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Purpose of Stud/

HField

IELD_PRACTICMWAAPPRAISAL-OF-ONE=B4W-P:ROGRA

practice is ..an integral:componentLo- social work education. Stud Uts

are eager, ,thougheften:spprehensive, to .begin "field instruction Ando-thereby,..

':socialwork-prsctice. .It-As,the lirst::oppottunityfor Manf:toapply'.clasarooM::-

knowledge to the world of practice.: -Theyoftenconsider their practice

experiences to be the most important and. meaningful experience of their educa-

tion.. It Iss critical period in,theemergence of a:professionaijdentity.

Students perceptionoU,theirield:practicumjxperiences

:4nvaluabl.e- in :4 see as ing-e_p;ogram1.3_---fieldAmstructionmOde-t-and-Ohi

the:puTP°15-esPft1401,4tudYwere't- (1) :-PreSeo,t-4 Moclel of -fieldAmstroo-

tion:and assess selected 'goals of the, model,:(2) examine selectecIsgencyjndi-

cators:ofpractica satisfaction 3).-determine-the extent of integration between

fieldipractica-and-othersocialwork-courseS4J4)-ascertain-thecontribution of-:

r.--the social-work curriculum as reflected-bTrequired social work courses, in

---
preparinvstudents,-fortheir-lirst-social:work,:positiontand ascertain the

_
,

.. ...
7-- --...

role of,field practica .satisfaction as it relates to retention'of:BSW:students
, .. .

and recent graduates,
. .

Study Sample and Data Collection Method

-'-YThe-study" sampleconsisted oV107-juniors-intl7tenittt-miltitiOg-in-4-Ocial.

work-. and 177 SWAgraduatea for the years 1977- to 1980 front one social work

prograt.-During--the spring semester-198041-1:107upper level-undergraduate7

.

students were given a questionnaire to comple4.-

were returned for-an. 80 percent_return_rae

A total of 86'querfttonnaires

,



A modified version of the study questionnaire was then mailed to each BSW

graduate from 1977 to 1980 to 'provide comparative data with the current student

-sample. Two--follow-up mailings were-conducted approximately one month apart.

A total of 101 questionnaires-were-returned for 57 percent response rate.

Study Instruments

The 13 --page questionnaires,, designed'fromprior research included questions

about :(1) career choites-upon _graduation, -(2) program =satisfaction :(3) extent

of satisfaction with social work course .preparation including practice, for

their first social work position, (4) demographic and academic information,

(5) and practice experiences including level of responsibility of ,agency assign-

ments, significance of agenCy assignments, satisfaction with placement for

learning needs,_ frsquency--of supervisory, conferences, and extent of effective

integration-of-.practica- with other social work-Courses.- -This-latter -section

was based in part on:the work Of Rothman and Jones".

tion of Field Practicum Instruction Model

The College of Social, Work at the University of Kentucky offers, practicum

instruction-through -seven -Teaching-Learning-Centers (TL6' s)-.7 -Bach- Center-1 is

'made up--"of-a-constellatiOn--of':agencies related to_a;societal--task or _population.-

The- word-center refers -not-to-a-building or -to--a7specific -loCation-but- riather

to a concept which provides for an integration of multiple learning experiences

within the framework of broadly- grouped agency systems and iervices."2 The

Cebters, developed- in ,1970Lfor:_,the graduate-program, were first

used with undergraduate students in 1974. Undergraduate students have utilized

primatily the Community, and Vrban Affairs, Criminal and Juvenile Justice .Family

and Children, Health-Systems (Mental Health)' and` Health- -Systems II (Medical)':

Teaching-LearninprCenters.

. =



"Each TLC is direct:0 11 full-time, tenure- trackHfaculty who coordinate

each field practicum unit to meet the needs -of a diverse- social work professional

communitr andItoi-Allowz-for--TspecializatiOn::w1thin-T4-gentreliAtfraintWork, Each TLC

IconOpts af: four_educationalcomponentslagencyase4nments1_-weekly--Student-temi

nars, individual nOnferences with students,..and related:learning activities,

Undergraduate students complete two practca for 16 credit hours. which includes

hours7in:agenciesj usually- in their Senior iyear nd Are gelwally:expected:

to: choose two differept

.TI,C;Directors are typically :responsible fO; 12 graduate-_and eight :under*:

-gradualc_istudents,::Teaching assistants, assigned to each Cente assist the

Director in further individualizing -thej!ducational 'process 'for -.Undergraduate

students, Teaching assistants, most of_ .whom:-are second ,year graduate students

with:a special interest in-social- workeducation4-are- carefully chosen 7receive

mominal-:stipend :and Complete a -number of courses social work -education.

TA's meet with undergraduate. practicum s udentn at least :every other week, read-

weekly logs, participate:in-and 'provide' leadership. temiiiarsi and are_ involved

in-agency-midterm-an&-finalnonferennes-with-the-Director,

The college u.ti °lines common e,Ylabi for all TLCs in order. to- maximize :the

realizA tion-of-common-objective tudents. -7-Syllabi-Addendum-have-Tel-so
7

been developed for each-Center and address. the knowledge- and skills,npecific to

- the practice focus-oUthe:particular -TLC. The first practicum:is often obser

vationaland ,dcscriptive_with, omphasisonbasicHknowledge and,nicilis_relating

to the community and its resources, the agency,. wi thin the community social

service StrUcture and appropriate tasks in the agency consistent with student
- - ,

readiness.: The second practicum-emphasizes. analyticallAarning and-advanced
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'major goal. of this curriculum is, to prepare undergraduate students as

generalist, social _workers. A.ssignment to the Centers° i intended to provide

.tudenti_-_-;:wi_th--appropriate-2-lea-rning7opportunities :-and:Texperience a which

enable students to perform competently in entry= level positions upon graduation.

Students' assessments then should not result in differential response in relation

assignment to different Centers nor by first or second placements for the

with other social work courses, significance of agency assignments, satisfaction

f agency placements for learning needs, and frequency of supervisory conferences.

Chi- square analyses were utilized to test for differences among the four Centers

second placements for ,each study -variable. No sisnificant

differences were found. Assignment to the different Centers then did ,not result

in= respondents reporting different experiences or-= different levels of satisfac-
,:.

Further analyses -were'cconducted-without regard to-TLC assignment of

students.

The_majority, of __respondents_-__were white female -state-residents -and. 22 717.-

years_;-oV age -a-t-time-of-graduation. -=4 Approximately- half-of the-,-graduates- were

single _land __-_44__percent_were _marriedi-mhereas,---for-current-students-74-percent

were single.-- The- demographic --characteristics- of the 187- subjects were -there'.

fore fairly homogeneous _between current students and 'graduates except for age

appropriate differences and marital status changes. National demographic data

on baccalaureate students in social work indicatt that the study sample is

comparable, though. the percentage° of minorities is less than found in the

current. BSW student. -As. a.. ,,result oaf these _demographic...finding-s,---,

the_- study results may have limited generalizability to some other undergraduate,

social '.work 'programs.



stuLeatitp praisal of Agency Placement

This section addresses 'studentT perceptions of their (1) level of respon-

ibility in the.:_agency, (2)" significance-of -agency-assignments -(3): satisfaction.._.

for -learning needs, and (4) frequency-of -Supervisory sessions.

The first question askt,d: "What was your. level of responsibility in your

practicum 'agency that most clearly described your usual situation?" Four

responses were.possible:- (1) "specific tasks_ a ssigned in detail and-monitored--

closely, " - (2) "specific tasks described and agreed upon -but I worked] pretty

,much on my own, " '(3) "within .broad -.policy outlines, I plan[ned] and carr[ied]

out my own assignments, and (4) [was] completely free and [had] little or no

limitations.4 The findings are presented inTable-
,



Table, 3.. Level of Responsibility by Placement for Current, Student's and Graduates

Level of First Placement Second Placement Totals
Responsibilit 14-7): .(N

7.

Assigned in detail
and monitored closely 18 17 18

Tasks described but
worked on own 56 49 53

Planned and carried'
out own assignment 19 25 2

-Free with little or--
no limitations I.

Totals 1007. 100% 1017.*-,

Rounding error:

a Most students (53%)-worked on their own after Specific tasks were described

by the agency instructor and agreed upon. Twenty-two percent planned and carried

out their own assignments within broad-policy outlines. studente (8%)' were

completely free- with little-or no-limitations.- Level` of responsibility increased

between first and secon&placestents, suggesting that students .were-, given greater

freedom and_ more .responsibility to carry out assignments.-

second-question-asked-sublectsTto7Andi-cate-- the- signifi=cance -of- their

agency assignments. Four responses were possible: (1) "Extremely = important to

me and to the (clients) with [whom) I work[ed)", (2) "Very important to ate in

terms of my own interest and growth, but not too significant in its overall im-

pact," (3) Not very:interesting to me or .significant: to my. training, but very

necessary (or important) agency and its clientele, and (4) "Most of

assignments were busy. -work' not very useful _to me or tor anyone' Table ,.2

presents findings of significance. of agency assignment by i.lacemerit for study

subjects.



Table 2 . Significance of Agency Assignments by Placement for Current Students
and Graduates

"----- ----- ,

Significance of. First PlaCement Second Placement
, Totals

Agency, Assignment _ (N.- 147) (N s 133) _- .0- -280)----,

Important to_ student

and clients

7.

Important to student
but not significant:
in overall impact

Not important to
student but imps t for
agency _and clientele

Not useful to-s-tudent
agency or, clients 10

100% 1007.'

Most students thought, their agency assignments were for their growth and

development (84%). Many believed that their assignments sere important to the

clients with whom they worked (53%) and this was especially evident for students

in the second placement (60%). Only tyro students reported that both placements

were not interesting or_significant_o_r_useful_Cresponses-3-and 4).

The, third question asked students to indicate if _agency placements had

been satisfactory,for their learning needs.6 The ffndings are reported in

Table =3. Most students thought their placements were satisfactory or very,

satisfactory .for

in level

their. learning needs (75%). There was ,also :a. marked increase

satisfaction from first to second placements for those reporting

very satisfied._ only seven students indicated that both placements were so-so

or unsatisfactory.



Table 3. Agency Placement. Satisfaction for Current Students and Graduates

Level of
Satisfaction.

'Firs t Placemen_

(N = 147)
%

`'

.Secondi)lacement,.
(N (N = 280)

%

-Totals- 100%. 100%---

.-When _significance :.of ;agency__astignments_ .was_:compared__-to .satisfaction- -for --

learning needs for first and :seconUfield Tractica,there was.a:very' high

correlation between them for all subjects.` practicum (gamma = .85)

and second practicum- (gamma it.i.92) indicated that significance-of-agency &taiga-
. _

manta correlated` positively With fatisfaction as reported 'by respondents (Table_ 4)..

Level responsibility :it& a__ no t signi ficantly la ted to - significance of -agency

assignMents. or level of .satisfaction for learning needs&
il



Table 4'. Relationship Between Significance of Agency Assignment and Satisfaction
\ for Learning Needs

nifi6ance\` of . \',, \ Satisfaction for Learning NeedsPAgency Assignment -. First Placement Second Placement
\ Satisfied' . Not Satisfied Satisfied
\- (N -105`) \N (N42) (N-4106)\

Important tO itudent
and- clients

Not Satisfied
(Nal7)

Important to student
but not significant
in overall impact

Not imp t to student
but imp' t for, agency
and -clientele

Not useful.;_ to_ student,
agency_ or. clients_

8,5.8, .00001)

Frequency of supervisory conferences with agency field instructors_

7-.i._Prelehtel,in;10:115,LThelfiTatnge.:_010W-LCOniiterable-Varta.tiOi:4-,-,.4hile -few

students (2%) never had a supervisory, conf_erence, _this -was =an _waexpected and_
. .

disturbin finding -, --- ----Many -students :(33r 41so-:- Only :had---"one---- conf.erence, each Tmonth

and ,this was -especially evident for first placements (41%). The most frequent

number of supervisory conferences during the second placement was once a week

Frequency of conferences was not related to satisfaction for learning



Frequency of First PlaceAent Second Placement. Totals
Conferences .- --(N-,.-.l.47-) (N-i 133)- - (N -.. 280)-,

% % %

Never

-Once 4,.-inonth.,_

Every two weeks.. 24' 30 26,:.
A

Once a week 23 32' 27

Each day in agency 10 14 12

Totala 100%' 1.0).%* 100%

*. Rounding error

Ditegration Between Practica and Social Work Courses

.A,naother-question addressed dm relationship between the field practicum

the social work-- program. Srpecifically,--subjects:were

*Onion, what was the extent of effective integration of your practicum

(agency, seminarist _conferences, related learning activities) with other social

w.ork---_. course sl--..r-+-Four--response -.were7possible.jor:reactr.pra-ctiCumi.- ..'

effort, was made to intekrate other social-work ?course knowledge into practicum-
1.

and it was reinforced very well; (2) ",Some efforts were made to integrate :-..ther

social work course knowledge, but without too much success; (3) No consistent

effort .appeared .to ,be.:_made.to.integrete other,.'sociel.-work-r-course..knowledge-,

but there was no serious conflict; and (4) practicum and other social work

course knowledge were -often-contradictory - with resulting confusion and

conflict.8



Table . Integration of Practicum witti Other Social Work Courses for Current
Students and Graduates

Eictent-of First Placement Second Placement Totals
,Integration (N 148) (N is 133). N 281)

Every. effort

Some effort=

0

43

consistent effort

Class & field

contradictory,

1.

Total:

AtoUnding errors.

100%

32 35

7 :1:6

101%* 101%*

As Table' 6 indicates

had successfully integrated other social work course.knowledge. However, 35

lmost half (48%) believed that ',the field- practicum

percent thought that some efforts were vade but without -too much success, and 16

percent noted that no. consistent- efforts were made. Further-analyses showed

that'.-of the-1331-students who had' completed both practice, 62 percent- indicated

that , at least for one practicum successful:Integration:occurred between field-

and course-knowledge. Only 11 students. (8%-)Tindicated that for both practice

no consistent effort was made, -or-that class and. field were' contradictory.

Nevertheless, then findings emphasize, the need for all phases of practica be

clearlyfocused--on integrating -know ledge-derived-from-pr ior'snd-curren t -soc ial

courses.

Sodial' Work Curticulut

The social work curriculum, as reflected by the required social work

courses, .was examined to determine course contribution to preparing atudents_

for their first social work polition. Students rated each course on, a scale
. .

.
.

. . .

. -.....--....-.., ,..- . . ...-,_
. .
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from (0).L one to (4) greatly regarding extent of course preparation for first

social work, position (see .Table 7).

Table 7. Extent of Preparation for First Social. Work Position by. Required
--Social- Work ',Courses'

Required Course BSW Graduates Current Students

Educe tiv1 -Precticu,

HIV di-SE

99- 3.53 1 40 3.48.

93 3.22'

Edudational Practicum

71 3.58

54 3.44

Interventive Me thod a in
:..

Social Work:
=-,

Social Work Research

The SoCial-Work- Profession
and Social Welfare (for
transfers of junior rank) 2.22

Introduction_ to Social Services 80 2.03

Senior Seminar

Social .,Welfare. policy.,-

Development o f ;:Socia Lye/ fsre-_

98 1.95- -9

97 1.87 10

70 2.27

The educational practicum courses,, not surprisingly, contributed extensively

to preparing students for their:. first social ,work position. While the course-

'eller 'pact ives.:on.Human,-_Behavior. and, the Social Environment7 :was- :anticipated

be important to professional development, it was not expected to rank first for

current, tudents-and -.second for: BSW_:: graduates.- A- tentative.- analysis-,augge ate'

:that this course provides. information highly relevant to practice.



related to students' perception of practice relevance. While ideally all

required social work courses should contribute to the development of practice

competency, students rated certain courses so low that it is incumbent on faculty-,

,
.

to review these courses to determine if they are effectively contributing to'

students'; developmont, and are meeting curriculum objectives.

Practice Satisfaction and Retention in Social Work

fifth objective of this .-Study was -to ascertain ;the relationship be-

Nem:selected variables 'related. -toto field practiCa satisfaction and retention.

'in social work. _Both s.tudy. samples were divided, into.- career -choice categories

social work practice, 2) graduate _education in--social work -and 3) out

...,..of social -work -.4n-reapon,se -"Vibe t -are your plans -- Immediate II. 'upon:-

-graduationl"--(forcurrent-studente)---Cr7"Whatiiid-YOudo'upon graduation?" -(for

BSW _graduates).

Most current students planned to practice social, work upon graduation (51%),

percent planned to, attend graduate school in social work, while a _surprising

-27. percent _planned- to leave- the profession- immediately upon-graduation.: For the

graduate sample, 42 percent actually entered social work practice upon graduation

20 percent attended graduate school in socialwork, and, 39 percent _left the-field

of social work. The primary__reason_given_for-leaving7the=fie/d-of--social-work

by this sample was the inability to find a social work job (147.).

Separate and combined chi-square analyses were conducted for 'both current
.

students and graduates by career status on each of the previously described field

practice satisfaction variables. significant differences were found for any

of- the 'variables -for either study ;sample separately or -when combined, It would

appear,. from the responaes ofthis study sample that _,se 1 f-reported per cep tions

of field practice satisfaction have little if any, relationship to:" -retention in

social .work.



..Amodel of field instruction was briefly, presented. :This model,, utilizing

_

the organizing framewOrk-of- teaching-learning-centers,-has provided- unique

learning experiences since 1970 'for graduate students and since 1974 for

undergraduate students. The opportunity to complete two practica has enriched

students immeasurably. They have continued to develop
. their knowledge and under-

standing of ',cselected social:.-problems and populations-at-risk.- Service- delivery

systems-:have been' critically examined. and related to policy formulation and

development and, to actual service program; for individuals, families, groups,

and communities. Students gain 'valuable social work practice experience as they

'develop and refine appropriate skills, utilize the problem-sOlving process

:examine_their _values and_a t ti tude become _familiar_with:andutilize-_community-.

resources and perform a variety of roles, such as broker, advocate, outreach

worker, and caregiver.

Assignment to two different agencies in two different teaching-learning-

centers affords students the opportunity to generalize 'the viability of theii

social -work practice khowledge and application to all settings with appropriate

.

modifications -:for a-.particular.'--setting. --Seminars are-a.m jor forum for ,the

dynamic, interplay -and, exchange of ideas, :beliefs, feelings, and attitudes-as'

students share and examine policy, programs, and services within the context

of a voluntary and public social welfare,,i delivery system operating at the, city,

-;--1-county, tate-, and national= -levels- of -government.

The model, as briefly described is viable and is adaptable to the future

needs and directions of the social work profession and the College of Social

Work. The rationale, conceptualization, and development of the model has been

presented elsewhere.9



The second objective'emmined selecte&agency7And7protiram-indlcAtors-

-af practiCa satisfaction.. -Significance-:of agency assignment was found to be

positively correlated with satisfaction .for -learning needs. Most students

reported :satisfaction with their- agency -IThose- etudents jlowever,

who believed their placementi were not useful.to,tho!mselves the Agency,

clients,, were,, without exception, not satisfied with their agency placements.

_This:_finding_should.not,be surprising; students understand how important agency

irssignmentsare.to their:professionaldevelopment. To:not haveameaningful:

eXperience.is to be'cheated'out of a necessary ingredient in one's education..

The necessity for continued monitoring of agencies And agency:field instructors

14,essentiat.. Student evaluations of their agency experience at the end of
;:,,;.

_ -

each semester Arerneede44:_in:addition to_the;continuectinteractionbetween.-studen

and teaching assistant and director throughout the semester.

The findings also'euggest that studenti'41their first placements believe

that'while,theirAtssignments-are important to their own growth, those' assignments

fall short:of being important to,cliente. For the first placement, and:to'a

'Aester"extent ':forthe'SecendagenCy'plicement, students need to have more dial..

---longing -sled -significant _,learning. opportunities, that is, assignments that are

7-important-to=clients,-:agencies,--An&students.The--ramillcatione:2oU;this-seg
. . _ _ .

. _
gestion cannot be detailed- here,' Suffice it is to say that student readiness

is one-critical dimension which is dependent on prior academic preparation and

on_such-factors as age,-maturity4-anUlife-experiences.-L'AgenCy-readiness for'
0

the beginning undergraduate professional-in-process includes willingness to

:providea carefully sequencedjlisrvof).earnieg_opportunities:consistent-silth
,

stivtantreadineli-and'willingness to be challenged toward personal and pro-

fessionallrowth. Agency-readiness

be constantly monitored.

not nlwaY0:,,.141.Y_41.scerr4.04,And:mnet



The third objective was to determine the extent of ntegration between

practice and other required social work courses. One question, global in
.. . _ .

;nature, addressed this issue.. The findings, descriptive of one program, must be

viewed with caution.- Further instvument development and larger samples are needed.

:ladle almost .half.of the respondents ,(46%) thought integration was successfully

achieved between practicum and other social work courses, another 35% thought

that only some effort Was made, and still others believed that integration had

not occurred successfully. Only .11 atudents'indicated that for both practice no

consistent; effort was made,or that.,class.:and, ield were_ contradictory. Conti,nued

effort, must be directed to the process of integrating .practica with other social

-work courses. -,_

-The fourth--objective--assessed-the--tocialTwor program s_ contribution to

preparing students for- social work practice. The indings support the commonly

,yheld belief that field practice and social work practice coarse. are most

directly relevant to preparation for social work practice positions. The course,

Human Behavior-and-the Social-Environment,- provides a -theoretical basis for--

practice and hence, is considered especially relevant for practice. Courses ranked

at the bottom should be reexamined to determine if they can be made more_relevant
._

.

for studenta_who--wil-1 become' direct_ service practitioners.

Field practice experience is a ,significant portion of the baccalaureate

curriculum in social,-work education about which:subjects in this study have a
, _ ,

variety of perceptions. It is also apparent from 'the findings of this study,

however, that there -is little relationship between field practice satisfaction,

-as'defined, and retention:in 'social work. The data presented in this. study

is consistent with additional data obtained from, these study subjects and re7

ported previously in terms of other educational characteristics within social

work undergraduate education.1°



The most obvious implication of

social worki, concerns the reality of

these findiuga, n terms of retention

the marketplace --t -which BSW graduates

exposed immediately upon 'graduation. If there are nc jobs available,

cannot remain in social work and be employed, no matter how aatisfied\a graduate

with his/her field-practica experience.

The significant association between significance of agency assignments

practice satisfaction -for-each-field practicum 'placement-deserves' further

exploration in terms "of differences, between agencies 'and. nature of-AU-ties.

Additional questions concerning the question of retention, particularly among

current students who plan to leave social work upon graduation, remain to be

explored and are a serious Issue fore social work undergraduate educatoTs.

It is-Iclear_that-the_question-of-retention-in-the-field of- social-work

. ,
an "important issue at present and in the near future.. .14ore research_on

-this topic is needed- in_order to have an empirical base for making modifica

tions in 'social work _curricula to maximize the retention -of' social workers in

the field..
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