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deslgned to make information on relevant dissertations available to

. users- of the ERIC sYstem. Monthly issues’'of Dissertation Abstracts.

Internatlonal are. reviewed in order to compile abstracts of

.. dissertations on related topics, which thus become acces51ble in -
, searches of tHe. ERTC data base, Orderlng information for the e .

d1ssertat10ns themselves is ancluded at fhe end of the b1b110graphy. B
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‘Abs racts of: the follow1ng d1ssertat&ons are 1ncluded in th1s
collectlon. . :
Anderson, Patrlcla McDuffle IR :

" A STUDY OF THE TEACHING OF - o
REVISION°JSING ELECTRONIC i ' .EXPLORATORY 'STUDY OF :
WORD PROCESSLNG WLTH EIGHTH— NINTH—GRADF ENGLISH STUDENTS
_ GRADE STUDENTS . .* - o ~ o
‘ o “  Diamond, Marsha Alpert
o . A NATURALISTIC STUDY OF
UPPER- ELEMENTARY SCHOOL

. .
. ' -9

’Christie,'Linda Peterson
- WRITERS AND DREAMERS: AN

Angle, Kathleen Balley
PHOTOGRAPHY AS. AN: INTERVEN-

-TION STRATEGY IN.THE VERBAL' . WRITERS . I
' COMPOSING PROCESS 3 . a Do - ey
, V . Lo S Draper,. rglnla - a7
Bohd, Susan Buhotﬁ o ,,“‘"- THE EXPRESSION OF MEANING: - o
TEACHER PRACTICES IN\COM— IR ¥ A PHILOSOPHY FOR THE TEACHING ~
. POSITION INSTRUCT@ON N ot OF WRITING _ o S
* GRADES THREE.TO SEX.IN: % R S LR

LSELECTED SCHOOLS IN WESTERN.  * ' . F1tzs1mons,AJohn Thomas - "
"PENNSYLVANIA ./ - * TASK AND AUDIENCE:. EFFECTS .

' ' : BN - ©  OF PLANNING PROCESSES AND :
' COMMUNICATIVE EFFECTIVENESS OF

:Bradnger,‘JanelB. o S

JPEACHER ATTITUDE TOWARD -
COMPOSITION INSTRUCTION AT
THE PDSTSECONDARY LEVEL:
IDENTIFICATION AND FORMATION

./4\; ..

COMPETENT WRITERS

Flaherty, Stephen Matthew

i DEVELOPING AN JNTERACTIVE . |
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rupno, Donald Dav1d , : o - THROUGH ACTION RESEARCH -
o WRITING PROCESS METHOD. ' o . e
VERSUS THE TRADITIONAL TEXT-- ' - Juller, Davis George-
: . BOOK-WORKSHEET METHOD IN THE A THEORY OF TEACHER' COMMEN- .
: TEACHING, OF COMPOSITIQN SKILLS - - TAth THE AIMS AND METHODS = °
TO THIRD, - FOURTH, AND FIFTH . * OF .INTERACTIVE RESPONSE TO. ‘
GRADE PUPI"'S - ! STUDENT WRITING o
) ‘ 1 x | . -
d « - Gilldis, . Phlllp Daryl Co.
. THE UTILIZATION OF COMPUTER

[

.

_Campbell, Doris
A DEWEYAN ANALYSIS OF .
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ING PRIMARY TRAIT ANA;xSIs RERNE

’METHODS \ )
Corr, Katherlne‘Hannon
© STUDENTS3' PERCEPTIORS OF *
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é . -
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Hyslop, Nancy Bruce -
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YTED IN LITERARY METHODS TEACH

" WRITTEN COMPQSITION Y

.—\-..’ i

Louque, Mary ‘Patricia
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FREE WRITING, AND GUIDED . .
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‘STUDENTS P
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\AN INVESTIGATION OF THE
EFFECTS OF INSTRUCTION IN
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AGTIVITY CENTERED WRITING
APPROACHES——A STUDY OF DE= .-
N VELOPMENTAL RELATIONSHIPS
Parrls, Peggy Baldw1n ,
SETTING- FREE THE BIRDS.~
: HEURISTIC’APPROACHES TO- THE
;TEACHING OF CREATIVE-WRITING
' A%\THE_COLLEGE LEVEL

T ea

L

N



Patrlck Jean Wo3c1echowskr . n White, Lana Joyce Henry
AN ANALYSIS OF FOURTH GRADERS' S A CONCEPT TO INFORM THE
ATTITUDES TOWARD WRITING. : Tl .. TEACHING OF WRITING
IMPLICATIONS FOR=PEER TUTORING : " S s 4 ' ‘
‘ L, e .~ . " Witcher; Johnnye Mae Wurray '
N pomper, ‘Marlene. Mlcheis . CHRISTENSEN'S ‘GENERATIVE -
’TO WHOM IT MAY CONCERN: THE . _.j RHETGRIC':QITS INFLUENCE ON N
ROLE OF LETTER WRITING IN . : . ' THE SYNTACTIC MATURITY AND '
ENGLISH LANGUAGE EDUCATION T WRITING EFFECTIVENESS OF
= - SELECTED FRESHMAN STUDENTS
Qulnn, Mary Plerce . . ’ ENROLLED IN BASIC. WRITING
, CRITICAL THINKING AND WRITING' . - AT ALABAMA,bTATE_UNIV@RSITY
y". AN "APPROACH TO THE TEACHPNG . , P ' ' o .- . / o
' OF .COMPOSITION S { S s o S

. 'j{Rginhardt, Alan Jeffrey . . \\\) - R .~

if. BREAKING  GROUND: ' A.STUDY IN - ' v
“INTERDISCIPLINARY WRITING AT o~ = 7
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T Rlce, Patrlcfa Hopklns T . e S .
. A STUDY OF THE EFFECTIVENESS » ] e LR L
~ OF SENTENCE COMBINING IN - o I _ :
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"MATURITY OF ‘STUDENT WRITING =~ .. o ‘ R T : L
. AT ifADES 7 THROUGH' 11 . S ‘ i oo b o

RicHardson, Leonard Edward -- - o e .
' DOES THE NEW RHETQRIC WORK? - . . = R : _ e
'COMPARISON OF FRESHMAN ' S ' .
WRITING PERFORMANCE UNDER * .o ! ' o . - L
. -.~INSTRUCTORS TRAINED IN:THE ~ ‘ ST : _ ‘ .
—" ' NEW RHETORIC WITH -TNSTRUCTORS U B T
NOTJTRAINED IN THE NEW RHETORIC '
™ Rosen, Lois Matz r'. o R | ; SR L T
' RESPONDING TO STUDENT WRITING: Lo ' e : .
. CASZ STUDIES OF SIX HIGH -, .. : _— -
%JﬁOOL ENGLISH TEACHERS - - D S , :
-\ . . . < ; :...
; Swope, John Wllson R . <
THE EFFECT OF A. SECOND IN- _ . R - . , -
VVENTION STRATEGY UPON THE . . . - - S S
FREQUENCIES ‘OF SURFACE ANDv . - - = . . - o S
. TEXT—BASED 'CHANGES IN THE: Lo e : -
WRITING OF COLLEGE FRESHMEN - N
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' Vaughan, Sherry Curtrs R . R4 - T
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: WRITING =~ - . . ST I




L

=

- ——v—'——_';"'~;'-—‘_‘":'<-‘

v A *
L

A.STUDY OF THE TEACHING O REVISION USING
ELECTRONIC WORD PROCESSING. WITH EIGHTH. GRADE

L~

' STUDENTS - g ‘Order Nc. DAB403591
“ANDERSON, PATRICIA MEDUFFIE, E0.D. University of Kansas, 1983." '
. 88pp. Ly, | SR L

. Computer technology is indeed entering today's classréom. The
question of how a y these machines are to be usad must be
answered by each school district initiating their use. The language
ar‘; teacher cannot believe that the computer is a machine only for

- the mathematics departm
-usetul tool. . oo . . o

™ In this study the researcher examingd the use of el'e_ctrg,nic word ~
processing in teaching eighth-grade students to revise. An .
experimantal design was gstablished by using a.control group and an
" experimantal group in a pretest, treatment, posttést setting. A one; -
sgmester time limit was established. The experimantal group was .
. taught to use the Apple Writerd.1 on Apple il Plus computers. The
control group.was given the same verbal instruction about revision

" butdid notuse the computer, . = - - o S,

~  Students who used the computer demonstrated asignificantly
greater number of Ehanges iri their postiest essay over their pretest
essay. The pretest and posttest essays were holistically scored for

" quality. These scores did, not show a significant ditferepce. The | - -

" ‘conclusion was then made that using the computer did help'these

eighth-grade studentslearn ta make changes in theirwriting anq
perhaps with further training and/or & longer period of
exparimentation the quality scores would also rise.

ent and must acknowledge its presence.asa -

y -t
4

e

PHCTOGRAPHY‘ AS AN INTERVENTION STRATEGY IN THE
) \'IERIBAL COMPOSING PROCESS Order No. DAB40134¢
Ang , KaTHLEEN BAILEY, PR.D. Indiana Univarsity of Pgnnsylvanfa,
1983. 370pp: Chairman: Or.JoanR.Yanuzzl
. The p?esent investigation examined the verbal _and photographic
’ composing processes of four coilege frgshx_p_an using the tools of
instant photography and writing. Assuming'tfiat there was an
~underlying relationship caiween the yerbgl anq photographic
composing processes, a percgpt‘ual‘ pentuﬂcagnqn model-was -
~ desighed to: (1) idenlify the similarities ang differances Between -
" two processes,(2) examine the etfact of photographic fnte,ryen_tion&h"
the verbat composing processes,; and (3) ascertain the r_olel of
- perception in the proceases. Thus, the objective was to describe
shared patterns that marked the verbal and photographic processes
and 1o assess the role of perception therein. .o
The population studied included students who wera in their -
second semestar of freshman English. Five protocols were collegted
~ from each of the foyr randomly selected students, Data consisted of
transcriptions gf tape recordings of the subjects’ ora} verbahzataon ot
inner speech a8 they composed written and photographic products,
" The subjects participated in three writing sessions and two ‘
photographic session$ over a five-day period. " _ :
~The research design utilized protocol analysis and the case-study
.- mathod. The descriptive procedure was on the order of § frame within -
a‘rame, a device used in literature, There were three frames .
- encomipassing the protocolg. Frame A was based on Sruner's (1973)
. - ~formulations on.perception, Rrame B was based on Bloom and
" Broder's (1950) observations on foreground-background, and Frame
. Cwasthe case-study frame’ R
A descriptive analysis of the protocol data yeided the following -
findings: (1) the non-discriminatory instant photograph generated
visual awareness of formerly gated (biocked) material, (2) there was -
evidence of noi-specific transter from tha photographic intervention
to the verbal composing processes, (3) specific perceptual elements
appeared to arise in racognizable and consistent patterns in both
composing processes, (4) the photogmphic ptocess was ,
characterized as silent, rapid, and holistic, and (5) the protocol .
- b} - » )
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- previous composing research.

-

*~ and compdsition instruction. Specifical

- 1982), | surveyed 202 teachers in grades th
- -3chool districts in Western Pennsylvania.

. writing, goals for composing instruction, a

~e

j Publication. It would -appear, as well, that teache

-\ stucent writing is gradeg

. AT THE POSTSE

.

.method of data collectioh apparkntl
<ciscovery of composing strategies.’
The results of this inquiry suggest thaf (1) ir
may be » - aluable too] in the facilitation of a suident's verbal ,
(2) the process of perceptionis more

.compoe...q process, and .
ing process than has been recognized in.

y facilitated the subjects’ seif-

o

Stant photography .

central to the verbal composing

.
»
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TEACHER PRACTICES IN.COMPOSITION INSTRUCTION IN .
GRADES THREE TO SIX IN SELECTED SCHOOLS IN

WESTERN PENNSYLVANIA OrderNo. DAB327737 -
Bown, Susan Busot,Pu.D. Univ‘ersirx of Pi_rrst.\urgh.fisa_'a; 182pp. &

" -" 'Within the last decade, the general public and professicnal’ -
aducators have expressed coricerns about students’ inabilities to
communicate effectvely through written composing. English * .
educators have responded to.these concerns in various ways, one ,
Deing an increase in research stuc:es both of the composing process

Iy, studies to determine '
teachers' instructional practices have been conducted atthe

sscondary level, yet few researchers have attemped to ascertain

teachers’ behaviors in elgmentary levnl composition instruction, -

i ~ Using the'instruments in the PCRP Ii: Written Composing (Koziol,

ree through six in four

The PCRPYI Syrvey elicits

1ount and frequency of

nd specific instructional

k8, audiance identification. -

, g, evaluation, dispiay. and publication, and support

activities. . ST e
. Results analyzed across grade léveN and districts indicated that

the teachers are’not adeguately prepared to tedch written composing,

that studénts write approximately twenty minutes,a day, and tha the ..
frequency of assignment declines with assignment length. Teachery’

responses alsd indicated that writing instruction isbrimarily a

teacher-domintted rather than a student-centered activity. Teachers .

Qive students few opportunities to work independently or in peer .

groups at any stage of the writing procass from pra-writing through .

rs do not uge those

ting-theinstated goals . .

-information about teacher background, ar

practicés as to pre.-writing, writing tasks,
context for writin 4

practices and strategies that could assist in mee
of deveioping students’ understanding of their own or othars' -
feelings, ideas; and attitudes, students: confidence in their writing
-abilities, and students’ problem solving and organizational skilis. Most
evident is the teachers” indication thatwriting occurs in orderfor. . ..
Students to practice using usage and grammar and to learn to pass
-tests; that.writing occurs-in class on teacher-selected topics, and thats, -
» Particularly with respect to surface o
¢ - SN

language correciness.:

e

.
-

« -

UDE TOWARD COMPOSITION INSTRUCTICN
CONDARY LEVEL:" IDENTIFICATION AND-
FORMATION, o Ordor flo, DAB407800
- BaauNGe, Jane B, Eip.D.ggortland State University, 1883, 217pp. -~
i dy had two objectives: {1) totéstthe gPproprigienea p
an ml:tf:\t; igstrumant for attitude measurement with Oregon .
postsecondary writing teachers, and (2) to discover formative
" influences thus identified. Data were gbtained by a questionnaire
composed of the Sca/es for Measuring Teacher Attitudes toward .
Instruction In Written Composition (Schu€ssler et al., 1981), and -
additional original ques’ions on training, demographics, and =
expérience. The questionnaire.was mailed to 122 composition -
teachers at 3 Oregon universities and 2 Oregon community colleges. i
Response rate was 80%. Additional information was provided by 8
re who participated in foliow-up interviews. T
resg'ggggrn;’n:ys&pol scale item results neither replicated the "“““‘a d
scales of previous researcit with this instrument nor producgd e

TEACHER ATTIT

~
I T .
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o » .

meaningful new-scales. The scales were thus judged inappropriate for,
.. attitude measurement \wth this sample. ANOVA did show associations -
.- * betwsen sombined categories ot independent variables (training,
. experience, tnd démographic traits) and attitude statementsag  » _
" dependent variables. Specifically, teacher character:stlcs of part- -time®
y  eémployment, under 7 years experienc2, nonPh.D., and strong .-
. influance of a teaching assistantship were assocnated with
prescriptive, conterit- centered attitude statement responses.
The interviews suggested a need for refinement in attitude’
_measudrement devices to include items on teachers as writers, current
teaching methodologies, and blending student- dnd confent- centeuq
instryctinn. In addition, the interview findings suligested gatiarns of *
influence on attitude for' turther: study.’ Among these are institution of
employment, status of employment uamlng. and eachers own uses
of wrﬂing .
! - . 5 ) I ;s ®

THE WRITING PROCES3 METHOD VEREiS THE . ¢
TRADITIONAL TEXTBOOK-WORKSHEET METHOD IN THE.

TEACHING OF COMPOSITION SKILLS TO THIRD, FOURTH,"
ﬁND FlFTH GRADE PUPILS I Ord.rNo DAB400878

s Bauno, DouALoD'Awo,PﬁD Un:vorsrfyol Coiorado a 'é.ﬂouldqr.w&& '
. ean

.112pp. Director: Aaoocxato Professor Rooenc Mel

The major purpoce of this study was 1o détermine ditferances in
achievement between third, fuurth, and fiith grade students who were
taught composition skills using the writing process method and thoss-

. third, tourth, and fifth grade students who were taught composition

’ * skills using the traditional textbook-worksheet method. The study m a

attempted to daterming which wuuu conmbuted the most to
pfodqcing the dxﬁeroncu. ; 3

Tha subjects in this omdym third, fourth, And fmh graders -who
sttencied thrao eismentary schools in Adama County School District
Tweive, Coldrade. A total of 854 pupils waerd included in the etudy--o :
222 third graders, 198 fourth graders, and 238 fifth graddra.’

. The same basic  writing sample was administered to all Subleca in
the control and expenmemnl groupsd. Test instructions were read from
.. aprepared format. The writing sample test was admmmor over two’

., forty-five minute sessiond.

T The students’ pnpen were aevaluated by a hol:etic proceduro

glvinQ scores for orgamzatuon, format, speiling, sentencg stmctur..

.usage, capltaiization, punctuatlon, and a grand {otal.

- A three factor analys»s of variance wasused to test differences +
- batween means. A discriniinany factor analysis wag employed to

evaluate the relative impo:tance of each subtest in duscnmmatmg
.writing method group mernbership. .

Analysia of data showud that there was a sngmﬂcant dnﬂerencc
batwaen the exparimental and control mathod group means at ali
three grade levels. Results ot the discriminant analysis revealed.two -

* variabies to ba the best discriminators at aji thres grndo Ievels,

namely, thay were organization and format. '
v~ - Thefindings suppart the feasibility of using the writing process *
.- method of teaching compositian skills to pupila. The writing process
rnethod was significantly superior to the traditional textbook-
we.rkaheet method of taaching compos:tnon sknlle to third, founh and
mmgndem atthe osconﬁdoncolevd -

L

' A . . . " . o

A DEWEYAN ANALYS!S OF JOURNALS .

Order No. DA8325804

Cwnm., DoRs, Eo.D. Rutgers umvorslfy The Stale U. of New
Jersey (New Brunswick), 1983. 147pp. (.hmrpemon. Robert Plrkt

“t_- . Ananalysis of student journals, in light ot the four Deweyan -
principles of freedom, experience, continuity, and interaction, shows »

- established these four principles for interpreting an expenence inlts
educational function; it was probabie that such a study would prove
fruitful; The study has fulfilied its purpose in doing justthat. )

The ‘methods used in analyzing the journais werg, at ovhry five:

complex sentences) that the student used; to examine various
aspects of h.s apelhng to meuure the Iength ol hns sentences, to

by -
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journals to be a form of writing that is consistent: Because Dewey had -

expériérices, to count the number of T-Units (independent clausssin -

. . . . R o
e e . . h S A , b
. . s+ 0 . ) [

deterrmne theievel of his vocabulary. tolook for vanety in hlS topcct
and to dnscus;elementa of hic writing style. Evidence of Dewey a7
principles emerges {rom'these methods obanalyzmg the'jou rnals. .-
‘The oLtcomes for the student jourmal writer, in light of Dewcy‘s
“four principles.‘are significant. Given the Deweyan principlé <4 o
freedom, the student can be busily engaged in writing instead of ';/
- Laing busily engaged in noting dawn riles about how to write, Given
"o the Deweyan prmcnpie of experiénce, the student can achieve.a.
" fultilfed expérience; in Deweyan terms: an experience, Given'the -,
Deweyan prindiple of continuity, the-student upifies his topics and
!hemes. and his paragraphs as well. And given the Deweyan principi¢
# of interaction, the Student can take objective copditions,and =
‘internalize thein, thereby making them significant, '
s Given the frditfulness éf thiz Dewsyan analysis of student Joumols.
it seems likely that such an analysis of other soits of language: ’
activities, such as falk:ng and reading. might also prove frumul

° -
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WRITERS AND DREAMERS AN EXPLORATORY STUDY OoF R
NINTH-GRADE ENGLISH STUDENTS Order No. DA8404854

° Cnmsm, Linoa PeteRSON, PM.D. The Univessity of Norsth Dakote.
. 1883, 15309 Adviser: Professpr Steven Haﬂo‘m ‘ g

The purposo of this study was, first, to compare thee quali d
" writing that. was generated from remember eame with ot story
writing that was created from- -beginnin nidhces, second, was tor B
‘explore the remambered ‘dream worid of hinth. graden asto the
_importance, place, and creutive Use of dreams.in waking life.- L
Twenty students, 10 from éach of two ninth-grada English clm
in a west-central.Minnesota j junior high ochool composed the: ;’ SR
~ fesearch population. ) S’
The two groups of 10 created three pneces of wriiing, Group A oo
from.dreams and Group 8 from beginning sentences. aneroncu in .
‘ quality of writing were measured by the Uiterary Rating Scala- (Twly .
1971i) as adapted by the mvw:gatbr to the Oulmee of Fcﬂond -
" Writing. - I
" Individual dream.ife interviews of th‘&"q_aniclpnnts followed the
wﬂtmg assignments. An lntervnew questionnaire, developed by the- | -
" investigator, elicited wide-ranging responses. Interview datawere |.°
. analyzed in four categona pat(ems. relatlonshrp to wakmg Il!e.
dimensiong\ and-croutivé use.

Resultg of the study were: p) No meamngful diﬂerence in ytmng
quality of the two groups waas revealed with an@ exceplion. Scale - :
element Self:Revelation was rated 1.78 for Group A as compared wlm - ;

-71forGroup 8. prute.thls ‘diltarence, the composite mean rating -
score for. Group A was 8. sg and 8.81for Group B (out of a possible -
20). (2) Commonalities, however, did emerge: organizgtion, stmctu

- and level of reader intereat of the writing wers considered gund. -

_Whereas, character development and elaboration were eopecioﬂy 3 E

. problematic. (3) Consensus was that dreams were potential resource - -
. material for creative writing. (4) Tie majority interviewer! thought :

‘dreiims to be important and valubd, thus providing insightinto one's | -~
selt. (5) "Some evidence from this study seems supportiva of Poulku e
° work (1982) that dream developmentiparaliels Piaget's stages of ';
waking cognition. (6) ‘A most interesting and unexpected ﬂndlna wu
that of sex dilference in dream self-behavior (@.9., paagivity of - .
.giris/activity of boys). (7) Chagter V of this study includes the
investigator's responss to the educat:onal implications of droum.
The assumptions are that dreams are one'way to encoyrage vmﬁnn

. and one way to develop reﬂoctm tnnima of ono ] inncr seu C
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A NATURALISTIC STUDY OF UPPER ELEMENTARY SCHDOL
WRITERS -~ . . . Order No. DA83252°7

DIAMOND, MARSNA’ ALPERT, PH.D? New Yark Umvorszty,1saa 345pp
* Chairperson: ProfesorMard’ot Ely,’ :;. - .

This research was a naturahstnc study of chnldren s wntmg
_/ experiences in one classroom, selectéd for its potentml toinvoivd © .}
.. chxldren The research was guided by qushons progosed prior to tm
* “study and those generated during ope. .month of general obocw:hom
.- These were followed by three monthmf focused o tions” -
Videotapes of three writing lessons'wers analyzed. Intefviews witm
teacher and students and the analysls of wrmng added othef
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perspeétwes to qabServatuonal data R - gnd peers at another school, the unknown audience). - 01 |
" . The school's educationl poiicy and the tédcher's statec . The planning processes were described thidugh an analysu of -
ob;e\.twes tor the writing program were examined. The. investigator 'f composing aloud protocols produced by the sibjects. I&‘
ocused on six students in the middie developmental stage. Three " communicative eflectiveness of the subjects’ writitig w easured by
" students were consideted more proficient writers and three students . - readers who used holistic scoring procedures and who reprmod
considered less proficient were: qbserved as they interacted with the-r the readership of the known and unknown-audience.
, teacher, peers;and as they worked alone. Behaviors of the students . - - Thefollowing ‘questions were addressed: (1) How does mo
.and their teac\her during three phases of thé writing process andin . . writing task affact tiie ptanning process of competent writers?
other chooi and classroom contexts were analyzed and describeq. = - {2y How does the writing task affect the communicative eﬂect!vm
- The Ciifton (1944) Form of the Andersgn Observation System was * : of compelent writers? (3) How does the audience affect the ol.nnmg .
used to measure dominative and mtegratlve'es:her contacts-wnh e process of competent writérs? (4) How doés the audience aneqx th.
- children. - - communicalive effectiveness of competent writers? - i Yy
The findings indicats that the studenis had few writing . - Four eighth grade subjects were selected from a pool of o,
) opportumtves Wwriting was not intggrated into the urriculum. Writing .volunteers. The subjects were selected based upon teacher .
% .was taught in whole-class Iessons Self-initiatad writing was not ~ racommendatior; grade point average, and ability to compess aloud. -
«fostered and was not observed. There was little classrocm discussion The study included eight writing assignménts, four of wh
prior to or during weiting-and scant ev-aeﬂca of editing, révising, or required ihe sibjects to compose aloud. The.comnosing alcud *
_\ sharing. Ali topics were assigned and the te: .cher was the sole o ~ protocols were analyzo! and the composmons were scored * ;
. evaluator of writing. Cfiteria for evalualion werenot snared with ) holie¥zally. - '
students. Writing did not improve markedly over tim. - ' -7+ . All the subjects mcorporated plnnmng in thelr composiig -
- Tt ese findings pomt out a striking discrepancy between the stated St processes for all taska. The two reporting tasks elicited high - ]
goais for writing &nd their implementation. The actua! program serveg - fraquencies of aentence level pianning, planr.ng chargcterized as '
10 restrict students’ involvement in writing. There was & negative . iocalized, with the writer concprned with the flow of words rather than
impact on all students. Neither the more proficient nor the less " the development of & network of ideas. Global level planning, :
proficient students received individualized direction or support from planning €haracterized by the writers concern with the flow of idees,
2 their teacher. The students were gnven few opponunmes to grow u waa evident jn all protocols.but was apecually evident in the first
writers. . " . -generalizing task. When global.plans were welLestabished writing
The findings of this mu-ch conf rm the ?npomnce of exammmﬂ . was fiuid, and characterized by bursts of writing ! wnh nme orno
chnldren LI 'me o:oonencu in tho context of M cmnroom L *  sentence level planning.
. 2 i The protocols did riot reveal the students’ attentson 10 their
R o ) - » "“audience, nor did the task have any dncermblo effect 6n the aubncl' &
. 7 © . -7 " ability to comrfiunicate effectwelg' er he that teachon
. ot AemBuY o . The study supports the view of other rese’rchars s,
. TH! EXPRESSION OF M!ANING. A PHILPSOPHY FOR THE ' can now ,m,’ud,'ig capture thé aspects of the writing proceatha -
~ TEACHING OF WRITING . OrderNo.DA8328856 = - were usually welt hidden in the dratts of fheir students’ papers.
- Drargn, ViR Pn'D Un:vorsny of Ca ':Iornla, §erkoloy. 1983.. Co _ Y .
mpp' -~ -3 . v.'-' . ‘_' . w T ,.“\ N ’
Pronosmg that the wntine to be taught in schools beconceived ¢t - - ’ s i} ‘

* a3 & symbolic expreasion creative of a wide range of humanistic’

~valugs, B3 stugy revaala e limitations,of va:ious theories of DEVELOPING AN 'N"M‘m" TECHNICAL WAITING

. language, meaning, and learning wheh inform presant practics = - : CURRICULUM TdRQ%GH ACTI.ON RESEARCF
~ Written compasition, it it suggested, to baa fully meaningful activity ~ - - . Yoo / * Order No. DA8403310
must go beyond current emphases upon discuraive logvc scientific :

: Funum Smmm MAmm PH.D. The Onlo State Univarsity, 1N
definitions of truth, objectivity, clarity, ang" fact, monosemy, univocity, 4 ¢ ! R,.pn '
| - 'rhetoric, and commurication. The Study developa a philosophy for the « ."gpp Adv:ser Pro w“ Donaa teman
t#aching offtomposition based upon the dialectical activity of the. ;. - This dissertation ida df&'ﬂﬂhc and self-gvaluative pmtﬂ e ot my-

_ imagination, symboiic Ianguage ‘and a multi-tadated personality first yoar of teaching techmcu “yriting at a privateiy owned 1 tltut. a-

. fesponsive both 1o oné'sinner seif and others. Sush a philosophy - tachnology. My purpose in undertaking this study was ‘o pplyl. &
finds its support in the theories of symbplic.expression of Susanne _ Vyeotsgy's thcory of language to the teaching f writing. This study °
Langer, Emst Cassiser, and Philip Wheelwright, the Phasdrus of Plato, ~ 'was focused specificaily on technical writing Secause this is the type
the.theory ¢f seif-deveio d%ment of C. G.Jung, and the theories of . of writing that | was assigned 10 teach. Throughod® my seif- -

" language and hermensdlical intarpretation of Paul Ricoeur. Thm T e;realuatio?ha. : dlscotver:,dr Zgntra:iucu&ni betweteun theory :ndh;;racuc..
o i lea a Struc system @ institution in whi .
o heoetical grounds indicate that the writer as a maker of meamngfui " wosked and mt;:wn predaspo:asnons agout the ro!: of the tecichof in
L t?m ahd of himeel! through language proceeds dialectically. This - .'the classroom contradicted the theory that | Hoped would guide my
N _siudy explaing the epistemic values and describes the poss:bclmes of N teaching. | was able to tranacend the limitations of the contradictions
. designing writing curricula (at all levels and in all courses) using ¢ byexamifing and re-evaluating my teaching mathods over three . -
- dialactical protesses such as: reflectuon and action, thinking and - - . terma and attempting to change mymethods te ;a more commcm
i feating, sensirig arid intuiting, chaos and technique, thought and with Vygotsky's theory.

. | language, myth/reflection/speculation, words and sentences, words . -

. Daoing this study and writing | tha dmertahon hu benefi ﬂld frly .
e m':nrzston&:d distanciation ang aoaropnabbn lnd the . . .~ bachgnc by pom:mg out to me some central weakndss in my Sractics.
+, undensianding an ,"c“_’""’" of """P'W o . .| Butmyeipariences have taught me lessons ol.a more general nature
' i LT e L LD s e T that are perhaps widely applicable to the teaching profeasion. Somo
-y STy : S basic contradictions betwesn theory and practice have been - .
) . ith the ¢ e
T ASK ‘AND AUDIEN'C!. EFFECTS OF pL ANNING s ilustrated, along with the facithat these contradictions must be

- overcome if ona is to improve practice. The importarice of theory asg .
PROCESSES AND COMMUN!CATWE EFFECTI.VENESS OF ! »

' guide to evaiualing practice-and improving it has al=o been illustrated.
LCOMPRENT WRITERS . - - Order No. DAB326170 t Tho u:yefulnusqf asen-evalulrt‘lve action research pr:::’ctx R
! A . dentifying wegknesses in teaching has beer. Shown tl e
. m;mcirﬁ:: ;":::;yp" ? Forgham Unlvorsny . 1“3‘ 30999' . 'imponanco of wntmg a narrative of bae' s expetrﬁnco to gam [ ey
i .. comprahensive view of one's own practice has been indicafed. Using
. .The @y investigated the effecta of two wrning msks (repomng . . . the information from this study, | have been able to continue tq
« - and genemmng) on the planning processes and the communicative © 7 improve my teaching practice and to davelop plans for fut.re
" effectivaneas of. competent eighth grade writers when they wrote for - improvemert. | have also beenabie to develop suggastions for
two dnﬂerem aud'en’:es (peeu in tho:r clm tho lmovn Moncc - teachoa who w:ah to pedoq'n a an-anluaﬁva study such u th.s one.
. [ U RN A . . . _.».‘I_'f SR TN
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S oo U , by human tutors, utilizing a *web-teaching” methodoi -

. A THEORY OF TEACHER COMMENTARY: THE AIMS AND for the study consigied of a classroom ins?'ructie&;nogdrg:.lopg.y_' Th? control
ME/I'HODS OF INTERACTIVE RESPONSE TO STUDENT L . .ma‘Resulrs. The CAl group showed gainsinveryzategoryof . *
WRITING o - - Order No.-DA8327380 leasurement utilized inghis study, and its performance was o

S eioap \ . & signiticantly better than Soth the tutorial group and the classreom .
‘FuLLen, Davis GEorae, PH.O. The Ugiversity of lowa, 1983. 171pp. _ instruction group on two of the posttest measures. The CAl group was® - °
"/ Supervisors: Professof Richard Lloyd-Jones, Professor CIe:J Martin superior, though not significantly, on posttest performancas in every
/ ‘ This dissertation proposes a theory of teacher commentary qalletr ot ocgai‘:gimytu:ed hlg the stgqy‘except flyency. A torrelation 'c‘oe{ficient of
" intaractive response. As an alternative to tha all-inciusive, traditional, ratin Cz ed a high, positive correlation between human and machine
critical commentary that often discourages and confuses the :smdent. or es::( rc‘;ru:-ern;‘ng; :he Ioculs mea;ure..These findings leave the - . _
as well as exhausts the teacher, interactive regponse emphasizes - prewritingﬁre\:{ r% cetirc; : ::;chz:‘ea:\?tlggl 'us as good a means of
“reader” commentary r‘ather th ana tgachecfsevaluatnv_e_and crivicalk Classroom inetruction. * utorial method and is'better than .
- commentary. - o - ' ¢ :
Three ariygxs for interactive response are suznested. First, to N S \j _ ' N
encourage the confidence to participate in the prdcesses of writing, » . _ . 1‘ ‘
interactive response reveals an interested reader's supportive . . \

resctions toithe writer's ideas, not negative and iudgmen!al criticisms* . 'ELEVENTH GR AbE STUDENTS' COMP OSIT?ON'
of the writing " perforimance.” Second, stimulating an active and. - . - :

writie ance. d, stimulating . . PERFORMANCE IN-FOUR DISCOUT.SE AREAS: AN °
ined involvement.is acieved with pertinent interactive questions 2 ping ‘3% | : \ Lo
‘mt:mi:r::from aninvolved participantin the extended writer- . - ANALYTIC EXAMINATION UTILIZING PRIMARY TRAIT . |
reader dic'ogue: thereby gngaging me(st::gn:‘ di‘;ect:'y in t:,’e essentil - ANALYSIS METHODS . OrderNo.DAE403729
éommunicative and epistemic activities. And third,interactive " GoAD, RICHARD IRYINE, PW.D. University of e L
response directs the deveicpment-of the studenys ability to'abstract " Adviser Dr. Karl D_NE‘ v vsny O'°9°’." 1983. 151”'_{'
and.elaborate in writing, and to understand and'arply tha various . - nan’ "'””_ _ .
writing functions. Jamés Motfett’'s discourse theory and Carl© ~ » - .The purpose of this Study was 10 analyze eleventh grade .
Bereiter's theoretical model of thg development of writing -compasition pertormarice in four discourse areas. The findings of this
competence provide specific responsa aims and foci for direction. - - examination werd to pn. ide curricular and program direction to
The kind of direcﬁon‘a?’p;fapomo is deterryined by the student’s .- diatriet le’vel_cur_nct._ﬂrm coordinators and pre-service teachar
' particular “writing awaraness™ and ability to abstract and elaborate. = .- Preparation institutions. . - oL N .
. A rhatoricdl method is proposed td’accomplish the response aima. . - The objectives of this study were: (1) to analyze composition - -
» Thjs method, drawn from rhetorical and educational theory, suggests. ~ ~ Porrarmance that would highlight the differences in composition skitle
* that responders are essentially communicators who must understand - Detween discourse areas, (2)' to examine zalected achdemic and nom - -
the subject of the discourse (student writing), the audience (student), &cademic variables thought to influence composition performance
" - -and writing context to communiéam_gnect_!vdy. Inaddition,the - & (3). to examjpe.the efficacy of multiple assessment techniques in

‘ AN N - obtaining student composition performance profiles. , . .
method recommends that the responder provide détailed, tull- - d l-. , " Aaavailable sample of 102 students in a xutern Oregon diatrict
statement responses, rather than fbb‘@‘"‘.““" symbolic, or standard was prompted to write compositions in discoutse argas of Narrition,
ones, and that the responsé “teat” must be focucad, relatively d Deacription; Persuasion and Exposition. Their performarite was

' nd effectively presented to ensure comprenension 3R+ scored for Primary Trait skill level in each diiscourse area plus the -

the “use™ of the responses. - Do e - subskills of: Organization,.Word Usage, Sentence Structure,
By feceiving interactive respo’r\\\sg&‘. the student jecognizes his/hef  pyzicyation, Cgpitaliza!'mnandAbbl%viation.\sbé"i:\:gnde
essantial role in the writer-readerdialogue, the imp rtance o: his/her Handwriting. ) o Y v ,
written ideas, and fhe significantinfluence of the'r ade'r. the Stublecf; - & Using an applied criteria to identity superior writers, a subgroup af
and the text dn the interaction. As a result; the'studentlearnsto ‘ *38 studbnts was analyzed separately,- .\ . - <
. assume eventually the role of the reader-respondeyr. o " °Bothtotal group and subgroup performance was correlated with
SRR T : .- thesalected variables of: the number of speech), writing and English
o _ é'ﬂ o o - *  courses ta}fen since seventh grade; §rsde point average; sex; the
R T ©o.. & . numberdf hours of outside-of-school reading per week: and the
4 - ) S : . . .. -~ amountofuarental encouragementtoread..’ +. - . -
“'THE UTILIZATION OF. COMPUTER TECHNOLOGY »;s A .~ Thefindings of this study are indicative of both total and subgroup
" MEANS OF TEACHING AND EVALUATING- PREWR|TING . -~ performarice and are aslfunov_vm (1) As atoal group, the students
- e L. - OrderNo.DAB328366 seamed able to write we!l to any of gheycu(dnscourse prompts. . 4 -
PROCESSES g . oreer . oeseea—s  {2) The total group demonstrated significant variance in the subskills =
Giius, PRiue Darve, PH.D. Georgia State University - Collsge of of Organizaticn, Word Usage, Sentence Structure, and Handwriting s
Education, 1983. 214pp. X ' oL mb‘:a““'g‘“-a°§’”£°‘®'d‘“°;",‘¢£“-‘°°0"eg’y-"'!-".h T
K e pul t this résearch was todetermineif ~ * fouf: remonstrated variance only in the subskill of Organization.. -~
N "co:uéf&i‘:i;hgeu%uég?s: ng-_‘tdata e Crivene computer Aided - (3:d'rhe total group's performance wadsignificantly correlzted to their
Instruction in the prewriting stage of the composing process was as- grade point averages and reading habits. (4) Females were

T him : B - 9Gl'!iﬂt:acztly superior to males in handwriting skills, but no other-
. ‘of prewriting Instruction as persona! tutoring and better. WK 3rior 1 : r
' 'i?ho:: c‘lams:r?osm in‘:‘.tructiong. A secondary purpose of this investigation: wmﬁnt subskﬂl differences were noted. (S) The use of more than
was to datermine the reliability of computer technology for the -~ 98 J/scoursa arsa to examine student writing is a viable means of

g ; ! b - detecting individua! and curricular strengths and weaknesses. :
i i evaluation of prewriting compposition:, N a ‘. L : T . Lo
- m%‘mo?;::%d\;’r:dedures. T!ewe'panicioant: in the study were ‘9) NTW ;T(qlt Analysa, as adapt_ed b.’ this stu_dx. 32 suitabie
" college freshmen enrolled ingthree composition courses during 1983. g::“ Sf;‘.'od's." ';ticumc.‘lf\:,:::' !coo, 'd'!"""f:"‘ to'om'_ ire student .
Gne third of thege participants yere exposed to a CAlmedium, the - posian inTrimity Traflanc ahsHipertomhance. /

other two-thirds either to a human tutor-or-to classroom instruction. - _ )
. - A Computer-Aided Evaluation provided focus and other - s ) o |
intellectual processing cues ififormation on an expogitory topic: ""': STUDENTS'*PERCERTIONS OF PRACTICES?IN
information was then used‘tﬁ.”construct‘a CAl program wh:gh‘qu . COM?QslTIGQlNSTRUCTION IN .GRADES THREE, FOUR, -
encourtge " specificity” and "depth of intellectuai processing i .. gue” o n. SIXIN. SELECTED SCHOOLt é R,
students’ composition. The program alao possessed andwas . . i . IN.. i OLS IN WESTERN
_designed to provide conceptual guidance through the use of tive . E’fNS!LYAN.IA - o OrderNo..DAB327711
" heuristic procedurss; thus it contained two key elements tha! & fthe  COM. KATHERINE HANNON, P.O. Uriiversity of Pittsburgh, 1983, 268pp. "
-~ human tutor would possess in working with & topic-knowledge o T 't\ M bt sty : 280
topic, and a means for eliciting that knuwiedge tromthe tutee.‘Tr‘-c‘ Y the\ Despite considerable expressions of concern by the public over !/
. - ‘nd treatment méthod used in the study consisted of instruction general decline in student wnn:%gommtenco overthepast = . '
-~ second tr e _ = et decada, little research is available which des:ribes the composing
R e - . o y . ﬂ.. :.;\‘-‘ p «',,‘. o ._ ,‘. ~ . 7‘ ‘ .
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- practices occuiring in elementary schools. Through the use of
Koziol's (1980) PCRP Asgsessment Surveys; ! idertified the practices
in composition iRstruction in grades three through six as perceived by
4,317 students in thesa grades from four school districts in Western -
" Pennsylvania and.described the relationship between students'
petceptions of practices in composition instruction and their .
. tsachers' responses in eight randomly selected cases.
The findings were simiiar across schools. grades, and districts.
Students perceived that they engaged in writing related activitieg less
_ihan two hours per week. Students’ perceptions aiso indicated that a
, -negative correlation existed between the length of assignment and

_ theif teachers emphasiged cognitive/practical goals in compodition -
instruction. Mordover, studgnts indicatsd iat they had limited *
opportunities to engage in cofngosit_wg specific practices related to
prewriting, writing tasks; audience sirategies. context for writing,

. evaluation;and display/publigation strategies. .
In the second section ot the findings, there was preiiminary
evidence of agreement beiween students’ perceptions and their
‘teaghers’ réspenses indicating that elementary students in grades
three through zix in the sampie were 2ble to describe specific
practices which their teachers used in compoesing instruction.
B ;? R ‘ . Z
# . : A >
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the frequency with which it was assignad. Students perceived that .

_THE DEVELOPMENTAL THEORIES OF JEAN PIAGET AND-
© WILLIAM PERRY: AN APPLICATION

" agtreach thalevel of iormal thcught until the age of twenty or later, if

depends c his growing ability to perceive multiple points of view.

- .stage, he must decentar.out of an egocentrism that prevents his =
considering his own and his audience's points oi view simultareously.

THE LOGIC OF BUSINESS WRITING. OrdetNo. DA8329527

 Hacaa, Joun Henav, Pw.D. Univarsity of Minnesota, 1983. 172pp.,

. The thesis differcntiates two classes of pross composition. Written

" primarily to changaTeaders' beliefs, expository writing (EW) entails
publication to & necessarily broad, vague, nondenumberabile, .
heterogeneous audience; abgut which an author can makefew -
determinate judgments to guide (he composing plocess. Practical -
writing (PW), conversely, develops from a\prg-existing situational
contaxtand is directed o a restricted, definite, countable,  ~ -
hemogeneous greup of readers to heip them do or make sqm\ethmg.

- Business writing constitutes a subsat of PY. The.theais explores how -
the procedures business writers (BW9) use to composa difter from
those EW authors employ. Accordingto a mocdel prevalent among
contemporary theorigta (e.g., Hirsch, Dillon, Nystrand, Ong, and -

; Flowar and Hayes), all writers must produce setf-contextualized
compasitions, si'nce writing, unlike sp_ee'ch. Ia‘cks asituaﬁg,nal :
context. Roles for EW authors are impliéd by the text; audiences are,
either imaginary orimagined, not real--again, art{acts of the text.
dself; ana EW writers compose in isolation, relying little on feedback -
from readers. A philosophical anaiysis of business writing calls this
model into question. Business writing takes place in a gefinite

\
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TO THE TEACHING OF

_ Order No. DAS3273S81
Christian University, 1983. 198pp.
. e . T i '

WRITING.

HaIsTY, Donna B‘sm."PN.D.)Texas
Adviser: Jimi W. Corder

Jean Piaget's interactionist theory of the cognitive gevelopment of
children ang adolescents has provided background for classroom
praciices throygh the elementary grades. Seldom has it béen apphed " -
to postsecondary education. When Piagefravised his theory lat@.in-
his lite, however, to include the possibility that someindividuais may

4t all, the'theary took un new relevance for those wha *sach college . -

> 's William Perry further axtended” .
research into the cognitive dévalopment of college students when ha .. .~
studied the evolving world view of a sampre of Harvard students. Beth:
Piaget and Perry present the adolescent and young adult as a sesher
after balance whosa ability to communicate with those around hm

_-According to Piaget, when the individuai attains the stage of
tormal operational thought, a8 at each praeoding developmental.

Growthis a process of distancing between sell ardl others. James .
Moftét his basey a curriculum for grades K-13 on the increasing ..

distahce betwear: a speaker or writer and his audience ind betveen &
spsaker or writer and his subject. Educatnrs of cigasigal Greoce and- .
Romae as wel; based their beginning composition exercises on the. . -
child's naturil mavement towasd more advanced leveis.of abatraction:
Perry's research indicAtes a'n@ed to train not just children, but aven -
college students, to abstract from a variety of subject maners and for

increasingly distant audiences. Some students arrive atcolleg@ nat .- .\
yot abie to place their own point oi view in the coniexiotother =~ - ">,
poasible points of view. Others respor.d to the pluralism of the modern
‘university by revgrting to more basic iavels of thoughtthatdeny -~ /.

+ rélativism’ In writing, however, the ned for a relativiatic outiook .
-‘eannotlong be denied. Exarcises that lat the student recapituiste in

situational context resembling that of speech; thus, speech-act theory *

may be applied to business writing” BWS and thejr readers shar2

" several sets of mutual contextual beliefs about fhis situational context
that enable them to communicate. These beliets are digcussed at
length. Roles for writers and readers ar8 predetermined by the -
context of the writing, and hecause of the way in Which business .
problems are solved, collaboration among many BWs is a logical
possibility. There{ore, BWs composa not by cregﬁng;mental : .
representations, of their rhetorical problems, as in the. EW model, but

. by using real-world knowledge to make decisions aboutthe - °

" depioyment of verbal devices in their texts testable against reality. -
Thia philoscphical account of what e _
how they know what they know provides a principled basis for
empirical research 6r: business writing and for a business writing

pedagogy. - - .
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A STUP'{ TO Dt"TERMIN! THE RELATIONSHIP OF ‘ -
TEACHING APPROACHES TO THE WRITING ACHIEVEMENT "
OF THIRD GRADE STUDENTS Order No. DA840491
HAYNZS, WaANOA LeE ADAMS, E0.D. Univarsity of Washington, 1904, -
114pp. iChairperson:_ Professor Phillip C. Gonzales . \‘-\ e
This study attempted to determing the relationship of teaching . -
* approaches to the writing achievement of third gfade students.” = .
The!decline of writing achievement has been an area of concem -
for teachers and researctars. Although a majority of.researchin =
writing hae been conducted primarily in seccndary schaols and
ssnod as a basisforthis

v

Y

universities, a numt.er of those studies

investigation. . .. N s .
** This study proposed to: (1) examine the reiationship of tsaching

. approaches to'the writing achievernent of third grade students; . -*
{2) explore the effect of frequency of instruction inwritten ..

- composition on studentachievement; and (3) explore the-sffect af
frequency of student Fractice in writing (composjng) on writing -
 schievement.. =~ . .. . i L
Two compositions were assigned and collected from each of the
200 third graders involved in the stugy. Questionnaires were devised -/
and given to the 17 teachars'in order to detsrimine which approach ./
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" they used in teaching written composition, how often they taught : o . e .
»written composition, and how often their students peacticed.writing TOP!C,‘-TF{EME*AND MODE.IN UNASSIGNED WRITING OF
¢ ‘{compacing). Compositions and questiorinaires were coflected, . . FIRST GRADERS USING INVENTED SPELLING 4 AH OPEN (
, evaluated, and tabulated at the end okeach serr&’ste.n;‘q " CLASSROOM . _ T O:dorNo..DAaatdS‘aﬂ S
investigator and two raters used a rubric to evalbate eac s . o - L s - . Lo
corz?o?snion:'Theri they were sepzrated into two 9royps-:Group 1, s:":" B“‘_Bj'fs.cr:“fybi‘"o' Baston University, 1983. 268pp. Por
teachers usccthe Models Approach and Group 2, teachers used the -~ Frofessor: J.Richard ; ?mbe" " o o S
1 Steps Approach. Both the t-test and a3-way ANOVA were usedto - ‘Tha Problem. The purposs of the study was to investigate .
anatyze the data. i \'r .. ... ... 3election of togic, therre and mode in the writing of first graders inan o
7 Thefindings indicate that ihere is a significant differonce between . OReNn clas.;oom using invented Spelling as an approachtoboth . .-
. the two approaches teachers used to teach written'composition. . reading and writing. Al writing 6t¥ive consecutive groups of_'gm :
Students in Group 2 scored significantly highar in writing " ...+ graders wasavailable for the study. * - oL “b SN
achievement when compared 1o those in Groupt, . ' T Procegures. (1) Identification qf togic, theme, territory and’&\o&. v
The results furdfer indicate that frequency of instruction and . - in 893 books writtan by S1.childrer: during thair first grade yops -\ . - e

frequency of practice &ppear to have an effect on writing' .° - {2) Study of trenas in the development of the writing. (3) -Presentation
achoverent. - o o -, T Toffour case Studies, (4) Study of the origins of topic selecticr  ° I
~ Conclusior:s of this study sy Pport the implementatior: of the Steps through observatioris in class, discussions with teacher and chilgrem,

Approsch as a method of instruciion to improve writing achieversent - and maintenance of writing records of ona class for 3monthe. . - s
at the slementary grade lovel, R . - | Findings. (1) Marked sex differences were noted in topic, monﬁ,
- . N T © anaterritory. Both sexes wrote about holic'ays, animals, home and .~
‘ } ! L W . school activities, with many influences noted from TVand movies, -
’ _ . o Boys wrote most often in Secondary territory, about sports, space, - o
e e . e : * war, fighting, killing and Catastrophes. Girls wrote mors often in =~ O

A WRITER'3 IDENTITY: AN EFFECT OF TME SMALL PEER - primary territory, about themsaives, their friands and their featinga.
" WRITING GROUP . OrderNo.DAB325804 ~ (2) Girls and boy: werd similar in their crioice of narrativeor nop- |
T, WRITR . e ' oreiy TR Spdra narrative mode, starting the year with non-narrative writing, ang- | <.
" Horrman, Mitiam R., E0.D. Rutpers University The State U. of New ‘gradually increasing in use of the narrative mode. Early stages in the e
Jersey (NewBrunswick], 1963, 246pp. Chairperson: Janet Emig 'dovd_o;:néehir of narratri‘ve' writing were identified, as were  fitfarent, b
. Thestudy's p asto ine if, within ths ofa  brpas of Writing in eath moda. (3) Peer influence was an important
T;\o_t;,ww{{%:u r;mw:: sfu?féﬂ?-'f' m gum:e‘l:fe:;:nw?{t:r tactor in topic selection, as wers clasardom activities and teachge .~ !
' m'&hange over timie and which of the group's interactiona o~ influence. Children reportedt thinking of topicd when natin school, . '
directly.reate to tnat change, — - E - N\ Conelusions. The InventedSpeting approach to early wriing hag |
The investigator hypothesizad ~a writer's identify” and related ity - @NAbISd six-year-oids to write more than was pr viously thought . |
devsiopment to the effects of a small'peer writing group. A “writer's 053ible. The writing of thesi six-year-oids hore many Characteristice 1
“identity” is defined a3 the conacious. erifical sat of behaviors which. . C1he language of much youncer children, aithaugh the writing - < - -
the writer applies to creatir.g':\':d e'vim.a’tiﬁg writing. The smaii peer * '\ developed more rapidiy than earty language. Grawth in writing coulg
writing grbup is definad as an informal association of individuals - be sean as development away fro-:t_e’gocwtrisr? andexophorie -
¥ concerned with developing writing competence through writing taska, fc:“l’&‘““- Tf.lgfst.udy \A;ﬂ exploratory in naturel the writing of young s
.~ .Theinvestigator studied four coliege treshmen in a fixed writing  ° Paule ran meri Uﬂ'ju’ nvestigation, ) e
* group during a semester-long Composition 101class. . . e
. oroeé to analyze transcripts of group talk. the invesggator T/ : N o S .
devisei a Group Analysis Scheme, divided into 4 Group Strand and ¢ THE Ve DAILY: P
an Individua! Strand. To measure the development of writing.abilitieg A STUDY TO"TEST THE EFFECTS OF °¢ "':Y“I')T;ENG SV
in group mermber's. tha investiqatar analyzed subjects’ responsesio - UPON STUDENTS' SKILLS IN EXPLANATO OURSE -

«writing through attitude siales, interviews, and writings. _AT THE ELEVENTH GRADE LEVEL OrdarNo. DA8328084.
HrsLok, NaNCY BRuCE, £9.0. indiana University, 1983. ‘S4pp,

i

, . . . °

Group Strand data dnalysis indicated: the success of a small poer *
writing Qroup was a direct zorrelate of unambiguqus writing tasks; the . ; ni Dr. Vernon K. Smita- -
group developed an interim, normative language which facilitated itg Chairperson: #rnon H. Smith”

. movementintoa “"community™ of writers dnd writing specialists; | .+ The Purpose of this study was to determine whether writing caity .-
 Group members offeredyresponse to each other via increasingly | ™. over 4 period of iwelve weeks wouid result in jmprovementin I
\ - sophisticated patterns.Furthermore, before proceeding with the task, students' skills:in explznatory discourse. At this time theraislitie = -
. the smail paer writing group dealt with anxiety, established a place conclusive evidence.indicating which methods of teaching written .

.. .. andfunction for each member within the group, and established the communication are most eifective. Many in the ficld of English . .
- authority‘of the group. . . - \ ' "Education today believe that Students best learn tc write by writing,
"7, Individual Strand data enalysis indicated.that each group memb.r\\ however, research fails to provide cofciusive evidence that this is
" aflected a writer's identity-through his own efforts, teacher modeling, " true. el T D L B
and the amall peer writing group. - Lo _ \ -Thesu bjec,t%for this, study were forty high achool atugents froma .
k] A major-implication of this study was that there is a connection .consolidated high 8chool in southern Indiana. A3 sophomares, thess - -

\
&

between {r.e development of writing abilities, the acquisition of a - ‘students studied | @ratura in their English cl&sp"apd*did,jinlo writing -
“writer's identity, " and participation in a small peer whiting groun. - * |- during a twelve week period (Treatment 1). As juniors these siudents .
.7 Thesiudy conciuded by suggesting that researchers need.to ! studied literature and wroie daily concerring what they hadread -
.. determine the constituents of writing growth in inexperienced writers - during a tweive week period (Treatment 2). Each studerit wrote four’
2 before devising measu ements of growth. ) . .+ lestessays: apréand Poat-test essay during Treatment 1 and apre
. h '.‘. . . .‘ . \\\ V R i - ) o . : -'- i
- Tk ) sy . N
- i — ’ .
\ R —- s ¢ -
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ana_post-test essay auning Treatment 2. Thre teacher-raters -~ - ' EFFECTS OF NEWSPAPER READING, FREE WRITING, AND _
evaluated the four writingsamples. . o o e — GUIDED WRITING ON-OVERALL WRITING .QUALITY OF - ~ - "
" Each student's ability was measured specifically as follows: writing A . S
qua%?: :J:;ucc!’:t':r;ianbe'gtg;v a Prr?mary Trait Scoring Guide; syntactic . SEYENTH GRADE STUDENTS. Order No. DA8401 342 -
" development was determined by T-Unit analyses; and skills.  * ., Lovoue:Many PaTricia, Eo0.D. University of Houston, 1983, 183pp. . i

" ; ina: 1 ion and spelling was - . mitg e . e
proficiency in wording; grammar punctuation ar S The purpose of this stydy was to determine it the overall quality'of
. ! ; lysis of Skills. A one way analysis . . : :
determined by an ;zagtéceicrﬂie nle\n:hy:t:er sigrlﬁfican " dmean ces ~ writing of seventh grade students nmprovgq as a consequence of the
of variance was used T ) . h treatments 9! newspaper reading, free writing followed by nNewspaper
occurred betweeng!‘\e Mgtzﬁggg‘:fed fhat the maan difference ~ . reading; andnewspaper reading in canjunction with guided writing. In_ K
* The r.e:ul:s of"t 'fast:: :of the pre-teat and postitest essays was . addi_tlon‘to type 91 treatment, this study examiried the coptributlom of
Eanircantl areater following te Treament2 periodThere was alyo  Sender.interaction between eaiment and gender, eading aniude,
Significant improvement i punctustion skils during the Treatment 2 from & predominantiy white middie-efbss suborban schn o
*bariod. The results alsa indicated that students failed to improve v Procedu 68 Exprrimentil o rorbo o purban school district,
e e t of syntax and in wording, grammar and spelling . poures. txpernmental and control groups were pre:sssessed
the development of sy _ i) ) . for reading attitude using a semantic differential technique and for

skills, B S S S - ; reading ability using the Comprehension subtest of the Gatsa.
RS i improvem in'this study might | : . -omprehensic ofthe G,
- "It smems possible that the improvement found.in.this study < ~MacGinitio Reading Tests; Survey E, Form 1. L
. in part to the specific nature of the writing assignments Wit mm .Y Y . ,, .
be due at least u.1tp o o'gt‘-)t:t vs and the holistic methods Writmg‘sa‘mpla in the descriptive ap_d expository modes were o
used for the pre-testand post: essa R scored holistically to give an cverall writing quaiity score. ;

used to evaluaté these test essays. Itis alsc: P°ss‘°'iﬁ thsalfn‘:;”ttrl\:%q‘? . . 7 Multiple regression analysis was used to determine the .
may prove to be a more effective methed of improving o contribution of the independent Variables to the overall quailty of .
= wiiting twice Jaily or weekly. ‘ o : © writing. - ‘ , o T S
i .o~ o . - “Results. The findings of this study were (1) reading attitude,
b : .o - " reading ability, and gender accourited for a significant proportion of
l _ A Lo . the varianca in overall writing quality; and (2) freatment and treatment. - -.
1‘ . ! " bygenderdid not account for a significant praporticn of the vatiance -

.

WAYS THAT INSTRUCTORS EDUCATED IN.LITERARY .  In °é:;:_j',m',;‘89 quality. ere no significant diflerences betwsan -
- Y co T B It . There w . i ifferenc twoen *
“METHODS TEA.CH WRIﬁEN CQMP-OSITION : ’ R 2; treatment and control groups in post study measures of overall writing -
S o OrderNo. DAB406BTY" | quglity, Ditferences i overall writing quality were attributed to roading -
KaNE; PATRICIA MARY; Pu.D. University of Pannsylvgnia, 1983 244pp. T atlitude, reacing ability, and gender. 7 T e
- Supervisor: Norma B. Kahn . . . o RN - )

v . . C e

_For years most Instructors of freshman composition have been - e * , !
“educated entirely, orprimarily, inditerature. Yat, to date, little research - < ‘ ¢ .
has been done to find out howthe i rs of composition whose = o ’ “ S
: education has been entirely ir| belletristic tradition, go about teaching . . : . : Co » o

composition. The purpose ot this study was to-obsarve, 10 interview, ' - e e o H
~and to describe how the instructds of composition edycated in literary AN INVESTIGATION-OF THE EFFECTS OF INSTRUCTION iN o

___-studies approaches and handles tie task of teaching freshman DIAGRAMATIC M ) o ,
" composition. Five writing instructors teaching in colleges’in the - C'HILDREN'; (A:BIL?‘?YE L,:.NGSAN-DESENTENCE'WR' '-’N\G ON AR
greater Philadelphia area and their freshman students werethe - ? ' TO SOLVE VERBAL.PROBLEMS AND

~——objects of theinvestigation.— p K T 77 /NUMBER SENTENCES - OrderNo. DA8327714. "~

Qualitative methods of data collectidn were used in camying out  Luckivicw, PaTRiGiA Awn, Pu.D. University of Pittsburoh. 1 P s

~ the research project. Through direct observation and formai and : R y, . e . 863. 171pp.
informal interviewing, the researcher investigated (1) the teacher's __The purposa of this study was to investigate the effectiveness ota -

modes of formal instruction, (2) the teacher's techniques of informal . Specific method of instruction on the improvement ot-children's ability~.. - -

-+ instruction, {3) the teacher's reactions to students’ writtan products, ~ 10 30ive verbal problems and number sentences. The 48 subjectain =~ . -

and (4) the students’ perceptions of their compositior classes. - = the study were secorid grade children from a pubiic elementary -~ .~
> - The data collected revealed the literary teacher's presage and chool located in a low Socio-economic area. Students were randomtly -
- platform; his background and his unferlying ways of thinking about assigned to a control and an experimentai group. Following the'
the task of teaching writing, his Implicit and explicittheories of = . pretest, both groups received twenty-six haif hour lessong onvaraal - .
,  composition. In addition, it révealéd his operational curriculum: his probiems. The experimental group received.instruction in diagramatic -
/ > classroom behavior, strategies, and initiation of activify pertainingto -  modeling'and were taught to derive a number sentencoto be used to -

writing; his response to process and/or products; and his ways of + 30lve the probiem. The control group practiced salving thesams = .
- iptegrating literary texts with composition. Finally, the data revealed. ~ types ot verbal probiems as the experimental group but did not have -
the students' views of the courses, their experiential eyrriculum. specific instruction in diagramatic modeling or sentence writing. Ing -
“ ¢ The major findings were several: (1) instructors of writing do not ~ posttest tollowing the conclusion of instruction, childreninthe . .. -, -
: | necessarily teach writing skills but tend to teach what and how they - experimantal group showed significant increases in their abllityte .. -
© .. have themseives learned-in English classrooms; (2) their writing ~draw diagrams, write number sentences arid obtain the correct R
*: fnstruction is highly sélective and usually random; (3) a discrepancy ... answer for the verbal probiéms. Statistical analyses of mean gaing ==~
: _ .exists between what the instructor believes he/she is doing'and what - were significanipt the .01 level in faver on childreninthe - - ..~ -
7. is actually taking place.in the class; (4) the students are often judged - . experimental group on pratest to postias: measures of writing and. -
-, - by one set of criteria but the skills that the instructor teaches bsiong solving number sentencea for the verbal probiems and obtaining the. -
~ to adiffarent set; (5) even when writing instructors do succeed in - - correct value for the unknown in anumbersentence. - .o -
- . using contemporary methods of teaching composition, they fail to use - 'The position of the unknown when solving verbat problems and
~ them to their best advantage.. < S " number sentences was not as critica! on posttest measuresfor . - - .
This study showed that even though teachers of writing with - = childrqﬂ in the experiinantal group;%’he s%?dy also in:::ti?at:; the =
~  strong backgrounds in Iite?gt;:ur_e'tend to bring several strengths to - | correlation between the’ability to solve number sentences and the -
= their writing instruction.--sensitivity to usage and prablems of gyle and - ability to soive verbal problems. No significant correlation was found. " -
organization, thay need to be given further instructip teachingthe- |~ 7p" T 0T N e
process of writing. IR . . e | : P
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THE EFPECTS OF SUPPLEMENTA?Y?ENTENQE COMBINING
. ON WRITING EFFECTIVENESS _ +OrdsrNo;DAB403325

. 164pp. Adviser: L.D. Briggs

Purpoee of the Study. This study purported to determme whether
sentence combining instructicn significantly infiuences the wntmg
‘. effectiveress of third~aad fifth. grade students Sentence col bmmg
* is a method of teaching writing:

Pracedure. The Longview Indepe dent School Disu.ctgranted -
permission for the study during the 19821983 school year at Valley
View Eternentary Experimer.tal and control Students were offerad
language arts programs ditfering only»m t:'e(u’{e mclusaon/exclusion
of sentance combining exercises. Expariméntal students were given
sentence combining exercises th:rty m’inutes per week for twcnty
weeks,

o . Writing effectiveness was measured by syntactic fluency, quality of
< writing, and proficiency in the components of writing. Analysis of -
variance was used to analyze datain experimental aﬂd control boys
_and giris subgroups. The alpha level was .05.

. . Findings. Analysis of variance. showed a ssgmtlcant dﬂterence in
three of the fifteen null hypotheses and one of thenullsub.
hypotheses. Third- and fifth-grade expenmental students scored
significantly higher in syntactic fluency than thzir control
counterparts:Third-grade control students scored significantly highu
in quality of writing, and a significant’i interaction in quality of writing -
was found between teaching method andsex. . .

» Conciusions. As a rault of this study, the following conclueaona
3 were drawn:: ( ) Languege arts programs including sentence
i © combining 3.2 more eﬂect:ve than those not including sentence
combining in mcreesmg the syntactic fiuency of third- and fifth-grade
- studants. (2) Language arts programs including sentence combmmg
are less effective than programe not including sentence combining i
-developing qusuty of writing with {hifd-grade students, but are more
efiective with boys than giris. (3) Language arts programs inzluding
_ ‘sentence combnmﬁg are no more effective than programs not
. mcludmg sentence combining th developing proficiency inthe ~
* components of writing of third- and fifth-grade students and in
devetoomg qualnty of \-mting of fitth- grode studente. n .

L
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i ACTIVITY CENTERED WRITINO APPROACHES- A STUDY OF -

- DEVELOPMENTAL RELATIONSHIPS

.~ MORGAN, DAVIO BELL, 1, Pu.D. Unlversfty of Pennsylvanla 1983.
157pp.

The pu rpose ot this research wes to conduct a Icngutudmal case .

- - activity centered writing approaches, ability, subjectarea -
. .. performante and demographic factors. The study also investigates

- referenced achievement tests, and writing development. Although'
there_are several leading theorists advocating the use of activity
centered approaches, few studies have beenconducted to

_ .substantiate their value ta writing growth. This study attempts o

- provide additional knowledgo of thase relationships thraugh a -

longitudinal study emplaying a sizeable student sampla (170). The
. study methodology employed the McCaig evaluation scale, the bCRP :
- monitor card, CTBS achievemént teats, and other quantity - g
measuredent of participation and performance level. During the
study, the sample 3 (random stratified) end of year writing eemplee
‘'were gvaluated using the McCaig evaluation scale. These/ -
-measurements along with teachar rated writing traits, ac:i evement

-1 testscores (CTBS), and other quantity and quality measures of
’ studant perfarmance were used in the study analysis. The study _

(A) examines the réiationship between participation in actlvnty

-“centered writing approaches ‘and writing development.on annual

wntingeamplee. (B) examines tha relationship between reading level,
" language grades, time spénton. guide structured writing and writing -

. .~ development; {C) examines the overall pattem of writing development
. and growth compared to student 1QQ, sex, and schaol; (D) examines

~ the relationship between teacnef rated writing traits and achisvement

. test oree with writing sampla scores; (E) examines the relationship

between teacher rated wntmg trmu and achnevement teet scoru The -

Aruitoxt provided by Eic:

| ' Moore, Magcy Murtock. E0.D. East Texas S!afb Un:vafs}ty. 1983 Lo

) Order No. 016329163” ~first¢rans. Some students found heuristics 30 helpfu; they wers .

study of student writing development compared with participation m i :
'\.
the relationships behwveen teacher rated writing traits, norm. - a

N ) _—

A 3 i 3
/ N .
study analys:s tound the followmq relationships: (1) Newspaper end
~=litarary magaziria writing were significant activity centered —-—-
approsach=s to writing r2iated to overall writing variance; (2) Roednng
level, language grade, dnd time spent on GSW were significant.. ;|
—._{actors related to writing development; (3). 1Q and schoal'wers tound
to be significantly correlated with writing level while (Q-formed & ieas .
“reliable significance level with wntmg growth rates. . . . (Author’s
abstract excseds stipulated maxnmum length. Dnscontinued herg with
permission of author) LMI : ;
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SETTI 'IG FREE IHE BlRDS HEUR!STIC APPROA&HES TO :
THE TEACHING OF CREATIVE WRITING AT THE COLLEGE

LEVEL . s Order No. DA8325654
Pannis, Pecoy BALowm.DA Drake Umvers:ry,1°8.. 236pp

SR

Adviser: ThomasB. ‘Swiss

Prodlem. Whale creative writing has been part of college curricula
_fo.- about fitty yedrs, littia has been done to address the difficulties
.-students have in gettmg started writing poems and short stories. The
assumgtion that imaginative writers are;invadabiy sub;ect to )
- ingpiration before writing begins has kept the creativa’process
beyond th the control of student writers; the same mystique has
prevented teachers from taking odvunt'age of reeearch done dy
psycholognsts and rnetoricians, which might grvo studenta more
control over their own creative abilities.
" Prncedura. A reviewof invention literature since Anatotte and d
paychological reeurch into-creativity\gwedied a number of dncovuy
. techniques, or heuristics, which might MaVe apglicaton for creative
:__ writers. Criteria for heuristics were established, and techniques . o
! measured against them. Two heuristics, the tagmemic invention '
metnx and Burke's pentad, were specifically agapted for t:egmn.na C
~credtive writing students, along with free ® writing as 2 mode of A\
tmnacnptnon Questionnaires and interviews were used to detonnim
; their usefuiness. Creative writing textbooks were reviewed for |
heunsnce, and methods suggeeted for presentmg heunstacs in the
cla.snroom :
Fmdings Students who uaed the tagmefmc a2nd pentad
proceaures generated more raw material at the pre-writi ng stage than
i had been their usual practica, which not only got them started with
their writing but also gave them additional zoncrete details for th&

-

inclined to continue using them and al! '~"-'dente were gnven som.
insight into control of their ewn creativity, -
Conclusion. Students can benefit from instruction to |n~rem

. control of their creative and writin~~ ‘acesses: No current creative

writing'text contains adequatehe - ic- based material, so teachess

must inform themaelves about suc:; procedures and present those

that will best aid their students to develop their own ab:htnes as wrmn' :

of poems and short stonee. .

AN ANALYSIS ‘oF FOURTH GRADERS' ATTITUDES TOWAR(}

WRITING IMPLICATIONS FOR PEER TUTORING - : v
:_ . ~ Order No. DA6325897

PaTrick, Jem Wo.:cmcnowsm Eo.D. Rutgers University The Smo u..

', of New Jersey (New Brunswlck) 19€3. 140pp Chalrperson Meurb
Hlllson . - - A

The ma,or purpose of this etudy was to mveettgate the att:tudee
fourth grade writers held concerning the composing act for the )
purpose of establishing a need for mterventuon in the form’ of peer ©.
tuioring practxca :

Three research. questnona were posed: (1) Do children vie\v S
" writing as a complex activity? (2) Do children view themselves and/or

nther children as having teaching ability in the area of writing? (3) Do
* children view peer assistance in the area of writing as being more™ ~
desirabie than other pesple or tactors associated with writing? -

An original questionnaire was set up by this reeearcher whuch
comsisted of 20 statemgints. .

The eub;ecu consasted of 271 students (133 boys and 138 gnrls)

it
i
i

i 'ﬂ‘léf'ams -



©

.represanting all communiczfion int microcosm. Yet, little is known of

from a suburpan scnooi osuIct [ . )
in addition 10 the questionnaire, 50 students were interviewed and
five classrooms visited tor observing writing lessons. ) )
The data revealed that the answer o all three research questions
was negative. - - - : . -
Additionally, the foilowing salient findings were had: (1) Both
sexes viewed their parents as having more potential influence in
improving their writing skills than any other person(s} including thg
classroom teacher. (2) Much classroom writing was done in a sierile
atmosphere set by the teacher which curtails student interaction.‘
{3) Students experiencing Gifficulty.in writing continued to grow in
frustration as ho aiternative learning styles were available-to them.
‘it was strongly recommended that future research continue to
investigate the role that peer tutoring in writing can play.

&
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TO WHOM IT MAY ‘CONCERN: THE RGLE OF LETTER
WRITING IN ENGLISH LANGUAGE, EDUCATION . S
. o © ™%, OrderNo.0AB32590

Pomper, MaRLENE MiCHELS, ED.D. Rurge‘rsfljniversiry The State U. of

" New Jersey.(New Brunswick);1983:" 350pp."Chairperson: Janet Emig

Letter-writing s une of thé. most widely used fofms of wriiinﬁt

-

the development of the inferential and imaginative-processes invoived

" for ditfering ages, stages. sexes and individuals. .

In order to analyze the role of letter-writing in English languaga
education. | conducted an original case study requiring my selection
of eight "averdge" students, four males and four females from grades
7,9, 11 and 13. Modal classification, distancing behaviors and stages.
of development are the tnpics which provide the framework for ’
student responses. They relate to the purpose. method and quality of
their letter-reading andfwriting. . )

The methodology in this case study involved: (1) Completion of

<

' interest-Attityde questionnaires relating to students’ previous reading

. responses to each of the letters; (§) The tape-recording of answers to

. THE TEACHING CF COMPQCSITIONe

and writing experiences; (2) Their reading of each of the three modal
-types of letters; {3) The tape-recording of ora) responses to set
questions regarding their letter-reading; (4) Their writing of ~

set questiors reqarding students’ own writing responses to each of i
three letters; (6)- The analytic evaluation of all 24 student ietters by . — -
‘three trained college instructors.. .~ = ST

___One finding is that male and female students

show virtually .

) ;identical overall development in letter-writing ability. Howeversthe

nature of their abilities varied consicarably. Moreover, individual.
construats were found to more similar for identical grades than
between sexe&s. . i - - .
The major finding consist of the four grade-level constructs that |
inferred from: the written and oral responses of studénts in our study.
These constructs provide the framework for model and follow-up -

" }assons for each of the four grade levels. Published letters suitable ‘or.

integration into the curriculum ar€' inciuded in an dnnotated

bibliography with reference to specific subject areas. In,addition, |

categorized and insorporated published works containing curiant.
- classroom practices for use with different graca leveis.

CRITICAL THINKING AND WRITING: AN-APPROACH TO '~
Order No. DA8402229

QuiNN, MagY PIERSE, A.D. The University of Michigsn, 1983. 147pp,
Chairman: Wilfiam Alexander .

_ " The mcdel develuped fcr this study is based on the premise that

Aruitoxt provided by Eic:

writing is a thinking process. When critical thinking becomes thg,, ™
primary concern of writing instructicn, the ideas of Piaget, Bloom,
Sritton, Emig and others are inescapable allure for instructors.
Developmental learning theory provides a framework and generates
the search for strategies {(heuristics; that teach'students to extend .
their explorations, make inteliectual connections and prepaie :
thoughtful written assignments.” - o

This study is the slnthesis of develqpmen;al learning theory

. R

o

1

. - developmental progression of thi
- concrete experience; tothe final, more

e

transiated into a schematic approach fr

ascrematic approach from whicn swaents can learn
the process of inquiry” Tha initial ghase of the schema illustrates the

nking,

from the nianipulation'of -~
cognitively compieta, =
at experience. The second
heuristics of form, girposs,

interpretation”of and speculation on'th
ph:‘;e utiliz:; the four major rhétorical
audience and arrangement to guide thinking, incorporat
'well. & final post-writing heugistiz that requirgesam:r:gzrm:ta;:s' ?du t
.contorm to the fo‘rmai constraipts of the written language systx ©
.The_crmcal thinking.writing approdch makes available conscii.;u.'
and .lear.n'able methods.by which students can learn to deal with' the
inevitability of change that thinking creates, and offers a practical .-
Quids to_-m‘ake that state a productive learning experienca Such an
approacp is central to a course in composition; it can also.t;rovido l’.'
teacher in any dl;cipfine A new approach to thinking and eriting.» e

BREAKING GROUNO: A STUDY iN INTERDISCIPLINARY
WRITING AT A RURAL COMMUNITY COLLEGE "~ -

g . .. OrderNo.DA8325020
REINHARDT, ALAN JEFFREY, PH.D. Indiana University of Pennsylvenia, -
1983. 84pp. Chair; James M. DeGeorge

This research measured the effects of an interdisciplinary
approach to Freshman Camposition on students at Garrett .-
: %)én;munity College, McHenry, Maryiand, during the fail semester. .
. ) . ) \ v - -
* The experimental group received reading and writing assignments
that were coordinated with wotk they were going ina Bi?:alogy 101
coursa they were concurrently enrolled in. The control gréup rece -
‘heterogeneous reading and writing assignments-soth-groups werfé——
given a modified-Garrison, topics-based approach. . o
Both groups completed pre-course and post-course writing
samples. Sampies were timad, written in class, on‘two matched .
topics..Additionally, siudents completed pfe-course and post:coursg”
questionnairés that measured writing apprehénsion. Writing sampies
- ware rated holistically, and t-lesting was ddne-of questionnaire
* results, , e N
Statistics reported compared the'tws groups® writing abilities
_betore-and after the coutse. They also compared the two groupt’
attitudes toward writiqg Before and after the course. Results show
that there was a significent difference in writj 1g abilities of the twa
groups at the start of the course,.though nota significant diference .
‘between the two groups at the and of the course-Conversely, . . |
.. questionnaire 'result%show little signiﬁca_rit'differénc/e attitudinaity . |
between the two grolps at'the beginning of the coufse, but a great \
deal more of such dif'e;encesat the end of the course.
Mare research is called for in this area, mainly because the
samples sizes in this study were relatively small, apd becausa of the
twa groups’ pre-course writing abilities were significantly d:fferent.
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A STUDY OF THE EFFECTIVENESS OF S._ENTENCE' o
COMBINING IN INCREASING THE SYNTACTIC MATURITY *
OF STUDENT WRITING AT GRADES 7 THROUGH 11
o S OrderNo, DA8323254 -
Ricx, PaTricia Hopking, Ep.D. University of Cincinnati, 1983. 9Spp. | = -

The purpose of this study was to ascertain the effactiveness of = © -
untgpce combining practice as a strategy for increasing the syntactic -
maturity of students’ writing at grades 7, 8, 9, 10and 11 after - .
accounting for pretest,'|Q, race and sex differences. The student
sampie consisted of 427 students at grades 7,8, 9, 10 and 11 gnd-- 5~
represented two populations. The expetimentat group practiced -

: sentence combining 80 ?ainutes.a week for a 10-week period: the
contrgl group spentthe’same amount of time working on grammar
exercuses.:‘{\/ith the excegtion of the sentence"combining and
grammar exercises, both groups were exposed to the same English
curriculum in that they:both read the same kind and number of
literature selections and wrote thq same num'er of composifiom.
Homework assignments were identical.” ’ : -

q CIHTOT A ang nreas. L
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: St’ugg_qgs,i,n,both.conme‘and‘expe'rim’emarcia'ssaf%?e’p‘r'ét‘e'ﬂe'd""
———-and postiested using the Syntactic Maturity Test (SMT) developed by
Kellog Hunt'and Roy O'Oonnell (1968). The-written parag. aphs ware
¢ analyzed for T-unit iength (worcis per-T-unit) and the mean T-unit |
length represented the measure of syntactic maturity. - -
The data for the stepwise multip'e regressian analy:is on the
- | contribution of the six independent variables--SMT preiest score,
“group, 1Q. grade, race and sex o the variance in the depandent
* variabie*SMT postigst scores..were callected for the combined .
control and experimental groups. The resuits of the data analysis -
incicated the following: (1) Students'initial syntactic maturity does :
significartly contribute to the variance in posttest syntactic maturity .
“scores. (2) Practicing sentence comhining exercises does make a
significant contribution to the variance in students’ SMT posttest
scores. (3) 1Q contributed significantly to the variance in students® .
SMT postiest.scores. (4) Grade level ditferences did not contribute
significantly to the variance in SMT posttest acores. (§) Race :
differerices did.not contribyte significantly to the variance in students’
SMT posttest scores. (8) :Sex differances did not contribute
significantly to the variance in students’ SMT posttest scores.

A s:andardized multiple regresaion equation was used to predict -
syntactic maturity postteat scores for individual students who practice
. .santence combining. Based on this equation students who practice:

- sentance combining can be predicted to score 15 percentile points
higher on measures of syntactic matutity than students not practicing.
- sentance combining. . . . {Author's abstract exceeds stipulated
maximum length. Discontinued here with cermission of autho‘r.) UMi
L . - & .
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——DOES THE NEW' RMETORIC WORKTPA COMPARISON OF ~
-  FRESHMAN WRITING PERFORMANCE UNDER INSTRUCTORS
TRAINED IN-THE NSW RHETORIC WITH INSTRUCTORS NOT
‘TRAINED IN THE Ni'N QHETORIC -~ OrderNo.DAB32912%1"
RICKAROSON, LEONARS TDWARS, P.D..Indiana University of.
. Pennsylvania, 1983. mSppl'Chairm'an:_Jamgs M. DeGeorge _
" This study was conducted with six sections of freshman ——

composition at Morgan State University, Baltimore, iaryland, to

—.--— inth@ “new rhetoric,"and three-were not. - . .
7 The study examined the writing performances of fifty-seven
- students. There were thirty students in the “new rhetoric™ trained
. instruttor group and twenty-seven students in the not specifically
-.. "newrhetoric” trained instructor group. Since the freshman ciasses
.of English 1501.100 at'Morgan State Univérsity do not write fully.
developed themes, but rather write only paragraphs, the study
examined only paragraphs written as the pre-test and the post-test.
The pre-test was used to determiine if the students in the six -
" sections were of equivalent writing ability at the beginning of the -
- study. An analysis of variance (t-test) was used as the test of

R determire it the " new.rhetoric™ works. Thrae instructors were trained . -

'~ equivalence. The post-test was used to measure gaing at the end of "~

" for statistical significance at the .05 level of significance. .
. “Inresponsa to the pre-tests, the analysis of variance showed no -
~ significant ditference between the two groups at the beginning of the.

. study. Inresponse to the post-{ests, the analysis of the post-tests - -
" means showed that the students who were taught by two qf the not
specifically "new rhetoric™ trained instructors showed a difference In”
-.* periormance. The students taught by the not specificglly "new - -
* rhetorie” trainea instructors showed gains in the post:tests

. performance: The instructors whose students showed {he gainsin tho

post-test performance were the instructors who used a highly
structured heuristic. Aiso, the same instructors were regular readers
of the English Jornal and College Compositisn and Communication.

- The focus of this study was on rhetoric--aftitudes and implications. .

" In this study, “new shetoric”,meant those things which.wgre' c
" recognized as choices among alternatives which a good writer used |
in shaping his discourse carefully to enable himto reach 'his\jntend,ed
- audience effectively and accomplish his intended purpose. *
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- SIX({IGH SCHOOL. ENGLISH TEACHERS

i

' the course. Gains and losses were measured and indicated by testing -

““University, 1983. 217pp... |
. - Thestudy used six in-class writing

16 -

RESPOKDING TO STUDENT WRITIMG: CASE STUDIES oF

. ‘ ) Ovder No. DA8324768
Rosem, Lois Matz, Pu.D. Michigan State University, 1983. 328pp,

oo . - . .
‘l?revmus recearch intn teachar's written comments on student,
wriling has centered on analysis’of the comments in isolation. Tha

._Purpose of this study was to examing teachers' written responses v

+ wilkin the context of the clasaroom was well as from the perspective -
of the ‘wri!_igg teacher. it was designed to invesiigate (1) ?h: metho’vd..
used By six high school Eriglish teachers in respending to the writing
of their students both with written comments and supjiementary
teedback during the course of the writing assignmen?. ahd . ’

(2) influences on these methocis. - T
. Data collection procedures included formal and informal’
interviews, classroom observation and audio taping for two compiete
writing assignments in two ditferent classes for each teacher from the -
day the assignment was made through the day it was returned, and

. _@nalysis of teachers' written comments on these napers with a'mb
designed for this purpose. The Teacher Respon:e Scale categorized .

: teachers' comments aiong two diensions: Pursiose of Response

i (Reader, Positive, Corrective, Negative) and Focug of Response

. {ideas, C;reativiw/Style. Organization, Language, S

i Mechanical/Grammatical Skills,.Student. Adility). . g _

- Results sShowed that as a group these teachers focused 47:5% of

their comments on Mechanical/Grammatical Skills; 32.5% on ideas,

although the majority of the Idea camments dealt with the forth of the .

idaa (i.e., thesis statement, supporting detail) rather than the contenty .

‘13.1$ on Language;#.9% on Organization; 1.1% on Student Ability;, -
0.5% on Creativity/Style. Thus, teachers’ comments focused T
predommgte‘ly on form, correctness, and the writing not the writer.

. Purposes in response ware primarily oriented toward pointing aut or = .

. correcting problems in the paper or making sugggestions for o

' improvement. The relatively low number of Positive responses (14.0‘%\). i
: and Reader responses (7.0%) showed.that these teachers responded. . -
mare often to weaknesses in the papors than stréngtha. These - -
findings sugge'st that the teachers’ global purposes in written -~ : -
fesponses were to evaluate and instruct. Résponse was influenced by -
-the-teache;’s values, goals..and purposes for the assignment: college———
preparalory goals of form and correctness; an implicit value of =
mechanical/grammatical correvtness; teachers own experiences ag.— <
o ;nu:’ers :nd in teacher training; and an awareness of the individual -
: en s . PP TSe
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THE EFFECT OF A, SECOND INVENTION STRATEGY UPON
'THE FREQUENCIES OF SURFACE AND TEXT.BASED
CHANGES IN THE. WRITING OF .COLLEGE FRESHMEN o

e SR OrderNo. DAS4CS94S -
... SwoPe, Jown WiLsow, Eo.D. Virginia Adlytechnic institute and State

i sessions on an expressive -
¢ assignmant to inveatigate whether collegs freshmen would make”.
. more meaning-level changes when they received a second invention -
T stfategy after they had completed a first invention atrategy, devcloped - -
<" drafta from it, and had a chanc@ 1o revise them. The subjecta came.~ ©
“from two classes of composilion students. Zach class wasdivided into
experimentat and control subgroups. in the first class, all subjects .~ °
began with Rohman's Moditat)on; the eéxperimental subgroup then - - .
received Lauer's invention st?tegydurin‘g session 4. In the second

class, all subjects began with/Lauer's strategy, and tha experimanial . - -
subgroup received Réhman's during session4.”  © o 0}

©| Thestudents' drafts wera coded, using Faigley and Vrite's . /
' taxonomy to classity rewriting changas. An inter-rater raliability of .84" _ ,

was eatablished with two other composition teachers. A MANOVA was - ;
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used to analyze theu data In adomon ing ﬁnal drafts.were rated by
. ou\tsnde raters, using a four-point-general tmpressuon scale. Matched
received similar ratings, were presented to opts'de raters, The raters
werg then asked to choose-the better-essay af each pair. Simildr

. - comparisdns of pagers from each experimentfisubgroup were made.
ests. Seven students

These results were analyzed using Chi-Squar
-y who were in soma way exceptional in either.their use of the second
‘strategy or their rewriting processes were interviewed after the
-completion of the wnttng sessions.
Among the findingS were that the frequencies of four Ievels ot
rewriting c}tanges did not differ significantly among the four

.“subgroups. Howevr, in each subgroup, the students demonstrated 2

consistant relationship among the frequencies of each of tha four-

levels of changes. The nature of the two invention strategies seemed

to elicit from the students particular modes of discourse, which
affected the qualfty ratnngs a?'nong the four subgroups

2
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. © TH® EFFECT QF METACOGNITIVE STRATEGIES ON -
' CHILDREN'S WRITING_ -

' VAUGHAN, SRERRY CuRTIS, PH.D. The University of Arizona, 1983, -

-~ &7pp. Direttor: Hershel Thornburg

This study explored the effects of metacognltlvo strategles on -

g

 graders. Matacognitive knowledge rafers to students’ ability to talk _
" and write about the variables operating in e\xpostory‘tnsks, the

.- text and how aspects of writing interactwith the appropriatenesa ot

®  strategies available to the writer, .

: High and low ability studenis were ullgned to an exponmcntd

‘group \who recaived instruction in matacognitive awareness mtealu ;

* or to a'eontrot group.

. Throg different types of musum included writing pertonn‘cnco .~

/" measures of syntax, mechanica and semantics/pragmatics;
- matacognitive awareness measures; and individuai ditferences
; measures. The syniax and mechanics measuresand theindividual

of Educational Progress. >
Results indicated no significant differences i in either wrntxng

-~ pairsof final drafts from both experimental and control groups, which -

_.QrdorNa. DA8” .5511

. © expasitary writing performance and metacognitive awareness of sixth

-availability and appropriataness of strat%“xa for producing exposltofy

s
N
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thought processes that enapie drscovery may be tho«e processes of
llection and division discussedby Plato in the * Phaedrus and N
aed induction and deduction by Aristotle in the Rhetoric. As the
phllcsophy of thought has avolved, anaiogical thought has. soparltld
from inductive thought, and Francis Bacor establishes the crltem of
modern inductive thought. The three--analogy, deduction, and
indugtion--may be three fundamental ways of knowing and throo
fundamental ways of writing. The study defines analogy as the panlld
_between the'essences of two objects, events, or processes. :
- Deduction is defined as that thought which moves from a paradigm of -
established knowl2dge to particuifrs that create that paradigm. The
study defmea induction asthought that moves from a collection of
partisulars to'a generality that states the similarity gmong the ™ :
particulars. Thinking angd writing guided by thése ffiree proceasa ace
kinetic activities movmg om whole to whole in analogical 3hougm. :
from whole to parts in deductive thougm and from pans to wholein.
‘ihductive thought. * -
" The primary reader in this componmon curriculum basad on:

analogy, deduction, and induction is the writer himselt. The writing

process enables. tho wrtttr rudor to discover what ho tmnks. to

/ - .
examine the m'ormatton he sets forh cnhcatt,:. and.to rafi no it 30 that
it not only becomes cléarer and mors exact to him, butit -~ :
commumcatw more effectwely to the second audnence

cums'rsnsws Gsnzn'nv: nnz‘romc.

_ ON THE SYNTACTIC MATURITY AND wm'r::z mnumol\
“ EFFECTIVENESS OF SELECTED ‘FRESHMAN STUDENTS - .
* ENROLLED IN BASIC wnmuo AT ALABAMA STATR®
UNIVERSITY- . Order No. vouo;u
“WITCHER, JOMNNTE MAE Munnu Eo.D. Auburn Unlvorslry. 1“3.

.. 103pp. -Director: Richard L. Graves .- K iv-.'.

' performance or metacognitive awareness for the Mu groupa Posotblc .

. causalfactors emerged: Expos’’

~ to be situation specific; a grougisesign did not allowfor a clear

K

design bacame the central issues of this study. Any comparison of

two pieces of writing cannot reflect a writer's competance. Contextual
factors influence the writer's performanze on any task and a rmch .

design needs to ailow for dmnptlon of th:se tac'ors

)
’

A CONCEPT TO INFORM THE TEACHING OF WRITING
Crder

. w»mt. Lana Jovce Henay, Pu.D. Texas Christian Univorslty. 19&

110pp. Adviser: Jim W. Corder 2T 2
" < The purpose of this study is, to Suggest that instead of dmdmg
vmtmg into ditterent categones stich as description, argument,

* axposition, and narration and emphasizing the techmqua ‘hat

“a .

Lo~y
his information.

e . The study shows why the currenrtradltxonal paradigm and the -
. . substitutes for it such as James L. Kinneavy' 5 aims of discourse

.~ perhaps divide writing incorrectly. The study incorporates the theory* -

that writing is (‘iscovery, & theory advanced by Ann €. Berhoff and
Donald M. Murray And tre study attempts to lllustme tm the

~ . e . . k)

Q

Aruitoxt provided by Eic:

.y writing performance was shown
description of what tactors contributed. to the uneven performances;

. writers may not have performed well since a functional context and a’
. source of motivation were lacking. Writing assessmert and research

o. DA8327357

correapond to each categary, the teacher emphasize the processes of
» thought that may enable the wntor to duscover. analyze. and integrate -

- —————ot-Christerlse
«_ .. differences measures wera standardized by the Naticral Assasmont .

*o

N

The. primnry purpese of this study w was. an evamtx :mof the mcu:y
n'sThatoric as an inatructional procedu e in impr P

the syntactic maturity scares and overall writing effectiveness ota’

* basic writing experimental group within'a freshiman English - L3

composition course at Alabama State University, Montgo
Alabama. The study was designed to determine the. eﬂgct of

i
Christensen's rhetoric or (1) three Munt indices viz, 3
, mean T-un
. length, mean clause length and ratio of clauses to T-units; {2)

" Christensen measures, viz., percentage of words.in f iflers
ree mod
" percentage of T- units with tree modnf'ers. and (3) the overut qu.lt.;:

- written expression.

 ‘clause length, ratio of clauses to T-units, percentage of wordn in frq.

5 generative rheteric on the Munt arﬂ\q:menaen meoasures and e

‘ 7. t_7 /02/7 BEST Cﬁi'” l'%”’"ff %

Data for this study were collected durmg the fall quarter
ot
1982-83 acaderiic quarter.and involved forty-four st?:dgnta g'(:l. in
English 131.Communicstion Skills. Pretest and posttest writing )“
samples were collected and analyzed for mean T-unit length mun

modifiers and percentage of T-unita with free modifiers. A

-ANOVA and, deacriptive atatistics were used to unune tho::n. m

. level of significance set for the study was .05,
The hypothesis of no overall effect was retalqw tor tho m u

. wriften etptl:saon. Though the rosu
" experimzatal group did show some 98ihs on three measurea ot /.~

' syntaétic maturtty (words per clause, an clause iength, pormhgu
. of words in free modifiers and percentage of T-units with free

© modifiers). Statistical analysis of postiest data revealed that the ',
control group scored higher, though not scgnlficantly higher, on th.
hgl;szug:valuation of writing effectiveness. The mean diffarence o '
- tween experimental and control e
decreas&: to-.1.05 at posftut. o moup ™ pmw rad '

A

were not significant, the.
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