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PREFACE

Four bulletins have been developed to brovide-informatibn about ‘
the Florida Teacher Certification Examination. Bulletim I describes
the history and early development of the examination and presents
the general specifications for all the subtests. It also provides a
1ist of supplemental materials and references concerning the method-
ology behind each individual subtest and a set of sample items for
each test. Bulletin Il presents a general description of the Reading,
Writing, and Hathéﬁﬁiics Subtests and the item specifications for each.
Its Appendix provides a detailed description of the scoring procedures
‘for the Writing Subtest. .

}

. This document,. Bulletin III, providés a description of the 3.
content base and item specifications for.each of the items in the
Professional Education Subtest of the examination. Bulletin IV, the
technical .apual, describes the technical adequacy of the examination, |,
inciuding such topics as test reliability, test validity, passing
scores, and methods of protecting the test from cultural or ethnic bias.

It is expected that faculty members of teacher education
prograns and students in these programs will be especially interested in
Bulletin I. Directors of teacher education centers and school distriet
staff development directors may also find the Information useful. The
specific item specifications-and other inform-tion in Bulletins II and
III shQuld oe of special interest to professionals involved in program
development and .evaluation. Bulletin IV wis designed primarily for

measuremefit professionals.

. Please note that the scope of the examination is limited to those

’ essential generic competencies that are assessable by a written exami-
nation. There has been no attempt to cover all aspects of teacher
rraining: many important competencies are assessable only by direct
observation, and many competencies are specific to the subject matter
taught or the developmental level of the students. "It is also impor- -
tant to remember that teacher education is dynamic; it must change to

—_ reflect and incorporate new research evidence and the wisdom accumu-

lated from experience. For cthese reasogs, even though the examination
has been carefully developed and reflects the current state of knowl-
edge and priorities for the general preparﬁtion of teachers, the
specifications for the examination should not be used as the sole
basis for a teacher training program.

The specifications presented in Bulletinm I1I are Seing used for
the 1980-81 examinations. If changes are made in the specifications
at some future date, it is anticipated that an updated bulletin will
be 1issued.

The Department of Education encourages recommendations for improv-

i
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ing the Florida Teacher Certification Examination. Recommendations and
inquiries should be addressed to:

Dr. Garfield Wilson . Dr. Thomas Fisher, Administrator

} Teacher Education and Certification Student Assessment Section °
) Florida Department of Education Bureau of Support ‘Services .
Tallahassee, Florida 32301 Florida Department of Education

Tallahassee, Florida 32301
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) INTRODUCTION .

This document, Bulletin III, contains the current specif ications
from which the questions on thé Professional Education Subtest 6f the
Florida Teacher Certification Examination are developed. These item
ppecifications have themselves been developed from the essential
competencies and subskills that, since 1978, have deteérmined the
curricular requirements of- teacher education programs at institutions
of ‘higher learning in Florjida, according to State Board of Education
Rules. (See the section on the historical background of the examina-
tion in Bulletin I: Overview for a full exyltiifion of the development

of the examination.)

The General Subtest Description indicates which competencies are
tested by the Professional Education Subtest. Note that Jompetency 6
is the first competency tested by the Professional Education Subtest;
Competencies 1 and 3 are not included in the written examination and
Competencies 2, &, ard 5 are tested by the Writing, Reading, and
Mathematice Subtests, respectively. (See Bulletin II for these subtest
descriptions and item specifications.) )

Table 1, Florida Essential Generic Competencies Evaluation Strategies,
1ists the competencies and subskills and indicates those which are
tested on the Teacher Certification Examination, those others which can
be evaluated only through classroom observation (not part of the examima-
tion), and still others which have been deleted because they appear to
be nonmeasurable.

Table 2 is an outline of the content base for the Professional
Education Subtest; the content base itself is included in the section
called Specification Supplement: Content Base for the Professional
Education Subtest. The Specification Supplement lists the ccntent cate-
gories to be tested. Table 3, the Content Base — Competency Matrix, lists
the competencies and references the subskills to the relevant category of
the Content Base. Table 4, the Blueprint for the Professional Education
Subtest, organizes the competencies into content base categories and
also indicates how many test questions and what type of test questions
will be used for each category.

The next section is Item Specifications. Each specification states
the competency and subskill to be tested, explains the rationale behind
the skill, and describes the wuy the test question should be constructed
to test that specific skill. A: the end of each description is a reference
to the section(s) of the Specification Supplement where the relevant
concepts, principles, or theories are listed. These 4tem specifications
are ihe requirements from which the rxamination gquestions are constructed,




Fdllowing the Specification Supplement (discussea abgge), is a
bibliography.: This bibliography lists the books that su:& informa~
tion needed to- master each competency. The final item in Bulletin III
*is a group of sample examination questions for the Professional
Education Subtest.

!




GENERAL SUBTEST DESCRIPTION

1y -

e Proféssioqnl Education Subtest will consist of up to LdQ multiple-choi:e
»/items. The distribution of items will be based on the following con~
siderations:

a. The extent of the examination coverage is based on the priorities
~ recommended by the Professional Task Force formed to implement .
Florida Statute 231.17. | _ .

* ¢ . 1) 1.
. b. The coverage is based on a balance between the major categories of
the content base. ’ '

c. Cgmﬁétencies 6 through 23 will be covered. Competency B will be
addressed by the examination items related to Competency Subskill
9a. Competencies 6 and 19 were combined by-statute and are tested
as one competency (6/19).

-
[ s
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TABLE 1 - FLORIDA ESSENTIAL GENERIC
COMPETENCIES EVALUATION STRATECIES

‘KEY x = Minor evaluation emphasis
xXx - Major evaluation emphasis

, Performance Evaluation
Essential ' - ‘ Written Content Area Generic
Competencies and Subskills Exam Application Application Deleted

1. Demonstyate the ability to orally communicate
information on a given topic in a coherent
and logifgal manner XX

a. Utilikes pr.nciples of simplicity and .
clarity in organization of oral
presentation xX

. b, Uses standard English in oral
communication XX

c. Uses vocabulary suitable to the topic
and audience ’ 3 Xx

d. Speaks with a volume and pace that pro-
mote comprehension. XX

e, Provides verbal and non-verbal Ttues to
the opganizational structure of the
oral message ' XX .

f, Provides relevant examples that
illustrate oral’ content XX

L]
2. Demonstrate the ability to write in a logical,
easily understood style with appropriate '
grammar and sentence structure %X X

a,” Differentiates between formal and
informal written English and demon-
strates ability to use both forms - X

b, Uses language at the level appropriate
to the topic and reader X XX X

c. Comprehends and applies basic mechanics
of writing: spelling, capitalization,

and punctuation XX

12
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-, TASBLE 1 -~ Continued
KEY: x = Minor evaluatiogfemphasis

xx - Major evaluation emphasis

. Performance Evaluation

Essential Written -Content Ares Generic
Competencies and Subskills . - Exam Application Deleted

d. Comprehends and applies appropriate

»~  sentence structure . XX

e. Comprehends and applies basic techniques
for the organization of written m. aridl XX

f. Comprehends and applies standard English
' usage in written communication XX

3. Demonstrat. the abiliti tg9 comprehend and
~interpret -a -mes~ 3z after listening.

a. Accurately foilows multi~step oral
directions

b. Listens effectively for the organization,
main idea, subordinate ideas and details
of a message

c. Listens effectively in order to identify
> relevant and irrelevant information and
propaganda techniques’

d. Listens effectively in order to draw
inferences

e. Summarizes the message after listening

f. Comprehends-both standard and non—
standard English language used by
students !

4. Demonstrate the ability to read, comprehend,
and interpret orally and in writing, pro-
fessional material xx
a. Idexntifies and evaluates relevant i
professional material XX

b. Understands basic statistical texminclogy
(such as mean, median, mode)

. ‘ '513

Application

XX



TABLE 1 ~- Continued

* KEY: x - Minor evaluation emphasis (

xx - Major evaluation emphasis "
. Performance Evaluation
Essential a Written Content Area Ceneric
Competencies and Subskills Exam Application Application Deleted

c. Demonstrate 1literal reading skills (such
as recognizing main idea, details, se- . ‘
quencing, comparison and contrast) xx x

d. Demonstrate interpretive reading skills
- {such as predicting outcome, drawing

conclusions, making genmeralizations) | oxx . X 4
e. Demonstrate critical reading skills ‘ -

(such as recognition of relevant and . ~

irrelevant information, propaganda o

techniques, and fallacies in reasoning) xxX . x X

f. Produce a 1ogicai summary interpretation
of the results of research in professinnal
. material , X

5. Demonstrate the ability to comprehend and
work with fundamental mathematical concepts XX

a. Add, subtract, multiply, and divide
whole numbers, decimals, and fracrions XX '

b. Demonstrate the meaning and use of
fractions and per cents XX

¢. Represent and interpret data using
charts, tables, graphs, and maps XX

d. Solve measurement problems involving
length,area, volume, capacity, weight,
time and temperature, using U.S.
customary and metric units xx (not validated in professional survey

but retained because of statutory re—~'
quirement: 229,841, F. 5.)

e. Apply mathematical skills to solve real
world problems XX X

f. 1Identify geometric forms and
relationships x
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TABLE 1 -- Continued
KEY: x -~ Minor evaluation emphasis
. " xx - Major evaluation emphasis .’
Performance Eéalhation
Essential Written Content Area Generic
Competencies and Subskills T Exam Application Application Deleted

6/19, Demonstrate the ability to cqmprehend patternms
of physical, gocial, and academic development - .
in students and to counsel students concern-. ‘

ing their needs in these areas x xx
a. Demonstrates’'knowledge of basic principles .
of human growth and development xx x

b. Obtains knowledge of students through .
classroom tests, teacher observations, :
and student records to contribute to .
understanding of student needs x X x¥

¢. Explains test data and other cladsr
evaluaticns to students in relation to .
their educational needs v X

" d. Applies motivational techniques to en~
courage students to be achievement-
oriented and goal-directed X Toox XX

e. Assists the student in relating achieve-
ments and interests to aptitude and
ability x XX

f. Demonstrates knowledge ;f alternative
school and comsunity resources for

students who have special needs X
8- Assists students in developing individual )
learning activities . X, XX
h. Develops student awareness of career
opportunities using school and community
resources , . x
7. Diagnose the entry level knowledge and/or
skills of students for a given set of instruc-
tional objectives using diagnostic tests,
teacher observation, and student records ) XX x XX
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TABLE 1 -- Continued

KEY: x - Minor evaluation emphasis .
xx - Major evaluation émphasis

Performance Evaluation

Content Area Generic

Essential . Written
Competencies and Subskills i% S Exam Application
a. Selects che Specifieﬂ knowledge or skill
to be diagnosed, and determines the most
appropriate method for conducting the
.dilagnosis xX x
b. Selects or constructs a test to diagnose
Astudent learning needs Ty XX x
c. Uses classroom observation techniques
to diagnose student learning needs X X
d. Uses information from studeni records
to diagnose §tudent learning needs x
e. Interprets results obtained from diag-
nostic tests, teacher observationm, and
information fyom student records T XX x
85 Identify lcug-range goals for a given subject
area \ x
a. Identifies state and district long-range
goals
b. Formblates subject area goals consistent )
with state and district goals and
sttadent needs ‘ Addressed in 9a
9. Construct and sequence related short-range
objectives for a given subject area X xx
a. Identifies knowledge, skills, and atti-
tudes to be attained for a subject area xx XX
F
b. Constructs or adapts short-range ob~
jectives for identifled knowledge, skills,
and attitudes XX XX
c¢. Sequences short-range objectives
consistent with commonly accepted
principles of learning xx XX

Application Deleggd
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KEY:

- 10.

11.

X - Minor evaluation emphasis

TABLE 1 —— Continued

LY

xx - Major evaluation emphasis

-

Essential
Competencies and Subskills .

Select, adapt, and/or develop instructional-
materials for a given set of instructional
objectives and student learning needs

Be

Determine; desirable. characteristics of
materials based on objectives and
student learning needs

Locates and evaluates available instruc-
tional material .
A ] ol

Selects materials \to sesist stadents 1o

mastering an objective

Demonstrates techniques for modifying
materials to assist students in
mastering an objective

" Determines materials to be developed based )

upon existing resources and student needs

Identifies and selects resources needed
for materials development .

Designs and constructs materials based
on instructional objectives, student

. needs, and available resources

After use, evaluates the effectiveness of
instructional materials in accomplishing
objectives and revises accordingly

Select/develop and sequence related learning
activities appropriate for a given set of
instructional objectives and student
learning needs

a.

b.

Comprehends basic principles of human
growth and development

Identifies conditions that affect learning

9 1 77

Performance Evaluation

Written Content Area Generic

-y

Application Application Deleted -



TABLE 1 -~ Continued o .

KEY: x - Minor evaluation emphasis

xx - Major evaluation emphasis o3 . .
o ’ Performance Evaluation -
Essential Written Content Area Generic

»

Competencies gnd-Subskills ) Exam Application Application Deleted

c. Identifies alternative activities to
achieve an objective : . XX XK X

d. Selects.an appropriate learning activity
to achieve an objective S XX " oxx x

e. Combines appropriate learning activities :
into an instructional sequence XX xX x

,«-w12w3Establishm:a§poxtmsith.s&udan:sminmthewnlasss,”,.~WAhuLm_w oo
room by using verbal and/or visusl motiva- _
tional devices x x XX

a. Secures the attention of students through
appropriate techniques x XX

b. Relates instructional objectives’ and
: * activities to interests, ‘:apabilities,
N / and experiences of students | x x XX

c. Informs students about objectives, sub-
sequent ledrning tasks, and performance g
expectations . x x XX

d. Explains choices and limitations of
possible learning activities . X

e. Alters instructional strategies during
learning activities based on student
responses and other factors X x XX

f. Relates students’ and teacher's
experiences, thoughts,' and feelings to -
learning activities X XX

8. Uses reinforcement techniques to assist
in student motivation X XX

h. Uses media to secure interest and
maintain attention x X XX

10 18
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TABLE 1 — Continued

KEY: x = Minor evaluation emphasis
xx - Major evaluation emphasis

-

Performance Evaluation

Essential . " Written Content Area Gemeric,
Competencies and Subskills ' Exam Application Application Deleted
1. Uses student products and talent to . , ,
secure interest and maintain attention X xX :
13. Present directions for carrying out an -
instructional activity x ® XX

a, Selects appropriate means for presenting

: directions ' XX x ., Xx
. i
b. Secures attention of students for the ‘ .
purpose_of - smm‘ ‘mm :4—:4».\.¢w,na.c Y. ek e R N - T I R e e .x.- !.n
c¢. Informs students of objectives, assess- _
ments, and performance standards - . x xx
d. Informs students of the sequence and
nature of learning activities to achieve 4
the objectives . x ' xx
e. Identifies materials for a learning »
activity and explains thelr use . x X X3
f. Determines 1if students understand
directions x ‘ XX
g. Clarifies directions by responding to
student questiions x XX - .
14, Gonstruct or assemble a classroom test to |
measure student performance according to
cxiteria based upon objectives XX X X
a, Identifies uses of basic types of class- (not validated in professional survey but re-
room tests and assessment technigques tained because of statutory requirement:

b. Identifies appropriate uses of norm-
referenced and criterion-referenced f
testing xx x x

#

c. Given an objective, specifies knowledge
and skills to be assessed XX Xt ' X

Y]

n 19




TABLE 1 - Continued

‘ KEY:' X .- Minor evaluation emphasis - n
‘ xx ~ Major evdaluation emphasis

- \

Performance EvaluatioQ

‘Essential, D’ . Written Content Area Generic
' Competencies and Subakills - Exam < Application Application Deleted
d. - Selects apprnpriate assessment tecbniques , N . g
to evaluate mastery of an objective XX x '

e. Determipnes limitations, constraints, and
requirements for administering tests XX X .

f. Constructs and identifies test items and’

tasks that: evaluate mastery of an nbjac—

. tive : xx xx x
g- Tdentifies criteria for standards of

performance , XX xX b4

h. Assembles test components including test
items, directions, and scorins keys - x XX

i. Evaluates and/or revises tests on the basis
of validity, reliability, and student
responses ‘ X x / x
15. Establish a set of classroom routines and
procedures for utilization and care of

materials x x XX

a. Involves students in‘developiné classroom ' .
routines and procedures for utilization
.and care of materials x xx

' b. Determines the type and amount of materials
necegsary to complete classtoom assign-
ments X xX X !
]
¢, Organizes an effective system for placement
and distribution of materials in the class- ’ .
room X x xx

»

d. Organizes and arranges a center that will
serve as a focus of interest for student
learning (such as a bulletin board,
display table, or exhibit) X xx

BE e b 4 A My Mt RN W AT G R W I T P .



TABLE 1 -- Continued

*

KEY: x - Minor evalﬁatien emphasis
xx - Major evaluation emphasis
Performance Evaluation
Essential Written Content Area Generic
- Competencies and Subskills Exam Application Apg}ication Deleted -

o

e. Identifies physical elenenta and arrange-~
ments in the classroom that directly
' affect learning *x x x

f. Involves)students in developing routines
and procedures for physical movement in
the classroom X . XX

g.  Arranges classroum furniture and equipnent ’
to accomoiate selected teaching strategies x x xx

h. Identifies approved procedures for movement
' of students in emergencies that cam be
anticipated { . xx x

16. Formulate a standard for student behavior in
the*classtoun XX B ) Xx

a. Identifies approved safety procedures and
- incorporates them into a btandard for
student behavior in the classroom. XX B x .

‘b. Identifies and incorporates sociaily
accepted norms (such as mutual res ect,
consideration of others, courtesy) into a
standard for student behavior in ‘the ~
classroom XX ) %

 ¢. Identifies characteristics of the student
population (such as age and maturity)
that need to be considered in formulating
a standard for student behavior in the ]
classroom xX x X

d. Establishes a realistic standard of
behavior that has pctential for consistent
application . x x XX

e. Identifies and incorporates state and

local policies into a standard for student
3 behavior in the ¢lassroom x - - XK

13 ;21-




KEY: .

A

® TABLE 15- Continued

X — Minor evaluation.emphasis
xx — Major evaluation emphasis

[\

. 22

14

Performance Evaluation

Essential Written Content Area Generic .
. Competencies and Subskills Exam Application Application Deleted
17. Identify causes of cldssroom misﬁehnvior and |
= employ technique(s) for correcting it x x xx
a. identifies factors of the yhysicél
environment that affect student behavior xx x x
b. Identifies social and emotional character~
istics of the teacher that affect student
behavior xx x x
" c. Identifies physical, social, and emotional
characteristics of the student that affect
\ student behavior - | XX x x
d. Identifies out-of-school factors that
affect student behavior xX x o o
e. Identifies aspects of instructional pro-
cedures and techniques which affect .
student behavior ‘ XX x X
f. Demonstrates effective techniques and -
- strategies for managing student behavior XX x xx
g. Uses selected verbal and non~verbal tech-
niques for reinforcing and modifying
student behavior x xx
h. 1Identifies and uses school and community
resources for assistance in modifying
student behavior x XX
i. Obtains and utilizes pafental assistance
for modifying student behavior X xx
18. Identify and/or develop a system for keeping
records of class and individual student
progress XX X X



TABLE 1 @--rCont inued

KEY: x ~ Minor evaluation emphasis
xx - Major evaluation emphasis

Performance Evaluation

Essential | Written Content Area Generic
Competencies and Subgkills ~ Eyam Application Application Deleted
a. Constructs a system for recording indi- : ‘
- vidual student knowledge and skills prog- o

ress 1in a subject area XX x x

b. 1Ildentifies methods for reporting indi- ' | o,
vidual student progress in kaowledsa and T
skills in a subject area XX X x ’

. Identifies methods for redording class
’ progress in knowledge and/skills in a .
subject area XX X x

coedeax mnae
*

«
.

d. Identifies methods for raporting class
progress in knowledge and skills in a

subject area. XX x x e

Y . - n ‘
e. Demonstrates knowledge of the laws and - .

policies governing the content and use .

of student records X x -

19. See Competency 6, abowve .

20. Identify andlot demonstrate behaviors which
reflect a feeling for the dignity and worth.”. .
of other people, including those from other
ethnic, cultural, linguistic, and econouic -

groups , x xX
a. Creates a learning enviromment in which . ~—¢1S:’
students express themselves openly and
honestly ‘ . x XX

b. Assists students in understanding that’
individual differences enable gdch person
to make vnigue contributions to the group
effort x X xx

c. Demonstrates awareness of cultural differ-
ences in dress, beliefs, and practices x X%
3

s

15 23




_' TABLE 1 -- Continued
- KEY: x - Minor evaluation emphasis
xx - Major evaluation emphasis
’ Performance Evaluation
Essential Written Content Area Generic
Competencies and Subskills Exam Application Application Deieged

d. Establish an environment for positive
communication and interaction among N
students from different -sociocultural
backgrounds x XX

21, Demonstrate instructional and social skills
which assist students in developing a posftive
self-concept X X xx

a. "Exhibit behavior in the classroom that is
empathetic, positive, and reinforcing X xx

b. Assist students in initiating self- :
directed learning . X x XX

c. Assist studénts in understanding their
needs, wmotives, experiences, and .
individual value and dignity x x XX

d. Select and use curriculum materials in
accordance with the abilities and mastery
levels of individual students xX X . XX

22. Demonstrate instructional and social skills
which assist students in interacting con- .
structively with their peers X . X XX

a. Establish an enviro t that permits
students to cooperate and share ideas and
materials 4 XX N\

b. Assist students in applying constructive
criticism in response to each other’s work x

c. Establish a learning environment designed
to assist students in exhibiting positive
interpersonal traits (such as mutual
respect and cooperation) x XX

d. Use techniques that assist students in

examining their values, attitudes, and
beliefs X X XX

16

24
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. l TABLE 1 -~ CO?tinued

REY: x - Minor evaluation emphasis
x§~: Major evaluation emphasis

Performance Evaluation
Essential , Written Content Area Generic
fompetencies and Subskills Exam Application Application Deleted

23.4Bemonstrate teaching skills which assist

students in developing their own values, ° '
att;tudes, and beliefs X

x XX
a; Assists students in understanding the need
- to explore alternative solutions to
problems X XX
b. Establishes teaching strategies that allow o
students to make cholces based on- clearly '
defined consequences x x XX




TABLE 2 -~ OUTLINE OF CONTENT BASE
FOR THE PROFESSIONAL EDUCATION SUBTEST

3. Classroom Management

A. Principles

B. Setting Standards for Student Behavior
1. Basis for Settimg Standards and Understanding Causes of Misbehavior
2. Desired Cheracteristics of Standards ) N
3. Legal Considerations '

C. Physical Factors Involved : ‘

D. Safety and Emergency Procedures )

E. Involving Students

11.. Development of Students °
A. Phenomena and Theories A
1. Scientific Method ' o s
2. Developmental Phencmena
3. Behavioral FPhenomena
4. Physical Development
5. Biological Phenopena
6. ,Cognitive Developmept
7. Moral Development
8. Personality and Enntional Phenomena
9. Social Development Phenomena
10. Development of Values, Attitudes, and Beliefs
11. Development of Self Concept
12. Interpersonal, Interactional Skills
B. Students with Special Needs .
1. Characteristics to be Considered
2. Types of Differences.

1I1I. Evaluating, Recording, and Reporting Student Progress
A. Evaluation Procedures
1. Types of Classroom Assessment Techniques
a. Classi{ication
b. Variables assessed by measures other than written tests
2. Guidelines for Preparing Assessment Instruments
a. Non-test Measures
(1) Observatiopal Checklists
(2) Rating Scales
(3) Anecdotal Records
b. Tests
(1) Classification by Purpose
(2) Selection of-Item Types :
(3) Guidelines for Constructing Tests '
3. Uses of Assessment Data
a. Data Interpretation Concepts
b. Formative uses
c. Summative uses




1v.

Vi.

B.

C.

D.

TABLE 2--Continued

4. Diagnosis ‘ .
a. Procedures o
b. Characteristics of Diagnostic Testa

5. Inhibitors of Performance on Assessment Devices

Recording Procedures, Principles

1. Individual Students

2. Classes

Reporting Procedures

1. 1Individual Students
2., Class Reports

3.7 Guidelines in Reporting Test Data for Classes

Student Records

1. Information in Student Records

2. 1Issues Related to Student Records
3. Access td Records

Instructional Materials

A.
B.
c.

D.

A.

B.

c,

Sources of Imstructioual Materials
Desired Characteristics of Haterials
Selection of Materials

1. Considerations

2. Criteria

Modification of Materials

Inetructional Objectives = Y

Purpose for Writing or Selecting Objeégiyes
Guidelines for Constructing or Adapting Objectives
Sequencing Objectives

Learning and Teacliing

A.
B.
C.

Conditions that Affect Learning
Terms and Concepts

Classroom Stcategles

1. Securing Attention

2. Presenting Directions

3. Establishing Rapport

4. Alternative Strategies

5. Use of Media

6. Involvement of Students

7. Arrangement of the Clasiroom to Facilitate Teaching and Learning

a. Principles
b. Considerations for Material Storage
c. Activities
8. Providing for Special Needs
* a. Use of Different Materials (see also IV D)
b. Use of Different Procedures
9. Student~Teacher Relationships

19

27
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- TABLE 3 - CONTENT BASE/COMPETENCY NATRIX

I it i1 . v v ¥i
Competencies/Subskills Classroom  Development Ival. Recording, ar’  Instructionai Instructional Legmi and
Managesent of Students Reporting Stud.frog. Materials Objectives ucﬂng
-

§. Demonstrate the ability 2o cosprehend patterns
of physical, social, and academic development in
students and to counsel students concerning thetr
needs in these areas &4 §b,64 4 ’ &b, 64"

7. Disgnose the entry lavel kuowledge and/or skills
of students for a given set of instructional

pbjectives using disgnostic tests, teacher Te Ta,7b,2c
observation, and student records T4.7¢
9. Comstruct and sequence related short-range
sdjectives for a given subject ares 8a 92,8b,9¢ $c
10. Select. adapt, sndfor develop instructions! "
.materials for a given set of instructiomal 10a,10¢ 10a,10b,10c, 10d
chiectives and student learming needs 104,100 108 10¢,109,100 10d,10c

11. Select/davelop and soguence related isarning
activities appropriate for a given set of
nstructions) chjectives and studeat Jearn.sg .
necds g 1ic - . lid,11e 1ib,11c,114,11e

12.  Establish rapport with students in the classroom 123,129 12b,i2¢ 12¢,12¢ 120,1%¢ 123,12, 12
dy using verbal andfor visual sotivational devices 120,129,120

13. Present directions for carvying out an
fnstructional activity ’ 13e _ 132,13

14. Construct or assesble a classroom test T0 uuure‘ 143, 148b,14¢ i8¢, 14¢
stucent performance accprdinn to criteria pased 18d , ide, 147
upon objectives i4g,184

~

1S. Establish a set of classroom routines and pro. 15¢c .15, 157 :
cedures for utilizaticn and care of materials 189,150 . 150, 1% 15¢,1%

18. forwmulate a standard for student behavior in 15a2,1560,18¢ 18b,16¢c,164
the classroom 164,16e 158

17. dentify causes of classroom misbehavior and 178,170
smploy technicues{s) for correcting it 178,170,171 17¢,174 17e

18. identify and/or develop a system for keeping 18218
records of class and individual studend progress i8c,184,18e

20, Identify and/or demonstrate behdvior whith re- ¢
flects & feeling for the digaity and worth of
other people, Including those from other etheic, 20d 20Dy 20¢
cultural, Yinguistic, and economic groups 20d

21. Demonstrate instructions] and social skills
which assist students 1n developing a posirive .
self-comcept , % 2ic,214 ?1d 210,214

22. Demonstrate instructional and soctal skills '
which assist students In interacting con-
structivaly with thetr peers 224 224 224

23, De;;g:tra:e !eac!‘ﬂn m;:: which a:sin
T students in developing their own values
sttitudes, and beliefs ’ 23 23 ) 23d

Q 20
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Aruitoxt provided by Eic:

Competencies

6.

T.

R A

TABLE 4 - BLUEPRINT FOR THE PROFESSIONAL EDUCATION SUBTEST By CONTENT BASE CATEGORY

s b smms

1 {1 111 w = . ¥
Classrooe  Development fva). Recording, and  Instructioms! Instructiona)
Dbjectives

X}

femonstrate the Ability te comprehend patteras
of phyticat, soctal, and agidemic development

- 1n students and to counsel utudents concerning

their needs in these arqas 1

:
|
l —

}

e

Management of Students Reporting Stud. Prog.

gt e

Disgnose the entry level knowledge and/or
skilly of students for 3 giver set of instruc-
tional objectives using diamostic tests,
teacher observation, and student records

' P
{onstruct and sequence related short-range
ghiectives for & gfven subiect arma

[pos—

Materials

"
Learning and

Teaching

Totsls

b e e s e

B T

13

]

10.

Select, adapt, and/or develop instructiona)
matertals for a given st of instructions)
ohjectives md.stmt;umiu needs

w N

fﬂ.

Select/develon and sequence related Isarning
sctivities ate far a given st of
instructional objectives and student feaming

10

12.

%

fatadlish rapport with students in the clays-
m‘ oy usieg verdel and/or yisual sotévations!
vices

Present directions for carrying out an in-
structional sctivity

¢

Construct or assswble a classroom test to
masive student performence acconding to
criterts Dased upom objectives

15.

Establish s set of clessroom routines and pro-
cedures Tor ytilization and care of materials

18.

Formutate & standard for stusents behavior in
tha classroom

17.

Identify causes of classroom sisdehavior and
wploy techniques{s) for correcting it

18,

Identify and/or develop 8 system for heeping
records of class and individal student pro-
gress

fdentify snd/or dewmonstrate dehaviormmhich

refiacts a feeling forthe dignity and worth
of othar peopla, including thoss from other
sthmic, cultural, linguistic, and econamic

Vi

1.

Demonstrate instructtonal and social skills
which assist students in developing a posi-
tive seif-concept -

2.

Demonstrate imémzimt ang social skills
which assist students in Interacling con-
strixtively with their peers

23,

Demonstrate teaching skills which assist
students in developing their own values,
sttitudes, and beliefs

YOTALS

2
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~ ITEM SPECIFICATIONS
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Competency 6
Subskill - a
Item No.

. (If more than one
item for subskill)

ITEM SPECIFICATION
Statement

Demonstrate the ability to compreﬁend pattergl of physical, social, and
academic development in students and to counsel students concerning their
needs in these areas

Demonstrate knowledge of basic principles of human growth and develop-
nent

Competency:

Subskill:

GENERAL bxscam:ou/mxm ,
Given a description of student behavior that signifies abnormal yhysical gruwth and _
development or enotional‘aaladjusenant. the examinee will select the most appropriata
~ course of action related to the situation.

Teacher candidates should be sensitive to abnormalities in physical and emotional

_ development which call for further expert opinion and diagnosis. Secondly, they should
* dbe familiar with the principle that physical abnormalities requiring observatiom by a
physician take precedence over mental or emotional abnormalities.

{ STIMULUS AITiIBUTES RESPONSE ATTRIBUTES

The correct response suggests that
the teacher encourage the parents
to consult a physician,.

‘l. The scenario should be mno lonser than 1.
seventy-five words.
2. The content of the scenario should be

sufficient to clearly indicate abnoymal 2. One foil tells parents to treat
growth and development or emotionsl the emotional problem first.
maladjustment of a student. 3. Another foil suggests that the

3. The scenario should include both physi-
cal and emotional abnormalities.
4. Physical and behavioral abnormalities
.should be clear departures from normal 4.

teacher do mothing since this
behavior is typical for this age
group.

One response suggests that the

3.

patterns of growth and development,
given the age and sex of the child.
Data may include age, sex, weight,

height, classroom performance, extra-

curricular activities, I1Q, recurrent be-

havior patterns, length of condition,

marital status of parents, and nominal

medical history.

24
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teachexr try to correct the problem
without gathering additional in-
formation.

Specification Supplement:
IT A and B
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’ . Competency
: Subskill a
- Item No.
(If more than one

item for subskill) ;

ITEM SPECLFICATION
' ‘ . Statement -

Competency: DPemonstrate the ability to comprehend patterns of physical, social, and
academic drvelopment in students and to counsel students concerning their
needs in these areas

Subskill: Demonstrate knowledge of basic principles of human growth and develop-
ment

cm pgscmxoulmxm

Given a school setting or situation callins for the application of principle(s) of physi-
' eal, social, émotional, moral, and intellectual development, the examinee will identify
the statement which denonstrates an understanding of that principle.

Teacher candidates should be able to demonstxata mastery of important principles and .
concepts of human development that affect learning. Concepts may be related to physical, *@ -
social, intellectual and emotional growth. ‘

STIH”LUS ATTRIBUTES RESPONSE ATTRIBUTES -

1. A school setting is provided in which the 1. The correct response is the ap-

ekaminee is asked to identify or recognize propriate application or explana-
* 8 developmental phenomenon. tion of the event, using the

2. The phenomenon may {1lnsetrate a concept suggested principle or concept.
or principie related to intellectusal, 2. The three incorrect foils are
social, emotional, physical, and/or moral incorrect applications of the
development. . principle or simply false state-

3. A prominent theorist such as Piaget, Kohl- ments that seem plausible.
berg, or Erikson may be cited.

4. See Content Base, Section II A, for a list Specification Supplement:
of suggested principles, content areas, II A

and references.

25 :}q;
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Competency -
. Subskill a

Item No.

(1f more than one

item for subskill)

YTEM SPECIFICATION

¥ Statement
Competency: Demonstrate the asbility to comprehend patterns of physical, social. and

academic development in students and to counsel students concernins their
needs in these areds
Subskill: Demonstrate knowledge of basic principlss of buman growth and devalop— ‘
‘ ment

LI

R

GENERAI, DESCRIPTION/RATIONALE

Givén a school setting and a description of a child or children in a particular stage
' of social, moral, or physical development, the examinee will select the best course
of action (i.e., the response or decision) for the situation described. :

Teacher candidates should be able to use principles of human growth and development

to respond to students in ways that will help the students develop and mature. Teachers
should also be able to recognize when students require special assistance in order to
cope sore effectively with the demands of %earning situations. '

STIMULUS ATTRIBUTES - RESPONSE ATTRIBUTES
1. The situation should be a real-life ome 1. The correct response is consistent
that describes behavior typical of a with the student''s level of develop~
stage of developmnt of a pzuuunent develop~ ment,
3 mental theory (Freud's, Eriksen's, Kohl— 2. One incorrect foil is a statement
berg's, etec.). describing behavior below the
2. The context of the scenario should be a student's level of development.
classroom situationm. - 3. One incorrect foil is a statement
3, The scenario. calls for a teacher to re- describing behaviox above the
spond to a problem situatiom. , level of the child's development.

4, Omne incorrect foil may be one that
suggests maintaining order or
denying the existence of a problem.
It shows no attempt to relate to '
the child's question, statement,
or, in general, the problem situa-
ti
/

- Specification Supplement:
I1 A,

»
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Competency 6

Subskill

Item No.

(If wore than one
. item for subskill)

L2

.

- LTEM SPECIFICATION

Statmmt

Competency: Demonstrate the ability to comprehend patterns of physical, soc:lal, and
. acadenic development in studants and to comnsel students concerning their

‘needs in these areas

Subskill: Obtain knowledge of students through classroom testa, teacher obsarvatio;
and student records to contribute to an understanding of student nesds

-

'3

GENERAL DESCRIPTION/ RATI(NALS

Given a test result, the examinee will select the message that best interprets

this result to a child.

" Teacher candidates should be able to commmicate the results of tests to others in ways
that are within the confidence limi*s of the measure and that are accurate, forthright,

and honest.K

STIMULUS ATIRIBUTES.

1. Test results that can be explained in two 1.
or three sentences will be provided,

fz A measure of central tendency, an indica-
tor of dispersion, and an indicator of

Ra error will be provided.

3. The age and grade of the studemt will be
provided. . 2.

4. Directions: Identify the most appropri-
ate response to explain the test result
to the student.

5.

3.

RESPONSE ATTRIBUTES

]

- e
The correct response is a state-

- ment that is written within the
‘confidence limits of the instru-

ment and the data given, It pos~
sesses the qualities of accuracy
and succinctness.

One foil incorrectly explains the
results in terms that are beyond
the limits of the error of the
test.

One incorrect foil goes beyond the
limits of the qrror of the test
and suggests a course of action
based on the incorrect imterpre-—
tation.

One foil is an incorrect 1nterpre-
tation of the test result and
advises the student to ignore the
result(

One foil that is too technical for
the student or parent to understand

may be substituted for any of the

above foils.

27 34 Specification Supplement:
III A.3; III C
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Competency 6
Subskill 3
Item.No.

{1f more than one
item for subskill) 2

: ITEM SPECIFICATION
’ Statement

Competency: Demonstrate the abiliry to comprehend patterns of physical, social, and
: academic development in students and to coumsel students ccncem:lng their
. needs in these areas
Subskill : Obtain knowledge of students through classroom tests, teacher observation,
and student records to contribute to a better understanding of student
. needs ‘ 5

GENERAL DESCRIPTION/RATIONALE

Given a scenario containing common test and observational gata describing a significant
problem situation which requires s major educational decision, the examinee will select

the best course of action based on the hfomation provided.

L

Teachers are sometimes faced with, or are involved in, situations calling for retain-
ing, promoting, suspending, or expelling students, Often, more information about

a student is required before such decisions can be made. Teacher candidates should be
able to recognize the limitations of typical test and observational data, and as a
result, seek additional information from specialists before making a final decision.

-t

3

STIMULUS ATTRIBUTES | RESPONSE ATTRIBUTES
. 4

1. Scenario may be 100 words in length.

2. The situation may call for a aecision 1. The correct response interprets
related to putting a student on pro- the information correctly and

* bation or retaining, promoting, sus- | describes a course of action

pem!ing, expelling or warning the appropriate for the situation.
student., 2. All incorrect foils interpret

3. The situation may be a classroom perfor- the data correctly bu; nake
mance problem or a disciplinary problem.. premature recommendations

4. Both teacher observations and standard- without the acquisition of addi-

ized test data are included. E%?m‘ evidence to document.

5. The decision to be made is stated. 3. orrect foils prima::lly blem.

6. Directions: Identify the best course of dress symptoms of the problem.
action based on tNe data provided.

7. The age, grade, and sex data are

provided.

Specification Supplement:
III A; VI
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A

Competency , b

Subskill b

Itep No. .

(1If more than on

item for subskiil) 3
" ITEM SPECIFICATION .

A ‘Statement

Competency: Demonstrate the ability to comprPhend pattemns of physical, social, and
academic development in students and to counsel students concerning their

Subskill:

needs in these areas

° Obtain knowledge of students through classroom tests, teachérQobservations.

and student records to contribute qQ\an understanding of studeunt needs

GENERAL DESCRIPTION/RATIONALE

Given a scenario with test and observational data for a student in a conflict situation,
the examinee will identify the most pressing need of the student.

Teacher candidates should possess some basic interpretive skills in identifying, from
test and observational data, the needs that underlie poor classroom performance. How-
ever, teachexs should not be expected to possess the diagnostic skills of psycholo-
gists or psychiatrists, ‘though they should be able to recognize when emotional conflicts
may underlie substandard performance. r '

1.

2.

3.

STIMULUS ATTRIBUTES

The scenario may require up to 100 words
to fully describe the situation.

The subject in the scenario should be
performing below expectations which are
based on prior school performance and
test datao !

The subject 1s experiencing conflict
between his/her own wishes and those of
significant others. g

-

29

1.

2.

3.

4.

RESPONSE ATTRIBUTES

The correct option clearly idemti-
fies the most pressing need based
on the information provided in the

scenario. . s ’

One incorrect foil identifies an
inappropriate need that is not sub-
stantiated by the data.

One incorrect foil is a need based
on surface phenomena and unrelated
to the source of the conflict.

One foil is an inappropriate course
of action to help the student cope
with his/her conflict. There 1is a
misunderstanding of the concept of
need.

Specification Supplement:
IT A, B; IITI A, D
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Competency 6
Subskill b
Item No.

(1f more than one

item for subskill)

| ITEM SPECIFICATION
¢ Statement
Competency: Demonstrate the ability to comprehend patterns of physical, social, and
academic development in students and to counsel students concerning their
needs in these areas
Subskill: Obtain knowledge of students through classroom tests,vteacher observations,
and gtudent records to contribute to an understanding of student needs

GENERAL DESCRIPTION/RATIONALE

Given a dgscription of norm-referenced test and observational information, the examinee
will chquz the alternative which best aJdresaea the instructional needs of high, .
average, or low performers.

" Students learn at varying rates. It is important for teacher candidates to be able
to use test and observational information to determine individual learning rates rela-
tive to a group. Candidates should also be able to make appropriate curricular
decisions based on normative information.

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
1. The scenario should be no longer than 1. The correct response is the most ap-
seventy-five words, propriate response, given the data
2. The scenario should include a measure of provided.
central tendency and data describing the 2. One incorrect foil underinterprets
/ tispersion of test scores. the data (i.e., does not recognize
3. The grade level of a class or group is the severity of the situation),
included in the scenario. 3. One foil overinterprets the data
4., 1If any assignment is given, it should (i.e., perceives the situation as,
be consistent with the grade level. being too severe).
5. The situation described in the scenario 4, One foil avoids or does not even
includes a grcup of students either a- recognize the existence of a prob-
bove er below the norm. lem,

Specification Supplement:
II A; III A



Conpetency (]
Subskill b
Item No. ,

(If more than one

item for subskill) 5

ITEM SPECIFICATION

Statement

Competency: Demonstrate the ability to comprehend patterns of physical, social, and
academic development in students and to counsel students concarning their

needs in these areas

.

Subskill: Obtain knowledge of students through classroom tests, teacher observations,
and student records to contribute to an understanding of student needs

GENERAL DESCRIPTION/RATIONALE

Given a description of criterion~referenced test information, the examinee will identify
the best alternative to meet the instructional needs of slower and faster performers.

Coping with mastery learning situations often presents instructional problems that are
different from those typically found in traditional learning situstions., . Since Florida
is adopting the use of systematic competency testing, teacher candidatas should bde
familiar with instructional problems that are typically encountered in mastexry learn-
ing practices. One typical prodlem occurs when some students finish an assignment

while others lag far behind.

STIMULUS ATTRIBUTES

1. The scenario may require as many as 100
words to incorporate necessary jnforma-
tion.

2. Minimum standards for mastery are stated.

3. A situation is cast in which a number of
students have completed an assignment
while others lag behind.

4, The classroom situaiion is a conventiocnal
one that does not allow for rapid acceler-
ation.

31

1.

2.

3.

4,

35"

RESPONSE ATTRIBUTES

The correct response presents choices
for individual enrichment options

to students who finish ahead of
others. o

One incorrect foll sets up an op-
tion in which slower students experi-
ence failure, thus defeating the
purpose of mastery learning.

One incorrect foil uses a gimmick

to attempt to coax slower students

to either work harder or incur
embarrassment.

One incorrect foil compromises
standafds in the interest of expe-
diency. ’

S;ecification Supplement:
II A; II1 A



Competency 6

Subskill v

» Item NO . .
(If more than one
item for subskill) 6

ITEM SPECIFICATION -
Statement

Competency: Demonstrate the ability to comprehend patterns of physical, social,
and academic development in students and to counsel students concerning

_ their needs "in these areas

Subskill: Obtain knowledge of students through classroom tests, teacher observationa.
and student records to contribute to an understgndins of student needs

c ™
e~
~

GENERAL DESCRIPTION/RATIONALE

Given a need for student information, the examinee will selact the most appropriate rec~
ord and/or observation technique to acquire that information.

Common observational techniques and information from student records can help a teacher
understand the learning needs oi students and establish reasonable performance expecta-
tions. Therefore, teacher. candidates should know the kindes and uses of information’
commonly found in student files. Furthermore, candidates should be familiar with

the uses and limitations of such information. Finally, they should be able to use
classroom observational techniques such as autobiography, anecdotal records, diaries,
and critical incidents, which assist a teacher in identifying the leamming needs of

students, .
STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
1. A need for information which relates to 1. The corxrect response is the most
the teaching-learning process is de- reliable and accurate source of
scribed. information.
2. Two or three sentences are used to 2, One or two incorrect foils can pro-
describe the need. vide required information, but they
3. The need is presented through behavior are not as reliable a? the correct
or performance which signifies an foil. LA
anomaly. 3. One incorrect foil is an inappro-
4, The information requirement is given, priate source of information.
e.g8., to determine typical classroom 4. Personal files of the teacher, or
performance. of physicians, social workers, or
5. The age, grade, and sex of the child guidance counselors are not an op-
are given, tion.

5. Sources of information should be
limited to contents normally found
in student records or to typical ob-
servational techniques.

. Specification Supplement:

32 IIT1 A.2a; III D
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Competéncy )
Subskill
Item No.
(If more than one

item for subskill) 7

b

ITEM SPECIFICATION

Statement

Competency: Demonmstrate the ability to comprehend patterns of physical, social, and
academic development in students and to counsel students concerning their
needs in these areas " '

Subskill: Obtain knowledge of students through classroom tests, teacher observations,
and student records to contribute to an understanding of student needs

‘ GENERAL DESCRIPTION/RATIONALE . - .
Given a scenario describing a change in a student's behavior, the examinee will select
the response that deals with the behavior as an emotional and/or physical adjustment
to significant changes in the student's total social and/or physical environment.

Teacher candidates should be sensitive to behavior which indicates that students are
undergoing adjustments to significant changes in their lives. .Oftem, teachers be-
come the object of frustration and anxiety through psychological processes such as
displacement and projection. Teachers should be able to recognize such phenomena .
and avoid reacting defensively or taking student criticism personmally.

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
1. Scenario may be seventy-five words in 1. The correct response provides an
length. ’ action in vwhich the teacher recog-
2. The age and sex of the child are given. nizes that the studeat's behavior
3. A real-life situation which demsands is the result of frustration and
adjustment is described. anxiety. )
4, Behavior is described which suggests 2. One incorrect foil merely states a
the displacement or.projection of surface observation. :

frustration or anxiety onto the teacher. 3. One incorrect foil attributes the
: ) behavior to difficulty with sub-
ject matter.

4. One incorrect foil makes an in-
correct interpretation or general-
ization from the information pro-
vided in the scenario.

Specification Supplement:
I1 A; ITL A; ITI D
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, Competency 6
o : Subskill d
. Item No.

(If more than one
item for subskill)

ITEM SPECIFICATION

Statement

. ™~
Competency: Demonstrate the ability to comprehend patterns of physical, social, and
academic development in students and to counsel students concerning their
needs. in these areas K
Subskill: Apply motivational techniques to encourage students to be achievement- -
oriented and goal-directed

GENERAL DESCRIPTION/RATIONALE

Given a scenario describing the life circumstances of an underachieving student, the
examinee will select the most app:opriate motivational technique given the informa-
tion provided.

Teacher candidates should be able to apply motivational techniques appropriately to
help students achieve at a 1evel commensurate with their abilities. This capabiiivy
calls for teachers to be familiar with behavioral theories and paradigms, especi.l.iy
those dealing with classical and instrumental conditioning. Teacher candidates should
also be familiar with major motivational and need theories.

»

STIMULUS ATIRIBUTES b RESPONSE ATTRIBUTES
1. The scenario may be 100 words in length. 1. The correct response is the descrip~
2. Age, grade, and sex data are pro- tion of the most appropriate moti-
vided. vator in the situation described.
3. The environmental .ontext is provided. 2. One foil is incorrect due to the
4. An indication of primgary interests and lack of consistent dnviroecmental
‘motdvators is given. reinforcers.
5. Classroom performance is described, 3. One foil is incorrect because it
and the student's ability is indicated. is inconsistent with the informa-
6. There is a discrepancy between class- tion provided in the scenario.
" room performance -and academic sptitude 4. One foil is incorrect because it
or ability which calls for the appli- ' suggests punishment only.

cation of motivational techmiques.
Specification Supplement:
. II
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Competency
Subskill
Item No. -
(If more than one

item for subskill)

=5 (.

ITEM SPECTFICATION

Statement

Competency: Demonstrate the ability to comprehend patterns of physical, sociel, and
academic development in stud: .ts and to counsel students concerning their
needs in these areas

Subskill: Apply motivational techniques to encoutage students to be achievement-
oriented and goal-directed

GENERAL DESCRIPTION/RATIONALE

Given a scenario describing an insppropriate application or an omission of an impor~-
tant motivational technique in an individualized unit of instruction, the examinee
will recognize the problem as one of a lack of proper procedures to enhance motiva-
tion and will identify a better procedure.

* -
Teacher candidates should be able to recognize an instructional problem when it relates
to the inappropriate use or omission of a proper motivational principle to’enhance

learning.
a
STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
1. The scenario may be 100 words in length. 1. The correct response uses a prin-
2. A situation is described in which a ciple of motivation correctly.
motivational principle is omitted or 2, Two foils misinterpret the problem
misapplied. as not being a motivational one.
3. The scenario is one which concerms an 3. One foil applies an incorrect
. individualized instructional unit. - motivational technique.
4. The age and grade of the subject or
of the class is provided. Specification Supplement:
g 11
&
42
Ay
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Competency 6
Subskill d
Item No.
(1f more than one

‘ item for subskill)

ITEM SPECIFICATION
g‘ Statenent

Competency: Demonstrate the ability to comprehend patterns of physical, social, and
' academic development in students and to counsel “Students concemrning their
neads in these areas .
Subskill: Apply motivational techniques to encourage students to be achievement-
oriented and goal-directed

-

GENERAL DESCRIPTION/RATIONALE

-Given a scensrio describing the "off-task" or disruptive behavior of a student, the
examinee will select the mnstjapptopriate motivational technique to induce more
pruductive behavior. w

Teacher candidates should be able to use motivational techniqnes to help "off-task”
or disruptive students become more involved in the group work, since by doing so, %
the students are more apt to jeve the rewards of productive accomplishment, as
well as become less disturxbing to others who are trying to learn.

4

STIMULUS ATTRIB ) RESPONSE ATTRIBUTES .
) ‘ h
1. The scenario may be as long as 100 1. The correct response 1s one in .,
vords in length. ' which the teacher uses a mild pun-
2. Age, grade, and sex data are provided. ishment (e.g., time out), sets
~ 3. A situation is described in which a stu- limits, and sets up contingencies
dent 18 “off-task” and 1is disturbing for rewarding good behavior and
others. punishing inappropriate bebavior. -
J%. The student is assumed to be a normal 2. One incorrect foil provides punish-
child. ment only from outside the class.
5. The teacher makes verbal reprimands 3. One incorrect foil provides immedi-
that are ineffective (or some other ate punishment only.
"first line"” measures to curb unproduc- 4. One foil provides immediate and
tive behavior). future punishment but provides mo
. ' contingencies for rewarding good
behavior.

Specification Supplement:
I; 11; VI

36
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Competency )

Subskill

Item No.
v v e (If more than one
: ! item for subskill) ___ 4

ITEM SPECIFICATI

i Statenent
Competency: Demomstrate the ability to comprehend patterms of physical, social, and
- academic development in students and to counsel students concerning their
needs in these areas '
Subskill: - Apply motivational techniques to encourage students to be achievement- .
oriented and goal-directed

d*c'

5

» GENERAL DESCRIPTION/RATIONALFE

Given a classroom situat calling for the application of a motivational principle

or technique, will select the most appropriate technique to enhance the
attainment learning goal. " < .

The effectiveness of a motivational technique 1s a function of the goal a t r wishes
to accomplish. Learning goals may rélate to such process criteria as on~-task behavior,
sustained self-directed learning, and cooperation among students, or to su outcome
criteria such as recognition, recall, or the application of knowledge of skills. Teach-
er candidates should be able to select and apply a variety of motivacional teclmiques
to accomplish the learning goals ;hey-have'ustablidhed.

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

1. The instructional goal is provided (€.g., 1. The correct response uses the ap-

. _on-task behavior, se1§~ditected learning, propriate principle of learning
long-term recall, gemeralization, and or ivation.
application of skills). 2. Three incorrect options are plau-

2. See Specification Supplement, Sectiong : gsidble actions or responses that .
1, II, and VI, for a list of suggested will not produce the desired affect., -
principles of learning germane to the :
teaching/learning process. . Specification Supplement:

. I; II; VI
37 4 i




Competency:

Subskill:

Statement '

Competency 6
- Subskill d
Item No.

(If more than one
item for subskill) 5

ITEM SPECIFICATION

Demonstrate the ability to comprehend patterns of physical, social, and

academic development in students and t¢o counsel students concerning their

needs in these areas
oriented and goal-directed

Apply motivational techniques to encourage students to be achievement-

\ o  GENERAL DESCRIPTION/RATIONALE

Given an attempt by a tescher to implement a teaching strategy based on principles of
motivation, the examinee will identify the most probable conssquences of the stxategy.

Given certain learning situations, teacher candidates should ‘be able to predict the
most probable effect of various motivational techniques.

1.

3.

v ’ STIMULUS ATTRIBUTESS

A scepnario of not more than seventy-
five words describes an instructional
strategy in which a principle of
motivation or learning is applied to
accomplish an instruct objective.
Application of basic laws of classical
and instrumental conditioning are
appropriate. ,
See Specification Supplement, Sections
II and VI, for a 1list of suggested
principles.

38

45

1.

nxsmuﬁ% ATTRIBUTES

The correct response is the most
probable outcome accoxding to prin-
ciples of motivation and learning

‘validated by research.

Incorrect foils are plausible ef-
fects but much less probable than
the correct one.

Specificatidn,Supplement:
I; 11; VI



'Competency 7
Subskill a
Item No.

(If more than one

i{tem for subskill)

ITEM SPECIFICATIONG,
. Statement |

Competency:' Diagﬁose“the entry levelfkaﬁwlédge and/or akills of students for a given
set of instructional objectives using diagnostic tests, teacher observa-
tion , and student recoxds : :

e

Subskill: Select the specific knowledge or skill to be diagnosed and determine
the most appropriate merhod for conducting the diagnosis

-

GENERAL DESCRIPPION/RATIONALE

Given a situation in which a teacher is to diagnose the entry level knowledge and
skills of a group begimning the study of new material, the examinee will recognjze

appropriate steps in the procedure. -

STIMULUS ATTRIBUTES ‘ RESPONSE ATTRIBUTES °

1. The stimulus passage will describe a 1. The correct response will be one of -
situation or will identify the task of the steps presented in the" Specifi-
assessig§ entry level skills for a group cation Supplement, '
beginning the study of new material. 2. The incorrect altemmatives will be

2. The problem presented in the stem of the procedures which a teachér might
item will be to identify a step in the erroneously follow. ’
procedure of assessing the entry level
knowledge and skills of students. (See Specification Supplement:
Specification Supplement.) III A :

(] S
7
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Competency 7
Subskill b
Item No.

{(If wmore than one
item for subskill)

-

ITEM SPECIFICATION

‘ . -
Statement

Competency: Diagnose the entry level knowledge and/or skills of students for a siven
set of instyuctional objectives using diasnostic tests, teacher observa-

tion, and student records

Subskill: Select or construct a test to diagnose student learning needs

GENERAL DESCRIPTION/RATIONALE

Given characteristics of tests of dirfferent types, the examinee will recognize those

which are characteristic of diagnostic tests,

-

/

*

STIMULUS ATTRIBUTES
Tﬁe'stimulua will ask the examinee to 1.

identify characteristics of diagnostic
tests.
2.
\

40

. RESPONSE ATTRIBUTES

The correct response may be one of
the characteristics listed in the
Specification Supplement (IIX A.3c,
4b).

The 1ncorrect altermatives will
describe other types of tests.

Specification sdpplenent:
III A



Competency :

' Subskill:

b |

Competency
Subskill

It No.

(1f more than one
item for subskill)

ITEM SPECIFICATION

" Sgatement

tion, snd student'records

)

Diagnose the entry level knowledge and/or skills of students for a given
set of instructional objectives using diagnostic tests, teacher obsarva-

Use classroon.oﬁservation techniques to diagnose learning needs

GENERAL DESCRIPIION/RAIIONALE

Civen a situation in which teacher observation is the most appropriate assessment tech-
nique, the examinee will be asked to identify the appropriate teclmique, cr may be asked
directly to identify either (a) learmer characteristics for which the most appropriate
diagnostic means is teacher observation, or (b) sources of invalidity or unreliability

in the use of teacher observation and
pretable data.

Jor techniques'of recording which will yield inter-

-

1.

'2 -

STIMULUS ATTRIBUTES

The stimulus will present a situation = = 1.
and ask for the most appropriate assess-

ment technique, or present the assessment
technique of classroom observation and

ask for learner characteristics which

can appropriastely be measured by the

technique.

The examinee may be asked to identify

sources of invalidity or unreliability

in the use of teacher observation, or

to identify proper, techniques of re-

cording to assure validity and reliabil- 2,
ity of the observational data.

41

. RESPONSE ATTRIBUTES

The correct response will be a
statement of the appropriate tech-
nique for a situation, of learner
characteristics or behavior call-
ing for teacher observation as

an assessument technique, of sources
of invalidity or unreliability, or
of correct methods of recording
data, as called for In the itenm.
See Specification Supplement (II1
A.1b, A.2b).

The distractors will name inap-
propriate techniques for the

given situation, inappropriate
learner characteristics for as-
sessment by teacher observatiom,
or errors in observation and re-
cording of data which will lead

to invalidity or unreliability in
the use of the data.

Specification Supplement
I1I A.1b; A.2D

e
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Competency
. Subskill

Item No.
(1f moxre than one
item for subskill)

— 7
ﬂ“d_—_

ITEM SPECIFICATION
Statement
Competency: Diagnose the entry l.evel knowledge and/or skills of students for a given
set of instructional objectives using diagnostic tests, teacher observa-
' tipnm, and student records, ; ‘

Subskill: Use :lnfogmt:lon fyrom et.udant records to diagnose student learning needs

cmxm. D!SC.RI?TI(NI RATIONALE -

" Given a situation in which a teachat has a beginning awareness of a student's leam-
ing problem or need, the examinee (a) will identify student cumulative records as .a
source of information which the teacher way consult to aid in diagnosing the studeat's
learning needs, or (b) will identify kind(s) of information from student records
which will be useful in assessing the learning problem or need, or (c) will use infor-
mation contained in the student's record to diagnose the student’s learning problem.

ey

STIMULUS ATTRIBUTES _ RESPONSE ATTRIBUTES

1. .The stimulus passage will (a) cite a sit- 1. The correct xesponse will identify
uation in which a teacher needs objective cunmulative records as the needed
"information to help in diagnosing a stu- source of objective informatiop
dent's learning needs, or (b) directly - available to a teacher.
ask the examinee to identify the source .2, The distractors will cite other
. of information which will produce objec- sources, types, or intprpretations
tive data . to aid in diagnosis of a stu- of information which yleld less
dent’'s learning problem or needs, ox (c) reliable or less complete informa-
will require the exawminee to use informa- tion for the situation given,.
tion from the student’s records to draw
inferences concerning the student's Specification Supplement:
learning needs. III D )

2. The situation or question may relate to
any one of the kinds of information to
be found in student cumulative records.

49
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iy

. K Competency
' . - Subskill e
' tem No.
f more than one
item for subskill)

ITEM SPECIFICATION

Statement

Competency: Diagnose the entry level imowledge and/or skills of students for a given '

set of instructional cbjectives using diagnostic tests, teacher observa-
tion , and student records

Subskill: Interpret results obtained from diagnostic tests, teacher obsexvatiom ,

#nd information from atudent records .

. ?

cnmui DESCRIPTION/RATIONALE

Given'selected information in the form of some or all of the following--test scores,
anecdotal information, other student record information, current teacher concexns
and/or observations--and an issue to resolve, the ekxaminee will be asked to identify
the most appropriate interpretation of the data.

1.

STIMULUS ATTRIBUTES . RESPONSE ATTRIBUTES

The information provided may include any 1. The correct response will be the
of the following: altemative which gives the best
a) Test scores interpretation of the data in the
(1) Primarily diagnostic, such as stimulus passage.
evement, mental ability, 2. The incorrect alternatives will be
interest, vision, motor, speed, less accurate interpretations of
etc. the data.

b)
c)
d)
e)

(2) Results way be in any of the
commonly used categories, such ‘ Specification Supplement:
' as stanines. percentiles, etc. ' II; III
Anecdotsl
Physical; health; demographic
6rades; attendance
Present teacher perceptions and/or
concerns

The stimulus will ask the examinee’
select the alternative which will be
interpret the meaning of the data given.

43 90 ,



Competency
' Subskill
(If more than one
- item for subskill) 1

v

ITEM SPECIFICATION

Statement

Competency: Construct and sequence related short-range objectives for a given

subject area

Subskill: Identify kmowledge, skills, and attitudes to be attained for a subject

area -~

Sub-subskill: Recognize relationship of objectives to teaching and evaluation processes

¢ v
GENERAL DESCRIPTION/RATIONALE

Given a statement relating objectives to teaching and student evaluation, the examinee
will recognize those objectives that are gederally accepted as facilitative of learmn~

ing or assessment.

STIMULUS ATTRIBUTES

The stimulus passage will ask questions
about the use of objectives in teaching
and evnluasion. A

44

1.

51

RESPONSE ATTRIBUTES

The correct response will be a state-
ment that answers the question in

the item stem.

Distractors will present erroneous
conceptions of the purpose of the
objectives,

Specification Supplement:
1I1; V

3
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Competency
Subskill a
Item No.

(If more than one

item for subskill)

ITEM SPECIFICATION
Statement

Competency: Construct and sequence related short~range objectives for a given
subject area .

« Subskill: Identify knowledge, skills, and attitudes to be attained for a sub-

ject area J

Sub~Subskill: For an area of a subject, identify the patticular knowledge, skills,
and attitudes to be attained .

e

GENERAL DESCRIPTION/RATIONALE

Asked to identify an important step in planning for instruction in a particular area
or unit of instruction for a subject, the examinse will choose from four alternative
processes, one of which will be to identify the particular knowledge, skills, and
attitudes to be attained.

3

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
1. The stimulus will ask for the first step 1, The correct response will state the
to be taken in planning for instruction process of detemmining the partic-
in a particular area or unit of a sub- ular knovledge, skills, and at-
ject. titudes to be attained.
2. The stimulus may be a direct question, 2. The alternatives will be comprised
, the lead part of a sentence, or a situ- of four steps or processes in plan-
ation plus the questioii or lead. ning instruction.

Specification Supplement:
v

45
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Competency 9
Subskill b
" Item No.

(If more than one
- item for subskill)

ITEM SPECIFICATION

Statement

\J

COmpetency:‘ Construct and sequence related short-range objectives for a given subject
area .

Subskill: Construct or adapt short-range objectives for identified knowledge,
skills, and attitudes

GENERAL DESCRIPTION/RATIONALE

Given a statement of instructionsl intent in a classroom situation, the examinee will be
able to recognize an appropriate student objective or method for the identified knowl-~
edge, skill, or attitude for a given subject area. ;

-

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
The item stem will contain a classroom 1. The correct response will depict .

L sftuation or instructional intent, e.g., behavioral objectives appropriate
show a film, read a story, conduct a «to the situation or intent.
discussion.

’ ¢ 2. Incorrect responses will contain

vague goals, unrelated objectives,
inappropriate activities, or
teacher activities.
™ Specification Supplement:
v
» ,

46
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Competency 9
Subskill c
Item No. '
. {If more than one
¢ ~ item for subskill)
ITEM SPECIFICATION
Statement )
Competency: Construct and sequence related short-range objectives for a givén ; ’
subject area
Subskill: Sequence short-range objectives consistent with commonly accepted

piinciples of learning

*

GENERAL DESCRIPT10N/RATIONALE

Given the task of sequencing objectives for a given subject area, the examinee will be
able to organize the objectives through the use of commonly accepted principles
of learning.

2.

STIMULUS ATTRIBUTES

The stimulus will present a diagram of -

a learning structure or a set of related

objectives for a task. The examinee will
be asked to apply rules of sequencing to

the task.

The stimulus may ask the student to iden-

tify a guiding principle in the sequencing
of objectives.

47

2.

RESPONSE ATTRIBUTES

The correct response will be an
acceptable sequence or an appropri-
ate principle.

The distractors will be improper
sequences, incomplete sequences,

or unacceptable principles.

Specification Suppleneﬂt:
v; VI



Competency 10
Subskill . a
Item No.

(If more than one
item for subskill)

ITEM SPECIFICATION

. STATEMENT
Competency: Select, adapt, ‘and/or develop instructional materials for a given set of
lnstructional objectives and student learning needs
Subskill:

student learning needs

Determine desirable characteristics of materials based on objectives and

GENERAL DESCRIPTION/RATIONALE

-

.

Civen the task “‘of selecting materials to assist students in mastery of stated objectives
and four statements of criteria for selecting materials, the examinee will select the
alternative which relates the criteria of matching the content of the materials to the
objectives and to the characteristics of the students who are to use the materials.

STIMULUS ATTRIBUTES

The stimulus passage will give a situa-~ 1.
tion in which the teacher is to select,

adapt, ot develop materials to assist

students in mastering a given set of
instructional objectives.

The task posed will be to select the

critérion which is most importamst in

‘the selection of materials for the 2.

described situation.

48

RESPONSE ATTRIBUTES

The examinee will be given Iour
alternatives. The correct response
will be a statement relating the
content 0of the materials to the
stated objectives and to the
characteristics of the students
who will use the materials.

The distractors will state other
criteria which are of secondary
importance for the selection of
materials.

Specification Supplement:
IvV.C.; II



Competency ' 10

Subskill b
Item No.
(If more than one
. item for subskill) 1
1TEM SPECIFLCATION . L~

Statement

Competency:  Select, adapt, and/or develop instructional materisls for a given set of
instructional objectives and student learning needs

Subskill: Locate and evaluate available instructional materials

Sub-subskillt Recognize sources of instructional materials

Y

GENERAL DgSCRIPTION/RASIONALE .

Given the requisite to provide instructional materials related to a given set of instruction-
al objectives and student learning needs, the examinee will identify from four altexmatives
the most appropriate source of instructional msterials for the stated purposes.

L

.

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

1. The stimulus will describe a situation 1. The examinee will be given four altex-
in which the teacher must review sources natives naming possible sources of
of instructional materials. instructional materials.

2. The task defined by the stem of the item 2. The correct response will name the
will be to identify the source of mate- . source most appropriate for the situ-

rials which the teacher should first ation described.

consult. - 3. The correct response and the alter-
natives will come from the list of
sources given in .the Specificatiom
Supplement, IV A.

4, The correct response must clearly be
the most appropriate source of usateri-
als for the situation described.

\ .
Specification Supplement:
IV A '

)
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Competency 10
Subskill . b
Item No.

(If more than omne

- ‘ item for subskill)

/ - ITEM SPECIFICATION
,/ .
{ Statement

Competency: Select, adapt, and/or develop instructional materials for a given set of
instructional 'objegtives and student learning needs

Subskill: Locate and evaluate available instructional matexials . o

Sub-subskill: Evaluate available instructional materials for a givem set of 1nstruc—
' tional objectives and student learning needs :

=

GENERAL DESCRIPTION/RATIONALE
Given a situation in which the type of imstructional objective and/or the type of leamer(s)
,8re specified, the examinea will apply knowledge of materials selection by identifying
t.he rules or principles most pertinent’to the situation.

-

~

STIMULUS ATTRIBUTES , RESPONSE ATTRIBUTES
The stimulus will describe situations where 1. The alternatives shoudd contain rules
selection rules or principles must be identi- or principles for selecting materials
fied and applied to the selection of materials. that evaluate whether the examines

» knows which rule or principle appnes
to the given stimulus.
_ 2. The distractors will be statements of
> possible considerations in evaluating
materials which are clearly less im-
portant for the situation than the
correct response 1is. :
Specification Supplement:
IV; v VI

50
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Competency 10
‘ Subskill c
’ Item No.
: . (If more than one
» " item for subskill)

ITEM SPECIFICATION
h : ' Statement

~ Competency: Select, adapt, and/or develop instxuctional materials for a given set of
instructi objectives and student learning neads

~ Subskill: Select mﬁférialsr:o assist students in mastering an objective

-

’

GENERAL DESCRIPTION/RATIONALE

Given the task of wmeeting the needs of a group of studentS who have not mastered an objec-
tive after instruction, the examinee will select from alternatives, procedures or materials
that will be the most likely to assist the student in mastering the objective.

-

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
1. The stimulus passage will give a situa- 1, The examinee will be given four alter-
tion in which the teacher is to select, natives. The correct respohse will be
adapt, and develop materials and pro- a statement related to the mastery of
cedures to assist students in mastering instructional objectives.
a set of instructional objectives. 2. The distractors will state other
2. The question posed in the stimulus pas- criteria for the selection of materi-
- sage will be to identify the procedure als and procedures vhich are of
most likely to help ‘the student attain secondary importance.
mastery within the constraints of the
system (practicality). ) Specification Supplement:
i . 11; IV; VI
b q
: 51
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Competency 10
* . Subskill d
Iteﬂ No.
(If more than one
item for subskill)

ITEM SPECIFICA’i‘ION

Statement
' Competency: Select, adapt, and/or develop instructional materials for a given set of
instructional objectives and student learning needs

Subskill: ' Demonstrate techniques for modifying materials to assist students in
mastering an objective \

i . GENERAL DESCRIPTION/RATIONALE .
‘- L3
Given an instructional situation in which there is a need for modifying materials to
assist an individual student or Students with particular learning needs, the examinee will
identify an appropriate technique for modifying the materials.

STIMULUS ATTRIBUTES . ‘ ' RESPONSE ATTRIBUTES

‘1. The stimulus will describe a student ox 1. The examinee will choose from four
students with a particular learning altematives the sppropriate tech-
need that renders inadequate the materials " nique for modifying the materials
being used in the class. to meet the needs of a student(s)

2. The task defined in the stimulus passage with identified learning needs. ‘
is to identify the action the teacher 2. The distractors will be statements .of
should take to modify the materials to actions which. would not aid the stu~- .
enable the student(s) to master the ob- dent (s) , which are not practical, or
jective. . . which do not deal with materials.

Specification Supplement:
- I1 D; IV

52
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Competeacy -~ 10
Subskill e
Item No.

(If wore than one

item for subskill)

ITEM SPRCIFICATION |

Statement

Competency: Select, adapt, and/or develop instructional materials for a given set of
" fnstructional objectives and student learning needs ‘

Subskill: Determine materials to be developed based upon existing resources and

student®learning needs

GENERAL DESCRIPTION/RATIONALE

!

Given an instructional situation and specific student learming needs for which no ma~
terials are available in the classroom, the examinee will recognize the teacher's
resources (human and material) and responsibility for developing appropriate materials.

STIMULUS ATTRIBUTES

1. The stimulus will describe a classroom 1.
situation in which there is a student
or students with special leaming needs.
2. The descriptive passage will indicate 2.
‘ that the teacher lacks needed materials
for the given situation and lacks funds
*to purchase materials.
3. The resources indicated in the descrip-
tion will be the teacher of the special 3.
class, other resources commonly avail-
able to the classroom teacher without
charge (e.g., projectors, tape record-
ers), or personal items that would be
used without depreciation.

53

RESPONSE ATTRIBUTES

The four alternatives will present
possible actions for the teacher

to take. -
The correct response will indicate

* that the teacher has the responsi-

bility of developing materials, us-
ing human as well as material re-
sources.

The distractors will (1) disclaim the
teacher's responsibility for provid-
ing for the special leamming needs of
the student(s), (2) suggest that no
special effort be made, or (3) ask
that the student be removed from the
regular classroom. Other inappro-
priate actions may be used as dis-
tractors.

Spacification Supplement:
II D

60



Competency 10
Subskill f

Item No.
" {If more than one
item for subskill)

ITEM SPECIFICATION
Statement

Competency: Select, adapt, and/or develop instructional materials for & given set of

instructional objectives and student learming needs "

Subskill: . Identify and select resources needed for materials development

'Y

'GENERAL DESCRIPTION/RATIONALE

Asked to identify resources for development of materials for a unit and facing a lack
of resources in the classroom, the examinee will recognize the potential of community
resources as a supplement to school resources. g

*  STIMULUS ATTRIBUTES | : RESPONSE ATTRIBUTES
The stimulus passage will ask the examinee 1. The examinee will select from four
to identify resources for material develop- alternatives detailing possible re-
ment for a unit when classroom resources sources for materials development.
do not exist. ‘. The correct response will recognize

the potential of community resources
for instructional materials.

2. ‘The distractors will suggest resources .
which are limited, inappropriate, ox
prohibitivaly expensive.

Specificatiop Supplement:
Iv

Ei




Subskill:

. Competency 10
Subskill h
Item No.
(1f more than one
item for subskill)

. ITEM SPECIFICATION
Statement
. Competency: Select, adapt, and/or develop inarructional ﬁatertals for a given set of

instructional objectives and student leaming needs

After use, evaluate the effectiveness of instructional materials in

accomplishing objectives, and revise accordingly

CENERAL DESCRIPTION/RATIONALE

Given a situation in which a teacher has used materials expected to help students attain
. specified objectives, the examinee will identify the need to evaluate (and/or to use
eriteria with which to evaluate) the materials and/ox ravise the materials for the next
time; or the examinee may be asked directly to answer 1 question related to the evalu-
ation of materials. ‘

1.

2.

STIMULUS ATTRIBUTES

If a situation is provided:

a) It will indicate that the teacher
is using or has used material(s).

b) The stimulus may describa specific
situations (e.g., subject matter,
student ¢haracteristics, particular
materials, process or processes) or
may merely describe a generic situa-
tion.

'If the stem is only a direct question

(without a description of a situation),
it must pose a problem related to the
use of materials. .

In either case, the task which must be
perceived and selected by the examinee,
given that material(s) have been used,
is to evaluate the effect of the materi-
als. -
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RESPONSE ATTRIBUTES

1. The correct alternative will embody a
generalization or an illustration of
a generalization that covers one of
the following:
a) recognition of the need for

evaluation

b) criteria for evaluation of
materials

c) processes of evaluation of
materials

d) procedures to be used in re-
vising materials
2. The distractors will be incorrect or
inappropriate generalizations or il-
lustrations of generalizations.

Specification Supplement:
v



. : , N
" oo Competency 11
) ) Subskill b
) | Item No.

: \ ' (If more than one
item for subskill)

¢

ITEM SPECIFICATION
. Statement | .

Competency: Select/develop and sequence related learning activities appropriate for
a given set of instructional objectives and student learning needs

Subskill: = Xdentify conditions that affect learning:

GENERAL DESCRIPTION/RATIONALE

* Asked to identify Jssignificant,condition that affects learning, the examinee will
. select from four alternative statements the one that descxibes the most significant
- condition.

¥

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

1. The stimulus will ask the examinee to 1. Condit’ons which significantly affect
identify from among four statements of learning are given in the Specifica~
conditions that affect learning the tion Supplement, VI A. The correct

" one recognized by current authorities response will be one of the condi-
as having great significance. . tions listed.

2. The stimulus may include a passage 2. The distractors will be statements of
describing a situation involving one conditions which have been found to
or more important factors affecting have little or no influence on learn-
learning, or may ask the identifica- ' ing.

tion question directly.
Specification Supplement:
VI A

- [

b3
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Competency:

Subskill:

..

Competency 11
Subskill ¢
Item No.

{1f more than one

item for subskill)

ITEM SPECIFICATION

Statern nt

-~

Select/develop and sequence related learning activities appropriste for

a given Set of imstructional objectives and student ieaming needs

Identify alternative activities to achieve an objective

CENERAL DESCRIPTION/RATIONALE

Civen a learning situation in a classroom with a normally diverse group of students

(including some mainstreamed students), the examinee will

(1) recognize the need to

provide alternative activities relsted to thé objectives (a) to meet diverse student
learning needs, (b) to transfer the learning to differing situations, and/or (c) to

enhance or sustain motivation, and/or (2) to identify reascns for or types of alter-
native activities.

1,

2.

STIMULUS ATTRIBUTES

The stimulus will describe a classroom 1.
with a normal heterogeneous group of

students.

The task posed by the stimulus will be

(1) to identify the teacher's responsi-

bility for providing altemmative activi-

ties (a) suited to the diverse learn-

ing needs of the students, (b) providing
practice, and/or (c) enhancing or sus- 2.
taining motivation, or (2) to identify

reasons for or types of alternative

activities.
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RESPONSE ATTRIBUTES

The correct response will indicate
the need for a choice of alternativd
activities related to the objectives
or the need to provide varying prac-
tice activities, or will present an
appropriate purpose for altermative
activities or criteria for identify-
ing altemative activities.

The distractors will be statements
proposing alternatives for students
engaging in instructional activities
which do not and should not offer
choice or will conci tn inappropriate
purposes for or types of alternative
activities.

Specification Supplement:
II; VI

6 i
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Competency : 11
Subskill d
Item No.

(If more than one

item for subskill)

ITEM SPECIFICATION

. Statement
Competency: Select/develop and sequence related learning activities appropriate fur
‘ a given get of instructional objectives and student learning needs
Subskill: Select an approprilte leaming activity to achieve an objective

GENERAL DESCRIPTIGN/RATIONALE

Given an instructional objective and four alternative activities, the examinee will
identify the activity which is most appropriate to aid students in attaining the ob-
jective within the described context. Alternately, the examinge may face the task of
identifying, among alternatives, that statement whose theme is that learning activities

should be chosen for their contribution to the specified objective(s).

4

STIMULUS ATTRIBUTES

RESPONSE ATTRIBUTES

1. The stimulus will give an objective for . 1.
which activities are to be plamned or
will direct the examinee to select the
moat appropriate statement concerning

The correct alternative will describe
an appropriate instructional activity
f-r the sthted objective or will convey
t shat activities should be

given activities.

angitor/their contribution to the

2. The task posed in the stimulus passage . of objectives.
will be to select the most appropriate 2, ™ rrect alternatives will pose
activity for the objettive or to identify i opriate or distinctly less ap~
contribution to the objective as the pr. .st2 activities for the stated
dominant concern of activities. objective or other less relevant

3. The stimulus will contain enough informa- concept.
tion that the examinee may judge the 3. The correct alternative will be a

“"practicality” of 4 response. This
might include age, educational level of
students, location, school environment,
ete.
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6;

combination of the "practicality” of
a particular instructional activity
with the relatedness of the activity
to instructional objectives (e.g.,
taking a class of first graders in
Florida through a steel mill is not
a "practical” alternative although
it might be the best theoretically).

Specificatior Supplement:
vV; VI



Competency e L
Subskill e
Item No.

(If more than one

item for subskill)

ITEM SPECIFICATION
Statement

Competency: -Select/develop and sequence related learning activities appropriate for
a given set of instructional objectives and student ldaming needs

Subskill: Combine appropriate learning activities into an 1nstru§t@ona1 sequence

r L]
»

A

—— — ——
e

GENERAL DESCRIPTION/RATIONALE

Given an objective and a series of activities related to the objective, the examinee
will indicate the appropriate sequence for the activities.

STIMULUS ATTRIBUTES ) RESPONSE ATTRIBUTES
- 7 %

1. The stimulus will describe a classroom 1. The examinee will be presented with
situation and state a general objective four alternate activities. The ‘
for which activities are to be selected correct alternative, according to the
or developed and sequenced. question and based on the concepts

2. The task specified in the stimulus may presented in the Specification Sup-
be to identify the activity which should plement or in the four alternative
be first in the sequence or to identify sequences, is (a) properly first‘*in
the best sequence among alternative series the .sequence or (b) the most appro-
of activities. priate sequence: .

2. The incorrect alternatives will be
activities which, because of their
complexity, specificity, or chrono-
logical order, would be presented
later, or sequences whose activities
are in inappropriate order.

P Specification Supplement:
' v, VI
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: Competency 12
\ Subskill a
Item No.

(If more than one
item for subskill)

1TEM ;SPECIFICATION
;Statement

Competency: Establish rapport with stu&ents in the classroom by using verbal and/or
visual motivational devices

4
£

Subskill: Secure /£the attention of sfuden:s through appropriate techniques

cnmm DESCRIPTION/RATIONALE

Asked to identify from four alternatives an appropriate technique for securing atteantion,
the examinee will choose the technique which has been found to be the best of the four
to create a positive learning climate (see Specification Supplement I, VI). For certain
situations, the task may be to identify an inappropriate technique.

}

STIMULUS ATTRIBUT%S RESPONSE ATTRIBUTES

The siimulus will ask the examinee to 1. The correct response will usually be
identify an appropriate or gn inappro- a technique which does not disrupt
priate technique for getting the atten- the class or which helps to create
tion of students. a positive learning climate; if an

inappropriate technique is to be iden~
tified, the inappropriate technique
will be selected from inappropriate
techniques sometimes employed (see
Specification Supplement, VI C.1).

2. The three distractors for appro-
priate technigues will give tech-
niques which are disruptive to the
class, are ineffective, or create
unpleasant feelings on the part of
the students; 1if the task is tn idenr
tify an inappropriate technique, the
distractors will illustrate appro-
priate techniques.

Specification Supplement:
1; VI.C
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. , Competency 12
- Subskill
Item No.

(1f more than one

item for subskill)

ITEM SPECIFICATION
Statement

Competency: Establish rapport with students in the classroom by using verbal and/or
visual motivational devices

Subskill: Relate instructional objectives and activities to interests, capabilities,
and experiences of students ' '

GENERAL DESCRIPTION/RATIONALE

' Given the charge of establishing rapport with students, the examinee will choose from
four alternatives the activity which relates to the interests, capabilities, and/ox
experiences of students.

1 eSS

o '

!
STIMULU# ATTRIBUTES RESPONSE ATTRIBUTES
The stimulus will give a situation or 1. The correct response will indicate
pose the task of establishing rapport the examinee's awareness that re-
with students and/or mptivating students lating to students' interests, ca-
to learn. pabilities, or experiences.is gn

important technique (or technidues)
for establishing rapport and mgtivat-
ing students to learn. }

2. The distractors will be factors which
would bave little or no influence
upon establishingkrapport or would
have an adverse e¥fect upon students'’
trust in each other and t@g teacher.

Specification Supplement:
I1; V; VI
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COAﬁ;tency 12

Subskill C
Item No.

(If more than one
item for subskill)

ITEM SPECIFICATION

. ' Statement

Conpetgncy: Establish rapport with students in the classroom by using verbal and/or

visual mutivational devices

_Subekill: | Inform students about objectives, subsequent learning tasks, and perfor—

, aance expectations

GENERAL DESCRIPTION/RATIONALE

Given optious concerning the disposition of lesson plans which include objectives,
learning tasks, and performance expectations, the examinee will recognize that, to
maxirize student learning, students should be informed of the plans.

STIMULUS ATTRIBUTES

1. The stimulus will call for a decision about 1.
vhat the teacher should do with lesson plans,
including objectives, learning tasks, and
performance expectations after the plans
are formulated,

2. The stimulus passage may be situational 2.
or may be a direct question.

-

by
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RESPONSE ATTRIBUTES

The correct response will indicate
that the objectives, planned learn-
ing tasks, and performance expecta-
tions are to be shared with students
before instruction begins.

Other options will be erroneous
suggestions of alternative actions.

Specification Supplement:
I1T; Vv; VI



Competency CL 12
Subskill S e
Itenm No.

(If more than one

item for subskill) =~

ITEM SPECIFICATION
Statenment

Competency: Establish rapport with students in the classroom by using verbal and/or
- wvisual motivational devices \

Subskill: Aiter instructional strategies during learning activities based on
student responses and other factors '

GENERAL DESCRIPTION/RATIONALE “

A situation calling for an alteration of instructional strategy will be posed. Among
possible categories of situation are: ,

1. Loss of interest -

2. Responses or questions betraying non—conptehension

5. Obvious fallure to have done assigned preparation

4. Fatigue or stress

5. Fear of trying the requisite activity

.6. Spark of interest in # related student-suggested avenue of exploration

Given the situation and a set of alternative procedures, the examinee will select the" |
procedure which constitutes an appropriate alteration of strategy.

L

)

The stimulus will present a situation 1. The examinee will choose from four

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

which calls for a change of instructional alternatives the strategy which
strategy due to student responses or best fits the gived situation.

other factors. 2. The distractors will indicate changes
. in instructional strategy which axe
inappropriate for the situatiom. +,

. .
. ‘:;'

Specification Supplement. N
I111; VI

- : gy
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.+ Competency 12
‘ Subskill
Item No,
(If more than one
item for subskill)

ITEM SPECIFICATION

Statement
Competency: Establish rapport with students in the classroom by using verbal and/or »
visual motivational devices
Subskill: Use reinforcement techniques to assist in student motivation

CENERAL DESCRIPTION/RATTONALE

The situation described will be one in which rapport, attention, motivation, and leam-
* ing are sought. Any of the first three may have been temporarily lost, or the effort
may be to increase rapport and consequent effects.” The scenario may be designed to put
the emphasis on either behavior change techniques.or on the introduction of new situa-
-~ tions in which to apply a partially mastered skill or concept, thereby generating
stronger rapport and motivation.

L

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

1. The stimulus will present a situation in
which a reinforcement technique is called
for in order to strengthen rapport and ‘
bring on its faverable consequences. a.

The correct option will embody two
general conceptions of reinforce-

sent: . .
Behavior is a £unction of its

The stimulus will present elements which
should enable the examinee to diagnose
the situation and determine the need

for reinforcement. .

The examinee will be asked to select
from the choices afforded the appro-
priate technique or procedure to imple-
ment principles of w‘aforcement.
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b.

consequences.
Reinforcement is essentially
comprised of'permitting addi-
tional practice of the skill
or kiowledge.

Specification Supplement:

I;

I1: VI
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Competency 12
+ Subskill h

Item No.

{If more than one

item for subskill)

-

4

ITEM SPECIFICATION
. '
. ¥ : : - Statement

Competency: Establish rapport with students in the classroom by u+ring verbal and/or
visual motivational devices

Subskill: Use media to secure interest and maintain attention

-

H— —
~  GENERAL ﬁESCRI??ION/RAIIONALE -

Civen a situation in which a film or another form of media is used to secure and maintain
-attention during indtruction, the examinee will recognize important actions to take in
the.use of™media to insure optimal benefit to the students. ; '

’ -

v
»

STIMULUS ATTRIBUTES o . RESPONSE ATTRIBUTES
1. The stimulus will describe a situation ° 1. The correct response will be one of
in which media is being used to intro- . the practices 1isted in the Specifi-
duce a unit of instyydtion orxr to aid . cation Supplement (VI C.6). .
in attaining an.objective of the unit. 2. The distrgctors will be statements
2. The stimulus will ask the examinecato ' " of teacher behavior which do not
identify an important practice whifth. enhance the.-educational value of
will enhance the use of the“media. ‘ the use of media. .
: o . §pec1f1cation Suppiemeht:
' - b » VI C.6
¥
> .
" N~
¥
A .
’?’)
A
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. ‘ Competency 13
‘ Subskill a

Item No.

- (If more than one

item for subskill)

.
‘ -
.
' v
-
- -
o M -
O

ITEM SPECIFICATION

w

Statement

..
14

COEQetency: Present directions for carrying out an instructional activity

Subskill: Select appropriate means for praseniing ditecti&hs

-

) . GENERAL DESCRIPTION/RATIONALE "
Given an instructional situatién, the examinee will select, from four alternative méans .
of presenting directions, the means most appropriate (most consistent with the instruc-
tional task and method of instxuction to fpllow) for the situationm.

’ STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

1. The stimulus will present an instruc- 1. The correct response will be the

tional situation in which a teacher is means which is mogt appropriate
* to give directions. for the given sffiation (see Spec~

2. The question posed in the stimulus will ification Sypplement, VI C.2).
ask which means for presenting direc- 2. The distractors will be alternative .
tions .is mosr‘ appropriate for the given , means of presenting directions which
situation. L clearly are not the most appropriate .

3. The stimulus attribates will include a for the given situationm. !
description 9f any or all of the fol-
lowing: the instrsctional environment, Specification Supplement:
the place, the age or educational level Vi C.2

of the learnex(s).
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L } Competency 13
Subskill e g
Item No. ‘
. (If more than one .
‘ item for subskill)

ITER SPECIFICATION
Statement ’
'COmpetency: Present directions for carrying out an instructional activity

Subskill: Identify materials for a learning activity and explain their use

GENERAL DESCRIPTION/RATIONALE

Given an instructional situation in which new materials are to be used, the examinee

will identify appropriate meamns for introducing the materials and explaining their .
use to the learners. In addition, the examinee may be asked to identify appropriate .
teaching practices with regard to the introduction of new mtegials. /

STIMULUS ATTRIBUTES RESPONSE ATTRIBUIES

The stimulus passage will present the 1. The correct response will indicate

task of identifying the action a the means to explain the use of the

teacher should take when introducing new materials. -

materials for a learning activity. In 2. The incorrect alternatives will

so doing, the stimulus passage should describe other actions which are

set the stage for the response which either inappropriate or are ir-

is essentially to.clarfify use of the . ‘relevant to the issue.

materials, |
Specification Supplement: -
v, VI .

. Jg.‘ 7. “l
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Competency 14
Subskilt” a
Item No«

(If more than one

item for subskill) ~

ITEM SPECIFICATION
. B Statement

Competency: Construct or assemble a classioom test to measure student performance
according ta criteria based ‘upon objectives

@
Subskill: Identify uses of basic types of classroom tests and assessment techniques

GENERAL DESCRIPTION/RATIONALE

Civen the name of a basic type of classroom test or assessment technique, the examinee
will identify from four alternatives the appropriate use of the type or technique named.

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

1. The stimulus will identify a basic type 1, The examinee will select from four
of classroom test or assessment tech- alternatives the one which
nique. A list of types of tests and describes the most appropriate use
assessment techniques is given in the of the type of test or assessment

. . Specification Supplement (IIXI A.1). technique named in stimulus.

2. The problem posed in the stimulus pas- 2. The distractors will describe uses
sage will beto select the statement for tests other than the type of
which describes the most appropriate test named. ’
use of the type of test or assessment . -
technique named. . Specification Supplement:

TIII A.1
Q * 68
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Competency 14
Subskill b
Item No.

(1f more than one

item for subskill)

ITEM SPECIFICATION

Statement
Competency: Construct or assemble a classroom test to measure student performance
according to criteria based upon objectives

Subskill: Identify appropriate uses of norm-refereaced and criterion-referenced
. testing

Y -

GENERAL DESCRIPTION/RATIONALE

Given a description of a classroom situation in which a variety of types of assessment
are needed, the examinee will identify those assessment needs which are best addressed
by either critesion-referenced or norm-raferenced tests, as specified. :

e

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
o .
1. The situation described will list at 1. Options will be various statements
least three types of assessment needs, of assessment needs.
at least one of which requires criterion- 2. The correct response will be the °
referenced techniques and one of which assessment need which fits the
requires norm-referenced techniques. question asked.
2. The question will ask which of these
) needs can be best met by criterion- Specification Supplement:
' referenced techniques, or it will ask IITI A

which needs can best be met by norm-
referenced techniques.




Competency 14
Subskill c +
v Item No.
- (If wore than one
item for subskill)

ITEM SPECIFICATION
Statement

Competency: Construct or assemble a classroom test to measure student performance
according to criteria based upon objectives -

- Subskill: Given an objective, specify knowledge and skills t> be assessed

GENERAL DESCRIPTION/RATIONALE
[ 3
Given a situation in which the teacher is to plan for the assessment of a unit of
study, the examinee will recognize that analysis of objectives into their component
. knowledge and skills 1s a necessary first step in the test construction process.

STIMULUS ATTRIBUTES ' RESPONSE ATTRIBUTES
1. The stimulus passage will (a) give a 1. The correct response will indicate
situation in which a teacher is planning that analyzing objectives into
to assess attainment of a stated objec- their component parts is necessary -,
tive or objectives or (b) pose the task before item writing begins.
directly. 2., The distractors will describe actions
2. 'The task posed in the stimulus is to which might logically follow at a
identify the next task in-the process later time in the process of test
of test construction as that of identify- construction or which are not re~-
ing the knowledge and skills components lated to the assessment processes.

of the objective.

Specification Supplement:
I11; V
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Competency 14
- Subskill d
Item No, :
(If more than‘one
{tem gor subskill)

ITEM SPECIFIC 'TION
Statement

Competency: Construct or assemble a classyroom test to measure student performance
according to criteria based upon ohjectives

Subskill: Select appropriate techniques to evaluate mastery of an objective

Y
GENERAL DESCRIPTION/RATIONALE
GCiven a behavioral objective, the examinee will select from a list of alternatives
the most appropriate tachnique for the situation.
STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
The stimulus will contain the objective The response will consist of the names '
whose mastery is to be assessed. of commonly used assessment techniques.

The names of the tests or techniques
will be taken {rom the list in the
Specification Supplement.

Specification Supplement:.
III A.1, 2
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Competency 14
Subskill e
Item No.

(If more than one

item for subskill)

ITEM SPECIFICATION

Statement

)“

Competency: Construct or assemble a classroom test to measure student performance
according to criteria based upon objectives

Subskill: Determine limitations, constraints, and requirements for administeiing
tests

GENERAL DESCRIPTION/RATIONALE

Given a description of a testing situation which includes (1) aspects of the physical
environment, (2) characteristics of the students at the time of testing, and (3) pos-
sible violations of required testing procedures, the examinee will respond to a
question identifying limitations and violations of required testing procedures which
interfere with students’ test performance.

' S

STIMULUS ATTRIBUTES . RESPONSE ATTRIBUTES
1. The stimulus passage will provide a de- 1. The examinee will select from four
scription of a testing situation which < alternatives the statement of the
" will include®(a) the physical setting condition which may interfere with
for the testing, (b) characteristics of optimal test performance. - .
the students at the time of testing, , .
and {c) some aspects of recommended pro- 2. The distractors will be statements
cedures for administering standarized concerning factors which are ir-
tests. relevant to optimal test perfor-
2. Following the descriptive passage, the mance.
items will pose the task of identifying :
unfavorable factors in the testing Specification Supplement:
situation associated with one of the 111 ’
three possible limiting areas mentioned

above.
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Competency 14

Subskill £ .
Item No.
(1f mpr%fthan one
item for subskill) 1
ITEM SPECIFICATION
( Statement
Competency: Construct or assemble a classroom test to measure student performance

according to criteria based upon objectives

Subskill: Construct and identify test items and tasks that evaluate mastery of
an objective

Sub-subskill: ' Use accepted test construction practices for constructing different
types of test items: (a) true-false, (b) short answer/completion,
(¢) matching, (d) multiple~choice, (e) essay

GENERAL DESCRIPTION/RATIONALE

Given a specific item type, the examinee will recognize one important rule for con~
struction of that item type. ’

v

STIMULUS ATTRIBUTES BESPONSEFQETRIBUTES
The stimulus will ask the examinee to 1. The correct response will conform
identify one important rule for construc- _to test construction practices
tion of a specitic item type. The types recommended by measuremcnt text-
are: books.
2. The distractors will be errors com-

a. true-false monly ‘made in test constructionm.’

b. short answer/completion

¢. matching . Specification Supplement:

d. multiple-choice III A.2

e. essay

ol
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Competency 14
Subskill

Item No.

(If more than one
item for subskill) 2

ITEM SPECIFICATION

Statement
Competency: Construct or assemble a classroom test to measure student performance
*  according to eriteria based upm objectives
Subskill: Construct and identify test items and tasks that evaluate mastery of
an objective %

Sub-subskill: Select item type which best measures mastery of a particular objective

GENERAL DESCRIPTION/RATIONALE

! Give. a situation in which a teacher seeks to assess mastery of a stated kind of ob-
Jective, the examinee will select from a set of item types that item type best suited
to the objective.

STIMULUS ATTRIBUTES ‘ RESPONSE ATTRIBUTES

The stimulus will include a statement of the ob- 1. The choices will be among item

jective, either generic or specific, such that. types commonly used on classroom

will provide the examinee with the necessary tests. ]

cues to first identify the type of objective and 2. The correct choice will be clearly

then reason out the suitable item type. more appropriate for the given ob-
jective than will the other alter-
natives.

3. The distractors will be item types
clearly less appropriate for the
given situation.

Specification Supplement:
I11; V
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Competency 14
Subskill £
Item No.

(1f more than one

item for subskill) 3

k)

ITEM SPECIFICATION
Statement -

Competency: Construct ‘or assemble a classroom test to measure student performsnce
according to criteria based upon objectives

Subskill: Construct and identify test items and tasks that evaluate mastery of
an objective

Sub-subskill: Identify accepted rules for éonst:uction of non~test measures for
assessing mastery of an objective: (a) checklist, (b) rating scales,
(c) anecdotal records, (d) rating of student products

~—

Given statements concerning the construction of a non-test assessment technique, the
examinee will select the statement which defines a recommended procedure for construct-
ing objective measures of the given type.

CENERAL DESCRIPTION/RATIONALE

{ |

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

1. The statement will specify the type of 1. The "correct procedures” will be
assessment procedure tp be 'used. ' consistent with recommendations

2. The stem will ask the examinee to choose , in measurement textbooks. They
the action that will help assure accu- will be similar to, but not neces-
rate assessnent according to the proce- . sarily the same as, those given
'dure specified, i.e., checklist, rating in the Specification Supplement
scales, anecdotal records, ratiug of (III A.2).
student products. 2. The distractors will be clear

violations of the correct proce-
dures or will be procedures which
are irrelevant to the task.

' Specification Supplement:
IIT A.2
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Competency : 14

D

Subskill g
Item No.

(I1f more than one
item for subskill)

TTEM SPECIFICATION
Statement

Competency: Construct or assemble a classroom test to measure student performance
" according to criteria based upon vbjectives '

Subskill: Identify criteria for ~tandards of performance

GENERAL DESCRIPTION/RATIONALE

Given (a) that a teacher has established an objective or a set of objectives, the
exaninee will recognize the appropriate criterion for ascertaining adequate perfor-
mance on that/those objective(s), or given (b) the assumed task of assigning letter
grades to a class in which criterion-referenced testing has been used, the examinee will
recognize degree of attainment of objectives as the basis for assigning the grades or
teacher judgement as the determinant of standards of perfurmance.

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
1. The item will present a situation in 1. The correct alternative will be &
which a teacher has the task of: (a) statement indicating a recognition
assigning letter grades, or (b) setting that: (a) letter grades represent
performance standards. an evaluation of performance and

reflect the teacher’s interpreta-
tion of the data available to him
or her, and (b) standards are set
by teacher judgement.

2. Distractors will be erroneous state-
ments. The incorract statements
will be:

(1) normative criteria if data are
criterion-referenced

(2) criterion-referenced if all

g data are normative

(3) rejection of ‘the need for
determining grades

(4) assumption of a simple, "known"
percentage that must be cor-

R rect
(5) use of a simple narrative
comparison
(6) rejection of the need to set
standards
8 3 Specification Supplement:
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. . Competency 14

‘ ’ , " Subskill i
Item No. .

(1f more than one

item for subskill)

ITEM SPECIFICATICN
Statement

Competencyi Construct or assemble a classroom test to measrre student performance
according to criteria based upon objectives

Subskill: Evaluate and/or revise tests on the basis of validity, reliab@iity énd
. ~ student responses '

GENERAL DESCRIPTION/RATIONALE
. . A} .
Given the responses of the studefts to a teacher-made test, the examinee will identify
appropriate techniques and procedures of examining the validity or reliability of the
test or the meaning and/or implication of tHe student responses, or will recognize
appropriate reasons for and/or processes of revising the test.

#

STIMULUS ATTRIBU‘ES .. ' - RESPONSE ATTRIBUTES
1. The minimum given will be that the 1. The correct alternative %ill be the
teacher has administered a specified ° appropriste choice for the issue
' kind of test and has scored it. selected as the basis for the item,
2. Depending upon the specified intent for The choice may be a reason, a tech-
the {tem which the item writer is pre- . nique, a process, 3 step or proce-
paring, additional possible givens may ' dure, a level, an implication or ait
oe: (a) student responses to stem are interpretation. »
available, (b) split-half scoring al- 2. The distractors will be plausible
ready accomplished, (c) a reliability but inappropriate (or distinctly
coefficient, (4) mean score of the class, less appropriate) reasons, tech-
(e) standard deviation, (f) range of niques, etc.
scores, (g) priar judgement, by the
teacher, of the degree of each individ- Specification Supplement:
ual's knowledge in comparison te that of 1 04 |

his peers, (h) intent for use of the ' . ‘
data, (1) number of items per testing

oblective andf/or number of items right

(and wrong) per selected objective,

{j) distAibution of choices among cor-

rect alternatives and the distractors.

X
» .
——
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. Competency 15 '
L ' Subskill 5
0 Item No. &
‘ (If more than one .
) v . dtem for subskill)
f B
AN

ITEM SPECIFICATION

Statement
Competency: - Establish a_seh‘of clagsroom routines and procedures- for utilization and
care of materials,

.

Subskill: | Determine the t}pehsnd anohnd of materials necessary to complete class-
) Toom assignments ’ *

LY

GENERAL DESCRIPTION/RATIONALE

Given the purpose and nature of a classroom assignment, the characteristics of the
students involved, and the context of the teaching-learning process for the class,
the examinee will be gequired to select the appropriate variables necessary for deter- -
mining the type and glhount of materials for completing the described assigndent.

The item deals with the teacher's ability to determine the type and/or the amqunt of

* materials needed to complete the classroom assignment. In order to do-this, the teacher
mugt -know (a) what is to be taught, how to carry out”the teaching asgignment, and the
scope aad sequence of the teaching content; (b) the materials which will best support,
‘gomplemenf and/or enhance the teaching-learning situatiew; and (c) class €ize(s), level(s)
of student sophistication, the students' specific needs, aqd the location where assign-
ments are to be completed (individual desks, learning centers, home, etc.).

N

i

A

-

f STIMULUS ATTRIBUTES ' ° . ' - ~* RESPONSE ATTRIBUTES
. . ' I T .

1. . The stimulus scenagio of gpproxiqg;g}y 1. The correct response will require
eighty words will giye the nature of the examinee to have an in-depth.
the class (age of the“students,’ level knowledge of the teaching-learniag
of sophistication, range of abilities); process in order to select an ap-
the nature of the learning experience . _propriate group of variables to~
(content, mode of presentation, type C reach the goal or carry out the
of assignment); and general informatioh assignment given in the stimulus
about tne school/community pepulation. situation,

The examinee will be required to select 2. The distractors may contain (a) a
the appropriate variable{s) necessary mixture of variables and materials,”’
for adequate planning of learning experi- (b) variables which would not apply
. ences. . to the particular situation, (c)

?, The examinee will be asked by the stimu- " only goals and objectives, or (d)
lus to select from four or five choices characteristics of materials to be
of variables the ones most appropriate used rather than variables..

f.r the stimulus situation. 5
) R Specification Supplement: .
IV
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Competency 13

' Subskill L. e

) - Itm NQ- .

. : . ) (If moxe t one ,
' item for subfkill) -

N/

: ITEM SPECIFICATION

»

Statement ..

Competency: Establish a.set of classroom routines and procedures for utilization and
care of materisls '
Subskill: Organize an effecfive system for placeuenﬁ and distribution of siiterials

in the classroom '’
‘v
Ji

CENERAL DESCREPTIGN/RATIONALE

Given descriptions of a classroom environment and studeqﬁs' characteristics and of the
specific teaching procedures expected to be utilized by a teacher, the examinee will
draw upon understanding -of those variables as they affect the teaching-learning situa-
tion (in .positive or negative ways) in order (a) to select.a suitable system for the
described situation, (b) to evaluate the existing conditions, or (c) to select-a man-
agement system to control students' activities in the described situation. The focus
may be on floor plans and arrangement of fumiture and storage areas, on special faciH-
ties within or outside of the classroom, on management procedures to effect best use °
of space and materials, and/or on interrelationships among those variables.

~

- * Teachers' abilities to plan and use available space best suited for the classroom,
students, and teaching- purposes are a very important factor in this item. The more
familiar teachers are with the best practices for material storage, distributiom, and
use, -the more able they are to make good use of the materials. Application of good
practices should benefit students directly in their learning. An optimum, effective

. system of storage and distribution facilitates teacher and student effectiveness and’
+efficiency. The teacher must incorporate knowledge of principles \of room arrangement,
traffic lanes, accessibility, safety, proximity to action, ete. eny’ the teachur
must consider the influence of such understanding on facilitating teaching and learning.

-~ -~

STIMULUS ATTRIBUTES 1 " RESPONSE ATTRIBUTES

-~ , ‘ 1».
1. The stimulus scenario of approximately 1. Responses may be either (a) a.Lerbal
100 words will give a aescription of the - or pictorial explanation'hf‘a plan
. environment ‘e.g., space, materials stor- for arranging a classroom, (b) an
age, student population) and a descrip- evaluation and/or recommendation -
tion of the teaching procedures/goals of a described situation, or (c) a
_of a teacher with s statement of the con- management system. « .
ditions that the examinee should take in- 2. The correct response will be the
to conslderation. ' option which is appropriate for the
2. The stimulus will require the examinee to described situation. ‘
select from among four or five choices " 3. The distractors will be (a) a state-
(a) a suitable plan for rearranging a ment and/or floorplan or evaluation
classroom, (b) an accurate evhluatioh of or management plan that gives no
o '
£1{U:‘ _ . 79 . .
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the situation, or {c) s management
system suitable for the described
situation. '

P Uy N

consideration to traffic pattemns
and principles of room arrange-
ment; (b) ‘a floorplan inappropri-
ate for the class size, age level,
and/or preferred teaching proce~
dures or an- evaluation that dis-
regards basic principles, or a
management system unsuitable for.
the described situation or a com-
bination of unsuitable variables;
or (c) a good choice of one vari-~
able and poor choices of others.

Specification Supplement:
I; 1v; VI



Competency:

. Subskill:

Competency 15
Subskill e
Item No.

(1f more than one
item for subskill)

" ITEM SPECLFICATION

Statement
care of materials

affect learning

Establish a set of classroom routines and p+ocedures for utilization and

Idenfify phyaical'elemencs and axrangements in the classroom that directly

L]

C B

GENERAL DESCRIPTION/RATIONALE

Given a description pof (a) the physical elements in a classroom setting and/ox (b) a

classroom incident with visual or verbal depictions of the conditions in the setting,
. the examinee will demonstrate understanding of the positive or negative influences of
the physical environment of the classroom (e.g., size of room, floor covering, furni-
ture, temperature, lighting, storage areas, access to materials, work spaces, etc.)
on the teaching-learning process.

Well-organized classrooms with equipment and supplies conducive tr student involve-

ment enhance a positive teaching-learning situation. Disorganized or poorly equipped
rooms may foster negative attitudes towatd school and leamning. Resourceful teachers
can do much with little to make classrooms attractive and welcoming. They can arrange

materials and equipment in ways to permit both quiet and noisy activities and both
individual and large-group involvements.

STI ‘ULUS ATTRIBUTES

RESPONSE ATTRIBUTES

-

1. The stimulus scenario of approxima' iy 1. The correct response will require
eighty words may provide a description the examrinee to select the verbal
of (a) a classroom setting in which phys~ description or pictoxial plan most
ical elements {such as space dimensions, likely to show that phisical ele-
storage areas, shelves, sink, books and .ments and/or arrangements dxe in-
materials, and seating arrangements) are fluencing the teaching-leavaing pro-
specifically explained {(or visually pre- cess in a-positive or negative way.
sented) and/or (b) a classroom Incident 2. The distractors may contain {(d) a
(positive or negative) with visual or very vague description of physical
verbal depictions of conditions of the elements and arrangements, pre-
setting. - cluding any conclusion about in-

2. The stimulus will require the examinee fluences on che teaching-learning

to select from among four or five op-

tions the one that best demonstrates
awareness vf the positive or negative
influences of physical elements in the
classroom on the teaching-learning process.

# P 81 . 88 .

process; (b) student factors rather
than physical elements or arrange-
ments, ‘which are ignored; (c) teach-
er's behavior with or without de-
scriptions of pertinent physical
factors; (d) physical elements,

»



© 82

89.

classroom activities, and students’
behavior; or (e) too few or too
many variables to be of any use in
the identification of possible
influences on the teaching-learning
process. ~ '

&

Specification Supplement:
I; VI

o
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Competency 15
Subskill
Item No.
(If more than one
item for subskill)

-~

. LTEM SPECIFICATION

Statement
Competency: Establish a set of classroom routines and procedures for utilization and
care of materials
Subskill: Involve students in developing routines and procedures for physical move-

ment in the claasyoom

-

-

GENERAL DESCRIPTION/RATIONALE

Given a description of (a) a potentially dangerous classroom arxangement for students'
moving to various work/materials areas with rules and arrangements requiring students’
input or (b) a classroom incident or problems created by the factors described in (a),
the examinee will be required to recognize the need for both safety precautions and ap-
plication of principles of teacher-student planning to enhance acceptable student

. behavior.

This item 1s concerned with
of materials and equipment.

(/éstablished, uncluttered traffic lanes in t
mo

vement alo~
ensuing damage to materials.

A N

these lanes.

P4

movement in the classroom and its effect on safety and care
The examinee is expected .to understand the importance of

he classroom and control of the students'
Established rules can prevent confusion, crowding,
The teacher's involvement of students in development and

and

testing appropriate traffic lanes will encourage student observance of the rules and
lanes.,

-

2.

3.

STIMULUS ATTRIBUTES

The stimulus may be a direct question
or a scenario of 50 to 100 words that
focusseés on classroom situations which
are dangerous (or potentially so) be-
cause students have not been involved
in establishing rougjnes and proce-
dures to avoid problems.

The stimulus may be verbal, pictor-
ial, or a combination of the two.

The stimulus may describe/illustrate
guch elements as' (a) equipment that
may be damaged or may hurt students;
(b) disruptions to learning caused by
passage of students (to acquire materials
or turn in work, for example); {(c) '
crowding into an area,

83

90

RESPONSE ATTRIBUTES

The correct response will require
the examinee to recognize why and
how students should be involved

in developing routines and pro-
cedures for movement in the class-
room. The correc’ option may dem-
onstrate that students did not
understand and/or appreciate the
need for a procedure or routine or
that the teacher did not involve
students in the decisions. The

“correct option will incorporate

provisions for involving students
in deciding procedures and rou-
tines. _

The distractors will iacorporate



disrupting learning, or creating one or all of the following:

a safety hazard; (d) breakage (a) inaccurate-analysis of

or damage (real or potential) of - situations; (b) no involvement
" materials, equipment, or facili- ~ of gstudents in decision-making

ties; and/or (e) improper arrange- ' processes; (c) teacher's fail-

ments due to lack of teacher under- ure to recognize the need to

standing of students' needs. involve students; (d) incorrect
. or idappropriate procedures for
involving students in decision-
. making: and (e) inappropriate
procedures to fit the described
circumstances.

Specification Supplement:
I




Competency 15
Subskill 8

Item No.
. : (If more than one
item for subskill)

ITEM SPECIFICATION
Statement

Competency: Establish a set of clessroom routines and'procedu:es for utilization and
g care of materials

Subskill: Arrange classroom furniture and equipment to accommodate selected teach-
ing strategies é . ’

GENERAL DESCRIPTION/RATIONALE

¥ ’

Given a description (a) of an instructional approach (teaching strategy, curriculum
design and techniques used, activity having special techniques or procedures) used by
a teacher or (b) of thé classroom setting (physical arrangement of furniture, storage
of materials, and/or special work,areas) used by the teacher, the examinee will be
required to understand the relatitnship of teaching strategies to room arrangement
and to match a suitable strategy (or recognize an unsuitable strategy) with a class-
room setting of an appropriate type.

This item deals with the principleé of having a classroom oxganized to implement a
teaching strategy in the best way possible. Strategies may be quite diverse, such as
straight lecture, learning centers, interest corners, independent study, audio-visual
programs, or a combination of these or other approaches. The examinee will draw upon
understanding of the use of space as it will vary with different strategies and of
suitable room arrangements for specific strategies. Also, the examinee may be ex-
pected to recognize whether or not routines and procedurus for use and care of mate-
rials to support the strategies are planned or are appropriate.

. STIMULUS ATTRIBUTES ‘ RESPONSE ATTRIBUTES
1. The stimulus may be a scenario of fifty 1. The correct response will be the
to eighty words or a pictorial view of most suitable room furniture and
a classroom arrangement. equipment arrangement to facil-
2. The stimulus will describe an instruc- itaﬂ; a specific teaching strategy
tional approach (teaching strategies or or vice versa.
activities) or a classroom setting (room 2. The distractors may include state-
arrvangement) . _ A ments indicating (a) good under-
3. The stimulus will ask the examinee te standing of room furniture and
select from a group of four to five equipment arrangements but no under-’
options the one which is the best match standing of their influences on
of g teaching sttategf with a class- teaching strategies used; (b) good
room arrangement. teaching strategies but little

85 | 32




understanding of how room arrapge-
- : ments ¢an influence them; (c) class~
room furniture and equipment ar-
rangements matched to students'.
charactexistics but neglect of their
relationships to teaching strategies;
(d) complete disregard for room
furmniture and equipment and its
influence on teaching strategies.

- " Specification Supplement:
I; VI »
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Competency:

Subskill:

Competency 15
Subskill h
Item ND.

(If more than ome

item for subskill)

ITEM SPECIFICATION

Statemeni

care of materials

can be anticipated

Establish a set of classroom routines and procedures for utilization and

g.

Identify approved procedures for movement of “students in emergencies that

.

GENERAL DESCRIPTION/RATIONALE

Given a description of a series of procedures or activities taking place in a classroom
or of emergency situations that might occur in schools (e.g., fire, tormado, flood,
bomb threat), the examinee will be required to draw upon understanding of emergengy
procedures anqlor safety rules related to the described situation. g

This item requires the examinee to recognize established procedures for the movement
of students in the event of predictable.emergencies.
routes for evacuation and designated positions for each class as well as plans for

safety and cover.
conduct drills carefully.

School policies indicate traffic

State laws require schools to plan for these emergencies and to
The examinee must have adequate understanding of the laws

and general procedures for implementing laws and insuring protection of students.

Y

STIMULUS ATTRIBUVES

The stimulus scenario of approximately
eighty words will describe a series of
procedures or activities and/or emergency
situations that might occur in schools
(e.g., fire, flood, tornado, or bomb
threat).

The stimulus will .sk the examinee to se-
lect from among four or five options the
one that gives the best action to take

in the event of emergency{ies) or the
safety rules applicable to predictable
emergencies.

87

RESPONSE ATTRIBUTES

The correct response will be the
best of four or five alternatives
that gives safety procedures or
safety rules related to a predict-
able emergency.

The.distractors may indicate (a) an
awareness of safety procedures but

incorrect application; (b) complete

misinterpretation of safety rules
fgf emergency movements of students;

"(t) complete ignorance of safety

rules for emergency movement of stu-
dents; or (d) student movement
strategies that increase rather than
reduce danger.

SpeEIYication Supplement:
I
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{
Competency 16
Subskill T a
Item No.
(If more than one
item for subskill)

ITEM SPECIFICATION

Statement
Competency: Formulate a standard for student behavior in the classroom '
| ' T

Subskill: Identify approved safety procedures and incorporate them into a
standard for student behavior in the classroom

' GENERAL DZSCRIPTION/RATIONALE
Given a description of any one of a number of potentially harmful situations (fire, bomb
threat, chemical leakage, tornmado, accident, maliclous acts, etc.), the examinee will
select from response options (a) the one which best describes desirable standards for
student behavior when faced with a specific threatening sitdation, or (b) the teacher .
response to a situation that best incorporates this knowledge for a given emergency.
The correct response should indicate a priority action and/or should describe model
behavior responses.
Since this is a ‘generic competency, no attempt will be made to test particular safety
hazards such as those found in certain vocationally oriented courses. General safety
problems and the procedures generally expected of teachers in protecting studeants,
their property, and the school-property should be incorporated within the teacher’s
standards for student behavior in the typical classroom. A standard describes the
desired behavior in response to a general or specific situation.

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

1. The stimulus will contain a scenario/in- 1. The correct response will be the

cident having up to eighty words. option describing the best action
2. The stimulus scenario will describe a which will not cause panic.

potentially harmful or dangerous situa- 2. The distractors may describe (a)

tion in the classroom, including rele- the correct action to bé& executed

vant and irrelevant data. in a panic~causing manner, or (b) a
3. The stimulus will ask the examinee to confusing or incorrect action with-

choose from among four or five options oul panic-causing fwplications.

the response tha{ is the best option '

for the given situation. Specification Supplement:

I
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Competency 16
Subskill b
Item No.
. (1f more than one
item for subskill) )

1TEM SPECIFICATION
Statement
Competency: Fatnuigte a standard, for student behavior in the classroom
Subskill: Identify and incorporate socially accepted noxms (such as mutual respect,

consideration of others, courtesy) ‘%to a standard for student behavior in
the classroom -

»

GENERAL DESCRIPTION/RATIONALE -

Given a critical classroom situation and four or five options containing altemate sets,
either rules and standards or teacher responses to the situation, the examinee will select
the correct response or the set of classrous standards wilch incorporates socially ac-
cepted norws (such as mutual respect, consideration, courtesy). .

it is given that these vlassroom standiards have been democratically established, and are
appropriate for the studeants’ soclal and ethnic backgrounds, their ages, and their inde-
. pendence level. Classroom standards include, but are mot limited to, (a) respecting
each other's property and rights, (b) being courteous and helpful, (c) discouraging ver-
bal and"physical abuse, (d) walking and moving abdut in an orderly fashionm, (e) using
good manners, and (f) being polite and tolerant. :

]

b

-

STIMULUS ATTRIBUTES ' RESPONSE ATTR{BUTES
1. The stimulus scenario may have up to 1. The correct response will identify
eighty words, a correct standard or norm or the
2. The stimulus statement describing the teacher behavior ich best incor-
situation will be anecdotal and ob- porates the norm(s). -
. jective. 2. The distractors may (a) identify a
3. The stimmlus scenario will present a standard ox norm mixed with con~-
situation involving such events as sequences, (b) descéribe isolated
students’ -violation of others' rights, behavior not contajned in a standard
verbal or physical abuse, lack of and its modificati¢n, (c) describe
courtesy, and/or threats. an option that is punitive (as if
4. The stimulus scenario will contain both the ‘teacher had b the offended
relevant and irrelevant data. . party), or (d) des¢ribe an inappro-
S. The stimulus will ask the examinee to priate standard or{norm.
select from among four or five options
the best solution to the situnationm. Specification Supplement:
1; II
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Competency * 16
. Subskill ' c

Item NO. .

(If more than one

item foxr subskill)

, ' ITEM SPECIFICATION

Statement

. . _
. Competency: Formulate a stanc .cd for student behavior in the classroom

Subskill: identify characteristics of the student population (such as age and
maturity) that ne:d fo be considered in formulating a standard for
student behavior in the classrocm

b4 —

GENERAL DESCRIPTION/RATIONALE

Gigen a description of a student population (age, maturity, achievement level, etc.) or
a set of standards, the examinee will be expected to know (a) which standards best fit
the particular population or {b) which student characteristics would agree with the
standard(s) described.

In setting standards for group behavior, the teacher should comsider the nature and
maturity level of the students and/or the sctandards operable in different situationms.

~ For this item, the examinee must recognize’standsrds which are approprxiate or inappropri-
ate for particular ages or stages and appropriate or inappropriate class norms for
particular groups br standazds and the corresponding student characteristics.

-

s

STIMULUS ATTRIBUTES ) | : , RESPONSE ATTRIBUTES

1. The stimulus . scenario of fifty to seventy~ 1.. The correct response will give (a)
five words will describe (a) a classroom appropriate standards to fit the.
and some of the standards operating in it described population or (b) the

/} or (b) the students in the classroom (age, student chaxracteristics to fit the
maturity levels, norms, etc.). Both rele- standard(s) described.

-vant and irrelevant uata may be included 2. The distractors will give igforma-
#n -the information. tion that is {a) a faulty percep-

2. The stimulus will ask the examinee to tion of the influence of students’
select from among four cr five responses ages, maturity levels, etc.,on
the one that indicates (s) the type of ' classroom standards or vice versa,
class the standards would apply to nr (b) (b) a misinterpretation of student
.the type of standards that would fit the characteristics and the specifit
class under consideration. standards or vice vers:, (c) a be~

havior modification technique rather
than a standard, or (d) inability to
understand the interrelationships of
standards and classroom norms.

Specification Supplement:
I; I




Coapetency 16
Subskill . d
e Item No. -
. M (If more than one
. ; item for subskill)
ITEM SPECIFICATION .

Statement
. Competency: Formulate a standazd fo§ student bébavior in the classroom

Subskill: Establish a realistic standard of Behavior that has potential for considtent
application .

-~
~

-+, GENRRAL DESCRIPTION/RATIONALE

Given a description of a classropm management situation, the examinee will -select the
option that describes a standard which can be applied consistently regardless of the
situation. -

The item should require the examinee to recognize that (a) certain model-type student
behaviors may be appropriate in ome setting, but not in another-—due to maturity of
students, nature of cbjectives, individual student's specific needs, etc.; (b) there
are situations which call for teacher modification of standards--emergencies, turmoil,
.etc.; (¢) certain ways of wording rules or the establishment of "unreasonable” rules
can cause overreactions from certain studencs, i.e., can inflame a raw situation;

(d) teachers should not threaten what they cannot fulfill; and (e) certain rules/stan-
dards might be stated that would block positive as well as negative student behavior and
thus hamper the achievement of other desired objectives. - .

STIMULYS ATTRIBUTES : RESPONSE ATTRIBUTES
1, The stimulus narrative may be as long as 1. ‘The correct response will cite ’
. 100 words. ’ either (a) a standard which may be
2. The stimulus problem will cite the occur- applied most comnsistentfy in re-
rence three or more times within a ghort sponse to similar incidénts or (b)
time span of a classroom incident invoiv- the teacher behavior in response to
ing failure of student(s) to meet teacher incidents of a similar nature which
requirenents. . has the most potential for consis-
3. The overall stimulus scenario-may combine tent application.
relevant and irrelevant gata. 2. The distractors may {a) centex .
4. The stimulus will ask the examinee to around a specific standard that can-
\ seleet from among four or five statements not be applied to the particular T
. the option that is most suitable for ap- * ineident, (b) cite behavioral rules
plication in situations of a similar B ‘rather than standards, (c) give a
nature. standard inappropriate to the problem '’

(for example, inappropriate age or
maturity lavel), or (d) give a stan-
dard that can be interpreted in
“various ways.

o . . Specification Supplement:
ERIC ~ 1; II




. " Competency 16
Subskill ' e
Item No.

(I1f hore than one
item for subskill)

* YTEM SPECIFICATIUN

Statement
Competency: Formulate a standard for student behavior in the classroom
. =
Subskill: Identify and incorporate state and local policies into a standard for
atudent behavior in the classroom. ,

. . GENERAL nsscmrnm/unoum . y

Given a description of a realistic classroom situation 2nd teacher response to behaviors
in classroom incidents, the examinee will identify teacher actions which are both ap-
propriate to the sivustions and conform to a state law.

This item will ascertain if the examinee has an. adejuate knowledge of the state laws
governing students' rights and teachers’ responsibilities conceming student behavior
in the classroom. The teacher should draw upon these laws to develop classtoom
standards. '

< ' <
-
STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
} ' .
.1. The stimulus scenario may have as many as 1. The correct response will be a teacher
, eighty words. _ action based on adequate knowledge of ~
" 2. The stimulus scenario will deal with sit- the state laws.
uations such as corporal punishment, sus-~ - 2, THe distractors may 1nd1cate (a) a
pension, expulsion, andlor commission of partial knowledge of the laws, (b)
a felony. a complete disregard for the laws, or
3. The stimulus will ask the examinee to (c) a mistaken interpretation of the
select from four or five teacher actions : laws,
or procedures the one which is not in <
violation of state and local laws. Specification Supplement: -

1
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. Competency ©17

Subskill * = ~ a
n ) Item No.
‘\\\ ) (If more than one
~— . item for subskill)
)
‘L ‘
\ "ITEM SPECIFICATION

Stitement .

Competency: Identify causes of claSSroom misbehavivr ard employ technique(s) for
correcting 1:

Subskill: Identify factors of the physical environment that affect student
behavior

L

. : \ GENERAL DESCRIPTION/BATIONALE

Givyen a description of a critical incident occurring within a classroom, and informa-
tion concerning the physical and educational enviromfient, the examinee should be able to
recognize either (1) physical environmental factors which are contrZbuting to the problem
* or (2) teacher response to the problen which best recognizes the influence of classroom
physical factors. .
The item should require recognition of factors from the school ami classroom -environ-
ment which can have a potentially positive or negative effect on student deportment.
It should also :zquire recognition of ways that the positive or negative aspects can be.
fostered.” The stimilus should require problem-solving behavior rather’ than mere recogni~ °
tion of factors that cause misbehavior. The examinee should respond to the stimulus
by a recognition of both positive and negative factors and of ways to reduce or correct
them within the constraints of a given situation. The item should be delimited to avoid
"focus on physical factors outside of the school.

o

STIMULUS ATTRIBUTES . < - RESPONSE ATTRIBUTES

1. The stimulus scenario/inéident may have 1. The correct response will be the one
as many as seventy-five words. based on the most likely cause and

the potertially best solution.
2. The stimulus scenario should describe : ’

(a) the situation in which students are 2. The distractors-may give (a) ir-
misbehaving, (b) ‘the classroom, and age " relevant cause and irrelevant .
and type of student, (c) the instruction~ * - . solufion, (b) irrelevant cause and
al activity or conditions, and/or (d) relevant solution, (c) possible
relevant and irrelevant data. cause and possible but incorrect

: solution, or (d) correct cause apd

3. The stimulus will ask the examinee to incorrect solution.
select from among four or five options.
the one that best identifies the causa- Specification Supplement:
tive factor(s) and the bift solution. . I; 11
93

Q " . ¢ . n.:;_ O O
, .



Competency:

Subskill:

Competency 17
Subskill, b
Item No. - -
(1f more than one

item for subskill)

ITEM SPECIFICATION

Statement

-,

correcting it

student behavior C e /

Identify causes of classroom misbehavior and employ technique(s) for

—~—N

Identify social and emotional characteristics of the teacher that affect

’

IS

GENERAL DESCRIPTION/RATIONALE

Given descriptions of classroom situations in which teacher bLehavior could be a cause of
student misbehavior, the examinee will select the option which (a) recognizes the nega-
tive teacher behavior or (b) is the best solution to the specific problem (one which
takes into consider tion the teacher’s recognition of his or her owr behavior in crea-
ting the situation). *

14

i.

" STIMULUS ATTRIBUTES

The stimulus scenario of approximately
eighty words wil | describe a school
situation delineating (a) a teacher's
behavior, reactions, general mood, and/or
feelings, such as positive or negative
attitude toward self, high or low self

.esteem, good or poor emotional adjust~

ment, happy or depressed state of mind,
consistency or incoasistency of behavior,
atc.;and (b) the students' dbehaviors.

The stimulus will ask the examinee to
select from among four or five statements
the one that best indicates {a) the
teacher’s social and emotional character-

istics and (b) the reflection aeen{in the

behavior of the students.

94

1.

b

*

RESPONSE ATTRIBUTES

Tne correct response will describe a
course of action which includes (a)
correct recognition of the influenc-
ing teacher behavior and its in-
fluence on students and (b) the best
solution to the stimulus situation.
The distractors will describe alter-
native courses of action which include
(a) incorvect identification of
social and/or emotional character-
istics of the teacher and correct
. pinpointing of resulting behavior,
(b) a single action rather than a
social and/or emotional characteristic
of the teacher and a resulting behavior,
(c) correct .social and/or emotional
characteristic of the teacher but’
incorrect recognition of student be-
havior resu!:ing from it, (d) wrong
analysis of the problem with incor-
rect social and emotional character-
istic and incorrect identification of
resulting behavior, or (e) identifica-
tion of a school policy rather than
social and/or emotional character-
istic(s) of the teacher.

Specification Supplement:
I; 1
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Competency:

Subskill:

Competency 17
Subskill c
Item No.

(If more than one

item for subskill)

ITEM SPECIFICATION

Statement

correcting it

that affect student hehavior

r
L]

-

Identify causes of classroom misbehavior and employ technique(s) for

Identify physical, social, and emotional characteristics of the student

GENERAL LESCRIPTION/RATIONALE .

Given a description of student behavior in a classroom situation, the examinee will be
expected to recognize (a) the physical, social, and emotional characteristics of- the
student{s) and how they affect student behavior in school and (b) teacher behaviors which
respond adequately to this knowledge.

The characteristics include but are not limited to the following:
weight, appearance, athletic ability, c

physical---size, height,

ation, poise, disfigurement, or handicaps;

social--—outgoing or withdrawn, friendly or antagonistic, in good or~poor spirits, skilled .
‘or unskilled, cooperative or uncooperative, accurate or inaccurate in recognizing roles,

awvare or unaware of good hygiene;

emotional~--shy or at ease happy or sad, pedceful or

angry, secure or insecure, affectionate or cold, joyful or fearful, well sdjusted or

anxious/jealous/envious.

The item is delimited to include only the influences these
behaviord have in the school setting, even though it is recognized that these character~
istics are part of ihe individual in and out of school. A

*

STIMULUS ATTRIBUTES

The stimulus scenario of fifty to eighty
words will describe a general schoo?
situation and student characteristics
(physical, social, and emotional).

Thé stimulus will require the examinee to
select from among four or five choices (a)
the description that best &xemplifies rec-

- ognition of the studgnt characteristic(s)

involved and the cohsequences of this in-
volvement or (b) the teacher response(s)
to the situation that best incorporates
understanding of these factors.

95

_RESPONSE ATTRIBUTES

The correct response will contain (a)
identification of the physical,

social, and/or emotiomal character-
istic(s) manifestgd by the student (s)
and their influence on behavior in
school or (b) teacher behavior(s)/
reaction(s) which best recognize .
these characteristics. d
The distractors may give (a) correct
identification but incorrect behavior
manifestation or correct teacher re-
sponse to such, (b) incorrect identi-
fication and incorrect behavior modifi-
cation or incorrect teacher recogni-
tion-response, (c) recognition of a

: | SN
O
M A"



( L e

consequence of the student(s)' moods
and emotions, {(d) contradictory
anulysis of student(s)' character-
istics and/or teacher behavior/
reaction to the situation, and/or
(e) a description of a teacher's
stereotyping in making selection

of choices of characteristics and
their influence on currect school
behavior.

Specification Supplement:
g § ~
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’ Competency 17
) Subskill d
- Item No.
. , k ’ | (If more than one ~

. item for subskill)

3 ITEM SPECIFICATION

. - Statement
Competgncy: Identify causes of classroom misbehavior and Employ technique(s) for
correcting it

Subskill: Identify ont-of-schooi factors that' affect studer: behavior

[§

GENERAL DESCRITTION/RATIONALE - 5.

Given a description of a classroom situation in which out-of-school factors may affect or
are affectirg classroom behavior of student(s), fhe examinee will choose the out-of-
school factors which may be influencing the student(s)' behavior and/or recognize the
most appropriate technique to solve or alleviate th situation.

Even though out-of=school factors are not under the, teacher's control, teachers eventually
have to cope with them as they affect student(s)' in-class and/or fn-school behavior.’
Some of these factors include, but are not limited to, the formative environment,: the
socio~emotional enviromment, extra-curricular-activities, social and spor*s events, etc.

s > - L ]

Fitd

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

1. The stimulus scenario of approximately 1. The correct response will give the
eighty words may provide either or both interfering out~-pf-school factor ~
of the following: -(a) a description =ausing the problen in the class-—
of events or conditions outside of the room and/or the most appropriate
school which should be considered by technique to solve or alleviate it.
the teacher in dealing with students; 2. The distractors may include (a) in-
(b) a clearly stated classrcoom problem, and out~-of-school.factors and also’
the cause or roots of which are to be an inappropriate technique for solv-
found in out-of-school factors or ing the problem, (b) a correct out-
events. of-school factor but an incorrect

2, The stimulus will require the exgminee to recognition of its influence on stu-
select from among four or|five choires dent(s)' behavior and also an in-

"~ (a) the potential cause of\problems or appropriate technique for solving
specific external causes of W -problem the problem, (d) a correct out-of-
and/or (b) the best teacher Behavior or school behavior with a technique to
intervention to solve or allgviate the correct it that may be inappropriate, -

or (e) an out-of-school factor influ-
encing a school policy rather than
student Behavior with a corrective
technique that does not apply.-

problem,

Specification Supplement
I1




Competency .
| Subskill s
. Item No. ,
(If more than one

item for subskill)

ITEM SPECIFICATION

' » ‘ - . —

Statement
Conpetency: Identify causes of classroom misbehavior and employ technique(s) for .
correcting it : - - .

Subskill: Identify aspects which affect student behavior

L 4

GENERAL DESCRIPTION/RATIONALE

Given a description of specific classtnom behavior which is directly related or
attributed to instructional procedures and/or techniques, the examinee will recognize .
the instructional gprocedures and technijues most likely to be responsible for the
situation, or given a description of a sittiation in which a technique is not working

and 1s causing misbehavior, the examinee will recognize the problem and select the

best solution or remedy. , . ) '

[y

STIMULUS. ATTRIBUTES RESPONSE ATTRIBUTES

L

The correct response will indicate
the examinee's recognition of (a)

* the ways instructional prccedures
and techniques can positively or
negatively influence the classroom
behavior of students and/or (b)

1. The stimulus scenario of up. to 100 1.
words should depict typical classroom
situations(s), either positive or
‘negative, which, among other factors,

- describe related instructional pro-
cedures or techniques which are

. appropriate or inappropriate.
2. The stimulus will require the
exaninee to select from among
four or five choices the one which
identifies the offending technique
or procedure or the option which
describes the teacher response to a
situation that best corrects the
. of fending procedure or technique,

98

procedures for correcting situations
which incorporate this recognition.
2.« The distractors may incorporate
causative factors which are inac-
rurate for the situation such as:
(a) teacher characteristirs, not
teaching technique, or student
\problem, not teacher problem; (b)
hysical factors in or out of the
\gng rather than teaching techniques§;
() student characteristics rather
than teaching techniques or proce-
dures; or (d) a discipline problem




"

99

not reldted to teach’in'g tech-
niques or procedures; or (e)
numerous possible causes of the
misbehavior, unrelated to the
described situation.

ﬁcificatim\ Supplement :
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* . e Competency ' 11
e , 5 . Subskill f
Item No.
/o . (If more than one

item for subskill)

ITEM SPECIFICATION
Statement
: B s .
Competency: ' Identify causes of classroom misbehavior and employ technique(s) for
correcting it

Subskill: Demonstrate effective techniques and strategles for managing student behavior

-

4

- . . ’
GENERAL DESCRIPTION/RATIONALE

Given 2 classroom situation which describes various types of inappropriate student be-
haviors, the examinee will select the option which describes the potentially most suitabie
: technique for correéting or avoiding the misbehavior. These stems shovld require knowl-
edge of various techniques and procedures for managing behavior and will draw upon
understandings of types of student discipline problems and the most suitable techniques/
procedures to control various types of such problems.
Managing student bghavior requires the teacher to know how to apply the principles of
behavior marcgement and control in situations such as, but not 1imited to, discipline,
positive and negative reinforcement, motivation, individualized instruction, and estab-
- 1ishment of positive attitudes toward learning. Teachers should be able to demonstrate
competency in selecting alternative management techniques which are appropriate to the
situation and which exemplifv understanding of teaching and learning theories.

4.‘:

STIMULUS ATTRIBUTES RESPONSE' ATTRIBUTES

1. The stimulus scenario of ‘approximately 1. The correct response will require
eighty words will describe a classroom that the examinee recognize the
situation which includes statements of problem and identify the behavior
individual, group, or class behavior management technique/procedure most
problems. suitable to control the situationm.

2. The stimulus will ask the examinee to These behavior management tech-
select from°among four or five choices niques/procedures may include behavior
the technique/procedure best suited to modification, modeling, individual-
control or solve the stimulus problem ization of instruction, and/or direct
(with attention to students’ age levels, intervention, to mention only a few,
class size and location). 2. The correct response will describe

behavior management techniques most
appropriate for the discipline prob-
lem presented in the stimulus.

3. The distractors may include (a) only
one correct behavior management
technique and one unsuitable tech-
nique, () two unsuitable hehavior

- 100

@ : 10y
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management techniques, (c) in-
structional procedures rather than
behavior management techniques,
(d) teacher characteristics rather

than behavior .management techniques, -

or (e) student characteristics

‘causing the discipline problems

1058

rather than behavior modification
techniques,

Specification Supplement:
I . .



Competency . 18

Subskill a__
. Item No.
” L (1f moxe than one
s . . item for subskill)
] ITEM SPECIFICATION -
Statement
Q?Coapetency: Identify and/or develop a system for keeping records of class and individual
student progress
" Subskill: Construct’ a system for rquxding 1nd1vidual student knowle&ige and skills

progress in a subject ares

-

GENERAL DESCRIPTION/RATIONALE ,

Given a description or data covering the elements that should be considered ln'é sy#tem

* for recording ind{..cdval student knowledge and skills progress, the examinee will be

asked to respond .t «’tuations requiring application of understanding of those elements,

It will be necedsary to draw upon foundations of curriculum dévelopment, implementation,
and evaluaticn requisigg?to maintaining an accurate and current record of both individual
and group student progreses in attainment of objectives. The examinee will be expected to
recognize the relationship of interim evaluations to adaptation of instruction in order

‘t6 enhance individual student's mastery of knowledge and skills.

A e

1

STIMULUS ATTRIBUTES

RESPONSE ATTRIBUTES

1. The stimulus will describe or demonstrate 1. The correct response will focus on
teachexr behavior in constructing a recording recording of individual student?s
system to show individual student's prog- Progress.,
ress in a subject area. 2. The correct response will be one that

2. The stimulus may include (a) a passage de- is (a) suitable for the stimulus
scribing a situation involving a typical situation, (b) sequentially accurate
group of students,; (b) a problem of one (1f the stimulus includes sequence),
student, (c) a diagram of a recording and (c) based on the elements of
system, or (d) a direct question. foundations listed in the Specifi-

3. The stimulus will ask the examinee to cation Supplement III B.1,

select from among four statements the be~ 3,
havior that is most suitable, with the
directivn to apply understandings from
foundations of educational principles.

102

The distractors will be (a) out of
suitable sequence, or {b) not suit-
able for the stimulus situation (in
violation of the Supplement elements),
or (c) not focussed on records of
individual student's progress.

Specification Supplement:
III B.1

109



- Competency __ 18
Subskill b
Item No.

(If more than one
item for subskill)

ITEM SPECIFICATION -

-

Statement

Competency: Identify and/or develop a system for keeping records of class and
individual student progress |

Subskill: Identify methods for teﬁorting individual student progress in knowledge
. and skdills in a subjuct area | .

CENFRAL DESCRIPTION/RATIONALE |
. . F '
Given a description or data covering the elements “that should be included in a reportin
system, the examinee will be asked to respond to situations requiring application of
understanding of various reporting methods covering progress of ~individual students.

. R .
It will be neeessary to draw upon foundations of tests and measurements and of‘:sthods
of maintaining records of individual student's progress. For example, the examinee may
be expected to recognize the difference between (a) norm-referenced and criterion-refer-
enced reporting methods, (b) formative and summative procedures, and (c) continuous
progress and.ability-grouped curricula,

k)

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

1. The stimulus will describe or demoastrate 1, The correct response will reflect
teacher/student /parent behaviors in de- ' understanding of suitable means of
termining a student's actual achievement . reporting individual studert prog-
level in mastering the basic knowledge ' regs in knowledge and skilis in a

" and skills in a subject area. subject area. .

2. The stimulus may include (a) a problem 2. Some correct responces may reflect
situation of fifty to sixty words, (b) concern tor teacher/student/parent
conditions affecting the choice of , relations.
reporting method, or {c) a direct question. 3. Distractors will be statements of

3,— The stimulus will ask the examinee to se- methods which would be (a) suitable .
lect from among four statements the re- for reporting group rather than
porting method that (a) can increase or individual progress, (b) an inadequate
lessen a prob'am, (b) will supply the reporting wmethod, for example, one
information required to solve a problem, unrelated to objectives, or (c)

(c¢) will explain the reasons for a situ- mixtures of adequate/inadequate re-
ation. porting methods.’
M Specification Supr » :mnt:
IX1
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Competency »_ 18

Subskill c

Item No.

(If more than one .
. 1tem for subskill)

, *  ITEM SPECIFICAT1ON
Statement |
Competency: Identify and/oridevelop a system for keeping records of class and
individual student. progress |
FSubskillz‘ Identify m¢thods for recording class prngress in knowledge and skills

in a subject area
b 1]

N e
ey
=

~

GENERAL DESCRIPTION/RATIONALE . :

Given a description or data covering the: performance of a class on a.particular assign-
ment, the examinee will select the option that represents the most suitable method of

récording class Progress.
. °

1t w111 be necessary to draw upon foundations of curriculum development, implementation
and evaluation requisite to maintaining an accurate and current record of both individual

and group student progress in aticinment of objgctives.

The examinee will be expected to

understand various methods of measuring group progress. .

1.

3.

STIMULUS ATTRIBUTES °

The stimulus will ask the examinee to
select from among four statements the
recording method most suitable for the
described situation.

The stimulus will describe or demonstrate
results of a teacher's assessment or plans
of a teacher to record class progress in
a subject area.

The stimulus may include (a) a passage
describing a8 situation involving a typical
class, (b) a diagram of a record Aystem,
or (c) a direct question,

104

RESPONSE ATTRIBUTES

1. The correct response will be a.re~-
cording method that is (a) suitsble
for the atimulis situation, (b)
sequentially accurate (if the stim-
ulbits includes sequence), and (c)
based on the elements of foundations
1isted in the Specification Supple-
ment IIT B.2.

2. The distractprs will be methods

" that are (a) out of suitable sequence,
or (b) not suitable for the stimulus
situation ‘a violation of the Supple-
ment elements), or (c) a mixturéd
of suitable and unsuitable methods.

Specification Supplement.
IIT B.2
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Competency - 18 _
Subskill d .
Item No. ’

(If more than one
item for subskill)

ITEM SPECIFICATION
. étatement
. ""
Competency: Identify and/or develop a system for keeping records of class and
1ndiv1dug1 student progress

. » ¥ . t
Subskill: . Identify a method for reporting class progress in knowledge and skills
in a subject area _ :

GENERAL DESCRIPTION/RATIONALE
Given a description of a realistic situation in which a teacher is asked to report
particular kinds of nerformance/progress of a class, the examinee will draw upon
understanding of tests and measurement and curriculum development, implementation, and
evaluation to select the most appropriate method for reporting class prégtess in knowl-

" edge and skills in a subject area, using what is appropriate for the specific situation.
Recording class progress may require special understanding, e.g., what is suitablésfot
one student or one parent may not be valuable for a group of teachers, counselors, admin~
istrators, parents, or agencies concerned with educational programs. Thus, state laws
and county policies, as well as the variety of reporting methods available, should be
known to teachers. Clarity and simplicity are desirable qualities, whether presenting
information to naive persons or to professionals in education. Recording systems should
be useful for any method that is required; thus, the teacher must understard systems
as the basis for developing a report. '

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

1, The stimulus of fifty to eighty words 1. The correct response/option will
will describe situations that require consider the neture of the subject
selecting a reporting method of class being reported, the uudience re-
performance/progress appropriate to a ceiving the message, and the accuracy
particular audience or for a specific of the method and will be the best
purpose. : option of those provided.

2. The stimulus may include such situa-~ 2. The distractors will be incorrect
tions as the following: principals’ ’ methods develeped by mixing the
requests for information tp report to variables of subject, audience, and
the public (summative), department chair- accuracy, with some in each item '
persons’ requests for data relevant correct and some incorrect, or will
to developing curricula (formative), be reporting methods used only in
a superintendent's request for an reporting individual student progress.
audit report, parent organizations’
requests for comparative reports, Specification Supplement:
and requests from agencies engaged in I1I
setting educational policy or develop-
ing budgets. o ™
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3.

select from among four or five options

The stimulus will ask the examinee to

. d L ]
the one best suited for the stimmlus 52
situation. , f
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y ‘ . Competency 18 -
L Subskill e :

Item No. '

{If more than one

item for subskill)

ITEM SPECIFICATION . )
q Statement

Competency: Identify and/or develop a systém for keeping records of class and '.
individual student progress

Sugskillz' Demonstrate knowledge of the laws and policies governing the cpnteﬁt : .
and use of student records "

L4
~

\

-

GENERAL DESCRIPTION/RATIONALE

v -
Given a description of § situation in which a ieacher is requested either to (a) enter
pertinent infoymation off student progress on the school's permanent records {cumilative
folders) or (b) discmss/with students/parents/agencies the evidence of course assess-

ment data, stateNasses t tests, or nationally normed achievement tests, the examinee
will select (a) the legally and educationally sound recording/reporting method and/ox

(:) the recording/reporting method that gives the mesning of test information and the
implications of the information within the limits of public laws and county policy.’,

This item requires the examineq to understand (1) recording and reporting gystems suitable
to convey adequiige information of class and Jndividual student progress, (2) the mean-
ings of such information in terms understandable to students/parents/guardians, (3) the
implications of assessment scores for current status of studemnts and for future instruc-
tion, and (4) both the confidentiality of student records and the rights of students/
parents/guardians to know and challenge the records of the individual student's own
progress.

\]

STIMULUS ATTRIBUTES RESPONSE_ATTRIBUTES
1. The stimulus scenario of fifty to eighty i. The correct response will require
words will describe a situation concetn-J//r action concerning the content and
ing the content and use of student rec— use of student records that is most

ords which will ask the examinee to suitable within the limits of legally
respond to the situation in a manner and educationally sound policies,
consistent with public law and county 2. The distractors will be (a) inappro-
policy. pfiate content{illegal), (b) un-

2. The stimulus will ask the examinee to suitable use of information according
select from among four or five choices to either educational principles or
the option which will be the best action legal policies, (c) use of individual
to take within the limits imposed by student information in a manner that
public laws and county policy. does not conform to legal policies,

or (d) a-combination of the use of
inappropriate content or unsuitable
use of class or individual student

107 records according to legal policies.

Q .l

N
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. Competency 20
Subskill . b
Item No.

, (If more than one
item for subsk%l}) 1
. d —— "“""“' —

*

ITEM SPECIFICATION
SQgtenent

Competency: Identify andlor'demonstrace behaviors which reflect a feeling for the
dignity and worth of other people, including those from other ethnic,
cultural, 11nguist1c. and economic groups ‘ )

Subskill: Assist students in understanding that indiwidual differences enable each
person to make unique contributions to the group effort-

GENERAL DESCRIPTION/RATIONALE

Civen a scenario in which a student possesses a disability that has a bearing on mastery
of an instructional objective, the examinee will lidentify the best course of action to
- assist the student’ in mastering the vbjective to the best of his/her ability.

- Before making decisions regarding the handicapped student, the teacher candidate should
be able to determine limitations imposed by the disability as well as perceptions

of how an individual perceives his/her disability. In forming expectations, the teacher
candidate should avoid stereotyping and should be aware that the term "disabilify” is
not synonymous with the term "handicapped.,”

.
STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
1. The scenario may be up to seventy-fi&e 1. The correct option is the first !
words in length. logical step in planning a lesson .
2. The scenario is applicable to all age in which a student's disahility
. Broups and can le applied to different may be 3 factor in mastering an
class settings and situations. instructional objective. This step
3., A situation is described involving indi- is determining objectively the
vidual differences. Iinits of a disability and the stu-

dent’s perception of it.

2. One incorrect foil prepares a class
but makes unwarranted assumptions
about the<pature of the disability.

3. One incorrect foil has a student in~

- forming the class about the nature
of his/her disability but ignores
"first having obtained the child's
own p-xception of it, thus creating
a potentially embarrassing situa-
! . = tion,

..
108 114




¢
——
-
A | 4. One Incorrect foil only gives the
o~ . child a choice ether to partic-

. ipate, thus potenttally ignoring
possible growth opportunities for
both the student who may néedlessly
decline the opportunity and the

. class for not becoming more fully °
informed about the nature of dis-
/ ' abilities and l\umdic«aps.

s Specification Supplement®:
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‘ Qmpetency:

Subskill:

Competency
Subskill - b

Item No. .
(If more than one
item for susskill) 2

" ITEM SPECIFICATION

-

Statement

cultural, linguistic, and economic _groups

Identify and/or demonstrate behaviors which reflect a feelins for the
dignity and worth of other people, including those from other ethnic,

Assist students in understanding that individual differences emable each

person to.make unique contributions to the group effort

GENERAL DESCRIPTION/RATIONALE

Given a scenario in which students show a great deal of prejudice because of a lack of
information about individual differences, the examinee will ddentify the best proceduraa
to help the class become wmore accepting.

A teacher candidate should be aware that in dealing with prejudiceé or unwarranted assump-—

tions about other people, one must reat affective states before cognitive states.

Thus,

in order . to foster more accepting attitudes, the teacher should first allow students the
opportunity to express their fears and opinions before faulty underlying assumptions or
logic can be dealt with effectively on a rational basis.

1.

2,

3.

S'

STIMULUS ATTRIBUTES

The scenario may be 75-100 words in
length.

The situation is one calling for the
teacher to cope with an instance in
which an individual has a disability
or is different from others in some
noticeable respect and tends to with-
draw from class activities.

The scenario is appropriatf to all
age and-classroom settings.

The examinee is directed to identify
the most appropriate response to
encourage greater participation and
communication between the disabied
student and the class. »

The nature of the disability does not
preclude the individual from contrib-
uting to the group effort,

110

1.

o117

RESPONSE ATTRIBUTES

The correct option allows the student
and other class members to express
their feelings and opinions as a

first step in fostering better rapport.

One incorrect foil permits further
isolation between the student and
the peer group by avoiding confronta-

tion that facilitates greater rapport.

One incorrect foil deals inappropri~
ately by relating only to the cogni-
tive level of understanding.

One incorrect foil shows lack of

-respect for the student's capability

to cope with failure and to know his/
her limits.

Specification Supplement'
II
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: + Competency 20

> Subskill c
2 . : . . 1Item No.
(If more than one X
item for subskill) 1
}
Ty ' ITEM SPECIFICATION o '
Statement .oy

Competency: Identify and/or demonstrate bebaviors which reflect a feeling for the
, dignity and worth of other people, including those from other ethnie, -
cultural, linguistic, and economic groups ‘

Subskill: Demonstrate swareness of cultural differences in dress, beliefs, and
practices

-

GENERAL DESCRIPTION/RATIONALE :

Given a scenario of a classroom situation calling for a teacher to cope with how individuals
perceive their own cultural and individual identities, the teacher will identify as the
best response the one which allows class members the opportunity to achieve awareness
of how an individual perceives culZ:ral and individual aspects of his/her identity.

There are wide differences in the ways in which individuals perceive the relative impoxr-
tance of racial, cultural, and individusl aspects of their identity. Misunderstandings
and interpersonal discord cen occur when one does not appreciate or respect attributes
that are uniquely valued by another. Thus, teacher candidates should be sensitive to
the limitations of stereotyping and to how individuals perceive stereotypes in terms of
their own self-concepts so that they do not make unwarranted assumptions in reacting to
students. . .

s ¢

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
1. The scenario may be. 75-100 words in 1. The coxrect option is one which
. length. ¢ , allows the student to' express what is
© 2, Age, race, sex, grade, and other per- important to him or her.
sonal characteristics are given. 2. A1l incorrect foils make faulty
3. It is important ‘to include several assumptions about which aspects of
important identity attributes such student identity are most important.
as race, sppearances, talents, and 3, Two foils place thegiteacher in a
accomplishments. situation in whighjNe teacher is
4. The situation calls for introducing a the focus of th tion.

child to the class or some instance _ 4, One foll transfexs the action to the
which necessitates that the examinee child but limits the child's lati-
be aware of the ways in which an in- tude in expressing important aspects
dividual perceives and integrates of his or her identity.

aspects of his or her identity.
. C Specification Supplement:
11
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Competency 20
Subskill v c

Item No.
(1f more than one
item for subskill) 2

ITEM SPECIFICATION
o X | Statement

Competency: Identify and/or demonstrate bekaviors which reflect a feeling for the
- dignity and worth of other people, including those ffom other ethnic,
cultural, linguistic, and economic groups

Subskill: Demonstrate awareness of cultural differences in dress, beliefs, wand
' practices . : , .

-

GENERAL DESCRIPTION/RATIONALE

'\ '
Given a scenario which dramatically highlights cultural and racial differences and/or
similarities, the examinee will identify the best response to communicate differences
and similarities between and among groups.

Teacher candidates should be able to demonstrate an avareness of cultural and racial
differences and how these differences manifest themselves and can be dealt with as

part of group process. Hence, teacher candidates should be knowledgeable of appropriate
teacker interventions which may foster acceptance of cultural and racial differences
within a group or classroom. '

STIMUULUS ATTRIBUTES ' RESPONSE ATTRIBUTES
1. The scenario may be 75-100 words in 1. The ecorrect option allows for all
length. groups in the class to express their
2. Distinct racial or cultural differences uniqueness without isolating any
among or between students are included. group. .
3. The situation can be applied to all age 2. One incorrect foil assumes cultural
and classroom settings. , similarities on the basis of race.
4. The objective is to capitalize on cul- 3. Omne incorrect foil ignores potential
tural or racial richness of the situ- interpersonal problems and oppor-
. ation as a learning experie..ce while . tunities to foster increased cultural
' dealing with the interpersonal intri- awvareness.
cacies posed. 4. One incorrect foil piaces the burden

of assimilation on the culturally or

. racially different student(s) by
spotlighting the differences and
casting others only in the role of
spectator.

Specification Supplement:
I
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Competency 20

Subskill [
Item No.
(If more than one

- item for subskill) 3

ITEM SPECIFICATION

Statement ¢

Competency: Identify and/or demonstrate behaviors which reflect a feeling for the
dignity and worth of other people, including those from other ethnic,
cultural, linguistic, and economic groups

Subskill: Demonstrate awareness of cultural differences in dress, beliefs, and
practices :

~
GENERAL DESC:'IPTION/RATIONALE '

Given a scenario in which the topic of discussion may offend individuals on the basis
of racial, ethnic, or religious grounds, the examinee will identify the most appropriate
course of action from among alternatives that would indicate cultural or racial sensitivity.

In a pluralistic and heterogeneous society, different symbols or topics of coumunication
convey different meanings or invoke a variety of responses. Often, unfavorable responses

jare a function of race, religion, or ethnic group membership. Thus, teacher candidates
should be sensitive to topics, words, or issues that may affront individcals because of
differences in cultural beliefs or attitudes. :

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

1. The scenario may be fifty to seventy- 1. The correct option indicates sensi-

five words in length. tivity to s controversial or sensi~
2. The scenario provides age, grade, and tive topic.

subject data. : 2. Three incorrect foils are all accept~
3. The scenario deals with controversial able steps in the process of planning

subject matter. a3 lesson but ignore the potential
4. The teacher objective is to insure a sensitivity of the topic.

cooperative and successful learning

experience. Specification Supplement:

IT '
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Competency 20
Subskill - c

Item No.
(1If more than one
item for subskill) 4

ITEM SPECIFICATION
Statement
Competency: Ildentify and/or demonstrate behsviors which reflect a feeling for the
dignity and worth of other people. including those from other ethnic,
cultural, linguistic, and economic groups

Subskill: Demonstrate awareness of cultural differences in dress, beliefs, and
practices

GENERAL DESCRYPTION/RATIONALE

Given a learning situation in which the material may offend individuals on the basis of
religious or cultural beliefs, practices, and/or parental or personal values, the examinee
will identify the most appropriate course of action to communicate respect for such .
differences. .

It is not enough that teacher candidates are aware of culturally sensitve words, topics,
or issues; they should also be knowledgeable of how to cope with situations in which
certain topics or issues may affect the learning situation for individuals im the class.
Respect for cultural differences can be communicated through the choicéds offered to
individuals or to the class,

¥

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

1. The scenario may be 75-100 words in 1. The correct option identifies the
length. approach which recognizes and com-

2. Age, grade, and subject matter are mupicates respect for differences
given. in cultural beliefs and attitudes

3. The subject, content, or approach is . among students.
one which may pose hindrance to an : 2. One foil is incorrect because it draws
optimal learning environment be- attention to specific students and
cause of religious or moral beliefs embarrasses them, - .
or attitudes. 3., One foll simply allows the teacher to

diminish (i.e., "water down') the
potential effectiveness of the lesson.
4, One foil suggests that the teacher
. implicitly ignore the potential impact
of cultural differences on students
and proceed with the lesson.

Specification Supplement:
I1 :
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- Competency 20
Subskill d
Ttem No. '
: (If more than one
. item for subskill)

ITEM SPECIFICATION '
Statement

Competency: Identify andlor demonatrate behaviors which reflect a feeling for the
dignity and worth of other people, including those from other ethnic,
cultural, linguistic, and economic groups

. Subskill: Establish an environment for positive communication and 1nteraction “among
students from different soeiocultural backgrounds .

£

-

e

- ——r—

GENERAL DESCRIPTION/RATIONALE

. Given a situation in which there is a distuxance brought about by a change in the
sociocultursl environment, the exsminee wiil identify the best response to help students
cope with he situation in ways that promote open and honest cumnunication. ’

Often, teachers are faced with changeas brought about by an infusion of new students, &ew
materials, reconstruction, redistricting, or social policy changes. Teacher candidates
should know how to cope with such changes in such a way as to take advantage of the
opportunity for growth as well as for understanding different people and cultures.

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

. The scenario may”be 100 words in length. 1. The correct foil acknowledges student
The scenario describes a potentially ex- affective states and encourages the
plosive social situation calling for a expression of feelings and opinions
couotructive teacher intervention. as the ‘most appropriate first step
3. The situation involves two or more dif- in fostering rapport. Rule: | In
" ferent racial or cultural groups. emotionally tense situations, af-
4, Nonverbal jehavior of the students is fective states must be dealt with
described. before cognitive or rational states.
2. One incorrect foil is a laissez faire
- _ approach which inappropriately places
full responsibility on students for
coping with the situationm. _
3. One incorrect foll dismisses affect
with an authoritarian teacher response.
4. One incorrect foil is a premature
solution to the problem which ignores
student affect.

T
»

Specification Supplement:
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Competency 21
Subskill b
Item No,

(If more than one

item for subskill)

ITEM SPECIFICATION e
‘ . ' Statement
Competency: Demonstrate iqptructional';nd social skills which assist students in
developing a positive self-congapt
Subskill:  Assist students in initiating self-directeu learning *

GENERAL DESCRIPTIONIRAIIONALE

Given a scenario in which a student has unstructured -time, the examinee will select the
most appropriate approach to promote self-directed learning. N

One of the ultimate ajims of education 18 to teach children how to learn. An aspect of ’
this capability is the development of a value for independent learning. The teacher
candidate should be able to identify intrinsic motives in students which encourage mean- -
ingful, self-directed learning such-that students volumtarily seek new learning experiences.

L

STIMULUS ATTRIBUTES

The scenario may be approximately 150 1.
words in length.

The scenario provides relevant age, grade,

and sex data to simulate a real classroom -2,

.situvation.

The situation created for the item can

include all ages and graces.

The 'scenario describes intrinsic motiva- e
tors but does not el them as such.

116

123

RESPONSE ATTRIBUTES .

The correct option encourages sclf-
dirested les:ning by using the stu-~-
dent’s intrinsic motivation. _
One foil guides the student “o re~
sources required for independent
learning but does not follow through
with relating the materials or re-
sources to a student’s intrinsic
motives, thus leaving a constructive
learning experience to chance.

One incorrect foil encourages the use
of extrinsic motives such as grades,
extra-credit, etc.

One incorrect foil allows the student
to engage in whatever activity he or
she wishes. While such action may
establish an environment for inde-
pendent learning, 1 nevertheless
does not promote self-directed learn-
ing.

Specification Supplement:
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Competency 21

Subskill c

Item Jdo.

(If moxre than one -

item for subskill) -

ITEM SPECIFICATION
Statement

Competency: Demonstrate imstructional and social skills which assist students in
developing a pqgittve self-concept . -

Subskill: Assist students in understanding their'neede, potives, experiences, and
individual value and dignity .

GENERAL DESCRIPTION/RATIONALE

Given a scenario in which a teacher anticipstes that atudents will be faced with situations
which present difficult decisions because of value conflicts, the examince will identify
the best course of action to help students prepare for such situations.

~ As students grow, they are often faced with difficult and important decisions in which

they possess little kncwledge of their own values snd abaft the consequences resulting

from such decisions. In such situstions, students often rely on the peer group for support d
and guidance which can lead to value conflicts. Sometimes topics covered in the classroom
engender discussions which bear upon important choices facing students every day. Thus,
teacher candidates should be able to assist students to explore their own values vis-a-vis
group values and to become knowledgeable about the consequences of such choices.

:

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES

1. The scenario may be fifty to seventy- 1. The correct option is one which calls
five words in length. . for students to explore their own

2. Situations are presented which involve attitudes, feelings, and information
difficult choices and values conflicts, (or lack of it) as a first step in
such as those involving alechol sbuse, the problem-solving process.
drug abuse, theft, career choice, early 2. One incorrect foil merely sets forth

~ marriage, pregnancy, abortion, etc. behavioral contingencies (negative °

2. The situation is cast in the future reinforcement) and concerns mainly
tense in which a teacher hopes to pre- the issue of "getting caught.” '
pere students to face difficult decisions 3. One foil is ineorrect because it deals
responsibly. - only with informationm.

4. One foil (a testimonial by "someone-
who~was~there") is incorrect because
it may well reinforce an attitude of
"I'm sorry it happened to you, but it
wvon't happen to me.”

Specification Supplement:
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Competency 21

Subskill d
T ) ' Item No.

(1f more than one

item for subskill)

ITEM SPECIFICATION ;
/

Statement

Competency: Demonstrate instructional and social skills which assist students in
. developing a positivn self-concept )

P
Suhakil'é Select and use curriculud materials in accordaace with the abilities and

naatery levels of iddividual students

GENERAL DESCRIPTION/RATIONALE

Given a scenario in which there has been an inappropriate choice of learning materials for
. a segment of a class in relation to ability level, the examinee will identify the most
appropriate course of aetion which main ins the dignity and worth of all individuals in
. the class.

The potential to inflict damage to a student's self-concept through the use of curriculumh
materials which are too difficult for his ability level is a problem that teacher candidates
‘should be aware of, not only in the selection of materials but also in their utilization.
Since materials can seldom be appropriate for all students, teacher candidates should be
able to respond to students who are experiencing difficulty in a manner that meets the
students' educational needs while maintaining their feeling of dignity and worth.

STIMULUS ATTRIBUTES , RESPONSE ATTRIBUTES

1. The scenaric may be twenty-five to 1. The correct option provides gssistance
fifty words in length. to students who need it without em-

2. The scenario is appropriate in terms of barrassirg them,
contextual factors for age of the ~ain 2, One incorrect foil ignores the need
characters. for special assistance.

» 3. The situation is one in which some stu~ ’ 3. One incorrect foll provides am in-
dents are unable to use or comprehend in- ) structional intervention which is
stxuctional materials because of limita- inappropriate.
tions in ability or experiences. 4. One incorrect foil provides appropriate

instructional intervention in a way
which embarrasses the student.

Specification Supplement:
11; VI
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Competency 21

Subskill ‘ 4 °
Item No.
- (If more than one
(\\ item for subskill) 2 ’

ITEM SPECIFICATION
d Statement

Competency: Demonstrate instructional and social skills which assist students i
Ceveloping a positive self-concept

~ Subskill:  Select and use-ecurricvhum materials in accordance with the abilities and
T mastery levels of individual students

GENERAL DESCRIPTION/RATIONALE

Given a scenario in which there has been an inappropriate selection of learning materials -
that do not relate to the experiences andloé\waluea of individuals or groups of students,
the examinee will identify’the most effective couxrse of action to address the leatning '
needs of students for whom the materials are 1nappropriate.
2
Sometimes teachers sre faced with situations in which curriculum materials are so’
irrelevant or biased relative to student experiences or values that they may actually
affront a student's self-esteem. In such situations, teacher candidates should be able -
to respond to the needs of students in a manner that will preserve the dignity and worth
of individuals who may be umable to relate to-the instructional mf);rials

-

STIMULUS ATTRIBUTES ¢ RESPONSE ATTRIBUTES
1. The scenario may be 100 words in length. - 1. The correﬁzaoption recognizes the
2. Age, grade, and sex data are included. need for learning materials that
3. There is a discrepancy between the con- relate to the individual student’s
tent or values implied in the learning experiences, background, and values
materials and a student's experienc.s, by adding to the total learning re-
background, and/or values. sources available to the class.

2. One incorrect foil places the focus of
attention on the disadvantaged or
affronted student and may csuse
embarrassment.

3. One foil merely "explains away" the

situation and does not take advantage

of a learning opportunity.

4. One option ignores the situatiom.

Specification Supplement:
II; IV
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Competency 22
. Subsk1ll . d
/ Item No.
' (1€ more than one
item for subskill) 1

ITEM SPECIFICATION
* Statement

Competency: Demonstrate instructional and social skills which assist students in inter-
acting constructively with their peers

Subskill: . Use techniques that assist students in examining their values, attitudes,
and beliefs )

2

e

GENERAL DESCRIPTION/RATIONALE

fé;ven a scenario conﬁainihg an irrational or illogical statement by a student, the examinee

will choose the most facilitative response that captures the underlying feeling and pro-
motes self-exploration. ) .

. The communication’ of empathy 1# an essential ingredient in fostering self-exploruiion of

values, attitudes, and beliefs. An aspect of empathy is congruence, the ability to respond
accurately to the feeling level of a studént in fostering self-exploration. Teacher
candidates should be able to demonstrate a sensitivity to latent or underlying feelings
expressed in student statements. This capacity calls for the ability to respond to a
feeling rather than merely to the content of a statement.

-~ -
-

STIMULUS ATTRIBUTES RESPONSE ATTRIBIUYES
1. The scenario may be fifty words in length, 1. The correct foil is the most facilita-
2, Age, grade, and sex data are provided as tive response which accurately inter-
context elements. prets the feeling implied in the
3. The major character(s) express strong statement. It can also be phrased in
emotion, the form of a question and can provide
4. The examinee is directed to identify the additional substance to which the -
most facilitative response to foster students may respond.
» student self-exploration. 2, One incorrect foil states the feeling
inaccurately. s
3. One incorrect foil addresses content
- only.

4, One incorrect foil is a defensive re-
sponse on the part of the teacher
brought about bydp misinterpretation
of the student's statement.

Specification Suprlement'
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Competency 22

" Subskill d
Item No.
(If more than one
item for subskill) 2

*

ITEM SPECIFICATION

Statement

: éompetency: Demonstrate ipstructional and social skills which assist students in inter-
‘ acting constructively with their peers .

Subskill: Use techniqués that assist students in examining their values, attitudes,
’ : and beliefs.

GENERAL DESCRIPTION/RATIONALE

Civen a scenario describing a classroom or group discussion gituation, the examinee will
.* 4dentify the most appropriate course of action to initiate open and free discussion or to
restore it if open communication has broken down. '

Teacher candidates should be able to identify the appropriate techniques to foater opem
and free discussion of issues. This capability calls for the ability to ask appropriate.
open-ended questions or to respond to affective states of the group should open and honest
communication become stalled. : - '

STIMULUS ATTRIBUTES - RESPONSE ATTRTBUTES

1. The scenario may be 100 words in length. 1. The correct foil responds to the
2. Age, grade, and class data are provided group feeling, asks an open-ended
) to create a real-life context. " question, or addresses the problem
3, The scenario describes a group about to related to the breakdown in com-
embark on a discussion or a group that " sunicatica. ‘
has become stymied. 2. One incorrect foil makes a premature
4. The exsminee is. directed to select the .leap to force the action.
most appropriate response to assist 3. One incorrect foil singles out a
a group (or class) in imitiating an student at the risk of embarrassment.
open and free discussion or in restor- 4, One incorrect foil threatens or '
ing it. attempts to shame the class or group
into talking. '
Specification Supplement:
I; II; VI
-
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Competency | 22
Subskill d
Item No.

(If more than one

item for subsku&\f 3

ITEM SPECIFICATION .
Statement

Competency: Demonstrate instructional and social skills which assist students in inter-
‘ acting constructively with their peers L

Subskill: Use techniques that assist students in examining their values, attitudes.
and beliefs : .

? GENERAL DESCRIPTION/RATIONALE

. . , .

- Given a scenario in which a teacher anticipates that students will be faced with situ~

ations which present difficult decisfions because of value conflicts, thg examinee will
identify the best course of action to help students prepare for such situations. °

As students grow, they are often faced with difficult and important situations in which
they possess little knowledge of their own values and about the consequences resulting
from such decisions. In such situations, students often rely, on their peer group for

. support and guidance, which can lead to value conflicts. Sometimes topics covered in the
classroom engender discussions which bear upon important choices facing students every day.
Thus, teacher candidates should be sble to assist students in helping them explore their
own values ‘vis-a-vis group values and to become knowledgeable abqut consequences of such
choices when opportunities arise.

STIMULUS ATTRIBUTES | * . RESPONSE ATTRIBUTES

1. The scenario may be fifty to seventy- 1. The correct response is one which
five wvords in length. + calls for students to explore their

2, Situations are presented which involve own attitudes, feelings, and infor-
difficult choices and wglue conflicts, mation’ (or lack of it) as a first
such as those involving alcohol abuse, step In the problem-solving process.
drug abuse, theft, career choice, early 2. One incorrect foil merely sets forth
marrisge, pregnancy, abortion, etec. behavioral contingencies (negative

3.  The situation is cast.in the future reinforcemont) and concerns mainly
tense in which a teacher hopes to pre- the issue of "getting caught.” ,
pare students to face difficult deci- 3. One foil 1s incor¥rect because it deals
sions responsibly, : 3 only with information.

. - LT S/ 4. One foil (a testimonial by "someone-

vhogywas-there") 1is incorrect because
it may well reinforce an attitude of
"I'm sorry ‘it happened to you, but it
won't happep to me.”

Specification Supplement:
122 I, 1I
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" Competency:

. Subskill:

ITEM SPECIFICATION

Statement

and beliefs

Demonstrate instructional and soclal skills which assist students in inter-
acting constructively with their peers . '

Use techniques that assist students in examinihg their values, attitudes,

Competéncy 22
Subskill .
Item ND-‘ ' )
{(1f more than one

item for subskill)

L4

?

GENERAL DESCRIPTION/RATIONALE

- Given a descript:lon of aympt.ms indicating & need to explore values, the examinee will
identify the most appropriate intervention that will facil:lta:e the gxplomtion of walues
rather than treating synptom

'A teacher candidate shoulﬂ/ba aware of the danger of too quickly comidering and selecting
alternative solutions to.problems before first having dealt with one's pérsonal values.
When helping students scquire problem-solving skills, the exploration of values bécomes

".an essential consideration.

Therefore, teacher candidates should be able to recognize

‘when the exploration of values is called for when students face both personal and academic '

-problems, .
STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
1. The scenario may be up to seventy-five 1. The correct response recognizes the
vords in length. need to explore values and to gain .
« 2. Age, grade, and sex data are provided. perspectives op a problem in rela~ ’
3. The situation is one in which the student tion to other facets of life. It b
exhibits behavior which calls for teacher also recognizes important values al-
intervention and the exploration of ready apparent in the situation.
values and/or beliefs. 2. One foil is a palliative that obviates
. %. The phase in the problem-resolution se- helping someone with the process of
quence follows the awareness and accep- self-exploration as is called for by
tance stages. the situation,
5. The problem may involve school, parents, 3. One incorrect foil provides advice to
family, peers, occupatiomn, etc. do something which may or may not be
' v effective. It also encourages low
level problem-solving behavior which
is tantamount to tridl and error.
4. One foil encourages the displacement

of frustration without helping the
student examine his/her own needs and
values.

Specification Supplement:
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' Competency .22
Subskill
Item No.
{(If more than one
item for subgkill) . 5

.ITEM SPECIFICATION . »
-.Statement

Competency: Denonstrate instructional end social skills which assist studeats in inter—
.acting conatructively with their peers

Subskill: Use tectmiques that assist students in examining their values, attitudes,
and beliefs

GENERAL DESCRIPTION/RATIONALE
Given a scenario in which a student is placed in the role of outcast because of adhering
to his or her values, the examiree will choose the most appropriate tasponse to help the
student analyze and cope effectively with value conflicts.

Often group membership engendata value conflicts between 1ndividual values and group
values. It becomes important for the teacher candidete to help students explore values
when peer gressure does mot suit individual needs or goals. Valge conflicts call for
" elarification of individual and group values relative to certain courses of action in
solving a problem. Teacher candidates should be able to assist students in developing
values clarification skills and probleshaolvin; skills vather than merely offering sood
parental advise.

.STIMULUS ATTRIBUTES " RESPONSE ATTRIBUTES

h t
1. The scenario may be fifty to seventy- " 1. The correct response asgists students
five vords in length. in identifying needs and values by .
2. The scenario may concern a wide variety analyzing the benefits and costs of ' . .-
of value conflict situations, such as group membership.
drugs, sex, vandalism, truancy, etc. 2. One incorrect foll misses an opportu-
3. The scenario situation should be consis- nity to teach values clarification
tent with the problems of the age group processes and decision-making, and
cited. ~ provides a ready-made solution for
4. The situdtion describes a conflict be- the student.

tween individual and group values, ‘ - 3. One incorrect foil offers only a
‘ . banal, vacuous clich€ which com-
* . pletely ignores the student's dilemma.
4., One incorrect foil ignores the student’s
affiliation needs and makes a value
judgement for the student,.

Specification Supﬁiement: e
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Competency . 23
Subgkill b
Item No.
(If more than one
. item for subskill) 1
ITEM SPECIFICATION
Statement
Competency: Demonstrate teaching skills which assist students in developing their own {-‘
‘ . values, attitudes, and bellefs -

Subskill: Establish teaching strategies that allow students to make choices based
on clearly defined consequences

- )

- L]

14

GENERAL DESCRIPTION/RATIONALE
~ Given a child's expressed datsrest in an activity, the examinee will identify an appropriate
. a) achievement indicator, and/or b) alifility indicator, and/or c) interest indicator to '
assist the student in exploring his her aptitude for it. -

An aptitude is a predictive concept in which achievements, abilicies, and interests are
elements that contribute to the formulation of a prediction, Achievements are reflected o
in prior accomplishments {i.e., have done), abilities are those skills an individual /
possesses in the present (i.e., can do), while interests express activities an individual
would 1ike to engage in. These three elements then contribute to, the derivation of

aptitudes.

*

[ 4

Teacher candidates should be able to assist students in exploring their interests, abilities,
and prior accomplishments in selecting new goals or trying new experiences. Thus, teacher .
candidates should be familiar with basic techniques and measures which help students

explore these attributes to form reasonable expectations ghout future possibilities fo
growth and development. ’ -

{\ . '
- \
» . §

L]

STIMULUS ATTRIBUTES RESPONSE‘ATTRIBUTS%.
1. The length of the situation or scenario 1. The correct response is the most
« 1is approximately fifty words. appropriate and reliable source of

2. The age and grade of the student is information to assist a child in ex-
provided. - ploring abilities, interests, or

3. The student expresses an interest in accomplishments. -
pursuing a new activity or goal. The 2. One foil is clearly an ipvalid ind4>
focus is on school- or career-related . cator or measure. T
interests, if possible. 3. One foil is an invalid indicator of - .

the wropg entity (e.g., using an
interest measure to assess abilities).
4, One foil is invalid because it makes

an inappropriate assumption.

Specification Supplement:
I; V1
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Competency 23

Subskill » b
. Item No.
y o (1€ more than one

item for subskill) 2

1TEM SPECIFICATION
Statement

Competency: Demonstrate teaching skills which assist students in developing their own
values, attitudes, and beliefs

- Subskill: Establish teaching strategies that allow students to make choices based
on clearly defined consequences

v

GENERAL DESCRIPTION/RATIONALE
Given a scenario calling for the setting or maintaining of clearly defined guidelines ‘
for group behavior, the exsminee will identify procedures required to effectively
eatablish or maintain thenm.

Teacher candidates should be able to demomstrate mastery of important rules and principles
related to maintaining order and discipline. An important aspect of maintaining order
is to set firm guidelines and consequences for breaking them. If students then choose

' to break them, the consequences are imposed immediately and unequivocally.

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
1. The scenario may be 100 words in length. 1. The correct vresponse stresses follow-
2. The situation is one calling for estab- ing through immediately with estab-
lishing and maintaining limits, lished contingencies.
. - A student choos®s to break them. 2. One or two foils fail to follow
/ﬂ; : ¥ ) through immediately, thus not setting
firm 1limits.

3. One incorrect foil changes or violates
the conditions set forth in the contin-
gency.

SpecificationXSupplement.
iI; VI y
}

E 5 sl 2N
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- Competency 23
» . . Subskill b
Item No.
(If more than one
item for subskill) 3

ITEM SPECIFICATION
Statement

Competency: Demonstrate teaching skills which aésiat students in developing their own

]

values, attitudes, and beliefs °

Subsikill: Establish teaching strategles that allow students to make chéices based
on clearly defined consequences

CENERAL DESCRIPTION/RATIONALE

Gtveﬁua si:uation in which there 1s a conflict over territory, pecking order, roles, etc.,
the examinee will identify the best response to foster self-exploration and the development
of mature ways of coping with conflict.

Sometimes conflict breasks out over roles, pecking order, territorial imperatives, goals, .
resources, etc, and it becomes important for teacher candidates to assist students in
developing ways of coping with conflict other than physically wanquishing an adversary.

It is important that students acquire the art and skill of compromise and reconciliation
and are able to differentiate causes from symptoms in conflict identification. A signifi-

cant aspect of this skill is for both adversaries to accept responsibility for their actioms
and their consequences. '

STIMULUS ATTRIBUTES RESPONSE ATTRIBUTES
1. The scenario describing the situation is 1. The correct option fosters explora-
75-100 words in length. tion and assumption of responsibility
2. The sitvation is one that typically in- for the actiong of both adversaries.
duces overt hostility or overreaction. 2. One incorrect foil concerns only the
3. The conflict can be one over pecking or- one who "started it."
der, distribution cof resources, terri- 3. One incorrect foil holds both parties
torial imperatives, incompatible goals, responsible but does not promote
etc. self-exploration and growth, only
4. The content of the conflict should be punishment should it happen again.
appropriate for the age group given. 4, Onb-incorrect foil ignores the op~

portunity of developing better con-
flict-resolution skills and mexely

relocates the time and plice of un-
productive confrontstion.

Specification Supplement:
I; II
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SPECIFICATION SUPPLEMENT:
Content Base for the Professional Education Subtest
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I. Classroom Management

A. Principles B
Aughorities are in general agreement thats

1. teachers hsve failed in instructional procedures if .
- @ students misbehsva; - . ’

2. one dogs not ecliminate undesirsble behavior most .
effectively by use of punishment; :

3. teachers need tactics' to deal with ihmediate prublempg
and strategies for solving prodlems affecting an
entire class; . ’

4. teachers must understand that external motivation is
& control technique, which through reinforcement may
become an internal motivation drive;

3. without mutual respect, little constructive work
be accomplished; s -

6. democratic living depends upon mutual respect, con-
sideration of others, and courtesy;

7. mutual raspect, consideration of others, and courtesy
- @re the cornerstones of a healthy sslf-concept;

8. instruction is required to demonstrate the neaning of
classroom mutual respect, consideration of others, and
courtesy.

- L]

B. Setting Standards for Student Behavior

1. Basis for sstting standards and understanding causes
of uisbehavior : b

a. individual needs and backgrounds

b. the nsture of both individual behavioral ziages of
development and various levels of classes as a whole

c. interrelated variables and conditions which rasult
in common predictable group reactions to establishing
and adhering to classroom standards

d. effects of student(s)' characteristics on classroom
behavior

e. effects of group standards and norms on individual
behavior

2, Desired characteristics of standards:
2. flexibility and modification in an emergency
b. enforceability of rules
c. cliu:ity of rules and standards

d. applicability to consistency, uot to specific incidents

136
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e. applicability to immediate situations as well as establish-
ment of spplicubility to satisfactory long-term conditions

f. ecmphssis on positive rather than negative aspects
' of behavior

g. sboonce of sarcasm or threats

€. Physical Factors Involvad

Some physical factors which are important to comtrol of the classroom
savironment ara:

1. seating arrangenent
. 2. type of furniture
8, lighting
4. heating
? 5. ch&le
| 6. bise of Tocm
~ 1. working space
8. location of materials in relation to students’ desks
9. temperature of room
10, 1lighting

11. location of teacher '

D. Safety and Emergency Procedures
1. Principles

a. The teachex's first and foremost responsibility is
the protection of students.

b. Teachers should know ewergency drill routines, exit
' doors, and ressons that specific procedures are
important in specific emergencies (e.g., the effects
of drafts in kindling fires).

c. Specific responsibilities in cases of emergency must
- bes taught to etudents. r

d. The teacher is responsible for training studemnts so that ’
they do not panic. Monthly drill ic not enough.
Safety needs to be discussed and acted out, especially
with younger students. ’ ~

137
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2. Procedures

Organizations concerned with safety procedures in the event
of predictable emergencies provide suggestions for the
. persons involved in such situatiomns:

8. 'The content of cmergency drills should be made known
to teachers and students. Practice should follow
instruction,

b. Types of emergency situations should be knowm: €£ires,
bomb threat, tornado watch, flash flood interrupting
bus service, sudden leader/teacher illness necessitating
hospitalication, student dccident or severe illness,
and evacuating a school bdus.

c. Procedures inelu.. evacustion of buildings/dangerous
areas, calls to authorities or agencies, provisicn of
food and sleeping arrangements, use of buildings as
shelters, and notification of parents.

E. Imlvg St\nlel.ltﬁ ‘

Rationale: Authorities are in general agreement that teacher-

student planning should be viewed in two important ways:

1. Students’ suggestions to help in solving problems should

be a part of class activities, Students can bes guided and

supported without mxtton of a tescher’s wfshas and -

authority. The teacher’s role is to offer al:emtives and

advice (bssed on prior experience).

\

2. When students take part in decision-meking, they are likely
to accept routines and procedures. Management should
maxinize the time that students can spend in prédnctiva work;
this result of planning will enbance students’ self~concaepts
about their abilities to make decisions. Repeated experiences
of solving classroom mansgemeniy problems will-" help students
develop ioner controls. .

]

Development of Students

A,

Phenomena and Theories

1. Scientific Method: Terms and Concepts

Observation Cross—~sectional method
Prediction Normative studies
Control Measurement

Case study method Error

Experimental method Causality °
Interview method Evaluation

Longitudinal method Interview method

2. Developgental Phenomena: Terms and Concepts

Critical period Theoretical Bases

Maternal deprivation J. Piaget
Weaning S. Freud
Imprinting E. Erikson
Maturation Kohlberg
Socialization N. Bayley
Surrogate parsnt H. Harlow
Teilet training Gagne
Prenatal development Thurstone
Neonate Guilford

Binet

Terman

Wechsler

132
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3. .Bahsvioral Phenomens:

Instrumental conditioning
Stismulun R

Response ‘

W . Positive reinforcement
Begative reinforcesent
Punisheent
Extinction

. Transfer

Memory
Frequency, recency, intensity
Learning set
Concept formation
Eidetic imagery

é. Physical Developgent:

Weight~age-height relationships
' Dental age norm
Puberty
Motor development
Age differences

’ Sex differefices
Skeletal growth and strength
Voice changes
Butrition and growth
Discases
Birth defects
Abnormalities

. Growth spurt

5. Biological Phenomena:

Phenotype, genotype -

Chromosome
~Eugenics .
Gane
DNA, RNA
Nervous system
Cersbral cortex
Medulls
Cerebellun
Syppathetic nervous system
Parasynpathetic nervous
system
Autonomic nervous system |
Peripheral nervous systen
Involuntary nervous system

133

Terms and Concep?s

Theoxetical Bages

Paviov :
. Skinner

Thorndike
Bull ..
Guthrie
McGragor
Lorens

Tems and Concepts

Termms and Concepts'

Theoretical Bases
Mendel
Darwin -
Watson

Circulatory System

RN factor

Endocrine system
Thyroid, adrenal, pancreatic
glands

Skeletal system

Fhylogenetic skills

Ontogenic skills
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9.

P

a8
b e

tive Dovel : Terms aml Concepts
Craativity Theoretical Bases
Intellectual trait Piagat )
Achievesent Guilford
Intelligence Binet
Aptituie Texman
Genius Wechsler
Intelligence test Thurstone
Culture-free test Thoradike
Cultwre-fair test Eavighurst
Verbal ability Cattell
Spatial ability Otie

Mimerical ability
Mental age
Chronological age -
Language devalopment
Masiory

» Long~-tarm
Short-term .
Abatract reasoning
Recognition

Moral Development: Terms and Concepts
Development stages (Kohlberg)

Undversality

? Social interaction and social experience
Logical reasoning and moral development \

Par ity and Emotionnl Phencmena; Terms and Concepts

-~

Emotion
Needs
Love
Jealousy ‘
Aoger . - -
Dapression ~
Aggression

Year and worry

Anxiety

Conflict

Frustration

Frustration tolerance level
Self-concept

Parental expectation

Screns

Threat

Interests

Attitude

Motivation

Secial Develo t :

Culture .
Race

Ethnic group

Society

Custons

Mores

Ethics

Social class

Social mobility
Sociometry
Self-fulfilling prophecy
Nature-nurture COontroversy

Theoretical Bases
Freud' '
Erikson
Harlow
Levin
Maslow

- McGregor
Murray
Rogers

Terms and Concapta

Psychological variables
Sociclogical variables
Birth order .
Sibling rivalry
Cultural deprivation
Peer culture

Peex, nonformity

Peer deprivation
Prejudice

Delinquency
Environmental influences
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10, t of Values titudes, snd s: Terms and Concepts

Value . Theoxretical Bases
Attitude Kohlberg: Stages of Moral Devel-
Beliaf opusnt: preconventional, con~
Fact ventional, post-conventional
Opinion . Carkhuff-Borenson’s Facilitative
Choice/consequences Processes: enmpathy, respect,
' Implicit valus genuipneness, concrateness
Actions/deliefs - :
Neods Values/actions
Wants Values/beliefs
" Desires Values clarfification
11, Development of Self-concept: Terms and Concepts
. Self
Roal self Theoretical Bases
Perceived self Riesmant :
Ideal self Inner-directed
Salf~concept formation Other dirvected
" Values ! Autonoay
. Values clarification McCGregors .
\ Decision making . Intxineic rewards
i Problen solving . .  Extrineic rewards .
¥alue conflict Maslow:
"Group' think" Deficiency needs
Daindividualization ~ Becoming neceds
Subordination ) Self-actualization
Trade-off . Hersbexrgs
Expectation ' Bygiene motivators
Cost~benefit analysis Satisfiers
Ability , Rotter:
Sex Internal locus of control
Race Externsal locus oi control
Stereotyping
Expariences
Learning
Indicators: )
Facial expressions : %s
. joy I" statements
anger assertiveness
grief compronise
depression empathy
aceaptance voconditional positive regard
questioning (open) ©  genuinensss
questioning (closed) refiection of feeling
open hostility reflection of content
discouragesent reflection of non-verbal messages
confidence claxification
rejection open—ended questions
fright - active listening
tension/anxiety respect
' passive aggressive response
Postures resistance
open denial
closed transference
,yo:ldme projection-
attentiveness Flander's Interaction Index
burdened : Carkhuff's Levels of Empathic
protective Response :
defensive underlying feslings
surface fealings
content
process
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S

- 12, Iaterpersonal, Interactics Skills ‘
Geperality |
Three types of goals with which interpersthal conflict
may be concerned: '
" 1, pgoals and’objectives that are non-divisible, mnon-
sharadble {cooperative vs. cowpatitivs resolutions)
2. goals or odjects that may de decided and shared
in various proportions between parties im the ict .
5. pgoals or objedtives that may dbe fully claimed and
possessed by both parties

Catagories of Conflict (by level of intemsity)

cCOntrOVersy
compatition
— combat

Mothods of Conflict Resolution i
victory and destruction
ceseation
shared-goals resolution |

eoqmon}u

. bargaining or negotiating
mediation
srbitration

Models smd Theories

Berlo model . ,
Information theory model
Barmlund model

- Westley and Macheau model
Wenburg and Wilmot modal
Yalom .

Elements of Cohesivenmess and Productiveness Stages

intimacy
sharing
support

coocperation
trust

leadership models and rewards cohesive behavior
complisnce
identification
corrective emotional experiences
group leadership estsblished
_ member roles and norms establ{shed
cxigis
prevention
isolation
toleration
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, | Blements of Cohesiveness and Productivencss Stages
cooparation

: communication skills
‘ . active listening
o refisction of feoling
reflection of conteat
ego strength
baditual response patterns
physical

esotional
peans ve. ends conflict B
conflict development .
cooperative reward structure
cocpetitive reward gtructure
presocial behavior

Commmnication

commmmication

. metacomsunication .
| communication-caatered toaching

§ coommmication=-contered group activities

objectifocus .

i A ‘ sirroring
l

}

FUNBUPIREEE
) [

fndividial pantomime
couple pantomime
group pantomime
communication games
commanication styles
"poor'little manipulatiog me"
> wviectinm '
aristocrat
operdtor -,
pedantic professor
nacho

great compromiser
complainer A
- cut-up

nurturar
one-downmanship -
f ' rebel
mystic, guru
scapsgoater

Bcapsgost
righteous one

L
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Seneralizations

-mhuima to m.l 1ife mperimea of students
-88tablish clear choices and consequences

S aSnger
:“ : - M‘ -
o m!uion

mm iate sf!ec' -
. Behavioral Symptomology
rebelldon '
! withdrawal
antisocial/asecial behavior
hysterdia (loss of emotiopal t:ontrol)
hypochondriesis
impatience
obsesniveness ,

conpulsivoness
depandency

A}

¢ ¥ g in us

conflict

coomunication

real self

irrational thought "
valus conflict . - A
problem-swlving skills

self-knowledge

138
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a. reading level of indlvidual students

b. socio-econcmic snd cultural background of s‘ndenm‘

c. mental and/or physical handicsps of individual students
4. prior leaming of students of the topic undex study

o. special strengthe and interests of i.nd:l.vi;h-l stwients
f. lssrning tyfe:’ auditory, visual, kinstic

§ 2. ZIypes of Diffexences
Phystcal Bandicaps . Cognitive Differences
handicap phenotype
disability genotype
cerebral palsy - norR
epilepsy abilities
- diabates devaloped abilities
respiratory illness
tubarculosis
asthma
prosthesis Cultural and Social Differences
prajudice
Ceneral Concepts stereotyping
~ suparstition
mainstroan : ethnocentrisn
heritability . ethnic group
socialization * . gender identity
modeling diserimination
competition . social class
cooperation role differentiation
acculturacion
affiliation
anomie
territoriality
physical environment
handicap
disabilicy

status aa:l’ spatial distribution
w

intrusion/personal space invasion

population density

privacy environment

privacy -
proxemicss study of crowding and territorialicy
public territory

secondary territory

secondary

territorial imperative

ownexrship (proparty)
time/etatus and worth -
space/status and worth
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JIX. Bvaluating, Recording, and Reporting Student Progress

1) Objective .
2) Constructed kesponse

Performance
Oral
Direct OCbservation

Retrospective Observation

Raw ~ :

_ Rating of Pupil Products

Self-Report Inventories

b. ’Var:lablas ang_éed by moasures other than written tests®

Outcome Ropresentative Bohaviors

Skills Speaking, writing, listening, oral reading, performing .
laboratory experiments, drawing, playing s musical in-
strunent, dancing, gymastics, work skills, study skills,
and social skills

Work habits Effectivensss in planning, use of time, use of equipment,
use of resources; demonstration of such traits as initia-
tive, creativity, persistence, depeadabilicy

Social Concern for the walfare of others, respect for laws,

attitudes respect for the property of others, sensitivity to
social igssues, concern for social institutions, desire
to work toward socisl improvement

Scientific _Open-mindedness, willingness to suspend judgement, sensi-

attitudes tivity to cause-effect relations, ingquiring mind

Interests Expressed feelings towsrd variows educational, mechsni-
eal, assthetic, scientific, social, recreatiomal, voca-
tional activities '

Appreciations Feeling of satisfaction and enjoyment expressed toward
nature, music, art, literature, physical skill, outstand-.
ing social contributiomns

Adjustments  Relationship to peers, reaction to praise and criticism,

reaction to authority, emotional atabdlity, social
adaptability

*From Norman E,.

Cronlund, Measurement & Evaluation in Teaching, Third
Edit{ion., New York: Macmillan mliﬁins Co., 1976,
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2. Cuidolines foxr Proparing Assessmeat Instruments
s, Nen-test Measures

(1

Suidolines for Dbservatiomal Chocklists

Ideatify the variadle to de evaluated.

Construct a list of clearly observable behaviors
that will de indicators of the variadble,

Lists should also include the most common mistakes,

 or negative hehaviors, if clearly identifiable.

" ‘Arrange the itess on the checklist in the orxder

in which they aré likely to de observed.
Provide a simple recording process, with instructions
on how to uee it.

Obgervati ues

Unobtrusive measures
student dress pattern
seating patterns
student interaction pattemms
student demeanor
studant questions
critical incidents

Student products
autobiographics
art, susic, drama
essays .

Formal procedures
sociograns
structured problem solving
ganing, simulations, role playing

Use of Observation

Categories of learning needs which should first
be recognized in the classroom through use of
observational techniques include:
sensory deficits
atypical physical and social development
emotional prodblems
mental deficiency
giftedness
special abilities
leaming disabilities
academic deficiencies

Supplemental Matarials

Sources of invalidity and unreliability in
classroom observation include:

failure to record very soon after the obsexvation

fatlure to record emough of the situation to make
the observation meaningful

failure to record factual datas, especially date,
time, place, persons, setting, and sequence of
events ' .

recording of interpretations rather than actusal
behaviors

uge of valve-laden terms, e.8., ". . . was bad . , ."

failure to record both positive and negative
behavioral incidents

failure to collect a sufficient mumbder of obser-
vations of behavior before drawing inferences

144 147
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sensory deficits
atypical physical and soctal development
! emotional problems

mental deficiency

, giftedness
special abilitles
learning disabilities
academic deficiencies

AN (2) Guidelines for Rating Scales

Compose statsments of observable outcomes and, to
the gxtent DecessAry, processas.

Rating scales should have spproximately half nf the
statements in negative form.

The rating values should be defined in as objective
termms as possible.

Brevity and tapping only the most essential com~
ponents of & task reduce time demands.

(3) Guidelines for Anscdotal Records

Plan ahead which kinds of bebavior will be
observed, but recognize that significant,
unexpected behaviors will also occur.

Anscdotes should be comprised of. descriptions
of actual evants, i.e., avoid "loaded adjectives"
and other forms of interpretation.

Record date, tims, place.

Racord as soon after the svent as feasible,

Record negative behaviors if necessary; be sure
‘to make clearly factusl statements.

b. Tests

(1) Classfication of Tests by Purpose

Teste and assessment technigues are classified in
several different ways according to the purpose

sexrved.
) a) Criterion-referenced tests--tests that are

directly intarpretabls in terms of a specified
set of dnstructional objectives——vs. norm-
mg_%"mu designed to rank
students in of achievewent, from high
to low

b) Survey tests--tests that measure general
" achievement in a givem area-vs. mastery tests—-—
tests designed to snow 4f the student has
schieved enough to satisfy the minimum require-
ments of the course

c) Individual tests--tests which can be adminictered
to.only one parson at a time~—vs. group tests~——
tests that can be sdministersd to a number of
of individuals at the same time by ope examiper

¢) Summative tests--tests used at the end of »
course or unit of {nstruction to determine
mastery of the instructional objectives and
to provide results to be used in assigning
grades—vs. formative tests——tests used during
ingtruction to determine student progress and
to provide feedback to students and the teacher

we 148




4

¢) Achievement tests--tests which measure the extent
to which & etudent hes acquired certain information
or skilis—-vs, mg_uc tests—taste used to
analyse an individual's spacific sreas of weak-
ness or styength and to determine the nature of
his weaknassas )

£) Toats of scholastic aptitude--tests designed to
asasure the genersl mental ability of students—

ve. tests of g%g_ sptitude~~tests designed
to ssssure a range of educational and

vocational aptitudes

(2) BSslection of Item Types

Selecting the {tem type to measurs & stated
objective is a matter of matching the dshavior
specified by the objsctive with the behavior
measured by the test item. If the objective
calls for supplying an answer, the fest item
should also require that the be supplied.
If ths objective asks that the student identify
a fact or procodure, then the test item should
also requirve that the fact or procedurs be
identified. If the objective calls for perform-
ing a procsdurs, then the test item should call

q for a performance.
(3 di for " tructing Tests
a. Obfjective Tests
Mult 2! ts

1) The stem of 8 multiple choice item
should clearly formulate a problen.

2) Include as much of the item as poasii,le
in the stey, dut dv notyload the stenm
~with irrelevant material.

3) Use a negatively stated stem only when
it is imporrant for the student to know
the excaptions or to ba able to detect
exXToxs.

4) The alternatives should be stated with
the same clarity and preciseness as the
stem, They should be relevant to the
gquestion or probles, and all should
appear plansible to the uninformed or

. ' poorly prepared studeat.

S) Be sure there is one and only ome
correct or clearly best answer.

6) All of the alternatives should be grammatically
consistent with the stem of the item.

7) ‘The mumber of choices in multiple-choice items
should be at least four; the gemerally preferred
nuaber is five.

8) Use “none of the sbove” only when the correct
response is a finite valus (methematice, spelling,
vocabulary); use "all of the above" as an option
to indicate thet gll items in the group are acceptadle
responses.
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b, Constructed-Response Tests

. . Essay Ig

1) Ask questions, or set tasks, which will require
the student to demonstrate command of essential
m’»me.o

2) Write the question in such a way that the task
19 clearly and unambiguously dofined for each
exanines. :

-

3) nemthntiheetndmmdonbtm:oom
or too lengthy questions for the time available.

4) Avoid the use of optionsl questions. .
S) Prepare a model snswer in sdvance, deciding what

pointe should be covered and bow credit will de
allowed for mh

6) 1f especially ianmt dacisions are to be based
on the results of the tests, obtain two or more

independent ratings.
[)) !norsinspeluns, grammar, andmmuhouldte

chacked in a student's written work by every
toachey bdbut should not affect the mark or grade

‘except in language classes. .
Short-Answer letd . -

1) mmttmnthatthemquimdmiabonh
brief and M’-ﬂitﬂo ] v

2) Omit only key words in completion items,

3, Do not leave too many blanks in a statement;
leave smough cluas to enable ths cu-patmt ’
person to answer correctly.

4) Do not take statemenis directly from textbook
to use as a basis for short-answer items.

- 5) 1If the answar is to be expressed in mumerical
. unite, indicate the type of answer wanted,

3. Uses of Assessment Data

a. Data Interpretation Conceptse

Norm-refexenced ¢ ts (student vs. others)

mean 8 deviation measure of central tendency
nedian percentile neasure of dispersion
mode stanine age eguivalent
oormel corve variance grade equivalent
. sta dard score scaled scores
Criterion-refersnced concepts (student/s against some comparison)
objective minimm standard
domain nastery learming
-
ol)
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4.

5,

a -
®

, B: Formative Uses
" LY
Diagnosing students’ learning needs
Planning for teaching and retesching
Providiog feedback to students
¢. Susmative Uses !
Deternining status -

Predicting future performanc
Bvaluating programs -

Diagnosis

a. Procedures

1) Identifies prerequisite knowledge end skills
through task analysis

2) nepranéntn aach prorequisite entry level
knowledge and skill on the pro-test

3) Determines the most direct measure (performance,

”‘e*v\ test, observation, etc.), of. the prerequisite
entry level koowledge or skill
b. Cheracteristics of Diagnostic Tests

1) Diagnostic tests are designed for identifylng
weaknesses in learning but pot for indicating
the level of proficiency. ‘

2) Diagnostic-tests indicate the typical erxors &
student makes, but not thé causes of the errors.

3) Diagnostic tests are ome tool in analyzing learning
difficulties but should be supplemented with other
information. - '

4) Disgnostic tests coﬁtm relatively easy items on
a limited area of content.

5) Diagnostic tests present a profile of performance
and subskills in a given subject area.

Inhibitors of Parformance ’

anxiety: "test performance”
self-concept

home enviromment

classroom environment

peer relstionship

Indicators of Anxiety SMPerfotmcez

failure daydreanming

blocking boredon

stuttering withdrawal

rationalization antisocial class behavioy

projection truancy

denial hypochondriasis

anger. clinging (excessive depandency)

tico sloppy work

apathy bladder problems

thumbsucking nailbiting ’

traseference juvenile rebellion (aggression)
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B. Recording Procedures and Princivles

1. Individual Students

8. Selact odjectives in three domains
(as appropriate).

b. Dacide the valus (weiglit) to be placed
on student pedmeoiasimbdgior.

c. Choose activitios (assignments, tawks) to
promote attainment of objectives.

d. Select the strategles for assessing atiain-
ment of objectives.

e, Present instruction to facilitate tesching/

leaming and to pemmit adaptation following
» interin svaluvation. :

£. Use a veriety of instruments/tasks to obtain
evidence of progress.

. g. Use dboth mnorm-referenced tests (relative
achisvenent of group members) and criterion-
referenced tests (adsolute performauce in

‘terms of a standaxd or criteriomn).

h. Select a marking system (grades) understsndable
to students and parents.

1. Provide for students' individual differences
in leaming rates, styles, and content mastery.

2. Classes
8. B3elect class objectives in ‘appropriate domains.
b. Decide the value (weight) for esach objective.

c. Choose activities (class assigmmemts/tasks)
to prooote attainmment of objectivas,

d. Select strategiss for assessing attaimment
of objectives. )

e. Present instruction and assessmonts to permit
asdaptation following interim evaluation.

£. Use ; variety of instruments/tasks to check
progress.

- g» Use norm-referenced tests to obtsein information
. of group progress.
N

h. Select a marking system {(grades) understandable
to students and parentsd. '

i. PFrovide for students' individual differences in
learning rates, styles, and content mastery.

*
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C. Reporting Procedures

.

1.

2.

3

Individual Students
8. Checklists of objectives and weights assigned

b. Continuous-progress curxriculus
c. .criterlbn-mfetenced tests

d. Individual tasts

e. Teacher/student or teacher/parent conference
£. Tmhatlamden.t contracts
Class Tts

§. Ability-group stand;rda

b. OGroup unit tests

c. Pormative data

d. Group achievement teste

e, Norm-referenced testa

f. Summative data |

Guidelines in Roporting Test Data for Classes

Authorities suggest various ways to interpret group
data acquired from standardiged tests. Teachera
must understand the mesnings of var{ous tests (e.g.,
formative data, group achievement tests, porm-
referenced tests, and sumative data) and be aware
of the confidentiality of individual student’s
records. Cowparative reporting may require
attention to changes in school population or
curricula over a period of years. Some type of
visual atd will assist naive persons (e.g., man
psrents) in grasping the significance of chang

in group scores.
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D. Student Records
1. Information in Student Records

-

a., Jdentification

b. past pexrformance on achievement tests
c. porformmmce on mental ability tests
d. physical or sensory handicaps
e, health record
“f. socio-sconomtc level of family
8- educationsl level of parents
h. past grades
1, comments from past teachers
J. place of Jmidepee of student
k. language spoken in home
1. schools attended
m. past corrective or remedial work
n. record of absences from school
2, Issues Related to Student Records

validity of information

documentation - specificity

trend analysis (identifying trends)

anomalies

limits of value-judgment

habitual vs. isolated events

legal implications

ethical implications

impact of student file (what goes in student file

follows student & long time)

identification of audience {who sees file)

primary yg. secondary source material ({.e., direct ¥a.
\ indirect observation)

neatness

stereotyping
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Access to Records

It is implied in the compstency subskill statement

that the exsmines will understsnd recording/reporting
systens of student progress in a subject matter. In
addition, it is implied that the examinee will undex-
stand various assessment procedures and bo able to doth
interpret such assessment rssults and state the impli-
cations of the fnformation for & specific class or
individual student. Those are umderstandings acquired.
in ths study of teets and measurement, educational
proceduras for developing a recording/reporting system,
and foundations of curriculum development, implementation,
and evaluation. (The sources for thesse have been.listed
in other sections of this Supplement.)

Access to student records ie governed by the public laws
and coumty policies governing the content and use of
student records and understandings of appropriate pro-
cedures to follow in meeating the demands of wvarious
persons/groups for information about class and individual
student progress. ’

(ﬁ is to be undarstood that district policies may-be more
delimiting than statements in public laws, since state
departments of education establish policies that are
transmitted to the districts for application at the local
level.)
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Iv,

A.

c.

Instructional Materials

Sources of Instructional Materials ¢

1. <lassroon library
2. school mndia center
8. books and magasines
b, f£film, filmstrips, and slides
c. wertical files of posters, charts, maps, md pamphlets
d. commmity vesource files
:. records and tapes
. tremspsrencies '
3. public library
4. county curriculum centers
5. publishers' catelogs -
6. catalogs of free and inexpensive lnterials
7. 1local organizations and merchants
8. taacher's professional lidbraxy snd files of materials
9. equipment manuals and sanufacturars’ instructional materials

The most sppropriate source for a given situation would depend
upon the nature of the materials sought. A teacher should first
consult the closest source likely to be ptoductive of the desired
materials. .
Additional sources for materials development, or for the
materials themselves, include organizations and individuals
within the commmity. The valua of human resources, as well

as materials resources, and themofeqtdmtasweuas
materials, should be recognized.

Desired Characteristies of Materials

1. attractiveness

2. appropriate style and size of type
3. reasonsble cost

4. durability of materials

5. copyright date

6. multiple tracks

7. accuracy of actual information

The importance of the characteristics 3f particular materials is
determined by the purpose for which the materials are selected.

Selection of Materisls

1. Considex'atinna
use (large group, small group, individual)

b. usefulness to leamer (level, structure, feedback)

c. usefulness to teacher (instructional goals and
objectives; plapning, implementing, and evalustion/
recordkeeping)

d. cost factor with degree of usefulness and efliciency
(durability, yearly costs for consumable pat:s, cost
for training teachers to use)

e. maintenance and upkeep (loan basis to studants { Florida
Statute 233,45}, mechanical parte)

f. cooperative sslection by studente and teacher

g. appropriateness to time and space availsble {portable,
storage space needed/availability)

h., wvariety of types (printed texts, articles, workbooks;
avdio-visual films, tapes, slides, videotapes; packaged
programmed, individualized, gemes, simulation materials)

i. publishers' evaluation nrocedures (pretestinpg, fleld-
testing, evaluvating)
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D.

ta

2. Criteria

K.

b.
c.

d.
e.
£.

B'
.

h.

i.

Jl

mbjnc: materials to criteria spe:ﬁied or implied
by objsctives

select culturally and sexually non-bissed materials
identify materials which involve students in problem
solving

Select materials which range from siwu to complax

select materials which match students’ learning styles
provide manipulative materials when needed

sslect materials which stimulate the ser ws

include materials which halp provide individual
instruction (programmed lessons, teaching machines,
learning kits, speciasl interest materials)

select materials which are worth the time, expense, and
effort involved in using them

select materials which ref).ect the studenta’ uvin.g
savironnents

Modificstion of Materials

1.
2.
3.

4.

5.
6.

sudio-taping marerials

rawriting materials at & lower reading level
transcriding materialé ox having materials transcribed
into Braille for y impaired students

breaking materials mm wnits for students ‘who have
difficulty mastering larget sogmente of materials

making materials more concrate (less abstract)

changing response modes (e.8., providing for pointing,
responding orally instead of  in writing, etc.)

-~
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v. Iggﬁg& Objsctives ‘
A. Purpose for Writing or Selecting Objectives

-

Acceptsble Purposes

1. To inform learners of what they ars expscted to learn

2. To guide the teacher in selecting the content of
instruction |

3. To guide the teacher in selacting instructional
naterials ' )

4. To guide the teacher im gelecting activitieﬁ

5. To guide the teacher in constructing valid
evaluatio: of instruction

6. To guide discussion of curriculum with parents

Erroncous conceptions of the purpose

1. To stsndardige the curriculum

2. To assure that the teacher knows the subject matter

3. To provide busywork for teachers

4. To enadle specislists, including administrators
to control the curriculim

5.

To provide s means for administrators to check up

on teachers

B. Guidelines for Comstructing or Adapting Objectives

1.

3.
4.

Objectives are written in teu;:s of what students will
do, not in tenfn of what the teacher will do.
Behavioral verbs, which indicate observable changes in
behavier, are used in writing objectives.

Objectives should challenge students, but dbe attainable.
Objectives should relate the subject matter to the
experiential background of students. ’
Objectives should include all important aspects of the
unit of study. '

15%
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6. Objectives should be 1n harmony with sownd principles
. of I;uniu. hé.}wdins at lesst thase:
a. principls of resdiness
b, principle of motivation
c. priaciple of retention
d. principle of transfer. :
C. 'Seguemcing Objectives
" The following considerations are of utmost importance in

‘sequencing objectivess

1. Tha hierarchical nature of the subject matter

2. Progression from concrete objects to adstract ideas

3. Arrxanging stops small enough to assure mastery of
objectives dy slower learners

4. Providing objectives deyond the minimm essentials
for the moras able etudent

5. Considering the spiral curriculum method of arranging
objectives to insure adequate exposurs of students to
subject matter to a;eure mastery

Other considerations in sejuencing activities

1. Activities should de sequenced in terms ;f their
simplicity/complaxity.

2. Prerequisite learnings should be taken into account
in sequencing activities.

3. Activities related to general leaming wtccﬁea shonld

. occur before those concerned with specifics.

4. Activities vhich are related to facts and ideas vhich

may be atransed in chronol_osical order may a, —opriately

agsume that order,
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VI. Lesrning and Tesching

A. Conditions That Affect Learning

1.
2.

3.
4.
5.

7.
8.

9.
10.
11.
12,

13.
14.

15.
16.
17.

The amount of time spent in learning in relation to
the time noeded . .
Pemmrance—-studént willingness to spend time 1n
learning . '
Aptitude for the task

Quality of imstruction

Ability to understand instruction

Student's readiness to learm (including history of
success in learning)

Teacher's readiness to teach

Teacher's sgyle of teaching in relation to student’s
leaming style

Teacher's e.xpectatm that leamning will occur
Socio-economic background of student

Educational background of student's pareats
Classroon social climate

Native tongue of the learner

Environmental distractions (e.g., outside noise ox
other competing stimuli)

Attractiveness of materials to a{udenta

Appropriateness of materials to stated objectives

Enthusiasm of the teacher
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B.

Terns and Concepts

Behavioral paradigme

law of effact

operant conditioning
classical conditioning
Premack principle
drive

goal

frustration

Proparties of stimulus

cue
stimulus generalization
assocfation

~ discrimination

- extinction
unconditioned atimulus (UCS)
stimulus deprivation
conditioned stimulus (CS)
anticipation, expectation
gradient
phenomenal field
aversive stimulus '

Properties of response

uncondizioned response (UCR)
conditioned responsea {CP)
primary reward

secondary reward
acquired rewards
symbolic rewards

babit strength
extinction

contingency
reinforcement

partial reinforcement
punishment

shaping

positive reinforcement
negetive reinforcement

Other terms

RENOTY

synapse

sense OTgan
proprioception
biological drive
psychological driv
nedulla :
cerebral cortex
motivation

threat

anxiety

modeling

stress

probability
nervous system
isolation

15%
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C. Classroes Strategies

Secuxing Attention
Recompended techniques

1.

a.
b.
c.

d.

£.

8-

" h.

Use a change of stimulus pattern

Leam and use the names of students

Use novel or wnfamiliar stimuli

Eliminate activities which may distract or interfere

with concentration

Develop with the students signals for use when

"atrention is expected

Avoid tiiamp::lva and/ox ﬁt&sonizmg tachniques
Avoid use of techniques which in themselves or
which in particular situations tend to reinforce
the mdeaiy:able behavior then in progress
Reinforce desired behavior

Inappropriate techmiques

a,.

.

Yelling at students

Begimming a lessdon without student attention

Embarxassing students
Punishing students
Reinforeing undesirable behavior

Presenting Directions

The following are suggested methods for giving directions:

8.
b.
c.
d.

e,

Civing directions orally

Writing directions on the blackboard

Preparing & handout with written directione
Demonstrating what is to bde done

Using taped or.slide-taped instructions, for either

group or individual use
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3. Establishing Rapport

a. Choose objectives which are challenging but
sttainable.

b. Plan altemative ;pproachas to provide for varying
interests and capabilities of students.

t. Relate experiences of students to objectives to
provide xale;;an'to instructional activities.

d. Conaider physical development and disabilities of
students in selecting activities, ’

e. Consider experiential dackground of studentsin

selecting objectives and activities for a group

of students.

? f. Recognize the need to provide success experiences
. fer all children in the group.

§» Consider cultural and ethnic background of students
in selecting instructional activities and objectives.

h. Encourage students to share naterial; thoughts,
or feelings with the teacher and/or the class.

4. Alternative Strategies

a. Modole

(1) Soéial interaction (group investigatiom,
<\\ social inquiry, laboratory method, role- ’f”’,—

playing, simulation)

(2) Infornation‘irocessing (inductive thinking,
scientific inquiry, cognitive growth)

(3) Personal (nondirective approach, awareness
training)

(4) Behavior modification (programmed 1nstfuction,

anxiety reduction, assertive training, simulation)
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b. Techniques

1)

©(2)

(3)

(&)

5)

(6)

N
(8)
)
(10)

$3))

(12)

Chinging topic or activity when interest

is lost

Rewarding and mtacins; or using altermative
activities when student responses indicate
noncoxprahonsion

Completing assigned preparation in cless when
assignments have not been completed out of
clase

Introducing physical activities when students
show signs of fatigue or stress

Changing the level of instruction vhen students
show anxiety or fear of trying assigned
activity

Pursuing aslternative avenuss of exploration
wvhen student responses or questions indicate
stndeng interest

Changing method of instructiom

Utilizing gudio-visual materials

Alternating quiet and active activities
Rewording directions gnd/or materials for

'

better understanding ) 3

i

Ensuring that activities are suitable for stxg'dents'

i
abilities and dnterest

Following up on activities suggested by students

5. Use of Media -

Recommended "rocedures

a. Prepare the students by introducing the film or

other media and pointing out important thi;igs to

watch for while viewing.

b. Follow the presentation with an immediare discussion.

¢. Have

students write reports concerning what they saw
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6.

4.

er

Previev the film or other medla to be certain that
the presentation relates to the objectives of the
lesson. '

Follow the viewirz with research into other sources

for infornation on thd topic.

Practices which do not enhance the Educational Value of

Forms of Media

Ca

b.

Ce

d.

f.

Using film and other forms of media for entertainment

or to £111 time -

Pragenting films without informing students of the
purpose of the presentation '
Using films and other forms of wedia which are too

"lung for the age grouy to which they are being showm

Involvement of Students

Recommended Proceduras

Deildizing student mtereéts as a basis for curriculum
building

Maintaining good, clear communication between teacher
and students |

Utiliring student preferences in working procedures
and activities

Utilizing individualization in assignments

Utiliging group projects, group discussion, role
play, andé (appropriately) lectures, senminars, and
1ab ‘work '

Securing meterials and tasks at an appropriate level
for the class

Using audio-visual aids for motivation and extension

of concepts

165

159



7. ﬁmt of the Classroom to Faciliate Teaching and

Authoritics agree :hai there are certain principles for
room arrapgement of materials and equipment gnd of ways
to wanage the enviromment in order to foster positive
' attitudes and effective learning. Of the many principles
discussed, ‘the following appeat to have relevancy for
this competency:
a. Principles . .
[§9) umins does not reside totally in a given
‘stude;t's efforts; conditions in the environment
can de strong hfhx‘apce'n. '
(2) The most afficient way to é.hange a student's ~
behavior may be to change elements 4n the
environment, - .
(3) Movable furniture will permit various types
of muping for ?ari'ms purposes (e.8., quiet !
or :;:lay, individual or group).

OR Physical elements, to-the degree possible,
should be varied during the ‘school year.

" (5) Large and comfortable work areas promote moxe
positive att:l.tudas ‘

(6)  Indivi nzed inetruction and m" l-group
instruction requige buuetln boarda, displays, '
and areas for wrk produced,

{7) Easy access to mtarials is 8 posi.tive

influence on both teac.hera and students.

» d». C iderat ons for naterials Stor 2

(1) Inﬁom:lns students of use and care of materials
(2) Provi‘dj.ng easy access to materials by teacher

and students (esse of distribution) . %

*
»

(3) Locating waterials in close proximity to an

activity

(4) Pormulating sacurity measures

(5) Following safetr guidelines
60
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(6) Plamming for physical movement
(7) Conserving time, materials, mapagement

{8) Noise factors
c. Activities

(1) Prasentations (lecture, panel, debate, film,
videotape)
{(2) Demonstrations (rehenrgals, drills, skills,
practice lab)
(3) Reading (individual silemt, individual oral)
(4) Drama (skits, pantomime)
(5) Discussion (group, buzs sessions, brainstorming)
{(6) Cases {case study of a problem situation;
eritical inéldenta)
(7) Graphics (group painting, group collage)
(8) Role undexrstanding (role play, social simulatiom,
videotape) -
(9) Games
(10) Participative directed inquiry or discovery
(under teather uidance)
d. Structure
(1) Learning centers
(2) Interest centers
(3) Lidrary <
(4) Games
(5) Group centers
{(6) large-group intexaction
(7) One must consider 1n&1v1dua1 assignments,
small-group activities, and large-group
interactions.
e. Envirommental factors (distractions) affégtigﬁ!égarning
(1) Outside noise
{(2) Safety
(3) Health ’
(4) Security
(5) Closeness

{6) Social climate

16
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8. Providing for Special Needo
Usa of Mfferent Material (sce also IV D)

(1)

(2)

3)

Selection might include new or different but

proven materials

Adaptation might include remediation on

{a) similar but diffecent materials

(b) the same materials written at a lower
level of difﬁcn:l'cy

{c) the same matarials with supplmnfal
materials containing Qs:mtion on
pmrequis:lte' skill

(d) the same materials through 'a ;hansa in
teaching method, e.8., from group to tutorial

Devalopment Might Include

(a) self-studdy aatarim for remediation

(b) self-study materials for enrichment

{c) exercises for practige to enhance

retention or transfer

b. Use of Differant Procedures, Suggested Modifications

»

)
)

&)

4)

Arranging steps small enough to assure m£ery
Providing objectives beyond the minimun
esmtials. for the more able students

Begimning with the actual entry level skills

of the student(s) to insure the possibility

of success (for whatever learner characteristics)
Use of -

(a) auditory

(b) wvisual nonverbal

{c) psychomotor

(d) social interaction ~—
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9, Student Teacher Relatiomships

a. Rationale: Research shows positive and significant
relationships between

(1) Teachers' levels of interpersonal functioning

and student atte;dance

- -

(2) Teéchersf inte:pg;sonal'functioning and students’

gains on achievement test acores

s

! | (3) Teachers’ interpersonal functioning and enhancea
. | student self-concept
Strategies to tﬁprove {nterpersonal functioning
appear to be: -
(1) 1Involvement of students in curriculum selection

and classroom management a:ratégies-

/) (2) Improved empathetic qualities ’
s . (3) Viewing students as basically good, able,

« and trustworthy

b. Principles - Student Yariables

(1) A mild level of anxiety may aid in studemt
achievement.

(2) A high level of anxiety may interfere with
leaming and with fcelings of belonging in
the classroom.

(3) Feelings of high self-worth may further
learning and relationships with teachers and

' o;her students.

(4) Feelings of low esteem may interfere with
feelings of belonging and with ledrning.

(5) Feelings of dislike of teacher and/or of school
mav hinder relatienships and learning.

v (6) Feelings of love and belonging may promote

y { learning and rapport in the classroom.

L .
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& Feeli& of safety and security in the classroom
will permit students to open up to teachers and
to learning.

(8)' Feelings of anger or rage brought into the class~
roon from outeide socurces may obstruct rapport

. and leafning in the classroom.

(9) Shared experiences and feelings will promote
feelings of rapport be‘tmen students and
teacher.

P-inciples - Teacher Variables

. (1) Low expectancy of self or of students or lack
of self-confidence may influence rapport and
learning in the classroom,

(2) Dislike of children and/or of teaching will
affect the classroom climate and hinder student
progress.

(3) Shared experiences and enthusiasm for learning
together will enhance rapport and leamming.

(4) Negative feelings b.roujsht into the classroom
from outside scurces by the teacher may
influence students' feelings about the teacher
aod the learning process.
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For convenience, the following bibliography*for the Professional
Education Subtest is arranged according to competency.

Competency 6: The ability to comprehend patterns of physical, social,
and academic development in students, and to counsel
students concerning their needs in these areas

Competency 12: Establish rapport with students in the classroom by
using verbal and/or visual motivational devices

Competency 13: Present directions for carrying out an instructional
activity
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Harper and Row, 1975. '
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ment, New York: John Wiley and Sons, .
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and Row, 1978. '
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and Bacon, 1977.
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2nd ed. New York: John Wiley and Sons, 1966.
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Ruch, Floyd L. Psychology and Life, 6th ed. : Scott, Foresman, 1963.

Simon, Sidney B., Howe, L. W., and Kirschenbaum, Howard. Values Clarification:

A Handbook of Practical Strategies for Teachers and Students. New York:
Hart Publishing Company, 1972.

Competency 7: Diagnose the entry level knowledge and/or skills of
students for a given set of instructional objectives -
using diagnostic tests, teacher observetion, and student
records

Competency 14: Construct or assemble a classroom test to measure student
performance according to criteria based upon objectives
L]

Aiken, L. R. Psychological and Educational Testiqg, Boston, Hass.. Allyn
and Bacon, 1971.

Brow :, F. G. Principles of Educational and Psychological Testing. Hinsdale,
I11.: Dryden Press, 1970.
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1970.
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1976. :

) Downié, N. M. Fundamentals of Measur.ment, New York: Oxford Press, 1967.

Ebel, R. L. Essentials of Educational Measurement. New York: Prentice-
Hall. 1972,

Hills, J. R. Measurement and Evaluation in Classrooms. Columbus, Dhio.
Charles E. Merrill, 1976.

Hopkins, C. D. and Antes, R, L. Classroom Measurement and Evpluation,
Peacock, 1978, 1

Lewis, D. G. Assessment in Education, John Wiley and Sons, 1975.

Mehrens, W. A. and Lehmann, I. J. Measurement and Evaluation in’
Education and Psychology, New York: Holt, Rinehart and Winston, 1975.
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" 1976.
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Competency 9: Construct and sequence.related short~-range objectives
for a given subject area

Bloom, B. S., ed. Taxonomy of Educational Objectives, Handbook 1:
Cognitive Domain. New York: McKay, 1936,

Bloom, B. S., Hastings, J. T., and Madaus, G.F. Handbook on Formative and
Sumnative Evaluation of Student Learning. New York: McGraw-Hill,
1971.

Briggs, L. J. Handbook of Procedures for the Design of Instructiom,
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Rinehart and Winstom, 1977.

Mager, R. F. Preparing Objectives for Instruction, 2nd ed., Belmont, Calif.:
Feavon, 1975.

Popham, W. J., and Baker, E. L. Establishing Instructional Goals,
Englewood Cliffs, N.J.: Prentice-Ball, 1970.

Popham, W. J. Educational Evaluation, Englewood Cliffs, N. J.:
Prentice-Hall, 1975.
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Competency 10: Select, adapt, and/or develep instructional materials
for a given set of instructional objectives and student
learning needs

Competency 11: Select/develop and sequence related learning activities
appropriate for a given set of instructional objectives
and student learning needs .

Ausubel, D. P., Novak, J. D., and Hanesian, H. Educational Psychology:
A Cognitive View. 2nd ed. New York: Holt, Rinehart, and Winston,
1978. :

Briggs, L. J. Handbook of Procedures for the Design of Imstruction,
Pittsburg, Pa.: American Institutes for Research, 1970.

Briggs, L. J. Imstructional Design: Principles and Applicationse.
Englewood Cliffs, N.J.: Educational Technology Publications, 1977.

Carroll, J. A. "A Model of Learning, " Teacher's College Record, 1963,
64, 723-733, cited by B.S. Bloom in Chapter 3, '"Learning for
Mastery” in the Handbook on Formative and Summative Evaluation of
Student Learning, New York: McGraw-Hill, 1971.

Corvitz, H. E. Galton's Walk, New York: Harper and Row, 1970.

Dale, E. A. Audio-Visual Methods in Tesching, 3rd ed. - New York: Holt,
Rinehart, and Winston, 1969,

Gagae, R. M. The Conditions of Learning, 3rd ed. New York: Holt,
Rinehart, and Winston, 1977.

Wager, W. "Media Selection in the Affective Domain: A Further Interpre-

tation of Dale's Core of Experience for Cognitive and Affective
Learning.” Education Technology, July 1970, 15(7): 9-13,

Competency 15: Establish a set of classroom routines and procedures
for utilization and care of materials

Achieving Classroom Tramsition. Teacher Education Modules, State of
Florida, 1970.

Beach, D., and Cox, P. Reaching Teenagers: Learning Centers for the
Secondary Classroom. Santa Monjca, Calif.: Goodyear, 1977.
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Dembo M. Teaching for Learning, Santa Monica, Calif.: Goodyear, 1978.

Elkind, D. Child Development and Education, New York: Oxford Press, 1976.

Gagne, R. The Conditions of Learning,6 3rd ed. New York: Holt, Rinehart,
and Winston, 1977.

Gagne, R. Essentials of Learning for Imstructiom, Hinsdale, I1l.:
Dryden Press, 1974. -

Gagne, R., and Briggs, L. Principles of Instructional Design. New York:
Holt, Rinehart, and Winston, 1974.

Gartner, Alan. How to Individualize Learning, Phi Delta Kappa Fastback.

Gilstrap, R., and Martin, W. Current Strategies for Teachers, Santa Héﬂlca,
Calif: Goodyear, 1975.

Good, T., and Brophy, J. Looking in Classrooms. New York: Harper and Row,
1978.

Heyman, Mark. Places and Spaces, Phi Delta Kappa Fastback.

Hoover, K. The Professional Teacher's Handbook. Boston, Mass.: Allyn
and Bacon, 1978,

§
Joyce, B. Selecting Learning Experiences: Linking Theory and Practice.
Washington, D. C.: Association for Supervision and Curriculum
Development, 1978.

Joyce, Bruce and Monne, Greta. Creatirg the School, New York: Brown and
Co., 1976.

Klein, F. M. About Learning Materials, Washington, D. C.: Association
for Supervision and Curriculum Development, 1978.

Rubin, Louis. Curriculum Handbook, New York: Allyn and Bacon, 1977.

Samples, Charles, and Barnhart. The Whole School Book, Reading, Mass.:
Addison-Wesley, 1977. o

Selecting an Instructional Mode, Teacher Education Module, State of

Florida, 1970.

Smith, R. M. Clinical Teaching., New York: McGraw-Hill, 1974.

Smith, Neisworth, and Geer. Evaluating Tducational Environments. Columbus,
Ohio: Charles E. Merrill, 1978.
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x,

Stephens, T. et al. A Curriculum Handbook. Columbus, Ohio: Charles
E. Merrill, 1978.

Wallen, C., and Wallen, L. Effective Classroom Management, Boston, Mass.:
Allyn and Bacon, 1978. .

Competency 16: Formulate a standard for student behavior in the classroom

Achieving Classroom Transition, Teacher Education Module, State of Florida,

1970.

Barton, Terry. Reach, Touch and Teach, New York: McCGraw-Hill, 1977.

Brophy, J. E., and Good, T. L. Teacher~-Student Relationships: Causes
and Consequences, New York: Holit, Rinehart, and Winston, 1974.

Combs, A. "Teacher Education: The Person in the Process.” Educational
Leadership, April, 1978: p. 558.

Combs, Arthur. Pérceivigg! Behaving, Becoming, Washington, D. C.:
Yearbook of Association for Supervision and Curriculum Development, 1962.

Florida School Laws. Chapters 228-246, Florida Statutes, 1978.

Gardner, W. J. Learning and Behavior Characteristics of Exceptional
Children and Youth, Boston, Mass.: Allyn and Bacon, 1977.

Gesell, A., and Ilg, F. The Child From Five to Twelve, New York: Harper

Brothers,

Good, T., and Brophy, J. E. Looking into Classrooms, New York: Harper
and Row, 1978.

Havighurst, Robert. Developmental Tasks,

Hawkes, Glen, Pease, and Damaris. Child Behavior from Five to Twelve,
New York: Harper and Row, 1962.

Hosford, P. "The Silent Curriculum: Its Impact on Teaching the Basics.”
Educational Leadership, December, 1978, p. 211.

Hunter, E., Encounter in the Classroom: New Ways of Teaching. New York:
Holt, Rinehart, and Winston, 1972.

Jersild, A. The Psychology of Adolescence, 2nd ed. New York: Macmillan,
1963.

Johnson, L. V., and Bany, M. A. Classroom Management: Theory and Skil{
Training, New York: Macmillan, 1970.
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Joyce, Bruce, and Monne, Greta. Crgating the School, New York: Brown
dnd Co,, 1976. Chapter 4. _ '

Kolstoe, 0. P. Teaching Educable Mentally Retarded Childreﬁ. New York:

Holt, Rinehart, and Winston, 1976.

_ Krumbelt, J. D., and Krumbolt, H. B. Changing Children's Behavior,

Englewood Cliffs, N.J.: Prentice-Hall, 1972.
Public Law 234.14 (Florida School Laws, 1978) -

Rogers, Carl. On ﬁecomigg>a Person, Boston, Mass.: Houghton Mifflin,
1961. _

Seaberg, Dorothy. The Four Faces of Teaching, Santa Monics, Calif.:
Goodvear, 1974.

Red Cross Manual, 1978.

3 . -
Sears, P. S., and Hilgard, E. R. "Yhe Teacher's Role in the Motivation
of the Learner” In Contemporary issues in Educational Psychology, edited

by Clarizio, Craig, and Mehrens. " Boston, Mass.: Allyn and Bacon,
1970.

%mith, Neisworth, and Greet. Evaluating‘ﬁducational Environments. Columbus

i

Ohio: Charles E. Merrill, 1978. v : .

University of Florida. The School and Law, Teacher Training Module.

Wallen, C. G., and Wallen, L. L. Effective Classroom Management, Bostonm,
Mass.: Allyn and Bacen, 1978.

Wiederfelt, Hammill, and Brown. The Resource Teacher. Boston, Mass.:
Allyn and Bacon, 1978. °

Competency 17: Identify causes of classreom misbehavior and employ
technique(s) for correcting it

Brophy, J., and Good,‘T. L. Teacher-Student Relationships. New York:
Holt, Rinehart, and Winston, 1974.

-

Gage, N. L. Teacher Effe~tiveness and Teacher Education, Palo Altro, Calif.:
Pacific Books, 1972. '

Hawkes, Glen, Pease, and Damaris. Child Behavior from Five to Twelve,
New York: Harper and Row, 1962.

173

178

+

an



Hosford, P. "The Silent Curriculum: Its Impact on Teaching the Basics."
Educational Leadership, December 1978, p. 211. , ,

Hunter, E. Encounter in the Classroom: New Ways ofgzgggh;gg, New York:
Holt, Rinehart, and Winston, 1972.

Johnson, L. V., and Bany, M. A. CIaséroom Management: Theory and Skill
Training, New York: Hacmillan. 1970. '

Jersild. A. The Psychology of Adolescggce. 2nd ed. New York: Macmillan,
. 1963. Y. .

Krumboltz, J., and Krumboltgz, H. B. Changing Children's Behavior.
Englewooc Cliffs, N. J.: Prentice-Hall, 1972,

Lavat +111, C. S., and Siendler, F. Readings in Child Behavior and
Development, 3rd ed. New York: Harcourt, 1972,

Loree, M. R, Psychology of Education, 2nd ed. New York: Ronald Press,
1970. "

Sears, P. S., and Hilgard, E. R. "The Teacher's Role in the Motivation of
the Learner”. In Contemporary Iesues in Educational Psychology, edited
by Clarizio, Craig, and Mehrens. Boston, Mass.: Allyn and Bacon,
1970- , °

Smith, Nelsworth, and Greer. Evaluating Educatiopal Environments, Columbus,
Ohio: Charles E. Merrill, 1978.

Wallen, C. J., and Wallen, L. L. Effective Classroom gagggemggt- Boston,
Mass.: Allyn and Baconm, 1978.

Woru1l, J. and Nelson, M. Mapaging Instructional Problems. New York:
McGraw-Hill, 1974.

Corpetency 18: Identify and,or develop a system for keeping records of
class and individual student progress

“Bloom, B. S. Handbook of Summative and Formative Evaluation of Student
Learning, New York: McGraw-Hill, 1971.

Ebel, Robert. The VUses of Stendsrdized Testing, Phil Delta Kappa Fastback.

W
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Florida Statutes (Florida School Laws, 1978)
Rights of Privacy: 228.093, 232.23.
Studeat Progress: 230.23.

Student Progress (Grades): 228.035l.

Lyman, H, B. Test Scores and What They Mean, Englevod Cliffs, N. J.:
Prentice-Hall, 1963.

®

Wallen, C. J., and Wallen, L. L. Effective Classroom Management. Bostom,
Mass.: Allyn and Bacon, 1978. .

Popham, Jammes., Educational Evaluation, Englewnod Cliffs, N. J., 1975,
(See especially Chapter 12.) \

L}

Rothney, J. W. M. What Research Sgggﬁto the Teacher (No. 7): Evaluating
and Reporting Pupil Progress, Washington, D. C.: Association of
Classroom Teachers, NBA, 1955. Eighth reprint 1969.

Stanley, Julian C. Hhasureme t ia Todqy s Schools, 4th ed. Englewood
Clifis, N. J.: Prentice-Hall, 1964. L s

Wilhelms, F., ed. Evaluation a8 Feedback and Guide. Washington, D. ,..
Association for Sﬂbervision and Curricnlun Development, NEA, 1967.’

Competency 20: Identify and/or demonstrate behavior which reflects a

feéling for the dignity and worth of other people, including
those from other ethmic, cultural, linguistic, and economic

grﬁyps

Becker, H. Man in Reciprocity. New York: Frederick A. Praeger, 1956.

Brown, 1. C. Understanding Other Cultures, Englewood Cliffs, N. J.:
Prentice-Hall, 1963.

Feagin, Joe R. Racial and Ethnic Relations, Englewood Cliffs, N. J.:
Prentice~-Hall, 1978.

Hall, E. The Silent Language.

b
Rogers, Carl R. Client-Centered Therapy, Boston, Mass.: Houghton Mifflin,
1951.

‘Wrigntsman, L. S.  Contemporary Issues in Social Psychology, Belmont, Calif.:

Wadsworth Publishers, 1973.

Wrightsman, L. S. Social Psychology, Monterey, Calif.: Brooks/Cole, 1977.
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f .
Competency 21: Demonstrate instructional and social skills vhich assist
students in developihg a positive self-concept

-

Carkhuff, Robert R. and Berenson, Bernaru ~. Beyond Cousel and

. Ihg;ggx; 2nd ed. New York: Holt, Rinenart, and Winston, 1977.
Carkhuff, Robert R. The Art of Helping: A Guide for Parents, Teachers
and Counselors, Amhhrsq, Mass.: "Human Resource Development Press,
1972.

Ellis, Albert, A New Guide-to Rational Living.
Feather, Norman T. Values in Education and Society., New York: Free Press,
1975.

Ginott, H. J. Teacher and Child A Boék;ggr Parents and Teschers, New York:
Macmillan, 1972. ‘ : _ .

v

Goldstein, Susan B. and.Sies, Luther F. 'The Communication Contract.
Springfield, I11.: Charles C. Thomas, 1974. .

Cordon, Ira J. Human Development? A Transaction Perspective, New York:
Harper and Row, 1975. : -

P~

Cordon, Thomas. Group-Centered leadership: A Way of Releasing the Creative
Power of Groups. Boston, Mass.: Houghton Mifflin, 1955,

Gordon, Thomas and Sands, J. 6. P.E.T. in Action. New York: Wyden Books,
1976. '

Handy, Rollo, The Measurement of Values. St. Louis: Warren H. Green,
1970. \

Herzberg, Frederick. Work and the Nature of Man, New York: New American
Litrary, 1973.

Homme, Lloyd. How to Use Contingency Contracting in the Classroom,
Champaign, I11.: Research Press, 1976.
r

Johnson, 5. R. and iohnson, R. B. A Self-instructional Material in ltself,
New York: Westinghouse Learning Corporation, 1970.

*Keltner, John W. Elements of Interpersonal Communication, Belmont, Calif.:

Kniker, Charles R. You and Values Education. Columbus, Ohio: Charles
E. Merrill, 1977.

Mager, Roger F. Developins, Attitudes Toward Learning. Belmont, Calif.:
Fearon, 1968.
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Maslow, Abraham._ The Farther Reaches of Human Nature. New York:
Viking Press, 1971. . "

Maslow, Abraham., Toward a Psychology of Being. New York:
Van Nortrgnd Reinbold, 1968.

.McGregor, D. The Human Side of Enterprise. New Yotkﬁ McGraw-Hill, 1960.

Riesman, D., Glazer, N. and Denany, R. The Lonely Croud,i?rinceton,‘ﬁ. Jos
Yale University Press, 1950. , ‘

Rogers, Carl R. On Becoming a Person: A Therapist's View of Psychotherapy.
Boston, Mass.: Houghton Mifflin, 1961. ' :

Rogers, Carl R. Client-Centered Therapy: Its Current Practice, Imglicagions
and Theory, Boston, Mass.: Houghton Miffiin, 1951. (See especially the
chapter on "Student-Centered Teaching.") ' '

Hrigﬁt»man, Lawrence $. Social Psychology, Monterey, Calif.: Brooks/Cole,
1977.

Competency 22: Demonstrate instructional and social skills which
assist students in interacting constructively with
their peers -

-~

Brooks, William D. Interpersonal Communication. Dubuque, Iowa: William
C. Brown, 1976.

Goldstein, Susan B. and Sies, Luther F. The Communicatiomw Contracts
Springfield, I11.: Charles C. Thomas, 1974. .

Keltner, John W. Elements of Interpersonal Communications Belmont, Calif.:
Wadsworth, 1973.

.Wrightsman, Lawrence W. Social Psycholpgy. Belmont, Calif.: Wadsworth, 1977.

villard, Kenneth L. and Whipple, Leland, Beginnings in Relational
Communication. New York: John Wiley and Soms, 1976.

Wenburg, John R. and Wilmot, William W. The Personal Communication
Process. New York: John Wiley and Sons, 1973,
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Competency 23: Demonstrate teaching skills which assist students in
: developing their own values, attitudes, and beliefs

Carkhuff, Robert R. gand Berenson, Bernard G. Beyond Counseling and
Therapy. New York: Holt, Rinehart, and Winston, 1967.

' Gordon, Ira J. Human Development: A Transactional Perspective,

- New York: .Harper and Row, 1975.

Simon, Sidney B;; Howe, L. W., and Kirschenbaum, Howard., Values c;grifiéhtion:
A Handbook of Practical Strategies for Teachers and Students,
New York: Hart, 1972.
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SAMPLE EXAMINATION ITEMS

L

FOR THE PROFESSIONAL EDUCATION SUBTEST °
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Here are some sample Professional Education items to help familiarize the
candidate with the type of question he/she will encounter on the Professional
Education Subtest of the Teacher Certification Examination. -

1. A teacher in a seventh grade social studies class with thirty students
is approaching.the completion of a umit in which there were ten objec-
tives. In order to pass the unit, students must demonstrate mastery
of eight. ' The time allocation for the unit was set at a pace slightly
below the normal pace of average students. As the time for .the .scheduled
completion of the unit nears, five students have mastered five or fewer
objectives, while all the others are ready to move on to the next unit.
In this situation, when.it is not feasible for fast students Lo g0 on
‘immediately to the next umit, which of the following alternatives
would be the best action for the teacher to take?

a) Inform the slower students that they have only one more day
. to complete the assignment or they will receive a failing
. " grade.

b) Provide enrichment activities for students who completé the
assignment ahesd of the scheduled time.

c¢) Post a progress chart in the front of the rcom to motivate
slower students to work harder.

. d) Lower the standard to six objectives mastered so that slower
‘ students can move on to the next unit.

2. In planning the assessment for a unit of study, Mr. Sims rereads his
1ist of general objectives. What is Mr. Sims' next task in the prccess
of constructing a test?

a), Begin to write the items for the test.

b) Look in the teacher's manual to find items that measure the
objectives. :

¢) Identify the knowledge and skills components of the objectives.

d) Assign each student one of the objectives as the topic for an
essay.,

3. After a class lesson on adding fractions, Mr. Sutter sees that three of
the students do not understand the procedure for determining the least
common denominator. The action tha: would be most help to these students
would be to .

a) reteach the lesson to the whole class.
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* b) analyze the procedures the students use in multiplying and
dividing. o

c) require the "nonmasters” to work through a programmed work-~
book independently.

d) arrange for each "nonmastex" to be tutored individually.
] ‘#

4. Ms. Weldon wants her second grade students to develop knowledge of and
an appreciation for the scientific world in which we live, She sets up
a demonstration, using materials which she had developed.for her college
science education class. The students view the equipment with great
curiosity, but as Ms. Weldon attempts to explain the intricate inter-
relationships of the parts of the display, the children quickly lose
interest. What should Ms. Weldon do? .

N

a) Wait until the students. are older to try to introduce scientific
concepts, . .

b) Refer to some.second grade science books for lessons without
demonstrations._ '

c) Simp;ify.her display and expléhat@on to adjust it to her students’
level of understanding. : *

d) Repeat the experiment at s later date after spending time telling
students what to expect..

5. Susan, a third grade student, has been found ir possession of a ruler
which belongs to a neighbor. She says, "Teacher, I just wanted to use
it to finish the work you assigned.” 1In helping this child develop
moral judgement, which of the following would be the most appropriate
response for the teacher to make? "

TN . a) "We must abide by the rule that no ome is to take something
belonging to someone else without first asking for permission.”

b) "Ho ' would you feel if someone took your ruler without asking
you for permission?’-

c) "The next time this happens, you will have to sit iu the corner
all by yourself.”

d) ""You should not take.something that does not belong to you
without asking permission unless it is an emergency,”

6. The following are 3some of the standards which a teacher has established
for the class:
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1. Students are responsible for delivering oral messages to their
parents.

2, Students are to return materials to their proper place.

3. Students are to complete out-of-school assignments with no help.

4. Students receive weekly progress reports for lab work.

For which of the following classes are these standards most appropriate?

» .

a) A middle achbol compensatory education class.
b) A nongraded, heterogeneous primary class.

¢) A senior high school vocational class.

£

d) A special class in basic skills for young students.

Mr. Jones has arranged a8 very fragile display on a table adjacent to

the students' independent study area. Some members of the class are to
use the display in their independent study. Since the display is taking
up previously open classroom space, Mr. Jones feels that rules and pro-
cedures will need to be developed to limit movement aroumd the display.
Which of the following procedures would be most effective in promoting
student willingness to cooperate in the limitations?

a) -Ask students doing the independent work to prepare a sign
' notifying others that the area is "off limits."”

b) Post a sign indicating that the area is "off limits" and giving
the reasons for the rule. ’

¢) Rearrange students' desks and work tables to create new traffic
lanes and block student access to the area.

d) Conduct a8 class discussion. in which the purpose for the display
is explained and involve t..e students in deciding the best way
to reroute traffic.

The results of a teacher's checkpoint quiz on a unit have revealed a wide
range of scores among class n2mbers, many below the criterion established
for that che¢kpoint. To deternine the exact nature of the problems that
students are having in attaining the class objectives, what should the
teacher do? ‘ )

a) Assess progress by another quiz, record results, and compare
the results for th: two sets of scores.

b) List the scores in order from low to high and find the middle
score. '
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c¢) Give special weights to various objectives; then rescore the
quiz using those special weights.

d) Perform an item analysis and record each student's performance
on the items.

9. Tue mean reading level of a fifth grade class is 5.6. Four students
in the class are reading at a level above 7.5. They also do well in
their classroom work. Which of the following alternatives is the best
course of action for the teacher to follow in giving assignments to
these students?

a) Give them the same material as the rest of the class and if
they finish early have them sit quietly in their seats.

b) " Give them the same material as the rest but provide a choice
of additional material and activities related to the topic.

¢} 3 Form a separate fast learner group, excuse them from the regular
assignments, and give them special assignments.

d) Give them the same material as the rest and let them have an
opportunity for free play and games while the others finish.

k™
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Ansver Key

189

185
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8.
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