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Field practice ia an integral component of aocial work education. ,stud ntaj;"

SN

are eager, though often apprehenaive, to begin fie1d inatruction and, thereby,

— — -athe LGN AP S S

AMY,,.,aocial work practice.n It ia the firat opportunity f°' many t° ‘Pply claasroom
knowledge to the rea1' world of practice.‘ They often consider their practice .
?;t?‘ﬁiffm” experiences to: be . the most important and meaningful experience of their educa-:f;‘

V:;::}ion,A It ia a critical period in the emergence of a profeaaional identity.ggggwggg:g,,,

- g -

:perception of their field practicum experiencea may be an ;gigg;g“l;mggw;;

Thua, the purpoaea of thia atudy were to (1) present a model of field inatruc-;;;!fg-w;;
tion and ‘assess’ aelected goala of the model (2) examine aelected agency indi-'v;lf

catora of practica aatiafaction, (3) determine the extent of integration between ;t @Lf*?

field practica and other aocia1 work couraea, (4) aacertain the contribution of

.the 8001&1 WOtk curriculum, .3 reflected by tequired 8001&1 work COUI‘GGB,-: 1n oA

[ L i . S weaal ool T et e NN, ,c%,__.,'n;*i;:.—_,i,-”,—n;:,

;VE preparing atudenta for their firat aocial wor »poaition, and (5) aacertain the o

7ﬁrole«of‘fieid«practica aatiafaction aa it relatea—to retentiﬂn of BSW atudentrr

and recent graduates.

vifi Study Sample and Data Collection Method

The atudy aample conaiated of 107 juniora “and” aeniora majoring in aocial ‘7;”%;;;L

‘_‘_ work and 177 BSW graduatea for the yeara 1977 to 1980 fromJone aocial work

5‘program. During the apring aemeater 1980, a11 107 upper 1eve1 undergraduate

T atudenta were,given a queationnaire to compLeteff A‘total °f[36'QQQ§ti°nn¢1F08jf-#f:it'f»

 .Were returned for an. 80 percent Teturn rate. . . . il NCLL oot

T e e e o -




A modified version of the study questionnaire was then meiled to- each BSW

grsduete from l977 to- 1980 to provide comparetive dats with the current student f“

J*semple. iTwo follow-up mailings were conducted approximetely one month spart.spfﬁfjéﬁf{a

uf:fA totel of lOl questionnsires~were returned for a 57 percent response rste. e

Study Instruments l,-.i
. A

- o

The l3 ‘page questionneires, designed from prior reseerch included questions

i;ebout (l) ‘career choices upon greduetion, (2) progrem setisfaction, (3) extent

;i} _;y»i] of setisfaction with social work course. preperetion, including prectica, for | -

7<l :~? ‘their first sociel work position, (4) demogrephic end ecedemic informetion,

E (5) and practica experiences including level of responsibility of egency eaaign-M 4: o
Tifments;-;ig;ificsnce of egency essignments, satisfsction with plecement forfh"':-_.

1fleerning needs, frequency of supervinory conferences,'end extent of effective

;;integretion of practica with other sociel work courses. This letter section ”f?"ff"“”;“

wnnﬁ,f,.f' was besed in pert on_the work of Rothmen end Jones1

'}f{t_ Description of Field Precticum Instruction Model

: The College of Sociel WOrk st the University of Kentucky offers precticum-?fi;tp‘_ff

_finstruction through seven*Teeching-Leerning-Centers (TLG's) *’Each Center is™ 7%9“5‘**;

fﬁmedezup‘ of e"constellstion of egencies related to s societel tesk or” populetion. B

to a concep which provides for sn integretion of multiple leerning experiences

within the fremework of broedly-grouped egency systems end services."? The ’fg

thters, originnllyideveloped in l970 forwthe grnduate program, were.. firstee,,e.Wllngll;;

',Af used with undergraduate students in 1974 Undergreduete students heve utilized

E;primarily the Communitv end Urbsn Affeirs, Criminel end Juvenile Justice Family;:;f;tjié
end Children, Heslth Systems 1- (Mentel Heslth) and Heelth Systems II (Hedicel)

Tesching-Leerning-Centers.clf“;h;ﬁfiﬁiiji;ﬁ7~r'""“\' ESDAR




Each TLC is directed by full time, tenure-track—faculty who coordinateffif

each field practicum unit to meet the needs of a diverse social work professional

jﬁcommunity and to allow for specialization wlthin a generalist framework ‘~Each TLC~»1

;fé*QL;: consists of four educational csmponents'5 agency ass‘gnments, weekly student semi-~}1¥wgf
e nars, individual conferences with students, and related learning activities.,

" Undergraduate students complete two pract ca for 16 credit hours which includes ,"*

"5 —720 hours in agencies, usually in their senior year, and are generally expected

to choose two. different TLCs.
TLC Directors are typically responsible for 12 graduate and eight under- B

graduatc students. Teaching assistants, assigned to each Center, assist the

Director in further individualizing the educational process for undergraduate

"fg['students. Teaching assistants, most of whom are. second year graduate ’;“d°“t°

with LE special interest in social work education, are’ carefully chosen, receive

a nominal stipend and complete a number of courses in social work education. 7*’
' TA ‘s meet with undergraduate practicum a*udents at least every other week \read

e weekly logs, participate in. and provide leadership at seminars, and .are. involved

ﬁsin agency midterm and final conferences with the Director.

been developed for each Center andiaddress the knowledge and skills specific to fifw o

:;f;irthe practice focus of the particular TLC l The first practi um - is often obser-ﬁ'l S

'"¢i;§,tvational and descriptive with emphasis on. basic knowledge and Akill relating

to the community and its resources, the agency within the community social

‘f?;”aervice structure. and appropriate tasks in the ~agency consistent with student ERE

>7readineas.~ The second practicum emphasizes analytical learning and advanced

ot

T practice :‘oApportuni,tie . T
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. " ’ ' .
, A major goal of thia curriculum ia to prepare undergraduate atudents aa, .

_/ ,
generaliat aocial workera. Aaaignment to. the Centera ia intended to provide“'

?f_; enable atudents to perform competeqtly in entry level poaitiona upon graduation. [°"”'

o : e gl : -
o Studenta aaseaamenta then should not reault in differential reaponae in relation 7‘
e, o R \ - A
g to aaaignment to different Centera nor by firat or aeCond placementa for the
:Lizatudy variablea'é level-of reaponaibility in agency,*integration of practicum _Lﬁ%wﬁ**f
e , e . LT

with other aocial work couraea, aignificance of agency aaaignmenta, aatiafaction
' ff”;of agency placementa for learning neede, and frequency of superviaory conferencee.
AlfChi-aquare analyaea were. utilized ‘to teat for differencea among the four Centera -

fwﬂwfor both first and aecond placementa for each atudy variable. No ,1gnificant :

Afdifferencea were found Aeaignment to the different Centere then did not reault )

in respondenta reporting different experiencea or- different levela of aatiafac- :

Voo

f?tion-; Furthef analyses were Conducted without regard to TLC aaaignment of

e

fffatudenta.v

wereringle. "The d°m°8flph1¢ Chlfl¢teriatica of “the 187 aubjecta were, there-?j"ﬁ

";jffffore,gfairly-homogeneouagbetwoen,current‘atudenta,and graduatea;except,for agesi'*“‘*"

, "::;‘é;—.ééropri.te.“d1ffergnceg and marital ‘ata-tus "Chlngean N‘tlonal demographic data
' ”'“on baccalaureate etudenta in aocial work indicatt that the atudY Blmple is

:*comparable, though the percentage of minoritiea ia leaa than found in the

4g;gcurrent BSW atudent population.3_ Aa a. reault qf theae demographic findinga,

*'ffthe atudv reaults may have 11m1tgd generalizability to aome other undergraduate

-u*r‘eocial work programa. -




B 55;Student Appreiael of g ncy Placement

This section eddreeses student perceptions of their (1) 1eve1 of respon-,L"

"“‘"eibility 1“ th‘ ISGRCY, (2) aignificance of egency aagignmentg, (3) satilfaction
'-ia%4?*ﬁ4ffor leerning needu, end (4) frequency of eupervisory ueseiona, %f?xﬁ*%f%4€4**i4***~or"9
*The first question eekcd-' "What was. your level of responeibility in your

ouyf ‘rf‘ly.precticum agency that most cleerly described your: usuel situetion?"‘ Four‘~'

1‘:\12fc1oee1y," (2) "specific tesks deacribed end egreed upon, but T work[ed] pretty f’

"fuuch on my own," (3) within broed policy outlinee, I plen[ned] and cerr[ied]

S

“\:VtOut my own eesignments, end (4) "I [was] completely free end [had] little °f nofl;} )

' Vf;7 liuitetions.4 The fiudinge are preaented in Teble 1 ”Wmf;h;;:)Q:;;W¢t;itif;;;;--




(4'f”;;ﬁTab1eni. LevelroffResponeibilityiby1P1acenent:foranrrentdStndentb;and‘Greduatee nf'b’ﬁ

- %EP“d P1‘°¢§ ””'T9t918ff1“‘°'
*%(u =133) () )
SR T TR SR

.v?ffuLevel of 'First Placemen

f?Rehpon:ibiLit}f

Asaigned in detail A R “f//r
'*=_and monitored closely B L D ¥ AP UL £ ISR
‘ Taake dencribed but' o

- worked on own ~,'

, :fPlanned ‘and carried‘?ziéxt
out own aasignment =f

» “Free with little . or S
o mo lmftatfons - o 7o 9 o g

;j“*?ratals*"5723;‘“3rfrufiiooszgff7ﬁi,j‘ o ;1901,”?ff;'°f7fﬁf1013*57'<‘, o o

"% Rounding error. - . -

1?~0Most atudenta (53%) worked on their own after specific taaks were described e
by the agency inatructor and agreed upon.. Twenty-two percent plenned and carried
‘“‘,’}; out their own essignments within broed policy outlines.; Few atudentt (87) were

conplete1y~free*with'1ittle“or*n0“1initetiona.r Level of responeibility increesed

!

"ﬁbﬂi agency esaignmenta. Four responsea were possible-ﬁ (1) "Extremely important to

“me end to the [clients] with [whon] I work[ed]" (2) "Very important to me. in

ternn of ny own interelt end growth but not too aignificent in its overall im-

’“Wpect," (3) Not very intereeting to me or. significant to my treining, but very

‘é}f”?fyf7fineceasary (or importent) for the agency and its clientele, and (4) "Host of my T”:b N
»fﬂgeaaignnents were 'busy wora , not very useful to me or. to anyone "5, Table 2

'iii”fifpresenta finﬂinga of aignificance of agency eesignment by placement for atudy R




‘Table 2. 518“1f1°‘“°° of ASGHCY Assignmentg bY Placement for Current Students | I
R, end Greduetes B : : T B

e e i e T T T L T TN T i e S

o Significance of . First Plecement;fl-t Second Placement ‘ Totels S
f;gib;;;;;f_Agency_Assignmente,e;;;wei;(ni—flalj;;;;, s (N 133) = (N .Hggo)ee,eEegre,elw

o Iuportent to. student ;1?“f§ﬂlff'fl;;V.Lsffgfrf: - u7§;fll;'ﬂznififﬁj”": e
- end clients L = S - - o J
o e SR .
R Iuportsnt to student f-' W
vo. - . .but not significant. L
S in oversll inpsct ,ﬁif ' -
Not inportent to - e
e “student but imp't for’ .
5 egency -and - clientele
L Not -useful-to- student, e
" _agency or clients " 3 B

Nost students thought their egency essignments were for their growth snd

deve‘Opment (847) Heny believed thst their essignments uere important to the

clients with whon thej worked (537) end this was especielly evident for students

in the second plscenent (60%) Only two students reported thet both plecements

- were not int t: stin g orssignificsntnoreuseful (responses -3-and. 4) .gfi;ie_ifj;,;g;f
The third question esked students to indicete if egency plecements hed

been setisfectory for their leerning needs.6 The findings are: reported in :"

‘ilgi Teble 3., Most_ students thought their plecements werevsstisfectorY or very

" o setisfectory for their learning needs (757) i There was also a merked incresse;‘ﬁf:
in level of sstisfsction fron first to second plecements for those reporting
l very setisfied Pnly seven, students indiceted thst both plecements were. so-soi,mrgmf

ot un..ti.f.ctory.ww,‘;m,;¢,;;;:mwn;i;;;r“;;nnvmWﬂualueian;mxmswmeawni;‘wwwxiw~wi~~»¢w~www




s R S AT S e e B
SR e e e e

Lo

: Tabler3.‘ﬁAgency‘P13cement.Satiafactionffor*gnrrent_Stndents"Andkcradnatesd'f;;“J

. B 7. oL, L . 'V,‘ L . . = - s . ‘»« P o o . “ 3 R . i .

Level of ‘l; Firat Placement ' Second Placement - 'Totafs rnifggn;
Satiafaction B g’. (N = 147) o (N - 133) - (N - 280)d,‘ S

Very Satiafactory S 42__1‘__;_%_1- S

Satisfactory ‘;7 iiﬁf';;ﬁjOin_;{izu]hjffilyfifZQ;’j:if:';f;{:’fzgi?igfif;;
So-SoG%'h;' f.f‘;’e,iig.iiiBQ.hﬂi;;én,;'li'!};f*’iinfiuh; :'fff_;1§:;W
Unaatiafactorf ‘ ii}_in.}JoLi%'hhi‘v;;{rfj | o hlsf‘

ey mamstatictory” 4 T

el Totalgil Ll L A00% e i i

 * Rounding error;'~f'.

Hhen eignificance of agency aasignmtnta was. compared to. satisfaction for—r

- o

1earning needa for firat and aecond field practica, there waa a very high ‘

correlation between them for all aubjecta.; Firut practicum (gamma = 85)

e e o - R S S — B

f ‘ and aecond practicum (gamma = 92) indicated that aignificance of agency aasign-'

mente correlated poaitively with aatiafaction ‘as reported by reapondents (Table 4)

Fa

Level of. reaponaibility was. not aignificantly re1ated to. significance of agency | f\k'~

aaaignmenta or level of aatiafaction for 1earning needa.y'?'fT.iiifﬁﬁ;%kv;i%fﬁf);??fii%f\:




.bﬁvtzifgrl Teble 4‘> Relationship Between significence °f Agency Assignment and' Satiafection -
F \ for Learning Needs“'

ificence~of )

N Setisfection for Learning Needs _ o

- Agency Assignment - First Plecement * ‘fﬁ" ‘Second. Placement '
R Setiafied - Not Qatisfied \ Setief ed Not Satiafied S
‘&‘fff7"f f7fr‘, (N-IOS) \' »1" (N=42) . 3}'_‘- (N+106) L (Nm27) IR

o

\ ‘rImportent to Btudent
_ and c1ients v;;zcla‘_

Importent to etudent .

but not significent g |
B in overall impect e
I “Not . imp t to student B .
.. .but imp't for agency e i
- and c1iente1e R Sy SRR
, ;w"F~q1.i‘V”""’”""”"' ; ; _

uiﬁNot uaeful to. student,
.. agency. or. clients

C -

200001)  (x2 = 85.8, p .00001)

A;wthrequency of eupervieory conferences with egency field instructorsz is

~”%-_ preeented in %{ble 4,_iThewfindinge ehowrconeidereble_verietion,c While feww»Aw.,;_i:;eei

P b

o 3teieh,t8:(27)fneg : h&!,LL sup;rvi sory__econference,,thisiwaa an. eunexpectedﬂandw

| e
Meny etudents (?37) eleo only had “one- conference eech month

;fdiaturbing finding.;*

: end this wae especially evident for first placemente (417) The moet frequent

: nunber of eupervieory conferencee during the eecond placement was. once a week

e et \ S L L

:(;21)@ ' Frequency of conferencee was not‘relatedrto eatisfection for learning

3




~ Table 5. Frequency of Supervisory-Conferences . _

ﬂeew;uu~», Q:WWLﬁifw,@#”e%w”:ige&eeeiﬁ,f?ee%e@mefefffw;ﬁjaxm;

: Frequency of L First Plscegent Placement i Totsls :
kr—Conferences (N 147) 133) (N - zao)

e

Never

" ‘Once ‘a month. i;_iﬁf,’ TR

"tiﬂiEmery?twowweeksgfva*ﬁf' o

~

1

o ‘Totals =~ =7 B

o Rounding error
ARG T ‘?» g N R

fjfrli, Integretion Between Prectics snd Socisl Work Courses

]

Ansother question eddressed tﬁe relstionship between the field practicum

snd the socisl work progrsm.A Specificslly,Asubjects were esked.‘,"In your

R PEE RS R B P T ot

S Y T U T s e et JETR B gt B

1 .

(egency, seminsrs, conferences, relsted lesrning sctivities) with other sociel

.-

ffaa:workécoursestik~Four reeponses were possible‘for esch prscticumrfﬁtl) Every“=#%rrﬁﬁr=i:

A

effort vas msde to integrete other socisl work course knowledge into practicum 11

end it ‘was. reinforced very well \2) Some efforts were mede to integrste other :li’

o socisl work course knowledge, but uithout too: much success; (3) No consistent
w : R

“*@;ﬁ#;;~-esfgostesppegtsdito+begmndcxtqfintesrgterothermsgciql.work;cgurog-knowlcdge,ff,;gﬁmfa-m,5;

[ e

7‘deﬂibutdthere’wss'noﬁserious’conflict;i;nd:(4)7brscticum.sndfother:socislhuorkfj3;;di"d? ‘

[y

-course. knowiedge were. often contrsdictory with resulting confusion end




Teble 6. Integration of Precticun with Other SocialfWorkaoursee'for,cn;rent- SRR
Studente end Greduatesiqsfv. RS e L
“Extent of . Firat Placement Second Plecement ~ Totals ”,
SR . Int egretion . f'/?;;f,(N,-;l48);7j:y;:_,eﬂf (N = 133) (N - 281) T
‘»ee: e [ ~- ---e Yo e _ N - z e R S 7. L. z ' e ,_,,

]h-qfomeueffortf"

"o constatent effort -

LU oClass & fleld . 0 o
e f‘ucontredictory,tﬂ. b

ot e ow

" i%Rounding errors, -

??Ae Teble 6 indicetee, almoet helf (487)L€£¥:w;r;:;;;¥ ,he field practicum i;

| hed eucceeefully integreted other eocial work course; knowledge.' However, 35
percent thought thet eome efforte wvere. mede but without too much eucceee, and l6

percent noted thet no.. coneistent efforte ‘wer: Ew$ e. Further enelyeee ehowed

*end coure,?knowiedge.e Only ll etudente (8%) indiceted thet for both practice

,:; ?no coneietene effort vas mede, or thet cleee end field were. contredictory.:

;*tlf; Nevertheleee, theee findinge empheaize the need for ell pheeee of prectice to be o o

e i¥~cleerly~focueed ‘on- integrating knowledge derived from prior end—current eocial‘";‘“¢f4ff’

-~ work coureee. _‘Q

iSociel work Curriculum 7!"

. The eociel work curriculum, as reflected by the required eociel work o

z‘;g'coureee, was exemined to determine couree contribution to prepering etudenta

for their firet eociel work poeition. Studentp reted eech couree on a ecele




“*Tf'f from (0) none to (4) greetly regarding extent of couree preperetion for firet

o eocielgwork poeition (eee Teble 7) L

ble 7 "Extent of Preparation for Firet Social Work Poeition by Required ;.,

800181 "Ol'k COUI'OGS"' g i

o "Required Course fff.ﬁh éf‘ff},}BSH'Credueteer y? Current Students
TR /N X RANK N X  RANK

Educetiﬁj&l Practicum II ;%?gﬁg99f%3r53-”fif2ﬂj*?; 40

Educetionel Precticum 1 © 799 3,16 37 . sk 4

Interventive Hethods in
7 }ZSociel Hork T

I S T e £ TN X

”i The Soctal Work Profeeeion: SR
- and Social Welfare (for e e
trenefere of junior renk) 023 2,22 01 !‘;22,'72,§5f’j:;6'r

o«

| Introduction -to ‘So,cie,l_,; ..S.eryice_e.;f.; - 80 ,._"f2._0_,3~_ -8 .ﬁ,.[:_z.'{«,zl_.'_.afj_2. 477 -

Senior Senineriht ifi

The educetionel practicum coureee, not eurprieingly, contributed exteneively

‘ to prepering etudente for their firet eociel work poeition.. While the course

RE -»,:f;.‘?’_?,cr,qp-c&iv,--.:.'-\on;;,-»ﬂumn;-nehevis’:; end;.the-; S,.oc,.i,.el;,: Environment" ﬂ,waa-a.,.en.ticipated to. o

“-:fbeiinportent toforofeeeionel:development;iit*neernotfexpected'tgfrenk’firet for'f't>}i ”

1

current etudente end eecond for: BSW greduetee.i A tentetive enelyeie euggeete

_n.<
y -

thet thie couree providee infornetion highly relevent to prectice.wawl"wwbmmw"”“"“"wwuw




with few exceptions, the ranking of sociel work courses is directly

:“;d:f ‘7-7;releted to . students perception of practice relevence. While ideally all

i?required sociel work -courses should”contrib t to th 7d

pment of prectice./'

;competency,‘students reted certein courses so low that it is incumbent on feculty,_T‘
' ito review these courses to determine if they are effectively contributing to
"i‘students developmcnt end ere meeting curriculum objectives-{‘ﬁ:};””? =

': Prectice Sstisfsction end Retention in Sociel Work |

;The fifth objective of this study wes to escertein the relationship be-f‘m

;;;i?yi“**- tween selected veriebles releted to field prectice setisfection end retention :‘;{l

‘ a ‘A'in social work Both study semples were divided into cereer choice cetegories |
t}f;n;;,; °f 1) 8001&1 work prectice, 2) greduete educetion in social work,: end 3) out

2"

“Hm; of sociel wqu in response to the query° "Whet ‘are- your plens immedietely upon

e

BSW greduetes)

Host current students plenned to practice sociel work upon graduetion (512),

”“Jfll9 percent plenned to ettend greduete school in sociel work while a surprising

1L;;27 percent plenned to- leeve “the- profession immedietely upon grsduation. For the e

[N U S S - rt

“greduete semple, 42 percent sctuelly entered sociel work prectice upon graduetion,

'VHJZO percent ettended greduete school in sociel work, end 39 percent left the field

v S gt e s L

‘ﬁr?wﬂ;of socisu work.‘ The primsry eason. given for leevingﬁthe field of socielfwork‘*‘

A}by this semple was the insbility to: find a. sociel work job (747)

Seperete end combined chi-squere enelyses were conducted for both current

:ﬁstudents end greduetes by csreer stetus on eech of the previously described field

P

o l;prectice setisfection veriebles. No significent differences were. found for any

"“of the veriebles for either study semple seperetely or when combined It would R

, leppeer, from the responses of this study semple, thet self-reported perceptions =

JAMQJLsof field prsctice setisfection hsve little, ES eny, relstionship to’ ‘Tetention in EEET R

,;‘lociel work.gjl ivff, ,,,,,




- %Diacuaaion B

A model of field inatruction was briefly preaented

This model, utilizing

;?the organizing”framework of teaching-learning-centera,“haanrovided unique
learning experientea aince 19707 for graduate atudenta and aince l974 “for” e s

5?;;;f‘j;» undergraduate atudenta.‘ The opportunity to complete two practica has enriched

- atudentavimmeaaurably. They have continued to develop their knowledge and under-d*'w

A . P

atanding of aelected aocial problemu and populationa-at-riak. Service delivery

ayatema have been critically examined and related to. policy formulation and B
",;ﬁ}:j development and to actual aervice programa for individuala, familiea, groupa, :

ra,rii” and communitiea. Studenta gain valuable aocial work practice experience as they )

develop and refine appropriate akilla, utilize the problem-aolving proceaa,

L examine their valuea and attitudea,‘become familiarﬁwith andeutilizeecommunitv ﬁ'?;ff

:”%t‘reaourcea, and perform a variety of rolea, auch aa broker, advocate, outreach f;;.

worker, and caregiver. L )

| Aaaignment to two different agenciea in two different teaching-learning-5‘

Aidai centera afforda atudenta the opportunity to generalize the viability of their L"

eocial work pr‘°t1°' k“°“1°d3° ‘“d ‘Pplication to all aettinga with apPropriate é%

PR R [P e e e R

modificationa for a particular aetting.; Seminara are a major forum for the

’ and attitudea aa

Nﬁwi?iatudenta ahare and examine policy. Pf°8"“" ‘“d °°rV1°°' within the sontext.

-;"f of a voluntary and public aocial welfare delivery ayatem °P°r‘t1“3 at the city, o

1~44*****Vﬁcounty,ratate,*and~national“levelavof government."?}’%“’f*ig‘i""?ﬁ%%f?f‘“”<f*'*ff?*%ﬁrf

The model as brinfly deacribed ia viable and ia adaptable to the future ,[, -
needa and directiona of the aocial work profeaaion and the College of Social

“:'ff"' “Work. The rationale, conceptualization, and development of the model haa been .?i

preaented elaewhere.?iyi; QL.:ﬁla-'5¥5~ |




Th‘ "°°nd °bJe¢t1VC e'samined aelected agency and ptOﬁram indicators A '_ i »~f~-:A:A

~5fof practita aatiafaction. Significance of agency aaaignment was. found to be

??poaitively correlated with aatiefaction for learning needa. Moat atudenteJ =

‘egireported aatlafaction with their agency placements. Thoee studente, however,‘ppkf‘;;f"
| *w_;‘who believed their placements were not ueeful to themaelvee, thewagency, or -

idliclienta; were, without exception,‘not aatiafied with their agency placementa.‘
sjdf:?fThia finding should not be eurpriaing; atudenta’underatand how important agency:ef;“i?jfj
'Wzaaaignmenta -are - to their profeeaional development.f To not have " a meaningful

. eXperience is to be cheated out of a neceaaary ingredient in one s education..:‘ ,

'°1 VThe neceaeity for continued monitoring of agenciea and agency field inetructora ;

’ Tia eaeential Student evaluaticna of their agency experience at the end of

f_;each aemeater are needed in addition to the continued intetaction between -student.... g

;_and teaching aeaiatant and director throughout the aemeater. A

......

The findinga alao auggeat that etudents in their firat placemente believe :
;*that while their aaaignmenta are important to their own growth thoae aaeignmente“

fall ahort of being inportant to clienta. For the firat placement, and to a ;;m7:¥7ii;;%

Vleeeer extent for the aecond ‘agency placement, atudenta need to have more chal- ST

[ —— R N S S

%*‘lenging and aignificant learnf\a opportunitiea, that ia, aaaignmenta that are' ,~“r' B

ailedihere;i Suffice it ia to aay that atudentrreadineaauw ;;’»“

ia one critical dinension which is dependent on prior academic preparation and

;g;a%;;aeeiwon auch factora as: age,wnaturity, andvlife experiencea;*‘Agency readineae forf;:*bff%iiff;
| e the beginning undergraduate profeaeional in-proceae includea willingneae to

'nka;fjfprovide a carefully aequenced plan*of learning opportunities conaiatent with~fi*?*§f??iiw

et o

%;Latudent readineaa ‘and” willingneaa to be challenged toward pereonal and pro- id.'ﬂ

"'T;feaaional growth Agancy readineea ia not. alwaye eaaily diacernable and muat:g_ﬂ;“ham;f;

-

'nbe conatantly monitored




'fwv:f'~f%5ff;1LThewthirduobJective'uss‘to“deternine:the extent,of&integrstion betweenf x

:g;prsctics snd other required socisl work courses, One question, globsl in ‘i‘_f"

r;nsturs, sddressed this issue.» The findings, descriptive of one’ progrsm, must be .
“ﬁtwtviewed with csution.' Further instiument development snd lsrger ssmples are needed.ui}ifi
"'3ﬁ;;Hhi1e elmost hslf of the respondents (462) thought integrstion wss successfully

gfirtf',":schieved between prscticum and other soc!sl work courses, snother 35% thought

‘*f#thst on1y some effort wss msde, snd sti11 others believed thst integrstion hsd

- not occurred successfully. 0n1y 11 students‘indicsted thst for both prsctics no .

consistent effort was msde or thst clsss snd ie1d were. contrsdictory. Cont‘nued

;,;effort*must be directed to the process of integrsting prsctica with other socisl

;ﬂework courses.

~,indings support the commonly
fpf}held belief thst field practice snd socisl work prsctice courses are most
-x;{:”f;idifGCtIY relevsnt to prepsrstion for socisl work prsctice positions._ The course,rjf;;gi

;Hunsn Behsvior end the Socisl Environnent,ﬂprovides a- theoreticsl bssis for

prsctice snd hence is considered especislly relevsnt for prsctice." Courses rsnked

:;_st the botton should be reexsmined to determine 1f they cen be msde more_relevsnt

| Field prsctics experience is a significsnt portion of the bsccslsureste

| hg, curriculum in socisl work educstion sbout which subjects in this study hsve s

m:ftj%vsriety of perceptions. It is slso sppsrent from the findings of this study,

*f7¥however, thst there is littls relstionship between field prectics sstisfsction,;_hf_p;ﬁ;ﬂ

‘,,es definsd, snd retention in sociel work.‘ The dsts presented in this study

N fbw;is consistent with sdditionsl dsts obtsined from these study subjects snd re- Q_ﬁ

leﬁhéilwﬁwiported prsviously in terns of other educstionel chsrscteristics within socisl '@ffw}**

' wvork_undergrsduste;educstion,10‘ k




) cannot remain in aocial work and be employed ‘no- matter how aatiafiéd a graduate B
ia with hia/her field‘pra.tica experience. f;[&“{iwfjﬁliﬁn;3liifiﬂff;f§li§\g':ﬁ R

- \.‘ PE—

' The aignificant aaaociation between significance of agency aaalgnmenta

‘nd pra‘:tica aatiafaction fOl' each field ptacticum placgment deaervea further'”

exploration in terma of differencea between aganciea and nature of dutiea.-}? S
Additional queationa concerning the question of retention, particularly among

|
|
1
- current atudenta who plan to leave aocial work upon graduation, remain to be SRS
'i

NQGXPLOde and are a aerioua iaaue for aocial wozk undergraduate educatora.mgdngju;any

,“_It iaaclear thatathe queation ofaretentionainatheLfieldeofaaocialawork : f§@5wf4éw

iiia -an important iaaue at preaent and in the near future. Hore reaearch on. R
thia topic ia needed in order to have an empirical baae fot making modifica- :

tiona in aocial work curricula to maximize the retention of aocial workera in o

- the field
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