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Supervising the Supervisor

L]

Wére we to §urvey-a large group of experienced counseling
supervisors about their most difficult supervisory_sessions,
we. would likely find a2 number of common themes underlyiﬁg these
diffiéult_sessions.. There are supervisees, for.instance, (a) whé
maintain a totally helpless éosture throughout their.meetings,
(b) who pefcéive the supervisor only as a source.of criticism and
Wh; reject all positive feedback, (c) who make excessive éhd un-
realistic demands upon the supervisor, or (d) who are so defensivg
as to arghe‘with even the most miniwal feedback. Certainly thié
list is incoméletg, but most supervisors will recognize that: .
these .problem supervisees do exist in everyday experience. How
do supervisors learn to deal with these difficult supervisees?
Most often, beginning supervisors respond in a “seaf-of-the-paﬁts"
féshion:_ doing whatever seems @ost appropriate at the time ~

As supervising supervisors, we anticipate that our supervisor-
trainees-will experience these issues, - ﬁe also believe that we
can, and should, directly involve these traineas in a disqussibn
of the v;riety'of optidns open to a supervisgr in responding to
such issues. These -discussions can focus on practical aswqel} as

theoretical concerns,and, in the process, can lead to more appro-

priate options than the haphazard  '"seat-of-the-pants' approach.

o’

an attempt to accomplish this objective, we have prepared two “re-

-

lated sets of videotapés.

’

The Stimulus Tapes

The first set éf videotapes were designed to provide a

stimulus for discussions of common supervisory problems.s A role

Ll




"blayer, generally a doctoral student in Couﬁseling, presented one .

-'of the "difficu{t supervisee " roles to each of three doctoral-
:level'supervisors Althoﬁgh the supervisoe was asked to present
:f‘nearly the same problem (e.g., unreasonable demands) to each
"superVLsor, each of the superv1sors 111ustrated one of three
: relatively dlstinct supervisory models: skill developﬁnnt (teach-
ipg),-personal growth (counseling), or 1ntegration (collaboration).
. Although Hart (1952) ;ore completely .describes the three sdbef-'
‘visory models, the definitions beloqigive an overview of the cdontents
of each approach. | . .
1. Skillxbevelopment -- The supervisof takeshto; role of a’
teacher 'to aid the -supervisee in.developiﬁg a sound con-

- ceptual un&erstanding of clients and in demonstrating the
.basicoskills of counseling. Because it is clear that the
weight of expo%iepce snd expertise is with the supeévisor.,_
there 'is an established hierarchical distance between
supervisor aod counselor. The initial focus of.supesvisiPn

. is on the client, followed by a focus on technlques and
skill devolopmen}. For. example, a dlscassion of discrep-
ancies in the client's behavior may lead to an explanation °

of the skill of confrontation which, in turn, may initiate

a role play with supervisor feedback on the counselor's

development of thstkskill.

L}
-

Personal Growth -- The supervfsor dccepts the role of
counselor to aid.supervisseslin gaining insight on how
their feelings and emotions influence-their work with

clients. A counselor's feeliﬁgs often reflect internal




reactions which may be part of that cou@selor's

earlier experiences and may be unrelated to the .client

-
-

-who is'ﬁresentlynﬁéing*interviewed. For example, a

-

recent loss may make it very difficult for a counselor
- £

to discuss death with a client. _Focus on exploration of

“ the counselor's loss may promote personal growth allowing

more effective counseling in the future. -

3. Integrdtion -- In this model, the supervisor views the

- L]

counselor as a peer or colleague. The assumption is
b * ' & &

-

made that the counselor has the necessary counseling

skills .and the appropriate levels of self-awareness and

personal grovwth.® Unlike.e@ther the Skill Development ‘or
Pers~nal Growth models, the Integration Model reduces the -.
hierarchical distance between counselor and sﬁperviéor to -

a minimum. A collaborative relationship allows discussion

Y

of a wide variety of issues, particularly those related to

the interactive dyad of cpunselnr-and client. Often the
parallels between the‘superviépry relationship and the

counselor-client relationship are discussion issues for
an InFegfation Model supervision session. 4An example of

the Integration Model might involve & counselor who is
. A

"stuck” on what to do with a given client. As the discuss-
ion of this “stuck" feeling procee&g during supervision,
both counselor and supervisor'ofﬁgr hypotheses to explain

the cﬁunéeling impasse, and they generate possible methods
to alter the situation. - ‘ : .o
Thus, for each supervision problem, three short (5-6 minute).

¥

videotapes were made to illustxate each of the supervisory models. .




+

The filming of these videotapes involved -three different problems
o (i.e., 9 total segmenps): Although the initia; set of stimulus
tapes had been the sole objéétiVe of this project, the student role-,
players.suggest;q a further set of videotapes that we now re-
cognize as contributing significantly to thé{possibyg yalﬁe of. this

project. The studentsasked to tape their discussion of the role-

plays -as well as their responses to the exercise itself. "

2

The Panel Discussion Tapes

»

§ The doctoral student role pléyers in the stimulus tapihg
had numerous reactions to the videotéping experience{ and they
wished to discuss these with oné'anothér on film. Thus, the

* » three role-played supervisees and their three role-played ;

supervisors met, as a group, to discuss the earlier filmed segments.

’ ‘An off-screen interviewer asked the participants the.following N v
) questions: )
1? What were you thinkingJduring,your'séssion?
2. What were you feeliﬁg during the session?
3. How helpful did yéu feel this supervisory m;del was?
" 4. What kinds of problems were you éncountefing?
® 5. 1In "real life", what supervisory model would you
prefer as a supervisee? | As a‘supervi@or?
: The videotape of this'd;scussion was lively andvfun to £ilm,

. but it also clearly illustrated the wide range Ef coﬁcérns'and the
variety of learning that the initial videotap&ng had genetrated.
Uses of the Videotapes .

. The stimulus tapes were shown to a class of supervisor- ™

-+ » ~ trainees. Each tape was viewed while students took notes identifying

*

~
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the supervisory model.displayed and indicéﬁiﬁg the approach’
~'they might have used with the supervisee illustrated. Thus,

after each segment, the discussion related té6 the following -
.. ¢ -questions:

1. What supervisory model Was'demgngtrated?

2. Was this an accurate depiction, of this model?

Why? Why not? ’ .
3. How would you characterize the superviseq'é ' ) a,g
. 4 -
. problem?

4. How helpful dg you think this model is (or might® be)
_fo? the tybe of problem illustréted? ' _ '
-; 5. Where is this:ééssion headed? What will probably .
happen-later?' |
" 6. What approaches @ight you use with thHis same
supervisee? v
St;dents who had gpecific suggé%tions for alternative
apéroacﬁeé;were asked to rolefplay pheiﬁ ideas with anéther

A - - . - :
" class member acting as the supervisee. Following these role

-

~ plays, a similar set of’queétions was égain asked to stimulate

"

additional discussionm., . .

e Not unexpectedly, these supervision trainees were Very |
. - a4

- .

curious about what théa”acfors"‘were trying to demonstrate and
what they were feéIing during the tabiﬁg. Therefore, the panel
discussion videotape was played. Further processing by. the

class followed the second videotape. | -

‘ Summary
What started. as a two-hour videotaping session to debelop
stimulus tapes has resulted in a transpoétable prbcess highly

useful in supervising supervisors. The wealth of learning

9 L
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accomplisﬁed by the role players in making the tapes is
illustraéed directly in the panel discussion filmed afterwards.
Althougﬁ the learning of thg;e who p;rtibipated in the filmipg |
may well be most dramatic, those students who observed the '
~completed videotaggs and discusgeﬂ their own, likeiy, reactioné

suck qituétibns when they occur in actual practice.

to similar sﬁpervis:fioproblems will be better prepared to handle

" Given that nearly every counselor training program and a_
good number of égencies.anﬂ counseliné centers have ready
access. to videotaping, our relativelj simple method of super-

: S .

vising supervisors can be‘implemehted in a variety of settings.

Although we can (and, iﬁdeed; may) use *hese tapes again and °
again a?stimuli for discussion, we will continue.to make new tapes
because of their immediate 1éérﬁing vatue -to fﬁose who,  are in-
volved in the filming! We h?ghly recomm&hd the use of the :

video technology -as a teaching devise for supervising supervisors*

in this manner.
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