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SUMMARY

The Situational Attitude Scale for Women in Occupations (SASW-OC)

and the Bem Sex Role Inventory (BSR1) were Administered to 124 freshmen

university students. Students were classified as masculine sex -typed males,

feminine sex-typed females, androgynous, or undifferentiated, using the

BSRI. Data analyzed using two-way analyses of variance of occupational

designation (Form) and sex-role ideritific.ation'(Role) yielded 18 items

significantly Jdifferent on role, 12 items significantly different on form,
ti

and 4 significantly different on interaction of role and form. Results

indicated that women identified with nor\-traditional occupations were viewed

less'favorably than women identified with traditional.occupations. Students
0

with an androgynous self-concept were more likely to view women in' any

occupation including tie non - traditional one more favorably.than those who

characterized themselves as feminine sex-typed, masculine sex-typed, or

undifferentiated. Masculine sex-typed males were most likely to hold-Ptative.

attitudes toward women in any occupation, and particularly toward women in

non-traditional occupations. Implications of results for occupational

choice among college students were 'discussed.



Men and women in our sociipty have been perceived differently, and the

pervasiveness of sex-role stereotyping is well documented. Personality

characteristics held appropriate for men have not been considered appropriate

for women (Rosenkllantz, Vogel, Bee, Broverman,& Broverman 1968;.Broverman.

Broverman, Clarkson, Rosenkrantz, & Vogel, 1970; Broverman, Vogel, Broverman,

Clarkson, & Rosenkrantz, 1972),"and those held to describe the healthy adult

tended to be those appropriate for men. Although there were variations in

other studies (Lunneborg,'1970;.Seward, 1946; Fernberger, 1948; Komarovsky,

1950; McKee & Sherriffs, 1959; Sherriffs & Jarrett, 1953), a high degree of

consensus regarding characteristics differentially attributed to men and

women was evident

Perceptions of womensin non-traditioniaP roles have tended to be un-

favorable (Hernian & Seilacek, 1973; Shuman & Sedlacek, 1977), as have

.attitudes toward women who have been successful in non-traditional situations

(Courtois, & Sedlacek, 1975).

15.

Research on the perception of women in non-traditional occupations, however;

has indicated that women were perceived,differently under different circumstances.

High school counselors were found to be as accepting of women with non-traditional

goals as they were of those with traditional goalg, even though they perceived

non-traditional career ;goals. as less appropriate than traditional ones (Thomas

& Stewart,1971). HoWever, college counselors have been found to show more bias

againswomen pursuing non-tradition4 carder goals (Schlossberg & Pietrofesa,

1973). Shiner (1978) concluded that the sex-appropriatepess of the occupation

played, an important role iM the way the person rP,the occupation was perceived,

with women viewing those_in masculine occupatiOfts,.both males and females, more

positIvplrthui those in feminine occupations., Research which found that women
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'Aid not tend to align with the highly valued characteristics. of'the adult

suggested that women in non-traditional roles or occupatio'?s would experience

conflict between Identification with masculine aspects of the profession and

lr
those characteristics of a feminine self-concept"(Broverman et al, 1972).

.Feurner (1974), however, found the proPessional sphere to have more influence

0
than the stereotypic one 'for women in law, medicifie, and higher education,

therefore hancing their self-concept instead of providing a source of
...

conflict'. T se Inconsistent findings regarding the perception of women in

non-traditional occupations by themselves and others have not been clearly

explained, but they may be accounted for by' another variable which influences

both person perception and self-perception.

Bem (1975) found men and women whose self- perception was sex-typed to

have greater difficulty engaging in cross-sexed behavior than men and Women

who perceived themselves as having both masculine and feminine characteristics,

i.e androgynous self-concetts. Since men who were masculine and women who

were feminine sex-typed in their self-conceqsrhad more difficulty with cross-

vxed behavior, they were also likely to be less accepting of such behkdor

in others; .particularly feminine women, who appeared to be tie most restricted

in Bem's results. Men and women whose Sex-role identity was androgynous could

also.be expected to be more accepting of cross-sexed befiafiriorin others.

The purposes of the present study were to: (1) develop an instrument for

easuring attitudes toward women in non-traditional occupatiohs; (2) determine

rmthe extent to which college students differentially evaluated women in traditional,

non- traditional, and unspecified occupation;,. and (3) determine if sex-role

identification was a variable moderating the attitudes of students toward the
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Inds of occupations women selected,

Instrumentation

Method

S1

A

1 . ,
The Situational Attitude Scale wab Originally developed by Sedlacek.and-

.

.

Brooks (1972) to measure racial bias. Adapted versions have been used to
, .

measure sex -Sole biS(Hermai and Sedlacek,. `1973;, Court0.8 and Sedlacek, .1975; .

4

1

tt.

Shueman and Sedlacek, 197/; Kinatoya and Sedlacek, 1980), age bitas

Sedlacek, and Schlossberg, 1977; Peabody and Sedlacek, 1982), and racial )

attitudes related to economic: and educational..apportunity-(Minatoya and
4. ,

Sedlacek, 1979). The Situational AttitudeScale for Women An occupations
N

-(SASW-0C), developed tfa measure attitudes toward women whdswork, placed women

in 10 occupational situations (see Table 1), Three forms'of the instrument
4-

1

;1"identified the women as being in either as unspecified occupation (Form A),- .

.a traditional occupation (Form B), ©r a non-traditional occupation (FormC).
A

Subjects responded to 10 five-point bipolar word scales associated With eacll

. , 0
situation. In order to, increase cOMparabitit,y across situations, each-sit4ation

used the same set of bipolar word scales,. :The polarity f: the items was randbmly

varied within situations, and the order of the word scales 'varied across

situations to reduce response set. All,:three formd
G

were identical except for.. .
\. ,0,...,

occupational designation. The. SASW-0C, ditfer,ed from oghar%§AS instriments.
sr

Instead of varying the .race, sex,, or age of:the person in. the'a,ituation,- the
-

occupation associated with the person wgs varied,- ,

Occupational titles for the SAS41-0Cwete selected froth the..!list Of

a
r.

u,,A,
.2°occupations rated by undergraduate students.ds masculine, feminAne, or ilutral

., ,.

.

(Shinar, 1975). Examination of the list. yield/Rd tWO:ijortant,:obdervations.
-,..

., ._

rtn
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.Ficst, the maloriry,of occupations' Were, perceived as maaculine,.,aper4eption .-,,

i
, . 0 e f

supported by' bOT Departmentstatistics of the number of occupati4ns in whit '4 .

,,.. i .

,,.. ,..
.

...V....'

women warefloka minority (Women' Bureau1.1975); Second," hose ocCupationthat

.
- iliLl .! -'

, -,

:, ,

AT
..- ,-

per4tpied as feminitle-ere .Lower in status than those eoligidered.masttalne -. .

, ,4 -
1

pr'neutral. OThus it 14.sAlifficult,to pr sent octippatiAal identifications-that., .

f ,

4 1
'4

. =-, ... 0, . . .

*re clears perceivWas'maSculine t'tmininet, 'and at tits--.-SAL timeiedntrof'-' 2 ';''''

..
, 4o

A J. ° 1

X : ''.

,

for.augh iiariables:ASmcupationaIleVel and prestige: FOr the_ fmrOpses-:ot thiS'

. . 4'

study, thekefore,Pnontraditional occupationa.inci:ude4 lose' th'at repress-fit,e4,
1 ' s_ t

'neytrataS W41 a6-:feminine'occupations,:and/prtitIes,vihich%Labor Department
, .

,t;, -,

I i '-'' ,, --,4, ' . ..
.

.

'(WoMen's. Bureau, 197b:statistics indi",cated'had a- large ipoportion 0/ women,
, .

, .." .;----- -,' . .
.

, . .

Since-it.he main.locus of the Ludy, was on-differential perceptions of women ina. a ,

4
. . . . ..-.

. .
..

.

,

.

.,2

npn-trildiy.onal oceupations,,if-was asspecl that aeCeOta,ntepf womeh into-
neutral ocupattpns meatit that, the'occupation-was.apPropriatefor women .'

.,

. ) ...

, .: +,,

,gccupational level
,

was-atYthe'professional; or .s0i'-prolgssioqi level.
,

, ,
.

.
, . . I

-,

.
. The.Bem-Sex Role Inventory (BSRI)- measured-self-concept .with-,respect

.

masculinity, femininity, or androgyny as unction of a person's endorsement
-

of tascutine and feminine personality.characeeristiCs. Subjects... were asked to
4

4 4

on each of 60 persondlity,6qhaacteristies2(2,0 masculine, 20
2 a

.,'feminine, and 20 neuXrdl) aceordi`ng- to 4 7-pOitit.scale rangipg from 'never or
, , -,.

i

almost never true to ;`always or almost al -true. Thei:ESRI was .scored

using thq median'split-method (Bem 97. , y 14ing four designations: MascUlipe

er -- .

,

, .

aubjet's rated,themselves .high o 'masculinee-an 464-,am feMinineLharacteristics
1 .0

,.."
,,

_
'Teminine SubjectS-rated themselves high on femininejt,pd.fllow on masculine char-

,
.

acteristics. Androgynous subjects rated illeMslves.-high,:Pn Moth !masculine and
4 ,I ,

Caminipe subjerts.rated`themselves:low on
_ -

both characteristics.
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Subjects arid Analyses

The-SASWTOC andthe. BSRI were administered to a representative sample of

156 incoming'freshmen during orientation at the University' of Maryland, College

a

Park Classification of subjects on tht BSRI yielded four usable sex-role

depignations:,maSculine males (N=25), feminine females (N..25) , androgynous

subjects (NP37), and undifferentiated subjects (N=37). Masculine-typed

females ,(N =1.0) and feminine-type males (118) were eliminated from the sample-.
,

.v
because of small cell size's, as, were subjects for whom data from both Instruments

O

wet=024ot complete (N=15). Analyses were conducted on a final sample of 124

Subjects.. The sample' was 45% male and 55% female. Data were analyzed by a

fixed effects two-way anal is of variance, with form and role as main effects,

with Student Newman -Keels post-hoc tests at the .05 level.

Results

Results indicated 18 items significantly different'on role, 12 items

sigZicantlY different on forty, and 4 items significantly different on the

interaction of form and role (Table 2). Since only 9 out of 100 items would

be expd to be significantly dIfferent by chance (Sakoda, Cohen & Beall,

1954), the main effects for form and role were significant at a level above

chance.

Occupational Design

There were four situations (Situation II, III, which showed

significant differences in attitudes .toward women in lcupations(main effect. for

form): In each of these situations, women in non-tradtiortai occupations were

viewed less favorably than women in traditional occupations or whefeno occupation
5

Was designated. Since mean ratings an the form which designated no occupation

,
were similar to that which designated.a traditional occupation,_xesults for the

.
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neutral tom will only be,discussed in those instances where the response was

significantly different from the traditional occupational form.

In situati women superviding a sporting goods department at a major

retail store was considered significantly more masculine and unreliable by all

subjects than was-A women aupervisinga women's clothing department. Masculine

'ft!

.

,

sex-typed males seemed to be least-favorable toward women in this role, and were

significantiy.more likely to'view the situation as bad than were androgynous

students.

4

Results .for situation III indicated Mixed views toward a_woTan heading a

imp 1 4

woman chairing"an engineering department was seen4asuniversity department. Th

more assertive but less femin e than the' woman who heads an education department..

Situation IV elicited t e largest number of signifitantly diffetent re6pon

on occupational designation. 'In this situation; a woman at ao cocktail party as

engaged in conversation about, her work as either an architect (non=traditio al)
I.

or a fashion designer-(traditional )." Students tended to view the woman architect

as less feminine and less sensftqe thah the fashion designer. Hoiwevert, the

woman fashion designer wad viewed as the most assertif4 of fth three designations.

This,situation alsopresented the single instance where the woman in an un-

specified occupation was viewed 'in a significantly different way. Both- the woman
s 4

.arch4ect.and.fashion designer were seen as significantly more active than the

Woman in an unspecified occupation..

Results were clearest,fOr situation IX in which a woman pilot was viewed

as bad and weak in comparison to' a woman stewardess.

Sex-Role Differences

. /
Main effects for aex-ro e were significant on 18' items across 10 situations

.s.

II, ITI, IV, V, VI, vii, VIII, IX, X). A consistent pattern of significant'

'differences between masculine sex-typed malet and androgynous students.was



evident a cross situations. Mascuqine sex -typed males were significantly-less'
,

favorable in their attitudes toward women in occupations thin were androgynous,

.students'on 11 items.
.

In situation III, masculine sex-typell males viewed a woman deptment'head
'7, tI A

,

at a university as significantly lesS reliable. than she'was viewed by uh-

differentiated studenp, feminine sex-typed women stLrts.: r androgynous

students. Masduiine males also tended to be mot e.negative bout such a d4artmenL

,
head, and were more likely tq view her as unac4tab1e, bad,,,or weakk. Androgynou

students, on the other hand, were open to a woman in such a position, andAyiewed.

her as acceptable and reliable.

t

Masculine males, to view a woman counseling professional (situationt"

-, $
..

.

.
.

IV) as legs reliable and less accept4ble:than androgynous students. _They tended

to view a high school worker (situation VII) as less feminine thah either,

undifferentiated students', androgynous students or feminine sex-fyped women,.
. r

students... Masculine males alsd tended to view the Boman on a flight:toEuromi
-

(situation IX) as less f` ne and inadequate. A woman who pipstpones child7

bearing (situation k) was un cceptable and inadequate "to the masculine sex - typed'

6tbmale, while androgynous students found su0.1-1 a woman both acceptable and adequate-.

I

DiscuAsion C-

The results of this study were similar to other studies measuring attitudes

toward women in non-tradihonal situations (Herman & Sed acek, 1973; Courtois

& Sedlacek, 1975; Minatoya & Sedlacek, 1980). Women in non-traditional

occupations were seen as unfeminine, insensitive, weak, ox bad. Additionally,

they were viewed as assertive and active.

AascUline sex-typed males tended po be at least favorably disposed to women

1 0



4, I

ri

4

-ih anan=d occupation; and androgynous subjects (both males and females) tended
A ,106.

W A

trcr bye the VIA favorable. Masculine sex-typed males tended to be even'less

-4

8.

.

? favorable toward ndh-traditionai occupations than they were to women

,..

in traditional or unspecified.accupations. TO the extent that women in any
,..,

,

occupation engageinfai'ypical behavior 'foor their sex, and to the extent that

.-i - attitudes measured in this study reflected acceptance or rejection of crass-

sex lhavior, the results of this study supported 'Bern's (1975) theory regarding

the relationship of cross-sex behavior and sex-rOl. l identity as it pertains to

masculine sex-typed males.

Androgynous students were more open to such cross-sex e belaavior and to7-:

1persons who, engaged in it. .Androgynous students (both males and females) viewed

women in any occupation and those in non-traditional occupations the mordt

, favorable of the = sex -role designations.

The data were less consistent for feminine sexrole w3men subjects. Tn./
.-

Bern's research, feminine sex-typed women were as restricted 'in their openness,

to cross-sex behavior as masculine sex-typed males. They were, therefore,

expected to respond with negative attitudes toward women who engaged in such'

behavior. Feminine sex-typed women were more ambivalent-in their attitudes

toward the behavior of other women, rather than clearly aligning with their

male counterparts. They were less favorable (Although not significantly

differgnt statistically) than androgynous or /undifferentiated students in some
:

*
. i----

_ situations. For
r
instance, fqiinine sex-typed women viewed a female counseling: .

... .,:4 .-

profe4sional as less acceptable and less reliablg, and a woman who pbstponed
I -

,.

childbearing as less adequate and unacceptable. And while the mean rat'ngs fdr

the feminine sex-typed women tended to rank next to their male counterpar03,

there- were also numerous instances where-their response's were most like those

4
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of the androgynous students. .For example, a woman,,speaker was tonsidered.,

9.

40,

adtcuate,and acceptab 'e. And ,while the feminine sex-typed woman was guarded
a

and cautious in her.acceptance of .a woman chairing a university department, she

also viewed such a' woman as good and strong.

Results of this study indicated that sex-role identifications may have

been a relevant variable in understanding the attitudes of students toward women
ti

in traditional and non-traditional occupations. Women in non-traditional

occupations were viewed less favorably than those identified with traditional

ones.' Students with an androgynous sel.f-concept, those who acknowledged 'both

mascu ine
,.

femininertraits, were most likely to view women in any occupation,

including non-traditional ones, favorably, while masculine sex-typed students

wee least likely to do so.1 -

Implications for Career Development

c

These results suggested two implications .for Working with 'college students

on choosing a career. First, since sex-role orientation seemed tak influence the

attitudes of women,toward the occupational choice of ovher women, it would seem

to have impact.alSo-on a woman's own occupational choice. Indeed, recent

.

research has found sexiole attitudes to relate to choice ortraditional versus

non-traditionatpajorS Lyson & Brown, 1982; Yanico, 1981) and choice of male.
:

dominant occupations (Yanico, 1981) among women. It haS also,been found to

relateltO ereotypic perceptions of occupations as Sex-typed (Yanico, 1982;

Clarey Baniord, 1982).

The androgynous women in the'present study were most open to non-traditional

roles for other women, but feml,nite sex-typed women were ambivalent- Such

results suggest that broadening the sex-role orientation of women may be a vittl

task of the educati21121Aocess if women students are to explore all efe areer,

optitons for which they may have talents and abilities. This is !particularly
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A

important for the feminine sex -typed woman who has narrowed the Oiversity of,

acceptable roles for herself and other women.

Secopd,,the;.attitudeaof male peers have been shown to influence the career

choice of women. Hawley (1971) found that women's career choice may be. infldenced

by their perceptions of men's attitudes toward genderappropriake behaviSrl

.1
Masculin6 sex-typed males in the present study were clearly negative in their

attitudes toward non-traditional occupational choices among women. Androgynous

males, on.t'he other hand, were open to a diversity of career options for women.

The attitudes of peers are certainly an important influence on women students"

during the college years.. Broadening the sex-role orientation of'males would

also seem to be an important part of the educational process.

The cultural barriers'o women in non-traditional occupations almost seem

to begin in infancy. Socialization of sex-appropriate behaviors for both Males

ikand females begins very early, and are-reinforced a/ every stage development.

How 1uch attitudes can be changed during four years of college is unclear. What

6

is clear is that the academic environment must be conducive to opening students

.to new horizons on every front if it is to meet its obligations to the educational

process.

13
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Table 1.

INSTRUCTIONS AND SITUATIONS FROM THE S.A.S,W.-OC.

1NSTRUCTTONS

This questionnaire measures how people think and feel 4tout a
social' and personal incidents and situations. It isiot a test. so
right or wrong answers. The questionndlre is anonymous, So'please
YOUR NAME.

number of
these are no
Iii6NOT SIGN

Each item or situation is followed by 10 descriptive word scales, Your ta:
is to select, for each descriptive scale, the rating Which best describes YOUR
feelings toward the item. -

Sample item:. Going out on a date.

happy 'A'B'C'D,'E, ' sad

You would indicate the direction and extent of ybur feelings (e.g., you mi)
select B) by indicating your choice (B) on your responSe sheet by blackening in
the appropriate space for-that word scale. DO NOT MARK ON THE BOOKLET. PLEASE
RESPOND TO ALL WORD SCALES.

Sometimes you will feel as though you had the same item before on the
-questionnaire. Thia will not be the case,- so DO NOT LOOK BASK AND FORTH througi
the items. Do not try to remember how you checked similar items earlier in the
questionnaire. MAKE EACH ITEM A SEPARATE AND INDEPENDENT JUDGMENT. Respond as
honestly as possible without puzzling over individual items. Respond with your
first impressions whenever possible.

SITUATIONS From the S.A$S.W.-0C.

FORMA

I. Margaret works at a large metropolital hospital.

II. Karen has recently been promoted to a supervisory po;itionat a major
retail store where she works.

III. Helen Murray h'as lust been named head of a department at the university
you attend.

IV. You are referred to Mary for counseling.

V. A friend asks you to attend a meeting to hear a young woman speak.

VI. At a cocktail party, you talk.with Susan for. hours about her work.

VII. Barbara, from your son's high-school, calls to arrange a conferetke
about your work with.the P.T.A.

VIII. Yotir friend, Christina, offers to help with your income taxes.

Ix. As you board your flight to Europe, you discover a woman whom you
recently met.

x. Your neighbor, Jane, has deCided t postpone ha.l.dng children.

1
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FORM B'I
I. Margaret works as (Ise at. a large metropolitan hospi

. II. Karen has recently been.profoted to-a supervisory
%

positton in the
women's' clothing department at a major 'retail store where she wprks.

III. Helen Murray,has just been named head of the education department at
the university you attend: ; 4t`3

IV. You are reetted to Mary, a social worker, for counseling:

V. A friend asks you to attend a meeting to hear a young women missionary speak.

VI. At a cocktail party, you talk 4th Susan for hours about her workaq a
. fashion,designer.

VII. Barbara, a teacher from you son's high school, calls to atrange a conference
about your work with the'P.T.A.

VIII. Yolir friend, Christina, who is a bookkeeper, offers to help with your
income taxes.

TX. As you board your flight for Europe, you discover a woman whom you recently
met will be your stewardess. %

X: You neighbor, Jane, has decided to postpone having children to study ballet.

FORM C

I. Margaret works as a physician at a large metropolitan hospital.

II. Karen has recently been promoted to a supervisory position -in'the sporting
Jgoods department at a major retail store where she works.

III. Helen Murray has just been named head of the engineering department at the
university you attend.

IV. You are referred t`o Mary, a psychiatrist, for'counseling.

V. A-rend asks you to attend a meeting to hear a young woman minister speak.

VI. At a cocktail party, yoU talk with Susan for hours about; her work as an
architect.

VII. Barbara, thefprincipal from your son's high school, calls to arrange a
conference, about your work with the P.T.A.

VIII. Your iriend, Christina, who is an accountant, offers to help with your
income taxes.

IX. As you board your flight for Europe, you discover a woman whom you recently
met will be yoUr pilot.

X. Your' neighbor, Jane, has decided to postpone having children to go to law
school.
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