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Abstract

This study investigated the relatioanship between peer re ations and
help;seeking behaviors. The subjects were 26 third and 48 fifth grade boyé
and giris. The rostér-rating technique was used to obtain heasu;gg_ of
chitldvren's perceived academic competence, desirabilicy as a helpe;, and
friendship status 1in' their reading and math classesf Intensive
naturalistic observation of a subset of these children in their clasqkooms
provided data on actual help-seeking behavior. The relationship between
peer relations and aca;emic help~seeking was found tc vary with the target
of the help-seeking overture and the type of help requested. The helper”s
perceived academnic conpétence and friendship status were {mportant

determinants of help-seckers” liking of their helpers, but the impact of

these factors differed for boys and girls. w?

Ey
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Academic Help-seeking and peer relations in school
- . [
The iéportgnce of peers in children’s soc}al, | social-cognitive, and
cognitive skill development has long bee} recognized (Hartup, 1983).A Upon
school entry, the classroom becomes a maj

peer relations. A salidht feature of peer relations in the classroom are

r aresa for the development of

helping exchanges - between mpeers (e.g., Hertz-Llazarowitz, 1983;
° . ~¥

Nelson~le Gall & Glor-Scheib, in press). One iwportant way fm which

children in classrooms may be bélpful to peers is by sharing scademic

resources and informs;ion. ‘Egdeed, children value the academic achievement

-

'd ’ . « )
of their peers and that achievement 'is associated with positive peer

relations (Green, Forehaqé; Beck, & Vosk,'}980; Hartdp, 1970; McMichael,
1980; R;ff, Sells, & Gofden, 1972; Tuwg & Hallinan, 1979). A child who
is perceived to be ;cademically competent may be held in high esteem by-
their classmates, especially 1f the child responds positiéely to geers
r;;uests for help.

In the classroom, children are as likely to be %élp-seekers as they ’
are gb be %m}lpers. In a large, traditionally structured classroom,
children must monitor their own task performance and attémpt to deal with .
discovered problems for themselves Because the teacher cannot always
ﬁerform this function for them. This means that students. may sometimes
need to seek help from the.teache( or other students in ordér to remain
actively engaged in academic tasks.

The purpose of the predent study was to examine cthe relationship @ v
between children’s solicitation of academic help and peer relatlonsFin the
classroom. Nﬁereas the relationship between help-giving and peer

acceptance has been wel l-dpcumented, (e.g., Hartup, Glazer, & Charlesworth,

1967), the relationship between help-seeking and peer acceptance 1{s less
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clear.  Some researchers have found a negative association between
heilp-seeking and peer a;ceptance (e.g., Coie, Dodge, & Coppotelli, 1982);
other researchers, however, report a'positive aggo;iacion (e.g., Hartup,
1970; Mopre 3 Updégraff, 1964). A‘distinétioﬁ that may be {mportant Jto
understanding the relationship between help-seeking and peer—acceptance i
the distinctioﬁi between excessive, or maladaptive, help-seeking and
iﬁstrumencal he1p=qeeking (Murphy, 1962; Nelson-le Gall, 1981). * Excessive
help~seeking refers to ehilsfgn's, efforts to have someone else solve
p:obleng ;hey have noc.earnestly attempted to solve by independent means or
ﬁ%oblems.that they’;Fé capable of solving for themselves. In this mode of
help-seeking-—~the child is.only minimally involved or may even relinquish
control of the tégk to the helper. In contrast, instrumental helptseeking
refers to spose' 1n%tiiffs in which children“s independent efforts are
lneffectiyevand the help sought is limited to the amount and type needed fo
solve problems‘ for themselves. The studies reporting negative
relationships -depict help-seeking in negative terms, such as uannecessary

-and excessive (e;g., Coie et al, 1982). If children ask too often fo: help
that is unnecessary, or are seen as trying t: o t their ;ork off on others,
then 1t 1is likely that such help-seeking would contribute to low peer
acceptance.

The éarget of the help-seeking behavior may also deterﬁghé whether
help~seeking detracts from or enhances peer acceptance. In studies
reporting a negative relationship between peer acceptance and help-seeking,
the target of the request has been the teacher or some other adult
authority figure (e.g., gcCandless,NBilous. & Benpett, 1961). 1In a reviev
of the 1literature, Héréup (1970)25 suggested that help-seeking was a

i ,

socially mature form of dependency that when directed toward peers rather

than to. adults may actually be an attribute of popular children. Most of
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the_studies supporting this notion involved preschool children in nurser;\\\

school sett}ngé. For older children in most classroom settings, however,

~

ft may be more appropriate for children to direct help-seeking overtures to
v " &‘

the adult teacher rather than to peers.
An ;dditional purpose of the present research was'to‘aséess the impact
. - »
of perceived helper competence aqﬁ friendship status on the help-seeker”s
selection of peer helpers. Research (e.g., Nelson-le Gall & GCumermsn,
1684) h:; suggested that children”s help-~seeking behavior may be influenced
. by the potential helpér”s p;rceived competence. and by the child™s social
..  relations with the helper. Stud;ncs may be more likely to seek help from
their friendscas opposed to non-friends because they believe féiends are
more likely to help thanq§;e non-friends. Assuming that students want a
; successfui sclution to the problem theyAshould also be more likely to seek
{ | help ﬂfrom classmates perceived to 'be highly.competent rathgr than from
cl;ssmaces perceived to be less competent. Because the sex of the helper
has been identified in prgvious research (e.g., DePaulo, i978; Northqfn,
1978) as an influgnce on the help-secker”s choice of helpers, the present
study also examined the relationship of help*seekiﬁgfto ;oth same-gsex and

opposite-sex peer relations.

Method

Subjecté

Seventy-four children in third (n=26) and fifth (n=48)grades were

L] Vo

participants. The third graders ranged in age from 8 years, 5 months to 9

years, 8 months; and the fifth graders, from 10 years, 6 months tq 12

years, 4 months. All children attended a local parochial school that

served a*primarily Mower-middle class populafion. All but 9 of the
K]

children were black. Written oparental permission was obtained for all

children participating in the study.
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Instruments and Procedures

Sociometric Assessment. A rosfer-and—rating sociometric sacale was
used Co assess three dimensions of childien’s peer relations. The measure

was group administered in children”s reading and math classes. Unlike the

children at the third @tade level, children at‘the fifth grade level
- . nd - -

received reading instruction 1n two different classrooms. In math,

. 1 ‘ ) .
children received instruction in single,-self-contained classes at both the

3

* third and fifth grade levels. Childréﬁ-were taught to use the S-point

scale (wirh 1 being "not at 311" and 5 being "very much"), and then rated

o

each of their classmates in rasponse to the questions: "How good 1is this

-~

person in reading/math?", (academic compe tence), "How much.do you like to

x_ get'help from this persdén with reading/math lessons (helper déSirability),

\

and "How much do you liké this person as a friend?" (friendship). Children

were encouraged to cover their forms while they worked and were assured

that their completed forms would not be seen by anyome in the school.

~ .

Behavioral observations. A subset of the children in math and reading

classes at each levei were targeted for intensive obgervation. Ten
children, 5 boys and 5 girls, were included at each grade 1level in each

VI ! R ,
course for a total of 40 students. Four undergraduate students and two

graduate gtudents served as observers and were trained to wuse the codini'

-
procedure and behavioral- categories. The observerzxwere trained by using
, N e
videotapes and observing in other classrooms until a minfmum criterion of
90% intercoder agreement was obtained for each behavioral category. Coder

reliability, assessed between trained and experienced data collectors, was

maintained with a rvange of 91T to 100Z for each of the categories

Y -

throughout the duratfon of the classroom observations.

¥
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One-hundred minutes of data on each targeted student in the class were
collected in 10-minute segments randomly sampled over a six week period.
Observations were made only when the regular classroom teacher yas presen;.
Observers followed the activity of ‘a single focal child during a given

obgervation segment. When a target child 1initiated interaction with a

[

teacher or peer for the purpose of soliciting aid, information or materials

pertinent to the task at hand, observers coded the target of the bid, the

nature of the request (whether excessive or instrumental help vas
‘ 3

requesfed), and the responses, to the request. Observation of the
interaction continued ;ntii the interaction sequénce was terminated or
interrugted. Observers maintained a distance closé enough to enable them
to view the child”s behaviors and to hear any verbaligzations without becisng
intrusive. Observers did not intervene in tﬁgj child“s activities or.

respond to any bids for help. ‘

Results

Peer Agsessments

Because of some overlap in the classroom rosters, separate 2 (grade) x
. 2 (sex of ratee) x 2 (sex of rater) multivariate analysis of variance ’
(MANOVA) tests (with rater sex as a within group variable) were- conducted
on the peer ratings collecte¢ in reading and math classes. This separation
of data from reading and math wclasses was wmaintained throughout data
analysis. The three measures on which each child was rated were academic

competence, helper desirability and friendship. Significant multivariate

effects were followed by univariate analyses of variance.
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Reading. The multlvarf&te'anq;ysis of ratings given to children in
reading by their peers indicated thai third graders teaded to receive more
favorablékratipgs overall (m = 3.36) than did the fifth graders (m = 3.28),
F(3,68) = 3.37, p < .05. A significant multdvariate ﬁain effect was also
found for sex of-ratee, F(3,68) « 5.41, p < .005. Subsequent univariate
tests 1indicated that girls (mean - 3.57) were peréeived to be more
academically competent than were b@ys (mean = 3.05), and were also mor.
désirable (mean = 3.36) as helpers than were boys (mean = 2.75).

ﬁ%cétdinggto the multivariate arilysis, ratings varied significantly
with the sex of the rater, F(3,68> = 40.18, p < .0001. For all three
dependent measures, children received higher ratings from same-sex raterg
than from opposite~sex raters (see Table 1). Thereizwas, howevyer, a
significant sex of rater x sex of ratee interaction, F(3,68) = 4.80, p <
+005; and a significant grade x sex of rater x sex of ratee interaction,
F(3,68) = 15.08, p < .0001. Examination of the univariate tests (see Table
2) 1indicated that the d19par;tf be tweén friendship ratings by same-sex and

opposite~sex classmates was greater at the third grade level for boys than

for girls, and gceater at the fifth grade level for girls than for boys.

- £ 20t e e - it it ——— - - - T - > N - - S —

"Math. A significant main effect was founddfor sex of ratee, F(3,45) =
5.53, p < .005. As 1n reading classes, girls (mean = 3.48) were perceived

to be wore competent in math than were boys (mean = 2.92) and were more

desirable ag helpers (mean = 3.43) than were boys (mean = 2.93). The grade .

x sex interaction was found to be significant at the wultivarlate level,
F(3,45) = 5.70, p < .005; buc was not significant in the univariate

analyses of the three dependent wmeasures. Overall, fifcth grade boys

-y
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recetved significantly lower ratings from thelr classmates, than did the .
other groups.

Again, the sex of the rater had a significant effect on the ratings
’! , *
children received, F(3,45) » 56.39, p € .000l. On all three dependent ‘

. L}

measures children were rated wore highly by their same-sex peers  than by
their opposite;sex, peers (see Table 1). There were, howaever, significant
interactions for sex of rater x sex of ratee, gﬁ3.45) = 8.55, p < .0001;-
and grade x sex of rater x sex of ratee, F(3,45) » 12,69, p < .0001.
Univariate analyéis indicated significant three-way 1nteractions for the
friendship ratings and the -competence ratings. 'Analysis of the simpie ’
effedf:.of this interaction (see Table 2) for the friendship messure

»

revealed the same paftern of findings at the' third grade level as those
R e

-

reﬁorted for reading cﬁégses; no significant.differences were found among
means at the fifch gré&e level. The simple effects of the three-way
interaction found for competence ratirgs were also examined. The grade x
'sex of ratee Iinteraction was significant for opposite-sex ratings (p <
.02), but not for same-sex ratings (p > .20). Third, grade boys ¢2d girls
, . .
were rated as equally competené By their opposite-gsey classmates in math,
whereas fiftﬁ-grade girlsireceived significanély higher competence ratings
from their opposite—gex classmates-than did fifth g}ade boys!%see Table 3).
- ¢} :

—— - —— o A o s M T D S A S N W it D S Sy < o 4 e e st e

&
-

Insert Table 3 about here

Perception of Help-seekers

¢

The intercorrelations of peer ratiags (i.e., academic competence,

¢ Y N -
helper desirability, and friendship) with the frequency of children’s

help-seeking from classmates and ‘teachers are shown in Table 4 tor reading

&

(
and  math. In reading, excessive help-seeking from peers was not\\w\
/ )

: Senr s’
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significaatly related to the ratings from same-sex classmates but ,was

negativeiy related to a’l sociometricyratings from opposite—sex classmates.

-~

Instrumental help~seeking from peers :bore a negative relationship to

same-sex and oppocite-mex rarings of academic competence. Frequency of

‘seeking instrumental help was "not related to eheiper_'desitability and

frien&shi? ratings received from classmates.-'Also, ﬁelp—sgeking'directed
towards the téacher.waS'unrelated to the peer sociometric measures.

Th math, excessive help-seekir~ directed toward peers was negatively
related . to rafings 65 academic competence and helper. desirability na&e\;y
game-sex classmates. No .significant relationships were found between
e#éessive help-seeking and soclometric ratings from Wbpposite—sex
classmates. The frequency of seeking instrumental help from peers was' fnot
related to’ peer raflngs received from éame—sex or opposite sex classmates.

The frequency of seekihg help from teachers was 2180 not correlated with.

peer sociomatric ratings.

—— e —— o - - et s e S T o gt . T S e et

——n s - e . o - g . a—— - - - ——

Observed Helper Selections

It was expected that children at the grade levels included in the
present study would initiate more contaéc with their éame~sex peers tﬁqn
w;th their opposite-sex peers. ﬁowever. given the data reported in the
first section of the results of this study that g{rls wefe ﬁercetved to be
more desirable as helpers than were bo;s} it wag of intet%st to determine.

whether the incidence of seeking help from same~ vs opposite-sex classmates

was the same for boys as for girls.

11 y

R
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In regding,bmore help-seekiﬁg 6ver;ures' we;e directed to samge-sex
c}assmates than to'opposlte'séx classmates..‘ﬂoys contacted same-sex peers
(81.4%) slightly more than girls dfd (68.2%). This difference was ‘noc
significant. In matg,.children also chose samﬁ-sex classmates as helpers
more often chan 6pposite—séx clésgmates. Boyé chose sﬁme-sgxf peers {n
88.9% of all help~seeking episodés and girfé chose same-sex péems in 83.3%
of their overtures. Thus, althqd;h‘bo:h boys and gir;s way perceive femala
classmates to be more deéirable than'male classmates as helpers, childrenfs
actual helper seiectiqns did not‘refiect this bias.

‘"The effects of the ch;sen helpér'a percaived academic competence) and
friendship status on boys and girls ratings of their helper”s desirabilfty

"

were examined in a 2 (help-seekers” sex) x 2 (nelper”s ,competence) x 2
(friendship Statu;) ANOVA for reading and math separately. In order to
assess the effect of friendship status on children’s gelection of helpers,
peer helpers given ratings of 2 or lower were classifqed as nonftiehds’and
those receiving ratings of 3 or higher were classified as friends. In
additiou, children 4in the classroom weré ranked according to the average
competence rating§ that they received from same-sex \peers. Children who
ranked above the medifan were caéegorized as hié\xcompetent, énd those
below, as low competent.

5252&2&!1 The ANOVA conducted on ~help-seeker”s ratings of their
helpers” desirability yielded a sigunificant main effect.for sex, gﬁl,79) =
44.42, p < .0001. Cirls.liked getting help from their helpers (mean =
5.59) more chén.did boys (mean = 4.07). Also, helpers who were perceived
as being hiéhly competent in reading were liked more as helpers (Qean -
5.16) than those helpers percelved fo be less competent (mean = 4.17),

F(1,79) = 8.71, p < .005. The friendship status of the helper also yielded

L
a significant woailn effect. Helpers who were considered to be the

-1
Y

12
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help-seeker s friend were liked more as helpers (mean = 5.32) than those
who were not considered to be a friend (mean =~ 4.18), Eﬁl,79) = 12.29, p <

A

.001. This finding, however, is qualified by the significant friendship
status of helne; x sex of help-seeker 1nseraccion, F(1,79) = 4.69, p < .05.
Whereas girls rated friends (mean = 5.9‘) and nonfriends (meén = 5.24)
equally desirable as helpers, boys rated friends (meun = 4.8;) more
desirable than nqnfriends (mean = 2.33).

Math. The ANOVA pe;formed on help-seekers ratings of how much they
liked to get. help' from their actual helpers yielded se&eral significant
findings. Friends were liked more as helpers than nonfriends, Eﬁl;llﬂ)' =
13.18, p < .0005; and highly competent children were more liked than less
com™ ;enc ones, ¥(1,118) = 5.03, p ¢ .03. These effects, however, are
quai.iied” by & significant helper competence x helper friendship status x°
“elp-seeker s sex interaction, ¥(1,118) = 8.44, p < .005 (see Table 5). A
simple effects analysis indicated that boys and girls showed different
patterns in their. ratings- of friend and nonfriend helpers who were
perceived to be highly competent (p < .0I) but not in their ratings of
helpers perceived to be low in competence. Whereas boys and girls both

e
rated competent friends as highly desirable as helpers, boys rated

A%

competent nonfriénd helpers as less desirable than did girls.

13
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Discussion

'(\

A wmajor purpo%F -0of the present study was to anestigaéé the
rglationship between children”s help-seeking behaviors gnd their social
acceptance by classroom pee;é. The findingé of this stuZ} support the
hypothesis that the relatioaship beiween help-seeking behaviors and peer
acceptance varies with both the helper approached and with the type of help

requested. Unlike' findings from previous studies with preschaol

populations (see Hartup, 1970) which report negative correlations btheen

peer acceptance and help-seeking from adults, the present study found no

significant relationship between peer sociometric ratings and the frequency

of seeking help from the teacher. 1In the present study, seeking scademic

help from the teacher was an appropriate behavior and one compatible with

the social norms of the classrooms, and as such did not interfere with peer

relations. It 1s important to note, however, - that children sought help
almost three times as often from their peers as from the teacher and that
the infrequency of this phenomenon may éiso have coutributed to the failure
to find significant relat}onships.

Significant pnegative correlations were found between peer sociometric

ratings and help-seeking from peers. This finding is compatible with Coia.

et al’s (1982) report that unpopular children are viewed by their
classmates as seeking help more than popular children. The present study,
however, extends the findings of previous work and provides data to suggest
that the relationship between peer relations in the classroom and
heip-seeking may actually be wmore complex. The relationship betveen
seeking help from peers and peer acceptance was found to differ in reading
and math classes according to the type of help requested and according to
whether the ratings were wade by same-or opposité—sex classmates. In

reading classes, significaat negative correlations were found between

14
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A"
fnstrumental help-seeking.- and competence ratings received from both sume-
and opposite-sex classmates. In ;éth classes, however, frequency of
instrumental help-seeking was not related to any of the peer sociometgic
ratings. fﬁ%ngasiéngly. the most direct measures of' peer acceptance,
namely raeA;;s of 11k1n£‘ ag a heiper and liking as a frieund, were not
negatively related to instrumental help~§eeking. It may be that children’s

requests for iastrumental help are | viewed /by classmates as a clear

indicator of the limitations of current resading skiils. A high freéuency

of requests for instrumental help (i.e., learning how to) in reading might
be particularly detrimental to peer status because students at the third
and fifth grade levels are expented to have a fair degree of mastery of
baéic reading processes; whereag in math, new fuﬁdamentals are still being
taught at these levels. Unfortunately, the correlational nature of the
data limitA us to speculation about possible oagses4 of "the observed
relationships. In contrast, frequency of excessive help~seeking was
negatively related to all sociometric ratings frénm opposite-sex classmates
in reading, but to none of the ratings from same-sex peers. Frequency of

[

excessive help-seeking from peers 1in E@th was related to ratings of

desirability as a hg}pet\hng_academic competence from same—sex classmates,

but to none of the ratings from opposite-sex classmates. In sum, excessive
help-seeki;g from peers seems to detract from children’s peer relations in
more ways than does instrumental help-seeking.

The present study also investigated children”s helper selectiosns. In
these classrooms as a whole, girls were perceived to be more desirable as
helpers than were boys. This finding 1s consistent with thJ’}indings from
previous srudies (DePaulo, 1978; Northman, 1978) in which interview data

were obtained from students about their preferences for helpers. n

addition, «irls were rated more highly than boys in academic competence by
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both same—- and opposite—sex classmates. Nevertheless, girls were not the
targets of cross-se; help—sgékzgg more often than boys were. In fact, both
boys ;;d girls requeﬁted help from classmates of their same sex more
frequently than fr;m classmates of the opposite sex. The results of the

present study underscore the importance of obtaining both verbal

self-reports of helper preferences as well as behavioral observations of

N
;

helper selections. | 1

Consistent with the findings previous interview stt?ies of children”s
helper preferences (e.g. Barnett, Darcie, Holland, & chasigawa,'1982;
Nelson-Lle Gall & Gumerman, 1984),:§he present study found helﬁéi compe tence
and friendship status to be important determinants of helper selections.
Overall, help-seekers preferred help from highly co..petent cl;ssmaCes and
friends rather than help from less competent classmates and nonfriends.
However, ﬁoys preferreeﬁﬁgnfriend helpers less than girls did, even .4hen
the nonfriend helper was highly competent. Since children”s fr@ends vere
more often of their own sex, and since girls were perceived toi_be more
competent than boys were; girls had a greater chance than boys of choosing
a helper who was perceived as being highly compétent from among their
friends. Thus, although boys may have believed that girls would be
compe tent helpers, gir}g,woul& still be less desirable as helpers than a
boy s friends who were, more often than not, other boys..

In conclusien, the combination of sociometrric interviews with
naturalistic observational wmethods 1in the present study haé proven to be -
quite useful in providing a more detailed picture of behavioral correlates
of peer status 1in the elementary school classroom. Researchers must now
begin to investigate more intensively on specific aspects of children”s

classroom performance and functioning as both behavioral antecedents and

conseguences of peer status in the classroom.
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Table 1

MEAN SOCIOMETRIC RATINGS OF CLASSMATES IN READING

AND MATH AS A FUNCTION ©OF RATER'S SEX

Reading .

Sociometric measure Sex of rater

. Sage—sex Qpposite-sex '
Academic coﬁ;etence 3.50° 3:13
Desirability as helper 3.40 2.73 ’ ¢
Friendship =~ -3.98 © 3,10

\
Math
*//// " ‘ Same -sex opposife-sex

Academic éompetence 3.35 3;0§
Desirability as helper 3.72 ? 2.67 j ’
Friendship ‘ 4.03 3.14

18




Table 2

MEAN FRIENDSHIP RATING GIVEN TO BOYS AND GIRLS IN READING AND

MATH BY SAME- AND OPPOSITE-~SEX CLASSMATES

Sex or Ratee

Grade

3 Boys
Girls

5 /%oys ;
Girls

3 Boys
Girls

5 Boys
Girls

€

Reading '

Same-sex
4,44
3.91
3.72

3.98

Math

3.9
3.99

3.76

20

Sex of Rater

*3

Opposite-sex
2,90
3.46
3.14

3.02

2.90
3.46
3.05

3.15



n\‘

Table 3

MEAN ACADEMIC COMPETENCE RATINGS GIVEN TO BOYS AND GIRLS

BY SAME- AND OPPOSITE-SEX CLASSMATES

v
3

AN
~

Sex of Ratee Sex of Rater

Grade Same-sex

3 Boys 3.28
Girls 3.65

5 Boys 2.76
Girls 3.57

21

Opposite-sex
3.11

3.08



Table 4 )

TYTERCORRELATIONS BETWEBEN HELP-SEEKING BEHAVIORS AND SOCIOMETRIC

RATINGS IN READING AND MATH

READING

Helper Type of Same-sex Peer Ratings

Approached Help-secking

Helper Academic Friendship
Desirability Competence
Peers ‘ ‘ .
\ .
In§trumental ~.326 - 462 %% 055
Excess ‘-,299 -.342 -, 184
Teachers
Instrumental -, 196 -~,175 -.029
Excess -.091 ~.018 -, 038
MATH
Pecrs
Trstrumental ~.028 -.250 ~.168
Excess ~.386% - . 460%% ~-.074
Teachers
&
Instrumental . 148 166 ~. 161
Excess ~.086 ~.136 . 312
p .05 .
**n .025 i
*hkp . 005

3q

Aﬂ
&7

: 5.
Opposite~sexn Peer Ratingsi

Helper
Desirability

-.368
- 600%%x &

'=,272

-.083

~-.203

~, 308

-.054

~.107

Academic
Competience

~.566k%#
- 46 TR

-.201

-.094

~.076

115

Friendship

~.368
- G4GTHR

-.133

-.009 .

~.095

.058

23
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Table 5

MEAN RATINGS OF HELPER'S DESIRABILITY BY HELP-SEEKER'S SEX,

HELPER COMPETENCE AND FRIENDSHIP STATUS FOR MATH

Sex of Help Seeker Priend Non-friend
nigh competent low competent high competent low competent
Soys .. 5.69 4,07 . 3.00 3.60
Girls 5.42 5.33 ©3.33 - 3,00
” .
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