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Since acceptable wrifing is essential to success in

job training programs and in many entry-level jobs, a writing sample
was inclnuded in the Training and Employment Prerequisites Survey, a.
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spelling. The two writing prompts asked students to give directions

for finding a

“4ocation in a school building (Form A) and to compose a

business letter that requests adjustment of an order (Form B). The
scoring criteria for Form A were as follows: (1) subm®ts scorable
sample, (2) includes important information about direction of
movement, (3) includes critical information about features aldng the
way, (4) writes directions in logical order, (5) uses precise
language, (6) uses correct grammar and complete sentences, (7)
capitalizes and punctuates correctly, and (8) spells corractly.
Criteria for Form B took into consideration how well the student
stated the problem and the desired course of action, used precise
language, used language appropriate for a business letter, excluded
unrelated sentences, used correct grammar and complete sentences,
capitalized and punctuated corre~tly, and spelled correctly. Field
tests of the two forms yielded svme changes in criteria and the
larguage of the prompts. Both writing sample assessments will be
subjected to further revision based on additional experience with

them. (HOD)
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WRITING A HR!TING ASSESSHENT SAYING WHAT YOU WANT TO SAY ISN'T
AS SIMPLE AS IT SEEMS

- £
Adrienne Escoe ¢

g

ABSTRACT
The paper presents an ethnographic account that trices the

creation of a writing sample Assessment and provides guidance for

those who design and develop assessments of students' writing.
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. -WRITING A WRITING ASSESSMENT: SAYING NﬁAT YOO‘HANT TO SAY ISN'T

s AS SIMPLE AS 1T SEEMS .
- Mrienne Escoe

f “
School districts have bagun, in recent years, to devote more resources

»

) {e.g., staff, hat;r!afs) to writing Instructign, Many have aeve!oped éro—
grams of {nst;uci!on~q;nter;d ﬁn'dlscoursehé}uducts. Typically, students
are given a sampie prempt, tﬁeé'qfite a-response. aﬂd ihen have their
yrltlng‘évdluated. We've seen collectloﬁ; of prompts used.as the foun-
dathn‘of Instruction; thét is, a new prompt is assigned each ueek,‘evefy‘
two weeks, or some other time Interval (e.é.."Fullerton.Un{pn High School
District Compet;qc! Review: Paragraph Review Booklet, 198i).' Usually :
teachers :evaluate' (';gra.de") students' paéers, somet imes p}acé comments
on them, return_iﬁe papers, ;nd discuss a'handfui or éo. ‘

L Eégluation critérla almn;t always include grammar and usage, spelling,
cabitél!zatlon. pdnctuat!on--all}:elements of fo}m. EVeriﬁghy--teachers,
parents, employers-jrgnts good writing form. And mést evaluations of

. ~ form are easy to come by, * It's not foo difficult- to set standards (i.e.,

criteria) for.co;rect form: .either the first ».ord of a sentence Is

capltatized or ft's not; either the period's at the end or it's not.

EsféﬁlisLing standards for content, however, is a different story.

- -

. 4Students and teachers from the Los Angeles Unified School District
and Garden Grove Unified Schoo! District participated in the study, and
the following SWRL staff were involved in various aspects including creating
- the original versions of the writing prompts, trying them out informally,
serving as tield-test readers and liaistp with the teachers, and processing
datad: Barry Bachelor, Bruce Cronnell, larry Gentry, Ann Humes, Joe Lawlor,
. Shirley Paddit, Jan Perkins, Gail Reneau, Roger Scott, Karen Smitn, David
Snow, and Nancy Yamani '

-
-
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Characteristics of content, e.g., staying to theumajnrtopfc, are

included in some criteria used for assessing written discourse; more often,
the standards are broad and rather vague, with the only criterkon oftew

.

be:ng whether the writer has responded directly to the prompt given.
wrltlng a good wri{ing prompt is not SO easy; but harder. still is "
seeing to_it that the crlterie and the prompt are written to suit each
other uelfsyestdbllshing criteria of form and content, and then checking
empirically to make sure that students respond to the prompt and that

teachers evaluate the uritlng samples as intended. That's the only way

_thus far we know how to,determtne whether the criteria and the promit are

good, i.e., the prompt s productive and the §ample is judgeable, And

without those characteristics a writing sample is not worth the paper it's

-
¢ - -

‘ written on. R . .

" This _paper is an ethnographdc account of the creation of a wrnting

.

sample assessment and Is ‘a guide for those who desiyn and develop:

- »

assessments of students' writing. .

-

4 ~

To include a Writing Sample ey

The occas ion fer the assessment was the developmeﬁt of instru@enta;ion
to ensure that individuals who are popularly termed “remedial'' and "hard-
to-employ'’ acquiée.the prerequisltes for success }n trainﬂpg and employment,
Through surveys eed analyses of lnsife;tlon and of job~tyainin9 prospects

for these individuals, we determined that clear, correct writing wag &

desired ard teachable accomplishment. And one way to estimate students'

hu}iting accom#l%shments is to have them choose correcg’responses to

s
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"mu!tiple~cho!ce Items about skills Tike mechénlcs, usage. and spelling.
)

Ye :ncluded Itemi »f this sort on the TEPS (the acronym for’ Train!ng

and Employment Prf}equisltes SurVeyl\ But  multiple-~choice items do not
désccihe productive writing, i.e., written discoucse. Our.thlnk!ng ues
thas;high-risk students (those headen for ;nemployment. unstable emp‘oy--
-ment, or marginal emploﬁment) needed to be able to produce acceptable
wr‘tlng to enhance thelr chances of SIdestepping a predictable fate;
acceptabtc wri:ing 'S essentia! to success in job-training programs and

nany entry-level jobs. Thereupon, we decided to include writing -

samples in the TEPS,

Writing the TEPS Writing Sample Assessments

The rext stage was to'ask quesf}bns: What kind of writing would
entry-level employecs or workcrs-in-train!ng need to do? What kind of ’
writing had they practiced in school? What kind nf wrlting would *'get
at'' the skills we wanted to describe? For answers we looked to SHRL
research, on uriting. Several documents were particularly*helpful (Escoe,
1982a,b; Gen:r}, 1982; Humes, 1980; Humes, Cronnell, Lawlor, Gentry, &
Fieker, 1980; Nack, 1982).

Training and emp loyment datd‘indicate that clear accurate communi-
cation is one of emplovers'.cop priorities. And service to the public
is involved in the majority of entry-level positiens. So it was a ehort .
"step to specify a writing s- ple whosc primary emphasis was tnecommunicate
a message cuearly and serve the needs of othc peaple. But other con-

- scderat&ons were equally important, among them, topic famn!xartty.

writing type practiced In school, and simple vocabulary, .

&

o
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To demonstrate falrly students' accomplishments,.it was essential ,

 #

that the writing sample assessment consist only of tasks that would: be
fmiltar. that is, practiced In school.- Ona-sklll areg emphdsized in

remedial reading and Engllsh classes, the data indlcate, s sequentlal

infomatlm. Students often read sequantially-a'ranged text and ansnar

quest fons abont the order of events. Other frequent ftivit‘les ln these

- classes are writing statements In loglcal sequmce and developlng a para-

)
graph the same way.. Another cmon focus nf instruction is interpreting

and writing buslness correswndmce. Typlr.ally, programs stress written
conventions, such as format bnd appmprlate Imguage, though of the two
examples, letter fomat is mre‘cmonly taught. But since multiple-

cholce items thet assessed knwledge of letter format were already

designed into the TEPS, anﬂ bus!ness-llke writing is so impartant 8 part

. of employment sutcess, approprtate language in a business letter was

@
chosen for lm:luslon in the TEPS wr!tlng sample assessment. .

Next, the vocabulary and syntax of the assessment prompt and the

b

directions for students had to be familiar and simple. For vocabvlary,

- { referred vo the EDL core list, grades three to seven for Form ‘A,ﬁ

A

grades six to nine for B. In that way, we had some assurance that

stuéents had mr.uun'ared words in instructional materials or at least

in uidely used test materials such as the california Test of Basic Skills.

Then, to effect yntacth: simplicity, sentences were wegétten to be

" straightforward, i . without trouble.;me transformations and inclusions.’

The idea was to avuid any characteristic of the assessment likely to pre-

sent reading d.ifﬂcultles that would interfere with writifig performance.

ofr
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. To assess a styc nt's w_g.'it,lné T:rfcsmanc; falrly,:.-t.h prompt and
the .dlhrér.ti;ns must clarlfy whiat Is expectéd.  For exaw\le. if correct

'~sp§l|.tng‘ls' one of the skills to be assessqd,'students should be made

»mre nf that fact...othemlse, some students my not attend to Spe"ing,

under the errmedﬁls assunpt!on that spelling “'doesn't count."

. At thls po'int, three adttltimal general crtterlaguere estab)ished ,
for develqplng a urltlng‘ sawle«assessmnt- produces 1) easily-scored - ¥
wr!ting. 2) dlagnosttc information, and' 3) rellable. Information. But

. memsuring the assesmnt against these three had to wait until the
e

previmsly descrlbed‘crtter‘l’a were worked aut. To sum up, the general

" eriteria_and, correspondlngly, the speclflc crlterie- for the TEPS were '

v ®

the ones 3iiGwh. On .r.he follewing page. : -

o The next .'_.tep N\ m"i'?ing the writing sample prompt involved ‘c,reatl‘vlty
mor.e {han anything else.. Thumbing through reading and English workbooks
and published and dfsérict assessments, and SWRL technical documénts, but

. mostly just brqiﬁstomlng. we listed, evaluated, aﬁd ultimately rejec ed
scores of toplics for the urlt!ng smlm. » Two toplcs, however, tentatively
. seemed' to conform to all the established crtteria. g!vH\g difections for
finding ‘a lmtlon l a school bulilding. (Form A} and composing the body
of a buSiness’ lettmt requests. adjustment of an order (Form B). Both
topics seemed }ikely to ellcit 8 discourse product whose primary emphasis

woul . .be to cormunicate a message c!aarly and serve a person’ s%\eeds

K™ * LS

Dirdctions for gettlng to a room In a school Qgilding had to-be clear,
accurate, and given In a logical sequenrce to be helpful to the hypothetical
person who followed them. “he busiress letter had to be written clearly

with desired action stated precisely so that the Imaginary recjpient
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< _ Mriting Sample Prompt o - ' o
. . S ' . /
- | . e TEPS Criteria
- General Criteria L. . Form A form B
»
3 , - o
. 1. SkH‘s valued for tralining .~ » Clear, accurate communication
— and entry-lavel employment wal_lc service activity
. ' 2. Skill areas practiced In ,  Sequential Bus Iness
, sciool . » Information correspondence
L3N . N s n ‘ &
3. Fformat practiced In' schoo} . Wriripg In 7 VNriting &
: . ) sequence of *°  Business
e . occurrence lettef
&4 Simple, famillar vocabulary Core vocabulary Cgore mcabul_aﬂ/
. . | A S _grade levels. gradé levels
' . © 3 through 7 - & through 9
- . . .
5. Simple, stralghtforward Complex sentence gonstructions
syntax e : * avolded . @
. * . -
6. Precise statement of Al crltm‘ for evaludtion
requi rements v , °  spelled oxt to.examinees -
7. Produces esasl!ly-scored ’ Generates scoring criteria thét\
writing " require little or no training of
. o ‘ - evaluators, and that pertain. .
’ ' specifically to thrﬁpmupt y
. \ 8. Produces dlagnostic' Generates scoring criteria that'
A Information . , N separately pertaln to features of <
. conteht and form
-, . 9. Pro:!ucas reliable Information , Readers tend to agree in their
: ' assassments ‘
> -
- 1Y -
LS . *5
\ ’ 9 ) -
. '™ LY
! & . . K
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would be: abla ) respnnd sat!sfactority to the request, i.e., makeeg

-t

satisfactory adjustmrnt to the order Each topic, further, represented
prﬁtbiced skills and ski!‘ formats" writtng events In sequence, aud
uritlng a bustness letter, Vocahulqry of the wrtting prompt could be

Q

kept famlllar and simple. For the Form A prompt, no technical terms

. would be ﬁeeded and studcnts sheuld “be qﬂite tfamiliar with the names.

L

.‘pf featurei of a school building and simple directional terms (e.qg., .

—left. cight, north, sough). ' For Form B, some familiarity with the

 were completely Ignoraﬁt of the office supply business, they sQould he

sideration In writing the prdmpt was syntax. Nothing more than careful

bus iness world:would be n?eded} so we looked long ahd hard for a type

-

. ] ' '
of business that most students would know about, and onc for which. :
. s$ t 3 .

knowledge . of techntgal';ermgwuas not required. ‘After” countless atlempts,
o

we zeroed in oéﬁ& business that handled office supplies. Even if students ‘

able “to respond to thls toﬁic because of school and hame uses -of ‘of fice

*

supplies and bécause of the open nature of the prompt itself (which will}

Ll

be qiscussed ‘later). Horeover, since this toyic was a candidate for the
Form B assessmen:i, our think!ng was that the more advanced students
(Form B examinees) would tend to be closer to entering the job market,

And, nea!lstically. If they had no- knowledge at all of common maternals ’

¥

i 9
used in an office, they probatly wouldn't be ready for entry-level jobs
. : to ‘

or job training_(even the §)ightest knowledge of materials would get

,students by with the prompt as it came fo be written). The next con-

L

construction was requ?red here--no comp!icated trangformations, no

o

_ intrusions. no very long sentences. Next students had to be told pre-

"t

cisely -what teachers would be 'looking for' In their ﬁriting. This s

-
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criterion was difficult to meat;;oﬁly through a serles of field tests
that ;ncluded reworded prompts ware we able to advise students on nhatr
to include In thelr writing without having them produce virtually ll;eral
rect_sstlng of the prompts. Our ciperlence in developing the TEPS writing’
sample prompfs confirmed the observation by Humes et al. that piloting with
target populations Is essential (1980).
. Llkewlse, the seventh general criterion can be addreésed“?nly by
fleld testing: readers (ideally those who represent readers uhé will
L functldn Bnéer ﬁctua‘nc;nditions of TEPS adminlstrat}on and chrtng,
| . ~i.e.. teachers) must actu&1)y use scor!ng‘crlteria to evaluate
students'’ wrhsdng. Thése~r;aders must also be encouraged to comment
upon the ease (or dlfficulty) of scoring the samples.
= ] Referring to the eiyghth cr!teriqn, diagnostic !nformation can be
. ” provided only when the scortn, zr!fgria requlre attentlpn to the specific
content features of the writing task, ratﬁir than to the genérai’writing
performance or features of form alone. With only general performance assessed,
know{que gained of students' writing is unprodqctive for'plannlng instruc~ -
. tion; with only for@.fedtures assessed, the form of performance may
"influence the assessment of content features, thus contamlnat!n§ potential
d!agnostlc information. |

F!nally. the wrltlng sample promgt combined with scoring criteria

7 should yield evaluations that are stable across readers of the writing

sample. Understand that’ no one is suggestlng perfect agreement among
£

raters; rather, evaluations should be reliable enough so they are unlikely
to te idiosyrcratic to a single reader (i.e., teacher). Teachers' judg-

ments based on long-term contact with their own students' writing are

%

! 1::2 | .

L3




bound to b¥ more useful for classroom instruction than any one-shot
assessment; bui an advantage of using @ survey across teachers lies
in inter-classroom activities, such as informing next-term teachers

of students’' writing accomplishments. With each refinement of the TEPS

I .

writing sample assescaents, we gathered data on Interrater reliability:
we used classroom teachers as well as SWRL proﬁession#\s to evaluate
students' uritipg samples. Resulting data were aﬁalyzed‘and thus recom-
mended further refinements. The remainder of this paper is a destriptibn
and ngrrat. - . ° each major revision of the twoJTEPS writing sample
assessments as they evolved through a series of field tests.

‘Evoiution of the Writing Sample Assessment, Fo;m A

AN
. The assessment included the following note to the student, prompt,

and scoring criteria:

«

TAAINING AND EMPLOVMENT PREAREQUISITES SURVEY

ENGLISH LITERACY |}

WRITING SANPLE

NOTE TO THE STUDENT

The purpose of this writing sample Is to find out what you
have learned about writing. Write your name at the top of the lined
papar Then read the directions on the other side of this page. Keep
the directions In front of you to remind you of the things to include
when you write. After you have finished, your teacher will collect
your paper and this page. You may begin.
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kel

WEST

DIRECTIONS: Study the map af part of a school building.
Locate the metal shop and the cafeteria. Write
directions that tell a new student how to get
from tha matal shop to the cafeteria. s

P

Write the dlrsctsons in an order that s easy to follow.
Include all lmportant faformation about which way to go. -
include all isportant Information about what to watch for
along thit way.

® Be sure to use axact words.

-

MURSE S
oFFICE
LIBRIRY
CLOTHING coduing ART 1
nge *O0n N

Ko
/ 7. I Y S

wlod

suop A .

f Lvm

-
mETAL S5 _ - | J

SOUTN

EAST
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MRITING SAMPLE Scoring Criteris

Acceptanle Unacceptable

CONTENT :

Submits scorable sample. ) o

"
2. includes important informetion
about direction of movement. : N

—— —_—
3. Includes gritical information
about features along the way
A. VNrites diractions In logh:;l
order., — —_—
5. Usas precise language. e o
6. Limits the paragraph to one
main idea. "
-FORM:
7. Uses correct grammar and
complate centences.
«t% B. Capitallzes and punctuates ™~

céguctly.
9. Spells correctly.
10. WMrites legibly with

sppropriaste margins and
indentation.

| |
| |

o~
- N

Before administering these materials to the first group of students,
we changed -the scoring cr!teria to more accurately address the features
of the particular writing task; that Is, limiting the paragraph to one
main Idea {(criterion six) was inappropriate for a writing sample that
provides sequential directions. We also removed criterion one (Submits
scorable iample.) from the CONTENT category, because scorability includes
features of both contenf and form. Then, criterion ten (Hrites quibly

with appropriate margins and indentation.) was eliminated. Its function

15
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as a criterion for ass;sstng legibls writing was already claimed by
criterion one (Submits scorable saﬁp{e.); furthermore, assessing margin
formation was corsidered too subjecfl;e for easy or reliable scoring. The
remaaning utility of the criterion (assessing Indentation) was simply not
great enough for the time spent evaluating this feature in students' writing.
Upon the recommendacion of a SWRL mndel for evaluating writing samples
(Numes.,ISBQ), 5 third rating was added to the scoring system: “Good. !
S0 as we headed for the first field test, criteria for scoring the samples

looked like this:

WRITING SAWPLE Scoring Criterla
Sood  Accsptable  Unacceptable
1. Submits scoradle samplae. —_ —
CONTENT:
2. Includes isportant
information sbout -
dirsction of movesmnt. —_— S
3. Includes critical '
informetion about
featurss along the
way. ’ — — JU—
&. Vrites diractions In
iogical ocder. — —_—
5. Uses pracise lsnguage. — J—— e — ]
FORM:
6. Uses corract granmesr
and Lomplete sentencas. ——
: 7. Capitalizes end
: punctuates correctiy. R —e ——n
8. Spells corrsctly. —_— —— —
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The last step prior to administering the assessmeat was to expand
’ the description of each criterion to include characteristics o' each
* rating (Good, Acceptable, Unacceptpble) for each criterion. The following

diréctions* accomplished this. task:

PIASCTIONS FOR l@m T™E WRITiRG e - A

Teschers ara asked to score the wrliting . sample which stxdents
_ sespleted on the 1inad pegper. Galdallines for scoving d‘u writing sn:
gy _should do your sgpri pn_the b

e ]

ta ratings ¥o D criterion: ﬁ. and is.
Fi11 in the space merked A for goud, 8 ond €
Most teachers witl only need to read the scoring guldelines a faw

A uin befors they remasber the criteria for each parformencs reting. A
‘ simple scaring ald In provided aftar the guidelines.

Good : {This rating s not used for this criterion.)
Accoptable:  Mas Beth of the fol lowing:

a. tegidle writing "
5. wr'ting retevant to dirsctions in prospt

Unscceptabin: Mes eny one of the follawing:
a. iileginle writing

b. writing not relevant to directions ia prompt
t. M rasponse

CONTENT: v
122, s} i information i diregtion of m L.
fnos: tncTudes et lesst four of the following diractions!
e mants
2. {(fron satal shop): out or straight shead or
down the hell or north
b. right or ssst
c. laft or north
d. lefe or wast
a. right or north .
Accoptable: includes all of the thres major diractional segments

as follows:

a. (st First “T* in haliway): right or east
5. left or moreh
c. ltoft or west

Unsccaptable: Sods not include all of tha three mejor diractional
sepeants an follows:

. (lt-ﬂm"‘.!“-in ballway): right or sast
b. laft gf morth
£. loft or west

-

iDTrections refer to criteria numbered 121-128. These three-digit
numbers correspond to the Answer Sheet where ratings were recorded. in
fact, 12} refers to criterion one, 122 to criterion two, and so forth.
Note also that the designation of the Form was changed from 1" to "'A"
to conform to the designations of the TEPS Pre-Algebra (Forms A and B).

5

| : BE8T COPY hsniiucs
= : _, 17 -
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ritical information sbeut wrey al

123, Incl
inciwies st least flve of the following festures:

a. matal shop b. hall or hailvay*
. €. oukiag room : ﬂt roon
[ B . hrary
4 8- &I store b, nursa's office
i. oudlitariwm J. emvavel offlce
k. cafsterla

*ROTL: "hall” or "hallwgy™ can b counted mors than oate |f wors
than one haliwey ts mentionad (for exaspls, "the first
halhey" end “across the hellusy from the general offics”)

. Accepiabia: tncludes or four festures {sas 11st of featurss

Unacceptable:

124, wrl i L)

Sood:
Acceptabla:

125. Vses precise lenguege.

Sond :

Accaptadie:

Wnblos

126. Uses cerrect gremmer end complate Sentences.

Sood: -

Acceptadla:

Eneccaptabla:

inclodes a0 €7 or two faaturas {sme liat of
fostures mader ﬁ, sbove). .

in loglical R
All Information i givan in order of sovemant.

*
Informstien is glven woatly !n order of sovement
{one or two directional nagments and featurss are
mentioned out of arder of movement). .

information 18 given mostiy in scrasbled order. The
ordar written vould make it ¢ifficult for a naw st~
dent to follow the dfractions.

Precise words ars usad in most or all cases to
dascrTbe direcrions, for ssavple:

“oooking rovel’ ve. ‘‘rooet

ol * v, “placa™

wygfeh oar * * wva, "thet way"

ueafataris" va. ''thare' -

Sonars’ wards ara wsed In most ml o dascribe
directions] Sceagver, prucise words ..‘3‘ in
a fow casas. (Sea anewplias under K]

Words used are so general that & new stwdent would
find 1t difficolt to follaw the directions.

Has both of the following:

a. few or o grammetical errors
b. no incompliste santences {fragments, run-om}

Mas any gne af the Following combinations:

8. faw or a0 growmtical errors and fae Incomplate
sentances

8. »oms grewmatical srrors end no Incomplete

sentencey
c. soms gromsasical errers gnd few incomplate
sentantes

#es Both of the fol lowing:

a. sany grawmtical errors
5. many incompleta sentences

18
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&
e ' * ‘ ’ A3
127. ieptl ’ : -

Sood: Mas fav oF o copitalization and punctuation errors.
Acoeptabdle: as some mlullinh- .-‘ u-;uut'ha arrors.
w.‘lt e wpny capitalization amd punctuation errers

118, 3peills corresgly. ' :
Good: s faw or o nisspalled wrds,

Acceptabla:  Nas severs! diffsrent® misspelisd vords.
WQ: s mny 6!".1!51' misepelled words,

Scoving Alg (121 cheangh 120) ' .
Ploce tha student's seswer shest wnder this page of the Menuel,
::::lnmlﬂM!ﬂnthmM-t:hlﬂWlu -
H -~

{A) Good
(8) Accapteble -
(tl Wnstcaptadle .

121, Submits scoruble semple. ot
122, inclutes lnportant information abowt ¢lraction of movement.
©125. tnecindas sritice) informmtion shout featuras along the wey.
124, Nriges directions In logical -order.
128. M precise language. .
126. Jses correct grammer and covpliete sentences. * 3
127, Capitalizes end punctuates correctly.
128. Seells correstly.

~ *Rors then one instence of -um!"n the sace word should be
svalusted as ang nivspelled word.




16

. __Pgrtjc!pants in the fleld test for TEPS, English Literacy, Form A
\irltlng SampTe were 18 seventh-grade students (13 i:oys. 5 girls) who
attendﬁgiremndial English classes in an urban junior high school, their
four English tedchers,* and two SWRL staff. Students were glven the |

. ﬁronpt and the note shown earlier. They wrote thelr regponses on ;Incd“

" white paper, some using pencll, but most, pen. All students had Spanish
surnames, but thelr proficiency in spoken EnQIish could not he determined
from these data, The fesults ohtained from the field test included students'
performances, féllahllity of readers’ (teachers and SWRL staff) ratings and

. tpeir commentary . {readers' comments for this and subsequent field tests are ‘
. included in a S!RL report, Development of the TEPS Writing Sample Assessment).

¢ . "
Students’-performance by criterion and estimates of interrater reliability

\\follow; o ‘
f 45 ¢ ' 'lSummary of S;udeﬁts' Performance By Criterion and Rateri* .
ik - Rating
Criterion Good(A) Acceptable(8) Unacceptable(C)
' Rt Rz R3 R R R2 R3 RA . AL R2 B3 B3
w7 2% & o o W Mk 1815 00 0¥
2 6 1, 9 10 5 7.3 | 5 & 6 7
’ 3. 9 7 10 8 'y 7 7 A 3 & 1 6
| . 12 16 B8 1 “y o B & 3 2 2 3
) \’7 ‘9 18 15 | 7 8 0 1 2 1 o0 2
6. o o0 0 0 77 0 5 9 8 18 13
7. 2 1 0 ; 8 0-5 1 91812
8. ¥y 5 7 “9 g8 w0 7 7 b 3 h 2

*Four teachers div!ded stude;ts’ papers, SO each palr of teachers read
half the papers. —for computations, the four teachers were treated as two
raters. . . .

x*Raters | apd 2 are junior high school (seventh-grade) English teachers.”
Raters 3 and b are SWRL staff. :
asoRater ] omitted ratings for two students; hence the total number of

rotiog for futer 1 18 16 o0
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An examination of the data above shows a natural clustering of teachers'

ratings and SWRL staff ratings. All in all, the teachers tended to rate

more performances good or accepta?!é than the SWRL staff members ; howevér,
upon closer study, the data show just the opposite for criterion fivér
(Uses preclse-langugg&.). This gecullarlty prompt;d a raéing sequel that
involved two other SWRL readers and the same student responses. The
! " ‘ ,resul}s of this ihlll-scAIe rating a&tivléy:are,ﬂescrlbed later. Ex&é:;
for criterion two (;ncluda; important informéf!on about dtrestton of ‘
movement.) and passibly criterion three (iIncludes Crﬁtic;l informétion'
aboug featuf?s.along the way.), these ;oe;flcients ;bre.discour;gi-g.
S;mmary of Estimated Interrater Reliability by Criterion ‘
Between Pairs of Four Raters
(Pearson Correlatfon Coefficients)
T - Raters* .
Criterion 182 163 1&6% 263 . 2s8h 384k :
o). 336 . L0000, A% -.1195 W |
~ o, L 6362 772 . 7699 @B BoB1
| 3. 5143 L6192 4883 .54A7  .637h  .6340
b, : .2936  .5430 - .0186  .:768 -.2579  .2553
5. .3343 f* ’ 10513 **. ' ’t§029 \ *%
6. .4535 L -.0814 * . 3051 L
7. . 2546 ke 0377 - 4891 Hok
8.

3280  .3h4v 0397 B4Bh  .7755  .7330

v

“ZRaters 1 and 2 are junior high school (seventh*grade) Eng!ush teachers
Raters 3 and & are SWRL staff. - .
sxCoafficient couid not be computed because variance was zero.

-
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. S'!o‘ue looked at results for.;‘in'dfvldual student's'ﬂ And there, It hit us.
if "Good™ ratlr{g.s' were milapsed with "Accepteb.le"’ ones, agreement batween .
pairs of raters looked as If it would ékyrockgt. .Thisw ;bseréatl;n was
set aside tmpor‘arlly while the Form.8 assesmn’t.was flql‘é tested; it
1o

too ylelded such results. During this time, readers’ comments about thc

Form A assessment were reviewed.

+

" Based on student performance, estimeted interrater rglinh”lt},
and readers’ cougents. the n'cte to-the stl:dent, the prompt (includl\,ng the
diagram), -and- the DIRECTIONS FOR SCORING THE ymfms SAMPLE - A#
(now included within a draft of the administration manual » under sectlons
D) | ' "mt'nl'uratlon: Writing San;';le" and "g!rcction's for Descrliblng the |
Writing Sample - Form A Gulde and Form A Summary of Desc_rlptlon;“). were
revised as fol“Ious (the Note to the Student was now designated as Form A

,

rather than Form 1):

&.

. TRAINING AND ENPLOVNENT PREREQUISITES SURVEY

. ) ]
WRITING SARPLE ' . ®
. [y
- NOYE TO Tg STOOENT
»
The purpose of this writing ssmple Js to find out what you .

have iewtned sbodt writing. Write your name at the top of the )ined “
pider. Then read the directions on the other side of this page. fesp
the directions In front of you to resind you of the things to inciuda
| when youl writs. Aftar you have finishad, your teacher will collest

. 5 your paper and :Mg page. You mey begin. -

-

-
i

e

o - —
; ; , . ‘ -

*Directions refer to criterla numbered 111-118. These three-digit
numbers correspond to the Answer Sheet, where ratings were racorded. In
7 - fact, 111 refers to criterion one, 112 to criterion two, and so forth.

. .. )
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L)

DIRECTIOUS: Stedy the mep of part

a school bullding.
"Locate the matal shop and the cafateria. \Vrite
a paragraph that tells s new student how to, get
-~ from ths mital shop to the cefoterie.

[ A
[ ]

'wrlu the 4}

tions Io an order that Is mv\mfonm:
include al) isportant Information sbout which way to 9o.
include a!] Ismportant information about what to wetch for
along the ways: .
Se sure to uas RN .
suact words .,
pood grammar gnd complete sentences .
corrett ‘punctuation and spelling

-~ -

.

Yy

23
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Administration: glslm Sasple . )

The Writing Sasple is the part of the English Literscy Survay that
offars.an opportunity to describe charactaristics of an individual's
written response to-a primpt. Charecteristice descrided Include content
{ideas represented) and form (Vanguage usege and mechenics). ™= :

4

‘“» Tos MWriting Sanp.a I3 mot Intended to be & timed activity.
Within reysonadle limits, sach examinw should be glven enocugh
tion (about 15-15 misutes) to complate the ltem,

o Answer Bhaets and Survey Docklets Should sot be available to
axaninges during tha adminlstration of the Writing Semple.

o Olstribute to sach axamines the tingle sheat marked VRITING
3. SNWLE (Form A or 8) and » shest of lined paper.

}
e Have exafinecs read the Information In the box below the words
NOTE TO THE STUDENT. Exbminess I8 & able to read indepen-
dantly and follow the directions for the writing sanple. _be
sure ‘sich examinze has written har or his name on the lined
. paper.

o Afdr axeminees flaish writing, collect the single sheet of
directions for the WRITYNE SANPLE and the actual writing sample.

Dirsctios for Describing the Writing Sample (Forms A and B)

-

Taachers are asked to dascride-the writing sanple which students
complatad on ‘the linod peper. Guldslines for dascribing the writing
seople are presentad delow. ? shoyld use sq?' answer sheats

d i1l In the spaces encl nt ned nht bottom corner
af SIDI OME. TRIS Be marnnd TEALHER SCORED VRITING SAMPLE.

The guides balole {Forme A gnd B) dascribe student performance for
several tharacteristics. Rafer to the guides to fill In the bubble
whone doscription comas closast to the student’s performance for sach
characteristic. ‘A ons~page Summry of. Descriptions follows the Guide

for sach form. The Susmary con sinmplify the task of descriding
charactaristics.

Form A Gulde. 5\?0&“ numbared 111 through 118 are used to describe
characterlstics of writing semples for Form A, Use the descriptions
below to fi11 In the bubbles on the student‘s answer sheet. Fit! Ir
only one bubbls for each number. Do not fill in any bubbles 1f the

sampla s any of the following: -
- iliegible

‘< frrelevant to directions glven

~ not written
-
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»-
1, ) {8) (c) {0)
- .4 .
sod  Mrites shouf Mrites about Writes about “Nriter sbout:
- ond /2 x 1) o full page VA paga. 1/2 page. 17k page
sheat of qQr mora. . or less.
paper) *
OTE: if h;mrltlng is much larger or smaller than average,
i Judge ssmple size acoording to what it would be If ’
Mandwriting wera of average size. .
£
CORTENT:
¢
2. Jdocl includes all of the three major *
" t lan i3 dimtloﬁrmtl:
rection © ' ..
mOvement . ' CoE - right or sest (at first
-“T' in haltway)
- left or north
4 ‘\ ! - luft or west.
{A) : (8)
BT N . o
113, includes critical .includes three or more of the
n tion t following festures:
turas »
way . . satal shop hall or hallway®
. - cooking rogm  art room

11brary

gy®

school store nurse's office
suditorium goneral office
cafateria door or doorway

SxOTE: 'all" or "“haliwey” can be cownted more thentonce 1f more
than one hallway 1s mantionad {for example, ''ths flrst

hallbay’* and “across the halluay from the yaneral office").
(Y ()

Yas ~d NO
)../

114: Writes directions Af1 or moat information Is given

n logical order. in order of movement.
- , ~
(a) (»)
® N t
% Yos o

-

%

AR
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o

. ’
[ ' L}
22.
. . ‘!
\ .
3 - -
R ——
N f‘
2 '.'3 . "
P .
1s. » ise : : . Uses pmln words to describe
Jenguage. - dlnctlons, for etasple:
' . "cooking room'’ er ''room’
- . - {rathar than *place" -
. . o . X nheft" ar "HM"-th“ . .
~ ) (rathar than ‘“that vay'')
w - {s)
. ‘Yn . No . .
FORN: o : B ot v
;- Vi r r . {Tha total number of grosmat®esl
) als N . " . srrors and imletc sentence*
" : nmrs h 5
. t - .
. T AN (a)’ {© (&)
. ) B bone 2 3. & Sor
s or ! ST mn .
o *ROTE: Count one error sach tize a segment of a fun-on mmnce
. should have been a separats ssnfence.
"7, gé!nllgs and ++  Tha totsl number q( m!t.llu,tlm‘ )
punctuates wnctl‘z * and puncmnlon errors Is .
e, W oW @ @ (€)
none 2 37 &. Sor
or | S more
a *NOTE: Do not count as grrofs the places.where 8 m?-m santence
should have baen segiehted (and thus copltallzed).
H8. Spells ca’rmtlx. The total nulm- of mlllng\
) srrors s
. M (8) ({c) (D) (E)
- £y -
’ ' . nons 2 3 ) 5 or
orl - ~ more ’
*NOTE: MNore than one Instance of misspelling the same word the
samm way should ba :nlu-ud as just one misspelled word.
s * = . £
~ \g‘
. \ -
) »
$
\ ™. G \
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Fore A Summar) of lb;gr!st!m
sheet next to this page of- ¢
answar shest guickly. ‘
111, Sample size

*

" 112, Direction of movement
HJ._ Critical features

11h.  Logical order
115. Preciss langusge .

116. Errors in gressar
and incawplete santences

117. Errors in capltalization
and punctuation

118. Errors in Spelling

4]

Place the student's answer
tions, to help you fill in the

(a) (3 (©) (o)

full  3/4 1/2 174 or
poge ¢+ less

w ®
(three segments)

Yes No

(& (8
{throe featurss #)

Yas )

LW ®
Yes No
() (8) : ?
Yas No
(A) ( (€) ) (E)
-1 2 3 & 5
W ® © O ®
1. 2 3 5 5+
a {») (c) (p) (£)
-1 2 3 DR

* Notice that the prompt now spelicd out the requirement for exact mrds,l\

good grammar and complete sentences, and correct punctuation and spel”ng.

Notice too that symbols for two exterior (and extraneous) doors were

removed. A minor édjustment was made

-of the principal's office--previously

in a line that represents a wall

that line ran through the lette.

"s in prim:lpal's. Another minor change was that the form of the TEPS

mentioned in the h=ading of the note to the student was changed from 1

Q

27
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to Eito ébrrespénd to the Pr;-ﬂlgebra componert. The revisions made upon
the readers' directions, however, were major.

It occurred to us that readers may have beer scoring the u?iting'
samples according to habit, rather than attending to descriptions asso-

ciated with Individual criteria; choosing among ratings called good,

acceptable, and unacceptable, and recording these as A, 8, and C seemed

as |f they could reinforce customary Eaper-grading practices. Since the
intent of the TEPS was to describe student accomplishments and not so
mucﬁ to rate or grade them, a .olution we decided to try was a descriptive
rating system. In addition, individual criteria were revised. The high-
lights of these revisions were as follows: readers were directed to set
aside papers t_hat\were unscorable (according to characteristics given)
rather than darken a bubble for a criterfbn; the size of the writing
sample was to be estimated (to eliminate the vague, judgméntal descrip-~

tions for the form criteria, e.g., few, some, many, and several, by

directing readers to count errors for these criteria--school systems

could ;et their own error standards based on size of §amp|e); and con%ent
criteria could be rated only as present in the sample or not present (153
or no). Also, each form criterion was. followed by an anrotation that gave
raters additional guidance (especialiy in dealing with run-on sentences) .
| Two' SWRL staff used the revised directions to describe the same
writing samples. Without a group of student papers that were in response
to the new prompt, of course, new data would be limited to new rating

directions and new raters. A similar wording change for the Form B

prompt, however, waus fleld tested and did improve the results.

28
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3

The following suwmary of studenfg‘ performance and interrater
reliability estimates reflects revised criteiia and ratings from two 9
SWRL staff who hadn't before seen or heard about (1 was assured) any of
the materials involved in the writing sample project:

Summary of Students' Performance
By Criterion and Rater (Revision)

Rating*
A B . c D E
| Criterfon’ RL R2 Rl R2 Rl R2 . Rl R2 Rl R
1. 0o o0 0 o 7 7 1o
2. THRE 705
3. 6 15 .2 3 ’
h. 13 15 5 3
5 13 1k K& Ja2
6. P2 6 5 h 5 2 2 5
9. BT 3 2" 3 1 0 1 113
8. 6 3° 4 5 2 3 6 1.6 6

Summary of Estimated Interrater Reliability
By Criterion Between One Pair.of Raters
(Pearson “orrelation Coefficients)

Criterion Raters 1 and 2
1. 1.00600
2. N
3 . 7906
L L7211
. 5. .0311
6 .6374
7. .6304
8. .7887

sAn absence of data under a rating indicates a rating not described
for that criterion.
_**Rating glven does not correspond to any rating described for
Q criterton five. It Jooks like an error In marking the Answer Sheet.

[ 29 N :




26

Except for criterion five (Uses precise language.), these data were
considered acceptable. Though comparing these coefficients directly
with those resulting from the first version would be a faulty statistical
procedure {after all, the criteria, raters, and directions changed), it
isn't faulty at all to peek at a promising contrast, especially in the
readers' agreement on ratings for the form criteria (6, 7, and 8).
Remaining tc be done was an overhaul of criterion five. Why did
the raters differ so markedly !ﬁ applyling this criterion to the writing
samples? As | saw it, the only way to answer the question was to ask
the raters--so | did. One SWRL rster'focusud on the example gliven In
the descrfp‘;!on. i.e., "cooking room' or "room' (rther than "place");
the other }étar focused on the second example given *n the description,
i.e., "left" or "north' (rather than "that way''). The next step was to
see what weuld happen if we removed the examples from the description
for criterion five, rewrote the description, and then had two new raters

read the papers (same ones) and select a rating for this criterion only:

Criferion Description
Uses precise language. Most terms used are exact.
- Vague language is avoided.
(R) (8)
Yes No

The students’ performance according to the two raters (SWRL staff who
had not yet been involved in any phase of the writing sample project)
was as follows:

Summary of Students' Performance
va Criterion Five by Two Raters (2nd Revision)

Rating
r | Yes{A) No(B)
QR AL R2
12 9 6 9

30
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The interrater re iability was estigated to be .7071 (Pearson correlation
coefficient), which indicated a more consistent interpretation of the
;riterion and its description. |

Review of comments from readers involved in the revision led to a
note for cri;erlon seven that reads: ''Do not count as errors the capital-
ization or lack of capitallzation of room names {(since much variation
exists in the capitalization of room names on a building plan)." Three
other notes were added to this criterion on the basis of recommendations
‘for the Form B assessment. The description for criterion five was changed

as noted above.

gvolution of the Writing Sample Assessment, Form B

The TEPS, English Literacy, Form B writing sample assessment began

with the following note to the student, prompt, and scoring criteria*:

o,

TRAINING AND ENPLOYMENT PREREQUISITES SURVEY
ENSLISH LITERACY 3+ 8

WRITING SANPLE

NOTE TO THE STUDENT

The purpese of this writing sasple I to find out what you
have Jsarned sbout writing. Write your name at the top of the lined
papur. Then read the directions on tha othar side of this page. FKeep
the directions in front of you to ramind you of the things to Include
whan you write. After you havs finished, your teacher will collect
your papar and this poge. You mey begin.

*Criteria are numbered 111-119. These three-digit numbers correspond
to the Answer Sheei, where ratings were recorded. In fact, 11) refers to
criterion one, 112 to criterion two, and so forth.

31



DIRECTIONS: You work In the office of a large electranics company.

Two weaks ago, your company ordered note pads from the

Titws Print Shop. You recelvad the shipment of note pads

this morning, but they are printed with the wrong tele-
phons nmbar. Write a business letter to the Titus Print

ﬁhop Tell them that you are returning the nots pads and

that you want them to print new ones at no additional cost

0 YOuUr company. :

The apening and closing parts of your lettar are provided below.
Write just the body of the lettar.

Tell why you are writing this latter.

e what you want the shop to do about the probdblem.

re to ‘axsct words.

sere to words t are appropriste for a business letter,

f'g

EAARSE RASCYROMILS £O.. L.

- 10} ingustris! Wy
) Sunvitie, Arigoee BODOR
"y 13, W

Siscaraty,

Aagren Lavlpr, Nansger
ety Degerteant

o 32 eBTOAAE
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'DIRECTIONS FOR SCORING THE WRITING SANPLE -

Teschars are asked to score the writing sasple which students
complated on tha lined paper. suu-nm for mrlng the writing sample
are prasentsd below, M D por in \ th.hcxof

Mt ‘:t g c:::orlon. le, md table.
" spate marked A r 8c e, and €
Ty A for goad, B Tor accaptable, <

Moat teachars will enly nead to resd the scoring guidalines a few
times defors they remsmbar the critaris for each prfomnu rating. A
simpla scoring ald s pmubd after the guidelines.

Scoring Guide (121 through 129)
121, Submits | le.

bood: {This rating Is not used for this criterion.)
Acceptable:  Has both of the following: ’

-~

» m. legibls writing
b. urltlng relevant to directions in prompt

Unacceptabla: "Mas eny one of the following:

s. Illegibla writing b
b. writing not ralevant to directions in prompt

€. NO rosponse

CONTENT:
1f2. States reason for letter.
Sood: Includes any two or thres of the following:

®. ordering and racsiving note pads
b. wrong teisphone numbsr on note pads
c. returning note pMis

Acceptadla: incliudes any g_c_of the following:

#. wrong telephons number on note pads
. returning nots pads

Unaccaptable: Includes nelither of tha following:

a. wrong telephone nusber on note pads
b. returning note pads

33




. m. $ ired ¢ action.
Sood: < includes both of the following:

s. print new note pads (replacements)
b., ot no additional cost (free, no charge)

Accaptabdle: includes: Jrint new note pads {(replacements)
. Unaccaptable: Does not iaclude: print.new nots pads (m!mt:{)

185 Uses preciss lengusge.

Sood: Prulnum-nmdlnmtwanu;um
, deacribe important features of the letter, for
asxample: .

lln“ "“ll va. lwn or Nm;m" or "ltuff"
Yprinted with” vs, "with' or “have'!
"talaphone aumber' va. “number' or “writing"
‘additional cost' ve. ‘‘cost”

Ac-aptadle: Ganaral words ara used 1A moat m;l to describe

. Imporsant festures of tha letter. Nowever, pracise
words be used In a faw cases. (Ses examples
under , above.) ’

‘smtmetmye'

Unaccepteble: Words used ars so ganaral that the racipient of <the
jettar would not be able to understand the request
aaslly, for example: ‘

¢ "tha stuff 1s no good so here it Ia"
135. Uses languege eppropriste for s dusiness lstyer.
Good: Nos both of the following:

a. polite or nevtral tone
b. Impersonal tons (does not refer to parson who
handlad order or salf)

Scceptable:  Mes Both of the following:
5. polits or nautrs! tone
b. personal tone (refers to person who handisd
ordar or self)

Unacceptabla: Nas impolite or ruds tone.




1#6. Excziudes unrelsted sentences. .
_ Gged: A1l sentences refar to situstion described in prompt. .
Acceptable:  Most sentences refer to situstion d.u:rlm in
prompt.

mub;u: "Nost santences do not refer to situstion described
; “in prempt.
FORN: .
197. taos correst gremmer and cosplete sentences.

 Good: Mot Both of the Tol laing:

. a. fax or no grammatical errors
b. no incomplate asntences (fragments, run-ons)

Accaptadlae: ?n any gne of the following combinations:

a, few or no grasmatical srrors and few inconplete
sentences
b. some grammatical errors gnd no incomplete |
sentences ,
c. some grasmatical errors and few Incosplete.
% " sentences A

Unaccaptable: Mas both of the Tollowing:

N p. many grammatical errors
b. many Incosplata sentences
188, ita)izes % tly.
Good: Mas faw or no ceplital ization and punctuetion errors.

Accepteble: - Hos some capitslizstion and punctustion arrors.

Unsccaptable: Mas many capitalization and punctuation arrors
129. Speils co-rectly.

Good: Nas few or no alsspalled words.

Acceptabla:  Was severs] diffgrent* misspelled words.

Unaccaptable: Mes meny different® misspellsd words.

—Ziors than one instance of misspelling the sams word should be
svalusted as one miaspalled word.
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a . s
__le_gr!m Ald ‘lll through lﬂ)
’ o Plate the studant’s answer sheet under this page of the Nanual,
i . ¢ - ::::Ing rows 121 through 129 on the snswer sheet with 121 through 129
< «::}
{A) Good '
(8) Acceptabls.
e 7 (C) unacceptadle

18). Sutmits scorsble semple.
2. .Sum reason for latter.
- ' 123. Stetes desired course of action.
188, Usas precise langubge.
' 185. Uses language appropriate for a business latter.
- 126. Excludes uarsleted sentences.
187, Uses corract grevear md conplate sentances.
188. Capitalizes and punctustes correctly.
119. Spalls correctly.

By the time thc;e materials were field tested for the first time,
they had already undergone many revisions. Review sessions with several
SWRL staff resulted in ‘the decision to eliminate some criteria from carly
drafts (under CONTENT), “identifies self and company,' “Limits paragraph
to one main icea," and (under FORM) '"MWrites legibly with appropriate
margins and indentations,'” and to combine criteria (under CONTENT),
“States purpose of letter,' and ''States reason for dissatisfaction'
(which later became ''States reason fbr letter''). The two content cri-
teria were eliminated because they were considered unnecessary or

inappropriate for the particular writing task. The form criterion was
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withdrawn for the same reasons as It was for Fcr:u A: -the first criterion
already tg& care of leglbility, _murgln formation could not be scored
easlly ﬁr rel iably, end ln&mtntim alone had limited value for assess-
ment. The criterion formed from two was sl@ly a move toward econhomy;
reviewers didn't see much difference between t‘hm. given the nature of
the writing task. . \ .

' Particlipants in the ﬁrst fleld te‘st for the TEPS, English Literacy,
Form B VWriting Sample were. 0 tenth-grade students (22 boys, 18 girls)
who attended remedial English clesses in an urban high schooi, their
four English teachers,* and two SWRL staff. Students were given the
prompt and the note shown earllier. Thelr responses were written in pen
or penci] on lined paper. Like the students who parﬂclpated In the ©
field test for qu A, these youths all had Spanish surnames. Following
are date lndlcatﬁ gtudents' performance by criterion and reliability
" of readers' ratings (teachers and SWRL staff). In looking at the
data, note that raters ) and 2 (the teachers) assigned a rating of
Good for criterion one to 19 and 11 students, respectively. The
problem is that Good Is not a rating option described In the scoring
guide for criterion one. We can't tell whether the teachers l'nfended to

select Acceptable (Instead of Good) and Unacceptable (instead of Acceptable),

but followed unclear directions Incorrectly, merely disregsrded the scoring
guidelines and fall into the customery practice of judging students' papers
Good, Acceptable, or Unacceptable, or came to these ratings via some other
route. If only one rater was In error, we might have simply acknowledged

it as a singular occurrence. But two raters doing it warranted actlon.

*The four teachers divided stud-nts' papers so that each pair of
teachers read half the papers. For computations, the four teachers were
treated as two raters.
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Summary of Students’® Perforgance
: By Criterion and Rater

,. Rating |
. Criterion ' .Eéggjﬁl " egtgblegbl Uﬁég;cgtgglefcl
| o mPm M MRREM RMRBM
1. 9 11 0 0 2028 % Kk 1 0 0 0
2. 23 26 37 3 17 13 3 6 6 0 0 o
‘\ﬁi. ‘26 2% 3/ 26 15 13 6 A ' 2 0 12
b, | 24 2% 16 29 11 9 24 1 5 6 0 0
| , 5 2h 5; 2 0 10 10 33 30 6 5 5 10 ¢
6. . 27 29 39 37 13 9 1 3 o 1 0 o
7. 10 13 & 19 19 17 25 15 o9 n 6
B 12 14 12 30 16 14 20 7 12 11 8 2
9,9r s 1316 % 131523 7 1210 1 0

And the substantial differences between raters on performance Judgments
for many crlteria. not only between the teachers and SWRL staff, but also
between the two SWRL staff (the teachers tended to“;sstgn a similar number
of the same ratings for Individual criteria), called for a closer look at
the data. What follows Is a summary of estimated rellabl]ity between

pairs of reacers.

®Raters 1 and 2 are high school (tenth-grade) English teachers.
Raters 3 and b are SWRL staff.

bﬂoter 2 omitted ratings for one student; hence the total number

of ratings for rater 2 1s 39.

“Rater 4 omitted a rating on criterion eight for one student; hence
the total number of ratings foi rater 4 for this criterion is 39,

dRater 2 omitted @ rating on criterion nine for two students; hence
the total number of ratings for rater 2 for this criterion is 38,

“Rater 4 omitted a ratlng on criterion nine for three students;
hence the total number of ratings for rater & for this criterion is 37.
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Sumpary .of Estinated Interrater Raliability
By Criterion Between Palrs of Four Raters

{Pearson Correlation wafijlents)

Raters

'gﬂm ) & 2 1573\‘ X 263 24804 36 h

', L2001 k% .k * Ak “wh o
= 2.° -.2580 \ .3312  .JA70  .0B22  .08k2  .6778
3. -.2117 -.0N0  .1075  .k075  .2303  .2956
a. ~.1821 o N 3347 -.0269 -.0303  .0AST
5. -.150 1103  .5072  .3859  .1545 . .3156
6. ..2879  -.1111 L0051 -.0908  .Allk. ~-.0AS6
Y 56 L5192 .AN67 L1578 .2209  .5AB3
8. © -.0410  .2766  .2249  .A509  .1347  .504
9. ek 002 328 L3116 L7 .3605

The data above were truly dlsc;ourgglng; the degree of agreement between
paiirs. of readers was s0 low it was difficult to believe 'that both :saders
 looked at the same papers and sams scoring guidelines. Since it was a
fairly simple matter to recompute these figures, l.e., arrangements for
field testing weren't Involved, we treated the Good and Acceptable ratings
as mrelyghecepnble. and the Unacceptable ones as they stnod---m collaps?d
the rating options from three to two. Note the following rasults. -(s&:t
understand that the results represent a paper m?nlpulation and not actual
ratings.) Immediately, you can see that these data were less informative
in general than the data just above, i.g., with Good, Acceptable, and
Unacceptable ratings; fewer coefficients could be computed for the

7]

collapsed ratings,

~*Raters 1 and 2 are high schoo) (tenth-grade) English teachers. Raters
3 and 4 are SWAL staff, » . -
avCoefflcient could not be computed because variance was zero.
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" Summary of-Esimated Interrater Relizbility,
By Criteri twaen Palrs of Four Raters:

(Pearson Correlation Coefficients)

Collapsed Ratlnbs

. . . Raters* ' ;
Criterion ] ; 2 7 843 1874 2863. 24 3 384
1.s ke Ak N ki R
2. Ak KA as Ak 5* -k -
3. L0377 e w6 e .09
N,. -, 1635 ) i | A% Ak ®k *¢
5.\ v L0529 5659  .5k12 1261 3055
6. X Ak , N Ak T 1)
7. 062k .3730  .2117 © .3329  .2725 . .3685
8. .99k L2182 L0969 .aa9z 2751 A9
9. L1083 -.1048 e - .0982 MO

The only exit from, the predicament, as we saw it, was to revise the
materials and then field-test them with another group of students. For
»

direction toward revision, readers' comuents were reviewed.

Performance data, reliabllity data, and readers' comments led to

the revised directions, writ!ﬁb prompt, and scoring guidelines*** below

(the note to the student was retained as written):

*Raters | and 2 are high school (tenth-grade) English teachers. Raters -
3.and b are SWRL staff. .
~ aaCoefficient could not be computed because yariance was zeto.
s+4Guldel Ines refer to criteria numbered 111-119. These three-digit
numbers correspond to the Answer Sheet, where ratings were recorded.
In fact, 11} refers to criterion one, 112 to criterion two, and -so forth.
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DIRECTIONS: You work In the of fice of a large electronics company.
Two wesks ago, your company ordered some suppllies from
tha Titus Office Supply Company. You received the
shipment this morning, but it was not what your company
had ordered. VWrite & business letter to the Titus
pffice Supply Company. Tell them what was wrong with
the shipmant. Tell them what you want them to do
about It

@ The opening and closing parts of your letter are provided
below. Write just ths body of the letter,
e Tell sxactly what was wrong w'th the shipment,
e State sxactly what you want the Titus Office Supply Company
. to do about the shipment.
e Be surs to ue
sxact words
words that are appropriate for a business letter
good grammar and complete sentences
correct punctuation and spelling,

CLARRE DLECTRONILY CO_, INC.
18t indunarint Way
Misvitiz, Arizons 085998
ey 5, 1902
Titws §ff:ce Sumple Lo.
b Rein Riraet
ive, Avipona
ftanr Sir ar fetem:
!
‘ {
!
i
-
Nrgarnly,
ndlne wa ot ]
Acdron Lowior, Manapsy ;
fupyrte Dophrtapnt ,
!
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¥ 8 Cuide. Spaces numberad 111 through 115 are used to descride
charsctaristics of the writing semple for Form B, -Use the descriptions
balow to F11Y in the bubbles on the studant's answer sheet. Fill In
only ons bubble for sach numbar. D .ot £ill in any bubbles If the

sample is eny of the following:
- illsgibla

« lrralevent to directions given

- not written

n. Eﬁ&ﬂn ALY (@) () (0)
) W based  VNrites about Vrites sbout Writes about Writes about
7 x 1

e full page 3/h pege. 1/2 page. 174 page
shobt of or more. or less.

papar) ..

*NOTE: 1f handwriting Is such larger or smaller than aversge,
Judge sample size sccording to what It would be If
handwriting ware of avarage size.

CONTENT: \
112, States prodles. Mentions a specific error or
problem with the shipment.
(A) {8)
- Yas Ne
113. Stetes desired . Mantions a specific action that
courss of action. tha of fice supply company should
take concerning the shipment.
n {8
Yas No
1A, #; precise Uses precise words to describa
Janguags . inportent points, for axasple:

“aans" or "desks' or '‘chalrs"
{rsthar than “shipmnt’ or "things")

“wrong color' or “2 dozen'
{rather than "wrong" or "not
'M")

(R) (s)

Yas No
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118, _ui_o_s_l_aprﬁ’; Uses polite language.
riate for :
e &‘!uss Tetter. {A) {8)
Yas No
116. Excludes unrelate All or most sentences refer to
santances. ' sitestion described In DIRECTIONS.
1)) {8)
Yeos NO
FORNM:
117. Uses correct gratmar : Tha fBtal number of grammatical
and_complete sentances. errors and incomplets sentancet
srrors Is _
(n) 3 (€ {©® (§)
mone 2 3 b 5or
or i} more

*NOTE: Count ona srrar each time & segment of & run-on sentence
shouid hava daan a ssparate sentence.

118, Capitalizes and The tots! number of cacitalization
punctuates correctly. sod punctuation srrors is W&
(€Y ®) () () (&)
none 2 3 & § or
or 1 nore

*NOTE: Do 8ot count as errors the places where a run-on
sentence should h s been segmented {and thus capitalized).

119. Spalls correctly. The total numbar of :pﬂllng
arrors Is
(x) {® () () (£
none 2 ] 4 5or
or 1 mOre

*NOTE: MNore than ona instance of misapelling the same word the
same way showld ba svaliuated as just one misspelled word.
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Adminisgration: Writing h!lg

The Vriting Seapls is the part of the English Literacy Survey that
of fars an opportunity to describe charactaristics of an individual's
written rusponse to & prompt. Characteristics descrited include content
(ideas rapresented) and form (langusge usage and mechanics).

® The Vriting Sampla is not intended to be a timed activity.
Within ressonadls limits, each examines should be glven snough
time (sbout 15-25 minutes) to camplate the 1ten.

o Answer Sheats and Survey Booklets should not be available to
sxsniness during the administretion of the Writing Sample.

e Distributs to sech sasaines the single sheat marked WRITING
SANPLE (Form A or B) and a shoet of lined paper.

e HNave exaninees read the laformstion in the box below the words
NOYE 7O TNE STYUDENT. Examiness should be able to read Indapen-
dantly and follow the directions for the writing sawple. e
sure ssch axamines has written her or his namm on the lined

paper. .

® Aftor examiness finish writing, collect the single sheat of
directions for the WRITING SANPLE and the actual writing sasple.

Directions for Describing thg Mritl le (Fores A and B

Teachurs are asked to describe tha writing saspla which studsnts
complared on the 1ined papar. Guldnlinas for describing the writing
sample sre presented belov. You saould use students’ answor sheets

fE11 in the spaces oncio he bo: ; e

-
D

and

The guides below (Forms A snd B3) describe student parformance for
several characteristics. Rafer to the guldes tu fi1l In the bubble
whose dascripticn comes clossst to the student's parformence for sach
charsctaristic. A one~page Summry of Descriptions foliows the Guide
for sach forn. The Susmary can simplify the task of describing
characteristles.
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form 8 s_uﬁ_lz of hurlsum. Flace the studant's answer
sheat next to this page ©F £ ractions, to belp you fill In the

answar sheat quickly.

111. Sesple size {(A) ® «©
full & V2 Vhor
hage ¢ m‘/(";‘b
112. Problen stated (A) )
Yas )
11). Action stated (A} (8)
) Yes Mo
114. Precise language (A) ®
Yes %o
115. Polite language (A) (®)
Yas o
116. Relatod sentences LY (8)
Yas o
7. :;:n::‘;:p?:::-::nt.nc.s LY () () (p) (£}
o1 2 3 LI
118. frrors in capitalization Y (®) (o) (o) (E)
and punctuation
o-1 2 ) A 5e
119. Errors in speiling LY 8 () () (B
0-1 2 3 b 5

Observe that the revised prompt above was written to discourage students
from regurgitating the prompt itself; fhe prompt was designed so that

response§ would be mt;rc specific. Note too that students are guided to
use precise language (‘'exact words'') and business-appropriate language.

The directions for administering the assessment now called for description

rather than evaluation, and the structure for describing performance was

built into the scoring guidelines (Yes, No for content criteria). In this
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way, we hoped teachers would be freed from automatically tninking of
students’ writing as Good, Acceptable, and Unacceptable, and instead would

attend closely to descriptions of individual criteria as they appear in

the guidelines. The new first criterion (Estimates size of writing sample,)

was included as a yardstick for describing elements of form (grammar and
complete sentences, caplitallzation and punctuation, and spelling). The
new form criteria, we reasoned, would give readers an easier method of
describing students' pe}fermance for these elements, I.e., counting.
Together, descriptions of criterion one and the form criteria would yleld
data that were more senslible, data that would consider number of errors
per estimated unit of urltﬁng. A program for processing these data could
be easily set to a standard specified by a district, school, or teacher.
For example, a passing grade In spel)lng for a full page or more of writing
could be four or fewer errors; for about 3/4 page, three or fewer; about 1/2.
page, two of feuer;'about 1/h page or less, only none or one error would be
passing. Further, notes at the bottom of descriptions for form criteria
would, we hoped, clarify guidelines for describing troublesome situations
such as run-on sentences. The Summary of Descriptions was designed to
facilitate recording readers' judgments. The next step was to field-test
these revised materials. |

Twenty-four high school juniors and seniors who hadn't passed a
suburban school district's writing sample test were administered the TEPS,
English Literacy, Form B Writing Sample. All but a few students were
attending a Basic Writing Skills class; a handful were in an ESL program.
We have no data that further describe the populatlon for tﬁis field test.
Students' names, where given, obviously were removed from their papers;

thus, we do not have Information even on students' gender. The English
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Department Chair and three other English teachers served as readeré.*

Two SWRL staff unfamiliar with both the revised and the origindl materials
also were readers. Following the procedures of the earlier field tests,
we gathered data on students' performance and on estimated interrater
relfability (teachers and SWRL staff), and reviewed comments submitted by
the six readers. Note first the following indication of students’

performance by criterion.

Smry of Students’® Perforrma
fiy Criterion and Rater

Retlng®

A 8 c ] £
Criterion M R2 NS MSIm m2 B3 BA R K2 A3 RM AL A2 R3 Rh JRI A2 A3 RA
v, 3 &4 1 201t 1+ & 217 7 5 6132z unon
2. 6 u 9 88 13213
3. 17 15 1 17y 7 9 7
A, 2 6 3 Ml2z 18w W
5. 21 20 20 19} 3 3 1 2
6. 20 19 12 B8] 4 & 9 3 ¢
7. 1 & & s}te 3 3 1 {1 ooy A}z th 16 9 9
8. g 6 9 10})3 6 5 &)1 & 2 310 8 8 2 3
9. 313 n 7)1 1 3 516 5 3 213 Vo2 2

aThe four teachers divided students' papers so that each pair of
teachers read half the papers. For computations, the four teachers were

treated as two raters.
3Raters | and 2 are high school English teachers. Raters 3 and &

are SWRL staff.
ban absence of data under a rating indicates a rating not described

for that criterion.
cRaters 3 and b omitted ratings for three students and commented that

the three papers were unscorable; hence the total numbers of ratings for

raters 3 and 4 are 21.
dRating given does not correspond to any rating described for criterion
six. It looks like an error in marking the Answer Sheet.
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An examination of the data above shows no major rating pattern across
criteria for the-teachers or the SWRL staff. Agreement between ratings
of the pairs of teachers and pair of SWRL staff is generally respectable
except for criterion six, as shown below.

Summary of Estimated interratar Rellability

* By Criterion Between Two Palrs of Raters
(Pearson Correlation Coefficients)

Raters®
Criterion ls2 3sh
i 9535 9482
2. 650 5095 "
3. 284 .6860
&, 5222 8416
5. 1.0000 .6892
6. 3508 1964
1. 9667 +93632
8. JT2 5109
9. 8214 Bh12

The low agreement between raters on criterion six warranted close
attention to readers' remarks, as did the lukewarm agreement on cri-
terion two, four, and eight. Unfortunately, readers did not comment
about criterion six; So | asked the SWRL readers to discuss thel;
interpretation of the criteriun and the way they described this char-
acteristic of students' performance (the teachers were unavallab{e).
The written comments recelved, recomvendations for modifying criteria
two, four, and eight, and the gist of the discussions with SWRL staff

concerning criterion six and suggestions for Jealing with this criterion

\

*Raters | and 2 are high school English teachers (N = 2h). Raters
3 and b are SWRL staff (N = 21).
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were used in next steps toward the final version of the TEPS writing
sample assessments.

The degree of agreement between readers and thelir comm:nts about cri-
terion two reoonmended';djustment in the assessment materials. The question
is "What gets changed?' The statements and descriptions of each criterion
are only as producflve as students' Interpretation of the prompt that stim-
ulates their writing and readers’ Interpretation of scoring materials. So
the question Is really twofold: Do we change the wordiﬁg of tﬂe prompt?,
or Do we change the wording of the statement and description of the cri-
terion? A tentatlve answer lles in readers’ comments--in those remarks
that address the prompt In géneral, as well as In those that relate to
criterion two gpcclfically. A reasonable modification would be in the
wording of the prompt, something along the lines of a comment made by
one of the English teaﬁhers. i.e.,

Choose a sggglffc item(s) that had been ordered.

Tell specifically what was wrong with the item(s) sent and why it
should be chahged: name problem and change.

The expectation is that readers will be able to describe students' state-
ment of the problem more easily If greater specificity Is induced in the
writing Qample.

Criterion foﬁr might also be improved with a reworded prompt. Even
though SWRL staff described the papers similarly for this criterion (the
coefficient was .Bh16), the teachers were not In such close agreement
(.5222). And comments from both sets of readers indicated that this
criterion was troublesome. A tentative recommendation is to observe the
results after the prompt Is reﬂérded to inform the student clearly that

specific details should be improvised.
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Based on uneven and somewhat low coefficlents of estimated interrater
reliability, the third criterien that seemed to warrant special attention
was eight (agreement between teachers, .7712; but between SWRL staff,
only .4109). SWRL staff did not cosment on this criterion, and the only
remark made by teachers was brief: . "Run-ons fit here." An examination
of the ratings student by student.ravealed a curious phenomenon: when
the pair of raters agreed on criterion eight (10 out of 21 scorable

pagsers), the most frequent rating given (7 papers) was (A) none or |

[capitalization and punctuation error]; of the other three cases of
agreement, two were (B) 2 [capitalization and punctuation errors] and

only one was (E) 5 or more. in other words, raters were more 1ikely to

agree when they described papers as having few capitalization and punc-
tuation errors. Failing to locate sources of disagreement by examining
the papers themselves, | asked the two SWRL raters to discuss their

ratings. The meeting between the three of us was Informative. It dis-
closed an occaslonal oversight of the ﬁcte that toldératers gég_to count

as errors the points where a run-on sentence should have been segmented

" (and thus capitalized). The meeting also enabled us to see the need for

infbrming raters whether the letter's address, greeting, and closing
were to be Included in the‘assessablé writing {they weren't, since these
were provided in the prompt). Three other outcomes of the meeting were
recommendations to advise’ raters that the same caplitalization or punc-
tuation error should be counted only once, that sentence fragments
introduced by a capital should not be counted as errors (they'd already
be counted under criterion seven}, and to provide axamp!eS of capitali-

zation and punctuation errors that could be overlooked easily (and were
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by the SWRL raters), for example, capitals within words, hyphens,

apostrophes, and terminal periods.

Criterion six (Excludes unrelated sentences) ylelded the lowest
rating correlations among all criteria, Soth for teachers and for SWRL
staff (.3508 and .1964, respectively). Yet no reader commented about [t.
Examining students' performances and actual papers and talking Ind;v!dually
with the SWRL readers (the teachers were unavailable), | learned that two
widely different interpretations of the criterlion probably led to ﬁgttng

discrepancles. One reader held a literal Interpretation of the word

refer in the description of the criterion, All of most sentences refer to

situation described in DIRECTIONS. That Is, if a sentence did not Include

words that were specific to the prompt, that sentence was counted among the

ones that didn’t meet the description--they didn't refer to the situation.

' The other reader Interpreted refer more loosely, essentially as "‘having

to do with." For example, a paper Included these sentences: ''The ship-
ment we recieved [sic] was of no use to us. it [sic] was for the
industrial butl&fng next door from us.'' Another paper had this sentence:
"This may have come from one of your employees wrong.'’ One reader judged
that these sentences did not refer to the situation described in the ;
prampt. The other reader, however, thought the sentences did refer to
the genera! situation of a letter of request for an order adjustment,
Similarly, ore reader viewed as unrelated to the prompt those sentenies
that expressed amenitles of business correspondence; the other readér
thought such sentences were related, for instance, ''l am very sorryfto
write this kind of letter' and 'Thank you for helping [sic].” |

To eliminate the confusion that might arise from the negative:

criterion statement Excludes unrelated sentences, it was changed to Stays

on toplc. Also to reflect communication that crosses sentence hounyaries

v
i
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and to avoid the wide Interpretation typically given to the word most
(some people think of most as ‘51 parcent or more, others think of it
as closer to 80 percent or so), the criterion description was reworded- as

Genarally relates to situation described in DIRECTIONS (this revision

would also be expected to eliminate the problems of Interpretation
associated with the word refer). Another recommendation was to include
a note in the scoring guldelines that amenities of business correspondence
do not constitute abandonment of the topic. 1 had some concern that if
the suggestions above were incorporated In a rwlslon, the resulting
rating would be _!_c_f_ for a1l or nearly all papers, since papers that were
truly irrelevant to tl';s topic were to be laft unscored. A criterion
that provides consistently uniform ratings would be wasteful. Why not
just describe the performance without rating papers for 1t? But this
field test demonstrated tﬁat teadiors may not Judge a paper unscorable
as readily as other raters (l.e., SWRL staff) would. In fact, three
papers judged unscorable by SWAL staff, for content irrelevant to the
prompt , were indeed scored by teachers. Could thc reason be that
teachers are in need of Inforwmation concerning their own students'
writing parformance and are thus more Inclined to retaln a paper for
further scoring? in administrations of the assessment in its final
form, teachers will be the rgaders and raters. Hence, thi; line of

reasoning advised suspending, at least for now, the concern regarding

uniform rating on criterion six.

Although we would 1lke to think that the assessments are '‘final,’
that would be premature. Both writing sample assessments will be

subject to further revision based on additlonal experience with them.
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As'uith any written mnicatlm. a writing assessment can be
dashed off in one dr'aft and it can also be revls'ed to death. Reasonable
effort i3 between those extremes. Reader reaction is the best gauge of
what to do after the first draft. Because the ''readers' of a writing
assessment react in writing, the reacti'ow Is unambiguous. All the
nauthor" has to do is to respond to the reactions that are registered.
Poing. that is straightforward, but it's not :§ simple as it seems.

@
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