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THE® ROLE OP AF%htlfVE PhRSPhLTIVh TAKING ABILITY AND hMPATHIL DLSPOSITION .
’

" IN THE CHILD 'S MACHIAVELLIANISM PROSOCIAL BEHAVIOR AND

A . MOTIVE FOR,HELPING

A. INTRODUCTION .
\‘ . Lo M = ] . : -,

Developmental psycholog{sts'have for many years spught

t
*
‘ . L3 1 .

to determine the:factors ;ﬁaz contribute to individual differences
in thé‘expressi;h_df_proeicial and antisocial behaviq;e‘ie -
cﬁildren{ Two factors that have received'considerablé attfﬁkion
recently are (a) the child s affective perspective-taking dbility -

L4

(i.e., the capacity to aqcugately identify and” infer” the emotional
1 * -

state of another.iﬂdividual) and (b) the ch}ld s empath}c

Ve

2

LT

digposition (i.e., 'the tendency to vicariously experience the

‘ feelings of anothev). :Althqugh the child's cognitive awarenmess -

«

of and affective responsiveness to,another-indiv}duél'are
. 5 ] ¢ . .
g : : | o

R cqnceﬁtuglly,;ntetrelated (9, 11, 12), prior‘correlat;onal studies

have typically used scores on an affective perSpective-taking (

. - * . . . -
mezsurg or an empathy measure as the sole pnedictor'of particular *

R -~

/-iﬁterpersonal beh;viors and judgments. The results of these_

L
- 5

investigations have been highly incons}stent (see reviews in 3y, Lj,

]
’ @

‘14 24).-‘The purpose of the present study was to determina whether -

'categorizing children oa the basis af their scoresafn both cognitive

*

¢ and affective measures would yield a-clearer~pattern of fipdings'

t
.t

than that_using ‘eithér indicant~alone. S ¢
1 ~» *

L ‘ T L ' .
- One area ih which a Cpnsyégration of both the child's .

affective perspective-takiﬂékability and empathic f}sposition

«

L

may enhance predictability concerns the tendency to be manipulacgye,

1 * . « »

.ot ' _ g Perspective Taking afd Empathy
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or machisxellxan, in interpersonal relations Although ndherous

+

authors hav% suggested that the child's ability to take the role,

* = ¥
.

or perspective, of anot?er indiyidual is central to ,the enactment
of positive social behaviors (10, 19, 21), knowledge of the thoughts

and feelings of a needy otheé is likely to be insufficient, in and

ltself, to motivate a child td engage in a prosocial act. v

‘ §

Indeed, anecdoteS‘reported by ‘Hoffman (11) and Stdub (23)’adggest

.
o s *
-

that a child's knowledge of another‘éfinner states may occasionally v

.

be utilized.£n a decebtiye and Hurtful manner, Thus, it mlght be

expected that a child who &isplays a heightened awareness of the

[ 4

:feelings q{ others (i.e., high a{\ active perspective-taking ability),

but also demonstrates ,an inability or unwillingness to share those
. L

feelings (i.e., low empathic dispositipn) would be especially

machiavellian in his or he; dealings with others

/

[

H
A second focus of z?e'present investigatioft was the role_

-
-

of affective perspective~taking ability and empathy in+the *

child's helping of needy others. 4s suggested above, the
'avaflability of particular petspecﬁive—taking abll%ﬁiss does

not ensure that a child will act in a prosocial -manner when
: - .

confronted with the needs énd'vulnerabilities of other:.s..i _As -
. ) E » ‘ . ‘
Krebs and Russell (13) suggest, "The motivation intrinsic <o

rolektaking is to obtain ﬁnowlédge.:;to gather information.

not to behave altruistically" (p: 1603‘ In contrast; the ~

1

'empathically’aroused individual is believed to be motivated

.

to aid a needy other by the anticipated cessatidn & the mutuaaly

i,
experienced distresseand/or the anticiggted-vicarious pleasure



*»

“v

r

-~

- B N

~ 4

following the 'helpful act (1, 2, .11, 12). Thus, it might be”expected

.
]

that ai index of the child's empathic dispQSition would be, in

L
¥

general, more clearly associated wzth hlis or her inclination to

help than would a measure of the.child's ﬁffective’perspective~taking

L : . . . ,

abllity. However, one important qualifier to this generalizationrl
k4 2 ) ) -

may be the extent to which fhe other's need’is salient. "Peterson's

(18) recent model suggests that childrén with advanced ‘perspective-

’ - N * °
. . -

“ is shbtle and must be inferred (rather “than beiog.obvious and .

-

taking abilities may have an advantage over peers with podrer role-

-

'\ takiﬁg.skill; in.discerning anothey's ‘need for‘help when that need+

f~

L

salieqt). Therefore, in those instancea in which the need of the

othet is.subtle; children who (a) are highly empathic and () s

-

display a heightened capaeity to understand and infer the feelings

of others (i e high affective perspectiqg—taking ability) might

be, expected to pffer ébre comfort and assistence than highly empathic

.

b children who hate" relatively poor perspective-tdking skills.

«d

. A

N

The final area of idvestigation in the present study was

' . / . F P . - '
“tha ¢hild's perceived motive for, ?Llping.- As suggested above,

-
» S

the helping behavior of the empathlcally aroused individual is 4 ;

believed to be\activated by a predominately altruistic motive

#

,(see~nlso S). Thus, it is antfcipated that a highly empathic ¢
)
child wouid perceive helping behavior, and particularly his or .
v
her -own helpiﬂggbehavior, as beiﬂg perfonmed for other—oriented ;

]
€.

reasons ‘more: frequently than would a less empathic counterpart

In contrast, since ' rolePtaking is an information-gathering

ﬁg’ Perspactiver Taking and Empathy

/

N
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process that is not in itself intrin51cally altru15tic" (13 p 161),

the child's 1evel of affective role—taki ng abirity should not be

-

clearly associated with the extent to Which helping beh%vior is

. N

-

»

perceived_as being motivated by seif? or other-oriented reasons. -

- 3

Once again, however, a consideration of both the child's empathic" y

4

diSpOSltion and affective perspective-taking ability may enhance

2
predictability. Just as children who display a heightened awareness

of but an insensitivity to, the feelings of others are expected to

highly maghiavellian in their interpersonal relations, these low
pathy-high affective perspectiveetaking ability children may also
be more likelv than their peers to cite Manipulative and self-serving
reascns fcr helping other individuala. |

In sum, the present study;enamined.the interactive role of .

enpathic disposition and affective perspectiveitaking ability
i

in the child's nachiavellianism, prosocial behavior, and motive

Ay

for helping. Children demonstrating low empathy and .high

-

perspective-taking skills were expected to be highly machiaveilian

and to cite self-oriented reasons'fer helping more frequently

than other agemates. HighiL‘empathic.children were predicted

to be more helpful and to cite other-oriented reasons for their’
own helping behavior more frequently than tess empathic children.
. Finally,’ children who are'highly empathic and demed/trete high \‘,

affective perspective-taking skills were expected to, be more
-’

helpful than- other peers when the need of the'other is subtle

i

and myst be inferred. ' B | .

K
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] B. METHOD

1.  §uQ1ect§ and Exéefimenters

v

One hundred and}éeventeen children, 61 fourth'graders and
56 fifth graders, took part in the study. The 64 boys and 53
girls were enrolled in&qur public schools in a small

‘ miﬁdleﬂélass community in northeast Kansas. “There wére three

fourth-grade and three f;fth—grade'ﬁlassgs involved in the study

a

and all the children had parental.permiésion to participate.

4

A female student in psychology conducted the group sessions and a -

different female student coriducted the in&ividual sessions.

2. Empathy and Affective‘?ersgectivé Taking: Measures and Crougs

a. Eﬁgathz. The Bryant (7)'paper—éqd~pencil Andex OE'emp&;hy:in
children .and adoléscenté was used. in thﬁslstudy. This scale wﬁs
. adapted from the Mehrabia;'aﬁd Epstein {}5){ad;it emﬁgtﬁy meaguré
and.requires'respondehts to indicate agreemenf_or étgagreéménc‘wigh
each of 52 statements te.gﬂ, "It makes.me sad to see a boyi(girl)
who can't find Anyon; to play wi;h"). Thg-scafé hés demon;trated
satisfactory reliability and preliminafy,coﬁstrﬁct validity (7).

¢ PR

b.. Affective Perspective Taking. [THe affective perspective-

taking measure gsed‘in the present ﬁtudy was adapted'ftoﬁlRothenbefg
(?0) and Silvern, Waterman, Sobgsky, and Ryan (22). The sFimﬁlus
for this measgte #ashgrsgries‘ﬁf six-brief tape reédfded dialogues,,
Three of the dialoéﬁes wére takqp'dlrec;ly,f;oﬁ Roéhénberg (29)

and depict adult (husband-and-wife) exchanges .in which one of the

portrayed charatters changes fraofh an in}tial positive,orinéutral

}

N

~
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aéfect t¢d a negative affect (sadness, anger, or fear) . The remaining

three dialogues were adapted from.Silvarn et al. (2”) and preSent
child (brother—and~sister) exchanges depicting che same changes in N

‘affect,as in the adult,interactions. The stimulus dialogues were A

-

counterbalancéd such fhat a particular negative affect was expressed -
o C \ .o '
"by both a male (adult or child) story characfer and a female (adult

N .'or'childj story character. After listening to each of ghe.sig ﬁapes,
tﬁe’;hildren were asked two quest;pns, "How did thg main th;racter
feel?"' (Feelings questibn)‘and "Why.did he(shej feel that way?"
(Motives queétion). ‘If a child'failed to‘answef a}question, it

was repeated one time. The chiidren S responses were recorded.

The "feeling résponses were §cored according to Rothenberg s
b )

(20) original'procedure.g Two points were{given if the child -

f ¢

accurately idénq}fied a change in feelings and the speéific feelings

involved. One point was 4dwarded if the child correctly labeled

- 1 . -

obe'of the actor's feelings. No- poirfts were given if there was
’ ) : !

~ . .

ne mention of_féelings and .a score of -1  assigned if the

child incorrectly identified a feeling. Rot énberg’s (20)

. procedure for scoring'"ﬁotive responses was s 1ifi%d'for.this”
- study. Two points were ‘awarded if the child of f

. .
- LY s

. N ' 1 ]
that‘%a)_was not-stated in the story; but ﬂd to'be inferred

ed va reason
- s .-f%om the content or nature of ‘the interac:ion or (b)Xfocused on
somé "private" feelingcn?though: “the actor migh\\be hav ng in
the sitgatlon One point was’ given if the child's" answe ‘was a.
.repetition of an actor 's.relevant phrase or was a simple _

explanation chac followed directly from the sto?y. Zero points

- ' . . .
., . . e : . Lot >



4‘éltered the maiﬁ points of ‘the story or indicéced that the

- children's total srores«(feéiings and motives

»

n

a ! - *

- t

weteAaéatded if the child‘tesponded with "I don't know'" or

) ¢ -

provided an opinion»chét did not answer the question.(but.dﬁd

not misrepresent the essential meaning of the story). An answer

was scored as a -1 if the child misrepresented, added to, or
. - s .
subtracted from the story to such a degree that the response

’

¢
LY

+

child m%pgndg;stood;the story.

2 .
. [

Perspective Taking and ﬁmpathy
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To assess'inter-tater agreement on the ﬁffective perspective-

. e 1

. taking mea%yre, approkaéter one-third of the children's

J . M v . - s
responses were indepquently Pated by two.judges: When there

wds a discrepancyx the raﬁing made by the individual'designated/,»

as the primaryirater -for that subject was used. Inter-rater

.‘ '. A"“.v
agreement was-95.3%Z for Qgeeling“_responseé and 89.37% for
motive” responsés. . ‘ . .

LN

-

"Median splits-within sex were used to cétegdrize children into.

Hi and Lo Empathy and APT.grodps. Consistent with Bryant's (7)
E . o : ! ' . ) ! « . ‘ L
'finghgs, females were folind to have signif icantly higﬁer'@mpathy

3corés (§.3'14.77; hedian sé}it‘betweén 15 and 16) than males

(M = 11.95; median split between 11 and 12), t (115) = 4.53,

-p < ,001. The Hi and Lo APT groups were determined from the

.. - - -

'coreS'combined)

N

"for all six dialogues (possible range = -12 to 24).2’ Again,
. LI ] % )

. A} \ A - &
females were found td have significantly higher scores (M = 13.34;
: o ‘ ¢ 9 T

median split between 13 and 14) than their mpale counterparts

-

~

o -' E . | - = "lfjli

-

» ¢c. Hi and Lo Empathy/Affective‘Persggctive—Takiqg,(A?T) Groups.. !

»

[
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(M = 11.48; median split between 11 and 12), t(11577™3.96, p <

.001. A weak, but’significantg relationship was found between
the children's scores on the empathy and affective perspecéiQe—

taking ﬁeasures,lg = .19, p < .05. Thefe.wefe 34 children (19

o | boys and 15 girls) in the Hi Empathy/Hi APT group, 22 children

, (12 boys and 10 girls) in the Hi EmpathY/Lo APT group, 28 childree-
. |

(14 b0ys and 14 girls) in .the Lo Empathy/Hi APT group, and-33

children (19 boys and 14 girls):hlthe Lo Empathy/Lo APT group.

L4

’ , | - .3. Dependent Measures

L)

o a. Machiavellianism. Braginsky s (6) meaSure of machiavellianism )

. in children was used in this study. The scale tequires children

to indicate agreement or dieagteement with 16 statements (e.g.,

[ ' . . " . . '
¢ "The 'best way to handle people is to tell them what they want .

to hear"). Fiffh}grade children identified as. highly machiavellian

. on the basis of their scores on thiS'measure have,been found to -

-
.-
-

use manipulative interpersonal strategies more frequently, more
‘ effectively,' and é; have greater control over, the impressions

< they _make on other people than less machiavellian fifth graders (6)

.

b. Teachers' Ratings gg'HeLpfuiness. The six female teachers

* . “
14

were asked to rate each of their students' tendencies to help
otﬁer children*on an 8-item seale.. The rat;ngs were madp approxiﬁateiy

' mieway through ;he academic year Four @f che statements on the
scale describe a situation in which the need of anochet child

is obvious (e.g., "A child has dropped an armful of.schoel_books

, o in a pliddle”) aqd‘foaf describe a situation in which the need is
» * .
. » ' _'\




-
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*
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. . *
subtle and must be inferred (e:g., "A child has,accidently,caused
\ ' ’ N\ '

-

other children to fail on a group project”).Bh Teachers were

L J
‘ 9

esked‘tg rate how likely they thought it would be for eech child

* in their class to offer comfort or assistance in each situation

*
~ N '

on a 5-point scale from I (not likely at all) to SA(excrgmeiy
~likely). The range of possible scores for both Helpr Onvious
Need and Help': Subtle Need waélé to 20.. ’ o .

P

e, Motive for Others' Helging The.children's perception of

-

the prosotiai motivations of others Wwas tapped by a modified eersion

-

of the Prosocial Reasgn}ng Test (16, 17). The children were

nreSenced with fcur Sictéred‘prosocial vignettes and eccompanjing
narracicns in which one child aids another'ch}Ld of the‘same sex.
”The stinuli for boyeeané girls were identical with the exception

that the sex of‘the’picrured characters.was congruent‘with the

cﬁild’s own sex. An example of a vignette follows

Mary and Amy weve going to the school cafeteria at lunchtime.

[ .

When they were in llne Amy discovered that she didn’'t’
have any mbney--she had accidently lost it. Mary offered
to let Amy have part of her lunch. .

Following-the presentation of each vignette, che children read

A
four possible reasons why the character in the story had helped

"They weregasked to indicate on a S-poinc«scale how;%ikely they
. - - . r ‘ ‘
thoughe ic was that thé character had helped for each reason -

listed. Two,of the reasons were designed to be,~and Ronfirmed -

l

by pretesting to be, self orientéd (e.g.,'Mary thought thac Amy

I

might be more likely -to share somerhing with her leter on"), two

L
‘ *

., . oL 1’ . . . ) ) , .
{ ‘ A .‘ 12 - ° ' ' “ . oL
.. B L p 3 ‘ . : - . -

.. U S SR

- 10
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:-/ . of the reasons reflected otheg-oriented notivation (e 2., "Mary : .

o, 'didn 't want Amy to be hungry ). :vThe rangé, of possible séores -
, . 7 .

0 .. for bdth selfdoriented and othet—oriented reasons was 8 to &0

e - d. Mocive for Own Helping. .The chfldren-s perception of thei; L .-:;‘

. A : - <4t ' ‘. ’

own ptosoodal motivation was tapped by a brief interview procedure : o

» ' .
L3 .

L <

T described By Bar:ial ; Raviv, . and Shawit (6) Childgen wgre L é‘f “ g i .
N ;,”<.t "~ asked whether they sometimes help other children (all of them f’{ ” o
: ‘ - . ) _
. | said'they did). Next they were asked to explain why they helped e b
b " . when they did.; The children s teeponees were recorded. ?wo-' ~': be -
L . ‘1n45pendent judges latet:?eted whether a éhildfs teeponse,included\
ﬁhe‘. . {‘(gzgred.lk or did not incledeh(scored'O) a eelﬁ-;tieﬁieﬂ reasdn;'- gt “'..‘
. ‘ ' ! ’ : %

the sdme scoring procedure was used to indicate the presence or- R

Y

~ ’ ' - - . PO L .
. . ) . . N

. ) * - . " . * '
L e absence or an other-oriented reason. Inter-rater agreement on the
- . ¢ ~ ° . ' X .

~self-oriented and other-oriented judgments for the entire sample

r

et

was 99.2% and 96.92,.respectively.: Disagreements were resolved

0.. N . L v‘ 1 'o ‘ . . ‘ . *
o - - through discussion. T ' .. : (

(" ' 4. “?roceduie‘ ,f AN hp L.

» . ' N : - .‘
"The group sessions were conducted in the childre#’s regular B r

classtooms. The Bryant (7) empathy scale and the Braginsky (6) .

machieveliianism méasure were administered-at this time.

The children were instructed that the purpose of the session was

_ ' to "study what foutth and fifth greders think about feelings. . - o
N \
S '»nformed that there were no- right or wrong . ‘

'_ , ' ’ 'answers EQ the‘questions and pha% we were only interested in . SR
53;'_ “* - their opinions. Teachers were giwen &he.helpfulness rating formg . "i —
L i S = _ . o
. ,following the group testing session. The completed forms were .e" -

| - R : . ‘ r ‘ R ‘ o
| ‘*"'; cpllected approxinately pne week ‘later. g R st - .;'h"
.,\) . ' o “‘ . : A ' ) v ' o . ‘ \ ‘ o ‘. “ ' . - ;
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A , t4//-‘I‘hee spdividuél tea:ing'sessiomsvere‘condﬁbteﬁ approximatelv‘
R E . t

- —
ree weeke after the group Sessiqns. These sessions ook place :
.- ) . :
4 in a small room located in each school building The_presentacion

T. order of (a) the affective perspectdve-takipg mea'sure and (b), ’
. . : A\, . ) . . - o ]
_the two helping motives measures was _counterbalanced (the "motive

for others' helping" measure always preceded the ﬁmbtiVe‘fot own
. ) . ‘ b . “ . ( } ?f " e - , - '
g " helping" "interview). In administering the affective perspective-

taking‘measﬁre, the presentation. order of ythe six’ tape recorded
S ‘ . . ,

- dialdgﬁes-yés randomji zed and;ché c@ildrenlﬁeré told that the hugbaqd- .

-

and-wife (and'brothetrgnd;sistér) pairs wqre'different on each:- tape. ”/
N .." . g . ) ! .
Concerning the "motive for others’-helping" measure, both (a) the

&~ LR : .
presentation order of the four vignettes and (b) the presentation
. A R . e
<

order of the self- and other-oriented reasons within a vignette were

.
. ' - A

~

. systemstically varied. | .o 4 Pt
“ . ) ? 2 .
. @ C. RESULTS . | S % .
» ¢ .o “ . . . ‘ ) ) . . | ]
- o . o - 1. -Machiavelliapism =~ C ‘ . \\
. The children's machiavélliandsm scores wé§§ analyze& in a 2

} / | . ] o | ’-\ " “ /
Cor p (Empathy Level: Hi/Lo) x 2(APT Level: Hi/Lo) x 2(Sex of'Subjegt)
* ' . . i .

P * -

’ ) | analysis of variancé. Lo gﬁﬁathy children were found to have

: /
significantly higher machiavellianism scores M = 6.23f than Hi - .

empathy children (i = 5.06), F(1, 1b9)-- 6.19, p'< .osl- The main

>

T

effect of: Empathy teve} was. qualified however.iby a significant

interaction of Empathy Levef and APT Level, F(l 109) = 5. 53, p <

So. /

e, 0 A Ngwman-Keuls Cest revealed that children in the Lo Empathy//"///‘!

_ Hi APT group had significancly higher scoreslaM = 6 93) chan T L
. _

~childge in the«Hi‘Empachy[Hi'APT (m - 4.7@),,51 Empathy /Lo APT

- (M = 5. 50). and Lo Bmpa:hy/Lo APT (M - 5. 64) grbups' the means

¥ =
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e  of the latter chree groups were not found to differ signiﬁicantly

5 , ‘rrom ons anothes. Consistent wich Braginsky s (6) fzndings, the .

’ ‘j’V ' ‘ dist:ibution of scores for-males and females on thlS measute was found .
. . §0'be_very similar (Ms -.5;6&-andv5.68.-respectively). |
1 .""'e‘:'.' )
, , | 2. Teachers' Ratings of Helpfulneds .°
P T . , ‘ , S

» ' As indicated earlier, two scores wete detived from the . :

AJ

- . . . /7 - L
teachers' responses on the helpfulness .rating scale. The teachers’

.". . . N .

Help: Obvious Need and Help: Subtle Need ratings-were ‘significantly
cprrelated in each of the six classes, Eg-}anging from .50 " '_'

to .80; ovefgllls = f?l,lg <_.00&.a Pot surprising{y; teachers

“

rated their students as more likely to‘help when the need. of

L]

the others is abvious.(M = 16.05) thap when/the need is subtle * |
and must be‘inférred,(g = 11.38), £(115) = 19.04, p < .001. |
Separate 2(Empathy Léngl: Hi/Lo) x 2(APT Level: Hi/Lo) x 2(Sex

. - , . . .

of Subject) analyses of #a:ianné were performed on.the Help:

- | Onvgoqs‘Need and.He1p5 Snbtie Need scorés;

B Girls were rated as mgre likely’ to help;fg -.16.96) thén

'were soys M= 15.29; when the other’g‘need is obvinus,‘z(l,‘iOB)'-‘
IO.&ILAE <-.001; In sdéition,'a marginaily’signifibanc interaéginn

B of Empathy Level and APT Level was found on this measure, F(1, .

108) = 3.13,p < -08, re?lecting a tendency for children in the

LO Empathy/Hi APT group to be rated less helpful in obvious

need siCuations (M = 15. 00) ‘than ‘children in the Hi Empathy/Hi

* APT (M = 16.48), Hi smpachylzo APT (M = 16 OQ), and Lo Empathy/

»
-
*

Lo APT (M = 16 55) gTOUPS.. . -
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On-the‘Helﬁz Subtie Need index,. girls were again rated as
L, 7 nore iikely to help (M = 12.57);’ than boys (M = 10.38), F(2, 108) =
- o , i ;

15. 06 p < 001. A main effect of Empathy Level was also found,

. E( > 103) =4, 18 p < .05. Hi empathy .children were rated as more

likely to help when the need of the other is subtlé (M = 12 OS) '

E] Al
. -

than were Lo empathy children (M = LO.J?) . . | ;"

1 - L3, Motive for-Others'.Helping ..

- . .

-_The children's scores on the modiffied version of the

a
I Fay
.

Prosocial Reasoning Te%t were'ahaiyzed in. a Z(Empéthy Level: Hi/Lo)

b L] 7 ,.:;’ s *
. x NAPT Level: Hi/Lo) % 2(Sex of Subject) x 2(Other's Motivation::
. o , : A -
Self vs Other) analysis of variance ‘with the last variableoas a

L 2 K} ,

. _ "q}epeated measure. ' The only significant'finding was a main effect

"
1 ] vy

of Other s Motivaticn, F(l, 109) = 334,21, R < .001, The fourth w
and fifch gradets ratings reflectedcthe belief tha; the characters '

~plctured in the vigngttes had helped for more other-oriented M =

. . . »-" . . ‘ " ‘ . . .

I 33.70) than §el£—prignted M =}23.17).reasons.
; . . ' . 4. Motive for Own Helping - :'

L *  The childreq 8 scores orr this measure were analyzed in a

Z(Empathy Level Hi/Lo) .x 2(APT Level: Hi/Lo) x 2(Sex of Subject)
l X 2(0wn Mbtivation‘ Self vs' Other) analysis of- variance with,

the last vatiable as a repeated measure. The children ind, cated o

-
L]

- that theit own helpimg behavior (like the helping behavior of

> ) /

others) wd's motivated more by othér-oriented (M = 59) than self-

~

_orieuted (ﬁs’ 15) reasons. The main effect of Own Motivation was

qualified, hqwever& by é significant interaction of this variaple'with
. : - v . ! ) . ‘ *
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* e °

" Enmpathy Level, F(I 109) = 7.80, g’ .0L.-4 t:i'ewman'-K'eul; test

. tevealed that although the &ikelihpod of Hi and Lo empathy children = '. .

~offeridg & seﬁfforiented reason for their._own helplng behav1or waS' : : Lo

.
- - d Yo os * P
. R
~

coeperable (Ms = 11 and .20, respectively), Hi empathy children

were sighificanily more likely to offer an ocher—otiented reason . .

. ‘. M q‘.ZS) than were their less EmR;tth counterparts (ﬁ = .46).. . - :‘
| P2 .

e . D.  DISCUSSION s . .. .

The present investigation exploréﬁ'the robe of empathic

A . .

disposition,and perspective—taking ability in the child s _ .:’. _‘-..
‘ r,f .‘ machiavellianism, ﬁquocidl behavior, and motive for helping |

*Ag expected, children who displayed a. heightened awareness of, B B
but an insensitivity to, the feelings of- others reported being

- ’ | especially machiavellian in their interactions with others.

~

Although these-Lo Empathy/Hi AﬁT ¢hildren were not found to

s - .
-
~,

expressfan.abundance of self-serving motiVes.for helping as S T,
. . - ’ ) . - N :‘“ . A _- .' e
predicted, they tended to be rated by their teachers as less - . Co
* » - £ .

helpful than their beers<when another: individual's need is" ’ . .
T . obvious and salient. ‘These findings suggest thatathe'child'J .

: . who is particularly insightful about the feelings of-others may -‘(//

be inclined “to act in a manipulative and unhelpful manner. )
. . i . T 1
- v ' unless thao»insightfufness is tempered with emotional sensitivity .

L.

- “and compassion.
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. ) . - . P -
. ) - '
- E . “ *
. . . . . - -

‘ .
}. ' Highllempa\‘hic chivlar‘en +re found to havé significantly -

| / N <. .
lower machfavelljanism sdéqres and o cite other-griented reasons for
e ) . - * »
L . . ¢ - . . ¢
their own helpiag-behavior significHntly more.frequentf§ shan their

. ' . - -8 ' . ,
less-empathic peers. The results for- the -teacherd" ratings of
. . L . . :
~ V . ’ ) ) 4 .
helpfulness, although generally consfbtent'withothis pattern,
ﬁ LEY .
were not fully expected Highly empathic ohildren (regardiess .

) . -

of their level of affective perégective-taking ability) were

‘o .
.rated.By ‘their teachers as significantly ‘more likely to help” than were

. . <8 ‘ _
low empathic children in those sifuations in which anqther individual's‘

. - )
neéd-is eubtlefandsmust be inferred. The failure to $ind a similar

.

. Hi verSus Lo Empathy Level effect for "obvious need" situations :

5 '

suggests that other factors, such as social norms regarding helping,_

»
« -

may also serve as important motivators of chiidren s helping behavior

L “\/ . o
in’ situations in which the unfortunate other s plight is salient
q ’ . . ' . .
and undeniable. “ : :
.The iéplications of the findings of the present study ere

.

undoubtedly limited by the exclusive use of self-report and teacher-

- t

report indices. Nonetheless, the results do indicate that a

' ¢
consideration of both a child's empathic disposition and affective
perspective-taking &bility in future'ethdies may be necessary to

predict and undergtand particular interpersonal behaviors and
. ‘ N

attitudes. Moreover, although certain cognitive (i.e., role—taking)

,A’ .

. abilities may even be necessary for an empathic response to '’

ocgur (11, 12), the presedt findings suggest thiat the "sharing" of -

| another s effect may be the critical component of empathy and\the

_one which serves to motivane helping behavior that is truly pecformed

for the sake of the other.
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e
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P %In a study involving adult respondents, Davis (1982, cited in

)' 8) .found that whereas scores on £ﬁe Empathic Concern subscale of his

Interpersonal Reactivity Index were related to subjects' emotional

M .

reactions to and subsequent helping of a young Gpmen in distress,

- ) ‘

i o
scores on the Perspective Taking subscale were unrelated to both

."“segiiijél reactions and subsequent helping beéhavior.

When "motives" scores are used in the median split instead of

4

total scores, Hi and Lo APT assignments, change in only 9 of 117
. , : s . .

ry . . : “ .
subjects. Consequently, the results of the investigation are very

similar when either median split 18 used. . Concerning an analysis

based upon "feelingé" scores alone, there is simply not enough .
varignce in the children's scores to allow ﬁof a meaningful meé}an‘
- split (97 out of 117 subjects had "feelings'' scores of 5, &, or 7).
-, ’ »
3 | o
Pretesting of the scale with undergraduates revealed that the
statements. written to reflect “obvious need" an&éﬁguﬁtié naed";”‘

.

-

;
-

* 'sicQatiéns.wérexperceived as such. In'addicion, the eight,préhlem‘&‘

AN ' situations were evaluated to be Qf_comparableﬁgériousness.

It

¢ -
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One fourth-grade boy who was included in other aspects of the
) study was not rated on helpfulness by his teacher because he was a
new student in her class. .
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