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ABSTRACT

The Child Development Program Evaluation Scale
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quality scale. Licensing predictor items have been found to predict
overall complic-ce of child day care centers with state regulations
in four states. Quality scale items have been found to predict the
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and criteria for recording caregiver observations are ihcluded as
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Introduction

The Child Development Program Evaluation Scale (Cdpes) is the result of
10 years of research in the Child Day Care Fisld. It is a gemeric Scale
that incorporates results from Pennsylvania's Child Development Evaluation
Instruments, West Virginia's and New York City's Child Development
Compliance Instruments, California Child Development Quality Assessment
Instrument, NAEYC and CWLA National Standards and the results of the
National Day Care Study. The Child Development Program Evaluation Scale was
constructed through the use of a Statistical Methodology originally designed
in Pennsylvania--Fiene & Nixon's IPM Systems and later refined by the
“hildren’s Services Nonitoring Consortium--FPiene & Nixon's Indicator
Checklist Methodology. o

The Child Development Program Evaluation Scale (Cdpes) is actually two
scales in one. The Licemsing Scale lists a series »f predictor items at the
minimal compliance level. These liceusing predictor items are statistically
significant items that have been found to predict the overall compliance of
child day care centers with state regulations in four states' regulations.
These items appear to have high face validity when they are compared with
nationsl child care standards. The Quality Scale lists a series of
predictor items at a quality level. These items are statistically
significant items that have been found to predict the overall quality of
child day care centers. These items also appear to have high*;ace validity
when they are compared with national child care standards.

The purpose in constructing the Cdpe Scale was the preceived need in
the child development program area to have a comprehensive scale that could
be used by states or local agencies to determine compliance of child
development programs with basic minimal requirements that ensure a child is
in a safe and healthy environment. But at the same time the Scale needed to
measure the quality of this same child development program. The Scalse
should be Comprehensive but efficient where it could be administered in one
day or less by a prograas monitor/evaluator. )

The Cdpe Scale is a comprehensive scale that measures the following
areas of a child development program: administration, environmental safety,
curriculum, health, nutrition, social services, parental involvement. The
37 ITEN SCAIE was selected from nearly 900 Items. These 900 items were from
different states’' Compliance Instruments. The 37 Items were selected
because of *heir ability to statistically predict overall compliance. These
compliance instruments have been extemsively field tested and implemented in
each of the respective states over a number of years before the Cdpe Scale
wvas constructed. The Indicator Checklist Nethodology is recommended only
after a full year of data has been collected using s comprehensive
compliance instrument. See Fiene & Nixon's Indicator Checklist Statistical
Model for a full discussion in how these statistical predictors were
determined.

The licensing items are to be measured in an all or none fashion,
either the program is in compliance or out of compliance on the item. These
items are minimally essential items. The second group-Program Quality items
are measured at different levels, with each level building on the one
previous to it. See the instructions in the Program Quality Section that
describes thc measurement of this section more clearly. For the Caregiver
Observations see the Caregiver Observation Form and Scale (COFAS) at the end
of the Cdpe Scale for measuring compliance with this section.
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Notes on Instructioas

Read each item carefully in order to determine complete compliance.
Once you have made your decision if the item is in or out of compliance on
the licedsing scale, circle either (0) for out of compliance or (3) for inm
compliance. For the program quality scale, make your determination of which
level (1-5) the program passes for each particular.item. Circle on the
score sheet one of the levels (1,2,3,4,5) or if there are only four levels
then circle either (1,2,3,4). THe program quality. scale builds one level
upon the other. For a program to pass at a level 3, they must be doing
everything at levels 1 and 2. Por items 21-26--SOCIAL ENOTIONAL DEVELOPNENT
to DRANATIC PLAY, your observations should be done in the classroom. If
there is more than one classroom, select one classroom randomly and do all
your observations for ltems 21-26 in that classroom.

After you have completed all thirty seven items, compile the results by
each subscale: Admimistratiol QA). Eavironmental Safety (ES), Child
Development Curriculum, (CD), Health Services (H), Nutritiomal Serviees(N),
Social Services (SS), and Trabportation (T). On each subscale line, write
in the total scores obtained. Save this score sheet so that when you do a
re-adninistration of the scale, you will have a reference point-to compare
your results.



HEALTH APPRAISAL

All staff, including temporary and substitute employees and volunteers who
serve on a regular basis, who come into contact with the children, or who
work with food preparation, have a health appraisal within 3 months prior to
providing initial day care service and annually thereafter? (Health
appraisals shall be certified by a licensed physician.)

OBSERVATIONS
Do activities promote: )

(a) development of skills?
" (b) self esteen?

(c) positive self-identity?

(d) choice of activities?

)(Uae COFAS at end of CDPE Scales to determine compliance with this
iten). '

Is there emergency contrsct information on each child including the
following:

(a) name, address and telephone number of
child's physician or source of health care?

(b) home and work addresses and home and
work telephone numbers of both parents

(c) name, address and telephone number of
emergency contact person?

HAZARD FHEE
Are play areas free of hasards and unsafe areas such as open drainage ’

ditches, welly, holes, and heavy street traffic surrounded by fences or
natural barriers to limit access of children to hagards?

CLERARIRG MATERTALS/DETERGENT ACCESSIBILITY

Are all cleaning materials, detergents, aerosol cans and other poisonous and
toxic materials kept in a place inaccessible to children and separate from
child care areas, food and food preparation areas?

SUPERVISION OF CHILDREN

Do staff supervise the children at all times, both indoors and out?

Ls 1



LS 2=

STAFF QUALIPFICATIORS

DO THE GROUP SUPERVISORS HAVE THE FOLLOWINC QUALIFICATIONS?

completion of an undergraduate program at an accredited college or
university with a bachelor’'s degree in early childhood education, child
development, special education, elementary education or the human services
field;

completion of an undergraduate program at an accredited college or
university with a bachelor’'s degree; and teaching certification in early
childhood education, child development, special education or human services
field; or

completion of an undergraduate program in an accredited college of
university with an associate’'s degree or its equivalent in early childhood
education, child development, special education, elementary education or the
human.services field; and two\years work experience related to the care and
development of children. AN

DOES THE DIRECTOR HAVE THE FOLLOWING QUALIFICATIONS:

completion of a graduate program at an accredited college or university with
a master’'s degree in administration, early childhood education, child
development, special education, elementary education or the human services
field;
completion of an undergraduate program at an accredited college or
university with a bachelor’'s degree in administration, early childhood
education, child development, special education, elementary education, or
the human services field; and two year work experience related to the care
and development of children;or
completion of an undergraduate program at an accredited college or

" university with an associate's degree or its equivalent in administration,
early childhood education, child development,special education, elementary
education or the human services fleld; and four years work experience
related to the care and development of children?
Note: Human services field includes psychology, nursing, social work,
health related services, home economics, secondary education. It does not
include general sociology, art, music, history, mathematics, anthropology,
etc. : '




GROUP SIZE AND ADULT CHILD RATIOS

Developmental Level
Infants
Toddlers

Preschoolers
School Age Children

Nixed Developmental
Level
Infants/Toddlers

Infants/Toddlers/
Preschoolers

7N

Infants/ﬁreschoolers
Toddlers/Preschoolers

Infants/Tcddlers/
Preschoolars/School age

Infants/Preschoolers/
School age children

Toddlers/Preschoolers/
School age children

Infants/Toddlers/
School age children

Infants/School age
children

-——

——
Toddlers/School age
children

Preschoolers/School
age children

no

no

no

no

no

no

no

no

no

no

Children

10
15

Children

more than 3

more than 3

more than 3

more than 3

more than 3

more than 3

more than 3

more than 3

more than 3

12
more than 9

Group Size

10

8

20

30

Group Size

8

12
infants/toddlers

12
infants

12
toddlers

16
infants/toddlers

16
infants

16
toddlers

18
infants/toddlers

18
infants

18
toddlers

24
preschoolers
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SUFFICIENT SPACB

Is sufficient (40 square feet per child) space available for each group
of'children in the center?

1

NUTRITION

Is food handled, stored, prepared and served in a healthful, safe and
sanitary manner, observing principles of food preparation and food services
for young children. © o

ADNINISTRATION OF MEDICATION

Does the facility have any children receiving medication or health aids
(i.e., cough drops, aspirin, vitamins, ear drops, aspergum, cough syrup,
peroxide, alcohol, ointments, creams, mercurochrome, iodine, methiolate)?

If yes, do the records/madicatoa log fnclude: :

(a) physician’'s current written instructions for all preacription
medication?

(v) parent’'s current written instruction for all non-prescription
medication?

(c) written consent from child's parents for prescription and non-
prescription medication? '

(d) record of dose and time medication is administered?

SAFETY CARRIER

Is each vehicle equipped with operable age-apprcnriate safety carriers or
restraints for each child?

EQUIPMENT

Is the equipment easily -ccessible to the children, readily washable,
clean, in good repair and free from hasards such as sharp or pointed parts,
or toxic or poisonous finishes or materials?

10
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PROCRAN QUALITY SUAL®

?

CHILD DEVELOPNENT PROGCRAN

2.

3.

4.

Se

The board has approved the overall child development program goals,
whioh include: administiration, program sctivities, staffing, support
services, and family/community involvement.

Verify that the pr.gram goals were submitted to the board and approved.

The agency has 'a clearly stated plan to achieve the program goals.
Verify that there is a plan for achioving progran goals and that the
plan identifies persom(s) responsidle for achieving gosls.

The agency can demonstrate implementation of the plam to achieve
overall child development program goals.

Deternine through documontation and obaervation ‘hat the plan is deing
implemented.

The board and staff ars involved in the annual review of the prograa
goals. -
Determine through poeunentation that the board and staff review progran
goals amnmually.

Parents are involved in the annual review of program goals.
Verify through documentation and parent interviews that parents are ’
involved in the review of program goals.

ENPLOYEE PERFORNANCE EVALUATION

Je

The agency has a policy for performance appraisal of all staff
lelb@ rs [ -
Interview director to determine agency’'s policy on performance

appraisals of steff.
The agency has a written employee evaluation plan designed to

.improve performance. The plan should include:

1. Who will do the evaluation

2. The form to be used in the evaluation

3. The process for employee evaluation

4. The process for employee review and response to the evaluation
Review the agency's written employee evaluation plan.

All staff members receive written performance evaluations by their
immediate supervisors during the probationary period and thareafter as
specified in personnsl polidices. Employees have the opportunity to
respond to the evaluations.

Beview no 1ess than five employee files to verify performance
evaluations were conducted according to the plan. From the sample
taken, interview staff meambers to verify that they have the
opportunity to respond to their evaluationms.

Employees participate in setting goals fo 1mprové performance.
Review a sample of the evaluations to verify that mutaal goals were
established by the employee and supervisor and that the evaluatioms

- included these goals.
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PERSONNEL POLICIES

1.

2.

}.

4.

The board has approved personnel policies that include, but are not
limited to:

l. Employment procedures

2. BEvaluation procedures

3. Opportunities for upward mobility

4. Lay-off plan

5. Description of Yenefits

6. Cauwses for termination

7. Termination

8. Grievance procedures

9. Confidentiality
Review the agenda and the minutes of the board meeting in vhich the
personnel policies were approved.
Review persoanel policies.

‘The agency has a plan for 1mplenenting the board-approvéd policies.

Review with director the agency's plan for implementing the personnel
policies.

The personnel policies are implemented and accessible to each
employee. |

Verify that the personnel policies are implemented.

Interview staff to verify availahility and staff avareness ol the
porsonnsl policies.

The agenoy provides copies of the personnel policies to each

employee.

Ask for a copy of the employees handbook that provides all information
on personnel policies. In addition, ask a sampling of approximately
10 percent of the staff members to shov their copies to you.

STAFF DEVELOPMENT

2.

The agency has an orientation plan for new employees that includes,
but is not limited to, statements of:
1. Philosophy of the agency including program goals and objectives
2. Policies and procedures, including safety, child health, child
abuse reporting, and confidentiality.
3. Employee benefits and rights.

‘Review the orientation plan for the above.

The agency has a staff developr:int plan that addresses the
following: :

1. Child growth and development

2. First aid and safety

3. Discipline

4., Class room.environment

S. Child abuse determination

6. Hygiene and health {adult)

7. (hilds health

8. Cultural awareness

9. Needs of exceptional children

10. JNutrition education

11. Program quality

12.,. Child assessments
Review the staff development plan for the areas listed above.

12



3.

4.

5

}
The agency's staff development plan has been implemented.
Review documsntation (agendas, minutes of meetings,and training
sessions) to verify implamentationm of the plan.

The agency has identified educational resources outside the agency
that are available to staff for on-site and off-site training.
Beview documentation (memos, letters, minutes of meetings, etc.) to
verify that the agency has asked colleges, universities, and other
organisations to provide worikshops, conference, discussion sessions,
trainiag, or visits from representatives.

The staff development plan is periodica'ly reviewed, with staff
participation, to reflect changing needs of staff and program.
Review documents (e.g., staff evaluations survey and staff meeting
discussion) to determine that changing needs were asse=zed.

Verify through interviews staff participation in the developmental

plan. '

GOALS AND OBJECTIVES

2.

4.

Goals and objectives for the developmental program have been
formulated and can be articulated by the program director.
Intervicy ¢he program director.

Goglds and objectives reflect the developmental needs of pre-school
children and can be articulated by the instructional staff.
Interviex instructional staff.

Program goals and objectives are implemented
Review activity plans to determine that the goals and objectives
articulated are being demonstrated.

Program goals and objective are evaluated at least annually by the

- administration, staff, and parents and are modified as needed.

Review documentation to verify that evaluation by the above groups
occur at least annually. .

IDESTIFICATION OF CHILD'S NEEDS

1.

When a child enrolls, information is obtained regarding his or her:
l. PFamily background
2. Physical development
3. Cognitive development
4. Social-emotional development
Review 10% (but not fewer than five) of the children's files for intake
information. All files should contein information about:
1. Pamily background (e.g., language spoken, special dietary concerns,
parental attitude toward discipline, relationship with relatives.
2. Physical development '
3. Cognitive development
4. Social-emotional development. -

13



2.

3.

4.

5.

e

The needs of each child are identified by staff members in the
following areas:

l. Social-emotional

2. Physical

3. Cognitive

4. Communicative : :
Interviev staff members ible for identification. Verify that
there is an identification process that includes the four areas listed.
NOTE: Identification process may be formal, including use of
standardized tests; or it may be informal,including use of observation.

The identification of children's needs are used to develop:

1. Activity plans for the group as a whole

2. Activity plans for individual children
Reviev records of child needs and compare to activity plans. Interview
instructional staff for individual children.

The identification of children's needs is both an ongoing process

by instructional staff and a periodic process by instructional staff or
others. Results of the periodic identification are recorded.

Reviev record of periodic identification of children’s needs.

Interview instructional staff.

The goals, objectives, and procedure for identification of

children’'s needs is evaluated at least annually by the administration,
staff, and parents.

Review documentation to verify that evaluavion by the above groups
occurs at least annually.

SOCIAL-ENOTIONAL DEVELOPMENT

1.

2.

3.

Experiences are provided to promote positive social-emotional
development.

Observe program to determine whether positive social-emotional
experiences are occurring.

Written activity plans reflect activities specifically related to
social-emotional development (sharing, caring, handling emotions,
dealing with conflict, self-concept, role modeling, etc.).

Beview the written activity plans for activities specifically related
ty social-emotional development.

The activity plan for social-emotional development is implemented
and reflects the identified social-emotional needs of the children.
Activities are developmentally and culturally appropriate.
Sample 10% of the children's records for identified social-emotional
needs. ‘
Observe program to verify that:

1. Activity plans are implemented.

2. Tdentified social-emotional needs are addressed.

3. Activities are developmental and culturally appropriate.

14



4. Social-emotional development activities are incorporated into all.
areas of the curriculum.
Observe progran.
Interview instructional staff regarding the integration of social-
enotional development into all areas of the curriculum.

5. The goals, objectives and activities for social-emotional development
are evaluated at least annually by the admininstration, staff, and
parents.

Review documentation to verify that evaluation by the above groups
occurs at least annually.

PHYSICAL DEVELOPMENT Y
1. Activities are provided to promote large-muscle and small-muscle
development,

Observe program to determine vhether activities for large and small
muscles are provided.

2. Written activity plans reflect specific activities to foster large-
and small- muscle development (cutting, jumping, balancing, etc.).
Review the written activity plan for activities specifically related to
physical development. '

3. The activity plan for physical development is implemented and reflects
the identified physical development needs of the children. Activities
are developmentally appropriate.

Sample 10% of the childrea's records for identified physical
development needs.
Observe program to verify that:
1l. Activity plans are impiemented
2. Identified physical development needs are addressed.
3. Activities are developmentally appropriate.

4. Physical development activities are incorporated into all areas of the
curriculum.
Observe program.
Interview instructional staff regarding the integration of physical
development activities into all areas of the curriculum.

5. The goals, objectives, and activities for physical development are
evaluated at least annually by the administratien, staff, and parents.
Review documentation to verify that evaluation by the above groups
occurs at least annually.

COGRITIVE DEVELOPMENT

1. Activities are provided to promote cognitive development.
Observe program to determine that activities for cognitive development
are provided (seriation, classification skills through the use of table
top toys, etc. should be observed).

2. Written activity plans reflect activities specifically related to
cognitive development. )
Review the written activity plan for activities specifically related to
cognitive development.

15
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3.

4.

5.

The activity plans for cognitive development are implemented and
reflect the identified cognitive development needs of the children.
Activitirs are develoomentally appropriate.
Sample X f the children's records for identified cognitive
develo t needs.
Observe to verify that:

1. vity plans are being implemented.

2. Identified cognitive development needs are addresscd.

J. Activities are developmentally appropriate.

2y mitive development activities are incorporated into all areas of
the curriculum.

Observe progran. .
Interviev instructional staff regarding the integration of cognitive
development into all areas of the curriculum.

The goals, objectives , and activities for cognitive development are
evaluated at least annually by the administration, staff, and parents.
Review documentation to verify that evaluation by the above groups
occurs at least anmually.

LANGUAGE DEVELOPNENT

1.

2.

3.

50

Activities are provided to promote language development.

Observe prograr to determine that activities for language development
are provided (reading books, flannel board stories, finger plays, group
and free play, puppets, picture lotto games, etc.)

Written activity plans reflect activities specifically related to
language development.
Review the writtem activity plan for activities specifically related to

language development.

The activity plan for language development is implemented and reflects
the identified language development needs of the children. Activities
are developmentally, linguistically and culturally appropriate.
Sample 108 of the childrem's records for identified language
development needs.
Observe program to verify that:

1. Activity plans are being implemented.

2. Identified language needs are addressed.

3. Activities are developmentally, culturally, and linguistically

appropriate.

Language development activities are incorporated in to sll areas of
the curriculum.

Observe progranm.

Interviev instructional staff regarding the integration ol langusage
developtent into all areas of the curriculum.

The goals, objectives,and activities for language development are
evaluated at least annually by the administration, staff, and parents.
Review documentation to verify that evaluation by the above groups
occurs annually.
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2.

3.

4.

Art material and equipment are available (a variety of paper, paste

and glue, paint, easels, clay, child-size scissors--both left and
right-handed, etc.).

Observe to determine that art materials and equipment are availadle and
in sufficient quantity for the group being served.

Written activity plans reflect a variety of art experiences. Art
activities include:

1. Painting (easel, finger, sponge, etc.)

2. Cut and paste

3. Drawing/coloring

4. Molding (clay, playdough, etc.)
Beview the written activity plans for a variety of art experiences.

The activity plan for art i implemented, and activities are
developmentally appropriate and incorporate children's culture.
Art activities include multicultural art experiences.
Interview staff.
Observe program to verify that:

1. The activity plan for art is implemented.

2. Activities are developmenially appropriate.

3. Art activities incorporate the children’c culture.

4. Multicultural art experiences are provided.

Art activities are incorporated into all areas of the curriculum.
Observe progran.
Interview staff regarding the integration of art into all areas of the
curriculum,

o
The goals, objectives and activities for art are evaluated at least
annually by the administration, staff, and parents.
Beview documentation to verify that evaluation by the above groups
occurs at least annually.

MUSIC

1.

Kusic materials and equipment are available (phonographs, variety of
music on records, music instruments, etc.).

Observe to determine that music materials and equipment are availabdble
and in sufficient quantity for the center.

Aritten activity plans reflect a variety of music experiences.,
Yusic activities include:

1. Listening experiences

2. Singing

3. Dancing and movement
Review the written activity plans for the inclusion of a variety of
music experiences.

The activity plan for music is implemented, and activities are
developmentally appropriate and incorporate the children's culture.
Music activities include multicultural experiences.

Interviev staff.

17



4.

5.

Observe prog1 a to verify that:
1. The activity plan for music is implemented.
2. Activities are developmentally appropriate.
J. Music activities incorporate the childrem’s culture.
4. Multicultural music experiences are provided.

Music .. tivities are incorporated into all areas of the curriculum.
Observe program.

Interview staff regarding the integration of music into all areas of
the curriculum.

The goals, objectives, and activities for music are evaluated at least
annually by the administration, staff, and parents.

Review documentation to verify that evaluation by the above groups
occurs at least annually.

DRANATIC PLAY

1.

2.

3.

4.

5.

Dramatic play materials and equipment are available (house-keeping
area, dress up clothes, mirrors, puppets, blocks, both table blocks and
floor blocks, etc.)

Observe to determine that dramatic play materials and equipment are

- available and in suffucient supply for the groups being served.

dritten activity plans reflect a variety of dramatic play experiences
(family, community helpers, grocery, airport, zoo, etc.)

Review the writtem activity plan for a variety of dramatic play
activities

The activity plan for dramatic play experiences is implemented.
Planned activities are developmentally and culturally appropriate.
Observe program to verify that :

1. Activity plans for dramatic play a2 being implemented.

2. Planned activities are developmentally appropriate.

3. Planned activities are culturally sppropriate.

Dramatic play activities are incorporated into all areas of the
curriculum,

Observe program.

Interview instructional staff regarding the integration of dramatic
play into all areas of the curriculum

The goals, objectives, and activities for dramatic play are

evaluated at least annually by the administration, staff, and parents.
Review documentation to verify that evaluatiom by the above groups
occurs at least annually.

NUTRITION >

1.

The program provides nutritious meals and snacks for the children.
Review menus for nutritional meal planning (review for 4 basic food
groups). -

Observe an actual meal.

18



2.

3.

4.

5.

.PQ 9

There is a plan to incorporate nutritional concepts, food types and
and their origin into the curriculum.

Detvrmine that a formal nutrition curriculum exists.

Review nutrition lessons.

There is evidence that the nutritional concept plan has been
implemented. Mealtimus are used as learning opportunities. Cultural
patterns are incorporated into the curriculum.
Observe mealtime to verify the following:

1. Staff and children eat together.

2. Some conversation at table relates to the food being served.

3. An attempt is made to have childrem try all foods. N
Verify through observation and staff interview that cultural nutrition N
patterns are incorporated into the curriculum.

Children participate in cooking experiences that reinforce

nutritisnal concepts.

Verify that the facility includes equipment for children’s cooking
experiences.

Review lesson plans to verify cooking experiences and the reinforcement
of nutrition concepts.

The goals, objectives and activity plan for nutrition are evaluated
at least annually by the administration, staff, and parents.

Review documentation to verify that evaluation by the above groups
occurs at least annually.

PERSONAL INTERACTION

1.

2,

3.

4.

Teaching staff spends time primarily in supervising of and
interacting with children.
Reviev daily assignment schedule for instructional staff and observe
to determine that their time is spent primarily in supervising of and
interacting with children.

§
Teaching staff is flexible and responsive in interaction with children.
Observe the program for the following:
1. Children are allowed to move freely from activity to activity.
2. A variety of activities are offered from which children may choose.

Teaching staff interacts with and responds to each child as an

individual. -

1. Each child’'s queations are encouraged and answered.

2. Verbal interactions with children are positive.

3. Children are allowed to choose an individual activity rather
than participate in a group activity.

4. Var‘~is learning styles are recogniged, and activities are planned
accurdingly.

Teaching staff picks up cues that indicate the child's mood and can
alter plans and routine as necessary.
Observe the program for the following: ,
1. Children ar permitted to express their feelings (joy, anger,
excitement, sadness, grumpiness, etc.) and activities are
altered to meet special needs.
2. Staff demonstrate patience with children who show deviant behavior.
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5. Teaching staff encourages creativity, allowing playfulness when it
occurs and Joining in as appropriate.
Observe the program for the following:
1. Children are encouraged to use materials and equipment in innovative
¥ayS. .
2. Staff laughs, Jokes, and uses riddles with children.
3. Children are encouraged to help plan activities. 4

SELF CONCEPT
1. Each child's space is identified with the child's name clearly
written or with a personalised symbdol.
Observe individual children's spaces to determir- that names are
. written clearly or that personalised symbols label spaces.

2. Children's photographs, art work, and other contributions are
displayed, labeled, and visible at eye level.
Observe to determine that children's photographs, art work and other
contributions are displayed, labeled and visible at eye level.

Children are given opportunities to experience success.
Observe to determine that children are given opportunities to
experience success.

Interview instructional staff for examples.

3.

4. Children are provided Opportunities to make decisions and take
risks. .
Observe.
Interview instructional staff.

5. Children's ideas are accepted and expanded into learning opportunities.
Interview
Ask instructional staff for example. -

ETHNIC AND CULTURAL RECOGNITION

1. Information is available to staff regarding traditional ethnic and
cultural observances.
Look for program materials in books and media form that are available
to staff on ethnic festivals and practices that are applicable to the
local community, the nation, and the world.

2. Staff plans for learning opportunities that acknowledge ethnic and
cultural backgrounds of the children and the community.
Review the program plans for ethnic and cultural activities.
Interview staff members regarding their plans for activities, e.g.,
dramatic play, festive costumes, cooking activities, dancing.

3. Planned activities are implemented to enhance a sense of cultural
pride on the part of all ethnic groups.
Observe that activities and displays reflect the history and culture
of ethnic groups in the community.




4.

5.

Teaching staff highlights each child by sharing individual ethnic and
cultural backgrounds. *
Reviev program displays and plans. Interviev staff regarding how
families share traditional customs with the program.

Staff provides multicultural experiences that enlarge each child's
knowledge of other cultures throughout the world.
Review program plans and learming materials.

SPECIAL NEEDS

1.

2.

3.

4.

Staff observes children to identify special needs.
Reviey observation records and development charts.

Staff and parents conferlfzrzia staff's observ&tion, and referrals are
made as necessary for children/with special needs.
Reviev record of pareant conferences and documentation of referrals

Staff mexbers are involved in implementing the special needs plan for
children.

Review curriculus plans or progress charts to verify that plans are
being implemented.’

The process for meeting special needs of children is reviewed and

updated annually.
Reviev plans for special needs children and note dates of updates.

STAFF-PARENT COMMUNICATION

1.

2.

3.

4.

Staff shares highlights of child's day with parents.
Observe to determine vhether staff shares information about children
vhen parents bring them to the center or pick them up at the end of

the day.

At least two scheduled parent conferences are held during the program
year.,
Reviev records of parent coaferernces.

Staff members are availadble for parefit conferences on request.
Interview parents. Ask them whother they can request a conference
wvith staff that is not one of the two regularly scheduled during the

Program year.

The teacher or other staff member visits the child and family at
home.
Interview parents and staff members.

USE OF CHILD’S HEALTH RECORD

L

A health record is maintained for each child.
Beview 10f (but not fewer than five) of the children’'s records.
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2.

3.

s

5.

PQ 12 |

A designated staff member reviews the information in each child's
health record annually to update it for age-appropriate immunizations,
physical exaus, and follow-up health care recommended by the physician.
Review 10 of the records to determime that there has bean
comzunication with the parent on the need for follow-up.

Verify froam tI'» record that necessary refbrrnls to health care
services have been made

Parents are in formed of any need for health care follow-up and are
given referrals as necessary.

Reviev 10% of the records to determine that there has been
communication with the parent on the need for follow-up.

Verify from the record that necessary referrals to health care services
have been made.

The health record documents that appropriate health care was obtained.
Review 10% ofthe records to nruy follow-ups.

The agency is succeassful in getting low-cost or free resources to meet
children's health needs.

Ask the agency's representative to show you evidence of efforts made
to secure needed health care services especially for children

FANILY CONFIDENTIALITY

1.

2.

3.

‘onfidential discussions with parents occur in privacy.
Observe to see that space is available.

A written policy pertaining to confidentiality of family records and
information has been adopted by the governing board and includes
provisions for:

1. Haintenance of eligibility and family service records in secure
files.

2. Limited access to the above information

3. Release of information from family records.

4. Need for written permission to use photographs of children for
purposes ocutside the program,to release confidential information,
and to allow children to participate in research.

Beview board approved written policy om family confidentiality.

The agency's confidentiality policy is implemented, and all staff and
parents received a copy of the policy.

Review any documents that would demonstrate that the policy is being
implemented.

verification might include permission forms, specification of persons
vho have access to the files, and observation that confidential f‘l.les,k
and observation that confidential files are maintained in a secure
location.

Interview a sample of parents and staff to verify their receipt ¢ the
written policy on confidentinlity.

The board annually reviews the agency's confiden@}ality policy.

Ask to see any documentation that this has taken place. such
documentation might include minutes of parents’' meetings, minutes of
board’s review of the policy, etc.
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FANILY/PARENTS ACTIVITIES FOR I'ROGRAN SUPPORT

2.

. P

4.

5.

Information concerning family/parents’ resources (time, skills,
interests) is requested.

Review evidence that at the intial earollment interview, or shortly
thereafter, an inventory of psrents’ ekills, time, and interests is

compiled.

Family/parents are invited to assist in program support activities.
Reviow evidence such as admission polices, written materials sent to
parents, bulletin boards, and agendas -of parents’ groups and board of
directors. )
Family/parent work with staff in organizing program support
acvivities.

Revicy evidence such as minutes of parents’ groups, flyers, and

. notices to pareats.

Family/parents are involved in establishing program support
activities.

BReviev evideace such as minutes of parents’ groups, calendars of
events, flyers, and notices to families.

Interviev parents or members of the family and staff.

Family/parents work with staff in the evaluation of program support
activities.

Reviev minutes of parents’ groups and staff meetings to see whether
program support activities organized by staff and parents were
evaluated.

PABENTS® INVOLVEMENT VWIT.{ CHILDREN IN PROGRANM

1.

2.

3.

Parents are invited to the center to visit and observe.
Revievw evidence indicating that parents have been invited.

There are oppoirtunities for parpnts to be involved with children in
the program.

Review documentation or interview paremts to verify that there are
opportunities for parents to be imvolved in the program.

Agency has an open-door policy to encourage parents to participate
in program during the daily schedule.
Review evidence such as: parent participation sign-in-sheet, parent
bandbook, bulletin board, newsletter ,letters to parents.
Interview staff and paremts. Ask for news item that indicates that
that parents have been involved in activities.
Observe parent involvement in activities such as the following:

1. Bthnic food preparation

2. Cultural activities (drama, dance, art, handcraft)

3. Assistance in special holidays and multiethnic activities.

Parents participate in activities for children in the program.

Review documentation to verify that parents or families are
participating in activities for children in the prograsm.
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5. Parents take ideas and activities home for follow-up and reinforcement.
Interview staff to verify that parents aro provided idess n~nd
activities to be used with their children ocutside of school.

Interview sampling of parents or family mesmbers who have participated.

PARENT EDUCATION

1. Parents are invited to attend parent educational activities. <
Review flynra. notices to parents, dulletin board, and minutes of
parents’ nootincn

2. Educational interests and needa of parents are identified.
Interview parents and review documentation to determine that
interests and needs of parunks.ara identified.

s .~ 3« Educational activities for parents are designed and implemented based
on parents’ needs and interests.
Beview notes that pareats’ educational asctivities reflect parents’
needs and interests as identified.

4. Educational workshops are offered at least three times a year.
Review schedule of educational workshops to verify that they are
offered at least threo times a year.

Check dates of announcements and pewsletters to parents.

5. Long-term training programs (e.g., language, and vocational skills)
are identified, and parents are made aware of the programs.
Review examples of information and literature lists made available to
parents.
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/ CHILD DEVELOPNRNY PROGEAM EVALUATION SCALR

" LICRSSING SCALE SUB SCALR  OUT bu |
CODB CONPLIANCE
1. HEALTH APPRATSAL H 0 3
~ 2. - OBSERVATIONS (Level I=3; Levels n-n-o) cD 0 3
3. ENERCENCY CONPACY H 0 3
4. HAZARD PRES o 3
5. CLEANING NATERTALS/DETERGEST ACCESS ES 0 3
6. SUPERVISION OF CHILDREN cD 0 3
7. STAP? QUALIFICATIONS A 0 3
8. ADULY CHILD BATIO/GROUr SIZE A 0 3
9. SUFFICIENT SPACE BS - (1] 3
10. FUTRITION | | 0 5
:; ‘Amnwm _ OF NEDICATION H . 0 3
. CARRTER P 0 3
13.° EQUIPEEWT 0 3
PROGRAM QUALITY -SCALE QUALITY LEVELS
14. CHILD DEVELOPRENT PROGRAN A 01 2 3 4 5
12. ENPLOYER PERFORNANCE EVALUATION A 01 2 3% &
16. PEESOREEL POLICIES A 01 2 3 &
17. STAYF DRVELOPNEWY A 01 2 3 4 5
18. COALS AND OBJECTIVES cD 01 2 3 4
19. IDENPIFICATION OF CHILD'S NEEDS CD 01 2 3 4 5
20. SOCIAL EMOTIONAL DEVELOPNENT cD 01 2 3 45
21. PHYSICAL DEVELOPNEST cD 01 2 3 45
22. COGNITIVE DEVELOPHENT cD 01 2 3% 4 5
23. LANGUACE DEVELOPNENT cD 01 2 3 4 5
24. ART ‘ cD 01 2 3 45
25. NUSIC cD 012 3 45
26, DRANATIC PLAY cD 01 23 45
27. NUTRITION | 01 2 3 4 5
28. PERSONAL INTERACTION (131] 01 2 3 4 5
29. SELF COBCEPT cD 01 2 % 4 5
30. ETHNIC AND CULTURAL RECOGNITION cD 01t 2 3 45
. cD o1 2 3 4
32. STAY? PARENT CONMUNICATION ss 01 2 3 &
33. cm.n'smm E H 01 2 3% 4 5
34. FANTLY CONPIDENTIALITY Ss 01 2 3 &
5. PARENY ACTIVITIES ss 01 2 3 45
36. PARENT INVOLVEMENT 01 2 3 4 5
37. PAREST EDUCATION Ss 0Ot 2 3 4 5%
CDPES SUB SCALES: *
‘mm (‘) 0...........-..‘.....-24
ENVIRONMENTAL SAVETY (ES) Decoccccceal?
mmmm (cn) 0...........................l...........69
HERALYN SERVICES (H) Oceccccccccceld
SUTRITIONAL SERVICES (N) OcececeeesB
mm m- (s) o......‘........o...a
TRANSPORTATION (T) 0....3

o
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CARECIVER OBSERVATION FORM AND SCALE {COFAS)

.
/
.,/

e

This is the Caregiver Observation Form and Scale (COFAS) for recording
behaviors of caregivers while iateracting with chiliren in a classroom set-
ting. This. form can be used with any age group of children between infancy
and 12 ysars of age.

Please follow the steps listed below for filling out the form and in
calculating the scores for the COFAS Scale.

STEP 1:

Fill in the needed information as shown below befors beginning your observa-
tions of each caregiver.

Sxample: >> | ' ‘Caregiver #1
No. of children present at the beginning of care- 7
giver observation:
No. of adults (excluding yourself) present at the be- 2
ginning of caregiver observation:

l A 9:30 &-n-
Time of Observation: P -
Name of caregivers observed: | Louise Martin.

STEP 2:

Observe each caregiver for 10 consecutive tuso-minute periods, pausing bet~ °
ween obscrvations to record. For each two-minute period, observe then re-
cord whether or not you observed each behavior listed on the form. Record
by using either a "1", "3", or "4" code in the block corresponding to the
observation peri~: rou are in. Use the "1" code if you did observe the
specified behavior, "3 if you did not observe the specified behavior, and
the "4" if you are unsure of whether you observed the behavior. Before you
g0 to the next observation period, be sure that each block for that observa-
tion period has either a "1", "3", or "4" code in it.

t

STEP 3:

For each observation period record the type of activity being done by the
caregiver during your observation (e.g. listening to records, reading
stories, art project).

‘ i 7
AN

\
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STEP 4:

After you have recorded all of your observations, it will be necessary to
multiply these observations by the weights attached to each of the specific
behaviors observed. You will note that in the far right-hand column

there are a series of numbers. These numbers are the weights that you mul~-
tiply the individual observation blocks by. For example, in "Speak un-
solicited to a child”, let’'s say you observe this 6 out of 10 observation

blocks:
OBSERVATION BLOCKS
Speak unsolicited to child 12345678910
) 1 3411 3114] +2

To obtain the score for this paricular behavior, you do the following:

- add all the (1)'s = 6
- multiply that number (6) by the weight in
the right-hand column: 6 X (+2) = +12

That gives you your score (+12) for this specific behavior. Three's and
four's (3) & (4; are equal to gero (0O) and are not added in. They do not
affect the score positively or negatively. -

Let's use another example, g0 to "Use food as reinforcement”. Let's
say you observe this 2 out of 10 observation blocks:

¢ OBSERVATION BLOCKS

Use food as a réinforcement 12345678910
13 133333333 =3

To obtain the score for this particular behavior; you do the following:

- add all the (1)'s = 2
- multiply that number (2) by the weight in
the right-hand column: 2 X {(-3) = -6

That gives you your score {-6) for this specific behavior. Three's and
four's (3) & (4) are eqval for zero (O) and are not added in. In this case,
by default, they do affect the score positively.

Proceed with all the particular behaviors, as you did above. Then
total your scores as follows:

Item 1 Score +12
+ 5
3 +12
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Item 4 Score +3
5 0
6 +1
7 -3
8 0
9 -1

10 +*15
11 +2
12 0
13 -6
14 0
15 0
16 0
17 0
18 0
19 0
20 0
21 +5
22 0
23 0
24 0
25 0
26 0
27 0
28 0
29 0

- Calculate you total score:
Total score = +50

Now check this total score against the scale for CQOFAS:

RATING LEVEL RANGE IN SCORES
Good I (+30) to (+130)
Fair 1I (-10) to (+29)
Poor Il (-99) to {-11)
Jon-optimal IV (-1560) to (~100)

CABEGIVER OBSERVATION SCALE
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CAREGIVER OBSERVATION FORM AND SCALE (COFAS)

This form is designed to be used by the monitor in recording specific observations of caregivers’ chxld developmem ac-
tivities during a 30-minute period.

No. of children present at the beginning of the caregiver observation {7

No.ofsdtdtsmatthebqinningofawes:wobsmnon
Time of observation 7:804m Name of caregiver Coonsng Mark '

‘ Weights |
+2
+1
+2
+1

/
-] +1
3

e

Speak unsolicited (0 a child -

Use the child’s dialect

Respond verbally to a child’s spea

Read or identify pictures 1o a child

| Sing or play music with a child

Speak slowly and clearly to a child at all times
Interrupt or cut off a child’s verbalization
Scream or yell at children

Allow noise level to become so high it is hard
for observer 10 understand children

Give affectionate physical contact to child 110

Make activity suggestion to a child 11

Physically punish a child 12

Use food as reinforcement 13

Make fun of or ridicule a child 14

Let other children make fun of or ridicule a
child 15

Verbally criticize, scold or threaten a child 16

Isolate a child physically i7

|_Ignore a child’s request 18

Inwrupuchddsamvityandmmt
its completion 19

. Leave the child alone 20

; Foster development of child’s

f OTOR! ™ motor skills oo 2

I Show impatience or annoyance with child’s
questions

Use terms which are above a child’s
msom‘ngﬁabimy

Deal in abstract concepts without

; concreie examples

Show intolerance with a chiki’s mistakes and

g nmmpﬁngﬁfaulty:hinkingﬁ

Prepare or serve food for a child

Prepare activities or arrange the room

Do nathing

Talk with other adults
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3
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3
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Record the type of activity: (e.g., listening 10
records, reading a story, art project. etc.)
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Criteria for Recording Caregiver Observation

O1. Speak unsolicited to a child.

Infant, Preschooler & School Age - any time an adult makes any type of
verbalization to a child where the child has not initiated or spoken to the
adult first. The important aspect here is that the adult is the initiator
and not the child. .

A=====>C, not Ce=====DA
(1) : (3)

02. Use the child’'s dialect.

Infant, Preschooler & School Age - the adult (caregiver) speaks in the
child's appropriate dialect or attempts to use the child's dialect (e.g.,
Black Appalachian, creole or pidgins dialects). The important aspect here
is that the adult is sensitive to cultural differences as it relates to
language. Although there is a standard form of English which is generally
used in public schools in a formal setting; sensitivity and acknowledgement
of a child's cultural underpinnings expressed through his dialect should be
fostered in the preschool language There should be an opportunity for both
standard English and thn child's particular dialect to be used. Just using
standard English with no regard for the child’s dialect should be scored a
n3n.

03 Respond verbally to a child's speech.

Infant = any verbalization, including baby talk, cooing, babbling to
the infant is appropriate. The child will initiate with a verbalization
and then the adult responds.

Comem-e )? ? Acocea >C Commwea >A but the ?d?lt does not respond
1 3
The baby talk, cooing and babbling to the infant is appropriate in the first
12-18 months depending on the individual child's developmental level.

Toddler & Preschooler - from 18 months and above, the adult when she/he
responds to the child should not be cooing, babbling, or engaging in baby
talk. The adult should be expanding on the ch11d 8 speech, acting as a
model for the child. -

School-Age -~ the adult should engage in adult-type verbalization with
the child.

DEVELOPHENTAL MILESTONES - LAXGUAGE
child does:
3 months - spontaneously laughs, attends to voice with smiling/cooing
6 months - coos to music, babbles extensively; turms to sound of bell
9 months - says “"da-da”; mocks sounds in the environment
12 months - follows simple instructions; imitates words
15 months - two word vocatulary; indicates wants by pointing
18 months ~ ten definite words in vocabulary; asks for two things by
appriopriate words

ERIC 30



21 months - combine two words to form short phrase/sentence
24 months - labels any three common objects; "what's this?"--
. cat, dog, etc.
. 27 months ~ uses plursls, knows first name when asked

J0 months - three word sentences are present; knows concept of "one"

33 months - knows last name and sex; uses "I” or self-reference

36 months - four word sentences are present

39 months -~ gives first and last name; names most common

objects and pictures

42 months - complete sentences used consistently; knows concepts
of "animals”, "toys”

45 months - identifies three colors; show me the blue one; sings
simple song

48 months - comprehends: "what.do we do when hungry"; grasps
number concept "two" -

51 months - mastery of Y,J,K,G,F, and D sounds; repeats a five
word sentence

54 months - averages five-word sentences; follows a sequence of
three directions ‘

57 months - tries to use new words spontaneously; understands some °

' abstract words

60 months - no infantile speech is present; name or labels at

least six colors '

The adult should be fostering in the child the above developmental
areas or at least their attainment. Adult should not be fostering in a
child a lower developmental level if the child 4s operating at a higher
level.

-04 Read or identify pictures to a child

Infant, Preschooler, School-age - whenever the adult takes time with a
child to help the child recognigze, pick out, identify, etc. .pictures in
picture books or help a child to read at the older age ranges. (Code 1)

05 Sing or play music with a child

Infant, Preschooler, School-age ~ whensver an adult sets up a musical ex-
perience either by playing an instrument, singing songs, rhythm band, etc.
If the children are actively mobile, i.e., marching then code "1" for (21)
gross motor skills, If the children are sitting and listening to music do
not code {1) for (21). '

06 Speak slowly and clearly to children at all times

Infant, Preschooler and School-age - the adult takes the time in how she/he
talks to the child. Concern here is with the speech of the adult, is it
clear, well enunciated so that you as an observer can easily understand what
she/he is saying. Code "1". If, the adult rushes her/his sentences with
little care given to the child's understanding of what is said, code "3".
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OT Ianterrupt or cut off 8 child’s verbalization

Infant, Preschooler & School-age ~ anytime tha‘t an adult does not let a
child finish what they started to say. This is not as appropriate with in-
fants because of the egocentric nature of their verbalizations. With
toddlers 18 months plus, preschoolers and school-age children, so long as
the adult cuts off the child's verbalization, code "1".

08 Scream or yell at childrnn
Infant, Preschooler & School-age - anytime an adult raises his/her voice to
get the attention of the classrvonm, reprimand a child, etc., code "1".

09 Allovw noise level to becoms so high that it is hard for an observer to
understand what is being said.

Infant, Preschooler, & School-age - anytime during your observations where
it becomes difficult to hear what individual childrenlor caregivers are
saying. Anytime that it becomes so noisy that it is disturbing the children
and adults and distracting where .children and adults are not completing
things thoy have started, code 1. " :

10 Cive affectionate physical contact to a child

Infant, Preschoolers & School-age - anytime the caregiver picks a child up,
pats a child on the head, rocks an infant, has a child sit on the care-
giver's lap, kisses a child hugs a cbild puts an arm around a child,
code - "1", -

11 Make activity suggestion to a child

Infant, Preschoolers & School-age - the caregiver actually demonstrates or
guides the child to another activity, giveg suggestions or alternatives
for activities, code "1"

12 Physically punish a child

Infants, Preschooolers & School-age - code "1” if you see a caregiver
hit, push, shake, pull a child violently.

1
13 Use food as reinforcement

Infants, Preschoolers & School-age - anytime ‘that ,the caregiver sets up a
contingency that if you don't do this you will not get dessert, or eat,

etc. Also, at mealtime, if the caregiver does n.- ;ive the child dessert ~
for npt eating the main meal. Code "17.

14 Make fun or ridicule a child

Infants, Preschoolers # School-age - anytime that the caregiver either takes
the child aside or in front of everyone present and brings undue attention
to a child’s idiosyncracies, handicaps, etc., which embarass the child or
lower the child's self-image, or to make the child feel that there S some-
thing wrong with me. Code "17.
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15 Let other children make fun or ridicule a child

Infant, Preschoolers & School-age ~ if the caregiver makes no attempt to re-
direct children who are making fun of another child, to get them interested

in another activity, or to work with the children in getting at the roots of
the particular problem. Code "1".

16 Verbally criticize, scold or threaten a child

Infant, Preschoolers & School-age - the caregiver does not physically do
anything but threatens she/he will, puts a child down through scolding but
does not shout nor make fun of the child, but is very direct in his/her
criticism. Code "1 ".

17 Isolate a child physically

Infant - if a child acts up, the caregiver either coafines the infant in a
erib or play pen by physically removing the child from whatever she/he was
doing. Note the length of isolation and place, Code "1". Place your nots
on reverse side of the observation.

Toddler, Preschooler, School-age - if a child acts up, the caregiver either
has the child sit in a chair by himself, removes him from the room, puts him
in a time-out bay. This is done physically where the adult tells the child
and if no response actually removes the child from the activity. Record

the time and place of isolation, Code "1". Place your note on the reverse
side of the observation.

18 Iguore a child’s request

Infants, Preschoolers, & School-age - unytime that a child either makes a
verbal or non-verbal request {infant tugging at caregiver) and caregiver
doesn’t respond. The caregiver doesn't even acknowledge the child by saying
I1'11l answer that later or with a pat on the head. Code "1".

19 Interrupt a child’s activity and prevent its completion

Infant: Preschoolers, & School-age - whenever an adult ignores individual
skille ,f children and makes them complete the same activity at the same
time. There is no built-in factor for individual differences and having
children work at their individual pace--Code "1"

20 Leaves the children alone

Infants, Preschoolers, & School-age - whenever the caregiver, no matter what
the reason, leaves the children unattended, Code "1".

(Instruction: If the adult leaves with someone else watching the
children and will return shortly, interrupt your observations and con-
tinue when she 'he returns. If the caregiver will not be returnine
for a long period of time, then observe the remaining caregiver.)
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21 Foster Development of a child's gross motor skills

Infants - any activity which involves rolling, sitting up, pulling up,
walking, crawling, etc., Code "1".

Preschoolers & School-age -~ any activity which involves running, somer-
saulting, twisting, jumping, calesthetics, etc., gymnastics (supervised by
adult), Code "1".

22 Show impatience or annoyance with child's question

Infants, Preschoolers & School-age - anytime that a child asks a question,
and the caregiver is quick to answer to get rid of the child or is visibly
annoyed that the child asked the question, Code "1".

23 Use terms which are above a child’s reasoning ability

Infants - whenever the caregiver uses terms and expects the children to re-
tain the information, i.e., knowledge of colors, numbers, alphabet, sizes
and shapes. Using these as descriptions on the caregivers part is o.k.,

but not to expect the children to use the same descriptions, Code "1".
Preschoolers -~ vhenever the caregiver uses terms and expects the children to
retain the information, i.e., knowledge of notions of association, tran-
sitivity, conservation of area, numbers, etc., Code "1".

School-age ~ up to 10 or 11. To expect the chiluren to solve verbal or
hypothetical problems, Code "1".

24 Deal in abstract Concepts without concrete examples

Infants, Preschoolers & School-age - (to 11 yrs) presentation of an activity
such as shapes without having a two dimensional or three dimensional model
for the children to see, touch, manipulate. Counting without the actual
physical objects present, Code "1",

25 Show intolerance with a child’s mistakes & not accepting faulty thinking

Infants, Preschoolers & Schovl-age - too much emphasis placed upon “there
is only one correct answer”! Not sensitive to a child's thinking being
very different from an adults. For example, an infant learns about objects
by mouthing them. A preschooler is egocentric, cannot transfer learning,
centers on one particular perceptual entity, cannot reverse his thinking.

A school-age child (more than 11 yrs) cannot solve problems involving the
future, Code "1".

26 Prepare or serve food for a child

Infant - preparing baby food, setting up high chair, warming a bottle,
feeding a child by bottle or spoon, Code 1"
Preschooler & School-age - setting up table, serving food or helping child
to serve food, Code "1"
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27 Prepare activities and/or arrange the room

Infant, Preschoolers, & School-age ~ whenever the caregiver is engaged in
perparing for an upcoming activity (getting materials organized) or arrang-
ing room (placement of tables or chairs) or while the activity is going on
(helping a child complete the activity), Code "1",

28 Do nothing

Caregiver is detached from children and other adults; staring into space,
not on a break. Not responsive, Code "1".

29 Talk with other adults .
Conversation is directed to other adults -~ while ignoring children--Code *

"1", If the conversation involves having other adults help out or to plan
activities, then code "3",
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This form is designed to be used by the monitor in recording specific observations of

CAREGIVER OBSERVATION FORM AND SCALE (COFAS)

tivities during a 30-minute period.

No. of children present at the beginning of the caregiver observation
No. of adults present at the beginning of a caregiver observation
Time of observation

caregivers’ child development ac-

Name of caregiver

During your observation did the caregiver:

Two-minute Observation Periods
1 2 3 4 5 6 7 8 9

10

=

k unealicited to a child -

e

Use the child’s dinfect

Respond verbally 10 a child’s pear.

Resd or idesstify pictures to a child

| Sing or play music with a child

Spenk stowly and clearly t0 a child at all times

LANGUAGE

Interrupt or cut off a child"s verbalization

Scream or yell at children

Allow noise level to become 30 high it is hard
for observer to understand children

8 [R]|8]g[e||Ci8

Give affectionate physical contact to child

Make activiry suggestion to a child

Physically punish a child

Use food as reinforcement

Make fun of or ridicule a child

Let other children make fun of or ridicule 3
child

Verbally criticize, scold or threaten a child

Isolate a child physically

SOCIO-EMOTIONAL .

| Ignore a child’s request

Interrupt 3 child’s activity and prevent
its completion

Leave the child alone

TOR

Foster development of child’s gross
motor skills

Show impatience or annoyance with ciL-:.i's

Use terms which are above a child’s
reasoning ability

COGNITIVE

Deal in abstract concepts without
concrete examples

Show intolerance with a child’s mistakes and
not accepting faulty thinking

Prepare or serve food for a child

Prepare activities or drrange the room

CARE-
GIVING

Do nothing

Talk with other aduits

SIRNIRIR ¥ B I8

Record the type of activity: (e.g., listening to
re ords, reading a story, art project, etc.)
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