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e Limit the workshop enrollment to a minimum:of -nine
and a maximum of twenty-five participants. i
e
L 3 Review the resources in the manual thoroughly before

the workshop begins. %

'@ Have extra copies of- workshop hanéputs available for v
‘the partigipants. “Introduce the participants and
make ther feel welcome. : i

@ Start the workshop on time and keep it moving.

@ Don't stifle discussion that is gerrane to the issue °
at hand: however, when the discussion becomes
‘redundant, tactfully cut if off.. Don't deny people
their feelings -- allow them to express their views.

<] _Encourage participation by drawing all participants
into the discussion. Try:to keep any nne person,_ from
_dominating the workshop.

.® Begin planning for the next workshop-as soon as this
., one is concluded. Try tape recording the workshop
and listening to 4t for evaluation purposes.

S e Don't wait to the end of the workshop to conduct an
e . gvaluation. Stop at least ‘ence -during the day and

request feedback. At.the end of the day, hand out
o the workshop evaluation form. ..
e Consider having lunch catered to avoid long lunch
breaks.

® ReView the Additional Resources section. ‘If there

' are resources that are espec1ally relevant to the.
workshop group, include them in the packet and plan
‘time to highlight them. -




) Orie Day Workshop Agenda-
- 2 '~7 . ’ N
9:00 - 9:15 Introduction to the Workshop . R
9:15 - 10:00  Lee Quill Case Study
10:00 - 10:30 What Is A Writing Program? -
10:30 - 10:45 BREAK .
10:45 - 11:15 |  Coordination Functions and.Activities ,
'11:15 - 12:00 .. Planning for a Writing Prograﬁ:
‘ Creating a Management Plan
' ‘ , . <
1 12:00 - 1:00  : LUNCH
1:00 - 1:45 Issues That Everyone is Talking About
1:45 - 2:30 _ .Evaluating Student Writing:
IR ‘ Holistic.and Analytic Scoring
2:30 - 3:00 Examining the Resource Packet
3:00 - - 3:15 . Continued Planning
3:15 - 3:30 End of Workshop Summary and Evaluation :
.'I ° -
: -  ADMINISTERING WRITING PROGRAMS - -
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9:00 - 9:15 ' Module I - Workshop Introduction

Objeotive:

¢ To introduce the trainer to the parulclpants
and “rice versa. '

Haterials: \
Name tags, felt tip markers
Sign=in sheets
Coffee, tea

~ Resource book .for each part1c1pant
Agenda for the day

o> > o ® >

- |
w

ips!
’ Begin no more than 10-minvtes late.

¢ Make certain the registration area is not
near the entry way,

"9 Review the 'éntire training manual and re-
soutce hook prior to the workshop,

9:15 - 10:00 Module II - Case Study of a Wr1t1nq
' ‘ Coordlnator

Objebtives:

¢ To give participants an opportunity to think
about program managenent and to share ideas
and approaches, :

~3gterials:

PR

4 "Lee Quill Case study’~ Handout $1

Tipe:

] Encouraqe the grodp to 1ist random ideas and
suggest10ns rather than to develop a sequentlal
g plano

k)

- nator, classroom teacher, etc.

Y

ACTIVITIES ¢

. Introduce self to the group (e.q. y current p051t10n,

past experience in schcols; exerience in basic
skill areas, etc N

Ask. partlc1pants, by show of hands, who is @ tuper-
intendent, assistant superintendent, curriculug
coordinator, building principal, competency coordi-

¢ -

Review the agenda with the pafticipants.

(-4

" hsk participanta to read the "Lee Quill Case Study in-

| dividually and to jot down individual reactions.

© hsk participants to divide {nto groups of no more‘

than four and discuss and define Lee's problens.

Havﬁ the total gtoup discuss and, if possible, reach
consensus about Lee' s problem(s). :

)

Drau generalizations from the group's discussions
about the problems of managing a writifg project.
' i

MWtMtuﬂqmwamwusmemnswmfm.‘

Lee,

Cw



30 Module.IIT = What Is A Writing Program? .

tives: . T
0. determine the components of a writing
rogram, .

o begin ar action plan for Lee Quill.

ials: . o o

ne Person's Definition of a ertlng Program -
andout #2’ :
halkboard, chalk

{-2ss the fact that the article is not thé
efinitive answer.

45  Bredk

dentify the locatlon of rebtrooms, telephones,
moking areas. .

et 10:45 sharp as the start-up time.

15 Module V' - Coordination Functions an”
Activities
.
tives: .

o . ) -
'o familiarize the participants with the
slements of program management: planning,
Jrganizinq and controlling, and'evaluating.

['D help the participants tn develop a set
»f action plans for managan their own
writing programs.

rials:

‘oordinating A Writing Program: Critical

Punctions” = Handout 46

Lee Quill Planning Sheét"- Handout #3

Stress. that the listing is just a starting
point that canbe added to or changed.

10 o

O

ERIC

Aruitoxt provided by Eic:

Ask, "What is ‘a’ wrxtxng program?" Write participanrs

swers on board.

Pass out "One Person's View of a Writing Program
Have participants read article.

Note the components of a*writing-prpgram mentioned
in the article that are already on the chalkboard,
and record the components that are missing.
develop a complete list with which the group is

‘comfortable

Based on the list on the chalkboald, ask, "What
activities should Lee do to find out 1f she has a

-writing program’"

Break’ -

Discuss handout.

Ask participants to eliminate or modify those ac-
tivities that do not seem appropriate for Lee,

3

Try to



1115 - 12:00 Planning For A Hriting Progran ' N ' ACTIVITIES

Objectiveg: ' | " 1. Ask participants to develop their own action plans
' ' SR ' © on the program planning worksheet,
0 To help the participants todevelop a set . o ‘ ‘
~of action plans for managing their own
- writing prograns.

Haterials: S ' ' ' , o

(] “Program'Planning Worksheets" = Handout #7¥ :

12:00.- 1:00  LONGE ™.
- Tips: o L \ LUNCH

' Dlstrlbute a sheet of nearhy restaurants -
1ocat10ns, costs,

¢ If ysu cannot arrange lunch for entire group at " ; ,
. meeting site, stress that the afternoon session
will begin promptly at 1:00,

1:00 - 1:45 Module 1y: Issues in Writing
H . ( . ) 4

1. Instruct partlclpants to-fill out the "Issues That
Everjone is Talklng About“ questlonnalre individually.

Ob'ectives:

—

¢ 0 develop an awareness of the controversial

issues about writing, 4 2, Have partzcxpants ghare t“eJt responses in oroups
\ - of 2 -3, o
Naterials: ' J o |
: 3 InstrUct the groups to reach consensus. :
0 "Issues That Everyone is Talking About"-Handout # t :
¢ "Annotated Bibliography on ertlnq for School 4. Ask a spokesperson for each qroup tn present the
Adninistrators' - Handout 5 . - group's Tesponses.
'} Newsprant and markers oxcchalkboard and. chalk \
C Divs: | : : , 5. Keep track of responses on newsprznt or chalkboard
i : - and summarize gach group's regponses.
LR This-activity may be used by participants in
" their own school systems as part of a staff 6. Have participants skin Annotated Biblicgraphy and, 1f
development workshop in wrxtinq gkills, - ' tine allows,discuss the references.
) Issues . cani be g1ven twice, as a pre- and post- . o .
A test, to determine if partxcxpants attitudes \ P .

- have changed.

¢ This activity may take less than thE"orescribed,
.tine allotment, = .-, .

o hvoid pushiag your version of the “iiqht"
angwer on participants,

v




1145 =230 diodule VII~ Evaluation Writing S L AC'TIVITI*'S

Objeetives: ; o 1, Have each participant correct the student wrltlng
: E : ' sample “Flying." (Handout #8)

¢ To familiarize'the participants with holistic

. analytic, prlmary trait, ertlnq mechanics . -2, List what the partxclpants did to correct papers;

" and T-unit scoring. ‘ , ' e.g., "I circled all the mlsspelled words", "I

corrected the capital letters", "I gave it a grade,"

s To define the purposes of evaluation. . !
‘ o : 3, Discuss'Analytic Scoring: An Overview.'

Naterizls: o
' , 4, Instruct the group-to correct analytically "My
o Blackboard, chalk and the following handouts: Favorite Place" (5-10 minutes). Then, show. the i

| ot ) . overhead of "My Favorite Place" with corrections.

1. 'Analytic Scorifg: An Overview'- #9 - Discuss the pros and cons of the way the paper is

" - co*rected vs. the way the partlclpants have corrected

2. My Favorite Place’ (uncortected) - #10- _ ‘the paper.

3. My Pavorite Place’ (corrected) - 411

4. Yolistic Scoring: An'OVerview"- 12 .

5. 'Analytlc and Hetistic Scotlng of ertlng ﬁolistic Scoring

Advantd§ES, stadvantages of Each - $13
\ ‘ _ 5, DlBCU“b each aspect of "olistic Scorxng. An Over-
: view,"

§. Instruct tne group'to score holistically the sample

Tips: ' - “compositions. (10 mimutes, or until the group has
o ) © finished.) Discuss the scores of each paper and
¢ For the analytic scoring, allow as wuch time as the scoring process.
is needed. : ' '
' , : o . : 7. Discuss"inalytic and Holistic Scoring of Hriting:
¢ For holistic scoring, allow 3-5 minutes. Keep . Advantages, Disadvantages of Each."
-in mind that evaluation has two purposes: \
1) to give a system a picture of its student . . b Rev1ew A Pomoarison of Scoring Methods for Direct

writing and 2) to improve student writing. . Wr1t1ng Assessment.”

. 2:30 - 3:00  Examining the Resource Packet _ o
Objectives: - . 1. Review the 'Additional Resources'with the partic.pants
¢ T familiarize the partlclpante with the resources | ‘ |
for improving writing which are listed in the
regource packet,
Yatertals:
¢ Additional Resources section
Dipa: -

~@ For each resource, suggest that participants . | o
add thelr own suggestions, , SR | 15 :

' i%:‘. -Identify gpecific resources, -




300 - 115 . Continued Planning

Objectihes:

¢ To share the next steps ‘and create a
managenent plan.

~

3:15 - 3:30 . End of Workshop Sdmmary‘and Evaluation

0bjective s !

¢ To summarize the day's learnlngs, and provide
‘feedback to tralner.

MaterzaZS‘

¢ “Workshop Evaluation Sheet - (In Trainer's
Materials) :

2l

ACTIVITIES
Make the final revisions on the planning sheets.

Use 'Assessing and Restructurlng Writing Programs"

(Handout 414) and "Suggestions for Using the ertlng
Folder" (hddlt;onal Resources) to make final revisions,

Share the comhleted plane.‘

. SummarLZe the 1earn1nqs from the day

ﬁDlstrlhute the end of workshop summary sheet.

Bring closure to the neeting.




Two Day Workshop Agenda
- .. DayOne
9:00 - 9:15 IﬂEfoduction to the Workshop g
" 9:15 -~ 9:45 Three Questxons That I'd Like Answered
_uby The End of The Workshop -Are KX
: __ - | Tl .
9:45 -.10:45 - Lee Quill Case Study - N
10:45 - 11:00 BREAK
llébo_-'11£45 _  What'IsJa~writing Program?
11:45 :.12:00' Planning for a Weiting Program
12:00 - 1:00. LUNCH,
1:00 - 2:00 “Issues Everyone Is Talkxng About“
2:00 - 2:30 - Coordination Functions and Activities
2:30 - 3:00 - | End of Day Summary and Mid-Point

_Evaluation -(suggestions to make
tomurrow better)

Al R - /ADMINISTERING -WRITING Pnoc_:RAMs,".u-

18
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9:00 - 9:15  Module I - Workshop Introduction | . ACTIVITIES

Objective: o ; E : i | 1. Introduce self to the group (e.q., current position,
. past experience in schools, experience in ba51c
® To introduce the tralner to the part1c1pants skill areas, etc.).
~and v1ce versa. - : , . 0 g
: . ‘ 2. sk participants, by show of hands, who is .a super-
Materials: ) . “intendent, assistant superintendent, curriculum
. : - coordinator, building principal, competency
o -Name tags, felt tip markers - coordinator, classroom teacher, etc, -
¢ Sign-in sheets o ' |
¢ Coffee, tea - R 3. Review the agenda with the participants.
¢ Resource book for each participant - . - T —
o Agenda for the day ‘ -
A "o Begin no more than 10 minutes late.
;o ¢ -Make certain the regisfration area is not - | 1 ‘ ; ,
_near the entry way, ' o I '
§ Review the entire training nanual and. re- A - ’
source book prior to the workshop. - ‘ ’ ﬁ '
. 1\ . ' - I \x . h ' ‘
~_ Y5 - 945 : o ‘ ;
N . o ] ‘ Iy . ' . '
(bjectives: - o ,AMWMWWMWMMWWMd
N \ : o like answered by the end of this workshop.
- # To initiate discussion about basic skills . S
MmMmmmmmmmmm g hwﬂmﬂmeMWmMmMMWp
narticipants. , _ . '
. o T ' ‘memmmmmmmdumm
‘.wm%mmmmmu%mgmm-;; . mﬁmm&ﬂmwmumumthMM
' l ‘ ‘ . | \ ! l .
Sagerinle: , - \*\\Q; . %.detwﬂwmmmfweuhmmpm&uhwm

; spokesperson for aunmary of the queations. '
¢ fasel, newsprint, felt tip markers or ‘

0 Chalkboard, chalk, eraser e 5~Keep track of the queationa an newsprint ofa

g , : chalkboard, ! ‘
’.P.flfz:.’:»_t_fzp_ i

R , v 6. Coment on what Wil “ind-won't be covered tn the
¢ Allow enough time for‘discussion. ' workehop. For those ateas that‘will not be covered, |

- R _ . mmmmmemmmmMme

8 .Try not-to leave questions unangwered, e BV possxble. . “
. . ' . .. : ; \\‘
T 0 oo ‘ ‘ . o . - ' SR @ ‘ \\

o




ACTIVITIES

9:45 - 10:45 Module II - Case Study of & Wrrtlnq i‘ , ‘ | ) , S
! ' Coordinator B | o
Objestives: | L Ask partigipants to read the Lee Quril Case étudy

‘ individually and to jot down 1nd1v1dual reactions,
0 7o give participants an opportunity to think

about program management, and to share ideas - 2. hsk participants to divide into groups of no more
and approaches, . . than four and. drscuss and define Lee's ptoblems,
Materials: . - h ' ) 3. Have the total group discuss and, if possrble, reach

‘ | o ) consensus about Lee's problem(s)
9 'Lee Quill Case Study"- Handout §1
o : {, Draw generahzatrons from the group's drscusslons

Tips: T . about the problems of managing a writing project.
. ) ' " ‘v .‘4. . v ‘ \ . l l[ !
.8 Encourage the group.to list random ideas and N -~5. Have the total group svggest some next steps for Lee,
" suggestions rather than to develop a sequential ' I
plan.

o Identify the location of restrooms, telephones,
; smokrng areas,

o Set 1L:00 sharp as the start-up tine, = | | : S e

10:45 - 11300 - Break’ ' - 1, Break

a

1:00 = 1145 Module III ~ What Is A Writing Program

-Qbjectives: - 1. Ask, "What is a wrrtrnq program?“ Wrrte partlci-
| - o - pants! angwers on board,
¢ .To determine the components of a writing progtam, * , T ;
o | | ‘ 2.. Pags out'one Person's View of a Writing Progran,

¢ 0 begin an actioh plan for Lee Quill, | Have partrcrpants raad the article,
&mmm: o S _memwmmmhmMmmmmmm
T o | X in the article that are already-on the chalkboard,
(] One Petson's Defrnrtron of a ertrng Program ‘ and record the components that are missing. Try
. Handout 42 . , . tMmMamm&mwmmmmwmms»
¢ Chalkboard, chalk ‘ | . .. comfortable. , '
fips: : S 4. Based on the st on the chalkboard, ask, “fhat

activities should Lee do to find out if she’ has
'8 Stress the fact that the article is not the a writing progran?”

definitive angwer.




11445 - 12:00 " Lee Quill Planning Sheet”

b }'C(’.‘UUU:

¢ To turn the morning discussions .and learnings
into action plans for Lee.

Muteoqials:

5

o Lee Quill Planning Sheet" - Handout §3

@ The group should use this sheet throughout the .

*= workshop, adding to it as new information is

: presented. . f

1

12:00 - 1:00 LNCH

Tips:

(] :If you cannot arrange lunch fer entire drbup at
meeting site, distribute a sheot of.nearby
restaurants =~ locations, costs,

"8 Stress that the afternoon session will begin
promptly at 1:00.

Module IV - Issues in Writing [(ptional
activity if doing one—day
~ workshop) '

1000 - 2:00

Objeetives:
)
"9 To develop an awareness of the contrOVerglal
- issues about yriting.

Haterialy:

¢ Issues Fveryone is Talklnq About - Handout #4
¢ Mnnotated Bibliography on Writing for School
Administrators ,

o Newsprint and markers or chalkboard and chalk

wmaoy
" & This activity may be used by participants in,
" their own school systens as a part of a staff
development workshop in wrltlnq skills..
T
‘0 This inventory can he given twice, as a pre-
and post-test, to determine if particinants’
- attitudes have . changed by the end of the workshop.

” ¢ This activity may take less than the prescrlbed
time. allotment.

¢ Avoid pusnlng .your verslon of the- “rlqht" answer
Con partioipants. S

ATTVITES

Have participants list any actjvities on the Lee Quill
Planning Sheet that they feel Lee should consider

as she devziops her writing action plan,

Instruct group to not worry about time or resource
limitations, as they will be revising the worksheet
throughout the workshop

"LUNCH

Instruct participants to fill out the "Tesues Everyone

» Is Talking About" quest ionnaire 1nd1V1dua11y,

¥
n T
..-

0,

Have participants ‘share thelr responses in groups

©of 2-3,

Instruct the groups to reach consensus.

Ask a- spokesperson for each group to present the

qroup § Tesponses,

Keep track.of responses on newsprlnt .0r chalkhoard
and summarlze each group § responses.

 Have pnrt1c1pants skin AnnOtated B1bllography, and 1f
~ time allows, dlSCUSS the references., ..

' o f v




200 - o415 mmvm&mmmmwm L ACTIVITIES
: Actxvxtxes ' ) .

\ v . Objectides: - - . V o | | l Discuss handout.

.8 "o familiarize the participants with the .- ’ , Ask partlclpants to eliminate or modxfy those
' QMMMMMMMWMWPMM%MM- MMMWMMMHMWMWMRM%
‘ zing and Controlllng, and evaluatlng. T
: " " ' 3. Have participants add tn the list of activities on .
¢ To help the partlc1pants to develop asetof . the "Lee Quill Planning Sheet”,
+= .actipn plans for‘managlng their own wr1t1ng ) = o
programs
L . Mﬂﬁéflﬂlﬁr - S o o ”
f '
) COOIdanflnq A Writing Prggram. Crltlcal " .
Functlons - Handout $6 CoY L L
] Lee Quill Planning Sheet'= “andout $3 ‘
¢ "Program Plannlng Worksheets'- Handout §7a (Contirve . I
0 mawtomekeWHIMmmmsmuU . e =

M: . . o ‘U ' . v.. - K '

¢ Stress that the listing, is just a startlng p01nt
that can be added to or changed

. “

" " } P, '
: L)

Vo

i

2445 - g:po I L S

R

Objectiver . RN L Summarlze the leernings from the day.
"¢ 7o summarize the day § learnlnqs and proV1de y 2, Distribute the end of workshop eummary aheet.
feedback to the trainer. L v
- : .3, Bring closyte to the‘meeting and remind pqrticipanta
Haterial: ‘ LT , of the starting tine for DAY If.,

o ] oot

" s "Workshop Evaluation Sheet'~ Handout 48
' M" . . | . ’l a | . . : " o ' | f
L o L . 3 .‘ - ,-“ N “ ‘ . . l . |

§ - At the end of DAY T of a two-day workshay, ‘ / ' , S ¢

" - encourade the partic1pants to make suggestions M L o -
L that can be 1ncorporatéd into the DAY II* agenda.




9:30 = 10:30

'l)éytho

9:00 - S:JQr% i Reviewing Day I: Sharing Plgnning

Sneets

Creating Awareness About Your Writing

—

S Dy

o \L\_ \

__ ADMINISTERING WRITING PROGRAMS

Program
10:30 - 10:45 BREAK -
10:45 - 11:45 Evaluating Writing: Molistic and.
Analytic Scoring '
N 11:45 = 12:00 Revising Planning Sheets
12:00 - 1:00  LUNCH . e
v 1:00 - 2:00° \ 'Exéﬁzging.the“Resourée Packet
2:00 -, 2:30 Sharing Next Steps ° ‘ L
. Creating a Management Plan
2:30 - 3:00 Reviewing Day I and I1I
Evaluation of Workshop



9:00 - 9:30  Reviewing Dy Lt - Sharing Planning Sheets

Objectives:

o To rev1es the DAY I'activities.

’ To reV1ew ‘the results ‘of the DAY I evaluatlon
forms .

' 0 To share the DAY I plannlng sheets.
" Materials:

¢ 'Lee Quill Planning Sheet', individual planning
sheet

¢ - Blackboard, chalk

Coffee, tea ,

" o Overhead, screen’

T{Jsx
'0 The act1v1ty can take less than 1/2 hour.

o Beqln no “ore "than: 10 mlnutes late.

9230 - 10:30' Module VI: Writing About Writing

bgeo zves

-

(] To develop a method for creating communlty
nwareogss_g__the basic sk111 progranm,

- -
-—

="y 1o enable the participants to have brlef
wr1t1nq experlences

Malerials:

v Paper, peo,'blaokboard, chalk

2]

o Do not force the participants to read their .
press releases aloud. -

» Sugyest that the group jot down ideas as res
leases are read aloud.

1l

\I—’.

/ o

St
\
q .

1. Review the DAY I activities and learnings: comment
on the “Lee Quill Case Study," ‘Components of A Writ-
ing Progran," and the 'Issues Everyone is Talklng
About“ modules. '

2, Ask the group to share "Lee Quill Plannxng Sheet" -
activities, ‘ :

—
e -

., hsk part1c1pants to choose one- toplc and- wr1te.

- press release descrlblnq thelr sysLem 8 plan
- for 1mprov1ng writing skllls, or

* = an outline fora PTA presentation on their
systen's basic writing skills program, or

.~ a nemo to the school coﬁﬁlttee and/or super-
~ intendent about the basic wrztinq skllls

2. Solicit ideas from the group about the assignment

and write these ideas on the board,

"3 ’Generate ideas about ways of dEVeloplnq communlty

1nvolvemen‘ in basic skil; programs.

-

n-




 ACTIVITIES
3, Ask the group to write for 10-15 ninutes, .
’ ' ' 4. hsk volunteers to read their papers aloud.

T Summarize the components of an effective conmunica-

tion about a writing program. N
10:30 - 10:45  Break _ . L o -
;o Tiper B 1 Break
e Provide directions toithe coffee. | i ‘ o
o CGive directions to the men's room, the , a's '
room, the telephone and thn smoklng area,
% Penind participants to teturn at 10:45 sharp. :
10:45 - 11:45  Module VIT - Evaluating firiting ' |
_\ thgatives: o . N | .. Present anﬂ discuss“hnalytic Scoring:. An 0verview
memmnmmMmmwmmmm : 2.mmamemmmammmmmy
—— = .77 analytit, primary trait, writing mecanics - Favorite Place" (5410 minutes), Then, ‘ghow the
" and T-unit scoring. - ‘ overhead ot use handout #10 of "My Pavorite Place’
. . : , ‘ | “with the corrections. Discuss the pros and cons of
. ¢ 7o define"the purposes of evaluation. ' | “the vay the paper is corrected vs. the way the par~ .
4 . " ticirants have corrected the paper._ :
Haterials: ' T ' o . \ L .

.h ‘ Holistic Scoring

(] Elackboard, chalk and the following handouts' '
3 Disrusa each aspect of'holistic Scoring. An Over-

1. "analytic Scoring An overview's #9 .  view' (Handout H12).. : s .
JJWMMEMMMMmMMMO s.mmummmmmmmmumwmmmme
. N » ' Place.’ f ‘ ..4. : O
3. "My Favorite Place’ (corrected) -~ 411 S | N
b . &DMmmmmmMMMMMWMMe‘
iﬂMMhmMmmmwm“m o Hmw"MMMmmwmmWWMxhﬂth

x 3 or 4, Then ask. for individual reasons.

" -5, "analytic and Holistic Scoring of ¥riting -
Advantages, Disadvantages of Fach"- #13 .- 6. Discuss Anslytic and Holistic Scoring oﬁ hriting

Advantages, Disadvantages of Each

A e L f nmmmmmmnmmmmmmmm
' : © firiting Assessment. .

 ips:
¢ For the analytic sooring, allow a8 much time . o
- as 18 needed. . A o T




- Tips: I{cont?d)

¢ For holistié scoring, allow 3-5 minutes.

!

¢ Keep in mind that evaluation has two purposes
1) to imorove student writing; and, 2) to give
a district a picture of its student writing,

- 11345 - 12:00
Objective: : o o | L

o To revise the. plannlng sheets based on the DAY

. activities, - . ‘ 2,
/ ( o o . 31
® Each activity should suggest new planning
sheet activities.. Encourage the-participants: ———— —
= "7 to review the prev1ou‘ handouts.
. ’ ' ' " !
12:00 - 1:00  LUNCH a R - L
100 - 2:00
Objective: - o - , , oL

._._l__—‘— ]
s To familiarize the participants with the re-

sources. for improving writing which are- |
listed in the resource packet. ' = .

Matertals: ' ) .
o Additional resources, packet

Tips:

0 For each resource, suggest that partlclpénts
add thelr own suggestions.

0 Ident;fy-thg_state/spec1f1c resources.,

e

ACTIVITIES .

o

Have the participants add new uctivities to their
planning sheets :

If time allows, have the part1c1pants share theit
new act1V1t1es. ' K

Refer the parg1c1pants to handouts 20 and 21
for some spec1flc recommendatlons to 1mprove thelr
current writiag programs. . ,

A}
',‘\\ .

LUNCh

Review the additional resources with the participants.



2200 230 -
| _Jig_fiUea';
¢ To share the next stepg'and create a manaqement
plan. .
Materials:

® New and old plarning sheets.

s "Mssessing and Restructuring Writing Prograns’
and "Suggestions for Using the Writing '
Folder."

o Give the partlclpanté new plannlng sheets
for reV151ons.
2:30 - 300
¢ o bring closure to the workshop.,

" Workshop Evaluation' (In Trainer's Materlals)
Handout #3 '

7
-

ACTIVITIES

1. Make the final revisions orf the blanning sheets
2. Use "assessing and Restructurlng Writing Proqrams
(Handout #14) and "Suggestions for Using the Writ

ing Folder" (Additional ReSOUICEb) to neke final,
) rev151ons '

3, Share the completnd plans

1. Summarize the DAY I and DAY II nct1v1t1es and
learnings.

2. *Complete'the,end of workshop evalﬁatiun Lol

N—— — e
n —— o

;\‘ur-' !



. < . -
Qo - . to. : .
3

- Workshop Eyéluation Form

¢ : (Please read: over all questiohs firét)

o - A
_ Disagree ' Agree
1. The administrative ar:a‘gements 1 2. 3 4 5
- were very good ¢« . « 4 4 4 o ' ‘ '
'ff—-m~2L§?2§g_pggsentét1dn was well - 1 2 3 4 5
.. organized~r‘h_. o o o e - _
\ —___ . ' ) ,'
3. The workshop objectives were TTTr—2— 34 5
completely achieved . . + « . - I
. - 4. The workshop was appropriate 1 2 3 4 5
for my needs NOW . & « & & .0 o -
- 5+ The wérkshdp needs, ét'most, 1 X 2.\ 3 4 5

only minor changes . . « « « o

6. What important parts of this workshop would you suggest
be retainea?

¢

-

7. What .changes would you like to see made in ‘the workshup
design, administration, or 1nstruction?

~-

Q .

8. _wOuid_yqugrecpmmend this workshop to your colleagues?

- . - -
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Handout #1

Lze -Quill is the Writing Program Coordinator.in Freetown, a
K-12 suburban school district with a total population of 6500
students. Durlng the past decade Lee has developed a reading
. program that is viewed as quite successful: %\\gude ts are
outperforming those in- surrounding towns on standar ;zed
tests, and teachérs seem tc feel that the program 1

. e

. - challenging but not o%erwhelmlno

In a school commi ttee budget session.two weeks ago. there were

questions about~the amount of conpumable materials requirkd by -

the reading program, buf the committee tabled discusBion .until
they had more 1nfcrmat1on. In the same neeting the school
newspaper budget was cut. This cut was accompanied by a
“heated discussion about! the poor quality of Student written
articles. One board member also, cited reports from local .
businesses that students graduatlng from Freetown s schools
could not read or, .write well. -

v
a .

Lee, reallzlng there was little tdzoxfer other than an
opinion, kept cut of the discussion but felt that the- 3
newspaper waﬂ‘1nteres¢1ng and reasonably well writt;n Last

" week, .in‘a d. scuséﬁon,mlth the Freetown guperintendgnt, the

conversation curheds to?the state"s new basic skills'law, which
will go into effect: uext years. The superintendent suggested
‘that Lee prepare a memo on the district's writing program and
. commented, "I'm not too sure thege kids .ean write. And, you
know, we havendt had an, inservice training program in writing
in years." -, . I R - ,

- R v : ! .
‘The schdol committee's discu351oﬂ and the auperintendent s
“EAMMEHER HAYE begun to make Lee more than a little concerned.
She ds actually not at all sure how well Freetown students

* write, and the thoughts of a new program emphaaie are causing

her to flhush back to the days when sha had all she could do to
get beach rs to attend meetings about reading. And, with . .
rukicted school closings, Lee is convinced :that other program
changes will be more difficult to implement in the future. i
Lee is also worried about time. Along with: Her other duties,
she's under a lot of pressure to help principala evaluate
eachers. S , o

: , o - e |
~ It's early December in Freetown. What actiona would.yow
" - recommend to Lee? b -

¢ : L ’

leeQuillCaseStudy . -~ -~ -

o L



 Hardout #2-

One Person's Defnnruoru of a.

: ertlng Program -
Developed by
i Jeffrey S, Lucove a

8
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Basic Eiements of a Writing Program -

- The recent emphasis on minimum competency testing and basic skills
improvement has caused those of us responsible for curriculum
ﬂanag@gent (design, supervision, evaluation) to review our school
and @istrict writing programs. We do this with an eye toward
restfiucturing what is to what should be. " But on what basis, using
wvhat ‘criteria, should we make changes? A reasonable starting '
Boint is to answer the question: What are the basic elements of a
well-managed writing program? ‘The answer to this question
provides usswith a common framework from which intelligent
‘management decisions emanate. With this' focus in mind, I :
recommend that writing programs consist of six hasic elements:

¢ A PHILOSOPHY;

e A SET OF SKILLS; ° | o

e A PEDAGOGICAL PROCESS: L
e  SUFPORTING MATERIALS AND RESOURCES:
e AN EVALUATION SYSTEM; AND

o  ON-GOING TEACHER TRAINING.

Element #1- A PHILOSOPHY |

Ea) A
. A program philosophy is the first essential ‘ingredient in its

.. success, - The philosophy of a writiny program should.be

@stablished by those who instruct and supervise within the :
program. It should reflect the beliefs that teachers subscribe to
concerning how students acquire writing skills and how these
8kills should be taught. It should include statements about why .
- the teaching of writing is important, who has the primary )

" responsibility for its imstruction, and the relative position that
such instruction shoild hold within the overall curriculum. A
writing program philosophy should be informed by teacher )
experience couplcd with what is known from the literatnre of
~ composition. ‘It should be the basis for decision making about the
- other elements of the writing program; and it should, of course, -

be written for all to see. - g -

2

Element #2 - A SET OF SKILLS

Educational pfograms°are‘desi§ned and managed 'based on the.belief

. that students need to learn .certain skills. Though the precise

8kills repertoire is mocot, we can all generally agree:that

<



students should be, able to exhibit facility with a number of

) skills to be considered good writers. Traditionally, the skills
: identified as necessary have included simple transcription, proper
grammatical /usage; spelling, syntactic variety and fluency, '
organization, and sense of audience. As managers of writing .
programs; we €an deal with this set of skills in one of three -
ways. We can put the skills dinto a definitively artiiculated scope
and sequence, we can state the skills in the form of hehavioral .
objectives, or we can describe the skills within the context of- .
desired types of ‘writing products. ' '

~—

Whichever way(s) we choose to identify or specify the set of
skills, all writing program managers need to be aware of. three
important caveats. First, writing skills should not be taught in .
isolation but rather as part of the total writing process. A
~fragmented approach produces students who are capable- of passing
- quizzes and tests on particular skills, but are often incapable of.
using those same skills in their writing.  Second, we need to L
remember that children-display considerable variation in. language
dcquisition. An efficient skills element must include flexibility -
of instruction.. Finally, managers need to be careful that student

skills are not identified without sUbsequently~ident}fying‘teachef
skills necessary for their instruction.- ' -

/ -

Element #3.- A PEDAGOGICAL. APPROACH

Most (so-called) writing programs offer an easily identifiable _
constant inconsistency of pedagogical approach. 1In’ fact, within =
- 'the span of his or her years in-public schools, the .classroom ’
student is often exposed to as many as, and sometimes more than,

twelve or thirteen different approaches to writing instruction: -

It is not altogether surprising that most public schools end up -
anaesthetizing their students' interest in’writing. C
I am not advocating that as writing program. managers, we. shéuld
‘insist on one teaching strategy. 1 recommend a series of = ,
~alternative approaches to writing instruction.. ‘I am suggesting -
. that ‘the element of a general pedagogical approach adds both
integrity and much.needed consistency to the writing program.
From the substantial body of information that continues to pour
forth concerning the teaching of writing, managers should cull
what they feel .is necessary to the pedagogical approach of a
writing program. Certainly, enBﬁgh”iﬁfdfméﬁiﬁﬁ“ﬁufféntIY“existSWWGL”
to take a stand. Consider these selected findings which L
educational research, with varying degrees of certainty, has borne
Sats : ) . i Ny
‘e The -teaching of formal grammar has a negligible or,
- pecause it usually displaces some instruction and
, . practice in actual composition, even a harmful effect on

the .improvement of writing: -




o students exposed to tranaformational sentence combining .
will show significant’ increases in syntactic fluency;
®  writing is basically a_self-taught skill proddced by
- rewriting; . : i :
e free writing time_improves fluency; -
‘@ -the first teachers of'cbmpoéitionf-bby giying'certain‘
descriptions of the composing process and by evaluating
the products of student writing by highly selective .
criteria - set rigid parameters to students' writing
behaviors; and : . ' , : o
® - students accept criticism moreveaéily'f:bm peers than

. from their teachers.
Findings such as these, coupled with the philosophical element -
described ealier, provide the manager. with enough decision making
criteria for the pedagogical approach of the writing programs.

Element #4 - SUPPORTING MATERIALS AND RESOURCES

"We are bombarded by'theug;owﬁdg and imp:essive_shpplylbf
materials, resources, ideas and products available from- commercial
publishers. 1In deciding which materials and resources to, select

for the writing program, .there are three important considerations.

First,'we-Should.ﬁot aliow the materialg‘and resohrCeB'to,bggome
the writing program itself! Quite often, and with the best of

_intentions, we spend large sums of money to "buy" writing : ‘_;.*)
programs. The scenario runs somewhat like this. We feel pressure-.
from our staff, other administrators, or the greater .school ' O

¢ community to have a writing program (whatever that means to
~ them).. Presentations from commercial salespeople follow.
Eventually, we make a selection which includes.a series of .
textbooks for specific grade levels =-=- each with a teacher
edition, ditto masters, workbooks, and evaluation instruments.
" . Teachers ‘begin to use these materials and voila - a writing
program: 'an excellent example showing that the part 18 indeed
" equal to the whole! ' L ' .

P N .

- x"gecond cofsideration when selecting supportirig materials andz ~— -
' resourges;ﬂg the extent to which their focus or emphasis is in e
agreement-+with other elements of the writing program.: For -
exaﬁble, if one of the philosophical positions.is that writing =~
- _ifproves by writing, then one would not expect to find students
/" spending the bulk of their time with a workbook series: that ~$\
4 requires them to complete a stredm of worksheets. If the ) L
 pedagogical element calls for students to chcose most of their own .
topics for writing assignments, then a composition 'text that asks -
all students to write on a similar topic would be incongruous.

- . i N,

- q -




Finally, when we make decisions forkthis important element of. the
writing program,. we should remind ourselves once again that
teacher developed materials and .resources, or their adaptations of

) existing materials, are still the most effective. Teachers know-
their students. They understand what it takes to move them from
one point to the next. In addition, it is human nature for them

" to feel more ownershlp and ‘comfort with ‘their own materials and
resources. ‘ : .

Element #5 = AN EVALUATION SYSTEM

.

Evaluation is feedback - information for growth and change.

Within the context of a writing program there are four areas of
evaluation: the- student, the teacher, individual lessons or un1ts
of instruction, and the overall program:itself. 1In chooslng or ~

developlng appropriate yardsticks- for each of these dreas, there
are certain questions that need to be answered -- What information -
conterning growth .and change is important? What criteria should’

be employed for assessment? who should be responslble for the
evaluatlcn’

Baseline information about a student's writing skills is
essential. This information is easily arrived at by diagnosing an
initial writing sample. . Such a process will prove extremely
useful: to students and teachers because it will allow them to
1dent1fy what goals seem reascnable to set for a marking period or .
a year's instruction. This type of diagnostic evaluation should * -
_be repeated three to four t1mes durlng +he school year-’ :
. / o
A second’ type of student evaluatlon is that used for 1nd1v1dual
writing asslgnments. Here the' feedback can be formal or. informal
and may be. provided by the’ teachers, peers, or the studernt himself
or herself. There is no partxcular need for every example of
‘'student -writing to receive evaluation. . There will be times when
the act of writing is all that is desired. However, often -
evaluat1on takes place, and ‘whatever the choices are for glv1ng
such feedback, it is 1mportant that the scheme for formative
evaluatlon be in keeplng with the other program elements..
T T Wheno students are approachlng the’end of “the year's" work““a “final
" or summative evaluation should take place. Again, ‘the choice of -
~ instruments will depend on the skills ahd object1ves of the
" ‘course. ‘While much has been written des=ricing the range of L
techniques which can be used to-evaluate individual students in a
writing program, little attention has been given- to assessing the
performance of the teacher of writing. Certainly, 1nd1v1dual
' student results shed some light on "how the teacher is " doing."
Informal feedback is readily available from the student/teacher -
-writing conference, a method ‘encouraged by a namber -of authorltles.hv

K




-in the field.. For those whose curiosity and risk taking rhd&high,

- formal studerit questionnaires can be developed. ~
In -‘attempting to evaluate individual lessons, units, and ‘the. .
overall program, teachers and supervisors should rély on .random
samples -of student writing. The overriding goal for this level of
evaluation is the improvement of ‘instruction. ’ : :

Element #6 - ON-GOING TEACHER TRAINNG L

There are two conditions which strongly suggest that ongoing -
teacher training be a basic element of a writing program: (1) the
great majority of teachers of writing feel that they are ill .
prepared for this important task and (2) the great majority of
teachers of writing will probebly be in the field for some time to

come.

When the National Council of Teachers of English surveyed its
membership to find out how confident they felt to instruct in
writing, two-thirds responded that they did not feel confident.
And with little wonder. Pre-service preparation in the pedagogy
‘of writing has been, and is, notoriously shallow. Historically, a
course’or two’of freshman composition, and possibly an advanced
course, have been the mainstay of teacher training in this 'pivotal
area of the curriculum. How many of your teachers have had
specialized training to instruct writing? And yet, we éxpect them
to turn out competent writers. . .

a

We don't have to search .much beyond our school or district to know .
‘that the teacher population has become extremely stabil}zed.- Few
people are moving into the field, and even fewer are leaving it.
Therefore, although pre-service preparation in composition is in
drastic need of change, it is in-service training which rightfully
deserves our attention. This is one time when we need_;d\'
concentrate on teaching the existing staff some new tricks.
As managers of curriculum, we must generate in-service programs
and curriculum projects to develop the skills of our respective
faculties. We must. provide them with the additional training they
need to feel confident to handle the difficult task of teaching
writing.. This commitment will provide a forum for teachers to
develop philosophy. exchange ideas and techniques, and promote a-
7~f~~writing_programisemost«needed;ingredientﬂa;cohsistency&_




Handout #3

 Lee Quill Planning Worksheets

"In the first column, Iist_ahy activities that might.help
improve Lee's-program.- At this point do not worry about ‘time
or resource limitations. When you-finish, add any resources

needed. to complete the activity successfully. , s
_ . Resources Needed to
Activities . . Complete Activities

S T e ——— R
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Handout 44

!ssdeé That Everyone Is Talking About

 DIRECTIONS: Circle the nUmber that best describes your
- ‘ opinion about the following issues. (NOTE:

‘There 18 no rigl t or. wrong_answer.)

‘1s Writing is a skill that will soon be. obsolete.'
.1 23 4 5
agree = IR - disagree

i; The major problem with stuGEn£IWtitind is mechanics.

1 2 3 4 5
ayree - . R . : ' _disagrge

'3, .Part of every teacher's evaluatlon should be on how'
well he or she teaches ‘wgiting. .-

B U T T 4 5
-agree : . , disagree

4; 'Speilingjshould“be taught-sgparatelyﬂfrom writing.

S | 2 3 4. 5.
-agree - . " _ © disagree.

5 OE all the basic skills, wrxting is the least
.understend., R _
o2 3 a s
.agree ' ' B o . disagree

—--6¢-  To. be a-rs sponsxble evaluatot of wrxting, a teacher
must identify all etrors.
i - a2 s a8 )
agree - . » . — — 1 — di-sag-r-ee-




" &. Most teachers have the skills to teach writing.

1‘, 2 . 3 4 e .5 " |
agree ' v - : : -disagrez2
10. Of all the basxc s«xlls, wrxting is the hardest to
: manage. ' N _ _ .
a2 Qj’"'\ '
agree . : SR _;,'_ dxsagree

.:11. When local schools aren t doan the1r job, the state

b - Page 2

- \
7. Every student should write a term paper before he ot
.”she leaves high school. . v

P

a2 e e e -5;'
~agree - . R 1,“ o disagree

S 2 s a5
agrea ‘ v;; ‘ ; . dxsagree

9. 1If a teacher - teaches grammar, ‘he or she is fiot
' teachxng writing. )

"should step in.

1 2. .3 4 s" -
agree S . - : ~ disagree -

ADMINISTERING WRITING PROGRAMS




”'AN ANNOTATED BIBLIOGRAPHY: ON WRITING FOR SCHOOL ADMINISTRATORS |

. Let's face it, as an administrator, your energies ‘are
. predictably scattered. You would like to have the time %o
keep up-with your reading, but you do not. Now, as a result
- of state policies for basic skills improvement, you are being
asked to. assess and restructure writing programs.. fhat you
need is a group of read1ngs. brief to be sure, which will L
provide you with an overview of the current 1ssues*and trends
_ sarround1ng the 1nstruct10n, evaluation, and research of
‘_wr1t1ng sk1lls. : !
I
The follow1ng b1bl1ography ‘has been put together for th1s
precise purpose. These selections were chosen for; ‘three
principal qualities: readability, assessability, and the
summative nature.of their contents. They should provide you A
. with a reasonable foundation for building a personal
knowlgdge base concerning the (coordination?) 1ssues
assoc1ated with wr1t1ng programs. o /

*The Best Short Statement on the State ‘of the Art in Wr1tlng
‘ Instruct1on : :

‘“Wr1t1ng Instruct1on.“ -Naney S. Olson, ASCD Curricalum
Ugdate, June, 1981. ' o

In a brief article, Nancy S. Olson tells us ‘what's to be

. " learned from four current major research projects and

i_ ~ from four exemplary writing programs. An excellent _
overv1ew cf 1ssues and resources. ' :

*For Adm1n1strators who Only Have Tlme o Read. One Book-Length
Wiork on Writing, Read . .

On Wr1t1ng;Well~ An'Informal Guide'to W;itingb'
Nonf1ct1on, W1ll1am 2insser, Harper and Row, 1980.

Zinsser entertesins as he instructs. This lSO-page book
may -at times . d1sagree with what your English teacher
taught you.-. It's full of common sense and full of
examples. .

. ADMINISTERING WRITING PROGRANMS




*The Best Book to Keep on Your Desk

The Elements of Style, William Strunk, Jr. and E. B.

brief, direct, and easy to.use. -Its major sections cover
~ usage, composition, form, mxsused words and expresszons,
and some rules of style. ' « :

'*The Best P;ece of Informat1on:to Send'Home

~ “How to Helé Your Chxfd Become a Better Writer," National
- Council of: Teachers of English, Spring, 1981.

- This leaflet ‘lists ten things for parents to do at home -
Qsd ten activities in -support. of school wrxtxng
ograms. Up to 14 are free. :

. *The-Bast Art1cles/Books on Correcting Student Papers
How éb Handl€ the nger Load, Genp stanford, editor, -
Nat1ona% Council of: Teachers of Englxsn, 1979.

Here are\27 arf1cles to help your teachars to cut down
their p1les of papers and continue to teach nrztxng well |
at the same time. .

Measure for Measure. A Guiéeline fof Evaluatine

Students' Expository Writing, Norman C. Najimy, eaitor,'
:Natzonal Council of Teachers of £English, 1981. .

\
N\

Twentv-two eeachers from all levels of instruction in
Berk shire County, Massachusetts. have developed 2
guidebook . for teachérs in all subject areas. 1Its 32 :
pages describe and demonstrete evaluation technxques. It
is concrete, clear, and pract1ca1.

\ . .

-

\

wWhite, MacMillan Publ1sh1ng Co., Inc., New York, 1979
(Thlrd Ed1txon) : L
The New York Times calls this book "timeless." 1It's.also -




- . b . - : . . . .
m

*The Best sBource of Good Wr1t1 g Assi g riments

Strategies for Teach1ng the CQAEos1t10n Process, Carl
;.Koch and James M. Bra21l, National Counc1l of Teachers of
- English, 1978. ‘;‘ .

This book presenté ‘student-centered group strategies for .
. teaching writing. It is divided into four sections:

- helping students overcome their fear of writing: helping
o students:generate topics for wr1t1ng, ‘"teaching students
- ‘how to form and structure their ideas:; and helping

students edit and proofread.their writing. Two
appendices deal with evaluating writing. '

- RS

*Art1cles Every hlementary School Staff Should Read and N
Discuss - . :

* The Craft of Wr1t1ng, Lucy MeCormi ck Calk1ns, Teacher,
November/becember, 1980. ,

Lucy McCormick Calk1ns of the Un1vers1ty of. New Hampsh1re,
Writing Lab "shows, not tells" how a wonderful th1rd
_ grade wr1t1ng program looks and sounds.

Perspectives ‘on Wr1t1ng in Grades l 8, Shirley
- Haley~James, Editor, Nat1ona1 Ccuncil of Teachers of -
< English, 1981. : , : e _

This collect1on should bring you up ‘to date on the
research and pract1ce in the teachlng of elementary
_writing.. The articles include "Twentieth-Century

Perspectives on ert1ng .in Grades One Through . Eight,"

. "Clagsroom Teachers! Reports on Teaching Written

-, Composition," “A Functional Writing Program for the N
Middle Grades," "Romaiice Precedes Precision: Recommended
Classroom Teaching Practices," and "A Distr1ct-W1de Plan
for the Evaluation of ftudent Wr1t1ng

ADMINISTERING WRITING PROGRAMS
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*Artlcles Every Secondary School Staff Should Read and D1scuss

ertrng in the Secondary School i Engllsh and’ the Content '
Areas, Arthur Applebee, National Council of Teachers of
. Engllsh Research Report No. 21 S, 4981.

8

This research report descrlbes what is really 901ng OR’ 1n

'secondary classrooms -- in all subject areas --- as '

* students. learn to write.: "Applebee suggests directions
for the 1mprovement Qfowrltlpgwlnstructlon <~ including a
major shift of® emphasis in asslgned wnltlng‘-- and

avenues for future research. ) g v ‘ f -
9 o V > N

Eight Approaches to Teachlng Composltlon, T1mothy R.

Donovan and Ben W. McClelland, editors, National Council*-

~of Teachers of English, 1980. :

[§

A series of clearly writtén articles that discuass how
good ertlng happens. This book is-a lot-more .
theoretical than otners on the list'but is* a widely

\ recommended summary of the best recent th1nk1ng in the
field. . - SN LI

o -

. E -t 14 . <
” - . o .
L

*The Best Book for Wr1t1ng in:the’ Content Areas ,_V : -

N ' kY

ertlng 'for Results: "A. Sourcebook of Consequentlal
Composing Activities; Marlene Scardamalia, Carl Bereiter

and Bryant Fillion' Open Court; LaSaIIe;=Ilanoisf'1981, ' /
£ R -
'Thls is a iseful book contalt.ng more than 50 tested . = f/
activities for improving student writing. . Each actdivity ¢{
lists its aim, how to organlze 1nstructlon, speC1al :
materials needed, the preparation and execution,

_ consequences and feedback, examples, variations, and -7
'app11Cdt10ns 1n a writing program in other subject areas.

All your teachers will want a copy.

s

v -
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*The Best Article on Grammar

—

Y

'"Twenty -one chks at the Grammar Horse,“ Ian 8. Fraser.

‘and Lynda M. Hodson; English Journal, December,\l978. . U
”d‘: Frqser and Hodson answer the: key questions: What iar . -
grammar? Why should it be taught? How should it be : -
“taught? o T S N S
You'll probably Qaﬁq to quote them. .
*The Best Annotated Bibliography _ ) o o , T

4

W

NCTE Catalog 1981-1982, Profess'iona1 PubllCatlonS for the'
Teachers of English.arid the Language Arts, Natlonal D g
Counc1l of Teachers of Engllah.- . '

The NCTE catalog llStS and’ desczlbes 250 publications,
most of which are published by the council.- Others have .
been recommended by the NCTE Editorial Board of the NCTE =~
Committee to Review -Publications of Affiliates. o
Selectiorns range from booklists to- policy and positicn

statements, from books and papers to cassettes and - >
llterary maps. ‘ _ , . . .
- . ’ 4 i . : . v
| J ) S
~ z . - ,' - .
- S
.o . , -
% o _
. & A0 -
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£

.[}

o v - _,.; h.y- m 5
. ADMINISTERING WRITING’PROGRAMS



COORDINATING A WRITING DROGRAN: CRITICAL FUNCTIONS

‘DIRECTIONS: The Lists below were created in an, effort to orqanzze the act vzt7e° the coordznator
of a uribing progran might/should do. They provide sample aetivities and outeomes
B in three categories: planning, orqa%izznq and control?znq, and evaluating, Please

_eliminate or modify thosc that do not seem appro zate and -
' r add funet
" that have been ieft out, e p func Lons/a0f707t7ﬂo

L

Functions ~ Sample Activitios - ) sample Outcomes \\\\\
Planning | Schedule . staff Meetinys and adm1n19tra~ Conmon understanding of prbblems and
- \\\ ' txve meetlnqs. | ) S development of plans for future,
& KO Create master calendar with dates .| “hwarcness of key events and approachlnq
‘ and deadlines. ~ - .. ] d(adllnes. |
“ - Collect input from staff on priority ?_: Staff involved in goal‘and?priOrify,: 
' of school‘s/department S qoals and - | setting, Administrator has important
'ob]ect1Vea. o . . | data, - S
| Determine and dissemimate short range 'All staff are aware of the 1mmed1ate
A (Oﬁe to two‘month) p;o<;-r(1n1 QOJIS. o -prmnty . : X
| - Deternine and disseminate current f’ - qtnff awate of the goals and objectlves if
| . school yeat's-goals and objectives. - Ior fear. R
Determlne the: 1nformutxon heeds of 'Al}JUroups supplied with relevant .
| ithe conmunity, contral office, and - | information. S
" 1. quidance departments and develop | . .
. plan to obtain and disseminate I 1
- T - necessary information, L if%'
.\ C S0
.\I ‘ 4 / 54 g
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COORDINATING A WRITING PROGRAM:

CRITICAL FUNCTIONS

| Functions = Sample. Activities Sample Outcomes
Organizing/ Create‘a'writing progtam resource - Teachers have access to naterials.
Monitoring ‘ S '

. Determine whatvmaterrals are re-
- quired and monltor materrals use,

center in school or department.

A

Review teachers plans to determine

| if appropeiate, considering short

term and year long goals.

Create.opportunities for students'

writing to be reviewed/read by 3 Q&
widest possible audience. |

‘Duplicate and circuldte articles that

might be of interest to individuals
or the school staff as a whole,

v

! .

| J
i

kEncourage attendance at conferences
and encourage shating of ideas.

Provide staff-development based on

> teacher.request and/or progran need.

[

ing.

Encouraqe peer observatlon/team teach-

1

Teacher activities reflect department s/

‘school's. phllosophy

]

Motivation for stuoents to produce hlgh
~quality wrltlng. _

~

Staff inforned regarding new drrectlon, -
1ssues developments in wrrtlng.~- |

&

=Staff 1nformed regardlng new direction,
I 1ssues developments in writing,

Adeouate materials wdll be on hand or,
at least, staff aware when shortages

are. predlcted. .

) Staff has skrlls to meet department s/
‘school's goals. B



- COORDINAYING A WRLTING PROGRAM:

CRITICAL FUNCTIONS -

'Functinns

-Sample Activities - . g Sample'OutcomeS<
Oaluating‘, Determlne if department s/school S goals Teachers have clear goals and‘admtnisj
U are being achleved t trator has reason/basis for evaluatiom; °
AN \ ‘ | Feasel _ on;

- Review state's basic skills law,

Eviluate sfudents' writing to obtain.in-

. formation to fill needs; of community,
‘central office, staff, and guldance
department '

Solicit community inbut on the quality

of student's writing.

L

!

A

A
1.

Develop ob]ectlve infornation about
strengths and weaknesses of writing |
program based on evaluatlon of product, -

Administrator has sense of how tbe communie
'ty views program and can elan

appropriately. -

Administrator determines if
program is in compllance WIth
state law, '

58t;*.{”f



~ Program Planning Worksheets T
- Act-ivitiesl‘ | - Rasources Needed Priority Person Respon_.sible . Due'
' to Complete Activities | Order ! S - Date
‘f | ¢
'’
Y] g
J
a B
o g
LR
\ . ‘ ’“"
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N - Handout #8
Miigﬂ_m%t A 6th grade lus read three nrticles
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— . - - “ C ﬁandout $#9

Analytical Storing: An OVérview B

' Analytical scorlnq-ls the close reading ofaall components of
papers. It provides opportunltles for teachers to help
;students develop as better wrlters._
Analytlcal scoring examlnesg

| ] Conteﬁt
e Organizétién
] Sentehcgﬁstructure
® Punctuation t. ‘ o o :' A\
_ o-.SpellinQ |
° Streﬁgths and weaknesses o | -
.ﬁe score analytically'when'we: |

® Mark 9pell1ng errors . h .7

o Insert punctuatxon marks

° Cnll attention to. the need for
transitional phrases

° Coirect an_error in agreement
[ :Poznt out that an idea is vague,

an expression is %rite, or a
paragraph is disorganized

-
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Handout #10

ASSIGNMENT: - Descrzbe a favorite place of yours, Use sensory
’ adetails to help your readers picture this place in

their minds,
My Favorzte Place
In my opznzon a great place is the BLg Dzscount store. Me and
my ‘friends go there-a lot. I could even live there because its
_like.a dream. You see. shoppers shove and push to- grab bargains,
girls straiten.counters one minute and the. hext‘minute it looks
messier than before. And by the looks on thezr eyes you could see
they want. to yell or faint. ' ' .
) The best day to go to the Big D is when they have a sale, lzke~
" the.EOM sale. EOM stands for end-of-the-month. You see _shoppers
sho?éling and pushing. Actually fighting sonetimes. Its an
exciting place. S o ¢ . _
There s another reason why I think Blg stcount is one. of my
- . favorxte places, tiat is the beauty of many, thxngs there.; _Things -
are arranged neat and clean, rows of red, yellow, and whxte towels
down one 1sle, shelves of Sshiny silver and Sparkl) glass ngts
_ down another ‘isle, and rows and rows of unwrinkled clothes and a
long dzsplay of fishing rods set up like a tent roof over one
isle. . You could stand there and look at’ the place all day long
before it gets messed up by the bargain shoppers.g"‘°
| One more’ th1ng is the pet department. They have lots of
dxfferent kznds of pets. You just want to stand there and look at

them. . : . :
Now thzs ‘is not an advertisement for the Big D because my .
father works there, 1ts just because I lzke the place. i S \

By

n R h . - . . . . . . . B

. _ . q - . ’
- > ¢ ) )

From: MEASURE FOR' MEASURE: A Gulde for Evaluatlng Students' ertln‘
) +. --——.—— . created by a team of teachers in the.

Pittsfield Region, Sponsored by the -
Massachusetts Department of Educatlon.
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Handout #11

. \

-~

A§SIGNMENT: Descrxbe a favorite place of yours. Use sensory'
¥ . " details to help your readers picture. thxs place '
in their mxnds. .

[

. _ My Favoiite Place o N

06 In my opinion ‘a great place is the Bfg Discount sto'e. Me and ")

W my friends go there.a lot. I could even live there because its M{W

like  a drea‘xmp You see shOppers shove and push to grab bargaxns, W ‘}I‘

ﬂf“ ¢x glt%f straxten counters one minute and the ‘next minute 1tﬁlooks

v )llmess}er than before. And by the looks cn their eyebiyou could see

ﬁ"" ** they want to yell or faint, 5 L W" w P W
gﬂ" .o The best day to. go to the Big D is when thev, ‘have a sale, like . pl

Mv&w” the- E%r} sale., EOM stands for end-of the-month. - You see shoppers ﬂ““‘“"

‘%.
..ﬁ;_°

<4

v qrﬂ* shov&&}n ang pushing. Actually fighting sometimes. Its an
at& exc1ting place..v Sdererce | .
Kﬁpa - There's another reason why 1 think Big Discount is one of my
55» ‘favorite places, that is the beaatv of many thxngs there. Thxngs
are atranged neat and clean,prows of red, yellow, and whxte towels
down one isle, shelves of sh?n*y s11verm/glass g‘ifgsgm”-m “

. down another isle, and. rows and rows of unwrinkled clothes and a
‘v;uw\ long dxsplay of fxshxng rods set up like a’'tent roof over one '
isle. .You could stand there and look at the place all day long
before it gets messed up -by the bargain shoppers.

?!-,4 ®v  One more.thipg is- ehe pet department. They have lots of

; A dxfterent kinds of PEtS- just ‘want to stand there and ~look at
F")‘“ them, _ , ~0 W/ ' : -
. o - Now this is not an advertisement for the Big D because my

w Wfather works there, 1ts just because I like the. place.

e

i

ay

. MEASURE FOR MEASURE: A Guide for Evaluating Students' Writing
« : Created oy a team of teachers.in the
_ Pittsfield Region, Sponsored by the
' Massachusetts Department of Education.

e 1,\-,?_. BEST COPY Al tBLE -




Handout #12

s : ¢

HOLISTIC SCORING: AN OVERVIEW ¥ .

i « ., . Ce

—_—

Holistic scoring meané feadihg'and scoring a paper on thea
total effect of the first.impression. '

How 1s holisitc’ scorxng done? .

e A scorxng team reads and analyzes a
e wrxtlng assxgnment topic. ‘

A

@ The team analyzes\a sample range of papers. . e

[ ] ;The team establishes a set of standards
for judging composxtxons as: :

4) superior : . a : ST
3) good o : ;o
2). fair

1) poor N

[ ] 3 ‘evaluators read and .score . each paper.;

‘e .If scoresn are’ adjacent (1/2, 2/3,
-3/4) or 1dent1ca1, they are added
,to nge a total.

o ~If scores are discrepant (1/3, 2/4,
1/4), they are-given to a third
reader who decxdes the score.

oo

e




ANALYTICAL WD JOLISTIC SCORING OF WRITING:
ADVANTAGES, DIGADVANTAGFR O™ EACH ." :

' '
. 3 .

Mmalytical Scoring =  Holistic Scoring:
~ Precise critéria make deciding . Crxtorla treat wrltlnq as' whiole product
correctness ‘relatively easy. =~ ~ rather‘than as a set of Sepjrate components, o
T , Tk components, are thereforp considerad qlmul- S
- Identification of particular components taneously. - |
(or skills) which an individual student < | - o
i needs to work on,is facilitated. . lavind more than one evaluator score-each paper

‘ leads.to a fairly accurate assessment of a
The scoret: may address specific commontr qtudnnt 5 ovcrall wrltlnq ablllty
about a particular composition to the }

,wrxter of that paper. ' ‘ " During the pre- scorlnq 5e55ions evaluators have
' opportunities to qain new insights into writing -
Ana1y51s of componpntq of a compoqlt1nn -+ through discussion of strenqths and weaknegses
is tlme -consuming, ‘ - of sample papers and through sharing of ideas
A . ahout writinq, These insights are-often carried:
Using a standard: qet of eriteria for - over into- clnqqroom teaﬂhlnq practices, |
evaluating all:papers may be over- ' b
. reqtrlctlve o \ | Emphasis is qunlly placod on strenqths of a
e T paper., | ‘ | | -
j 5500{4nq is done by one evaluator, sono . - R S

| Opportunxty is offered.to scorers to gain = Many papers may be réad and scored in relatively
new 1n51qhts throuqh prescorlnq qoqq1onq short time - |
Fmphasxs is often placed on flaws rather There'is fo opportunlty for an evaluator to
thnn 9*renqths of a paper. . ‘ - address spncific comments ahout a particular =
: | composxtlon to the wrltor

o ¢

Inopuaesy . -

Adapted from Rasic Skills Aqreqqmnnt nnual for Rcorlnq the wr1t1nn Snmp]o,
Puhllvhnd by ldncntlnnnl Tﬂtllnw ,an1(v'l R
\ o ¢ . ,("“. ‘ ‘ N
i
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‘ " Handout #14

Assessnng and Restructuri ing
Writing Programs- - -
Some Practlca! Gundehnes for Admmxstratcrs

* Developed by
~ Jeffrey S.Lucove

- ’ A - ADMINISTERING WRITING PROGRAMS -
o ‘ ) v - S _ | ‘ ) - .
ERIC | L
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Assessing and "Réstruct'uri_ng Writing Programs -
Some Practical Guidelines for Administrators

The pass1ng o’ pasic. sk1lls 1mprovement pol1c1es br1ngs new
demands and opportun1t1es for coordinators and supervisors of-
.curriculum. .One of the more challenging prospecte of this new
. mandate is the assessment and restructuring of wr1*1ng programs.
Three conditions exist which will make these: tasks particularly
difficult: most administrators lack proper knowledge and
experience in this area; most researchers generally feel insecure
regarding the pedagogy of wr1t1ng, and there is an intrinsic
“res1stance ‘toward. program change w1th1n public schools.
-Realization of these cond1t1ons suggest three practical gu1del1nes'

'~ e develop a personal knowledge base;

o plan and’ carry out a collaborat ve state -of-the-art 3
progect- and

L] ‘employ a conCernaebased-approach_tO‘curriculum change.
. . ) . - B . B s B .

’Developa Pe.sonal Knowledge Base S

How much do you know about writing procrams, the pedagogy of |
writing, or how:students-develop their wr1t1ng skills? Before

- embarking on a course to.assess the restructure of your school or-
district's writing program, you should first develop a knowledge -
" base of the research and issues surrounding this pivotal area of
the curriculum._ The .information contained in "Basic Elements of a
Writing Program" and "An Annotated Bibliography on.Writing for
School Adm1nlstrators," included in this resource manual provide

. you .with a. good beginning toward building this knowledge base.

Additionally, you should do as many of the follow1ng as. you have
time for:

"®  Select and read pabl1cat1ons from the National Counc1l of
Teachers of English. . Look part1cularly at their guidelines
for basic skills w14t1ng programs and at the various

_ "samples of curriculum guides reviewed by the1r panel of
'_experts in writing 1nstruct1on.

o

) In1t1ate meetings w1th colleagues to discuss common
_concerns about writing programs.'

.®@ Seek out and talk W1th teachers from your building or
- ¢ within your district who have reputat1ons for being ‘
outstanding instructors of writing. They may have, or can

. direct you t&, ‘articles and/or books on the various
elements of writing programs.



ez

[ Investigate and attend selected writing conferences anqh
~ workshops spongored . by protess1onal organizations or-
sponsored by your state's department of education.

" Plan and Ca'rr"y Out a Collaborative State'-of'-tnehArt Project .

'1f we wish to be systematic in our plans for improving. basic

skills writing programs, we must begin by answering the

‘question: .How are we currently teaching writing skillis? To’

gather and sort the information needed to answer this qguestion, .

-an assessment process must be established.. And to help the

chances for successful adoption of any program changes,

-administrators must enlist the support of those ultimately.

responsible for the 1mplementation of any changes == the

.teachers.

'The department ‘chairperson or curriculum coordinator, working

in collaboration with those responsible for the instruction of
writing skills, should produce a . state-of-the-art report
agescribing the existing school or district writing program. To
prepare. such a report, two important ingredients are required:

a framework from which to make judgments of "what is" and
measurement and other 1nqu1ry tools. :

A framework for looking at present Programming can be found in

"Basic Elements of a Writing Program." A -simple checklist,.
augmented by ‘descriptions of each element, should suffice.

Results from that effort.can be complemented by a teacher
~questionnaire focused on methodological approaches and "
emphasxs. Additional tasks that might be consxdered are-;

.o . Rev1ewing a variety of curriculum guides for .
- writing skills,  These guides may be obtained from
* the National Council of Teachers of Englishcor. -
could be- requested from other school districts.

"-o ”'Rev1ewing the state ] objectives for basic skills
in writing. . -

) Rev1ew1ng selected commercial materials.

‘f_ Reviewing in-house curriculum packets and‘
teacher-developed materials. o

f~o "Identlrlrug where overlap and discontinuity of
- writing instruction exists.. v

e . Attending §elected,work§hops.or conferences.

L‘;b‘:.; 71
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e Develop1ng and adm1nf§ter1ng -a student
quest10nna1re.

° _Dec1d1ng on spec1flc program changes.
® .;Develop1ng a time line for 1mp1ementat101 of..
_ suggested changes._’

a

Employ a Concerhs-Based Approachh-to Curriculum _Chénge  wd

You do not have to be 1ntr1ca ely familiar with the literature
on planned change to understand that it is a delicate process
at_best. Schools are often highly resistant to change. There
are, however, certain steps or ;trategies which planners.can
‘utilize to reduce the fear and cynicism often associated with
the change process. Since most teachers are .not very
comfortable with teaching writing to. beg1n w1th, a
collaborat1ve state-of-the-art approach i-= particularly
1mportant when attempting to restructure this area of
instruction. But beyond the assessment stage, administrators
must employ a concerns-based approach to curriculum change.

this requires certa1n assumptlons regarding chanqe as a
phenomenon 1 . . o .

i. Change is a.process,'not an event
2. change is. accompllshed by 1nd1v1duals, not
'1nst1tut10ns‘
/ 3.' change is a h1gh1y personaliexperiencer'and ‘
Qe 'change entails develcpmentai growth.ip both = "o

feer1ngs about and skills in us1ng new programs.
Ber1ef in these assumpttons suggest-that efforts to restructuref'
writing programf‘-hould 1nclude the following act1v1t1es.
- establnshlng reasonable inservice ‘and release time
. ' -schedules for teachers to develop new skills;
- staggerlng program changes to be Lonslstent with
preparatLon ‘for such changes: .

L

.

.1Susan F. Loucks and Harold Pratt.- Y Ccncerns-Based
-~ Approach to Curriculum Change." . Educat10na1 Leadershrp 37
. (December 1979) 212-216.

v




providing a var1ety of formats for teachers to’
express their feelings 2:.1 concerns regarding.
changes as they are taking place -and are being

_ planned . . , '

)
P

gearlng tra1n1ng to- vary1ng levels of teacher
expertlse°

‘ staggering evaluation procedures over an

acceptable time frame; and
/-

involving teachers in develop1ng evaluat1on
cr1ter1a and 1nstruments.

73
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Content_s_.._(i)fl-Addit' .alRe ~urce Section

Kl u

ﬁ,Sﬁggestions for Using the Writing Folder in the Classroom

4

‘Writing Programs Assessment Instrument ;

- Competency Programs ‘for Basic'SkaL Improyemenﬁ,,.'. Why?-

Teacher's Program Assessment Sheet for Basic Skills
Improvement ' .

k]

q .

Assessment of Staff Information Needs Regarding Basic
Skills Policy ' - '

Gearing Up for Basic Skills. . . Why?
Inservice Interest Surveyu B °
R | - :

Individualiééd Language Arts Description
New Jersey Writing Project Description

<t

‘Bigiiééraphy.é' : *’44f~_~—«_m~ S




Modules . , i
I. wbrkéhop Introduction |
11. v.Case Stddy of Writing Coordinator - o -
III. '._ﬁhéﬁ Is A Writing P:ngam' ' - {
”IVﬁ “Issﬁes in Writing , f. S -?v. é s . -
V. cobgdiﬁation'Func;ions‘and Activities _ ‘
VI. Writing About Writing '
VII. EQ&}uaﬁing.Writing'frograms E —
VIII.  Review of Resource Packet.
'ADMINISTERING WRITING PROGRAMS
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o Training Instructioi.s L

AINISTERING WRITING PROGRAMS is a workshop desxgned to help
; “inistrators develop or refine their school system's
_wr1t1ng prog-am. Its focus is on program wmanagement,
organxnatlon,_and evaluation within the framework of
state's basic skills regulations. ADMINISTERING WRT A
PROGRAMS is not a workshop on the teaching of writing.
Rather, it provides the format, materials, and activities to
- conduct a workshop for superintendents, principals,
department chairpeople, and language arts or basic skill
coordinators who have major responsibility. for program
improvement. :

,Included in the training packet are agendas for a one-day
workshop and a two-day workshop. The activities or modules
are organized. to create an -awareness of the critical elements.
of a writing program, to develop 2n administrator's skill in .
writing program implementation, and to .identify vritlng
program resources. The workshop is activity orientéd, so

. that participants will "learn by doing" and return to their

' schools with practlcal plans and ideas for. .improving writing.

Effectxve workshops just don't happen: they are well . planned,
carefully conducted and evaluated. . The key to ssuccess is to
remefber that ‘there is no substitute for good organization.

-

Some tips to remember for oondhcting"workshope7are:

e Plan the agenda;Well in advance. Aliow for additional
unexpectedaparticipants. S oo o

e Have the workshop properly pub11cxzed (agenda, place
“of meetxng, time, etc.). -

® .Develop a list of part1c1pants which .includes the1r
“titles, phone numbhers, and addresses. Hand out the
" list at the workshop.

) Check the facilities for the workshop. The
arrangement of tables, chairs, :etc. can be very
important. The env1ronment should be comfortable.
Keep the registration table away from .the door to
avoid- crowdxng and to encoLrage participants to tdke
seats.

K . ADMINISTERING WRITING PROGRAMS




| This ianddi was aeVelobéd under contract with the
: ° Northeast Regional Exchange; Inc.

L "'-_ g . : by . L R ’ .
o “QEE‘ThQ '. " The NETWORK, Inc. |
E 5 290 South Main Street
. nerw°35 Andover, MA 01810

o '(617)-470-1080

Pounded 4in 1969, The NETWORK is a mon-profit research and
econsulting organization provifing services to a variety of . -
natiénal and local human service organizations in the private and
public sectors.  Bervices previded by The NETWORK are ones in

which the client is in centrol of the change or improvement

pffort. Specifically, The NETWORK helps clients to define their
problems, carry out the solutions, make adjustments, and evaluate
resulte. 1Individualized - training is developed to help people
practice and implement mew ideas and techniques. .

Davia P._Crnndnllflnxeeutive Director
-~ ‘ _ David Max McConkey, Director '
- : John Colling, Project Director

Northeast Regional Exchange v @
101 Mill Road - : -
Chelmsford, MA 01824 .
(617)-256-3987 .

: (<]

The Northeast Regional Exchange, Inc. (NEREX) is a cervice agency -
that seeks to prosote educational improvement through sharing of
information and resources among the seven stetes of the o
Bortheast. By providing information, technical assistance, and
training through Btate Departments ©f Education within the zregion,
BEREX services 2ocal school distriéts and other organizations with
b vested interost in\the improvement of education and human
bervices for children and adults. NEREX utilizes the rescurces of
pther regional &nd national research, developnmerit, and service
prganizations by linking into existing educational networks and
brokering services of 'those organizations within the region.
Fhrough NEREX, states are able to expand their available resource
base and work through regional sharing efforts toward program
Isprovement, - . - - ’ '

&

B i - -

J. LynnﬂGrieSemefﬁ‘EXecutive Director
Larry Vaughan, Dissemination Specialist
Douglas Fleming, Resource Facilitator
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_ For additional copies of this handbook, or for information
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!

on training or consultation in -the' areas of administering,
evaluating or implementing writing programs, contact:

3bhn Collins _ S Douglasirieming

The NETWORK, Inc. : - Northeast Regional Exchange
290 South Main Street - or. 101 Mill Road -
Andover, MA . 01810 > . Chelmsford, MA 01824 .
(617) 470-1080 . N (617) 256-3987
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Sugg,estlons for Usmg The Wrmng Folder in ti1e Classroom

g
|

A composition folder can be used in a number of ways to
complement, focus, ‘and strengthen a teacher's writing program.

. The following notes indicate three levels of use ranging from the

most supert1c1al to the most 1ntegrated ‘and sophlstlcated As
‘teachers gain experience with a folder, they find themselves
moving from one level to the next, gradually realizing more and
more of & folder's potentlal to help their students become
successful writers. ;

LEVEL 1. Record Keeping

At this level of use, students see their.folders only at the end
of  the school year. They may review their wollected compositions;
select those pieces of h[ltlng that they want to represent their
work for the year; and, in consultation with, their teacher, rate
tuel[ progress on each Sklll listed for thelr grade.

!
h
i

Beginning in grade 4, many teachers make a practlce of hav1ng
students assess Lheir own writing-skills on/a seguential skills”
protile. Each student then discusses his or her skill profile
with- the teacher, who corroborates the self-assessment or
1ndicates neeaed changes. The resulting proflle is then recorded

. and Jncluded in the folder. Teachers who make use of this

pra-dlce report that it helps students to gain a clearer sense of

‘the ShlllS as they are actually used in. thexr writing.

Even the relatlvely superficial use of a compos1tLon folder hes
important benefits for students and their wrltlng Most
obviously, the folder is a powerful signal /that wrltlng is an
important and valued part of the school’ curflculum, in many
classrooms wrxtlng has taken on a new 51gn1£1cance and has beén
allotted more of t'.2 crowded school day 1n response to this

" signal. Students also benetit from harlng the opportunity to

review their.work from previous years.. The annual distribution of

‘folders can stimulate students' interes* 'in their own growth and

progress as wrlters.

LEVEL 2: Curriculum Seguence

In addition to their record-keeping function, folders-can be used
as 1mportant currlculum planning guldes. .

{ h
I
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One of the major principles underlying a folder's skill
organization is that the number of skills introduced in any grade
must be. manageable for the student of average ability. By way of
contrast, most language arts textbook ceries introduce all -- or
certainly most -- of the skills of writing early in a child's
school career; subsequent volumes in a series usually '» little
but repeat the same set of skills through more complicated’
materials and examples. The skills remain essentially the same,
year after year, as the student works through the series. Largely
because of this organizing principle, younger students, in
particular, often find’a textbook-based sk: 1 program simply
bewildering. Far too many skills are introduced and, while the
text may explain them thoroughly and logically, the student too 4
otten is frustrated by the expectation. that he or she master all
_of the skills simultaneously.

This problem is virtually eliminated when a composition folder is
developed and used to determine the. skills which are to be
" introduced in each grade. Used as a curriculum guide, the skllls
list in the folder for each grade defines the instructional agenda
frr the-year. Unlike standard language arts textbooks, no effort
should be made to cover all skills in-a single year,”rather,
teachers should focus only on those few specific skills a551gned
to ‘a grade. As they move. through the grades, students are exposed
to a coherent and developmental skill sequence, a sequence
designed to foster; a sense of competence, not frustration.

A comp051tlon folder should introduce skills in reasonable numbers
_ for each grade, Students are expected to retain mastery of.the
".skills introducded in earlier years and to focus their attention on
a small number .of new skills. Because writing skills are
introduced so gradually, students have every chance to master them

before moving on to the increased expectations of the follow1ng
grade.

LEVEL 3: Instructional Practices

L% : .
A composition folder realizes its fullest potential when it. is.
used in conjunction with a set of specific instructional
techniques. /3 detailed -below, these .techniques have two
important traits in common: ¢

e they help teachers to individualize their interactions

: wich students so that each member of the'jglass is.working
on a skill area which 1s approprlate for hlS/hE[ level of"
achievement, and - .

® they help students to focus their attention on one
specific skill as"it is used in their writing and, by
doing so, to promote genuine mastery of that skill.

s~
i
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The four pract1ces described in the following pages rest on the‘
periodic use of a writing skill proflle.

- The skill proflle is stap;ed on the inside of a manila folder

. which contains the student's current writing. Approximately
"once each month the student reviews his or her ratings on the
protile and, in consultation with the teacher, revises the
profile to reflect his'or her most recent level of achievement.

A Editing

Stucents should be encoiraged  to perceive the process of

writing as consisting_of three distinct phases: '
Generatlng a tirst draft., The purpose here is to commit
1deas to paper; to put down as much information as comes -
to mind about ‘a topic, with only loose regard to matters
of form and cor-ectness. ‘

~Shap_ng and rev1srg9 In this phase, attentlon snou1c pe
given to adding details, organlzlng paragraphs, and: ’
ensuring -that the paper. flows in a coherent direction.
This pnaSe focuses on 1ssues of rhetoric and style

Editing and proofreading the final draft. The final phase
'Is concerned with the coaventions of "correct" usage and
mechanics. During this phase the student checks spelling,
makes sure that punctuation is accurate, and polishes the
draft to its final form. _ .

Unfortunately,_a great many students do not understanc thlb
process. .Some attempt to write fully edited, error-free
drafts, and typically produce stilted and art1f1c1al soundlng _
_compos1itions. Other students do not.have a clear sense of what
the conventions of usage and mechanics are and hand in papers ’
filled w1th errors. e :
Both types of students need, first, to learn the general o
'process of writing outlined above. Then, as the last step in
-the writing process, students should consult their, most.recent
sk1ll protile and check their work for ‘all of the skills which
they have mastered.  The skill profile should- not. be consulted
before the tinal draft is being polished; n@or should the final
draft be submitted Zo the teacher: wlthdﬁf‘this focused ° . .
attention to those skills which the student has under control.
.Students must be responsible for editing their work for correct
-use of these skills, or else the teaches wlll galn all the
ed1t1ng practlce' .



B Correcting: Papérs

One of the most frustrating aspects of teaching students to °
write is that they persist -in making exactly the same types of
. errors in paper after paper. Indeed, ‘many twelfth grade
students commit precisely the same errors they had made in
grade 3; these errors have persisted despite the dedicated
etforts of teachers who have corrected them hundreds. --
possibly thousands -- of times.
Why should this be? .One major reason students fail to apply-
basic skills and to eliminate errors from their writing is that
" they have not had the opportunity to see that their errors fall
into a small number of patterns. Students often believe that
their errors are random events, and many despair of ever
controlling the mysterious forces -- rules -- which dictate
matters of correctness. - : :

As difficult as it may be to believe, .conscientious teachers-
may contribute to this sense of confusion and. bewilderment
through their correction of student writing. Figure 1 presents
a thoroughly corrésted paper written by a fifth grader. For.
this student to learn from the teacher's corrctions would take
an enormous- effort. Even supposing that the student could .
"fix" all the errors in a revision, he or she most likely would
not gain any understanding of the few, relatively simple rules
which underlie most of this paper's problems. 1In short, this
“type of correction does not sSupply the students with an - '
‘instructional agenda for growth. . If it accomplishés anything,
this type of correction probably is most effective in
convincing the student tha® mastery of writing skills is well
beyond his/her grasp. . ' o g

e
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. Recognizing the futility of correcting papers in tnis fasnion,
_mary teacners adopt the prac:ice,frepresented in Figure 2, of

maxing no corrections at all. . Here, general comments are
subctituted for spechitic correcting. Ironically, tnis type of
response suifers from the same shortcomifg noted acove: the

“stddent is Ziven no agenda for growth. In the absence, ©f such

' an agenda, the student will contizge to make the same "careliess

mistakes" 1n paper aiter Raper; he or she has not been ‘given .
any help in understanding now to.avo:id maring those errors
" - o 1

. which tHe teacher keeps nOTINg.
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Figure 2
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A third way of responding to student writing 1is depicted in Figure
3. Here the teacher deliberately focuses on only one error so"as
to reveal a pattern to the student; in turn, the student can focus
on. this patterh and eliminate oOne broad set of errors from his or

" her writing. Later, the teacher will also attend to tense  ‘x

- consistency, the apostrophe,.and quotation marks -- three ateas
which account for most of the Temaining errcrs in this student's
writing. 7 - . PR
This third type of response, single skill correction, é@llows the
student to see ggft his or her writing has a finite number of
problems; througM® use ‘of the skill profile-the teacher can show

" Yhe stuaent tnat he or she has to work on only a limited number Of

o
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skill areas, in this caae four. The teacher's message to the
student is one of both hope and direction. The teacher and
.student both know the skills which need attention and know,
further, tnat these skills constitute a manageable agenda. By
addressing one skill at -a time, the teacher allows the student to
focus full-attention directly on that one skill. Once a skill has
been mastered, the ‘'student is responsible for maintaining control
over tnhat -skill (see,previous section), while a new.area receives
exclusive instructional attention. '

Note: Parents may be confused if their children bring home
compositions -corrected around a single skill focus. Teachers have
found tnat-a note to parents, explaining the system and outlining
the skills students will be learning, does much to allay -concerns
‘and to foster confidence in the school's writing program.

[
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B Figure 3.
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C. Peer Help _ | | .
Beg1nn1ng in the mldale grades, the teacher need not and shquld
not be the only source of help for the student who is focusing on
a single skill" in his or her writing. ‘Typically, other students

have already mastered the ski1ll: they constitute a potentially
rich source of help that is too often ignored in the clascroom.;'

<

Before the teacher corrects a student's paper concernlng a single
skill, the student should have the paper rev1ewed and ed1ted by a

M
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peer who has demonstrated a command of that skill. Peer 7 -
assistance does not. take place spontaneously; however, nor is it
much help for a teacher simply to urge students to review their
work with each other. .To foster genuine and effective peer o
assistance, specific practices must be introduced ...-the classroom
and used regularly. = - o '

Possibly the most effective system involves thé use of a
teacher-made device very much like a wall-mounted ¢cloth shoe .
nolder. Each pocket is labeled with the name of a writing skill.
The names of-students proficient in each skill are written on
strips of oaktag and placed in the appropriate pocket. Before
handing the paper in to the teacher, the student consults the
pocket for the skill on which he or she is working and has "an

. editing conference with one of those students whose name appears
in-the pocket. Teachers report that even their most

» skrll-deticient students achieve impressive growth through this

sytem. - ) ’ o -

D, Writing in the Content Areas - o

By grade 7, most stadents have left self-contained classrooms and
entered a departmeitalized structure. Here they typically are
taught by four or more adults. A great deal of writing may be
required by the English teacher, as well as by the teachers of
~social studies and science. ' :
Unfortunately, studentS- often see little connection between the
wrltlng- skills they study in English and the writing they produce
‘i'n .their other subjects; further, the soci.l studies teacher's
scompdSition corrections may have no connection with the skills
students are attempting to master in their English class. As they
move from class to. class, students can become confused by the ,
- range of expectations about writing which face them, The préblems
"posed by varying expectations are virtually inevitable: teachers -
simply do not have the time to coordinate ‘their expectations for
all of the students for whom they are responsible. "

_ single skill correction can offer a convenient solution to this

= . _ cluster of problems. As a student focuses on a ;kili in English
class, the content area teachers correct his or her wozk for the
'same skill. '(An extension of this procedure requires the student
to proofread all writing for those skills he or she has previously
mastered.) Before the student submits a paper to any content area
teacher, the student writes on the top of the paper, "Please
correct for : " tilling in the name of the skill he or
she is currently addressing. o ' ' :

9

This simélégprocédure can do much to establish a vonsistent and
coherent pattern of expectations for students; this pattern of
expectations, in turn, helps to foster growing skill mastery by .
relnﬁorcing the accurate use of skills whenever students have
occasion to write. o ' '

. - . s - : 90




WRITING PROGRAM ASSESSMENT INSTRUMENT

il

. by ‘
John Collins, E4d.D.
The NETWORK, Inc.
. Andover, Massachusetts

’
N

The Writing Program Assessment Instrument provides a quick,
relatively easy way to determine the activities that make up .
your current wr1t1ng program. The instrument lists twenty
activities that are important if your system is to have an
.effective program. Some of the items on the list could be
‘controversial since there is little agreement. in the field as
to the exact definition of an ideal writing program, bdt the’
total list represents writing activities that leading
authqrities consistently mention as being critical.

2
The 1tems are written as generaily as possible to encourage
some latitude in 1nterpretatlon- therefore, before 'you've
administered the writing prograr assessment instrument, you
may want to make some of the items more ‘specific. You may
also want to add additional items.
When tallied, the results of the survey by grade level
provide 1nformatlox to answer the following important
guestions. ' C

1. What are the writing ac*1v1t1es that most of the staff
do on a regular basis?

-

2. Are there any activities that cons1stent1y score high

across 'all graq; 1evels° : @
3. -Are_the actrvrtres that score consistently high

sufficient to make upja,writing program?

2

4. Are there surprisingly conspicuous gaps in the
activities, at,one or all grade levels?

5. Are the activities 11sted the ones that, are most
important to your school system’ _ -
By analyzing the results of the survey in relatlonshlp to the
questlons above, you will have taken a first step towards
answering the questlon, "What exactly is our wr1t1ng ‘program
.anyway?" o v : -

i e _ ADMINISTERING WRITING PROGRAMS
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Additional Steps

Another use of the-instrument is as a list of activities from
which program priorities can be selected. By having groups
of staff members indicate what they think are the most

» important items on the list and by concentrating on
implementing these activities, you can begin to improve your
writing program with very little expense or effort and the
program, if based on teacher selected activities, should have -
broad support.: ' g ’ h T , .
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WRITING PROGRAM ASSESSMENT INSTRUMENT -
Please rate the items using the foZZonzng scaZe. Try to make as accurate
estimate as possible. I you are not sure how to respond to an item,
leave 1t blank. . - .
) Rating Scale N
o 5 ——'Very'frequently,'manngimes during a month.
4 -- Frequently, two or threertimeqxduring a month-
) e / '
4 3 -- Regularly, once or twice during a month.
2 -- Occa51onally, about ten times durlng a year.
s - IS . o '
1 -- Infrequently, a few'fimes during a year.
¢ : 2 ‘ Y °
. - .
0 -- Rarely’ . T ' p _ N
~ L - '-:‘?::\.L
° - w7 .
e o
Grade'leve}s you teach: - : T he
Item : ’ ) B : ’ Rating//r.
‘1 ---Give writing 1ssignments baéed‘on pérsonal . -YL L
. experiences. v M L 3
. - s
2 -- Provide opportunities for students to review .
written work-‘completed earlier in the year. \iﬂk
3 -- Give wrifihgiassignments of a minimum of a’ : _;' -
"paracraph in'length. : ST
4 —- Prov1de opportunltles tq_!rlte durlnc class_timé}v
" 5 —-= Provide opportunites to discuss and clarify
. writing assignments before students begin - .
writing. _ : < ' . )
© -- Provide opportunities for students Lo ‘brainstorm
about a topic before they begin writing.. ’
|7 -- Provide opportunltles to work on one a551gnment
. over a period of a few cays.
—-——_
ADMINISTERING WRITING PROGRAMS
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Page Two.
Item o l S ' : ' Rating
I~ 8 -=- Teach fdltlng skiils {Senterce combining,

eliminating unnecessary words and phrases,«
. checking for variety of lﬂnguage, analyzlng for
clarlty of expression, etc.).

9 -- Provide opportunities for. students to read ST
written work aloud to individuals or to small =~ .
groups of students.’

‘ | SR A ) L " .
‘10 -- Display or "publish® exam%&es'of high-quality -
" work. . ’
11 -- Provide spec1f1c suggestlons to students for C

improvement..

12 -- Teach proofreadlng skllls (punctuatlon, ed1t1ng
symbols, manuscrlpt form).

»
!

13 -- G1ve wr1t1ng asslgnments that are meant to be
read by readers other thHan the teacher'(letters,
reports to the communlty, etc.)A . v ! °

Sl 14 -- Teach grammar usage and mechanics.in relatlon- S

sh p to the students' ‘current writing problems.

15" -— Write p051t1ve do#Mments on students' grltten __;*
. ' work - . |
16 -- WOrk along wlth students on the same wr1t1ng

,asslgnment.

17 ffmConduct individual wrltlng conferenves with
, 7 studepts. , R
- 18 =- Encourage students to ! ‘peer edit" each others

. papers before they are handed 1n.

)

19 ——'Prov1de specific information abut the crlterla
you will use to correct each assignment.

.20 -- Plgyagrrlst other wr1t1ng activities that you B
: do on a regular basis. .. - e




Teacher Program Assessment Sheet for Basic Skills Improvement

[3

Questions X "~ ©  Responses

e .- —YES NOT SURE  NO
1. Can you list and/or locate your ’
current instructional objectives ¢
that contribute to basic skills.
improvement?

2. Can you state specific student
behaviors and achievement

levels ‘that demonstrate basic
skill acquisition?

3. Have you determined what teaching
behaviors you need to demonstrate
to prevent stuaent fallure in
basic skill areas’

eveloped .a screening
process ghat will help you

B identify students who might have o
diffic ]ty meeting your school . E S e
systeg}% standards .in basic '
?

4. Have you

you developed a system ;
iagnose spec1f1c student h
weaknesses’ :

6; Do you have a program that pre-
scribes solutions to dlagnosed
ptoblems*.

7. Do you have a method of
~ monitoring progress toward
competency standards?

' 8., Are you aware of program alter-
natives that may heip you o
. improve your current practice?

ADMINISTERING WRITING PROGRAMS
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Assessment of Staff .Information_ Needs
Rggarding Basic Skills Pblicy

Although the state has developed a Basic Skxlls Policy, the
policy leaves many decisions up to local districts. Would you
like more information about your schools? < Check those items
about whxch you'd like more information.

o l. What are the specific provisions of the state's Basxc
Sk1lls gmprovement Policy, and how will it affect rne‘>

2. Who will be developing my echool's basic skills
improvemént policy? : -

3. When will my school's policy be deterﬁined?

4. What will my school's testing proqram entail (whlch
tests, which grade levels, etc.)? .

5. 'How will criteria be set for determining whether a
student nas "mastered" a partxcular 3kill?

J

'6. Who will be 1nvolved...all teachers, or only those i
who now teach "basic skills" (math, reading, English,
° etc.)? ) - T

7. Will individual teachers be held accouhtable for a
particular child who has not mastered a speﬂxfxc
skill?

8. How will my school p:ovxde r-uedxal help to children
- who do not demonstrate basic skill competencies? .

9. W1ll this policy require changes 1n teachxng
proceaures?

10. ,What-is the relationship among the bhasic skills

program, Title T program, and special education
program? : ' Wt

11. Othet:

e e———
Qe

- What potentxal benefxts/drawbacks do you antxtxpate in
implementxng the basxc skills policy?

ADMINISTERING WRITING PROGRAN




| Gearing Up For Basic Skills Regulations

4 0 fave in Pasily ) Very
place Possible  Possible  Trouhlesome Difficult

1) Select person responsible for
~desigring system's/school's
basic skills improvement plan,

2) Review result of statewide
- writing assessment, if one |

3) Provide for commuhity imput
~in planning and standard
; settinq.

1) Deternine 1f writing will be L R 3
- tested under the basic skills : o
improvenent' plan.

) ,Determine {f testing results -
will be made available ¢@ _
qenerallpublic‘ ‘ S oD

6) At the secondary level,
provide for student -
involvenent during the

* planning, .

70 Bstablish minimum writing
gtandards at elementary -
IQVEIo ,

8) Bstablish minimum uritinq
~ standards at secondary
ll@velc C _»’ .

3) - Deternine 1if testinq'process.-'
~ Must be approved by utate,




. Graring tIfw‘Fnr nnninﬂk_il]‘s-anxll"ﬁf_i_ons (Cont intied)
Lo

Nave in  Fasily | ‘ | ' VPfY
piace Possible  Possiblo  Troublerome  Difficylt

0)" Select ter*na procedure
for writing. |

1) Deternine how often writing |
will be tested, what grades. L o —_ — —
2) 'S@lect,person_respnnsible |
for monitoting and
implementlnq‘plan. . . L o —
1) Allocate resources for teacher “
. training {f necessary, L L — L —
1) Provide provisions for | w
-=bilingual students, — o — - —
5) Provide provisions fot | ‘ -
v;*speggglwgﬂgggtion-students; . - —_— — —
§) Provide provisions for :
transfer students, . —_ — i —_
) Deternine 1F individual
test results will be
avajlable to parents,
- Students, . - —_— —_— —_— — —
-' qf}"ﬁ
.z. " Qﬁlj‘




" Inservice Interest Survey

Please 1ndlcate the ‘topics you'd most like to see -ncluded
in inservice programs during the remainder of the school
year 'by checking three. topics in each area most useful to
you., Circle the check of the one most important topzc in - s
each area. ‘

ASSESSMENT & EVALUATION _ :
constructing better. teacher-made tests... .

modifying tests for slow learners

techniques for assessing llstenlng & speakzng A
skills .
‘techniques for assesszng writing sk1lls

preparing & using behavioral objectives.

interpreting test results

ongoing monitoring of student performance
recordkeeping- shortcuts & tactzcs' _ o
other: . o ‘ B T '

l"l i |,| vll

9

RUCTION -
using test results for remediating plannzng
classroom remediation techniques
integrating basic skills. teaching in ‘all classes v
techniques for teaching wraiting skills
techniques for teaching lzstenzng & speaking skills
techniques for spelling instruction '
metrics - how and when to teach
rodifying .instructional materials.
1earn1ng styles & learning rates
peer teaching and peer tutorlng tactzcs
other:

~
-—3

NS

COMMUNICATION & AFFECTIVE AREAS -
atrtective activities for classroem use -
counseling techniques for cClassroom use
-counseling with parents.

communication between regular teachers and
specialists " SR

motivating hard-to-reach kids

teacher=- to-teacher commun1catlon across gtade’ .
levels .

student: conferenczng

other:

- dnm—

-

If you- could talk candidly with the. people planning and
conducting inservice programs for the :emaznder of the year,
uhat advice would you give them°

“

_ Graﬂe level(s)
- Subject area(s)

————————————

ADMINISTERING WRITING PROGRAMS .



o

PROIECT INDIVIDUALIZED LANGUAGE ARTS: Diagnosis,. Prescription, and Evaluation

A project combining a language-experience approach with techniques derived from modern . '
linguistic theory to enhance skills*in written composition. ) B

tal‘get OUdIEnte Approved by JDRP for grades 3-6. This program has been used in-other settings with
grades 1-2 and 7-12, language arts, English content-area classes, cotlege basic skills

‘. programs, adult education programs’, special education programs, and independent and supplementary programs in

“written cowposition, but no evidence of effectiveness has been submitted to or approved by the Panel. .

<

d&stﬂptlon At least three times a year, the teacher evaluates writing samples composed by students on
self-selected topics. .Utilizing criteria common to nearly all language arts programs, the

teacher is then able to assign priorities to the needs of the whole class, groups of students, and individual

youngsters. For each objectivestemming from this diagnosis,—a-teacher“s resource manual prescribes a variety-

of Writing or rewriting techniques for all content areas involving writing. Motivation for writing 1s strengthened

by a "communicaticn spiral® that’ links.composition to the other language.arts and to real-1ife experience. A
record keeping- system permits students, teachers, admin®trators, and parents to observe growth in writing
proficiency from month to month and grade to grade. The program car be combined readily with existing language
arts curricula and .objectives. . . - '

. s
b .
Y :

ﬂ”dﬂnff Of ﬂﬁﬂfﬁuenﬂﬁs Since 1971, evaluations: utilizing holistic or criterion-referenced designs

with writing samples from students, grades 1-12, in a variety of settings

{urban, suburban, and rural) consistently show significant gains in vocabulary, sentencé structure, organization,

* mechanics, and grammar for Sstudents in ILA classes.

”

lmplemeﬂmﬂﬂn l’querBﬂb‘ . District makes a definite cogmitment to improving basic writing

skills of all studentss. District sends initial cadre of teachers

- and administrators to New Jersey (or elsewhere by arrangement) for two-day training and purchases copies of
Teacher's “Resource Manual and Management Manual (for administrators). District assumes responsibility for ex-

tending program to other grades, classes, and/or schools in future year$, with trained administrators conducting

inservice programs, District reports to project (directly or through NDN. Facilitator) on extent ~and quality
of implementation. oL . . .

‘

ﬂﬂaﬂﬂﬂ, requt’emeﬂ‘s " District assumes (or shares with NDN Facilitator) the costs of releasing ..
A ‘ . : teachers and administrators for training workshops., District assumes (or

shares with NDN Facilitator) per diem, travel, and lodging costs for project staff. Teacher's Resource Manual:
- "$10 per copy. .Management Manual (for administrators): $2 per copy. )

A

Services aual,able Awareness materials are available at no cost. Visitors-are welcome any time by

: . appointment’ at project site and additional demonstration sites in home state and
out of state. Project staff are available to attend out-of-state awareness meetings (travel and per diem must
be paid), Training is conducted at project site only during three to four weeks throughout the year (an

~expenses must be paid, including trainees' travel and per diem, and $10 for manual), Training. 1§ also available
at adopter site (costs to be negotiated). ~Implementation and follow-up service§ are available to adopters (costs

to be negotiated). .. ) _ .
’ con‘ac' " Jeanette Aldeg. Pf‘oject Director; Woodrow W.1son School; Hauxhurst Ave,; Weehawken, NJ 07087.
(201) 865-1506, ‘ :
. V' . R - - "
Developmental Funding: USOE ESEA Title II\'“ . JORP No, 74.55 . Approved: 5/23/74
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pﬂﬂ‘ﬂ‘r  THE NEW JERSEY WRITING FROJECT
N A teacher training program that improves student writing.

¢ fﬂrget authence “Approved by JORP for ‘teachers and students grades 7-12, all abijity levels. It has
been implemented X-6 as well, but no evidence of effectiveness has been submitte! to or
approved by the Panel. i

dBSCHPﬂOﬂ The New Jersey Writing Project is a state-wide writing program'baséd on & thorough knowledge

. oY ‘the compssing process: This project is predicated on the following assumptions: writing

- -—-j.§—a-process—and—a-mode—of—-1 earaingi—teachers—of—writing should write; teachers-teaching-teachers—-dccomplishes
efficient curriculum change; theory about and assessment of writing should. enhance .classroomn practices.

The program involves three stages: teacher training, implementation and staff development, and assessmeat. The
teacher trdinisg stage is a three-week sumner institute for teachers from multiple districts in the same geo-
graphic region. Each day of the training program is divided into a »riting/sharing morning session and a theory
presentation in the ..fternoon. The second stage is a two-part program. First, returning tedcher con.ultants
introduce writing as a process into their classrooms. Within the confines of the regular English period each
teacher provides time for students to write in ¢lass. All students are instructed in the process of effective
editorial feedback. Teachers do not have to edit each student's paper because students do. that for themselves
and for others. 9 Second, in addition to implementatioh in the classroom the returning tedchers begin staff’
development programs suited to the unique needs of district curricula. The third.stage involves the development

o -nd uyse of assessment instruments and procedures. This evaluative phase encompasses the following components:
.Aeats' writing samples; training for teachers in holistic scoring; and teacher and student writing attitude
S4oveys. . .

' - s

) 2
3]
- b
& ; .

; .
v : . . . .
) 7 . i -

- . N . ' . .
wmﬂlce Df Bﬂeﬂwem’ss Writing samples obtained in October and™May fram 1,40C students in eight
<0 " treatment districts and seven control d’stricts representing urban, sub- "’
urban, and rural New Jersey were scored using a holistic method developed ®y Educational Testing Service. Regres-
sion analysis, adjusting posttest scores for pretest scores, indtcated that the difference between treatment and
B control groups was highly significant (p £ .001), amountinj to 45.5% of the Standard deviation of the posttest. :
distribution. . :

‘mp'ﬂmﬂntn“ﬂﬂ ,’equu’ementﬁ The program should be adopted by a group of districts wisning to
) work jointly on student writing. Training is required. One or .
two district teachers receive intensive training and return to their schools to train others, :.-

- s . 4

-

. . 3 » . - N . -
fmﬂﬂﬂﬂ' f@qmremems Costs are limited to trdining. Training-for a grouu of 25.teachers from
- ' - 10-20 districts at ‘adopter.site: a trainer.for three weeks, $1,500; travel
and residency for the trainer, if required, approximately $1,500; payment or creédits for participating teachers
as per local option; paper and supplies, $300; texts per participant, approximately $25; two release days per
participant for evaluation data analysis. c' . - L -

o

v

. Ay ~ N g
.. » ) . s .ﬁ-/ . R .
uﬂmes OUﬂllﬂble Awareness materials are available at no cost. Visitors are welcome any:tim@yby
- . appointment at project site and additional demonstration sites in home stald :
Project staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training is
conducted at project site in three-week sessions during JuYy and August (adopter pays only its own costs).
o Training is also available at adopter Site, usually in three-week full-day sesgions in June, July, or August .
-1 (a1) expenses must be paid, including trainer's stipend, cost of training materials, and trajner's travel and :
per diam). Implementation and follow-up services are avallable to adopters (costs to, be negotiated). :
hl ) . - . .

€l  Linca Waitkus, Project Director; South BrunswickyTownship Public S¢hool; 1 Executive Dr.; Monmouth
contac  “Junction, NJ 08852, (201) 297-7800. e K o
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