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The Shared Responsibility Model (SRM); a language
process model that has been used effectxvely in classrooms that serve’
- limited and -proficient English speakers interacting within the same
env1ronnent, can be utilized with Navajo children. SRM's philosephy
recognizes that students learn and .retain vocabulary most effectively
when they: (1) learn vocabulary actxvely, as that language meets
their needs; (2) share that language in real sjituations; (3) vork
with words that are important to them; (4) practice words in low-risk
- situations; and (5) approach. language literacy holistically. Since ~
students. must have the opportunity "to ‘use the vocabulary
. purposefully, daily classes must be shifted from teacher-doninated
environments to student-oriented setting8); SRM utilizes students'
strengths as the center of 1nstructxon. In:writing, SRM encourages
students to maintl¥in ownership of the piece, provides purposeful
writing experiences which have real audiences, and amphasxzes quality
‘and not just quantity. The majority of in-class time is used for. -
: draftxng, revising, and editing. To foster an interest in reading and’
" to develop comprehension, SRN enphas1zes the releyance of materials .
by utilizing traditional English curriculum objectivas and e
non-traditional classroom materials. For example, texts for junjor
high Navajo students might include stories from the Long walk period,
coyote sdbories, or student-produced mater1als. (ERB) : )
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A LONG TIME ALO THERE WAS A MARVELQHS CANYON:

T - ENERGIZING LANGUAGE ALQUISITION
by
_ Sigmund A. Boloz
’ . + and . 3
\ ,_\ . . : Patricia L. ALgughrin_

-

Successful people share opé thing in common, and.often only one -~
. ' r

a _ﬁigh"voéabuigry, stated Lawliss, 1981, Although a person with a

‘rich vocabulary may not always succeed} in the ‘world of work, he

et

o continued, a person with a low vocahulary usually never succeeds.
- ‘ t

. From the tiye of birth, a child interacts within a rich‘language

environment. In fact, according to Bettelheid, 198}, by the time
. . e » o
- t . - o .
) children enter school most already know~§nd use at ‘least 4,000 words.

With the exception of the first few words learneQ'iﬁ infancy, no one”

needs to make a "deliberate effort to teach children these words,
- r » ~ ‘

» Children make L word8 their. own because they find them pleasing and

.®
‘ ’
useful. . : . T .y
RN ' i : . hd )

While theé comments of Lawliss and Bettelheim are enlightening,

they also underline the chailenge wvhich -faces ; the teacher of the
v . - = % . . % :
non-native speaking Indian child wvho enters schqpl.with a yocabulary
g ; Ve ' .
of‘/b,OQD Navajo, rather than English, wordeW® T#aditional English
. ' ]

-
»
- . £

. : P " .
language instructional materials and progragming areg not’ a;v?ys-
A )

appropriate.}or thxslstﬁdent. LT N .;;T' ' ‘ t”
wﬂény reserv;tion échbél 'syéteﬁs- have realizeQ&&hg deficiﬁncies ?»
éhd ha've t;ken steps. to’ regresq their curricula.i J&der to meefdhhe
~ ..leeds of t fndian .child. ' Unfo‘rtunately, in natfy‘m ra—cceﬁeﬂ&r

lénguage' programming has been adjusted to the rata at wh%;h the Native
r

r

Americdn child - learns EngLish, few curricula have been changed to
» . . e o
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. accommodate the uniﬁue, .dive;sé' backgrounds of the pari¥icipants. .

- . ¢ . 3 ; N . . -
Further, the effectiveness theseg'literacy. programs is of,ten limited. b;'

. . ¢ ) . o
assumptions. Rather than expecting too much, learner oidtcemes and *
1Y : [Y .
. t -
instructional expectations are not clearly identfied and therefore,

R

-

educators® often settle for tgo little.

Education , for all students, regﬁ}dless of * their language

‘ proficiency, can be exciting and meanipngful, "Students are the
Y 4 teacher's greatest dinstructional resource, anfl they mﬁst be allowed
énﬁ expected ta particibéte'in their education. In other wards, to o

[

maximize learning potential, the studept needs involvement.

. . This article will describe thé S‘é}ed Responsibility Model (SR“).

" A language pro&es§ model, SRM has .-been used effectively in(élassrooms

which - serve limited and proficient English spéakers interacting within
A, e

*the same environment. What makes the. Shared Responsibility Model

-
-

different is that ig this paradigm, growth in student literacy is
viewed as the obligation of both the teacher and the student.
Melton . e o

P

In October of his eighth Srade'year, Melton, a Navajo student,
L ‘ R T,
wrote a story. The introdumction included the following one line:
* ,i
A_long timé ago, the Navajo always got into wars
vith some other Indian” "ribes  fdar over to the -

east.

. As he‘vcont{haed; his - story reflected class vocabulary,  but the

" structure lacked éoph@sticat%on. . A '

- .
~ . . . < -~

, | e .
One night the Navajos had :a meeting in a big hogan .
and their leader was there." He conveyed to all -

o) .2 v S
' | ' 4 VoL




. the people"ln the_ hogan that they needed a spy to . ‘i~
o .guard .their people, - so tha; they %Puld reign in o
the country again with no problems at ®al1l... - .

»

The ~piece written in. Qctober continued for several 'paragraphs.
Howeve?,\ by March- of _ that same: year, Melton had generated the

\ _following'introduction: : .

"+ A 1long ftime ago, there was a marvelous canyon.
* The canyon was pagnificent wfth tall red rocks
standing - in the sun like skyscrapers and the :
. . canyon was deluged by them. The tall red rocks -
s : made fancy figures in the cool dark shadows T
beneath them, and big .byshy turquoise colored
-sagebrush waved all over the arid plain. The sua
illuminateda the bright gigantic rocks, making them
| ‘ look very distinct even from a distant mile. T,
- { Lookfhg farthér, there were the rolling hills,
.o thick, with all -kinds of familiar plants for
. animals that 1lived on them. ' The. farthér one
L) looked the '‘more colerful the environment became.
All  over the Navajo region there was nothing more L
- beautiful than this tranquil place.”
The time of the year was a - cool warm summer
morning, with a clear 1ligh blue turquoise sky
- hovering over, "and the sun had just emerged ‘from
~ behind the tqll red rocks...' t
- }

THe Shared Responsibility Model - . s

- The method$ ‘and stratedies that enabled Helton td.maximize his
potential as a writer were built around a langauge process model
called the 'Sha%bd ﬁesponsibility Model (Boloz and Loughrin,Al9%3?.

< Because effecti&e teachefg demonstfate tenacxty in pursuit of their

¢ instructional goals; the 'Shared ReSponslbllity Model (SRM) requires

»

the teacher to “set and . verify realistic objectives for student .

' . ! * . @
performanif' and also to) be cognizant that language learning is a ."'

L]
-

shared,responsibiifgy. . ) ) » - | . - -

,

’ . -

“(insert Shared Responsibility Model here) . .

. ) . . .
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The Shared Respon51b111ty Model 'is ‘facilitated through‘ the.

following phﬁiosophy' o _ ' el

» N

-

. ‘ There is ), a need for each child to be heard
A child will enly learn to use a language if he
has the opportunity to usk the language. A child

will 1learn to read a language if he findg_meaning -
in that language. A child will learn to-write a'
Tanguage if he, finds that others find meaning in C o«

his work. (Boloz, 1980)

- A .

L3S

. ) ‘ > L.
qigrﬂ This “.philosophy recognizes that students learn and retain

vocabulary most effectively when they. (1) iearn vocabulary actively

. \ /
as that "language meets their needs; (2) share that language in real
N A :

situations; (3) work with words that are? important ~to them; (4)
. T . .

practice words 1in 1low-risk situations; and (5) épproach~ianguage

literacy holistically. Because stqdents mus; have the opportunlty to

’
+

use the vocébulary purposefully, daily*claSses.hust be shifted from

'teacher~doninated environments t'o studgnt;géiénted settings; SkH_

u;ilizes stddéntistrengthb @s the center of instrﬂction."

- Since students earn ffo;<%heir successes, ;ariéus opportunities
‘ ; ‘

must * be ‘Provided Toy, éhe studemts to experience success. " SRM

>

-

s . 1 . .- ~
?ncourages mastery of subject content. Ample opportlnities are given
- ' . -

for . the studentb ‘to improJE veaknesses. and évaluations are based on
the movement towards criteria. . Furt.her, the enphzsisy SRM is placed

on the students establishing short and «long term goals  for
X

[ ] . I3 . . - i
“themselves, on their taking responsibility for how they meeticriterias,

and, thereby, on dévelcping in- the students the concept thﬂt grades

-

are e!rned .by them, rather than given by the teachen.

\ ‘rTo facilitate the wmodel, ’‘lectures are purposely kept to a
. . . - : . . 8

—~- , .‘4.-7
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. . . ¢ )’ « * - .
. . [} .‘ . ‘. ‘ - ’ .
manxmum.\&Jkectures are wutilized only tp introduce new concepts or to

clarify assignments, Twaditional 1language’ skills, such as grammar,

¢ punctuation, etc,, are iaught when students exhibit a ngqd for them.

~
-

. '_Whengvér new -skills are presented, épplication of the skill in context

3

is emphasized. It is the purpose offthi§ model to create meaningful

»

opportunities ‘to apply ‘the skills dnd cﬂhcepts which they have been '

- B . . . »
° 3 ¢

tatght. . ) ,
/ o

.
¥ ) ‘
.
- L4
] :

In‘ the Shared Respohsibility Model students are encouraged to -

- . -

WRITING

maint.ain ownership of td% ,piece.” They are provideq.with purposeful -

- .

writing' exberiences which have real audiences. Also,.the emphasgis is

. 2
¢
. €

on quality and not just quantity.

-

.
Y

‘Wfifing is nqﬁ' encouraged for writing's sake but tézaccompli?h
specific languaég goals. This decrease§ Bo;edom and allows the
student?® to move more -rapidly, with’aéﬁigngenté more efficientl& and
effectively cohpleféd. Whenever -pdg%iblq,'reIEVAnt native'térms and

situations are integrated intg ‘the seatwork assignments, and this

:generates student interest. - : , T ) )

. Ihstgéd of pénderoaé éggﬂys on ;How I Spent‘My Symmer Vaca;ion,"
students .wf&té‘ about their -heriéhge,. feeiings and fgmily. ”Since a
purpose™ of SRM is to facilitate language use, studeats are encou;age{
to glean ideas from parents, relatives,‘and cOhmunl‘y elders.: /(//

‘ The majority of in—clasq time, is used for drafting, rqvising,_and
editing. - This ' occurs -through“ both student-to-student - and.
\ tgacher—toistudent .interackions.' Since peer interaction is critical )
* to langyahe~iearning‘and iapro;ement, students ;re eﬁcduraged to share «
r _ ’ _ 5 . / ‘
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ideas, .to react, to each other's‘io;k+ and to glean ideas from one -
afSther. Finally, ‘writing is*® reinforced thTough conferencing, and
-7 cOmpleted tasks are typed, pp;g;d, and published.

] . LN -
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According to * 0bah,,~1983,' one clearly articulated claim in the

. READING

litera;ufe on comprehension is 'that prior knowledge about a topic
‘ ¥

- 1 ’ ’ -
facilitates comprehemnsion. Adam and Bruce, 1980, state that without
prior knowledge, a complex object such as a text is not just diffitult

to ‘interpret; ¢ strictly speaking, it is meaningless. To foster an

interest in reading and to develop comprehension, SRM emphasizes the

k

relevance aof materialg. v
) ’ '

Utilizing ;raditional English curriculum objectives, SRM devélops

around non-traditional chssrooﬁ'materials. Examples. for junior high

>

.Havmjd students migﬁé'include Navajo Community College's Stories from

tht Long Walk Period .» or, Rough Rock's Cbyotes Stories , and

Pl

;Crandfather Stories _of the ﬁevajb ’ More’inpo;tantly»hdieVer, SRM

encourages the. proddction\of classroom materié;§ by the students. By

" complementing English languagé'skill'acquisifioh with the opportunity.
. . ‘. ~ 5 . . t .

to learn more about cultutal heritage and native values, the.student

- -

' is, in essence, exposed to many subjects integrated as -dne.

.

L 4
. .

~

RECYCLING SKILLS , S .

C - . .
- N » !
L4

" When a concept is forgoAtt‘e\\shb,r.tly after it is acqiipﬁed, the

A

.concept has not been learned. Centinuous repetition that recycles
: O N - , - . ' . . ]
ERIC ‘ Lot 6. 39 ,
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One instructional method

skills is essentlal +to effectlve learn%ng.
< employed by .the SRM approach, the nohthreatening daily quiz, both
encourages long. term memory and providéﬁ students with a,daily'chancg-

for success. . .
<« . . -
L 4

‘The quiz emphasizes material previously covered and is presented
. R [ ° N R >
immediately at the beginning or at the end of a class period.. The
. . . * - ) ) .
) instructor flirst states the purpose of the quiz and tﬁé'subject area.
tp be¢ covered within the quiz. Second, he asks if there are anj '
' -
sl - : - T . f.\ .
questions about the subject d@‘ter to he quizzed. If questions are
: ) .
raiséd, 'the instrucfor asks for clariflcation or examples from others:
‘ ¢ . .
Students flrst. Jf no one can answer the student s question, then the

-

! teacher reteaches the item briefly and again- asks for feedback.

» /ﬂhen there are no more questidns, the teacher passeé out the quiz
’ %apérs; Stﬁdents are, given four inst;u€tidns and a£e asked to follow
them in order. First, thgy should cbmplete ‘all the queSti;ns ‘to which .
y -fh;y know the answer; second * they should 'Qse their - ndtes for .-
quest;ons that ,tﬁey are ‘ unsure. of or'~fo} 'vﬁigh the§ need .
clarificétion; ?thir&, they v¢should ésk‘their peers for the remafning
) gns‘prs;‘ fourth, the} should ask the teachet.;.Studeqts are'tpld,thqt‘,
] they are A:t to turn in a paper for which they havé not coméleted alli
oo answvers correctly. This ,process aids the student who.does not know a.
response and it.also aidg.hls peers, who learn by teaching. The omnly
) . occasion ;hen this 1is not encouraged i® on cumulative exanms.,
o c. o The use of the daily quiz'maximizes classroom leatnlng time since
.:aluabié instructional tine is generally lost\inhthe first anq the
1 . last ‘five minutes Crealiétip examples are taking attendance. and
getting ready for; thejibéll to ring). The techhiqﬁés also reihfoggef
t:‘ \Qotetaking' and devglop a positive work}ng_atmosphé}e yhnn~stu§ents are
0' R ' . \. e ) - | ‘7? - . ]
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reduifed_ to begin the quiz immediately after the belI.rinés; Further,
. - hd '

. N * Y S . . .
the daily quiz provides the teadher with immediate feedlWlack concerning
~. - - N

the effectiveness of ifstructional methods and pfovides the student

with feedback concerning  progress, both critical concerns of .the

T

Shared Responsibility Model. ' | - .
o4 N\ -
- * ) ‘ .
.
CONCLUSION
-~ ¢ s Qi
As the world continues to shrink, the need fof the non-native
R N . &
. English speaker to .communicate with ‘the global environment incteases,.
) ' .
qusibly the most efficient: way to energize the curriculum is by
- “bringing relevancé info the classrdom andwby allowing gtudents énd
. » . _
_teachers to actively participé%e {p eduecation. C.
] ) . -~
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