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Teacher, You Want Ms To Write-
will Yos Help Ve Want To Write?

You Say I Should Strive To Be Original, Unique-
Why Are You Like All The Rest?

You Ksep Stressing Bmiuisiase, Sclif-Motivation—
Tescher, Do You Ever Laugh And Let Your Hair Down?

Teacher, You Went Me To Exprase My Deepest Thoughts And Feeliwgs~
Will You Share Your Private, Ssnsitive Side With Me?

You Exzpect Me To Neet Daadlioes And Follow The Fore-
Kave You Bver Tried Doing As You Say?

. Teachsr, You Waat Me To Care Encugh To Wrile My Bemt-~
Were You Too Mgy Yestsrday To Write A Comment On My Paper?

You Say Writing Is Pun And Brings Satisfaction-
Why Aren't You Writiog On The Bulletin Boerd?

Teacher, You Ksep Telling Me What You Wsnt Me To Re-
Are You Willing To Take The Time To Show Na?

Teacher, You Expect lnspirations To Flow Freely From Pencil To Psper-
Teacher, Will You Plesse Ioapire Xe?

Don Hinz
¥isconsin Writing Project 1982
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. Foreword

Some thoughtful users of English try to inaist that there im a
distinct difference betvesn tha words “sotivate”™ and "stimulata”.
Teachers stimulate studeute to action. Students sotivate themselves.
Sowever in the colloquiel use of both words, the distfoction s seldom
mnads .

webster's Rew Collsgimte Dictionsry (Springfield, Massachusette:

€. end C. Merriam Compasy, 1977) provides the following:
Motivate: to provide with a motive: <quastions that eicite and

motivats youth>

Stimuilate: to axcite to activity or growth or to greater
activity <no axemple ia given.>

A scan of the literature suggests that "sotivete" 1s more generally
accepted. Tha suthors of this guide prefer "stimulate”. However as
they wiote, they noted that the consistent use of “stimalata™ resulted
in same sviwerdness and mmbiguity. Thus the words “stimulate™ and
"motivat.” are used interchangesbly.

The Ediceors
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1l.  Preface

“The teacher {s the primiry mover in the motivation process.”
Lsymoud Wlodkowski

Teachers stimulate student wriring {n three ways. They sroues, direct,
and revard., Arousing is retting studects excited about writing. Teachers
crsate the spark and then fan the flams with sothusioss. Direcking (s the

oaEt atep L0 ecimulating writing. By giving direction and order to the
swirlicg mase of {deas children have, the taacher ?llpl students focus and
sharpen their work. Jus® as the simplast of duildings needs a substructure,
so the student wrizter needs to fore sud build idcse. Rewrding is givisg
recognition te atudents "o have msde the effort to vrite, oxe of the wost
srduous intellectual taaks that students are called upon to do in cur
schocols. Msny corporaricns incresse Production by instituting wonetary
incentive prograss. Workers sarn maore soney when they produce. With
rewards a8 incentives, students improve nct only the quantity dut slso
the quality of thair writing.

it 15 often difficult to make c clsar-cut distioction batwoen the
three sareas of motivation, and no doubt &8 good teacher of writing makes
use of 8l]l three mathods of mo:ivation &t ons time or another. Vor
corvenience, this guide has leen urganized so that isttenticn can be
focused on any of the three procedurss, AROUSING, DIRECTING, v REWARDING,
ot three levels of Schooling, BLEMEWTARY, INTERMELIATE, snd SECONDARY.

Wsrntng--a caveat

There {8 o0 gusranteed formula that ‘nsures student motivstion for writing.

Any procedure will he mly ae effective as the pereson vho inplements it,
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Ill. Stimulating Student Writing
Through Arousal

Introduction

As part of our definitfocn, wy ave looking for wave to srouse the
sparx of aabition, the vitality of the individusl, and to S{nitfate bhehavior
as it relates fo all kinda of writing.

te Dexd to inspize the bohavior, the thinking, ind the feelings of
our stwdante as they begin this process called “writing”. Our goal is to
transform all of our studants into people who enjoy writing and are
excited about ~Titing.

In order to atisulate & student, ve must keep in wind wvhat the student
trings to the peper. Ve must provide reslfstic enthusiasm by structuring
clasurcom activitiens so thet students exparience success wost of the time.

The following tnformation provides specific exasples of how to

srimuiate students to achieve the higheet level of performance.
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A. : R

Uriting can take oo magical form at eny age ﬂu';u‘h ths use of
simple setting sad coetume. Special dDolidsys present opportunities te
stimulate elmmestsry school studsnts to write storiss. Ealloween is
& especially imaginstive oms. Imagine that the classroom lights are
turned out. From the record player come horrible, wailing, chilling,
thrilling sounds of & heunted house. As the classroom door creaks open,
s dark figured vitch appears carrying a lit candle. 1In her hands e sn

old book eantitled A GysveVard of Chost Stories. Fhe euters the voom,

sfts at her dask, sod reads the first story sluud tu the class,
A part fiom 2 scary RKallowsen pley you asy aas? ¥
Bo, it'e & starring point for & writing sasignment wvhich
geta children creating thair own fanrscies and goblins.
The serie jemonstration eppesls to their senses sod starcts
their ainds churning with wonderful images of alloveen.
After this carefully plaoned pre-wriring scens, the children's imaginations
sre sparked, and they are nov raady to weava their own tales of suspense

and terror.

B. Stimulating Student Writing Through Arousal: Interwdiste

(ARfter resding tha book, Toothpaste

“" Nillionaire by Jean Merrill, a student
chose the following approach to s book
C‘\I e report, ) ‘
é\_/__, (’*‘ As the classm enters tha room, they see
e & large c.rdboard toothpasts character
- standiny bafore their deska. The students
C are curicus.
v\ N
o 5

10
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The stwdsnt, acting as Toothpeste Harry, begins by naying, “Today
I am going to tell you. . .but ®irst, tell me about the toothpaste you
have fa your house.” (Class responds.)

"What are the flavora?”

"Vhet flavors would you like {f you could mske your cwn toothpaste!”
asks Hacry. (Class responss.)

Toothpaste Harry puts his homamade toothpaste out for display.
There are samples of red, green, yellow, and blue toothpaste.

"Lat né tell you how to make your very own toothpaste,” says Harry.

Harry presents 1.is talk oo "How to Make Toothpaste". Following his
presantation, Harry gives sach child a "How to Make Toothpaste™ guide in
which he has listed the ingrediests and steps for making the toothpaste.
{The toothpaste i prepared by combining baking soda, water, ertificiai
flavoring snd food coloring.) HKafry's next step {8 to provide each
student vith an opportunity to sample the toothpaste.

The student assignmant 18 to wWite & paper entitled, "How to. . ."
using any topic about which s/he feels comfartsble.

Even the most reluctant of writers will have sooe-

thing to write about.

C. Stimulating Student Writing Through Arousal: Secondary

Students write best sbout what they know best. And what *he, know
best is, of course, themselves., This {s the polut st which technigues
derigned to arocuse students to vrite must be dirscted by the teacher in
arder to wotivate students to put pen to paper. Just such & technigque is

offered by Carl Kech and Jsmes M. Brazil in chefr book Straregies for

11



Teachiag the Composition Process (Koch and Rrasil, 1978, »p. 28-30), Koch
and Braat) recommsnd the following strategy entitied "Value Exploration™ a&s a
pra-eiriting exer:ise for those high school students whose favorite
Tespouse to Suy SnADOuURCemmt of a composition resignment is “But I can't
think of anything ro write about ™.

Group size: Eotire class (tweaty-fivs to thirty).

Ttes required: Ubuslly sbout fifty micutes.

Materfials; Duplicated copies of the value choicea Guastiocns with
tostructions (a sample 1s tocluded st the end of thio
strategy}. Decavwe you wish tte atudents to jot dowp
the ressons why they mace the valua choices they di4,

each student will need a pen and 30me paper. Also have
raady duplicated copies of the composition assigmeent

trself to be Jdistributed right after the class discus—
sfan.

Cosls:

A. To fectlftate the making of difficult decirmions sbout the
course of ons's 1ife.

8. To genarate ideas, experiences, and exaaples for a paragvaph
stroug encugh to suppore fes topic senrence satisfactorily.

C. To motivate students to srite from their experience vy nro-
voking cognitive and affective reactions.

D. To tntroduce or revisw the process of finding & topic by
ssking questions, making decisions and raflecting on past
eRperionces.

Process:

A. Discuss the gosis of the strategy with the class,

R, bvpem our the fnstructions and the queations.

¢. Hesd the Inseructions and ask for auestions.

1. utve the studenie sone time to complete the questions.

«
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E. hes the students have completed the questions, vou should lead
a genersl class discussion. Although any sppropriats question
may be discussed, here are some that you might uses
1. Which questiocs were the hardest for you to caswer!?

2. sbich questions haé the most ismediate importance for you?
3. Which quastion caused you to think of the subject for the
' fivst time!

?. Ouce the class discusstion is over, hand out the duplicated
asstgment shsats. The assigmment includes the requisite
elaments (subject, sjpesaker, form, purpose, and audience)
secessary to keep the students from engaging in misdirected
writing (Easgen, Kean, Nohan, 1981, p. 3).

1. Subjects wvhat the student Values and why

2. Speaker: the student himself

3. Yorm: a paragraph which begins with & topic sentence
{the topic swctence ccsid ba sothing more than one of the
questiocos on the "Values Guestionnaire” Teststed as &
declarstive sentence and completed with the valua ftem the
student had ¢hosen) and includes at least three reasons why
the studsnt places such grest importadce ou that particular

ftem.

4, Purpose: to infors others sbaut what the student values
nost and why

S. Audience: the stodent's best friend or some other confidant.

Values Questionnaire

Wa make cholces constantly. Listed below are sows questions. Put
8 check next to the ansver that sost Dearly represents how you fael and
ttink about the question. Then, shars your ruszponses with the other men-
bers of the ciass (but enly if you care to do ®0). Farhaps you will wish
to tell why you made the choice that yor dfd by giving reasons or exauples

from your experience. You may pass 00 a question if you wish. Remember,

N

-
A
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everyouns in the ciass has & right to bis or her own opinicn, s listen

carefully to the others. In doing so, you might even learn more sbout

yourself,

i.

3.

Of the following characteristics, ~hich do you think is most
tmportant for a friend of yours?

a. lLonesty
b. A willingess to share

c. Loysity
Which would you least like to have?

a, Little woney
B, Poor haalth

c. A crippled body

1f you vere a memder of the U. S. Senate, to which of the
following would you give most concern!?

a. Defense
5. Ihe Ratico'’s poor
c. Emploring for fuel

1¢ your father disd and you had your own family, what wou 1d
you do for your aging sother?

a. Hsve her coms 1fve with you
b. Adait her into a nuraing homs
¢, Cet her an spartment of et own

Which of these is the worst problem in the local ares today?

a, Malputritiom
b. Overcrowding
¢. Unexploymant

Which of thess would be hardest for you?

a. Your father's dsath
b, Your death
c. A ciose friead's death

Which of the following do you value most?

z. Wisdom
5, Lowe
c. World peacs

Which would you rsther do on y yikcation?
Al

14
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a. Go to the relatives for a visit

b. Head to Colorado with scme friends

¢, Stay at home and Télsx

This list of questions is suggestive of ones thst you can generate

for your own class based on contemporary concarns in your cosmunity vhether
they relate to ssfety issues, drug sbuse, bus fares, the high covt of
sedical care, rataing the drinking age, registering for the draft, changing
the starting dates for schools, chenging stamdards for high school gradua-

tion, or nuclnar disarmsment.

10

15



IV. Stimulating Student Writing
Through Directed Thinking

Introduct ion

Just like professional writers, etudents experience writer's block.
Both groupe of writers have many ideas, dut they have troubls putting
thex down ou paper. They need an organizational framework upom which to
construct their i{dean. The commonplace sotion is thsat an iwposed frame—
work restrains creative thooght, but often the opposite is true. PFors can
generate thought. 7Yeachsrs cap stimulate student writers by gf 'ing them
direction. More complex orgsnizstional pattsrns csan be introduced as
student writers marure.

A, Stimulsting Student Writing Through Directed Thinking: Elamentary

Specisl Messagee
Civen s frame or structure, elemsentary students can write appro-

- .\¥
T\gc.‘nc

priats s~sssges for gresmting cards. Taachers can

esntablish & Mail Center in order to provide
students with opportunities to construct sentences
and apply correctly the rulea of capitalization and )\"
punctuation while they create their cards. The Mafl ( / \ﬂ/
Center can consist of a small table situsted in a - & .}
suitable corner of the room. Creeting cardes are placed on the table, gnd
above the table on the wall sre greecting card pharases such as "Wish you
wore Hero |, Get Well Soon " printed on brightly colored construrtion paper
wtripe. Children can visit the Mail Center at 2o appointed tin during

the day to choose & greeting card cover they would like to take home to

il
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a special samecne. At their Aesks, they study the cards and decide whet
phrases would be suitable for their card. They are instructed to lengthen
the phrascs into complete sentences, which are then cambined to fors an
appropriate sessage,

The teacher checks the com.leted cards, and the children return
to the teble to select an eavelope for their card. They can create their
oun stamp by drawing and coloring one in the proper cormer. With their

Tecetver's name printed on the envelope, thay hand deliver their special

messages after school. n
(o) 2

A

8. Stimulating Student Writing Through Directed Thinking: ternediate

Before the lesson, cut seversl three-toed
feet our of consrruction paper. While the students
are out of the room, tape the wysterious feet to the
floor leading to & closed closet.

To introduce this sctivity read to your students s short mystery
story.

After the story, ask the students the following questions about
the footprints:

1. What du you suppose entered the clssaroam?

2, Where did it came fram?

3. How did it get into achool?

4, What is {t doing in the closet?

5. How do we get rid of 1t?

i2

17
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The naxt divective is to give the students an opportunity to
look over the questions and then develop & mystery story of their owm

which tncludes soswers to ths Questiocus.

€. Stimulatisg Studene Wyiting Through Diracted Thinking: Secondary

After a tbnrm‘\&\randm and discussion of & literary work such as
Arthur Niller's The C;gg\ Qh. students usually have more ideas than they
know what to do with, sspecially 2f 3 viting assigiment {s imminent.
Write on & single sepect of the play, pravn‘im additional iasight on
that topic for sn sudiince that has resd it élse? Ko wayl

One way for the tescher to iessen the frustration studeots feel and
to motivats them te writa is to provide them with direction for thetir
fdeas. & following is ons eppraoach:

1. Assure students that thay know Jer more sbout determining a
suitable topic and writing & suitable eassay thsn they reslize.

2. List the things they know such as plot, characterizsation, thema,
acod, tone, conflict, and point of view across the top of the
chalkboard.

3. Ask a student to choose ona of those elemsors listed. (They
often 1ike to choose chsrsctevrization becsuse they think it is
the assiest, but the independent thinkers in the class will
find their own aress sid can essily apply the ssme strutegy.)

4. Remind the etudents that without further restriction of the
topic, they sre coamitted to a complete discuseion of avary-
thing tha play has to offer about every single character. Such
commftaest could wean writing a bookf

S. Encourage students to define a single aspect of a single charsc—
ter by reminding them that even 1if they rvestrict the topic to
a single character they will probadly be writing a twenty-page
paper {n order to discuss that chevacter's appesrance, person-
slfty, role in tha plsy, etc.

13
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6. Ask students to aevelop an insighcful position on the single
aspect of the character of their chotlce. For exmmple, 1if the
studeats have determined to discuss the persossiity of the
Reverend Samuel Paris, they still sust fpcus that discussion
on & topic which will prowide their gudisace vith additiocnal
insight or a perspective of his character which the sudisnce -
has sot yet constidered. One poasibility here is a thests
staremsnt which declares him anfit for his calling; that e,
Sssuel Paris is an unfit mingister. t

7. Discuss 8. To support their arguments, students wust have
reasona for believing as they do. After some discussion, the
body portiom of the papar can be droken dowm. Re is greedy;
he is hypocritical; Be is self-—centared; and wiatever slse the
students decide can become the topic ideas for the body para-
graphs of the esasy.

8. Eacourage studeuts to refer to the play for supportive
f1llustrations, At this time, the studmnts are often one
step ahesd of tha teacher and anxiocus to prove that they are
rights “Remsmber in the play when be, . ." They also recognize
the strength of dfrect quotationst ™“Right here he says. . ."

9. Work on an introaduction which catches interast, states the
. putpose and indicates how the paper is organized.

10. Remind students that they ave still committed to complete
discussions of their topica.

1l. Review ths contents of concluding parsgraphs, them move on to
tha composing stage.

Providing direction is a way for teachers to lsssen frustcation
and provide sotivation wvhen studeants have something tc say but aren't

sure how to say {t.
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V. Stimulating Student Writing
Through Reward

Introduction

Another affective sotivational strategy, if used with wiedom and
éhcr;tm, is the use of valued extrinsic rewards. In other words,
ounce studsats’ creative sparks have been qu into full flawe and
f1cal products have bean produced, thay «.Joy knowing they may bask in
the varm afterglov of receiving rvecognition for a jod well doua. This
rvecognition mey De given in many forms such as grades, stars, stickers,
prizes or swarde, informative comments, praise, publication, or puhlic
display. ‘ ad

YR

Recognition serves to make students avare '*,}.‘:'7';"-‘

i

of progress and usuaily serves &8 fmcentive X

toward fncreased effort., However, the use of AL

extrinsic rewvards sust ba carefully monitored bacause indiscriminate
use may render them mesningless and actually lead to @& reduction in the

quality of production.

A. Stimulatisg Student Writisg Through Reward: Elemsntary

Most people require and seek praise and positive feedback. Teachers
should glive these Two necessary stimulante to students ro motivate them
by giving them & sense of accomplishment. Here the teacher's role in
providing positive rsinforcement ¥ncoufages students to continue to

write,

1%

20



O

ERIC

Aruitoxt provided by Eic:

Rewards can take mmuy forms, They cao be tangible scratio-a-saiff
stickers or tmpuleive huge. iat us look at same of ths positive feed-
back techniques rhat can be used after s writing project is completed.

"Young Anthora' Corner™

Young writsre love to see their work as s finishad product im book
form for others to read and for them to look at agein mnd sgain. Eatad-
iishiog a "Young Authore’ Covoar™ for the display of childran'e writing
is & poeitive way of telling them to "Keep it up. Writing is fun and you
are Soing a wonderful Jod™,

"Speaking Stationery”

A sningle bom of stationery can spesk to children. When a child
has done somes gucellent writing, use statiovery for positive feedback.
¥Write & message of praise adbout the child's written pisce, put it §n an
savelope, and place it on the studsnt’s desk., What & feeling of ciatiom
the child receives after finding snd resading your personal ssssage! Try
to find something good snd importsnt to ssy about sach youngster's work
8o that each one receives s tsacher mmsssge. A varistfon of the technigue
19 for the teacher to write parts of ths complimentary msssage on ssparats
balloons and then tie them cogsther to form ¢ flosting message. No macter
vhat technique a tescher uses it is essential that he or she respond
fasvorably, with same tangible recognition. A positive rssponse by the

teacher is ane of the best says to develop young suthors.

8. Stimulazing Student Writing Through Rewards Intermediate

One method of displaying exesmples of good \‘) L N

[ DN
Py
student work s to sst up & bulletin board entitled C') ‘. )
®
"WORKS OF ART". Empty, tagbosrd picturs frames can z. O/\/

- ,_5\‘\\
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be hung ar the beginning of the year and them filled and changed as
szmuples of good writing are producad by the students throughout the
year. The good writinog might tnclude such cthings as sxsmples of a well
coustructad sentence or paragraph, a "perfect” job of proofrseding and
editing, exceptionally fine psmmauship, outstanding crestive thinking, a
wall vritten response to & so:ial studies ensay test quaation, an

inforsat tve science repors, or an original beok report.

C. Stimulacing Srudent Writing Threwgh Rewards Secomdary

Somstines revard is downplayed by educators because it {s an
extrinaic wotivator rather than an intrinsic one. The fact remaine
that one of ths dest ways to get studente interested in writing is to
dangle the carrot of publication tn froat of faces hungry for recognti-
tion, The oft-uttered sayisg prevailst everybody likes to zec his
name tn priot-~even high school students.

A comprehensive discussion of ocaing the reward of publication as
a mot{vational device {s provided fn Cail Cohen Weaver's article, "Like
Seeing Onemelf in & Mirror, The Publication of Student's Literary
wWritings” in the May, 1979 issue of the English Journal. Weaver divides
her discumssica into the following parts: (1) submitting student work to
professiona] magazines, (2) entering student work in uriting contests,
{1} submtrting student work to reglonal anthologies, (4) submitting stu-
snt work to local madia, and (5) publishing student writing yourself.

An invalusble resource for the teacher of writing who waots infor-
matfioa about msgasines which poblish student work fs Crestive Writing in

the Classrooms An Amnotated Bibliography of Selected Resorces K-12

edited by Rodert Day and Cail Cohen Wasver. For students whose work 1s
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intended for an adult sudtence, the resder is referred to John Engle’s

article, "Ciftedness and Writings Crestivity in the classroom,™ in the

vinter 1970 tesue of Gifted Child Quarterly and Wilms Swearingen's “Srudent

Writiag That Sells”™ which appesrad in the Februsry 1970 tesus of Today's

Tducattion, Another important resource is The Writer's Esndhook edited

by A. §. Burack. This book lists more than 2,000 markets for various -
kinds of writing such es fiction, articles, and poetry.

As far as entering student work In writing comtests is coacsrned,
Veaver suggests the Spring Foetry Pastival of the Enjlisd Journal, For
other contests teachers can coasult Crestive Writing in the Ciassroom:

An Aanotated Bibliograpdy of Selected Rescurces X-12, a book already cited,

for tnformatfiocn aboul conteats held by Scholastic Msgasfine, Seventeen
sagazine, and Xsrox Education Pudlications msgssines. John Bennett's

article "A Diractory of Writiog Coateats™ which sppearsed in the Jamuary,
1975 tesue of the Eaglish Journal gives vslusble information about writing
contests sponsored by colleges and universities. The annual KCTE Achieve~
ments Avards fno Writing Program iz open to high achool juniors nominsted
by their school English departments. Even though the winning entries ars
not published Ly the NCTE, soms stete sffiifates of the NCTE and some

colleges and universities do pudblish avard-winning pleces from students

of their states. For wxample, the anthology Twenty~Two Young Indians
Writers, edited by Josef Andrew and others snd published by Ball State
University, contsins pileces wuritten by the twenty-two 1977 winners of the
NCTE Achievement Awards,

For a 1iat of state afftlfates of the NCTE, volleges, and universi-
ties that publteh the writings of secondary school students, write to

Mg, eona Rlum, Director of Affillate Relationa and Member Services,
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Rational Council of Teachers of Karlish, 1111 Kenyon Rpad, Urdana,
I13ioots 61301, PFor teachers wishing to publish an anthology in their

own sres, an excellent resource is The School Literary Magazine edited

by B, Jo Kinnick who gives a great dsal of practical sdvice. The author
aiso reminds the teacher of writing not to rule cut their own loral
newspapers and potentfal publishers of student writing. Short Pleces
night alno be accepted for use by local television or radio stations.

In the section "Publishing Studsat Writing Yourself ", Ms.Weaver
strasees that recognition for studant writing sust be given {f only
thzough the school sswspaper, or school magazines, or even class
magazioes, and books made by individual students. The author recommends
to tha teachers of writing 1o schools which do oot have a literary

aagaiine the title ¥asgazine Tundamentals for Student Publications

published by the Columbia Scholastic Press Association. Kinnick in her

book The School Litersry Magazine (already cited) offers beneliclal

advice to the teacher who wishes to produc a high school 'iterary maga-
sins.

Sandra Prey in her article, "This Magarine is'sated K (for Kide),'"
which can be found in the Apvil, 1974 fasue of Teacher magarzine, describes
sow & school magssine project was undertsken by studenrs in grades four
through sevean. She cobcludes that if children at relatively esrly sges
could master such complex tasks as organfzing matertals subattted, solving
problems of liyout and design, and editing, then surely students of high
schonl age could do likswiss, In an exeellent article entitled “Publish
or Perimh}: Writing Inspiretion eénd Reward" sppearing fn the Ocrober,
1879 imeve of the Englfah Journal, John Marshall Carter gives & detailed
account of how he succesded in getting a clasw of secondary school English

students fo produce & class book.
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Studects are also eathusiastic about saking individual books of thetr

own writings. A thirteen-page booklet Prom Cove. to Cover: Publishing

in Your Clsaseroom distridbuted by :he Encyclopedia Britannica, Incorporated,
includes step by etep instructions on how to make hard-cover bindings for
books. Sussn Chambers' fifty-page Resdera Writs Books: A How-to-do-ft
Nanual is saother practical guide to making iodividual books.

Make oo mistaks sbout £t. Holding out publfcation ss & reward to
motivate studeate to write has f:s dangers. Those atudents who feel too
mich pressure to produce high-quality writing sa rvesort to plagieriss,
for exampls. Nut oo balance, the use of publication a3 a msans of
wotivating studentas (o use writing to express thamsslves e vindicated.
Perhaps a passage Dy Wilsa Swearingen quoted by Wesver 4n her owm article
expresses dast how potent pudlication as & motivating force can bas
“Crestive writiog, mctivated by the posstbility of publication, seemed to
be & pouer that changed school days from hours of tedium to hours of

thought and challenge and gsuccess.” (Weaver, 1979, p. $0.)
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VI. The Process Model of

Stimulating Student Writing
in Practice

Introduceion

The thres means of motivation (srouss, divsce, reward) often cccur
independently. These sase phases can also de viewed a2 a fluid process
ir vhich @11 three aspects of motivation ars used to stimulate student
writing on one particular assignmsut.

ARNSE

Teachers spark interest in writing about a particular topic before
any actusl writing begins.

DIRECT

Once enthusissm is established, the tescher chénnels it toward =
specific gosl. )

RENARD
Finally, the writer receives feedback and rocoganition for a
fintuhed pliece of writing.

A. Tha Process Model of Stimulating Stodent Writing tn Practice: Elewentary

- 4

Arouse: Elemantary school students’ interest in vriting cen be
afoused by creating & Monater Research Centar--an enclosed space, =et of{
by cardhosrd room dividers. On tha ocutside of the dividare, signs such
as Lautlont ¥ongter Patrol, Scary, Horrible Mouster Inside, and De RNot
fisturh the Monster can sarve a# the center. Oo the inside walls of the
dividers, pictures and books shout various moasters can help set the tone.
Students can decorate a Monster Ressarch Folder to decorare hefore they

hegin their scarch for information. A Monster Pledge, led by the tescher
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wiih propar solemnity, ot_ courpe, may also do included. With their righe
hasnde held hign, the students promise to “protect the world, through (their)
important research, from ali kinds of mocsters.”
Mons'er lesearch Buttons made from colorful cardboard
S:> vorn vhensver students enter the lab or write sbout

soosters. With their {oterest in monscers sufficiently

arouaad, the wooster ressarchers Degis writing. Mousters
aeverywhere, beware!
Direct: The teacher begins to direct studsnc
thioking with a serias of writiog ssafgrmments. Vor
the first writing ssaigmment, sach student fim required
to ¢reata a Moastar Encyclopedia. Draving on fnforms-
tion they have acquired from resources in the Monster
Rescarch Cexter, the atudents skefch and nsoa the
monsters they have cresated. Next they dsscribe it, teliling not only about
1ts physical sppearsnce, but also its place of habitation, ste diet, and

its or{gin. Following is an s=cerpt from 2 typical Momster Encyclopedia:

Black Dragon

This guy thrfowa & fit vhen ha loses fights. He once blew
down s cestle. Black Dragon eats sverything in sight that
fe the color black. Be can charnge into anything he wants.
Yellow t& his hast color. Beware of his fire. It's hot!

The second writing assignaent requirtes satudents to crwpose thelr

own mmster atories. Before making the formal assignment, however,

ERIC 7
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the students participate in s Sreicstorming sessfion to generate descrip-

tive adjectives and verbs that tell wtat monsters do. When their sonster
stories are finished, the students write monster poass. To scquaint the
students with poetic form, models such es the posm "The Middle of the Night,"
can be used.

Apother language-related sctivity that can de {ncluded ir the Monater
Project is a review of the parts of speech. Brightly cclored boxes
labeled Mooster Adjectives, Monster Nouns, and Nonster Verbe are placed
is the Center. Each student 18 required to write five words to put in
each of the boxes. Once he boxes ere stuffed with words, the student:u
play Monseter Senteuce Match in which they choos ' & word from each box to
form a sentence.

Reward: The children probably know a lot sbout monsters before
the Monster Project is begun. A Mouster-of-the-Week Contest msy be he.ld
during the length of the Monster Project unit. For making their monsters,
the children are permitted to use sny materials thay wish ard to work at
home with their families. At the end of each week, the best monster
er . eTed that perticuler veek i{s selected and its creatcr i{s awarded a
prize. Another reward of greater value i{s to heve pictures of the winners
and their prize—winning crestures sppear in the local newapaper.

Not only the prize-wiamning children should receive recognition for
thoir offarrn,. Aftor weeks of hard work, sll nf the children can receive

Moneter Researcher Certifficates.

is a

s

Certtfied Monater

RKegearchar j
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3. Ths Procsss Modal of St Student Wrir in Practice:
El & In (]

"Book Buddies”

“Book Buddies™ is & story writing sctivity inmvolving primary and
igtermediate students. Before baginning the project, .t is essential
for the intermediste teacher to do thres things,

1. Obtain your principel’s support.

2. ¥ind s primary teacher who shares your antbusiass for the

sctivity, is willing to try a new approach to writing, and
reslises the importance of writing at an eavly age.

3. Prepare and wmotivate your clase to write with a priwary
stodeat “buddy™.

“3ook Buddiss™ s on ita way!
Arouse

Thene afe arousal technigues you may find useful as you pave the
way to good wiung.'

1. Invits local authors to share their writing axperisnces with
the buddies. (Search your tows for authbors. They are cut chore.)

2. Share your writing and your feclings about writ{ ..

3. invite other student suthors to spesak about their writing
experiences.

4, Tall the duddies that their finished stories will appear in the
l1tbrary for others to read,

ratring the "buddies™ can be done quickly and mmooii’v, Consider
the {ollowing when mx ching the intermediate studente with their younger
buddien: personslities, study habits, friendahips.

Srudents begin the story writing project with interviewing, The

vider student prepares a list of questions to ask the primary student.
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Sampls gquestiomss

1. Do you have a pet?

2. What kind of pet is 4it7?

3. Kame?

4, Bow do you care for your pet? {food, sheiter, axercies)

S. Why do you itke your pet?

Intervimving generates idsas for their stories. Children.ars
learning to cooverse as well as to b1 good listeners. Thsy are also
daveloping s friendship with writiog as a common focus. Usually the
teschers csn fsde intc the background at thir point; howsver, they axe
still present to tesposd to specific concerns ov help reet individual
oeeds.

Struc

After tha "Book Buddiss™ hsve complsted the inverviewing and have
1dsas for their story, thsy continue planaing, accepring snd rejecting,
rethiaking, and rewriting the story. Their fdras need to be structured
f:to a plan of ovganizad steps. Sgtructuring helps the writer move
swoothly through the composing process. The dogres snd nature of the
structuring rill vary depending upon the sge level involved.

A student example might look like this:

I, MWy Pt

A, Rind

B. PFhysical characteristics

C. Pexsonalite

This snswers the guestiou; Who am I talking about?
1¥. Caring for My FPet

A, Shelter

B. Tood
C. FExercise
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III. Wiy I Like Ny Ret
A. Iatsres:isg Asimale
3. It doss fumay thiangs
C. Fmmily seaber
As students become more confident sad flusnt is their writing, the
plan msy be less .erutlyt dsfined, but structuring the sssigmment can
continge to guids vriting. In eithar case, the joint pluming of the
compceition sarves to provide sotivation to the studants while directing
tha writing task,
hecklise
An sdditionel tool fo. providing structurs for young writers is
8 chachlist of tascher saxypectations, The checklist should be posted in
& petmament place where it is alweye svailadle to the writers. The
checilist should be demigned sccordisg to the age sad writing abilfcy
of ths studeats participsting in the project. Hare iz an ewample.
Stovies must have . . .
1. complets sentecces.
2. capital latters.
3. eod pgoctuation.
4, drawings.
S. two covers,
Isvard
The "Book Buddy” writing project doesn't end with the finished
story. Here are s.me culmisating sctivities which provide closure and
revard the students for their afforts,
1. "Buddiss” resd 'heir stories orally fo other bufddiass.

2, "Book Buddies™ snd the teachers recetve bound collections of
the stortes written by the young suthore,
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3. A volume of the stories is preseanted to the school librsry for
othars to vead.

4. The "budSies” can enjcy & social experience together, such as
e luacheon of sstegraphing party during which they celsdrate
ths publtcatios of their works.

Example:

Arccse

~ The food fn the cafeteria is sot palatable; grasding systems are
wajust, sad English clasass are doriug. High school students, idealistic
end sager to take on the establisiment, uscally acquire several csuses to
champion not long after schwol bdegine. These causes can be good subjects
for writing assignments. Class time sat aside to discuas "vhat's wrosg
with the system these daya" ‘én be Bighly motivaticnsl for students who
are always interested o issues vhich affect them personally,
Direct

Somet fmes knowing shst to write about and being {nterested in the
topic are sot enough, Rathusiass wenss rapidly when writing teachers
suggest that students daclare themselves in writing. Some help from the
teacher in determining zn organiszational psttern, s structurs, a dirsction
fcr their ideas can regenerats thatr enthusissm.

A good structural =odal for such sn spefgnsent 4s the "Declaration
of Independsuce.” Studmnts who bave yead it as 3 historical document can
see it in a now perspective—as a vriting assigoment accomplished in the
1700's.

As a pre~wpiting sxperisics, spend time snalysing the structure.
Becsuse the ozgunizstioc ia quite apparest, studenta have 1little trouble

r¥4
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detarnining six basic partet

1. a courtesy statemsnt, which ssys 1f you'rse going to revolt, it
is “only fitticg sod proper” thet you tell thoséd against whom
you're revolting why you're doing so

2. a statement of what Amsricans belisve in

3. & itst of abuses (Studants delight in ths strategy here becsuss
the preceding ltst of beliefs allows Jeffersou to show that wmany
of the sbuses are in dirvect opporition to what AmeTicans believe
in.)

&. an account of vhat Amsricans beve tried to do, vithout success,
to avoid resorting to vevolution

5. the formsl declarstion of independsnce

6. and, {inally, a statemer” of what Awericsns would be welling to
sive up im order to suppert their declaration

After locking st Jefferson's approsch to writing a declsration of ’
independence, studests are far more comfortadle writing their own. In
fact, some of the declaraticas aay bocoms parodics 1o which students, at
great persous]l sscrifice, gre willing to stake their sld, dirty :m::.
shoes, their ittcle drothars, and their last ysar's chemistry assigmmants
te support their favworita causss.

Roward '/

The knowlodge that somecas™is chargs™ will sot culy resd but,
perhaps, rsact to the studsats' concerns provides sdditions] motivation
for this sssignment. The following sudisnces are sveilabla:

-the school oewspapsr or literary sagasine

~teachers (history zumd political science reachers often write
responses )

-adninistrators
-counselors
~COORS

~3enitors

8
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=schocl bosrd mambers
—paresnts ox pesrs

~anycue in chargs of somatding (clud sdvisors, athletic directors,
studeat cogacil smmbers. . .)

-axd, fimally, with s simsmm of planming, this writing aseigmment
could de coordimstad witd wriring sssigmments In other classes in
which students ste asdod to write responses.

Taking time during the pre-ewitisng etage to SateTmine potential sudiences
1is fmportant to insuvre that each declsvetion is eppropriate for ite parti-
cular sadisnce.

Vriting is Life
My Life
A1l of 1t
If T com live 1t, I cam write it

Vriting is Enviromment
¥y Ravironment
Ail of It
I£ I can sescss It, I can Write It

Writing is Emotions
Ky Emctioms
All of them

If T can Peal I, 1 can Write Ik,

¥riting {» Thoughts
My Thoughte
All of Them

If T can Thiak It, T cas Write It

Writing is Dreams
My Dreams
All of Them
1f 1 can Imagine It, I can Write It

Writiog 1s Life
Your Life
All of It
1f I can fhake It, I can Write It

¥riting fs the Haart of HNe
The Soul of Ne
The Best sad Norst of Ne
If ¥ can Be, Than Lot Ko Ba Writing
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