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1he last decade haa aeen a remarkable burgeoa*ng of 1interest in

@

‘ qualitative research methods 1in areaa of study'%kich heretofore had

‘ 5.
ignored or even scorned such nechods. The most striking change has

occurred 1in educational -research. Sociologista, an:hropologista, and

~

'.psychologists concerned with the study of education have all remarked on
‘this change (Boggan4& Biglen. 1982; Reichardt & Cook, 1979; Rist, 1980;
Spfhdler. 1982; Holgott, l980)~with words which vividly capture tae

-exceat of cﬁZ paenonenon. For exauple, Spiudler (1982, p. 1) apeaka.of#

a "meteoric rise" ia intereat in educational ethnography and Riat (1982

@

‘P 1x) discligses the "explosion” ~of inrerest in the applicacidh of

1.
~t

qualitative methods to tﬁe'study of education.

*

-

. Other fields have also begun to appreciate the ‘potential

¢

‘ contr{%ution of - qualitative methods. For exanple,.although qualitative

,uethods were occasionally e-ployed in evaluation research ~as nuch as

_twenty years  ago, it 1's only recently that calls for their utilization

-

have begud to become both wideapread and effective (Filstead. 1979;
Tanni & Orr, 1979; Rhapp. 1979. Patton, 1980). The usé- of qualitatiVe
i‘methods in the study of organizations "has also gsined 1increasing

. attention.  Indeed, Adninistratiue Science Quarterly devoted a special

* 1ssue to this topic not too loag.ago.(Adminiatrative Science Quarterly,

46,‘1979)2 Van Maanen (1982, p.133 comnents that the market for textbooks

on qualitative research is "booming" and sees thia as juuic one of many

-

signs of the increasingly 4important plan that qualitative research is‘

!

playing inmany of the sociai sciences.
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This growingfappteciatiop of qualitative techniques - isi’a-*pqsitive

.develapment since it broadens the range of approaches réséarchexs‘arq

likely to consider in deciding wvhich of tle umany available methods is

b

;most appropriate for-the prohlens they are studying. Additidgaliy, and

equally important, the increasing acceptance of qualitative researcb

~

Lopens up the poasibility of integrsting elenents of qualiggtive and

quantitative methods whtn this id deairable - for the probleu at hand-a

Although such integration 18 an exciting possibility. it is not as yet -

. b -

eomon. In fact, * whereas there‘ is an increasing awarehess. ot the

:advantages .of" iancorporating qualitative tomponents into basicaily

quantica ive projects, there has not beén a similar anouﬁt of attention

- . 1]

~
devoted \to 1issue of when qualitative relearoh might'benefit frongh

greater utilization gf- quantitative coaponents. . Because we strongly

- believe 1in. the value of qual{tative research but also belieye that such

research tay sometimes ‘be strengthened by the inclusion of quantitative

components, this paper will address this latter issue. v

. N . - . .
L

In writing a paper on such a toplc one has two basic echoices~—to |

v . -

N
write a ."donainless purely aethodological piece or to anchor one”s

‘e

observat ions by examining how they eaerge out.. of and apply to "a

*n

particular substhntive domain. He ehose ghis latter roﬂte. primsrily

-

because one fertile source of ideas for an undertaking such as this is an
. ) ' p ' s ' . i
exadinqtiog' of extant qualitative work to see what present practice

‘suggests about fruitful vays to iqcorpon&te quantitative~ components.

« * L. C ¥
Choosigg :a broad substantive domain as-a fogus for the analysis suggests

EN

a literature to work from and adds a useful cohcreténess to the analysis.

w,

" The focus chosen for this phper;is a broad one--réally two {nterconnected

LI -

9nés-the\greas of-ethnic identity and intergroup :elations; The special

- L4 ~
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' consider why it ‘makes seuse to integrate these approaches, at least under

Page 4

. ¢

advsntages of this particular focus witl be discussed in;pmre detail -

later. Houever. Before addres:}ng these we hill provide the readet with
sn overview "of the broader paper. First, we will briefly lay out what we

mesp by 'the terms quantitative and. qualitative research. Then, se
@,

-

‘some citcunstsnces.. This discussion netessitates attention to the issue

[ 3

]

:'of whether quantitative and quslitstive research are inextricably linked

'to incoupatible pav&digus or whetﬂer they share eneugh basic assunptions

to 'seke theis joiut utilisation possible sud prqductive. Next; se'

'explere the issue of why research “on ethhic ,identity and intergroup "

,‘relatioss is’ especially likel} to: profit from greater ut'ili.atioh‘f of

bssicaily Qhalitative approaches. Fiuafi&. we turn to ‘an anslysis of’

~ Just vhen “and "how such quslitative research .could ftuftfully eaploy

‘«
quantitative cumponents. .
& - ‘a
J ’ '

Ay

hi
a
€ ) L

Qualitative and Quantitative Approaches to Research:
- .. . v

« A Brief Overview -
L A

We will use ‘the term quali%stive research to refer to a rxelatively, .

_wide array of increasingly popular researZh‘technidues.often referred to -

¢ * .

by others as qualifative .research, naturalistic “research or even

_ ethnography snd described in detsil elsewhere (Beumsn, 1972; Bogdan & e

Biklen, 1981, Bogdan. & Taylor, 1975; Brickson, 1979; Reichardt & Ceok.,
1979; . Spindler & Spindler, 1982; Wilson, 1977; Wilcox, 1962; Wolcott,

1975). Eesearch designated bj these’ﬂiverse 'tefss. geueral’ly:,3 (a) 1s.

.conducted in natural settings, -guch as schools or ueighborhoods; (b)

utilizes the resesrcher as the chief "instrument” in both data-gathering

aad analysis; . {c) emphasizes "thick dgscrigtion."~t.ht is, describing

'} (3 - ~e

.
~
- -
.- -
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events and their gocial wggining (Ryle ciced in Geertz 1973), (d)‘tends to

focus on. social procqsses rather t,han looklng prinarlly or exclusively at .

' outcomes , (e)‘ employs nul:iple data—ga:hcring hethods,~ | 1nc1uding

observaticn -and* interviews, and (f) ‘uses an mductive approach to data

= sﬁ:alysis extracting gbneraleacqtmncs from the mags of partlcular detail

-

which constitutes the data 'base. “This approach of course. “has been used

)

' for decades by anthropologists " to deahribe various cultures and the

2 recently that the potential value of such an approach to thé study of

*

widely acknowledged. . . F' ,- ' L.

. . « o
-

] Y .
. -t + .
In contrast to the holistic and coptextuall 'appmach. taken by
qoalitative research, quantitative rescarch generally focusea on the

tescing of specific hypotheses chac are sualler parts of gsome rlhrger

LY

.‘?f:jbehavio'r gattems characteristic of their members. However it 1s only .

" imsues . like education and. ‘ethnic jidentity in this ‘country has become ’

theoretial perspective. This approach fpllows the trgitlonal natural,

\'

"‘science nodel more cloaely than quali‘cattve " research, euphasizlng

exﬁ;rimenqal- design and\ statia—t"ic&l methods of analysis. Quant:‘ln-gctve

+

regsearch emphasiges. «staodardization, preciuioo, objectivicy, . cnd

.

reliabilicy of neasuregent as well as teplicability “and generalizability

of f!ndings. 'l\\us. quantttatlve research is charactetized not only by

.

fts focus oo.prodpclng numbers but by an .approach to t.he ';e_search _process
which generates oﬂmb‘er's which are shui‘tabl.e for statisgical 'ceats‘... Others
(Goet,z & ieConpte. .l981; ' Rist, 1977) have poil

térms “qualitative .and"qu'mtitative may imply t‘he t:n_:leiteuc:es of ; dichotomy

when it may be nore accurate tocﬁink ‘6f . these approaches‘. as different

- L)

ends of a contiouun.( Although aware of . th"la ‘danger, ue wtllaemploy them
because+ the effecthrely capture t;he essence of the distlnct‘.:lon between
L] w . "

* Pl R . . . . -
- -

d out‘thet“ usiag the*

.
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the:two~approanhes under discusaion. ' : '-~“wf__m‘_ ¢
. «. 4 o : .
The Need %or a Rapproaehuent Between Qualitative and . )

- .
v

. huentitative Research Methods

[

Reactions to the repid gain in popularity of- qualitative~ JEthoda
‘ o

have been u;xed. Naturally. those,&ho engage in this sort of research
are pleased’ with its growing viaibillcy and acceptance although sqpe are f‘

concerned that . this sudden spurt of interest-conhined-with :he ‘surface

L]

‘eiup'zeity of moet uualitative reaeegeh methods has sECr;cted untrained

L]

N . o o . .
resexrcbers 'who claim to do such tesearch uithout-reélly underatandiug

"the couplexity of the ptoc;;s or the‘discipline it requires A (Fettermang
1982, Rist, 1980; Wolcott, l980). Those 1dent1f1eq~ with ' more’
traditional quantitattve research have tendefpta be less positive. at
least 1n‘part because of concerns over the apparent eubjectivity of ‘many

qualitﬁii?e data-gathering and analysis techniques. However, therz 1s. a

growing tendency. eJhn on the part of some researchers s*rongly

identified with qusntita:ive research qeghods. to accept or _even  to

advoeate the utili:atiqn of qualitativé methods based og a recoguition of

the particular screngths of each. E:enplifying this ‘trend is the shift.
in the posicgou:of ﬁunald Cehpbell. Campbell and Stanley's (1966, p. _6)

~ ! ?
‘widely used_bbok on qua#i-experimented désign written almost twenty years

ago&conténded that the "one-shot case study," which ias the model for much

of tuday}s‘&ualitative research\ has "such.a total abseﬂc; of congtrol as

W CO .be of aimost no scientific value.” Much more recently Canpbell 64979

.
- LS

p. 52) wrote a paper to “correct some of (his) own prior excesses in
describing the case study approach" in which he takes the, for many.

ta:her atartling position that when qualitative and quanticat&ve results

&

s .
-«
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~ the reasonﬁ for the discrepancr are well understood. ) . ;.'4

" that the distlnction between" qualitative and quantitut(ve research is a
| i

s . » N . v : ) - E .
,\. : : Ca - N \ Page 7 .

conflict, "the 'qnaﬂtttattve results should be regarded as‘suspecr untu

. <

g 2 . ] C . ' ' ' \ 5] Py

The- growing réspect for 'qualitative methods iup'licit in Campbell‘;s.‘ ! SR
+ « ‘ . )
statepent seems. to have .mmy causes. nor :he least of.which nay be ar ¥t %

growtng disenchanmmt with quanticative repeatch due - to factors@uch as - | ’ ‘.;u

the relatively crlvinl amunt of variance often explained the failu;e to -

achieve nuch productive \raudity. and the highly teehnical natvre of many

‘ L - n‘ €

\quantitati\re data-analyt:ic techniques wﬁieh makes the remearch virtually ~

mconprehensible even to vell-ed,ucated readers (Vanr® Haanen—, 1982). ~In

addition. recent years have seen a nusmber of mpbrtant atar.eaedcs whlch

L

argue againsf the traditionally prevailing view that qualitattve and

-

quantitative work are based. on fundmentally different‘ paradigns and are,

thus competing and 1rreconcilable ways of approaching rosearc‘h (Cook &

Reichardt. 1979). ‘Scholars of this persuasion. many: of whnn have beé; ' .
N i o

deeply. 1nvol‘.\ved with evaluation research in the fie‘l‘d of education. argue

- matter of ~degree rather than of a basicq difference which creates . an : __‘?'
unbridgeable chasm between the two canps (Cnpbell. l'ﬂ9' Filstead,
} 1979' Spindler, 1982). One of the most lucid and persuasive statenents -
, on this side of the debate is Reichardt and Cook s (1979) recent paper in "
- which it is argued that method types are not irrevncablx!inked .to
different paradigms. o . " q o ‘
" Reichardt ‘aud Cook"s paper begins with a- 1listing ‘o'f the P

- !y -

characteristice which have traditiomally beea attributed to the

L L] ' . . ' ‘ Q'Q
qualitative and quantitative pqradlgns'. " For example, the quantdtative
. e , ;

orientation has traditionally utilized conrrolled ex;ﬁ-.ri.nentntton in the
, : o . , ,

- + . .

-

-

v .
& L 8 s
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testing of speciéic hqpotﬁgses;' Bere the enphasis 1s. on—the seatiscical--

o
: anaJysis of reliable data gathered in a contrﬁlled. systeaattc but oftan

' - t

very dbcgpste vay, The quantitative researcher is assumed 'to he:e an

~ "objective" view.‘of the jeecuation: additionally, the “situation is

easwned to be a stable rather .than chcﬁsiug reality,' - :‘5
. £ : - ' . - ‘

The qualitattve reeearcher. on the othht ﬁepd, is typically seen as

‘?enploying neturelistic mithods such as pe ticipant observacion to deﬁelopij'

“grounded theory“ (Glaeer & Strauas. 196é\.v'The eﬁphasis 1s on valtdity.
R .. [

;’on obtaining "real," "rich,* “deep, "data which’ 111uninete everydsy

o -

pat:erns of action and wedntng from the perspective, of those belng‘

'studiedg Thus., the teseercher is assuned to be "close to the data" anﬂ.
\

to have a sibjective, rather than 8bjective,, view of thet_sftgation.'

b

- Helated to th‘h‘ the qﬁglitatiﬁe' research tends to be descriptive,

: i .
'Aprocess-urienced, and viewn "reality" as dymamic and changing. ' -
b . .

{ . .
However, Reé¥chardt and’. Cook (1979) " next proceed to  argue that

-

nethod-type is not frrevocably 1inked to pa:adigu-type anjprhat the

qualitative add quanticative patadigns ‘are mneither Ps rigid, nor as

..

Qincompatible as tteditional thought wnuld have 1it. 'For exanple. fhey

d
-

[ *

argue that all research has important subjective elements aud that the

charecterization of quantitative research as objective 1gnores impcrtant
aspecte of subjec:ivity which enter at virtually ‘every - point from

hypothesig: form:lation; to thé selec;ion of 1ndicee, to the

- '] .

N i - " . : . )
interpretation of the data. Similarly, they point out that qualitative .

a4

~data has no corner on validity, raising petticipant ohservation of a,'

[

"
visual illusion as a case in which quancitative methods would lehd to

_ wore valid conclusions about the stimuli than qualitative ones.
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and ‘irrecnueiiable parpdigns but ruther are typiéally wore or 1eas .
"~

subjective. obtrusive or the like. there 18 no geasou vhy . they can not be
4 P
tilized stnultaneously. In ,féct. a qunber of scholars have retently

gued not only that quantitative and qualitnttve approaches can hsw

’utifiiad jointly but that they~ahou1¢ be so 111zed (Campbell;’ 1979.
should o

3

'HcClintock. Brannon, & Haynatd-!oody. t979- Spindler. 1982. Tikunoff & .

.U-

thk & Cook 19973 Erickaon, 1977; Eiqnet. 1977; - Canpbell 1979; -

*?etterman, 1982; Eilstead, 1979. Steber, 1973; Light, 3 Pillemer, 1932,"

. ard. 1918) s The baaic~argument behiud this position 19 that thesa ﬁhb 

'reaearth strategiea tend to have towplenentary strengthe. Briefly

[ ]

sudharlzed. expe;inental or quasl-experiaental research. coupled with‘

quantitatlwg data analysis procéﬂures 1s typigtlly viewed as " the Beat

available way to reduce the snbiguity about . causal canneetions betueen
¢ . a - F

variables. Since knowledge about causal relationships is so vital 1o the .

A

. scientific enteryrise as well as” to many social’ policy decisions’

&

maxinizing avpilable 1nfornmtion dbout = causal chains Me® obvinusly of
qrucial inportance. Bowever. experinental and quaai-experilmntal nethods_
also have sowe dtawhacks. First thay are not generally used 1n wans

which 111usdnate the processés agcounting for the effects théy documeut.

Qetohd, they are far from ideal for :explqringl the iupact of a whole -

LI N - ;’ d , )
variety oflbcontextual factors which cannot .be clearly Bpeqified in

.advance.’ Furthernore, they tend to be rigid since change of course in

‘-idstrean “in regponse to new 1nfornﬂtion is difficult .when exptrinental

desigus are beiug utilized (Campheli 1979). Qualitative research. on
the other hand. is weak where experinental and other qualitative designs

are strong- and strong where such designs , are weak. " “Specifically,
. »" « . ) ey ) s . .
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Quali:acive research 18 not generally able to spé ify ‘causal conndctions

vp.th the . degree of cert:alnt:y or precision that many qq;ntita.tive

& - L) P r“
strategies can.’ !lowever, it is ideauy suited to suggesging'ideas about -""" : ‘:"" :

" = .’l

-~ social .ptoc‘eases, to exploring the c.gntext. in whicb the phenoftena unden S I
“' R - - * - e, .. \\ } S
-'lnvestigar.lon occur, and to caPtudng wig:hﬁot:h vi.vidness }ud mbt@.y the -
.- ° ’ N
pex‘cepuous of the individuals hetng scudmd. P

. . - [ 2N % -
‘ I

: é v Al:hough nﬁmy. rese‘hrchers hsve called 'for sinultanemé utilizaticm A T -

. .
er o . -

3 - of quantltaci:vegand quall.ta!:lve strategies. exmles of }:esearch which do ) .
v . " R |
sn are few 'and far between. Soae can be found (e.g.. Fett:emu. 1982, ‘/‘._ . ‘

- ' -

I.eCoapte, 1969; Tikunoff. lerlinet. & Rist. 1975' Trend, .1978- Hi.lco:,
1982)'. but their mumbers are dnall. espeéially when one considers “the.

. volune of the choms calling for such j.nteg‘rati,on. ‘l‘here ‘are I\nunbér of

. ' t - ' [ ] N {

reasons for.- the relative scarcity of suchg studies. For lexsnple. .
‘Reich;rdt and Cook (1979) po.int- out ‘that the joint usé of these two
.‘ 2 strategiee 13 lil:ely to be,. expens-ive and t:lue consuming. Furthermore, ° - e

Y e, 3

) eminmg two difﬁerent types of -ethodologies obviousg tequfrea a much . -

broader range of research skills than using qither one by itself.
- L4 . : . - ) L 4 L .
. . - . . . . L] ‘ B
Although the abovd reasons help to expliin the _general failure “of

researchers to act on other.scholars” or even their own exhortatioms o , -
0 . o ' .

co?nbiné quantitative and qualitative msethodologies, there 1s another

LU

inportant but largely‘ unrecognized reason. Altﬁou-gh there is a vast gl

1iteratd®e on traditionglly quantitative research methodology. and a

' thére is extremely lirtle gtu.dance' available on how to combine these two

¥
A}

approaches and use them Jjoingly. !nowing how to handle these two &

-

z - resesrch strhtegies separately does not necessarily give guidanee on how

L) . <
: - B « :

. | * ) . ) - R
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to handle Cheir 1nternctiona as indicated in Light and ‘Pillemer”s (1982)
paper.on.uti;tzing both cypes of data 1n . literature reviews. Indeed.
Trend (l§78) pro#lnes' a fascinating diacunsion of the difficulties
encnsntered is a large scale evalnntion ‘research project when “the

agalysis of quali:ntive data frnn a \pnrticipant observer produced

-conclqpions which could not eanily be reconciled with those energing fronn

ana!ysis of the quantitative data gathered at the same research site..

a8

Only - after conaiderable diff!culty and fruqt:atlon ~did  a new
interpretation of the data emerge which accounted for both sets of
findings in a con incing'way. Trend (1978, p. ° 83) ccncludes, with

considerable und ataténent. that ‘“ptoeedures for using fhe two

- (quantitative and alitative nethndologtes) tosether are mnot well
v‘e

developed.” . ) \X

1

Unfnrtunatel;. Trend like virtually all otﬁers who have advocated
the combination of qualitntive and quantitative techniqnen. does not take
the next step of syst tieally explorlng how these methods night best be
integrated. In" fact,) he explicitly leaves that task to metnodologists.
To dane a very feur&ave bakan up this chnllenga. This is easpecially true
with’ regard to the 1s§ues of how and when one might useﬁnlly incorporate
quantitative techniques 1into bnslcally qu%litative projects, for as
indicnted eariinr while evaluation resenfcqgrs have begun to explore how

o

to add qualitative ¢ nents to primarily quantitative research

endeavors, (%eicharat &/ Cdok, 1979). relatively few acholnts kave

_ addressed the pther side /of this question--that is how to” incorporate

&4

quantitative conronents,1nto'prinarily qualitative reigarch. Indeed, the

" one text now published which focuses exclusigg&p on qualitative research

in education contends pessimistically ‘that integrating quantitative

-

& ) - “ 12 e .
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conﬁonents into quﬁlitative projects 1is gehérally likedy to' produce

little more than "a big headache” (Bogdan & Bikled, 1982, p. 39). We

C . \
‘believe one of the major reasons that thir is often true 1s that Sso

-

iittle syatengﬁicf atiention has been given tq the {ssues of when such
integration 1qgno§t liiely to be.productive ﬁnd how to perforh it° most
efficiently and effectively. .Fur'eXauple, careful res&ing_of aumerous
"volugek on -qualitative research revealg;x?at they are close to silent on

. ~ \
such {issues (e.g., Bodgan & Bilken, 19@1; Merton, Colemsn, & Rossi,

19795 Van Maanen, Dabbs, & Faulkner.—l982).§;‘ )
« . ’ : \ '
However. :iore are several potentially useful ctources of {deas on

this topic wnich when conatructively integrate& can be of use to those -

L .
doing qualitative vor}.aﬂtge first and pgrhaps mogt-obviotis sources are
tﬁe scattered papers wh;ch do indeed address particular aspecg& of this

- general nethodologica{ issue (Sieher. 1973;- Spindler, 1982; Zelaitch,

1962). ° Second -and "equally uéefulléhould be an examination of existing

qualitatlve'studies. rAlthough apgt’basically qualtiative rgsearch. does
_not inglude major quantitative components, it does not typically eschew

the utilization of nmbers or other typically quantitative research °

o™

y : -
techniques entirely. Most qualitative research projqqﬁs of necessity

involve some rudimentary quantification, even 1f only that {mplicit in
stating that some pheﬁbnena are more frequent than others. Many involve

éonslderablyvuore than that (Suttles, 1976). Examination of present

: practice' should suggest though induction suggest at least some of the

types of occasions in which quantitative components are likely to be

‘useful 1in qualitative projects. Thus, a wide variety of qualitative\

studies were eigmtned closely with an eye to ferreting out for

, considegation instances in which such integration occurred. The final

13
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resource useful in suggesting ideas about the 4nvestigation of

quantitative components into qualitative work was the” first author”s

-

experience in directing a- four-year research projegt'on socikl relacions

between black and 'white children in a desegregated school (Schofield,

1982) which, although clearly ethnographié - in ndture, {included a .wide

)

array of pasically quantitative~tecﬁniquéb inc luding experimeuts (Sagar &
- ,Schofield, 1980).,quaai—eiperinents (Schofield & Sagai: 1977 Schofield,

. . -
. 1979), the -development and utilization of quantitative observational

coding systems (Sagar & Schofield, 1983; Schofield & Franci®, 1982), and

sociometric and ‘other questionnaires (Schofield & Whitley, 1983; Whitley

L}

& Schofield, 1984). . | . .
. @ . & ’

4 .

Ethaic Identity and Intergroup Interaction:

The Substantive Focus for a Methodological Analysis

e © This pa;er will focus on the ,integration of qualitative and
antitative wethods in the study of ethnic identity and intergroup

‘ . R
relations in educational settings. We have chosen this focus for three

- -

reasons. J First, enough qualit,tive:wsrk has been done in these areas to

-. provide a literature which can be examined to see just what present
practige suggests about ways in “which quantitative corponents can

fruigfully b; 1ncofp$rated 1n.such studies. Sscond, as indicated above,

the first author has extensive personal egpetience in di;éccing}a

. qualitative study wﬁich utilized quanti:atife techniques :o‘ iﬁ.Aunusual
extent to explore how issues related to ethnic identity influence peer
relations in a desegregated school. Third, and perhaps wmost importantly,

the related areas of ethnic identity and 1intergroup relations ' in

educational gggtings seem especially likely to profit from a qualitative

‘ |
. . 14 |
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approach. Although there is a long tradition in anthropology of taking a
qualitative gpprosch Eb the study of ethnic identity, wmost of the work in
thig area performed by psychologists and sociologists has fallen within
the qnahcltative tradiéion. 'Sinilarly. the tradittonal approach ¢o
examining “1ntergroup relations in desegreg;ted ’qchoolé has been
quantitative (Geratd & Miller, 1975; fatchqp. 1982: St. _.bhn, 1875;
Stephan & Feagin, 1980). Much has been learned from this research, but
ve would argue that the related areas of ethnte 1éent;ty and 1intergioup
relations are ripe for qualitative investigation. Although there is no

necessary 1link between paradigm and" uethodology. it is true that

/

qualitative researchers tend to enphasize understanding perceptiono -and
feelihss. the ways in which groups create systems of neaning.- and the
behavior patterns which typiﬁy groups. We would argue that the sgydy of

ethnic identity could greatly ptofit from such An orientation because

echnic identity 15 preeninently a socially constructed system of neaning‘
vhich includes both rules about how etimicity is to be determined &nd

what affiliation with a particular group entails. Let us illustrate this -

point with a brief discussion of ethnicity in Cuatemala taken from
Pitt-Rivers” (1977) fascinating account of the concept of Razo in Latin
America. The Guatemilan cen;us of 1940 classified the populatién into

five gfoups based on a physical concept of ré&e{ However, so many

~

problems and a-bigﬁities arose and the classifications wege so at odds

with the functionally important categories that the 1950 census discarded

i

this practice and siaply dichotomized the population as Indian or

-

Ladino--which included among others, blacks, Chinese and even Mormon
missionaries. Of course, the problem of defining what was meant by
Indiah still arose and wﬁs complicated enough to require an investigation

el

[T S
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of'how this concept-was interpreted in various parts of the country.
This. study c0u1§ giécover no consistent criteria. Indeed the projggue to
the census stated "if in one municipality the principal ch§¥acteristic
identifying a person (as fIﬁdiaq) wés” éress, in another this was
seco;dary." Thus census takeés were specifically instruct;a to assign
individuals to the category Indian if that clasgjfication was generally

applied to them within their community.-.Genetic phenotype was reasonably

well correlated with the categories to which communities assigned
<3

individuals, but it'was by no means the determining factor. Pitt-Rivers ~

(1977, p. 319) comments "In fact, many Ladinos look Indian. Conversely,

many members of Indian communities look European, but they are no less

<

Indian on that accpunt, either in Hispanic or Indian eyes."

”n 7 >

o
1

. Pitt-Rivers also comments that the preﬁenée" of individuals
dlass;fied ‘as Indian is besp explained by their relations to people who
are not Indiaﬁs, thus making clear the intimate link between ethnic

r .

identity and intergroup_relations,\the second substantive focus-chosen as

a basis for the methodological observations which will soon be presented.

v

N2

This area too cog&d greatly profit from further qualitative work- as

evidenced by St. John“s, (1975) conclusion at the end _of her extensive

review of the impact of school deSégregation on the ¢hildren involved:

-

The most needed type of research at this juncture 1is probably

&

nofa,_a mammoth longitudinai testing pr;gram.f.,far more
il;yminating woul& 'bg small- écale studies involving
anthropological gbservagioﬁs bf the process of interracial
schoolingé across settings diverse in’ﬂiack/white ratios and in

middle- class/lower-class ratios, and also diverse in their

L4
o

educationad philosophies and techniques. . . .

3 o
™~
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Intergroup reiatihne, 1ike ethnic idﬁntitf..rie an area in which

eocial. meanings and juances can:ye of extraordimary importance. Let-us
illuscraie this poinf with just 0ne exenple. Triandis” wnrk‘on‘subjective

. cnfture. ikiandis‘ argues . th&t one cause of friction in intergroup .
relations ie that the fact that newbers of different cultures iuterpret

: apecific' ‘behaviors quite ‘aifferently. | Sinee certain ,bepqviors haye

. differqnt neanings to different perticipants ‘in  an  intergroup

interactionm'the individuals may react in ways which uystify, irritate or

‘annoy each other. For,exanple, Mehan (19 ) mentions that virtually = .

s every . qualitative study of Puerco R}cen or Hexicen-Anericag children in

Qe

'claasronns 'with Anglo f:eschers hes ‘noted that these children are

. criti&ized by their teachers for diatespect when they avert their eyés,
»especially when the teacher 1s criticizing or disciplining then. !et in
many Hispanic hnnes such behavior 1is teught as & way of ehcwing respect{
just the opposite of the interpretation put on it by Anglo teachers. A

U
relqﬁed nroblen arose  in &7 atudy by the first auchor and a colleague -

(Segar 1} Schbfield, 1983) The aim of this study was  to characterize
peer* behavior in desegregated clesenooue. "qunntitative coding schesme
" was developed to achieve this purpose, but the categorization of peer
behaviors was far from straightforward. For exanple, one of the topics .
we wanted to explore was how much aggressive behavior occurred and to
whon {t  was directed. Yet observatian of the clas;r;ane suggested, and
later experimental work confirmed that black aﬁd white ‘children had
"different perspeciives on’ whether certain acts were inneed eggresnive.
SRR Fugxher certain behaviors were perceived ‘as wmore aggressive when

performed by a black than by a white (Sagar & Schofield, 1980). Thus, a

uni form coding "scheme applied to all ghildren had to ‘violate the

A
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‘ eubjective meaning of certain bei~niors for thuse‘involﬁed. Yet eﬁplilng '

-+

different rulea for coding the behavior of blacks and 'whites had so many
N [

" drawﬁaéks -that it was untenable. Ultimgtely coding rules were developed
"and applied but in cur judgment thé information which emerged from this
\_study was less illuuinating and usefﬁi than that which emerged from a

qualitative study of the sa-e issues pgrforned by the sane tean.

- "

In sunmnry. then, qualitati%e work on ethnic ideﬁtity and on

-

&

< intergroup relationa yields the. ptonise of iﬂluninatins iuportant aspects e

-

" of these subjects. For this reason, more qua itative work would ’ be a

uaeful counterbalance to the quantitative a proach which\has doqinated
L)

ﬁﬁ?EﬁEISRIEET“EB&‘t?’!TI@EEEr Extent sociological work ° in these areas.

!;

Although more qualitative work 4s needed,_ there is a sufficient body of

qualitative work avalilable on these topics to enab e us to review present

practice and.to see where these nnch needed” qualitative apptoaches to the
study df ethnic identity or intergroup telationa.could'prqfit by drawing

‘.

od the practices usually usaociated witH quantitative wotk. .

L] . . “

The Utilization of Quagtitdtive Tbcﬁniqﬁes in Qualitative

Studies of Ethmicity and Intergroup Relatfons"

o

A

The Use gf_ﬂﬁmbers-

The inci;:ntal use of a few numbers can hardly se- congidered a

" departure from tradititnal qeelitative techniques, th as a stagting
point 1t is useful to examine botbﬁwﬁat sorts of things are frequently

quantified in qualitative studies and to what end these nunbersha%e used.

Even those ethnographies which make little use of aumberd”” #Fhemselves or

" . - . - . | 1 i
N ’ L] s : @ 8 . " I ]
- Co. . ' . : S .
. . .
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'One of the nost typical procedurea is to use censud data. unemplo

. : - - Page. 18

- ' ‘Q

techniquas associated. with quantitative reséarch frequently‘uae some

| incidenta} qgantff‘cation in describing the research site and t&s

sontext, the research participants and the projﬁ%t nethodology (e.g..
& a

Boasert, 1979; Gans, 1962. Banna. 1982. Rist, 1978 Valentine, 1978).

rates, and other similar gowerunent-generated figures to describe t

neighborhood ' or_ popnlatioa ntudied. Qualitative researehara also-

effectively use aubstantive "etic infornatiou which they have collected

. when it 1s relevant and’ readily available. For exanpie, educational
.athnographiea fraquently present information on the amount of tiae

. devoted to variona purposes (Rist, 1973, Harrea.“l982‘ ‘Wolcott, 1973).

Studies of ethnic coauunitiea or of the behavior of specific members of

such communities often preseng quantitative ‘infornatiou about ﬂﬁ:”

pﬁysical attributes of the people studied, such as.their age, height, or

. € o o
welght (Liebow, 1967). Also fairly commonly presented is inforwation on

" the cost of various items, the wages people receive, etc. (Valentiné, )

1978; Wolcott,1980). .

-
M. LY

Several factors seem to account"f;r thé usage of quautitative
infornation in the two ways deacribed above including. a) the ready
availability of much governnent-generated quantitative inforaation such
as census data, andfb) the precision and relative objectivity inhergnt in

utiltzing numbers rather than words to convey certain typas of

-

information. For 'exauple, indicating that the -classes studied averagea
33 sfudents rather than calling them "quite large" is more precise and

. . ~ [
avoids the implicit use of a standard which readers may not share.

at
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generated by others the researcher implicitly accepts & particular sec.of .

“definitions and disumptions. . : ) -

Page '19 L

L
-

However. tvo caveats are warraneed about aveu such sttuightforward

and ‘common types of usage nf quantttative eleuents. Firsx, hs Bogdan and - L.
Biklen (1982. ps 113) polat out, the _coucept of “real rates" is a

LI

misnomer since “rates wnd counts represent a point of view. . .toward = .+

people, objecfa and events.” Thus, {n using at fd&e'fval&e nusbers |, = .,
.- ~ . . ‘o e . S

- *

-
PR

.Y P

“This point is especially gtncial in studtes of topics auch as echnic

se}f—identification, ethnic . 1dent£ty and 1ntet-ethnic interactloh. - .
Ethnic identity is,. after all, a construct referring to one ‘8 susjective

N 1) l
sense of self rather than to certain physical or cultural criceria that .’ o

o

_ aoneone else might use to label one as belouging.to d particular group.

< N

The _extent to vhich subjective feelings of ethnic ideatity can vary from

R the picture, 1nﬁifﬁd“by gfficial statistics '18 exemplified by Ogbu‘s‘

(1974) -discussion of the differences ‘batween the classiftcation systed

used for official purposes such as data gathering snd teportiug hy the,

Stockton schqols and the subjective denae of ethnic 1dent1ty of che
city’s residenta. Ogbu reports. for exa-ple. that some 1nd1viduals ' \\\! f
classified officlally as Anglo regarded thenaelves as black or.fnuch more' \\5\\\<
commonly, as Mexican. I: seens ~reascnab1g to ~assnue ,tha; Ogbu s - Y

respondents, who vere adults,‘thad some objectiie basis for thelir

sulf-reported ethnic identity which vas - missed in the officiai

-

clnssiﬂcation process rather chan that ‘m} misperceived thenselwss as

. Mexican when they were "really" white. If this 18 the case, standard . ‘ ‘Ll

procedures for ‘measuifog~ ethiic self-identification in their children,

?

9uch as comparing the reaults of a natching or categorization test. with

the chlld‘s "real" ethnggtty based on school records or even possibly on SN

e . ‘ ! S :

- ) ‘ \ ) . ] .“'
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»% 1 ’ - . -
. obsexved physical chsrseteris;ics...could, lead to classifying them I

™ U
mistakenly - a8 misperceiving their real ethnic group neibership. *The

| point to be made here. then, is that officisl counts and categorizstions . *

L J

reflect certain egsuaptions uhich may not be shared by the people being .
- -
cstegorized. The arbitrariness of many classification procedures and the
“subsequent possibility for resl gsps betseen an sppropriste, shbjeccive
- e e e oy

senge of gthnic group NEdbership and bffidisl elassifiestion 3 wde

.clear when one eonsiders the 1engths shat countries like South Africa snd-

-

the United Scates ia the not tog*disfant psst. have gone to in oreer to

-~
-

decide.jusglvho should be'eonsiderei&black.f

T - The danger of aséuning that the official ‘classification of an e
. individual reflects his or“herﬂurs"sense«of-seiﬁeshemways 1n vhich others .Mmumw“i«;;,
N perceive this individual is well illuscrated by a problem which arose at I H

a school im which the first author was conducting a study of relations
. between Slack*anq white ehildren'(Schbfield, l9§2)t Teachers trying to
select a small numBer of stude;ts for‘a‘birseisiﬁeoulﬁttee set up to
B improve relsCions between blacks and whites chose a seventh grader, an‘
‘intelligent but very quiet child whom I will csil ﬁdtenio; as one ;i the
black patticipants. Antonio regarded hizself gs "mixed" since one of his
parents was white snd the other was black. Both biack snd‘uﬂife nenbe:g
of the research team had assumed that he was white since his fscial .
N ‘ festures were bssicslly Caucssisn and his skin tone was very light.
\\‘ Antonio”s peers were sngry about the connictee s composition, some not .
\re\}izing that Antonio could be considered blsck and others arguing thsr

he wsb\\\hsviorslly as yell as physicslly about as white a black as one

- /-"\

«  could inSkipe. Thus a research report that teok at face velue the

official school igures which showed a racially hslanced committee would
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| be J.ncouplete at best. Sﬁlilarly. a study of racial se-lf*ideni:i'fication
whtch compared Am:ouio s resmeee to ‘supposedly correct vesponses bqsed

on‘the re_}/searchere lnitial elaasif_ication‘of htn as white would have been

L] - 4

_ misleading given his mixed parentage.

’ - ' = ¢ ’ - . ‘. o ‘.‘l |
] ‘ _ . . . (‘ ‘,
‘Qualitative, researchers wust not only beware of the often unstated T

. and eonetines m;:ortect' aesmptioneundérlyiné the figures gathered by

.
- ! - ' .

: other sou:cee. they- ‘must also approach the task oﬂ quantifying even '

[ P8 : ' w2

‘ seemingly etlc 1nfonlstion }u a way which heneftts from“their enphaeis on |
an ian-depth understanding of the toptcs studied.:v For exmple,“x' -
Valentine”s .(1978) ethnogrsphy of a paor black eommtty concluded that®
food prices averaged over cventy-percent higher in that neighborhood t:han,

et e e g,ig_m whit:e ones.~ llowever, it then goes beyond this to point

.out :ha: the quauty of the goods aveilable 1n ‘the ghetto markets 18

often poor relative :o sln!.lar pmducts sold in nearby niddle-clve; . .

. B Ty
areas. ‘l'hus the difference 1o volue recetved is even greater than , 1:- o Y
- ‘ ! .
- ‘ uight appear to be baa!ed on the etic 1nfomtiou on costs alone.

| ‘ " T
" Valentine“s work on” food pricea is usefnl as an exmle of the waye
. in whi.ch ethnographere often collect and preseut .quantif,ted 1nfom;.$on.' .
B Firat the 1nfomt1¢on waa collected ‘{n a faitly eyst:enatlc wey, but nec o, ) "1,
~ one designed ~£0, yield highly reltable, minallg preciae eonelusidne. ,
| Second. the pneeentetion 1s fairly casual, 1.n Q.ha: nunerm fine detaﬂs
about tl;ne ways in which the data were eollecteq are‘mic:éd. . : ' -

. .

«
.. 3
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Both of these common practices are consideted serious 1f not fatal.

1

‘Ellefects in  traditional quantitative re¢search. Yet I would contend that

thég; are not terribly serious problems in ethnographic works as long as
,A - '. 4. N ] i .
lﬁ\ is absolutely clear to both the researcher and his or her readers that

[}

) . . N .
the cthnographer 1{s engaged in a process which I will call "ballparking,"

¥

ai. e. producing a fvery.rough egtimate of a pari:i.wlar phenomenon.

v,

lhts, in her eth:pgraphic st.udy of authority i.n two desegregatet

~-¢-_.-...‘.

high schools, deals explfcitly with the ball.park:lng [Jdosue. More

conﬂéfrvs'tive than most, she rgenerally avoidn "ballpark™ figures ' and

statea clearly that the numbers which are preseuted are only very rough

[}

estimates of the actual situation. She writes (p. lg3) : | o

"~

Since I did not .draw ~rsadom - samples of efither events or

persons, 1 cannot geﬁeralise from the frequency of any-event or

+

‘. s

chsracteristic s;in ny -ample.to {ia freﬂuency in the school...
1 intentionally use s_ucﬁ phrases as "fe\r téacﬁhers gaid thig"...
If I were to report that. f':h‘rge. out vﬂ of fifteem ‘teachel:'a"_..‘,
b'ehaved in such and ‘such a _way, T would imply that these
.proportlons refiected pntterns in the’ vhole school. Hy ample .
. .doeg. not allow such 1n_ferenges. My quantitattve statements are

only broad approxi_n’ai:ions of the situat.ions in these schools.

b . ‘ - ‘ 3
A soaeuhat more ‘comn position 1s 1llugtrated by Smith and °

Geoffre?"s (1968) statément  that a t:eapher engages {in 767 peraonal

interaﬂtious 1n a am:nins and Jackson‘ﬁ‘?f(l%s) observation t‘hat a tencher
\

engages An “as many as 1,000 1nt:erperaonu1 tntetchanges each day

Neither of these authors baueves or would have his readers believe. that

these numbers are precise. !’et bot:h use ‘tlien akillfully to suggest the®

s .
- . ~ B
' ' .
[ ! .
L] - .
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order of magnitude of the phenoitenon they discuss. . o . .

- . © vy - .
. . ( o . 0 : .
. Ballparking has a place in qualitative work when generating ‘reilly o .
i oo R ] ) 5 a“ . 6 . B .
|  precise figures would not sérve to refine the argument and would consume
o - : C ' . ) ' .
,}an“unvarréuted‘anount of tine. effort or money. Howeber. it ‘48 a -

potentia‘uy dangerous practlce aince‘tt can easily be uts!:aken for what I C ' : v

wtu call specifytng. f.e. gathering dst;a according t.o all the canons of J
‘ ‘- ;
| pethodology ‘designgd to increase the l,lkelihood thac one’s data are

reliable and precise.’ Indeed ic 1s not uncompon for tt to be unclear. l:o a

the re?adei: whether the ethnogrspher is . ballparklng or apecifying. U ]

G

‘.Further, even when it appears that an’ ethnographer ﬁas mtended to: - . '.. "

Cpecify, trad:ltional ethnographic styles of. wrtti.ng prevent. or at legar.

[ LA

| made very difficult the presen,l:ation of sufftcient 1n¥om§”tion ‘on the “J,_ .
procedures enployed to 'let readers’ ﬁjudge for themse lves whether t.he :
spectfying has been apprapri.ately perfomd For- exmle. intercoder

-

‘reliahllitiea are generally not: provided even when the numbers presented

 are the end result of fairly complicated dectslon—mkiag yrocesses. ~ For

.‘.
»

. exaapls. a paper whose first aucllor is.a highly reapecte«! past president

«of the Council om. Anthropolcgy and Education ' categorizes glasqrm .

«acttvities 11ke'. "teacher strculaging. giv.ing ipdividual attention" and

i “teacher vwa‘il:tng for class" and p;-gs’ente data on the fiequency and .

duration .of such events without -even wmentioning vhether relidbihty . .

. . [ . ¢ ¢ .
pstimates were hmade (Erickson & Mdhatt, 1982). ‘ L

A -
.

oo '

hlipark:lng and the generally accepted practice of not goli.g 1into

“s

— ex'hausttve detau about ihe procedures uaed to generate ‘ballpark data -

* -e &

" ‘seem to be acceptable fot cercatu purposea. Bbwever, broblens arise when '

’ the nethodological aud presencational convantions which have grown up for *

A . . . © . ¢ - R \ Y
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ballparking are applied in casea ifn which the ethnographct is specifytng

L4
v

or in which it 1s wnalear vhich process is occutrtng. He. will illustrate
this pointby examining-the Erickson and Mohatt paper mentioned above.
" L 3 . . .- .

We have chosen this papet Becauce’h it exem;lifies a ‘trepnd toward

&
‘e

utilization of quantitative analysis of videotai:e and/or audiotape withind

[

a’ rich qualitative context. Being on the.catting edge of such a trend,

Erickaon and Mohatt aakg an 1nportan£ contritution by providing au n;dé-l

* -

S

«

for similar future work but, sim\lfane'oqsly. may not ﬁav_e";disccvercsp how .
. g . . -~ . .

bes’: to deal vﬁth‘ all the '1csues 'such a trend raises. The paper sets out

. <

to explore a hypotheais ,bnsed on the prtor work of another anthropologist -

that; there are . certain cultural differegccs between Native Americay

* .
cglture and that oﬁe the do-tnanr. white uiddle "class .which cause

ﬂifficultiqs for: Indian children taught by whit.e teachers. To determine

| —

-----

' R >aiienay e
if this finding. hased on the study of ome particuiar gtoup of childten

’ could be generalized, Erlckson and Hohnr.t conpared the teaching style of

4,'\-

IR &

two’ coupetem: and experienced tcachcrc«-one Indian and one whiu—-who
were ‘serving 1n schools ina differcnt Indian culture area. Roughly

twelve hourﬁ of videotaping was conducted in each clasatm Sone of

this qat_erial wag subjected “to intense ftnc—gratned analysis fo&ysing on

’

a variety of teacher and stident behaviors. The regult of this analysis . .

is preaeﬁted 1in numerous tables and in qtétenen%s gsuch as "Teacher II

uses three. times as many directives as Teacher I.' and issues the;: at a

rate more than‘ wice as ‘fast..." (Erikson & Hol;att‘, -%982.’ P. 152).' ‘No'

statistical tests were conducted. The paper concludes, (p- 169) that -

"'Htcroethnogrsphic anslysis reveals the specific features of’ cult%ral

organization of social "relafionships in comsfimication wluch differ,

~ .albeft ‘slightly. from “mainstreaming” ways of . teachling.... " These

P . I Qe
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findings haveu fmplications for pedagogy in the educative of Native
mrt can Ch’- ldreﬂ cas " ) ’ ‘\‘\-\\\ v ) ‘ ‘
’

. strate%y "and a quantitative

-

: oo ') :
presqntational style - iike -that of Erikson and Mohatt is that it-allows

Y

efficient presentation of data on a grest many poiats which relate to the

basic ?quest'i.bn of ~whéther t:.itere _a.ref éultnrall dtffgi'ences in teaching

.style. Further, if itrovides.:he&i'e_sde'g with a somewhat clearer picture

. of the nagpi:pt_le of these diffé‘réncen than would completely qualitative

statements to the effect that Teacher 1 was mbfg. ‘or less 1likely to do

' ‘me-probl.em, of couxga, is that the

- L]

numbers, once produeed. inply a precinion which they may wel not hav‘:.

An even. more basic 1ssue in nsny ethnogriaphic st@lieu. as 1npued in the
£
earlier cited quote fm Hers. 13 whether the data has been gatherad in a'

AKL L

e W

ot A

BT DR

a

L

way which makes 1t xeaqonable to nake even rough stgtements sbout the .

ft:equéncy. prevalence or dumtipa of many phenmena. ro

- . . € -
-
-

Two considerations may account for the frequent p;:actice of omitting

detailed informatian . on data gamrﬁ\g and aulysis' even when

‘ét:hnn,grapl;i.c studies feature quautitathe analysis as an important part

of their results. First, as hindicateﬁ«above. since aiatistical tests are °

" rarely perforued'and the eu'phaais‘is’of;en on an overall pat‘tern rather

than any me.particuh;: findj.ﬁg. such iffocmation way seem unnccessary.

Second, the ‘sort of detgil customary in Craditional quantitative reports

16 quite 1incompatible with the iite.réry narrative form which makes

——

- et:hnog"a'phies so interesting-ta read. We would guggest ‘however, that

readers would be wel‘l—segv'gi by extended frotnotes or by appendices whic'h

-

would supply such .i'nfarnation whe;y quantitative results are featured

- . ]
' So® : -
I . . - * 26 ! ° .
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The Use of Sampling Procedures
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a

importantly and/or when they are used to specify rather than to ballpark,

since qt_lantative researchers should be the first to acknowledge that the

.way 1in which these "numbers are produced bears impovtantly on how they

€

should be interpreted.

. N

-
L]

So far this pape'r.has discussed the use of numbers in ethnogi'gphlc

but the utilization of numbers 1s n:

-

works,

'mdimcary of the set of procedures and conventions generally associated

6 jny qualitative studies would benefit from paying heed to practices °
N g'ener 'ly,' associated with quant::l.tative nethodology with regard to
.[‘ .sampling. Th!s is not to say that qualitative gtudies should slavishly

.....

with the' ‘term quantit.attve nel:hodology. We will now turn to some of -

these otler ,aapecr.s of qmti:ahve nethodology to see both how they
might eghance basically qualitative research and what caveats must be

kept in mind should an ethnographer. think of utilizing thes.

employ random saapling procedure_s. since there are many sisﬁations in

which such a procedure is far fro.n'optional. Hovever; we’ tgbuid contend

that at each point in the selection of -research sites and of individuals

for study within gites the qualitativ_e researcher should carefully

consider . the trade-offs involved in using non-random methoﬁs. In

-
-

' ™
general, random sampling is less lik'élf‘to_be useful 1in site- selection

than >t other points 1in ethnographic \research. ) ‘l’ﬁ?s {s-80 because

NN

ethnographic researchers usually study just mie or a very small number of

sites. Random selection insures randommess but nothing more. "Thus, 1if

an ethnographer randomly sélected for-study one school from the twenty

‘more than ‘the most

R

.

S



: goal of : this etudy uas to see whether etudents 1n basicelly uppet-niddle :

several possible caudidates in gach category one nigbc at least want to

Page 27

Y . : -
schools in. & pirticular school system there is no g_griori reason to
believe that that school is representative of that system 1in any

neaningful wiy. A far bettef approach 1is one cenmon in qualitative

research 1u uhich'the researcher decides What type of study is to be usdei”

and then 1oeke for a secting or settings uhich appear sppropria:e.-

Exenplifying this sort of approach 13 Hilcox s (1982) recent study. ’The

=

¢

class echools are socfhlized differeutly in school than their peers from

. lower-middle clase ‘schools. Using the mehod known in eufhropology as

controlled comparison (Nader, '1265) Wilcox selected two schools as

b e s Y

_sinilar as pusaihle eucept for the variable of 1nterest, class background

of the student body. This seems a reasonahle and defensible sttategy,

L]

although when the criteria one uses for selectins sites end up producing

.

consider tandon sampling from these candidatea.

Although it appears unlikely that rundun selection procedures are
generally t? be desired 1n eite eelection, we wnuld argue that they are

severely underuti;tged in ethuographic work in chooains. areas or

tndiviuuele‘ within sites for study. fcr»exanple, it is quite rare for

ethnographers to eeiect randonly classrooms within given schools or

‘neighborhoods within a cnmnunity. - Although randommess does not‘guarantee

‘representativeness, eapecially when small numbers -of subLnits are
[}

studied; 'theqe% are teasons to condider random or, wmore likely, certain

stratlfied; random procedurea' here. For example, an ethnographer

& “ . .
interested 1in how ethnicity1nf1uenée:§teacheg‘hehsvior could classify

teachers according to ethnicity, classify them again on the basis of
pther criteria such as years of expe*ience or the like and ‘tnen randomly

R ey i Ak e & T e . oo Ll R N f PP I SO U AT S e e et At R
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| /
select from teachers who meet all the criteria for inclusion in the

st;dy. The traditional ethnographer might well agk. "Why do this? Isd~t
it better to find té;chers who are interested in cooperating and who seem
" 11ke good infornants?“'Our response is that whether or not one realizes
1t'one ;lways usea-éggg'procedure in selecting subsites for écudj: A

random selection procedufg §r9vides a good blace to start; it is clear,

systematic and wnbiased. One may decide that the teachers” attitude

towards the study f1s ‘sufficiently crucial that randoaly selected

individuals who appear‘unqoopetativé will be replaced by -another more

0 ‘b

‘cooperative randomly selected'individual. Although such a procedure is

not condistent with the canmons of quénéitative research in which one 1s

o

: e ' .
performing inferential statistics, I would argue that it is likely to

- produce a less potentially unrepresentative set -of subunits than the

.

. procedures which are typically used now by ethnographers without*too much

loss in rapport with informants.

o p

Similarly, in choosing individuals within Qitan-for study satratified
random procedures qsh:ould be~ considered. Ubed'judiciously or coﬁbined
with theoretical sampling (Glaser & Strauss, 1964) such q( strategy .can
increasé a study”s internal validity without compromising the flexibiliéy
which 1s the.haligark ;f qualitative resgprch. For example, interviewing
a random saﬁple Sf students from classes chosen because they seem
espécially likely to_yield the sort‘of data of interest to é particular
investigation gives oné€ 'the -advantages of theoretical sanpling while

o ) .

increasing the internal validity of the results. This 1isa. especially

impor'tant since research suggests that participant observers may tend to

gravitate toward certain types of informants (Vidich -& Shapiro, 1955).

Although such t#ndoa sgleétion is sometimes used in qualitative studies

*
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* The Use gﬁ_Quéstionnaires’and Obsarvational Checklists
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. , e - . {
19823 Leacock,

1969;

(c.f., Hanna, Schofield, 1982), it 1is ,also

~

freﬁuently not used when it could be without compromising a basically

qualitative design. ?The utilization of. random samﬁling procedures neéd .

a

not function as a straight jacket; precluding the ethnographer_from'
coﬁsulting especiall&“insightful or well-informed informants. Rather,

o ® . “
the two procuodurées can supplement each other as long as the‘function’of

L

each is clearly understood.

© '
. ) K

<

G——  Gway oo

]

Qualitative studies often look in-depth . at some rvelatively small

segment of an gducational institutioq or a community."For‘example,’ﬁany

2

studies look at no more than a few classrooms within a school (Erickson &

Mohatt, 19823 Rist, 1973; Smith & Geoffrey, 1968). Similgrly,
Valentine (1978)\has pointed out that qualitatiVe_isgﬁieé of the behavior

patterns of various racial and ethnic groups are typically conducted in

? o

just one community or, more frequently, in one neighborhood within a

larger éommunity. 1t wogld certainly lend weight to the findi;gs in such
?tudies if one knew thét.yhe patterns found were 'not unique to ﬁhe.
particular ciéssroom or smail neighbo;hood studied. Yet in-depth study
of a large number of classes or neighborhoods 1s often 1ppracticél.
Here, the use of quanti£ative 5components; sdcﬂ as %urvey resea;ch or
certain types of behavioral check 1lists @ay bejappropriate.- fér.exaﬁple,
Wilcox ‘1982) 1n£énsi§ely studie& one first grade classroom in a middle
clags school and'oqe in a comparable working class school. Then  to see
wheéher the contrasting behaviors which emerged from the in-depth study-

1

were:characteristic of behaviors found in each school, much brigfer

\

'obseﬂva:ions were conducted in several other classrooms at each site.

30
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Such a procedere preserves the traditional e:hnographic emphasis on a

 rich description of a particular milieu but grovides a relacively

efficient way of seeing whether' the core of the analysis reflects

#

~patterns which are 'idiosyncratic to the very small social unit studies.
Although a concern with the generaltxqbility,of_fipdings‘is more typical
of - q&antitative than qualitgiive. work, we would argue that many -

"qua;itat(ve'projects'could profit from Wilcox“s example.-

-
-

-

«

;apparent in the clasarooas studied were characteristic of the sehooleunre,
- broadly, but to help interpret the neaniug .of these patterns. For.
‘ example, obeervation.in a relatively-smell,nunber of clasecoons suggebced

that boys 1utera.ted more with peers of the other Tace than did gi&ls., :

Socionetric questionnaires adnunistered to a -neh larger nunber of

"classee confirned ‘that this phenomenon was~widespresd. However they also

de-onstrated sonething that the ebaervation could not. §pec1£ica11y, the
results of the statiscical analyses of the sociometric data demonstratea
clearly that white girls showed a very strong 1n-srqup prefetence which

bleck girls did not. CIassroqn ebservatiou had given us - eoee 1nk11ng

that this was the case, hut did uat provide really convincing evidence to -

-

this effect since 1t was often hard to .tell who 1n1tiaced a specific

'interactieu and even harder to deternine who terninated it. Further.
" later interviewsvsuggested thet nad§ black girls who were perfectly open_

to interactiﬁg with whitee were somet.imes reluctent to  initiate

interactions for fear of rqjeetion, 50 that cross-race 1initiition rates
might not have been very different for black and white girls even though

openness to cross-race interaction differed- considerably.

o A
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In our owm work ﬁuestionnuires‘were‘used not only to see if patterne |
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or questionnaire reseﬁrch is only.one way  to .efficiently

gacher ata from a larger nuubéf of instances that the ethuographer can

study in depch. Another’ posstbibity is thg:ytilizatiou of formal content

analysis procedures. ?or exanple.' if an intensive study of a few
v

neighborhoods suggests that-certain values are more 1mportaut to sdne

h )

ethnic groups than others,‘ a content nnalyais of local _newspapers

/

_produced by and for other sizilar conmunlties would shed light om whether
the - differences found *{hitially are specific to the particular

sub-communities studied could exploreﬂuhether“the ‘values reflected 1in

those ﬁapers suggested that this conclpsion holds true for the _ as. a
whole. | |

Content analysis holds dangers as well as promise in ethnographic

work. One serious prgblen:arises when éuhnoggsphers attempt to content .

analyze field notes. Sgith‘and Geoffrey (1968) have pointed cut that the

<~

‘observer 1is of cessity selective in recording éhe.n&riad events in a

classroom setting. The same holde true for virtually.nqy social setting.

This givué rise to the "two téaigtiesh problem, the fact that field notes

contain only a portion of the events .which occur 1n(the‘§etting observed.

Ex post facto chding of notes or other hateris1 for categuries of
béhévior wﬁich‘nay not ﬁave beép'edually likely to have been recorded 1s
1ikely to' lead to spurious conclusions (Goetz & LeCompte, 1981).
Unfortunately, osme frequently find; reference to the coding pf' fiela
notes. in cases in which it 18 not clear uhe;her the items of interest

were speéified in advance.

LI
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.Aithougﬁ © advance . ebecificetion eubeteetielly ‘reduces . _the
“tvo-reelitiee” prooleu.‘ it certeiniy does eot eileviete it'entireiy;
For example, it 18 only reesoneble to expect thet beheVidre which are

- more salient will be noticed end hence reeorded nore coneisteutly then» “»A‘_‘
e-v- - behaviors whieh are lees eelient. In epite of the probleus inherent in . ; } fh‘{7i~
coding field notee, some qnelitetive studies of echoolins end/or | -

ethnicity have used contet enalyeie effeetively (leoeock. 1970; Riet, -

R -

, ;g

1978). The potential of ‘this - procedure for enriching ethnogrephic _5

studies 1s substantial and has yet to be fully realized. ;;j;

| | e

_ | ) i

;7 The Use gg'Euperinentelliechnigpee | _if@%
- All of the quantitetive eleaents diecueeed s0 far, including rendon :;“

'senpling, qunutitetive eurvey end questionnaire techniques. end coutent SRR - jﬁﬁ

i

analysis heve been used by qualitattve reeeerehere etudyiug {saues '

w releting. to educetion or ethuicity. Bowever. utilizdtion of such

techniques tends to be the exception rather than the'rule. Ve will new'

argue that ‘even experinentel work, which is generelly seen as the

-
—

' adthithesis of qualitative research, ney have a place in beeicelly

~ ethnographic atudiee in epite ef the faet thet our broad review of

) ethnogrephiee on edncetion end.ethnicity_turned up no examples of thie'

" except the - work of this paper’s’ first author and a co’leegue.}
Speeificelly‘ we contend that experinentel work can play a useful role
rvithin qualitative projects in three specisl cases: &) uhen quelitetive
techniques wuld require an unacceptably high degree of inferemce on the
researcher’s part; b) uhen one wants to ieolete a weak but potentielly
inportent linkage between two verieblee which may be masked ' by the '

2 v"blooeing bus:ing confueion" of the eetting studied, end c) when the
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natural co—oceurreace'of two events makes 1t difficult to know which of

‘them is 1inked causally to a third event.

A discussion of the way in which an experiment was utilized in a

'basicslly qualitative atudydd?f peer relations can illnstrate these

points.v One ides vhich euetgea from the first year of this qualitative

study was that students :ended to react dlffetantly to asbiguoualy

ggresaive acts on the part of peers depending upon the race of the

R it IR

1ndiv1dual who psrforned such acts. 'Spseifically. 1t sesned that siLd or’
'aabiguoas”asgresaion on the part of blacks was perceived more nagstively

" than similar behavior on the part of 'then. If true, thfs 1dea had

1aportanc iaplicattona since white studencs couplained frequently and

angrily about how aggtesslve blscka were and their concerns ahpu:-this

]

suba;antially fnfluenced peer relations.\ f

Altﬁough observers had the tmprsssion that > mild aggression vas

1ncerprsted dif!arently depending on, who initianed 1it, it wis iuposaible

' to vetify thia inprsasion gince 1t was a!ways possibla that vsrys minora

nusnces in the behsviors which an obaerver could not accurately gauge ,

such as snall differences in faeial expression or the exact auount ‘of

ie 1y

pressure exerted when poking a peer, were at the root of this phenomenon.

Thus - the 1level of {inference requife& wag too high to draw from

conclusions based on observational data. 81n11arly interview data wars

not considered sufficient to resolve this quehtton since it seemed quite

likely that whites” fears of black aggression conld fnfluence their
percsptions of the behaviors thenselves Complicating this whole * {ssue
was that of gocial class. Since most of the black students were of lower

social class than-the vhite students, it was possible that cues connected

e




-eggyenive behavior f blacks o _ - : \\
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vith social class ﬁere rcapoﬂsible for the fear generated by thé mildly

\

.‘ | AN
/ N
Since the ques-jicn was ieportant to the developing picture of nocial

-

r@latione between /black end white students. the level of inference

‘_required to draw conclueione on the topic fron the quelitetive data was

‘ uﬁecceptably l\igh and it was of 1utetest ‘to see if rece‘iteelf ‘vas a

sufficient cue to lead to.dif-fereetial 'inrerpretation of peer”s behavior, ‘

“an- experieeﬁt was deiignéd ‘snd conducted. Bl.eek and vhite children were

ghowm severel sketches depicting common nildly aggressive behnviors. such :

as one student po\ting _another with. a peucil. Tbe sketehee shown to

'different students ‘were identical, e:scept that the race of ° the

/
perpetretor of the aggressive act and the race of its victin were varied. .

As anticipated on the basis of classroom observation. s muaber of .these :

uildly mressive behaviors were perceived a8 more mean and thre_atening

when perforned by a black than when performed by a vhite.” l’nrther. ‘the

'experinent s\ggested that regardless of m perforued them, certain types

of -ildly aggressive behevior vere perceived differently by whites than

by blacks, with whites jnore likely to see then as threeteniug and hlacka

- more. likely to see thegg ea sonewbat elayful. "'h.- opened up a whole area

W‘ lt

of investigation whﬁ-,!; was able to be expxoreq qualitatively in

L}

open—endéd student 1nterviews and in elessroon ebservetion. .

.- B : “,\{f. - Conclusion .-

\'-' : v

QnAntitative and ;quelitative research uethode, then, ~are not

diametrically opposed strategiee, but rather somewhat differenr. ways of

e
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| meq'ufy and intergroup relations.

_appropriately employed.

~ Page 35

pérticulpgly promising for those studying the related areas of ethnic

hd ,

Although care nust be :aken to avoid certain pitfalip in the use of

o

quantitative nethods in quglicatlve projects, there are nuReTous

..

‘ - : o ~ - . . - ' .
' {nstances {in which quantitatlve components cam be appropriately

'1ncorporated into qualitative research projects. ~ Those components

particularly nuited to 1nclus£un fn qualttstlve - .projects 1nclnde

4

_‘_pyszeuatic saupltng proeedutes. questtonnaites, and fornal content

e et et Cee s A

PRV e

analysis techniques. While such -sthods have been used snccessfully by a
small number of qualitacive researehers. thett po:en:ial has not beeu '

futiy,tapped 1ia the bnoad range of. situatioﬂs in which they coul? be

-

At the moment, little guidence is availablg for the qualitative |

. rqfearcher interested in the use of quantitative nethods. Thus, we have

tried to outline some potentially usefal techniques for the qualicative‘
resarcher and the ohcasions on, which thei r uae‘ may be especially:
fruitful. Since the potential beueftts of eoubining qhe tﬂo nnthoé—typea
are substantial, we hope that :he 1deae presented 1n this paper will

-

stimulate other\}h\}itative researchers to devote more thought to such

4ssues. \\\

g \
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