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Attitudinal data on clastoom m,-Inagcment and discipline .were colletted

ft-um /1 tcaLhers in two demographically contrasted secondary chools.

i.a(ihers' perceptions of the causes of discipline probleMs, the types and

fr(.qit,licy of discipline vroblems and intervention strategies are described.

Analysis indic:..ed that teachers recognize the need for competence in

jastroom mianagewent and are receptive to more training.in this area.

Hgnificant differences in attitudes were found when the sample of teachers

us part.itioned by geographi-c location of the ,,chool, teacher's sex, and

years of teaching experience. These differences in attitudes should influence

the deign of inservice staff development programs on classroom management.

sulges' I guidelines for inservice planning are Aiscu,,r;sed.

(



TEACHERS' PERCEPTIONS OF SCHOOL DISCIPLINE:

THIRII1PACT ON STAFF DEVFLOPME DELIVERY

Ja::ies Levin, Paulette Harvey, and Nancy Hoffman

'tie Pennsylvania State University

In fohrteen of its fifteen years, the Gallup 1)011 of public

titudes toward education has identified discipline as the

,,:oSt problem facing the public schools. Although lack of
.7'

M;Hi)Iine in the home was the most frequently cited cause (72%),

t 'as not the only perceived cause of school discipline

Thoe rosponding to the 1h83 poll also identified

Lictors .'iated to teachers'
eCfectiveness and school policies

m contributors to the problem. Of these factcrs, the... three

frequently cited were (1.) "Some teachersA-aTe not properly

irained to (1(,a1 with discipline problems' (4270); (2) -Students

ho are constant troublemakers often cannot be removed from

Hchool- (1): and (3j "The courts have mcde *school administrators

cautious that they c1 not deal severly with studentmisbehavior"I

(41q). '-Whilo the public recognies that the schools are not

tin major cause of school discipline problems, they do not

view the :;ehoots aS co..,pe,ently handling problemS which eNtst.

Thirty-nine percent of respondent's to the 1983 poll rated the

("1

local schools at a "D" or "F" love in "the way discipline is

handled" and 41% gave their local schools a "D" or "F" for
)

-the behavior of students" (Gallup, 1983, p. 35-T7).

This concern for discipline is not'limited to outsiders--

teachers also list discipline problems as a major concern. The

4
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d 6CY 01 pendi.ng teffehers

V.

lidint behavior as the twain problem fafl..ed in teaching.

ved

any f el they are unnhie to even cope with, !nr.1,,,,h

fess rysolve, the discipline problems they face each day

(Kindsvetter, 1978). 'When teachers leave teaching, t ie most

frequently cited reason for leaving the profession is

di _ipline(Gallup, 1982).

The discipline problems which drive tc(achers from the

profession and undermine public confidence fn education are

not isolated in larger cities or less affluent area's. The

Senate Subcommittee to Investigate Juvenile Delingitectcy (Bayh,

1978). reported that escalating violence, vandalism, and

disciplinal problems were found in "any city , suburb, or town,

'irrespective of geLgraPhtc lbcation or per capita income"'

(p. 300). The literature suggests that disCiplineproblems,are

universal. What are the implications of teachers' altitudes

toward discipline problems and classroom management strategies

for planning and delivering staff devTlopment'programs? This

study analyzes the attitudes of a limited Sample of teachers

and suggests principles to guide the delivery of coherent and

offec014.ive staff development programs.

Teachers' Perceptions of Discipline Problems

and Classrooth Managment Strategies

Guided by discipline issues found in the literature (see

for example: NASSP Bulletin, -1979; Phi Delta Kappan, 1978; and

Wolfgang & Glickman, 1980) a 26 item questionnaire was developed
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to determine similariti s and differ( yes in attitudes tewad

discipline problems and classroom r,ana.:;ement tit rate( The

rst s,,ctl on of the questionnaire (23 items -:) dealt ith I 11 ree

isnes: (1) classroom m'unagement techniques, (2) ,characteristics

of students vie%Nd as disciplinal problems, and (3) corrective

!!:asa emplo,ed in schools. These i ems rt quired repl it c Of

"a!:,ree, " "di sa:,:-ree," or "undecided."
The second sect ion of

t ho questionnaire (3 items) asked respondents to rank in order

f !;1 rtance: ( 1) the major causes of d sc i problems, (2)

the most frequently occurring problems, and (3) ways to improve

discipline in schools.

Respondents to the questionnaire included seventy-one,

tnaches in two public schools in a laTge eastern metropolitan

at..,,a.
Thirty-eight of the respondents 'taught in a 1,200pupil,

inner-city, junior high school" with a population composed of

equal percentages of white, black, and hispanic students. The'

remaining 33 respondents taught in a smaller, suburhan_middle

school located in an affluent district just outside" the City's

boundary. The student population numb red approximately 700

and 90% of the students were white. In the tota sample, there

were36.male.teachersand33femaletoom
respondents

failed to record their sex on the questionnaire.) For-Cy-eight

of the teachers had ten years or less teaching experience and

23 teachers had taught more than ten years. (See Table I. )

Responses to the first section of the quetionnaire were

initially analyzed to determine similarities in thee responses
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k
urban and suburban teachers. (Similarities are defined as

>(".7. of the
tachers'responding "a'jree" to an item.) A

majority of the teachers agreed on 13 of the 23 items addressivg

clasroom-techniques,
characteristics of students viewed as

discihlinal problems, and corrective measures employed in

scho()1s. The thirteen items are listed below in the order in

which they appear in the questionnaire:

(-1) Good teachers must be competent in curbing

disruptive behavior (89%);

(2) Stress related to classroom management is,

influential in failure among novice teachers (6270);

(3)_ The public's view that di!4Cipline is the most

important prc,aem facing the schools is warranted

(60%);

(4) Discipline problems are more frequent in city

schools (68%);

(5) Teachers need more skill and training in classroom

management (907);

(6) Discipline Problems do not have racial or ethnic

overtones (68%);

(7) Those concerned with discipline all have different

concepts of the Problem (8270);

(8) Additional administrative procedures could improve,

disCipline'(59%);
%

(9) The back-to-basics moveMent impl -s tougher and

stricter discipline (68%);

7.
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(10) SudenLassaults on teahers should be handled

by the courts (73%);

(11) Parents should be legally responsible for their

cbild's vandalism of school property (9470;

(12, Students should have input into classroom

rules (:;9%);

(13) Most students with chronic disciplinal problems

are poor students academically (65%).

Reponse were then partitibned into subsamples by the

location of.the school (urban/suburban:), years of teaching

.experience (<10 years010 years), and sex (male/female).

(2hi Square Analyis for homogeneous samples -was used to

determine statistically significant diffnces within and

among the three partitibnings. Three by two contingency

tablt'.'S wore constructed and Chi Squares were calculated employing

Yates correction factor for small Cell frequencies (Fei'guson,

1971). (All significant differdnces ale reported in Table 2.)

When responses from urban and suburban teachers were

compared, four statistically significant differences resulted.

Although 65% of both urban, and suburban teachers agreed that

a characteristic, of chronic _aiSiciplimal students was poor

achievement, there Were signifiCant,differences beIween urban

and suburban teachers' perceptions of student involvement in

extracurricUlar activities (p _01) . More suburban teachers

(27%) characterized chronic disciplinal.students as students
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who were also inactive in other schocil activities. While

both ;;roues of teachers agreed that discipline prohloms were

more frequent in urban schools, more,suburban (58%) 1.han urban

t(_ach rs (24%) reported receiving training in classroom

manLi;ment.(p.05). Urban teachers were more agreeable to

modifying compulory education as a corrective measure for

dealing with discipline problems (p4(%01). More than half

of"the,Urban eachors (55%) eompared'to.barely one fourth of

the suburban Leachers (24%) agreed that youths who exhibited

chronic. discipline problems should be'al.lowel to leave school

at an earlier age. Agitcement witli this radical approach for

,correcting chronic in schools may stem from the

significant differences.betwen perceptions of their control

over discipline problems (p<:01). While only 33% ofthe

,suburban teachers viewed causes of discipline problems as

beyond the school's,control, 68% of urban teachers held this

viewpoint..

Two significant diffeences were found when responses were

partitioned into male.female subsamples.' Male teachers (58%)

were more likely than female teachers (42%),to cite discipline

problems as beyond the school's control (p<.10). However,

a greater )Dercentage of femalteachers (77%) than male teachers

(47%) reported that discipline had worsened, evidanced by more

students involved and the severity of the discipline prOblems

(p.10).



One significant difference was found when teachers'

r(..Tonses vere partitioned according to. years of teaching

experience (p<.05). Severity-four iH of the 'teachers with

4

mOr-e.than ten years of teaching experience compared to 42

of teachers with ten or fewer years teaching felt ht

classroom behavior had worsened since they began their teaching'

careers.

Teachers', responses to the second sectionof the que-tiorinaire

show,)d more commonality .than'aifferences. When teachers ....inked,

4

in order o importance the major causes of diseipline problems,-;

the most f':.-equently occurring problems, and ways to improve

discipline in schools few rankings were ,found to be statistically .

different. A permissive society was ranked as the greatest

cause of discipline problems while violenCe in the media was

considered to have the least impact. (See Table 3.) Disrespect

for other students was considered the most frequontly occurring

problem ,in the classroom ; fighting was the least frequent.

(See 'fable 4.) Teachers chose more effective and efficient

administrative procedures as the method most likely to improve

discipline. Better counseling and guidance strategies were

viewed as the least likely method For improvement (See Table 5.)

Implications for Staff Developm'ent

This modest study supports two 'widely held beliefs that

teachers recognize the need for competence in classroom

management and are receptive to more training in this area.

It also erifies that those whd agree that discipline is a

.

10
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problem facing schools do not necessarily sitarerim.71ar

pis, of the priiblem. The range of differences found in

1
the ,:wesent study, both within and he'..ween schools, sug,ests

that thoughtful and systematic attention be given to the

ru of the particular stting and the audience of that

setting. These needs evel.v.c from a variety of factors unique

to the situation. ,Whitt are some of these factors?'

The investiation revealed 1)othisimilarities and differences

in sample sub-group perceptiohs of discipline problems and

classroom management strategies. These include: (1) teachers'

perceptions that
administrators need to be more involved in

preventing and resolving discipline problems, (2) variations

in the concepts of discipline problems and corrective measures

among teachers, administrators,
parents and students; (3)

types of students involved in discipline problems; (4) teachers'

perceptions of the most frequently uca discipline problems;

(5) teachers' sense of helplelless or control in dealing

with discipline problems; (6) differences between experienced

and novice teachers; and (7) teachers' preparation for dealing

with Classroom management.

Because the variables listed above are major concerns for

both ed,Wcators and those outside the educational mainstream,

successful Management of discipline problems seems a logical

focus for'ischool improvement programs. School improvement,

implying changes and not necessarily remediation of defIcienCies,

has been successfully achieved through staff development. (See
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for .xample: Courter Ward, 1983; Mohlman Sparks, 1983;

and WOod, Thmpson, Puf,.,sell, 1981.) While it cannot be

,ulggested that Lhe results of this investigation are

gonernlienb thesle variables need attention before staff

development can be planned and delivered. How can these

variables be translated into'guidelines for staff dev-lopment?

The first variable addressed is teachers' perceptions that

administrators be more involved in preventing and resolving

0
discipline problems. Although/ teachers are typically viewed

as the cenral figures in any schoo- improvement efforts,,

commitment and involvement of other school personnel-,are

necessary requisities for success. For staff development to

effectively respond to changes needed in school discipline,

any school persons who have an investment in seciag those

clanges occur are likely. participants forstaff development

prograa,s. The variable pointing to variations in the concepts

of discipline problems and corrective measures among teachers,

administrators,
parents, and students endorses staff. development

prc4rams extending beyond teacher participatIon. TherTre,

guidelines forstaff development focused on discipline pr hlemS

and classroom management strategies are aimed at three levels
4.

of participation:
district, school, and the claSsroom teacher,

Clarity of goals begins at the district level. During

the first phse of staff development,
commitmenl to shared

i

nor cms on disipli..e needs to occur. With input from building

.12
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untitrst [LY, ,11-1(1 l;'t1, if,)r1

f the dis,Hplifle code,

1, i !PI t I fly; in c t",,,,m tuc,;,..:Nt. t

Ils Accepuny the propesal of a school discipline code.

:,h110 a! e d -,trict level, school staff were introdced to

,::11-f of t Hal t
opt, i(0.1:,,-; m,v

of classroom manage::;ent

U :-ed. In ion to be nit; f;imiliar W it Ii ttleoret ical

p, tsi- a- i ve!-; c 1i. room JaIt i i pan ts need ti

VI r1Utrat ofiS lk,-11) 0\tnrl He in

u.;ing :mnagement strategics and Also need ptaetice time

and feedback related to their performance level as they

tliemselves try out these strategies (Joyce Mowers, 1:t32),

,

\cco!,ipanying tile replication of technically correct strategies
',..

iK reflection and analysis on when and which strategies should

be 1U
in the classroom.

As the process or t;ansferring these strategies to the

nn begins, the teacher becomes the central fii-ure of

sI aff development efforts. .

Ideas and skills acquired through
-,

staff development sessions at the district and school levels

need now to be applied to classroom practices . Thre of the

seven variables cited above address teachers' perceptions of

discipline and classroom management that imply different levels

of readiness and professional competence. For example, while

14
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t bout. rece iv i rr..; feedback on the per f ()finance. The n-resence

of anot her person -in the clas,--iroom is needed to prov itics

feedback on the wi tnessed per formance and to hel p the t eacht,r

eNpl ore consequences ;.Ind al to rna t Ives rel at ed to the performance..

'rh h-; add i t i ona 1 pe l'ii;o11 a 1 SO prov ides needed support i in t. he

init la I awkward !i 01 t ry i out ncv,' 5t r t up, i to

iris hu.sroom discip1 ine. (See .loyce Rz. Showers, 1983, for

t heir discuss ion on "coaching" from wh (in the above ideas

wi,re deve top('d. )

ol) limb -tided staff deV el opulent implies I on g t 1:7T1 C omm tment
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objectives. ims of teacher.- h;ive, al 0 horn sur- (: ed for

fulfilling this role (Joyce :Mowers, 1983; Wood, Tho:ilpson,

1 1 , 1081) , ",,re important than the title of the 'person

bservini rind cot yrr'ng about the teacher's use of management

strate/Jes, mutual support and the syns::, of common purpose

to achieve valued goals need to he emphasized.

Enaciment of di....;tric and school discipline policies and

the classroom teacher's :mph wntation of managment strategies

has now 'wen set in mciion. However, thy cannot be assunc?d

as pyrmanent procedures. The district and school ,taffs, as

wo11.as parents and community resources, must remain committed

to the staff development ..,,oafs with constant monitoring to

determine if they are being met and how of fect i ve they are

in improvinv, school discipline.

Pro

Conclusions

This research explored teachers' attitudes toward discipline

iyms and classroom management strategies and suggested a

design for staff development programs in the area of classroom

management. While examination of this attitudinal data
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-I a bre. 1

MAKEUP. OF TEACHERS RESPOQI4G TO SURVEY

4J

Experience Sex
a

0
L.

m
CD

>1

0
r
V

cd,

a
x
W

.

L.
a;

>
ro

0
L.

m
W
>1

0

A'

0

a,

a
x
W

L.
W
>
m

W
r-

M
E

a)

a
x
W

L'.
W
>
m

W
1---

;
E
W

i+-

I

a
x
W

r

(7)

>
m

Total 71 9.9 48 5.7 23 18.6 36 9,1 33 10.5

Urban 38 8.1 29 6.0 9 15.1 20 7.3 16 8.4

Suburban 33 11.9 19 5.3 14 20.9 16 11.4 17 12.4

a) sum of males and females may not equal total responding due to some

teachers failing to indicate sex ,
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Table 2

Survey Responses (Section One)

I. C,00d teainers must be competent in curbing disruptive behavior

in the classroom.

4, would enroll in graduate level or inservlce courses pertaining to

classroom managemerlft techniques,

School

agree disagree undecided

School

yes no undecided

suburban 91
suburban 52 15 33

urnan 87 5

urban 42 37 21

Experience
Experience

'0 yrs. 86 6 8
< 10 yrs, 52 27 21

10 yrs.

Sex

96 0 0
) IC yrs,

Sex

35 26 39

mfle 92 3
5

male 47 25 28

6 3
femile 43 30 27

2, S!less related to classroom management is

factor in failure among novice teachers.

tht. mir.ht influential

agree disagree undecided

School

sourban 55 21 24

urban 68 16
13

Experience

( 10 yrs. 63 15 21

) 10 yrs. 61 26 13

Sex

male 61 22 17

female 61 15 21

3.
Teachers need more skill and training In how to deal with dis-

Nptive classroom behavior.

5, Did you receive any training in classroom management?

yes no

**

School

suburban 58 42

urban 24 '74

Experience

i0 yrs. 38 62

) yrs, 43 52

Sex

,wale 44 56 fa

female 36 64

i

6. The public's view that discipline is the most important problem

facing the schools today, is warranted.

School

suburban

urb.an

Experience

c l0 rs
'

> 10 yrs.

Sex

.male

female

agree

91

90

88

96

BB

91,

disagree

3

5

6

0

6

3

undecided

6

5

6

4

6

6

School

suburban

urban

Experience

< 10 yrs,

> 10 yrs, ,

Sex

male

female

agree

58

63

60

61

58

64

disagree

27

32

27

311

31

27

undecided

15

5

13

4 .'

II

9

* Significant at the .10 level.

6

** Significant at the .05 level.

'*** Significant at the .01 level.
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Tgle 2 Continued

7, :.:e.urral classroom oehaviur 11,s Aorr.ened since you first began,

telrbing, not applicable,

agree disagree taug'It less than 3 yrs.

8

School

suburban 61

45

Eraerlence **

10 yrs,

10 yrs,

Sex
*

male

female

If aureerr w i rh

iz 50

26.

53
3 it

C

0

52 39 9

quest on 2 then the worsening discipline problems

are evidenced by:

greater nos. of more severe both more students

student involved instances C more severe instances

School

15

urban 23

Experience

yrs, 20

> 10, yrs, 1

Sex

ma le 37

female
, 0

5, Disciplinary

ban or rural

problems

schools,

10

0

55

71

55

71

1.1

77

are more frequent in city Schools than in su)ur-

agree disagree undecided

School

suburban ]6 15 9

urban 61 26 11

Experience

< 10 yrs, 65 25 10

> !I) yrs,

,

13 9

Sex

male 69 17 1.4

female 70 31
6

10,
any'discinlinary problems lie totally beyond the school's

control,

School ***

suburban 33 '49 18

urban 68 21 8

Experience

lO yrs. 56 33
11

> 10 yrs, 044 35
17

Sex

male 58 39
. 3

female
142

30
24

agree disagree undecided

II. Many of the disciplinary problems in a school have uclal or

ethnic overtones.

agree disagree undecided

School.

suburban 18 70 9

urban 26 66 5

Experience

10 yrs. 29 t7
4

> 10 yrs. 9 70
13

Sex

male 28 61 5

female
15 70 9

11, Teachers, administrators, parents,
and students all have dif-

ferent concepts of what constitutes a disciplinary problem
and

the appropriate corrective measures
to be taken.

agree disagree undecided

School

suburban 85 9 3

urban 79 13
8

Experience

10 yrs. 81 13 .

6

10 yrs. 83 9
4

Sex

male 92 5 3

female 10 18 9

* Significant at the .10 level, *** Signifiant at the .01 level,

** Signijicant at the .05 level.
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t

,Jr,
' :1) ,If'1.10 7q.)10'11'11,

d 1,1;

lo.

dqrre t4;sevve

2'

1r,

6'1

Nee

ti? dr",ifable

c'et,ried

LI

17. 1'r.. ass,Ots >'n :1 be by Int! (00(1S,

1,10e( 1061

Olvt)dn
6

lb

77
11

70

f1/
I

f;r1

CIJolidtoof eddcat ion should be nlidified So ;',6 yc>tt>s
Petrts should be le9ally responSiblv (Jr shelf' child's vandalism

(!irw1c 6SCPndrY problems Cou!ti 'cave SC''OOI dt a') nar

"A asree dlsdgrrn undec:Or!

!J,1!

r 10.1 24 4Z

lt,

Lye( .trqr

y/s, 42 37

1 yrs, 30 30
26

riOP 47 )1
! 7

13 3%
3,1

(J sow! ',roperti,

wee

(",ct,00l

s,J;L".0

I.

,:rban

s8

'1 yrs, 8)

Sex

male 94

disagree

0

5

6

0

undeCAed

1

2

4

6

,:.0ificant at the .10 level. k" Si m1 dt the .01 if,v1,1,

Sioificaut at the .05 level,
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2

!tjor (wit! /t5; Po' !r,

Cor, nuud

h(At Jrm1!ts classified as Orc,I, oLsciplHary problerrs are

Ln Or !'nLr

Y"1.

Sex

-ale

1,--Ile

agree

41

-1(
)

.16

lils.iyiee

')243('4

42

ako wOr xic,leats

0

Ex;''.1urgnCe

itrep

5')

?4

1)

3

, !) yrs. 6S 2

, ic v!s.

Sex

6s

61

0

0

(etnale 67 3

Jndezided

,6

23

33

35

39

30

'
;,00 of stuu,irts1 riyhts has limited the SO,D,W4

,., I ine.

agree disagree undecided

Sc'a

af

CO'Itrol 23, Most students classified zs
chronic disciplinary problems are

also inact1ie ;n after school activities,

agree disagree undecided

School
*** .v

sYmbe 49 33 18
suburban 27 6 67

;:luil

Ex), 01(3

Y3 26 21 '1

urban

cxper:ence

71 0 26

/rs,

id iis.

Sex

50

S2

29

3i)
16

' 10 yrs,

, ,o yri,

Sex

St

39

4

0

40

5;

male

lemale

50

49

33

27

17

24

male

female

53

49

3

3

44

06

Students 001d have input Into the making of classroom, be-

havlor

Schuol

agree disagree undecided

su6urbag 61 24 85

urban 56 39 3

Experlence

( ii) yrs,

, o yrs,

51

70

38

21

8

5

SeK

vale 0
) )) 9

lemdle 61 30

* Significant at the ,W level,

*A Significant at the ,U5 level,

*** Significnt at the ,e1



TABLE 3,

Major Causes of Discinlinaly Problems

Type of School
Sex

Total Urban Suburban Male Female

n.,....--..

Cause
Rank % Rank % Rank % Rank % Rnk %

_ .... ....

N

Permissive Society

Broken Families

Faults within Schools

Decrease in Tradi-

tional classrooms

Drugs/Alcohol

Violence in the

Media

Ex erience

10 >10

Rank Rank %

- 71 N . 38 N . 33

1

',; . 36 . N . 35 N= N ?3

1 57 2 .47 1 67 2/3 48 .
1 73 2 48 1 74

2 48 1 53 2 42 1 50 2 42, 1 50 2 44

3 37 3 42 3 30 2/3 48 33 3 42 3 26

4 21 4 18 4 24 4 22 j 4 21 4 23 4/5 17

5 11 5 8 5 15 5 11 5 12 5 10 6 13

6
6 3 6 12 6 3 6 9 6 2 4/5 17

30

INIM401.7 4.M



Total

TABLE 4

f--\

Most Fre uentl 0ccurri4 Problems

Type of School

Urban Suburban Male

Sex

Female

Experience

10 > 10

!'!!! ',,
Rank % ! Rank Z Rank 7.

..,an:( Z Rank 7. Lank 7. Rank 7.

Disrespect fpr

Fellow Students
1 58 ,

2 58 2 58 1 58

{--

4 55 1 60 3/4 52

..---

Disinterest in School 2 56
1 63 4 p49

2 56 2/3 61 j 2 58 3/4 52

.

Excessive Talkinr,
3 52 4 40 1 67 5 39 1 61 3/4 44 1 70

Lack Hof Attention
4 51 r

3 50L 3 52 3/4 42 2/3 61 3/4 44 2 65

Disrespect for Teacher 5 25 j
6 18 5 33 **3/4 42 **7 6 5 31 6/1 13

..----........-1

Lateness/Poor Attendance
6 24 i

**5 37! **7 9 .6 19 5 30 6 21 5 30

.....-0.

Vandalism
7 13

8 8 6 18 7/8 11 6 12 7 13 6/7 13

t71...L..1- I 0 1

..,+...

7 111 P 1 7/11 ii
,

R 1 j P

** P 5 .01

32

33



Total

Method
Rank %

Administrative

Procedures
1 62

Table 5

Ways to Improve Discipline in the Schools

Striaer/Consi,:i-

tent Discipline
2 47

Curriculum Reform 3 25

Type of School
Sex

Urban Suburban Male

Rank % Rank l )rank

1 55 ; 1 70 J 53

*2 37 *2 58 2 42

3/4 29 3 21 5 22

School/Community

Communication

Improvement
4 23, i 3/4 29 5 15

Rater Teacher Prepar-

ation in Classroom

Management
5 20

4 25

5 21 4 18 *3 31

Couryseling/Guidance
6 7 6

9 6 6

Female

Rank %
am.

Exyeri ence

10 >10

Rank % Rank 1

1

2

76

52

1

2

65

--r

44

1

2

57

A

52

3 27 4 21 3 35

4 18 5 19 4 30

*5/6 9 3 23 5 13

5/6

=111.11.1.161,

8 6 4

* P .10

34

C

35


