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Preface

Some years ago | visited a school which tracked students according
to ability level. In one room I saw students moving from one activity
center to another, they had an array of materials to work with, and these
"bright" students and their teacher were actively engaged in learning. In
another room | saw students completing workbook exercises, the
environment in this class was much less rich, and neither teacher nor
students seemed interested in what was happening. No one needed to
tell me where these students fit on the ability hierarchy. Writing instruc-
tion often resembles this school's practice, using innovative approaches
. with able students and leaving less able students to do drill work.

Lynn Howgate claims that instruction in writing processes are for ail -
students. In fact, according to Lynn, writing processes have special value
for less able students whose self-esteem can be enhanced by carrying a
project through from prewriting to publication. [ find it impossible to
disagree with /her because she has such compelling evidence. Even
though I have'seen them several times, I am still amazed by the transfor-
mation evident in Mike's successive drafts.

Not only does she make large claims for the relationship between
student self-esteem and writing processes, Lynn shows how teachers can
employ writing processes to enhance students’ confidence. The careful
explanations in this book answer "how to" questions, and the extensive
examples demonstrate the worth of the endeavor.

~ Anne Ruggles Gere, Director,
Puge* Sound Writing Program

English Department,
University of Washington
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"Mike, tell me more about your uncle" 1 said, so Mike circled the
word "ukul" on his rough draft. Then I asked him to explain the "moter
sicol trat in the woods" and he drew a line under the words. My final
question was zbout the mud pit in his story. Mike noted this on his
rough draft and eagerly returned to his desk to write more about his
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uncle, his motorcycle tiack, and his mud pit. After two more fhree-
minute revision conferences with me, Mike made additional revisions.
We proofread his third revision for spelling and punctuation. This is
Mike’s finished paper:
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It was May of the school year when Mike wrote his mntorcycie
story. i doubt he would have written it in September because in Sep-
tember he wasn’t interested in writing, Mike just wasa’t that intevested
in school work, except maybe for sports and math. "Wheels" were where
it was at, all kinds of wheels, like motoreycles, go-carts, and cars.

Mike was a student in my fifth grade class. He was one of my Spe-
cial Education students in a self-contained classroom ot thirty, He had
le rning disabilitics in reading, writing, and spelling. 1 found his

my
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“handwritirig and spelling impossible to decipher and his attention hard to
corral. In fact, the first week of school Mike wrote nothing in his writing
notebook during our daily five minute freewrites. Since freewriting is
simply writing non-stop about anything that comes to miad, | expected
everyone would participate and feel successful, As time went on Mike
did freewriting, probably because everybody eise did and freewriting was
less boring than just sitting. -

By the ihird week of school we were all freewriting daily and jour-
nal writing three times a week. The first time [ collected all of the stu-
dents’ writing notebooks to read over the weekend I found out how
much of a problem Mike’s handwriting was going to be for me. Because
I felt strongly ihat a written response from me was important, not only
from the stardpoint of writigg but also from the standpoint of teacher-
student rapport, I wanted to-rake just the right comment in each note-
book. How was I going to write in Mike's notebook when I couldn’t read
his writing? After careful study of several entries, I finally wrote a posi-
tive commeni about math and asked about his football team. It went
tha way, pretty much, in his writing notebook ail year because these
were the kinds of entries for which,the students were tu write non-stop
on a topic and not worry about spelling or punciuation. The purpose of
the assignment was to help the students feel comfortable with the act of
writing. Duriny the year | wrote comments and questions about football,
baseball, basketball and--between sports seasons—about wheeis. Mike
always answered ray questiont. 'nd even invited me, as a result of my
comments, to oie of his football games.

We id many other kinds of writing activities. By October each stu-
dent had siarted an individual dictionary that included vocabulary words
from all areas of the curriculum, had written and revised a story for kin-
dergarteners about a field trip to a symphony, and had participated in a
“teacherless writing group." A "teacherless writing group," described oy
Peter Elbow in Writing Without Teachers (see Resources), is four to six
students who respond to each other’s writing in a positive manner.
Mike's writing group responded to his writing, and gradually I noticed
Mike becoming interested in writing, When his writing group met he
wiote comments abgut other students’ writing, and when it was his turn
to read his story, he read with pride. After he finished reading, he heard
what words in his story the members of his group liked best. Mike
would kind of puff up, and I saw a little sparkle in his eye that I hadn’t
seen before. When he asked me if he could take his symphony story. to
practice reading it before our class read to the kindergartners, I felt a nib-
ble on the writing ling,

f think the turning point for Mike was the headphone episode. One
day in January I put on an old headphone with a mouthpicce and had the
class write down the conversation they each imagined 1 was having.
Mike’s story was about a pilot who crashed his bomber. After two
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student-teacher revision conferences Mike had his story readv for his
writing group. As luck would have it, the local paper was doing an article
on "Writing and Enjoying," and the reporter who came to our classroom
observed Mike’s writing group. Not only was Mike's picture in the paper
along with the other members of his writing group, but also excerpts
from his bomber story were printed. The whole newspaper experience
for Mike was a little like winning a go-cart race.

But I'd call Mike’s motorcycle story his real success story because
Mike saw how he had improved his writing and heard reinforring com-
ments from his peers. When Mike showed me the written comments
he'd received, he said, "They really like my story, especially the parts I
changed." Mike had a feeling of control over his writing which is impor-
tant for students. Knowiedge of this control of writing helps students to
see that they have control of language which leads to control of one's -
own life, thus increasing self-confidence and enhancing self-esteem.
Mike's story showed me two things: what writing practice and self-
confidence can do, not only for writing but also for self-esteem, and just
now vital the student-teacher relationship is to the building of that self-
esteem through writing. :

During the 1970’s, in order to better understand my students and
what motivated them, I read widely in the field of humanistic psychology.
I found that the writers I was reading emphasized the important role
self-esteem plays in human motivation. Abraham Maslow, in his hierar-
chy of human needs, recognizes a need for personal achievement and
sense of recognition and approval from others. He feels that the rewards
of self-esteemn are represented by an internal satisfaction which accom-
panies a feeling of self-worth and feelings of self-respect. As a result of
these readings, I began incorporating ways to build self-esteem into my
teaching style. I used positive reinforcement in my classroom and pro-
vided activities that fostered goal setting and decision making.

In the late 1970’s, I read the document of the Santa Clara County,
California, Writing Committee (Students Can Write), and in it found
reports of research on writing and implications for teaching that sup-
ported the conviction that students can write effectively. Using the docu-
ment as a resource, I tried different strategies for teaching and evaluating
writing in both my fifth and eighth grade classes.

I participated in the Summer Institute of the Puget Sound Writing
Program in 1979. The Institute provided opportunities for teachers to
write and to increase their knowledge of the composing process. As a
result of the project I returned to the classroom and began to discover
ways that the self-esteem of young writers could be nurtured through the
writing process.

The writing process has often been divided into prewriting,

-4.
9




drafting, revising, proofreading, and publication. The teacher can pro-
vide activities geared to each of these stages that will enable students to
become better writers. Success in writing will give students self
confidence which enhances their self-esteem. These claims have been
substantiated by my own experience with student writers. Those student
writers who improved their writing made me more aware of the special
role that writing can play in building students’ self-esteem.

Because teachers are in.unique positions to understand the
strengths and weaknesses of their students, they can use that knowledge
to the students’ advantage during any phase of the writing process. The
rapport the teacher develops with each student is necessary in order for
the students to be receptive to suggestions concerning their writing.

This booklet relates the procedures I use from the creating of class-
room climate to the publication of student writing. In its preparation I
drew from my experience in teaching fifth grade and eighth grade in trad-
itional settings. I was further influenced by my experience in teaching
-grades one, two, and three. It is my hope that the reader will see the
importance of the siudent-teacher relationship in the building of self-
esteem through the writing process.



Settmg/
the Stage

Teachers can provide writing activities guaranteeing students’ suc-
cess in writing. Having experienced success, students are more comfort-
able sharing their writing with fellow class members,

At the beginning of the school year, when notebooks are new and
appealing, daily and weekly writing activities can be introduced
effectively. I request my students to bring sectioned notebooks to school




by the end of the first week for recording various kinds of writing. I
inform the class that their writing notebook activities will include
freewriting, focused freewriting, journal writing, and dictation. [ use my
explanation of such types of writing as an "advance organizer" to set the
stage and arouse curiosity.

FREEWRITING

Freewriting is non-stop writing for a specified period of time. It
enables students to express themselves in a non-threatening situation and
provides them with an awareness that they have thoughts worthy of com-
municating. This idea by itself builds seif-esteem.

I begin each period with five minutes of freewriting. I encourage
the understanding that writing is important in the classroom by having
"everyone participate including myself. For some intermediate grade stu-
dents, five minutes is an eternity, and the ticking of a timer during writ-
ing and the ringing of a bell to end the activity are helpful. Middle
school students (sixth-eighth) may agree that five minutes is an eternity,
but usually are mature enough for the teacher’§ directions to be
sufficient. In introducing freewriting, I explain to students that such
writing is continuous—no stopping allowed. [ have to repeat this re-
minder frequently during tlie year in order for pupils to quiet the voices -
of their internal critics. They need to hear me say, "Spelling, handwrit-
ing, punctuation, and sentence structure are not the objective of this
assignment.” They need to hear, "Thc objective 15 continuous writing
without stopping.”" If my students are unable to write non-stop, I ask
them to write any word over and over until something else comes into
their minds. The essence of freewriting is the free flow of ideas neither
carefully organized nor well refined. For such writing, s 'dents need the
security of privacy. For this reason I never ask students to trade note-
books.

Freewriting can be used for other purposes. During free reading or
uninterrupted sustained silent reading in the classroom many students
enjoy reading their free-writing entries. (This activity is especially valu-
able for students having reading problems because the entries are some-
thing they wrote. They can decode such entries, comprehend them, and
enjoy them.) Such reading serves to generate ideas for other freewriting. .

Freewriting generates self-esteem as students fill their notebooks

with their own writing; they gain a sense of fulfillment and an espnt de
corps with classmates.
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Freewriting .—Sludénl Examples

Jennifer's creativity and vivaciousness added to her naturally

fluid style:
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Annika’s anthusiastic writing was in contrast to her reserved
personality:
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Beth's conscientious nature was relieved by the freedom
inherent "in freewriting:

Question: How do you feel about freewriting?
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Amy enjoyed having the opportunity to write daily and at the end
of five minutes was usually the.last student to put down her pencil:

—Fifth 'Grade
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. Joele wrote with the same precision and energy that she applied to
her athletic endeavors:
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Kari’s writing was not inhibited by her carefully refined writing

Hari Stren 3/ |7 {%i

skills.

—Eighth Grade

FOCUSED FREEWRITING

A second type of freewriting is focused freewriting dealing with a
designated topic. Here students must limit themselves to one top.c or
idea. I usually provide the topic, but sometimes my students suggest a
better idea. Occasionally I employ focused freewriting to introduce or
review a topic or idea. I have discovered that group discussions following
focused freewritings assist students to become aware of problems arising
when writing on a specific topic for any extended length of time. As
with freewriting, focused freewriting provides students with non-
threatening opportunities to express opinions, concerns, and beliefs.

In order for freewriting and focused freewriting to be just that, free,
I make no comments. [ collect notebooks that contain these and other
kKinds of writing periodically. Students wishing me to read the freewriting
leave the pages unmarked. Students wishing a page or pages to remain
private indicate this by placing a diagonal line through the writing. This
act of designating what’s to be read or not read gives students a sense of
control over their writing and their world.

.11
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Focuscd freewriting is done for ten minutes once a week. In group
discussions following such writing, students are encouraged to share their
entries. Self-esteem is strengthened when students see that they can
write on a single topic for ten minutes and then hear themselves share
selected portions of their writing efforts.

The following samples are from an eighth grade class that had
listened to three poems by Langston Hughes read in connection with
Martin Luther King Day. The themes were love, pride, and hope.
These two students chose the same theme, the love of a friend.

Focused Freewriting—Student Examples
Elizabeth had it all. She was ‘successful in all her subjects and
active in student government. She was exceptionally talented in

dance and the theater. For her the writing provided an opportunity
to give added polish to her skills.
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' This child had a history of difficulty with school. Despite that his-
. tory this opportunity for writing not only piqued his interest but
provided him with success. He enjoyed himself:
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Jennifer’s enthusiasm for life was expressed in her writing.
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JOURNAL WRITING

A third type of notebook writing is journal writing with specific
assighments. Such writing is employed to increase students' awareness
of their thoughts—théir poten...! ideas for writing.

I explain to my students that journal writing differs from freewriting
in that they are to take a more conscious, deliberate approach to their
writing. Journal topics are selected from all areas of ihe curriculum.
This variety triggers and sustains student interest and brings home the
point that good ideas for writing can be found in all subject areas. Jour-
nal entries may range from career education, to social studies topics, to
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the grading system. Concomitantly, journal writing provides students
with many rough drafts from which they may choose to make a revision.
Students who have the opportunity to select 4 draft for revision are more
committed and enthusiastic about their writing and are building their
decision-making skills.

We write in the journal section of the notebook two times a week
for fifteen to twenty minutes. The students spend a few minutes plan-
ning before they begin writing on the topic assigned for the day. The
journal section of the notecbook provides me with ai opportunity to write
my reactiort to students’ writing, In addition to commenting on their
entries, I will frequently add a personal note about sorie activity they are
involved in or ask them a question. [ care about their writing, and |
want them to know it. It is amazing how the most uninterested fifth
grader or biasé eighth grader will hurriedly flip through the pages in order
to find what I have written. Self-esteem grows when students’ attention
to their own writing is reinforced because someone cares about what they
are saying. Allowing students opportunities to make decisions is another
way in which the writing process contributes to the building of self-
esteem.

Journals—Student Examples

Denny had no difficulty expressing his ideas in his written or¢ oral
work. This assignment followed a class discussion on friendship.
Students were to reflect for five minutes and then write for fifteen
minutgs. /b
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Stefanie was a mature, organized student who freg: .\ . iun-
teered during class. This journal writing assignme -« -, 12 in
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the writing of poetry as a culminating activity conciuuimng a five-
week poetry unit.
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—Eighth Grade

~ Mark “was always anxious to contribute to class discussion and
expressed definite opinions regardless of their popularity. This
journal writing assignment followed the second meeting of our
teacherless writing groups. Students were to write their reactions to
being a member of a writing group.
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DICTATION

One final type of. notebook writing is dictation, a recording of
material read aloud by another. I use dictation two or three times a week
in order to help my students become better listeners and writers. I read
a portion of a poem or a prose passage and the students copy it down.
Sometimes | ask them to speak aloud what they are writing while they
are writing it, and other times I have them read it orally after the writing
is finished. I select passages that provide students with exposure to. a
variety of writing styles. 1 instruct them to listen to the voice of the
writing while they are copying.

We begin the year with copying short quotations. This practice
allows even the slowest writer or poorest listener to be successful in
recording what is being read. As listening and writing skills improve,
students transcribe longer works. Through dictation students hear, write,
and say words they might not use at any other time.

The nature of the dictation exercise provides opportunities for suc-
cess in listening, writing, and speaking. Such success contributes to self-
esteem.

Dictation—Student Examples

Stefanie always completed her assignments with care and accuracy.
This dictation assignment was given at the beginning of the new
year to stimulate thinking about different types of resolutions.
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Stuart expressed himself orally and in his written work in a very
formal manner. 1 gave this dictation exercise on the second day of
class. It is symbolic of my feelings about children.
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NOTION NOTES

An activity that provides instant publication for students is the writ-
ing and reading of notion notes. A notion note is a slip of paper on
which students are asked to record a word, a thought, a phrase —anything
relating to a thought or feeling.

Once a week | give my students a slip of paper upon entering the
classroom. 1 ask them to write about something that is on their minds,
either emotion or idea. It can be a word, a phrase, or a sentence. No
names are signed to this writing. As they complete their notion notes
they fold them and hand them to me. After collecting the notes, I read
them to the class. It is important that the anonymity of the students is
retained. I refrain from commenting on any of the notes and do not read
inappropriate ones. Slips containing foul language and swearing eventu-
ally disappear. I remind students that notes referring to students in our
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class will not be read. This policy eliminates put-downs and popularity
contests.

We keep the nouon notes in a large box, and at the end of the year
they are used by students as writing topics. Notion notes give students -
weekly opportunities for publication. Listening to the thoughts of others
builds a sense of co,’mmumty. Once the tradition is established students
support it largely because they enjoy hearing their own words, '

Notion Notes—Student Examples
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ANAGRAM NAME TAGS

Another "device" to involve students in writing is the anagram
name tag, the forming of a new name by transposing the letters of one’s
original name. :

I ask students in each of my classes to make individual anagrams
out of the letters of their first and last names. We spend one class period
on this project, and I encourage students to help one another. Once the
anagrams are completed for all my classes, | wrlte each name on a five by
eight card. I color code the classes.

We display the anagrams in a prominent place in the room as a per-
manent part of our decor. Students enjoy deciphering the names, and
parents are intrigued with the task of finding their child’s anagram during
an open house or visit to the classroom. The eighty anagrams are a focus
of attention throughout the year. Students from other classes come in
before and after school and try to guess whio the anagrams belong to and
even want me to help them write one for their names. My students are
proud of this display and often explain the process to visitors in our
. classroom. The anagrams have been used as pen names for short stories
and letter writing.

Anagram Name Tags—Student Examples Wi nk Mee mee.
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TRIADS AND SELF-ESTEEM

The emphasis on self in society today makes it easier not to attend
to the'needs of others. In a classroom this means some students are left
out. Daniel Fader, in his The New Hooked on Books, sees students in the
classroom who get lost in the shuffle as the biggest problem in teaching
today. In an attempt to solve this problem he suggests the use of triads,
three students working together as a group. I use triads in my eighth
grade classes as a way to involve all my students actively in the learning
process. These groups collaborate all year and are responsible for each
other. After a week of informal reading, writing, and spelling testing,
along with watching and listening to a class, | rank order the students
from the student who is best able to give help in the subject of the
course to the student who appears most needful of receiving help. The
list is then divided into three equal segments. Each triad contains one
student from the top third segment, one from the middle segment, and
one from the weakest third. Ideally each triad has boys and girls.

We do many assignments as triads, especially those pertaining to
grammar. When a triad works on an assignment, the paper turned in is a
composite of the members’ thoughts and has the handwriting of all three
persons. An additional benefit of working in triads is that many students
find it easier to participate in class discussions. Individual students who
are reluctant to volunteer during class discussions find it easier to
respond with " We didn’t find any active verbs" as opposed to "I couldn’t
find any active verbs." By working in a triad, individuals give each other
help and support and foster responsibility.

Working in triads has done wonders for my students. Positive
comments by their classmates have furnished support. Words of praise
from peers have encouraged students to improve their writing and to feel
good about themselves. Knowing how to give and receive help are
important skills, ones that build self-confidence.

2
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Prewriting is any experience that the student has before writing that
serves to inspire his or her writing. It is reflecting on the memory of a
prior experience or focusing on a new experience that gives the student
"something" to write about. The teacher’s role is to help individual stu-
dents focus on 4 particular experience. The stage of prewriting is vital in
the composing process because it gives the writer ideas on which to base
the writing.
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In the clementary and in the middle school, my most successful
writing assignments follow a planned prewriting experience. These
experiences involve my whole class either inside or outside the class-
room. Class discussions based on the experience are the key to building
self-esteem through prewriting. Sometimes discussions occur before and
after the prewriting experience. [ lead prewriting discussions in a manner
that will insure success. | pose questions that have no right or wrong
answers and immediately call on volunteers who are hesitant to partici-
pate, calling later on students who are always willing to contribute their
ideas. The ambience of the discussion is one of freedom, allowing all
students to contribute meaningfully.

. | discuss with my students the intended audience and writing pur-
pose. Students can focus and clarify their thoughts when they have a
well-defined audience and purpose for writing.

During the discussion of the prewriting activity, I focus attention
on what occurred. Such group discussion enables the group to come up
with more ideas for writing than individual students would think of on
their own. Next, we record all the words connected with the experience
either on the chalkboard or on paper. We leave the words in view as
long as they are needed and many times add new ones durmg the draft-
ing and revising stages of writing.

Through discussion students gain ideas and words to use in their
writing. The developmental nature of discussion allows each student to
contribute to and share in the richness of the activity.

FIELD TRIPS AS PREWRITING

Any kind of field trip is a natural focus for writin® hecause it
involves all the students’ senses.

Each year all fifth grades in our district attend a performance of the
Seattle Symphony presented especially for students. The trip t» the sym-
phony is a prewriting experience that prompts beneficial discussion both
before and afte. the event. The program includes both music and dance.
The children always find the trip exciting, as it involves riding the school
bus, which is transported across Puget Sound by ferry, merging with
thousands of other elementary-aged students, and climbing the ramps of
the Seattle Opera House to sit in luxury while enjoying the sights and
sounds. For most of the students this is their first experience of a live
performance of a symphony.

Before my fifth grade attended the symphony, I talked with them
about what we would be seeing and hearing. I told them to make mental
notes of what they saw, heard, and felt at the symphony. Later I helped
them record their observations.
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We discussed the possibilities of an audience for the writing prior to
the performance and selected the kindergarten. This decision was based
on the feeling that most kindergartners wouldn’t have experienced a
symphony and would enjoy hearing about one from a fifth grader’s point
of view. The purpose of the writing was to give a detailed description of
the eveat. -Upon returning to the classroom after the field trip, we brain-
stormed about our observations with all students contributing to the dis-
cussion. As they listened to themselves and to each other, they gen-
erated ideas for writing and shared points of view to be considered.
Katie felt most kindergartners would enjoy listening to a story written
from the vantage point of a drum:

This student was correct—the kindergartners loved that particular story.

My students enjoyed sharing their feelings about the symphony trip.
Since this was an experience we had in common, everyone could under-
stand what was said. Even the least articulate students felt they were
making valuable contributions tu the discussion.

ASSEMBLIES AS PREWRITING

Assemblies are good prewriting experiences because they involve
the whole class and are usually planned around students’ interests.

The dedication of our elementary school was an assembly that had a
lot of p..ential for writing. Although held in the familiar multipurpose
room, it had the air of a formal occasion. The president of the school
board welcomed the audience and introduced the special guests and
speakers. The fifth grade students participated as audience but also
presented a choral singing of patrict’'c songs. Following their performs-
ance, spcakers from the historical society and the State Oftice of Public
-25. o
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Instructiun described the life and contributions of Lizzie Ordway, for
whom the school was named. The other students and teachers in the
school "attended" the assembly by watching it on closed circuit teievision
in their classrooms. After the ceremony refreshments were served in the
school library to all the guests while students enjoyed treats in their class-
rooms. Three weeks after this event my students presented to the

school’s principal a bound book of their accounts of the dedication
ceremony.

Before we attended the ceremony, 1 discussed with my fifth graders
what kind of things news reporters look for when covering events. 1
brought in several newspapers, and we talked about how news articles are
written.

We discussed the importance of the five "W’s" of reporting and how
we would use them as a guide for remembering specific details about the
assembly. We decided that the audience for our writing would be com-
munity members unable to attend the ceremony. The purpose of the
writing would be to furnish an accurate account of the dedication. My
students attended the ceremony as reporters and after the assembly
shared impressions. We discussed the five "W's" and listed pertinent
words for our stories on the chalkboard. Students expressed a concern
for accurate spelling of the names of the participants which demonstrated
on their part a natural concern for mechanics. (Excerpts:from the book
of news stories we presented to our principal, Mr. William Hoots, are
included on pp. 136-139.)

A group experience followed by an edifying discussion gives 'stu-
dents enough information to construct interesting stories which they can
share.

READING AS PREWRITING

Listening to short stories and poems is another kind of prewriting
activity in my classes.

I read Anton Chekov's story "The Bet" to my eighth graders and
lead a discussion of capital punishment vs. voluntary {ife imprisonment.
I often plan prewriting activities that include physical movement and
decision-making in some form. For this activity students line up on
opposite sides of the room depending on how they feel about the two
issues. Students then give reasons for their choices.

We discuss the elements of the story and Chekov’s techniques of
writing, Following the discussion a vocabulary list is made and students
copy words they want to remember in their notebooks. The purpose of
this assighment is to write another ending for Chekov's story. The audi-
ence for the assignment is their peer group.

I read Halloween poems as another prewriting activity. Lots of
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short poems with good images and vivid words work best. After the
poetry reading we create a vocabulary list on the chalkboard or students
write individual lists. I give them a time limit and then ask for the long-
est list to be read while other students check off any matching words.
This activity provides an inspiring list of words, and everybody is
involved. My fifth graders and eighth graders use this prewriting activity
in the writing of Halloween books for first graders. (Samples from the
children’s books are included on pp. 126-135.)

Providing experiences that furnish students with a rich background
and vocabulary for writing encourages students to become actively
involved in discussions and decision-making. Their -participation pro-
motes additional writing.

VOCABULARY STUDY AS PREWRITING

Vocabulary development can be used at any grade level as a
prewriting activity. 1 have students at the fifth grade level create dic-
tionaries as a daily prewriting activity. On the chalkboard each morning I
record unfamiliar words from the subject areas we are studying. The
number of words depends on the amount of time available for this
activity.

Students look up the meanings of the words in a dictionary or text-
book glossary and then compose their own definitions of each word.
Words are illustrated and their meanings discussed in class. This writing
activity serves to familiarize students with unfamiliar words that are
required for reading and writing. Student dictionaries may include words
used in music, social studies, science, health, language arts, French,
math, economics, alcohol education, and holidays. (Sample pages from
student dictionaries are included on pp. 103-106.) - '

I use vocabulary work at the eighth grade level as a weekly prewrit-
ing activity. Two lists of twenty words are written on the chalkboard
each Monday. One list contains words that are above grade level while
the other list is comprised of words below grade level. 1 use the vocabu-
lary inventories for grades three through twelve found in Thorndike-
Barnhart’s prospectus of The World Book Encyclopedia Dictionary. Stu-
dents decide which list best suits their needs. I introduce all the words
each week through context clues, and after the meanings have been
guessed, the class pronounces both lists.

We work in groups to look up the meanings of the words. Students
divide the list so that each person actually looks up only a portion of the
list. Group members dictate the meanings they have looked up to the
other members in the group. In this way students have an opportunity to
talk to each other about the words and to practice taking dictation from
each other. When each group member has all the definitions the group
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writes twenty sentences together. Each Friday students spell the words
- and use them in a composition. The compositions are rough drafts that
can be developed for other writing assignments.

Vocabulary-Spelling Exercise—Student Example
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The practice of using new words in speaking and writing helps to
build confidence in the use of language. Writing assignments that
include prewriting activities and an identified purpose and audience pro-
vide the kind of motivation necessary to involve students of varying abil-
ities in the writing process.

CREATIVE DRAMATICS AS PREWRITING
Role playing and imagining are stimulating prewriting activities
involving both teacher and students. I find that many students feel

uncomfortable participating in creative dramatics, so I do the role play-

ing. One example of an activity | use with students is the "Anything
Box." Linda Monthy, a fellow teacher, presented this lesson 5o effectively
during the 1979 Summer Institute of the Puget Sound Writing Program
that 1 couldn’t wait to try it in the classroom. Tlus activity is most
effective at the beginning of a class or period. When everyone is seated I
fug in, with great difficulty, my imaginary suitcase and with assistance
from two students, set it on a table. Next, I pretend to open the suitcase..
and remove a box. By this time students are beginning to nudge each
other with questioning looks. Nevertheless, | explain that [ have a very
special box. | show my box to the class and tell them it is called the
"Anything Box" and that it can make other "Anything Boxes." | set it
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down, and by uttering the special word "skitaratafrataratiz” 1 order my
box to make other boxes. (I use different special words to activate my
box, but the most popular one has remained "skitaratafrataratiz.") While
passing the boxes i tell the students to hold their boxes on their desks as
I describe the other things that make the "Anything Box" special. |
inform them that cach box made by "Anything Box" is different from
gvery other in color, texture, smell, ‘etc., and that each box will contain
anything a student wants.
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After receiving the boxes students are asked to share in writing the
special qualities of their "Anything Boxes." The purpose of the writing
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assignment is to describe the box in detail, how it looks inside and out
and what it feels and smells like. The audience for the writing is their
peers. After the writing, students are requested to keep their "Anything
Box" in a safe place in their desks but handy for use at a later date. Paul,
a boy who hadn’t been too excited about school, rushed into class the
day after we had done this activity in fifth grade and told me that he had
taken his "Anything Box" home to show his parents and his father had
accidently stepped on it. He wanted to know if THE "Anything Box"
could please make him another box.
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—Fifth Grade

In order to create a "scene" as a prewriting activity, I need the help
of another person to assist with dialogue and acting. One of my favorites
for fifth graders includes a motorcycle and rider, but I've seen a bicycle
used just as effectively. I asked a young man, already known to the
class, to rush into our classroom with his motorcycle and ask to leave it

“there while he phoned the police about the attempted theft of his

Q

Kawasaki 900. He gave us his 'account of what had happened and then
left the room, supposedly to telephone the police. The "scene" took
about two-minutes. After hc'd left I asked my students to write down
everything they could remember. The purpose of this assignment was to
write one or two paragraphs describing the "scene" for their peers. A few
students immediately questioned the authenticity of the crime, and I told
them the truth. Some were a little disappointed, but later on the play-
ground I overheard a student remark, "Mrs. Howgate does the craziest
things in order to give us fun things to write about."

Earlier (p. 3) I mentioned the headphones and how they can be
used as a prewriting activity. [ develop the vocabulary list first for this
prewriting activity. We talk about all the places where people use head-
phones as a means of communication. The list may include department
stores, football games (coaches), police stations, taxi cabs, and airports.
Once the list is well developed, I put on the headphones, pretend to plug
them into an outlet, and tell the class I will signal them when I begin to
communicate. We discuss the fact that they will not hear my voice even
though I am communicating with someone. The purpose of this assign-
ment is to write the dialogue that is occurring between me and the per-
son with whom I am speaking. The audience for this writing is their peer
group. '
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Self-esteem is enhanced when students participate in activities that
allow them to exercise the power of their imaginations. The use of
imagining in writing helps students gain confidence in descriptive writing,




When students realize that the purpose of a rough draft is simply to
write everything they can say about a topic, without concern at this stage
for spelling, punctuation, or organization, they will approach creating the

draft with less apprehension. In this stage of writing the concern is with

thoughts and ideas, not mechanics and organization. Before the first
draft of the first writing assignment, I call attention to large posters I
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have in my classroom of "Composing as a Process." I talk with my stu-
dents about the importance of looking at drafting as just the beginning of
the process. Once everything they can think of is written down they can
select the best ideas to develop. The more they write the more ideas
they have from which to choose. [ talk about the various terms that can
be used for drafting: "rough draft," "fast draft," and "first draft" all refer
to initial writing. The term "fast draft" appeals to students because it -
sounds like writing that is not going to take forever, and the term implies

“that it is not the final product but a beginning. I keep stressing that dur-

ing the writing of the rough or first or fast draft it doesn’t matter if there
are misspelled words or missing capitals or commas because these

.mechanical errors can be corrected during the proofreading session. The

point I make over and over is "Write everything you can ahout your
topic. We can worry about the mechanics later." To phrase it another
way, "If you are worried about the mechanics and organization at the
drafting stage, you probably won’t write enough to proofread.” '

We establish the idea that the rough draft is just that—a rough draft
to be used as a jumping off place, a starting point for writing. - Drafting
sessions follow as closely as possible the prewriting activities and take
place in class so students can focus on their writing without being dis-
tracted by other activities. A time limit helps students to concentrate on
the writing of the rough draft. The vocabulary lists that are developed
during the prewriling experience and the discussions are important for
the writing of the first draft because the words are a catalyst for some
students and a resource for others. Students who need the security of
correct spelling at all times benefit from the vocabulary list. Students
who are stimulated by a prewriting activity and who have an opportunity,
through discussion, to be exposed to ideas and language will have more
to write about and will feel more confident about their writing. My stu-
dents all have file folders in which they keep all of their rough drafts.
When they need an idea for a piece of writing they are going to develop,
they have a collection of drafts from which to choose. Students are
astonished when they look in their folders and see how much they actu-
ally have produced. Another kind of draft writing occurs when students
fill out forms. Forms for complaints, requests, and explanations are used
in my room as a way for students to express their concerns. Once the
form is completed and handed in, I read it and respond if appropriate.
The forms are then filed in the student’s writing folder. These forms
may be used as rough drafts for future writing assignments. Bob Kearns
presented these forms at an inservice workshop, and I immediately
adopted them as part of my classroom writing program because they fill a
student’s need to be heard and to receive a response. {Sample forms are
included on pp. 107-110.)

Self-esteem is enhanced through drafting because students have the
. 34 -
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freedom to generate a lot of writing. It is the making of decisions about
writing that gives students the sense of being in charge of their writing.
Having a file of many rough drafts diminishes the void many students
‘feel when they are faced with a writiqg assignment,




T{e\}ls’mg 7

The stage of revising offers the opportunity for refinement of the
writing and for student-teacher interaction. The teacher provides a
secure and positive situation in which the student may examine his or
her work and gain immediate reassurance of its value. Revising is the
stage of writing in which the writer makes decisions about the rough
draft. I find the best way to help students with revising is through the
revision conference. Before the conference, I suggest that each student
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:reread his or her rough draft to see whether it says what was intended, if

it is in the most effective order, if anything was left out that might help
to make it clear, or if something not necessary was included. | have my
students wait twenty-four hours before they read the - ugh draft for the
first time. This lapse of time _ives them a better perspective on their
writing. [ arrange time for individual conferences with each student.
These are held on a specific day of the week, and I vsually have at |east
two other trained volunteers to help with conferences.

At the beginning of each school year I check with the School
Resource Volunteer Program in our school district to find individuals
who would be interested in volunteering one day a week to help with stu-
dent revision conferences. In order to meet the needs of thirty students,
whether in elementary or middle school, it is necessary to have at least
three adults for these conferences. Whenever possible, I also invite
administrators to work with my students in revision or proofreading
conferences as I've found this is an opportunity for each to view the
other in a different educational setting where writirg is the focus. The
more adults [ have that are interested in my students’ writing the more
help and encouragement the students receive. If I'm unable to find
volunteers through the School Kesource Volunteer Program [ discuss the
need with the parents of my students at our "Back to School" night in the
fall. Once I have volunteers we talk over the writing process in general,
the importance of each student’s self image, and the kinds of questions
and statements that best ~id students in revising their writing.

Before the student revision conferences, I discuss with the
volunteers the nature of the assignment with which they are going to be
working —editorials, poems, short stories, etc.-—-and we discuss student
objectives for this particular assignment. I believe that asking questions
is the most encouraging way to assist students in revising their writing.
Before the first revision conference, my aides and I discuss what kinds of
questions will help students expand and clarify their writing with respect
to audience and purpose. Next, we formulate questions for the second
revision conference. These questions are intended to help students
improve the sentence structure and focus 2n specifics of the writing.

We have revision conferences for every major writing assignment,
Once the rough drafts are completed und the students have read their
drafts, we are ready to begin. In elementary classes, time for confer-
ences is flexible, so 1 have the students make all the notations on their
rough drafts for possible revisions. They enjoy being the ones to use the
red pen, and it add., to their sense of control over their writing. Unless
the assignment is unusually long, these conferences last about three
minutes. The student reads the draft aloud to me or an aide. An impor-
tant function of revision is served when students hear their own voices
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reading their drafts. After the student has read the rough draft, I ask
two or three questions that will help expand or clarify the writing and
allow the student to play the role of expert. During the second revision
conference, I listen to the revised draft, acknowledge improvements, and
ask questions regarding sentence structure and specific aspects of the
writing.

At the middle school, I have the students rcad the drafts aloud to
an adult aide or me, but the notes regarding the revisions are written by
the person listening to the draft. The time constraint makes it impossible
for the student to read the draft, stop and write the comments, and be
finished in less than five minutes. :

While students are waiting tor revision conferences, | have them
work on a variety of activities that focus their attention on specific
aspects of their writing. Stack the Deck publishes a form that requires
students to write the first four words in each sentence, the verbs in the
sentence, the number of words in the sentence, and any adjectives or
other item selected by the teacher. This assignment helps students to see
if they have variety in sentence openings, if they are using active verbs,
if they arc using a variety of verbs, if they have run-on sentences, if they
have variety in sentence length, and if they use varied adjectives. I
instruct students to fill in the form by transferring the necessary words
from their writing to the appropriate boxes. The activity itself helps stu-
dents ident:fy specific strengths and weaknesses of their writing along
with reviewing parts of speech. ‘To aid students in writing more fluently,
a chart of transition words is posted in the classroom and attention is
directed to it during the revision process. Students are more interested
in working on the mechanics of writing when the assignment applies to
their own work as opposed to copying exercises-from a grammar book.
For this reason I teach the mechanics of writing in conjunction with
revising. An example of this type of assignment would be the circling of
all capital letters in the students’ second revisions.

Self-esteem is strengthened in several ways during the revision pro-
cess. Initially, students benefit from reading their rough draft to the
teacher or aide. During the reading, students will often change wordings
because they hear imperfections. Being able to see and hear necessary
changes before the teacher offers suggestions gives the students a feeling
of being the first editor and critic of the piece. Furthermore, when stu-
dents have the full attention of the teacher as listener, they benefit from
the individual attention focused on something as personal as their writ-
ing. In additional revision conferences, students receive nnt only help
but also acknowledgement of the improvements in their writing.

The experiences of one child with one writing is illustrated in the
appendix. At the beginning Pam was reticent regarding any revisions of
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her writing. During the first revision conference she read the rough draft
of her story out loud to me. After the reading I asked Pam three ques-
tions: " Who is the main character in this story?" "Is there a way you can
make it more clear in regards to who is speaking?" and "I'm not sure I
understand the conflict in your story." Pam wrote some notes on her
rough draft. Pam and I then discussed the importance of characters in a
short story, and she decided to have the two chipmunks play a more

first

' for- example:

2.~ for instance

~,23, further < "

~ .24, furthermore -
.25, "hence ;- -,

- 26.. if this be true
27, after .
28, after that ~
29. .--afterwatd" :
30. as soon as - -
31, at first
32. before long
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prominent role in the story, especially in the development of the setting.
During the second revision conference, after Pam had read her revised
piece, I explained that in several parts of the story I was still not sure
who was speaking. Again,’ Pam made notations right on the draft. "It was
apparent by watching and listening to Pam read her revised draft to her
writing group that she was pleased with the changes she had made in her
story. Her revisions made it clear who was speaking and emphasized the
conflict of the plot. The final draft of Pam’s story was typed by a parent
volunteer and sent to her fifth grade pen pal. The writing of the short
story was done in conjunction with a unit of study on the short story in

our reading class. (Pam'’s complete sequence of drafts is included on pp.
111-125.)
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- WritNQ
' Grou,ps

Participation in a "teacherless writing group" allows the student to
present his or her work before it is completed for publication in order to
note the reaction of an audience. Each student is both writer and critic.
After several meetings, writing groups develop strong interactive rela-
tionships that positively affect each member in the writing process and in
other activities. Writing groups provide the writer with response, show-
ing how others are affected by his or her writing. I use the "teacheriess
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" tion. The process begins

writing group” described by Peter Elbow in Writing Withou: Teachers to
get my fifth and eighth grade students to respond to each other’s writing.
I find it useful for students to observea "teacherless writing group” with -
experienced participants before the students are in a group. Before the
presentation, I explain the nature of the "teacherless writing group" and
present the following criteria:

(1) The writer of the piece does not apologize, defend, or explain
the content or purpose of the writing. (It is not appropriate to
say, "Gee, I had so much to do last night that [ just wrote this
at the last minute and it really isn’t very good.") The writer
can say if the piece is an excerpt from a larger piece of writ-
ing. S

(2)  After a responder has commented, it is not acceptable for the
writer to respond orally except to say thank you. This is prob-
ably one of the biggest temptations for students, to want to
explain something about their writing. I tell them, "If you
have to explain something about your writing orally, then it
isn’t clear in the writing."

(3) The role of the responder 1s to respond to the writer and not

’ to other responders. Here again there is a temptation for stu-
dents to want to agree or disagree with the comments of other
responders. '

The format and language of the formal writing group are highly
structured, so I supply pupils with a good model. The four participants
who demonstrate the "teacherless writing group," community volunteers
familiar with this model, all bring short pieces of writing to read. Four
chairs facing each other ar? in the center of the room for the demionstra-

with one piece of writing being read by the
author. After the first:reading, the writer pauses for one minute while
the three responders note on paper a word or feeling that impressed
them during the reading. Then the writer reads the piece through again;
this time the responders take notes of words, combinations of words, or
impressions in detail. After the second reading, each responder in turn -
tells the writer what he or she liked and what he or she didn’t
understand.  After each response is given, the writer thanks the
responder. When the writer has received comments from all the
responders, the next writer reads his or her piece of writing. This form
of a writing group is very positive and not judgmental. The writer finds
out what impressed his or her audience and what was not clear in the
writing. Once students have heard the language used for responding,
they can use that same language in their own writing groups. Two
important phrases are: "l like your use of ..." and "I didn’t understand
what you meant by ...."
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I have students participate in writing groups as soon as everyone
has a fairly polished piece of writing. The formation of the writing
.groups is homogeneous or heterogeneous depending on the grade level.
At the elementary level, | form groups with students of similar reading
and writing abilities. In a self-contained elementary classroom there is a
wide range of abilities; therefore, it is less threatening for the members
and more interesting if skills are similar. It is important for all groups to
have both boys and girls in arder to insure the group staying on task. It
also gives student writers a broader perspective. When I am selecting the
members of the groups, I take into consideration the personalities and
Social skills of the students. Each group has a leader. It is the job of the
leader to decide who will read first and to make sure the correct pro-
cedures are followed. 1 choose the boy or girl who will most benefit
from the experience. (The leaders usually turn out to be students who
are the least assertive in the classroom.)

At the middle school level, I use a different process for determining
the composition of the groups. Since my students are already grouped in
triads, which are composed of members with varying abilities, all I do is
increase each triad by one member for the writing groups. Since hetero-
geneous grouping is successful in eighth grade, I can fill out the triads
based on the best combinations of personalities. In either fifth or eighth
grade the groups need to be limited to four to six members.

We have our first writing group sessions during the second month
of school. The initial meeting of the groups is more positive if the pieces
of writing are drafts written as a result of a common prewriting experi-
ence. Students bring their pieces of writing and scratch paper to their
- writing groups. Each student: has the responsibility of writing the
responses or comments to his or her piece of writing right on the draft.
The responses each makes to the writing of other group members is
written on scratch paper, read aloud at the appropriate times, and the
pieces of paper are handed to me at the close of the session. 1 file the
scratch papers in special folders 1 keep for each writing. This process
serves two purposes. First, it reinforces the seriousness of the activity,
and secondly, it provides a way for me to monitor the kinds of responses
that are being given to the writers. During the first writing group ses-
sion, 1 move from group to group, so that by the end of the hour I have
spent at least ten minutes sitting with each group. I try to arrange for
another teacher or volunteer aide to help me make these observations.
This initial session of the writing groups is the time to reinforce proper
procedures and appropriate behavior. Since all the groups do not finish
at the same time, I have students take books to read when they are
through or paper to begin the final revision of the draft. An additional
activity during this time is for writers to help each other within their
groups. This is strictly voluntary and should be initiated by the students
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Reaction to Writing Groups

Tracy hesitated to volunteer orally in class but wrote fluer*ly and
was an enthusiastic member of her writing group. She explained .
her reaction to group work in a focused free writing:

jw Qoamemas .
T M’i& Gurapa,  wrdAe nal caryr
one ANSkaalth .
AKany, ok 5

: : -~Fifth Grade

Jennifer would seldom write more than a few lines in free writing,
but when bher writing was something she was going to share she
produced quite lengthy drafts.

e e lenk ~Fifth Grade

Judy had a positive attitude about writing. She was one of the first
students to elicit help with her writing from other members of her

writing group.
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Heather enjoyed writing and made use of the responses from her

writing group in her revisions.
¢ 0

—Eighth Grade
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Denny was not afraid of revising. During the course of the year
many times he would take a single idea from his rough draft or
start over completely during the revision process.
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- Eighth Grade

Self-esteern is enhanced in writing groups because the writer has
the opportunity to hear several times what aspects of his or her writing
impressed other students. This praise is most reinforcing. Because stu-
dents experience numerous roles (listener, responder, reader, and writer)
they have opportunities for several kinds of success. Writing groups
foster success because everyone can read his or her own writing, and
during this activity the responders are listening and not looking at pen-
manship or spelling. Furthermore, because the students participated in
the prewriting, drafting, and revising stages of writing, -¢ach has some-
thing to read of which he or she can be proud. Finally, being in a writing
group focuses attention on individual writing and provides positive
response {or all members.
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r‘oofreadmg

The stage of proofreading provides a final opportunity for the stu-
dents to discuss their papers with the teacher before the publication of
the writing.

Proofreading is the correction of mechanical errors in the revision
preceding the final draft. I schedule proofreading conferences for all stu-
dents before they write their final drafts. If possible I arrange to have
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several aides assist with the conferc~.es. This is an excellent opportunity
for administrators desiring to know students on another level to work in
the classroom. [ have dictionaries and language or grammar textbooks
available for each conference. A chart is posted in the classroom with
the symbols used for correcting. I discuss these symbols before the first
proofreading conference so that the students are familiar with their
meaning.

PROOFREADING MARKS

MARK PURPOSE . EXAMPLE
/\ something left out What is your nameA
/ wrong letter or Halloween is in /ct;ober

punctuation mark

O misspelled word pid you this?

q new paragraph .+».after dinner.cﬁ'rhe

next morning. ..

He has black spots
and a wet nhose.

? margin My dog's name is Sam,

We prepare for the proofreading conferences by discussing the fact
that errors distract the reader from the message the writer is trying to
project. At the fifth grade level students read their own drafts before the
conference tn see if they can catch any errors. At the eighth grade level
all members of a triad read the drafts in their triad prior to the proofread-
ing conference. We view this procedure as six eyes being better than two
for locating mechanical errors. Once students have proofread their own
work, they are ready for a proofreading conference. The student uses
the red pen to make proofreading marks or to note pages in the language
or grammar book they will need as a resource for corrections. We use
this conference as a learning experience. When students make their own
corrections in dialogue with the teacher, they feel more positive about
correcting the mechanics than if they received a paper already marked in
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red. The proofreading conference is a final chance for changes in con-
tent, wording, or form before the publication stage.

Feelings of self-confidence build when students recognize that the
"cleaning up" stage will enable them to write a more polished final draft.




The final phase in the writing process is publication, sharing one’s
writing with another. The forms of publication can be as simple as
handing the writing to the teacher, or as elaborate as preparing the writ-
ing for publication in book form. I have seen the greatest rewards occur
for the writer when he or she identifies the audience in the prewriting
stage and ultimately personally presents the publication to that audience.
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I discuss the various forms of publication with my students and
provid: them with a variety of ways to publish during the year. The ini-
tial cseussion of major writing assignments includes identification of
audie. id purpose and form of publication. Writing sent to a secret
pal or layed in the school as a paper or booklet gives the wriier a
. feeling  accomplishment. I use the following avenues of publication at
the fifth and eighth grade levcls.

BOOKS AS PUBLICATION:

We write and publish Halloween books for first graders. I use-the
reading of Halloveen poetry and first grade primers as the prewriting
experience. The poetry allows pupils to gain a rich vocabulary while the
fir" yrade materials acquaint the pupils with appropriate sentence length. -

Two revision conferences follow the writing of the rough draft, and
then students share their work in writing groups. After the proofreading
conferences, students do mock-ups of their books using newsprint.
Doing mock-ups gives pupils a chance to determine the layout for their
books. Once mock-ups are finished, we proofread again for mechanical
errors before beginning final copy. During the illustrating and assem-
bling of the books, students help each other in setting up layouts. The
willing artists help during this activity by suggesting and making designs.
Once the books are written and illustrated, students design the title pages
and covers. The students dedicate their books to specific first graders,
choosing names from class lists. On Halloween we visit the first grade
classrooms. Each first grader receives a book dedicated to him or her.
The fifth or eighth graders make the pr cntations by reading the first
grader’s name, and then taking the student aside to read the book aloud
to him or her. As soon as possible after the presentations, we discuss
the experience. Students enjoy meeting and reading to the first graders
and are anxious to share details of how the young students reacted to
their books. One eighth erade girl told how her first grader hugged her
when she finished readi *# ihe story and wanted the story to be read again
and again. First grade teachers used this activity as a stimulus for writing
thank you letters to the authors. An important reward of this experience
is the one-to-one contact between the students as "authors" and their
"readers.” (Samples from the children’s Halloween books are included on
pp. 126-135.)

There are different rewards for a single publication that results from
the efforts of the whole class. A vivid experience developed for my stu-
dents as a result of the dedication o1 our new school building. [ had the
fifth grade news stories of our elementary school's dedication typed and
laminated on separate pages. (A description of the process is found on
page 100.) The students assembled and presented the commemorative
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volume to the principal as a surprise. His response, a letter of apprecia-
tion, was significant to each member of the group because each had con-
tributed to the project. The working together to produce the book, in
which they all took pride, had a recognizable effect on the dynamics of
the group. The sense ‘of respect that the group held for the individual
members was felt in later group experiences. (Sample pages from our
dedication book are found on pp. 136-139.)

My fifth grade students also benefit from another cross-grade pro-
. ject, books written by high school expository writing classes. In the fall I
contact the English department at our high school to see if any teachers
are interested in having their expository writing classes work on rewriting
social studies, science, and health materials for elementary students. I
provide readability scales and word lists for the high school writers. The
purpose of rewriting materials in these nonfiction areas is two-fold. First,
there is a need for high interest, low readability materials, and secondly,
students with special learning needs may require non-fiction materials
using rebus or other writing techniques to maintain their interest. When
the books are completed the high school students receive certificates of
award notifying them that their book has been published and cataloged
and is available for check out in our three elementary libraries. The
readers benefit from materials written specifically to interest them, and
the writers’ sense of self-esteem is increased by the feeling of contrib-
uting meaningfully. (Two examples of books by the high school students
are found on pp. 140-149.)

LETTERS AS PUBLICATION

Eighth grade students are willing to practice writing by wri’ing
letters anonymously to unknown fifth graders. I obtain fifth grade lass
lists from willing teachers in our district. The names are disguised in
anagrams. Not until the end of the year, when the fifth grade students
are introduced to the middle school by their pen pal eighth graders, are
the true names revealed. Each student involved writes two letters and
receives two answers. There are motivational rewards in this interaction.
I suegest various topics for the writing and help the writer refine the
focus of the letter. In some cases, students choose to include short
stories or poems. The examples of the eighth grade short stories and the
fifth grade responses (included on pp. 150-156 below) verify the value of
the interchange between the students of different ages.

After enthusiastic exchange of letters had been promoted by the
Halloween books written by eighth graders for first graders, the first
grade teacher asked if the eighth grade class would consider writing
answets to Santa Claus letters. The response from my eighth grade class
was overwhelming! Not only did my class want to write letters from




Santa Claus to the first graders, most of my students wanted to answer
the particular first grader for whom they had written the Halloween book.
During the prewriting stage we read all the Dear Santa letters and brain-
stormed for seasonal words that would be good to include in the return
o letters. We discussed the fact that it would not be fair to promise any
child a particular toy, no matter how tempting it might be, because they
might be disappointed. We also discussed the fact that most first graders

Santa Claus Letter—Student Examples

North Pole
Dear Joshoe, Santa's Workshep

L omvery PAPPY that you MAVE been Nalping
yovur monmn,

) I see you want & Crins Cross Cradn race
O For ChnsStmAS . Since YOU have been
QA Zxtra _good boy this v eAr, I Shodi +ry
YO dalwar YOUr race *rach  personly. T can't
Quarantee,  youuwilh gar i be CauSe vou |
52¢ alvesS cant make race Frachd So have
YO 1mport yhem From For cwday placeS. TF
wou 00Nt et the Crss Crons Ceadn ruce bruck
you'll probobly get Somq,%h\ng JusSt G océ
If you keap VP the good Work I mite just
Op Off an odditional gift. Sorry, pot
NG o get bosy helping my «lves pock
the '-’a\ngh.- .

[z,

/
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S Nncergl )
Santa C\(au“:
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Dear Katie,

I Vope you havee a very MEery
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tiwngs do fall our oF My g bhxféﬂ\_xou KIw
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fmf’ff‘j Chretivas and L wa 1Y hord 1o 8(—:7‘
e e ‘Hw.,‘ag‘f@ you! Remembesr to be gc)od...
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Love.,
, Santa Clavs
g . 3
e o L mmen) =2 T

believe in Santa Claus. The letters were written on stationery without
lines, decorated, and addressed to the first graders. Once the letters were
delivered to the school, the first grade teacher put them in the freezer so
they woulcd be cold when they were opened by the first graders. The first
grade teacher received many calls from parents saying how much their
youngsters had appreciated a personal letter from Santa.

In the eighth grade I teach the business letter form by having stu-
dents write letters of application for fictitious summer jobs. Several
categories of jobs are available, and I assign a specific job for members of
each writing group. Each member writes an individual letter, The
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prewriting activity for this assignment includes a discussion of what
employers look for in letters of application and hints on how to market
work skills in letters. The audience and purpose of the assignment are
established. The sequence from prewriting to publication is followed.
When the letters of application are complete, 1 sort them into job
categories. Letters for one type of job are given to each writing group
whose job it is to select a winner. The letters are read orally and silently
in order to check for form and mechanics. Since pseudonyms are used
by the writers, the chance of a winner being picked on the basis of per-
sonality or popularity is very slim. Also, letters in one eighth grade class
may be read by a different class in order to further assure anonymity.
After the writing groups have selected winners in all the categories, we
have an awards ceremony in each class and contracts are awarded to the
recipient of each job. The winning letters and contracts with the real
names of the writers are displayed in the school hall as a form of publica-
tion. This activity is an adaption of an assignment used by fellow teacher
Mary Kollar. Mary has her high school seniors apply for college scholar-
ships. '

P PR

. Past experience ‘
-References " -
© Equipment..""
Age. .
Transpéytation' N
Py
Why do you: want tlus job?

P

-

YARD WORK (Tlme mvmved once [ weok for t.he summer)
1. Past experience,
2. References

3.  Equipment ' o
.55 .
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Age

Transportation

Pay -

Why do you want thls Job”'

N e

BABY SITTING (Time involved - 3 hours dally)

Special talents with children

.- Pay - ‘

. Number of children you can care.for at on¢ time

sHow you would handle an emergency such as 3 fire or-injury

Age | “
Past experience
Transportation

CAR WASHING
Equipment
Pay , 7/ )

‘Techniques you use to do a superior job .
Special services you have to oﬁ'er, such as waxing or vacuuming
References '

Why do you want this job? -

N s N

AN S ad A

" BIRTHDAY PARTY SERVICE
Past experience
Pay
References
Age
Transportation
Examples of exciting themes or ideas for birthday parties

AN ol o e

HOUSE SER VICE (Time involved - 4 weeks)
Plant care ~

Taking in the mail

Sweep the walk

Handling the house keys

Feeding the pets : ‘
Chemicals in the hot tub

N
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~References . .

This assignment is fun and generates practice in reading, writing,

group dynamics, and decision making. There are inherent opportunities
for all participants to feel good about themselves whether or not they
receive the imaginary contracts.

Letter of Application —Student Examples

Q

ERIC

Aruitoxt provided by Eic:

Mr. Wallace Stjsrn

Super Pamployment Agency
100 Winalow P1 N, E,
Bainbridge Is., Wa, 98110

Dear Mr. Stjern:

1 am applying for your birthdsy perty aervice. 1 want this job
for two main ressons. One, I need the money, and two, I love kids.
1 have had some experience with birthday parties. 1've helped '
wy mom with my little brother's birthdey parties by doing face
painting; puppet showa, and organizing hames. 1've had alot
of experience vwith children and know what they like, I've
aided 1in a second grade class, babysat 1n my church nursery,
and 1 have a younger brother,
I have some idess for party themes: the ever-popular
clown theme (face paititing, puppet shows), the haunted house
(a Haslloween type aettinn & activities), outer apace (laitle
green men; making space weapons), fun b games (backysrd olywpics),
and many others,
1 would be willing to work for $4.50 an hour, or $10.00
~§15.00 per party, It'a up to you what I work for out of the
tvo.
1 have references, and 1 feel that I'm very well qualified.
My rteferences sre:

1. Mius Lends Denny & Ordvay Rlem, (B842-4752)
2. Mrs, Rumsel]l @ 7652 Baker Hil1 Dr, (B42- A326)
3. 'The Neighborhood Church (B42-7426

Vary truly yours,

T2ur0- /T hampaes_

Dina Thowpson
—Eighth Grade
R )
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o~ Contractee
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FROM NOVEL TO SCREEN

Eighth grade students in my school study the elements of the
novel. I provide copies of six to eight titles suitable for adolescent
readers of varying abilities. The novels are selected for both qhallenge
and entertainment. When the student selects a title, he or she is
automatically part of a study group with others who read the same novel.

After reading the books, students meet to discuss writing a script
based on the novel. This discussion is a prewriting activity. Each group
collectively produces one rough draft. The teacher meets with the group
for revisions and proofreading. Together they prepare the final script.

- 59 - 8'1




Students illustrate the script with drawings and photographs. Thirty-five
millimeter slides are taken of the illustrations. The script is taped by stu-
dent performers. The ultimate publication of the writing is a slide/tape
show. This experience brings together the elements of both communica-
tion skills and creativity. There are rich returns of satisfaction for stu-
dents in the roles of writers, artists, and producers.

| FROM NOVEL TO SCREEN \"i\ B
PURPOSE: To motivate students in the area of novel readlns R
TIME:  Two-thres'months ' " .
GOALS:  To select an: adolescent novel l‘or common readtng wlth ﬁve :
.. to slx other students SRR o
To wnte a group script based on the theme of the novel
| To participate ln the 1llustratlon of the scnpt |
To particlpate m the creation of a slideltape presentatlon
To host a book festlval where class sllde/tspe presentatlons- -'
. are vnewed by parents and adminlsttatlon :
Aetlve Coneepts and Skllls
¥ Resdlns f-""Declslon Maldng
- * Writing _f:: o YAt
- *Photography. " .- - * Soclalizlng
- Otsamzlns ‘ Reportms
! o SunuﬂmshsTuwhu
FIRST WEEK: . o C ;
Gather multlple coples ol‘ slx to eicht adolescent novels of vary-':‘f‘
ing, reading levels T SRR _“s R b
’ 'Help students select novels that can both challense and entertslnf:
.them. - = o .. A I
»  Meet with noVel groups to set deadllnes for the varlous pbases o
" this pro;ect. B T T L
Assist the novel sroups in orgamzins thelr collectwe scrlpt writ-
ing. ‘

- 60 -




ERI

.




*

Help with the taping of the Ascript.

Assist with the ‘illustration of. the script, photographing, and
developing. '

Practice the presentauon with the slides and tape.

Volunteer for the committee on mvntauon writing, refreshments, or
clean-up.

TEACHER TASKS:

'* These are listed in Strategles for Teacher. However, there are
several tasks that could be the responsrbrhty of volunteer ardes,
parents, or paraprofessronals.

DELEGATED TASKS:
.. * Assisting with discussion groups.
o Helping with drafting, revision, ‘and proofreading conferences.
* Gathering various materials for the illustrations of the scripts.

*

*

*

3 Assisting with the taping of the ‘scripts and the photographing of the
illustrations.

* Helping to organize the committees. o

»

Attending the Book Festival and assisting the different novel groups
with their presentations.

BOOK REPORTS AS PUBLICATION

At fifth and eighth grade 1 use the writing of book reports as a form
of publication. In fifth grade I suggest seven catcgorics of books for
rcading and reporting. The report for each book includes a short written
form to be filled out by the student and the completion of a creative
activity.  The activities were designed for students by Karen Beierle, a
former classroom teacher and school volunteer, who has a special talent
for” creating assignments that are both educational and enjoyable. The
reports are displayed in the room as a form of publication.  (Activity
Cards for book report projects are included on pp. 157-162.)

Eighth graders write reports, have oral book report conferences
with me based on the reports, and file the reports in categorized files to
be read by other students as book previews. Motivation for reading and
reporting is generated by an Auction project in which students earn credit
for cach book read in the torm of "money," which is "banked” and later
used to bid on items donated by famous people.

On the first day of school my students met in groups to decide what
tamous people they would tike to contact by letter to request a donation.
The groups included students interested in contacting famous people in

- 02 -




- sports, music, politics, television, and other fields. ‘Letters were sent to
three hundred people, a hundred names for each of my three eighth
grade. classes. Durmg the year we received a hundred and fifty responses
from different groups and individuals. As the items came in I showed
them to the students and then stored them for t' . .action.

By May each class had a date for a pot-luck dinner to be held at my
home in conjunction with each auction. [ contacted three auctioneers
and, with the help of many parents and all the students, each class
hosted an evening during which over a hundred fifty items were auc-
tioned. A few of our "treasures" are listed below to illustrate the dona-
tions we received:

_ Signed photographs from Erma Bombeck, Dustin Hoffman, Loni

Anderson, John Travolta, Erik Estrada, Johnny Carson, Cheryl Tiegs, Al
Hirt, Roger Stauback, Robert Wagner, Bo Derek, The Dallas Cheer-
leaders, Cheryl Ladd and many others; a set of two colored 8x10 pictures
of Mickey Mouse and Pluto, Red Adair hat, Gilda Radner paper doll
book, book from Mad (paper back), book Not All Your Laughter Not All
Your Tears by Steve Allen (hard back), Real People button, scarf from
Betty Ford, letter from Senator Slade Gorton, Cousteau Society member-
ship, Bob Hope key chain, visor hat from Avon Tennis autographed by
Tracy Austin, signed script from Barney Miller, book from Laurence
Welk, small picture of former President Nixon and Mrs. Nixon, letter
from Egypt with card from Sadat.

The money the students used was designed by them, and the
\amount each student had to epend at the auction was based on the
number of book reports completed during the year. Back in class, after
cach auction, students wrote letters of thanks and appreciation to the
fumous people who had donated items, to the parents who had helped,
and to the auction’%rs. From all points of view the project was a success!

£y




To understan and participate in an auction.

To demonstrate knowledge of letter writing skills through
the writing of letters of thank you to all donors after the
auction. .

To participate in the organization of a potluck dinner. -

To understand the appropriate mapners used at a social
function.

To improve book reporting skills, written and oral.

Active Concepts and Sk_ills

* Reading * Decision Making
* Economics * Writing .
* Organizing * Socializing

* Reporting

Strategies for Teacher

FIRST WEEK:

Begin the "Auction" reading program- by eliciting names of
famous people from the class. Items donated by: these individu-
als will be bid on by the students at an auction to be held dt the
end of the year.

Visit a bank and explain the reading program and request can-
celled bank books to be used to record student reading progress.

Issue bank books to students. Credit will be recorded upon the
successful completion, of book report forms and individual
conferences with the teacher.

Fxplain the two book reporting forms being used for this pro-
gram. The book report forms are a writing assignment whose
purpose is to inform other students about books. The audience
is eighth grade reading students.

FIRST WEEK & CONTINUE THROUGHOUT THE YEAR:

The teacher holds individual student conferences during which
the student reads and discusses the form with the teacher. The
student brings the book that is being reported in order to read
orally to the tcacher any passages that support responses on the
form. ‘l'ecacher credits reading bank book.

- 6d -
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‘THIRD WEEK: N L T
S T Wriie and mail the ;fl_etter,__;o'the_famous peoplA ,_’asking for a

ject-and small-and larse dlscussio __"groups 3 : the: encl of the project '

- Bring three stamped envelopes : used or th'*mailins of the
" letters to the famous people..”

*\Contribute names. of famous people you are mterested m having'
receive a letter, = ' e T

|
; * Help plan the "Aucnon potluck dlnner. o

i * Be prepated to ‘bid at the auction and partake of the meal

i _* Write at Jeast one. thank you letter to an auctlon donor.

l

|

;

]

TEACHER TASKS

* These are listed in- S(rateglesjar Teacher. 'However, there are
suveral tasks that could be the respons ibility of” volunteer -aides,
Jarents, or paraprofessionals.

DELEGATED TASKS: _
* Typing of the letters to be mailed to the famous people.

. 65 -
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* Locating the addresses of the famous people.

* Addressing the envelopes.

* H‘olding book reporting conferences with the students and recording
their credit in the students’ reading bank account books.

* Categorizing and recording incoming donations of items to be auc-

tioned.

* Assisting with the pre-auction.
* Assisting with the writing of the thank you letters. (

Sample Auction Letter

Eighth Graders Read To Earn Credit To Be Used At Auction

As a middle school reading teacher, I feel it is important to have ar,
incentive rcading program for my students. It is my goal to encourage
leisure reading while building good reading skills. This year I've planned
a special "Famous People Auction," and the students have asked that you

be included.

Students are receiving credit in bank books for reading books and
successfully completing bouk reports. The credit is deposited into their
“savings accounts" to be withdrawn on "-,uction Day."

The auction will include items from those well-known people who
choose to make a contribution. Would you be willing to reward these
hard-working students? Any contributions will be gratefully received.

Some suggestions are:

* Autographed picture or biography

* Letter of congratulations
* Personal memento

* White Elephant (you might consider giving an unneeded item a

good home)

* Personal belong.ng (tie clasp, bracelet)

my class.

As the exciting packages arrive, reading will certainly stay alive in

Thank you for considering taking part in this educational project.

Sincerely,

Mrs. Lynn Howgate
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~ Sample Auction Bank Book -

7 « FsFretion '”F--Nﬁw Eretion '
Key ¥3.00 s“t'xcabgf #2004 AVY. \ ‘

.4

) DEPOSIY ‘BALANCE srmuo.

270 270

.50 [

2.15 5.95 |

. -
. I ,
—3

. ' ' mzméw MARINE BANK :
I Thu;. is a bonus of .50 intrrest eech time -
i a c . )
LN en4c sn category occurs. /

| AN

b L ~\ A‘

.67 -
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Sample Book Report Form—F{ﬂh Grade

EEVEN LEAGUEZ DOOTS BOOK REPORT

My Nams: Data:

Nams Of Category: (Plasas circle ona)
Wystary history sdventure scianca biography aports fantasy

Title of mook:

Author)

Illustyator: Nusbar of pages

‘‘ypa of book report you did for this book:

Writs & short summary of thias book:

THIS SHEET 15 NEEDED POR CREDITI

Book Report—Student Examples— Eighth Grade

rIcTION

CIRGLE YOUR CATEGORY: (ADVENTURE JMYSTERY FANTASY SPORTS-FICTION FPICTION/OTHER

5T T PPSY ey the “H s
armior: LSl c,,,l_d);,.,:)
ILLUSTRATON___fmn s PAES

DEPINE YOUR CATEGORY IL_MWDM_M_

JUSTIFY YOUR CATEGORY: ctreseenws  opley

onel  rins nA@ur:&_.a&-ﬁ__nlﬁ:L_______
otad et Tnappsas

v .68. DESTRi™ T
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Aruitoxt provided by Eic:

# DESCRINE THE PART OF THE BOOK THAT WAS THE MOST EXCITING T0 YOU: ) A b es/? ~

WHO WAS YOUR PAVORITE n%ucm AND Ve S TTUPRY VN

N
WOULD YOU RECOMMEND THIS BOOK? ﬁ“ WHY OR WHY NOT?
WRITE FIVE QUESTIONS THAT YOU HAVE AS A RESULT OF READING TH1S BOOK: S .
L_lube? ia o m“'??m"“"?
2 Mao Q.d2 ghg E% Qéz [ . ‘._AQAAID h
J—M.—A‘L_@_’LQ__MM_—‘BLM

L Admed  wen Mo LD ) b ®lGLT

1S DEPOSITED TO THE ACCOUNT Of

PLEDGE: ON MY HONOR I READ THIS BOOR YOR TRE HMT TIME THIS YEAR

SIGNED_ Ot — e/ '

RON FICT1OM

CIRCLE YOUR CATEGORY: BIOGRAPHY SCIENCE  NON_FICTION/OTHER
TITLE: g/nmurgul\n'uu

AUTHOR;

ILLUSTRATOR:

é‘%“ ;’Aczm Y

DEFINE YOUR CAT);GOFQ !

yaaaXy

¢l L3 44 4

Aﬂnﬂ/ AN
4 Jd [o]

DESCRIBE THE PART OF THZ BOOR THAT WAS THE MOST INTERESTiNG TO YOU: M

’

wOWA, 2 "
LST ONE NEW THING YOU LEARKED READING THIS nwKr-lﬁamd_MALM__

ﬁr—l—_ . =
WOULD YOU RECCIZEND THIS BOOK? %i UNY OR WHY NOT’

WRITE FIVE QUESTIONS ?fm YOU HAVE AS A RESULT OF READING THIS BOOK:

5.
8 295 18 DEPOSITED TO THE ACCOUNT OF
PL[[\(‘:_‘_: ON MY HONOR I READ THH BOOK FOR THE FIRST TIME THIS YEaR
SIGNED__ .2 . ’,E -
/ '
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POETRY AND PUBLICATION:

Writing poetry strengthens the use of vocabulary, imagining, struc-
ture, form, and sensitivity.

I introduce my eighth grade students to five types of poems: five-
sense poems, rnetaphor and simile poems, strong noun and verb poems,
pictures as poems, and poems as letters. These poetry assignments were
developed for eighth grade classroom use by Nancy Rekow, a Bainbridge
Island poet, who writes and teaches poetry. The purpose of these
assignments is expressive writing. The audience is readers of the
school’s creative writing publication, "Spring Shadows." These assign-

ments are also published by the students in individuai poetry books com-
pleted for class.

Each week for five weeks, students write, revise and share with
their writing groups five types of poems. During the revision stage the
poetry revision sheet of fellow teacher Jan Johnson guides students
through several specific self-evaluation steps. At the end of the five
weeks, students discuss their poems with the teacher in order to review
assignment criteria and mechanics. The final stage is a creative publica-
tion including color, illustrations, and binding.

sion, freedom, etc.)

Create an xmase wnth your',,words

Use metaphor and.simlle

Be tnght and concise ‘with:your words.

Use nouns and ncuve vorbu (avoid a

Use complete sentences‘ ’-:(Nme.s,Semences can’ be many tlines pns
'Break a line when you-pause or after a.strong: word.)- G

.70 -
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No need to rhqu or. use a particular:form.

Create a"ntle forvyour".poem‘

Be craar, fantastlc. mysterious and, .above all, 'YOURSELF'

Make changes that seem to. help. -

~unnn"u"mmnuquuu"nuu»uu IR

. ,

USE ALL YOUR FIVE SENSES lN THE, POEM, e

What do you see? a
+ What do you touch (or what touches you)?
What do you hear?
What do you taste?
What do you smell?




Fill the poem with as many sense impressions as you can. Thns brmgs
the memory alive for your reader

Give your poem a setting: tell where and when the poem is happening.
“Tell who is there and what is happening,

UUse as much specific, real, concrete detail as you can,

(Assignment i8 a composite, using some basic ideas from James Mitsui,
poet and English teacher, Lindbergh High School, Renton, Washington.)’

LA LLET 222 L)

)]

{2)

Metaphors smd similes help make writing exciting and vivid. Metaphors
and similes are ways of comparing one thing to something else. Similes
use the words Jike or asin the comparison, but metaphors do not, Every
Lday your mind thinka up plenty of smulen and metaphors. Remember
them for your writing. .

For next week you have a twa-part assignment:

Poetry Assignmem #1
METAPHORS AND SIMILES

i

Complete the attached Comparison Poem to hclp you get used to
writing metaphots and similes. Then..,

Wiite a poem on any subject you want. Something you know a lot
aboui works well. USE AT LEAST THREE SIMILES OR META-
PHORS IN YOUR POEM. Remember ithat it's great to make
things up, even be wild and crazy in writing, But just make sure if
you make things up vou make them seem real by using details and
sense impressions. BE SURE TO TITLE YOUR POEM AND TO
USE COMPLETE SENTENCES.

Here are some possible subjects for posmis or you may choose your .
own subject,

my grandmother’s house © the old house

the borrible day my room

the luckiast day ' my rmost precious belonging

fagt night the meanest person 1 lmow

rightmare ~school bus

fast susnmer : the trouble with brothers

whest | ran away the trouble with sisters
N




The sun'wasa_— B
Thesunwasas . -
Thetrees— . .
The trees had turned into’

His feet smelled like -
.| The ‘
The ,
against my
His eyes turned into :
He had eyes of :

ERIC

Aruitoxt provided by Eic:




. Poetry Assignment #3
POEMS WITH STRONG NOUNS AND VERBS

Nouns and verbs are the most important words in your writing. They are
like the basic skeleton of what you write. If you use strong nouns and
verbs in your poems and other writing, your sentences come alive.

Attached is a list of some strong nouns and some strong verbs. Go
through the list and choose your words: choose eight nouns you want to
work with and eight verbs you want to work with. Try for variety;, don’t
pick all of one kind. In fact, try for some words that don’t ordinarily go.
together~that will make your poem interesting. If you want to use a-
noun or verb not on the list, all right. Just make sure it’s a strong one.

Now take your list of eight nouns and eight verbs and use them all in a
poem. You may want to experiment around for a while with them. |
Make the poem strange, mysierious, evocative, Make the poem come |
alive for the reader. Use some sense impressions if you can. -(Follow
the same general rules about sentences, no rhyme, stanzas, etc. that you
followed last week.) Have fun with the nouns and verbs and appreciate
them. They will do a lot of the work for you. '

In your poem, have either just a few atjectives, or, preferable, no adjec-
tives at all! {But colors are okdy if you need them, or want them.)

Don'’t try to write a lohg poem. A shorter one is fing this time—twenty
or twenty-five lines _would be maximum. But work to make every sen-
tence vivid. '

ENJOY YOURSELF!

(TSRS RIS LA TR Y )]

(Aséignment is from Nancy Rekow, poet and author, Bainbridge Island,
Washington)

STRONG NOUNS

night hut moon
day wall sun
morning roof tail
noon  Mloor " " “hand
house - window arm
tower shed finger
castle star leg
.74 .




S tree o oceams: ~bench. i o wave
3 lison ( '

growl - ‘carve ...
scream how!l -
screech 0 lift . -
stomp . drop Lo squint
howl ~ blink" " v.goar |
canter | - hide o fly 7 slither
hammer sniff - tunnel. " eall o
" sing '~ rumble . fun - oyell
- whisper - grumble frace - sing
shout - “grab sink' . - - yodel
cry hold e ‘ chant
bleed crunch -~ stand play-
cut - carry o osit race
sleep “tie ., bathe - 'whistle
-poke - pick : wash .. ., - hand
swim munch at . clink
carry - chew - cook . - jangle
tug swallow : spit - smell
itch - lick feel touch .
budge jog walk bash
braid ride . burp nudge

oy




smooth chisel creep -hear
hit lie grab crawl‘
snore _ push,

Poetry Assignment #4
. THE POEM IN THE PICTURE

Choose a picture from the néwspaper or a magazine..
2. Carefully cut your pncture out and mount it on a piece of paper.

* * This is very importent as thlS plcture wﬂl be in your poetry-
book! ‘

3. Now write a poem about your picture. Lend your voice to the pic-
ture so that the picture can tell its story.

a.  You may tell a story in your poem.

b.  Find some new elements or dlmensmns that we don t see Just
- by looking at the picture.

c. You may make things up—in fact you're encouraged to do 50,
Try for some magic or mystery.

d. You may approach the picture from ahy viewpoint. For ex-
ample, write the poem as yourself or as someone or some-
thing in the picture.

e. Remember: TITLE

'COMPLETE SENTENCES

LINE BREAKS

VIVIDNESS
Specific Details
-Sense Impressions
Comparisons-(similes and metaphors)
Strong Nouns and Verbs

900000 20000000000 00 0000 3 0 o o e o R

¢

(Basic assignment is from Whale Word Catalogue 2, pp. 120-124, "Partici-
-patory Pieces: Getting into Images" by Alan Ziegler.)

Poetry Assignment #5 ) ) .
"‘LETTER POEMS

Write a lctter that canconly be sent as a poem.

Write your letter-poem to either:
[.  an object
2. a friend or relative who has died
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a person from hnstory or_from'a book

a,

”Does it mﬂke sense, cvgn | ‘
If the answer |s yes, cominue to umber 2 :
'If no: throw.out words, lines, ;.orfadd néw ones. ‘Perhaps put

b.
the lines in a different. order. ‘Maybe the. last Imes tell, rather
than show-—omit them.” Or tak. a/few of. your best ideas -out
and-start a“fresh-poem with-them, Then* co,ntn_nge,to_ ‘number

Is every sentence a complete thought? ,

a.  If the answer is yes, continue to number 3.

b. If no: fix the fragments by adding strong verbs Be suspluous

»

of ing words at the beginning of lines, or =ven in the middle

if helping verbs are not used. These ofte:. Jnal a fragment

Mark an § or F by each sentence.

_ Did you avoid vague, general words like®soul, heart, love, depression,

unhappiness, freedom, happy, nice?

.77




a. - If the answer is yes, continue to number 4.
- b If no: moke changes lo specific images and ‘concrete words.
Are strong nouns and verbs used? \
a.  If the answer is yes continue {o number 5.

b. If no underline all main verbs and nouns in your poem.
' Make changes with a Thesaurus or your imagination,

Are the five senses considered wherever appropriate? Write the
number of senses used in the lower left corner of your reugh draft.
Should you use other senses? .

a.  If the answer is yes continue to number 6.

b. If no woik the use of other senses into your poem naturally
Are metaphors and similes used in fresh ways" Are you certain the
ongs you used are not cliches? Mark the metaphors and similes on

your page with a m/s to help you decxde if you used any or need
more.

a.  If the answer is. yes, continue to numbver 7.
b.  If no: consider if and where they could be added.
Did you show by an image, not tell by an abstraction?

a.  If the answer is yes you're almost done. Contmue to number
8.

b. If no: you ne

to rewrite some entire lines again, Start again
at.number 2. )

o

Did you give your a oem a strong title?
a.  If the answer is \yes, write the final draft.
b. If nro write one, and then you are ready tor the final draft.

(Stumulus poems for cach assignment, student cxamples of cach—~
mcluding fisst drafts—uand an example of one student’s poctry book are

mcluded on pp. 163-182)




Conclusion

In my twelve years of language arts teaching, | have had no experi-
ence that affected me more than the emergence of Mike and the motor-
cycle. It brought me to the understanding that writing is a developmen-
tal process. '

This monograph is presented in the hope that the reader will also
see that writing i$ indeed a process that can be employed by writers at all
levels. The writing process divides itself into natural stages. Each stage
i$ an opportunity for the teacher to provide support and encouragement
to student writers. But the full value is realized when students complete
the sequence of stages. [ believe that good feelings about one’s self--
sclf-esteem—are the inevitable rewards for the achievement of a success-
fully completed piece of writing.

Speaking one’s thoughts yields communication. “¥riting one’s
thoughts yields communication of an enduring nature which continues to
spark the sense of inner satisfaction that is self-esteem.
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Appendix

Curriculum: Building Self-Esteem Through the Writing Process
A Guide to Planning Effective Writing Assignments

Student Dictionaries—Sample Pages

Sample Forms for Student Concerns

Example of Student Revision

Excerpts from Student Halloween Books

Excerpts from Ordway School Dedication Book

Examples of Books by High School Students for Elementary Students
Eighth Grade Stories and Fifth Grade Response Letters

Book Report. Activity Cards—Fifth Grade

Poctry Unit: Stimulus Poems and Student Examples
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Notion Notes

O]ojective:

Student will'aXpieas a though% or feeling in a word, phrase or sentence

Invironmzn { INDIVIDUAL WORK

CLASSROOM RELAXED ,
IML: 20 MINUTE PROCESS/ONCE EACH WEEK

Content:

Poetic or
expressive w

Student A ctivities: WMaterials~Teachers Rele:

Student receives blank slip of 4%6 blank slips of white paper
riting [paper from teacher pencils

Student writes a word, phrase or

sentence expressing some thought Hands out paper and asks students

or feeling anonymously to write a word, a thought or a

Ftudents hands completed "notion phrase; something they think or

ote" to teacher feel

tudent listens to teacher read Allows appropriate time for

hnonymous notes writing {(about 5 minutes)

Reads notes aloud
Retains anonymity of authors

Mte; “Noti

The t
write
read
stude

of to

student the fun and power of the written word, These notes may be saved and

uged

on Notes" i3 an arbitrary term used as a descriptor for this writing activity}
eacher greets the students‘as they enter, hands them the paper on which to
"a notion" and informally designates the task, These anonymous s8lips are
aloud by the teacher without editing or revealing the author, thereby giving
nty instant "publication®. The teacher reads the slips without evaluation

ntenl or appearance. "Notion Notey" build community as well as showing the

later as toplcs for writing assignments,

“

Continued

N 5
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Samylz Notion Notes

4

' ..
I ft(l M}’}’B‘ :Diysomuniuc
The foq whispered in Tm 5%1“& L get
My fd und{ftm to be bus patrol!
d{snypmrd.., | y¢n! ycu!
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_98_

Trczwriti@

()b: . Student will write contjnuously for five minutes without regnrd for
jective:

aubject matter or mechanics.

TFuvironment: work

CLASSROOM QUIET/INDIVIDﬂAL

tI;?ncf Five Minute Process/Daily

Content: | Student A ctivities:

Materials~Teachers Rele:

Expraessive Student writes without stopping Notebooks
writing for five minutes. Pens or pencils

Timer (optional)

Starts and stops students for the
. five minute period.

Teacher models process by writing
in own notebook.

Reminds students to finish the
sentence they are writing at the
end of the five minute period.
offers to read student's free-

,szte

writing notebooks weekly but does
Freewriting or non-stop writing helps to pro-~ not commant orally or in writing.
. Suggests students draw a single
diagonal line through freewriting
mote writing fluen through regular practice,
° 9 c¥ °oug 9 P they do not wish to have read by
Students are asked to focus on continuous teacher,

writiny without editing or going back to correct spellinqg or punctdution. 1€
students are unable to write non-stop, they are asked to simply write a word

over and over until gomething comes to mind they can write, A freewriting note-
book can be read vy the author {and due to the lack of concern for spelling,

punctuation and handwriting he/she may be the only one who can).during free read=~
ing or uninterrupted sustained sllent reading. Tt can also be used as a gource
for writing topics.

B

€

[ g
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\  Tocused Irzzwritmg

without

regard for machanics.

Student will write continuously for 10 minutaes on a pre-selected topic

Objective:

TFrvironment: crass

A7

ROOM QUIET/INDIVIDUAL WORK Imz:

10 Minute process / Once each week

Content:

Expressive
writing on
topic

saelected

Student A ctivities:
Writing non-stop on a particular

toplc or idea.
Group discussion

Materials~Leachers Role:

Notebooks
Pens/pencils
Timer (optional)

Wwrites topic¢ or idea on chalkboard
Starts and stop4 students for the
10 minute period

Teacher models proctess by writing
in own notebook

Reminds students to finish gen-
tfence they are writing at the end
of the ten minute period

Yy be provided by the

topic or idea.

Y extended length of time.

jvstc;rbcuaad freewriting requires the writers to limit themselves to ane topic or

teacher or may be one of the student's

own cholce. oOccasionally the teacher may use focused freewriting to introduce
A group discussion following the writing may hulp

students become aware of the problems w2z all face when writing on a specific

]

[v o}

3

]
idea. The top
ur review a
topic for an

n
O

STy




’, ’ ’ ’, 3 p
i IW ting~ with assignments
.TOUJY na riling ith specific assighmen
. ’ Student will write on a preselected topic with concern for content style
()LUiCttVCﬂ and machanics. :
; - ]
Iﬂv{ranmzﬂt‘; CLASSROOM QUIET/INDIVIDUAL WORK I’VMCi 10~20 MiNUTES EACH WELK
ad v egs ’ ' 1
Content: Student A ctivities Waterials~Teachers Role:
Thought ful writing | Writing in a journal on a Journals (sactioned notebook)
on selented toPic particular topic or focus Pens/penciis
Journal evaluatliont*
*Students evaluate their journals |Write journal topic or feocus on
at the end of each grading period|chalkboard.
*Write a table of con.ents for Teacher models process by writing
journal and number th. pages. own journal.
*Indicate the entriey tu~y are Reads students' journals once cvery
! most pleased with and tell why. two weeks and writes specific,
gg *Indicute the entries that seemed [positive comments in each.
. least wortt doinrg and tell why.
*Tdentify any patterns seen in
L, § journal entiies as a final eutry.
-
Note: , .
Journal writing differs from freewriting in that the students need to take a
more conscious, deliberate approach to their writing. Varying the Journal
topics to include all areas of the curriculum will help to sustain student
Interest. Journal writing provides students with wmany rough dvafts, any of
which may be revised tor another assignment. Student involvement in the : ;
[/
evaluation process provides an opportunity for students to focus on theit fo
Dol 3]
writing for content style and mechanics. %%g
continued
Q ! ,
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RANDOM IDEAS FOR JOURNAL WRITING

Goals

Oreams

Favorites

Famous quotes

Positive image building statements
Metaphors

Anscdotes

Poems

Myths
Prints/paintings/sculpture/photographs
Problem solving

Current events

Szience observations

Social stuuies observations

Math story problems

Description

Autobingcaphy

Literary analysis

Argument
Persuasion
Alcohol education
Career education
becision making
Paying attention
Listening
Siblings

Field trips
Assemblies

Class discussicons
Friendship
Classroom environment
Grading system
Bolidays
Responsibility
Dialog writing

Alliterations

.
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Pre-Writing

()b. . Student will participate in an experlience of action or observation
jective:

IﬂyifOﬂMCﬂti TEACHER DIRECTED/WHOLE GROUP ‘I‘ime: Variable depending on activity
o .

Content: Student & ctivities: Materials~Leachers Role:

Experiences that Response to teacher Provided Dependent on activity

stimulate writing stimuli including contributions

to vocabulary list Provides stimuli for writing:

class discussion films
readings pictures
interviews slides
games music
field trips pantomimes
skits

Develops vocabulary list with
group

JV;te’ Pre-writing reflects a key concept in the writing process which is the importance
of gtimulating and involving writeis so they have something to write about.
Following the pre-writing activity it is important to develop a related

vocabulary list orally with the group.

JJ
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~ Drafting -

() , ' Student will write about a given topic with concern for thoughts and ideas
bjective: ,

i

) CLASSROOM CONTROLLED ‘I‘ ' ’
Iﬂ,vwonm.zntz INDIVIDUAL WORK WML 30 minute process
Content: Student Actmms: Matertn1s~Tmc%ers :Rele"
Focused freewrit- Students each write all they can Notebook
ing with the in response to pre~writing act- Pens/pencils
intention of ivity, keeping focus on audience
creating a work and purpose Content vocabulary list from
for publication pre-writing experience used to

develop expressive writing.

Refers to vocabulary list develop-
ed in pre-writing

Discourages concern with mechanics
at this stage p
Emphasizes free flow of writihg
Discuss "audience" and "purpose"

_[6_

J‘fo‘ce

Drafting is the step in which the student writes dow. everything he/she can say
‘about his/her topic. At this stage it really is important for the gtudent to
write without concern for mechanics or organization.

Audience and purpose are elements of a good writing assignment. "Audience"~is

defined as those by whom the writing will be read, "Purpose" varies with gkill
~
lavels Sﬁd objectives, (Example of "purpor:"; experience the whole writing

process by writing a book.)

Q 8 ‘1'
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_Z6_

'Kz,vism_‘g

()kﬁ¢0tiveﬁ students will impeach and organize the rougl. dract

TErvironment:

CLASSROOM CONTROLLED/
CONFERENCES

tI}"ic’ Six Hour Process/Six Sessions

Content:

Refinement of
rough draft

Student A ctivities:

lst Revision Conferencet

student reads draft aloud to
teucher

Makes notes of revisions directly
on draft (red pen in sgstudent's
hand)

¢nd kuvision Conference:
Same as lst conference

-qutez The teacher's role may be shared with trained

non~profegsional aides. An important funct-

ion of revigion is served wheh students:

Materials~Tzachers Rele:

First draft
Second draft
Red pen

lst Revision Conference:
Listens

Focuseg attention on one or two
aspects of student' writing
Suggests revisions through
questionas

2nd Revision Conference:
ttistens to draft with revisions
Acknowledges improvements
Focuses attentionh on one or two
agspects of student's writing
Suggests further revisions through
questions

hear themselves read their own writing.

The writer is the first editor and critic of the plece., BY careful questioning

the teacher leads the writer to revision, In

the first conference the concern

ig with coherence and elaboration with reference to audlenzce and purpose. The

nature of the second

conference is questioning the spec-fic ideas in the student

writing in order to clarify and expy J the focus of the writing.

Continued

90
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SUGGESTED QUESTIONS FOR REVISION CONFERENCES
.

The following typeyg of questions ‘are suggested by Cooper (1'97%) for revision
conferences. - -

‘

lst Revision Conference (Audience and Purpcsaan)
/

/
, Who is going t¢ be reading this? (audleacze,

1§ this writing appropriate for tta asdience?

Who is speaking in this writing?

What tone of voice is the speaker using?

Is the tone appropriate, accurate, r~onsistent?

Does the tone need to be ronsistent?

Did you elaborate enough on the subject for the reader?
I9 the writing coherent?

Do you think there arg ambiguous thoughts, feelipgs or concepts that need to be
more specific?

2nd Revision Conferance

Quuestions about S$pecific {deas in the student's writing in order to expand or
vlarify the foucs of the writing. Quastions may deal with physical context,

contrast, vlassification, 1vgical sequence and changa.

PO I

10
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 Writing Groups

()b. ' Student will receive responses about his/her writing
jective:

Tuvivonment:

SMALL CONVERSATION GROUPS

ONE HOUR PROCESS/SEMI MONTHLY

Content: ’

Small group
responses to
student writing

‘Iimcz
Student A ctivities:

Each student, in turn, reads his/
her third draft according to
specific rules

Responds to other student's
reading according to rules

aterials~Teachers Rele:

Divides students into groups of
not more than 6 '

Provides appropriate meeting
places

Sets specific rules of procedure
Observes writing groups and
participates as necessary to pre-
serve form

JV;te;There are various forms of writing groups. The form explained here is an

adaptation of the "teacherless writing group",

4 term coined by Peter Elbow of

Evergreen State College, in his book, Writing Without Teachers. Another term that

is sometimes used to refer to this method is "peer response" because writuers

improve their work according to the responses of their peers.

Preliminary Activities

It is important for a class to obsarve a

"teacherlenn writing group" first hand,

Pour individuals who are familiar with the technlque and comfortable with children

*Elbow, Peter, Writing without Teachers. g’&?¥urka Oxford University Press, 1973,




provxdc an excel'ent role mode. The rtudents need to be able to hear the responses
given by the group and to see thelr actions, After the clasgs has obgerved a writing
group, the teacher peeds to determine the composition of the writing groups jin his/
het classroom. At the elementary and middle school levels the following guidelines
have peen helpful in forming writing groups:

Groups have 4-6 members

All groups have boys and girls

Members of ; group have similar recading and writing abilities at the elementary
level. Grouping at the middle school level §g heterogeneous.

The first time the groups meet there will be a better feeling of community if all

the ‘irafts are a result 5f a common pre-writing experience.

Procedures for Readind and Regponding in w;itinq Groups (drawn from Peter ELlbow,

Writing Without Teachers):

Writer reads piece through once without comment on the plece, elther in the form
of apology, explanation of contenp or purpose, or defense. Listeners simply
listen, without taking notes or saying anything. If the piece {9 a fragment, a
part of somethind longer, this may be explained, e.g., "This ig the introductory

portion of a short story on, etc."

Writer pauses, after reading, for about a minute, during which time listencry may

make notes., Writer reads through the plece a second time. During the r1eading,

listeners may make notes. fach listener responds, without comment from others,

ERIC a 95
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to the piece. The writer should remain silent and not try to defend or explain
the piece, although if a listener's.comment is unclear to the writer, s/he may
ask for clarification,

Atter each member of the group has responded, the writer, time permitting, may
ask questions about how listeners responded to things not covered in thetr
commehts. Again, explanation or defense of the writing is unsuitable, the
purpose of the segsion being to give the writer an idcva simply of how other;

are affected by hiss/her language.

13
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"Proofreading

, , Student will correct mechanical errors of a specific piece of his/her
()Ivacttvg, own writing with the help of a teacher.

CLASSROOM CON'PROLLED / A
IﬂViYOﬂ.m¢ﬂtl CONFERENCES ‘Iime; TWO HOUR PROCESS / TWO SESSIONS
- [
Content: Student A ctivitics: Materials~Teachers Rele:
Pre-publication Proofreading Conference: Third Draft
correction.of ’ Red Pen .
mechanical errors Student reads draft with teacher
Uses red pen for proofreading Arranges time for proofreading
marks®* conferances with each student
Rewrites third draft with correct- Proofreadi: 3 Conferences:
fonsg Reads draft with student
Helps locate mechanical errors
Reminds student to use proofread-
{ingy marksy

JV3t¢=' proofreading Marks (Posted in Classroom)

ark Purpouse Example Mark Purpose Example
something What4is your margin My dog's name
/\ léft out namex tis Sam,
wrong Halloween ig in new ...after dinner,
/// letter or ctober paragraph 1ﬂhe next morning
punctuation|
mark
S s el e d
misspelled Did you @TEDwmd
C:) word thig?

P Lu0

ph
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-~ Publication

()biective’ Student will publish his/her writing
&

ART ROOM OR CLASSROOM

Iﬂvironment: RELAXED

SEVEN HOUR PROCESS/SEVEN SESSTONS

Content:

Preparation of
writing in final
form

Student A ctivities:

Ftudent writes mock up using news-
print 54X%8

Student checks for mechanical
errors using final draft of writ~-
ing ’

Student {llustrates 'mock up
Copies mock up on white paper for
book includes jllustrations
Student binds book

Presents book to whomever it was
dedicated

Materials~Teachers Role

Final draft of a piece of Qritinq
Newsprint - ShX8

Pencils - Pens

White paper - 54X8

Cardboard - 9X6

Flmers glue/water

Wallpaper or wrapping paper-15X11
Mystic tape

Construction Paper - 54X8%4

Asgiuts students with mock ups,
itlustrations and final copies

J\(ote:

Tho publication of books is an assignment that

across the grades.

For example, fifth graders

first graders, present the books and read them

Other fcrms of publication include newspapers,

letters,

Lemonstrates book binding
Assists students with book binding

lends itself to community building
might dedicate Halloween bhooks to
orally.

magazines, bulletins, newsletters,

poetry pages, poetryY hooks, advertisements and greeting cards.

Continued

171
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TO BIND A BOOK

NG A
. e
1. Glue cardboard to wallpaper. 2. Glue nonstruction paper Shix84% on
Miter all four cornewvs, [Fold front and bark to cover mitered

edges over and glue. corners., Press to dry.

_66_

Y

WA

3. staple pages toyether, Tape
in book with mestic tape.

O
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MAKING

BOOKLETS WITH D]Y MOUNT

Fold paper it half for pages. Diagram A

Sew along dntted lines with needle and
thread (some teachers are mass-producing
all sizeys and shapes using their sewing
machines to gew paper.,) Diagram B

Cut cloth or wallpaper one inch larger
than book payes (lay open and flat to
measure). Diagram C

cut two pleces of cardbvard (shirt card-
voard works well) a little larger than
pageés. Diagram ?

A pince of dry mount is cut to fit

between the cardboard and the cloth.

Diagram E

Lay cloth flat, place dry“mount on top,

then cardboard pieces, Leave space bhetwoan
cardboard pleces to allow book to open and
shut, With iron, press a few places to hold

cardboard in placse, :;

Continued

1#




6. Fold corners in; then fold top down and
F iron, then fold bottom up and iron
biagram F

- 101 -

7. Cut second plece of dry mount the same
G gize ayg open pages, Lay dry mount on
P open cover; lay open pages on dry mount;
[onlien - i o press first page then last page to the
cover. Dragram G

CAUTION: NEVER PLACE IRON ON DRY MOUNT OR IT WILL STICK TIGHT

O
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A Guide To Planning Effective Writing Assignments

To ensure that a writing assignment is an effective teaching tool, the
teacher should have answers to all of the following questions clearly
in mind before giving the assignment.

L. Purposc?
II.  Audience?
lIl.  Prewriting?
IV.  Drafting
A.  Where done?
B.  Response to writer? (teacher? peers? sclf?)
V. Editing (selecting ideas that will work best for this assignment)
A.  Where done?
B.  Response to writer? (teacher? peers? self?)
VI. Revising
A.  Where done?
B.  Response to writer? (teacher? peers? self?)
C.  How many? ‘
VII. Proofreading
A.  Where done?
B.  Response to writer? (teacher? peers? scli?)
VIII. Final Product
A. Do students have a description of what’s to be turned in”?
B. Do students know how paper will be evaluated?

- 102 -




Student Dictionaries—Sample Pages
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‘Sample Forms for Student Concerns

REQUEST FORM

NAE DATE
TEACHER .. SCHoCL
1. what is the nature of your request?

ro

ERIC

Aruitoxt provided by Eic:

Check one:
Move to another location [:]

Information concarning

A meeting with to discuss

Other

Explain in detail why you think it is important that you
Yeceive this request:

If you need more room, attach a piece of paper.

Your request concerning

has been: Approved l l

Details:

Denied CI

- 107 10




COMPLATWNT FORM

NAME DATL

My complaint has to do with

I sBuggest

Siynature

ERIC

Aruitoxt provided by Eic:




EXPLANATION FORM

J/I}i;’: Naele s
why D gl ke dlintren o beeaao D
T8y chhé,@gégjx41ﬂﬂiﬁmﬁ'%ka AN ooy ﬂ '

Ex pl ain in detail the nature of your trouble. (Fill in
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How

Why

What do you plan to do to prevent this from happening again?
(Fill in all th line
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EXPLANATION FORM
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Revision —Student Example
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Excerpt; from Student Halloween Books

Wilma
Br oom by )

Wilma i a mean witch

‘ e }Qﬂ” on.a seary” ,.,,[Q

on her broo moon wWas ,”’, mary
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Excerpts from Ordway School Dedication Book — Fifth Grade
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DEDICATION DAY

by Rudy St. Germain

Thursday, September 27, 1979,
Ordway had a dedication. All the
5th graders were singing. After each
song the audience would clap. After
the singing, Mrs. Spoor said, "Could
Mr. Chase stand up for the audience?"
So he did.

Mr. Ballaine introduced Mrs. Par-
fitt. She told us all about how they
named Ordway. She said it was named
after a person whose last name was Ord-
way. After Mrs. Parfitt made her speech,
Mr. Ballaine introduced Mr. Hoots who is
the principal of Ordway school., Mr. Aehle
gave Mr. Hoots the keys of the school.
Mr. Aehle said, "It's not the real key
to the school because Mr. Hoots has the
real key. We just wanted it to be big
so you could see it."

After the dedication, Mr. Hoots
said that the audience could look around
the school. He said the guests must
move their cars at 3 o'clock because
the busses were coming. Refreshments
were served to the guests and the students.




OH WOW! DEDICATION OF
ORDWAY SCHOOL

by Beth Herrick

On Thursday, September 27, 1979,
the fifth grade chorus sang at the
dedication. They sang three songs,

After that, speeches were given
by Dr. Frisk, Mrs., Parfitt, and Mr.
Aehle. Mr. Aehle, the architect of
the school, presented the symbolic key
to Mr. Hoots. "

Mr. Hoots gave a speech and in-
vited everyone to the library for re-
freshments.

by Tonya Gubsch

To begin the dedication, Mr.
Ballaine spoke and then the chorus
sang Pledge of Allegiance to the
Flag, Star Spangled Banner, and
I Love My Home on Bainbridge Is~
land. The last song was written
by David O. Chase.

After the chorus sang, they
went and sat down. Mr. Ballaine
introduced the guest speakers. Then
Bud Aehle pregsented the key to Mr.
William Hoots, principal of the
school. After it was over, there
were refreshments for the chorus,
four big cakes, and coffee for the
audience.
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DEDICATION OF ORDWAY

by Jennifer McCann

Thursday, September 27, 1979,
the dedication of Ordway school took
place in the gym. The fifth grades
of Ordway sang. Mrs. Spoor was re-
sponsible for the singing,

Mr. Ballaine, Mr. Hoots, Mr. Nuna-
maker, Mrs. Parfitt, Dr, Frisk, and
Doc Chase all attended the dedication.
There was a speech given’'by Mrs., Parfitt
about Elizabeth Ordway, whom the school
was named after.

Mr. Aehle, the architect of the
school, presented the symbolic key to
Mr. Hoots, the principal. Afterwards
there were refreshments and cake, and
the public was welcome to tour the
school.




Examples qf Books by High Schools Students for Elementary .Sm(lents

Bainbridge Island '

High Schooi

Decemher 1979

GERMS ¢
What are They, and

Hlow do They Work?

How can You feel\qood todav and bad tomorrow? The reason vou feel

bad {s because you get bad germs.

Germs are very small buas. They get inside you and y U ’
make you sick. There are different types of germs. Some .
can make you hurt. Some can make you Sneeze and cough.
Some make you itch., Some make you throw up. Others L

make You look funny.
A lona time ago, peornle couldn't see aerms. They believed the
things that made people sick were evil spirits. Now, we have powerful

microscones, thinds to make germs look bia. So, we can see what germs

look like. '
Many aerms are aocod. The good nmermg helo ur stay well.
Some germs make the soil good for food to arow. Other germs

help make food, like turnina milk i{nto cheese. fome aocod fyerms
in our body helr to kill other aderms that make us sick. Some germs even

helr: us to ston hleeding bv makina a special vitamin.

There are two types of bad germs - bacteria and viruses. L\
Hacteria are very small and they make us sick by dividina in !
half to make more aerms. Viruses float in the air and water Yieus
(:’lv [a]
and cause serious illnesses,
Sometimes, to make us well again, doctors take some derms from us.
They take the germs that are making us sick and nlace them in dishes,

Thé diches are like little qgardens that make the aerms arow. When the
|

i

nnwne arow, the doctor can nee wh kind they are. THen, he can alve
1
|
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us the right rmedicine to make_us vell by killine the aerms. Bacteria
like to make us sick by acetting into dark, dirty olaces.

. Viruses are a lot smaller than bacteria and thev can't hurt us
until they cet inside our bodics. The viruses get iAto our bodies and

make us break out in rashes or fevers, One bad thino about viruses 1is

they can't be killed bv medicine as hacteria can.

When we get germs like bacteria or viruses, our body makes anti-
bodies - good germs that can kill the bad germs. Thev keeo
them from coming back acain. When our antibodies have done -~
this, we will not get the same germs again. We have an
immunity (im~MUNF-it-FE).

fierms get into our hody throuah our skin cuts, our mouth, ears,
and nose. If somecne near is sick, we should try to stay away 50 we
don't aet sick also.

Doctors make us well in two different ways. Onec way is to aet rid
of the symptoms, the fever sneezes, coughs that make us feel bad, that
are cavsed by the viruses,

The casiest way doctors qet rid of viruses is by telling us to rest.
Restina lets our bedy's aood aerms fiaht and kill the bad
oerrs that make us sick, Restino at home also keens our

friends frorm gettina the aerms and then aettina sick too.

To make us feel better while sur body cets rid of viruses,

we take asririn and medicines tc help us breathe better. The best way
te take these medicines is to hold vour nose o vou don't taste it as
much. Another way to feel better while you are restinag is to drink
water and uices to help cool vour bode.

To stov hacteria germs, doctors give us medicine that kills the
acrme called an antibiotie (anti-by-0OT-ik), Antibiotics ao into the
bodv and mave un feel well quiekly; but, we should finish all our medi-
cine to be sere we kill all the bad agerms.  Vhen we aet very sick or
newd soecial medicine, we ae to the houpital.

Tar hosnital maves us cet better amckey (f we are
very sick,  They have shecigl machines that hole our bodiss

“car the bacteria an! othor bad qevme,  Some hoepitals have
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rooms to play in while we are aetting well,
The best ways of stayina well are washing our hands, staying away
from sick peorle, eating qood foods, and getting plenty of sleep., But,

most important, play -~ §0 our bodies can be strong.:

BIBLIOCRAPNY

Donzhue, Parnell, Germs Make Me Sick, &ew York, Alfred A. Knopp, 1975,
p. 1-200.

Pubas, Rene, Health and Disease, New York, Time-lLife Books, 1961,
op. 8-39,

Nourse, Alan, F., The_ Bodv, New York, Time-1.fe Books, 1969, op. R=-34,
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A STORY ON:

HOM TO CARE FOR YOUR TEETH

Far away and not so long ago, there was a dragon named fohn Henry.,
He had a large head, big, lonsy, white teeth, and round black eyes. His
skin was a bright blue color with green scales,

John Henry was a lovablie dragon in spite of his looks, The towns-
people he worked'for all liked him. J.H. worked at a bakery heating up
the big oven they used to buke cakes, cookies, and donuts.

lte didn’t get paid with money. He had no use for money. Instead,
the people gave him some of their sweet pastxies thAt they baked,

Well, J.H, had a big appetite. WHe ate a lot of cookies and cakes
and pies every day, He even stored some of thum in his cave in case

he wanted a midnight snack

Aruitoxt provided by Eic:




Soon J.H. noticed that the people were avoiding him. That made

him cry. Wwhen a tear rolled down his face, it would put out the fire i.
in the oven. The people didn't have the courage to tell the dragon why
they were unfriendly. He had bad breath, and they didn‘t want to hurt
his feelings.

One day, Stephen, a boy about nine years old, decided to help J.h.
He pul on a pair of noseplugs and marched over to J.H. and said, “Mr.
Henry, do you know why the people aren't talking to you?"

"No, and I wish 1 knew why," J.H. sobbed.

“"Well, your breath smells awful. My dad, who is a dentist, said
it was because you eat too many sugary foods and you don't brush your
teeth.”

“"Brush my teeth?! 1've never heard of a dragon who brushed his teeth.

Anyway, 1 like eating food with sugar in it," answered J.H.
-2-
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"Well, if you want everyone to talk to you again, then you better
do something about your'teeth," Stephen replied., "I%1 ask my dad if he
can make a special toothbrush just for you.“

"Well, if you say so." J.H. said.

So Stephen ran home to help his dad make a big toothbrush for
J.H. When it was finished, Stephen brought it with some toothpaste to
J.H.'s cave,

“Halloo, J.H., are you there? 1It's me, Stephen," he yelled.

"Hello, 1 see you brought my toothbrush with you,"” J.H. said as
he opened the door. “What's in that tube sticking out of your pocket?"

"That's toothpaste," Stephen answered as he pulled it out. *It
has {luoride (FLOOR-ide) in it which helps fight germs which cause cavi-

3=
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INCISORS

CuseIDS

ties and bad breath, I brought some dental floss too.

"Well, we may as well get started,” J.H. said. "what do I do?"

“You lie down so 1 can reach your teeth,* Stephen instructed. "I'll
just clean one tooth because your mouth is so big. . Now, I'll gtart
brushing your molars (MOLE-ers). Molars grind your food up 80 you don't
have to swallow the food whole. Tilt your toothbrush towards the gums.®

"Wha ggh argh," J.H. coughed.

"Dont try to talk while I'm brushing your teeth," Stephean said.
“Now, what was I sayiné} Oh.yes. Brush in a circular motion on all
sides of your tooth, Do the same for your front teeth. These are called
incisors (in-SI1ZE-zors) and cuspids (CUSS-pids). They cut and tear your
food. When you're done brushing, cut off a piece of dental floss about
eighteen inches long. Wrap it around your fingers. Slip. but don't snap,
the floss in between your tooth and gum where the toothprush can't reach.
Slide the floss back and forth against the side of the tooth. Whan .
they are clean, your teeth will squeak like clean, wet hair.”

“But I don't have any hair," J.H. protested.

"You don't need it, ana anyways, you can feel mine,” Stephen said.
1'11 look through this magnifying glass and tell you how the toothpaste

-4-




fights the cavity germs. 1 can see many tiny, ugly, fat germs tryving
to sneak into your teeth, The clean tooth, which is coated with fluoride,
is fighting ~ff the gemms,

"The germs have sharp shovels and buckets of acid. They make acid
in their factories, using the food that you eat. That is one reason

why you shouldn't eat so many cakes and cuokies.

"“Oh no, the fluoride is beginning to
Ahusth $h
lose; the germs have started the attack. aely du“ho
But wait, the fluoride is fighting and

winning! The germs had to go back to the

dirty t cth where they hide out."

"Let me see! Let me see!' J.H. said excitediy.

"Okay, look in this mirror. 1 will hold the magnifyving glass in
front of you so you can sce the battle," Stephen told J.H. Stephen took
the magnifving glass. He held it close to a dirty tooth so J.H. could
sec the germs and fluoride. "Oh, look!'" The gemms are cating their way

B
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into the tooth that 1 didn't brus'. Teeth that are not brushed have
pluqu(_' ‘plack) on them.  Plaque sticks to vour teeth like glue. Ge.n.
cat the plague and leave acid on the tooth. The acid ecats away at the
tooth and makes holes called cavities (CA-vi-tease).' ~-

“fhat looks terrible. I guess I should sturt brushing my teeth,"

said JH

u"\./\.__,/a

“That is right,” said Stephen. “This shows you how impbortant brush-
ina and flos=ing evervday is,*

lle put. the marmifying alass away and started to ao. "1 will come
back every dav. T want to see clean teeth and fresh breath."

“Mow does brushine hels my bad breath?"  J.M. asked,

“Think of it as an unclean hodv, then vou don't wash for awhile,
-6
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zur Lody gtarts to smell. You have to brush vour teeth to have fresh
treath. Good foods, like fruits and vegetables, help keeb your teeth
clean because they don't have much sugar.

"If you don't take good care of your teeth, thevy fal) out when
You-are older. You need to ao to the dentist and get false teeth.
These are teeth made just for you. Thev don't stay in vour mouth as

well a5 your own teeth, so you have to put a special glue on them."

BIBLIOGRAPHY

Berland, Ted. and Dr. Sevyler, Alfred t.; Your Children's Teeth, New York,
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Eighth Grade Stories and Fifth Grade Response Letters

Lightfire: A Horse With The Will To Win

Hi, I'm Samantha Harris, My friends call me Sam but my
boyfriend Billy calls me Sammy. 1'm 5 foot 6 inches and 15,
I have brown hair and brown eyes, I love horses and I once
owned one. He was gorgeous. His name was Lightfire and he
had a white star on his forehead and was chocolate brown.

I will never forget the air that moxning. It was very
cold and chilly. 1 yawned and rolled over.

"Sam", a volce yelled, It was Cheryl, my ten year old
sisiter. she's a brat. She always bothers me., Cheryl looks
alot like me and I hate it.

"Sam!", the voice came again.
"I'm coming!”, I yelled.

I hate getting out of bed because my floor i8 cold tile.
I jumped out of bed, the floor tingled l1ike cold ice below my
faet. I scurried to the warm carpet and buried my chilled
toes into the thick furry rug. I quickly dressed for my big
day, put my hair in a bun and straightened my riding coat.
Quickly, I went downstairs for brecakfast. The kitchen gmelled
inviting, full of bacon, eggs and bread.

"You ready for the big day?", my mom asked.
Cheryl joyfully jumped up and down.

"I bet you'll win, I know it!"

"I hope sol", I replied.

Going out to the stables it was cold and breezy., I
shivered all over as I waiked in the wind.

while I was grooming Lightfire, I dreamed of victory, and
Billy congratulating me with a kiss and giving Lightfire an
apple.

Lightfire was all ready, he shone everywhere, His mane
glistened and his eyes twinkled. He knew what was happening
and seemed very proud.

' Our blue trailer was all set for Lightfire'g company.
I loaded vightfire into the trailer and noticed he was limping,
His limp worried me but it wasn't serious enough to not race.

I atroked his gorgeous mane.

Driving to the track the time went very quickly. Entering
and parking was a hassle. Cars were everywhere. bPeople were
walkii1g horses around and noise was everywhere.

Ly~itfire and I made our wav to the stables., 1 got Light-
fire's equipment and tack ready and we were set.

I loaded him into the starting gate,
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Lightfire cont.

The gates flew open at a tremendous speed, my dream of a
l{fe time had begun,

As we ran ahead, the wind whipped at us, slashing our
faces. A thoroughbred named Thunder ran ahead of us,

My head was spirnning and my goggles were blurred. My
bones ached but I didn't care.

Lightfire slowed down a bit and limped. It wasn't very
noticeable but he limped. 1 cried and cried. Tears over-
flowed from my eyes,

"Give it up, Lightfirel", I yelled, 1 love you too much
for you to be hurti"

Lightfire's ears perked up and I thought he was goinrg to
stop.

tle forgot his leg and limp and ran as fast as a horse hasg
ever run.

The next thing I knew, we had won. I jumped off Lightfire
and gave him a biy kiss,

He whinnied and his ears twitched. Cameras flashed here
and there. My eyes were blurred from the light.

Lightfire looked proud and I smiled.

Walking back to the stables everyone congratulated us.
Lightfire limped all the way back to the stables. 1 toona of f
his tack and put it away. Wwhen I came back, Lightfire was
on the ground. I checked for his pulse, none. 1 screamed
and people came running from everywhere,

Billy came running in.

"Billy!", I yelled, I ran to him and he held me as 1
cried,

I mumbled into his shoulder. "Lightfire, my Lightfire,
we had won and now!" I atopped.

Birlly kissed my head.

"1 love you!", he said. "Everything will be alright."
Everyone left because there was not much to be done.
Lightfire lay silent on the ground of the stable.

I was still crying on #8illy's shoulder. I said I would

never forget my horse Lightfire but 1T had Billy and I toved
him very much.

by T.J. (pen name)

Emma Nash
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Hydroplane

1 was the driver for the Miss Rainier. I was in
Seattle for the Unlimited Hydroplane Championship. 1
had just got back from Tallahassee, Florida where I
lost my first race in 1980. Fred Brown had won that
race by a boat length. .

I had come to Seattle to see if I could win my
7th Hydroplane Championship. I had to qualify my boat
to make it in the race on Sunday. Fred Brown had
qualified at 137 m.p.h. 1 was determined to get a new
world's record and qualify for the race on Sunday. I
was getting all suited up for the qualifying heat. The
crew said, "The boat is ready Steve."

1 cranked up the boat and smoke was pouring out
of the pistons. I had started out with water spitting
up in my face. 1 was off. There was a large crowd
cheering me on. The gun had sounded. I was off to
qualify in Sunday's race.

The second lap I was entering the south turn and
my stecering went out. Soaring out of control like a leaf
in a windstorm, the Miss Rainier unlimited hydroplane
did a barrell roll, bounced violently and then slammed
to the water.

Miraculously, I survived. All I could remember
was flying out of the Loat. I woke up in the hospital.
The doctor came in and 1 said, “Doctor, what happened?"
He said, "You broke three ribs which punctured one lung
to cause internal bleeding." There I was laying in my
bed with tubes in my nose that were connected to a
respirator.

Then 1 asked the doctor, "How long will I be in
here?" .

He said, "About a week."

My crew chief walked in and ! sajid, "Bob, how's
my boat?"

He sald, “"There's nothing left of your boat." It
was Sunday, the day of the racte, and 1 saw Fred Brown take
the trophy with ease,

. A week had been up. 1 would race in San Diego.
I qualified at 100 m.p.h. Just enough to be in Sunday's
race.,

It was Sunday and I was seeing if I could win my
7th win for the title. I was in heat 1A and heat 2B and
I won Both of those hecats easily, because Brown wasn't
in any of the two. Both me and Brown were in the finals,

I jump into my boat for the final heat. I louked
at the water; it was bright bluc with ripples and it was
about BU®, perfect day for racing., 1 started out to
take my fivea warm-up laps.

AY

The gun had sounded for the final heat. Brown went
widi v He took the lead by two boat lenghts. We wero
dgoihg on our 2nd lap and Brown had the lecad by 5 boat
lengths, It was the final lap. Brown had the lead by
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Aruitoxt provided by Eic:

Hydroplane cont,

2 boat lengths and we came into the final stretch and
an announcer sald, "It's the pPay and Pack. It's the
Rainier. 1It's the Miss Rainier." T had won the race
by 2 feet. 1 was amazed. I had won the Hydroplane
Championship. I came in the dock and the crowd was
cheering, I popped the champagne, After the race I
held a press conference.

I said, "It's been great the four years I've been
racing but I am retiring because the sport is too dangerous.
I finally won the Championship and it's great."

I had tears coming out of my eyes. 1In the back
ground I heard the crowd cheering.

by Bob Smith (pen name)

Steve Uglisich

Blakatn, Achott Fomde
ynivi/’.,u:ﬂ% o W o1l
(;'VJ,.rrm.‘-,xg o ) 19¢ ]

w

Joeor. ety
\ L e Lt ALporte. <L _&f’mv am Mg by

Fie Wew oma Jarion drten ;f,w.,cw.x. L alee
Wi do obil _amd ploy Luoutball.

o LAY Aokt <l counldask gornl
Mo e wEevy Luk sere Aavy b e
Fom Wi ooa tmw s K ivemp. dbAT L adgirnfhy
Wb, ofrrat apeadc LXenvy

Q,Q, uu.ol_ \ﬁu_ .,Q.»-uy' ‘f\/Y-;/sz, Py NV A
oty Lwbang rqou LR, amd. aobak K & awved
A Cafus Lbad the Mrd. omd fountdo
porsgraphs. <L Ldud $he thod. ponasy.as
e Ao Lod L crnonbid. wp Ko Simot
o abl sod an% ouk  cof X
st S Aidwd. Xa frwtde _porospags.
Aabane ek ctiwcridiel bowr nou. erashasl
oo il o Lonrrale Aol _onad. apror omvids,

- 154 - B
Batsd .

157




O

ERIC

Aruitoxt provided by Eic:

door ity Hudl of Pk b _a Sealie v,
e wnrrdatonme, Uew Fod. Gt ot
o <l _LDanl the JNM-%/ sk am. o NV
M a rore S Koo NI JP N S VP
B o Sk o W o fimatrhe e
Ve daool A sdae Adasl xhe ACG g
Ares Pl Tra amabin . e nanlly amgeged
rpste skoney.
.j,\_ :'-_/L'J./Q.‘.f AHINL

4 = '
L | PN I

A Short Story

John wiped the sweat from his forehead and tightehed
his grip on the knife. He had known it would come to this
ever since the large, silver ship had landed on a small farm
in Montana, complete with genuine beings from outer space.
Only they weren't little green men, they were large yellow-
ish creaturus with long tentacle arms and huge appetites,

No one knew where they were from and any attempts at
communication were futile,

They carried no weapous and there were no markings on
their box=-1like ship.

Now they were heading toward John's house. They had
entered the town half an hour agé. He had watched them
march into town in a large band, all of them chanting some
mysterious song.

Then he hurried home to barricade himself into hisg
house, The thick oak dodr could withstand any onslaught;
he hoped. .

There they were outside on the poarch, scratching and
clawing at the door. John flung himself at the door, He

heard a noise bebind him and whirled around to see a creature
cowming at him,

John raised his krnife in both hands and....
"Michael, turn off that T.V. and come to dinner!"
The small boy stuck out his tonque at his mother's back
but he turned off the T.V aud went to dinnet.
by Carl Rathe {pen name)

Heather (Clarke
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Activity Cards for Book Report Projects— Fifth Grade

Maze
Draw a maze \eading
to the title of your
book.. If you wish,4he
of your maze
f:vfebc ‘Zme{-hmg from
the sfory.




Write a letter to the
author of your book_
Please include:
s The rame of the book_
(vemember o underline i’c)

« Something special about™
febook ¥ & characker

an exclti . S spectal

%@Wﬂkﬁ-

Qetrine 7, 1980




Advertisement

Make anadvertisement poster
fo “sell” your book. Indude

Clever to catch the “buyers
| cye!
PSST!
Reod Encyclopedio, Brown,
m;m\g,m Donald J. Sobol!
See it you con ocutsmart the

Picture - ord Report

Using beth pictures ond
words  briefly fell about your

ook The Cay
by Theodore 'E‘Lylor

z '%' % marconed on an

This 1s an x%rhns
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Cinquain

Choose a character from Cinquoin

your beok. Write a cinquain

about hi i : Hero

him using this basic. Tack Touette
pattern 2 c&dfr%hie},q steeg
ing For his countryrmen

BT line:  one word, Qiving title _
2% {ine:  two words, describing title sJock Jouette's
X line: three words, expressing action by Goil €. Haley

4+ line:  four words. expressing 4 -C‘eclmg
5* line:  arother word for the title

Make a | picture puzle.

Draw 5 important people
anq/'( Yhings from your sgry
See if \‘:m clessmates can
.Quess what book. you have vead !

Here are & ‘fhmgs m my book..

Can you puess

Answer on back,

St
on meck Voyage of M Duum Trender 09 LUwis

164 "% ps




Using these Jorms,
COmp1e e a "Wanted

- Bster” for a favorite
chavacter n your ook .

WANAED:

thus intmsting character

E.B White,

Car
Austhor:

Descyiption: we iv o wry dunpg:j)
with pnk ears and a ewrly toil His white,
ot 16 Xen oaked with mitd,a great
foorite. of his. '

Qevsenalityi wilbur i quiet and happy;
a special $rigrd of tre othrer aninals in
eygst] enture_ enge:
the, mwu hte;"sépider £ Cmrott?
&S bim _with . (. Al 10, Cever plon.

B
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Across.

1. Girl's name (possessive)
2. Mortimer slept here. _Y_gu_would keep millk
in it

M\:

3. A large black bird

4 This Snimal *flyjacked” Vodimer. He has a
bushy tail ond shores nuls.

5. Modwmcr ot these, ymCLmb up them

b. Hochwers Javorie sauying

1T

LI] ]

Svle pn back..
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Poetry Unit: Stimulus Poems and Student Examples ‘\

Student Example of Stimulus for Five Senses Poem

PORTOR PENSION, NORWAY

I feel the summer breeze on my face

as | walk from the small pension.

The rocks, smoothed by wind and water,

are warm and exciting under my shoeless feet.

Below me lies a small inlet

where a crudely built dock juts out into the water.
Small sailboats float not far from shore.

Carefully hand crafted and highly varnished,

they glisten in the sun.

An old Norwegian man sits outside his shack

on an ancient wooden chair

smoking his pipe.

I can taste and smell the tobacco smoke

and the salt in the air around me.

All is silent except for the waves lapping against the rocks
and the boats pulling on thzir anchor lines.

Tom Beierle
Grade Seven
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Student Example of Five Senses Poem
Rough Draft

| walk out of the San Francisco Ballet School which
| have been in for three hours.
The deathening fume reaches my thin quivering nose.

| open my tear-lipped mouth and expand my body
reaching for life.

Silently my body racks.
There is none of nature’s soft ushering to be found.

A lone Mercedes races by my sharpened teeth grind on the
grit.

My sensitive tongue moves . Jdickly to the other side of my
dry canyon.

| turn away, a wilted geranium catches my own drooping
eye.

I walk back into the vibrating building, never to
come out.

167 -1e4.




Student Example of Five Senses Poem
Revised

AIR

I walk out of the San Francisco Ballet
School where 1 have been for three hours.

The deathening fume reaches my thin
quivering nose.

I open my tear-lipped mouth
and expand my body
reaching for life,

Silently my body racks.

There 1s none of nature’s
soft cushionine to be found here.

A lorie Mercedes races by.
My sensitive tongue moves quickly
to the other side

of my dry canyon mouth.

A petal from a wilted geranium falls
tc the sidewalk.

I walk back into the vibrating greyness.

Rene D'Auoust
Grade Eight
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Example of Stimulus
Jor Metaphors and Similes Poem

SLIPPING AWAY

I sit meditating.

My bald head is cooled by a breath
of summer breeze.

My eyes are closed tightly

as though they were welded -hut.
My legs are crossed together,

like a tangled, broken tree.

My hands, held on my knees,

sit niotionless on an orange garment.

I feel myself slipping away,

falling into a land that is no more.

I see ancient cities, ancient people scurrying
like a pack of mice.

I see myself, an ancient priest,

holding a bloody knife over a once-living girl.

I slip farther back into the unknown past.

I am a poor beggar, blind and deaf.

My shaking hands are cut and bruised.

I slip still rarther, deeper.

I am an ancient worker, heaving great
blocks of stone for a newly crowned Pharoh.

Farther—do | dare go back farther—

I am a donkey, walking in a desert.

A young brown man rides me.

I slip still farther —farther in space and time.

I am a great mammoth, wooly and huge.

I fight small Neanderthal men with sharp spears
and they run like termites on a rotten log.

- 166 -
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I'm slipping farther—now unwillingly farther.

I am a giant lizard, my huge teeth grab,

they clamp like a cage of ivory.

I'm fighting a smaller lizard, I feel my neck tear,
blood rushing like wax from a scorched candle.

Slipping farther—downward into hell.

I am a small fish, the water is hot,
boiling like a caldron of bubbling broth.
| swim away from a larger fish, faster.

Oh gods, I’m slipping into oblivion.

I’'m a micro-organism— floating in a mass
of bubbling lava jell, I begin to divide
into two small cells.

I slip again—~where else is there to go?

I never should have gone.

I’'m in a space ship, a crew member,
I'm looking at a newly born planet.
With three tenticles punching controls |
scratch my tubey head—and turn away

---forever---

Peter West
Grade Nine
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Student Example of Metaphors and Similes Poem
Rough Draft

ROCK

Rock music is 4 heart,

always beating. The great history

of Rock, The Rolling Stones, The Beattles,
The Who, Led Zeppelin, the trippy hits of
the 60’s are still alive and thriving!

Its a weird feeling, the buzzing

in my ears after a loud concert.

To see the great artists that were just

on stage. To see ali of the pleased

people going home. 1 hold the

guitar pick that was thrown off the

stage by my favorite musician, Angus Young.
His black and white school boy uniform, his
dazzeling black and white guitar that sounds
like a machine gun, the rhythm of his music
sounds likg 100% pure hard rock!

Student Example of Metaphors and Similes Poem
Reviseu

ROCK

Rock is a heart, always beating:
The Rolling Stones, The Beattles,
The Who, Led Zepplin.

It's a weird feeling, the buzzing

in my ears. | hold the guitar pick

that was thrown off the stage

by my favorite musician, Angus Young:
his black and white schoolboy uniform,
his duzzling black and white guitar

that sounds like a machine gun!

Doug Tolliver
Grade Eight
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Studen: Example for Stimulus
Sor Strong Nouns and Verbs Poem

SLIDE

[ piled some objects at the bottom
Of my slide one day.

Included, was a cardboard castle,
A pebble, a nail,

A plastic creek diorama,

A length of cord,

A thorn, a stuffed seal,

And a one-half pound iron weight.

Then, with a screech and a yodel,
I toox off soaring,

Down my slide

I was riding the wind!

Then with a bash,
My feet began to chisel out
A tunnel through my junk pile.

My arms and legs

Began to braid themselves together.
And then I was out of the pile

And running for another ride.

- 169 -
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Student Example of Strong Nouns and Verbs Poem

NIGHT

It is night.
I'sit and study the scene before me.
The water is like a sheet of glass.
I hear the howl of a night creature,
I find a stone clenched in my hand.
It feels cool and smooth.
My fingers pick a branch from a busp.
My legs unfold, and I find myself standing.
I walk towards the water’s edge, kneel,
and let the sand slink through my fingers.
I glance at a nearby cave.
It is like I expect to see a dragon
slithering from its depths.
My heart is beating like a clock.

Michelle Fisher
Grade Nine

;>
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Example of Stimulus for Picture Poem

SLIFER FAMILY PHOTOGRAPH, 1867

Here browns are suspended
like attic dust in sun.

They are in a field,

rows of stubble at right angles to people.
More than half is sky. No trees.

The people stand where trees would
between earth and sky.

Great Grandma Charity

in buttoncd-up dark dress and apron,

sits on a chair shelling peas in a pan.

She wears her hair tight back.

Her husband, Eli, holds a horse.

His hat hides his face.

Soon he will die when a quarry rock falls.
There are no rocks in the picture.

Another plain woman sits on a chair.
A pretty onc stands.
Why do they have chairs in the ficld?

An older man sits on the wooden reaper.

His team of two mules and two horses

are about to pull out of the picture.

Already the two niules nose behind the frame.

The wagon of children wait for a signal.
The one with the ringlet will be my grandmother.

I stare at the hub
10 turn the wheel,

Nancy Rekow

This poem first appeared in Cottonwood Review, University ol Kansas,
Lawrence, Kansas, issue #20. 1t is reprinted by permission of Nancy
Rekow.




Student Example of Picture Poem
Rough Draft

I'M A BULL DOG

I am a Bull dog, whitish brown.

I eat bones and sniff the ground.

Bones are my food, and are munchy good.

I crunch them and munch them and walk on the ground.

I'm as lazy as an ox,
But when I want I can run alot.
Some say I'm ugly, but I'm really not.

| feel my lifes on a border.
Where my life its hanging
by the kitchen door.

Student Example of Picture Poem
Revised

BOWSER

I lead a dog’s life.

Everyday it's the same thing,
Milkbone Dog Biscuits.

It's not that I dont

appreciate th? thought,

but you would be fed up too

if cveryday it was

these three commands:

Bowser sit,

Bowscr shake,

Bowser bark,

Good boy here’s a Milkbone Lrog Biscuit.
They actually think I enjoy it.

The other day 1 refused 1o eat one,
I was sick!

Good grief,

Pam Webster
Grade Light




Example of Stimulus for Letter Poem

Dear Ice Skates,

Has it been two years since we were together
that night at Blakely Pond with all those skaters?

It seems like only yesterday when you and [ were
speeding across the ice, dodging trees and shrubs.

I felt like a ribbon in the wind.

Remember how the twigs and grass sprouted through
the ice like danger signs warning. KEEP OFF!

But, we couldn’t see those signs because it was dark
and the flashlight beams were only pin points
in the night.

Then it happened.

| know it wasn't your fault,
You couldn't see.
The bush came from nowhere to halt your glid.s.

Down we weilt,
My knces and elbow screamed with pain before
turning green, yellow and bluc.

You remained quiet,

waiting for me to remove you so we could slip
away unnoticed by the other skaters.

Glidingly yours,
Gwen Thonaly
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Student Example of a Le}tér“-lioem
Rough Draft

Dear Blossoming Cherry Tree,

You've just woken up.
Your branches hang
burdened with brides’ bouquets.

You sleep through autumn leaves
and the splirching of my Nikes
in the muddy grass.

You are asleep in winter
when we laze around the woodstove
in candlelight.

You haven’t seen the snow

You haven't seen

how 1t sparkles like purified sand
Like earth it layers

upon your boughs.

 You don't have any fingers
to curl inside some mitts
so that they warm up.
I sleep while you watch the moon
goldplate a cloud
that a sheep must have left
when he rubbed himself
against the sky.

Remember when my friends,

my sister, and |

filled cur checks with huckleberries?

[ was the protective mother squirrel \
and you our home. ’

Amidst the baby pink blossoms
[ swing my legs.

You are reassuring

in the way you grow steadily,
proof that life gocs on.
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- Student kExample of a Letter Poem
Revised

Dear Blossoming Cherry Tree,

You just woke up
Your branches hang
burdened with brides’ boquets.

You sleep through wine-colored leaves
and the splirching of my Nikes

in the muddy grass.

You are asleep in winter

when we laze around the woodstove

in candlelight.

Have you seen the snow"”

Have you seen

the white sparkles like purified sand?
Like earth it layers

upon your boughs.

[ sleep while you watch the moon
goldplate a cloud

that a sheep might have left
when he rubbed himself

against the sky.

Remember when my friends and |
filled our cheeks with huckleberries?
I was the mother squirrel

and you our home.

‘Tucked among baby pink blossoms
| swing my legs.

Thanks for being such a friend,

Sincerely and fondly,
Laura Marinoni
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Resources

Beierle, Karen. "Elementary Book Report Forms." Volunteer Enrichment
Coordinator for the Bainbridge Island School District.  (Unpub-
lished.)

Bernard, J. "An Accountability Approach to Free Reading " Media und
Methods, March, 1979, pp. 28-29,
Explains "novel to screen” project and its wenefits as part of a
free reading program. I took this idea and daveloped a time line and
strategies for students and teachess.

Brown, Rosellen, er al, eds. The Whole Word Catalogue. New York:
Virgil Books. Teachers and Writers Coilaborative, 1972

A collection of creative writing assignments including a variety
of classroom-tested ideas on how to each poetry writing. Article
arc written by teachers and writing specialists.

Cahill, Robert B., and Hrebic, Herbert J. Stack The Deck. Chicago:
Stack The Deck, Inc., 1980,

Exercises designed to help students convert the control they
have over spoken language to written language. The ideas for writ-
ing and revising are excellent, and the book includes an extremely
useful student revision form which not only helps students revise
but can be used as a springboard for tcaching grammar.

Ciardi, John, and Williams, Miller. How Does a Poem Mean? New
York: Houghton Mifflin, 1975.

A texthook on poctry containing many cxcellent poems as
examples. This book is for the teacher who really wants to under-
stand what poetry is and how it gets its power.

Colley, Ann C., and Moore, Judith K. Siarting With Peetry. New York:
Harcourt, Brace Jovanovich, 1973,

Textbook on pocetry containing many cxcellent poems as exam-
ples.  Emphasizes the writing of poctry as well as the study of it
Modern, jazzy, with many contemporary poems. These assignments
are good to use with small groups of advanced students.
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Crowhurst, Marion. "T'he Wriling Workshop: An Experiment in Peer
Response to Writing." Language Ares, 56 (October, 1979), pp. 757-
162

Ways 1o help students develop ¢he ability to respond to the
writing of their peers.

Elbow, Peter. Wrinng Withouwr Teachers. New York: Oxford University
Prens, 1973,

Elbow challenges tie traditional approach to writing in which
ihe writer carefully thinks through what will be written before the
pen ever touches the page. The alternative approach he suggests
clearly separates the producing process from the editorial process.
The importance of freewriting and teacherless writing groups is care-
fully explained in addition to guidelines for both activities,

Fader, Daniel.  The New Hooked on Books. New York: Berkley Publish-
ing Corporation, 1576.

i{ow to learn and how to teach reading and writing with pleas-
urc is presented in this sequel to Hooked on Beuks., Fader discusses
the problems tucing today’s teachers of reading and writing and sug-
gests practical alternatives. An explanation of how to form and use
triads in the classroom is but one of several strategies covered in this
book.

Flinn, Jane Zeni "Journals: Write More —Grade Less." Classroom Prac-
tices in Teaching English 1979-1980. Ed. Gene Stanford, Chair, and
the Committee on Classroom Practices. Urbana: NCTE, 1979.
Creative iournal assignments used 1o initiate materials for
turther deve - _.ent.

Fulwiler, Toby E. "Journal Writing Across the Curriculum." Classroom
Practices in Teaching English 1979-1980. Fd. Gene Stanford, C hair,
and the Committee on Classroom Practices. Urbana: NCTE, 1979,

Suggestions for journal writing assignments and the reading of
student journals.

Hawkins, Thom. Group Inquiry Techniques for Teaching Writing. Urbana:
ERIC, 1976.

Describes the theory behind group inquiry us a personal (garn-
ing method, the social nature of education and the role of the
teacher. Specific grouping techniques and their accompanying teach-
ing strategivs are described.
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Healy, Mary K. Using Studgnt Writing Response Groups in the Classroom.
Berkeley: Bay Arsa Writing Project, 1980.

[deas for organizing student response groups from preparing
the whole class for the activity to determining group membership.
Coping with preblems special (o response groups and  teucher
responses are particularly helpful sections of this monograph.

Johnson, Jan. "Poetry Revision Worksheet." Bainbridge Island, Washing-
ton, January, 1980, (Unpublished.)

Kearns, Bob. "Forms." Presentation at the Puget Sound Writing Program
Inscrvice at Bainbridge Island, Washington, November, 1979.

Kirby, Dan R., and Liner, Tom. "Revision: Yes, They Do It. Yes, You
Can Teach I1." English Journal, 69 (March, 1980), pp. 41-45.

A detailed article on how to help students revisc through the
use of student-teacher conferences. This article reinforces the belief
that one-to-one contact with students is essential for revising.

Koch, Kenneth, Wishes, Lies, and Dreams. Teaching Children to Write
Poetry. New York: Harper & Row, 1970.

A classic book on how to teach poetry writing for grades two
through cight. The book has very specific and highly imaginative
examples. '

Kollar, Mary. “High School Scholarship Lettcr." Presentation at the
Puget Sound Writing Program Summer Institute, August, 1979,

Lough, Posy Baker, and Stecle, Patta. "Going...Going...Gone For Read-
ing!" Teacher, January, 1979, pp. 60-62.
Explains how to set up an auction as a motivation for reading.
Book reporting ideas arc explained.

Mahicu, Patricia, and McCray, Elizabeth.  “Increasing Writing Without
Increasing Grading." Classroom Practices in Teaching English 1979-
10980, Urbana: NCTE, 1979,

Discussion of wriling books, journals, letters, and plays.

Markey, Connic. [ Wonder Whatever Happened to Amelia Picketr and
Other Reasons for Writing.  Newton: Curriculum  Associates.  lnc.,
1076,

Creative ideas and worksheets for students. Each idea includes
purpose, needs, methods of use or teacher instructions. This is an
excellent source of ideas for elementary students as assignments arc
casy o understand, incorporate writing, reading, and art, and are
educational and fun.
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Maslow, Abraham H. Toward a Psychology of Being. New York: Van
Nostrand, 1968.

This book has an optimistic outlook on the future as Maslow
perceives humans not as intrinsically cvil but rather as neutral or
positively good. He feels human beings have the potential to be lov-
ing, creative, noble, and sclf-actualizing,

Monthy, Linda. "Anything Box." Presentation at the Puget Sound Writ-
ing Program Summer Institue, August, 1979, e

Moor. Thomas R., and Reynolds, Joseph. "The Journal: A Practical
Option for Teaching Writing." Classroom Practices in Teaching English
1979-1980. Ed. Gene Stanford, Chair, and the Committec on
Classroom Practices. Urbana: NCTE, 1979,

Ideas for a journal project including a student journal contract,

Mueller, Lavonne, and Reynolds, Jerry D. Creative Writing. River
Forest: Laidlow Brothers, 1977.

A textbook for students and teachers that discusses a writer's
journal, techniques of writing, writing plays, writing poetry, new
journalism, and some technical aspects of verse, dialogue, and stag-
ing. A quick flip through this attractive book provides ideas for les-
sons like anagram pen names.

Petrosky, Authony R., and Brozick, James R.  "A Model for Teaching
Writing Based Upon Current Knowledge of the Composing Process."
English Journal, 68 (January, 1979), pp. 96-101.

Summarizes recent research and theory on the composing pro-
cess.  Provides a general guide for tcaching writing in sccondary
schools.

Prospectus For The World Book Encyclopedia Dictionary.  Barnhart,
Clarence L., Editor in Chief. Chicago: Field Enterprises Educational
Corporation, 1966.

Contains ideas on how to get the most out of the World Book
Encyelopedia  Dictionary, how to build vocabulary, how to write
cffectively, and a handbook of style. 1 use the vocabulary inven-
torics for grades four through twelve as resources for vocabulary lists
to meet the individual needs of my students.

Rekow, Nancy. "Poctry Assignments." Bainbridge Island, Washington.
(Unpublished.)
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Santa Clera County Committee on Writing. Students Can Write. Office
of the Santa Clara County Superintendent of Schools. San Tose,
California, 1977,

Research findings and implications for teaching and cvaluating
writing.
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The Author

Lynn Howgawc lives on Bainbridge Island, Washington, with her
husband and two teen-aged sons. Many ot ‘the ideas for fostering: self-
esteem, collected in this book, came from her fourteen years of teaching
in the clementary and middie®schools. While the focus is on writing, the
themes reflect developmental needs Lynt experienced as a student, as a
competitive ice skater, as a parent and tcacher, and then again as an
“over 30" returning student.

Lynn, a Seattic area native, took undergraduate work at Colorado
College, the University of Puget Sound and the University of Washing-
ton. She holds a masters degree from the University of Washington. In
addition to teaching cighth grade language arts, she recently has
presented in-service  workshops in  reading comprehension, math
ability/math anxicty and the writing process. She is . Fellow of the
Puget Sound Writing Program. '
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