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“The Neglected Obligation of the Teaching Profession

£

"

I. A Basic Idea: Selective recruitment of the preservice teacher

is an obligation which is grossly neglected by

most teachers and by the profession in general.

A. For years, we have thought that "Every teacher is a teacher

of reading."

to

by

If then eachlteaoher is, to a degree, also responsible
for selective recruitment for the profsssion, who is |
to blame when no one shoulders that responsibility?

In 1976 under the sponsorship of AACTE, we received a
strong reminder of this obligation. The report of the

Bicentennial Commission on Education for the Prcfession

of Teaching (of AACTE) brought to the forefront our . ... . .

obligation of selection and recruitment as two "quality

control" factors as reported in EDUCATING A PROFESSION.
We are still indebted to that panel of Bob Howsam, Dean
Corrigan, George Denemark, and Robert Nash for that

classic report.

is our obligation as professionals to do all that we can

ensure that capable peopie become teachers in the futufe
"intent" and not by "default."
I know of few doctors or lawyers who have attained that
career goal by default; those careers are reached through
years of conmitment and dedication, not by stumbling
into them as an afteruthooght.

Our goal as a profeséibn must be that we become a

career of "choice" and :ot of "convenience."




I1I. A Needed Action: We must reach out at everﬁ/ppportunlty and
”.h attempt to ignite a "Spark of cur1051ty

concerning our profession which might sonvday
mushroom into a "flame of challenge" to become

a teacher.

\'. o A. ‘We need to send teams of our very best, "school-based master

1 teachers, highly-skilled academicianéfrom the disciplines,

‘and dynamic campus-based teacher educators,"”” into the schools

v

, , A T .
with their sights aimed at some of the top kids.
.)‘ National Honor Societies, Blue Key, National Merit
Semifinalists and Finalists, top 10%, youngsters in

Honors and TAG programs “ .

.. We have a moral and professional obligation to tell them

'that as a profession we need them and that they need

quality teachers in their society.

III. ‘The Necessary Support: All of the charm, sophistication,
cunning, theatrics, and emotional per-
suasion that we can muster cannot and

will not overcome the heed for societal

= apd professxonal support.
-
Y wo W‘O‘?s O‘f (tQ/VViOn) H“) ‘s (\”0, £ /,, ‘0‘/'4‘/ ,l ovr ,‘;"{," r
A. School Organizations for Teacher Education

In my opinion we desperately need a resurgence and/or
resurrection of organizations in our schools for ﬁhe
nurturing of youth with interests in teaching. We need
Future Teachers of Ameri¢a and other such groups to add a

special dimension and give specia) attention to those who

express an interest in our profession.

N
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B.

Just this year the Texas Association of Secondary Schools

Principals has made such a commltment through a new group

" and a staff member \}Ju Awa. 1 lf.ur ?TO uf§ %J /4,44 m-J’c ar ére

4hak'~7 Stmiler of
Teacher Education Scholarshlps

1. Selective recruitment means we go after the ones we want

and. find ways to help them financially. In Texas,

teacher education is becoming much more'rigorous with
greater demands. . ) | (o
Admission testing —challenging prograﬁs through new

~

stéhdards-*certification testing—icareer ladder mandating
professmnul growth ( We must a,d al) assist u mechinm Hoso Je«m!:\
2. The professxon through varlous settings such as local
asspciations, commun}ty groups, and local school
‘districts must join together in buving a "pijece of the "
Nearly Soouof the 1070 gﬁ?ool districts in Texas have
Ofewer than 500 ADA. How do you keep them "down on the
farm" teaching math and science unazr those rural
settings? I believe that this can and must te done
through selective recruitment which includes teacher

' aeducation scholarships from local,: regional, state,

and/or federal sources andvjob commitments.

/5/ w
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o : ) o Instructional Supervision . .
o B - For Excellence In Education . ;

A Statement Presented By
Ben M. Harrxis,
Professor of Educasional Administration

Tha University of Texas at Austin . . .
Overview Octcber 5, 1984

Last month marked the passing of thirty six years ;inc; I first walked in£$
my own classroom at Luther Burbank Junior High School and began }rying to teach. .
Prior to that Oscar Buros, as my Q:aining 6fficer at the U.S. Naval Training
Center in Mississippi, had unknowingly diverted me from a career as an -industrial
chemist. For these past forty yeurs, my professional concerns have been with
imprpving-ﬁeaching,:my own as wéll as that of 6thers: I hAve not been alone, of
pa course, in these pursuits. In fact, one of the best kept secrets from public and

Polical purview is the extent to which large ségmen;s of the educational profession-

-"the establishment” if you will--have given exce;lence in education"their life-

" long efforts. My Career is unimportant, except a: it is a small drop in that

" ¥professional stream of dedication which is our Nation's real hopel =~ ~°° T

Clear alternatives for improvihg education are known. They are not new.
«Curriculum revision is surely one of these. Our children and youth deserve

2

R opportunities to learn far ﬁqyondlthe'droll "basics" cdrrently getting so much
ehphasis. Leadership can surely be enhanced, especially at the local building

- Jevel, to overcome the %any prohlems of a housc divided aqainbt itself. Legal
mandates are being widely employed to control salaries, class/size, graduations
and even promotions from kindergarten to first grade. This is consistent, I

suppose, with the litigious character of our society.

Still other alternatives to influencing education are, of course, equally

well known. Incentives grow more popular and evaluation is becoming the High

Priest of the profession. Then there is personnel development, an approach as
old as the Chautaugqua lectures and our normal schools, ‘ - °
K \\

BUT --

The teaching/learning process is properly the focus of attention if we are
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;;uly serious about excellence in education. Yet it is rare té £ind recommenda- !

tions for action which are realistic about either teaching or learning. Strategies

for enhancing this complex set of relationships are better known than yet employed.

Problems

Q

In the remaining few minutes I shall attempt to identify from my perspective
'
some of the features of ;he problems fecing this nation in its "Pursuit of Excel=-
lence." I will clearly express“a'bias toward things others Fend to.ignore.:
fhe gize of the teaching force is-a Qeiy siénificane reelity to be undersﬁood.
Teachihg'is the largest of all professions with over "24 million classroom teachers

at elehmentary and secondary levels, It is a large, relatively young, 6ery diverse,

Q

.nearly unselected, mainly female work force. Any serxous,brealistic proposal for

excellence in education must reckon with the massive proportions and unique features
L]

of the American teacher. ‘

&

The tradxtxon of "Top°y“ is veryestrong in our 1and In oval office,. governors'

mansions, school board meeting and classrooms alzke, there is a chlldlzke fa;th thar

4 \
teachers are nice conservative housewives who somehow just emerye, like a butterfly

from a cocdon once given classroom privileges. Like the Topsy tradition says,

*They just growed." What 1ittle evidence we have on the matter is, of course, not'

H
so reassuring. A realistic approach to excellence will require revolutionary steps

toward assuring the profess;onal development of teachers over a %ife-time.

’ “

The neglect of the teacher as the most important tool in the most prodectzve
enterprise in our society is massive, pervasive, and persistent in our history.
Academicians persist in the naive belief that knowledge equals pedagogicaliskill.
Educators passively accept responsibility for teacher training in one-year crash-
course, low budget prograﬁs; but they truly know- better: Practioners hire yeung
graduates, barely out of adolescence, call them "teacher" and neglect their develop-
ment for ever more. last bu;'not least our politicians give lip service to the .
importance of teaching, respond only rarely to requests for serious manpower planning,

but eagerly meddle in the details of curriculum, evaluation, and school operations.




The Don Quixote complex is atﬁgts height in the '80's. SDmehpw-the nation
has whipped itself into a frenzy of worry that a crisis is upon us in the schools.
So we respond'by anointing the schiool principal. . Armed with a lance of leadership
our school administrator is given carte blanche to turn every crepkiné windmill -

into an effective school. Excellence will not derive from a "star system," but from

@

the orchestration of institutional endeavors.

-And _what about Sancho Panza? 'Thirty-five thousand instructional supervisors.

in our public schools stand-by, waiting to serve, but largely ignored, or their

energies ilissipated. The lowly supervisor, in American schools, is the nearest

ER

thing 'to a specialist in curriculum, teaching, training, and learning on the staff.
And because such supervisors may be knowledgeable, experienced, and committed only
‘to-teaching they threaten the idministrator, are scape-goated by iﬁcompetént teachers,

ard search'vainly for direction and mission from a pre-occupied superinténdency.

-

. The scarch for excellencc-is at risk!-We-are in the process of chasing wild ' -

rabbits. Testing students to ensure non-promotiori has a 100 year history of failure

in the western world. Testing teachers with pencil and paper while rejecting compe-

tency-based training and development serves test publishers and politicians, not

[~

students. Curriculum revisions resorting to more basics, remedial reading, adding

foreign languages, and tinkering at computer terminals is not much of a new promise

to akﬁgrried and confused population of young parents who already have the new baby

o

boom in the play pen.

A first step toward excellence is facing realities. (1) We have a healthy educa-

tional system out there not a basket_%ase! (2) We have a teaching faculty that is
N : O ’
likely to still be there well beyond the year 2,000 A.D. (3) Tinkering with curricula,

tects, laws, salarics, and pre=service training programs are not promising alternatives. -

(4) R volutionary changes are needed free of political harassment, but such is not a

 likely development.




Recommendations

A second step toward excellence is to address the one or two most pervasive

¢

facets of the larger problem, don't have a blue-print for doing this, but suggest
L L] :
at lsﬁst two essential thrusts:
(1) Professional.staff development should become the battle cry of the comﬁunity of
Ay
educators. - v
(2) 'Parental education and invélvgment should become an entirely new high priority
for the proféssion.
"hMy tihe does not permit discussing elither of thése two recommendations in any
: _ A v
b detail. I have several books addressiné“Vaniéus possibiiities for professional deve-
‘lopment. i'am no expert on ggrent education. HSwever, it seems inconceivable that

excellence will have any meaning without the new yeneration of parents being better

informed, more involved, and more firmly in control of education than was true of my

. Thompson Conference Center Austin, Texas

The University of Texas at Austin October 5, 1984
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' Competency Testing: Excellence Without Lquity

E » .. G. Pritchy Smith

o

Note: This paper was preparcd as testimony for a hearing conducted

by the National Commission on Excellence in Teacher Educacion

in Austin, Texas, October 5, 1984. The data preaentgd in th;s v
paper are from a chapter, "The Impact of Competency Tests on

Teacher Education: Ethical and Legal Issues in Selecting and

Certifying Teachers." in Research in Teacher Education'to be
published in 1985 (edited by Marty Haberman). Inquiries about
the base data may be directed to the author, Division of

~ Education, Jarvis ChristianVCollege. Hawkins, Texas 75765.

B e R
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The use of teacher competency tests to certify téachgrs wil; seriously
impact the ethnic composition of the national teaching force. Table 1
presents evidence from states with expcrience using testing in the
certification process to indicate that disproportionate numbers of
minorities a;é being screened from the teaching.pr&fession. Since 1981,
black-éandidates_hhve had a pass rate of about 43%, compared to 864 for
Anglos. on the Alabama Initial Teacher Competency Teséﬂ .On the Arizona

Teacher Proficiency Exam, 1983 pass rates for black candidates ranged from

24% to 412; for Hispanics, 36% to 42%; for Native Americahﬁ. 192 to 22%;

and for AnglosQJ?O% to 73%. Since February, 1983. approximately 33,586

new tcachers. administrators, and other Bchool cmployees have been required
to pass the California Shsic Education Skills Teat. Whereas approximately
76% of the Anglo candidates pasaed. only 26% of the black candidates, 38% |
of the Hispanic candidates, 67% of the Nntivé American candidates, and 50%
of the Asian candidates passed. Data réleased in 1983 on the Florida

\

' \
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custonized competency test indicated a first-time pass rate of 902-fcr white
' csndidates..35% for black candidstes.‘5lz for Hispanic candidates. 63% for
Asian or Pacific Islahders, and 1003 for four American Indian candidates.

In Geurgias approximatelz 22.261 students took the Criterion Referenced
.Tescher Certification Test between 1978 and 1983. On first attempt 344 -

of ae blsck candidates and 87% of the white candidates passed. Data from
| "

five selected sdministrations of the Oklahoms Certification Testing. Program ”

from January, 1982 to February. 1984 indicated that black candidates passed
452 of the tesrs; Hispanic. candidates, 712; Native American candidates,
70%; Asian candidates. 82%; and Anglo candidates, 79%. On March 3..1984.
on the first official administration of the Pre-Professional Skills Test

in Texas. 10% of the black candidates; 192 of ‘the Hispanic candidates 47%

of the Asian, Native,American. and other mingrity candidates had test “scores

A .
sufficient for admission to a teacher education program.

- In states that have adopted the National Teacher Examinations, reports

of minority performance are equally discoursging. Since 1978, 15% of the

black teacher candidates compafed/to 78% of the white candidates have passed‘

in Louisiana. In Mississippi pass rates for candidates at historically
black state institutions have ranged from 54 to 70%; whereas, pass rates

for candidates at predominately white state institutions have ranged from
97% to -100%. In Virginia results from an 18 month study involving 2 770
candidates show graduates from predominately black institutions to nave

a 56% pass rate on the communication skills section of the test, 69% on

the general knowledge'sectipn.'and 83% on the professional knowledge section.
Candidates from the-ahite/institutions had a pass rate of 97% on the
communﬂcation test and 99% on the general and proftessional. knowledge
sections. Only 50% of the candidates from black imstitutions passed all

three sections.

11
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The negative impact of competency testinglon the racial composition
of the national/teaching force is actually greater than pass~rate statistdcs
indicate. Estimated headcount atatiatics suggest‘over-kill. For example,
Floridalcertified in 1981 approximatelyE?ﬂd black teachers out of a total .
. of 5, 500. a black representation of 3.6%. Since the inception of competency -
teating in Louisiana, state inatitutions have produced an average of only
about 55 certified black teachers per year. In Texas on the first official
) adminiatration of the P-PST involving. most of the 65 colleges and universities
in March. 19d4. 1270ut of l?6 black candidates; 84 out of 436 Hispanic candi-
dates; 20 outfof°43 Asian, Native American and other minority candidates;
and 1,324 qut of 2,133 Anglo candidatea‘qualified to enter a teacher education
program. With 1,440 cendidates passing ali three sections of the Texas
=‘admissions teat."brojectiOns indicatelthat blacka wili constitute less than
“1%; HiSpanics. 5.8%; and other minorities. 1% of the Texas teacher education
graduates in 1986. The situation does not differ significantly in other
states., Estimated black repreaentation among the teachers being certified
'in Alabama is. 5% Arizona. 22. California. 2%; Georgia. 6. 7%. Oklahoma.~ . '

1 5%; and Virginia. 2, 7%. Estimated Hiapanic representation among teachers

being certified in Arizona ia///zz Florida, 2. 72. and in Californiaoand

Oklahoma. .05%. In most states black and Hispanic teachers face extinction

as the older teachers retire.

In 1960, minority teachers constituted approximately 12.5% of the .. v

national teaching force. Black teachers represented 8.6% of all teachers

¢ K-lZ;.Biapanics. 1.8%; and American Asians and Native Americans, ‘less than
1% (Andrews, 1983). ' 1f the current impact of competency testing continues,

if current rates of attrition through retirements hold steady, and if one-
. ! : 4

third of newly certified teachers continue to choose: careers other than

teaching, the national minority teaching force could be reduced to 52 or ¢

)
*
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less within a deceade.

l.

_approach the 50% mark. All of the above states are presently or

K-lz school years can expect only 2 of those 40 teachers co be

O

fhe NegativefConsequences of Cumpetency Testing .

<

As the National Commission on Excellence in Teacher Education seeks '
to define oxéellence in teacher education, it must grapple with the negative
congnduencan of competency testing. a movement which involves at least ‘30

stnteb kSandefur. 1984):

The reductinn of the number of minority teachers to less than 5%

will be especially untimecly as the minority elementary and secondary

gublic school earollment reaches 30X by 1990. The National Center

£ot idunation Statistics (as reported in Andrews. 1983) indicates
that minority public school enrollment ptesently ‘exceeds 504 in |
New Mexico and Mississippi. Minority puﬂliﬂ school enrollment

is projected to approach 50% in California, Louisiana, South
Carolina, and Texas by 1990. By the year 2000, Alabama, Arizona,
Geofgia. Florida, -and Nornh Carolina.lwhich currently have minog;ty

public school enrollments ranging from 30% to 40%, are 1°kely to

will soon be engaged in competency testing for teachers. The
impending crisis may be stated another way. Within a decade, the

average child who has approximately 40 teachers during his/her

from any minority group.

2. The roltrictcd pool of certified minority teachers will eventually o

result in rcduccd nunbcrs of minori:y nugerintendentn.Apnincigals.

curriculum supervisors, and counselors., In almost all states,

two to thrcn vears experience as“a classroom teacher is prerequisité

e,
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-to administrative certification.

3. The options for "igher education for minority youth who aspire

to be teacners will become more and more restricted by 1990. As

_more states either follow the trend set in Florida to tie approved
progranm etetds to etudent test performance or as competency tests

. Teduce entollments. inatitutions that have historically been
receptive to‘bincrity etudents will be forced to dismantle their
teacher education’ progrems. As these options are eliminated for
minority studentn, other 1nstltuticne'that have exhibited little
or no eocial'ccnsciencebheretofore,gmany of which have been under
considerable pressure for well over a decade to desegregate, areA
not likely to rush forward /tb recruit high-risk minorlty students .
‘whose tests scores may either jeopardize accreditation or prove
.embarreesing in the media. (Smith, 1984a) |

The National Commission on Excellence in Teacher Education is requested

" to reassess competency testing as a means to attain excellence. The relation-

ship among competency testing, excellence, and equity has been stated pre-
viously by the author: ‘ |
Initially considered a reasonable and acceptable solution for

improving the quelity of education, competency testing is now in danger
of causing irreparable damage to the democratic character of public
education. Competency testing forces equity and excellence to be
dichctomies and demande an elitist shift from equity to excellence
in the nation's thinking. A demccretic eociety cannot have excellence
in education without}equity. vlearly, any professional practice that
excludeo dieproportionate numbers of_ninorities represents neither
excellence nor equity. '1f this nation is considered at risk now, a
derede of willful elimination of minority teachers will result in a

14

nation lost. (Smith, 1984a, p.9)
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Teachur Compatoncy Test Pass Rates e
By Ethnicity For Ten States O BESTO
State CPann Rates By Poreent ) . Test
Mglos  Asluas Blicks llispanjes  Native All
- ‘ 3 Americuans
Mabama T 03 ) 81 AICT(NES)
Acizona 1/0/83 73 50 24 42 22 66  ATPL
1/9/8) 70 YA i) 30 : 1Y Y
Calitornia 76 50 20 34 67 68  CBEST(LDS)
Florida 6/82 92 67 37 57 © 90 85> PCrL .
, T ] Customizud
2/u3 90 03 3 51 ¢ 100 B4 .
Georpla 87 ' 34 ' 78 CRICT(NES)
Loulsiuna 78 L5 : : 77 -NTE(ETS)
Mississippi* 97-100 54-70 . NA  NUE(ETS)
Ok Luhoma 79 82 0 7l .70 78 OCT(NES)
: Cuucom;zed
Texan 02 4/%% LU I YLD 54 P=pPSL(LLS)
Virginia NIE(ETS)
- (Prial Testing)
Communication
Skillse 97% Y04 r)Nl\
Cenvrul Know=- , o : :
ledge - 99% 09% NA
brol. Knowludge 992 SRS’ | NA

SMmmA v .+ 8. @ 8 W @ G b s k¢ .o . . Ve " Bl . ® 1 SRS S Ea-wt e 1 ARE 8 R § 08 A e g

RpPuus Mitues ut predoulnutuly white and black public institutions.,
"®ANLan and Nacive Amorican candidatun are reportad Ln o cowbined "Others" -

catogory Ln the Texaw ruporting system,
" Note.: From "The Impact of Competency Tests on Teacher Education: Ethical and Legal

: l' Issues in Selecting and Ccrtttying Teachers," a chupt-r by G. Pritchy Smith
lfRi(f - in Research in Teacher Education to be published in 1985.

2
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National Commission on Excellence
in Teacher Education

The College of Education and Field-Based Experiences in a
-Teacher Education Program

Lowell J. Bethel
College cf Education
The University of Texas at Austin
INTRODUCTION
Change is in the air. Massive changes are underway in the nation's schools.
State after state continues to report new requirements for pjgh school graduation
almost weekly. According to recent’ reports, 46 states have raised or are in the pro-
cess of raising their high school graduation requirements. Twenty-six states are
planning a longer school year and/or day while seventeen more are in various stages
of adopt1ng master teacher plans; 40 or more are reexam1n1ng state education laws

.governing teacher education programs and certification; and almost 40 states are

investigating ways to meet the very real shortage of dua11fied teachers in such cri-

tical fields as science, mathematics, and computer literacy.
The country's focus'on-the quality of ‘education in the schools is probably due in

a large part to the release of a Nation at Risk:. The Imperative for Educational

Reform, a landmark report of the National Comm1ssion on Excellence in Education.
This report was soon followed by several other national reports which focused on the

nation s schools. Some of the more prominent ones'include Action for Excellence

(Education Commission of the States National Task Force on Education for Economic

Growth), Educating Americans for the 2ist Century (The National Science Board

Commission on Precollege Education in Mathematics, Science and Technology), and H 9 _

School: A Report on American Secondary Educatton (Carnegie Foundation for the

Advancement of Teaching). This 1ist is by no means complete. A total of 18 major

14

reports were released between 1980 and 1984. o

!
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The reports for the most part soundly condemned the quality of the nation's
schools. Many of the reports soundly denounced teacher education programs and the R
ability of the teachers produced by colleges and universities from coast to coast. B
Educaticn 1s now at she top of the nation's domestic priority agenda.

Nowhere is this ﬁore apparent shan jn this state of Texas. In 19810the state
legislatﬁre passed House Bill 246th1chvis now referred to as Chapter 75. This law
mandated complete curriculum reform. It identifies 12 subject fields that must be
taught at some time to all students bstween K-12. It specifies in great detail what |
is to be taught, the required skills for learning, and the amount of time devoted to
each. Texas now has a basic curriculum with essent%@l elements (skills) for K-12
that must be taught by all of the state's 1089 schqo d1str1cts.

House @ill 72, The Education Reform Bill of 1984“\yas passed by the state 1eg1s-
lature during a special session in June, 1984, It is the direct result of the Gover-
nor's Select Committee on Public Education and chaired by H. Ross Perot. This law

-addresses _teacher education, —the preparation of teachers, \%heir certification, pay

levels. and career ladders designed to retain excellent inservice teachers. 1 will

not take up the commission's time by going into an extended féview o% the law. But 1
will touch upon it ns»l review our field experiences componeht and its impact 6n our
teacher education progrsm.
o FIELD EXPERIENCES

Eleme ntar! 6

ALY elementany preservice teachers are eligible for their first pre-student
teaching field experience after they have successfully passed 54 semester hours (s.h. )
of course work. They must have at least a 2.25 G.P.A. New requirements have:been

imposed as of spring, 1984, Tharefore, in addition to the above prerequisites, all

preservice elementary teachers must take and pass the Pre-grofessionaflsgills Tests

(PPST), ! ¢

él&i




The PPST is composed of three parts: mathematics, eading, and writing. The test

is developed and administered by the Educational Testing Service. Preservfggk

~ teachers must pass all three;parts before they may take any education courses. Once

Bl

the elementary preserviceteachers have met this additional requirement they are -

qualified to begin the professional pre-student teaching field component.

‘The elementary observation blocknis 2 fiegq-based experience and s situa?eq\in
an elementary school. It is 217 s.h. block fn which two methods courses and an ;En‘\
cational pSychb1ogy course are all taught out in'the schools. Each student (18-24
per block) is assigned to a classroom with a supervising feacﬁer. They spend at
least 28 contact hours per week working with children in grades 1-6 for 15 weeks.
The th methods“courses. including reading, are taught in the school in the after |

noon., Methods, techniques, and teaching strategies are immediately employed in the

classroom on a daily basis. One medJa course (1 s.h.) and a teacher education semi-

;.Q,“ eer

oA

nar (1 s.h.) are taught on campus in the late afternoon..
The coordinator of the block (usually tenured faculty) supervises students on a
regular basis, observes their classroom teaching behaviors, and provides individual

feedback., There is a set of basic teaching skills identified for all blocks. These.

. have been developed by teacher education faculity and are based on effective teaching

research. A pacing guide ﬁas also been developed to help bg}ﬁ the student and the
supervising teacher prepare a standardi zed sequeﬁtial-eiassroom experience. |
Evaiuations may be passed on to university sabervisors of student teachers.

~ After successfully completing all courses in the block, the elementary preservice
teachers must complete some additional requirements in order to receive candidacy
status, a prerequisite for admittance to student'ieaching. They muet complete a per-
sona\ity battery, the PPST, a vision test, and demonstrate speech adequacy. Once the

student has met these requirements they receive 8 cand1dacy card. This, together
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with a minimum of 90 s.h. and at least a G.P.A. of 2,35, qualifies a student for stu-

dent ‘teaching.

Student teaching at the elementary level requires 12 weeks of full time teachingf

in a classroom with a superuising teacher. Euery student who is regular cIementary
s required to be in the schools for aﬂtota] of thirty seven contact hours per week .
Thus each student accumulates 444 contact hours in an elementary school classroom
which is well above the national norm required for certification.

Elementary students who opt for an endorsement (i.e., biIingua]t kindergarten,-
special education) will accumu\ate 360 contact hours (30 hours per week) dur1ng the
-semester they teach. Then they must spend an add1t1ona1 360 contact hours for a
'sécond semestcr in the endorsement area. Both are well above the national norm for
regular certification in eIementary educat1on and an endorsement areau

Supervisors for student teathers 1nvo]ve graduate TA's with.a minimum of ]

~ .

. masters\degree and/or at least three yearc teaching experience, spec1a11sts (with

Ph D ), and tenured“facult . More tenured faculty in all areas are superv1s1ng stu-

T

dent teachers. 1 personally supervise\sax regu]ar eIementary precervice teachers

while assuming responsibilities as director for f1e1d expertences and assistant dean
for teacher education. This is not unusual since all facu]ty by university pot%ey\\
are required to teach at least three undergraduate courses or two graduate level-
courses or an equivalent number %f student teachers or some combination of each.

. A11 students are evaluated on the basis of their level of competency in six major
skill areas by both the supervising teacher and the university supervisor. These are
teaching skiIIs which have been derived from the college's overall objectives and -
they are based on teaching cffectiveness research.,

For the past two years we have received funds froo the Texas Education Agency

through our locai teacher education center (Austin Cooperative Teacher Education

Center) to assess components of our teacher education program. This assessment has

! 4:3()
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focused on the degree of congruence among supervising teachers, presérvice elementanf'
teachers, university supervisors and faculty's perception as to the impu-tance of
program teaching skills. In ad;ition. we have determined which faculty stress{speci-.
fic teaching skills and the courses in which these: skills are taught. The information
has helpéd us review what we have been doing, where we have been doing it, and its
degreé of relevance and importance. The same assessment is currently being undertaken
at the secondary.level. This assessment will help all parties examine their prac-
tices. Hopéfully, lack of congruence in skills emphasis will be avoided, and con-
.sistency in program o..comes and emphasis will be fostéred.~ This assessment will help
to provide a mechanism which promotes congruence, and provides all parties with Yy
knowledge of what is expected in the total teacher educatien program. This ha§ been
recommenqed-in the final report of the RITE program of the Research and Development
Center f&r Teacher Educatién. o | |

The secondary-teacher education program providesmfield"experience'in a-somewhat——"]

different mannef. Field experience for preservice secondary teachers is a part 6f the

secondary educational psychology course. It fnvolves a minimum of three hours of
‘d}rect contact hours per week for 15 weeks. Concurrently general methods, teacher
education seminar (1 s.h.) and media methods'(l s.h.) are taken when a secondary stu-
dent has accumulated at least 54 s.h., a 6.P.A. of at least 2.25, and completion of
all three parts of the PPST. At the successful conclusion of fhis experience the
secondary stude;t applies for candidacy (mist have taken personality battery, PPST,
vision examination, and demonstrate speech adequacy). |
Secondary preservice teachers must meet additional criteria before they are eli-
gfblg\for student teachiné ‘hey must have accumulafed at least 90 s.h., have an
overall .P;ﬂ. of 2.35, 2.65 in the first major field and at least 2.25 in the second

major field,~ar a 2.5 in both majors. Those in a cqmposite subject field must have a




2.65 in that field.. This is required because the preservice secondary students are
certified to teach in two or more fields. u |

For field experiences secondary preservice teachers teach one-half day (two
classes) for 15 weeks. The minimum total -of contact hours per week is 20. Thus.each
student clocks a total of 300 contpctghpurs which is well above the national average
for certification. : iéa. ! | |

Beginning Sepiember, 1985, aii.rreservice teachers (elementary and secondary)
will be required to teach and observe all day for at least 8 weeksl* This will still
be above the natignal ave. ¢ requifement for certification. However, they must also
have teaching experience in the second field. Therefore. college plans are to nain-_

tain the 12 week field experience for all secondary preservice teachers,

Clinical Supervisors

Supervising teachers at both the elementary and secondary levels are selected on
t.e basis of criteria set forth by the local teacher education center-The Austin
"+ Joperative Teacher Education Center (ACTEC). ACTEC was established in 1972 by
legislative mandate. ACTEC is comprised of four colleges and universities together
with severai participating -school districts in which student teachers are placed.

The Executive Committee of ACTEC approves programs, establishes supervising teacher
selection criteria, and plans ipservice coyrses for supervising teachers.

Prospective supervising teachers fiii out an appiication requesting a student
teacher. They are either accepted or rejected by their building principal based on
the established criteria. Next the subject coordinator in their respective school
districts reviews each application. Finally the university or college coordinator or
director either disapproves or approvesfthe application for student teaching. If
anyone votes negative the supervising teacher is removed from the eligible iist.

In addition to this very important role, the local teacher center plans and recom-

mends inservice sessions for supervising teachers. It is'through this inservice

6 22




)

program. Each supervising teacher is required to attend at least two inservice

sessions (one-half day) during the semester in which they supervise a student teacher.

State funding formulae recommend that a supervising teacher supervise two preservice
»teachers per academic year. |
| The supervision of student teachers is a time-consumirg job and requires a number
of specialized skills. Development of these skills requires a great deal of training.
Recognizing this requirement;.the College of Education several years ago developed a
special masters program in supervision. This effor* was college-wide and involved
-many faculty. Drs. Heather Carter and Jack Montague headed up this effort. fThus a
cadre of trained supervising teachers was developed in the central Texas reoion.' The

. program is still active while student teachers are always placed with these trained

teachers at both the elementary and secondary levels.'

A few years ago the supervision program received an award from ATE This honor

1ndicates the degree and level of commitment by a number of teacher educators in this

st
RONEERDRENS

college and in the public schools. We continue with this practice today. lt has pro-
ven to be a very substantial way in which to develop an important group of teacher

educator practitioners in the field. This group has a significant impact ‘on the

development of preservice teachers. . R -

It is no secret that our birightest and most talented high school and college stu-
dents are beiny siphoned off into other areas and professionn. It is due, in no small

part, to our current salary structure and working conditions. It is a wonder that any

of us are still here trying to deal with complex issues and almost insurmountable
odds. We, here at the college, are very much aware of these facts. ﬁ
The College of Education at The'University\of Texas at Austin is committed to

teacher excellence, To that end we have developed‘an honors program in education. A

MO | - 28




- thorough ‘description of the honors program in education was published in a recent i

| | e
commi ttee of upiversity faculty, under the able direction of Dr. Frank Crawley, has
developeq, what we think, js an exciﬁ@?g,.and daring hcnors program.- The~program’is
designed to recruit not just good stddents, but excellent onts. Applicants for the
honors program must have both an overall 3 0 G.P.A, and at least a 3.5 G.P.A, in
their maJor field of study. o )

Because of critical needsgin_science and mathematics education throughout the
siate, recruitment has been ceﬁ%ered in the College of Natural ‘Sciences. The honors’
program focuses on science and ﬁi;hematies_pejors. A small stipend will be given to
all candidates selected to help defray educational costs including tuition and
materials. Emphasis is placed on quality students and inhnovative honors courses to
attract the interested ang the challenged student. With the recens passage of higher

ste[ting teaching salaries, we are queful that increasing numbers- of such Students

will want to participate in this new and unique honors program in education. A

issue of the Journal of Teacher Educatlon. The response has been posltlve, and it is ,////

proaected that the first class will be selected ‘or the Spring, 1985, semester.

“University of Texas at Austin, College of Education. It is recognized throughou:

- this state and the country as an educational leader. It is first in the training of -

teachers of the/visually handicapped, and elementaEy and secondary teachers, and, in

. general -is a leader in the development of professional educators. But there is alwa)s

1 be]ieve that there are few colleges of education in major un#yersit1e§4/both

indide or odtside of Texas, where as many good things are occurring as'at The

superintendents, special education teachers, bilingual special education personnel,

room for improvement.

The passage of The Education Reform Bi11 will have a major impact on the way we
choose and educate future tzj::irs. This is good because it means that we are.going

to have to prepare effectiv chers, and to do this we must become effective:




teacher educators. It is a difficult and yef\@hallenging task, 1 believe that this
;p\Ieggiand faculty are prepared to accept thié\hard and difficult task. It is a
proud hefitage of this institution and we will continue it by producing the finest

teéachers that can be educated to teach our children. '

¢

—_ e e e
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Testimony on Teacher Education

i

Thank you for the opportunity to appear today to discuss my

i

views on teacher education.. My name is Ernie Dishner and, since

AAugdst 1 of this year, I have served as the Dean of the School of

o

Education at Southwest Texas State University. Prior to August, I

¢

b

wga-éhe Associate Degn,of the College of Education at the .
University of Northern Iowa. Along with a doctorate from a major

research institution. in the Southeast, I hold a bachelor's and a

@
’

. master's degree from East Tennessee State University. Except for
,Amy doctoral program and several years of "professoring"-at Arizona
State University, my higher education experience has been at’ &
. T
.

institutions that began as normal schools, developed into teachers

colleges, expanded'thei;_ofﬁerings as multi--purpose colleges, and

Ll

became regional universities during the late 1950's and during the

»

1960's. I provide that background information as an important

'contht for the remarks that I would like to make this afterndon.

As 1 examined the sixteen (16) different issues to be

considered by‘this Ccmmission as listed in the June 1984 issue of
) [ : c ‘ '
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AACTE's Briefs, I realized very quickly that no one individual can

address all isgues, especially in a ten to fifteen minute

,,,...--/—---- s . .
statement; therefore, I have chosen to concentrate on one issue

and, then, to offer some random thoughts relatéd to teacher

education. I choose to start by addressing the Commission issue

" that states: What resources are needed to support a good,

clinically:oriented teacher preparation program?

1, personally, am a strong advocate for campus-based

laboratory schools. Over the yedrs, I he.: seen some good ones.

1) 3

and some bad ones, but I am'more and more convinced that the good

ones provide an environment for teacher education that cannot be

\
\

duplic&tgd elsewhere. Laboratory schools are extremely expensive

T

operations; they are very often difficult to manage; and they,
unfortunately, are easy targets for our critics, both: inside and
outside the universit]?vhowever, I am confident that in this

controlled environment, students of education can observe and

Lo

. { .
participate in well-structured ané systematic preparation
A\
programs. In a well-designed and well-managed laboratory school, v
28 | | .

Q
Eigg; the oft times rhetoric of "thcory tu practica® can become a

et
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reaiity. I, for one, would enjoy the opportunity and the

challenge of aevéloping such a»facility.

A variety of alternatives to the campus-baséd labucatory
school can‘include-arrangements between teacher education programs
and local public school districts that involve classrooms, | !

téachers, and students, and nume.ous examples of these types of

o

- prédramslare in evidence throughout the country. You may be aware

that the Texas State Legislature, during its special 1984 summer

session, included in House Bill 72 the possibility for

collaborative agreements 'under its sectinn entitled, "Teacher

Educatior Programs.” Specifically, the bill reads: “Each

institution offering a teacher education program may contract with

. an accredited school to employ program instructors and students in

A

the regular operation of the accredited school. If practicable,
the program spall completely operate the school, but the school
remains under the general governance of its board of trustees.”

The Hod?e Bill went on to say that the State School Board of

Education will adopt any rules necessary for implementing that

'RiC‘ particular section of the Bill. Unfortuantely,. it is my




"understanding that the Legislature did not provide new funding for

this portion of the Bill, but I am optimistic that our new State

‘Board of Education will furthef clarify and support such a new

ffort.

I

A couple of other resources for supporting good

clinically-oriented programs might also be noted. Closed circuit

_\\\ﬁefpv;sion of fers the opportunity for students of education to

'obs:rve classroom activities without interrupting those classroom

]

\
environments. Iowa State University's College of Education,
\ .

A ' . : |
thré gh an agreement with the local public school district, has

arr ng;d to have two television cameras located in a local

\.
elem nt%ry classroom, and the instructor in that classroom is a
\ [

univ rsfwy employee; -These cameras are controlled by individuals
on the ISU campus, and this observational lab is utilized by

\

\‘I A
faculty ahd students in several undergraduate teacher education

|
|

courqes. E; also am intrigued by the possibilities of using
\ i '

inter%ctivé video in teacher preparation programs. Video tape

i

equiphent linked to microcomputers can enable teacher education

faculty to develop a variety of simulation activities for their

o e M




students. At the Univergit? oﬁ Northern_Iowa, a special edgcation'
ﬁrofessor gnd an instructional media faculty membgr have been
Qbrking'to develop 1ntéractive Qideo materials for the preparation
of special educa;jon't;achers, and I‘am confident that similar
developmental activities arélunderway at.other institutions across

the country.

Certainly, more important thén the facilities and technology
described above are the human resources needed to develop

effeétive»clinically-based programé. The. development and

maintenance of clinically—oriented and/or field-based programs

require a considerable amount of time and energy. As an assistant
professor of readiné-educatiop at Arizona State Universigy in.the

early 1970's, 1 learned very quickly that a work assignﬁent.in our *
reading clinic was not in my best interests. Furthérmofe, I was

N

told by a senior faculty member'to avoid spending significant

amounts of time on program development, especially as it related

to the undergraduate teacher education program. simply stated,

the system did'not reward activities of that nature,  For my own

profoqsional devolqpmbnt, i,e,. for my own survival, I was

o
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encouraged by my colleagues to devote considerable time to writing

activities and, to a lesser degree, to professional service,

especially at the national level.

K)

Is ;t any wonder that teécher preparation programs have
received go little time or attention? Are we now ready. to seek

ways to improve that situation?

I am encouraged by the work.ofAsuch érojects as Michigan
State'’s Institute for Reseérph‘on-Teﬁching, UT's Resegréh and
Developm;nt Center for Teacher Education,.and s#milar'R & D
efforts, but, uﬁfortuhately, 1 see fey instances:wheré the work
of these projects impacts teacher.educgtion gt those ihst#thtions
that began as normal schools, developed ihgo teachers célleges,

.,expa?ded their offerings as.mulﬁi-purpos; colleges and|becawe
regional universities duriﬁg the  late 1950's gnd.during the
1960's. uYoq,-you are correct; it is now time for atbrief
commercial measagoi

I urge the Comhissionﬁto gonsidermimproved ways ofib;inging

o these institutions into the mainstream of the emerging R & D

. | - 32 "
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efforts. Networking strategies must be developed to include

in a meaningful way these institutions that histdiically_have

produced the bulk of our nation’s teaching force. End of

L)

commercial message.

- And row :or‘somgArandom thoughts/reactions: =
Yesterday, I heard Sharon Robinson from NEA state tiiv: *he

average salary for beginning.public school teachers this . 11,

'natioﬁéwide,'is $14,500. And, in ?gxas,“that beginning lary.
for a bachelor's degree teacher withﬁno experience.is $15,200,

K Dr, Robinson-w;nt on to say that the 1983-'84 ngtion-wide-average
fér all teacherg wgﬁ oyef $22,000. Last ye;r at the University;of
Northern Iowa, we hired a couple of assistant proqusors,ueach

with doctorates, several years of public school experience, but no

higher education experience, at $21,000. Those{same two assistant
profesgors, teaching this year in the pqllas Texas,Indépendent
Séhooilbistrict, would make $28,600 each. An adﬁipistratiye or
supervisory position obviously would Bripg them much more! My

guestion to the NEA and to the Commission is "who is lobbying

- for the financial needs of college prof3g,ors?“

i




| collragues.in the public schools have serious concerns related

Many .cf us in higher education and most of our teaching

to the alternate certificatidﬁ progrggs being developed in
:several staies. In Texas, Ho&se 811: 72 established an alternate
certi;iéation route for individuals who wish to enter the ?gaching
- brofession through the "back door." Whaé_ié inﬁerestipg to mé is
._that the_Billispecifically sF;tes that persons being certified
through:tﬁis alternate méans.must complete satisfac%orily_“...any
A-?xaminqtions required generglly for éer;ificatiqn,iexcegt that a
person certified unéer'this'section shq}l be exempted from.takéng
any qxamiﬁatiqn'or*pqrtion of an examination that is designed to
g :

test knowledge of{pedogogi*al_methods, history of education, or

child psychology.”

My own fear is that some large number of individuals will
- "come out of the woodwork" to enter that back door; 1 am reminded
of an chasion last year, when shortly after a new state loan
program for college graduates. in the areas of math and scienc? WAS

announced, I had, over the poﬁiod of a couple of weeks, three’

() I3
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-programs~for“prospective_ Eh and science ‘teachers. Althonoh

N
AN

Nt

N
o - .\ .
gentlemen visit my office. The new funds provided by the State

of Iowa were available to finance the teacher preparation

college graduates, each gentleman was unemployed at the time, and

each was sure that public school teaching was the solution to his

I

particular problem, 1I.will spare you the details of my conversa-
. ) !
tions with those gentlemen except to say that I made appointments

for each of them with thg Career Counselor in our Academic

k]

: /
Advising Office. My concern now i§/that those three gentlemen

/
/

will have a much easier route to the classroom by moving to

~ the sunbelt and to the "land of opportunity®--the great State of

, Texas!

Recently, I:had an occasion to read ;he thoughts of"
frederic Giles, AACTE's 1979 Charles W, Hunt Lecturer. 1In his
address to conferenoe attendees in Chicaoo that year, Dr. éiles
atated,"Schoo;e of Education have been, and are, advocates for
professional educetion for teachers and school personnel. They

have assisted in changing 'training from an 'over the shoulder’

observation, apprentice-type to a pr%;gfsional education mold.




There is.a vast diffetenée between. knowing how to teach, which

—4—*——»t9ﬂdsﬂée—pfev%de—ahort—tefmwsquess_and_iepetition+_inggeéiggsl__

of the successful formula, and being a student of education,

g

which means being continuously involved in a reappraisal of one's

actions, vaihes, and purppses.ﬂ_ pr. Giles went on to state, . "It
is not . surprising that Séhools of Education are criﬁicizgd(ﬁecause'
they.db not preba:e"a student to be an immediately competent
practictioner in any‘setting or situation. The job of the Séhqol'
of Education is not tu provide trained ggachers,’buﬁ to screen,
select, educate, gnd recommend persoﬁs who have the potentialAto
become p?ofassionalxteachers. ‘Studenég become competent
profession;ls on the ?ob, rather than in a t;aining program. It

is necessary that teacher education continué day after day in

every classroom. . If\a\:facher does not remain a continuous

student of education thrSﬁQ:?ut his career, the work of training

programs becomes virtually uéb&ess.'
[ AN

. \\
\\

N .
Let us hope that through the work of this Commission,
.o . AN
N\

Schools and Colleges of Education wili\

L)

evelop improved ways of




A3

praparing future students of education.'_We,have An obligation not

only to prepare teachers who can perform in today's schools, but

also to prepare students‘of.education who can be involved in the
improvement of those school's tomorrow. I look forward to a

constructive and future-oriented report from the National

Commission on Excellence in Teacher Education., ' -
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the followxng bg?ad areas.

. / :
Quality Issues in Teacher Education

-The debate“:e;at;yeﬂto<the qguality of teacﬁing and learn-

ing in our nation's schools continues, and reform initiatives

' are commonplace in many of the states. These school reform

measures have centered on a variety of iseuee_related to the

quality an& effectiveness of public education,
- 1

A Nation at Risk, a report from the National Comm;ss;on on

'Excellence\in Educatlon, and in some ways the centerpiece of the

reform movemeqt, set the tone by recommending actions related to

"\

-Content; 57

Standards and Expectations;

< Time; . "\

Teaching; and
' \

3

Leadership adﬁ\riscal Support.'
\\ \ .

These broad categoriesv and indeed many of the specific

”recommendatlons 1n A Nation at Rigsk, have become the famllzar

themes of- the refoxm movement. In Texas, the recently-adopted
reform package1re§1ects these central themes.
Teacher e9ucat10n, and 1ts effectzveness, has emerged -as

one of the principal issues in the movement. . Again, the stage
L. \ :

~was set by the fecommendatigns carried in A Nation at Risk: '

\

Teaching (Recommendatioh\n)

1. Persons preparing to teach should be required to
meet high educational: standards, to demonstrate an

i
|
1
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aptftude for teaching, and to demonstrate compe- '
. tence in an academic discipline. Colleges and @

universities offering teacher preparation programs N
-should-be—judged by how well their graduates meet

these criteria. ) ’

w

. 2. Salaries for the teaching profession should be ine
C creased and should be professionally competitive;
market-sensitive, and performance-based. Salary, -
promotion, tenure, and retention decisions should
k , be tied\to an effective evaluation system that S
Do ~ included peer review 80 that superior teachers can .
’ be rewarded, average ones encouraged, and poor ones

either improved  or terminated.

3. School boards should adopt an ll-month contract for
teachers. This would ensure time for curriculum
and professional development, programs for studernts
with special needs, and a more adequate level of
teacher compensation. '

{.;,School boards, administrators, and teachers should
cooperate to develop career ladders for teachers that
distinguish -among the beginning instructors, the ex-
perienced teacher, and the master -teacher.

R

5. Substantial nonschool personnel resources should be
"~ employed to help solve the immediate problem of the
shortage of mathematics and science teachers. Quali-

-+ fied individuals including recent graduates with mathe~
- matics and science degrees, graduate students, and *

" jndust-ial and retired scientists could, with appro-

T . . priate preparation, immediately begin teaching in these

 fields. A number of our leading science centers have
the capacity to begin educating and retraining teachers
immediately. Other areas of critical teacher need,
such as. English, must also be addressed. : '

6. Incentives, such as grants and loans, should be made
) available to attract outstanding students to.the teach-
ing profession, particularly in those areas of critical
shortage. ' :

* ) El

S - ) :

b 7. Master teachers should be involved in designing
teacher preparation programs and in supervising
teachers during their probationary years.

e _‘;_.:-,40. L
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Teacher education is a vital ingredient in the quest to

improve the effectiveness of teaching and learning in tle schools

e

.of the nation. Our success as teacher educators depends on a
‘”number‘of factors; some of which unfortunately are out of our

B hands.” It is clear ‘that we must provide a higher level of

J/

oalaries for competent teachers, and I believe we must institute

-broadly some form of merit .pay, tied to the career-ladder

concept, for truly/outstanding professionals. We must also

eatablish schblarships and forgiveable loan funds for the purpcse

° 8
-of recruiting outltanding students for careers in teaching. A
|mnumber of states, including Texas, have established scholarship

and/or loan programé,=and I am hopeful that at' some point the

national Congress will pass the »ralented Teacher Act."
- /A1l of us who cherish public education mist find ways of
recognizing and honoring"teaohers who distinguish themselves in
tne'olassroom. |

While we in teacher education cannot by ourselves increase
salarie;; establieh‘lcﬁolarships and loan programs, and enhance
the professionalism of teaching, we have a definite role to play’
in thil arena. And very lpecifically, there are some things
we can do, I believe, that will improve substantially the teacher
education enterprise in the United States.

'First, let me say I applaud the creation of the National
Commission on Excellence, for I believe we should concern ourselves
now with the quality of teaoherAeducation in the United States.

i+

Specifically, 1 would make the folloying recommendations:
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RéEommendation l:

®*. The American Association of Colleges for Teacher
Education should adopt ‘the theme, "Quality in Teacher
Education." The leadersitip of AACTE, including the

§ president, members of the Board of Directors, and the

! A Executive Director, in close collaboration with

: representatives of the state affiliates, should prepare
a specific plan of action related to the development
of the theme and present it to the membership for adop-~
tion and implementation.

_Recommendation~2:

* The Associat@on's'leadership, in shaping the plan,
should insure that substantial investments of time, '
energy, and financial resources are made to identify

" existing quality teacher education programs among
member institutions. These programs, and the outstanding
practices featured, should be used as models and given
high visibility in the nation.

Recommendation 3:

® The Association, at the same time, should challenge
member institutions to develop new teacher education
programs of uncommonly high quality, and support these
endeavors with time, energy, and money. These new
programs, 'once developed, should serve as models.

Recommendation 4:

* 9he Association, in pursuing the theme, "Quality in

Teacher ‘Education,™ must seek new and effective ways

of providing leadership at the State level. The school"
. reform movement is in full flower in the States, and the

affiliates need AACTE as perhaps never before in our

history.

2
]

In the final analysis, the quality of the teacher education
' enférprile in our institutions rests with us @&and our commitment )

o/ . '
- ’ to outstanding teacher preparation programs. I believe there are.

some fundamental issues that demard ourhattention,,and’allow me

i to frame five add;tional recommendations:

Y.




Recommendation 5:

¢ The recruitment of hxgh-abilzty persons for careers
in teachxng has become an meeratzve in teacher education.

The time has come, 1 believe, for us in teacher education’

" to xnvent lubstantinlly more time, effort, and money in the

recruitment of high-ability persons (of all ages) for careers in
teaching. Ernest-noyer; President of the Carnegie Foundation

for the Advancement of Teachxng, has said that good teachers will
have to be recruited, and I agree.

Other professions are not bashful when it comes to recruit-

“ing outstanding candidates, and we should not be baohful, either.

It is just not the talented halfback or defensive end who enjoys
being recruited.- Our best academic stcdents-also enjoy the ntten-
tion inherent in the\recruitment process. | o

Ilam confident we :an be succossful recruiters of top talent
if‘we marshall our rosources judiciously and plan the strategy
carefully. Let=me suggest several possible stratugies that we .

may wisn to consider:

Connections must be ostablished between the teacher

education unit and the high schools, public and private, that
provide students in some numbers to our particular institutionms.

dutstanding candidates for teaching can be identified in the

_high schools, and in my experience with the process, key teachers

clearly are more effective at.this than either counselors or

principals.

Incentives, of course, go hand-in-hand with recruitment.

What incentives do we have in the profession these days? Obvi-
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ously, we begin with the satisfaction one derives from being a

part of one of the "“helping p:dfessiops.“ But beyond these basic

and fundamental .incentives that are still important to many

people, we must talk scholarships and loans. We must work tire-

lessly to find resources to support our "brightest and best."
| The state legislatures and perhaps the national Congress,
hgve,a role, too, and we should be in the forefront;demanding

action. Also, I believe we have not been as aggressive as we

- need to be at home. Our colleges and universities should estab- .

lish scholarships and loans for outstanding candidates interested

" in teaching. We must Press this matter on our home campuses.

Fp:ther, we should seek financial support for students from

Qréa foundations, business and industry, and individuals.

. Historically, we have not invested much time, effort and
money in the recruitment process}\but I believe a concentrated

effort in this area will pay unusually rich dividends.
N

\

"

Recommendation 6:

o

® Provisions must be.made to enable'studenﬁs in- a
terested in teaching to participate in programs the
first semester they are on campus.

In many}?tages;'inbluding Texas, students may not bedad;7
mitted to teacher education until they attain juniér s;anding.
It is critical for us to devise effective "early experiences"
for thq-ltudents. Many students will drift away to other
programs if they are not involved in our gétivities, programs,
and, perhaps, courses ffom the very beginning. There are a

variety: of ways to engage students in teacher eucation, and at

g




Trinity UniVeraity we have had success with a one-semester-hour
seminar for freshmen and sophomores, and involvement in our
special programa such as the Saturday Morning Experience, a

brogram for gifted/talented young people.

Recommendation 7:

*  Admission standards and procedures must be scrutinized -
carefully by all of us, to the end of selecting more highly
qualified persons for admission to our teacher education
programs. .
| Competency testing quickly is becoming an important factor
~in the admissions process, and standards as measured by grade
point’averaqe have 'been strengthened. To be suré, testing of
basic literacy and the grade point average have important roles
to play in admissions, but I am persuaded we must do more. ‘ .
Our ehallenge is to look carefully at our standards and |
procedures related ro admissions, and effect modifications that
will'enabie es to make better choices among-rhose seeking to
enter the profession. I do not bring specific criteria to be

put into place, for I believe these must be ideosyncratic to our

particular institutions. I do believe we must somehow experience

much more profeaaional judgment as faculty in the admission

process.

Recommendation 8: O

* 9The review and revitalization of teacher education
curriculum, including the professional educat;onAae-
guence, must be a priority in our institutions.

Teacher aducation programs have been under intense attack

of late, and too often the teachers, our former students, turn
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out to be our most vociferous critics. we/%uét admit,-it seems

. to me, the teacher education curriculum in some instances is

archaic, and all too often lacks rigor. The curricvlum associated
with teacher preparation in too many institutions is simply not
demanding and éoes not challenge the gtudents; as # result, we

are unable to attract the best students.

Ail of us must dedic#te ourselves to the task of program
review and revitalization, and our goal must be to effect a .
fundamental and comﬁrehensive improvement of the quality of
téaéher education cgrriculum in our inytitutions.

None of us} I‘iuspéct, has a‘”faii-proof" formula for de-
velopzng proqrams of uncommonly high qualzty and effectxveness.
Teacher education, in my judgment, mast be substantlally dlfferent

from institution to instituticn, and clegrly must reflect parti-

‘cular strenéths all of our colleges and universities possess.

I have no major formula, bﬁt permit me to ‘put forth several ideas

for our consideration: .

'y

. : Lo .
Perhaps it is time once again to examine carefully the -

role the discipline, or the content to be faught, plays in our

overal& program.. one of my close colleagues, John Mangieri, Vean

of the School of Education at Texas Christian University, con

-ducted a study last year to determine the fuctors involved in °

whef ier or not high school and college students decided to become
teachers. John Hangieri reported that a significant number of
-tudentu in his sample were extremely interested in the content,
that is, the subject, to be taught. It follows, perhaps, that -

the most talented candidates for teaching will possess that intense

\
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'inﬁefeqt in the subject to be taught. There are implications
" here that wéumuit consider as we "package" teacher educat}on
programs on our c#mpuses;  X '

In thé'profeﬁsional education sequencé, we should, I
believe, reduce the lecture hours and courses we require; at
the’lame ti%e, we should provide more Qpportunitiesmfor inde- .
pendqpt 1earn1ng and problem solving. )

In -the professional education sequence, we should provide
more opportunities for small groups of students and faculty to
work tgéether on "real” problemsvrelated to teaching and learn-
ing. In order to achieve this goal, we'shopld schedule fewer
lecture courses and more seminars, symposia, laboratorieg,Vand

-practiCaL | | }
R Our.faculties"iﬁ“teacher education should .be encouraged -
to become "mentorﬁ" to studgnts preparing to teach.

We must develop ”connectiong” with"afea public and privaté
;chooi;"and in :ighifﬁcgnt ways-bring:our‘associates from these

elementary and secondary schools into the teacher education

enterprise.

Recommendation 9:

i It is imperative for us to continue to rethink

the role of teacher education and its parameters.

Perhaps the currentend is indeed just the beginning.

We all know that when our students leave our institutions
and take a position in the schools they continue the process of

_ becpming a teacher—those first months and years in the schools

clearly are critical, The éxperiences new teachers have during
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these "formative years" will determine wheﬁhér or not they will

develbp into a master teacher, and indeed whether or not they
will remain in the profession.' In most cases weAin teacher
education simply are not involved in that critical process, and

that is a traged&. \ |

| Teacher education is a vital ingrediént in the quest to

iﬁprove the effectiveness ofutgaching and learning in the .schools ¢
of the nation. We in teacher education must place a premium |
on the gualitx'of our enterprise, and do what we can to furtﬁ;r
"exéellence/in3the preparation of teachers for the schools of |

+he nation.

’
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&

-1t is on honor-end & pleasure o be here today to present testimony to the Americen
Assoctation of Colleges of Tearter Educetion’s distinguished Netional Commission On Excellence
in Teecher Educstion. The tesk of restoring lxalhml lolll imls of preco! lege sducation and 1o

" the profeusim of tesching is 8 monumental 'd mplax one. School districts, teechers,
profmlom! mlzatm Jegisietive badies, and teacher prepntm institutions must join -
forces (0 nklndlo the public’s faith in end aupport of educetion. Our task as professionsl
educstors, it ssems to me, fs to marshel our individuel and collective efforts to improve the
quelity of teschers and tseching through our resserch and our training pregrams at the inssrvice
and preservice levels, Acedemic sxcellence Can end will be restored only when the tsaching
profession finds ways to-ettrect, train, end retsin teachers who themseives ere academically
telented. In the words of Gene Mesroff, “If the best students are not knocking on the doors of
schools end colleges of education, then these institutions ought to go wtuﬂwt them (.“dm]_m
Collage Parinerships in Fducation, 1983, p29)." '

1Mw”dmhulmhhwihmrmﬂdfwudﬂnmll@diﬁmtimlt
UT-Austin 1o attrect academicelly talented undergraduets students to secondary school teaching
through the development of an Honor's in Education Program end 8lso to bring to the sttention of
the Commission the nesds thet must be addressed 1f he Program is 1o succeed tn meeting its gosl.
The tane of this testimony s upbeet yet tampered with reel concerns. |
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Devalcpmeni of the Program .
During the Summer, 1982, the College begen to sxplore ways 10 ettract to teaching
scacemically talented students enrolled in dagree progrems throughout the Universtly, not just
aducation. It was thought thet en honors program in educetion might serve this purpose. In the
Fall, 1982, & commitise wes formed'of faculty fh Education and Neturel Sciences to explore the
conoept of honars 1n professionsl aducetion. The commitise was composed of one faculty member
ench representing boleny, mathemotics, science education, methematics educetion, teacher
education, and & ninth grade physical science teecher 1n the Austin 15D who hed received
certification through the College. The Committes quickly agreed thet an honors program would
be maximally tiractive to sludsnts in the University 1f offered as a cortification, rather then
degree program.  Thus, students eni - "3 in degree programs outside education would not be
 required 1o change their degree plens if they. were interested in obtaining certification throuoh
one of the Coliage's epproved programs. By the end of the samaster the Committee had
established the ‘besic framework -for tho Honors in Educalion Prowam pols purpose,
clhqibmty. mdpruram components. .
The Spring Semester, 1983, wes spent visiting schoo! districts in Texes to mtormine the
wxtent of their interest in hiring honors q'nntps and perticipeting in & supervised graduete
internship progrem. Key school districts were selected 10 visit-~districts 1n which advanced
academic (raining wes offersd 1o secondary. students and academically talented teechers were
sought and well paid for their training. In eech istrict visited the Program wes well received.
Jurthermore, disiricts agresd thet honors students enrolled in the graduste progrem, once
hired, would be sesigned 0 teech ol lesst one edvanced class in their subject fields,
requirement for participstion in the graduete internship. Teachers, es | found out, ere usuelly
sssigned 1o teach edvenced cwms mdino {0 their senfority, nol necessarily their academic
expertise. i
The 1983-84 Acadomic Yeer wes spent developing & new course, identifying feculty to
{each either new courses or special actmduwnomtouoﬂm in the Program, and
developing proposels seeking finenciel support for the Prorun-- ils feculty, students, and the
oraduste internship. Requesis for funds from two foundations were denied. With the University
oslebrating its Contennia) Yeer, every foundstion, organizetion, and philenthropist in the State
of Texes was eppraached and esked 1o contribute (o the Endowed Teachers and Scholers Program,
8 dollor-- for ~collar melching funds progrem using income from the Permanent University Fund

Aruitoxt provided by Eic:
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{0 raiss money for endowed professorships and cheirs. Everyone contacted hed practicuny the
mmw--'lmdmmwe :

The plan now is to offer the first course to students enrolled in the Honors in Education

Progrem with the start of the Spring Semester, 1985, To dste, 13 students enrolled in degree
programs in Liberal Arts, Neturel Sclences, end Educetion heve mede epplication 1o the
Progrem. While the number of students epplying is smell; the Program does seem 1o attract
bright students who would not otherwise have mlled ing profusloml mm program.

tho gos! of the Honors in Educstion anram is to promote oxca!lenca In Toxes'’ armdary

schools by preper-ng-acedemically talented undengraduetes to teech, “particulerly in subject

fields in which there exists & ermml nead for teadm Related to this goe! the Prqrun Serves
threa purposes.
’ 1. toettract scademically tolented students into an urmrq'mate progrom leading to
professional certification, .
2. tocurtal] the shor{age of quelified teachers in aress of critical need, end
3. o relein academically talented teachers by offering o greduste program leading io
the Master's dagree and thus enhenced serning polentiel

Juniors and seniors ere elligible for the Program provided they heve maintained an -

overall grade point averageof 3.0(on a 4-point scale) and 8 3.5 in the aree of specializstion. To
about zoumumum interest in the Program though only 13 have epplied. One

applicant, an English mejor, openly sioted thet she hes “always been interested in teechingbut |

wasn'{ interested in mm ooUrses with aducetion majors Another interested student, &
mat m«mumqu'ubutlmn mbytopnnformtmwwtmms
Program cld %2, figuratively Minq, by slipplnn out the backdoor under the cover of

tic school teeching &s o baresr option. Without exception students who heve
in the Program heve asked about finenciel support. The College of Education
is prepared o provie 20 students with unrestricted scholerships in the amount ussoom

current 18-semester hour Secondary oertificelion progrem.  Beginning with the Fail
v . .ot

51

o

R

ing (o this student, his professors had openly discoureged him from .




Page4

Semesiar, 1985, persons sesking certificetion 1o teach st the sscondary level will be requiredtc v
* complete o 24-semesisr hour program of professional courses, and the Honors Program will be |
" madified to comply with the new certification standerds. - The first course to be taken in the
Program , Schooling in America, will focus on the national reports end studies which have been
" tasued over the pest two yeers calling for mejor reforms in public school education. In eddition
+ 10 the reports, students will examine the current research on effactive schools end effective
teaching. After completing this first course, students enroll in special sections of two existing -
~ courses in the professionel sequence taken by a1l students seeking secondary school certification.
" Both courses ere 10 be taught by faculty who have received rm\ition for their excellence in
" teaching, Lest, honors students will complets courses in methods of {saching in the subject field
" and student teaching slong with studsnts enrolled in the regular cartificetion program. Under
~ the pressnt certification rmiraments students can expect tomplele the Honors in Educuhon
. Program in three semesters.
Upon. gradustion and certificetion, students will be omnurapd to enroll in the graduste
" component.of the Honors i Education Program end begin work on'the Master's degree. The
\ gratiuste progrem consists of 30-33 semester hours of courses takm in the student’s subject
\/ fleld(blology, English, history, ec.), teeching el sclence education, English education, sociel
“  studies education, etc.), end general education. Two spectal qram?te courses are plonned for -
Honors studshts. The first course taken in the Progrem ‘will be # 3-credit hour internship
mplmd in the schoo! inwmdmnmly mwmwmum-sst udent sunployadas
o full time teecher. " In_addition, students compléte 8 specil M Teacher s
--Ressercher, which \ml focus on the classroom teecher &s an qnt of change. The rawate

~ progrem culminetes with the thesis, o reseorch projact fmlng on en instruction related
problem in the student's mm fleld. / : :
Scholars in the Classroom ‘. J , /,/

. ".School districts, legislative bodies, professional orgenizations, and teecher ‘training
. institutions must oin forces 1o recrult, trein, end retain academically talented persons 1o terch.
_in the secondary schools. . The Honors in Education Progrem \macrtbad in this testimony
represents but one «fm of one teacher preparstion tnstituthn to sttrect ‘undergraduste
scholars to eduoetion, train them , and keap them in the clessroom. |I1 1 unressonable perheps to
@ipect high achisving students to remain in the classroom more ‘then.s few yoors. Presented
~ with the opportunity 0 pursus chellenging and mors financially rewarding work elsewhereor -
" peturn to greduste sohioo!, some academ cally talented teachers are liksly 1o leeve the profession. |
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To the extent thet their short tanure/in the clessroom improves the overall qnlity of taeching
nd leorning, colleges of educetion smuld make every stlampt (o develop professionel progroms

C ) thetettrect end rewsrd high l:hiqvino students. Out of the nesds and problams experienced in

" the development of the Honors in Education Program st UT-Austin there are three

R recomnendtions 1o be Made t/improve the et activeriess of professional educetion 1n the eves

+ sorvices. I 1s hoped thet the Netione] Commission on Excellence in Teecher Education con'bring
[ tese rmmcratims }o the sttention of the eppropr iste bodies.

/‘ of high achieving undergradets siudonts end 1o help low-pay school districts obtain their

' MM 1o solictt the support of professiunl societies in
" the sclences and engineer i to provide information snd encouragement 4o high

achieving students in these fields who mgm be interested i teaching. |

,qum( in the.acedemic disciplines: must come o realize thet it 1s inconsi to decry the low

level of- ecademic ‘achievement of wsons\prepu'im 1o be teechers while et the same time

discouraging bright stuhnts from entering hu:Mnn s unlil:ety thet students in academic

disciplines will explore opportunities to teach in swonthry actmls,wit support to do 0

from their instructors. Faculty in the sciences mdonginuring. not Tow pey end prcstlm, may

discourage many bright students from mtmrlm teaching s e eamr optlon ﬂ

Rmmmm_z - Provide finencia) incentives to enfer tmhing funded ot the Federel level

~ for students d upper- dMstm standing m Me demonstreted scademic
excellence. - / '

Severo) states are consider ing legisiation aimed st dlmﬁm/mm achieving stumnls to teaching.
*\. AL the present time the Coordineting Boord of the ufé College end University System is
' considering & student loan program which would make eysilable money approprieted by the State

Legisiature with the pessing just this pest summer/ of the educetion reform bill. Student
bor:rowers can oblain cancellstion, a semester ot a/time, by teaching in an accredited public
school in Texes within 18 months of certification,’ A netiona) program of loens would help to
insure & more squitable distribution of academica)ly talented teechers among the states. o
o/
AT _ / k
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Racommandetion 3 - _tm\l o Netionel progrem of compensetion, edministered by the ststes,
. for wx%-m Aalentad tsachers Who elect 1o tsech in low-sslery school
districts. \-- o o
_ Slote legisiatures are in the| of pessing or consider-ing legisiation aimed ot improving the
solories of beginning teechers. In Texes, for example, the minimum selery for @ beginning
teacher hes been raised this Fall from about $11,000 to more then $15,000 & yeer. Many
schoo! districts will supplement the Stste minimum w $2,000 or more through locel tex
revenues. School districts unable to compete with the weelthier districts will attract fewifony .
. wademically talentsd teechers. Yo, i\'is in the low-selery|districts that these teechers ere
" perhaps most neaded. - A Federsl program o selery com tion ministgradbvtlnstotes ' |
—would help ‘poorer schoo! districts 1o compete With wesitierones in their-efforts toattract - R
teacher's who have demonstrated outstanding scholership. B

o ¢ .

The program descr fbéd end the recommendetions presented deel with but one aspect of the
probiem of improving the quality of schools and the image of the taachinn profession. While the
“potential impect of the Honors in Education Progrém is smoll in tha overall context of the
- problems fecing echucetion end the reforms being proposed, It represents, nevertheless, an effort
] .f . tosddress one of the major criticisms leveled of the teeching profession--the inobmty of the

- ~ profession o attrect end retain the best and brighlest students.
| lthubmoplmntohehu‘etmmtornvelheopw‘wmtytooffu' testimmytothe
| Ounmissim s

#
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Teacher Fducation in A Learning Society

- Testimony Presented to The National Cammission on o .
A o Excellence in Teacher Education ) : y
o "' Fugene W. Kelly, Jr., Dean -\
’ School of Education and Human Development . A
The George Washington University ' . ., \,
. October 5, 1984 , | o

In the first stages of preparing this paper, I almost fell into the trap
of taking school-teacher education partnership as my central, unifying theme.
In fact, based on a review of the literature and our own experience|with a
very field-based teacher education program at George Washington University, a
colleague and I had developed a substantive program and action outline around
the theme of school-teacher education partnership. We had agreed, and indeed
are still convinced, that such a partnership, with comprehensive and inte--
grated linkages, is indispensable to the inteqrity and effectiveness of /
. teacher education at all phases. The case for such a partnership is well

developed, if poorly implemented, and we agreei'vfiith Haberman (1984) that
'steps to raise the quality of of teaching will \"require forging genuine

partnerships® between colleges of teacher education and the schools, and that
"teacher education's future is inexorably related to the honor, prestige, -and
professional decision-making accorded.classr.om iteachers in the schools"

(p.1i). '

~  However, despite the critical importance of the school-teacher education
partnership and the undeniable need to nurture that partnership from its
present embryonic state, further reflection leads me to suggest that an
ovlctsidentificatim of teacher education with' school~based teaching in scme
re detracts' from the ‘comprehensive development of teacher education and

is sphere of influence in a total learning society. That is to say,

just as education is far more extensive than schooling, so teacher education
must develop in relation to the total universe of education, and it must .
impact on learning as it occurs across a wide array of nonformal and informal
settings, as well as as in the schools. SR

Teacher Education and Ilmej.Sclnols ~

Rather that take the school-teacher education partnership as the central
‘organizing principle in the development of teacher education in this paper, I
am assuming such a partnership as a given, much as, say, arteries and veins
are both essential to theé human circulatory system, and the system is not
fully conceptualized or operative without both of them. My point is not that
. this partnership now exists as it should (indeed it does not), but that such -

. a partnership must be considered as an integral aspect of teacher education.

while recamending education broadly conceived, rather than the schools,
- as the organizing framework for studying teacher education, I do not suyyest
that the Cummission downplay the critical connection of teacher education to
the quality of teaching in our nation's schools. Teacher education must
resporx! with bold and substantive developmental changes to the public's
interest in and insistence on effective teaching in our schools. On this
point, while it is not the major theme of my present paper, I offer that a
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- coequal partnership between the schools and college-based teacher education,

., with shared responsibilities and accountability in an atmosphere of mutual

: '_’ment of teacher education should be.situated within the larger context and

./ trust and with an assumption of campetency by all parties, is an overriding
; task for the educating professions. In the framework of that partnership,
educators together must identify, recruit and admit only well qualified
candidates to teacher education and subsequently to school teaching, .
Educators together must insist that its profession be a learned profession,
whose. practitioners are well educated for their specialities. Educators
together must insist that all beginning school teaching professionals have a
supportive, sustained, supervised, paid internship before entering into

. independent or solo practice. Educators together must, under public

. authority, regulate and discipline themselves to insure competent and ethical
. practice. E:lucators together must clearly establish, with themselves and

. others, that 'the public interest for effective school-based learning will be
most effectively and continually enhanced when school-based educators and
teacher educators are responsible and accountable for functioning as a
self-governing professxon under public authority, sunilar to physicians and

lawyers.
Teacher Education and Education Broadly Conceived )
Let me turn now to my central theme or hypothesxs, that is, the develop-

‘_organizing framework of public education understood ¢omprehensively and not
‘overidentified with one sector of public education, even the largest and most
. pervasive, namely the schocls. Before outlining same of the major elements

anﬂ implications of situating teacher education in the broader context of
- education, I will attempt briefly to establish my rationale for this approach
andmtheprocessanswerwhatI tlunkmybesane initial objections.

- In reportjng the first meeting of the National Commission on Excellence !
in Teacher Education, the June 1984 issue of AACTE Briefs reported Conmis= |
sioner Chair C, Peter Magrath as saying that the Camission's "recammenda- ;
tions will be embodied in a helpful, constructive and forward-looking report ]
that will cutline a 'total human developnent strateqy' (emphasis mine) °
capable of effecting significant change in teacher education. " The announce- "
ment of an outline for a "total human development strategy," although a bit
ambitious, did seem to give promise that the significant changes envisioned’
for teacher education by the Cammission would build upon a comprehensive
concept of education. However, if the June 1984 reportsand the subsequent
notice of hearing topics are representative of the Commis s orientation
to issues, ‘then it appears that the Camission is tying tebg\dqer ‘education
. almpst exclusively to issues associated with teaching Appthe schools. This

single-focus linkage is unfortunate for at least two reasons. Pirst, it
prematurely forecloses on even the possibility of the Cammission's achieving .. , |
an outline for a "total human development strategy." Although such a.goal P ‘
- may sound grandiocee, it does nevertheless correctly set the stage for . / |
studying and influencing the relationship of teacher education and the
broader universe of education. Unless developed on the foundation of S
educatior. broadly understood, teacher education will very likély go unnoticed /
or unheeded in many important arenas'in which significant learning ocours. X

A second unfortunate result of overfocusing teacher education on the AN
schoolr is the potential loss to school-based teaching itself. \

o6 ' o -/




Unquestionably, teaching in t.he schools requires: specxallzed knowlecge and
skills associated with the peculiarities of schools and school-age
populations, and teacher education has a special responsibility in the
development of this knowledge and these skills. Nevertheless, the continuing
|development of the school-based teaching specialty has the potential for
considerable enhancement if it -is carefully integrated into a more
comprehensive teaching-learning system that includes educational specialties
in other settings such as cammunity-based organizations, business and
_industry, human service agencies, and cultural and leisure settings (Kelly,
1982) . ‘And, it should be added, educational specialties in these settings
could benefit significantly from the accumlated pedagog:.cal knowledge
associated with teaching in the schools.

The Camnission's apparent disassociation of teacher education from -
nonformal, not to mention informal, education represents a missed opportunity
to build on the substantial progress of teacher education in broadenmg its
self-understanding and mission to include the education of educators in a
variety of learning settings. Reports from AACTE (1979, 1980), as well as a
growing body of relevant literature, clearly indicate that teacher education
is organically expanding to include the preparation of educational
specialists for many different settings. In fact, according to recent
private cammunications to me from AACTE's Board of Directors, this broader
concept and practice of teacher education now seem so widely accepted and
practiced that there may be no need for another statement on the matter from
AACTE's human services task force! I am of the opinion that such an
assessment is too optimistic, and the manner in which this Cammission has
apparently framed its work is not reassuring. I offer that continuing
. development toward excellence in teacher education must be firmly situated in
- the context of a total learning society. This.position, I might add, could
be reinforced by the separate issuing of an updated AACTE report on diverse
roles and settings for educators in a learning society, as proposed hy the
AAC.'I'E task force on human services education.

.Being Precise and Pragnatic

I anticipate that suggesting a broad education and learning focus for
this Commission's work may:provoke an\cbjection that by attempting too much,
we may do nothing, and that we may fail\ to achieve progress in our special
responsibilities to the schools. This is not a trivial objection, and I will
attempt to respond to it in two ways. First, and most generally and simply,
I remind us that education broadly conceived\is not a limitless catch-all for
every life activity. To build on education breadly conceived is not an
invitation to claim the whole universe and ther in effect to stand or work
- nowhere in particular. If education is more than schooling, as certainly it

is, it is nevertheless a limited and defined arena g}\%’ and activity,
perhaps best captured in Cremin's (1976) definiticn as deliberate,
systematic, and sustained effort to transmit, evoke, or acquire knowledge,
attitudes, values, 8, or sensibilities, as well as any dut-_cane of that
effort" (p. 27, emphasis mine). Education as a "deliberate, systematic and
sustained" endeavor to effect learning is certainly a legitimate and
delimited, albeit comprehensive, field of inquiry and practice.

Pressing this matter of definitions just-a bit further, our understand-
ing of the legitimate scope of education in the truuv sense is given
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additional clarity by the widely accepted distinction between formal

* education, that is "the institutionalized, graded, and hierarchically
.structured system covering primary, secondary, and tertiary lewvels," and
nonformal education, that is, "organized and systematized learning activity
carried on outside the formal system" (World Bank, 1980, p. 16). The formal
and nonformal are distinquished fram informal education, that is, "the
unorganized, lifelong process by which everyone acquires kncmledqe, skills,
and attitudes through experience and through contact with others" (p. 16).

. Given that educat:.on broadly conceived‘'is a rather well-defined field of
study and activity, is it unreasonable to expect that a Commission whose
charge is "Achieving Excellence in Teacher Education" should define its
issves in the context of the whole field of education and not just a subset
of that field? .

My second response to the objection of possibly overextending the work .
of the Cammission is addressed to the more pragmatic requirement of setting
reasonable and workable limits to a single study project. On this point I
acknowledge that the most immediate ‘and pressing public issue for teacher
education is the quality of the teaching force in our nation's schools and
the responsibility of teacher education in helpmg to improve quality school
teaching.

"I strongly support the Comission's unequwocal and forthnght consid- -
eration of and action on school-oriented policy and professional issues, as
well as other pressing technical issues related to the training of school
teachers. I certainly expect that such issues will constitute the bulk of
the Canmission's report, and rightly so. My central point, however, is that
-~ the analysis of these issues and the recammendations based on such an
analysis should take place clearly and explicitly in the total universe of
education and learning. As the Commission proceeds with its study of -such -
specific issues as the knowledge base for teacher education, the quality of
teacher candidates, school-college partnerships, the role and status of
SCDEs in universities, the jungle of teacher’ certification, the requirements
for internships, and the need for resources, to mention only a few, -- as
this specific work progeeds, my point is that there must be clarity about the

ive nature and network of the educational universe in which this
study is being conducted

If teacher education does continue its development within the organizing
framework of education broadly concelved, what would be same of the implica-
tions? I suggest the following.

Exphasis on Learning

First is an increased emphasis on the conditions and dynamics of
learning in the teachinqg-learning dyad that constitute pedagogy. In no sense
does this imply a neglect of education and training for effective teaching
skills. There is no question but that such education and training must be
developed and strengthened. The purpose of a much strengthened emphasis on
the copditions and dynamics of learning is an expanded public and
 professional understanding that learning, like health, requires multiple

actionim on many fronts by mny people, not just instruction by teachers in
schools.




At first it may appear that such an understanding is cbvious and needs
no particular stress or attention. On the contrary, I maintain that an
understanding of the comprehensive requirements of learning is generally
quite superficial and ineffectual: Certainly, most persons, including :
professional educators,’acknowledge that learning is a multifaceted activity
that takes place in many -diverse settings outside formal education. But this
facile understanding is persistently ignored in much major educational
policy, practice and research. Again and again we come back to talking about
formal education, specifically our elementary and secondary schools, when we
discuss the major issues and problems of education.

In 1975 John Goodlad wrote of the need to put together a "healthy
ecosystem for the education of all" (pp. 204-205) which would include cample-
‘mentary roles played by various educating units in our society. He noted
then that it was a complex and challenging task. It is still a comp
ghallenging task (Goodlad, 1984, pp. 59-60) . Cremin (1976) has -
éven such insightful writers as Dewey, and more recently Silbeman, although
they emphasized +he need for education throughout society, nevertheless
reverted to discussing primarily school-based solutions to educational
problems. The recent spate of reports on-education in America provides a
staggering list of failings associated with our educational deficiencjes and
“almost without exception.finds that the faults and solutions reside in our
schnols. And, more to the immediate point, I repeat my suggestion t this
Coamission appears to be following the samé course.

An emphasis on the conditions and requirements of learning would help to
redistribute across many diverse settings in society the responsibility and
accountability of achieving educational goals in a genuinely developmental
manner. An emphasis on learning could drive the development of an explicit
national commitment to the promotion of an informed, enlightened and
competent people and the prevention of ignorance and incampetence. If such
camprehensive goals sound unrealistic or ineffectual, I suggest that you read
‘the Surgeon General's 1979 report titled, Healthy People: The Surgech
General's Fert on Health Pramotion and Disease Prevention.” In that report
g national goals for health pramotion and disease prevention were set as
public policy and became driving forces for specific actions on such matters
as infant mortality, adolescent vehicle accidents, ahd independence for older
‘adults, to mention only a few. When are we going to enunciate similar goals
for the pramotion of learning and prevention of ignorance as national policy
to drive specific programs, not only for schools, but also in such areas as
prenatal brain development, infant|stimulation, early childhood education,
parental modeling, and adult literacy, to mention only a few (Kelly, 1983) ?

Conditions of Learning. S . “

An emphasis on the conditions requirements of learning carries with

it the corollary implication that university-based teacher educators in
particular have a professional leadership responsibility for studying and
making recommendations regarding both the facilitating conditions and the

- impediments to learning. To yive but one exanple, if we desire a literate
society, we not only need to study and develop programs for the effective
school-based teaching of reading to children; just as importantly, we need to
know the multiple non-school-based causes for interest and ability in reading
and to build programs on that knowledge. We cannot let ourselves or society
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be deluded into thinking that school-based reading education, as important as
it is, can substitute for other parent and adult led experiences with books.
And what are the impediments to literacy? For example, in the area of
research, what do we know for sure about the relationship of television, and
literacy? It is no accident that tl.e once romantic picture of smoking \as
turned into warnings and strictures. My imagination leads me to specula'ﬁ:e,
only half-facetiously, that some day, as a result.of study and leadershig by
educators, all TVs may have to display: "Warning: The Educator General has
detexmined that excessive TV watching is dangerous to your literacy.” 1Iff it
has not been done yet, perhaps one of us should invent the phrase "pr tive
learning” and see that as educators we are in the forefront.

promotion of the conditions for effective learning, a conscious effort

‘a redistribution of the responsibility and accountability for education can
have the beneficial side effect of relieving schools of distracting ed

tional activities. The discussion about what schools should and should not
do will certainly continue, but the quiding principles of the discussion
would make it more difficult to retain distracting, nonsupporting or/counter-
productive tasks in the achools. L : ' . S

Professional Ieadersﬁip

With university-based teacher educators taking a lead in the stud% and
ca-

If learning is to be nurtured in settings throughout society /and if .
‘teacher educators are to be in the forefront of the study and development of
. the conditions of learning, then teacher educators must also jcipate in
the development of professicnal education as a leadership profession.
means first that the educating profession should be unswervingly
the conditions of learning in our society and, in the public in
development of policies and programs for promoting an informed, énlightened
and competent people and preventing ignorance and incompetence oughout
society. Second, leadership means that professional educators nust demand of
themselves high standards of quality in personnel and in practice. :

The continuing development of a high quality educating profession,
including teacher education, should, in some important respects, be
disassociated from the ebb and flow of supply and demand for teachers. .
Meeting a real demand for teachers in the face of an undersupply is a serious
public policy issue. Government officials cannot ignore it, and as citizens
and professionals we should assist with realistic solutions, even if it means
stopgap measures. However, the allure of teacher shortages, the hardships of
teacher oversupply, and the pressures of political expediency should not
substantively interfere or influence our continuous development of a high
~ quality educating profession. As the dean of a teacher education unit in a
private university, I have heard myself say, in response to rising
enrollments, "Things are getting better."” I .uution myself and my colleaques
‘not to confuse a temporary "more" for a substantive "better."

Surmary )

In summary, I-urge this Commission to establish explicitly education
broadly conceived, -that is, the learning society, as the organizing framework
for your study of issues related to achieving excellence in teacher
education. I do not expect nor do I think it wise to allow this framework to
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- detract jran davoting major time and attention to specific, pressing
school<based issues of teacher education. On the other hand, I encourage you
to set forth and work with a camprehensive understanding of education and the
miltiple modes and settings in which it is delivered. Without detracting
- - from specific and trenchant recommendations regarding teacher education in
relation”tc schools and teaching in the schools, I suggest that a. basic -
understanding of education broadly conceived can be woven throughout your
report. Such an approach will allow you to address the most pressing
‘contemporary isspes while at the same time retaining our progress toward an
expanded self-understanding and practice of teucher education. In this way

you can carry out your responsib:.lz.;y to present needs arxd set the stage for
future progress.
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TESTIMONY PRESENTED BY
- CHARLE§ N. BEARD, JR., PRESIDENT ELECT
Sy TEXAS STATE T%GC?%ES ASSOCIATION
NATIONAL COMMISSION ON EXCELLENCE IN TEACHER EDUCATION
| October 5, 1984

My name is Charles Beard and 1 am President Elect of the 95,000
member Texas State Teachers. Assoc1at1nn |
o ~This association has been 'active for many years Tn efforts, tq.
. increase the reqﬁirements for entry 1hto the profession, to place
. | professional education in a.position of autonomy in determining
standards for licensure and in spearheading the drive.in the 1970's

in Téias‘to create the State Cbmmission On Standards For The .

- Teaching Profession and Teachers Professional Practices Commission
both of which are currently operative. Unfortunate]y, each serves
only in an advisory role to the State Commissioner Of Education and

the State Board Of Education.

As I am surebyou are aware, public education and teacher education
has received considerable attention in this State for the last year

and a half and will continue to be under examination by a new

appointed State Board Of Education created to implement far-

. reaching reforms enacted by the State Legislature this summer.

There is a mqod,of criticism of public education and teacher
education coming from many state officials and opinion makers
here as there is throughout the nation. For this reason, we welcome

your study ar.s the opportunity to testify. Those of us who serve
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as practitioners as well as those of us who nay serve in administration
or teacher education need to speak clearly at this particular time.

Then we need to. work together to achieve a better result from public

| - schools and teacher educat1on institutinns. Action is essential . ' v
for 1mprovement'but a1so to prevent rcfonms which will in the:1ong

run weakenﬁtTe-teachtngmprofessionvand'subjeét public schoo104

students to approaches to teaching/not sqund1y ghounded upon a

| know}edge_o%_ypung.peop1e and the essentia1s of good practice.

The.pro;ess of prepar1n§ teacheirs to teach and adninistrators to.
manage our schools 1s-¢n1t1ba1 to the ultimate quality of education.
_ TSTA has supported significant improvements in teacher education..
‘s:These improvements will ‘'do much to prevent those not suited for
inthe profession from entering'it, as well as improve education in

geneha1 Better prepared educators are free to serve students

sk111fu11y because they have the knowledge and ta1ent for the1r

tasks.

o
Co.

Requtrements for entry into co11ege of education programs shon1d be -
" rigorous, yet flexible enough to allow admittance to those who P 4
demonstrate potential for effective practice.’ Admission to any :
program should be based on multiple considerations; such as
recmnnendations_of faculty (liberal arts or education), grade

~ point average, personal 1nter91ews, and recommendations of persons

in related fields.




W

. \ =
A1 teacher education programs should ha& three integrated components:
~a. liberal arts; %\\ .'
b. at least one subject or teaching 1evei\ipec1a1@y;
. ) y

c. a professional curriculum. .
CoN
'nBoth'the'professional curricu]um and the t each1ng spec1a1ty must be
derrved from what practicing teachers w4y must be knqnn and actually
done in order to be e(fectfye in the classroom. The pnpfess1ona1 _
omponents should focus on classroom practice -- and cléisroom
experience shou]d come as: early as poss1b1e in the course\pf study.
Field-based experiences related to all components should be\prov1ded

Y

throughout tne preservice,program.

Education students should Pe evaluated throughout their programn\
using multiple techniques. Recommended measures include observat{ons,

. : \
oral and written examinations, videotapes of teaching techniques \

‘ used by the student, and products from projects; Only students who \\
have demonstrated that they can effectipely begin practice should oe ‘\
graduated from teacher education programs. Texas has aflaw which
TSTA supported and which will be implemented in 1986 requiring ap

‘comprehensive state examination prior i certification. TSTA -
believes that the following criteria shculd be_the.basfs of the

"competence examination" for any such evamination prior to inital

licer "ure:
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- 2)

3)

.4)

5)

6)

A criterion-referenced essay examination in the subjec:

Independently written evaIuat;ons'ef'the practicum by a

college-based supervisor and a school-based.supervising

teecher;

Written reports of onervationaIassessments of teaching
perfonmance, conducted by a teacher and a professor of
education other thﬁﬁ»those who supervise the practicum;

An oral examination on pedagog1ca1 knowIedge ana unders7pnd1ngs
conducted by a university-based teacher educator and a ™
schoo]-based teacher supervisor. using a patterned interview‘..,f N
for whieh the interviewers have received appropriete | . \\\
training; | '

A grade point average of not 1ess than 2 5, perferany 3.0

on a 4-point system in the area of the student's specialty

or specialties (majors and minors to be taught)

A grade point average of not less than 2. 5. perferab]y 3 0

~in professional studies,

Spec1411zafions to be taught. For teachers who will typically
teach non-departmentalized elementary subjects, examinations

cooperatively deveIOee&-(b& academic departments and

. subject-area methodology professors in education) in the

following areas should be administeredza language arts,

‘mathematics, science and social science. To be eligible

for recommendation for licensur-, a candidate should be
judged satisfactory on each of the five or six assessments.

Failure to achieve success on any one of these should

require repeating that‘part of the examination, with an
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interval of no less than three months between examinations

for the purpose of remediation.
TSTA had strong objections.to any brobosa1 to have the final judgment
as to wﬁéther'or not a téachipg candidate is licensed rg1iaht on any
single standardized test} We strongly believe that all candidates
. for licensure oughf to demonstrate fér more skill that can be determined
| on a sing1e standardized examination and note that our six criteria,

recommended above will certainly screen out those not ready or able

to teach in the pub]ic,schoo1s.

- Aside from such-a procedureﬁfor‘inita] licensure 1 would like to make

a few comments about other areas of concern.

1. Alternative certification:should be approached cautiously.

"\ The re}onm legislation in this state origina11y'containéd

language ‘opening the door to any specialist ‘to teach at

least part time in-the schools, Its intent was to by pass
colleges of education and the foundations of education and

pedagogy'necessary to qualify for certification. As passed

into law it requiréé an internship under a qualified teacher
but dogs potentially lessen the requirementé for preparation (x,z/“f
in a college of education. Teacher education institutions .
must experiment with flexible abproaches to training without
.abandoning the essential elements of professional preparation
of teaéher.candidates. |
2. Serious exploration of full-year internships in concert with
. and under the supervision of p-actitioners as a rea1izabT;

goal in the near future. b
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3. ?Programs for profess*onal growth for teachers -- whether
they are staff development or profess1ona1 deve10pment -
governed by teachers. a /
' 4. More effective efforts to recruit minorities into the ’[
profession.
5. Ne agree w1th a -proposal wh1ch was under study in this state Jast

year which ‘has yet to come to fruition -- namely, that

teacher education programs on college campuses must be
funded equally with other segments of the universities

- and prouided the standing and resources to improve programs,
experiment and attract students into teaching as a career.
- 6. The entire pub11c school and teacher education image must
be put in a more positive”TTghtﬁdf we are *0 attract the
best qualified and ab1e‘young people into teachfng. Many
elements'are needed but first among them is to make teachers'

saiaries comparable to those of other professions.

K4

In clos1n%/l wou1d reconmend not only spec1f1c suggestions I have made
but a genera1 effort for teacher educat1on reforms which provide 1) a f 3

more practical field based pre-service experience, 2) support for

state-by-state recognition of professional autonomy for teachers and

other “educators in service and 3) support by teacher educators for

-,

practicing teachers to reform professvonaI growth and inservice -

education to make itmeaningful and uséful. These steps will help
teaching as a profession move/toward the recognition and status.it

. deserves.
Thank you. . (3{3
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