,ation and that qender &ars iwortantly on hma,n

. - . ‘.
. . .o ‘6‘ - ) . [ « ': . .
e + %7 experience.: : & T L e
Lo \m;:rasentativgs of "minstteaning projeé‘ts attending the SIROW confez\nce

were chosen to mpmphdt both a vati.ety of appma.hes to integrahibn and a. .

. wide spact’mm of instituti.onal setti.ngs. At:tendinq the mting wbrs repre-

L. e sentati.ws of four womn's colleges, seven state \miwrsities, two religious

- J

col.leqas (o\\e of vhich is coed\;catipnal) . one s‘hall 1iberal arts eollega,

P
. ‘ €
.'_ _one discipline-speciﬂc pmjact (American: Litetat.ure‘f and two college ]
. -" . N - LI '
. .- consort:ia- (the .lé-c;ollega group of colleges }ieﬂy for women, the ::
~ Gmat Lakes coll.egaé Assodiation of twklve small midwastérn liberal arts
o ‘ s
et colleqas). : See nppendix A, Eor: A lisr. of SIBOR c‘onfgreqoe Pmicipants.
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N .' which ecknowledqed them and their hiet:oty

L i . . ) 3
) .0 ) ', . .‘ . - . . . - i - ] ) }
‘ ' II. Background and Rationale: Women's Studies and &' "l‘ransfonﬁtion of -
‘ the Curriculum ‘ ' : - o,

AN

[ ' ' ! L
, More than a decade ago, scholars i.n a number of acadenic disciplines
bhqan efforts to ,mclede women as eubjecte of serious study ‘in the co,llege
¥ - . - L Y

. «” curriculum. B'ecause.,treditional courses often omitte‘cl the etudy of women s

‘ 4
.

work and experience, the content qf educetion itself seemquincoup!et.e lGepe

- L -

in regular course offerings beqan to emerqe as WOmen s Studies’ scholars

.examined the syllab:l and te:ttbooks used in most schools.- ., "Imere ar'e' the

S -
women?"” asked students of hispry and literature. "whet: are the Wmen s

LI . ‘-“

déing?” inquired politichl scieptists and social demoq:raphers. 'l‘he old "
query, "What do women want?" chanqed from Fteudien joke t:o acedemic question

to curricular concern gmmen began to erticulete the nedd for a cutrriculum

-
. L] .~ -

-

° “.By the early 1970's, teacheds. and scholars influenced by the women' s

- -

. movment organized Viomen s St:udies courses end programs which took.- new .

.

approaches to the search fdx knowledge. ‘Since few traditionel textbooks

-

L}

e L]

¢ inclu.ded woman's experiex{ces and perspectives, they wrote their ow\n Since, 'y

of data whi.ch could pnovide a bcse for the accmxlet:l.on of further knqvledge

(]

'+ . and &e reconsr,ruction of mnen's cult'(lre Since scant ettention had been

-

’

L]

\/ thpories of women as a ooncepcually distinct qroup which ooeld sarve ag the
" gub: gcts of séholarly inquir.y. Fiom the oatset, Wonen‘s Studies has had a’
Yo ttmfomt:ive goal: the changi.ng of meteriale and courses of study 50 that -

oy,

all pheees of education, from kinderqartem through greduate and pmfesslonal

w» -, v

'little ;:esearch had been done on womn.,.e livee. t:hey began to Euild a body -

given t.o women as producers and disseminetors of l;mn knowl"edqe, t.hey creetcd

schoole, will accyratsly reflect the lives and concexns of women as welI as "



. .' * N { ~4
- » ’
L] . “ ] .
) o’ N ) .\ a: ‘ * "¢
" .\: ) women's Studies has gmwn fmm tw knaim programs in 1969 to ovex; :
.\‘

350 pmqrm‘ offering some. tweng thousand courses in 198L, The field af‘
;, . WOmen s Studies is now clear:ly a part of the Amaricdn colleqe curricnlum.\-." a

‘ ) N .&'W Its ] purpose is-to mt.egrata women' s experiences and perspectives into all-

descriptmns and analyses of bumap beh&viot, offerinq ,Students a deeper

)

& A understanding of humanit:y by expandim; the pu:view of research and schoJ.A:-

-t !

- -~ ship t‘.o include “t:he ot:her half" of thg human tace. Its ptimary strategy has-
s 0 been to estahlish cmu'ses on ﬁomn-—heavily concent}:ated in the' under- P

qradhat?e curriculum—-which either fall within particulai' disciplines or ude -

, ' an int@rdisciplinary appmach"to mmen E 11035. . »;

In either cdse, the expdsure to the new scholax:ship on women which
d:" -

e 'viomn' Studies students teceive is boﬁhfgractical and humane. In a world .
whem .i.ncregsing numbers of women have enteried the paid labor market and
- role expectatians for both, sexes are shifting, university graduates naed -

- a

exposure to the new saholarship on_women. women s Studies cau::ses have )

heflped collegas and universities prepare .theit student:s f'o‘r -life in.t

e * world.of t‘wb-earner families, shared household labor, and more father-ch 14
« & : . .. - . . - « - .
e involvement. o ' - ..
. { - But what of those 'sﬁu&nts who do not choose to enroll in Women's
3
S

st:\rdies courses? "For those stude.nts the traditional curnculum offers J.ittle

- .

if any schol.arly information on wtmen. . Instead, it has remined essentially

.. : male-centeréd emphastzing ?public action, laws, wars, and those who have -

-

" survived fairly well wi.ghin cultura'l systems. . ’

. Incozpo:ation of Hcmen‘s Studies materials into the traditional

. curriculm has been slow, 1nditect. and usually acconplished when wOmen s

- ¢

Studies profeasors themlves intagrate these mterials into their non--women s

* ” Studies courses. A women's history specialist m:lqht include. topics such as

S s .
- * N f - Y - ‘- . oo . e ..



* A pmfeseor of the enthropology of women oould include Wonah. culture 2,

»

w1

- -

L . ?

. "c!:ildbirth"' and "Women's Laegal Status" in a survey of American .history.

*

mn& Society" emonq :'Qqulred reedi.ngs for a seeinat on cultural enthropology. P

l - .
But few professors qutei.de of women s Studies specialtles incorporate the .

. ¢ .
new teeeerch on women -1n their courses.” It ie ‘stiu bossih]_.e to take a college )

degree in en,y one of our universities and never leem that women create culture,

or thet their volunmex: work in church end civic groups affects. the, economy. or T,

that the leest etudi.ed forms of political action seem me& conqeniel to

-

.
-
% «

women s livee. 1f the purpose ‘of. Women* s Studies is to ‘transform llberal ) *

education by integrating female experiences’ 1nto ell déscriptions and ana}yses

of human behavior, we must define strate}ies by wh:lch Women'%’ Studies programs
¥

migm: effect the entire eca&emy L ' ”

* o=

[} . : -

Ocmcetned ebout the best: ways to incx:eeae the nunuwera of studeni:s reeched

by Womn's Studiee courses, end moqed by t.he need to- pmvide all students -

f -

. wigh an educeti.on that reflects t:he -experiences of both sexes, Women" 8 .

<+ . A

Studies echolars and teeehers heve hequn a new movement to .lnt:egrete Women'e -
’

Studies into the treditionel cm'riculm. This sttategy hae been celled' by X
[

a veriety of nms. most popularly 'mim:eming." but it: has as its goaI ’

f.he :eshging oi course content and cutricular deeiqn. It should be dis- '

tinquished from the eempensetosy appmech to curriculm re form. - '"rq add .

uomen and .st;ir, ,is not. enough and-, -in ,some ceses, :Ls raisleeding. A Special

\

-unit on wmn's suf.frege.in a histary or politicel science eouree which

'

Mcludes no other matérial on5women may qm students the etmneous impression

thet nbaen age :I.wortem: onl,y vwhen they have entered the public sphere. The ,
'exeepf.i.onal \tomen"--t.hose who ‘left the, privete sphaxe of hosis and children,
whare mt women heve speiit their lives--ave prpsented as worthies, while

the majority of*omn are 1gnored because tne:lr ect:l.ons my not be understood

as Ypublic" and- are therefore not viem%ﬁ as significant .or polit ic.al \

- ¥ 3 I..

-

-~

»

P | T - e ’;L



“) > "Society has been- held togat:het by groups of people who are' not di‘atinguiphed

“Inteqrating women - 1nto the cuttis:ulun requires a whole new way of viewing
ar@l describing J\umnn/acti\dty, hqt: just a supplemnt.ary' qestur& Thus,

"
'.‘

o) uma.tnst:reming :7:‘ a bmadeninq of course content dnd a transfomation B X
of the principles -of cu.r:ricu.lar selection and or:ga'nizatiop. R L Sty

~" " “‘'he naw scholarship- on womn cdn transform the liberal education R .
curriculm by -giving shape and visibi.lity to women's 11ves, past-and pmsent,

and .i.n almost every academtc discipline. As Harqaret: McIntdsh points "out,

by pubuc adiievmnant\ teeognized power, or'cultural d.nnovation. but who wea.ve o
and maintain the social fabkic, living out of the limelight except.- in times o
of vi.olence and \dis:'uption. ' So;ie of the essenti.al work tl'.at snich peopl.n have a
\  done is in tm taking® care of peoplq and systens, and the ma.tntatning of .pro~
i Jue;:l.on, and mproducti.on. ..A thoroﬁgh study of women nlso makes v!.sible ' Y
- nany men who were not p:éviausly feat.umd in the currlculum. | In cht, about :
«nine-tenths of‘ the .wrl& s population smegnly bems dsibie when one takes
the eq:hasis cf:‘f t.he Public lives of white Western nan. who ate seen as -
‘cultural leaders, and . includes t.hose who for reasons of sex, race, class, \

a

national 6r xeltqi.ous backqmmd, were defined as l.o’war 'baste. !-‘or exanplp,

-_‘_-—*

an American h.tstosy course would radofi.re key temms used to define “Jacksoniasnr
' ®
dewcracy and "the frontier expe J}ence“ to mclude women's experienees in

» t i
nineteenth-centuxy m:ica. Stud.ents would gee that these tems in reality «
describe the fomation of m:ican character whcn applied to white ma].es.
But mn 8 options ware not 3lqwandad ‘duri.ng the .\‘!acksoniqn period and ‘:.hey

A,
qainad more economic fmdon in cities than in frontiet tms "Perhaps, .

-

T wri.t:es hi.st.orian Ann Lane. *the fmn:iap synbol for Americaft women ought to

be the t:ypewr:lter ratber then t:ha ﬁ\plow or, mininq implements,” since "it.was
thé growt'h of offioe work, ofﬂce bwmcracies, that pmvidad the avanue’b SN

of upwaxd mbi.lity for pum:icm mn.- Women' art--quilts, tgxtiles,'md . .

LS . ~ ) i -
) ° . - - . 8 ’ N L)
. . . . i .. v o
we : ) . . ;
c . . . . .
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ne

,,..~ v

-tihat. takes placa wir.hin rel:ationships and of connectim based not on rul* to

-
L L}

‘ fabr:lcs. ag wel'l. as fictim and paim:ing.. is validated by the new perspet:tives

1n WQman-'s Studies. ﬁomen's language--the mking of connect:l.ons between peop.le

and the eli.cit:l.ng of infqmat&on--is‘explored Psychologist Caml Gildigan

says that women's moral devalopmn!; my be ngwly defined as "a mode of gtmﬂ:.h\

A .
«
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regulat:e competition hut rat:her on hiationships thdt give rise to cooperation."~ L

*

The social fahric of evaryday li.fe can now become the stuff of ¥igorous inquiry. .

\
whole newy worid of theorg apd ﬁraxis has opened. up°to me," mte a 1ibeta1

i

arts stﬂant ‘after t:akiﬁ'q a Hestex:n Givilization course which included the

study of uomen vy digh't rvlize that women made any mal- ‘di fferenceé in

+ : : v
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111, Description of Curriculum Integration .onjects L. I |
-kpémohes tb integration ff Women's Studies in-the curriculum véry 4
- . [

considerabiy, dépending on the institutional settiugs' in whioh they-take
¥

place. Colque ackinistrabo*s who are inferested in supPOrting curriculun

chonge now have 3 variety of appmoches to choose from. | . , 8

- v . ¢

A number of wiversities, 1ncluding Califomia St&:&at Hayward and a

" the tm:l.versity of Ariaoua have. used t:heir Women ‘s Studies program to extend

- ]

. the new scholarship on women throughout their university's entire curriculum.

3

Other schools utilize faculty who are teaching courses on Women s Studies
or whose mjot research focus :Ls on wopen: still others look for* lea&ersﬁip »

to administrators who have themselves been pioneers in Women's Studies: o

Some other schools, eager to. ty:ing t:he results of new research on; women m

their caupuées, -are lmu&d by small numbers of Wbmep 8 Studies faculty and

)

fesistance to new programs in a time of declining financial resources and

“‘:tig’nt budgets, “ They vierw curriculum integration as a way of broadening the

e

lmeral arts curt‘iculm throuqh an inf\sion of woman s Stud:kes scholarship
e
in all departments as well AB the establishment of a. separate program,

Small l’i.boral att:s oolleqes like Wheaton and Guil‘ford seek to involva +
the entim faculty in their integration efforta whila larga state univar-
sitios !.ike Montana State and the University of AtiQha ooncentratg on T
meesso;s who'r.eaoh large, iniiroducm}l.’evel mde’rgradudt: courses. : . ~
Discﬁlino*wida pxojeots such as that of The Feminist Press on-American _ .
literaturo courses i.nvolve pnrticipants frpn miversi,tias throughout the
~oount.xy, ‘while coau.t:sons like the &at Lakes Colleges Aasociation, the
Hellealey Faculty Developmnt pmqm and Georgia State doal wlth faculty .
from a numbér of oolleqos Within the fdgjon. .

o«

Most of thi p:ojocts raprésentad at. the SIROW confemce are newly =

[

%nvolwd' in minstroauing effortq although several colleges, nut:ably e

®
- ’ .

. . oy
. ) ) 1 ‘ : . ]
I’ * ' * . O’ * . P .
' : . . - ) ! * . ° .



) ‘- Stephens and Guilford, started their activities in the early 1970's. . | . -
o [ ) L) & . «
. * . - AP - Y
Strategies for mainstreaming range from campus faculty development pro-

[ B jects to conferences to instit.ur,es and seminars. Using a faculty develop~ T B -
. ‘ ment model which includes as a major component the opportunit:y for mde- . .

pendent research or reading," mest of the projects described at the SIROW _ T

- " Conference helped faculty acquaint themselves with the new s;:holatshi:p on. "
women and then ,be'gj.n to initiate curricular cﬁenge. ‘

.
- . ) M -
. [ ) . .

. -, . .. . .

At some inetit:utione, notahly’uontem State. t:he tiiiversity of.North o

s ) -Dakot:a and ivmeaton, facylty meibers initiated pfojects to Jdnvestigate pmb-
- \ L
- Y -
.o o lem or issues they hed identif;.ed in their. own ffelde., Faculty made th.re*'

0

typee of research studies.' content analyses of textbooks (e. q.. "'Preat.ment ‘ 7
of wdmen in Anthropology Texts"); surveys/questionnﬁixes (e. 9., "Women stu- '

e (3 e - . f
dent Success in Agriculture Enginee'rmg“); aﬁd litem,t;ure reviewe (e.qg., '

.‘ . » o é - -

d "tomen in the H:!story of !hthemetics") . They then 'used the results to

modify their courses. : C .o ,.' v :

-
- .

. ' ‘ ’ < . - . .
. _ . "Mainetream" projects often supplenpnted independent faculty research ~ -

ﬂ

wiv seminars or workshops, visiting scholars, and. resources supplied by - .

the project staff: - zticles, boolfs biblioqraphies and review essays.

. Cmf%”ranoes are anot.her strategy used by two of ,t.he SIROW meeting part:l.- P

cipants. The Georgj.a Stahe conference, "A Fabric of Our Own Making.

Southern Scholars op Womeén," presented the new scholarship on women in *

*

- fia . . ‘ [ -
order to stimulate new ideas for research and course development. -The -

¢

. " ] ', 16-college Infomal Coalition, a consortium of 16 independent and pri- -
C
marily women's colleges, held a conference to study the i,nteq'ration of

. _ wonen s Studies into the liberal arts curnculum and the role which women's

. . . . . 2 I : T
. oo colleges might play in that effort. : . )
| Cburses. summer institutes and workshope proved helpful to\several -

N

schools. California State Univex:sity at Hayward granted 12 faculty mem- o -

11 -




10

bers two credits of released time to attend a semester-long Faculty
S

;.";‘ | Development Course team~taught l;y two Women's Studies faculty and featuring
lectures, common readings, and independent projects. Summer institutes for
facultfy are a major part of the integration projects at Lewis and C{ark

. ‘ . Qlallege. the Great Lakes Consortium Association program, and The Feminist
Press's project on American literature. Wwheaton sponsored a two dgy' con-
ference for the entire faculty, administrators and studen;: leaders at th;
beqinni:\g of their project and a one-week intgrdisciplinary worksiiop to
introduce facult:y to the new scholarship about women_‘. -

Several projects included the creation of "prodmfs“ as an i;wortant
part of their strategies. The Feminist Press's p;‘oject on "Mainstreaming

. Women's and Minority Studies in American Li.teratuie Courses” will pfdd.uce‘-

, “fa. | a volume of syllabi, bibliographies and related mterials plus brief essays

c ; on courses which hav; begun to. be changed and a new anthology of American

*

‘ literature which significantly increasm inclusion of women and minority °
; - \\ . A 3

writers. Both bbntana_Stat:e and the University of North Dakota required

participants to prepare written accounts of their research and revised

P

. : Ty
curriculum for possible publication. Selected papers and slides from the

art exhibit will be made availébie to those who attended the ucdnferencg_ at
. -

- | Georgia State. | .
The most important pmduct zesulting from the faculty aevelopment
programs, however, was a c.hange’d curriculum, passing on to students an
enTarged and corrected picture of social geal-ity. |

S o - ) a A




Iv. Role of Administrators = .
’ s o ) - ) L
One question raised by college z‘anq univergity administragors who see

”

the logic of including women in the curriculum af their institutions inight:
. AN * . “

-

be, "What can I d0? The curriculum is a faculty prerogative." 1In the

. responses which our confexence participants gaye the question. of hcw they
effected curricular chanqe, adm‘nxstrat;ve support was impo’rtant to vir-
tually every effort. .In fact, one of the most strikinq fea}:ures of cur—- T
riculum reform ;:e,pprted by SIRJW Conference parclcipants was. the ext.ent to

-
which administrators seryed as leaders in the developmnt of currid!llum

i.gt.egration on their campuses. Many of the 17 program represeni:atives
described how administrators, ranging from presidents and provosts to

‘assistant deans, played a key ;ole in initiating projects to integrate the
- v
new scholarship on women--some by contac“ing- funding agenties or.writing

¢

'granb proposals, others by working with Women's Studies faculty w.hose

-
L -,

\

Administratdrs' stipport of curriculum revision wis often prompted by
(-
d vision of how the new scholarship on women fulfills their institutions’

b

efforts toward integration they could support.

‘commitments to liberal education. Presidents of women's colleges questioned
whef.ﬁer their uniquei r_esponsibilit.y to women stuébnt; was beix}g met By the‘.
u;ditimal curriculum: Liberal arts deans wohdered whether th'eir schools' '
def;thion of a well-rounded education could possibly meet the’changing .
neecif of both sexes. Pz'ovcs;:s of religious schools fejt that their tgadi-
tional commit_mnt to justice and‘\:uth needed to be implemented through the

inclz@ion of women in the_curriculum. . ‘

* &

In conducting reviews to gauge whether or not the curriculum responded
to the needs of all its students, administrators--and faculty asked whether

students' courses of study reflected the reality of a world in which both

. »
sexes live. Some were moved by a general concern with valuves, particularly

\S . *

3



. e «§ * & /
the issues of sexism, ‘racism, and..affirmat action,, believing that
H
faculty could deal with these issues ;ist effectively by m—examining
&
the content of their teaching and -research. Renewed interest in general

education requirements and core curriculum revision provided’ the occasion

PL

" for some administrators to call for- reconceptualization of these courseg
" to include women's experienges and perspectives. On some 'campuses with
: Women's Studies~co'urses, administratoz:s' made).re that issugy raised in.

the procesd’of teaching and doing research about women challenged the

LS

- content and orgariization of the traditional discipline structure Some
.. ~ Q.
administrators used pmgrams for general faculty de\nelopment to pmmote

, rethinking about women' s issues and to introduce faculty to exciting and

\J

innovative s’cholarship on women.

=
\

SIROW Conference participdnts listed several ways that a&nirﬁstrators
created support for curriculum integration projects and enphasized their
ins‘titutions' comnitment to the pursuit of knowledge.

. 1. Building upon an Existingjiomen s Studies Program or Faculty.

Adhinistrators find that integration grojects hava been
. 'mst suqcessful vhere they havs been built “around a core of Woman's

. Studies faculty whose. presenee; 1) gives the campus local experts :

.
and lessens dependence on acholars from outside the campus;

k]

2) provid€s a critical perspective on &urrent research tha* daepens
A ) L
"the value of that ‘research and@revents the cosmetic add women and ’

atir” approach. . 6n camuses without fq‘z-m_al Wbme:t's Studies programs,
atiministrators Have been able to encourage curriculum integration by

. . ' ‘bringing Women's Studies faculty togot&r and by providing inter-

' ' disci;;linary form;\s at which the rest of the faculty 'cangbe introduced’

. . to work that has already been done by their Women's Studies colleagues.




. 13,
o .- , .
Yo ) . . . ¢
.. . Needless to sayy, support of Women's Studies fgculty, who have
| . p been integrating bnaterial on women into their courses for years, -

‘ L . is inportnnt to the process of curricul:.m change. W\omn's ptudies :
facuity are eaperts on both Women's St.udies and integration, having .

created concepts and theories that are used to organize and ‘make
7 . . " sense of the new data on w M;ve writ.ten innovative

) mterials, revised texthooks, unearthed examples and illustrations,

.-

v o and oonducted new resean‘.h to complete ‘the view of human behavior

ttaditionally offe:ad in their disciplinﬂs. host odministramrs . .

" . " "find these faculty wembers a logical group fot the s&:art of curricqlum

« ohahga efforts though, on some canpuses_, administrators have

-\.

initiated a pxogram ‘aimed at changing the entire core curriculum
without: focusing speoifically on Women's Studios faculty. o

<
bt

2, Public Recognitich and B _Tcity Qf ‘the Px'oject.s' Efforts.

Public. administrative support has .increas:ad the legitimacy
ui_‘ visibllity of curriculum integration. Pres*dents' deans',
" , T and provosts' writt:en and verbal reports én\college activities havé
v pmvided of‘,forum for acknouledging the importance of the new’

i scholarship and ‘teacliing about wonen. Mentioning thep project to
. opinion leadars outside the tmiversity--legislators, religious
. . ' officials, funding offioars, oommity groups, civio organizations,
R . T r'and alumi/ae-bai;o assigns them value. Administrative sponsored
| events (lectd.res, kick-off dfnnets, Women's Hist:ory ﬁeeks) and
pa:ticipation in sgholarly oonferencos has lent we_ight 'and
..authority to mins,tmaming gi‘ojects.. L. ) . .

3.. University-wide Sx:gport:“of Intérdisci;plinary Efforts. |

ndninil‘ﬁntiw onoouragemnt of intézﬂisciplinary programs

. . to mview, modify and develop the curriculum has helped t:o oonrect '

[N * hd ) r
4 . - ? ' 15
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- nm views of the 'acadenic..'discifalims'aa isolated bntitigs.

*

. o | Adninisttatots" creation of institutional stmctufes to allow " |
.F 5. P - ‘ i“tmisckplinar? courses and team teéaching have bepn esmcj_auy N
e . . ‘helpful to womn's Stndies scholars because the new research on
h S women is, by definition, iﬁéﬂlsciplinary. K R
ot oo o

- ' . Rane\%d Institntional conttnent to uadxinl and Curriculua Inte jgati.on

. .
et -

. v e Administrativn support would ind.tcate to the faculty t.hat

¢ . " pmicipation 1n curriculun intagration and awamess of the new

sglmlarship on umqen aro important acf:i.vities to be seciously

* - . . . g
. - s : - . .

e, considerad in benure and promotion decisions. and in the allocation
. . o ~ . A
. . of nrit funds Released tine to glewlop materials ‘or to at:tend ;z
\\ T . P
‘ . , £acu1ty dewlopent senimrs my be necessaty to allow Eaeult:y : s

masbers t.:lne t.o revise course syllabi vhue informing themselves

. ahout the new .scholarship on mn Conference partfcipants suggested
R e, " that add.nistrat:ivé sponaorship of teachinq awards to ingtructors ’
3 .
S who - integrate mcerials on mn i.nto t:heir: courses voul.d help

mcoqnmtheeffortot !acultymrs\mouyornymtbean

-

official part: of. integration projects.

S . - ’ , N . . .

e S.' Financial %ﬂ: for Inta ;g;gting m:r;iculv.iﬂithin a Nattonal - T
“ . N ?rahavork o Paculglnevalogwmt. , . P he

L R Conegn agd mivamities wﬁn ongoing faculty develophent |

. . - o K

) pmjeat.s have comttted at least; a portion of ﬂmit funding to |
the new acholarship on women. Money for consortial workshops, - ' X
© attendance at professional meetings and Women's Studies‘faesociations. -
visiting gcholars and mim eonsultants has’ been particuiarly
imo:tsnt in linkimg the mtegration pmjects intd t-.he nat::lonal

netmrk of scholars enqaqad in cun‘iculm mvision mnds for bobks,

-
.' -
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journals, films. and oéu;‘ﬁéerﬁlsfwt can pe used by a Iarge
number of ‘%Ac'u_lty are essential®in pm{ridip'g for:"-c:-u'r'ri'cular‘ change. _
" , . One® sensitive\ question- which pm;iect"directors' at the SIROW éonf'erenoau
| raised was the extent of adninistxators ' pouer to influehee curriculm -
content. an issue tl‘t ‘evokes questions about aaadeni.c fr;edm in the .
. classmm and faculty autmmy To mitigate tension$ "and-to insuze successful :
) : curricula:-tnteqrption efforts,” adnulstrators formd alli.aneas \d.th :.ntetested
groups, such as Women's Studies faculty or Curriquhm Oomittees, so that

revisions -uem made thmugh the institution's mgular pmcadures apd’ comittees.

'sxinea administrators were those vho saw that faculty initiated g directed -

curricular intbgration while ah.{nismtors offe:ad them mral, finan’cin.

and institutioqal suppo:t,/ _ | ‘ L ‘ b
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b V. Funding Progpects: Past and Present

A .
Funding by governmnt end private agencies has been a fey factor in

L)

ot r promoting projects jo intﬁrate WOmen 8 St:udies into the curriculum. Severel

project directors not:edﬂ the availability of federal grants and foundation'

A ]
-onien as cmciel to théir undertaklng proj?smhen they .did.  Fifteen of

, the seventeen projects represented Aat the SIROW Conference lume received som :

*

* R form of external support from agencies such as the Fund for the In?rovement
r _' - of Pos;eecondery Education, the Nat.:l.onal Bndment for the Hmanities, and
-the Homen's Educat:ional Equity Act. Four privat.e foundations—-the Carnegie
Corpoz:etion, the Ford and Andrew W. Nelion Foundations, an&the Lilly Endow—
c‘ mentu-heire also funded projects when they intersected with other program :

objectives of t:he foﬁndationsr, The eignificance of .funding as a factor in ) -

. *

pxoo'feurricu,].um integration mey be skewed by that fect t:ﬁat extensive

.  programs with outside funding were more likely'to attract the attention ‘of
- e

., SIROW orgenizets than were small programs funded by deans and provosts. .

Givan the declining availability of outside fmding opportunit:ies. new _

-

ways to fund curriculm revision must be found. Projecte will need mﬁeme}
' i

‘funds to eupport: their work and will increasmgly have tq offer faculty sup-

ports and incentives that can be supported by the institution itself, such as

: el ;:eleesed tima, swwmer stipen'de, book grants, and faculty de.velopaent"grmts. .

General faculty developmeﬁt programs can make. certain that some of their funds

are speoificelly earmarked for changing the core curriculum iai:her thah pro-

¢ , r s . 3
ducing edvenced-levei_, courses. Stendingroollege, comﬂtteee such, as. curriculum

or teaching and ledrning committees, can ‘ocus their energies on devising

.

strategies for intég ating materidls -on women into the curriculum. Alumnae-

v v -, - . “ .
gifts exe'a‘potentiel source of funding which ma;v have been previously ‘neglected.
Three of the projects et the smow Conference had received fundinq from elumnae
]
s specificelly to support mn's Studies integrat:l.on. |

Qe

. . . N .
o . . * - - l 8 . .
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et ..VI. Benefits of'homn's Studies Int a::l.omte(’:ou s and imiversities = - .
| U . |

.. o The &xpﬂriept:ﬁ Of 357 wWomen's Studie- mqrana now in éxist;nc.e,qs‘\'ren

.  as the seventeen iptegration projects reprasented at’ t:he SIROW Conference o’ .
) T sugdest that efforts to integrat.e Women's Studias into the curriculun offer o, . ’
o many benefi.ts to the institution in add:l\tim? to t'.hose n%cutrinq in the ** \ g
- 'claésroom ~ . RS p/w - : ,
R 1) The omimMﬂm the-expexiences of both sexes and e
’ . . therefm p des an aceutn:a piccum of soc:l.al realityc . '. | . *
‘ . ,. 2) The process of inteqtat;ing‘ Women 's Studies pmvides an occa.sion
. 7 _' " for a thorough review and critique of an mtire college cur- . |
4 ' riculun to assess How it is meeting the needs of its students - -
. ? | and whether or not it reflects and ineorporates advances in . o
N B _zesearch. R _ ’ oo
; 3) Int;rdisciplimzy.netmrks for c&municatim. research, and AN
#. . o, - Mﬂffer intelloZtual stimulation and increase the : ‘. | .
L ,int.eractdon of colieagues. - . | , . . '
«* ..4) A curriculum that respénds to'the interests pf women and minor- o . | -
| . ities is an attract:ive tndm::t in ree_ruitw and retamin& .« .
: students, 'esmci.ally the growing nusbers of returning women
. students enrollﬂed i.n continuing edueat‘ion and gmj:r;g ’courses.
] ' ‘S) Increased fa;:ulty publication ‘mults from.involvement in new
. . i L f' ' areas of research and teachiyq. : ' ‘ .A‘ |
L « "6) wWomen's stidies intagration and the cbnéaum:: curriculun réview | '
s f . " and fevi;ﬁ pu:ovid: impetus for building libigry co.ll.ectipn -
e and organizing materials on women in special coilectiox:s and '
arch;ws..--g U | . | "' _ i
o 7) Foxr women's colleges, efforts to integrate Women's ‘Studies.pro-- ’
) . , : :
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vida opponmu;y to re-t:.hinx and revitalize txn unique nission

af thoae inst:i.tutiods & g - oy

For all liberal arts 1nst1t:ut.ions, efforte to integraté .
ar S

'W'«a Studies provide the opportunity to review and expand
the cemmitmeat to the open-ginded pursuit of truth.
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VII. Results of Wmen's Stﬂes Cnr?ggu_l um Projects - ' *

Although ni.ne of ﬂ\e seventeen pmject‘s rei:zesented axe in’the eaxhy
stages or have ba*ely begun the cmmldtive redults of the other e,ight‘\

px:ojects repres%nted at tha SIROW mt:ing are impressive. Results of

" the questionndires cowleted by the projecta show: T .
b . s A
Number of new, courses on women : 66
‘ . ‘l . bl . M , . ‘ ] N - . . .
Number of ¢xisting courses altered: _267 . -
, . . . . T, -
Number of papers deliveyed by project participants at professional meet-
mg% ___" : - B N < T
_Number of articles 6n related toPics sdm.i.thfd by paxt:lci’pants for publi—
. _123. - . .
. cation 1 ' ~ N
Number_df student% in experiméntal courses: 4500 -
Nurber. of books completed: 7
. ‘ ¢ s§k . - a
- M ' \,4 *
{ ‘ -
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i t
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. Inzer Byers. Salem College, Winston-Salem, NC .

. Eva Hooker, St. Mary's College, Notre Days, IN, ' - .
Susan Kirschner, Lewis & Clark College, Portland, OR . ‘ N
Paul Lauter, The Feminist Press, Old Westbury, ‘NY - C "
-Pat MacCcrquodale, Unigigsity of Arizona,\Tucéona AZ = LR
~ Charlotte McClure, Georgia State University, Atlanta, GA e
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Appendix A . .«
' ?aréici Ants in SIROW Confegence o . .
o . ' : . " . .. ) R
. *Integrating wg‘s/smdies inte the Curriculum® . '

) : « Lo et T
? - . £ 4‘ N : r \ .

" Princetom, N.J., August 27-30, 198} d

Ll
a

esentatives from Projects ﬁasi ed to Int éte Women's Studies 1nt.o
the Curriculum . .

Myra Dinnerstein,’University of Arizom. Tucson, AZ- !

Jeanine Lindstrom Elliott, Stephens’ College, Columbia, MO . e

Diape Fowlkes, Georgia Stata University, Atlanta, GA. ) o
Johnry Fritache, University of Maine, Orono, ME, B > -

L4

Peggy McIntosh, Wellesley College, Wellesley, MA v T

Sherzy O'Donnell, University of North Dakota, Grand Eor:ks. ) .
Beth Reed, Great Lakes coueges Association, Ann Arbor, MI =

Ruth Schmidt, Wheatop College, Norton, MA - o

Betty Scmtt.z, ‘Montana State University, Bozeman, MT )
Marilyn Schuster, smith College, Northampton, MA . ,
Bonnie Spanier, Wheaton College, Norton, MA . ' -
Carol Stoneburner, Guilford College, Greensboro, NC .

 Emily Stoper, California State University, Hayward, CA '
z "llazy Ruth warner, University of Massadfiusetts, Amherst, MA ;

[] v
P

consulgnta 9 -

. h e

Paul Alpers,. Univeralty of California, Berkeley, Ch .
Seymaury Drescher, University of Pittsburgh, Pittsburgh, PA -

-Susan @ord, National Women's Studies Assqciation. College Park, MD . -

Florence Howe, SUNY, Old Westbury, NY

Sidney Mintz, Johns Hopkins University, Baltinore,

Al Pinkney, Bunter College of the City University of New York, New York, "
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- . ’ Agenda for SIROW Cmfe.ence
. "Integratinq Hom'q Studies :lnto the Cu:riculm" -
N 8/27 Opening Remarks and Intxodgctions ’ ' "
' .

LIRS oe

8/28 Session I: Areas of Resistaﬁce and Strategies to Overcom Them

-

L

. Panelists: Myra ninnerstei.n, Betty Schmi.t::. Carol Stoneburner

v
A.

Strategies to interest’ faculty-—-re t::lne, stipends, and other
resgurces. ‘ " . )

How to increase v;isihility of intaegration projects.
Campus perceptim of* i.nt:egratim pmjacts and reactions to
project participants.

How to move beyond "tokenism" or the c?ésatory approaches.

o
4 -

A2

Sess@ I1I: What is Happening in Classroms where Nomen's Studies

A.

Materials are Integrated?

-

- & Pamlist:s: “-Jeanine Lindstrom Euiott, Peggy McIntosh, Bonnie Spanier

\j
Faculty:

O -
3 TN}

I. How is the new echolarship on women presented?

2. Is some uater:lal on men better than nona?

Students: “ ' C -

1. How students rfspond to i‘eceiving ‘this information in'a

non-Women's S ; classrodm.

2. Practical tips Eoi: dealing with atudentas' reactions. -
. v . ‘ ) ' . . .

~ *a . - -

Session III: Evaluation - - :

s b
[ :

- ; - Pane}isth: . Pat Haccorquodple, Jom Shapiro, Ha.tt.h? 'rolp.in

A.

What are we. t.rying ho Deasure-— inm in knovleage, change in
behavior. chahge in attitudes?

-

-,
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B. What are t.he most effecti.ve evaluation designs and specific
instruments of evaluation?

C. How can we involve mainstreanbrs in ﬁhe evaluation process?

-’
Session IV: Institutional Commitment to Mainstreaming
Panalists: Béth Reed, Ruth Schmidt, Emily Stoper . o’

\

A. How can we tell when a campus is ready for mainstreaming?

B, Stmtegigs for securing institutional suppoi-t.

»

Ses.s.i.on Ve Effect on the Disciplines

~
Panelists: . Pau]. Lauter, Mariloyn Schust:et

A. In what ways does changing the curriculum modify the questions,
issues. .and mattndoloqies central to each discipline?

B. How can integration projecf.s tie d.nto new scholarship which
changes the disciplihes?

-
-

Session VI: Future Dii:ections (
Panelists: Florence Howe

A. Dissemination.

l. How can we adapt individual programs to be xmdels for
curriculum change?

2. How can we best disseminate these models?

B. Women's Studies. o

1. what is the inter-mlationship batueen Women's.Studies and
» mainstreaming?

” sy
2. How can Hoaen's Studies programs be used as a base from which °

,o develop mainstreaming projects?

]
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INZER BYERS - ,
2 \ ‘ . I -
Conference on '
®Scholars and Women: e Place of the New.lLearning
about Women in Liberal Arts Institutions®™

The 16-College Informal Coalition -

- In 1980-8l, sixteen independent colleges with a shared history of educating g

P women joined in an informal coalition. The purpose of their joint effort was

- to study the integration of women's studies scholarship into the -liberal arts
cursiculum and the role which women's colleges might play in that effort. The

¢ conference was held March 13-15, 1981 at the Center of Continuing Education
at Collsge Paxk, Maryland, funded by the Ford Foundation and the Carnegie
e Corporxation. _

The sixteen colleges involved included two West Coast institutions, Mills -
and Scripps, and 14 eastern -and southern ones: Agnes Scott, Cedar Crest,
Chatham, Goucher, Hollins, Hood, Maxy Baldwin, Randolph-Macon, Salem, Skidmore,

\ Spelman, Sweet Briar, Wells and wheaton. One member, Skidmore, has become .
in recent years a coeducational institution. _

The conference gentered around two major themas: first, the new scholarship
about women in the humanities, social sciences and natural sciences, and
secondly, the need for and problems of tife integration of such scholarship.
into the liberal arts curriculum. ' .

" The conference, which involved 72 faculty and administrators, centered on’

. faculty development. The first concem thus was to inform faculty about

trends in women’s studies ‘scholarship and mainstreaming issues through- the

. efforts of several national women's studies authorities. A second effort

focused on examples of thq impact of the new s®holarship and methodology °
issues in specific disciplines. A third part of the cdnferencé cogcemed
activities within our own imstitutions. Faculty presanted papérs about women

or methodological experiments at integratiom. ot )

A key motivating premise of the conference was the belief that women's
+colleges have a special obligation to be involved in such issues and a ' :
e ’ potentially unique role to play in integrational efforts. Accordingly, .
the final sessions centered on evaluition }g'the roles which women's colleges
-might‘play. , ) 7. .

K ]
4

Before the conference ended, each college group was asked to report on
plans for ¢iving immediate feedback to their individual college about the
conference. Also they indicated sible ways of involving their campus in
follow-up activities. The conferench program coonlinator-is to act as liaison v
. person-for collecting information about what is to be done and to circulate
. that matarial among conference’ pa:ucip::g‘.

L .
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MYRA DINNERSTEIN |

H;:mr';'_s Studies. and the Univeraity Curriculum
Univergity of Arizona, Tucson, Arizona '

13

TRe goal of this three~year project, fundéd by the National Endowment for the -
Humanities, is to change the content and the structire. of curriculum to
include materials and scholarxship on women by the following means:' con-
ducting a series of faculty devy-}opmnt activities that will enable faculty

of basic courses in many departments to develop materials on women; extending
Women's Studies to the graduate lavel by establishing four new graduata courses
in Sdeciology, Anthropology, Political Science and History; and by revising

. the undergraduate Women's Studies: curriculum, )
Each year of the three-year grant period a new group of ten profassors will
join the faculty develapment project. By the third year of the grant, 30
faculty members will have participated in the pmjef:t. o

Activities in the project in:lude.z -

Dean of Liberal Arts Invitafional Program - at the beginning of each
project year, the Dean of Liberal Arts sponsors an invitation program

for heads of the degartment inwvolved in the mainstreaming effort, the
professors who will be joining the project and the Women's Studies faculty.

Summer St% Time - fqr five weeks during each of three summers, ten
professors Yeceive summer stipends to read and study Women's Studies
scholarship and develop Women's Studies material and bibliography to
incorporate into their courses. A Women's Studies faculty membei
acts as a resource for'the group and she' and the Women's Studies
librarian act as consultants on bibliography and Women's Studies~
scholarship. . I '
All-Day Ratreat for Fam?g Participants and Women's Studies Faculty -
during the re:reat, which takes place before the academic year begins,
participating faculty each present a formal report on how they plan to
.incorporate matdrials on women into their syllabus and course. The
N retreat gives Women's Studies faculty and participating faculty an

opportunity to discuss Women's Studies content, theories and
methodologies. : .

“

Visiting Scholar Colloquia - twice each semester, Visitimg Scholars will
' visit the campus to hold colloguia with participating faculty and with -

the relevant department. The colloquia are Also occasions for partic~
" ipating faculty to discuss problems, guestions and issues involving

the integration qf materials. o ' . '

Informal Consultation aid Ewaluation -ﬁthrolug&mut the year the Director,
Asgistant Director and the Women's Studies faculty will be on call

for informal consultation with pu:ticipati'ng faculty. Each of the
participating faculty has already been contacted by the Women's Studies
faculty in his/her department and invited to join the project. This
Women's Studies contact will continue to be available for ®iscussions
throughout the course of the project.

- - . -
: ' 28 ' g
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( Continuing Participation in ‘the Project and Formation of the Women's -
. Studies Network - although each year the faculty development activities .
will introdyce ten faculty mesbers, the othex participating faculty
. will ba invited, from the beyinning, to the Women's Studies colloquia,
the retreat and the evaluation meetings in order .to build a university-
' v wide nétwork of faculty involved in the new research on women. L
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=

Integrating Women's' Studies into. the Curriculum, 1973-1981 . .
Stephens College, Cdlum?ia. Missouri- . ' .

% :

étephens-has been engaged in & process of cﬁrr‘icuiat change involving - .
Women's Studies since 1973. . . v : . ’
. : " 3 . '

In 1980-1981, a major currigular revision was undertaken By the collegd.

* " All courses which students take to meet the liberal education requirement .(six ' .
. "courses for B.S. and B.F.A. degrees, eight courses for the B.A. degree) will 4
e - incorporate information and values rdlevant to women and ethnic minorities,

Women's Studies will be one of seven areas in the liberal education requirement,
and a senior gequirement for all B.A. students will be designed to integrate class=
room learning with the decision-making, value-oriented components of women's lives.” -
The final test of success of integrating women's studies into the curriculum
- . will come with the implementation of the new degry requirements ‘in 1982,
. . . ) ) . R

a®

h - P . .9 ‘
R . ¢ A number of projects have been undertaken since 1973 which have contributed to this
e faculty decision. One such project was the Faculty Workshop on Women's-
d Education which was established in 1971 through a grant from the National
Endowment. for the Humanities. Workshops have been continued through . ’
support from the college. Twenty-five faculty and administratoxs have participated. _

, Each year, eight or nine- faculty members and/or administrators are éelectegl_ by .
* the ‘director of the previous year's project, the director for the coming year
- and the Assistant to the President for Women's Education. Members are chosen®.
' ' ‘to représent the diverse ‘character of the college, to maintain a balance
between. women and men, to maintain a balance between "beginners and advanced”
. people in the area of women's studies, apd if possible, to put together a-group

.. " of people who will worik well vith each other. The project director is chosan ..
‘ ) from among members of the group thd previous year. | :
T The Faculty Workshop on Women's Education meets for eight Saturdays during ‘ .
L the dcademic year. ,In the first part of the year, the group shares in .common i
. « readings. . Resocurce matgrials are presented to the group by the director and .

+ local” consultants.' In the latter part of the year, -eaéh membey is responsible
for a half-day discussion. Usually, the participant prepares a paper or project .

which relates women's issues to their own academic discipline -(academic o
' content or teaching methods or botﬁ). In some cases, papdrs have addressed '
’ wider instituticnal issueg. When possible, visiting resource people have been e
) invited to participate as consultants. , ' - . .
The participants of the Faculty Workshop, along with the faculty’ gnd L

- administrators who form the Women's Studies Faculty (about 50% of the faculty),
T form. the core group which has worked toward implementing the mission of the

3

-+ college within the academic curriculum. , )
. . N Y
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DIANE L. FOWLKES

A Model for Génder-Balancing :
the General Curriculum ir’Higher Education .
Georgia State University

- , ~ K2
. A predominantly female group of about 15 Georgia State University faculty,  »-
sﬂffmﬂaﬁuﬂantsvhmtnﬂms&dinmeud:mmutmtm spring
... “bf 1976 tp discuss common interests, air qriemces and devise strategies for
creating an atmosphere more condicive to their intellectual pursuits. A
‘natural progression was to develop new undergraduaté Gourses on woman in the
‘ ) miqusdiscipumsmdtphavaﬂuanucomesnmpmnyﬂuMltyas '
‘part of the currjiculum. The Womsn's smdiu Gradp_decided that mounting a p
' conference that brought together scholars/teachers presenting their research
. on woman would expose participants to the field and provide. them with new . .
ideas for research and course development and with strategies for changing
. the curriculum through gendar-balancing. Fundirmg was obtained under the
- Women 's Bducaeional ET“Y Kct-in 1979.

R 4 Y

The Model: coupongnts oo . . . , S .

The cbjectives of the mdel-m: , (1) to demlop. validate md presem_:
new knowledge of ‘and about woman 1n the various disciplines; (2) to,
sensitite scholars/teachers in the disciplines and adwinistrators to such -
new knowledge; {3) to provide {a) course modules amd bibliographies for M.
daq,i.gnj.nq new courses that focus on woman.or integrate knowledge of ) *

. and about woman and (b) strategies for curriculum chapndd; "(4) to deter- T
mine the extent to which gender-balancing is achieved.

: ’ ‘The methods of achieving the objectives of the model are: (1) to
L, asseas the status compared to an ideal mdar-btlmced status and thus
‘ ' need for courses in liberal arts departments that focus dn oxr include
. wvoman-related knowledge; (2) tqymount a conference designed to bring
. . the present status of the general liberal arts curriculum closer to
the gender-balanced status by (a) calling for papers from the liberal
arts and appljed disciplines with special attention to the azeas of
need identified by the needs assessment, (b) validating the proposed
research papers with the assistance of scholars in the disciplines
and m‘woz;:‘::xﬂn. and (c) presenting the papen and suategiaa

| for gende ing ‘in a multi-day confe #* (3) to wvaluate the - e
‘ . achieyvammt of obj ves by the conferesnte; (4) to provide conference |
. .- participants with of conference papers and slides of art sxhibition

maidhcom.dnnlomtmdeu:ﬁmlun!m: (5) to assess.the
4 . post conference status, in liberai arts departments, of courses that'
o - focus on or include woman-yelated knowledge; and (6) to determine the
SR effects of the mﬂomco on gender-balancing t:he hiqhar education
' curriculum. , ’ '
A cmtcmcq, 5’ Fabric of Our Own Making": SOutham Scholars on Women, was
held on March 4-7, 1981 at Georgia State ugnxmuity, Atlanta. The conference
matmd.dbyaboutzsowphm tes in the region as well as .
_ from other places, people varying by sex, s pnafemce. race and age . ' -

. ® -
- L]




.'by type of institution, 1nc1ud1ng t:ommity-basad groups, and by eype of

position (student, faculty, administrator). The qox&erence mt:eqrated the
aesthetic with. the cognitivée and’social aspects of knowledge through enveloping
the conference setting with the art exhibition and including artistic perfor-
wances as panels with discussion. Keynote addresses and a simulation of*
faculty takin§ charge of gender-balancing were included with a variety of

‘ di.s::iplinaty and 1nthrdisciplina’zy panels.

t

The post-conference evaluation survey will be-administered during Fall 1981,
and the final evaluation ef the effects of.the vonference on qender-bala.ncing
will be conplet;ed by the end of March 1982
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+ JOANN FRITSCHE . s :

Pilot Pr!;oject: Women and the Curriculum

" University of Maine at.Orono ) '

- Q
- . k4 & - ¢ . -
N

A amnber of faculty want and need to addréss & numbar of quastions about
the substance and quality of the new resgarch by scholars in their own and
related fields, prior to their making any @ecision about the extent to which
incorporation of pertinent new research and new perspectives about women or
female experiénce might be valuable for their students and appropriate for their
own courses, programs, and researsh interests. Therefore, in response to a
proposal from an ad hoc committee on Women and the Curriculum, the President

of the Uhiversity of Maine at Orono designated $20,000 to be used for devalopr
ment and implepentation of a pilot projegt during the Spring and Summer, 1581. -

The primary cosponents of the program are: R 3
1. A structure to enable four faculty téams (one male and one female
‘faculty member on each team) to develop criteria, suggested guidelines,
and materials .to assist faculty to infuse scholarship and materials about
women, and by women ‘into reqular academic courses ggd programs in 1) a hu-
minities field, 2) a social science field, 3) education, and 4) a science
field. r :

L]

2.. Two fatulty seminars (March 4 and April @, 1981). Outsfde con- .

sultants were askaed to gspeds at a session open to the campus community,
in addition t© leading a working seminar for faculty who are interested
in working on curxiculum analysis and infusion. : \

.

to all faculty and administrators, campus widé. At the colloquium,
faculty who have bean involved in the pilot project, as well as an put-
side consulfant with a national reputation, shared information, materials,
questions, and perceptions with otifers who are concerned about quality
and equity in education. (Eighty of our 500 faculty participated in the
colloquium.) : . . . . . R

4. Devalopment of Women and the Curricnlum Resource Materials Center. ‘
The $20,000 qmthu been used to support 1) stipends forx t}xe faculty teams;

2) honoraria and travel expenses of guest speakers and consdltants; 3) pur-
chase of books, journals, and curriculum development packages; and 4) fatulty/
adrinistrative travel to pertinent conferences and workshops. -

’ .

’

3. A faculty coll.oqui.m - held in May, 1981. . ﬁq -bolloqﬁiun was open - - .



R - . EVAa HOOKER r-
. y , Woman for tha’ Year 2000 .
. o ) 'éaint Mary's Coliggo Notre 'Dame: Indiana
: 1
. Curricular Change at Saint Mary's '
' &

-In 1975, the College was chdsen to participate in a national project, ‘ .
- the Project cn Institutional Renewal through the Improvement of Teaching, ’
sponsored by the Society for Values in Higher Education.y The main thrust of
tha Saint Mary‘'s project was to strengthen the humanities by means of a
. pilot program in the libéral arts and a series of seminars and workshops ‘in.
: course develbpment and teaching strategies. At the end of" the participation

' . period in the Project on Inatitutlonai-; Renewal, Saint Mary's College had in

';- s - place a series of tandem, thematic, and sequence courses. ' The College had

‘ ‘algo guccessfully mounted a series of faculty development projects which supe-

late seventies, the prassures of the job maxket, the changing roles of women, .
and the emergence of a renewed and different Catholic Church, provoked con- - .
cern on the part of the students, faculty, and the administratidn that the *
education the College offered itg students prepare them to write well, think
N "in ways which’linked disciplines rather than split them, make compléx valye
) : R judgements, and mature as'thinking, feeling, independent persons P ad "to

' 7. bring to their lives and the lives of others the old values of 1 learning.

New Diractions for the Eighties: The Freshman Program oo e
The College, after faur years of modest and successful curricular change,
. needs to provide for ‘itself a period of "radical reflection” ag it moves into
p the eightieg~-what Lva Brann has described as an intellectual process which
. leaves no questioh unasked and pushes as far as possible into the depths of
e things. A complete consideration of the needs of the College, the students, .
-the faculty, and the times -must.take place before the College plunges into -~
L major curricular change.. .The first part of this proposal, radical refléétion,
is the intellectual process which will provide the rationale for change in
the curriculum. Lo . - . | |
. . .
.- What is necessary now is a mord radiclal kind of questibning and thought.
. The Committee on 'Teaching and Learning and its predecesspr, the PIRIT team,
N have presbed’ for a deeper commitment to the changes made so Par, a commitment
' ‘ ¥hich would require each woman joining the community of students at Saint .
Mary‘s to take one or more of.a special series of courses designed speciffcany
. to organife in a new wdy what she already knows and what she will learn. The
f. presumption is that. new organigation of disciplinary lines, new questions which
- . reorder old learning’and juxtapose the digdparate ideas of new learning, will
. ‘ Jelp the student to discover new starting points for herself. Her new beginning

o . = -as a freshman at Saint Mary's will prepare her for other. new beginnings in .
. .thinking, -in imagining, and in willing for herself. The woman who knows some—
’ thing in a new way sees herself and haer world in a new way.  Her ability to

search, to inquire, to discover for herself dévelops more quickly when she .
_ ranges through ideas and disciplines fused hy likeness and differance. Saint .
o Mary's," in' the next three ymars, will désign for all its lower division students
: 4 series of tandem, sequential, and ‘thematic courses.

-

- *

The Writing ‘Program K .

Thé writing pfcqram at Saint Mary's is .multi—disciplina:y in nature. ’
. & large number of the courses already taught in_ tive pilot program were courses

) ‘d.n the writing program. Since the nrogruhag unusual ;u‘tiqrwing and it might
. R "t:: ‘ "“ ’;,l.‘.. ) . ) : _ *‘_“"‘;y ., ‘ ; e I ... G : ' . l' .
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prove to be a useful model for other interdisciplinary efforts, an evaluat)nn
of the program will be mounted and new directions in the teaching of writing:
and t.binkinq explored. '

& A

Woman for the Year:20gQ ' B -

P

As both a part of the lower division program and i.n ah attelnpt to develop
budding cross-disciplinary efforts between.the major departments, a\setiaS of
programs and colloquia will be planned entitled Woman for the Year 2000. Wdma
for the Year 2000 -will provide opportunity for Jeflection and major curricular

.change as more understanding of the current debate on the role of women is

garnered. Woman for the Year 2000 will be a series of smdent-faculty;-commity
conversations which will by means of outside facilitators identify the questions
which need to be asked, search for answers, plan and design new courses-and new
ways of teaching. For example, questions about women and power might be raised.
Faculty and students would examine the ways Saint Mary's College educates and
fails to educate women in-the constructive use of power. Courses in history,
literature, and politics could be redesigned, taught in canj\mction with one
another, and planned to provide a rational examination of a very emotion-laden
iggsue. Woman.for the Year 2000 is a way .of organizing thought in a new way.

"+ Insteal of asking the usual questions ahout what the College wants the studants

to know, wmasking in what kind of thinking will women have to be skilled
in the futire. The prefumption here is that perhaps their thinking will need
to differ radically then and that therefore the curriculum will need to differ
now. Woman for the Yeaf 2000 will .encourage disciplinary shifts, new inter-
disciplinary arrangements, and intellectual change in both teacher and student.
The end result? A curriculum which. will pay attention to altering mades of

' thought and change aecordinqu.

WUmenandJustice

Th.e pmhlm wae at Saint Mary's College need to address is essentially
ane of the relationship between Catholic higher education for women and social
justice. ‘We hzve g unique position in being an’ institution within a well
articulated tradition of social justice. This tradition can provide a structure
for the anadlysis of contemporary issuwes. The world we live in is characterized
by global interdependence, increasing complexity on all levels, scarcity, and’
increasing demandg§ from poor nations. The nation we live in could he character-
ized as emphasizing material growth, compatition, development of technology,
rationalism and individualism. We seem to ba rapidly approaching our limits Y
materially, ethically, and humanly. As educators and scholars we need to.

_ariticipate, to define strategies for evdluating asd responding ‘to issties that

are, in small ways, now beginning to force our awareness to a broader level of
focus. We need to developgskills in our students that will allow them to
respond to these issues. .

Puﬁlfxc Program

. A public forum would be provided for that intaﬁactual change in the
spring of 1982. The College will celebrate the 25th anniversary of its fine
arts center," the first such major building for the arts in northern Indiana.

As one part of 'its anniversary program, the College will sponsor an invitational
symposium--Woman for the Year 2000: The Muses, the Arts, and Other Ancient ,

. Sigters. At that titme, we hope to provide time, space, and art forms which

will celebrate the future of education for women. *

-
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T ' ' Faculty Development Seminar Modal N
Lawis & Clark College, Portland, Oregon

rl

PR

-~

‘n month long Faculty Dwe;o'paant ‘Seminar on Women's Studtas has just been

complated at Lewis & Clark College. The purpose of the seminar was to
help ficulty members teaching in the core general studies program prepare to
mcogpnumtmmudmctfvummmmm&m.

. [ 8 '
Lewis & Clark is a four-yeay college with a strong commitment to the
1ibd¥al The college's genaral education program is intendsd to balance
the tion that studqnte experience within their majors. In 1977,

. the college recaived a one-year NEN planning grant to. teach and refine soms

pilot courses; in 1979, the college received an NEH development grant to assist
in developing thie core part of new general education requirements. The new
General Studies Progranm is compriseq of two requirements: a year-lorg

Society and‘'culture sequence and a one-term Contemporary Issues course.

ﬁmﬂmtm&m“&mmdianjorwm: release time for
course developmant by faculty and a series of summer seminars for faculty.
The second of three seminars was held this sumver on Women's Studies.

The semingy was composed of 17 faculty members, who met every day for three
hours, and a Women's Studies l:brarian. Faculty received stipends and agreed
to teach in the General Studies Program within the next two years. Participants

. . 4id extensive reading, both bafors the seminar began and during the seminar.
" Four visiting scholars, from history, psychology, anthropology, and litexaturs,

each led the seminar for one week. In the afternoon, thase scholars met with
individuals to discuss topics of mutual interest, with Society and Culture
teams to assist with course preparation, and with the librariss to go over
library holdings and make recommandations for acquisitions. -

Evaluation and follow-up activities include documsntation and Mﬂ
the effect the seminar has had on faculty participants' inclusion of women
in course content, conceptualization of her/his discipline, and on
participants’' -and students® classroqm interaction.

-
-



PAUL LAUTER

Mainstreaming Women's and Minority Studies in American Literature Courses

o The Feminist Press, Old Hestbm, New York

~

There is widespread agreement about the importance of revising introductory
American literature courses to reflect the work of Woman's and Black Studies
scholars. Such courses are the primary means for introducing students to

the literature, and often the culture, of the United States. In fact,

however, as a survey we have done indicates, such courses have changed

little. wWorks by few white women, fewer Black men, and hardly any Black

women are included in most survey courses; nor do the principles of organi-
zation and selection in such courses significantly reflect two decades of new
scholarship. Indeed, courses do not even display the minimal changes represented
by one or -two American literature anthologies.

This project is designed to i.ntagrag.. the scholarship and curricular development

of minority and women's studies intd the mainstream represented by introductory

American literature courses by three means. First, we shall gather, edit, and
ublish a volume of syllabi, bibliographies, and related materials fron, and
rief essays about, courses which have bequn to be changed. Such materials,

published in the form of a series of Femsle Studies volumes, proved te be

quite valuable in the development and institutionalization of women's Studies
during the 1970's. :

Second, we shall hold astwo-week Institute in the early summer of 1982. The
Institute will concern practical problems of changing courses and institution-
alizing change, but it will primarily be focused on defining “atandards of
selection” for works used in such courses and in Amsrican literaturs anthologies.
We shall disseminate such "standards of selection” in a nusber of ways, and they
shall alsc provide the basis for the third element of this project: namely,

the davelopment of a new anthology of American literature, based upon revised
principles of inclusion and organizafion. .

Beginning woxk on the new anthology will be the third task of the Institute;

that work will continue through the second year of this project, during which

the collection of syllabi will be publighed and progress toward changing . American
literature courses in institutjuvns which send participants to the Institute will
be assessed. T

Institute participants will be chosen, first,-on the basis of commitments by
their colleges or universities to use them as "trainers of trainers,” that igs,
to provide leadexship within English departments toward changing basic American
literature courses. Other participants will Le individual faculty who have
undertaken ‘revisions of their own courses and key decisioﬁ-mkers in colleges
and universities interested in such change, , ;

. s \ /
'/

.
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. PEGGY MCINTOSH

Faculty Development Program

‘Wellesley C_:_glw Canter for Research on Women

-«
. ¢
L) - . .

A five-year grant from the Andrew W..Mellon Foundation enabled the Wellesley
College Center for Research on Women to provide fellowships to New England
college and university .faculty members for research ¢én women which would lead
_to a balancing of views of men and women in the undergraduate curriculum.

Thirty-six Faculty Development grants have been awarded to individuals in
seventeen different institutions over a four-year period. Recipients teach

in fifteen different academic areas, ranging from biology to classics to
“anthrolopology to political science. Grantees come from a wide variety of in-
stitutions, both public and private. Under the terms of the award, up to
half of the grants might go to Wellesley College faculty. In the end, fifteen
of the thirty-six grantees ware from Wellesley. .

The aim of the program, which will end in October, 1981, has been to .create a
campus and regional network of faculty who would reexamine the assumptions be-
hind each of the academic disciplines, do the research on women which is )
necessary to any reconstruction of the ¢ irriculum along feminist lines, and then
teach courses which pass dnto students a far wider "construction of reality"
than is transmitted by the established curriculum.

The grant program was unusual in that it required no writtem product. It
aimed to produce new knowlsdge, a new kind of teaching, new perspectives on the
old curriculum, and a new understanding of how broad our reconastructed base of
knowledge could be. Each recipient. received up to one-half a year's paid leave
to do research on womsn, and tp attend monthly meetings of the Mellon seminar,
composed of the group of granteas in any given year. The Mellon seminars were
degigned to creats and sustain a regional network of women from diverse
institutional settings so that work done for the grant year would not be done
only in private but would be shared and discussed. The first two years'
seminaxs based around theé themss of Women's Language and Women's Networks.
In, the year, the format shifted. Each grantes was asked to present an
account of her work in progress and also to discuss Women in the Liberal Arts
Disciplines by addressing two questions: W%hat is the basic content and
mathodology of my academic discipline? and How would my discipline nead to
change in order to reflect the fact thatwomen are half of the world's popula-
tion? Duwing the fourth year, the group discussed work in ‘progress and topics
-within thé general theme of Women in the University. Grantees therefqre did
Some collective theoretical and analytical work on ideas and institutions as
well as carrying on individual work toward curriculum changa.

The required activities within the grants program were simply research on
women which would lead to a curricular change and participation in the monthly
seminars. In line with these requirements, the selection comittee, a panel
composed of nine .faculty and administrators from five New England institutions,
had two chief criteria in mind when evaluating applications: the intellactual
liveliness and soundness of the proposal and the .1ikelihood that it would

actually lead to’ culum change. ‘
. ‘ o

-
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- SHERRY O'DONNELL '

A Project for Curri.cular and Instructional Development in Women's Studies
Te ‘ University of North Dakota

In 1980, the Women's Equity Committee, & Committee of' the Vice-President for
Academic Affairs at the University of North Dakota, recefved money for curriculum
and {natructional development in Women's Studies from the University's Office
of Instructional Development. Under the terms of a Bush Foundation award for o
improvement of instruction at the University, the Offfce of Imstructional
Developament gave $7,050 to twenty faculty members from the Colleges of Nursing,
‘Business, Engineering, Fine Arts, Education, and Arts and Sciences. They
- attended three workshops on integrating Women's Studies fnto the traditionsl
curridulum, then wrote essays describing their resesrch,.course revisions, snd
curriculun designs for integrating the new scholarship on women into their : L
classrooms. These essays will be published in a Handbook of Women's Studies,
« '+ to be digtribed to UND faculty and educators throughout the state. Selections
from the essays will be featured in the Septesber issue of Plainsvoman, a
. regional magarine edited by UND faculty/staff women. PFunded by the grant to
the Women's Equity Committee, the Séptesber fssue concerns women and higher
education and will be distributed to UND faculty.

The University of North Dakota, a state-supported coeducational school of .
approximataly 10,000 students, does not have a formal Women's Studies program.

Since 1973, however, courses on specific topics in Women's Studies have been

offered. The Womea's Equity Committee offered UND. faculty stipends to attend e

the workshops, opportunity for publication,‘and a chance to exchange idess -

and -information with colleagues from other disciplines on campus as well as with
ngtionally-known scholars.

The workshop partfcipants heard lectures and held discussions with Women's "
Studies scholars fn the humanities, the social sciences, snd the. natural sciences.,K =~
They viewed films on math anxiety, methods of Women's Studies research, and ' |
rural wonen. Using a set of case materials designed to introduce the .
concept of sexisan in academia (curriculum, teacher/student relationships, hi.ing

and promotion, etc.) faculty mesbers participated in role-playing and mock .
committee meetings.’ / v |

L

. Currlculm Devalopaent N
., Mltydsnlwmminmhmtﬂmmdhm;mdesmutmu
. for {ntegrating courses offared by the Department of Social Work and

into nursing education. '

Faculty designed a brochure for undergradustes explaining how to Integrate .
Homen's Studies courses into their majors, do Women's Studies research as -

independent study projects, or design a major in Women's Studfes through
the University's Honors Program.

Faculty revised caresr commselling tecimiques inhififting women in the
Department of Guidance and Counselling. :

Research . .
~ Faculty did research on salary inequities at UND; theoiies of women's low
¢ vage and occupational status; sex role stereotyping in teacher education
* and language textbooks; bibliographical essaeys on women and anthropology, |
women and music education, impace of Women's Studiss on professional m.:smd.:::at:i.mmv
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BETH REED .

< Conference on : )
“Toward a Feminist Transformation of the Cufriculum"
The Great lLakes Colleges Association

“
.

The ﬁa for establishing a Women's Studies Institute eme:tjad-within the GLCA

Women's Studies Committde in 127819 we coneidered ways our Program could help

faculty in‘our own twelve coliéges in their efforts to transform the curriculum.
The first GICA Nationmal Summer Institute in Woman's Studies took place July 12-
August 1, 1961, at the University of Michigan. Substantial support for tha first
two years of the Institute has been-provided by a grant from the Lilly Endow-
ment. Subgequent Institutes are intended to be self-gsupporting. '

The stituﬁo vas designed for people already engaged in feminist studies at
the #ollege or university level: dlassroom teachers, librarians, academic \
administrators, and researchers committed to a feminist transformation of the

curriculum. Major components of the Institute were a theory seminar, "A Femi-
nist Critique of the Structure of Knowledge,” and a teaching and curriculum

-workshop, *Women's, Studies Teaching Issues, Strategies, and Course Deslign."

These kinds of sesaions ran thmoughSut the Institute, with shardd staff,
so that cipants received intengive, complementary expirience in the two

. most neglected areas of feminist studies: critical theory and an exploration

of women's studies teaching issues.and teaching approaches. In addition, par- N
ticipants pursued ingdividual or.team projegts related to their institutional
saettings, ' . N ‘

-, ‘

Interspo:%ed" with the abdve activities were special lectures, performances, |
and workshops that served several functioas, including the presentation of new

‘scholarship in specific flelds; explpration of the full personal, social,. and

poritical implications of feminist scholarship and teaching; development of
new and liberating .imagination through. the spacial contribution of the arts;
and’ ' the building of community .and a continuing network among participants.

The 48 pm&cipmts selected for . the first Institute wers from all ragions of
the United States; two were from The Open fmiwrsity in Great Britain; and one
was a Swisg citizen cuxxently at the Univexsity of london. They represented a

- yanga of disciplines and administrative experidnce and diverse kinds of institu- -
. tions: s universities, community collages, and both women's and coaducational

liberal colleges. Individual projects included the developmant of new
women's studies courses, the transformatiog of traditional courses, and various

Pplans for women's studies curriculum d&wlopmc and the incorporation. of women's -

studies into the.general education curriculum.

~
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RUTH SCHMIDT -
BONNIE SPANIER

Toward a Balanced Curriculum:
Integrating the Study of Women into the Liberal Arts

Wheaton College, Norton, Massachusetts

Wheaton c::].iegge is a women's ocollege, committed to the education of women for
almost 150 years. . ; ‘ \

Under a three-year grant from the FfFund for the Improvement of Pos tsecondaxy
Education, Wheaton is en in integrating’ the study of woner into the core

of the curriculum through a systematic examination and revision of introducfory .
courses in all disciplines where facult ress a conviction that research on
women is relevant., We are monitoring the process of inatitytional change to
develop-a case study of our experiences. Both the new curricula and the case

study will be shared with other - interested institutions at a dissemination
.conference in 1983.

The major products of this project will be curricula for enriched introductory
courses and a case study describing the process of change. Our intended.but-
comes ‘are (1) To provide Wheaton students with a balanced view of human
existence as reflected in an inclusive liberal arts curriculum; (2) To encourags
students to seek out more informatiqn on women's roles and concerns; (3) To
encourage faculty to becomes aware of and study the research.on women in their
discipline and as an interrelated body of knowledge; (4) To serve as a prototype
of an inclusive curriculum of liberal learming. This project spans three .
academic years, starting in August, 1980, and involves three stages .of activity:
(1) self-agsessment, (2) curriculum development, and (3) preparation of a

case study, including evaluation and dissemination. ‘

.Methods for self-assessment and faculty education in Stage 1 include faculty
and student questionnaires, a self-asgessment conference, colloquia, faculty
workshops and attendance at national meetings. The specific. methodologies for
Stage 2, curriculum development, are evolving froam the self-assessment process
and are being tailored to varying departmental needs. Resources are applied,
in both stages, to féculty releaged tims, summer support, and short- and long-
term visiting scholars. Stage 3, dewel t of a case study, traces the pro-
cess of curriculum change and will serve as the basis of a digsemination ‘
conference at the end of the project. The case study is intended to pinpoint
critical events in the project's davelopment {5 underscore those elaments
which will make the Wheaton experience and our curriculum model applicable

to other liberal arts colleges. ) '

Faculty Conference: A two-day conference of faculty, administrators and
student leaders was hald at the start of the fall semestar, 1989, This
conference formally inititiated the faculty's cooperative self-asseéssment
process in which faculty members consider the relevance ofthe new scholarship
about women to the Wheaton curriculum and then detersine appropriate curricular
Nmm. , .

In ive Works for Facuiiy: Introduction to the New Scholarship about Women.
More than twenty faculty mesbers ragularly attended a one-week interdisciplinary
workshop during Wheaton's January intersession, and more than fifty (from a
total of 130) attended a§ least one session during the week. Eight outside
scholars established a solid foundation for the new scholarship about women

A e -

- .

e -,

.r_“ 4



»

. . r |
., in t;heir fields, focusing on specific research and diném:inq the ubact of &
these new perspectives on traditional disciplines. Classic articles in
women's studies wére provided, - -and the workshop participants discussed their

. ‘concerns about the new scholarship and its impact on curriculum. The lectures
. were recorded for future use. Patticipants were awarded a stipand for -

vomen's smdigs books related to their interests.

. ‘ ")
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BETTY SCHMITZ

A Project to Achieve Ediucational Equity Through Curriculum Reform
Montana State Univergity - - . e

In 1979 Montana State University received funding from the Women's Educational
Equity Act Program (WEEAP) for a two-year cufriculum devalopment project
titled "Seeking Women's Equity Through Curriculum Reform.® The forty faculty

‘mempers from the university's seven schools and colleges ‘who participated

in the project.evaluated textbooks and eurriculum materials for gsex bias,
condicted new resparch on womén, and revised standard courses to reflect the
results of their-research. Project research and development led o both
substantial revisions within courses throughout the university curriculum and .
to change in the faculty participants themselves. Y

Montana State' University, a state-supported coeducational institution of
approximately 10,500 students, has never had a VYomen'sr Studies Program. The.
grant proposal submitted to and funded by WEEAP identified incentives most
likely to invite participation 'of faculty from a variety of disciplines: a
yearly stipend of $1%500 for project research and development, ongoing technical
assistance and congultation with project.staff, seminars with nationally "
known consultants, and the opportunity for publication.

i Faculty invogrup}:t ‘in project u':tivit:ies spanned six quarters. During winter

and spring quarters 1980, faculty participants attended a seminar sesies on
issues of sex bias in higher education with pationally recognized scholars,
Also duning spring quarter faculty analyred textbooks, course content, and
classxoom interaction for sex bias and submitted research reports highlighting
their findings. Over the summer they conducted research on women and Rrepared
proposals for course development. : . T
In September 1980, a panel of outside consultants and faculty peers was .
convened to review the proposals. Faculty incorporated revisions based on the
panel review into new courses and materials which were -then field tested
during winter and spring quarters. Their final reports on course develogment
and implemsntatitn were submitted at the.end of May 1981. \

Ra;é;;ch'. Dn:idg the first phase of the project, faculty participants

. initiatad individual research Projects ‘to investigate problems or issues they

had identified in their own fields. Three types of regearch studies emerged: '
content analyses of textbooks (e.g. “Treatment.of Women in Anthropology '
Text") ; surveys/questionnaires (e.g. "student Success in Agricultural
Engineerings”); and literature reviews (e.g. "Wogen in the History of

My tics®). Faculty used the ressarch results to dolineate areas for

subsequent course.development. ]

. e » “
Curticulum Deve t. Materials developed to respond to ressarch findings 7
fell into three major categories: ’ . : .

(1) Guides for identifying and ‘integrating information on womn‘
- into existing courses (e.g. “"Guide for Integrating Women-

Related Content into Psychology Couvses"); . . -

(2) Awareness materials for faculty and students (e.g. "Guide to



Advising Women" and "Guidelines to Bliminatﬁ:ng Sexism in the g .
College of Agriculture”); ‘ ' '

‘ (3) Course materials -~ the three' typas of course matarials davnl.opod
, correspond to recognized stages in Women's Studies development —
. , _hew courses focusing on women (e.g. “Sex Differences in Commini-
s L cation"); new units added to existing courses (e.g. a unit on
sex bias for “"Nursing Trends ang Issues"); and new materials .
on women integrated,throughout exifting courses (e.g. this
approach was used in "History of Montana" and “History of
* Broadcasting”).

-
K] - . ~ - .
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SMITH COLLEGE: PROJECT ON WOMEN, AND SOCIAL CHANGE, CURRICULUM GROUP

The Prdject on Women and Social Change at Smith College, funded by
grants from the Melloh Foundation and Monticello, has beem active since .
1978 and {s curran{:ly funded until 1984. It is an inter-disciplinary, cross-
: . Gultural research group that originally had seven Principal Investigators..
. - (there are now eleven) from the gpcial sciences and the humanities.

' . Work-in-progress seminars, lectures, colloquis and summer waorkshops have
opened up the Project to the broader Smith community, the Five Colleges

"and a variety of visitors. ’

. *
-

In June 1981 planning started for @ Curriculum Group that will seek
"’ to integrate the research and concerns of the Project more directly into
the curriculum. Plans are still tentative and funding is on a year-tg-year -
basis; what follows is an outline of our underlyidg purpose, inteations
and initial plans. ‘ £y '

B

n Overall concept _ w < | T ..
A The initial impetus for thig groUp at this point in the Project's’ '

' evolution is the deaire to integrate our.research concerns sore directly
> .into the curriculum. The gosls are both curricular and pedagogical. How
.-, can we more effectively infuse our syllabi with the substance not only of
""" our personal research but of the research all of us are doing and also,
can we'/begin to look more closely at pedagogy — how can the classroom |
dynamic be changed to embody more directly the value plated on participationm,
individual discovery and group collaboration that has informed our own work?

s

]

The ideal would be to find a way al the Sophomore levelto: »
. l)give students a more coherent, cross-disciplinary sense of
women's experience; '

Y \\ " 2) provide & basis for a feminist critiqie of the conventional

- ¥ disciplines even while the students are learning the methodologies of those.

' .~ disciplines, ie. make cléar the limitations gnd hidden criteria of disciplinary.
methodologies ad well as the strengths and usefulness of the perspectives
t@ay represent; i : .

, 3) find" a way to expose students who are beginning to concentrate
¢ in one discipline ‘to the basic methodologies/perspectives of other disciplines.
. For example, 'a student beginning to concentratg in the social sciences
would learn also what questions are being .asked in literature and how;_ -
« ideally she might begin to integrate her own thinking and to make links among
v - different. fields at a time when students are encouraged to become more narrow
L in focus; . : ‘ .
. ) | | ' / .
‘. . &) facilitate student participation in the learning/teaching process
. 80 that discovery is more active for the individual involved.

tw

2) . Plan and rationale

’

The plan thus far entails two separate components each of which will ~
proceed through a number of stages. .

LN -

¢

W . ' . . . ..
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‘ a) Course clustering T e

The first component involves the clustering or loose linking of several .
‘(numbar to.be determined) courses in different departments that each have
. ¢ as a primary focus, the experience ahd achievements of women. The first
0 stage of course clustering, tentatively scheduled for Spring 1982, would
" involve discussion among the faculty teaching the courses to determine the ’
. best means for linking the syllabi. In the first stage, the main instrument
for linking the courses will be a common, obligatory lecture series with a
lecture approximately every other week at a mutually convenient time. The
. ifcention of the series is to introduce all of the studemts to the key
. " questions of methodology governing each of the disciplines repredhnced
by the courses. Focussing on a central theme such as "Women and Power,'
the lecturers will consist of a mixture of Samith faculty and distinsuished
guest speakers agreed upon by the faculty iavolved.

- In more advanced stages the syllabi of cluster courses (which could
shift from year to year) might be more closely integrated. For example, all
students might read a book or two in common and analyse them from the
academic perspective they are primarily committed to learning that semester. d

. There might be common writing assignments, peer learning or other activities
» that would combine students from'the different courses. .

The reason for pursuing tﬁ,s line of curricular development is twofeld.
It recognizes that ﬂa already have on the books a number of courses
erned with women’s experience and that the faculty and students
1n olved in those courses would profit from greater coordination of effort.
) la;so. because clusgering can be done without fanfare or a lengthy procedural *
¢ Lo i:insrary, we can Start 1nnsd1atexy and retain a high degree of flexibili;y. )

b) Pedagogical workshops ~ A

f

Suzmers can-be used to discuss and develop pedagogical methods beccer
suited to our needs than current practice. In the supmier of '82, for example,
a two week workshop on "case study method” is Planned not only for "cluatex"
faculty but for others interested in revifaliring teaching methods in this
way. In later summirs and at key momenfg in the academic year, consultants
- who have been enfaged in the development of feminist pedagogy could be
broughl: in to give us fresh” insight and guidance.
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" Guilford College is a co-ed 'liBerai.afts college witi: 9-resi.dent .population of
about 1,000 students and a continuing education student body (mostly employed
‘adults) of about 450. P © "

- : . » : . Seweo . V..
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. _CAROL STONEBURNER
; "Mainsérem:lng" Women's Studies -
Guilford College, Greensboro, North Carolina

-

L]

* Tn 1974-75, Cuilford was awarded a small Faculty Development Grant in Women's '

Studies from a Title III grant to the three-college consortium (Greensboro College,

Bermett College and Guilford College). The purposé of the grant was to start a
Women's Studies Program to (1) encourage faculty members te incorporate tfie study
of women and issues related to women in their regular curricular offerings, and
(2) to establish some special women's studiés coursés. The college. agreed to pay
8 Women's Studies Coordinator (part-time salary, equivalent to teaching one course

each semester). - 4

+
’

The faculty development model, using Ehe interdiscipiinary base of a required

freshman interdisciplinary course (has involved 60% of the faculty), continues | ‘ -

to be the primary way of work. Eleven Women's Studies coursébd have been taught
and several more are developing. However, incorporation of Women's Studies into
the curriculum continues to be the main goal. .-

80Z of the faculty have been.involvedsin some parts of the "intellectual conscious~
ness taising" program 1§sted below. More than one-fourth of the possible courses .
in the curriculum now have d Women's Studies componeat. : The freshman required
interdisciplinary course and most required freshman English courses have Women's
Studies compouents. About a quarter of the faculty beliéve themselves to have been _
involved in active scholarly work in Women's Studies within their own discipline.

1974-75

1975-76

-

11976~77

1977-78

- Faculty Study Group on ANDROGYNY . 47 - " (over)

Workshop on WHAT IS WOMEN'S STUDIES? . -
Retreat on IMAGES OF,WOMEN IN LITERATURE ABOUT BIRTH AHD.'KEBIRTH -
‘collected readings served as basis of discuasion. ‘-

Conference (students axid faculty) on WHAT IS "NATURAL" TO SEXUALITY?
Faculty Study Group on WOMEN AND 19TH CENTURY MEDICINE ~ collected N
readings. . . ' '
Constltant on Women's Studies —“Dr. Elise Boulding, University of
Colorado (Sociology) ' ‘

- Conference (students and faculty) on WOMEN AND WORK - 9 speakers

Lecture series on' AMERICAN QUAKER WOMEN = :
Consortium Grant on WOMEN IN THE ARTS - Guilford program - Marge -

Plercy -~ poet and novelist ' ‘ .

Colloquium series on WOMEN AS SHAPERS -OF CULTURE (Social Sciences) ~
Weekly faculty lecture series in fall ‘

Colloquium series on WOMEN AS SHAPERS OF CULTURE (Arts) - Weekly
-lecture/demonstration series by facultv in the arts and local .

"N,

[

artists, dancers, etc. ‘
2 1ssues of Guilford Review - using papers given above

Faculty Study Group on THE UNDERSIDE OF HISTORY - Elise Boulding

(Sofiology) .
Psychology Department all plammed and taug(t in course on

- PSYCHOLOGY OF MEN AND WOMEN.

*

4Colloquium series on SEX ROLES
Guilford Review used paper from SEX ROLES Colloquium



2 ‘- - - ‘ c'. -
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. ‘ & ‘
. Faculty Study Grbup on MOTHERING . - Lo
Colloquium on THE HERO .. .
Faculty Study Group on METAPHOR OF HUMAN SPACE ia S

Interdisciplinary Symposium on MERICAN QUAKER womu AS’'SPACE
SHAPERS® OF HUMAN SPACS , .
Lecture' - FIVE QUAKER WOMEN AND:EDUCATION - Helen Hole ., b

Faculty sm'm-mmm | :

Faculty Study &mm on HUMAN SEXUALITY
Co=-sponsored a Conference with nom Drmnsms, nunaid and

Mintaur. Rutgers (Psychology) - .
Consultant on WOMEN AND LABOR HISTORY and WOMEN AND WORKERS
EDUCATION - Dr. Alice Hoffman, Radnor Center - Penn State - c o .

. {Labor History) . '

Planning 1981-82 cmtemm on WOMEN AKD WORK - mmm'mm
PE!GPB@M
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Ineérpo:ating Women's Studies into the Broader Curriculum -
California Stgte University, Hayward ‘

Women's Studies on the Hayward campus is very small and was not expanding -- at
a time when .other Women's Studies programs around the country and here in the
Bay Area ars quite large and getting larger. This project's main purpose

vas td expand women's studies content in the curriculum «- primarily through
the incorporation of more women's studies material is the wvegular curriculum,
gecondarily by attracting more students to the women‘s studies courses

offered both within the departments and under the official heading “wWomen's

- Stud.i.ea" and by stimulating tha offering of more women's studies courses in

the depattnanu.

- -

The heart of the project was the Faculty Development Course, taught in the
winter Quarter 1979 to 12 faculty mwem, each of whom received 2 units of
assigned time. The course was team-taught., The final list of faculty proved
to be mctly a “lively ni\xtm of women and men, feminists mfsexists" and
people from a variety of di.sc.tpunps

since paople's interasts va,:ied so widely, each faculty menber had to pursue
his or her specialized area through work done outside. the .classroom under
"contract" with the two instructors. Work was done on at least 6.new courses:
Sociology of Women (to be offerud Summer 1979); Women in Managament; Women in
Twentieth Century French Literature; Women in French Film; Women in Sport (to
be offered Fall 1979); and Women at Work (to be offerdd Winter or Spring

. 1980 by myself and the woman from Management Sciences). Two annotated

bibliographies were produced, one on sociology of women, the other &n women in
development. In addition, ehss pmmﬂr.lona were made by six of the twelve
studem:s" in the class.

The rest of thé class time was spent on a serigs of lecfire/discussions led
by two instructors. There were also exercises involving the students filling
out stales about their mcuunity/fentni.nity/anquyny and their work and
family orientation, followed by extended discussion of the meaning of these
scales, the findings when these scales were given to large samples and what

. kinds of behavior the various items cn the scalas correlate with. Follow-up

activities include colloquia and czne-day workshops on individual topics.
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MARY RUTH WARNER
Black Studies/womn s Studies Faculty Dewlopnem: iject

Univerait:r of Haqsadxmetts/ﬂﬂnrst and Smith Cbllege

“The Women's Studi.es Program zt the University of Massadtmtta/M\erst was
established in 1974 through the efforts of students, facult;y. staff, and
.community women., The Program is dedicated to creating a forum i1 the academic
commity for the develgpment of frameworks and methodologies vhich integrate
women's expeganeh and scholarly disciplines, and which ultimately will pro-
. d&mmmtmmWMMmmmefmmmmumr _
community, At-present, the wom‘s Studigs ?mqrm offers an individualized
. major and a certificated minor to’students interested in desi.gning a course
*  of study suited to their own “interest and goals."*
. While dne of the goale of the Program is to foster the mainstreamitg of vomn‘s
studies into the untvarsity curriculum, our primary focus has been the -
" develqpment of women's studies as a discipline. However, we are and have been
. o involved with a few "mainstreaming® activities such as the women s studies
course dactiption cuide, the women's studies colloquium series and a Five
Colfege Women's- Studtas Faculty Development.Seminar.. The course dascription
* . guide, publts!nd each semester and available to all students, offers a isting
: of approximately one hundred courses offered by the Program and courses in,
T ' - departments that focus on woman's issues, as well as Five. ‘College Courses
' of interest to women's studies students.”** ' Latters Bent to several faculty
, . requesting informa on potential course listings, over the years have :
- " encouraged some fs ty to restructure courses to address contributions of
T women in particular disciplines and others to design courses with a -feminist
. petspective. The Women's Studies Program Colloquium Series hu had similar
Y - impact since it sérves as a five ccllege forum:for faculty premtnt.tons of
; . remrchoqm mtacultyudm,fwwaqrmtfmmmnon
D "foundation ‘through the auspices of the Wellesley Center for Research on Nomen,
| -held in the fall of 1978 for \Wwmen's studies ‘faculty in the fivé college area,
'} . was organized around the topic, of “"Interdisciplinary Methodology and Women's
' Studies.” This semimar was highly successful in’ bringing together in dialogue
" faculty from several campuses and many d:l.sciplim )

. . Another iqiortqnt abpect.of our effortshasbeentheminamad.ng of the sub- .
- jects of black woman and racism into the women's stulies curriculum. In the
' spring of 1979, the Women's Studies Program sponsored a two-day conference for
. fatulty and students entitled "Racism,' Black Women and the Teaching of Women's
: Stud.tn..~mwnfemmdmahmauumfmeﬂvemnegumdis.
mmnbendbymya‘m intellectual ttuninqpoint.«sm:wftheresults of
tife conference were the inclusion of mandatory couraain cms—cultural
- perspactives for women's studies gtudents, changes in the Program's public-’
. .+ Pprogramming--for example, presentations about and by black mnﬁhm become
- a major akpect of the Women's Studies Colloquium Series--and the creation of
a year-long course by a five college faculty member called "The Significant
mhaznhckmmm‘s Studies.” ' To continue our efforts in this
direction, the Program has been awarded a FISPE grant for a Black Studies/
S Women's Studies Faculty Development Project for the next two years.
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. Jointly sponsored by the Afro-american Studies Department at Smith College
and the Women's Studies Program at the University, the Projact will bring
together a group of up to twenty faculty from the five colleges in an effort
to build the intellectual and methodological, curricular and pedagogical
connections .between the inter-disciplinary fields of Black Studies and Women's
sStudies. Working together as each other's resource persons, the faculty will

. attempt to remedy the male bias of the field of Black Studies and the white,
. middle class bias of the field of Women's Studies. To accomplish this the
faculty will participate in a two-year long seminar which will address:
theory and mthodology. research .on Black women, pedaqoqh strategies for

$ cooperative enterprise. The product of the first year's seminar will be

new courses to be taught at participants' home institutions the following

year; the product of summer activity will be an annotated bibliography

focusing on race and gender in the courses. In the second year, the faculty
will teach the new courses; continue as members of the seminar which will

than focus on pedagogy; present a-regional conference in Jantary entitled .

vpRlack Studies/Women Studies--Building Coalitions"; and produce a publication

containing essays, model courses, annotatad bibliographies so that their work
may serve as a guide for faculty in,other places.

. * from the brochure, "Women's Studies, Univetsit? of Massachusetts,”

 #*the Five College Consortium consists of Amherst, Hampshire, Mt. u alyoke, .
and Smith Colleges and the Univer&kty of Massachusetts, Amherst.




