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This bibliography has been compiled as part'of a continuin-gerie
//designed to make informatio oh relevant dissertations available to
usersof the ERIC system. Monthly issues' of Dissertation Abstracts.
.International 'are_. reviewed in order to compile abstracts ,of /

dissertations on'related topics, which thusbecome accessible in
searches of the ERfc data-base. Ordering information for the
dissertations them$elves is included at the end of the bibliography.

AbstraCts of the folldWirig.disSertOpions are included. in 'this
collection:
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A. STUDY OF THE TEACHING OE REVISION USING
ELECTRONIC WORD PfloaSSING WITH EIGHTHGRAOE
STUDENTS . Order No.. Q,A8403591

ANDERsoN, PATRICIA MoDUFFIE, Eo.D. University ofKansas, 1983.
B8PP

_ -

Computtr technology is indeed entering today's cla-ssrirom. The
question of how a y these machines are to be used must be

a teacher cannot believe that the computer is a machine only for
by each school district initiating their use. The language

the mathematics department and must acknowledge its presence; as a
useful tool.

In this study the researcher examined the use of electr9pic word °
processing in teachingaighthgrade Students to revise. An
experimental design was established by using a,control group and an
experimental group in a pretest, treatment, posttest setting. A one;
semester time limit was established. The experimental group was
taught to use the Apple Writerd 1 on Apple II Plus computers. The
control group was given ihe same verbal instruction about revision
but did not use the computer. -

Students who used the computer demonstrated a significantly
greater number of Changes in their posttest essay over their pretest
essay. The pretest and posttest essays were holistically scored for
quality. These scores did not show a significant differepce. The
'conclusion was then made that using the computer did helpthese
eighthgrade students learn to make changes in their-writing and
perhaps With further training and/or a longer period of
exPerimentation the quality scores would also rise.

PHOTOGRAPHY AS AN INTERVENTION STRATEGY IN THE
VERBAL. COMPOSING PROCESS Order No. DA8401349
ANo1/4E. KATHLEEN BAILEY, PH.D. Indiana University of Pennsylvania,
1983. 370pp: Chairman: Qr. Joan R. Yanuzzl

The present investigation examined the verbal and photographic
°composing processes of tour college freshmen using the tools of

instant photography and writing. Assuminglitat there was an
underlying relationship catween the verbal and photographic

method of data cOilectio'h apparently facilitated the subjects! self-
discovery of composing strategies.

The results of this inquiry suggest that (1) ir ;Vent photography
may be,?* aluable tool in the facilitatibn of a student's verbal .
,compos,.,g, process, and (2) the process of perceptiorris more
central to the verbal composing process than has hein recognized in..
previous composing research.

TEACHER PRACTICES IN _COMPOSITION INSTRUCTION IN .
GRADES THREE TO SIX IN SELECTED SCHOOLS
WESTERN PENNSYLVANIA ,Order No. DA8327737-
EloriN,*SusAN Bumof,45H.D. University of Pittscurgh,,1983. 182pp: 4-

-- Within the last decade, the general publk and Professional
educators have expressed concerns about students' inabilities to
communicate effectively through written composing. English -

educators have responded to these concerns in 'various ways, one
being an increase in research stuc:es both -of the composing procssil
,and Compdsition instruction. Specifically, studies to determihe
teachers' instructional practices have been conducted atthe
secondary level, yet few researchers have attemped to ascertain
teachers' behaviors in elementary !evil composition instruction.

Using the-instruments in the PCRP II:Written Composing (Koziol,
1982), I surveyed 202 teachers in grades three through six in four
school districts in Western Pennsylvania. The PCRP11 Stirvey elicit*
information about teacher background, amount andlrequenoi at
writing, goals for composing instruction, and specific instructional
praCticas as to pre-writing, writing tasks, audience identifictitipn
context for writing, evaluation, display -and publication, and support
activities..

.

ResUlts analyzed across grade ',yeti and districts'indicated that
the teachers arinot adeqUately preparedlo teach written composing,
that students write approXimately twenty minutessday, and that the
frequency of assignment declines with assignment length. Teacheht.
responses alsOindicated that writing instruction istrimarily a
teacher-dominhted rather than a student-centered activity. Teachers
give students few Opportunities to work independently or in peer
groups at any stage of the writing process froth pre.writing through:
publication. It would appear, as well, that teachers do not use those
practices and strategies that could assist in meetingtheir\stated goals
of developing students' understanding of their own or others'
feelings; ideasland attitudes, students' confidence in their writing
abilities, and students' problem solVing and organizatiOnal skills. Most
evident is-the teacheri' indication thatwriting occurs in order for
students to practice using usage and grammar and to learn to palls

. tests; thatwriting Occurs-in class on teacher-selected topics, and dds.
student writing is graded, particularly with respect to surface
language Correctness.

`i
composing processes, a perceptual identification modelwas
designed to (1) identify the similarities and differences between te*
two processes,12) examine the etfoct of photographic interventiohe
the verbal composing.processet, and*(3)' ascertain the role of
perception in the processeejhus, the objective was to deicribe
shared patterns that marked the verbal and photographic processees

. -and to assess the role ol, perception therein. ,
The population studied included students who were in their

second semester of freshman English. Five protocols were collected
frorn each of the fovr randomly selected students. Data consisted of
transcriptions ol,tape recordings of the subjects'.Oral verballiation of
inner speech athey composed written and photographic products.
The subjects participated in three writing sessions and two
photographic sessions over a five-day period:

The research design utilizep protocol analysis and the case-study
method. The descriptive procedure was on the order of &frame within.
a frame,1 device used in literature. There were three framee
eni:orripaising the protocols. Frame A was baied On Bruner:5 (1973)
formulations on perception;Frame B was based on Bloom and
Brodero (1950) observations on foreground-background, and Frame
C was the case-study framer

A descriptive analysis of the protocol data Yielded the following
flndings: (1) the non-discriminatory instant photograph generated
visual awareness of formerly gated (ioeited) material, (2) there Was
evidence of nor')specific transfer from the photographic intervention
to the verbal composing proCeeses, (3) specific perceptual elements
appeared to arise in recognizable and consiStept patterns in both .
compoiing processes, (4) the photographic process was .

characterized as silent, rapid, and holistic, and (5) the protocol .

TEACHER ATTITUDE TOWARD COMPOSITION INSTRUCTION
AT THE POSTSECONDARY LEVEL: IDENTIFICATION AND-
FORMATION! Order No. [M84:178M)
ElaxsoiOan, JANE 8., EoO.seortland State University, 1983. Map.

This study had two objectives: (1) to test the appropriatenesSd
an existing instrument for attitude measurement-with Oregon
postsecondary writing teachers, and (2) to discover formative
influences thus identified. Data were qbtained by &questionnaire
composed of the Scales lor Measuring,' eacim Attitudes toward
instruction in Written Composition (Schuessler .et al:, 1981), and
additional original qu,er:tions on training, demographics, and
experience. The questionnaire was mailed to 122 composition
teaChers at 3 Oregon universities and 2 Oregon community collegeey
Response rate was 80%. kriditional information was provided by 8 rfi

Factor analysis of scale item results neither replicated theattitude
-respondents whoparticipated in folloWup interviews.

ch with this instrument nor pioducedscales of previous resear



meaningful new scales. The 'scales were thUs judged inappropriate for
. . attitude measurement with this sample. ANOVA did show associations

, - between combined categories of, independent variables (training, .. .

experience, tuld demographic traits) and attitude statements as a

dependent variables. Specifically, teacher Characteristics of parttime'
I employment, under 7 years experienc3, non Ph.D., and strong -

. influence of a teaching assistantship were associated with
prescriptive, content-centered attitude statement responses. .

The interviews suggested a need for refinement in attitude v
measurement devices to include items on teachers as writers, current . -

teaching methodologies, and blending student- ind content- centered
instruction. In addition, the interview findings sutgestedVattems of
influence on attitude tot. furtherstudy.'AmOng these are institution of
employment, status of employment, training, and :eachers' Own uses
of writing.

THE WRITING PROCESS METHOD VERCIS THE 9

TRADITIONAL TEXTEIOOKWORKSHEEr METHOD IN THE.
TEACHING OF COMPOSITION SKILLS TO THIRD, FOURTH,

NO FIFTH GRADE. PUPILS ( Order No. DA84008741
BRUNO, dONALDO4vio/ Pm.D. University Of Colorado moulder, 1983.

.112pp. Director. Associate Professor Robert C. McKean

The major purpOce of this study was to determine-differences in
.

aChlevement between third, tuurth, and fifth grade students who were
taught composition skills using the writing process method and those-
third, fourth, and fifth grade students who were taught composition
skills using the traditional textbook-worksheet method. The study also
attempted tdetermine which veriest lea contributed the most to
producing the differenese

H The subjects in the study were third, fourth, and fifth graders-WhO
attended three elementary schools in Adams County School District
Twelve; Colorado. A total of-664 Pupils Were included in the study.
222 third graders, 198 fourth graders, and 238 fifth graddrs.

The some basipwritiag sample was administered to all *ejects in
the control and experimental group* Test instructions were reed from
a prepared format. The writingsample test was administered over two
forty-five minute sessiont.

-; The students' paper* were evaluated by a holistic procedure
giving secret for organization,lorrnat, spelling. sentence structull,
.usage, capitilization, pUnctuation, and a grand total.

A three.factor analysis of variance wee used to test differences
between meart.s..,A disCrintinant f actor analysis Walemployed to
evaluate the relative impoAinee of each subteit in discriminating
Writing method group membership.

Analysit of data showed that there was a significant difference ,
between the experimental and control method grouemeansef all
three grade levels. Results of the discriminant analysis revealed.two
variable!' to be the best discriminators at all three grade levela;'
namely, they were organization and format.

The findings support the feasibility of using the writing process'
method of teaching composition skills to pupils: The writing process .

rrethod Was significantly superior to the traditional textbook-
wt rksheet method of teaching composition skills to third, fourth and
fifth waders at Mit .05 confidence kivel. -"

A DEWEYAN ANALYSIS OF JOURNALS

.

° CHRIST'S, LINDA PETEPSON, Pm.D. .The Univessity ol'Nofth Dakota.
1983. 15 pp. Adviser: Professor Steven Harlow.;

,

The purpose of this studywat, first, to compare tho qualit/ri \
writing that was generated from remember reams with other story,
writing that was ,created frombeginning-ces, second. wee toy-
explore the remembered 'dream world of ninth,gradetritall to the

'

importance, place, and creative use of:dreamsin waking life..
Twenty students, 10 from each of two ninthgrade English elastiee

in a westcentraLMinitesota junior high itchool, composed the.
Absearch population.

The two groups of 10 created -three pieces of writing, Group A, --
from.dreamt and Group B from beginning. sentences. Qiiferenceein
quality of writing were measured bK the Literary Rating Seal/(Twly
1971) as adapted by the investigator to the Qualities of Fictional
Writing. ' . °

Individual drearii-life interviews of thltarticIpants followed the .

writing assignments. An interview questionnaire, developed by the-
investigator, elicited wide-ranging responses. Interview data were -

analyzed in four categories: patfernsrelatIonship to waking XL
dirnensionglimxt-ereittlys use. ,

Result.1 of the study were: (1) No meaningful difference in 'citing
quality of he two groups was revealed witti.one exception. Scale \

element SeaiRevelation was rated 1.78 for Group A as compared with -
-.71 for Group B. Despite.thisdifference, the composite mean rating
score. forGroup A was 8.8dytind 8.81 for Group B (out of a possible
20). (2) COmmonalities, however, did emerge: organiz.tion,structu
and level of reader interest of the writing were consider/0 WM.
Whereas, character development and elaboration were especially '
problematic. (3) ConSensua visa that dreams were potential resource
material for creative writing. (4) The majority interviewed thought
dreitins to be important and valutd, thus providing insight into Ones
self. (5)-Some evidence froRthis study seems suppOrtive Of Foulke,'
work (1982) that dream development?parallels Piaget's stagel all ,;
waking cognition. (6) A most interesting and unexpected finding was
that of sex difference in dream self-behavior (e.g., passivity of
girls/activity of boys). (7) Chapter V of this study includes the _
investigator'S response to the educatiooti implications of dreams.
The assumptions are that dreams are one*way to encourage writing
and one way to develop reflective thinking of one's inner self.

-determine the4evel of his vocabulary; tolook for Variety in his topics; .
and to discusselements of hit writing style. Evidence of Dewey's =.
principles emerges f rorrilhese methods (*analyzing the joU male.

The outcomes for the student journal writer, in light of Dewey'S
.'four principles are significant. Given the DeweyanprinciPle of ,

freedom, the student can be busily engaged in writing instead a . .:.tg.4rig busily engaged in noting dawn roles about how to write. Claim
the Deweyan principle of experience, the student can achieve a.
fulfilled experience; in Deweyan. terms: an experience. Given the
Devieyer prinCiple of continuity, the-student unifies his topics and
themes, and his paragraphs as Well. And given the Deweyan principle
of interaction, the student can take objective conditionsancf
internalize the.-n, thereby making them significant.

, Given the frUltfulness Of thic. Qecyan analysis of student joumaii,
it seems likely that such an analysis of other sorts of language,
activities, such as talking and readirlg, might also prove fruitfUL

sit

WRITERS AND DREAMERS:. AN EXPLORATORY STUDY OF
NINTHGRADE ENGLISH STUDENTS Order No. DA840485

Order No. DA8315884 .

,
CAMPULL, iEo.D. Rutgrspnivertity The State U. of New
Jersey (New Brunswick1,1983. 147pp. Chairperson: Robert Parker

An analysis of student journals, in light olthe four Deweyan
principles of freedom, experience, continuity; and interaction, shows
journals to be a torn, of writing that is'consistent: Because Dewey had
established these four principles for interpreting an eiperience in its
educational f unction; a was probable that such a study would prove
fruitful, The Study has fulfilled itspurpose in doing justthat.

The methods used in analyzing the journals were, at every five
experierices, to count the number of T:Units (independent clauses in
complex sentences) that the student used; to examine various
aspects of his Spelling; to measure the length'of his sentences; to

.

_ -

A NATURALISTIC STUDY OF UPPER ELEMENTARY SCHOOL
WRITERS

.

it; ...Order No. DA832520*
' DIAMOND, MARSHAALPERT, Pu.D5 New r cork UrtiverSity, 1983. 345pp

Chairperso9: Profewor Mard'ot Ely/ . .

This research was a naturalistic study of children's writing
-leltperiences in one classroom, selected for its potential to involve =
children. The research was guided by questions.proposed prior to the
Study and those generated during onemonth of general observaticrnS

. These were followed by three monthrof focused observetione
Videotapes of three writing lessons were analyzed. intertiews with the
teacher and students and the analysis of Writing added other

4
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. .

perspectives to obServationai data.
The school 's educational policy and the teicher's stated

objectives for the writing:program were examined. The investigator
focused ort.six students in the middle developmental stage. Three
students were considered more proficient writers and three students .

considered less proficient were observed as they interacted with their
teacher, peers;and as they worked alone. Behaviori of the students .

. and their teacher during three phases of the writing process and in
other -;.chooi and classroom contexts were analyzed and described.

. The Clifton (1944) Form of the Anderson Observation System was
used to measure dominative and integrativeteosher ontactswith

- children. - .

The findings indicate that the.studenls had few writing .

opportunities. Writing was not integrated into the Curriculum. Writing
was taught in wholeclass lessons. Sell - initiated writing was not
.fostered and was not observed: There was little classrocin diScussion
prior to or during wrAting and scant evi8enC'4 of editing, revising, or
sharing. All topics were assigned and the te:;cher was the sole '.
evaluator of writing. Criteria for evalua3ion were.not shared with
students. Writing did not improve markedly over tint.

Tr ese findings point out a striking discrepancy between the stated
goals for writing and their implementation. The actual program served
to restrict students' involvement in writing. There was a negative
impact on all students. Neither the more proficient nor the less
proficient ;tudents received individualized direction or support from
their teacher. The students were given few opportunities to grow as
writers.

The findings of this research confirm the hportance of examining
children's exteriences in the context of their classroom.

. - THE EXPRESSION OP MEANING:. A PHILOSOPHY FOR THE
TEACHING OF WRITING Order No. DA83288SO 0
Cm,:ets, Pir7D. Uniwarsity of coforni,pomety, 1983..
434pp. -

Proposing that the writing to be taught in schools be conceived of
as a symbolic exphission creative of a wide range of humanistic'

'-.valuee, this study revaals the limitations, of various theories of
language, meaning, and lesmint Whch inform present practice
Written composition, it is Suggested, to bee fully meaningful activity
must go beyond current emphases upon discursive logic, scientific

apd peers at another schOOI, the unknown audience).
The planning protesses.were described through an analysiaof

composing aloud protocols produced- by the subjects.
communicative effectiveness of the subjects' writing wart ensured by
readers who used holistic scoring, procedures and who represented
the readerihip of the known and unknowrraudience.

The following questions were addressed: (1) How does the
writing task affect the planningprocess of competent writers?
(2). How dOes the writing task affect the communicative effectiveness!.
of competent writers? (3) How does the audierre affect the -

process of competent writers? (4) How does the. 'audience fetes) the
communicative effectiveness of competent writers? - .

Four eighth grad, subjects were selected from a pool of
.volunteers. The subjects were selected based upon teacher
14/commendation; grade point average, and ability to comrsose aloud.

The study,included eight writing assignments, four of whih
required the subjects to compose aloud. Thecompos:ng
protocols were analyzed and the compositions were scored
hole 'tally. -

All the subjects incorporated planning in their ccrrnposihg
;.racessie tor all tasks. The two reporting tasks elicited high
frequencies of sentence level planning, plani,:ng charecteritel U
localized, with the writer concerned with the flow of wo'rdS rather then
the development of a network of ideas. Global level planning.
Planning Characterized by the writers concern with the flow of Wen,
was evident in all protocoltbut was especially evident in the first

-generalizing task. When &bat:plans tvere welLestablished writin§
was fluid, and characterized bursts of writing with little or no
sentence level planning. .

The protocols did not reveal the students' attention to their
audience, nor did the task have any discernible effect tin the subilliC111
ability to communicate effectively.

The study suppOrti the view of other reseirchers that teachers ;
I can now intrude to capture Ihi aspects of the writing prOCese that

were usueTiSi well hidden in the drafts of {heir students' papers.

-
DEVELOPING AN INTERACTIVE TECHNICAL WRITING'.
pi! RilICULUM TAROtIOR ACTION RESEARCH ,

. , . Order DA8403818
Ft,Amaarr; STEPHEN MATTINEtt. O.. 'TN? Ohlo State University,1903;definitions of truth, objectivity, clarity, and'f act, monbserwy, univocity, 179pp Adviser: Professor Donald R4tateman

teaching ortomposition based upon the dialectical activity of the This dissertation is aldrametic and self-evaluative narrati Cif filly

rhetoric; and communication. The study develops a philosophy for the

imagination, symbolic language, and a multifaCeted perstnality
responsive both to one'sTriner self and others. Such a philosophy
finds its support in the theories of symbolic.expression of Susanne .
Langer, Ernst Canines, and Philip Wheelwright, the Phaedrus of Plato,
the,theory of seffdevelopmenfof C. G. Jung, and the theories of . .

language and hermenoiitical interpretation of Paul Ricoeur. These
9theoretical grounds indicate that the writer as a maker of meaningfultexts end of himself through language proceeds dialectically. This

.study explains the epistemic values and describes the. possibilities 'of
designing writing curricula (at all leyels and in all Courses) using
dialectical proteues such as: reflection and action, thinking andfisting, sensing arid intuiting, chabs and technique, thoUght and
language, myth/reflection(speculation, wordi and sentences, wordsvie their histories, distanciation and appropriatibn, and the
understanding and recreation of metaphor.

. .

TASK AND AUDIENCE: EFFECTS OF PLANNING
PROCESSES AND COMMUNICATIVE EFFECTIVENESS OF.

*..\ COMPETENT WRITERS - Order No. DA83213170
Frasiixotti, .lomM THOMAS. PH.D. Fordharn University, 1983. 309pp.-

first year of teaching technical *friting at a privately owned i UM! of
technology. My purpds0 in undertaking this study was !ri pply L. S...
Itygotsty's thzery of laitguage to the teaching 2t writes. Thai study
was focused specifically on technical writing &Louse this is the type
of writing that I was assigned to teach. Throughoth my self-
evaluations, I discovered contradictions between theory and precUbe. .

leampd that the structured system of he institution in which I
woad and my own predispositions about the role of the teacher in

. the classroom contradjcted the theory thst I hoped would guile my
teaching. I was able to transcend the limititions of the contradiction
by examining and re-evaluating my teaching methods over three
terms and attempting to change my methods tqa more consistent
with Vygotaky's theory. -

Doing this study and writing this dissertation has benefitted my
'teaching by pointing out to me some central weakness in my 014040111.
But my eiperientes have taught me lessons of li more general nature
that are perhaps widely Applicable to the teaching profession. Some .

basic contradictions between theory and practice have been
, illustrated, along with the fadt.that these contradictions must be

overcome if one is to improve practice. Thit importahce of theory as a
guide to evaivating practiceand improving it has also been illustrated
The usefulness Of a bed-evaluative action research project in e
;identifying weskneSses in teaching ai beer, &town. And the
-importance of writing a narrative of brae's experience to gain a ..
comprehensive view of one's own practice has been indicated. Using

. the information from thiS study; I have been able to continue to
improve my teaching practice and to develop plans for future
improvement. I have also been-able to develop suggestions for

- teachers who wish to perform a selfevaluative study such as this one.

Mentor Carolyn N. Hedley .

The ktity, investigated the effects of two writing tasks (reporting
and generalizing) on the Planniog Processes and the communicative
effectiveness of ompetent eighth grade writert when they wrote for
two different audierfeS (peers in their classes, the knoWn audiPnell.
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A THEORY OP TEACHER COMMENTARY:
V

THE 4,IMS AND

METHODS OF INTERACTIVE RESPONSE TO STUDENT

by human tutors, utilizing a web- teaching" methodology. The control
for the study 'consived of a classrooin instruction group. .

,Results. The CAI group snowed gains in ye ,-at
WRITING .. Order No.,-DA832738o measurement utilized 'nits study, and its performance was

instruction group on two of the posttest measures. CA

significantly better than b- th the tutorial group and the classroom .
FuLLE11,DAviS GEORGE, PH.D. Thellniversity of Iowa, 1983.4171Po. . .

;`Supervisors: Professor Richard Lloyd-Jones, Professor Cleo Martin

This dissertation proposes a theory of teacher Commentary called
interactive response:As an alternative to the all-inclusive, tcaditional,
critical commentary that often discourages and conflises the student.

group was
superior, though notsignificantly, on posttest performances in every

,category used in the studytxcept fluency. A torrelation coefficient of
.9 indicated a high, positive correlation between human and machine
ratings concerning the locus measure..These findings I

as Well as exhautts the teacher, interactive response emphasizes present researcherto conclude that CAI is as good a means

"reader" commentary rather than a teachKslevaluative and critidal prewriting instruction as a human tutorial method and iste
of

te, than
alessrgam instruction.

commentary. , .

-Three air's for interactive response are su lested. First, to ,

encourage the confidence to participate in the prdiesses of viriting,
interactive response reveali an interested reader's supportive .

reactions toithe writer's ideas, not negative and judgmental criticism)
of the writing "perforinance." Second, stimulating an active and.
sustained involvement is achieved with pertinent interactive questioned
and reactions' from an involved participant in the extended writer-
reader dit!Oilue,-thereby,ein gaging the student direCtly in the essential
Communicative and episternic activities. And third,lneeractive
response directs the develdPment of the studenVs ability to abstract
and,etaborate in writing, and to understand and3ap. ply Oa various
writing function* James.Motfett's distourse theory and Carl
Seceders-theoretical model of the development of writing
competence provide specific response aims and foci for direction..
The kind of directionarif-liesponse determined by the students
particular "writing awareness" and ability to abstract and elaborate.

A reetoricil method is proposed to'accornplish the response aim*

VELEVEN 'H GRADE STUDENTS' COMpOSIT ION
PERFORMANCE IN -FOUR DISCOUrSE AREAS: AN
ANALYTId EXAMINATION'UTILIZING PRIMARY TRAIT
ANALYSIS METHODS 0 rde r NO. DA84037211
GoAo,-RicmAAo IRVINE, PH.D. University of Oregon, 1983. 151pp.'
Adviser' Dr. Karl D. Hesse

The purpose of thisStudy was to analyze eleventh grade
.composition performance in four discourse areas. The findings of that
examination were to OA ide curricular and program direction to

\ dAtrict level curricula: rn coordinators and presehrice teacher
preparation institutions.. --

. The objectives at this study were: (1) to analyze composition
performance that would highlight the differences in composition skIlleThjs method, drawn from rhetorical and educational theory, suggest*,

that responders are essentially communicators who must understand between discourse areas, (2) to examine selected acitdemic and non.
the subjett of the discourse (student writing), the audience (student).
-and writing context to commeniaateeffectively. In addition, the

method recommcnds that the responder "provide detailed, full- I

statement responses, rather than abboyilted, symbolic, or standard
ones, and that the response "teat" must be fociiv.td, relatively
eConomic ncl effectively presented to ensure comprehension 3rd

or the responses. . . .

eceiving interactive responses, the student recognizes.his/her
ial role in the writer-readenclialogye, the imp hance o his /her

ader, the dubject,
ent learns to -

the "u
By

sawn
written ideas.-and pie significant influence of the r
and the text on the interaction. AS a result, the stu
assume eventually the role of the reader-respond

. ,,.

.11

amount of parental encouragement to read..'

tcademic variables thought to influence composition petionhania1
. and (3), to examjpe the efficacy of multiple assessment technlquel in

obtaining student 'composition performance profiles. ,
'available sample of 102 studentit in a western Oregon district

wee prompted to write compositions in discourse areas of Narration,
Description; Persuasion and Exposition. Their pertormaribewee
scored for Primary Trait skill level in each ciisCourse area plua the
subskilts of: OiganizationrWord Usage, Sentence Structure.
Pu ictuatian, Capitalizatkm and Abbreviation,\Spelling and
Handwriting.

39
Using an applied criteria to identify superioi\writers, a subgroup of
students was analyzed separately.-
Both total group and subgroup performance,was correlated with

the selected variables of: the number of speech; writing end English
courses tafen since seventh grade; tirade point average; sex; the
number ahours of Outside-ofschoel reading per week; and the

THE UTILIZATION OF. COMPUTER TECHNOLOGY A,

MEANS OF TEACHING AND EVALUATING- PREWR,IVING

PRpCESSES -.- . order No. DA8328366

GiLus, PH.D. Georgia State University -

Education, 1983. 214pp.
Purpose. The purpose of this research was to determine if

"conceptually guided" and."data base driven" Computer-Aided
Instruction in the prewriting 'stage of tie composing process was es-

egood a meaneof prewriting' instruction as personal tutoring and pettier

than classroom instruction. A secondary purpose of this investigation

was to determine the reliability of computer technology for the
machine aidetevaluatioh of prewriting composition:

Methods and Prodedures. The participants in the study were

college freshmen enrolled. irhthree composition courses during 1983.

One -third of tnee participants were exposed to a CAtmedium, the
other two- thirds either to a human tutor -onto clawroom instruction.

A ComputerAided Evaluation provided locus and other
intellectual processing cues iriformation on an expository topic; this

information was then usecttconstruct a CAI program which would
en6oursge'' specificity and "depth otintellectriai Processing" in
students' co mpogitiori. The program also possessedand was

. designed to provide conceptual guidance through the use of five
heuristic procedurn; thus it contained two key elimeliti that a
human tutor would postmen in warkiklwith I topic-knowledge of the
topic, and a means for eliciting that knowledge from the tutee. The
second treatment method used in the study consisted of instruction

The findings of this stud are indicative Of both total and subgroup
performance and are a followe: (1) AS a total group; the students
seemed able to write wed to any of the four discourse prompts. 4
(2) The total group demonstrated significant variance in the eubSkilis I

OrganizatiOn, Word UsageeSentencriStructure and Handwriting.;
when analyzed across the felt r'discourse areas: Conversely, the. .

subgroup eemonstrated variance only in the subskill of Organization..
(3) The total group's performance watsignificantly correlated to their
grade point averages and reading habits. (4) Females were
significaetly superior to males in handwriting skills, but no other-
significant subskill differences were noted.15) The use of more than
one discourse area to examine student writing a viable means ci
detecting individulti and curricular strengths and weaknesais.-
(11) Primary TraitAnalygis, as adapted by this study; is a sultabie
means ter district curriculum coordinators to examine student
composition in Primary Trait and subs/tiff perfordiance.

STUDENTSPERCERMNS OF PRACTICES; IN
COMPOSITIOtl INSTRUCTION IN GRADES THREE, FOUR,
FIVE, AND SIX IN. SELECTED SCHOOLS IN WESTERN
PENNSYLVANIA Order No.DA8327711
Goiii, KATHERINE HANNON, FPO. University of Pittsburgh, 1983. 288pp. 7

Despite considerable expressions of concern by the Public over
the general decline in student writinCwtpettence over the put
decade, little research it aveilable which,describes the composing



e.
practices occur ring in elementary schools. ThrOugh the use of f
Koziol's (1980) PCRP Assessment Surveys; I identified the practices
in composition ilistruction in gradesthree through six as perceived by
4,317 students in these grades from four school districts in Western
Pennsylvania and.described the relationship beheeen students'
Perceptions of practices in composition instruction and their ..

. teachers' responses in eight randomly selected cases.
The findings were similar across schools. grades, and districts.

Students perceived that they engaged in writing related activitieg Ifts
than two hours per week. Students' perceptions also indicated that a
negative correlation existed between the length of assignment and
The frequency with which it was assigned. Students perceived that
their teachers emphasisied cognidve/practical goals in coned boo

: instruction. Moreover, students indicated that they hed limited
opportunities to engage in corePosing specific practices related to
prewriting, writing talks, audiencestrategies, context for writing.
evaluation:and -display/publication 'strategies.

In the second section of the findings, there was pre:iminary
evidence of agreement between students' perceptioOs and their
teachers' reser-rises indicating that elementarystudents in grades
three through :ex in the sample were -able to describe specific
practices which their teachers used in composing instruction.

r

THE LOGIC OF BUSINESS WRITING_ Order No. DA8329527
HAGOlt, JOHN HENRY,PN.D., Univorsity of Minnesota, 1983. 172pp.

,

The thesis differentiates two classes of prose composition. Written
primarily to changerteaders' beliefs, expOsitory writing (EW) entails
publication to a necessarily broad, vague, nondenumberable,
heterogeneous audience;'about which se author can make few
determinate judgments to guide the comPosing 'process. Practical

-

writing (PW), conversely, develops from a\pre-existing situational
context and is directed to a restricted, def nite, countable. -
homogeneous gretip of readers to help them do or make sOrthing.
Business writing constitutes a subset of P%. The. thesis explores how
the procedures bUsinesS writers (BWs) use to compose differ from
those EW authorg employ. According to a model prevalent among
contemporary theorists (e.g., Hirsch, Dillon, Nystrand, Ong, and
Flower arid Hai*, all writers must produce seltcontextualized
compositions, 'ince writing, unlike speech, I cks a situational
context. Roles for EW authors are implied by the text; .audienceg are , .

either imaginary' oremagined, not realagain, artlacts of .the text;.
deed; and EW writers compose in isolation, relYing.little on feedback -

from readers. A philOsephica) ana:ysis of business writing calls this
model into question. Businesi writing takes plaCe in a definite .

situational context. resembling that of speech; thus, speech-act theory 3

may be applied to busing:, writing: BWs and their readers share
several sets of mutuakcOntextual beliefs about this situational context
that enableothem to commtiniCate..:Theec beliefs are discussed at
length. Roleg for writers and readers are predeterriiined by the
context of the writing, and.leecause of the way in Which business
problems are solVed, collaboration among many BWs is a logical
possibility; Therefore, BWs compose not by creating mental
representations of their rhetorical Problems,s in the.EW model, but
by using real4cirld knowledge to make decisidni abOut the
deployment of verbal devices in their texts testable against reality. -

This philosophical account of what BW5 know about their readers and
how they know what they know provides a principled basis tor
empirical reisearaft.dn business writing and for a business writing

pedagogy. '

N

THE DEVELOPMENTAL THEORIES OF JEAN PIAGET A;110
WILLIAM PERRY: AN APPLICATION TO THE TEACHING OF
WRITING. Order No: DA8327851
HAISTY, DONNA B1.714;13N.D. Texas Christian University, 1983. 198pp.
Adviser: Jini\e. Corder .

Jean Piaget's interactionist theory of the cognitive. development of
children art0 adolescents has provided background for clusroom
practices thrivgh the elementary grades. Seldom has it b(en
to postsecondary education. When Piagef revised his theory late in.
Phis life;.however, to include the possibility that someindividual., may
Ntleach thelevel of formal thought until the age of twenty or later. If
at all, thetheory took on never levance for those who 'each college
students:In the 195 's and 1 's William Perry further extended
research into the cognitive d valopinent of college students when he
studied the evolv'ng world view of a sample of Harvardstudents. Seth
Piaget and Perry present the adolescent and young adult as is sootier
after balance whose ability to communicate with those around him
depends cn his growing ability to perceive multiple points of View.

fAccording'ti Piaget, when theindividuai attains the stage of
formal oneratiorial thought,. as at eichoieceding developmeniel
-stage, he must decenter.out of an egocentrism teat oieeerea his
considering his own and hiS audience's points of vieVisimUltaneouSly.
Grovith is a process of distancing between self art others. Jamie ..

Moffatt has based a curriculum for grades K-13 on tne increasing
disteAce.betWeen a speaker or writer and hit audience end between. I
speaker or writer and hie subject. Educatori of clitimiesi Greece and -'.
Rome as wet: based their beginning composition exercises on the-
child's natUil movement toward more advanced levels of abstriletietie
Perry's research indicates'neaci to train net just children, butemen
college students, to abstract from a variety of subject matters and fat
increasingly distant audiences. Some students arrive at college net
yet able to place their own point of view in the context of other
possible points of view. Others re$por4.to the pluralism of the modem
university by reverting to more basic levels of thought that deny -

relativism: In writing, however, the need for a relativistic outlook .
cenhollorig be denied. Exercises that let the student recapitulate in
writing the eerie rtevelopmental stages may foster growth into more
advanced ones.

4.

A STUDV TO DETERMINE THE RELATIONSHIP OF
TEACHING APPROACHES TO THE WRITING ACHIEVEMENT
OF TI-1 RD GRADE/STUDENTS Order No. DA840.49111

HAvies, WANOA t ADAMS, Eo.D. University of Washington, 1904.
114p0. Chairperson: Professor Phillip C. Gonialee

This study attempted to determine the relationship of teaching
approaches to the writing achievement of third grade student&

The decline of writing achieveinent haibeeri area of concern
for teaChers and researchers. Although a majority of.remearch in

riting ;has been conducted Primarily elreonderY ech0014 and
universities, a nu mt./ at triele studies served as a bsCs tor this'
investigation.

This study proposed to: (1) examine the relationship of leeching *.
approiches to'the writing achievement of third grade studene4
(2) explore the effect of frequeney of instruction in written
composition on studentechievement and (3) expiate theathlet 01
frequency of student practice in writing (composing) on writing'
schievemgnt.

Two compositions were assigned and collectedirom each
200 third graders involved in the stuay. Questionnaires were 0000.46

and given to the 17 teacherS'in order to determine which approach
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A
,

.. .

they used in teething written composition,' how often they taught
TOPIC, -THEi.1E AND MODE-IN UNASSIGN WRITING OF

. written composition, and how often their studentsPracticed.wridng(coinpceing). Compositions and questionnaires Were collected, 'FIRST GRADE/II USING INVENTED SPELLING tit AN OPEN .evaluated, and tabulated at the end otauich semester. The
investigator end two raters used a rubric to evafliate each CLASSROOM '. , ()icier Nor DA8401.19

Hue+, BARBARA CAREY Eo.D. Boston University, 1983. ::68pp. Vor
composition:Theri they were separated into two grogps-,Group 1,

Professor: J.*Richard Chambers .-
teachers used the Models Approath and Group 2, teachers used the

7Steps Approach. Both the ttest and 4,3-way ANOVA were user to The Problem. The purpose of the study was to investigateanalyze the data.
. selection of topic, theme and mode in the writing of first graders in an

The findings indicate that there is a significant differonce betWeen open la.s.:soom using Invented Spelling as an approach to both '. --
thetivo approaches teachers used to teach written/composition.

reading and writing. AU writing &live consecutive groups of :pratStudents in Group 2 scored significantly higher in writing Agraders was available for the study.achievement when compared to those in Group 1,." Procedures. (1) Identification of topic, theme, Midis .
The results furder indicate that frequency of in ftruction and in 993 bOdke written by 51 chigrer.during their first grade tear:-

;

freqUency ofpractice appear to have an effect on writing \ (2) Study of trencs in the development of the writing...(3) Pieontation
sch -veraent. . 4

.- , of four case studies. (4) Study of the origins of topic selectionConctusiou:s of this study support the irnpletr.entatior. of the Steps through observatior(s in etas's, diecuwiions with teacher, and children;ApprOach as a method of instruction to improve writing actrieverient arid maintenance writing records of one classic)! 3 mon**. ,4.."
at the elementary grade level.

. 1 findings. (1) Marked sex differences were noted in topic, thews..,arta territory. Both-sexes wrote about hollilaya,. animals, home and -school activities, with many influences noted from TV and nava".
', 'Boy, wrote most often in secondary territory, About sports, spaCO,

. :` , war, fighting, killing and catastrophes. Girls wrote mord often inA WRITER'S IDENTITY: AN EFFECT OF THE SMALL PEER primary terrffort, abOut themselves, their friends and their feefiiigli. '(2) Girls and boy, were similar in their choice of narrative or nolv
WRITING GROUP ' Order No. DM:1325844

- -_ . narrative mode, starting the year with nonnarrathie writing, and
noiremari, Mariam R., Ep.D. Rutgers Uri/versify The.Stato U. 01 New \ 'gradually increasing in use of the narrativeMode. Early stages In the

,_,

. JanaEmigJorsey (New Brunswick), 191. 246pp. Chairperson. 4W7Mt Cfnig 'Cl4rielOPIRentof narrative writing were identifiediais wereilifferent ;

1 ,! N .

typee of Writing in each made. (3) Peer influence was an important \ f:

- - ThsetudY's purpose was tedetermine if, within tl:,-s context et It
fectoc in topic selection, as were claterOom activities and teacher

small peer Writing group, an individual's views of himself ss a writer
-.7influenee. Children reporteathinking of topic." when not-In school. ..

develop oriaimsange over aims and which of tne group's iriteractione\
directly.retite to mat Change. ,

.

, -
,.

.i . i . ! '\ Conclusions, The InVented,SOceling approach to earl_ willing has
de.efopmerit to the effects of a all peer witting group. A "wnter's

The iniestigator hypothesized "a writer's identify" and related ila
2

Possible. The writing of these six-year-olds bore many tharatteriatlet"

enabled stx-yeer-olds to write more than was pit Ouslathought

, of the language of much younher children, altheugh the writing
identity" is defined as the ccrikuious, entice!set of behaviors which.

',* developedmore rapidly than eArty language Growth in writing.ciesal
the writer applies to creating and evaluating writing. The small peer

s be Wan as developmentaway froinegocentrism and -eaophoric
writing gretip is defined as an informal association Cl individuate

: -7ifentnce. This study was exploratory in nature the writing of young %.

concerned with developing writing competence through writing :NNW
children merits further inyestigatioti. I .,

The investigator studied four college freshmen k a fixed Writing / ,- group during a semester -long Composition 101 clasa. . ,,
,

.

: ''in order to .analyzatranscripts of group talk' the investigator / .

.s
devisers a Group Analysis Scheme, divided into a Group Strand and
art Individual Strand. To measure the deVelopment Cl writing.abilitiee A STUDY Tth'TEST THF, EFFECTS OF 0A tLY WRITINGin group member's. the investigator analyzed sirbiects' responses to -. UPON STUDENTS' SKILLS IN EXPLANATORY DISCORSC_,-.----,rriting through attitede-s.;ales, interviews, and writings. _ . AT THE ELEVENTH GRADE LEVEL Order No DA8328084Group Strand data analysis indicated: the success of a small Peek

HYSLOP. NANCY filAuct;Eo.D. Indiana University, .1983. 94p p.
writing group was a direct correlate of unambiguccue writing tasks; the )

Chairperson.' Or Vei-non H. Smith'group developed an interim, normative language which facilitated its .movement into a 'cofnMunity" of writers and writing specialists The purpose of this study was to determine whether writing clisirgroup members offeredyesponse to each other via increasingly
1 over a period of twelve weeks would result in Lmprovement in ' .sOphisticated patterns.FurthermOre, before proceeding with the task, students' skills.in explrinatory discourse. At this time there is littie -the small pier writing group dealt with anxiety, established a place conclusive evidence.indicating which methods of teaching writtenand function for each member within the group, and established the communication are most effective. Marty in the field of Englishauthority of the group. .

..dik \ Ed uatiein todaY believe that studentsbest learn to write by writing;Individual Strand data analysis indicated-that each group member\ however, research fails to provide conclusiveevidence that this isaffected a writer's identity.thrOugfi his own efforts,- inedeling; ;* true .and the small peer writing group. ,
: ; .. \ .. The subjeCtt for this; study were forty high school students from a, The-, A majorimplicatian of this study was that there is a connection consolidated Iii h tahriol in southern Indiana. As sophornores, thesebetween tI-e development of writing abiliijes, the acquisition of a Students studied literature intheir English class andsdid little writing

-.
visitor's identity," and participation in a small peer writing proud. i dring a twelve week period (Treatment 1). As tUniors Mete etudenteThe seedy concluded by suggesting that researchers needto ,, studied literature and wrote daily concerning what they haddetermine the constituents of writing growth in inexperienced writers during a twelve week period (Treatment 2). Each student wrote fourbefore .devising measurements of growth. . test' ssays: a pre and post-teat essay diming Treatment 1 and a Pre_. . _,..

01.

arr
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ano. post-test essay ourin(Treatment 2. Three teacherraters
evaluated the four writing samples:

Each student'aebility-Was measured specificalijrziefoitoi-vs: writiric
quality was determined by a Primary Trait Scoring Guide; syntactic
development Was determined pic T-Unit analyses; and skills.
proficiency in wording; grammar Punctuation and spelling was
determined by an Analytic Scale Analysis.of Skills. A one way analysis
of variance was used to determine whether significant differences
occurred between the two treatments.

The results of this study indicated that the mean difference
betweerrthe quality ratings of the pretest and post-test essays.,was
signifiCently greater following the Treatment 2 period. There was also
significant improvement in punctuation skills during the - Treatment 2
period. The results also indicated that students failed_ to improve la
the development of syntax and in wording, grammar and spelling
skills, _ .

it seems possible that the improvement foundinthis study -might
be due at least in part to the specific nature of the writing assignments
used for the pretest and posttest essays and the holistic methods
used to evaluate these test essays. It is also possible that Writingdaily
may prove to be a more effective method of improving skills than

twideliaily or weekly:

WAYS THAT INSTRUCTORS EDUCATED IN- LITERARY
METHODS TEACH WRITTEN COMpOSITION

Order No. DA840887W
PATRICIA MARY; Pr.D. University of Pennsylvenia, 1983. 244pp.

Supervisor: Norma B. Kahn

For years most Instructors of freshman composition have been
educated entirely, or primarily, i rature. Y t, to date, little research
has been done.to find out how e i rs of composition whose
education has been entirely i belletristic tradition, go about teaching
composition. The purpose of t study was to-observe, to interview,
and to describe how the instruct of composition educated in literary

-studies approaches and handles task of teaching freshman
composition. Five writing instructors teaching in colleges in the
greater Philadelphia area and their freshman students were the

----objects of-the investigation.
Qualitative methods of data collectidn were Used in carrying out

the research project: Through direct obeervation and formal and
j," informal interviewing, the researcher investigated (1) the teacher'sf modes of formal instruction, (2) the teacher's techniques of informal

instruction, j3) the teacher's reactions to students' written products.
and (4) The students' perceptions of their cornpositionclisaes.

The data collected revealed the literary teacher's presage and
platform, his background and his underlying ways of thinking about
the task of teaching writing, his implicit and exPlicit\theciries of
composition. In addition, it revealed his operational curriculum: his
,classroom behavior, strategies, and initiation of activity pertaining to
writing; his-response to process and/or products; and his ways of
integrating literary texts with composition. Finally, the data revealed
the students' views of the courses, their experiential curriculum.

The major findings were several: (1) instructors of writing do not
necessarily teach writing skills but tend to teach what and how they
hive themselves leametrin English classroomi; (2) their writing
SnstruCtion is highly selective and usually random; (3) a discrepancy
,exists between what the instructor believes he/she is doing-and whit
. is actually taking 'place in the class; (4) the students are often judged-.

. by one set of criteria but the skills that the instructor teaches belong
to a different set; (5) even when writing instructors do succeed in
using contemporary methods of teaching composition, they fail to use
them to their best advantage..

This study showed that even though teachers of writing with
strong backgroUnds in lite?ature tend to bring several strengths to
their writing instruction -- sensitivity to usage arii--r3rotolems of Lyle and
organization, they need to be given further instructions teaching the-
process of writing.

EFFECTS OF NEWSPAPER READING, FREE WRITING", AND .

GUIDED -- WRITING ON- OVERALL WRITING. QUALITY OF
SEVENTH GRADE STUDENTS Order No. DA8401342
Lotiouei-MARY PATRICIA, Eo.D. University of Houston, 1983. 1831311

The purpose of ttis study was to determine if the overall qualityci
writing of seventh grade students improved as a consequence of the
treatments 9f newspaper reading, free writing-followed by newspaper
reading; and'newspaper reading in conjunction with guidedwriting. In
addition to type of treatment, this study examined the contributions d .
gender, interaction, between treatment and gender, reading attitude,
and reading ability on verall quality of writing. The subjects were
from a predominantly white middlecffiss suburban school district

Procedules. Experimental and control-groups were pre:asaeased
for reading attitude using a semantic differential technique and ter
reading ability using the Comprehension subtest of the Gates.
MacGlnitie Reading rests; Survey E, Form 1.

Writing samples in the desCriptive and expository modeswere
scored holistically to give an overall writing quality score.' Multiple regression analyiis was used to determine the
contribution of the independent 'variables to ttie overall quality of .

writing.
-Results. The findings of this study were (1) reading attitude,

reading ability, and gender accounted for a significant proportion of
the variance in overall writing quality; and (2) treatment and treatment
by gender did not account for a significant pro-portion of the variance-
in overall writing qUality. '

Conclusions. There were no significant differences between
treatment and control groups in post study measures of overallwriting
qualiry. Difference*. it overall writing quality were attributed to reading
attitude, reading ability, and ponder.

AN INVESTIGATION OF THE EFFECTS OF INSTRUCTION iN
DIAGRAMATIC MODELING AND SENTENCE.WRII'ING ON
CHILDREN'S ABILITY TO SOLVE VERBAL-PROBLEMS 4ND-
NUMBER SENTENCES Order No. DA83277i4

,
LUCKINICM WATRICIA ANN re.D. University of Pittsburgh,1983. 171pp;

The purpose of this study was to investigate the effeetiveneeeof a
apecifib method of instruction on the improvement of children's ability
to sale verbal problems and number sentences. The 48 subject& in
She study were second grade children from a public elementary
school located in a low socio- economic area. .Studenti were, randomly
assigned to a control and an experimental group. Following the-

; pretest, both groups received twenty-six hall hour lessonson verbal
problems. The experimental group received,instruction in diagramatic
modeling 'and were taught to derive a.number sentence-to be used to
solve the problem. The control group Practiced solving the same .

types of verbal problems aalhe experimental group but did not have
specific instruction in diagramatic modeling or sentencq,wrlting. In a
posttest following the conclusion of instruction; children in the
experimental group showed significant increases in their ability to
'draw diagraMs, write number sentences and obtain the Correct
answer for the Verbal. problems. Statistical analyses of mean gable.:
were significantjd the .01 level in favor on children in the
experimental group on pretest to pOitte14 MISMItirla of writing ant
Calving number sentences for the verbal problems and obtaining the
correct valuefor the unknown in a number sentence.

The position of the unknown when solving verbal problems and
number sentences was not as Critiifi on posttest measures for
childrefi in the experlinental group. The studyalso investigated the
correlation between theability to solve number sentences and the
ability to solve verbal problems. No significant correlation was found.



THE EFFECTS OF SUPPLEMENTARY Sp4TENCLE COMBINING
ON WRITING EFF-EC-T-IVENESS ..!:Order.NriiDA840332.5
MOORE, MARCY MUFMOCK, Eo.D. East Texas. State Unlififillti$196.
164p p. Adviser L. 0: Briggs - .

Purpose of the Study. This study purported to determine whether
sentence cornbliiilinstruction significargly infiUences the Writing
effectiveness of this -4°41-fifth-grade students. Sentence co bining
is a method of teaching .

Procedure. The Longview Independent School Dist .ct granted -__
permission for the study during' the 1984983 school year at Valley ,

View Elementary'. Experimental -and.control Students were offered
language arts programs differing only-in the j.kre inclusion/exclusion
of sentiance combining exercises. Experim6rital students were givea
sentence combining exercises thirtyMinutes per week for twenty
week%

Writing effectiveness was measured by syntactic fluency, quality of
writing, and proficieney in the components of writing. Analysis of
variance was used to analyze data in experimental and control boys
and girls subgroups. The alpha level was .05.

Findings. Analysis of variance showed a signifiCant difference in
three of the fifteen null hypotheses and one of the null subs
hypotheses. Third- and fifth-grade experimental students scored

. Sig nificintly higher in syntactic fluency than their control
countorpartaThird-grade control students scored significantly higher
in quality of writing, and a significant interaction in quality of writing
was found between teaching method and sex.

Conclusions. As a result ofthis study, the following Conclusions-
were drawn:- (I) Langbageens programs including sentence
combining :7-;e more effedtive than those not including sentence
combining in increasing the syntactic fiuencY'of third- and fifth-grads
students. (2) Language arts programs including sentence combining
are less effective than programs not including sentence combining in,

-developing quailti of writing with third-grade students; but are more
effective with boys than girls. (3) Language arts programs including
sentence combining are no more effective than programs not
including sentence combining rn developing proficiency in the
components of writing of third- and fifth-grade students and in
developing quality of writing of fifth-grade students.

.1

study analysis found the following relationships: (1) Newspaper and
literary magazirldWriting were significant activity centered :---
approaches to writing related to overall writing variance; (2) Reading
level, language.grade, and time spent on GSW were significant.. -: ;

--factors related to writing deVelopment; (3). IQ and school'were found
to be significantly correlated with writing level while ICformed a less ..
reliable significance level with writing growth rates.... (Author's
abstract exceeds stipulated maximum length. Discontinued here with
permission of author.) Uk4I

SETTI'JG FREE THE BIRDS: HEURISTIC APPROACHES TO
THE TEACHING OF CREATIVE WRITING AT THE COLLEGE
-LEVEL A Order No. DA8325654
PAFIRTS, PEGGY BAU)WIN, D.A. Drake University,1983. 236pp.
Adviser: Thomas B.' Swiss .

Problem. Whileloreative writing has been part of college curricula
for about fifty years, little has been done to address the difficulties

."students have in getting started writing poems and, short stories. The
assumption that imaginative writers/tr.-invariably Subject to
inspiration before writing begins has kept the creativalprocesS
beyond the control of student writers; the same mystique had
pneventidleatheri from taking advantage of research done by -,
psychologists and rhetariciens, which might give students more
control over their own creative abilitfee.

Procedure. A review of invention literature since Aristotle and
psychological research into-CreativityWaled a number of discovery
techniquee, or heuristic% which might Rile apPlicaton for creative
writers. Criteria for heuristics were established, and techniques
measured against them. Two heuristicsthe tagmemic invention
matrix and Burke's pentad. were specifically adapted for beginthis

,crsative writing students, along with free writing as t mode of
transcription. Questionnaires and interviews were used to determine
their uSefu Ines% Cteatiiie writing textbooks were reviewed for
heirristics, and methods suggested for presenting heuristiaain the.

. claserborn.
finding& Students Who used the tagmemic and pentad

proceoures generated more raw material at the pre-writing stage than
had been their usual practice, which not only got them started with

ACTIVITY CENTERED WRITING APPROACHESA STUDY OF their writing but also gave them additional concrete details for their
rat drafte-Sonestudents found heuristicsso helpful they were .

MOROAM, DAvIO eau., Ili, N.D. University of Pennsylvania, 1983. insight into control of their own creativity.
167pp. Conclusion. Students can benefit iron, instruction to increase

DEVELOPMENTAL RELATIONSHIPS Order No. 0-AS329163
inclined to continue using them, and all _tidents were giVen 901110

z.

Th control of their creative and writing grasses: No current creativeThe. purpose of this research was to conduct a longitudinal case
study of student writing development compared with participation in writingIext contains adequate he :,ic-based material, so teachers

, activity centered writing approaches, ability, subject area r.
performance and demographic factors. The study also investigates \. That will best aid their students to develop their own abilities as writers

r stories.the relationships between teacher rated writing traits, nOrrn, of poems and short

referenced achievement tests, and writing development. Although
there:are several leading theor advocating the use of activity
centered approaches, few studies have been-conducted to
subitantiate their value to writing growth. This study attempts to
proVide additional knowledge of these relationships through a
longitudinal study employing a sizeable studentsampla (170). The

must inform. themselves about sue., procedures and present those

AN ANALYSIS'OF FOURTH GRADERS' ATTITUDES TOWAti D
WRITING: IMPLICATIONS FOR PEER TUTORING

study methodology employed the McCaig evaluation scale, the SCRP Order No. DA83251357
monitor card, CTBS achievement tests, and other quantity PATRICK, JEAN WOJCIECHOWSKI, EGA). Rutgers University The State U.
measurerreent of participation and performance level. During the of New Jersey (New Brunswick). 19E3. 140pp. Chairperson: MIturie '
study, the sample'a (random stratified) end of year vititing samples
were evaluated using the McCaig evaluation reale. These/

-measurements along with teacher rated writing trade, acaievement
test scores (CTBS), and other quantity and qUality measures of
student performance were used in the study analysis. The study
(A)" examines the relationship between participation inectiviti

'Centered writing approaches and writing developmenten annual

The major purpose of this study was to investigate the attitudes
fourth grade,writers held concerning the composing act far the
purpose of establishing a need for intervention in the form-of pier
tutoring practices.

Three researcKquestions were posed: (1) Do children view
writingeamples; (B) examines the relationthip between reading level, writing ass complex activity? (2) Do children view themselves and/or
language grades, time spent on.guide structured writing and writing other children as hiving teaching ability in the area of Writing? (3) Do

. development; (C) examines the overall pattern of writing development,. ' children view peer assistance in the area of writing as tieing more
and groWth compared to student a sex, and school; (D) examines desirable than other people or factors. associated. with Writing?
the relationship between teacher rated writing traits and achievement An original questionnaire was set up by this reasarcher which
test ores with writing sample scores; (E) examines the relationship consisted of 20 statemilnts.

`between teacher rated writing traits and achievement test scores. The The subjects consisted of 271 students (133 boys and 13E girls)

A BEST Cgl'Y II14ILA6LE



from a suouroan sonoot otstrici.
In addition to the questionnaire, 50 student were interviewed and

five classrooms visited for observing writing lessons.
The data revealed that the answer to all three research questions

was negative.
Additionally, the following salient findings were had:. (1) Both

sexes viewed their parents as having more potential influence in
improving their writing skills than any other person(s) including the
classroom teacher. (2) Much classrOom writing was donein a sterile
atmosphere set by the teacher which curtails student interaction.
(3) Students experiencing f.;&iculty. in writing continued to grow in
frbstration as no alternative learning styles were availableto them.

'ft was strongly recommended that future research continue to
investigate the rolethat peer tutoring in writing can play.

TO WHOM IT MAY 'CONCERN: THE ROLE OF LETTER
WRITING IN ENGLISH LANGUAGE. EDUCATION

Order No. 0A83259©2
Pompen, Mereleg MicHees,ED.D. Putgerkniversity The State U. of
New Jersey (New Bru,Isivick); 1983 350pp. Chairperson:- Janet Emig

Letterwriting is one of themost widely used forrne of writin64, '
representing all communication in microcosm. Yet, little is known of
the development of the inferential and imaginativeprotesses involved
for differing ages, stages. sexes and individuals.

In order to analyze the role of letterwriting in English language
education. I conducted an original case stUdy'requiring my selection
of eight "average" students, four males and four females from grade*
7, 9, 11 and 13. Model claisification, distancing behaviors and stages
of development are the topics which provide the framework for
student responses. They elate to the purpose. method and quality of
their letier-reading andrWriting.

The methodology in this case study involved: (1) Completion of
InterestAttitege questionnaires relating to students' previous reading
and writing experiences; (2) Their reading of each of the three modal

-- types of letters; (3), The taperecording of ore) responses to set
questions regarding theirletterreading; (4) Their writing of .

responses to each of the letters; (5) The tape-recording of answers to
see questiore regarding students' own writing responses to each of
three letters; (6) The analytic evaluation of all 24 student lettere by --
three-trained college Instructors. ______

One finding is that male and female students show virtually--...
'identical overall development in letterwriting ability. Howeeere the
nature of their abilities varied considerably. Moreover, individual.
constructs were found to more similar for identical grades than
between sexes.

The major findings' consist of the four gradelevel constructs that I
elrerred from the written and oral responses of students in our study.
These constructs provide the framework for model and follow-up
f?,ssons for each e the four grade levels. Published letters suitable or
integration into the curriculum are included in an annotated
bibliography with reference to specific subject areas. In,addition, I .

categorized and incorporated published works containing current
c.lassroom practices for use with different-grade levels.

CRITICAL THINKING AND WRITING: AN APPROACH TO '
THE TEACHING CF COMPOSITION Order No. DA8402229
QUINN, MARY PIERCE, A.D. The University of Michigan, 1983. 147pp.
Chairman: William Alexander

The mcdel developed for this study is based on the premise that
writing is a thinking procesh. When critical thinking becomes thee .

° primary concern of writing instruction, the ideas of Piaget; Bloom,
Britton, Emig and others are inescapable allure for instructor
Developmental learning theory provides a framework and generates
the search for strategies (heuristics) that teaciestudents to extend
their explorations, make intellectual connections and prepare
thoughtful written assignments.

This study is the synthesis of developmental learning theory
.1

translated into a schematic approach from wrecn siuoents can learnthe process of inquiry7The initial phase of the schema illustrates the __-developmental progression of thinking, from the rffanipulation of
concrete experience;-to-the tinal,-More cognitKeely complete,.
interpretation-of and speculation on that experience. The second
phase utilizes the four major rhetorical heuristics of form, pftirposs,
audience and arrangement to guide thinking, and incorporateS, aswell a final postwriting heueistic that requires that the written product
conform to the formal constraints of the written language system..The critical thinking.writing approach makes available conscious
and learnable methods. by which students can learn to deal with theinevitability of change that thinking creates, and offers a practical eguide to inaite that state a productive learning experience. Such anapproach is central to a course in composition; it can also provide thyteacher in any discipline a new approach to thinking and Writing.

.

.,
BRFAK'ING GROUNO: A STUDY iN INTERDISCIPLINA/Ri
WRITING AT A RURAL COMMUNITY COLLEGE

-Order No. DA83,25020
REINHARDT, ALAN JEFFREY. PH.D. Indiana University ol Pennsylvania,
1983. 94pp. Chair: James M. DeGeorge

This research measured the effects of an in';erdisciplinary
approach to Freshman Ccmposition on students at Garrett
Community College, McHenry, Maryiand, during the fa!! semester.*M.

--- .
The experimental group received reading and writing snag' 'Invents. .:

thug were coordinated with work they were doing in a Biology 101
course they were concurrently errolledn. The,control group receiV08.
heterogeneous reading and writing assignmentse8oth-goupsiecife
given a modifiedGarrison, topicsbased approach. -

Both groups completed pre-course and postCourse writing
samples: Samples were timed, written in class. ortwo matched __;--
topics.;.Additionally, s :udents completed pfcourse and post!:
questionnaires that measured writing apprehens._Writing MT=ion
were rated holistically, and Nesting was dOneein questionnaire

.

results.
. ....------

Statistics reportede rripared the'twci groups' .Writing abilitieS

that there Was a signifi t difference in writing abilities of the htto

bedorearidafter thee co se. They also compared the two groups
---- attitudes toward wfitio4; efore and after the course. Resutts`show

groups at the start of the courseettiough noi`-a significant difference'
between the two groups at the and of the course:Cohversely,
questionnaire resulleeshow little significant difference attitudinally

.

betWeen the two grdbps at the beginning of the course, but a great
deal more of such diffeeenceset the end of-the course.

More research is called for in this area, mainly because the
samples sizes in this study were relatiVely small, aed because of the
two groups' pre-course writing abilities were significantly different.

A STUDY OF THE EFFECTIVENESS OF SENTENCE
COMBINING IN INCREASING THE SYNTACTIC MATURITY
OF STUDENT WRITING AT GRADES 7 THROUGH 11

Order No. DA8323234
Act, PATRICIA HOPKINS, ED.D. University of Cincinnati, 1983. 9Spp.

The purpose of this study was to ascertain the effectiveness of'
sentence combining practice as & strategy for increasing the syntectie
maturity of students' writing at grades 7, 8, 9, 10end 11 after
accounting for Pretest,10, race and sex difference. Thestudent
sample consisted of 427 students at grades 7, $, 9, 10 and 11 and --
represented two populations. Theeeperimental grouppracticed
sentence combining 80 minutee a week' for a 10-week period; the
control group spentehe-dame amount of time working on grammar
exercises.. With the exception of the sentencetombining and
grammar exercises, both groups were exposed to the same English
curriculum in that they:both read the same kind and number of
literature selections and wrote the same number of compositions.
Homework assignments were identical.



/ .

refStudents in both-controland-experimerealectasees were pretested
--,--;-and postfested using the Syntactic AAsturtty Test (SMT) developed by

Kellog Hunt and Roy O'Donnell (1969). TM-written-parer), aphs were
analyzed for Tunit length (wores per Tunit) and the mean Tunit
length represented the measure of syntactic maturity.

The data for the stepwise multiple. regression analyeis on the
. i' contribution of the six independent variables -SMT pretest score,

`group. IQ, grade, race and sex to the variance ie the dependent
variabletSMT eosttest scoresWere collected for the combined
control and experimental groups. The results of the data analysis whim the context of the ctassroorn was well u from the perspective
indicated tne following: (1) Students' initial syntactic maturity does of the Writing teacher. tt was designed to investigate(1) the methodssignificartly contribute to the variance in posttest syntactic maturity used gy six' high school English teachers in restecndine to the writing*scores. (2) Practicing sentence combining exercises does make a of their students both with written comments and sure dernentarysignificant contribution to,the variance in students' SMT posttest feedback during the course of the writing assignment, andscores. (3) IQ contributereeignificantly to the variance in students' . (2) influences on these methods.
SMT posttest.scores. (4) Grade level differences did not contribute Data collection procedures included formal and informal'significantly to the variance in SMT posttest scores. (5) Race interviews, classroom observation and audio taping for two completedifferences did-Kee-contribute significantly to the variance in student' writirg'essignments in two different classes for each teacher from theSMT posttest scores. (fp ,Sex differences did not contribute day the assignment was made through the day it was returned, andsignificantly to the variance in Students' SMT tpostest scores.. . analysis.ofteadhers' written comments on theta Nexus with alma*

A candardized multiple regression equation was used to predict , designed for this purpose. TM Teacher Resporre Scale categorized
who practice teachers' comments along two dimensions: Purose of Responsesyntactic maturity posttest scores for individual students tice p a

. .sentence combining. Based on (Reader, Positive, Corrective, Negative) and Focus of Responsethis equation Students who practice-
.sentence combining can be predicted to score 15 percentile point* (Ideas, Creativity/Style, Organization, Language,

Mechanical/Grammatical Skillse8tOdentAbility). '--higher on measures of syntactic maturity' than students not practicing .

Results showed that as a group these teachers focused 47:5% of' Sentence combining. . . . (Authoei abstract exceeds stipulated
maximum length. Discontinued here with permission of author.) UMI , their comments on Mechanical/Grammatical Skills; 32.5% on Idea&

es I
although the majority'of theedea comments dealtwith the font Of the

1 idea (i.e., thesis statement, sbpporUng detail) rather than the content
13.j% on Languagee4.9% on Organization; 1.1% on Student Abilllye

e \ '0.5% on. Creativity/Style. ThuS, teachers' comments focused
_,,-- . V predominately on form, correctness, and the writingnot the.Writer.DOES THE NEW RHETORIC WORK7w"A COMPARISON OF Purposes in response were primarily oriented toward pointing out °i.e.', .

---- FRESHMAN WRITING PERFORMANCE UNDER INSTRUCTORS , correcting problems in the paper or making sugggestiona for
TRAINED IN -THE 'NeW RHETORIC WITH INSTRUCTORS NOT imprdvement. The relatively low number of Positive responses (14.844
TRAINED IN THE NUN RHETORIC Order No. DA83291 21 and Reader response) (7.0%) showidehat these teachers iesperedete.....:

more often to weaknesses in the papal than strengths. Then
RICHARDSON, leoreeite 7DwAfto,PH.D..Indiana University of. findings sus est that the teachers' global purposes in written
Pennsylvania, 1983. 205pp;.' Chairmane.)ames M. DcGeorge responses w e to evaluate and instruct. Response was influenced by

This study was donducted with six sections of freshman the ' values, goalseancepuiposese outecassi,gnmentecollsge---
preparatory goals of form and correctness; an implicit value of .composition at Morgan State University, Baltimore, iieryland, to
mechanical/grammatical correctness;` teachers' own experiencee as._.._.determine if the "new rhetoric"- works. Three instructors were trained

. -writers and in teacher training; and an awareness of the individual- in the "new rhetoric,kand three-were not. .
. student. oe -----' " The study examined the writing performanCes of fifty-seven

students. There were thirty students in the "new rhetoric" trained
....)instructor group and twentyseven students in the not specifically
"neve'rtietoric" trained instructor group. Since the freshrrian clause
.of Engtisli 1501.100 atrieorgan State University do not write fully.
developed themes, but rather write only paragraphs, the study
examined only paragraphs written as the pre-test and the post-test.

The.pre-test was used to determine if the students in the six THE EFFECT OF A, SECOND INVENTION STRATEGY UPON
sectibns were of equivalent writing ability at the beginning of the . THE FREQUENCIES OF SURFACE AND TEXTBASED
study. An analysis of variance (t-test) was used as the test of

.se; CH. ANGES IN THE WRITING OF .COLLEGE FRESHMENequivalence. The post-test was used to measure gains at the end of
. Order No. DAS4C5945the course. Gains and lotses were measured and indicateieby testing -6; 1 -,,

,

. for statistical significance at the .05 level of significance. e &Seim, Joret WILSON, Eo.D. Virginia Aftytechnic Institute and State
In response to the pre-testi, the analysis of variance showed no -T.:University, 1983. 217pp. '.-e, , e.

- significant differehce between the two;gloups at the beginning of the -:

.1 ,. The study used six in-class writing sessions doer expressive
. study. In response to the posttests, the analysis of the post-testa

' assignment to investigate whether college freshmen would make'means showed that the students who were taught by twq of the not e...
sPecifically "new rhetoric" trained insterelore showed a difference he` 4 more meaning-level changes when they received a seconetinventlat
performance. The students taught by the not specifically "new - strategy after, they had completed a first invention strategy, developed

drafts from it, and had ichance.to revise them7The subjects camerhetoric" trained instructors showed gains in the posteeets
front two climes of composition stutienti:Eacli class was elvided into;- performance, The instructors whose students ihowedthe gains in the
experlmentat and control subg:roups. In the first class, all subjectepost-test performance were the instructors who used a highly
began with Rohman's Meditatiore the experimental subgroup thenstructured heuristic. Also: the same instructors were regular readers
received Lauer

in
strategy during session 4. In the secondof the English Jornal and College Compositiln and Communication. class, all subjects began witteLauees strategy, and the experimental ..The focus of this study was on rhetoriceattitudes and implications.

. subgroup received Rahman'e during session 4 .,

In this study, "new rhetoric",meant those thinge which were
, The students' drafts were coded, using Faigley and 'eette'srecogniied as choices among alternatives which a good writer used .

' taxonomy to classify rewriting changes. An inter-rater reliability of .84" :,in shaping his discourse carefully to enable him to reach his Intended was established with two other composition teachers. A MANOVA was ::

I

1audience effectively and accomplish his intended purpoie. ''

/ ise
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RESPONDING TO STUDENT WRITING: CitiE STUDIES OF
SIX 41IGH SCHOOL. ENGLISH TEACHERS

. ' I Order No. DA8324.785
,

ROSEN, Lois Merz, PH.D. Michigan State University, 1983. 329pp,
Previous research into teacher's written comments on student,

writing has centered on analysitof the comments in isolation. The
:_purpose of this study was to examine teachers' written responses
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,- thought processes that enable discovery-may be those processes of
caIlection and division discussedby Plato in the "Phaedrus" and
sed induction and deduction by Aristotle in the Rhetoric. As the

`philosophylosophy of thought has evolved, analogical thought has separated
from inductive thought, and Francis Bacon establishes the criteria of
modern inductive thought. The three -- analogy, deduction, and
induction-may be three fundamental ,ways of knowing and three
fundamental ways of writing. The study defines analogy as the parallel
between the essences of two objects, events, or processeS.
Deduction is defined as that thought which moves from a paradigm of
established knowlkigeto partibulfrs that create that paradigm. The
study defines induction as thought that moves from a collection of
particulars tba generality that states the similarity qsnong the '."-
particulars. Thinking an writing guided by these (thee process/is Vs
kinetic activities moving`hom whole to whole in analogical thought,
from whole to parts in deductive thoUght, and from parts to whole In

inductive thought. , s......-

The primary reader in this composition curriculum based on
analogy, deduction, and induction is the writer himself. The writing
process enables the writerreader to discover what he thinks, to

, .

, I
'examine the information he 'mite forth critically, and to refine it so that
it not only becomes clearer and more exact to him, but it -.
Communicates more effectively to the second audience...

used to analyze these data. In addition, IND final drafts.wer.e rated by
outside raters, using a fourpoint general impression scale. Matched
paireof final drafts from both-eiperlmentel and control groups, which
received similar ratings, were presented to ORtsitie raters. The raters
were then asked to choose.the better essay each pair. Simile?
comparis6ns of papers from each experimen ii ubgroup were made.
These results were analyzed using ChiSquar ests. Seven students
who were in some way exceptional in eithertheir use of the second i
strategy or their rewriting processes were interviewed after the
completion of the writing sessions.

Arriong the findingi were that the frequencies of four levels of
rewriting changes did not differ significantly among the four
`subgroups. Hovwev sr, in each subgroup, the students demonstrated a
consistent relationship among the frequencies of each of the four
levels of changes. The nature of the two invention strategies seemed '

to elicit from the students particular modes of discourse, which
affected the quality ratings among the four subgroups.

THE. EFFECT OF METACOGNMVS STRATEGIES ON
'CHILDREN'S WRITING_-- Order No. 13A8/ :,3311
Vauotram, SHERRY' CURTIS, PH.O. The University of Arizonia, 1983.

7pp. Director. Hershel Thornburg

This study explored the effects of metacognitive strategies on
expository writing performance and:metacognitive awareness of sixth
graders. Matacog_nitive knowledge refers to students' ability to talk
and write about the variables operating in thpOsitonttaiks, the.
availability and appropriateness of strategies for producing expository
text and how aspects of writing interactVith the appropriateness of
strategies available to the writer.

High and low ability studendeterA assigned to an experimental
spbup who received instrircfitan in metacognitive awareness strategist
Or to a control group. .

Three different types of measures included writing performance- -:
' measures of syntax, mechanics and semantics/pragmatics;

metacognitive awareness measures; and individual differences
measures. The syntax and mechanics measures-and-theindividual
differenceemeasures were standardized by the National Assessment
of Educational Progress. "

Results indicated no significant differences in either writing
performance or metacognitive awareness for the two grouses. Possible
causal factors emerged: Expos: . y writing performance was shOwn

-_ to be situation specific; a grouritesign did not allowfor a clear
description of What factors contributed to the uneven performances;
writers may not have performed well since a functional context and a'
source of motivation were lacking. Writing assessment and research
design became the central issues of thit study. Any comparison of
two pieces of writing cannot reflect a writer's competence. Conte-dual
factors influence the writer's performance On any task and a research

. design needs to allow for description of thzse factors.

-A CONCEPT TO INFORM THE TEACHING OFIWRITING
_ OrderIllo. CA8327331

WWI. LANA JOTOE HENRY, PH.D. Texas Christian University, 1983.
110pp. Adviser. Jim W. Corder.

The purpose of this study is to suggest that instead' of dividing
writing into different categories such as description, argument,

' exposition, and narration and emphasizing the techniques that
correapopd to each category, the teacher emphasize thr. processes of
thought that may enable the writer to discover, analyze, and integrate

Q

CHRISTENSEN'S GENERATIVE RHETORIC: ITS INFLUENCE
ON THE SYNTACTIC MATURITY AND WRITING . \

4' EFFECTIVENESS OF SELECTED 'FRESHMAN STUDENTS
ENROLLED IN BASIC WRITING AT ALA B4MA STATE
UNIVERSITY Orde! No. aAatgepis

'WITCHER, s _i.OPINNTE MAE M4IIIAT, Eci.O. Auburn LittivoisitY,11163:
103Pp. -Director Richard L Graves -

The. primary, purpose of this study was an eitdalit;on. ot _the
of ChristeAsen'.s-rh-dtbfic as an instructional procedure in improvins
the syntactic maturity scores and overall writing effectiveness of a'
basic writing experimental group Within'a freshman English '
composition course at Alabama State University, Montgomery,
Alabama. The study was designed to determine the.effect
Christensen's rhetoric on (1) three, Hunt indices, viz., mean T:irri
length, mean clause length and ratio of clauses tof-unitsi (2) two
Christensen measures, viz., percentage of words in free modifier* and
percentage of T-units with free modifiers; and (3) the overall qualityof
written expression. N

Data for this study were collected during the fall quarter of the 1'
198243 acadeirlit quarter.and involved forty-four stuctentsInrol)d in
English 111-Communication Skills. Pretest and pOstteetwritint- -' '
samples were collected and analyzed for mean T.-unit length, moth/ '"
clause length, ratio of Nausea to Tunits, perceetage of words In free
modifiers and percentage of Tunits with free modifiers. A.Onfloivey----

- ANOVA and.descriptive Statistics Were used to analyze the detILThe'.'.
levelof significance set for the Study was .05.

The hypothesis of no overall effect was retained tbr the Whet 01
generative rhetoric on the Hunt anq Christensen measures and tfili
written expression. Though the results, were not significant, the
experirrtsntal group did. Show some ga On three measures of
syntactic maturity (wordi per clause, Moen. Ours° length, pereeritags
of words in free modifierS andercentage of Tunits With free
modifiers). Statistical analysis' of posttestdata revealed that the
control group scored higher, though not significantly higher, on the
holistic evaluation of writing effectiveness. Thernean difference of
-2.12 between experimental and control group at pretnt had
decreased to -.1.05 at posttest. ..

his information.
.

The study thews why the current-traditional paradigm and the
substitutes for it such as James L Kinneavi'a aims of discourse 4
perhaps divide writing incorrectly. The study incorPorates the theory -
that writing is c'isCovery, a theory advanced Ann E. Eterhoff and
Donald M. Murray. And the study attempts to illustrate titE. the r BEST copy fiv.tu, ffr;
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