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~ This module is one in a series of modules. The series is 1ntended for v

-

” use by teacher educators to prepare a11 teachers to work competent]y and com-

e fortab]y with children who have a range of individual needs The genes1s of
the modules is in ten c]usters of capab111t1es” that “are outlinedrin the
paper, "A Common Body of Practice for Teachers: The Cha]]enge of Public Law

. 94—142 to Tgacher Education." The "c]usters" form the proposed core of pro-\

L]

fessional knowledge needed by teachers who will pract1ce in the world of -

-

tomorrow. Each modu]g provides further elgboration of a specified "cluster

“of capabi]étiés”——in this case, Exceptional conditions: The meanimg of

s~ - 3 Pl
x~ . .

exceptionality and the nature and scope of'spec1a1 education.
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h @xtend1ng the Challenge: .

¥ ' . _
Working Toward a Common Body of Practice for Teachers .’

N

Concerged éducators haVeﬂa1ways'wrest1ed with issués_of exce11ence and"

professional deve1opmen% It is argued, in the paper "A Cormon Body of
| Practice for Teachers; The Cha11enge of Pub11c Law 94-142 to Teicher Educa-
't1on 7 that the Education for A11 Handﬁcapped Ch11dren Act “of 1975 provides
: _the hecessary 1mpetus for a concerte reexamtnat1on of teacher educa}1on
Further, it s argued that this reex m1nat1on should enhance the process of

e§tab11sh1ng a ody of knowledge common. to the nfembers of the teach1ng pro-

—

fession. -The paper continues, then, by out11n1ng clusters of capabilities that .

]

.may‘be included in the common body of knowledge. These,clu}ters_of capabili-
ties provide the basis for the f011owtng materials. e ’ N

| - The mater1als are or1ented toward assessment and development. First,

the v5r1ous components, rat1ng sca1es, se1f assessments, sets of objectives,
and respect1ve ‘rationale and knowledge bases_are designed to enable teacher
educators to assess current pract1ce relative to the know\edgé, skills, and

commf%ments oUtlined in the aforementioned paper. The assessment is con-.
NS 1 .

ducted not-necessarfly to detenmine the worthiness of a program or practice, .

) _ L , _ ,
but rather to reexamine current-practice in order to articulate esseht1a1 com-

mon elements of teacher education. In effect'then, the ”cha11enge" oaper and

the énsuing materials incite further discussion regarding a common body of

practice' for teachers. ’

Second and closely aligned to assessment is the'developmenta1 perspectire'-

offered by these materials. The assessment prbcess allows the user to view

L3



‘from our co]]eague§ are heartily welcomed.
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current practice on a deve]opmenta] cont1nuum Thezefore desinmed or more

appropr1ate practice is readily 1dent1f1ab1e On- another, perhaps\more im-

portant dimension, the’ “cha]]engeﬁ paper and these materials focus discussion

>

on preservice teacher education. In making‘oeoisions regarding a common body

of practice it is essent1a1 that specific knowledge, sk111 and comm1tment be )

¥

acqu1red at the preserv1ce Tevel. It is also essent1a1 that other add1t1ona}

_specific know]que, skill, and commitment 'be acdujred as a teachér is ingucted

. /
into .the profession and matures'with years of experience. Differentiating

among these 1evels of profess1ona1 development 1s paramount These'materia1§

can be used in forums in which fogused d1scuss10n w111 expTicate better, the

' hecessary elements of preservice teacher eaucat1on Ih1s‘exp11cat1on will

then allow more product1ve d1scourse an the necessary capab111t1es of begin-

v
v

ning ‘teachers and the necessary capab111t1es of exper1enced teachers.

In brief, th1s work is an effort to cap1ta11ze on the creative ferment of

‘the teach1ng profess1on in str1v1ng toward exce]]enae and professional deve]op—i

ment. The work 1s to be v1ewed as evo]ut1onary and formative. Contributions

[ ) e
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® Important Note to Teacher Educators | '
Who Might Use This Module--- ;)

The modu1e S content bu11ds on a rich body of. research, evaluation,
theory and’ documented exper1ence reported in journals and-books by hundreds

_of educators. Every page contains sentences’ that put in capsule form the

conc1us1ons from years of diligent 1nvest1gat1on and analysis by respected
profess1ona1s from thed United States, Canada and other nations. :

Some statements,may be startlung]y d1fferent from what has been conven—.

tional wisdom about except1ona11ty Some views expressed may seem to_be.
marked departures from even the recent‘past._ Buf none are simply my per-
sona1“perspectives or wishes un1ess they are so indicated Rathers they
are grounded inthe concepts and research of ‘many professional colleagues.
‘ , It is customary and good pract1ce, I know, to offer/tg11 c1tat1ons
and detailed backup for the material in- profess1ona1 presentat1ons Yet,
to do that in th1s module would require five or six -times the space.
Each line wou]d be peppered thh parenthesized authors' names and dates
and each page would drip with footnotes
\ To make the module functional for its purposecand reasonab1y readab]e
I chose another tactic. With-few exceptions, citations are limited to
actual quotations. However, support can be found for every position or
conclusion-type statement jn one or move of the following seven books:
Blackhurst (1981), Cartwright, Cartwright & Ward (T98]); Gltedman & ROth
(1980), Mande11 & Fistus (1981), Reyno1ds‘& Birch (1982), Sellin & Birch
(1981) and Telford & Sawrey (1981). These texts and references; and_

others published in the 1980s, reflect the sharp shifts in or1entat1on to

exceptionality that started much earlier but zegan to crest in the late
1970s. These new works begin to report, for the first time, a much needed

foundation for an educational concept of and approach to exceptionality.
[ N e

Jack W. Birch®
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The Meaning of Exceptionality

<%

In the discussion of'exceptiona1 conditions in "A Common Body of Practice
for Teachers: The ChaiTenge of Public LaQ 94-142 to Teacher Education,” the

authors recommended that: | - “ . | , !"
~ A11 prospective teachers should have preparation. in "understanding '
exceptional children, in* schogl procedures for accommodating ‘chil-
N dren's special needs, and in the functions of specialists who
© serve exceptional children. ‘Moreover, hands-on experiences with
the children and utilizing the help of specialists ought to be
provided. (Reynolds, 1980, p. 14) ° ‘

v

1

>

Understandtng exceptional children and youth calls. for first understanding ghem
simply as people, with all the ordinary human traits. It is only upon a basis

of knowledge of human development in general that_one can build an understand-
. - ) -7 /
ing of the ways that exceptional conditions may influence behavior and the

. ? - . :
progress -of cognitive, af@ective, and'motor‘érowth. A competent knowledge of -
the basics of:humqn deve]opmentﬁis assumed “in whﬁt follows.

«  There are many reasons why_educatoré need to understand exceptional qpndi-
| \

w

”‘tions‘and what they mean ip the lives of-children, youth and adylts. " The rea-

sons relate to the teacher's various roles as a well-informed citizen, as a’

A °

skilled instructor, as a-counselor to children and parents, as a designer and

.selector of teaching méthods, materials, and curriculum, and as a co-worker

+

. g
v with other professionals. v

l
¢ -

Thus, the substantive content that appears in this module empha%izes what C,gi

‘ - . . ! o - ) .. .--
the teacher needs to know in relation to particular Qroféégional roles the -

teacher plays. The knowledge bawe about!exceptiona] cOnd§t10n§.that equips
. - ' . HUTP-

. C Nl ) VoL ~
the educator to cooperate w1th/the school nurse or the physical therapist, for

instance, is not exactly the same knowledge base that réadies the same educator.

!

to set and implement objectives in reading, history, physics or phySﬁca] edﬁpation.\

we ):; 3 o, \
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As -a consequence, the teacher needs to understand except1ona1 cond1t1ons from

1

several perspect1ves, Chief among these perspect1ves are

) .

- The recent changes in educatorS' acknow]edgementwof shared ‘ »

s

\ respon51b111ty fOr prob]ems assoc1ated with. e‘cept1ona1 c0nd1tﬂons

. Grow1ng evidence that except1ona1 children, for educational pur—

r 8

f

14

poses, are more like each other and 1like-other children than they

g »

are different.

(L] N ) 4

« What is educationally relevant about an exceptional condition.

- How other professjona] workers {psychologists, nurses, physicians,
"sacial workers) view exceptionalnconditions. ¢
g How society as a whole reacts to except1ona1 cond1t1ons

Each of these perspect1ves can be a1tered too, by the 1nd1V1dua1 lens through

+ 8

which one 1ooks So, most of a11 T the thrust of this modu1e is toward assist-

S——

ing educators to build personal/professional sens1t1v1ty to the special needs

g ] and potent1als of children, youth and adults with except1ona1 conditions.

- .

' Hands-on experience with a var1ety of persohs with except1ona1 conditions
3

is indtspensible That experience should be actua1, not sole]y s1mu1ated and’

1t shou]d be d1rected both at genera] fam111ar1¢at1on and at spec1f1c educa—

i t1ona11y relevant matters like. class management, 1nstruct1ona1 mater1a15
.4 .
selection, teach1ng procedures, and evaluation of progress
- /
.’ A moJ\Te 11ke this cannot subst1tute for the needed rea] contact w1th

persons who are except1ona1 ; It can po1nt out, however, that attitudes are~

Y

actually a f0nm of behav1on, and that feeling at ease with peop]e who are dif-

ferent 1is ma1n1y a consequence of direct, frequent and mutually sat1sfy1ng

-

experience. Work with'experienced, skilled fe]]ow-profess1ona15 can he1p-to’
- .

build one's confidence, too.
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There are many definitions in the mater1a1 ﬁ%git follows. They are neces-
' sary if one 1S to “1earn the 1anguage" of educat1ona1 work with pupils who are
4

_excéptional. But the strass is on understand1ng what 15 back of the defini-

“tions, how they evo]ved where they point, and their app11cat1on

modu]e offers bas1q information. Tt presents se]ected facts, conceptsi/

principles, and:reasons th;t bear primarily upon understanding exceptional

@conditions and the special education.of\childrén with those-conditibns. Con-

if it is to have optimum effect. .

/

fb -
. - 4
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L. Contents.
* Within this module 5re the fo]]owing componentSE : \D

Set of ObJect1veS - The 0b3ect1ves focus on the teacher educator Page

T

rather than thefstudent (preservice teacher) They 1dent1fy \ {

! ~

whaf can be expected as a resu]t of working through the.

ﬁqteria]s. -Objeéfi&es which apply to all practicing feaché?sf
are aiso ideptified. Jhey are statements ,about skills, |
know]édge, and attitudés whiéh should be barteof the "common;

body of pract1ce" of a]] teachers.

Rat1ng Scales - Scales are included by which a teacher educator ' Page-

[4 {~
- -could, in a cursory way, assess the degree to wh1ch the

know]edg?vand practices identified in this modu]e are being
: <“ _ transmitted in his/her teacher- tra1n1ng program The rating
\ sgales alse provide a catalyst for further thinking in each

-

area.

Se1f-Assessment - Specific test items were developed to determine . . Page

"a user's working knowledge of the major concepts .and prin-
c1p1es ﬁ% each subtopic. The self- assessment may be used as
a pre-assessment to determine whether one would find it ‘

’ worthwhile to go through the modp]e or ‘as.a self-check, after

the mater1als have been worked through Thé self-assessment

A
1tems also, can serve as examples of mastery test quest1ons -

for students.

4
h ] s ~
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Rationale and KnowTedge Base - Under this heading'is summarized T Page 12, N
~the facts, concepts and princﬁp{eg about exceptionality and’ |
‘ -related terminology thatlappearvmostlheipfu1 to teagﬁeré;
ﬂf f | - plus reasons why this content is ipportant | Emﬁhasis has
been given’ to the re1at1onsof earlier concepts to pract1ges
and to- theynod1f1cat1ons in pract1ces that now f1ow from - -
contempo@ary concepts. L1kew1se, emphasis is placed gn
Kn0w1edge and understanding rather than rote memorization G . L
as a basis for ;ndependeht professiomal qcf*on\byfteachers . '_ [
both in work'\;lith pup‘ﬂ_s and in interactions wi th dt’her
.progessionaﬂ pe?gons and with:pareeps. | \
Exceptionality and Special Educatieh ' ) _ _ Pager 12 ?g
Background‘and‘Current Status of Special éducation N Page, 16
Int‘egration and Labeling C . Page 22
The Meaning of Maiﬁstreaming. o | , ~ Page 233
Perspectives on "Handicap" and the Teacher's Ro1e§ ' Page 39 {
. o 'Specif{e.Exeeptidna1 tohdit%ons-. S L, _Page 43 i
Recent Additiondl Spécia] Term{no1ogy : ' ] 'Pege .78.
Conclusion . ' , - ~ Page 80
Bib4iography - The bibliography contains the Feferences_cited in Page ‘82 a
the module iﬁse1f.' ' - . . s J |
7 Articles - Articles (repreduCed wi}h the authors’.eermiesion§% are - Page_.84
: attached to the module. The articles QUpport, expand and ex- . E
tend the knowledge base.. They also offer etimu1us-materia1 ) | |
! for student eiscussion' ‘ A
-6~
\ ST AN ¢
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g - Objectives For Teacher Educators and For Incorporation ° T
. . R i ) E . .' a‘(: :
Into Teacher Education Curricula ;

«

1. To help assure that teacher educafion students acquire a thorough under-

?

standing of the meaning and use of terms such as "exceptional," "special

education,” "handicap," and .the chief .categories, c]assificatioﬁs;'anng

¥

diagno§t1¢ hnd_dgscriptiVe‘1abels used in connection with children with"  °

-

1

- special needs . o .
2. To transmit to the teacher educator the historical, societal and techn010~
gical f0undat10ns for the deve1opment of spec1a1 education and its chang-
P ing role in re1at10n to the whole of educat1on ’
73. To help assure that teacher education students ga1n an understand1ng of

the persona],’socia] and professional implications and impacts of cate—

res—»‘ R

sions are 1nterna11zed’
4. ,To reassert to teacher educators the 1mportance of dea11ng with individual
pupils in terms of their current acaggm1c-perfonnance levels. and direct]y |
"‘aSSOEiqted academic needs. 'f R .
5. To oufline for téécher eduéators the conteptually .and functionally inter-
related conéep;s of integfﬁtion and Mhainstreaming. ’ | ’
6. To promote an understand1ng of the ro]es and functions of other prbfessional .
persons from psycho]ogy, health, social welfare and education in working
- with children and yguth who are except[pnal,
7. To provide to teacher éducators_gsséntié] information and concepts that

-would compiément hands-oh experience with a variety of-children with excep-

tional e&hcationa] needs.
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Ratiﬁg Scale for Ieachef Preparation Program - .“ ;//

How would you fate your professional preparation program?‘
o . '

. a

duction . to'chderen with:specia1-needs}

2. Students im the teacher education prodgram are 1ntr0duced‘to traditional
d1agnost1c categories of exceptionality and related character1st1cs,
but 1ittle effort is made to relate these student "characteristics™ tao,
the respons1b111ty of the teacher in delivering appropr1ate 1nstruct1on

3. Students in the teacher educat10n ﬁ%ogram are taught 5rad1t1onal sper1a1

| educat1on diagnostic categories and re]atigfizﬁaracter1st1cs they are .

1ntroducéd to traditional spec1a1 education practices that are directly
associated with each specific diagnostic category. | ‘

4. Students areitaughtrto_think of spectal needs students mainly ip_terms 

| of their educational needs. Roles of boéh regular and special teachers

in serving exceptional studénts are stressed and the need for.coopéra—
tion among all school professiona]é is assertéﬂ

5. Students are taught to think of spec1a1 needs students in terms -of

» their specific educational needs and modern program structures Teacher

educat10n program offers all stud‘gts Qpportunities to interact with

and instruct. children. and adults with varying spec1a1 needs

. Scores: "' js top-notch. Use your own deSCr1ptors for the progressively

Tower ratings.

1. Stuﬂenys in the Teacher education progvam vetgive Tftt}e"0?‘ﬁ6~4ﬂ%F€-—~—4~~~??_u
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Self-Assessment. .

-~ . . o ,
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p) Ny ' ’ . * ”
This module begins with a pretest. The purpose is to help you determine

how—Ffamitiar-you—-are-with-the-content.The pretest items are keyed to sections .

of the module. If you wish'mgre information on a certain item it is possible
"to turn directly to. the relevant section identified in parentheses. Also, you
.may note on each pretest item, as you respond-to it, whether you would like to
know-more about it. Thus, whether.or not ypur response is correct, you have
made notes that can be used to guide your further reading. )

R

1. 'DoeswspeéiaT education déa%—with_the outer*iimits of human exceptipna]ity
16 physica]-hea]fh? In mental health? fGi%@e'a "yes" or "no". answer to each
and explain why. (Exceptionality. and Specie;] Edu{gatlign) .

. 2. Are thg exceptional conditions identifieinn,schoo]éujhhérenf in chi]dfen
and are exceptional chi]dren-idéntified by critg;ja ih&ggra] Tg‘fach jnq1_
vidual? Answer "yes" or "no" and explain the response, (Exceptionality
ahd‘Special Educaiion)" S S o

.‘é. Nhaf $fe.thé.tQ6 polar positions today on: the role.of special édﬁcépion in

1

‘the whole of education? State two chief reasons for: each position.
\ (Exceptionality and»épecial Edgcation). e
- 4. How did special education start in tﬁe United.Statés? What rol; did the ° . .
.béginninés'play in affecting cooperation among-éddcators?. (Background °
f . and Curr?nt Status of épecia] Education) - | (
5. What: is meant by an "exclusionary" definition? Nhat.i; the chiéf'weakne;s
Qf such a def?hition? (Background and Current Status of Specgaquducétion)
6. The accgptance of whét pértial]y tested assumption kehti;BbCial education
separated from the rest of education %orla long time? What was questionable
abcut th? way the assumption was viewed? Explain.. (Background and Cufrent
-Status of Special Education) v ’ | | -(]
" 7. The chqngé away from excessive use of labels and categories was paralleled

. v @"’
| . :
by a ;7ange toward what? Why have teachers welcomed that change? (Inte-

: _ . _ r
gration and Labeling) - ai; S -

e
.

o 14 | /.
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<. 9.

10.

1.

" 13,

15.

16.

17.

14.

) > Coe ’ ’ }
”~ ’ .

t ‘I

Is ‘there an essential connection between dtagnostic 1gbe1§ and appropriateJ

v v

school programs? ‘Justify your answer. (Integration and Labeling)

What 15 the difference between naming an excéptionﬁ1 condition or behavior

_and explaining 1t for educational purposes? Give 111ustrat10ns +(Inte-
gration and Labe11ng) . - - o -~i~~w~t»~~
Identify and eva]ua e specific advantages of the use of 1abe1s or cate—
gories. (Integrat n and labeling) ., ' ,”’

Ideptify and evaluat€ specific d1sadvantages -associated W1th the emp1oy—

Rgories. (Integratign anq Labe11ng)

ment of labels oy ca

D1st1nguish among 1mpa1rment,md1sab111ty and handicap and show—the1r

1ntekre1atiqnsh1ps;phy51o1ogica11y, psychglogica11y and edug?t1ona11y.

(Perspectives on "Handicap" and the Teachgr's Role)

Develop a model” of assessing the imp1icqtions of a handijcap that would be

particularly relevant to the role.of teachers. (Perspectives on "Handicap"

and the-Teachgr‘s'R61e) " Y

;hatnis the most appropriate contemporary c;héept abdut the "owpership"
of educatiohal-pro?}ems? EXp]aih‘XOUr answer. (Spgcific Exceptional
Condiéions) o ' - . . 'lf

Identify a recent "rea1izatiop“-wh1ch has tended to ﬁink special needs

, o \ _
pupils together? Explain why that is the case? (Specific Educational ™

Conditions) . . -

Why has federal influence been gtrong in determining'thjfprevailing
definitions of -handicapping conditions? What direction'has that in-
fluence, taken? (SbecifiC'Exceptiona1 Conditions)

What hqs ténded to keep the 1eadeh§hiprin educating gffted_and talented
pyb11s f;om befng associated with work with'ofher excepﬁionaj children?
Why?- (Specific Excéptiona1,Condiﬁions)-'

e .

15
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18. Why should teachers have knowledge of the medical and psychological -«

/ ) Nt
* characteristics of exceptional conditions? (Specific Except\qng1“5

) Conaition§)

-

fm~—~-~w$v»~m19QumwhatM15.the_meanjnguofwﬂdemeloﬁmental_disabilili§§ﬂ_QQQJ_QDQ_ﬂDQE”EQX@"tages

might "the term have- over past term?no]ogies? (Recent Addhtional Special

\ . . . Y \ , ) )

- - »

Terminology)

20. What is different about the questions. educators ask About exceptional

. children and about all other children? Why? (Conclysion)
,
! .
\
4
% ! Y /
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The Meaning of E&;eptiona11ty and the Nature and
‘ . ' . - Scope bf Special Education

N

Exceptionafity and Special-Education* -«

.

-

There.1§.1itt1e.standapdizatioh_of termino]og} regarding exceptionality

and special education. In fact the two terms themselves illustrate that

+

point very well. A .

. T
. .

Exceptioniality in its most general sense refers to any thing or event = .

‘that is unusual or different from normal. When applied to hlmans it is a
term that encompasses all forms of extreme divergence from‘the average
in status or‘activi;y., Itjinciudes the outer limits of all human ‘variability.
L When Qsed fn:coﬁnection with educatjon, as in "education of the excep—‘ .
tiona]" or fexceptiona]_chi]d edugation," the term has é secohdary, conno- |
tative meaning. In ﬁhis_insténce.}ts scope is limited to those individuals
whpse diQergence-from the averagé carries with it the need for significant
adaptations or modifications ilg ordinary-education. For éxamp]e, individuals
with extraordinarilyakeeq eyesight or hearing WOulg be exceptional in’the’
general sense of tﬁe termy yet they would not be inciUded in the secondary,
connotative meaning becalise they would require no unusual education. The
éame would be true of persons in superb physical or mental health. ‘?%us,'some - .
pe 1é who aré exceizﬂbnal'%nder the general meaning of the. word would not B
be exceptiona] in th c5hn0tatixe, educational sense.

'Exceptional_individua]s, as the exPression is used in education and

related areas like vocational rehabilitation, refers to people who_differ

from most others to such an extent that they are regarded as requiring special

* ] L1 .
" This section covers Self-Assessment items 1-3.
\ ©

| | v .%) S , -12-




—

educational, social or vocational treatment. The criteria set by society
vary from culture to culture and from oné generation to another. Quanti-
tative criteria (1ike test scorés) are useful as indications of exceptionality

only insofar as they correlate very highly w1th the social criterfa. When

educational methods and requirements are altered, when social demands change,
~and when occupational opportunities differ the cr1ter1a (anﬂ the usefulness -

@
-of tests) will also change.

IS

- Special education, as a term, is evolving and changing, too, in response’
to professional and societal influences. One very sign%ftcant fuctor that
effects whe\ber the term is defined as more 1nc1us1ve or more exc]usive
ar1ses from the w1de1y different V1ewpo1nts on what role special education N 5
should have in the context of_the contemporary educétion: o
_ Some believe that specia1~educat16n"3hou1d occupy a limited and tigﬁtiy
‘circumscribed position, !Special education must be reservedufor the hand -
| o capped. . . . Suecihl education is warranted for the mentally retarded,
emotiona11y disturbed, truiy ]earning disabléd, blind, deaf and physically'
impaired" (Lteberman; 1980, p.’ 17). _"Truly }earhing disab]ed" in this context
is 1tmited to chi]dren‘uaving a central neruous system-disorder. -
This extremely restrjctiue position says that special educatidﬁ is
warranted solely for chilaren-who are handicapped in obtaining‘schooling
because of. those few, specific conditions. Other children, regard]ess of their =
educat1ona1 problems, arz;met considered e11g1b1e for spec1a1 educat1on
Rather, they are left to tne ministrations of "regular education.” This
sharp demarkation is necessary, Tt is held, because "special educ;&ion hqs

L

been confused with being an answer to. the problemS‘of regular education."
J
Holding to_the str1ct special education c]ass1f1cat1og;;/)t is claimed,

". . .will eliminate confus1on between school” failure and Randicaps and will

o 1B o _ |




s
ﬁreserve the primary rights of the handicapped to* special education services.
This will also force regu]ar education to solve its own problems, without

y -

1ooking outs1de itself for answers only to founo internally" (Lieberman, 1980,

L 4 v .

p. 17).

A sUbstantia]f& different.and'more encompassing.position is one that
emphasizes that "special" and "regu]ar".education are much more cogpatible -,
than competitive. This positioh says that there is a'good dea1 of justifiab1e i

and desirable over]ap between thejtwo Some proponents of this view go'’
%

so far as to say that thé two ought to merge, in the 1nterests of all chi]dren

They hold that ‘there really is no "pure" spec1a1 education, and that what’ 1s

good for spec1a1 ch11dren may often be espec1a11y good for a]] ch11dren

(Reynolds & Birch, 1982; Telford & Sawrey, 1981) Moreover praponents of &
' . 2

this more 1nclus1ve view po1nt out that it is not spec1a1 educators who

aré t proper or sole decision-makers about what constitutes the domain

- of educetfon-for eXceptionQ] children; that is a public policy decision in

which all citizens have a pért.

Critics find considerable fault with a definition of the ‘

exceptional individual as that person who deviates from .

the norm in physical, mental, emotional or social char-

acteristics to such a degree that he or she requires

special social and educational services to develop his
- or her maximum capacity. In actual practice, a combi-
“nation of traditional practice, cultural values, social

needs and even political predsures determine what dimen- : N

sions and degrees of indiyidual differences are

sufficiently significant for something to be done about. -

them. (Te]ford & Sawrey,_1981 p. 18). .

&

Whatever the outcome of the tug- of war between those who wou]d expand
and those who wou]d contract special educat1on s sphere of 1nf1uence and
responsib111ty, there is little question but that usefu] interactions
between regular and specia] teachers is on the increase. In the final

¥

analysis, too, the‘permanent-ro]e of special education will no doubt b

18-
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determ1ned by how usefu] 1ts principles and practices prove to be But -
while that d15par1ty in v1ewpo1nts is being negotiated toward a so]ution 1t

can be expected that there will continue to be considerable variation in

-~ & £
" usage in professional terminology, beginning with differences in meaning
of the term "special education" jtself. o

| o £ '
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- Background and Current status/of Special Education*

oot '3 )
" =-In its ed}liest days special éducation was limited almost entirely to £

“ttempts to teaéh three groups, namefy young people who were, either blind,

o deaf, or mentally retarded. Work on the instruction of individual pupi]s'

- »

of those three categoriés can be traced to the 17th century 3ﬂd werhaps
before that, bu%‘1t ‘'was in the per1od between 1850 4nd 1900 that special

schools, mostly res1dent1a1 were opened‘?or the three groups in_all parts -
¢ T ‘ . . ¢
of the world, with the Qp}ted States among ‘the leaders. The American Associa-

't1on on Mental Def1c1ency, for examp]e had its or1g1n in an 1876 meet1ng

v

- of the'super1ntendents of spec1a1 institations for persont who were menta]]y
R | s _ _ :

retarded. - - / T

The. three kinds of schools were separat.d‘from a]] other schools and -
-usually separated from each o%ber. Most often, too they were estab11shed
at some distance from any large urban center. | | '
-A majér schism was a]]owed t6 grow between special and regular schools.
While the’educational Teadership O each }égpécted the other, both believed
“that their'teaching-pk@?édh}es and ma%eria]s had practically nothing in commdn;
Teachers for the speciaﬁ schools-usually were recruited separately and
~ trained in the special schools themselves. Often the recruits were motivated
“\\:5 by the presence of vision, heqring or'cognitivé impairment in relatives, so .
they had sdmé personal fee}ings for the'fahily and the community impact.fdr
theSe*éxcebt4opalitjes. “ i ‘ |

“ . , a~

While special residential schools for children with hearing, vig\bn, and

<

cognitive problems flourished in the second-half of the 19th century, some

* . :
This section covers Self-Assessment items 4-6.
L ) \
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other exceptional groups also began to receive special notice. Scattered

-

efforts, ma1n1y in large cities, marked(ihe staft of new forms of spéciai\d
education. Attention was given to children with physical and health impair-
ments, children with speech and language problems, gifted and talented

' ) / . . N ’

children, children who were hard of hearing or who had limited vision, children
. X <

who showed emotional disturbance, "children with behavior problems, and other

b

children, who for whatever reason, were experiencing difficulties in school.

/

- This educational degeQmeent played 6u£ variations on the same theme
-‘bfisepératenéss as had the special resider;iai schools. Thg movement was .
spurred by compulsory Scﬁoo] attendance laws which began in 1840 in Rhode -
IsTand ahd_wereVin’oberation almost nationwide by 1900. Ch11éren Tike thpsel

listed above were forced into school but principals and'teachéi;?did not know

how to assimilate them. Relief was found in establishing speci

classes . -
"‘ o

or.-day schools. At the same time, some educators who had been associated with

the special residential schoo1.m0vement urged {Bat their prOcedures end materials
g be introduced to the special education classes and centers éf the qu1ic schoo1s.

.Daj classes-were started in 1869 for children who were deaf,_in 1896 for -
children who were menta}1y retarded, in 1899 for children with-cribp]ing '\
conditions, in 1908 for children with "lowered vitality" and for children with
speech defects, and in 1913 for partially sighted children. The period around

the turn 6f the last century was'pT§1n1y a busy developmental phasé{jn the
educatibnabf exceptional chi1drént
| It is not clear_ just when the tefm "special education?'came to be associated
~ specifically with teaching exceptional children. It is eVideﬁt, though,
that thgcrea1it1e$ of history contributed_heavi1y to its initial definition:
_Educafion that could not Le carried out in the regular class or school. The -

L)
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'practtce of removing these unusual youngsters t0‘§eparate classes or to their

own day or kesidentia1 schools, the separation of the training of their teachers,'

“the belief tha ﬂfhe ch11dren responded only to unique teaching' methods and

materials-yall of these added up to a definition that was exc1us1onary Special

education became by def1n1t10n, separate educat10n
A serious weakness in that way of defining spec1a1 education 1§Jthat it

really threw 11tt1e 1ight on what special education is. Instead, the

t

definition dwelled on what special education is not. Namely,-the definition

said that special education is mot something ddne in regu1ar classes or schools.
\

[t.is not carried out by regular teachers, it 1s not accomp11shed with conven-

— ——

tional methods and materials. A1l in all, the result was a definition’ by
exclusion, and as such it was nqt\Very iqformative about the actual nature of
special educatiea. It remained silent on the key qaestionf What makes
special education "special?" | ' g

~An added weakness of the exclusionary definition 1% that it rested on
an unproqfn assdmption. The crucial assumption was that seeeia1'education“s

teaching methods and materials were essentially different from and hence not

app11cab1e to Qrd1nary children.. That assumption was crucial because it carried -

most of the we13ht Eha@tgust1f1ed and made necessary the total separation of
pupils and the total separation ofﬂgﬁmmer preparatipn. Its weakness, however,
lies in the fact that.the assumption that there was a need for ditferent

| methods and materials was put tb the test trom only one direction. There |

was no question about the d1fferentness of special education's methods and

materials. What was- not seen until 1ater was that most of special education's
methods and mater1a1s were qu1te applicable not 0n1y from one except1ona1 group-
to another but also to 0rd1nary pupils. Special education had built the

basis for an important place jg_the rest of education. '

- -18-




For example, high interest-low vocsbu1ary reading material was first
deyeloped for children in neéd of remedia]ﬁ?eading. It was soon applied
successfully in the instruction of pupils who were mentally retarded and then
pupi1s'who were Jggf. Next its usefulness waéishown for children with »
learning disabilities. By -now the "high intere;t—iow vocabufary“-grincip1e-
is in widespread'ugéwfor ordinary pupils as a'meéns'of introducing new sub-

_ ject matter and of sustaining ‘motivation. Orientation and mobility training
was invented for blind pupils. Today it is employed with pupils with hgaring
‘ impairmehts, with physipal impairments, with 1earﬁing disabilities, and with
mental retardation. Sign 1énguage was creaféd to help build 1apguage ahd
communication with'pupiTs who- were deaf. Now it is a part of the education
ofrcertain chi1dren witﬁ physical or cognitive impairments. These are but

a few of the many similar illustrations. . | i

On an even more fundamental level, studies of the learning of children =
with mental retardation, children with sensory deprivation (iimited or no
vision or hearing), children with brain damage, children under the stress

~

of emotional prob]ems,'and studies of ‘children who are gifted and talented o {
all led to the same conc]usion: The identical principles of 1earﬁ}ng apply. |
Interest-centered ihstruction that was started for exceptional children is

now applied throughout schools. Rate of learning, comp1exity.of material,

rate of forgetting--such things might vary, but the underlying prfﬁcip1es.did

n-t; the learning of exceptional children and all other children is governea

by the same rules. Second, other studies made it increasingly clear that

there were c?ﬂgon‘factors at play in the successful teaching of exceptiona1

and ordinary chi1Qren, as well. These common factors dre best expressed in

the concept of individualization of “instruction, where what is tb be taught

o | -19-
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is matched to the Eh11d's background, 1nter§sts, and objectives.

During the past fgur decadeg, as a result gf consideratiﬁns like those
above, plus a rapié{& expanding teﬁhﬁo]ogy, spécjga education materials,  —
methods, and personnel have become'mucq more pqrtab]e. Thi's has had an impact
on how 1nstruct10d/and services are de]ivered.” Instead of moying the ex-

ceptional child to separated places, nearby or distant, the needed assistance

is more .and more being'brought to the child in the‘yegu1ar class or school.

A majo§ conseqﬁéﬁqe of all of this has been a progressive change in how \;

' < : . .
sqecial education is defined. It is no longer viewed as something that must

be donelin some separate place. The training of teachers of exceptional
children is no longer completely divorced from that of other.teachersf The

valuable individualized materials and methods of instruction concocted

initially for certain exceptional children are being shared. Many regular

x

teachers use some of them with most children. Frequently exceptional children
receive the mix of special apd regular education they require right in the

regular class*or school from regular and special teachers working as a team.
£ 8

Thus:

The view coming into prominence today sees specidl education

as the individualized application of techniques, procedures,

instructional materials, and equipment designed to accommo- ' \\
date to unusual forms of sensory deprivation,.to lack of

, ear]ier_schoo]ing:‘to ineffective earlier instruction, or

to any other personal or environmental conditions that stand
in the way of a broad and thorough education. (Reynolds &
Birch, 1977, p. 9). :

Considered in the 1ight of that definition, special education takes

- account of the needs of all the groups that have typically been listed as its

targets. Each exceptional child's schooling is usually an individually
designed combination of special education and services and of typical or
standard education and services. Most of the time the entire program can be

-20-
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| . ¢
conducted as an iﬂtegra] part of regular class activities where. every pupil,

exceptional or otherwise, is 1ﬁstruéted under the régu]af teacher's direction,
w{th Suppﬁrt'ffom spgcia]is%s, aides, othef_pupf]é, and .particularly from
parents That aefinit{oﬁ a150'1eips fo thé side of. opennessq or 1nc1usive—
nes; 1t creates a context for fruitful 1nteractions among a]] types of

educdtion personne] and encoqrages sharing methods materia]s, and concepts

“in deve]oping programs fbr any pupils who might profit from them.

. y
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’ . - | Integration and Labeling*
Special'education-in the ha]f—dentury from 1930 to now changed in
several wayg. The most 1mpdrtant_hove_wés from categories and labels like
"mentally retarded, deaf, and speechdhandicap to a focus on the most eddca‘
: tionally refevantwattributes of exceptional children. During that fifty
= years it became, increasingly c]ean that the primary'attention of teachers
and principals should b€ on each child's present 1eve1 of academic per—
formance and the educat1ona1 mater1a]s and cond1t10ns needed to max1m1ze p
further growth, rather than simply on c]ass1f1cations like emot1ona11y d1s—-
,}(turbed,_visual]y impaired, or gifted. There were other changes. Specja]ﬁ
_: eﬂuqatjon brew; teacher'nreparatidn Became more widespread; reseerch and
. ;_ demgnstration projects f]ounished; children with very severe limitations were
sought out.andfidught; new instructional methods and materials were designed :
and di#seminated; parent groups grew in influence; state and federal 1aws
and funds strengﬁhened_progrems. Yet no change has such profound and far-
ceeching implications as did the turning'eway from excessfve'dependence upon
labels and categor1es and the turning taward a focus upon pupi] and environ-
mental qualities that were demonstrab]y relevant for day-to-dpy instruction..
Teachers - we]comed that change because it highlighted the 1Mportance of the1r b .
. funct1ons, ;t d1rected attent1on to what needed to be done in schoo1 with™, T"
and for ch11dren, 1t.encouraged psycho]og1sts, counse]ors, adm1n1stnators,
and parents to focus on the same concerns, and it 111uminated the s1m11an1ties

between children “off1c1a11y" entitled to spec1a1 educat1on and many other

- children who, though not clearly "in", so far as categories were concerned,

*This section covers Self-Assessment items 7-11.
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nevertheless profited from the same kind-of instruction.

Socio-Educational Norms and Professiona] Terminology
¢ « In educat1on as in the rest of society there are norms of behavior that
have major significance. Specific to educat1on, 1t is easy to recognize
. the importance of behavior§ ihat cluster around speed and thoroughness of -
learning, around high and consistent motivatfon foward teaéher-determined"
éggks, anﬁ around c6opération, compfiance, and personal and soc#el responsi- “
bility. To the degree that téachers, psycﬁo]o sts, and othefs in the§schools
put high value on those behaviors, they wiil va]ué and reward pupi]s‘who display -
them. That, in brief,_is how social novms are manifested.
~ Individual pupils wha do not adhere to the norms draw attention to
themse]vés. It s usua]]y'negafive]ylloaded attention. Pupiis who are
persisfént]y out of synchrohization with those norms acquire a high degree’
of visability as deviants. a,
When pup11 deviations.not only persist but also appear to have qua11t1es
in common, they may be g1ven names (e.g.: s]ow Iearner, behaV1or-prob1em)Q\_
The naméé that are assigned tend to reflect the professional backgréunds

o

; of the persons who study'thesé children. For example, what a teacher might .
call é remedial reading case, a psycho109ist might call a 1earning_disab111ty:
fr"u“ And Qhaf a pSychiatrfst_might call emotional disturbance,ra neurologist might
refer to as m1n1ma1 brain dysfunct1on Téachers migﬁt speak of slow learners
and mean the sae thing that pediatr1c1ans or clinical psycholog1sts call
mental retgrdation._ And what the teacher says-is meatur1ty pr lack ofg °
readiness, the speech and language c]ihicién might call delayed speech and
language. Expﬁessidns lgke these, especiq1]y some with*exotic name§ like |
- R T
. BRI o | o 28 IR  ‘1
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;dys1exia, stabiiize as parts of everyday language,_even-though their feanings
may remain vague. There is.a tendency to feel satisfied‘wheﬁ one has named 5

_ something, as though the naming 6f it were equivalent to explaining it.

. ‘A classic example is the expressibn‘"hyperactive ehild." Of éaual importance,
:though,,and adding to the confusion, is taat these negatively-Toaded ex- .
pressions acquire hgighpened significance whan_éhey are fastened to the
-~ affected 1ndjv1duals anatgiven'officia{ status in laws and educational
regulations. |
Spec1a1 educat1op labels generated through the "schoo]/soc1a1 norm vio]ator

L4

.process do have a number of usefu1 purposes. They can also have significant]y

P Fdetniménta] secondary results. The pro and con positions are summarized "
- B < . . J’-J.\!'i ' ' ) . ¥ ' "
) below. .0 T
Reasons for Employing Labels and Categories - Lo

Labels and categories can save time. Speaking of "a child with Downﬁ§
'Syndrome" or "who is prelingually deaf" or "who 15 autistic" indicates that
that youngster shows a distinctive group of phys1ca1 and behavioral charac-
teristics. That allows oaﬁ,to commuhicate qui?k]y and fair]&igrecisely
'about the child's present icondition, the origin of the condition, and the
approximate degree to which,tae condition_itsé]f can.be'altered{. In short,
‘some labels are sharfﬁand for diagnosis, etio]ogy, p%ognoSis That
information can sometimes be of he]p in p]ann1ng education, in counseling
parents, and 1n exchang1ng views with persons from other profess1ons
| There are 1ega1 implications, too. aétermining that -a certain young
. p;rson 15, by accepted definition, blind or has defective speech or 1§ ortho-
| pedaca11y impaired mayumake the individual e]igiﬁle for certain costly
< | benefity 1ike special educatian;.therapy, and rehabili;ainn._
-24-
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Some argue that categorizing and labeling are inevitable, beceuse
society and its agencies. (e.g.,_schools, health agencies) simply need them
to identify and to keep track of the "specia1“'peop1e who are helped by
unusual attention. tertain of these agencies exist solely to provide
particula™ human services (e.g.,—priyate schools for exceptional children or
sheltered workshops). Categories and labels with'officiel status are
essential for determining who shall be admitted to these agencies that main- Y

,'tain their budget% from fax-supported purchase of sek;ices. u

Also, wide]y—wecognized labels provide the focus for public-spirited
groups who wish to help (e.g., National Asseciation for Retarded 61fizens;
United Cerebral Pa]sy Associations, Nat1ona1 Society for the Prevent1on of
B]1ndness). Organizations like these mobilze and direct resources, both
human and financial, toward advances in prevention and ame]ioratien. If

- they did not use these emefion—laden terms perhaps their appea] to legis-
lators, fraternal organ1zat1ons and foundations would be less. Moreover, |
decategor1zat1on m1ght v1t1ate the involvement and decrease the comm1tment

“of the members "of these 1mportant citizen fprces. |

- Reasoris Against Emp]oy1ng Labels and Categories

" .
Those who use labels and categories certa1n1y do not intend to create :

problems.. Yet#the practice does produce a number of unintended and serious

&(

consequences. That is especially so when\the 1abels are both devaluing and
"offiEia]"‘aj khe ;eme time. 1

Studies show fhai the general lay public and specT?{c professional
groups think less well of handicapped persons than.of others (cf. Tliterature
identified in the b1bliography, also Jones, Jamieson, Mou]in & Towner, 1981).

‘ Sent1ments expressed may vary, but "handlcap" tends to be identified with

s . R -26-  4()




‘subnormal expectations: 1ncrea§ed social distancing, and feelings ranging
fromt pity to antipathy. Yet other studies show that_such_reactions are
inappropriate, notvjustified by how people with handicaps really are. Thus
when psycho1ogists, teacheré; and related Profess{ona1s deliberately c1§ssify
‘people as "deaf," "cerebral palsied,"."retarded)" or- "disturbed," no mgtter
how well-intentioned their'ﬁg;ives, the result can be an-Unfain general
depression of the indiyiduals' oppartunities as well Fs sociai and self--
éxpéctations'  | | .
Categor1z1ng peéple ca11s attention eTther to the overt or outward

man1festat1ons of their d1fferentness or to a covert or unnoticeable cond1tion
that, except for the 1ape1,.might not hav; been observed. Once'“off1c1a11y"
categorized; the 1abé1 tends to be used with unhegessary frequency, often
even replacing the‘person's name. 'With every use the label reinforces a
negative valuation,” further blurring the distinction between the individual
and the handicap. ' | . | - ' ,‘ |

" Persons who-need help with prob1eﬁs can bé_aided'without,the use of

diéparaging terminology to classify them. If the he1p'is-diretted at the

'specific problem itself there is less need for the labelingor categorization

_#of either people or problems. Moreover, assistance given on a "categorical

treatment" basis rather than on' a personal basis can be more harmful fthan
_ ‘ ..‘ﬁ
@

A

helpful, because it may not really fit the recipient.

Categor1es tend to be narrow and limiting. %hey exclude needfu individuals

who do not fall precise1y in the “officia1" s1ots Teachers, psytho1ogists |
and other members of the he1p1ng professions are distressed and annoyed when
arbitrary adm1;15trat1ve categorizat1on 1mpedes them from providing_ their
skilled assistance and SUpporé'to children aﬁd youth who obyious1y would

benefit from it.
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_Catégories tend to pro]iferate. .Also; they have their names changedé'
with bewilder{ﬁg frequency. Categorization for service eligibility resu]ks
in emphasis on the multiplication™of suchigroupings'and preoccupies pro-
fessionals with the assign%qp of peqp]e t97them. That draws professional
attfntion away from the broader éerspectives of- curriculum, school organiza-
tion, pupil management procedures (inclpding self-management), and the *°
upgrading of profeésional competencies that have the promise of improving
sghoo]ing for all children and yéqth while minimizing the neéd for sharp,
disfinctions between regular and special educatioq.

- Finally, labels and categoﬁies*like "héalth impaired," "learning disabled,"

"disturbed," "articulation defect," and "severely/profound]y impaired" ‘Q

have'l{tfle infrinsic value for teacher§,'psychologist§ or parents. Such
terms supply only vague clues_as tq the psycho-educational approach.needed
for education and rehabilitation. Much more detailed and specific iﬁdividual
assessment of the pupil and fhe environment is needed; if constructive action
is to be taken for the pupil. That ‘assessment and supséquent program
planning isﬁbest dqne without preconceptions stemming from~the stereo-

typing too readily generated by categories and labels.

Recent Developments of a Favorable Kind

The nagging sense that arbitrary labels may.unnecessarily-stigmatiie

- youngsters has stimulated moves to reduce their use and to dispel their

-

deleterious effects. Some have stopped using specific categorical terms,

substituting less opprobrious and mqfe'general ones like "developmentally

disabled" or "people with special needs." Forward looking states are L

funding educational help for handicapped children noncategorically, using
the costsiof appYoved programs, rather than approved labels, as criteria.
S | 227 '
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, “
Maintenpnceudf all children-in regular classes 5ﬁd schools, and bringing to
them the special education they need, also minimizes the need for categorira- y
tion and separation. |
In most cases labels have not been comp]ete]y discarded. Rather, théy
are used with more caution, éhd only when really required for 1nter—pro-.
fessional con;u]tation, for- administrative compliance with necessary 1 aws
and regu]atibﬁs and for interpretive counseling énd guidance with'pqrents;*
Sensitivity is growing among all professioﬁs to the detrimental effects
of the loose use of technical terms. When teachers or psychologists .~ , .
refer to chiTdren as "LD's" or "EMR's™ the public quickly adopts the same )
Tanguage, seldom considefing its demeaning impact and the cheapening of
human character such expressions imply.
It is rarely necessary to emphasize an exceptional condition in ordinary
d%séussions among professional persons:or in more general conversations,
so-phrases like "that hard-working deaf pupil" or "the outstanding blind
senior" are need]egsly-dispéraging. They tend to eguate the person with
the handicap. Nhen{such jdentification is essential, the "classification

effect" is minimized wlen time is t?ken to say “that outstanding senior, who

} is blind, . . . ." Giving the exceptional coﬁdition sécond}ry emphasis

‘ in one's day-to-day language usage, and invoking the name of the category
E - .only when it is truly relevant to the mattef_under discussion, can go far

toward [gﬁhmanizing thé application of professional terminology. It is a

small and subtle change with huge implications. Primani_émphasig_should remain
on the individual as a person, and only secondéki]y on the fact that he

or she may also be in some ways considerably different than "normal."
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Physical, Social and Instructiondl Integration

Characteristics associated with the individual child, rather than with
- - /

cétegorief of t?i1dren, play major roles in determining the nature and )
degree of the child's participation in the mainstream of schoojfng. For
texamp1e, thihk_bf these three yodngsters. ‘

ﬁgrx_must_spend 20 0f_each‘24 hours in an iron lung. She is personab}e,

well motivated, and a quick learner. Because the iron Jung is hot readily

portable, Mary spends practically all her time at home. She has a large,

Bright voom that has a telephone, radio and television. During school hours
= . ' B
f she is 1{nked to her tlasses by portable home-schoo] telephones, so she is,

in a sense, present and taking part in the regular school program. Teachers B

- . . \

can also visit her at home or talk with her individually by telephone as
needed. Classmates come to visit her, she votes 1n.c1és? elections and

she has "best friends" from school.

’ - , Fl - - -
. Mary is entirely in the mainstream, from the viewpoint of instruction.

From the social perspective she is not as integrated as she might be if
she were 1ndepe€ﬂent of “the iionb1ung. In the literal sense, she is not

physically integrated at all, for she is practically never on the school

)

grounds or in the school building.
Helen walks to schoo] with- her o]deﬁ brother and another boy who is
a ne1ghbo§/ She is unable to cover the seven b1ocks and three street

crossingd safely by herself, but she is deve1op1ng the skills that will 2

?
eventually allow her to do so. Also; 'she is learning to se19ct food and to

v - - | \ | | S
' feed herself at the school cafeteria, to recognize and respond to basic -

-~

spoken words and manual signs, and to enjoy simple g&mes and musica1vstimu—_
lationgith gthers whose attainments are much Tike hers. Most of Helen's /’;;

La N
day at- school 15 spent rece1v1ng 1nstruct1on in language and,soc1a1 and motor

234 :




skills that are pre-kindergarten in complexity. She sometimes vfsits for

short periods in regular classes, but more 6ften pupils froﬁithose classes

come to her c{}sé to:read to her and her friends there, p1axkgames,‘§1ng, o
show pictures, share refreshments, anﬂrtake part in othen=sdc1alizing ‘ |
behavior. In the physical sense, Helen's interaction is suBEtJnt1a1. She -

is actually in the school as much as any other pupil. In the social sense’

L
y

" there is also a degree of mainstream activity: Présumably it is possible

for .that to, increase, too, as she grows in social competence From the poq\t
“of view of instruction, though, the;e is 11tt1e if any inglusion. The
curriculum for He]en must pe, at least for now, at too elemental a Tevel

to afford much opportunity for individual or group learning activities in

any regular c1as;es. _

Eddie Toves soccer. He p{;ys most positions well, but he 11kes goalie
best. His team-mates are veny.fond_of him. They offer to help him with
school ‘work, but it hasn't done much good. ‘Eddie has a histony of poor
achievement and although speC1a1 and reguLgn_ﬁeachers have "tr1ed everything
with him, thére has been a consistent record’of little or no success. Yet |
Eddie keeps-smi1in;, keeps trying, and his:gOod attitude wins him friends
and suppont fth/}eéChers and,fami1&, eJen though- they di;pairigf ever sgeing
much academic aChievement. Most of Eddie;s schno1 day 1skspent ;n regular
classes, ntth_special assignments at which he works with a will, albeit
with 1ittle progress. Also, Eddie's helpfu] temnerament shows up in many
"ass1st" JObS he does for teachers and other pup11s, usually withdut having
to be asked. Edd1e is integrated ;%11y in the physcia] and social sense and

a1most completely in the instructional sense even though he makes little

|
)

‘progress 1n the last.
The category, label, or diagnos1s often bears little re]ation to what

B . - -=30-
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* education is needed by the child.

/T

all of these instances the educational manageﬁent pattern could have been

L
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That is well illustrated by referring to

the thumbnail sketches of-Mary,‘He1en, and Eddie.

ﬂgﬁx_was said to'be in an iron lung. That, itself, could have been
a consequence of‘a number of conditions such as poliomelitfs, traumatic brain '
injury, or sgina1 cd;d injury.- But the salient point really was the Mary
was géing to be'cohfined to her home for significant peridd of time. That
confinement could have resulted ffom an irfemediab]e cardiac condition, from

, . c e Y . ’
cancer, from tuberculosis, or from injuries in an automobile accident. In

essentially the same, differifg mainly in duratiomn.

In Tike manner, Helen might have been autistic, severely mentally

retarded, severly emotionally distUrbed,_or deaf. Yet the description pf-

"d{égnostic labels and professionally prescribed special educational programs.

her current level and fown of mainstreaming could. have been the same.

For gggjg; the "diagnosis" might have been minimal brain dysfunction,
mental retardation, dys1éxia, or learning disability. The téachers' e;forts
and Eddie's responses couid have been the same in any case. |

What is illustrated here is that there is no\néceséarx connection between.

Pupils with the same labels may need quite different education; pupils

receiving very similar special education may have very different labels.

From Labemjng,fo Lesson Planning

With the evolution from 1abé11ng to lesson p1anniyg came some surprizing -

realizations for educators. One was that there is little relationship

. between the name of an exceptionalscondition and the special education and

7~chi

services needed by the child. ‘For example, some,"blind" children need Brai11e

and others do very well with ordinaryvprint.' Another fact highlighted was that

v

en with quite different tags, 1ike educable mentally retarded,

‘3]"’4 —-\
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-'emotiona11y d1sturbed and 1earn1ng disab]ed might actually profit from
-'i:the same teaching methods and materials. That insight led quickly to another,
'name1y, that some fa]ter1ng pupils with no tags at all. were also he]ped by
”if:j_j | »'the,same.treatmgnt. In short, the_teach1ng approagbes that were first :

. déve10ﬁéd.for specific exceptiona]cond%tions were found to have a.lof in (/
common. whéﬁ inifia]]y seemed spééial proved much more generalizable than
origiﬂallywtﬁought. These realizations, and others like them, are rapidly * -
perﬂ?ating ﬁﬁerican education, but they sti11 have some way to go.

' Practiéing_educators are nowadays in transit between doing what they
‘werevtaught and adopting newer, more appropriate procedures. That applies
Qith sbécig] force to teachea educators and directors of inservice continuing
education.[ They find themselves strohg]y influenced by an earlier, well- i

.~

established professional gospel grounded in technical diagnéstic terminology

\d

and narrow specialization of corrective t&hniques tied to categoricé] teacher
// ce?tificétion. They recognize the need to ﬁbve to-a new professional
e position fou;ded on a base of bsychoeducationa] assessment of the learning
) : environment as-mUch-or more thén the child and guided: by general princ{ples
 )_, _ that undergird-a]] teacﬂﬁng and 1eérning. The g?ject%ve in brofessiona]
ceftiffEation is generic for specia],gducétibn-éﬁd fbr capability to work
with all exceptional children at a safe level for every educator.
Predictably, such major changes readi]y provoke professional misunder-

§ .
standings and personal concerns.. What follows is intended to provide orien- .

S . , .
tation to both old and new understandings about exceptjonal children to help
in the transition.. One highly important concept that is o%ieh a source of
mi sunderstanding is called maindtreaming, the topic of the next séctuan.
. -32- o
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” - The Meaning of Mainstreaming -

In the early 1970's it beéame common to- speak of the mainstream of
.public education when referring to the standard progression followed by the -
great majority of pupils from k1ndergarten through twelfth grade in the
nation's elementary and secondary schools. The ‘term had been used for many
years before by 30c101ogjsts, political scientists and historiéns to
indicate a principai(y'dbminant courSe; tendency, dr trénd, as in the phrase:
the mainstream of the nation's history. Probably because of the civil rights
activftie%,in_the 196&'5 and 1970's that emphasized the goal of integration
in all of American society, the time was ripe for a catchword that would .

“sum up the spirit of altivism and change being felt in 10¢a1 énd state
government, in trahsportqtionin building codes, in recreatiah, in pUb]fc
_health and we1faré, and in all of educétion- Almost overnight, it seemed,
various forms of the word mainstream appeargd in answer to that need in
speeches, newspapers, pOpu1af and 1eérned articles and books, and in everyday
conversation.

For educators, the mainstream was the regular school and its classes. To
“maihstream"_an exceptional Ehf1d became synonymogs with educating that
child in regular schools and classes, not in sepaiafe-specia1'sthoois and
classes. It mefant making special education portable and bringing special .
teachers, special materiaﬁs and‘Specié1'techn1ques to eXcebtiona1 children_ |
in’ regu]ar schools and c1asses, rather than moving tbe ch11dren out to

SR |

special places. . - | " =

»

.In 1976, the Council for Exceptional Ch11dren, a national organization -

., » _ : 1
with a membership of 60,000 teachers, psychologists, and parents, described

the school environment in which exceptional children .should be educatedlﬁn

. | . -33-
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4
an official definition'

Mainstreaming is based on the conviction that each child -
should be educated in the least restrictive environment
in which his educational and related needs can be satis-
factorily provided. This concept recognizes that
exceptional children have a wide range of special educa-

‘ tiona] needs, varying greatly in intensity and duration;
that there is a recognized continuum of educational
settings which may, at a given time, be appropriate for
an individual child's needs; that to the maximum extent

- appropriate, exceptional children should be educated with
nonexceptional.children; and that: pecial classes, _
separate schooling, or other remov#l of an exceptional
child from education with nonexceptional- children should
occur only when the intensity of the child's special
education and related needs is such that they cannot, be
satisfied ir an environment including nonexceptiohal ki
children, even with the provision of supp]ementary aids
and services. ("Official Action. . .," 1976, p. 43).

;

This statement envis1ons changes 1n both spec1a1 and regular education
toward individua]ized schooling for every child. Special education has
committed both energies and skills to the achievement of that goal. The
principle of inclusion progressively advances 1nto pract1ce Chi]dren and
youth are more and more merged for instruction and for other schoo] re1ated
activities. High qua]ity special education is brought more and more to
exceptional ch11dren, to the degree that they need it, whi]e they- are in
regu]ar classes W111 other ch11dren

These deve]opments are part of a broader common theme§ the greater
inclusion of exceptional persons in the mainstream of at] community ‘life.
§pecifica11y in educption they signify the reyersat of the'negatjve, rejection
oriented design that permitted the removal of some children from'the main-
stream of~educat10n and iso1ated them ih."spec1a1" settings. They'a]so
signify the demise of what has been called the “two box" theory of education,
that is, that there are two kinds of chZfdren——except1ona1 and norma]-—two

kihds of school systems: one "special" for the exceptional chl]dren and

-34-
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one "regular" for the normal children. In sum, the developments encouraée
a unifiedsschoel system in which excebtiona] children are. part of the educa-
tional mainstream.

Mainstreaming requires more than merefy placing handicapped children in
regular classrooms, however. Refusing to refer children to special education’
or simply dumping chitdren back into community schools or into regular classes
is a cruelty to everyone involved: pd"’s, teachers, and parents. Many
children would be p]aeed in envtronments where they would be poorly under-
stood and poorly educated. |

The locus of action in mainstreaming is the regular class and school; the o b
major effort required there is to develop and support the classroom settings
and progrems so that they can serve effectively the chi]dren who :have sbecia]
educationa1 needs. One ef the basic components of exempTary mainstreaming
progrems is.the-provision of individualized s®hool plans for all children, so
that appropriatE-educetiona1 activities are prbvided'to all students in—a
c1assrooh inc]uding those who might be identified as exceptional.

Broadly speaking, mainstreaming is based on an inclusive att1tude or
general pred1spos1t1on toward the education of children; that is, to prOV1de
education for as many ch11dren as possible in the regular class environment.

. But the regular teacher, a]one or with he]p, will not always be the optimal
.1nstruct0r for a]] pup11s, hence a full cont1nuum of instructional arrangements
to meet the needs of 1nd1v1dua1 children is integral to ma1nstream1ng However,
- each d1sp1acement from a regu]ar teacher to a spec1a11st in another»setting,

even in the same school, must first be Just1f1ed and negot1ated with the

é.

e
g
v pe
- Ya
Y

K\

student and parents.

Generally speaking, there are three forms of mainstreaming that may be

- -35-
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identified. They are physical space mainstreaming. sqcial.interaction main- . S

4_ streaming, and 1nstruct10na1 mainstreaming. The first, -physica]Ashace_main;
stream1ng, is the most elemental and the 51mp1est form. -Itmmeans that = N ol
'exceptional chi]dren are phys1ca11y present in the same ‘school buildinp as
other chi]dren - In its p1a1nest form, exceptiona] and other children
f'_; ‘ V attend the same school and use -its fac1ltt1es at the same t1me That give§ 1 '¥f~-f~;

N

opportun1t1es for ‘all children to recognize that they ‘are. citizens of the

< . - g

same wor]d—-that their 11fe spaces overlap--that they have much 1n common
Thus, be1ng educated in the same physical plant is the most basic kind or .
degree of ma1nstream1ng | \

A step beyond'simply being educated under the same rdbf is the next

form, social 1nteract1on ma1nstream1ng That entails not only being in the

] . | - same bu11d1ng, but it ca]]s for de11berate planned social 1nteract1ons,
arranged by the school's staff. . It means m1ng11ng of exceptiona] and other |
ch11dren SO they have many opp§rtun1t1es to get to know each other as persons
and to engage in common soc1a1 ‘relationships of ch11dren and youth.

The most.complex form is academ1c and §pec1a1 subject instructional

o o hainstreaming. It 1nc1udes attend1ng the same schoo1 (the most elemental

S - 1eve1),_p1us engag1ng in the sbc1a1 interp]ay ‘that is part of ordinary
schooling (the second level of“mainstreamtng): This third and highest level,

aeademic and special subject instructional mainstreaming, goes further.

>~ _
It ‘includes except1ona1 and other ch11dren being taught sk111, content and '

LI related subjects, 1nd1v1dualized to the1r needs, together by the same cadre
' : * : _ e S T

of teachers.

{ . ' - . R . - a . T e L i

K . Thus,'it;is feasible to ta?k of_exceptjona] children being physically .

"ih,the'mainstream,'while‘liv{ng and_being instructed primarily in the company |
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of other exceptional children. wFor~some youngsters, that"glemental Tevel "

IS
*

1s the greatest degree of malnstreaming possible.at a given time, An ex-

(&

amp1e might be a smal] group of autistic children, age 12 to 14, attending

a regular ‘middle or 1ntermed1ate schoo1 These cﬁlldren w1th a teacher | .

” -

and an aide, and w1th psycho]ogical and other consu]tant service as needed

et e A e e e e dieay]

mlght well occupy a su1te near the school's. center, located with proper .
con61derat10n~f0r their requ1rements It cdﬁld well be that al] of these_

: students requlre 1nstruct10n full time by specia] educators and are not able
v _

to partigipate at all with others in regular EﬁasseSx In fact, their char—

acterist1c selfacenteredness, their steady concentratlon on themselves,
J
their constant daydreamlng and fantasy;may render thgp virtually lnattentive

to each other, much less the busy swirl of young humanity populating the.

rest of the school. Yet }he reSpensive environment to which it is hoped

they can be taught to kespond is éonstantly avai]abje.
An example at the second or spcializing, 1eve1 might be a group of
ten to fifteen year old children who have markedly slow cognitive development

(are severe]y mentally r\tarded) and who attend school in their own assigned

space in a regular e]ementary schoo] ‘Their tesfher and aides stimulate
these youngsg\ns 1anguage deve1opment self=help in feed1ng, play, t011et1ng ;&
-~ and the 1ike These boys and girls may have ndt yet  reached the developmental -

1evels of typ1ca1 k1ndergarteners They are, however, responslve to attention,

mus1c affection, 51mple recreatlon 11ke rocking and c]apping, and they recog-

- nize and greet children and,adults in. the1r'surroungnngs “Fhus, there can

[\

benean1anul social 1nteractions wath the other p%p1ls in the sthool, if

" the 1nteract10ns are deliberate]y p]anned eng1neered to take place in ways

P
that are;mutual]y pleasing and_helpfuﬂ_to exceptiona] children and the other

¢

children.
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_ The most complex level of maiqstreaming, the,instructﬁonal level, can’
be_111ustrated in Wmany ways.' I11uminating exambTes aFe found among tota1ff
deaf ch11dren and amonggtota11y b11nd ¢hildren. -Modern preschool preparat1on,
techno1ogy and support systems are so we11 worked out ‘today that otherwise
normal ch11dren who cannot hear at a11, even w1th hearing aids, and

- children who cannot see at all, even with glasses, can enter kindergarten
at the usual age'and continuelthrough schoo1 without ever Teaving’ their
\\regu1ar classmates & Not all do, but thet is oﬂ;y-because the needed egd
available know-how, technical facilities and special education supbortfas'
not yét being brought.to them while they attend regular c1asses. The matn .
point:'though, is that certaiﬁ exceptione1 chi1dreg,.many more ttan dnee was
supposed can readily attain the highest level of mainstreaming. Th7f can
receive a11 of the comb1nat10n of regulak and special education they requ1reg
while going to school full time in reguldr classes with other children from
their own neighborhoods who are also receitiné high quality education. That
is possible because more.andumore of special education has been made portable,

so it can be brought to the child in the regular. class rather than the. child

needing to go-out to find the special education elsewhere.
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~as a young child but she did not let that handicap her." Or, "He was born.

‘Perspectives on "Handicap" and the Teacher's Role*

E 3
Fl

The term "handicapped" is employed in many ways, though the sense of

"hindered" br "impeded" occurs in most of its usages. ‘As a noun, handicap
frequently appéaés in eVeryday speech as a gynonym for disability, infirmity
or 1mpaifment. At the.same time "haﬁdicaﬁ" Hés another meaning: ; nof
inevitable consequence of éomg mishap. One might say, "She 1ost her paren£§
_ : 4 #
without a right leg, but that has been.no handicap." .
-The 1iteféture of education in America is inconsistent in its‘usagelor
the term "handitap,"' Spetia1 education as a part of professiona1 education
ishsometimes'referfed to as "9@ucatioﬁ of handicapped children." Moreover,
children éré-}eTeﬁred'to,‘fqr example, as "mentally handicappe¢;{;uemotiona11y.

. ®
handicapped," or “"physically handicapped" when it is really not clear

whéther "handicapped" carries the same connotation in each connection. The |
o "
f "disability" in such combinations as

/-~

"reading disability"-or "learning disability" or “phyéica1 disability."

"same is the-case for the meaning o

Stevens (1962) was. one of the first to spell out the differences among

:impairment, disability,-and handicap, and to show the linkages between their
physiological, psychological, and educational manifesations in a way useful
to teachers. Actording Yo Stevens, impairment is the phyéical defect itself,

¥

the actual condition of the tissue. . Example§ would be the absence of finggrs;

a severed nerve, a port-wine nevus, (a "hirthmark® of purplish colored skin

on the face), or a specific cardiac’disease. ‘

Disability is different from impairment ip that it is not a matter of

tissue. Instead, it'j§ a:matter of funqtion. It is 1iteka11y a lack of

. wa
<

i . .
\'..* T ' 2
This section covers Self-Assessment items 12-13. ' _ <

44 -
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some ability. It is a 11mi£atidn of the behavior directly dependent upon the
impairment. To continue to use the sé;é i1lustrations, -a disability associated R
with absence of fihgers is, in a general sense, lack of digital dexterity.

More specifically, there woLHd-be disability associated with ordinary writing

or -typing. The seyered nerve is-an impairment that could result, for instance,

fn a flaccid hand,,pfoducing the same disability that tﬁe gbsence of fiﬁgers did.

Cardiac disease inhibits energetic activity. The port=wine nevus, howéver,

could not bé considered to give rise to a disability, for no functional

failure or limitation is associated with it. So,impairments can exist without ‘
disabilities. ’ |
Sometimes, for primarily psychological reasons, individuais find themselves

unable to carry out some ordinary bodily movement. Perhaps the back is

bent forward and cannot be straightened, as in camptocormia, a form of hysteria ’

'qppéaring often in so1diers.- The affected individual walks with apparently

great difficulty. Yet there is not actual tissue impairment. A1l the

‘skeletal neuromuscu]ar equipment essential for an upright posture is intact

and in good working order. But the bent back syndrome continues. That is
an example of a disabiTity?without an impairment being present.
A handicap, then, is measured by the extent to which an impairment, _

a disability, or both gets in the way of normal living, including acquiring

<an education. Handicap is high]y'persona1, for it is the name for an indivi-

“dual's own reactions to the presence of an impairment or disability. The

central concept of handicap is this: It consists of the-individudl's own
interpretation of the impairment and the individuaj's ability to live with

v

that interpretation. Many people have impairments and disabilities! Only —_—

e

some people are handicapped because of them.

~40-
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There are at least four reasons why understanding differentiations sgsh.

as these is of prime importance to teachers. They/eemonstrate, for one thing,
that hand1cap is not'an 1nev1tab1e accompan1ment to impairment or dtsab111ty
T1m Feiock (Pennsylvania State Educdtion Assoc1at1on, 1975) lost the use of
both legs as a result O; spinal damage in a v101et motprcyc1e aceident. Though
in a whee1ghair he has a full time hegu1ar position as a teacher at Canton
E1emehtary School--a phyeica1 education‘teacherf Is Tim handicapped? .

A second reason for becoming conversant with these differentiations
js that they form a foundation upon which a teather'can bai1d interpretations
for counse1ing exceptional pupils and other pupils as well. Such a founda--
tion is of practical value when conferring with parents. The distinctions’
can be exp1a1ned to them, and their kn0w1edge of the differences can help
them deal with their children in more rational ways.

The thirq reason this concept is ihportant for teachers is its value
in working with other specialists. Physicians, typically, focus their
concerns on the impairment itse1f.* They try to correct or ameliorate the
tissue problem. Physical therapists and occpipational therapists:attehg mostly ‘
to the disabi;:ty. They help the ehi1d tp gain or to recover 55 much tuhction
as posstb]é through practice. They assist the-younaéter to learn to user |
prostheses and to master daily 1ivjng'ski]lé whose acquisition might ‘other-
wise be jeopardized because of the impair eht. Counselors work with the

chilﬂ chiefly in deve1opin§ a sound self concept and a positive feeling of

persona1 worth and self determination. Their efforts bear directly on the
8 -

- child's 1nterpretat1on of any actual 1mpa1rment and they attempt to strengthen

-f

b

Phys1c1ans who are members of the small but grOW1ng speciality ca11ed
rehabilitation medicine can be counted upon to take a broader view, in-
teresting themselves in psychological, social, educational, and: vocat10na1
factors in the case in addition to medical factors. :

-- 4



the child's ability to live as an effective person with that interpretation.
The teacher's work interrelates with the tasks of the other professionals
just named. The impairment-disability-handicap construct provides a con-

ceptual framework for cooperative and coordinated professional interactions.

TEdsom, thne momﬁwmflg“thﬁt"*“ _*“"‘."‘——’-

e u

the conceptual model can help them see how to formulate and coordinate

individualized educatjon programs for pupils in terms of minimizing handicaps,

regardless of the pupil's impairment. Teachers, therefpre,'focus their
efforts toward helping the pupils acquire educational skills that Céq be

employed both immediately and in the future to minimize the effects of
. : P4 ‘
impairment and to reduce the degree of handicap (Adapted from Reynolds & Birch,

F

w}977’ pp. 414-416).
S%evens' (1962) analysis of the meaning or "handicap" provides a solid

base from which to think about exceptional conditions from an educaiioha1
perspective. Each element in his formulation can be examined separately.
One may ask one§e1f, "Is there an imbairment? Can it be identified? Can
anything be done about the impairment itseif? What will happen .if nothing
is done?"  The answers to those ﬁdéstions 0bvious1y‘jead ﬁh different - | _‘
directions if the ippairment is a broken leg or if if is a malignant brain
tumor. .' | : 1 R |
~ The actual health-related management of each impaikmeﬁf 13 a<medical
peroggiive,_ﬁut’dealing'with the day fo day educational implications of the
disab%]itﬁes is a teacher responsibility. It is here that the follow-up
questigns assume importance. "Are tﬁefe disabi1i§ies.as consequences of
the impairmenf? Are there disabtlifies that appes; to have no ba;%s in

demonstrable impairment? What can be done about them? What will happen
-42- .
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if nothing is done?" Educationa]]y, too, the outcome questions are of ultimate
significance: "N111 there be a handicap? ‘Can educational procedures be
applied that will minimize that probab111ty? How can that best be done?

What if it is not done?" "As we said,,many peop1e ‘have 1Tpa1rments and dis-

abmlntles,“qﬂn1ywsome“peoplewapeThandicapped*because_of_them_pnoperﬂeduca;}on

is very often respopsible fon'that-difference-

//"\r_

‘Specific Exceptional Conditions*

- S

Unt11 recently the research and teaching of special educators concen-
trated a]nwi} entirely on specific exceptional conditions. A better under—
standing of a specific éondi?ion (e.g., cerebral palsy or menta] retardatioﬁ)
‘was expected to 1ead to sbecia] ways to educate children with that condition.

Diagnosticiéhs conVerged on 'the child. Educational problems were thought
of as residing in the child's unusal make-up. It seemed to follow logically
that educational specialists were needéd,_specia]ists who understood the |
child's ugiquequaljties. In-shorf,,if'there were a proh]em in educating
a chi]d, the problem was considered to .be the child's.-a property of the
chi]d's naturel The regular teachers' propgn‘invo19emenf was seen'as getting

the chiid "placed" in the hands of a specié]ist as soom as an exceptional

condition was suspected. That position still has vigorous advocates.

*This section coygrs Sé]f—Asses§mént items 14-18.
. _43-
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For many professionals, however, that way qf Tooking at exeeptional

children and their education has undérgone considerable modification.

Résearch about exceptional conditioys 15,.they agree, stild Qa]uab]e.Qﬁ

Specialists with rich and varied b;ckgrounds, too, continue to be needed.

But certain emphases are marked]y'diffe;ent, aeading to more realistic under-

[N [ S S —

~ standings and more -appropriate educational practices. - - -

%he app]icatigg of new knowledge challenges the-o]der.concept that
"the child has the probiem." Now it is acknowledged that the school and
the faculty, too,.share ownership of the problem with the child, the family
and thi!community. As a result, a tide of change is reshaping the way many
educators think .about exceptjona] chi]dréh and youth. The alterations ate
most evfdent-?h\the way the ownership of the problem %s viéwed and how that .
modifies the responsibilities of teachers, both regular and spec1a1. 
At the same time that multiple ownership of the prdb]em was acknow- j
ledged, another'major change was taking-p]ace; More attentibn was directed
¢ (a) to the similarities among exceptional chiTﬁyen and (b) to the 11kene§se§
between them and other children. That widened perspgctive was to have profound

~s -~

effects on educational planning and opefations.

In- today's predominant view, exl;ptional children, (in fact, ai] children) ™
are much more 1%ke‘each'other than different.* The sharp lines formerly
drawﬁ for educational, adminigtrative and 1nstructioﬁa1;purposesﬁamong
cafegories of giteptionalify have b]urredlconsiderably. For example;, many
~ ppocedures and_insgﬁgctional materials at_fifst thought uniﬁue]ylsuited to

deqf-chi1dreh_or-té¢ﬁﬁind cﬁi]dren,-haﬁé been used effectively with children
-.ﬁ- :

MThis is termed a predominant view because it is reflected in the majority of |

_ "survey of special education" textbooks published since 1976. . o

o e
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diagnosed as mentally retarded or fog learning disabled. Moreover, many of
the same procedures and materials have worked well with non-exceptional children,

too. When one asks, "What is spec1a1 “about special education?" the resp?nse X

must be, "Not as much today as 1ts long separat10n from the rest of education

-

might make one think." In fact, much of what prOVed effective in educating

Jspec1a1 children now appears as part of an exce]]ent regular e1ementary and

O . -

secondary school pract1ce (e.g., time engaged "on-task," "d1rect 1nstruct1on,

-~

re1ationship'between content covered and sk11lé«mastered). -
LLQ Spec1a11sts are still needed, but they nust have new team teaching, assess-

ment and consultation skills. There is much yet to be 1earned about effectiQe

educational procedures for many forms of exceptionality, Qf course. But there

is also much at hand for regular and special educators to apply for the benefit
of all pupils. The emphasis is upon cooperatively p1anned and executed activi-
ties in the regular school. |

13
Special education's most significant recent move was from pregccupation

. with categories like "mentally retarded" and "speech handicapped" to increased

focus on the educationally relevant attributes of exceptional ch11dren Atten-
tion of principals, teachers and psychologists moved from c1ass1f1cat1ons like
"emotionally d1sturbed " "v1sua11y impaired," or "gifted" to each chi]d s edu- |
cational status and needs, with less-reference to labels. That change is st111
under way . u

In the meantime, while spec1a1(educators were absorbint the initial shocks
of change, their c011eagues in regular class teach1ng ro1es have gone on th1nk-
ing abput except1ona1_ch11dren in categories: menta]]y retarded, gifted, deaf
blind, speech defective,. learning d15ab1ed; emotiona]]y‘dietrubed, crippled,
and many other grouns. These categories do continue to havellegitimate uses
and they will be detailed later. quever, some uses are no Tonger as appropriate

. y
as they once seemed.
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The most important concebt for teachers ng principals about exceptional
children is this: they w111 not achieve %Qitheir full potential unless
they receive special educational help. That is what binds all exceptional

chﬁjgrgg togefher; from an ed@E§t50”31<P91QPﬁ9f”V1§F: -

e e e e )

Not all exceptional children need support in the curricular areas. For

some, it is in commun1cat10n sk1115 11ke speaking or reading For others it

is getting around with, others (locomotion, mobility, and orientation), or

getting a]ong with others (persona]—spcia] skills). For many, it is a com}
' A4

binatian of these. But whatever the actual or potential source, exceptional

children have in-common the need for special assistance if they are to‘avpid

underachievement in important elements of schooling. The centrality of the

factor of underachievement without aésistance makes it crucial that educators
_ Y : _

think of exceptiona}_chi]dren not in terms-of.diagnostié categdries-but

instead in terms of the actual assistance needed to attain success.
P N




".. Terminology | | . ]

| Twenty—five years ago this module hou1d'have_started with/an alpha-

betical list of about fifty terms like autism, blind, cripp1ed; C each
) . ”“’“""“defined 1n medicoepsycho1ogica1 language. It would brobab1y’have ended

with another assemb1age of terms like'self-vontained class, itinerant
teacher, resource room, . . ., each def1ned in educational adm1n1strat1ve
language. In between,w0u1d‘pave been several pages devoted to specna1
education standards," by hhich would be meant, the regulations governing
classes.. These standarde usuaf1y detailed the names hy Which-spec1a1
education units Were_to be known (i.e., classes for the brajn-injured,
speech correction sérVice,'e1asseslfor the tratnab1e ﬁenta11y retarded);
.how many children of what ages were perm1tted in each one, the manner :in
which children m1ght be admitted, the teacher S qua11f1cat1ons, and other

- organizational items.

Textbooks of 25 years ago about exceptional children and their education
contained much of the same kind of information. In addition,(most of their
pages were-taken up by discussions of symptoms, facts and spechﬂations about
bhysio]ogica1'ahd psycho1ogica1hcauses, variousctreatments, and data about

the incidence and preva1ence of various illnesses and disorders.

~ That k1nq_pf 1nformat1on still ‘has its p1ace in teacher education. From.

. /,\\t1me to time, for examp1e “the planning.of a ch11d S educat1oaa1 program

involves participation by physicians and other members of .the hea]th pro-

fessions. An understand1ng’of health re]ated conditions on the teacher!s
[‘part can facilitate such planning. Some hea1th profe551onals not aware of

the adaptahiJity of teachersforfcurr1cu1a, propose excessive . Timits on

ch11dren's partieipatien in sehoo1 actirities OtherJtimes physicians

may over med1cate to reduce symptoms w1th the resu1t that the ch11d S

N 7
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learning potential is‘reduced. At still other times there is over-expec-
tdation aboﬁt the amount of responsibility teachers should take regarding
administering and monito%ing the effects of medication. If teachers and
principals are we]] informed about éxceptiona] conditions these_prob]ems
can usua]]y-be avoided and reasonable and realistic planning can be accomplished
from the outset. / ‘

A number 6f exceptioné] conditions (e.g., asthma, diabetes, epilepsy)
are occasionally accompanied by physical symptoms (chgking, coma, seizures)
that can occur unexpected]y during school time. If sthool pérsonnelware

aware ahead of time about such poss1b11it1es, they are much better able to

deal with these when they occur, and to arrange that other pup11s learn.

how to be helpful rather than fr1ghtened under such c1rcumstances

A teacher's familiarity w1th ‘the escept1ona1 cond1t1ons exhibited by
his/her studentg can also’ he]p educdte others. Children are naturally
curious about unusual things 11ke braces and hearing aids used by their
classmates. Teachers whépare know]edgeable can help satisfy that natura]l
interest in coﬁstruétive ways. As 5 resU]t, the child with the exceptional
condition is reaséUred by the'feacﬁer's supportive understanding and the
other pupils learn valuable lessons about human differences}'lessons that
they may apb]y iﬁ other circumstances later in theierWh‘lféés.

Teachefs and pfincipa]s'sh0u1daknow,'becau§e they are educators, that
knowledge about a subject streﬁgthens one's ability to deal with matters

that concern that subjeet; That applies directly to their own ability to

11 accommodate and to work with unusual children whose conditions might other-

\Yisé.bé strange; and possibly repulsive, to them. Their knowledge of the

e cept1ona1\yy helps them to see past it or through 1t to the essent1a1

'

humap child who needs and W111 respond to their teach1ng
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Parents of exceptional children, qlso, are much more ready to confide
in and to caopekate with.teachers and principals who show understanding
of their child's medical or psycholocha1 cond1t1on Repeatedly parents’ I
report that they respect and support educators who are able td 1nterpret‘ -
their child's condition obgect1ve]y, profess1ona11y, and with empathy be-
cause of their sound basic knowledge not_only of education but also of.
related medical and psycho}ogical matters. _ | .

It is sometimes neceseary, too, to interpret the situétioﬁ_of one
exceptiona1 child to another. Because a child is blind or deaf does hot‘
mean the chi]d autgmética%]y understands the plight of a schoo]ﬁate.in a
wheelchair’or one with sickle cell anemia.

As has been noted befote, it is part 6?'a sound liberal education for ' S
everyone to'1eaﬁn to understand human eXCeptiona]ity ana to‘héve a grasp of ‘
its meaning fot children and yoﬁth in the formative educational years.

Beyond that, for teachers, pr1nc1pals, counselors, and other educators 1t ' ~f
is espec1a3\y 1mportant because the rea11ty of except1ona1 conditions 1s

one with which they will be forced to dea] professionally frequently and,
hopefully, sensitively. - L .

Autism, blindness, cleft paiate, Down's Syndrome--these are:pért of a

\\//) ~ long 1jst of ﬁegl_teﬁditions. No amount of wishing or térmiho]ogy changes
-will make them go away or ameliorate tHeir gfating.jmpact on personai or
family life. Because such conditions are ceﬁtain‘to surfaee in the dai]yr .-
lives of. most Ameriean faﬁi?ie§, all teachers and'principa1s, as well as
informed othere, must recognize ehd understand them.
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Educat1ona_/Lega1 Definitions of Hand1cappjng,Cond1t1on . o ' | o
Federa1 1egi§1at10n that def1nes "handlcapping condition” has been very
1nf1uent1a1 mainly because adherence to the, federa] deﬁnitmn determined - o __+
whether states received financial support from the Congress to help edutate |
exceptional children Three recent 1aws and their regu1at1ons show the -
directign the Congress and the Department of Educatlon took in such definitions.
‘The Education for A11 Hand1capped Ch11dren Act (P.L. 94 142) defined
hand1capped~ch11dren as ". : .mentally. retarded hard of hearing, deaf, speech
) impaired, visually handjcapped, seriously emotionally d‘sturbed orthoped1ca11y
1mpa1red, other hea1th 1mpa1red deaf- b11nd multi- hand1capped or haV1ng
specific 1earning d1sab111t1es, who because of these 1mpa1rments need spegial
\ education and re]ated serv1ces ! |

™ .
The Rehab111tat1on Act of 1973 (Regu1at1ons for Sectwon 504) defines a

e N
LS

handicapped person as ". . .any person who has a physica1 or menta1 impa1rment , N
wh1chﬁ§ubstant1a11x 11m1ts one or more major life act1v1taes, has a record
of such 1mpa1rment or is regarded as hEV1ng such an impa1rment " |
The.Vocat1ona1‘gducat1on Amendments of 1976°(P.L. 94-482), in its regu-

Tations, used the expressjon handicapped to mean ". . -2 person who is:
(1) méntally retarded"(é) hard of hearing; (3) deaf; (4) speech impaired;
(5) v1sua11y handicapped, (6) ser1ous]g emot1ona1ty disturbed- (7)‘orthopedtca]ﬁy*“***“ ';
1mpa1red,\or (8) other health 1mpa1red person or persons with spec1f1c |
| .1earn1ng disabilities.’ v whoﬂéfby a req'\ of the abgve (1) reqmres specia]

. educat1on and re]ated serv1oés and (2) cannot succeed in the regular 'vocational
education program w1thout spec1a1 educational ass1stance or (3) requ1res a
mod1f1ed vocat1ona1 educat1on program

From the point of v1ew of -the Federal Congress there has been very 11tt1e
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room for question about what "handicapped" means for educators. It Féférs
to any'member of the.listed groups who, because of the .1imits imposed by -

the condition, needs special help in regular or vocational education. :ﬂ?

e

Identifying Exceptional.Conditions in Children

E

Tw¢1veiexcepf10né1 conditions are most widely recognized in federal
and state spec1a1eeducat1on 1eglslat)0n and regulations. }hey are the eleven
l-fdhnd 1n P.L. 94-142 p1us the g1fted qu talented4 defined in P. L. 93 380 and
it regu1at1ons v |

An 1ncrea$1ng number of states recognize g1fted and talented children
and youth to be 1n need of spec1a1 educat10n For a time there was 4 semant1é '
block to progre$s because of apparent dissonance when gifted and talented

ch11dren were coup1ed with "handicapped" qb*1dren That problem d1sappears,

| however, when express10ns like ' §pec1a1 ngeds" students or "exceptj07a1"
;tUQents are used to include them all and when it becomes clear that fhe _
aﬁtdg} educafional challenge regarding'these-pupi1s is to desigh and apply
individua1%zéd education; consfderedithat”way, they- all present a challenge
to th% éducation;1 system. - |

Educat10n in the Uc/{ed States has been v1ewed traditionally as a state
fuﬁct10n, thus each state -has 1ts own way of descr1b1ng exceptional cond1t1ons
fqr educat10na1 purposes: There is enough commonality from state to state,

however, and state términology is simi]érrenough to federal termino]oéy, that

the federal definitions will bé used here. o .
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SJABLE 1: Definitions of Exceptional Conditions from Public Law 93-380
: r
and Public Law 94-142 and Their Regulations

rd

CONDITION : o DEFINITION - e,

Deaf _ | | "Deaf" means a hearing impairment which is
SO severe tﬁat the child is impaired in
processing Tinguistic information through

~ hearing, with or without amplification,
which adversely affects educatiqna] per-
A | formance. i} | 4

‘Deaf-Blind ‘ ' "Deaf—b]jnd" means concomitant hearing and
Qisua] impa%rmenis, the combiqatian of
which causes such severe communicatioh and s,
other developmental and educational problems °

that they cannot be accommodated in special

‘education programs solely for deaf or

‘blind children.

Gifted and Talented o fGiftéd and talented" means chi]dren and,

where applicable’, youth who are identified

at the preschool, elementary, or seCondary\

level as (1) possessing demonstrated or

potential abiﬂjt1e$_that give évidence of
N~ high performance ‘capability in.areas such

as intellectual, creative, spec;fic_academig

or 1eadership ability; and (2) needing

e
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CONDITION

DEFINITION

Hard of Hearing

Mentally Retarded

—_—

Mu}t{—Handicapped

.

differentiated education or services

L(beyond those provided by the regular school

system to the average student) in order

to realize these potentialities.

"Hard of‘hearing" means a hearing impairment,
whether permanent or fluctuating, whiCh. |
adverse1y'$ffects a child's ed&cationa1
performance but which is not inc1uded:under‘

the definition of "deaf" in this section.

"Mentally retarded" means significantly

subaverage gegsraT intellectual functioning

- existing concurrently with-deficits in

adaptive behavior and manifested during the
developmental pefiod, which adversely affects

a child's educational performance.
{

"Multi-handicapped" means concomitant im-
pairménts (such és mentally retarded-blind,
mentally retarded-orthopedically impaired,

etc.), the combination of which causes such

. severe educational problems that they cannot

be accommodifed in special education pro-

grams solely for one of the 1mpa1rments

The term does not include deaf-blind children.
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CONDITION

DEFINITION

&

A

Orthopedically Inpaired

Other Health Impaired

Seriously Emotionally
Disturbed

P

"Orthopedically 1mpaired“ means a severe
orthopedic.impéirment which adverée]y
affects aahhild's*edqéational pefformance.
The term fhc]udes 1mﬁairments caused by
congenita]_anoha]y (e:g., clubfoot, ab-
sence of some.member, etc.), impairment
from other causes (e.g., cerebral paisy,
amputations, and frictures br burns which

cause contractures).

"Other health impaired” éeans Timited
strength, vitality or a]ertngss, dué to
chronic or acute health problems’such as a
heart condition, tuberculosis, rheumatic
fever, nephritis, asthma, sié%}e cell anemia,
hemophilia, épi]epsy,;}eéa poisonjng,
leukemia, or diabétes, which adversely affects
a child's éducationél.ﬁérfdkmaﬁce.

"Seriously emotionally disturbed” means a

condition exhibiting one or more of the

following characteristics over a long period
of time and to a marked degree, which
adversely affeéts educational performance:
(A) An‘inability to 3farn which_cannot be
s -
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CONDITION ' o DEFINITION

exp}ained by intellectual, sensory, or
health factors; (B) An inabd1ify to build or
maintain satisfactory interpersonal relation-
ships with peers and tedchers; (C) Inappro- -
.priate‘types of behavibr or feelings under’
no;ma1 circumstances; (D) A general pervasive
mood of unhappiness or‘depression; or (E) A
tendency to develop physical symptoms or:
fears associated with personal or schdol
problems. The term includes children whb
;re schizophrenic or autistic.* The_térm
does nof‘inc1ude children who are socially
v - maladjusted, unless it is determined that
“they are setious1y emétiona11y disturbed.
Specific Leﬂrning : "Specific learning disaﬁf]ity" means a d{§—
Disabilities '
order in one or more of the basic psycho-
logical procésses involved in understanding
or,in using language, spoken or written,
which may manifest itself in an imperfect
ability to Tisten, thi&k, speak, read, write,

_spell, or to do mathematical calculations.

-

* .
A January 16, 1981, Federal terminology change moved "autistic" into the "other ;@@=A
health 1mpa1red" category to reflect ". . .expanded knowledge of autism." Not 5
all autism is associated with severe emot1ona1 disturbance, Whether most states

will follow that change is uncerta1n
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. CONDITION 7 DEFINITION

. The term inc]udes such conditions as

. perceptual handicaps, brain injury, minimal
brain dysfunct%on, dyslexia, and develop-
mental agbasia. The “term does not incJUdg

% | children who have learning problems which -
are primarily the result of visual, hearing,
or motof}ﬁgndicapé, of mental retardation, '
or of environmentat, cu]turéﬁﬁﬁorreqpnomic‘

v
p _ disadyantage.}

t Speech Impaired "Speech impaired" means a communication dis-
order, such as stuttering, impaired
- articulation, a language impairment, or a’
‘ | . \ . 3 - N »
‘ voice impairment, whjch adversely affects:

a child's educational performance.

Visua11y§ﬁanaicapped . - "Visually héndﬁcapped" means a Vvisual im;
| pairment which, even with correctiop, ad-

verse]& affects a child's education$1 per-

formance.. Tbé term“inc]uaes both partially

seeing and blind children.

Source: U.S., Federal Register, Vol. 42, No. 163, August 23, 1977, pp. 42478-
42479, and Vol. 41, No. 89, May 6, 1976, pp. 18660-18661.
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Obviously, it is no Qimpie mattsr-to Tocate all the children who need
special education and re1afed services because of one or a compination of these
exceptional conditions. One major role of the tepchek is to be alert to
instructional situations in which their own skills may need to be,supp1emented.
Seeking assistance from a colleague from special education or school psychq]ogy
or school health services is a sign of ‘responsible professional behavior.

Very often, too, it leads to the identification of énd to 1hproved educational
opportunities for exceptional children. | |

The importance of a careful, thorough, étép:by—étep, detailed analysis
of the child's characteristics is highlighted in P.L. 94-142 by specific
guidelines, as follows: - ‘ |

"tests aresgsovided and administered in the student's native

_language and validated for, the purpose for which they are used;

M"tests are administereq/égp seiected to best epsure that the sk{11s
of a student with a sensory or physical impairment are reflected,
rather than the student's sensory or physical limitations; ?
."no single test shall be used aévthe sole criterion for placement;
."a multidisciplinary team -or group of persons;ﬁnc1uding the
‘c1assroom teachep(s) or other specialist with inow]edge of the

disabi1it¥; and |
Mstudent fo be assessed in all areas related to the suspected
'disabi1ity including, whep appropriate, health, vision, hearing,
social and.emotiona1 status, general intelligence, academic per-
B fopmance, communicative status, and motor épi]ities."
| These and similar-safeguards of objectivity and accuracy sh001d‘app1y,

of course, to all children under all circumsténces. They are proper and

sound in and of themselves and professional educators should apply the
_ . \

"57"’ r
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concepts whether or not they are required by law.

Imp]ications of Exceptional Conditions .

Parents and other close neli:jrgs face vexing questions about chi]dren

and youth wifh exceptional conditions So\do the children and yoyth themselves.

* Both frequently bring those questions to their conferences with teacher. The
questions often reach far afield from dgtters of progress in the school
curr1cu1um as such.

@ .
Teachers, confronted with often-disquieting inquiries, cannot be expected

to supply expert censultation and counse]igg;gg_sqch-diverse and'complex-matters ST

as making vocational plans and choices, arranging frusts, relationships with
brothens and sisters, or advice on eex behavior. ﬁTeacners do, though, need
.to be'abje to appreciate such problems and to respond&understandingly. .

Knowledge about the medico-psychological aspects;of exceptional education
can be of real.help'tq prepare teachers to deal with worried paren%s and pupils
at a safe 1e;e1 and to field their 1nquiries with sensitive objectivity,

without becoming personally troubled. What is needed is a Tevel of under-

standing that gives teachers confidence in both reassuring families andlin

i
;
H
i
PR |

making‘correct referrals. The brief summanies about the conditions listed
in Table 1 and in what fo]]ows_hene are designed to provide a first step'

toward acquiring that knowledge base.

-DEAF AND HARD OF HEARING |
The educationa] consequences of hearing 1mpa1rment depend largely on the
\ inddvidual s age when the_]oss occurs. A person born deaf has d1ff1cu]ties-

\

\ in both language and.speech development not experienced by those who become

deaf after learming ‘language and speech in the usya]/Wayw' Individuals born

~— | deaf are often referred to as congenitally (or prelingually) deaf while
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those born with ndrma]’hearing_ﬁut who ]ategggose it are_c;11ed the adventitiously “
(or post1ingua11y) deaf. |
. In medical diagnosis and treatmént'sensory~neura1 deafness designates

nerve deafness; sound gets transmitted to the inner’gar but goes no further.

Hearing impairment resu1tsﬁF;oh‘damége to the auditory\nerve pathway to the

. brain. Causes of this type of damage include meningitis, thincompatability'
between mofhér and fetu53 pertussis, influenza, measles, trauma, and herééitary
factors . | o |

Conductive héa;1ng losses. resu1t wheﬁ sound waves fa11 to be transmitted

to the ipner ear. Congenital malformations, infections, f1u1d in the middie

eaé, and bony growth in the middle ear block vibrations before they reach ¢

the jﬁ;er ear. Two other common causes are midd1é ear infections and otosc1erosis. -

An' Jndividual may suffer a mixed loss, a combination of conductive and sensory-

-neural. | S

Educational Implications

Educationa1.modifications'for students with mi]d hearing losses inc1ude.
assigning a front seat, facing the child when speaking, outlining materiq1 |
on the chalkboard, and making assignments in wr1t1ng The crucial heed is
for cilear commun1cat10n between student and teacher to facilitate 1earn1ng
Deaf and hard of-hearing students experience prob1ems in acquiring express1ve
-

1anguage; good communfcation WS? both receppive and expressive language com-

~ ponents.

The most common measuﬁes to jmprove deaf students' 1anguage skills are

s
1Y [

“the provision of dev1ces that amplify sound and educationa] programs to train .
) Wn lipreading (also called speechreading), manua1 sign language, or a comb1najwwwwﬁf~4“f

: f - ' e N TR '
tion called total commumication. Hearing aids ought to be prescribed and -
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fitted by professionals. Children now use hearing aids from very young ages
to. grow up in a "hearing world" and .to benefit from auditory learning.
Speechreading apd manual sign language is taught in moét'commhnities by colleges,

)l

vocational training centers, and -universities. Interpreters can be provided
full time for children in regular classes.
Deafness is expensive. The cogts 6f appliances and o% 1im1ted abi11fy
to negotiate in_the marketplace put.special burdens on the deaf‘pe6p1e,
espec1a11y those who do not learn to communicate readily. Many deaf and hard
of hearing work at job;_requiring far less education than they have; they
are underemployed, 1argé1y due to.connmnication d1ff1cu1tfes. . L —
Most students with hearing impairments can be_educated, with special
help, in regu1ar E1a§ses. Following are suggestions for the regular class
teachers.
A. Make sure that hearing aids fit properly, have fresh batteries
and are used when necesgary. The hearing aid cannot completely ‘
normatize hearing; some distortioh is inevitable, since all
sounds aré amplified. |
B. Arrangé seating at the best advantage and permit changes -
so the hearing 1mpa1red student can face. the teachqr.r En-
coufage watching the teacher's face; the be£ter ear should
be toward fhe teacher and class. \
C. As much as possible, the teacher should face hearing impaired
| students. The use of an overhead projector rather than the
chalkboard is encouraged 1n\;his regard. Speqk n0rma11y and
distinctly. | | “
" D. Fatigue should not- be 1ntehprétéd as a lack of 1ntergst.

Auditory impairments requike students to expend considerable
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energy to "hear" others.
E. - Rgphrase and restate oral information. They may need a.word or
phrase repeated.
F. Evaluate the performance of students with hearing impairments
accordiné)tb the standards\;mployed with the rest of the class.
b Allowance for only the level and method of instruction should be
made. | ' o g F
P G. &yse a "listening he]per" or “buddy” to provide special help where
it is needed, such as taking notes or record1ng what is said over.
the school's pub11c address system:
% H. Discuss new materiaTS or assignments with hearing.impaired students
béfore class time. Pnactice gettingifhe attdption of the «child

before giving instructions.

I. Include these students in extracurricular activities.

The curriculum of the_deaf.and hard-of-hearing student need not be

4

‘different from that designéd for the hearing student except for the"deliberate

teaching of communication skills and acéommodatgons to make good communication
< - : ' g : .
feasible in all circumstances. Individual differences in talents and intelli-

gence exist among those with hearing impairments,. just as they do among those
who have normal hearing. In prOV1d1ng for the educat1on of the hear1ng 1mpa1red

student, the instructor needs to make adjustments similar to,those for othef

]

students.

BLIND AND VISUALLY HANDICAPPED

The important fact is that a v1sua1 1mpa1rment can 11m1t the student S
ab111ty to function, in schoo]. A student who cannot use standard reading \

X
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material because of a lack of visuél acuity is considered visually handiqapped.
Techniéa]ly, a legally blind student has central visual acuity of-20/?09~qr
“less in the betﬁer eye after correction, or has visual acuity of more thaq
20/200 if there is a visual field defect in which the widest diameter of the
field subtends an angle no greater than 20" A‘]ega]ly b1ind student tan see at
20 feet'what ; norma]%y sighted child sees at 200 feet.

Such definitions have‘little utility for teachers. Educationally relevant
definitions should indicate how students will function in school. It is more
usefu]'to-defcr1be three groups: 1) those with no useful vtsion who are educated
through‘other\sensory modalities, 2) those-w1§p useful v}giéﬁ“but-whose majqr
avenue of learning may still be through senses other than viéion, and 3) those

1]

who can learn through visual media even though their v15106 is severely, impaired.

Another educational definition suggestSIUSing the term print reader in lieu

qf pg}tially sighted, for one who can use printed material (Which is enlarged
v . _

or read with special magni}ying aidé) és a primary learning medium. Students

‘would be considered blind or Brai]]e—readers'if they must use nonvisual materials

" such as Braille or audiotapes for learning. Misunderstqndings can sti11 occur
bécause many Braille-readers learn to read print and function by using both.
Also, some students with special tacti]e and/or visual perceptuat#problems may
not 1earn)to read either Braille or print and must ‘depend on listening skills ’

. for learning. But the use of these more education—oriented terms is preferab]é
to the medico-]eéa] ones. " |

Emphasis “is now placed upon dsing regidqa1 vision to the maximum to increase
visual efficiency. Trying fo‘"savé" what.visibn.a person has by not using it is
lcdunterproductive. Disuse decreases visuai functioning. P]anned_visuai ex-
perience, while it does not improve'existing vision, can 1mpkove the ability to

use what yision there is, thus dneréasing visual efficiency.

c 62-
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Educational and vocational goals for visually impaired students should
be essentially the same as those for other students. The teacher must
strive to cabitalizé on what vision.is available and tp:buiid skills that

_+will enable them to participate in iife's opportunities to the fullest extent

possible. Another is to_prepare them to function at optimum levels of re-
munerative employment. | '_ .

There are also attitudinal barriers largely created by  sighted persons. v
Most troublesome are diﬁcrimination in job opportunities, lowered expectations,
and misguided co@passian”TheSE restrict normalization by reducing oppor-
tunities and by constricting thé ;e]f—image. Visually impaired persons are

capable of much higher functioning that is often believed by the pubiic,

Educational Implications

Students with visual impairments have-been aducated in regﬁiar'ciasses
for more than half a century. They are among the easiest of all to mainstnéa:'
effectiteiy .EduCators realize that these students can work with sighted
students with minor modifications and adaptations in the educationa] program.
. Yet, they are by no means a homogeneous group with a set of common 1earning or
behavioral characteristics. Some need only materijal adaptations such as
Brai)1e or large t%g Others need special personnei mateniai and curricd?dm..

' Some may.- have disabiiities in addition to vision which further complicate the

education programming.
Biind ess requires students to learn through hearing, touch taste, and
smell. Curnicula are adapted_to these modalities, in terms of content and

4jals. Content additions to the curriculum include orientation

specialized m

and mobility, daiiy living skills, tactual discrimination, sensory awarengss,
)

and training to use the abacus, Braille, and 1istening skills. Specialized
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materials used by b]fnd students 1nc1ude ta]king books, audio and sensory

-aids, slate and stylus, time compressed recordings, thepwoform maps raised

" clock faces and Braillewriters. Adaptations for Tow vision 1nv01ye the use €

of 1arge print texts, use of magnif?ers (inc]uding those producfng words in
white on a black‘backoround), and eﬁpnasis on good listening skil]s.'
Hints fon teachers dinclude: /
. A. Ca]] .the student by name when a comment or a question is
" directed to that student. |

B. Begin all 1nstruction at a cogfrete level and. keep it ‘there

e as much as poss1b1e Use field trips or bring manipu]ative'

materials to class in order to‘prOvide a-wide range of ex-
periences. |
C. Tape'lectures, tests,- reading assignments‘or have them trans-

ferred to Braille or large print, or utilize volunteer readers.
) i . - ; { , . . B
Physically accompany the student through gross motor activities,

-

including physical edUcationg if necessary; but do not ‘exclude,

* - them from phsycial'actdvities, Running, jumping, wrestling,
% N :

swinging, rolling, gymnaspics,“dancﬂng; swimming, etc. will .
. ) i &
- enable children with vision impairments to interact with others
. physdca11y which in torn .dévelops .a

l o

In art, emphasize tactile act1v1tiesﬂ5

ch as* c{ny finger paint-

‘ing, weaving, co]]age and paper sculpture . .
D. " Give preferential seating. Exp]ajn any rearrangénenf'in
“furniture. Listening ?i importanﬁ- thus room noise snould\be
kept low when s/he is depending upon this 1earning modality - '(_
Remember how much information is genera]]y conveyed visua]ly
-64-
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Students who are visually impaired may need much more verbal and

‘tactual fnteraction to get the messages that their classmates p1ck

¢ ' ’ up visual]y, -

ORTHOPEDIC IMPAIRMENTS AND OTHER HEALTH IMPAIRMENTS
. i . . .
Chi]dren with orthopedic problems and others with health problems are,
medica]]y, two distinct groups ~ The two are considered together here since .

B many need the same adaptations of -the learni g environment.

'? | Cerebral Pa]sy resu]ts from brain damage beforg, during, or after birth
from- poor materna] nutrition and hea]th blood type 1ncompat1b111ty, anoxia, or

b1rth trauma. The damage is to the areas of)the brain that affect motor
h a‘? “"

control of groups of muscles.

The American Academy for Cerebra] Palsy 1ists these types of “cerebral

palsy:
Spasticity (1ncrease in muscle tone),

\ — r  Athetosis (s]ow wr1t1ng movements which conf]ict with voluntary movement),

Rigidity (extreme stiffness and tenseness of extregjties),
) : »

Ataxia (poor balance, coordination and'difficulty with depth perception),
Tremor (regu]ar and rhythmica] involuntary shaking m0vements)
e -~ . Atonia (1ack of" muscle\tone “Timpness and f]accidity), and

Mixed (combination of dther forms).
. \; ] = Y ' . :
Mental retardation, learning“disabiTthe§} emotional problems, seizures, visual

impairments, auditory 1mpairments, and speech impairments are frequent]y
L 4

associated handicaps, but the affected ch11d may have none of them.

»

P : A congential anomaly 1is an-1mpairment present at birth. The_chiid may

be without ‘an appendage or. with a deformed appendage, such as a clubfoot or
clubhand. The condition may be inherited or be environmentally caused,

- e «{ : -65- .
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Spina Bifida is a condition in which certain bones of the spine fail

to form epmplete1y, It is usually treated surgically immediately after birth.
The disability can vari‘from little or none, to paralysis of the legs, im-
paired autonomic nerveus system functioning, difficulties with bowel and
bladder control, to lack of sensation in the lower body.

Spinal cord injuries may result in paralysis. When quadraplegia results,’

control and sensation in the arms and everything below that point 1§ lost.

When control and sensation is lost in the legs, it is referred to as paraplegia.
. i {

In both conditions, there is usually loss of bowel and bladder control and

often loss of sexual func;ioning. Other problems, such as physica1,deter10ratf0n

- of muscles and presiure sores from wheel chairs or braces, arise because of

. _ -
the paralysis and loss of sensation. i

Amputation -is the removal of a limb or a portion of a 11mb. It is

usuai1y followed by the provision of a prosthetic device (artificial 1imb).
When the device has been fitted and the child has been- trained to use it,
the result is considgrable recovery of: function. o

A contracture is a perﬁanent shortening of a muscle. A student méy

have a permanent dis&b111ty or a deformity as a resu1t

" Health 1mpa1rmenf; inelude many - conditions both acute’ and chronic.
This section présent’s descriptions of several conditions with_which the
educator may wish tojBeCOMe move familiar. Notﬂ911jgne\hea}tnﬂ1mpa1rments =
educators encounter are_inc1ude&,‘due to their diverse nature. Some are
re1at1ve1y rare. ‘

Ag;bmg_appears as recurrent attacks of - ]abored breathing accompanied .

by wheezing anﬁ coughipg. It is an a]1ergic condition of the lungs, A]ong

with .the asthme,jthe individual often exhwbits other allergic problems such

. 85 eczema, hayfever, hives, and food 1nto]erance An asthmatic attack can

4 - A

-66— \

] - 5.

s .- * N - ’ - .
- - : . D) : .
. [N . - . :
.‘ ] . . . . A . . . . 'e‘ - " - .



be a frightening experience for the observer because of the struggle and

/gaSping for breath, the color change, add the distress displayed by the child.

Asthma varies in severity. Generally, asthmatic students will regulate them-
selves. .
Epilepsy is a condition produced by various diseases, tumors, or injuries

A

to the brain. These-injuries result in electrical discharges from the

" brain, called seizures. The common types are:

Grand mal is the most. dramatic type of seizure. The person
expefiences violent convulsions and loss of consciousness.
Episodes are often precededtby a warning (aura). It may be
a visual, auditory, olfactory, abdominal or other sensation
that thgﬂggrfgpf?ecognizes. Therre§u1ts are (1) abrupt loss
of consciousness; (2) tightening of the muscies with the
body rigidly exteéaed (tonic spasm) for usually one to three
minutes; jerking movements of the head, arms_and legs
(chronic convulsion) Tasting two to three minutes; (4) a
péﬁiod of returned consciousness with or without confud?on;
and (5) a period of sleep. Frequency of seizures vary from

one per year to many a day. .

Petit mgl_{; the second most common form. There is a sudden

fleeting loss of conscioq?ness or a change in posture or
muscle. tone, without warning. Typically, there is ﬁothing
more than a momentary gap in the person'svactivities with a
related gapiin‘memory. |

Jacksonian seizures begin in one extremity or side of the
/

face and progress thraugh the arm or leg of the samefside,

usuaf]y without loss of consciousness.

Co - -67-
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Psyéhomoto% seizures result in behavioy that is purposeful but

not relevant to the situatién. The person may act as 1f 1ntox1cated-
or may engage 1n,p¢rpose1ess motor movements. The persbn has ﬁb |
- memory of the 1néident which usually 1nsts only a few q}nutes \
Orfe out of two hundred people are epileptic. Approximately 75 percent have
their first seijzure before the age of 25.

# Diabetes may be due either to the 1nali11ty of the pancreas to produce .°
enough insulin or to the inability of the bod; to use properly the insulin ‘
produced. In either case, excess sugar accumulates in the blood (hyper-
glycemia). Diabetes affects approximately 3 million people in the United
States; about 4 percent hive onset in childhood. The most effective control

of the disease is obtained when a balance of insulin, diet, and exercise

is achieved.

14
. o

This is a partial 1ist. Teachers Shou]d know all they possible gan
about a given child's impairment in order to help the pupil and his/her
peeré to adjust. Teachers should be taught to seek actively this information

which not readily available. ,;/

Behavioral Characteristics

Orthopedicsor hea]th_handicap does not imply mental handicap and it
does not always imb]y educational handicap. Limitétions will most often
be evident in mobility, motor coordination,msociéi age, andvintenpersonal
relatiohships; Phyéica] limitations are as varied as the impairments and
their séverity. Some pupils may dee.about with minimum aid;. others. may

require a whee1cha1r, use crutches er braces, or be general]y awkward.

‘a} Such students may also tire gasi]y, receive drugs that have negat1ve side
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effects on 1earning, or be in pain Personai probTems can. develop in those
who fee] rejected or isolated by peers and family. Overdependence. anxiety,
and feeiings of inadequacy may develop in .the course of lengthy hospital
stays or as a consequence of facing impossible architectural and human

3
barriers dai]y. '

v+ Physical differences do not go Unnoticed.‘ Attention seeking behauiqr
or withdrgya]fmay be used by the student in order to 1ive from day to day
with a physical or health disabiiity which evokés a response‘to a condition
first and the person second The reactions of others plusza hostile physical

environment may engender more of a handicap than the condition itself;

many find it difficult to constantly cope with both stares and stairs.

Educational Implicatioﬁs

Orthopedic and health handicaps usually do not inhibit 1earning by

conventional methods if there are reasonable modifications in the physical

structure of the building, the classroom and Jearning mateirals. To illustrate,

if the student uses crutches, braces, a wheelchair has a prosthesis, is
catheterized or must use other types.of medical equipment tQi;teachers can
do the following: - 4 ‘
A. Become familiar with the function and use of the eq&qhment
Notice signs of malfunction of the devices (such as worn out,
or missing parts, braces and shoes that’are'too spall or
are rubbing). -
B. Learn 'irom the student, parent, resource teachers, or any
other -appropriate person the exact nature of the impairment
and its affect (if "any) on learning. Take note of thelf

student's endurance level. . Watch for fatigde or pain. Be
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_ reiﬁ}orcing regarding therapy the student neCeives.- N &
C. Ask aﬁbut'devfces such as adaptiQe typewviters, book holders,
page turners, weights, and other items or services that
can be obtained to aid in dsing acédemic material; Find
alternative ways to cover the same materials (i.e., tape
recor&ers, readers, records). Be ready to help compenéate

for frequent absences.

MENTAL RETARDATION
Mental retardation refers to significantly limited intellectual ability

ggg'ljmited.adaptive behavior in children and adults. Among the more than

200 identified causes are:

Genetic irrégu]arities—-someh1hher1ted and some caused during
pregnancy by overexpdSUre to x-rays, by 1nfectioﬁs; and by
“other causes |
Condition of the mofher during pregnancy--including Gerﬁan
measles, malnutrition, and glandular disorders ‘

+

Trauma during'birth—-inpluding measles, méningitis, and .
encephalitis | o

Glandular {mba1ance

‘Malnutrition

‘Accidents éausing damage to brain tissye

Anoxia (lack of oxygen) : L g

iPoisoqs ingested | " I

Understimuluation (environmental deprivation resulting in

[ 4

Timited development)

B . « /
Children are retarded if their measures of intelligence, academic achievement,
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and adaptive behavior are significantly below the norms of their agemates. The

term profoundly retarded implies severe 1mpa1rﬁent and the need for constant
care. The term severely retarded implies marked impairment in motor, speech
and language development, but the child shows minimal independence despite
that. Moderately retarded individuals are capable of learning self- care
skills and of benefiting from training, yet théy usually require a sheltered
(protective) enviréhment.' Mildly retarded pereons can obtain competitive
empleyment and funct{on in daily community life, thoﬁgh often marginally.

| Look at the student who may be menta]]& retarded as an individual with
the same human neeas{as any other student. If a student who seems retarﬂed
1s\confronted consistently with negative attitudes ahd expectations, the .
result can be poor seif concept, anxiety, and hostility, just as with any
Sther student, retardeh or not. Unfortunately, that does happen often because
of unrealistic expectatjons and 1Psensit1ve actions ofﬂfriends,'family,
and teacher. Expectanc; of faifure can cause behavior prob1ems plus lack of L

. * |
motivation to attempt academic tasks. Then because of lack of confidence,

the student may not use ﬁhe talents and potentials that do exist.

\
L4 \
. i

Educationa] Implicat1ons K,

The teacher should acquire 1nf0rmat10n concerning the student's spec1f1c
strengths and weaknesses. A primary responsibility is to foster peer acceptance '
and to help establish and maintain a positive self concept.. Appropriate
curricul&m,'teachihg,sty]e, and rewards are;key.motivation‘factors.

Suggestions.towenhance acaaemic skills with all children, including those
. who seem retarded, jhc]ude'tbe'following: I
A. Set simply state objectives with small steps in the

materials to be learned. | |
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Arrange practical, concrete, first-hand experiences as

often as possible.

Be flexible in se]ectﬁng’énd sequencing instruction;
nelate to the pupi}'s 1nferests.

Lead the Student step-by-step through tasks, no mattey
how small each step may have to be for the student to
achieve success. J

mrovfde frequent feedback to encourage sgggents.
(Programmed materials and teaching machihes are often used
effective]y for-this‘reasonz In addition,tgood programs
proceed in.emall steps.) Praise increases in ach;evement,
rather than first expecting'perﬁectien. | ;\\

Use % variety of. approaches; forrteaching the same concept,
avoi&ﬁng drill which is tedious and meaningless.

Conduct frequentrrevieWaand reinforcement,’enab]ing.the
student to maintain previously 1earned_§k1115.

Foster fhe use of pee; helpers for academics and for
fociaj aetfvities. Tutors can also be drawn from_'
_parenté, siblings, volunteers, and bjden students.

Reduce the 1ikelihood of frustration by giving;émali

assignments, but as much as possib]e”keep them on the .

- same content the rest of the class studies.

Employ task analysis for assessing lea?ning needs. A
specifﬁc task is broken down into‘successive]y ;maller
component steps unt1l errors in student performance are
precisely identified. Then the subskllls needed to

correctly perform the task are known and taugh;f’fﬁ

!
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K. Encouragé'students who are retarded to Took to classmates’ for
“cues. Daily scheoules,'either in words or pictures to illus-

trate classroom.routine, also helps orient students.

&

B )
ud h

Py

SERIOUSLY EMOTIONALLY DISTURBED

Sérious]y emotionally disturbed children exhibit maladaptive behaviors

that'interfere with learning. They are unable, on their own, to build or
¢

maintain satisfactory interpersona] relationships with others. Also, they

——

can be depressed, show fears or possess schizophrenic or autistic symptoms.

Behaviors include: ‘ ‘.
Temper outbrusts k L . ) :
Hostility and aggression toward others |
Extreme withdrawal
DepressiOn and apathy in situations others enjoy
Beliefs others are conspiring against them |
Loss of bodily function (for examp]e, sight or hearing with no
physical explanation) | \
Unrealistic fear of ordinarj object§

The classification of emotional disturbanée is based on the premise that the
behavior has occurred over a‘suostantia] period of time and that it is of major
intensity. | _

| There is really no simple definition for emotional disturbance. Varying
'degrees of these same beh;;:ons are observed in most students. Only when
the behaviors are exhibited frequent]y, in the wrong places, .at the wrong
times; in the presence-of the wrong people, and to an inappropriate degree,

do they constitute evidence of a behavioral disorder or emotional disturbance.
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Educational Implications

L4

Teachers encounter a'widé range of distuﬁhéd students. Certain particu-
larly streésfu] situatjons (divorce, accident, re—marriage, m6v1ng,'death,
disease) c&n.disturb anyone's emotions temporarily. A student Lin cr151§"
needs special considération from teachers in order to help maintain control.
These suggéstions asout structure ma} help with students'@ho are disturbed.

A. Provide a tightly organized 1earh1ng envirgnment, one in

which' teacher expectations and limits are clear. - N

B. Allow opportunity for success, then reinforce with meaningfuT

rewards ¥ -

C. Be sure that instructional materials are interesting and

appropriate for the student. -

D. Give encouragement; "point out success and positive behaviors

to both student and peers.

E. Halt misbehavior before you become angry and before it

involves the whola class.

e

F. Avoid ridicule, embarrassment, comparisons, arguments, or

use of force,

G. Make it clear to the student that you care and have concern.
. . _

.~&-
LEARNING DISABILITIES :

\ . .
Learning disabilities is an integration of three historically separate

. conditions. - Disorders of spoken 1anguage§ written language, and perceptual

‘and motor proces§é§ were viewed separately until the early 196d's. These

disorders were then combined under the term learning disabi]ities. A generally

- accepted definition of learning disability has not yet evolved. The major
: _ N

characteristics qf the learning disabled pupil are a Biscrepancylwherein

f KL
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_cultural,’or economic disadvantage.

/ :

]

the intellectual level is significantly above achievement 1in specific acadewic
areas; where the problem does not originéte from_physicaf\gisabilities, such
as, blindness, deafness, or physiological factors{ where 1ﬁte11ectua1 abiiity~
is in the average to above range; and where poor academic achievement is not

a result of mental retardation, emotional disturbance, or envirohmental,

s

Educational Implicatibns

Try new approaches with students who so far have not experienced_success.‘

~ Strive to develop an instructional plan which maximizes thelchances for

student success.

A. Teach according to the student's present level of skill (readiness).

- B.  C0ns1der hu]tisgnsory approachés. )
C. Interke]afe verb;{;;nd nonverbal {eérhing tasks.

D. Motor activities are especiai]y useful. All exekciges should

be simple, without detail, and have an appropriate rate
‘Y of progress for each student. )

E. Maintaiﬁ and insist that the student maintain géad organization
of méteria]s (a.p1ace for.everything and everything in its
place). Structure the whole day and avoid changing routings. ‘

F. Give the student only one task at.a time and gradually increase

-the=quanf}ty of work expected. Praise or feﬁard successive
approximations to the final step. Make sure each goé]
,-15 broken up into smaller Easks so the pupil can gradually

attain the desired skill.
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SPEECH PROBLEMS \

Speech problems include articulatory defects, stuttering, vocal defects,

retarded language development, c]eft.pa]ate'speéch, language impairment,
cerebral palsy speech, and speech defects due to impaired hearing. The most
common are articulation defects made up of omissions ("bo" for "bowl"),
substitutions ("wabbit" for "rabbit"), distortions (“wawa" for "water") or
additions ("wayell” for "well"). ' ,

<;V//~:(Stutter1ng is involuntary stopping, napid repetition of sounds, or

profongation of a sound occurrence and their debilitating effects.

Voice problems include unusua1'p1tch, intensity, quality, and/or flex-

ibility. Pitch may be inappropriate to age and sex. Intensity may:be.too

‘. loud or too soft. Quality problems include breathiness, harshness and nasality,
Flexibility is 1acking fn the monotone. |
Delay in language means 11m1ted vocabulary, simpler sentences, speech
omissions and 1nfant11e_pronUnc1at10n of words. ‘The lag in 1anguage deve10p-
ment 1is greateh than normally expected of children of the/jfée age and
| bgckground. | |

¥ N - .
Cleft palate speech ‘is nasal in quality, plus an impaired ability to

reproduce consonants like "¢" and "b" that require a buildup of air.

. Cerebral pa]sy speech consists of defects in articu1at10n and rhy thm

¥

caused by 1mpa1red motor functioning resulting from brain damage

. Hard of hearing pr deaf speech. Speech 1§ normally learned and regulated

through hearing and imitation. Impaired hearing is accompanied by speech-
prob+€ﬁg in articu]at1on, voice, and 1ntensity When the onset of hearing

loss is in ear]y ch11dhood the development of language 1tse1f 15 1mpa1red.\

4

%
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Educational Implicatiops

-~

" The role of the teacher working with.a speech disabled student varies

_depending on the nature and %i}ent of the préblem.

—

A. Accept the speech-of all students as part of the developing
child. Focus on h%]ping students- to devélqp’positive self copfepts
- by emphgsizing.assets. _Provide a veriety of language exper nces
through which the student can experience suqéhss, Assisted'
by the speech therapist, provide a coﬁprehensive orai languag
program for all pupi]s _; k
B. Be aware that the teacher is a language and speech model for : ‘. C
students. Seek ﬁnformation concerning techniques used by speech ._ R .
specialists during therapy Explain it to-a]] students. If o
the services of a speech c11n1cian are not availabie, begin - ' ;
" a remedial program based on consultation with a speech |
specialist. . ' ' | .
. C. Listen}te what -students have to say, attentively with active
interest. Do not look away. Do nof overhelp by "saying it"
for the child even if you are aware of what the student would
eventually, say. Encourage group participation. ﬁ
b. Provide a model of being accepting. The other students will
fol]ow; Shew_by agtions that the speech disotder_makes neg
difference with respect tb friendship, academic status, or 7

any other relationship in school.

J
/'
%
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Y0 27 % .0 Recent Additional Specfal Terminology* . - L
\ . . ‘.l.l:—“ N, .\- ‘_.,‘ R . \"‘ . . B .
R »Terminology'associated with exceptiona]ity 1s‘complicated furthen,by

R YR N

- ; severa] expressions'that either cut across conventiona] labels or group ‘them’

o,

in new ways‘, Because these expressions -appean frequent]y in books and articles -

2 T

‘ and 1n discusstns they are revieWed br1ef1y here.

Deve]opmenta] Disabi]1gyfis ae phrase or1gina11y coined to 1nc1ude menta]

-
144 -
!

P retardation. erebral pa]sy, epfleosv and autism The underlying rationaler

for ‘the term as or1g1na11y used is not c]ear nor 1s the reason why on]y R
these four cound1t1ons were 1nc1uded - The phrase took on bVOader meaniny over,' i;

~  time. The present formuTat1on 1s noncategorical and functiona] A§.now used,« - -

T

lﬂ‘

w ’the rationale for deve}qpmental d1sab111t1es emphasizes the severity and the

: chndh1c aspect of the disab111ties The services nequ1red too are: the

b g

focus, rathér than the>d1agnost1c labels Thus, today a developmentat~d1s»~"«~

T ‘ abilfty is def1ned as a severe, chnon1c disabi]ity, generatedoby a meptal :J ,
; l a - 1mpa1rment a physica] 1mpa1rment or both whose results are supstant1a1 . |
11m1tat1ons of adapt1ve behauaor in c]ear]y discernible and sign1f1cant . )

ﬂ 1are.as of hunan“11fe act1v1t1es | - R .
ER .fhe contemporary definition makes\accurate use of the.impairment-disi.
- abi]ity-handicapftriad of SteVens (d962) and.ft also employs a.broaden : ,-
2 . app]ication of the adaptive behavior concept now associated primari]y w1th the »

assessment of menta] retardation S0 far the expression deVelopmenta] dds—

abil1t1es has had 11m1ted currency +in specia]&gfucation It does seem to o \ ’
have potentia] app11cation, however because 1 groups a. variety of cond1t1ons ‘ -
1n terms of«the similarities of,the1r needs for special education’ and serviées.
) ! ‘ _ U 8 M - T
, N Th1s sect1on covers Self Assﬁpsment item 19 t . .- "- ' Q{
S . . . 5([ -& . o ‘ ., £ '83 R N ‘.'- . " .
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Severely and Profound]yflmpaired (sometimes written as Severe/Profound or

S/P/1). This expression of fairly recent origin was created as a convenient

descriptor for ahy individual who is virtually helpless and where the helpless-

d &

ness is apparent] ociated with mental retardation. At the heart of this

Cs. ) R . C
term's purpose is the recognition that some individua]s are so shut off from

norma] stimu]ation by impairments that interfere with perception, communication,
1ocomotion and other envirénmental interactions that .they suffer inhibition

in cognitive deve]opment even though the potentiai for normal intellectual
Y

growth is present. Contemporary professionai 11terature is rep]ete with case

K -

study accounts of the use of special education technology to circumvent dis- .

abi]ities and open productive persona] and socia] lives to these individuals.

< Miidly Hanﬁicapped is a term that 1S now frequentiy app]ied to encompass'

most chi]dren diagnosed as either 1earning disab]ed, educab]e mentally.

retarded, em0t10naIIY'01$turDeu, phys +eally -handicapped, or health impaired
The two core e]ements in the usage of this term are these '(a) all thé pupi]s' .
can be given an appropriate education in regular schooi ciasses, with the
heip of reSource teachers who either. take the children out of class for part'
‘ ;of the day for special instruction, work with the teacher and/or thg child in
the regu]ar class part time, or both; (b) the specia] instructionai needs
f of.these mildly handicapped children are so similar, spo-circumscribed, and so
_;weil Understood that one special educator can be traingcto teach all of them
e That special educator is often referred to as being generica]]y trhined - ;,5 :
'The use of "mildly handicapped" nepresents another move away 'From specific
labels toward-more educational]y functiona] expressions
0 - Low Incidence Handicaps Thi§ phrase #ncludes a group of exceptional

»
‘conditions which otcur infregUently in comparison with other exceptiona]

conditions.' For instance, in the 1977-78 sch001 year the recorded percentages ,

?}” T | & 84




' kf the school population by'handicapping~conddt103{were as fqilows:

Speech Impaired , 2.39 - OtherzHeaiih Imp;irea -~ 0.27
Learning Disabled 1.89 .0rthopedic$11y‘H&hdicapped .0.17
« " Mentally Retarded 1.8 Deafognd Hard df Hearing 0.17
Emotionally Disturbed 0.56 Visually Handicapped | 0.07

The hearing and vision ﬂhndicaps,'because of their relative low frequengy,
are sometimes thought to constitute special problems %rom the standpoint of
;%gfﬁl getting appropriate education to them. In the past, that was used to justify
| sending them to residential schools, but that is considered much less
y necessary today becayse the knowledge and technology needed to maintain %Heﬁ'

effective1y in Tocal schools is readily available.

Conclusion* - s

!

S

More than 25 years ago some educators were moving toward another‘wax

i ’

“f of thinking about exceptional conditions, one more closely linked to thefi

teéching and 1earhing of all children: That trend leads in the directionrgf

-

increased attention to” the educétiona]ly"relevant factors in exceptionalitfes;
Instead of.cdncentrating primarily on diseases and disorders and thgigxgdﬂses .
¥ and treatments, the thinking’of téachen§, school psychologists, principé]s

N

and superintendeﬁts now more often converges on what educatidnal'implicatﬁons

)
Y.

© stem from specific impairments. _ .

: . s ~
- ¢ \ 5
‘*This section covers'Se]f—Asséssmentmitpm 20. , ! /j\T\hN\*q\\
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However,.no one urgqs_that health considerations be .ignored. But it

has groWn increasingly clear that what matters most to educators is how long T
3 condition will continue, what personal accommodations and safety procedures

it necessi}étes, what aspécts of 1n$trucf}on—re1ated behavior it effeéts

(1,eji commuaication, atgention, mobi]ity, understanding), what sdcio— ~

vvocational imphications it has,, and similar f&ctors. In short, it is the
educationally ¥elevant considerations that claim highest priority for the

teacher and loom largest in importance. - -

Tﬁe educator asks the same guéstioos about the "exceptional® child that \\\\\

are asked about all children: What elements in this ch1d's background,

- ' -l - N -
‘make-up and present environment have significant effects on how and what I
teach? What accommodations are necessary because of this child's individuality?

All cﬁi]dren can learn, if appropriately taught, to be more independent,

.

to be hore productive both in the personal sense and in the sense of making

" contributions to society, and to work toward more happy,—more self-fulfilling . R
Jiveé. The fact that a child is viewed as exceptional does n alter that' |

in any fundamental %ay. Tpe only thing chapged by the presehzz of the ex-

ceptional condition is the way one g0e§ about providing the appropriate teaéhing.

& ) - .0‘.
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MAKING LANGUAGE’Z WORK TO ELIMINATE HANDICAPISM

June B. Mullins .

In truth there are no neutralconven-
. tions In language any more than
there are “neulral” photographs.
The Iraming of a shot, the angle, the
consclous control to open the
shutter now and not later, the choice
.ol settings, film and Iighting — all of
these guarantes that a photograph

will be influenced by human fudg-

ment. Solit Is with language. (Brown,
1975, p. 23) .

Written materials cen portray vivid
Images equally as well ag photographs.
Visualize the difference botween a
porson confined to a wheeichalr com-
pared to a person who uses a wheel-
chair. Confinementimplies “restriction,”
or “imprisonment” or “restraint” wheare-
as vse signifles “control for a purpose”
or
-fashlon, conjure the image.of a pcréon
"suffering” from_opllepsy rather than

“extension of ability.” In a simlar

subtier words suoh as experiences

-~

selrures.

Creators and publishers 01 duca-
_ tional materlals have significant respon-
sibillty In the formation and:reinforce-
ment of behavior and attitudes toward
people who are physically or intellectu-
ally handicepped. Recognizing an
urgent-need for publishing guidelines to
fairly treat parsons with exceptionatlities

in educational materials, The Counclt for ©°

- Excoptional Children joined a consor-
tiggn with the National Ceanter on Educa-

lional Media and Materials for the

Handlcapped and .the Unlversity of
Pittsburgh.

A pamphlet,
Reprasentation of Ex.,eptlonal Persons
In Educational Material, was. recently
publls!]ed to-“assure thét print and-non-
print edutational materlals reflect’a pos-

itive, fair, and bajanced representation -
of persohs with exeeplionalitles.” Sev-

Gu[dehnes Tor the

_eral tactors have contributed to the need -
for these gufdelines mcl;,»d!ng . -

&

axceptionalities, the vast megjority
are not represented at all.

® Many people do not understand
or know how to relate to a person
with an exceptionality as aperson

- first, Brid as a person with an
exceptionality second.

@ Probably less than one percent of
educational maletlalg represents
persons with exceptionalities.

Persons with exceptionalities pos-
sess both a lar&e set of compédlencies
and a very small set of charactesistics
which maXe them different. The polarity
of semantics allows bdither a positive or
negative portrayal of the differences. By
overplaying the negative and devalued

‘ aspects cf exceptlonalitles, the reader of

educetional materiais s more li to
reject and segregate people into narrow

slereotyped images.
Changes in civll rights for blacks

" and women have preceded the social

changermoverﬁenl for indlviduals with
handicaps. Legislative, judicial, and
executive orders during the past several
.years have emphasized values such as

human dignity, right to lpdlvidualizeq’

treatment, and-providing services in the
least restrictive environment. This move-
ment.toward physical, social, and tem-
poral integration of excepticnal persons
will create conditions for more interac-
tions with nonhandicapped persons .In
normalizod settings. To facilitiate the
development of cultural sensltivity te the
posliive representation of pergons-with

2exceptionalities, the specitic guidelines
“develop€éd "by the consortium for
Appropriate Representation of Excep-

tional Persons in Educational Matarials
will be presented followed by etabora-

" tion of each statement.

Guide!ine 1 In pript and nonprint edu-
- 'car/onaln‘aterlals ten percentolthe
contents should include or

By A very conservative estima
tschool aged children are hanu
pped (U.8. Office of Educatioff, 197¢C
This figure often astonishes people, b
it has been validated by several nation.
surveys.

Percantages of Handicapped School Aged
chiidreh by Disabllity

Speech Impalred 3.5'(.
Emotionally Disturbed 2.0%
Mentally Retarded 23% -
Learning Dlsabled 0% -
Hard of Hearing 5%
0754

Doat

Crippled or Other Haalth Impairment .6%
Visually impeired . A%
Multihandicapped . 00%

: 12.035¢"

3

in addition to these categories, the
Bureau of Educetiop for the Handi
capped estimates that 2 percent of the
school popuiation can be classified as
gifted children, thus raising the total pro-
portion of exceptional children to ove:
14 percent. The guldelines apply to this
group of children also.

- Generally, unfair representation !
persons with hendicaps is attrlbutabl,
more to errors of omission than commis-
sion simitar to the problems of sexism
(APA Task Force, 1975). Handicapped

" persons should not be treated as invis--

-

-

Ible, but should be fairly represented.
Exceptionallty has widespread- impact
on parents, families, edugators,
employers, and other human service
workers. Exceptionallty ghould be
regarded as a topic of’ generaPconcorn
not avoidance. .

Guldeline 2: Representation o!p rsors
with exceptionalities should be
Included in materials at all lavels
(early childhood through-adult) und

“in all areas of study-such as:

Career Education Mathematics

n are 8 :oxamatel eight . -~
;?'?‘?n ersogrjx z in his )c:oungry represent children or adults withan  Guidance Physical Education
with exceplicnalities. exceptionality. * « Health Studies Science

e Despite perigdic.articles or news N . : \Ll::gtl::gzl}:;;scaﬂoioc‘a’ Studles .

coversge dbout -persons. with B cattonal BCy

' . I Lo
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Probably leas than one percent of
ducational materials represants per-
sons with excaptionalitles. The infre-
quent presentation of handicapped
peopla as subject matter is more notice-
-ble than blas and milsrepresentation
+ithin material that Is presented. The
irst Inclination of publishers revising
oxts to reflect the guldelines will be to
nclude handicapped chlidren In plo-
usros of puplls In the classroom. The true
~neaning of the guideline requires not
>nly children to be represented, but also
*dults. If only chlidren are depicted as
-aving difterences without Inclusion o{!
Jult modoals, devaluation by omission
~as occurred.
Educational materiats should depict
* 4ult life In the working world. Persons
~ith exceptionalities have become
r;achors lawyers, and business ieaders.
4andlcapped people exist in all walks of
ifa, 3nd have been contributors in all
i>lds of endeavor. Children with handi-
:apping conditions nesd role models in
‘©xtbooks that reflect appropriate aspl-
ztion levels.

\‘ As the Carnegie Quarterly (1974) so
:0otly stafes:

.

Chlidren learn their place in the-

world not just from thelr home and
school but from the larger soclety,
. and this knowledge Is reinforced
through toys and books, movies,
~ and television.No child Is too small
to pick up the clues — intentional
slurs and subtle suggestiona — that
Just as surely tell what blacks, Native
Americans, Chicanos, or just piain
men-and women are and do — and
:thus what they can’t become or can't
accomglish. Books, perhaps_chil-
dren's bocks most of all, are pow-
erful tools b?; ‘which a civilization
perpetuates its values — both its
proudest accomplishments and its
most crippling prejudices. In books
chlidren find characters with whom
the identity and whose aspirations

actions they might one day try .

of parceiving thosa who are of a dif-
leront color, who speak a differant
language or 'live a “different life. -
Herolc epics, schoolbook hlstorles

"* timgless fairy tales all help tolnsporo
pride and ambition, fear
defeatism.

to emulate, thE:y discover, too,awa

It Is-rélatlvely easy for teachers 1o
iclude or feature persons with handi-

DUCATION UNLIMITED

ang
»

P

caps in units of Instruction. For example,
a unit on physical gducation can cover
the development of sporty for people
who compensate In many ways. Sports
tor people with physical handicaps
together with Speclal Olymplics for
poople who are mentally retarded can be
documented. Sklers and horaemen from
the National Matter of Inconvenience
Group also provide rapresentation of
athletic optlona avallable to people with
handicaps.

Unlts on sclence may also directly
ralate to disabling conditlons. Hardwar®
of  prostheses and communicatlive
devices are fascinating to study and
exemplary of the advanced aclence and
tachnology of the space age. For
example, one can eXplain workings of
the hearing ald as a sclence or elec-
tronics project.” Surgical and medical
procedures associated with varlous
Impairments bsautifully lllustrate bio-
logical principles. One can use artificial
limbs and other prosthetic devices for
Hustrations in areas of physics, engi-
nearing, physical education, and
hygiene.

Courses In family life, ethics, and
social studies are actually incomplete
without consideration of human varla-
‘tion, ways of coping wlth.adverslty. and

Guldellne™3: The reprasentation of per-
sons with exceptlonalities should be
accurate and free from stareotypaes.

The Consortlum asks, —

Ara you aware that each exception-
ality has varylng degrees of se-
verity? Have you representoed the
deaf as dumb; the blind as pitiful; the
intellectual as bookwormish; the
- mentally ratarded person as poosly %
groomed, as unkompt or as the
fool?

Ws are living in a time olgregt soclal
change. The accelerating rate of change
makes any rellance on past myths and
stereotypes particularly dangerous.

“Texts should avold unwarranted gener-

alizations about handicapped people in
general, and about psople within cate-
gories of handicapping conditions in
particular. Speaking of people as, the

<handicapped” or 'the disabled” impliesa

monolithic group. Any group of people

‘share human commonalities while

retaining Individuatl differences. It |s
better to speak of people with a partic-
ular disability in terms of shared positive
traits rather than shared differdnces. All

S handicapped people are_not grateful,

swaet, passive, and compliant, although
sometimes society would apparently like

v

i onl/ children are deplcted a8 havlng differences
[handlcaps] without Inclusion of adult models, devalua-

tlon by onilsslon has occurred. .

Y

u

social management of differences per-

ceived as dovlance. Architectural modl-

fications in designing accessible .

buildings-and convenlentinteriorspaces
is also kelevant and timely. | -*

Inlanguage arts, a uniton commun-
ication would, not be complete without
consideration of alternative systems
such as American Sign Language.

In career education and vccational
education, the contributions for and by
persons with handicaps are outcomes of
necessity. For example, the Optacon
was developed by the fathar of a
daughter who was blind while the Valved
shunt was invented by the father of o

child with spina bifida.

_— 40

to sea them so.
Within an Individual catégory of
handicap. there Is wide varlation In se-

verity. Fow visuaily Impaired peoplelack

all.visibn, use guide dogs, or have mus-

" Ical talents. It Is unrealistic to present all

visually impaired people in such stereo-
typic roles.

+ The use of categorlcqj labels has
several nqgatlvo outcomaes, but one of
the most derogatory practices isto make
these descriptors Into nouns, thus
equating devaluation with individual dif-
ferences. People with handlcapplng
conditions should not be refegred to by
usingnoun phrases sucl) as epileptics, '
wheelichair people, CPs, LDs, trainables,

21
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retardates, multiples, vegetables, the
clobbered, or the crazles. Professionals
who are uriable to appropriately vent
faclings aboul people with handicap-
plng conditions might speak to oneg
another in this shorthand language.
Doctors may vse “FLK" (tunny looking
kid) as a dlaggosis . . . an esoteric de-
scription for posidlble neurological
Impairment. Other phrases such gas
“SBS" for spolied brat syndrome or
“psychoceramic’™ for “crackpots” have
also tr?veled the profsssional circles.
References should not be to “a
cripple” or “a psychotic” but rather to
individuals, using descriptors not labels..
The use’of the diminutive as in “the little
lama prince,” “tha lttie blind gir.,” or the
“happy dwarf" convey condescension
and devaluation. Another frequent ten-
dency is to associate devalued roles with
gxceptionalitiess such as “the blind
beggar,” “the disfigured villain,” or “the
insane criminal.” Descriptive dotall
‘should minimlze stereotypss and
omphasize personal aftributes in a posi-
tive mannar.

Guldelina 4: Persons with excaptionali-
tiss should be shown In the least re-
strictive environment. They should,
be shownperticipating In activitiesin
a manner that will include them as
part of society.

Tha purpose of this guideline is to
overcormne the Impression presently
smbedddd In educatlonal matarlals that
ail people are average, and that most
soclal and career rolos are excluslvely
people without hendlcaps This Impres-

sion must be overcome In presgnt edu- |

cational materials — that all psople are
healthy, physicalty whole, and look and
act'within this narrowly defined range of
gverage sppearance and behavior
- (albeit thal these people now may be of

both sexes. have different skim colors, -

and may appear In urban as well as sub-

urban setlings.) ¥ o

The Consortlum asks,

Are 8ll deaf‘parsons shown only in
" thé company of other deaf persons?

Are all retarded persons showrt in

Institutions or going places only in

groups?

Does your material reflect the Idea

22 ) X

that persons with exceptionalities
cannot functlon In the mainstream
of soclety?

Work is one of the moat highly
valued activities In Amerlcan culture
today. The work products of persons
with handicapping conditions have typl-
cally been regarded as having leas value

&Iy marginally acceptable comparad

roducts made by peopte without
handicaps. For example, meking cane
chalirs; recycling glass, rags, or clothee;

~woodworking; crafls; and small con-
tracts for packaging work are regarded,

This guideline applles to Nustra-
tlons and photographs’ In addition to

‘written language. Ideal images of peopla

should be supplanted with pictures
representing psople in general. Arliats
should also be sensitive to plctures that
might be degrading to handlcappod
persons. :

3

Guldellne 5: In describing persons with
exceptionalities, the lenguage used
should be nondiscriminatory, and
frae from value judgments.

A message Is writteh by an author

Books, perhaps chlidren’s books most of all, are pm? !
erful-tools by which a clvllization perpetuates Its values.

as marglnally productive endeavors
compared to higher skilled cccupations.
People with handicaps are capable of
employment outside the sheltered work-
shop. Textbooks should deplict persons
with exceptionalities employed In sev-
eral essential occupations.

_ Feature writers for newspapers
often portray explicit surprise in writing
about disabled Individuals who are dis-

' covered performing Jobs that are

assumed to.be held only by nonhandi-
capped persons. This "gee whiz" tone of
writing is a velled insult because It
assumos the accomplishments of the
handicapped persons under discussion
are flukes of nature and noteworthy
because of thelr extreme improbabllity.
This tonae creeps into many l"ﬂrst dis-
abled person on the job” stories. This
shallowness of reportlng spllls over into
a description of the normal routine off
the job. Preparation of breakfast by a
handjcapped person recelvos press Cov-
erage, although the mcnu and routine
does not ditfer from what nonhandl-
capped people do. -

Another dangerous practice I8 fo;-
attribute the motlvation of ona handl-~

capped person fo the entire group. For
example, if a woman with phyaicat hand-
icaps said, "All | want to do Is keep my
house, and raise my cqlldren without
havin eople resentme, *then this legit-
imaye wish should be represented as the
speskeér's. One perspn’s statement
cannot be generalized to include all
other women with physical*handicaps.

who has an attitude. According to Kitt
and Underwood (1978), the language
used by the author broadcasts an giti-

~ tude; and the messege recelved by a

reader will ba elther confirmed, chal-
lenged, or altered based on hls/her
attitude.

Whereas negative attrlbutes of
impairments and disabljlities are ram-
pant in our language, and to some extent
in literature and curritulum, positive
attributes are not often described. Cur-
riculum specialists and suthors should
make a concertad effort to include posi-

tive aspects of individual competencies.

One pltfall to avold-is a patronlzing atti-

"tude or charity model of pity In de—

scribing exceptional persons.

Materlals almed at young chlldren
need careful editing to eliminate unnec-
essary reinforcement of stereotypes
during critical stages of attitude devel-
opment. How many comic strips or
comlic books constantly refer to
“dummy,” “idio," or “moron?” How
many comic strips feature central char-

- acters who appear Intellectually slower

’
%

2,

than other figures such as Zero in Beetle
Balley? (See Weinberg & Rossini, 1978.)

images, expectancies, and labels of -

dovaluation are constant themes in pre-
8chool  literature. Is it surprising that

children during those years iove to tefl -

riddles and jokes about morons whsn

the media bombards them with degrada“ -

tion of inteljectual slowness?
Our language contalqs several "

commbn expressipns which have been

' fy
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* categorized according to the type of dis-

abllity referred to. Sensitivity In selection
of words begins with an awareness of
which phrases are derogatory. Check .
your language usage against this list to
assess your personal practices.

WORDS THAT DEVALUE INTEL-

LECTUAL HANDICAPS
Dummy, dumb act, dumb bunny
1dlot, imbeclle, moron
A ding a ling
A ree tard
A lameo brain

- Dim wit, simplaton, blrd brain
Mongolian Idiot

. A mental

WORDS THAT DEVALUE EMO-
TIONAL PROBLEMS
Crazles, Ara you crazy?
Mad sclantist, coo ¢oo bird
Became unhinged, unglued,
whacky, nutty .

WORDS THAT DEVALUE EPI-
LEPSY

Had a fit or spells
. Convulsed with laughter

Pitch a fit

Foamed at the mouth with rage

* WORDS THAT DEVALUE PHYSI-
CAL STATURE )
.A dwarfed personality
Runt of tha litter
A littla man .
A shrimp
90 Ib. weakling

WORDS THAT DEVALUE ORTHO-
PEDIC HANDICAPS
A cripple .
Crooked deals
Lame dyck dandidatas
One armed bandit
% A basket case . -
Clobbered kids
Pigeon toed
A spineless person

WORDS THAT DEVALUE SEN-
SORY IMPAIRMENTS
: Deaf and dumb

Turn a deaf ear
Deaf to reason
Mocks the dull ear of time
Lacking vislon :
Blind to the posaibilities

. Myoplic point of view
Blind rage .

EOUCATION UNLJMOTEQ;‘

f

D3

EH

A Y

Evil eye.

Blind as a bat _
Fish eye .
Cold {gok

If ppople bécome rnore famillar with |

the actual impairments which the words
above describe, the words themselves

will fose some of their affective charge -

and colorfulness. “Crippled” or “blind”
does not mean the same thing to
someone who has a vague notion of an
unknown, therefore feared or bad 'dis-
eass status. Assigning identity on the
basis of one stereotyping negative char-
acteristic should be avoided. Consider
the ditference In nuances of meaning in

. the following sentence pairs:

Alvin, a bllnd man, is a muslclan
«The musiclan, Alvin Is blind.

-~ Jeannle, whoIs hard of hearing, has

to usa a haring aid.
Jeannie can hear very well by using
a_hearing aid,

Guldellne 8: Persons with exceptionali-
ties and paersons without exceplion-
alitias should be shown interacting
in ways that are mutually benelicial.

The Consortium asks,

Are the parsons with axceptionall-

ties always shown being helped by

othars rather than vice versa?

Have your materials shown positive

interpersonal relationships between

persons with and without excep-
tionalities?

Do your materials show how per-

sons with and without @xceptionali-

ties can communicate paturally,
without ambariassing awkward-
ness?

In many ways this Is the tostimpor-
tant guideline, and yet perhaps the least
undeftood In terma of deop “finda-
mental Implications of value: The dimen-
sion of respact for persons with
handicags is really twofold: (1) theintor-
pretation of value assigned to persons

with handicaps based on the labels,

symbols, and images; (2) tha actual level
of interactions or Involvement such as

 soclal contact, sharing, and relating
between persons with and without -

handicaps.
Thb emphasis of lntoractlon should
be on mutual interaction, not doing fo#

PN
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or (o a person !vith handicaps. Educa-
tional materials’ should stress the banefit
of mutuality and open, respectful
encounter between paers with varying
characteristics, '

Guldeline 7: Materials should provide a
varlety of appropriate role models of
parsons with exceptionalities.

The Consortium asks,

Have you explored tho full range of’

Jobs that persans with exceptionali-

ties do perform, or have you limited

yourself to & narrow rango of
occupations? -

- Have you ever depicted persons

with exceptionalities as parents,
community leaders, or business

oxecutives? )

Do you depict the typical achlever
- as well as the super achlever, as a
role model? '

Role typing can be dlmmished by

the author's choice of examples, such as
portraying disabled people as bread-
wmners, parents, and spouses, Sex ster-
eotyping of handicapped persons In
their work roles should also be avoided.
Some special educators might believe
that they are lucky it they can find any
kind of employment for a handicapped
person, so they will not fight the battle of
perpetuatlon of sex or racelyplng. Crea-
tors of educational materlals must suc-
. cessfully meet these multiple challenges
of avoiding sex, racial, and handicap
stereotypes.

Another type of subtle degradatlon
of persons with handicaps is the inclu-
sion of statements about disebled
people associatians with nonhandi-
capped {riends or-spouses. Writers may
fee! compelled to report whether a diss.
ablad person's spouse i3 normal, how
many normal children the couple havein

" an ettampt to balance deviancy with
explicit acceptability of normal assocla-

" tions. Why should procreation be essen-
tial to seif worth for handicapped people
any more than for others?

Guldellne 8: Emphasls should be on
uniqueness and worth of all per-

sons.athe®han png:o differences
~  be persons with and without
exﬂmﬂtiea

- The Consonlum\asks, :

N .
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Do your materials foster the appre-
clation of similarities between per-
sons, with and without exceptionali-
ties? '

Does your materlal foster the atti-

“one of us?”

4 tude of “one of them™ as opposaed to:

Our language should Imply that -

doviancles, disabllities, and differences
are a part.of, not apart from, our soclety
and our common human condition.
Goffman discussed (1863) the preca-
riousness of “normatcy”™ which one can
so suddenly and ensl!y/f@e through
mishep or misfortune, causing

' Merely a new allgnment within an
o]d frame of reference and a tgcking
to himself In datall what hp had
known about as residing In others.
Tha painfulness, then, of sudden
stigmatization can come not from
the-indlvidual's contusion about his
identity, but from his knowing too
well wxat he has become. (p. 133)

The fair and balanced representation of

Presbyterian.” Dependent clauses can
also degrade posgitive accomplishment
when placed naxt to the disability. For
example, ’

Although he ls crippled, John Jones

is a great violinist.
John Jones is paraplegic, but hehas
achleved fame as a musician. iy

Both constructions imply that disabhity

and musiclanship are mutually ‘exclu-

sive. It would be more sensifive tg dis-
cuss the man's musicel abliity in a
separats sentence from his disability.
Expanding the description of the person
eliminates stereotyplc Inferences whlle

) previding a proflle of abilities and

deviant and exceptional roles, in tho end; »

is important to all of us.
The dilemma faced by writers and

publishers of educational materials Is to-

communicate that persons who are han-
dicapped are included (fulfilting Guide-
line 1) without overemphasis on the
negative aspects of the handicap (fulfili-

" ing Guideline 8). Sensltivity is necessary

to achieve this delicate tradeoff. Paren-
thetica!l expressions. must be carefully
choson to reflect respact rather than dis-
respact. If a description of the disability
Is necessary, then word selection should
be positive and syntax should plage t

disahllity tabel in subordinate position.
irrelavant demographic Information on

strengths. s

Guldellne o Tokenism should b

avoided in the reprasentation of per- °

sons with exceptionalities.

. The Consortlum asks,
If your materials do represant
exceptional persons, have you

timited the exceptionalitias to deaf,

blind, or physically handicapped?
Have any of your materials Included
the following conditlona? '
Behavior Problems P
Giftedness

Hearlng !mpairments

Learning Disabillitles

Mentat Retardation

Multiple Handicaps

Neurologlcal Problems

Physical Handlcaps

Serious Emational Problems

Once again; writers and publishers
should be cognizant of the fact that

. there are ail types and levals of physical

and behavioral variation representsd in

This “goe whiz” tone of writing Is a velled Inznit bocause
It assumes the accamplishments of the handicapped
person are flukes . . . noteworthy because of extreme

Improbabliity.

[}

- .

physical appearance, state of health, 6r
medical classification shouldbe avoided

- In the same way references {o race, sex,

. and reljgion are omitted.
Avold unnecéssary expressions
such as "John Jones, a paraplegic” In
Yhe same way you avilg “John Jones, a

=

. [ 4
educational maferials. (Ba§kin & Harrls,
1977. Mullins & Wolfe, 1875). _

in summary, recall the analogy
between the wrlter and photographer.
The framing of a shotincludes consider-
ation of the angle, the lighting, the
choice of settihg, and the precise

moment chosen to capture an Image.
Authors of educational materials should
simllarty use Judiclousness In repre-
senting Individuats with handicaps in
educational materiahs. - :

‘Place the indlviduals In the picture
without plgclnR them In the back-
ground, and without featuring them
only as tokens. Choose settings thal
positively reflect the underlying
values of physical, social, and tem-

oral Integration. Capture tho

uman qualities with the right expo-
sure of light and without an angle of

deviancy.
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In 1968-69,
Richardson, Texas,
pilot lested a state
plan to.end separate
educational system
for handicapped
children.

In Madison, Wis.,
mainslreaming was
smoothly underway
five years before P.L.
94.142. .

'higher education institutions were not tuned to the

Mainstreﬂrhihg That Works u
In Elementary and Secondary Schools

L

e

The central idea behind mainstreaming
stresses every-pupil's right to receive an individu-
ally appropriate combination of regular and spe-
cal education while attending school with all

other children. Each school system is obligated by -

public policy to arrange that, to the extent modern
instructional practices allow. Moreover, school
systeins are encouraged to create new educational
configurations to make mainstreaming a reality.
Some have done do; others are trying. -

Proto,ty-pes .

Throughout the United States some large and
small communities quietly and effectively merged
the education'of most children, handicapped and
otherwise, years before state and federal courts
and legislatures moved the concept high into na-
tional awareness. A lqgok at what those communi-
ties did and how they did it is instructive now that
mainstream access and opportunity are requisite
for all handicapped persons. In addition, certain
communities that did not make an early voluntary

. start, but began under the urgency of legal com-.

pulsion, have devised or adapted measures so re-
markably effective that they deserve special atten-
tion.

Richardson, Texas

Richardson elected in 1968-69 to pilot a state
plan to change the long-prevailing separate educa-
tional system for handicapped pupils that. charac-
terized Texas and most other states, The design
gave school districts the option to inaugurate a
special education pattern similar to that later writ-
ten into P.L. 94-142.

The Richardson central of{ice was reorgan-

ifed deliberately to open all regular and special ed-

ucation resources to each district. Management
. 9 . - ..

authorify was decentralized to individual school

administrators and faculties, and included deci-

. sions about personnel selection, school staffing

patterns, use of funds, internal organization of the
school, and use of time and funds allocated for
inservice education.

, Early inservice attempts were disappointing.
Courses and faculty members from the region’s

,
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schools’ needs and objectives. The literature on
normalization was not widely known, nor consi-
dered revelant to public school settings. Higher
education faculty members often had less orienta-
tion to the integration of handicapped pupils than
“the teachers and principals they were to in-
ct. ) y
-The Richardson teachers and administrators
sought capable leaders for inservice activities,
some from their ranks and others from nearby
higher education institutions. They analyzed their
needs and jointly designed units of inservice acti-
vity to focus on those needs. Several colleges and
universities proved flexible and farsighted enough
to adapt to much guidance from local school per- -
sonnel. o
Exceptional children now receive high-quality
education in Richardson’s regular schools, mostly
within neighborhood elementary or secondary
buildings. Professional and lay groups are suppor-
tive. The Richardson cadre continues to provide
Jeaders for other school systems. (Birch, 1974;
Reynolds and Birch, 1977)

Madison, Wisconsin

In Madison, primarily because of joint pro-
fessional faculty appointments between the Uni-
versity of Wisconsin and the public schools, main-
streaming was smoothly under way five years

_ before P.L. 94-142.

Developmentally disabled children, for exam-
ple, had long been educated in a special school.

The school was well regarded for quality and

watmly accepted by most of Madison’s citizens,
including the pupils’ parents. Although some ob-
Jected, the movement of anost of those pupils to
regular ¢lasses in neighborhood elementary and
secondary schools” was accomplished coopera-
tively and without serious incident.

Tacoma, Washington

In Tacoma and Pierce Caunty, 1958 marked
the beginning of what may be the nation’s first
large-scale mainstreaming effort. The policy state-
ment that grew out of local concern and initiative
spoke of progressive inclusion. Instructional pro-
grams and social interactions of handicapped and
all other children would-be joined. systematically

3 - e
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while high-quality education would be maintained
for both. (Bertness, 1976) .

~ An inf{luence on ‘mainstréa'mi'ng’s acceptance
was active participation'"inia}lé\)school life by special

education teachers. They htlped in coaching track
teams, sponsoring and preparing high school year-
books, teaching sections of health classes, direct-
ing plays and organizing assembly programs,
coaching a school chess team, and doing countless
other tasks. They made themselves part of the
mainstream of the school. In turn, they received
_ assistance when needed. : :

Colleges and universities pérceived quickly
that their .edutation graduates seeking jobs in
Tacoma and vicinity needed to accommodate to
progressive inclusion. Employers in the region
now can select professional personnel who are
prepared for school system-wide mainstrepming.

With the 1958 change, Tacoima organized its
inservice work into micro—col?
determined by teacher needs, are offered for pro-
fessional credit that can lead to advanced qualifi-
cations and salary increments. The instructors are

. N
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ege. Short courses, . ererge.

mostly experienced teachers or other educators,

Classes are held in local schools. a

Conditions that Make Mainst,rear;wing
Work

More than'25 additional illustrations of oper-
aling combinationg of spccia‘l and regular educa-
tion are recounted.by Reynolds and Birch (1977).
Some focus indepth on the work of one or two
teachers; some relate personal experierices of pu-
pils; others reflect the work of total school facul-
ties; and still others illuminate the anatomy and
the developmental history of mainstreaming -in
residential schools and school systems. .

‘However,, most of the sound practice exam-
ples have yet to become widely known. When
prototypes of progressive inclusion and recent
compliance programs are studied,* the follow-
ing conditions that make mainstreaming work:
» Regular educators receive orientation to what

ad®tations, if any, the inclusion of handi-. .
capped pupils calls for. ’

19,
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Four basic
conditions make
malnstreaming work;
all involve regular
classroom teacher’s
knowledge of
handicapped
children’s needs, and
cooperation with
special education
teachers.

¢ All teathers learn to use the specialized'

children

instructional
may need.

ffn overt arrangement lets regular class teachers

ind help frem special education teachers for

materfals exceptional

~pupl!s (whether identified as exceptional or not)  dten,
/ﬁeachers to initiate.mainstream education from the
f

‘who have needs beyond those the - regular
~ teacher caq satisfy readily. .
* Regular class teachers get immediate assistance,

vidual pupil management looms.
Beyond the four general conditions, 10 speci-

fic Items deserve priority In any preservige or in-

service plan, regarding education of hancﬁt‘apped
persons. Each deserves fuller treatment in any
training effort.  ° . v

1. Degree or seventy of the impairment is nr-.

relevant as a criferion for main3treaming. Some
totally deaf, totally blind, severely crippled, dis-

‘turbed, or retarded pupils are mainstreamed read-

ily for most or all schooling; some are not. Feasi-’

bility depends on the state of the art in educational ’
technology and instructional processes. Availabil-,

ity and portability of instructiona) materials and

staff are more important than the severity of the

impairment.
2. Regular-special teacher cooperatnon brings

individual attention youngsters not fgrmally qual-

‘ ..'. -

with no loss of face, if a crisis'in class or ini—
L]

.‘ _&
Ifi(d for, special education, but who nevertheless
dre difficult to reach by the Mgular teacher. s

.+ 3. When special education starts in the earh—
est time of life (as it should for deaf, blind, or re-
tarded children) it is often feasible to réady chil-

their parents, and régular arid special

irst day of nursery or kindergarten.

4. Methods and matetials designed originally
for one category of exceptional children—e.g.,
talking books for blind pupils, captioned films for
deaf_pupils, high interest-low vocabulary readers’
for retarded pupils—-often are helpful with other-
- handicapped groups and with non- handlcapped
pupils. ~

5. Teachers merit options. Full' mainstream-
ing will rarely be a school system’s dole form of
special education. Thus no regular teacher should
be forced to teach handicapped children, and no

* special gdlncatlon teacher should be pressured into
membershlp on a mainstream team.

6. Staffing must be-appropriate for the needs.
Staff redeployment and retraining should end with
each c¢hild receiving attention equivalent to that__~
#supplied under a system of separate specnal educa- .
tion. : b

7. Training and supervisged experience in
team work is essential; it should be accomplished

“before mainstreaming is attempted.

« 8. A child’s individualized instructional plan
works only if designed, understood; and kept up-
to-date by the team members. - -

9. Members of teaching teams%pporhon in-
struction and share roles. Teachers of handi- -
capped -pupils, having special knowledge and = -
skills, do individual or small group* work with
those pupils whom the team feels need it. Handl—.
capped pupils-often are instructed with others by
bne teacher or an aide while another team teacher
prepares for a lesson or does individual or small

group tutoring. The special education teacher is a

Ilas a consultant. - 4
ould rarelypleave,
their class to go se 'peCIal tes ‘ﬂ.l
another part of the buildifg. InStead, the speCIal
- activity, the special equipmept, .and the -special
personnel should come to the regular class, Thus'
‘everyone in the class and on the team are visug)

par{icipant in teaching;
10. Handicap

participants an ompre end the activity or- . -
dinary part of t efr wor and responSIblhty '

. ' _ ' >4 -
Inservice Education for . e

'Indiv'idu'alization '
Most inservice education activities stnmulated

by P.L. 94-142 focus on the Individualized Educa-
tion Program (IEP). As Harvey (1977, p..}) said,

v BES ib“l" huﬂlmm v
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“Through’ all the testimony that led up to P.L.
94-142, the most critical concern that seemed to
emerge was individualized planning.” In all suc-
gessful prototypes some form of personalized pu-
pils plan was an integral element. ]

Pressure té get an IEP written for each handi-

«capped child is built into the funding formula of

P.L. 94-142. IEPs must comply with 94-142’s regu-

ation both in substance and in procedures used to

develgp them. Teachers dnd others must learn
how to produce acceptable IEPs. Inservice sessions
can’provide instruction, and a number of models

- have becd proposed.

Kowalskt (K_owals.ki and Payne; 1977) sur-
veyed informally the 27 members of the Council

_ of the Great City Schoels to ascertain the statu¢ of

planning and of implementing training to produce
Individualized Education Programs. He reported

“the Pittsburgh, Pa., 1EP Program, designed over

the Bishop (1976) conceptional model, to be the
most systematic and thorough in the nation’s lar-
gest s¢hool systems. The program can be adapted
to school systems of any size. -

For many school systems the TEP will be the
beginning element of inscrvice education regard-
ing mainstreaming. If that initial component is
based on a conceptual model that encourages fecd-
bi&gk and elaboration, it will be found that main-
strdaming requires much more than preparing
IEP's, important as that is. S

*
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Summary ‘\ .

The nation’s schools contain a number of ex-
cellent examples of mainstreaming at work. Les-
sons from these are gvailable to help establish con-
tent for inservice education, The chief emphasis of
inservice education is now, understandably, on
the IEP, but that emphasis needs to be broadened.
Teacher educators must move agressively in new

" .ways if they are to maintain a significant posturg

with respect to inservice education for main-
strecaming. .
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WHO ARE THE HANDICAPPED? ' -

y scent federal legistation (P.L. 94—-142) es-

tablished the rights of handicapped children
" to in@ividualized edacation programs based oh

“ their spocial needs and to education in the |@ast-

restrictivé environment possible. Other legisla-
tion and numerous count declsions have recog-

nized the legal and human-rights of the handi™*
capped. The concerns of legislators and jurists
for the rights of the handicapped reflect a grow-
ing societal awareness of the special problems

* and needs of pedple whose disabilities have fre- -
‘quently Yesulted in social discrimingtion and iso- -
lation from the mainstream of society. In large - .

part that awareness has come from increased
social agitation and polmcal pres on the part
of handicapped persons and thei ocates

That the handicapped would push for soclal -.

change through legislation gnd litigation is not
surprising. Despite the fact that disabilities cut
across_the sexes, ethnic grouplngs. and ‘social
- ~ sirata, disabled persons have been treated dif-
ferentnally as a single group. Special educators
(e.9., Telford & SSwrey 1967, pp. 37-41) have
suggested that in that regard the disabled and
minority ethnic groups have much in common.
The-disabled, too, have been segregaled -ster-
eotyped, subjected to: prejudice and made vul-
nerable to inequities in' housing, employment,

and education. Bogdan anid Biklen (1977) have
_suggested that the concept of handicapism is as.
applicable to describe the beliefs and practices -

* in regard to the disabled as racism and sexism
“are in referring to beliefs and practices toward

ethnic minorities and women. And, handicapped -

' education stemis from the same type of concerns
with attitudes toward minorities and their civil
right_s'as do ethnic and women's studies.

Ed

~ clety.

 readily Identily individuals with these disabllities

_ impedes the person’s ability to function ‘normally.
.. When the type or degree of disability has a det- .

s
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DISABILITIES AND HANDICAPS  ® *
‘But, who are thps-é'whp.snﬂe'r from handicap-
ism? First, it is necessary to identify the mental, =
physical, and emotional disabilities that are com- P

monly - regarded as handicaps in Amencan 80-

¢

‘How would you respond to the questlon Who T
‘are the handieapped? For many peopie, the - ?
handicappeg are the mentally retarded, the blind, ' L
the deat, and those without limbs. Oftel, we can :

‘when we encounter them, and we have no prob-
lem imagining many of the ways that these dis- -
abilities would make normal dally activities very :
ditficult. There are, however, others in tho dis- 2
-abled population. - S
Estimates vary as to the number of Americans o L
* who have some kind .of mental or physical im- - M
paurment (see Bowe, 1978, p. 17; Kleinfield, ' o
1979, p. 32). About 36 millioh_appears to be a
realistic figure, although soma suggest that an : _
 estimate-as high as 50 million would not be un-* . N
reasonable. While these numbers may seem to : Cr

~ be large, not all these people will be categorizod . R .
as handicapped, - - S
Qnsablutles are no\'necessarily har}dicaps. and o

it is helpful to distinguish between the two, A
» disability or combination of disabilities becomes
a handicap only when ‘the condition limits or

“rimental effect on an individual's ability to do :
such things as learn, work, move about’ the com- coe it
‘munity easily, and have satisfactory social rela- - oo
tionships, then, to some extent the individual is

handicapped

-« .




-
T

2 HANDICAPISM AND EQUAL OPPORTUNITY

- According Yo this definition, some disabilities -
" may not be handicaps. Each disability. must be
in specific contexts ~
" to determine whether it is handicapping. For ex- -
" ample, the lbss of an’ am or a.jeg would be a ',
_ disability. An amputee who completed his or her =

viewed in terms of its effec

oducetion in regular classrooms suocesstully,_
special assistance, might later-find that

R Y . 3 ) 7
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- .

disabling ¢ aracteristlca to pereons with singte

" impairmerits. Those with cCerebral palsy and the

hearing impaired are_often considered to be re-
Yarded, the retarded are thought to be amoral or
oversexed, the obese are thoyght of as jolly and
contented, Wpamptoglmarethotmnobo
morose. Frequently, too, persons are perceived
solelytin terms of their disabilities, without rec-

his oF her employment opportunitiesTH ifidustry ~ —bgnition that there are maiy ditferences among

are limited. In that oontext that person is hand-
icapped.

Another example suggests a disabmty often,
overiooked. Size can be a handicap, aiso. There

" may beus many, as 100,000 dwarfs in the United

States. Since most are of normal intelligence,
learning _problems for dwarfs are usually no-
greater than they are for most students (although
the height of tables in chemlstry laboratories, for
example, can pose difficulties). However, ex-
tremely short people face numerous difficulties
in their'Yaily lives, and have joined organizations
such as the National Association for the Handi-

. capped to bring their problems to,public attention

(Kleinfield, 1975). Intluded are the possibilities

of being injured in crowds, washroom facilities -

designed for personrgot normal height, bus steps
that are difficult to réach, furniture that is much
too darge, lack of proper sized clothing in stores,
and relustance to hire them for many jobs. Of

. course, being Iarge can also be handicapping,

although for many protesslonal athletes. beihg
talt and/or bulky is an assét, -

Inability to perform physical or mental tasks is
not the only ‘way in which disabilities result in -

_handicaps. Disabled persons frequently do not

meet common standards of feminine beauty or

~ masculine prowess. Low self esteem sometimes

results (as it may with the nondisabled). Despair

" and a sense of alienation can come to dominate

 the person’s thoughts, as Goffman's (1965) por-

trayals of the disabled indicate so movingly. Lack
of feelings of self worth and fear of others’. re-

actions to- one’s disability can becorqe a handi- -

cdpping condition. Attitude toward self is often

"mentioned as a major problem for the disabled.

The atiitudes of others can also be handicap-

.ping. When employers lack conﬁdence in the

work abllities of the disabled, or when nonhand-

icapped persons are- reluctant to socialize with '
. them, the result of this handicapism is the same

-as with racism or saxism—-—et limits the potential

N

of the minority group. - .
- Attitudes -are handicaﬁping in other ways.
People have a- tendengy to attﬂbute_ad_ditlonal

-

_and feel—and are thus handicapped by the at-
i titudesot othen -

 disabled people wh, In fact, have the same de-

sires and hopes as the nondisabled. Such atti-

tudes lead to self fulfiling prophecies: Disabled
persons act and feel as they are expected.to act

WHO, THEN, ARE THE HANDICAPPEQ? -

Since dlsebllmos are handicaps only when they *
result in limitations on a person's abtttty to func-
tion adequately, imay not seem realistic to deal

- &l all with general categories of handi _
people. Yet we do know that many disabilities,

~ by their nature and by the nature of people's

.- grouped under the ort
“will be those whose phyatcal disabilities are the

consequences of dtseases such as arthritis,

cerebral palsy, or ‘muscular dystrophy. Also in -

‘reactions to them, ‘are usudlly handicapping. For

_eXample, we know that for educationa! purposes,
children with certaln mental, physical, or emo-

tional impairments cannot sUccee&:‘n regular
classrooms without spacial Instruc and, in

some cases, without the additional dasistance of

support services.:

Public Law 984-142 specttically identified the
eduoationatly handicapped as children who are
mentally retarded, hard of hearing, speech im-
paired, deaf, orthopedically impaired, Visually

" disabled, learning disabled, or seriously emo-

tionally disturbed. Each of these catagories is.
the generic label for disabling conditiohs that
may, for différent individuals, vary in causs, in’

_the degree to which they are handicapping, and

in the specific educational needs that result. -
Within the visually handicapped category, tor

example, therp will be children whose impair- -

ment may be eongenltal or acquired, parﬁal or
complete. Among ch Idren who will be
dically impaired label

this group will be children who have suffered in-

- Juries that resutted in serious damage to the

spinal cord or in the loss of offe or more limbs.
Some of the .orthopedically impaired will have

_mumple dlsabilmes and some will npot,

A 4
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qunc Law 94-142 also tncuddédchndron with

* .-spedific learning disabilities in itg definition of

handicapped. Leaminy disabikties is a.general
term for disorders related to motor activity, per-

-

PO PR,

ception,” memory, language dovolopmont and ..

sacial behavior. Leaming disabllities exist when
a child of average intelligence experiences dif-
ficulfy in acqliing and Using knowledge and

skills, with a discrepancy o 2 or more years be- .

tween the child's intellectual potential and his or
_ her level of performance. Learning disabilities:
are-much more subtle than physical impairments
or mental retardation, and the child with specific
learning disabilitie8 i much less obvious’ to the
observer.

- -to cause us to act

LY

Disabiliies Will be handicapping in environ-

chapters, students will be askethtg consider tho
effects in athletics, the visual and performing’
arts, recreation, social relationships,-the world of
york, and daily life routine. '

RECAP LN _

‘Even when a disability has been medically ‘or
psychglogically diagnosed and. labeled; we can

only estimate the degree to ‘which it will be a°

handicap. Disabled persons.are individuals with
unique characteristics, ang they respond t0 their
conditions in dmerent ways. Occasionally these
responses are such that we may be forced to
reassess oug opinions about the limiting effects
of specific impairments. Some students may be
surprised to leamn of limbless Thalidomide vic--
tims begring and raising children successtully, of

" Bowe, F. Handicapping ¢
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