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This paper presents a descriptfon of a curriculum modél that .
 incorporates the.concept of collaboration in'a very intense, intimate,

and meaningful -way. This descriptive study is based upon on-hand

\

observations by- the au thor during the course of the prograﬁ. In this
mode] eighth-grade students were paired with retired persons who lived -
in a retirment village. The'studqﬁts collaborated with- their ‘partners .-

in a number of tasks. ‘They received English and Hﬁstony credit for
their participation in the six week parfnersﬂkp program. This

curriculum is viewed from the perspectives of academic coursework and

\ Ty

collaboration, relationship buildrng:ang'collabpration, and. caring -and

GOQIaboration. Evaluations of the' program were anq‘hqve been very

positive on an acé&émic as well as an affective and attitudinal basis.
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at which itsis enacted. For example, collaboratlon can be employe@§

reéearth, evaluation, or pedagogical purpbsés\ At the same, in an

educational setting, it may be a strafegy that ts used among- teachers,
among students, -among administrators, be tween teachers aqd étudepts, gﬁ

in some other combination of players. o . o \ ’

This paper is a description of a rather unique in~uFe curricular

program that employs the collaborative paradigm in a not so typical way.
. . , R | _
The purposes of the program and of the collaboration integrate notions

of traditional pedagogy and curricular content, as well as social

responsibility and altruism. The']evels at which collaboration exist in

~

this program are several, but the main collaborative focusyis between

the students and certain members of the local commmunity. My purposgg

e

in this presentation are to: 1) describe the program as ! have recently

observed }t, 2) reflect on the notion of collaboration as it_jé used,

and 3) give a brief word on the evaluation of the program.
™

-
.

Around the turn of the centur;;_there was a growing dissatisfaction
with the existing way that American sfhools educated the nation’s
children. FJanévAdaaﬁs, the noted social worker, expressed this
.discontent when she wrote: ' ‘

\
"We are impatient with the‘schools which lay stress
on readi™g.and writing, suspecting them to rest upon

. the assumption that-all Knowledge and interest must
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be brought to the children through tﬁb medlum ot

" boéks: - Such an assumption fails to grve the child
any clue to the ‘l1ife about-him or any power to use-

© fully or lntelllgentlchonnect himself with it (1902)

N a - 4
o . . 8 y

’AddamE ?eit tﬁgt,in order for the school to become a force for

_social improvemént it would have to.become involved in the life of the

-

real wdr]d and exert 1ts own influence toward the human|2|ng of f‘e

4

/Tsysfem.' The program I am about to desgﬁJbe to your serves both
purposes, and serves them wéll. It"IS a‘program of learning, basic

v academic learning and'it is-a proéram of human understanding and hﬁman
caring. I observed this colla?brative program through its é week
course, Thé title of the proéram bears a collaborative flair. .It is
called the Jgnes Middle thﬁﬁl -- First‘Cbmmuﬁ}ty‘Uillage Partnership
Progéém; Every year apprb&imately 30 8th gfﬁders aré‘voluntarily
accepted into the siwiéék course. The caur;e is.-a unique mixture of

classroom time and fiefd experience with the older partners at the Firsit

Communi ty retirement village, however, the undeniable focus‘is on

t
»

relationship building.

Let me take you fhrbugh a week’s activities. Most of the student

reéponses that 1 duptélpome from their daily journal entries ?ﬁich’were
a required part offthefcourse. Mondays usually found the students in a
classroom éession'at_tﬂe-schoo} for the 90 minute period. This time &as
spent prepariﬁg the students for the upcoming week with fheir pa}tneré

at the village and-deali;g with one of serveral issues involved in aging
aﬁd relationship bujldingn In thg st part of this period the teachers

introduced the S’s to the'gssignments for the week. They also helped

_2_
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'the students work through questfons they mlght ask thelr partners, t -

plctures or artlfacts they mlght share wlth the partners, and t(ps for_

‘handllng unexpected 5|tUat|ons,'such as what tofd |f the partner had a:

hearing dlfflculty or become lll durlng the meetlng.'
A

° . . ° R - g )
The Monday class was also a time- for exploring important issues

related to older‘people. On one oocastoh the medical director of

Village gave a presentation and fielded questions~concerning heal th

problems associated with aging. On another Monday the .students saw a*

historical film.about the 1920’s from which a lively discussion on the

o

topic ensued. A session on careers was also on a Monday. In thls

particular se55|on the students met with a panel -0t staff members from

'

the village who represented a variety of occupations.

o . »
The middle three days of . the week-embraced the heart of " the
program. On Tuesdays and Thursdays‘the‘students met with their partners
at the retirement center. The students were assigned to a partner on

<

either a one-to-one or' two- students-to-one-parther:basis.' The‘students
e ,,ai' L, «
went directly to their partner’s apartment or room. The meetings

~ o

between the students {gd the older adults were in no way onstructured’or'i
“unplanned tea parties, SOC|al evehts,-or eicersises in'conversational-

etiquette. Each meetlng had its own. partlcular theme that the students
were expected to focus on for at least ‘a portlon of’. the|r meetlng In

)

-.one meeting the themevwas families and tradition. In anoter*meeting the -~

P

students did a hlstory |nterv|ew wlth thelr partners. Thns was later

turned into a wrltten report. lmmedlately after the|r vlsuts wlth thenr

\
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paftners the students gathered in smallhgroups.for short debriefing
sessions with one of the teachers. During this timé, the student’s
quic@ly'reviewed their vigit and noted any probiems Br higﬁfights. The
teachers tried t6 help the étudent’s work thfpugh an&}underétand the
problems and célébrated their .highs. One not uncommon problem was
having a partner who didn’t talk a lot. One boy wrote in his daily
journal *The only problem was when with about‘ien minufes left &e
totally ran out of things to say 56 Sh; put oﬁ this really soring )
record. .We. acted 1iKe we were inte?ésted and then we left." A tfuly
signiffcant event was having a partner share a very personal moment or

nlmory with a student. One student wrote, "Mrs. D did suffer during the

depression. She lost her farm and a lot of things. It was sadder than
ever .today. We talked about death and things. We couldn’t get off the
- subject.” Many students, as is'patural,,fe]f uneasy with too much

silence. A siﬁdenf wrote: “Né‘had a great talfuupjuntil we asked her if

her family was afffecfed by the\depréééion and she could not remember

when or Qhat it was." Another student came to the po}nt'when she said
uThe'thing.tﬁat scarés me the most ‘was silé&ce; 1 always'hate it when
I’‘m talking t; someone and then there’s s%leqce-becqyse 1 don’t Know
what to say. I feel embérrasseq and uncd&fortable. éut I' Tearned that
its oK... and maybe tﬁey ne;h time to th}pkjabout-what was said. The

.

"discussion made me feel a lot eag}ér abou't talking to my partners.”

v o 3 l r | ' - '
. . : : . ¢ :
Wednesday’s was group day at the Village. 'S$udents and Villagers

‘gathered ih*a fairly Iarge‘meetiné rooﬁ.. Thé,studéhts typicélly sat

" with their partnerél ~During this tiﬁe of group sharing and interaction

“pa . . - ;
e . .
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,stu&ents and villagers saw a baf[eiy of movies. All were either about,
life in the earlier .part of this centyury or.ahout growingiold.- ;he
vil]agers_aAd students were invited after fﬁe movies to.cdmment on wha£
they ﬁad{séen. The:villagers wer&‘sgrprisingl¥'candid and indeed
benlightening in their reactions aga_coﬁmenis; %ol]owing a_mbgi?\abdut
Charlie Chaplin‘one viT]aQer commeﬂted-ibat‘ghé uséd to play the piéno

for silent movies in the theaters. She made $2:00_a nibht. Another
woman téld ﬂow tﬁe career of acéor John Gi]bert caﬁe to an abrupt end
‘when falkies took over Hollywood. As st':é put it "he just couldn’t talk
. righi.“ | .

a

After. the movies and discission the group adjourned to a small

lounge area for refreshments. Here the students meﬁ other Villagers and

had a chance to chat informally in pairs or in sma]l-grbups.“ The week

N

- usuélly ehded back in school. Friday was a time to tie the previous
week togetheri look ahead to the next week, discuss assignments, and
participat; in special activiti;s. oOﬁe such activity was a disability
“simulation experience. ;In it thé students “tried on® a variety of
disabilities that -many older pebplé.face\l'These ipcluded %ight
jmpairment}‘hearing loss, artﬁritis, loss of -mental powers; and N .
crippling disabilities. Another Friday activi;y centered on
communication trﬁining. The students and tea;hers brainstormed
straggeies’and tipsffor communicating and maintaining conversations.‘

_Tﬁe teachers also ggve the students some ideas foc&pﬁESible problems
‘they might encounter'in trying to commﬁnitate, such as whaf do you &o if

your partner starts to cry or if your partner becomes angry with you and

it ' -
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tells you to leave his-room. . S - £

In addition to the visits and activities the students were giuan‘a

set of required readings, reportsﬁ and brojects. 'The.readings were a

. set of articles that dealt wi th’ understanding the aging process and with

communicatind\withiolde; people. These articles were the basis for .

o

several in~class discussions and the students were given-4 written .

v
a

examination on the content of the articles.-

‘.

‘.

. The students were also réquired"to Keep a daily journal of their
_experiences.in tﬁisfprogram. The journals were checked and commentedl

upon by the teagners weeKly. The students were required to write up

-

their oral history interview with their partners as é formal report.. To. '

-

éulminafe the disability simulation activity the students werg requimed-i

to simulate a disability outside of school for at\leéstAfour hours ang ;.

~— . then write up a repbrtJon this experience. In order to get the-students".
to return to their partners after the progranended the teachers .-
initiated a book-binding project. In thisﬁproject each student aciyalﬁy

constructed a book of his er her own which would be greseﬁtea as a gift -

to his or her par%ner.
' [}

The: books could confain.poetny,.personal _
i . . [

anecdotes,-picture§3 or whatever the students wanted to share with® theip .
partners. The pfojgft was devised so -that the, bodks would not be
~completed until several weeks. after the program itself had ended. This

insured that the squents maintained some<relafionship with their

partners Bexond the.formal temporal limits of the program.




As a culminating actiuity to the é week program the étudents

»

planRed, organlzed, and |mplemented a party for their partners, parents, -

- t

8

teachers and other friends to celebrate their new frlendshlps. This
year’s theme was Hawaii -- a very nice Eontrast to Ohio in February. -
The students, with their teacher’s help, planned for seeakers,

entertainment, food -and drinks (which mqet.pEepared themselves). They

. . \ .
acted as greeters and coat-takers.. They made and distributed name tags

and they decorated the party room at the Village. %q short, thew

planned 1 party, not‘only for themselves but for others. During 'this
party I'saw a group of sueerisingly mature 8th graders be at ease end.
. - ’

: : £
speak with their older mentors and, with a great deal of pride, ‘ !

s

introduce them to their own parents.  This was the same group that
appeared SOIEautious and tentatige only six weeks earlier. As one of 
the Villagers who made a brief speech_at tﬁe‘parfy told the students,

3

"you came, you saw, and you conquered us",
» i ’ . ) M
Throughout the program, in the-activjties, projects and discussions
the students participated in, a number of overt learning themes or

-subjects seemed to emerge and run through the six weeks. One theme was

. . f

commenlcatlon. Students were given many, many opportunltles to
communicate with themselves and others. Obvlously thls occured durlng
tﬁe,partner visitationsp But it also occurred during the journal

whitfng, the report making, the party planning, the class discussions as
well ag specific trainrﬁ; sessions in communicatidh skills and‘otherv o
activities. The langugae arts were emphdsized through wnitten and oral

expression as well ae written and oral reception-in natural situations.

-7-




. too was an important paht of the curriculum for this program. The
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Histony was another overt -theme. The students could not_help;be'aﬁound;;

théir éaftners and their momentos and pictures and memories without
getting a pérsonal sense of life in the early 20th Egnturyl -
Understanding the aged and thé aging process and séns}tizing the‘}ouﬁg \
to the problems ahd Joys of aging was also a focal point to.the p5ogr;m;
‘Students not only read about getting old but ihferatted féiriy closely
with people who had reached thié stage of,li%e. Leérning\;bout cafeers
students were exposed'to a variety of careerg_ih the Village itself as '
well as learning about>the careers and oc&upations of fheir bartnehs.

Beneath this overt curriculum however lies a curriculum that is less

obvious on a brief initial glance. It is a hidden curriculum that 1 see

*

v

as the Eeal power to this program. Just as every architectural
achievement that. strikes the eye must have a foundation to allow the
superstructure to stand, th;s program has.a %oundation that supports and
enriches what is seen,,‘The next section 64 this paper cnsiders one of

these covert but fundamental themes of:this program. Specifical}y the

notion of collaborgﬁion will be addressed.

COLLABORATION \

’

Teaching and learning are very often considered individugl/personal

processes or acts. Teachers, in general, rarely consult with others who'
might have some special Knowledge or insight, let élone act in a

N

'collabpratiue or jointiway with others. Even more pronounced is the way

" in whicb many. educators and the ‘general public expect school learning to

’ . "'87
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. take place. Children are expected to learn in.isolation from\one\ )

-
‘.

another. Ta]klng amongqg- gﬁassmates, and sma]] group work ts very often

consudered to be wrong, an |nd[cat|on of cheat|ng or 1earn1ng(the easy

\

- wWay. Kids who work

|n groups, who -collaborate wi th classmates, do so in
T . R .
do thejr own work’ for them. N codt

»

order to get others t

in schoollng is the rwle then the
> :X *

N

in aeﬁlous trouble. ThlS program

1+ dlsdaln for col]aboratlo
o

o

Jones-Ulllage Partnershlp Program i

-
1

hls fraught wi'th co]laboraﬁnon_at a pariety'of levels and.for'ﬁ Oarlety.
> . ’ . ) . - ,/ ’ ’ N . ‘ ’
of purposes. _ N : . S 4y

s B . - ) . . .l", v »)

The most Jnterestlng areas of collaboratlon seem to me to QCCUr
between the students and the|r Ul]lage partners. The entlre focus of
1y
-the‘program is on the co(taboratlon and ﬁe]atlonshlp th&t develop

between these two groups. The nature of the program reqU|res the
. ! 7

students and® their partners-to collaborate on a nUmbeFQEﬁ tasks. ’The
,. .v.‘ : '

students are forced to learn to cpllaborate. Indeed ‘their ;omp1et|on

1

PN

of the program is- dependent upon their 5uccessfu] collaboratlve efforts

"
+
-

,.Qtunth their partners. . -

\ . ,
1. wou]d like to speak to three aspects of co]]aboratlon that I

observed in thlS program. These are collaboratlon and the academic !
- U’ .

subject areas, collaboration 2nd the dgvelqpment of peﬂiona]

~

relationships and -community, and collaboration~and‘the deoe]ogment of

v

altruism-or caring. . . : X L s



Collaboration” and Academic Subjects

Y

. - . - : -~
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) ,Because'the students are pulled from their traditional classes at

the school in order to part|Cipate in- this program, the program must -

'

various ways make up for thls loss of\instructiﬁ al time The
partnership program gives academic creditbfeh Engllsh and Socnal,Studiee
and the students earn such credlt through,kﬁe var*ous collaborativel
tasks that they are assngnedl In addition to-their 3.weekly visits with
their partners, the students had to keep a journal of reflectionelbn
their collaborative experienceg, head several”éhticles dealing wi th
history, gerontology, and cereere;jand complete.efhpek-making and
bookbihding project te;galh'the credits. Aléb, the students wéeeUM-
required to write reports on oral history interviews they cpnducted with

L3

their partners and on the disability simulation exercise.-

All of these tasks beggee tor collaboration between the students
and their Uillage partners, Fer.example, the:book-binding project was a
culminating actieity that'reflected'the.experiences the students shared
with their p:rtners. The,disebility exercise~gqve students the
opportunity to learn about'ehy health problems that their Bsptners may
have. The stedents were_encouraged to discuss their assighed articles
read with their partners ih;éhder to gain new. insights into what they
had read. Perhaps the oneﬁ;et-of tasks thet required the most direct
collaboration were the orai(history interviews and reports.

In these interviews and reporgg\the students were entirely

_10..
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dependent upon bdheir partners for the contents of their reports. What
. . .

P " -
the students and their partners came %gf;:;;\}s a picture of history

that isduery much diffgrent and much mare personal than what the
students would find in a textbook. Some of the students’ entries in
their journals_give a flavor of what they experienced in these .
interviews. One boy wrote that during his interview "She told me a
story, about one bankAthat closed because of the depression, so, everyone
flocked to her father’s bank to take their money out before it went

under. Her father jumped on the counter and gave a big speech trying to

convince them not to take their money out. Only a few took it out, so

.

1

they were ok~ She also said that one day you could see a really

sucﬁessful person, the next day that 'same person could be selling apples
on the street." Another studeﬁt got a very pérsonal pfcture of history
that showed this student that history also has an affective dimension.
In her journal this student wﬁote, "] went to visit Mrs. F. and give the
history interview. 1 loved it. She was great. 1 only got through six
questions but I got great answers... The thing that interested me was
the fact thét Mrs. F. hated FDR, she thought he was a criminal but her
husbdnd loved him and so they never really talked aboﬁt politics very

\
much."

For these chilpren collaboration made history more than a set of
facts or a generic Aescriptiqn of global events. History became
pércéptions and feelings as well as facts. History became personal
stories of how global events of a half century ago touched the lives of

people sitting across from them. The children learned how it felt to

-~
A

._11_
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lose your farm or to send a loved one off to war. 1In a real sense these
students touched history. As one student put it "Having these people
tell me what it was 1ike to live through the wars and the Depression has

helped me more than any text ever could..."

Collaboration and the Dgﬁelogmgnt of Relationships

.

A major goal of the program is to help children learnto develop
mature relat}onships with people other than their peers/{ As we all

know, developing and nurturing relationships is not easlily done outside

-
~.

of a context of face to face contact.| Building relationsﬁips requires
personal contact and personal collaboratidﬁ among the actors. This
program, by providing tﬁat colléborative environment, set the stage for
relationships to develop between the students and the Villagers. And

indeed this is just what happéned.

A large portion of the students’ own journal writing talks about
relationships. Early entries reflected student fears concerning not
having anything to say to their paﬁtders or talking about subjects that
were too personal. One girl asked, "What do Qou say or not say when
they begin to talk about dying -- not just a family member but about
themselves?" She wasiobviohsly concerned about subjects tﬁa{ one would
share only with éomeone whp was t;Lsted and a friend. Evidently this
relationship did grow. Later, this same girl.wrote in her journal,
*Then we began to talk about families, she brought up the subject of her

husband and she began, to tell me how he died right at her feet from a

_12_



“‘
heart attack and then how she had to tell her daughter (who was 12 at
;the time) that daddy died. I was so scared shg was going to cry but she

didn’t." /ﬁnother student wroté.this after a visit with her partner, "I
ha& no t;ouslé talking. It wés liké sﬁe was my grandmother. _I really
hated having to lgave.cjwhen I fifst got there .l was thinKing-how 1 coud
sit there for 45 minutes, I thoubﬁjgi;d run out of fhings to say but
after 1 got there there wasn’t enoL;H'time.for us to talk",

Ihrouéhout my observations I noted manf examples of students and
Villagers espécia]]y shariAg very.pensonaf stbries,.picturesirgnd
treasured momen tos. of tﬁeir past and their loved ones with their
partners. For example, 84 year old Mrs. W. shared a picture of her }st
grade class from 19046, a 1911 photo of her family in the Model T, and an

» obviously treasured pictﬁre of her parents with her young partnér. To
me this is a sign of relationships that are developing. One'young and
very bright boY who hqd'problehs developing fb}endships with his peers
at school depeloped a vefy warm'relationship with her pahtner who Qas
specifically matched with this boy because of her wisdom and powers of

nurturance.. This boy learned much more about relationship building from

this wgman than he would ever had learned had he remained at school.

P;rhaps thé best sign of flowered relationships are those
friendships that continue beyong the temporal limits of .the program. 1
was told by teachers and villagers alike that many studeﬁts regularly
visit their partners. In fact several students have been returning to
their partners for a number of years.

_13_
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. Collaboration and Cariné

~

)

* A notion closely associated with the concept of relationship

building "is that of the development of caring or a?trﬁism. The

)
ES

development of.a warm an? secure relationship implies a commitment to

r

.

caring by both parties.
Another important goal for this program is the development of
altruism in the students. Bronfenbrenner suggests that caring can
develop only where there is contact between individual;. Ca;ing
requires the pe;;%nal contact between the onebcaring and the one cared
for. Given such an assumptibn, caring then requires collaborative

attivity. This program provides the collaborative context that Tj;gﬁts

caring to occur.:

Altruism is something that is not easily measured nor. easily
observed wheh the i?pes of caring one expects to occur is quite subtle.
Still there does seem to be some suggestion that these.children were

indeed learn{ng to care for others.

One student when asked what he had.learned from this program
answered simply, "I have been learning how to listen." Listening
requires a person to change'one’s focus away from one’s self and onto
another. Listening is a fundamental component of collaboration. For
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many students being there to just listen to the stories that the
villagers had to tell was an ;ét ofvcaringff, ' ' J/f

g - . a

' Anothér sign of caring was seen in the zggt an& dedication wiih
which the students planned and carried out the party and made their
books for their partners. I was especially impressed by the way in
which so many of the S{Ldehfs eagerly introduced and shared their
- paftners with'théir parents at the party. It seemed as if the stqdents
wanted to include their partners as a member of théir fémily.

| R -/
Caring itself was not totally manisfested in one or two separate
acts or activities. It cannot be fsolated into discrete instances bf
caring. Instead, the fuli notion of caring as it Aeveloped in this
program seemed to develop in concert with the relationéhips be tween the
students’ and villagéfs. AThe §tudent§ willingness to listen, the
sharing between partners, the exchange ﬁf phone ;alls when a partner was
{ll,'the shifting into a more mature behavior pattern by thé student in

the presence of the partner are all small but forceful signs that these

students did grow in learning to care. -
Evaluation

The success or failure of such a program as this is difficult to
measure in }mmediate paper and pencil aésessménts. Hopefully, the
positive efforts of this program will last throughout the students”
lifetimes., Still, pre—énd post-tests given to the students during one

~
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“
year indicatédzthgt the program was contributing to some very positive
“shifts in student attitudes. Specifically, the tests were strongly
suggestive of less negative and fearful attitudes of the students toward
~aging and a greater apprectiation, warmth, and empathy toward older
persons. The students were also better able to separate facts from
PR . T .
myths about aging and demonstrated a better understanding of the
SN

physical and psychological aspects of aging., Particip;hts from both

student anq\::sident groups tended to express an unconditional high

> \

N

regard for the progréﬁ.

To conclude, is;collabo;ation a wor thwhile pedagﬁgical process.
Is there'something to‘be gained through collaboration of this type that
wouldn’t otherwise . be éainea? I think yes. Collaboration allowed the
children in fhis pfogram to gain aA emic-view of history, it allowed
them to imbrove @heir communication and listening skil]g with others in
real ljfe éituations, and most importantly; I feel, it gave these
children‘;n opportunfty'to learn how to cooperate, to work with ;thers,
indeed to care for others. These are things that might not have

happened in the traditional'textbook and individualijzed world of the

eighth-grade classroom.

v
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