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N Introduction: The Form and the Ideal

- .
- '

The-American iiberal arts college of the lQBOe presents & study’ of. accommo- .
dation successful and‘sometimes less successful‘oé a form and ideal Bdth
fbrm and ideal have roots in the.distant past$ che form.is a legacy of twelfth
cePtury Europe and the first.uniyefzi}ies in tGe Wesct: .the, ideal is a legacx of
fiftd a ’foPitﬁAcentuey B.C: 6reece‘and the eycle of eddeation o£¥c?e free and
responsible citizen of Athe® To paraphrase George P. chnidt's (1957) refer-

i : .
ence to the curriculum of Dunster's early seventeenth century boarding school

. ~. . .
on che banks of the Charles,1 the pa<h from cwelfch centuFV Paris to che .

American liberal arts college is devious, but recegnizable, and che pafh from

L

S ———

fifch century Athens to the ideal of liberal arts egecation embedied in the
~ . PR
same Americgn inst:tu?don similarly is devious? but recogpizable. It ig as

1 - -

these two strains met and encountered the Puritan/Calvinist conviction chat
N ] - .

) proof of God'é favor was to be found in productive wérk chat we have the roots
for whac‘is both the strength'and the weakness of the American inetitutions of

the twentieth eentury that are 1abeled 1iberal arcs colleges and that are the

-

subject of this essay.

- . . ~ -

* Although for nearly 300 years liberal arts inetitptions have been a

*

X dominant- Force in North American higher gdpcatio?;:ip the 1980s they‘have come

' - . . ..
‘ , 4to constitute a*small and decreasing portion of the pestsecondary educat ion

!
1

commonwealth. .From 1640, the year Harvard .College reopened\undet Hegry
Dunster, well into the early decades of the l9003 ghe indepe dent or free—

standing (non~university affiliated) ugﬂengraduate liberal arcs college was -

the,widely accepted means to higher‘education for most American students and
served, ag the door through whith many passed to ¥dvanced study. At the turn

-
-
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of nhe century a French scholar (Levasseur, 1899) de5cribing Amerioan.higher

education, observed that nwo-nhirds of nhe ﬁtudenns enrolled in American

higher inst:itunions were to be found in Und}ergraduane Eperal agtg colleges.
Well into the twentieth céntury these institutions continued to attract a
large share of the students seekﬁpg baccalayreane degrees;-even as bhe more

' N ’

'compler universities, the teachers colleges, agriculnnral eolleges and junior
colleges were growing in number, s}ze and influence. T . I .

"The years following-borld War lI brought many changes to smeriean socieny’
'and.no American educanion. Posnsecondary education increased in type, scope

and number of institutions; and the ;elanive position of the libera} arts

college began to recedé, 1In 1955 some ?32'insnitunions'whre'identified as

liberal arﬂe,colieges out of a botal of 1,854 higher insbitunions; the liberal
arts colleges regisnered-%ﬁ percent of the fall ;;55,enrollmenn (Educanional',
Policles Commission;‘ﬁ95?). They were nescribed as “bhe pldeso-and most com-
mon.Amerioan insbitunions of higher education” ;Eh as:unique insninunions, -

r
-

"without countefpart in other countries.” By 1969,the number had decreased
' . [ . . ! L . .

slightly to 721 enrollingfless nhan 10 pereent of'bhe'nonal posnsegongﬁgy

students; but the total number of higher insnitunions had ngw reached 2, 83?
By, 1976 the Carnegie Council identified only 581 liberal arts colleges,

L - L.‘
en::lling 5 percent of the no:al posnsecondary snudenns~ and the total number

of higher insnitutions was now 3,074 (Carnegie CPanll 19?6)

In is little wonder nhat those observing nhe decline in’ posinion of nhe

libe:l& arns 1nsninutions should begin seriously to quesf&On ‘the conninued . -

%
»viabiliny of these colleges. Mayhew (1962) Pharact!rized the liberal arts

]
- ‘

colleges as "a ﬁ?noriny ‘gro in the presence of & majoriny compose:drk other,

larger and more complex nypes “of instinutiohs of hiiher learning, d saw .

the attempt of :hese colleges Lo carry on. nhe lrberal nradirion in the face

. b

v e £

i v [}
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! of the vocational oriencation‘of tuch of American life exceedingly difficule,

perhaps impossible. Morris Keeton and Conrad Hilberry (1969) began the 3

report on the study of selected liberq} arts colleges during 1965-67 with the °

-~
words, "The typical private liberal arts college of :h& mid—twentieth century

.{3 obsolece. More recently, Hénry Steele Commager (1977) answered his own

question "Can the American College Survive?" by writing that the free-standing
{ - .
Liberai arts college was in trouble, that it was having bath an identity crisis
. . . . =~ .

dnd a financial crisis and that he could only wonder if the college ¢gould
" 4 R |
. .ot -
"extricate irself from these troubles which now undermine its prosperity and
. B - . L 5

imperil its existence.” Ira Winn (1976) referred to the prediction that as

2 . S
many §s 500 small colleges of the liberal tradition are at or near the

™

r

financial brink."” In view of the calculation of the Carnegie Coung?l that
. * - - . ‘
there were only 583 kiberal arts colleges in 1976, Winn's reference would leave

few of the institutions alive in the not too distant future, .'£
- P
Stadtman (1980) suggested that it is not so much dissolution as trans-

-

formation that threatens the future of the lfberal coliegesl Through taking on.

. ! . .
more the character of comprehecsive colleges they are in danéer of lesing ‘.
:heir special identity, ahead is the "impending bankruptcy and failure of the

R liberal colleges,” because '"the 1iberal arté cannot be ser@ed in the spec1a1
way that is possible whe? they are virtually the exclusive cencern qf an insti-
tution."” Kerr (Keeton, 1971) is more-obcimistic in his incrosuc:ory statement
to a later Keeton volume; he writes of "a frenaissance {of the liberal arts

'collegeéj," because ":ﬁey,fre by nature more adaptable to the new concecns

* 8
of so many students, while the more massive institutions are clearly in

greater trouble--some of them are turning to their own internal liberal arts

r

colleges to respond to s:uden:'s'concernsﬁ" Keeton's own analysis is less
- - - ' . J

encouraging. -~ : a . ' HS

. . N . .




- anister and Finkelstein (1984) found surprising viidlity émong the 33
ins:itutions in a national sample s:udied over a twb-year period of time.

» * - -

‘-*They reported that these COlleges not only'gurvived the difficulties of.the

19?Os,§nd the years preceding, but were entering the 19805 wikh a measure of
, " . N 3 . - - . 2
strength and a determination to maintain a liberal arts efphasis--but the

A colleges acknowledge alsc™that the 1980s could be more difficult than the

19795.2 _Astin and Lee (1972) characterized that segment of the liberal arts

populdtion they labeled as “invisible colleges" as preéccupied wi{h survival, =
- ‘ : v

N F ) \ . - i
+ limited in academic resources, in financial difficulty, lacking a sense of

idénti?& and facing severe competition from other institutions. AhdersoQ's

,(1§??) study of forty single sex and/or-religious colleges between the miﬁ—_

1960s and 21d-1970s found over half of these institutions having experienged

-

significapt change. in character, but sSaid also that to determine whether 5Lch

. . -
.

chdnges would ultimatel} be successful was "not unexpectedly . . . complex."

it was difficult to predi?t what the future would hold for these institu-

. ”
tions.
L .

Judgments about the viability of the American liberal arts college, often

dfawing.on‘difféfent §0urces of information, or shaped by different resegch
. D

qdﬁs:iodﬁ, or based on the examination of different samples of institutions,

-]

. obviously are mixed. Although the darker predic:ibns‘appear'to outnumber the

. - ‘ .
moré optimistic assessments, the colleges have survived, have increased in . ;

" L o~
enrollments (if slowly), have experienced renewal as institut%ons closed are
replaced by nehifoundaq;ons.3 What then is the status of the liberal arts

gollege in the 1980s? Are recent problems enly macters of passing concern, or

T

are they symptoms of an uncéjxé;n-future? ) (

. It 'is the thesis of this“essay that resolution of such questions is more
1 . . b3 *
* . i -~ - . - 4
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likely to come from é re$xamina:ion of the historical, deveiébmen: of both the l,
form and the jdeal suprq, p. 1. It'isein this his:oiy :ha:.oﬁe finds :he

language,,:he rhe:oric and bhe :radition; :ha:'underlie chese inq;i:u:ions.

.
.

We examine first the form and :hen thé ideal. N . .
The Form of the College.r-Within ten years after thé Act of'Foﬁnda:ion ¢
! - -
S - . . . - ,

of what was later to be named Harvard College, there were in the colony,
- . . ]

of the Massachusettdy Bay tompany.éppro;ima:el} 100 6;qbridge graduates agd *

a” third ‘as many sons of 'Oxford (Rudolph; f962).- It was inevitable tha:‘{
. . ; q ' N
- . . | ey - . .
the new college would pattetn jitself after the older foundations of . .

- England: In spite of limited resdurces and the lack of an _established body <
T . R ]

of masters and scholars f‘fc had madg Oxford and Cambridge possible,cen-

1 -

L
.turies before, by 1650 Henry Dunster was calling for a, structure :ha: would

1dentify :he college as a Corporation of Presideat and!Eellows., In this o
requ st Dunster was’ placlng Harvard College‘rg the :radlcion of the English

‘o \ a

puniversities and their source xhe Univers;%y of Paris In that tradition

\ . - '
the carm "college™ had' a, special meaning.- -

- . . /' . . .!- .
\ " -‘ : ’ - . * ' +
- I't has been said that college and university were terms used inter-
- - . -

changeably (Sdhmide , 195?) * While correct in:reference to the earliest ' [

*

efforts of pMe Western academic ingti:u:ions, it' is not accurate to equate

university and .college as :heseqinsli:utdons,of learning assumed more formal .

s:ruc;ure (Cobban, 1975) .The :erm universi:as as a general :erm applicable
. A

to any kind of aggrega:e or bEHy of personS‘#ich common purposas ahd independen:
legal ,status became the conve ien: shorchand label_for che fcademig body only

L - - ! @ ? * * -_'
in the late fourteenth and early.fff%genfh;éeqcury. An academic “werporation

had the right to grant degrees, and a complete ac§§eﬁic univetsitas was one

that poss?ssed the higher faculties of :heoloéy, lawv and bedi&ine. . The _;\ .

- - . * [ ! ) - '
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collegium came -to be associated with the early hospices‘for the advancedﬁ,

. r

a »

5
is was one purchased by Jocius de Londinis in 1180 at the

students in the académic universitas. The first such hospice established for
the. Univexsity of P%;T

pital of the: Blessed Mary of Paris, the HStel Dieu near the Cathedral of

I

Mtre Dame, and intended to house eighteen "poor clerks". from which it was

. . .\ . . . . - "
named the College des Di‘x—Huit.5 The later establishment by Robert dé Sorbon,

chaplain to louis-lx, in 1257 or 1258 provided the kind of governance struc-

*

turé that came to characterize“tﬁz later colleges of the University. ’
= !

% . . i . .
,- At first designed to‘provide mainteriance and.support for older students

who-could not otherwiSe'afford to stay'at the university, the colleges'began

-

to take on instructional responsibillties with the decision of the College d' _
Ty .
\ Harcourt to admit paying scholars and for the master andfor his assistants to °
]

_ provide tutorlal help for the scholars in the.college. This instructional

responsibility increased as the number G6f paying scholars increased. At

- El

* ' &
+ Navarre, the master was required "diligently to hear the lessons of the
_ ) . .
!Scholars studying in the Faculty of Arts and faithfully to "instruct them alike

in life'ahs fn.doctrinej" (Shachner, l933f: Earlier in the devwelopment of

w

tEy university, the arts studgnts were left much on their own;-al hough to .

*
-

study in the higher faculties, one had to mdster the seven liberal arts which
by then were the necessary prerequisite for study in the university, especially

v | - -
in théology.- ﬁith the assumpcion of mgre instructional responsibility -in che
colleges, the colleges admitted younger students and soon became identified

M . . . X

with the preparatory studies in the arts. The limited lectures and reviews

provided in'the colleées to supolement the teaching in the university schools

gradua ly expanded, and in time the colleges were able to provide full-time

- -

employme for the more ‘qualified regent masgérs.- By the fifteenth Centurv

s -

the colleges were competing with the schools of the university, and the

* L]
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! University of Paris sas chanéing from a voluntary association of Masters, each

] c\\k;:ith his individual school and his owp quota of pupils,td an association of . | VT
. olleges with full—time rs. N (A
4 ;g A ul, .ime na;rérs .
3 - - . - -
ew era begap‘ﬁirh the coming of the'Jesuirs Lo Paris ip 1540 and rheV
R : ¢ T
,opening of the College de Clermont in 1563. Soon competing wirh the‘Univer- .
4 ' .
(’ siry of Paris, the College de - Clermont provided a full secondary educarion as 5 .

we'll as courses_in ‘theology. Rapidly the Jesuits develdped an extensive °
Lk : . Y, -
sec?ndary.system throughout Ffance, and by the middle of the' seventeenth ,

. " L " Kl

M ~Tentury the Society.qf Jesus had become the dominant educarors of‘France. ¥ The . L
r N ( . 1 .

devélopment of rhe secondary schools.under the Jesuits and the incrEasing con~
. L ", . L . .

centration of the colleges of the Faculty of Arts‘on provdding the preparatory
sérk”required for admission to the superior, or'higher faanries; in time :
arransformed the arrs c;rriculum ef fectively into € ork of the secondady
- sc;oois. ‘wirn the reongandzarion of ‘the French_educational system in 1802,
- .rhe lycees became ehe‘successors of rhe colleges, bugtwere no lcnéer resi-
(denriai or.hiéher insrirurions. A'someéhar similar development, but adapted

to the German structures. made in Germany the gymnasium the prepararory school
for the unlversity. Cn the conrinenr, the rraining in the arts ;ere separa:ed
. from rhe universiry and becamet{ne task of‘the classical secondary schools. .. -
In England, the colleges.of S;foad and Cambridge evolved Out of ;eneral //////
" hospicés into n;aching units as in France--wien one imporrant_d}fferense'/Ehaﬂ.~: .
English foundations from the.beginning were independenp ccr;orarions whose.
members owned and adminisreredathe}r Endogments."The independence of the col- -

- . . -

-

+ leges was_increased'shen_Elizabegp approved new statutes in 1570 Which gave.

to the masterd-of the collegeg the guthority to elect the vice chancellor of

»

' | e -
Cambridge. Oxford colleges gai similar authority in 1628. y




f
The fa%& of thﬁ .arts college as a residential and instructional entity

Tealt » -

designed to prepare students for‘aﬂglssion co'che advanced faculties that ¥

. -

constituted the university proper had already experienced significant changes
in France and Germany when the first American'instic??ions weke established.

hy the middle of the seventeenth century the ansient French universities were*
in decline, almost displaced by the Jesuit sys;om of colleges, an these’

‘colleges were essentially .secondary schools. By the middle of the mext ced- .

.
”

tury the University Faculty of Aprts had also taken on the character of a pre-

- university, secondary unit. In Germany, the split between preparatory-arts

schoofs and the p;ofessional universicy_had begun after the Protestant
N ‘ t ' .

—_—

Reform P;{ion*in the sixteenth century."By the middle'of the seventeenth cen-

- l‘

“tury, the sepgration was almost complete, and the preparatory work was reie-
- _x__._.___._..-.___ -~ % -

gated td-the classical secondary gchool, the gymnasium, 3 )

. In England, "in ‘the earky\seventeenth century, the arts colleges were still
! . .
at the height of their-:power as.residences and teaching units. The superior,

or advanced faculties were, by comparison, underdeveloped and the fellows of -

the colleges found themselves involved more and more in the instxgction of .

-

undergraduatesfprimarily ded1caced to the single aim of the- virtuouls education

L

of youth." (Curtis, 1959) As the seventeenth century vore on, the all-

-

. university lectures regained importance, an? the emphasis in the undergraduate
- . r
colleges shifted from Seneral studies to sﬁﬁcialized studies in the arts., Later

\ - 3

the function of preparatory level arts study came to be the responsibility of
F .

. . N .‘/—"
the secoﬂdary grammar schools. .

It was the English college o

centuries that, became the informing pattern for Ehe Nor;h American colonial

1 - 4

colleges,, and while the Engljish colleges continued to evolve, the colonial

. ) r »

.
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' a — colleges main:;ined and pe;pe:ua:ed the rzceiv;d“s:ru;:uré. It is no£ sur-
prising that the Noftﬁ Amé}icd; institutions bggan with tﬁe Engiish.pa::ern;

\. i;deed it would have Pee;'surprisinh if ?hey had not d&hé $0. And, in retro-

spect, it is ﬁo: syrpfising that the form, once‘aésp:eé, underwent liccle a:>

change ~in‘’ the next 150 years. At lzast two fa;:ors contfibu:ed :; the méin-

tengnce of‘:hE”T;:hn (1) the Americap,college; wer; self~contained insci:h-‘

.
LY

tions, creatkd to serve a paréicular constitBency.,and were relatively isolated -
from one anothery (2) they were independent fouﬁda:ions; éesponsiblg to local

boaJﬁs of control consisting 6f'lay persons. As self-contained institutions,

* ‘

geogqﬁ%hically isolated, they rémaingd small, limited‘in scope and equipped
¥ B

to prog;de little more than instruction in tﬁé arts seqeunc;?\hécessity became )

a virtue. As independent fouﬂﬁatibns, they were crgaqed by and respoﬁgivé to i;\

> : p , —— X

conservative lay boards. .

Y . ! r
With the form of the residential preparatory school firmly in place, the -
‘ - ' . * ™
new conditdon OEV nineteehth century America ¢ould only lead to coym/nng tension § N

-~

- +
between the es:abliéped form and growing demands for new types-of education.
From the beginning, the colonies that were :b‘bgfome the United States also had* .

a deep pragmatic strain. Calvinist New'England found in productive work Pfoof

-y

. of God's election and Wunty.. The develop e;' of the nation required doers as

Al

¢ * - - -

e

Thed, 's :he;natio; expanded we§:w;rd, the colléges'folld;ed, fgg an imporfl
tant fay'of proving :Wgt a new setgﬁemen: wodlq soon bera'éfea: city was "to . :‘
provide it as qdickiy ag’sossiﬁle with all of the metrogpli:an hallm@;kﬁ," ﬁhich .
includ;d not only a newspaper and‘a hotel, but an ins:i:u;ion of ?iéher'learn- . LN

ing, or at least bﬁe that aspired’to’ be a seat of higﬁer learning (Boorscin,

Ll

, 1965)" Collegés or institutions aspiring ‘to be colleges were springiné wp' o, .
e . ' «
. - r . .o . - .
overnight, and many disappeared @s quickly. It is estimdted chdt by 1860 as ) .
many as,?db colleges had been creaéed d had gdﬁ;nou: of existence. -
. 3 . ] . v r -
« . - . .. ' 1% ' .
,MC ’ " ’ . ‘ ‘ i C ' . o
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‘ ' . ‘ . i A \ . ]
* . . The received form of-the colleée. was hard ‘pressed to meet the new demands.
d y. . . . . o v .
3 N -, ' . . N
. Philip Lindsley turned down the presidency at Princeton to become the first

president of the Utiversity 'of Nashville and argued :I.n\ his inaug‘uoal l:ha.: "':he

. -

.farmer, l:he mechan:l.c, l:he manufac:urer, l:he inerchan:, the sailor fust be’ edq,-

“e - N

-

cated." (Rudolph 1962) James Marsh, as»president of l:he ‘Uni‘\:ersi:y of . ) 1o
. - 4 . s
- Vepmon:_, was creating, or attempting to create, hew programs in that inst:l.:u-

tion. Jacob Abbott spearheaded reforms at ‘fmherst, and al:houﬁh.:hﬁefoms

w@re shortlived, they pointed the way to brogder and +more inclusive currioula“, )

-

. In the face of such threats to l:he receitfed fom, thg Yale Corporation inm | \”;/

- 1

1828 issued a rep ) culated to call the’ American, colleges back to the -

agenda, holgl:l.ng thas the form of the colle.ge. war's that of a preparai:ory

P
\\\ks::i,:u:ion? "to lay the foundation of a superior education." (Hofstadter
. * L . . .

and Smith, Vol. 1, 1961) . . i -
i , L] . ) !’ . . ) K‘ ‘w.
y Ihe Ideal.--The American liberal arts cpllege wab heir~ to ah- ideal as

[

well, and the report of thé Yale-borgora':ion was céncerned also with the

.+ ‘ideal. The ideal was rooted in the'Athens of Aristotle, but the p'auzl'l from

i, -
N »

. ) .- -3
Aristotle tg the Cambr:idge ‘of Dunster, though recognizable.,was dev:l.ous‘, and

- &'
. l:he modlfication l:ha: occurnec[ berwEen Al:hens,and Paris-Oxford ~Cam|
- ' . -
Y and :he New World Cambridge\uere profound. v )
S, In the /Greece of Aristotle, edufation was v:l.ewed as an ar‘t The teg:

» ﬂ:' -

which we l:ransla:e as educa:ion is in l:he Greek 'lﬂ"s&li (paideia) a term'méan~ _ -
\/’_'r ““‘mr__, — . v

:I.ng cul:ure as well as "eduone:ion" and implying growth in exper:l.ence as '.}éll

as knowledge. Hellenis:ic Greek education was divided among a wholé series “of

:eachers' Elemen:ary school mas:etgkfi}l}ltfliﬁs (gramas:istes) taugh: l:he

‘young persen “to read, wr’é:e and count, and perhaps to draw. M"%ic was under

’ the. ins:ruc:ion of a mus:l.c master FOW'IKOS (mou}ikos) Gymnas:ics was :augh:_

“ 'by a professional teache%ﬁd\‘g‘ffip ns (paido:ribes) Then,. aooond the age of

Hire

k] - »
- . V
- . . v, N
¢ .
) . j > ¢ * \I‘ - . 2
- . .
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twelve, the young\person began the study of licera:urc, of-Hou;er and poetrTy

/ ’ ’ .
in general .under a KPITIKOQ {kritikos) Ora'Pﬁ}J}ldf'Ké:'ﬁ (gramma: ikos)., At

-

that time study- began also in advanced math under the ma:hemacics master
f“ﬁ?ﬂi(geometres). T'ne whole process, conducted over time ‘constituted

the G}KUK)'O.{. (encycl_ios). The term éath'K\!“(encyclios) mea‘r:s literally -

"o;.'dinary" or "of every day- occurrence" as weil as "cyclic." Thus the
» ht

;“”‘h"‘ ﬂ“""’y (encyclios paldeia) was :he .education.of the freeman, :he
Greek eitizen :as distinct from the f0reigner or slave (Gwyn 1926). '
I: was this e‘-KuKhns nd;{em(encyclms paideia) cha: became in La:in
the ' ar:es liberales" ‘ot "liberalis disciplina,” :he liberal &fts. Sencca
:akes no:e of _that which che. Greeks call G&-Kuf(hn&(encycliol) and the. Romans

call "liberales. b TN . N .. .
! '\‘_/ - Y . .
. . R R
For. the Greeks, specialization was unknown. Knowledge was not of facts

. »

but of the general pr'inciples that would later help one to a proper use of the °,

knowledge ﬁosses?s‘ed. It was the kind of knewledge "that opens the mind to the
. ’ & .

possiblhcy of discovering the basic principles of a science. Each science

- .
- - hd

has {ts own arc (ars,t‘%m ce‘dhne\) framed. by human reason and bin\di’ng

. Loy
together the details of knoWledge in a sThgle coherent system.

- - - '
The way in which the encyslios paideia‘was modified in the Roman expe- i
. 1 " . ’5
rience is fascinating, but not germane to this short dicusion’f 1t is enough %
- 4 ., .- . - . .
to note .:ha:.f;icero and Quintilian, finding in the Greek mode of education the
kind of ipstruction appropriate to the craininé of the orator, were looking
- * 1 - + 0
beyond the man in the street and“tailoring the Creek heritage to theIT own
. 4 - . ¥ ..

- . - a
needs., . 0 -

N Over time the contents of the encyclios paidcia became more or less )

standardized, and the Greek experience modified by Roman experience was carried

L]
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- knowledge among the monks; .giving the Benedictin

with developing sunaailg‘and-wa:er—cloéks, he aﬂgued for making a clear

‘ . C-12- -

I
oy . " L)

1 -

into Western Edroge through Martianus Capeila’%&lb A.D.) in the agllegory of

&

-the seven liberal arts (Capélla; Stald, et al, 19%?)._,apher writings, such
- ‘ - '

. ~ .
as those of'Boe:hiEf. Priscian ard Dona:us_and'Cassﬁforus'-and Isidor's intro- .
ductions to all seven disciplines were also widely ciréulated. _ = e

I

-t

While' Martienus Capella broﬁided the encyclopedic deséription of :ae

sgygn liberal agts, it was Cassiodorus (477-565 A.D.) who shifted in signifi-

- oA .t " - .
cant ways the naturé and function of the arts. Cassiodorus, who held positions

-

of.respons}bili:y under Theodr%b, re:ired to a monastery which he had.foundéa
and organized according to the Benedictine rule. There, he played a signifi-

cant role in fostering the’ preservation of secular as well as ecclesiastical

- -
L]

es the impulée to intellectual

work for which they were distinguished during the medieval times. i: was he

-

N « » . .- i i
who found scriptural sanction for making the study of the seven liberal arts

the appropriate preparation for :he's:uay oé‘:hﬁolog}. and he urged the monks
. . ' N ‘

to prepare .for their vocq:ion':hppugh thetsys:ema:{cas:udy of the arts.

But CassiSdo}us'waQ_responsible also for making more precise :pe dis~~

L] . et ‘

tinction bétween the lowly arts-and the liberal arts. In spite of the fact
. . . > . L .

that he Himself haq a knack for mechanical iBgen:ions and occupied himself

»

division between the works of the mind and-thé works of the head.» The 1ib-

.
&

eral arts he praised and the mechanical arts he viewed as inferior. .For

- .

Cassiodorus, the liberal erts were not preparation for the citizen and freeman °

»
[}

but the training of the mind for the study of theology, not preparétion for

life, but a formal seQuEncg :h;\\f::ned away from the world of work and expe- ' .

rience and dhanneled into the professional intellectual activities. “
", . : - ' - e

_Thus, in time, the arts cycle or sequence became the preparatory pre-

university sequence in Paris and Oxford and Cambridge, though in thé latter,

L] ‘ . d‘ ..

i \
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o ! . by ]
gé + the advanged studies were underdeveloped. No longer the encyclicd paideia

of the Greeks, the stepwise education of the freeman and citizen, the seven

~
-

4
liberal arts had in the medieval university become the preprofessional :rain-

-
!

. ing of the select few who would go on to study in the advanced, or superigil .
‘. . L A ) : ' ‘ -
'faeulties,:and the emphasis was on the grammar, thetoric and logic of che - .

£

‘trivius. It was this tra&ftiqp, modified by the English college.exper}enee

. that came to the foundations in_the New World, - '

* ¥

. . [ - . - - ik
- . Three strains.--Harvard was a preparatory school, gﬁf"since there was no l

higher :E\supe;ior faculty to which the graduates might‘éo, their subsequent
[ , T - . )
training was in the pulpit, in the law office, in the policical arena. The

years at Harvard were calculated tpo provide the basic knowledge and skill_tha:

v . ' ’
r

would enable the graduate to enter wi;h'ﬁssuranee, or at least, reasonable \ .

assuranee; into any of these_positione--wi:ﬁ tﬁeology a prominent but by no —
. ! ot
means an only choice. The trivium and a,eges:ering of the quadrivium provided

1 the.ﬁedium fog this tfaining. But New England was also Calvinist ter;itory, »
. angnevidence bf God's election was, to be found in productive work. While for
. v . . & .
some would-be seholarsfsehola may have implied teisure of sorts, the schedule

was intended to be rigorous if ne: excessively ‘interesting. From the beginning, .

~

the New World colleges and the environment in which they were planted might

have tried to emulace the ﬁﬁﬁasei Yife of Cassidorous, but .to many the world T,

. .
L4

of the mind and/the world of work were not thar eaSily separated. ! .

It was to make & statement .about” form, ideai and wo:k, that Yale spoke

out in 1828. Ticknor at Harvard, Liﬁdsley at Nashville, Marsh at Vermont,
’ r

Abbott at Amherst andsmany other lesser known reformers questionéd the form

. L
and the ideal of the traditional college of the early nineteench century,

and they sought to work out new accommddations between the received .

’ L] N +

e
.
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structures and what they perceived to be the needs of thé day. Into t?is

setting, the Yale Corporation issued its'report defining the nature of lib-

! eral education for itself and others wﬁo wished toﬁhear. .

The\gfifct of the collége Yale said "is to lay the foundatién of a superiGi
. . LT . R . ) L
education.” ™ The college is not designéd to include professional subjects; the

object.is not to “"teach that which is peculiar to apy of the professions,” but
- ] S Ny .

rather to "lay ‘the foundation vhich is comfon to them all." This foundation

educat{fn consists of two .ingredients, the discipline and the furniture of the
: -

mind. The task .of the college is to expand the powers of the mind, and also

1 Y

to store it with the knowlédéé tﬂatoopened the way to future training. Then,
in referring to ''separate schools for medicine, law, andhgééblogy, connected

~ &
with the college, as well as in various parts of the- country,” it used the' _ :

N
. - .

language of the medieval university in which the higher, or superior, facr

to ulties were mediéine, law and theology. And, in empﬁasizing that these

- - { .

advanced schools were open.”for the reception of all who are prepared 'to enfer

upon the appropriate studies of their several profeséionsﬂ" Yale was describing

- \ ! .
,the role of the ancient arts faculties and the residential colleges of Paris

*~ and Oxford and Cambridge. - . _____ _ . — el .

But this preparatory education,said Yalf, waslnot for all; while some would

. -

argue “that education ought’ to be so.modified, and varied, as to adapt it to the

exigencies d%,:hekgountry, and tﬁé prosﬁﬁﬁtg oa deferen;hindividuals,“ such

was not the proper role of a college. Rather, the mgre - popular education was
the province of the "commercial high® schodls, g&mnasia, lycea, agricultural

seminaries,” for the college "has its appropriate object and they have theirs.”

Condemned and braised, faulted for its adherence to an oqtﬁéded faculty

psychology and to a subject matter.deemég inappropfiate to the needs of an

I '
.

. -. -_\. ) .l .‘ " \" - ‘
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.. -

e

o :
expandiqg,nation, but also held up &5 a vigorous defense of humanisw agd the: , °

DL liberal arts,:the Raport nonetheless had its igpact and from that point on the, '
i . ‘9 X >
5mer1caﬁ'collegg curriculum could not be understood without reference to this .

-

first major effort to identify the philosophy and coptent of the American

system of higher education (Rudolph 1977). \In the years to come, the descrip=-

tion of the liberal arts college in the American system repeatedly would have
A

to redefine the relation between a preparatory unic’(whether for two or three L "
. - ¢ -
or, four years duration) the skills and knowledge presumed to be developed in . .
-
this unit and the way in which the unit 1s, or is not, to be related to the

T ' N )

% world of work.: . ) e
- \ . I " - .. ’ ) ) ‘ ) :
T The American college’could never remain staticein its treatment of form, - :
- ideal or Jn its re%ftion to the .world of work. Indeed, most of the next
=, . » L "

sevent E-five years of the nineteenth century were taken up in debates over the: .

. i .
‘ proper’ c]istribution of .the elements in a responsible and I'~‘-'=31:N:m=3ive.qllegia'l:e N
‘ ) .

institution. There was the Yale pagtern4—followed by many, but new combina-

tions and permutations arose with increasing frequency. Nor,‘aid the EEEEL ;
o remain the’ possession of the independent college. As the American university ' .
'ﬁ took form in the kater yeara—oi the century, there were thos; vho argued/For a
: clean break between the preparatory and djivanced professional ;:d technical

studies, reserving for the university the advanced studies and for the colleges

’ ‘ A

- the preparatory general studies, Others argued against draving such a sharp
[
line, hglding that professional studies without- collegiate education was

inadequate. + The latter view prevailed, and the new Amfrican university became

an amalham of the older collegiate ideals and the newer advanced professional

.
N L}
»

studies. ’

~

. As a conseduences of the university assuming a dual nature, there seemed
‘ little place left over for the independent liberal arts colleges, and many pre-

”

dicted its"earllyldemise.? But the older collegiate institutions persisted, and’

l{lC‘ | . | : 1? N .y

-

-
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R T, ) Y N . , !
made their own adaptations to the new conditionms. ) ) *
. . . - N
T . The first decades of the t\&entie:h century saw' the ’re’orcl_ering of American ' )
M 4 . ' " ] ¢
higher education into a more sys:ema:fzed structuré_iﬁ which "the college & _ s e T

F
. * 4 . L . e
re~emerged as a strong and secure ingtitution within the system.s © (Leslie,
. !

i

© 1976). One of the forms of adaptation was the adoptiotn:'of the principle of

. . - ‘ .
_compining breadth and specialization, but the ney norm was not established

@

4
»~ ' without the surrender of some of what had characterized these institations for

A over a cen:ur%rbs:, 1965). And the debates continued even as the trans-
o ‘fomagion was being effected. 4&n early stud)'f by the Association of Ameritan,
colleges. found that gtdden:s tended to enroll in the more traditional suhjecté

in -spite of the expénded opportunil_:ies. {Kelley, 1921) ,8 A few years later,

~ :
: . - angther survey on a broader base rego;ded a ¢lear difference of opinion . ,
regarding the purpose of specializacion® in the undergraduate curriculum; on, the
* . 1 T, - " .. ] . ; P ,. ..
one hand the integsive study was seen as an extension of general studies, and (@
! I - \ M . ) )
s  on the other it yas identified clearly as having “directly or indirectly a C
L} = - : Y .
vocational purpose.". (Kelly, 1925).
1 - / -
! . »
- ]
_ Y .
- , f . B _
_\ . A } '
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o - .
The Belief System of the Contemporary Liberal Arts College : : .

T “ L ' \ [ ' .

In view of the eﬂ!‘ution of .the form and ideal of the liberal arts college - .

skgéched on the preceding ﬁages, it is not surprising nhaﬁlche group of insti-

+ ] Y

tutions labeledi"liberal arts college"” in the 1980s do not constitute a single . -
hohogéneous-type but of quite a number of subclasses. The appropriate image
. LY

to display the ch;rapceristics is less a continuum and more a cluster of inter-

laced cigclés;

CN
! ¥
. N .
V//.
" ‘ .
' While sharing a substadntial quy'of_belief, the colleges in this cluster also ' N
D p;esent broad variations ip theme and suﬁétance. Foé éome, ché paﬁh f;om the (

1]

_ _Athens of Arigtotle to the New wérld camﬁus in tﬁ% 1980s may be devious’, but it

[ v -
is recggﬁizaﬁlé:"Eof.ﬁtﬁé?h} The fantly resenblamte is present, but the .
o

relationship s;ms more like vhat of distant ‘cousins than of hrothers and -

. sisters. o -

-

In the broadest)] sense, this cluster of iﬂdff%utions‘is marked simply by
being eséentially undergrgduate and free-standing (not affiliated with or part
,of a more complex university). While allied with the unive;sicy colleges, they

F

have a history and a £olé that has remained different, as. George Burton Adans

4

(1907) 80 insigﬁt%ully obae}ved three~quarters of & centfury ago,Pwhen he wrote, ”

.

"To the traditional university, retaining the preparatory-arts course in the °:

]
. . K
- !
c | '

. '
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midst of-the professional schools, we have added another arts cqurse, as /p‘ .. ')
b - .

different in method and purpose as it is in historical origin." Parallei

related but independent expressions of liberal arts education were developing

) - - .
within theirlown~differen& contexts. : L.

In the aggregate, this cluster of institutions i3 the "general bacca-

laureate™ colleges described under the new classifications being employed by

L L3

the Natipnal Center(for Education Statistics in the Condiﬁions of Education,
1983 SPlisko, 1983) and used for some years by the National Center fog:ﬁigher i

Education Management Systems. The most coumbn subdivision ¢f this population

-

is that first emnloxed by the Carnegie é@wnission on Higher Education in which'
. . | - . . .

liberal-arts colleges are labeled "Libgral Arts I” and "Liberal Arts II?;.the
Ar

dlstinction lies be tween those colleges which scored 1,030 or more on Astin' s
- .

selectivity index or were included ahong the 208 leading baccﬁl;::eate -granting

- - q {
‘institutions in terms of/the numbers of gradudtes receiving . Ph.D.'s at '@0 3

leading ddctora:e-grantin ihstitutions from 1920 to 1966 (barnegie Councﬁl,

1976); these are the subclass *Liberal Arts I b and the remaining are "Liberal
Arts II.” And within the latter group are those Astin apd Lee \(1872) singleg)‘
. out and dubbed the "invisible” colleges, an appelation&not altogether®

graciously received by the class members. ‘. G 2 * .

-y [

anister and Finkelstein (1984) identified five subclasses of liberal -

arts cplleges evident in the 195033 (1) Singf!-purpose traditional Iiberal 7
» »

arts colleges, classic and elite' (2) Professibnal oriented predominately

libera} arts colleges, siﬁilar to the first group but placing heavier emphasis

e

on preparing students for further s:udy in selected professions such as law

- .
‘

and medicine; ¢3) Denominational ldcally=oriented liberal arts colleges,

-..\ —lie

inetitutions established to serversa regienally J;iented religious denomination, I

although not necessarily limiting enrollment to Students of that church. (4) -

[ " .
" ’
-

/‘.‘ - - /.
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. which each cell has an identity but also an affinity with a particular group Co .
, . .

: ;'. S . .1-19- . . | .
e * ’ :‘ e
Geperal purpbse community-oriented coLleges, the twentigth century version of

i

booster-type college described by BQorstin (1965) as che prevailing type of . -

the early nineteenth ‘century;’ (5)° TEachers colleges with 2 liberal arts °

+

.emphaiisJ.instituticns formerly dedicated to preparing teachers but qow‘ser$~ AP N
ing a broader clientele and 4incorporating a basic -core. of studies in the *
o .’ * rd

-

ljberal arrs. .. B .

¢ . "

. . . - s - -

By‘the_end of the lg?bS:;ZCé five Classes could be collapsed into four,-
Ttook a cluster analysis of the profiles of

~ £
as the same two researchers u

colleges derived from 19?8 Qarnegie Survey Data.9 The working labels attached
N x5

to the new categories were: (l) NOn-professional and noﬁ-vocational colleges; 3\\ .

- Fl

(2) ProfEssionally oriented traditionals"(3) Hulti-purpose institutions, and , 4

(*6 Limited multi-purpose institutions (anister and Finkelstein l984) The

Fl

'last group could be further divided into Lo classes, differentxéted by breadth

of program and relative empahsis on vocational/occupational prepar§tion. . f.

[

In tﬁe'final analysis, no typology.proves to be wholly acceﬁtable, because |

the institutiozgawe are examining partake of a broad range of “characteristics,
. : . ’ . 3o
have much in common with other institutions in the larger class.to which they

belong and yet in other respects form the several subclasses noted above]’ Asy N

a consequence, there'is always a certain fuzziness attending efforts at creating

"discrete subclasses ¢¥ institutions. A_sﬁeciall% constituted review committee

LT A :
examining the preliminary findings of the Pfnister and Fi stein research 3 L
broject suggested that a reasonably ddequate approach consisgfed of a mixed s B

* - - . ‘ ‘l‘

metaphor, an application of set thdory ‘that recognizes broad‘categories of

-

b - ‘. -
sets and subsets could be. combined.with the analdgy of clustets of ce!is in .

-

1 . ' - . .
of cells within the larger system (Finkelstein and Pinister, 1984). .

fad

. ] o . .
What identifies an,otherwise disparale group is, as already noted, their .




*

» - 4-20_ \.r I .‘. ;l"-

SR g A oy >’

_ being Essentially undergradual:e ;I.nstitu:ions and free—standing upgits. In

addition while the par:icular parterns that emergeémay show. considerafe
c ﬂ"

-—

. varia:ion, edﬁh of. :hese insti:u:ions identifies itself in _terus of its
response :o form, ideal and il:s relag:ion to ;I’@ warld of wnrk And the rhe- . '
& 7 ‘9 " A
;oric employed in the ided:i'fica:ion process is’ likely to %om:ain much of what

Schm,id: {1957) refers to as the componen:))arl:s of a liberal educa:ion' ..

&

‘ A liberal 'educal::l.on is nof, a thingeof precise defini:ion like an isosceles
. L tpangle nor is it avfixad ‘1ist of courses in a college cafalogue taken,
- * over a given period of" years. It.is rather a human quality and a persopal
) “ \ achievemem:, .&hich can be -attdined in a varie®¥ of ways. In wading through
the voluminous litera:ure on the subject, w{pluminous b%auie it must remain

imprecise, ‘one needs to exercis‘!-‘cau:ion D

Never:heless »*the hundreds who havepwritten abeut it and the hundreds of
X thousands ‘who have experienced-it e convin‘t:ed ther® is something there,
\ “" and that something is priceless. It componenl: parrs, if anything so
ot vague can have cOmponenl: party, might “be described somewha: as follows.
A liberal education means knowledge: verifieﬁ. and dependable\abou: the
‘world of nature and its procesSes, and abOu: n sociefy sboth in ieg .- -
. ‘. h:l.sl:or:.c or:|.g:l.ns and its evegEhangi‘ﬁg conttempotrary fqrms. It means trained )
, skills and abilities: to use one's own language effe%%ely and one or more - '
/ * foreign languages adequately, to think cricij:ally--i:self a cosmos of more ’
““specific skills, to judge in:elligemlgaampng tlcernatives; to participate
helpfully 'in social situations. It mednssﬂpprecia:ion of people,ﬂ:f the
morgl and spiritual quality‘of act;,ions- of bumin *imagiaation whether dis- .
;ed in’ pa.im:in or music, in poetry or Jdrama,.or in mal:hema::l.cs, astrongmy,

la
- @ physics. “A liberal educat}oﬁ is- sometﬁ&ng l:l.ke thatd (Schmidl: 1'95?
241-242) - .

- . . ,3’_‘ 3 o /-\__r-’ .
A century and a half earlier, l:h'e*Yale Cosporation had referred fo knowledge.as
. R . ) o — - -
. . o . . , -
N "furniture" and asked that each student “should be instructed in thgse branches , &

r . L -

* of knowledge, of which no one de‘s:ined ;:o the .higher;;alks of life Oughf.l:o be I
\ .

ignoran:."‘ The specific subjec:s then noted hagq a familiar"’"ing, Chough w:l.l:h

the passage of time our cal:e,gories for describing f:l.el_ds‘ of- l&'l wledge- have
) - - , w &
changed. The Corporafion also asked that ertain skifis Be developed--reasoning,
—_—
' £ .
command of one-'s.own’ language, a sense of agin}a:ien,‘ these and thers con-w

r

B ’ e ‘f.l v F F '-o . ] .\
stituting the "discipline of the mind." In the present-day college we would

. . / * ,'
’ " not want to be lf.m:l.:ed in librdry resources, nor co}gmit:ed so" heavily to the R
. - - Y oA Y .

o | ' 1 .
MC - | . L ‘ o -' e .,
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"iq'locd parentis” mentality of an institution serving mostly thirteen, four-.

- .t

Eeen and fif:een—year-olds; and there are other aSpec:s of Yale iBéé!that Just

N -'"‘"\
. do not fit 1984—<yer, the rhetoric of the Report and of Schmide are not that
--"'Nd.. . . Y -
ﬂiffereﬂ%. bt . v ' g
. . . /:
Tl
. To all of shich add :he comgentary’ by Thomas Green (19?5) that -tk -
"relation between undergraduate Iiheral learning and the world of work is a
perengﬁal :opic:" ;:.is a;pe:e:nial topic{ he contends, pepause:‘ )
The minimal condition of "any- good educa:ional sys:em--and perhaps for o

the survival of any educational system-+is that it facilitate some access

. - to adult. economic .roles or that it provide a way of gaining economic -
#ndependence. Thus, the problem of the relation between education and .
work is always present, and any kind of education that eschews a primary.
concern with this basic problem needs to give it special attention. Such
is always' the case with liberal studies in the undergraduate cpalége.

Green makes the case for the American perspective, :hatgeducation‘mus: be related
' N . A} . - N - :

-

to one's economic well-belng, and_that 1iberal educa:%Pn especially faces a .
. ,

cﬁallenge in reconciling its hié:ofic separation fron the world of work wi:l}
) ; | ¢

- . i ) . .

the pregent student-falt need to incorporate preparation fer werk into ebe

reEuca:ional experience. And, we have again the pezg;ﬂting':yia?’of form,

ideal and ‘relation <o 'lwor{ that constitute the axes on which subclasses of

. _——

liBeral-ﬁr:s colleges build their paf:idular structures in the,tontempprary

9" . .' ‘ . ’ . t

e world. . o ' .
. : . e
In summary, .thé major, points in the belief system informing these col-
L] P - . 4
-y
. leges in the aggregate ame: ) . p -
- ) »

1. A lipepaliy:educa:ed.person is both knowledgeable and skillful (iﬂ‘
Ya;g!a‘iaa?uage, oﬁb has the appropriate furniture and discifiline of .
the mind.) By vir:ue of ppssessing basic knowledge and’skill, one
has before himself/herself the maximum range of op:ions for the next

s:age of educa:ion or for en:ering the world of work. By avoiding

specialization, one who has a likeral education can keep the optiems
v ) . :




. s ‘ o B - ‘.
. Open. : ////" . .
- ’ ' - i ’
2. ‘Although secon chools have an fmportant part in the general °

* A

f youéh and in the inculcation of basic knowledge and

b - "

enculturati

anculturation ca ‘be complet:ed in the ‘Américarecondary scilool T,

. years,_aqd @herefore olleges have a coheinuing esponaibilin&_for
completing Ehe liberal edueation of those who elect furnhe£ sfddy.
; (In this line of t:l-;lnking there is always a residual elit:ism, becaose
* - _ ennra;:e idno college, by self—elecnion or insninunionak-selection
is selecnive e;d outside the common schooling. It ds assomed that a
. goodrbasie liberal;;ducanion cannot be completed in seeondary schools
and ﬁhaé the more adequa;e experience,ls reservedffor those who prdl ‘

. i) ’ . .
ceed to the next devel o! education.) _— s

3.’ The goals of iiberafﬂeducacion for, those selected (or eleéning)-con-

-

ninued'educanion\can best be men‘in institutions that have as their

lfﬁh f majof emphasis nhe‘non-speoialized, non-vocational edueaniod. More-
. overs, whatever variations in Sdguencing and lepgt;h'of time is required
. ) - *

or employed, the preferable form is four-years of sequentiil expé-

bl

rience. s ' ' ) n

N . . + . . \ L

» ,’ . .
On these three points there will be general (but not complere} agreement among
the undergraduate colleges labeling nhemselves "liberal arts colleges.

Beyond these three are another collecnion of beliefs held to varytng

P

) degrees by varying proportions of nh%/colleges.- R

4, "The nass df“a liberal arts college’is many-faceted, one aspect of

A

which is the provision of a component of common knowledge.and_skills.

L}

- -

Particularly after the Commitfiee on General Education in a Free ’
] e

Society (1955) assured all that "general education” was a more
T . o

.
24 2
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6.

8.

_ 1iberal education to the many, general education came' to be - ) b

" 'shift in, terms used allowed a subtle shift .in orientation, for now,

the general.exberienee of the student in the undergraduate collgge.

-23:' R . r

|~ 8Dpropriate term in a democracy for conveying the meaning'of

tha term and goncept preferred by many of the colleges. (The Lo
. <" ' . - . R

- . aw -

-

t was possible for the liberalghrps college to thnk ofigéself in

more gene tel™s and invblmed in,ﬁrqader educational acgivicies-; ‘ - -
) - R * : . o .
as long as some component of general education was present.} -
. %
The proportion of general (or liberal education)} in the ‘curriculum has

become essentially a matter of the number of courses or activities

that will be devoted to this aspect of the pragram of che coilege, and

since there is {(and cannot be) Q.single best combina:ion. it is neceaahth/,,
for each institution to aecide on its own par:icular combinacion.-

The liberal arts college ptoperly is a combipation of general education

and speciallized education. Specialized educacion is an extension of
. 4 ’ . 7 . »

, (But, a _segment of liberal arts colleges will say'cha: specialized ) ' -

study is just that, SCudy calling for a'high enough level of speciali-' . .

zation tb prepare a person for firsc entry into the job market. )

The‘four years undergraduate experibnce should be unified. AThe search

for’yni;ying principles continues, and little agreement fﬁffound among I“J‘
. o~ . ] ‘ »

che colleges abouc what the unifying principle should be. )' -

"To emphasize thac liberal education is the educacion of the free

person/?;ee cicizeniJICwenCiech century Amer;ca may be less- relevanc t
o - 3

£0{’chg times chan to emphasize chac the kind of educational expe-
rience needed is one chac frees the individual more fully to realize

his/her potential. The task of higher- education in cohtemporary -

] - . , . . . " -

America then i not so much to create a_new set,of common learnings
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\ . or commenly accepted leamin-gs but to opg‘n opp'ortunities. to \explore <
" ) I i . :""~ : ‘ Yo - b’
nev pbas'ibilities and new goals. 'Liberel education is education for @
. W
freedom; it is ‘].iberating (Gamson el: al 1984) education. . ) %ﬁ
oy “ f-—-.. ﬁ:?. . . . . * - - .
9. Edl.lcat)on must be cdncemed ui'th the ul'iole person, feeliogs, atti- * .
o ~ tudes and values, as. we11tas 'skills and intellectual ability. The .,
- 'fr :"n ‘. ‘
T pesuliar contr.i.bution of the liberal arts "c:olleges is Sor can be) . o 4

to enhance onegs sense of his[her culture and -of values: ) -,

1 ’ - é i't L ¥
There Aare other eleménts. in the belief struct;#re of the contemporary liberal . e
arts college that parallel the gene..ral higher education belief structure, but

L] *

the pbints above are those most frequently® noted in discﬁ%s;l.ons of what the

[ ~ -
. . o B

P ; .

liberal arts college isy or ought to be. : - <4 .
— v * L . ‘ i‘ _" ' ‘

1
Pi"rl.ishte afid Finkelstefn (1984) found‘_iuF their study of adaptation among .

liberal arts colleges a surpr:fsing amount of toncern about the nature and . .

mission of . the college. More tradition-al and firmly established @alleges'had " ), '
~ , . . y '

consciously andggxplicitly' reaffirmed their histéric orientation to ‘the 1lib-

eral arts., Other groups in thé liheral arts cluster ;lere engaged iq\ peexamin-

ing charters and*other basic docﬁ'lnents in an effort to recapture a sense Bff p
- ‘ - . . -
mission and a_dapt it to the demands of the current scene. For somg of the Ny B

colleges the process had becBme one of findi‘ng a defensible connection between

an earlier stance and the cheman’ds of new programs and expanded activities %

’ . L
Chait (1979) chided colleges for their "mission madness" and for-spending
3 ' ¢ . h .
. . ? . . : I
too much time writing and rewriting statements of purpose. If that is all

that is involved, the colleges were deserving the )id:tng. But it was the

!
.impress}l.on of. Pfnister. and Finl'celstein that the newr interest in mission was

~~ based on something much deeper than rewriting outdated sta.tements; something -
¢ <
~
of the cancern expresse.d b¥y Martin (1982) that colléges develop a sense of“J o
* ) ”, - r :é‘ AN
. ! \ .

"charac;er and humaness appeared again and again.

. : ' : - Y A
- 1-‘. . ~a N Y JIF
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ég The 'Respur;_:e Bas? of the‘é‘oncemporary Liberal Arts éolleg;.-.
. ' . )

. - P .

Bowen (1980) reminds us that the assets of an institution are of two
.‘ i N p - . ‘a R
kinds, the tangible and the intangible. The tangible assets consist of land,

. . -

buildings, investments, current funds. The intangible assets include:, the
! ¢ ' g T

ability to recruit and retain qualjfied faculty and staff; the capacity to

tecruit and retain qualified students; ti. cq sources of appropriations,

grancs, and g‘ifc3° the ongoing :I.ncernal organiza’tion :I.ncluding division of ]

Jlabor, definition or roles, comh’nication systems, fules, cuscoms_, craditioné,

and morale. These intangible assets together make up, or are _ingredients"of,

L
.

the ''moral capital™ that constitutes the abilityl of an institution to weatl'ie_.r

Erises .and maintain eéduca—tional principles and basic mission. Of the two

categories, Bowen cd;'ntends the intingible are the most ':i.m['iorcanc, for even
‘ with the loss of tahgible assets an' institution can recover its position through

4 -
prudent use of che‘ incangible assets, ] .

-

\ ' In assessing the rgsource base of the liberal arts college in i:he last

quarter of the twentieth cantury, it is difficult to jdentify in the aggregate -
. L \

ow"

the intangible assets, because these are matters of institutional personality,
= . ) J " .' '
lhj.story, repdtation. It is‘ven difficult to deal with the tangible assets

-

in the aggregate with any precisiorn withour intensive study of the individual
- " * . ) - ' "

v

cases, sométhing qu:l.tﬁ”b'eyond the scope of ‘this paper.‘ For some judgment of

-

the :I.ntangirble.assets, reference will be made ﬁo three recent but limited

. studies of institutional&ad'aptation and recovery (anister and Finkelstein,

1984; Chaffée,, 4 Peck 1983) For some Eﬂighc into the eondition of the .

physical assefs, mich of- thé.data _will be drawn from four sourtes {HACUBO.

1981; Minter and Bowe’ﬁ, 1978; leslie,. et al, 1981; levine, 19?§)._ The data

bases differ among the,.studies, and the populations vary; yet, frow the -

L b

. "
L]
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various sources it is possible to form a reasonaﬁly accutate picture of the

ke
i cQﬂ:emporary'liberal arts college. . ' ' . o )

’ L -

"The Natignal AsszLia:ion,of Colfege and University Business Off£EErs and

L]

) [J . .
. the Amer\;an Council on Education, undér’' a contract with' the U.S. Department
of Education, analyzed data for 1975, 1976, 1977 and 1978 from the Higher

- - - +
Education General Information Surveys on Finanee, Faculty and Institutional ’ Y

-
¥
L3

Characteristics and the American Council on Education longitudinal enrollment .

. - files. Using the ins:i:u:ional classifiba:ion oodes developed by the National
"Center for Higher Educa:ion Menagemen: Systems, the ACE—NACUBO team developed
R

. a eomprehensive pic:ure of American higher educational institutions ‘and ‘their

finkncial status, and examined the usefulness of various indicators of fiscal.

health. Eased on data from 831 privdte four year institutions, roughly the
' - ' # . ’ ) .

group identified in Carnegie Studies as Liberal Arts I @hd I1 institutions,

ACE-NACUBO provides. the following profild ' . 3

-
]

- - .

. ¢ " : . 1975 1?78 ' Percent '
. ‘ Ghange, 972:78

¥+

¥ .

Average FIE S:uden:s/lns:i:ution 1257 8%

Average FTE Faoultyﬁlnsci:ucion 70 ¢ - 6%
’ ) Part-time to ‘total Enrollj}n: 19.5 21.2 +‘9Z
FTE Students to FT Faculdy . .  19.8 20.9 . 4+ 6%

L]

- The average size of the ins:i:u:ioq:inoreased from 1257 :o 1360. The FTE

'Ls

. -~

faCul;y decreased over “the four years, and the average institution had fewer > .

-
1

' FTE facul:y in 1978. The propbr:ion of part-:ime students in an institution

.

.increased, and the facul:y-s:qden:_;qfio increased. From other’ analyses of

. - . , .
:he ACE-NACUﬁO :eam,\ee learn that 914 (differen: base from the 831) private

Y four-year colleges employed 73, OOOAFTE faculty in 1974 or 21 percen: of the

faculty employed by all ins:i:utions in the sample. These colleges cons:i- @&

;u:ed hagwever, 36 percent of :he :o:al number of insti:u:ions. The colleges

-
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enrclled, on an average, 1972 continuing éducaciou‘studeuts in 197&, and
N . 4 . . #

X! 3

increased .the number of continuing education students by 1976.
- : ) N

Working t'rgm a narrower base of just over 700 Liberal Arts I and II -

colleges, Levine (1978) presents a slightly different profile:
- . 1 !
L - - © Liberal Arts I Liberal Arts II
. Colleges Colleges

. .

; ‘ M;.-dian number of ur;_d'e‘rgraduates/'in:stitution 750-1000 750-1000
Avérage numé:er' FTE Faculty . | 76 . ) 64-

. Percent faculty with Ph.D. .57 38

Percent faculty wii:h nc professional . )
. publication in previous two years 53 69

Percent facully reporting more interest . .
in teaching: tha&research ) 82 W91 \

Median size of depaftment i 6=-8 " 4~-5 Vo

Llesl:l.e (1981)‘undertook\a detailed ;Btud)' of egrollmett patterns for
" Liberal Arts Colleges I and II over the peric-:d 1965;19"1?. Total enrpllment for
. b;:>th classes of colleges increased over the I3 years studied, the LA II col-‘
leges‘ lnc;'easillg at. & somewhat greater. rate} using 1965 as the base year,‘. by .
'IQGLL-LK II coileges had érown by a factor of 122, Y, and LA I by a. factor of .
llB;é. Enrollment for all ‘tzypes of binstitutions combined 1nc1u;.g univer-
‘sicies ir;crea:'sed during this period o.f\tin_le'by a factor _of 192.5. Further

* »

analysis showed that on the basis cof FTE enrollment, the two classfeé 'of,

-

institutions were fairly similg;_in‘ the growth rate; the. differences between .

A them lay in the increasing number of part-time studénts in the LA II insti=" o ‘.
tutBons and the r.:elatively stable enrollment with limited part-time- students ’

1

in the LA I institutions.'’ . o ' .
. . - w’ - 1. .
Despite the differences in the compilations, thesessential chratacteristics

seem clear enough. Liberal arts co¥leges are small, enfouing&tsually less :

than 1,500 students. The faculty numbers less than.100, deép'artnien_ts consist
b

-
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of 4-7 people. Part-time enrbllmenc is increasing, but chese colleges are -

h‘:\. ' 5 ' . . - - 3

still predominacely -peopled by full-ctime scudents. Thg faculty are more
. - T - \

interested in teaching chan in‘!@éearch and they publish inftequently. A sub~

. el ’

stancial nugber of the faculty are teaching with less than a dogtoral degree,
- ' : ~

although the proportion of doctorates may have increased during the 1980s.

- ¥ e .

s

There has been some reduction in the number of faculcty aE‘!hese inscitucions.

How do chese inscicucigns appear in :erms-of fiscal tkansactiofis, income
and expendicure? The ACE-NACUBQ report provides the followlng profite:
N b I-l
Proporcion of Proportion of
Income, 1975 .© ~ Income, 1978

k]

From Tuition and Fees 50.5- 51.2
Gifes ' " 11.9 11.1

Endowment Earnings s 3.6 3.2
Appropriacions 1.5 1.3

¥ * -
Government contracts 6.1 7.1

%"” ﬂ‘ ' ’ . ]
These sources constictute an 1ncomp1ete llsting, accounting for only slightly
‘ r

over 73 percent of the income. The remaind® i5 to be found in-auxiliary

.

income, which usually ranges around 22 or'23 percent, and the catch-all cate~

gory, "other."” What'this table does indicate, however, is the tendency to ’

!

¥ * . B
become more tuition and government grant dependent, at 8 time vhen bocth are

. . -

shaky sources of income. The Bowen-Minter (1978) report shows a very similar

- -

discribucion.

.

¥

In terms of expenditures, the profile is as goilows:

- A L

Proportion of ) Proportion of
Expendicure, 1975 _ Expendiuure, 1978

Instruetion | - " 30.8 . a 29.2
Research ) | . w; 0.9 0.8
Library - : 33 L 32

Student Services : - 6.6 v 7.2
.w -
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(continued) . Proportion of - Proportion of .

. Expenditure, 1975 Expenditure, 1978
. Institutional Support © 15.3 : " 15.6
Operations and Maintenance . 9.3 ‘ -10.0 . el

Unrestricted .scholarships 4.5 - 4.4

2l

o

Again, the table accounts for only 70 percent of the,expenditures. With the .

-

addition of plant expenditures; usual{y 8 or 9 percent, and expenditure for
auxiliary enterprises, the totall is complete. The Bowen-Minter (1978) report
shows a S§milar distribution. | )

In 1971 it was gst}mated by a number of researchers‘that up to 70 perce&t .
of higher institutions in America were in financial difficulty (D;ckméﬁer,\

-1983). sCheit (1971) found.a fourth a{seady in difficulty and anoth;r 44 pencent?
} * N

"headed into difficulty. .Jellema (1§?§) estimated that 40 to 60 peréént of all

private institutions were on the biink of financial disaster.and one~half of

all private institutions would exhaust their liquid assets in ten Years. The‘

vasr'majority of the institutions survived against all of the predictions.
The  ACE-NACUBO group found that the recovery or stabilization 'in most institu-

tions was due to institution of budget controlls by purtgillng hirings,

A . . " . .
services, activities: . - .

L3
L]

What does the future hold? The smaller liberal a;ts‘coliegeé face tpe

most serions dangers (Dickmeyer, 1983). with enrbllments less than, 1,060 aﬁd

-

+  with little or no financial reserves, they are the most vulnerable. This is
L] N v -

the: same group that the«€arnegie Council targeted as tle most vulnerable
. . ] o
(Carnegie Council, 1980). For most institutionms, however, the future will be )
T -
dif ficult, and coﬁ%lant\monitoring'of fiscal conditions will be required.

In the final analysis, however, the survival, or the more than survival ~..

will depend on those intangible asqefq\:g which Bo;én refers. Keller (1§83j

- A

in a series of case-studies shows how.even the well-to~do institutions can

L

-
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find itself in deep fiscal trouble and how the combination of leadersl'rl:g"f%

reputation, indeed the "moral capital” Esupra,’p._ 23 ‘makes the difference in %
recovery.'.Peck (1984) refers to an entrepreneurial and people~oriented

leaderehip that turned 5 nu;ber of'liberal arts collegés from near fiscal ' T
disaster to relative fiscal health. Chaffee {1984) examined the strategic
managemen;'responses of two comparable groups of liberal arts colleges facing

* fiscal decliné in the mid-1970s. By l980 one group had recovered ‘and the T Cd

other had not. The key to the differen e appeared ‘to be the kind of strategic ; ¢

management followed 1:»rith a combination of interpretative effort and responsive—
\ ‘I .
.ness to people being the most effective approach. anister and Finkelstein .

{1984) found that as critical as the pattern of management and planning was,
the basic array of environmental and internal attributes summed up in the

. . - . N
term "sociological set" provided the best explanation for successful adaptation.,
A ,

! . - v i ¥
H : *
- . Major Environmental Forces Impinging on the College : . O

Liberal 'arts colleges are subject to the same environmental forces that

1

af fect all of higber education, but some forces may have greater impact on

this group of colleges. The decline in the pool of students in the 48-24 age
l -

group will leavies few American higher institutions untouched, but liberal arts
colleges oriented toward residential students ngy feel the impact to a greater

b degree. Shifting patterns of funding will cause reasses/sment of finanecial N .

4

strategy at all in_stitutions, but tuition-dependent small liberal arts colleges

¥

_ may face more critical problems. \ v Y.

1
-

' L} . * 3 .
But, the liberal arts college constitute clustersynot a single type, and J _

even among these colleges the impact of_ ehvironmenta) forces will be different.

Colleges with waiting lists are not going to have the’ same problem as insti-

tutions which must wait to adopt a final budget until after the-fall enrollment .

4

-~ »“ i } + * . . .
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L,

is détermined, The endowgent and'reserves vary immensely among the colleges.

In a sample of sdﬁenteen Institutions singled out fop a special atudy within

their study of adaptation among liberal arts colleges, anistep/z;d

“a

Finkelstein (1984) found:variations endowment capital from leaa than 5400
" L] [

per stedent to over $10,0b0 per st ent. One of the Peat, Marwick, Mitchell-
Minter qeporté on retio!analysis,(l980) displays charts for private four-year

institutions with ranges 1in annual operating budgets from less than

»

$2 million (N = 31) to thoaellith annual opgrating budgets of over $64 million

{N = 16) out of a total 1979 ‘ﬁhpie of 359 pfie;te four-yea; institutions.ll '

Reeggnizing the vgliations in impact, At 1t still possible to say anything T l
about the general response of this' group of 1nst}tut1?ns as a whole? The final
eeport of the Carnegile Council (1980) 1dentifi@s een EOntemporery Frend:, eg;ch,

in summary foruﬂand paraphrased, are:

1, Riserof the public sector; in 1950 public and\private institutions
N ¥ -

1

enrolled almost eqpal shares of the tbtel,cpllege population, but by

Q -
Y . -
the end of the 1970s private institq:ioﬁé éBrolled 20 percent and -
publfc.enroiled 80 percent of the total. . -

2. Trqpsition fronlfree sector to regulated industry; federal and state
2
regulations and regulating bodies Increasingly set the directions for

activity of higher institutions, having an impact upen both public’,
and p:ivete idstitutions.

?. Changing sources financdal aupgpri; since the 1?303~the trend\&iij)

.

been to more iepend nce ‘on public scurces, especlally with the crea-

tion of the atrong public secton, and although ‘there 1s some effort

now to 1ncrease private sector giving, aupport for higher education'

will be channeled tax monilea rather than private gifts.
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] .
4. Increasing robj of large institutions; institutions of more th'an
. Y "

10,900 students enroll ohe~half of all students in American colleges

4 €

] t -

, and universities in 1977, and larreness rather than smallnéss .has /

become the virtue.
. - - ~
5. Changing public confidence; public skeptism over the worth of higher ¢
- -

-

'fducation has grown through the 1970s, and the public spemé to hold . .

ambivalent views about the worth of further edu?:atiori, wanting more
education but suspecting that the additional training may/gt "pay-

off in the long rum.” ° o iﬁ;

6, Changing rates of growth; after 20 years of acceléfating'growch,\i

higher institutions ‘now live with the prospect of decreases. in.size,

‘or, at most, a steady state, . ' .
. \"‘\ R / . L]
7. An aging faculty dominates the Staffiné of higher ingtitqtiors; i . .

e
{

-

*

expansion of staff to meet the enrollment increases of the ﬁast lehve )

- ' institutions with a sﬁrplus: new posi%ions'are rare, and the young - "

-

; - faculty of the 1960s is becominé‘the aging faculty.of the 1980s and % ' ° .

* 1990s.
8., College ftfategies have changed from offense to defense; a féeling

of harassment prevades academe, and, thg move 18 to d{g in, consoli~

¢
I . . A

date, prepa®& for the worst. . - . .
. { . .

9. The co¥ositiqn of the student body. '1s changing, in age and outlook;

.

stddents are less. politically active,\less respectful of rules and
. regulations, “less hopeful, more oriented to large institutiong and Q‘(

* "to immediate preparation for' employmeﬁt. ’ -

- 10. The markét rules_supreﬁe, and the roaé~to survival leads through the .
3 * \ ! . .

*

marketplace;’ institutions are marketing industries, *and students aff/_ ' .

, J’
consumers, - . Y . - , d
. * . ‘. "

' . . ! L
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.The trends that are likely to have the greatesi'impact on liberal arts col-

leges are the growth of the§pu51ic sector and increaéing r:;a of large insti- ’

tutions, the character of the new students and the supre of .the market-!

place. In addition, & much inger trénd, the diversification of ;he educated

. - :
sociery, will have a special‘meaning for the ldberal arts’EUii;ge.'
- b § -~
The domination by the public sector and the influence of the large

e . .
institutions have a particular bearing upon the liberal arts collegés. Already
Lol l

N noted [Supra, p‘.zﬂ is the fact r.ha_r.- most liberal arts colleges fall into the -

-
L}

750 to 1%00 enrollment category.’ Whereas "bigness" was once a vice and
. < . .
"sma}lness™ a virtue, the contemporary student sees in the large institution .

1 1

/

-

the variety of possibilities that'have come to be attractive, éspeciélly since

. ) Vo
college education is more and more related to job-entry training. The smaller

. .
-
L)

, liberal arts college éampus will contin‘gxﬁo attract a segment of the ‘'student

4 population, but the attfractiveness of halls of ivy is considerabf& less in the
N . X . §

. latter years of the twentigth centur& than it was in the early decades.. - // )

e * +
Even more of a problem for Yhe liberal arts college is the fact that now

¥ L]

. the majority of Américap college graduatig have experienced only the larger

and public-instituctions; few have any experience with or sympathy for the

smaller single-purpose arts college. The eiperience of the arts éequence in

.the university collegé is different from that in a small and independgﬁt ' ) 1
institution, as Adams (1807) observed‘éo long ago. Yet, whether diffe}ent\dt

not, the free~standing liberal arts college‘is no longer the norm of under-
. . A

; -graduate education. L .
' ¢ .

A .

r, . The thanges .in American society in this latter half of the twentieth

‘ _ century will alsc have an impact upon the way in which liberal arts ¢olleges

F )

are viewed—fand’supported. The liberal arts in the Greek gpates,-the \\

encytlids paideia, ?n@lied a common culture, & homogeneity in vaf}és and

-
.
LI " !

LI
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cutlook, In its own way, the far flungéulcure of the Romans arso had a

‘central focus. -Americans of the latter parg of ‘the u,remiech cenl:ury have no
. R . . . * o -

such focus; the prevailing mood is of individualism, differenciacion seeking
increasing awareness of, and appreciacion “of che cuhsgal pluralism_ chac makes

up the niftion. Amel}%ca is the kaleidoscope :ha: Alscair Coqke (1979 reports : .

- .
.

in The Americans, and the sole purpose of e’tfucav;ion és t€o* rom individual

growth, even if one is hapd put l:o say much abouc whac kz.nd of growchﬂ.s .

_—

desired. Boorstin (1974) argues that the. characl:e;isl;ic American college hﬁ}
become "less a place of instruction l:hén a place of worship——worship of the

-growing individual."” And, if subject matters are vague, .c_:pl:e.&ns numerous,

L ]
boundaries between "extracurriculum' znd "curriculum” undrawn, this is o be o
’ . s ., £ " L W h "
expected, because "growth' is hard to -define. . . &
i . " Yoy ) ) .t ‘ - . N "

Under the ¢ircumstances of.:he“ emphasis on indi.v'idpal'il;y and’ the rejection

. " o ‘a ¥ - y ¢ - ¥ ' p )
of any sense of common values, it is diff‘i\cult even to cOlag to some agreemelit .
. N . » . \ w « 4" e - . .
among the traditional liberal arts colleges, ag the pl;ojec}’ of the Association
. . " ! N . v

of American Colleges' to define the.baccalaureate’ revea‘s; 1_2
. - 4 F

. e . . ' /s
From a perspective outside the .Am€rican culture, Ben-David (1972} sketches
the dilemma. He'states that the kind Pf ettcnecion l:he .AMerican colleges were .

¥ A
_intended to perpetuate assumBs, i.rhel:h‘er the /em descéndancs of these insti-,

. tutions accept it or not, .chec 'such educacion cr%aced & superior person. His
- : : o w ™
s‘uperiori:y was asthetic . . ., :it ‘was al-so‘m&ral‘. “ « Finally, it was an_

- ]

incellec-cual euperioz:il:y, since the ‘cull:iv:aced muid was capable ‘of the cricical

%

reflection and intellectual autonomy of which”others were'ol: capable." But,

herei‘n lies the American dilemma, for college educagion ‘;n tle Unil:ed States

was fot meanl: for a selected few, and in recm; AL s chis :I.s clearly ‘the case.

It becomes questionable whether the principles & S iieTagras on c&h_ever
) e A |
be an e¢ffective principle, Ben Dabid'ﬁuggeacs, but if they are,'t they will be .
‘ ' 2 . e' -
— g 36 ’ "
f 1 . ~ - ]
- ' 2 So. : e N
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limited to the few within a few) colleges. Conant.(1953) echoed the same éon;

cern, and Ashby (fﬁ?l).finds the prime purpose of the four-year,colleges in .

-

"America quite unclear. " .

The more the liberal arts college adapts to the new pressures, the moré

L

it becomes similar to other institutions. 1In incor;oracing the demands of .

the marketplace, the less recognition it can claim, because it fades into the

»

‘ -
«background of larger and more ‘differentiated institutions that can do the job

- £ T .
of mass education much more efficiently. The supreme cHallenge thus becomes

that of achieving some kind of balance which retains what is valued in the

»

original conception of the “arts" and meets the demands of the current market-
place. It is not surprising that a large segment of éhe colleges classified

as libetal arts colleges in 1970 were reclassified as cbmprehénsive institu-
J ¥

tions in 1976, or that the Carnegie Council found it difficult to Hifferenciate

between the Liberal Arts II colleges and the comprehénsive institutiods R

*(Carnegie Council, 1976)., . - s
s a,. ’- . R .
Undergraduate Baccalaureate Education Within the
\3 : " Liberal Arts College Setting . ’ x

. \ L~

Given the historical antecedents, the contemporary liberal arts college’

» 4

-

comes by its bewildering variety of curricular patterns honestly. The story of
the liberal arts college curriculum has been one of éonqinuous evolution, the

Carnegie Cquncil (1977) observes;‘ch? movement has been toward increasing

- I
. -

diversity, and in the proéess, "the new coexists . . . with the old, for there

. tdgwy

has been little pruning.énd much gréfting." As 2 result, writes Levine (1978) \

there i5 "no such thing as the undergraduate curriculum in America.” Each \\ﬂ !
institution has 2 curriculum that is in some way unique. . .

n

The Ametican colléée'grgw wigh little planning,.and as observed earlier %E/" ’

‘ Ll -
<;._:‘;“l'd.:s essay [;upra, p. é], many of the colleges founded in che‘firsc half of the
' %

37
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hingteencth cencury were shorc-lived. The colleges were created in fesponse'

A ?

to local concerns and conditions, and though rooted in the accepted view of
what should be taught, there were few that could approximate the ideal of the
pure liberal arts college! - ’ ) . ’,//ﬂ

. It is sometimes assulmed that all of chem were "pure" liberal arts
collegés, unrelaced to work or to the professions. course, this
‘was completely true of only a few of them, They encgipass asvariecy
of styles. While some came close to being ‘pure,” others were pre- )
vocational, and the great majority of them mixed liberal education . .
wich vocational or professional craining. Uncil recencly, one-chird
of all teachers were trained by liberal arts,colleges. s

The curriculum of any ‘one college combined the,ideal.I;upra; PpP. 10f£] with "”T/,‘

the local concerns and conditions which established them. Periodic efforcs \

‘ . . ' . n o,
such as that of Yale in the 1820s sought to establish a .mofe common pattern.

Ysle succeeded for a time, -but the variations contdinued.

It was in che face of threat chat the colleges appeared most vigorously ' .
to assert or reassert their debt to the older i}ial. Eliot's free elective _ .

* gsystem is credited with the breakdown in the unity of che curriculum ac che
L8 T ’ v

curn.of'the_centucy {McGrach, 19&61, buc in his inaugtral_addsfss Elioct

c;aimed coac'the whole.curriculum would provide a lfberal'edocatiod;‘lc was

- only that he=did not want the pattern prescribed (Thomas, 1962). Eliot's
stance brought-the debate to the fore again. Under Lowell his successor, th&ﬁ

college “of Harvard University returned. to a more scructured form, but never to

s Ay

L]

what it had been. before Eliot. e .
/colleges

Then, the threat of the emerging American-universicy rallied the
again and brought forch the Association of American Colleges, but by the 1920s
.the liberal arts colleges had accepted a combination of basic education and

specialized education, even while debati;g the role of specialized education

°

within that contexa supra, p. lé] Thomas f1962) wiews the decade of 1920~

1930 when the change gaineg acceptance, as "one of the wost important in’ che
.\. . \

.
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- - history of higher education in America;" because it estab%&shed the form that

. a has dominated Ghe liberal arts college since.

~ - .
Having given up the single-purpose orientation and having elected AQ

e

¥ F . >
combine general- and. specialized educacipn, the libefal arts college entered
the second half of .the twentieth céﬁfurx @ich a conventionalized commitment
to breadth and depth, but with much debate over the "proper” “proportion of

each. The curriculum cqﬁcinued to expand, and soxdid the degrees, until by

f

. the 1970s we could identify 630 bachelor's degrees for which “common abbre-

via;iohs" are listed by the American Council on Education (Carnegie Foundation,

Ed

1977). The path from Athens to the contemporary liberal grés college had '

[ S - - .
'  become devigus indeed; to some’it appeared to have faded away.

-

“ 3
* -

Amid all the variation, the tripartite structure which emefged’id mid-

cen:ﬁf& is -everywhere evident. And the Carnegie Foundation for the Advancement

-

of Teaching cdn state ﬁn Missions of the Colleég Curriculum (19??);,”1: is

- o, . R .. - TN . . I
\.__customary to divide the turriculum into three' components: general education,

—h ’ -~ .

the major and electives." The first of the three, generél education, alsp*may /

v

be subdivided, the Foundat{%n'gcaces, into advancgﬁ learning skills, brewdth

or distribution ‘coursés, and synop%ic courses. Of the three broad areas’,

[

.- general education is a “disaster area,"lo}ipg ground and having no clear form,
- . . » ' .

the Foundation adds. -

-

o

o HhaCever_onq'E'judgmen: regarding the.quality or effectiveness of those

elements labeled fgeneral educaciQn,”‘ic is still accurate® to use cge tri-
" . - [ A . ’
partite division to describe the variations in pattérn in the contemporary

a
.
»

liberal arts college. Based'oﬂ studies of develobméncs between 1957-67 inhin

a sample of 322 colleges and universiciékx&ii?:iﬁg the baccalaureate degre?,
. .

¥

Dressel (1969) found great variation in patterns,. with the median requirémenf

d for basic and general education For the B.A, degree at 39 percent, the median

-

39 -
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for the mhjor.or concentration at 31 perecent, and the median fog electives at
29 percent. For the B.S. Qegree the median for general education was a bit

& lower, 30 percent. - . .
’ . ,'/\""—-. ao
The study undertaken by Blackburn and colleagues (1976) was based on 271

»

. ‘- - X - Y -
pinstitn;ions, of which 55 were liberal arts colleges. For the liberal arts

. . . %
sub-sample, the prggortion of the total requirements for the baccalaureate

distributed betweet the three segments was in 1966-67: mean of 43 to 45 pesg

] 3
cent in general edpcation; range of $3-33.to 26-36 percent in major require-

ments; range of 24c34 po 29-29 ﬁercen: in elec:#{ei;‘fﬂu{’firs: percentage is

. for p?iva:e Liberal Arts W :he\segond for private Liberal Ar:; II
- * - v

institutions.) By 1973-74, the proportions had shifted: mean.of 23 to 31 per-=

cent in.general education; range of 21-34 to 2 5 percent in major require-
by

ments; range ?f~45-5§ to 44-44 percent in eiec:ives. movement was clearly

to reduce: the general education requirements and increase the electives, ,

. ’
. - .

particularly in the Liberal Arts I colieges: The wejor or concentration remained

-

-3 - ~ %_ . . .' &
Levine (1978) observed that while the Dressel s:udy indica:ed lirrle .

decline in geners} education requirements from. 195? to 1967, the Blackburn _ .

. relstively stable,

.

) s:ud&-revealed a significant declineuffom 196? to 1974, His own repor: reveali

.
considerable spread in general education requiremen:s; fron vif%ually no

. N .
requiremetts to 80 percent in some few institutions. The medians appear to.be

A

- -

. . . .“- \i
‘91 to 40 percent 8T genergl edication for the A.B, and the same for the B.S.
. - . - \., ¥
For the major, :he requirement constituted from 31 to 40 percent, and elec:iveir

. - “

were aliowed 30 percent. ' . - .

" The Missions of the College Curriculum (Carnegie’ Foundation, 1977) reflects
Y -
the same decline in requirements in general education found #n the Blackburn °

/D

study; in fact, the data’ in that report are adab:ed‘frpm the Blaékpurn report.

L
A
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The Missions Study. however, also documents the confiderable difference ’ .

between Liberal Arts 1 and II institutions in curriculum and student outlook. N
-~ . \ . i & -

A high proportion (?l percent) of the students in Liberal Arts I institutions

consider themselves 1nte11ectuals. while 66 pETEEHt’SO‘TEpUIted in Liberal Arts

. ~, '

,I} ;nstitutions. Only 19 percent of.the Liberal,Arts L students would be

‘prepared to leave college for & Job, while, él percen6 of the Liberal Arts II

studénts*would so choose, On the other handg 70 percent of. the Lib&tal Arts II

students said that it was essential to get a detailed grasp of a special %ield

~

" while in’ colleges, compared to 53 percent of Liberal Arts I students’ who ° .

—~ ’

answered in the same way.
' - Ll .
" Pfnister and Fipkelssein-(l984) have reported that all of the colleges
Co. i . \
included in,theitr site-visits had reviewed thé general education ,requirements :

- . . . [ .
at least once during the decade of the 1970s; .seyeral had been engaged in an * .
t} - - \

almost continuous revfew during the time and had shifted from prescribed .

-
.

rJ
sequences to a virtually open curriculum and back to a more structured form.

In general the more trad1tional liberal arts institutions (predominanﬁfﬁi
. K > .~ “re . .

Liberal Arts I institutions) had during the decade tended to decrease require~ %

ments on the proposition that the entire curriculum emphagized the liberal
" I . - .

arts. The instftutions.thatrhad moved toward o!&embraced the more comprehen-

-
-7 - -

sive structure tended, élmost_ajLa way of insuring some kind of "liberal arts

fic requirements in general education.

emphasis,” to build in more spe
‘ . N .

" How do we gereralize for such a disparate group of institutions? We can

say that on the whole the curriculum in 1liberal arts colleges 4at the beginning
of the 1980s is almost evenly distributed (q3—33 33 percent) between general,
éducation. major and elecgives, but there 1s great individual variation within

£
this pattern. The more selective and traditional COlleSes tend to decrease .

*
y -

.’, the eruirements in/g?neral education and increase options with the electives,
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. . ) . . ’ ]
while the less selective institutions tend to maintain the 33-33-33 divisions.

The debates continue over'proportions of the curritlum to*be devoted to each

-

aspect of the undergraduate expertence. "and the,gﬂrcicular composition of

* courses withifi the general education componen: varies greatly. Levine {1978)

B . > e e

—— Y
identifies three categories of strucgure }or general education—-core, distri—

°

» but 4 -, free elec:ive--and nqtes that. there is considerable evidence that over time

instijtutions tend to move across the categories im pendulum-like fashion.
The indefinf!Lness and almost continuous flux in the curriculum among

mos:’liberaf-arts colleges may be dis;ressing to those who would like to see

. 4 ! -
more order and struc:ure, but in summarizing on the mission of undergraduate .

education. the Carmegie Foundation (1977) stafles,. "The curricula of modetn
¥

1

colleges and HﬁIFEfs;ties can no longer-be governed by the unﬂhied cultural .

~ wbjectives of colonial times.- Instead, our heterogenous society and extra-

"

ardinary increa;é\in knoWledge . . . posb»genuine dilemmas . . . Today. in a

pluralistic society, our degree requirements are gtated in terms of speqific

_course or areas of study and_are seldom accompani*H_BY’E‘fationaie—fofﬁﬁhe -

” selection course or areas of. study and' are séldom accompanied by a rationale

for the selection-of courses offered."13 , .

o
Moreover, within the liberal arts colleges, as well as within higher
LY
education more generally, the curriculum as.a whole has become more oriented

-

towarddfﬁe student as consumer and his/her‘concern For ccupationai training
! '3 .
(Carnegie Foundision, 1977;. Riesman. 1931) ‘The liperal ares college has long .

been inxolved in working out its relation as historically Oriented to the non-
. L] - v B Y
vocational to the world of work. but in the contemporary world it appears '

- ' ( .

clear that most college students and their families continle o view colleges

primarily as*an avenue toffinancial security and status (Blocker and Rapoza,

L) " .

Chickering, 1981). ) .
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‘£ ' ' Macters of Vulnerabilicy

} - . . A .

Liberal arcts colleges uncil the second half of the twencieth century were
the model for all of higher educatibn; other types of institutions defined

' themseIves 16 Télation to the oldeet'and, uncil the 19505, gost numerous of

- -

higher- insticucional forms. That these inscitutions hoq attract a decreasing

portion of the total college enrellmént and that the real number of liberal

arts insticucions appéars to be decreasing (Carneéie Council, 1976) raise,

4
+

. questions about the continued viabilicy of the institucional tybe;4 Wallis

(1965) contends that colleges "that confine their efforts to uidergraduates %

will find themselves relegated, by the end of this century, to the position

occupled toda;,Py_the good preparatery schools. 1In fact they will not be in

. - N
as good a position. . . ." . ) . .
B . Fi

-

) gﬁ The statement by Wallis is reminiscent of statehente made a century ago

Ai/ when other university presidents sctacted cthat the liberal arcs colleges had ~

A )
___E:f?nlx_;_g_ghglgggJ to become unive 1t1e§“pr to attempt to be good preparatory

2

schools. The colleges have frequently confounded the forecaqters and may\ao

i ‘ ]
so again. However, that they Lave survived provides no guarantee that /i the
face of a new kind of chalieﬁge the usefulness and vigot.of this discinccly

A -
JAmerican ins%ttution will continue undiminished." (Bell, 1966). .ot
N\

Y

- O
»

In More than. Survival; the Carnegie Founda;ion for the Advancement of
J . ] 1]

Teaching (19?6) identifies-che special factors in’ the contemporary world of

.

. higher education thaq challdhge this continued existence' - + '
- o M %
1. The value of thelr curricula is being called into.question by the .
trend toward vocationalism. . . - ,
¢ . 2. They are more severely affected by the cost-income squeeze than are
most other categories of institugions. They are génerally-small,
. withour any substantial economies of scale and.evenlq slight decrease
9 - . In enrollment moves them back up & steep cost curve th&t reflects
< high fixed ‘overhead costs.”’ -,
3. They are generally unictary instlcucions and it s Jhard o lop off any

slzable endeavors in order to cut costs., - v, - . 4
. ‘ -
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4. Because of their location and fierce sense of fndependence ; movemeuts
to merge or to form consortia of these institutions have produced .
few major results. Coe

5. Since they rely most heavily on tuition, they are very vulnerable to

competition from public institutions.

6. Thelir currenr search for new vocational progtams to supplement
teacher education may attract students, but it ralses fears that they
may be compounding their problems by diluting their main strengths

. and offering vocational work which cannot compete, particularly with
that offered by the comprehensive colleges.

References has already'been made to mdst of tliese factors, but_this particular

-

summary points up the?potential weaknesses of a significant portion of the
liberal arts population. Thé critical element 1s their abiliey (or inability)

to retain their historic orientation while adapting to the expectations of the

. * . & ’

coritemporary student; the lise on‘which the balance 1s reached 1is a' fine one

indeed--a weighldg of factor number 1 against factor_number'G.‘ If the

cblleges can renain dttractive to a large enough ségment of the college-going

population, then they will be able to meet the problems ;%;gested in the other
. four factors. A ) o ‘i . < v

~ . ) .
In the More than Survivﬁl volume as well as in Three 'ThoWsand Futures -
- . ] .

(Carnegie Coqncil 1980) it iibconcluded that the selective liberal arts col-

leges havea high probability of surviving,‘maintaining enrollmént and program,

buf sthat the less selective. are among the most vulnerable of institutions It
is probable that the sefe/tivity fac:or is less the reason for- the~strength of

the one segment ovgr the other‘than that.the stronger institutions have

L]

devEloped the kind of attractiveness that makes 1t possible for them to be

U a - -

seleﬁtfve. If an institu‘ion has established its niche in its own geographical’

: region, or in the nation as a whole then the other ‘th g8 are added unto 1t.

'These stronger institutiops haVe amassed tﬁé'intangible resources and "moral

PR r

capital" [}upra, P- 2%].which make them attractive and able to‘survive. © s
- “ ’
Building that moral capital, however, is difficult wiien one 1s on the border of

¢ -

e
] . -

s
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finangiél discreés. The institutions that peed the slack to b;iid strength '

are the inscicucions that do not have the resources to provide that slack.
Have most liberal arts colleges, like the dinoséir, now come to, the ‘end

of thelr useful service? Will the survivors, the 123 Liberal Arts College I

inscitucions. remain the. only eifmples of the. free~standing liberal arts col-
- .
lege? Or, Phoenix-like, are other institutions able to take new life and

@ place among the éurvivors.-’Bgfh_mecaphors may fit. The dinosaur was long-

) ) .. .
1ived, and actually adaptable cp a long period of earcb'hietory. A cegkain

\

segmenc of che liberal arts colleges appears to have the strength co continue
into the twenty-first century. »;Ochers are adapting to the new qonditions and

maintaining or reaffirming identificatioh with the liberal "arts ideal. These
: T C ) _ -~ .

are institutions that probably constitute a ﬁeu;&lass, a group of irnstitutions

standing between the pu}elykcompréhensive and che.pureﬁy libefal arts. '

-
4

A Even with substantial numbé:é of éarvi§ors. the free-standing liberal ‘arts
) .
college as known in the past will not recurn to a dominant position in

‘ -

Amerigan higher education.’ Butsthe Persisbgnce of a significant number of thege

*

inscituc;ons could continu

cﬁfcall to the attention of academe the heritage
of ch; lib;ﬁailarcs and coul 'concinue ég have an.influeqée for excellézze‘in )
h{;he; education Quice beyond] .their sizeza;diﬁﬁmﬁer. Stadtman 1s.rigﬁt,~"che

. T > i , ' ’
- 1iberal arts cannot be served the special way that is possible when they
are virtually the exclusive concprn of an institution.” (Stadtman, 1986):

_Or, és Vah Doreﬁ (1959) wrote: e future of American education, like its

LF . "

past, is bound up with the 1 itution:we know as th& college. The American

colledb is the oQi.place where liberal education can keep its heart whole.’

, o [T

Whether this will be done depends, as always before, aot only upon the fac-
ulties of collegeé but upon their students, ndt only upon alumni but upon

parents; and increasingly it depends upon the view of education that is held

L] [ ’
" - - . -

everywhere . . .". . o :
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1. In his chapter on the classical tradition, George P. Schmidt(1957) makes the ° )
statement, "The Path from the Athens of Aristotle to the New World Cambridge
of Dunster and the Williamsburg of Blair is devious, but recognizable.(p.43).
He continues,"The Aristotelian body of knowledge and method of.thinking was *
modified by Roman and Moslem additions, then almost lost to the Western world
in the centuries of barbarism that followed the disinCegration of Roman civi-
lization. It reappeargd diluted and fragmented in the lectures of the masters
of arts who were combining in the thirtegnth century to establish the University
of Paris."xlc is this. latter developmenc that I seek to explain on pages 10-13
of this essay. .Schmidt provides more than most writers regarding the development
of the ideal of the liberal arts as applied to Western Europe and later the
United States, but it 1s my conviction that many assumptions about the Western
heritage of the liberal arts as a direct legacy from Greece leads to a misunder-
standing of what the American liberal arts colleges were about well into the
nineteenth century arfd a misupderscanding‘ of some of the tensions affecting

) ctnem 1p the twentieth century. .

L3 L
- i .

2. The study to which reference is made developed out of a two-year project funded
by the Exxon Education Foundation and designed to examine both the kinds of
adaptation found among.liberal arts colleges during 1970-1980,and the processes

-« by which the ada'pcacions were effected. The project was directed by ZLllan 0. Pfnis- °*
ter of the University of Denver and Martin J. Finkelstein, now of Seton Hall

?niversdcy. ) ) - *

3. The demise of the liberal arcg'college has beed predicted sinte the turn of
the century. John Burgess was writing in 1884 that 'he was unable to understand
what might ultimately become the role of colleges that did not become universf-
ties or fall back into being preparatory schools. "I cannot,” he sald, "see
what reason they will have to exist.” Jordan of Stanford was saying the same .
thing in 1903. But the colleges persisted and ‘grew In number and size chrough
.the first half of the twentieth century. Leslie(l98lY shows how they continued -
to grow through the 1970s. See Pfnister (1980) for an exfended monograph on
the development .of the ‘college, . .

-

~ £l

4, 1t is‘miscakenly assumed and stated that the universitles grew.out of the colleges
during the medieva]l university building perid. The opposite is the case; the
form of the college arose in response to the needs.of the university.¥The tra-

. dition of the liberal arts in the West, of course, preceded the .development of .
both universitye and colleges, buf work In the arts was required for admission v
to the universities. Initially the universities made little or no direct pro-
vision for young scholars to gain the requisite preparation; the SCudenCS were

»:on tHeir own. Only later did the college become the carrier of’ the liberal arts
insturctiorr, Cobban{l975) contends that the colleges of I:he medieval universi-
ties do notﬁalways receive the emphasis they deserve; they "were destined to
bccupy a commanding position in the universities of northern Europe, / and_ 7

- 'they merit more sympachecic treatment.” (p. 122)

5. For a morechorough treatment of the developmentsee Pfnister (1980), a‘monograph

' that .traces the development of the idea of the college .from the College de Dix
Huit to the English colleges at the time of the Elizabethan statutes of 1570

1mam:l through the. subsequenc modifications of che form in England and the United O

ScaCes.

“”6 Quol:acions from the Yale Report of 1823 are from Hofstadter and Smich(1961)
“Volume 1, page$ 275-291.

- - + * * b P
N - o
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7. John Burgess had written in an essay entitled "The American University: When
Shall It Be? Where Shall It Be? What Shall It Be?” in 1884 that he could see
little place for the independent liberal arts colleges. Thirteen years later,
in 1904 in an article''The College in the University," George Burton Adams(1904) ‘
accepted not only the possibility of coexistence between the free-standing college
and the university.college, but he argued that the combination of the two gave®'
the United States the best of both worlds, the German University and the heritage
of the English college, both contgibuting in different but important ways to -

-American higher education. . . : .

8, In addition, it should be-observed that the four-year structure was the standard
~form of the college. There was a brief flurry of interest in turing the liberal
arts curriculum into a three years, or.less, segment. The journals carry a number
of proposals for such a development in the late 1800s and early 1900s. Charles
W. Eligt of Harvard was an outspoken advgcate of the plan.
9. With the cooperatlion of Verne Stadtman of the Carnegie Foundation for "the t
Advancement cof Teaching, the researchers were able to obtain the data tapes
of the 1978 Carnmegie Survey of Institutional Adaptations.to the 1970s for a
convenlence sample of B4 colleges classified as Uiberal Arts I or II in 1970
by the Larnegle Commission and had responded to the 1978 survey. In this sample
were 37 institutions that had remained the liberal arcts category and
47 that had been reclassified by 1976. The identity of individual colleges was
maintained confidential by Carnege and only a code number appeared on the in--
dividual data.
- ' G

10.Leslie's(1981) summaries of enrollments for the liberal arts colleges show
. that LA I institutions added few new programs, while LA II expanded rapidly

in many directions. The market approach was reflected more clearly in LA II

than in LA I institutions. One wmay ask, as did Leslie, whether this expansion

of program, which secured enrollment gains, might not also have changed the

nature of the colleges. Certainly,“~the Carnegle reclassifications in 1976
\\:zgﬁested that for the Carnegle classifiers at least the expanded program Foll-
. s looked to be differenteinstitutions -- more akin to "comprehensive colleges

and universities." . ! . B~

11.Employing data gathered by John Minter AsSociates in the annual surveys of
financial status, the accounting firm Peat, Marwick, Mitchell & Co.,with John
Minter developed a serles of indicators of fiscal health; colleges were charac-
terized by annual operating budget and endowment.

12.In 1982 the Association of American Colleges launched a three-year project .
to attempt to "revive a consensus among the faculcty, deams, presidents and
trustees on the meaning and purpose of baccalaureate degrees," according to
Mark H. Curtis; president of theé Association. In 1982, Theodore Lockwood wrote
on of the first essays regarding the development of the consénsus. ("What Should
the Baccalaureate, Mean?" Change, 14, November/December, 1982, pp. 39ff.).It

was obvious by that time that no consensus was forthcoming; instead there would
be several essays to describe categories of prevailing points of view. The
article by Roger L. Geiger, "The Curriculum and the Marketplace,”" in Change
for November/December, 1980, pp. 17 ff, is an excellent analysis of the way
the "consumer" influences the diretion of the colleges -- and suggests why the
consensus sought by AAC is unlikely to be fa;thcoming. ’
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