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o ”to”be.called r1ff1ng (reductlon in force) Throughout the ?
.ot : : ., 3
country, te&chers 1n urban schools have faced the threat of

r1f slnqefthe early l970's.’Both the threat and- the reallty

W ! ¥ ft ;
J .of r1f are blameg ‘for the eX1t from teach1ng of many hlghlyw :

KY

quallfled teachers. Further, the lowered morale and decllne

-in the quallty £ teacher work ¢ife that such rlfflng *’.' o

iy

' produces, even among the non-rlffed, has been blamed fdr the.%/

loss oé Stlll more good teachers (Cooke,Kornbluh, and ,4 ‘,g‘.

Abramis, 1982; Potter, 1981 Weber, 1975). . ) o ”.;ifﬁli~

Certalnly “the fdrced ‘exit that riffing represents eaq

be seen as a- barrler to career moblllty--what could be a more

,obv1ous 1mped1Tent to an 1nd1v1dual's attalnment of succeSs

in an organlzarlon (however success may be deflned) than not
.2 ﬂ 4

belng 1n tpe organlz7tlon? There is, however, mdre to th%y

¢ N .
. ¢

I . relatlonshlp qetween r1ff1ng and career moblllty than the
. [
B slmple, but - dJVestat ng forced ex1t of some teachers. These . N
fg“ -;g less apparent as we l as the apparent, ram1f1catlons of o o

N ':rlfflﬁg are the foc s of the followlng remarks.. Results of.a S

"case study of 1100 1gh school teachers in a large uﬁ%%n

' 4
- dlstrlct that has. eIperlenced decllnlng enrollment for elght
e 1llustrate several of the career L

' moblllty effects of’rlfflng, partlcularly for women and ' §

years will be used

; . .
. . . -
| [ . . . n
. - . .
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7}7¥minority teachers.

; Exlt, Mov1ng or Stuck

) response optlons avallable to c11ents or members of groups'

_"that experlence decllne are exlt and volce, that 1s, leave or -

';so wlll meet %:elr own bas1c subs1stence and/or h1gher level

1cont1 ued sense of self worth, a sense of power over ones .

©

‘ .

2

(1970), and Kanter (l 77) H1rschman has proposed that thef"'f‘*?

',

- /
become actlve to br1ng about change. He descrlbed varlous

.
M 4 -A‘,

s1tuatlons wherellnd1v1duals w1ll leave,‘and ways 1n wh1ch ’

.t 1S*ex1t1ng can be curtalled by an organlzatlon. \
A dltlonally, he,offend that a healthy organlzatlon needs

ﬂ healthy m1x of exlt and VOlCe--lt needs loyalty to hold | 3’

J

éxlt 1n.che k long enough so that voice has the opportunlty -

v:"',,- ‘.

‘)'
,/ : K R )

To stop or”anlzétlonal decllne before everyone,leav s.

E Hirs" an 'S work focused on the 1nst1tutlonal level, apd

. ', .

therefore prov1ded llttle explanatrbn of the sources of

add our own explanatlon' Whlch is to suggest that one prlmaey

reason eople remain loyal is that they percelve ‘that d01ng

0

needs. Here then enters th basls of the des1re for career’

'moblll y,?for through such mob111ty one is able to fulflll

not o ly the baslcs of llfe, but also one's need for a

Ty Uy

Ll

dest'py,_respect ofhothers,-aﬁd‘1nvolvement in somethlng-
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nmov1ng or nstuck"-(p136) 'ns who are.m\ylng_

»’,. frndlng suqfebs, ga;nlng opportunltles, growlng._”_ ose who,
! .1_"‘ g , “ - e .
‘are by c1rcumstances made to feel stuck respond to the lack s
L 3 4 ‘l/‘ - l“'” l

of oppontunlty for moVement\wlth 1ncrea51ngly unproductlve

) « * 3

"e behavlor, whlch 1n turn decreases thelr opportunlty for '¥

v, et ce . v , T . .

further movement. R va‘.w o S : '
L. . : o :_\___\;._ . Vs e
E N

If We comblne, then, some of the elements of” leschman s:

theory of exlt v01Ce, and loyalty, w1th some of the elements

“.

! ' of Kanter S model of the mov1ng and the stuck, we can begln ';-

..A . .

to'examlne several aspects of the career mob111ty of teachers*

¢ Ve C— [ . "

o durlng t1mes of decllne.v Elrst»we can look back at the

teachen shértage years and . see. what the exlt optlons were for

-
A
¢ 0 '

teachers when tlmes were "good“ S _
. . ’ T ). ; I
,' In the years of school expan51on, teachers could use- a

‘" Y

number of d1fferent exlt opthps to move anto what théy
-' con51dered to be a "better >;)osltloh For example, teachers
. notvsatisfied w}th'the‘career cholce of teachlng mlght” -
‘ :f bentufe.into another’career‘efg; insurance“sales,_knowing
| that the teacher\shortagevcondition;was a guaranteeithat
QY ' there would'be,a;posif‘on-to.which they fghfreturn Ef-the.

new careeixdld not work .out. For those teachers satisfied

vwith teachlng, but dlssatlsfled w1th the locatlon they found
. ¢ \




S ~ . .
A A\ a3 N -

Ad themselves 1n, choos1qg to exit elther to a- d1fferent

R N -~ .« - .
d1str1ct or dlfferent school was a v1ab1e optlon.. In somev .

. cases, the ch01Ces were npt'made between the poor school and

¢, e

the good school, but rather between the good and the best
. f . school, or the more convenlent of two good schools“\ Teachers

could cont1nue to choose to move unt11 they- were 1n what they

4

percelved to. be the best school for them. 2 ‘ s

Other- optlons exlsted)wlthout m0V1ng to a d1fferent

_:v \school Durlng the times of expans1on, teachers'frequently
»/ 6 " ’ ’ : " ’ "5.'_“ ' . oo ' . ) .
had_the opportunity to exit the:less desirable classes. As

. teachers gained a few years of nlorlty they could ask for
the more . challeng1ng and rewardlng classes, wh1ch in some
| cases meant teach1ng the courses they wdnted and 1n other
r// cases the klnds of students they wan}ed. Teachers also had a
chance to opt out of the teachtmg pOSlthDS requ1r1ng too
many d1fferent preparatlons._ Many teachers at this time also

R 3

looked forward to ex1t1ng fu11 time teachlng respons1b111t1es

]

.

‘and choos1ng to wbrk as department cha1rpersons, guldafce
counselors, or adm1n1strators. These career options did not
neces rily bring greater monetary rewards, but teachers, in
execm§1ng these optlons had a sense of control over their

lives, a sense:.of moving. . . o £

/’}‘ ﬁe can now o \at a data base der1ved from a part1cu1ar‘5

) s1t atlon in a dec11n1ng dlstrlct to see how teachers optlons
changed. We can look for any d1fferent1a1s in the numbers or

. ‘, percentages of persons with d1fferent characteristics who

were forced to 1eave~( riffed with no recall), who-left with

+
£ - e

4

»
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some degree of cholce (rlffed and re319ned, ‘and reslgned),

ﬁ

' who were threatened w1th forced exit ‘but remalned (rlffed and

Qrecalled), and who were never threatened (contlnullng)

an next examlne\more/clOSely, those who were “loyal" that

1s, vere either recalled or contlnu1ng, to determlne if there

were any dlfferences among groups in thelr actess to exit

Pl

: optlons and in barrlers to career moblllty. - o o

In the course of a case study of the effects of decllne

. on quallty of 1nstructlon (Gehrke and Sheffield, 1984) we

gathered data ‘on 1500 hlqh schooI teachers who.had been in

f -
-a large urban school system for all or part of an elght year

perlod ‘of decllne (1975 ~1983). Wq recorded data from three
\

years. 1974 =75, the year before- the flrst blg dlStrlCt

'layoff (Over 1000 teachers were ,riffed dlstrlct-W1de that

Spring for: the follow1ng year) 1975~76,.the year when most

qf the rlffed teachers were recalled 1982-83, the last year

- of decllne prlor to data gatherlng. Informatlon was c

o collected on the teachers' employment status, sex, ethnlc

, category, enlorlty, certlfled maj rs and mlnors, locatlon, E
7~ 4

and teaching schedule durlng each of ‘the three years. These

adata were used to ascertaln whether there had been an.

1ncrease in the’ proportlon the teachers were teachlng outs1de

P

the1r cert1f1ed maJor--an elemental aspect of quallty

1nstructlon. The mean propOrtlonS dlfferent groups of
teachers taught in their major can be used for our purposes

here, as well as group means for the number of teacher

preparatlons, and ‘number of locatlons.over_the eight-year'
. -~ ' ’ K . .

’

c v
re

* '.. ' - ’ ’ »,
. ' X . ) .
. A T

5
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- % perlod These flgures, along with raw numbers and percentages__

& ©

of- persons\falllng 1nto certa1n employment status categor1es

dver the years, supplemented by 1nformatlon from 1nterv1ews,‘

L ’

prov1de some- thought provoklng, even d1sturb1ng flndlngs.

o 4 - . i -‘ X . N ' S
Fin@ings . - o v . S o
i ' . ' < o ' "
« / . . ' - IS
v Decline or contftaction in a school system generally
L] . K4 o ' © . S
Y | , L, . - A .
' requires that some teachers”lose freedom>of choice (exit”

f

- options, or. moblllty optlons) by being forcéd to exlt--thé&
are riffed. Because r1ff1ng was carried out in th1s d1str1ct
naccordlng to senlorltly within.content- -area categorles/ a -
sug@osedly equltable cr1terlon, we would expect that aw

greater percentage ‘of the Junlor’teachers would lose ther

exit -optdions. Because women. and m1nor1t1es are more 11kely

,

/
L\
) ' ‘to.be junior teachers (having found h1gh school teach1ng

posltlon;>more open to them"only in recent years), they might .

> _
also be expected to be/rlffed in h1gher percentages. On the -

¢

' otﬁfr handy/afflrmatlve actlon ‘programs might' be expected to
»protect them from rlfflng or at least agsure a more rapid

:;recall The actual numbers sho& interesting patterns.

-

~«+,* The Riffed-No Return. We begin with those teachers zﬁg/;f

expe}{enced ‘the severest loss of the exit option, that is,

‘those teachers who were riffed and who wete not recalled
(N=28 for 1975).N=31-for 1982). As expected these were
typlcally the teachers w1th the least senlorlty. According

to the data gathered for 1975, a greater percentage of women

- J
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teachers were r1ffed and were not recalled, also nore Whlte'

than m1nor1ty teachers, flne arts majors, and 1nd1vrduaIs

’teachlng an average of .76 of their time in thelr major area

of preparatlon (compared w1th .71 for the' total teachlng

populatlon) " In 1982 there were some changes in the

characterrptlcs- Stlll a greater percentage of women than

3

men, and st111 fine arts major, but now the percentage of

-4
‘.

m1nor1t1es ‘was- greater than that of wh1tes. Career moblllty

for h1gh school teachers in thls district with these

character;stlcs was certa1nly mlnlmal”
o .
The Riffed and«Res1gned.' a short discussion of riffing'

in the school dlstr;ct stud1ed is necessary before we d1scuss’

the riffed and res1gned group. This school d;strlct engaged-
¢ : ’ ' .

in a practice which might be described as "over-riffing".

Uncertain of state funding and.enrollment, and operating from

a conservatlve posltlon, the dlstrlct adm1n1strators did not

I- .

want to have teachers under contract for the fall, whom they
could not afford to pﬁ Each spring for s:Lx of the seven
years of decline, the d1str1ct thus r1ffed more teachers than .
necéssary, and then recalled the teachers in the fall. -In
1975, teachers were not famlllar w1th the over-r1ff1ng
phenomenon and, unless they had access to dlstrlct level

1nformatlon, they had no reason to doubt that r1ff1ng notiwces

dellvered in the sprlng really meant no pos1t;qn in the fall.

1}
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- fall'. The wa1t1ng perlod for many rlffed teachers was spent

act1vely seeklng employment elsewhere, _and also communlcatlng

" with. the dlstrlcg(personnel office to determlne their chances

o7 of recall. . . / ' : o ; .f.
% . / . '.".‘.

) We do. not know how many teachers in ‘the riffed. group

waited right up untll the fall be£9re acceptlng employment
elsewhere, but we do know that for some . teachers, th1s

wa1t1ng perlod was not feaslble., Perhaps these 1nd1v1duals

N

_saw the rif not1ce 3s a cMiﬁﬁcal incident 1n'the1r

prafes31onaL«career or perhaps they had personal reasons,

[

- _e.gl f1nanc1al respon31b111t1es -It may be ‘too that, acting

like the customer alert to quallty changef in the
. organlzat1on (leschman,p.24), they;were not only able to
antiéipate the implications for their own career. (getting

stuck), but .also recognlzed the decllne in the whole

v .
organlzatlon, and presented the1r re51gnatlon as a message
: 7

P

that they were concerned about the practlces ‘of the district.”

Whatever the1r motives, a number of the hlgh school

teachers did res1gn 1mmed1ately or shortly after the r1f

) not1ces~we€e sent (N—l9 in 1975) Wa1t1ng for recall was not
an option for them. This group of 1ndiv1duals was llkely to
have the character1st1cs of the ;eneral rlf populatlon, but
" also shared character1st1cs wjth’the teachers whozs1mply )
reslgned w1thout hav1ng been riffed-- to’ be d1scuSsed later.’

Like éﬁl riffed teachers, these had under ten years of
experlence and were teachlng a h1gh proportlon in the1r major

[ 4

at the time of r;f. ‘Unlike the riffed—no.return, the

R
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s

manipulate the‘system and Knew-how”to W

‘teachers. o, " ' : 3

majorlty in th1s group were whlte men (12 of the 19) The

content area with- the hlghest percentage of rlffed teachers
who reslgned in 1975 was' Industrlal Arts (6. g8%). Thus, not
only were the rlffed-reslgned teachers whlte men, but many

possessed skills which. they knew were desirable elsewhere,

elther in teachlng orin othersoccupatlons. (There has been a

shortage of Industr1a1 Arts teachers sin .1945.)

. The number\of rlffed7re51gned'teachers for 1982 showedda
large drop ffom the ear1y year‘TN—Z in 1982). Interviews'(i

with teachers who had been riffed and.returned to.the

d1str1ct prOV1ded an explanatlon of this change. Durlng the

0

rlfflng years from 1975 to 1982 teaphers came to be "rif_

VU wise", They reall d that, though it was no less pa1nfu1 to

be;riffed,each,year,-there was a good chance that they would
be rehrred. Some. teachers suggested_tha -t%)y.had learned to
n . l grhfto assure their’
surVival The r1sk of wa1t1ng 1t out appeared to decrease,
and. teachers were more llkely to walt and see. The two who

d1d res1gn in 1982' were, however, male IndustrIal'Arts.

- .
t
- “The Resigning Teacher. Theoretlcally, teachers who were

not rlffed st111 had the optlon to exit: teachlng entlrely. -
However, the awareness that the district Was act1ve1y
pursuing ways to-reduce the teachlng ranks, and that many

other d1str1cts were 1n a s1m11ar dec11n1ng state,'made the
the risk’ in exltlng the current ppsltlon 1ncrease. Teachers

-

were no longer confldent that they could find other teach1ng

11

-
v
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' p051tlons and, 1f a new career outs1de teachlng d1d not work

~

‘out they could ‘not be. assured that they éould return to f'zh
teachlng. Durlngvl975, when.the d;strlct s1gna11ed.a decline'

with the large teacher. rif, we found tqat wh1te women were ;:

more likely to'resign‘without haying been r1ffed than any

other group (1.7% of all-women{.9% of all. men) ‘Perhaps

1
‘these women could afford the risk 1nvolved in looklng for

’another Job or perhaps they res1gned for more trad1t10na1 B

- ( . » o

reasons such as ralslng a fam11y,.or spouse transfer. The'

bus1ness area, an area with a- re1at1ve1y h1gh percentage of

R e

women, had the h1ghest percentage of 1nd1v1dua1s re51gn1ng i

[}

without be1ng r1ffed (4 8% of Buslness majors). This may be.

LY

accounted for by theuincreased opportunrty for those SKiiled

women in business and industry: (Mathematics was second with .

o . [

2:5% of mathematics majors resigning;'_Resignations.in:this‘

area hdve often been'attributed'to:increased outside
opportunities.),' N . |
S . o \ . .
° "\
o i .

- . [ ‘
<
.

Those teachers whovreslgned had a mean proportlon of ;83

o

!

: teachlndyln the1r content area, whllefconﬁinulng teachers had»

a mean proportlon of .67 for the same year (1975) . Our data

do not provide reasons why these‘1nd1vgduals wrth;hrgher
. ) P . |

. . ) ) S - . . - .
Proportiomns. resigned, but we might hypothesize that for them .




' 'vl.' . | .. : '._' ‘. ‘ . o - .‘ . P o ) .. -
teaching in-their major»Was’important, and when'the-district_'

-

began to lay off and change teacher a551gnments, they chose

A

[y

h 4 -
‘ to leave rather than take less approprlate teachlng
'.ﬂa551gnments. They were,.ln leschman s terms,"quallty '
o a . ] s ] . - .‘ ) e, [}
- e consc1ous" S o I : . B
— - _ . L. : . S

An 1ncrease in teachgls re51gn1ng, from 12 1n 1975 to 20\ .

1982, supports the clalm that an exlt from the dlstrlct

e .~ .was still an optlon,for~some teachers. Women more than men

-

ff (2 8% of the’ women, 2. 5% of the men) cont1nued to exerc1se o

-dthis optlon in:1982. Whlle no m1nor1t1es re51gned in 1975,_
ffour of the 20 re51gn1ng persons-were m1nor1t1es 1n 1982

_— f'fh‘The percentage of- black teachers resigning (3. 3%) was greater

. '%' ‘than the perpentage of whlte teachers (2 6%). It may. be that

_i“. ~1.:aff1rmat1ve actlon pollc1es throughoutwbu51ness and 1ndustry._ .
;eased thevrlsk element wof ex1t for m1nor1ty teachers somewhat$
by 1982. : T ; |

Admlttedly, the number of re51gn1ng teachers for both g
N U

-years is. only a small percentage compared w1th the total high .

y,school staff Our data, however, do suggest that even as |
-opportunltles for teachlng JObS elsewhere decreased and the

.Job market rn general became tlghter, certa1n groups of
teachers, wﬂgte women, and later m1nor1ty, bu51ness and math-

majors were sllghtly more llkely to use the ex1t optlon than

"others.; b ;'h'”f‘ wf oo

_‘. ‘_‘ . T - - .’P

Ret1rements. Retlrement *s usually seen as an exlt
optlon only for those teachers who are at the end of the1r
vcareer.'Under such condltlo?, a d15cussu"of ret:Lrement 1n

A T ;-; “_ '[‘4'} e




- can look at d1fferences in the groups'of individualsvﬁ

a paper on career mobility is likély ta be‘out of place. In
the d1str1ct stud1ed, however, the group of h1gh school
teachers who ret1red 1n 1982 is of* Lnterest to us because, z
dur1ng Phat year,. the state 1ntroduced an early retirement'

—- e -
incentive. - Thus. teachers w1th fewer Years of senlorlty could

'choose to leave teach1ng early and perhaps even have a chance

-

for a second career oht51de of teach1ng (or 1n another school .

™~ ¢

settlngjt The 1ncome ﬁor ret1rement would prov1de some

-

securlty-for those seek1ng~future employment. Once ‘againtwe  {

S
) -

_exerc1s1ng thls optlon.g ‘_j

In 1975 when there were no retirementlincentives, the

'actual numbers of those ret1r1ng were small but the.-c" v v .

»

percentage of women ret1r1ng was' more than tW1ce that of men .
(women_ 2. 7%, men 1 2%). The percentage'for 1982 was greater
for ‘both groups as expected (6 9% for men and 8.2% for
women) These percentages suggest that early ret1rement

increased the advantages of ex1t for men, wh11e rema1n1ng

)

high for-women. h
N

Teachers maJorlng in, Industr1a1 Arts showed a greater
. \ '

percentage ret1r1ng 1n 1982 than any other maJor._ Prev1ous1y
the greatest percentages of ret1rees had been in Home

Economics and Fine. Arts. The ‘fact that Industr1a1 Arts | '3;'
i

majors d1d make use of the ret1remenﬁ optlon to ex1t does not‘L ,

.'.

_-alone prov1de ev1dence that these teachers had a greater

/
opportun1ty, but our observatlon of this" event together w1th

what we already observed among the res1gn1ng teachers beg1ns
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~1nd1v1dua1s who were. ellglble to experlence the optlons

s1nce-the beglnnlng'of the year. Also, 51nce many Optlons

,wanted’ A _1_;&_ .

Y

. S ' » . . T
to. build a case for the claim thatfhigh'school teachers with

\

marhetable-majors continue to be less stuck within the

. * .
. v . ’ 3 . .

organization‘duringftimes,of'decline.i

4 . -

The Riffed and Réturned. Two groups of teachers d1d not

’

ichoose to 1eave teachlng. The characterlstlcs of these

teachers are of 1nterest because they were among the.

w1th1n the system which could still prov1de some sense of
movement: For 1975 and l982, women and m1nor;t1es were
prese:t among the riffeddand'r'“urned”in\greatervthan
expected percentages._ These snd1v1dua1s, e1ther by cholce or
necessltyr walted for a recall notlce. Through our N
1ntery1ews we learnedpthat‘m ny of_these teachers did not.
know that they had a secure %eachingdpositionfuntil a‘day or
two before'school-began. Others were placed on a subst1tute . v

I8

11st and did not return to a contract posltlon unt11 some

t1me into the school-year; These late-placed teachers lost

A_senlorlty and consequently were more 11ke1y to be rlffed the

follow1ng year than thelr cohorts who had been under contract

within teachlng are-based on*senlor1ty,'these teachers could -

-ant1c1pate a longer wait to get the pos1tlons they truly

. . . . "
In our ear11er d1scuss1on of optlons for teachers who .

a

stay in teachlng durlng good t1mes", we found that teachers -

v - .-

d1ssat1sf1ed in a school could choose to move to another

> . .-

school within the same d1str1ct. Our- data on the decllne
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period 1nd1cate that there wds st111 movement 52.5%. of the

’ »
1nd1v1duals 1n the rfffed and recalled group who were with
i 2

the d1str1ct from 1975 to. 1983 moved three or more times.

[

But three or more moves is really eXcessive --hardly an

indication of movement for growth. Our interviews revealedﬁ;'
. theseé moves as forced moves rather than moves by/choxce.
Teachers would. rarely have chosen to move to a an school,
Lo~ . ¥

dur1ng this t1me, unless dolng so would assure them:a job for

the follow1ng year. Because they were frequ tly moved,v

senlorlty W1th1n a bu11d1ng that is often an info

S requ1rement for promotlon to department cha1r or

administration pos1trons:
'Throughout-the.periodistudied,ﬂthe percentagd of time
spent teaching inpone's subject area declined;from~;78 to .68
";for the riffed and returned teachers, in contrast with a
declire from .69 to 66-for.continuing'teﬁ\bers. ,Rather than
'mov1ng 1nto pos1tlons where they were llkely to be teach1ng i
; ' more in the1r own. content area (a favorable optlon in good
| .t1mes) these teachers were asked to take on subjects outs1de
the'areas.for wh1ch they were certified. Dividing one's time
between two or more content areas/departments places one at a
d1st1nct d1sadvantage in present1ng oneself as a v1able )
7cand1date for department chair, for'one has only half as muchj
t1me to focus on the affa1rs of each department. |
As suggested earller, acqu1r1ng ‘a teachlng posltlon in
.wh1ch one has fewer preparatlons mlght be viewed as
Q - o o N '.'l vf;.;;/1f3
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'advéncement‘in the teachlng caree?’or put another way,sy

enhancement of posltlon. - Since the  riffed and returned
teachers had llttle ch01ce about where or what they taught,
one would expect that the number of preparatlons was also not

an option. The r1ffed and returned group started w1th an
. i . .,\

aver%ge of 2 87 preparatlons in 1975 before they were r1ffed,'

"and taught about the same number 1n 1983 (2. 85) Butuby 1983 -

riffed and retunned women taught the second hlghest average »

~

‘number of preparatlons (3 07), second only to black male

teachers,(recalled and cont1nu1ng)'who.taught 3.12 averaqe

\

preps.

. )

: In general then, for women and m1nor1t1es who'were .
r1ffed and recalled, éhe few 1nterna1 movement optlons |
typically offered were less avallable durlng the dec11ne. .Tn
fact, these areas in some cases became areas . for addltlonal |
straln--morebcontent areas, more preparatlons,.ln new |
unWanted locatlons. Some 1nterv1ewed r1ffed teachers
explalned that each year was. a reenactment of their f1rst

year of teachlng, with all its accompanylng stresses. It is

very dlfflcult for teachers to experlence a sense of movement

- or accompl:Lshment :Ln’rganlzatlon if ach year they are

asked to start from the very beglnnlng.. - .1af”"ﬁf

N

Cont1nu1ng Teachers. A descrlptlon of the'career

optlons for the cont;nulng group of teachers completes our
plcture\of teacher opportunlty dur1ng dec11ne. 'The“

cont1nu1ng teachers were never r1ffed but‘for the least

.

senlor, the threat of r1f was an annual experlence. Teachers

I

-
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ever knew for certain how many years, even days, of-

.

eniority were necessary to save them. (Senlorlty was
'_alculated to the half day.) Teachers felt pressured to

refra1n from us1ng sick leave for fear they would use_lt;up

~5

and then be forced to take unexcused leave at™some later

Kl

time, thus changing their seniority rank. /////

. STy
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The most senlor teachers were, of course, the‘/east

.

d1rectly affected by the annual- r1ff1ng fear, but because

\rif and recall frequently requlred schedule changes for

several teachers, it was more“thaﬁ 1ikelx¢that senior

/]l

o eachers -also lost moblllty optlons durlng this perlod Some

“were forced to move, due 1n part to .the closure of two of the'

d1str1ct's 12 schools, but only 22.4% of them- taught 1n three

~.or more locatlons. This small perceptage does p01nt‘to a

more stable school life for senior teachers, so they were, of

course, more'likely;to stay(in a building‘long enough‘to
quallfy for the prlzed positions. | | o
l The mean proportlon teach1ng 1n major was .64 in 1975
hhand 67 in 1983 for cont1nu1ng teachers. There is, then, a
very. small 1ncrease for thas group in contrast with other |
. 'groups .that experlencee.a} decrease‘. These teachers .were
likely:to be teaching as much outside~their major in l983°as
. in l975, mhich leads us to believe that many of their~
',assignments:outsﬂde mai%r ﬁere‘the result of their own
bchqlce priorato decline;. | |
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Contlnulng teachers.may ave. contlnued to teach the © .

-

content areas they Wanted but thé flgures for preparatlons '

~ >

p01nt.to some.compromises. The average number of :ﬂ.
preparatlons 1ncreased for,gontlnulng teachers frpm 2 77 ‘to .‘.-,
2.84 over the eight year perlod They 1ncreased cons1derab1y

for black male teachers (from 2.29 to 3:12)fand moderately

~

for white. female teachers (2. 95 to 3 03) Black female e
. :

teadhers actually reduced the1r preparatlons (3. 43 t? 2. 91), :

lm’

.as d1d other female and male m1nor1ty teachers (3 29;2. 63 to

2.87;2.44). Note, however, that women in’ generalastarted

with higher.numbers of preps and continued that yay

. throughout. . ' | N o . -fi .
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Conclusions . | S S AR

1A

'S0, in géneral what can we say about the exit_options'
-and the career mobility of teachers”duriné decline? We caﬁti —~

say, of: course, that freely chosen movement out (exlt), or - 4

laterafly (moderate number of 1ocatlon changes),'or to'
%\1 L0
enhanced posltlons (to teachable content, tqﬂ 'nagable

wé& riffed or

Do ‘.\

preparatlons) was reduced for all teachers whe
pot. But women and m1nor1t1es were more llkely tO”experlence N

PN

,

forced exit (rlfflng), and more apparently non-voluntary}

lateral moves. Further, women were more 11ke1y to be‘saddled

'Aw1th unwieldy teachlng loads, 1nc1ud1ng mbre preparatlons rn

¢ " \

more dlverse content areas-—teachlng loads whlch could

o .. o R

o

-_certalnly lead to a senséd. of be1ng stuck. When,glven the - 'f;,:'

‘exit options of resignation and retirement, more senior women

k]
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‘took them than men,-but the.content areas-which showed the

: e
/} dkeatest percentage of- voluntary ex1t use were typlcally male

-»

. dom1nated areas (Industrlal Arts and Mathematlcs), ‘where the

'

r1sks of exlt were reduced due. to external demands._
least three‘different auddences._ First, they are read by -
youngﬂ\eachers, partlcularly young female and m1nor1ty
SR - teachers, as s1gnals that they are second class employees.

V\fs/yheatley (1981) bulldlng on Kanter s work polnted out,

those who feél stuck begln to act stuck dlsplaylng negatlve.f

character1st1cs that furthfr reduce the1r poss1b;11t1es for

Yoo

movement through promotlons (p. 258) They are l;kely to »

The s1gnals»such declln;ng moblllty sends are read.by at

e

: become-terrltorlal,'vocal compla1ners who block change‘rather.'T

than seek 1t leen the increased union- act1v1sm, the

susplclon, belllgerence, and general low morale found among

- .the district teachens dur1ng th1s t1me, there is llttle,dogbt
that many teachers were reactlng as m1ght be pred1cted for
those who are stuck | | .

The dec11n1ng moblllty also slgnals potent1al teachers
that h1gh schools are not°places where they w1ll have the
opportunlty to experlence profésslonal growth e1ther in the

“classroom or. on’ the rather-short educatlonal adm1n1stratlon
career ladder. When brlght young peOple observe the1r hlgh
school teachers every day, and séé them ejther overw e1med.

w1th-work, and/or caught up in depress1on, bltterness,‘and

».complalnt, they)are h1gh1y unllkely to.choose that work or

\>¢ " 'those colleagues. The effects on the professlon are obv1ous.




‘ Flnally the dec11n1ng moblllty the dlsturbed exit-vaice

. A
- < Lnblx, ‘sends’ s:Lgnals tp the dlstrlct system, that '1_1: is, “®

1ndeed,_unhealthy. Unfortunately the dlstnlct we studled was
for many reasons unwilling or un le to respond adequately to
‘ those 51gnals. The voluntary exlt through rGSIgnatlons and
replrements.were v1ewed as a bloiilng rathgr than an alarm,r
becauée they relleved the admlnlstrators of the agony of -
- rlfflng. The increases)in preparatlons and 1n prOportlons L
tanght outside major were only'Vaguely reCOgnlzed by
;}dmlnlstrators, and even then the 1mp11catlon9 for either

quallty instruction or profes510nal growth of the teachers

. were not‘reallzed.

.fhe typical "stuck" behaviors of the teachers‘became\‘he

reason for.further admihistrative actions cﬁrtailing the

-8

freedom of the teachers (treatlng the symptom rather than the

disease). The 1ncreaslng allenatlon of teachers from the

off voice ile increasihé the'uﬁpfoductive grhmbling.”

Lest'qe fadlgto~give credit where credit is due, these
events\qccurred in a.district~vhich‘has been strcngly
'commltted to afflrmatlve actlon. The district worked
v ‘as51duously to ma1nta1n mlnorlty teachers wlthln the system
g ‘ '1n placements at schools in proportlon at 1east eqé&ﬂ to the'
m1nor1ty populatlon of those schools. It was commltted to‘an
_extens1ve desegregatlon program- The teacher's unlon

’supported the d1str1ct's afflrmatlve action program. Even in

- well—lntentloned dlstrlct, then, pollcles and practlces can

-
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“"function to undercut’ goals.

— . . S N

The’contractfon of 'the systém, managed as it was, with
LY
llttle or no apparent concern for the- long range effects of

.

the r1ff1ng and recall pollc1es, communlcated negatlve '

A4

signals to the pr?ct1c1ng teachers, and to potent1al entrants :

)

to the teach1ng profess1on. It communlcatedlparficularly

~

negatlve 51gnals to women and minorities, practicing and«

4
potential, who were both forced from ‘the system and more

immobilized w1th1n 1t than were others.'If occurences in this

dlStrlCt are typlcal, it is no wonder, then, ‘that on a
natlonal bas1s, women and m1nor1t1es are av01d1ng teachlng
careers and mov1ng 1nto opportun1t1es in business and
industry. ‘ /}; ' i |

But the worst damage of ;all mayfhave been done to the
dlstrlct system 1tself, which lost not only the skills of
some women and m1nor1t1es, but also the productlve mix of

voice and exit, and the equally 1mportant sense of mov1ng

. among 1ts 1nd1v1dual members that contrlbutes to an overall

»

sense of system movement. A school system that loses th1s

momentum is faced w1th the 1ncreas1ng exit of quallty

- conscious parent/cllents and a subsequent cont1nu1ng downward

sp1ral There doeg- not appear to be a happy ending.

S
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